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Stress in Law Students: A Comparative Study of First
Year, Second-Year, and Third-Year Students

NANCY J. SOONPAA·

INTRODUCTION

The media-driven picture of law students shows them leading stressful
lives filled with high expectations, unreasonable amounts of studying, de
manding professors, professional uncertainties, and moral questioning.
The portrayal of the first year of law school in The Paper Chase I and One
L2 in the 1970s supported this picture. Even the comic movie Legally
Biondi? in 2001 demonstrated the rigor of the first year of law study and
the rude introduction that a novice law student may have to the expecta
tions of legal education at an elite institution. How much stress law stu
dents perceive and whether that stress decreases when that notorious first
year of study has passed are topics ripe for research that goes beyond anec
dotal reporting. This article and accompanying research explore those
questions.4

• Associate Professor of Law and Director of the Legal Practice Program, Texas Tech University
School of Law. Special thanks to Dean W. Jeremy Davis (now dean at Appalachian School of Law),
Professor BaITy Vickrey (now dean at the University of South Dakota School of Law), Professor Mi
chael Ahlen (rest in peace, dear friend), Professor Randy Lee, and the students of the University of
North Dakota School of Law. Without their cooperation this study would not have been possible.
Thanks also to Sarah Dobson, whose able research assistance hastened completion of this project.

I JOHN JAY OSBORN, JR., THE PAPER CHASE (1971); THE PAPER CHASE (Twentieth Century Fox
1973) (the movie); The Paper Chase (Twentieth Century Fox Television for CBS 1978-1979) (the
television series).

2 SCOTT TuROW, ONE L (1977).

3 LEGALLY BLONDE (MGM Studios 200 I).

4 That law school is stressful is assumed. Many law schools refer their students to literature on
the topic. See, e.g., Marshall-Wythe Law Library, College of William and Mary, How to Succeed in
Law School (listing DAVID H. BARBER, WINNING IN LAW SCHOOL: STRESS REDUCTION (1986», at
http://www.aallnet.org/sis/ripssis/succeed.html(last updated Mar. 1995) (on file with the Connecticut
Law Review); William Taylor Muse Law Library, The T.e. Williams School of Law, l,Iniversity of
Richmond, Books on the Law School Experience, at http://law.richmond.edullegalllawbooks.htm (last
visited Oct. 10,2003) (on file with the Connecticut Law Review); University of Minnesota Law Li
brary, Succeeding in Law School: Selected Resources to Help You (listing twenty-one books whose
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In contrast to other studies reported in the literature, this research ex
amines the differences in stress perceived by first-year, second-year, and
third-year students.s Little attention has been paid to the law student after
the completion of the first year of law schoo1.6 This study provides a small
measure of remedy to that failing.

Providing a working definition of stress is more difficult than it might
seem; there are many. Stress has been variously defmed as the following:

titles include words such as stress. surviving. demanding. survival. slaying, and fear). at
http://www.law.ulTUl.edullibrary/toolslpathfinders/succeedins....in_law_school.html(last modified Aug.
19.2002) (on file with the Connecticut Law Review).

At least one law school goes beyond simply listing available books and has established a peer
counseling service with a stated goal of helping students to deal with stress. See University of Miami
School of Law. Student Mentoring Program. at http://currentstudents.law.miami.edullspcl (last visited
Oct. 10.2003) (on file with the Connecticut Law Review). Law school academic support programs
may also have websites that offer stress management tips. See. e.g., Vemellia Randall, Stress Man
agement. at http://academic.udayton.edullegaledlonline/study/studyOOd.htm (last updated July 8. 2003)
(on file with the Connecticut Law Review).

S But see Stephen B. Shanfield & G. Andrew H. Benjamin, Psychiatric Distress in Law Students.
35 J. LEGAL Eouc. 65.66,71 (1985) (finding consistent levels of psychiatric distress across all three
years of law school). These authors also participated in a longitudinal study of a group of students that
began in the summer before their first year of law school and continued two years post-graduation; that
study showed that psychiatric distress began to develop during the first year of law school and in
creased every year thereafter. See G. Andrew H. Benjamin et al., The Role of Legal Education in
Producing Psychological Distress Among Law Students. 1986 AM. B. FOUNO. REs. J. 225 (1986), cited
in Susan Daicoff, Lawyer, Know Thyself: A Review of Empirical Research on Allomey Allributes
Bearing on Professionalism. 46 AM. U. L. REv. 1337.1378-80 (1997). The study identified psychiat
ric symptoms such as signs of depression, obsessive-compulsive behavior. paranoid ideation. and
hostility. Benjamin et al.. supra. at 236.

6 Indeed. a 1983 article observed that "legal educators still commonly believe that anxiety is pri
marily a first-year phenomenon due to the fact that students 'do not know what it is all about.' [t is
thought that the anxiety disappears. or is minimized. when the students experience mastery over the
material, or at least become familiar with what is required of them. This belief is not supported ..."
by the scarce literature extant. Marilyn Heins et aI., Law Students and Medical Students: A Compari
son ofPerceived Stress, 33 J. LEGAL Eouc. 511.514 (1983). "[n contrast to the extensive attention
given to the first law school year. stress in the second and third year of legal training has not been much
studied.... Although research and discussion has focused on the first law school year, there is no
reason to assume that the stress stops at that point. or that two-thirds of the training experience are
without effect." James B. Taylor. Law School Stress and the "Deformation ProfessioneIle." 27 J.
LEGAL EoUC. 251.256-57 (1975).

Moreover. research studies focus variously on anxiety. see. e.g.• Phyllis W. Beck & David Bums,
Anxiety and Depression in Law Students: Cognitive Intervention, 30 J. LEGAL Eouc. 270 (1979);
psychiatric distress, see, e.g., Shanfield & Benjamin. supra note 5; attitudes. see, e.g., Leonard D. Eron
& Robert S. Redmount, The Effect of Legal Education on Attitudes, 9 J. LEGAL EoUC. 431 (1956
1957); alienation, see. e.g.• Paul D. Carrington & James J. Conley, The Alienation ofLaw Students, 75
MICH. L. REv. 887 (1977); and stress, see. e.g., Taylor, supra, at251. making it difficult to determine
whether a similar condition is being surveyed or compared from study to study.

/)

A sigtlificant exception to the pattern of focusing on first-year students is an extensive study ex-
ploring the third year of law school. See generally Mitu Gulati et al.. The Happy Charade: An Empiri
cal Examination ofthe Third Year ofLaw School, 51 J. LEGAL Eouc. 235 (June 2001). However, that
article did not collect data directly and contemporaneously comparing third-year students with first
and second-year students. Id.
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"[A] demand that causes an individual to be threatened with the loss of a
valuable resource,,7 and "the nonspecific response of the body to any de
mand."a

These two definitions exemplify fundamental disagreements about
stress: whether it is inherently bad (suggested by the former definition) or a
neutral condition that can be good or bad (suggested by the latter defini
tion); whether the word itself defines the thing that causes the response (the
former definition) or the response itself (the latter definition).9

Note that stress may be productive. lo Low to medium levels of stress
can be motivating and energizing. II Only high levels of stress are consid
ered harmful, but even high levels of stress are not per se badl2-although
they cannot be sustained for long periods without harmful effect. 13

The American Psychological Association identifies three types of
stress: acute stress, episodic acute stress, and chronic stress. t4 Of these,
only the latter two concern psychologists because unlike acute stress,
which is situational and short-term, they are long-term conditions that
manifest in lives filled with chaos and crisis (episodic acute crisis) or de
structive despair and misery (chronic stress).1S Further complicating mat
ters, "[t]he same situation is not ... stressful for all people, and all people

7 B.A. Glesner. Fear and Loathing in the Law Schools. 23 CONN. L. REv. 627. 632 (1991).
Those resources can range from material objects to personal characteristics. ld. at 632 n.28.

a HANS SELYEo THE STRESS OF LIFE 472 (rev. ed. 1976).

9 For a more complete discussion, see Rod Gray. Workplace Stress 1-2 (1998). at
http://www.btintemet.coml-kumpaniaIW_lr_str.doc (last visited Oct. 10. 2003) (on tile with the Con
necticut Law Review).

to See infra note 180.

II The Yerkes-Dodson Law. first reported on in 1908. analyzes arousal levels and identifies a
mid-level of arousal as optimal for learning and has often been extended to include stress levels. See.
e.g.• Neal A. Whitman et al.. Student Stress: Effects and Solutions. ERIC Digests. ED284514 (1985);
Yerkes-Dodson Law ("The experiment is sometimes taken in the literature as implying that cognitive
processes-such as learning. or memory-are carried out more efficiently under conditions of medium
stress than under conditions of low or high stress: in other words that there is an "inverted U" shaped
relationship between the two [variables]."). at http://www.psybox.comlweb_dictionary/yerkes.htm (last
visited Oct. 10.2(03) (on tile with the Connecticut Law Review); Peter A. Hancock et aI., Perform
ance Under Stress: A Re-evaluation ofa Foundational Law of Psychology (challenging the attribution
to Yerkes and Dodson of the extension of the law to stress), at http://www.asc2002.comlsummariesf
ilIP-II.pdf(last visited Oct. 10.2003) (on tile with the Connecticut Law Review).

12 For example. the stress that one feels when acting in an emergency situation may be high. but
also productive and positive in outcome. STEPHEN WILLIAMS & LESLIE COOPER. MANAGING WORK
PLACE STRESS I I (2002).

13 See infra note IS.

14 American Psychological Association. The Different Kinds of Stress (adapted from LYLE H.
MILLER & ALMA DELL SMITH. THE STRESS SOLUTION). at http://helping.apa.orglwork/stress4.html
(last visited Oct. 10. 2003) (on tile with the Connecticut Law Review).

IS Id. Those who frequently suffer acute stress may be perceived irritable or hostile; they may be
chronic worriers who see the world pessimistically; they may suffer physical symptoms such as mi
graine or tension headaches and heart disease. Those suffering from chronic stress may feel unrelent
ing pressures and simply give up in light of an unremittingly hopeless situation. ld.
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do not experience the same negative thoughts and feelings when
stressed. ,,16

This article starts from the premise that stress is not inherently bad, but
that heightened levels of it in a definable population should lead to further
inquiry. That further inquiry could reveal the specific stressors that con
tribute to that heightened level and then determine whether and how those
stressors should be addressed. Therefore, the first section of this article
reviews the research literature on graduate students, law students, and
stress-to determine baseline concepts about stress in those defined popu
lations. The second section describes a survey of defined populations
first-year, second-year, and third-year law students. The third section re
ports the results of that survey. The fourth section discusses the results of
the survey in light of the literature.

I. LAW STUDENTS, PERSONALITY, AND STRESS

Research concerning law students, personality, and anxiety began to
appear in legal education journals approximately thirty-five years ago. 17

Two early researchers focused on law student attitudes and pointed out that
the selection and learning processes of professional training included a
psychological component-the attitudes and personality of the individual
student. 18 They concluded that legal training influenced attitude formation
and professional development, and that anxiety and attitudes also fostered
by that training affected all aspects of legal work post-graduation.19 Thus,
they suggested more research to examine the psychological aspects of legal

. education and suggested the implementation of personal and vocational
counseling.20 The student unrest ofthe late 1960s and early 1970s led legal
educators to examine legal education and its effects on their students.21

Studies of alienation-either disinterest or disengagement-of law students
reflected concerns of that era.22 Later research focused on more narrow

16 Whitman, supra note II.

t7 See, e.g., Lawrence Silver, Anxiety and the First Semester ofLaw School, 4 WIS. L. REv. 1201
(1968). This early and oft-cited article was based on a second-year law student's "exploratory study"
of the freshman law student experience and was based on weekly interviews with nine randomly se
lected first-year law students. [d. The project received National Science Foundation funding. [d. at
1201 n.1.

18 Eran & Redmount, supra note 6, at 431. Their study was conducted to provide a comparison
with research conducted on populations of medical and nursing students. [d. at 431-32.

19/d. at 443.
20 [d.

2t Alan A. Stone, Legal Education on the Couch, 85 HARV. L. REv. 392, 392-93 (1971); Andrew
S. Watson, The Quest for Professional Competence: Psychological Aspects ofLegal Education. 37 U.
CIN. L. REv. 93,142 (1968).

22 See Paul D. Carrington & James J. Conley, Negative Attitudes ofLaw Students: A Replication
ofthe Alienation and Dissatisfaction Factors, 76 MICH. L. REv. 1036 (1978) (this study confinned the
results of an earlier 1975 study as to alienation and dissatisfaction and discarded a factor described as



HeinOnline -- 36 Conn. L. Rev. 357 2003-2004

2004] STRESS IN LA W STUDENTS 357

issues in the area, including the counseling approach suggested earlier.23

This review begins with a look at general research on issues related to
graduate students, such as developmental stages and stress in professional
education.24 It then focuses on specific studies related to research on law
students, including analysis of personality types and gender-based differ
ences/s law school expectations and the effect of acculturation into the
profession,26 and finally, the use of stress management training in law
school and in the profession.27

A. Developmental stages ofgraduate students

The entire range of the human experience, birth to death, can be broken
down into developmental stages; simultaneously experiencing two devel
opmental processes invites their affecting each other and sets the stage for
research into the developmental stages of specific populations such as
graduate students.

For instance, early research examined whether the normal adult devel
opmental stages are applicable to graduate students, who may experience a
period of prolonged dependency on authority figures (i.e., faculty) and an
extended period of experimentation.28 Adult developmental theorists sug
gest three developmental stages between the ages of 22-40: "the novice

the "sociability factor"); Carrington & Conley, supra note 6 (the original study). Carrington and
Conley were concerned not only with those students who formally dropped out, but those who dropped
out "emotionally and intellectually, without formally withdrawing from the school. The socialization
process, which is key to education and links a professional school to the work of which it is a part, may
simply be inoperative for these students." /d. at 887-88. They therefore sought to identify levels of
alienation and dissatisfaction and in this initial study also identified an additional factor that they called
the "sociability factor." See generally id.

For Carrington and Conley, alienation was demonstrated by students' responses to questions
about their law school experience: uncertainty about why they came to law school, lack of enjoyment of
classes, unhappiness with a theoretical approach to teaching, a perception of the faculty as uninvolved,
negative impressions of fellow students, and indifference to the idea of law reform. Id. at 890-91. One
in seven law students showed a strong tendency toward alienation thus measured. Id. at 891.

Dissatisfaction-being "teed oft" rather than the "turned off' found with alienatioll--{)Ccurred at
a bit higher level. See id. at 893 & n.8. Being ''teed off' was reflected in comments such as these:
"The law school faculty is sexist, sadistic, racist, retaliative, and unfair. . .. My fellow students are
here to make a buck.... The alumni are probably crooks." Id. at 894.

The "sociability factor" identified a range of attitudes towards the desirability of"personal contact
with fellow students, professors, and lawyers." Id. at 896.

23
See generally Beck & Bums, supra note 6.

24 See infra notes 28-49 and accompanying text.

2S See infra notes 50-104 and accompanying text.

26 See infra notes 105-136 and accompanying text.

27 See infra notes 137-157 and accompanying text.

28 George D. Kuh & Marilyn L. Thomas, The Use ofAdult Development Theory with Graduate
Students, 24 J.C. STUDENT PERSONNEL 12 (1983).
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adult" (ages 22-28)/9 "rethinking adulthood" (ages 29-32),30 and "the dif
ferentiated, responsible adult" (ages 33-40).3\ The study was designed to
detennine whether those widely accepted stages correlated to the develop
mental stages of a specific population-graduate students.32

While the graduate students' responses by age group generally corre
lated with the identified stages of adult development,33 the responses also
showed four developmental themes apparently tied to the educational set
ting/experience: redefinition of self, purposeful independence, exploration
versus maintenance of a stable life pattern, and the dream.34 These themes
did not always confonn to the expected behavior patterns of the three age
linked developmental stages and fonned an overlay to the expected stages
of adulthood.3s Thus, the researchers suggested that those working with
graduate students should recognize and consider this dual development,36

The graduate school experience may itself be identified as having three
discrete stages37 that can be correlated with the three years of law school
study and used to identify stressors and student needs.38 The initiation
phase, or the first year of law school, includes defining new roles and ac
climation to a new environment,39 The second year, maintenance, includes
a change in self-characterization from new student to emerging profes
siona1.40 The final stage, tennination, involves a new focus on future em
ployment rather than schooling, as well as dealing with the sense of loss

29 fd. at 13. Novice adulthood involves establishing life dreams and goals and struggling between

autonomy and dependence, connectedness with and separation from significant others. fd.
30 fd. Rethinking adulthood involves revisioning goals and modifying processes established in

novice adulthood in anticipation of the next stage of adulthood. /d.

3\ /d. The differentiated, responsible adult "owns" his behavior, is more responsible and thought
fully committed to obligations undertaken in earlier stages, and is generally more aware of both self
and his place in society. fd.

32 fd. at 13.

33 See id. at 17. The younger group (ages 22-28) had scores in the ranges of Novice Adult to Re
thinking Adulthood; the older group (ages 33-40) had scores in the ranges of Rethinking Adulthood to
Differentiated, Responsible Adult. fd.

34 /d. Redefinition of self involves issues of identity and the development of relationships with
significant others; purposeful independence involves issues of home, independence, autonomy, and
purpose. fd. at 17. Stable life pattem issues include coping with temporary situations and focusing on
achieving goals, while "the dream" involves one's envisioning of the adult life or future. See id. at 17
18.

3S fd. at 18.
36

fd. at 19.

37 Suzanne Lange, An Anxiety-Support Model for Graduate Education, 21 J.C. STUDENT PER

SONNEL 146 (1980).
38 Fernando J. Gutierrez, Counseling Law Students. 64 J. COUNSELING & DEV. 130,130 (1985)

(citin~ Lange, supra note 37).
9 See id. at 130-31.

40 fd. at 130.
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that graduation brings." Given that each of these stages involves chal
lenge, change, and loss, the stage is set for stress levels to rise.

B. Stress and anxiety ofgraduate students in the professions oflaw and
medicine

Certain stressors are not unique to legal study, but affect graduate stu
dents generally.42 However, researchers have focused on the stressors in
legal and medical education particularly as exemplifying the stresses re
lated to graduate school's responsibility to socialize students to their new
professional role.43 Both medical students and law students identify short
age of time, deadlines, and examinations as significant stressors.44 Inter
personal relationships suffer during the period ofprofessional education.4s

However, studies show that overall, law students exhibit a higher level
of stress and anxiety than do medical students, and that heightened level
continues throughout the law school career.46 More law students than

41 Id. at 132.

42 U[P]erceived stress appears to be related to doing graduate work. whatever the program."

Marilyn Heins et aI., Perceived Stress in Medical, Law, and Graduate Students. 59 1. MEO. Eouc. 169,
178 (1984). Many schools have counseling centers that target the graduate school population. See,
e.g., Graduate Student Counseling Resources, at http://career.ucsb.edulstudentslgradpagesl
gradcounselinglstressmngmt.html (University of California Santa Barbara) (last visited Oct. 16, 2003)
(on file with the Connecticut Law Review); see also Andy Shah. "Services help doctoral students
master stress," UCLA DAILY BRUIN (Nov. 23, 1998), available at http://www.dailybruin.ucla.edul
DB!issuesl98111.23!news.doctorate.html (last visited Oct. 16,2003) (on file with the Connecticut Law
Review) (beginning with the assertion, "The 11,000 graduate students on the UCLA campus may have
one thing in common: high levels of stress."). For a tongue-in-cheek rundown on stress, see How to
Stay Stressed, at http://www-psych.stanford.edul-pintoistress.html(last visited Oct. 16, 2003) (on file
with the Connecticut Law Review).

43 See, e.g., Elizabeth Johns Clark & Patricia Pe"; Rieker, Gender Differences in Relationships

and Stress a/Medical and Law Students, 61 J. Mm. Eouc. 32 (1986).

44 Id. at 36; see also Gisele M. L. Mouret, Stress in a Graduate Medical Degree, 177 Mm. 1.
AUSTL. SIO (2002) (identifying time management and financial issues as major stressors for Australian
medical students).

45 Clark & Rieker, supra note 43, at 33. However, when asked whether the relationships them
selves were stressful, more women than men indicated higher levels of stress related to the relationship
itself, and fewer women than men indicted high levels of supportiveness from their spouse. Id. at 37.

46 See, e.g., Eron & Redmount, supra note 6, at 435 (discussing the results of a study of freshman
and senior law student attitudes). This study was the earliest reported and focused on anxiety, cyni
cism, and humanitarianism. See id. at 431-32 (discussing the authors' research methodology). It also
found that law students were significantly more cynical than medical students or nursing students. Id.
at 435.

In considering the possibility that law students bring higher stress levels and/or emotional prob
lems with them to law school, some researchers controlled for that possibility and found that while law
students entered law school within the normal range on psychological tests, they became disproportion
ately more dysfunctional during law school. See Ann L. Iijima, Lessons Learned: Legal Education and
Law Student Dysfunction, 48 J. 1....EGAL Eouc. 524,525-26 (1998) (citing Shanfield & Benjamin, supra
note 5, at 68-69, and Benjamin et aI., supra note 5, at 241); see also Daniel N. McIntosh et aI., Stress
and Health in First-Year Law Students: Women Fare Worse, 24 J. ApPLlEO SOC. PSYCHOL. 1474,1494
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medical students had considered leaving schoo1.47 One study showed that
while law students and medical students had similar overall stress scores
(the law students' were higher, but not significantly), the law students dif
fered from the medical students with heightened stress scores on two sub
scales.48 When compared to medical students and graduate students in
chemistry and psychology, law students had the highest stress levels.49

C. Personality types and stress

A psychiatrist who held a faculty position at an elite law school devel
oped numerous general observations about the psychological aspects of
legal education.50 He believed that several basic psychological characteris
tics help to determine the personality of the potential lawyer, such as adap
tive defensive maneuvers (including how to deal with life stressors), expec
tations of and the need for explicit life definitions and order (the extent to
which one needs rules and definition in one's life), and the aggressive urge
to mold one's environment (the desire to mold one's environment to one's
wishes).51 The need for an identity-an internal image of the self-and the
concomitant task of incorporating a model for professional life are simulta
neous concerns for law students, as is defining the role to be played in so
ciety.52

In addition to researchers' offering general observations about law stu
dents and their psychological development, later studies assessed law stu
dents using personality instruments such as the Myers-Briggs Type Indica
tor and the California Psychological Inventory.53

The Myers-Briggs Type Indicator is a popular personality invento~

(1994) (finding that gender-based differences in stress levels tended to develop during the course of the
first year of law school).

47 Heins et aI., supra note 6, at 520.

48 /d. at 519, 522. The test instrument categorized four subscales of stress: academic stress, time
stress, fear-of-failing stress, and societal stress. Jd. at 518-19. The law students scored significantly
higher on both the academic and fear-of-failing scales. Jd. at 519.

The Heins research is interesting because the working hypothesis was that medical students would
exhibit the highest level of stress, yet the research disproved that hypothesis. Jd. at 522.

49 Heins et aI., supra note 42, at 178.

so See Watson, supra note 21, at 93 (explaining how the author's faculty position at the Univer
sity of Michigan aided him in his research).

51 See id. at 98-102 (discussing the personalities of law students and the psychological traits ex
hibited by individuals who select legal careers). Watson believed that law students, more than others,
have a heightened need to express several oflhese psychological forces. See id. at 101-02 (discussing
law students' need to achieve life order and their above-average aggressiveness).

52 See id. at 103-05 (discussing the search for identity and role).

53 See infra notes 54-55 (providing examples of these later studies).

54 The "Myers-Briggs Type Indicator," at http://www.cpp.comlproductslmbtilindex.asp (last vis
ited Oct. 13, 2003) (on file with the Connecticut Law Review). The publisher's website enthusiasti
cally invites the reader to "Arm yourself with the MBTI instrument and start transforming lives." Jd.
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and has been discussed in numerous studies related to law5 for over 35
years.56 The MBTI uses four scales57 based on Jung's taxonomy ofperson
ality:58

• The extraversion-introversion scale (E or 1) measures one's
focus upon the external world (people and things) or inner
world (ideas and concepts).59

• The sensation-intuition scale (S or N) measures how one
gains awareness, whether through the senses or by intu
itional perception.60

• The thinking-feeling scale (T or F) measures whether one
draws conclusions through objective facts or by
value-imbued appreciation.6t

• The judging-perceiving scale (J or P) measures an attitudi
nal preference between perception and judgment in gen
eral-as a way of life.62

However, the MBTI also has its critics. See, e.g., M. H. Sam Jacobson, Using the Myers-Briggs
Type Indicator to Assess Learning Style: Type or Stereotype?, 33 WILLAMETTE L. REv. 261, 269-70
(1997) ("The MBTI's usefulness is limited because it does both too much (stereotyping) and too little
(validity, reliability). While the MBTI appeals to many as a tool for personal development and insight,
its goal does not concem individuality; rather, its goal is to sort people into groups. However, the
MBTI may not group people very well: it may not measure what it claims to measure, and it may not
reliably measure what it does measure."); David J. Pittenger, Measuring the MBTI . .. and Coming Up
Short, J. CAREER PLAN. & EMP., Fall 1993, at 48, 49, 52 (criticizing the use of the MBTI in career
counseling).

55 See, e.g., Jacobson, supra note 54, at 261, 269-70 (discussing the MBTI in conjunction with a
study of law students); Vemellia R. Randall, The Myers-Briggs Type Indicator. First Year Law Stu
dents and Performance, 26 CUMBo L. REv. 63, 70 (1995-1996) (examining the relationship between
first year law students' MBTI results and their academic performance).

56 See, e.g., Paul VanR. Miller, Personality Differences and Student Survival in Law School, 19 J.
LEGAL Eouc. 460,462 (1966-1967) (example of early research that used the MBTlto study law stu
dents).

57 Id.; HARVEY J. BRIGHTMAN, GSU MASTER TEACHER PROGRAM: ON LEARNING STYLES,
available at http://www.gsu.edu/-dschjb/wwwmbti.html(last visited Oct. 13, 2(03) (on file with the
Connecticut Law Review).

58 Miller, supra note 56, at 462.
59

Id.; Jacobson, supra note 54, at 264.

60 Miller, supra note 56, at 462-63; Jacobson, supra note 54, at 264.

6t Miller, supra note 56, at 463; Jacobson, supra note 54, at 264-65.

62 Miller, supra note 56, at 463; Jacobson, supra note 54, at 265. To clarify,
There is a fundamental difference between the two attitudes. In the judging attitude,
in order to come to a conclusion, perception must be shut off for the time being. The
evidence is all in .... Conversely, in the perceptive altitude one shuts off judgment
for the time being. The evidence is not all in.... This preference makes the differ
ence between the judging people who run their lives and the perceptive people who
just Iive them.
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The theory behind the MBTI is that the preferences are stable over
time and dichotomous.63 The four scales yield 16 possible personality
typeS.64

Early research by Paul Miller showed that in a survey of four law
schools and almost 900 law students,65 72% of law students were "Think
ing" types, compared to 54% of liberal arts undergraduates in an earlier
study, and this difference was the most striking in comparing the law
school and undergraduate populations.66

Miller's research on law students using the MBTI showed that law stu
dents with certain personality MBTI characteristics had a lower drop-out
rate from law schoo1.67 Only 11% percent of ''Thinkers'' dropped out,
compared with 20% of "Feelers.'>68 Students characterized as Introverted

Miller, supra note 56, at 463 (quoting ISABEL B. MYERS, MANUAL, THE MYERS-BRIGGS TYPE INDICA
TOR 58 (1962».

63 Miller, supra note 56, at 463.

64 Jacobson, supra note 54, at 266. The Georgia State University Master Teacher Program
teaches its participants about the MBTI and notes some interesting statistics:

The majority of undergraduate students are extraverts. Based on data from the
Center for Applied Psychological Type (CAPT) between 56% and 58% of over
16,000 freshman students at three state universities were extraverts. Interestingly,
over 83% of conege student leaders were extraverts, while over 65% of Phi Beta
Kappas were introverts....

The majority of university faculty are introverts. CAPT reported that almost 55%
of 2,282 faculty are introverts....

The majority of undergraduates are sensing students. Based on data from the
Center for Applied Psychological Type (CAPT) between 56% and 72% of over
16,000 freshmen at three state universities were sensing students. Interestingly, al
most 83% of national merit scholarship finalists and 92% of Rhodes Scholars were
intuitive students....

The majority of university faculty are intuitive. CAPT reported that almost 64%
of2,282 faculty are intuitive....

Unlike the two previous sets of preferences, CAPT reports that on this dimension
[Thinking versus Feeling], the proportion of males and females differ. About 64% of
all males have a preference for thinking, while only about 34% of all females have a
preference for thinking....

The majority of university faculty have a preference for thinking. CAPT reported
that almost 54% of 2,282 faculty are thinking....

The majority of undergraduate students are judging students. Based on data from
the Center for Applied Psychological Type (CAPT) between 46% and 60"10 of over
16,000 freshmen at three state universities were judging students. Interestingly, al
most 64% of Rhodes Scholars were perceptive students....

The majority of university faculty also have a preference for judging. CAPT re
ported that almost 65% of 2,282 faculty prefer judging....

BRIGHTMAN, supra note 57.
65 Miller, supra note 56, at 461.

66 Id. at 465. Note that due to the era, the underlying study by Myers tested male students only.
See id. A later unpublished study replicated the higher representation of Thinkers over Feelers in law
practice in comparison to the general public. See Daicoff, supra note 5, at 1365-66 (citing LAWRENCE
R. RICHARD, PSYCHOLOGICAL TYPE AND JOB SATISFACTION AMONG PRACTICING LAWYERS IN THE
UNITED STATES 229-30 (1994» (unpublished Ph.D. dissertation on file with Temple University).

67 Miller, supra note 56, at 466.
68 1d.
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Sense Perceptive with Thinking Judgment (ISTJ) dropped out at a rate of
6.7%, and their proportion in law school was 60% greater than the propor
tion in college.69 The Extraverted Feeling Judgment with Sense Perception
(ESFJ) had a dropout rate of 28.1%, and the percentage of this type in law
school was only 60% of its representation in college overall.70 Miller con
cluded that a certain self-selection process occurs naturally.71 Although
this study focused on student drop-out rates and predicting which students
would be more likely to do so, it seems reasonable to think that students
who remain in law school but whose MBTI-typed personalities differ from
those identified as "optimal" for law study may be less comfortable with
the law school experience and thus suffer heightened stress during that
entire time.

In addition to correlations with dropping out, certain MBTI preferences
correlate with law-school grade point average.72 A study showed that in
troversion correlated with a higher first-semester grade point average,73
which makes sense when one considers how much learning occurs outside
the classroom and how much performance is assessed by written, rather
than oral, examination.74 The Sensing/Intuition scale showed no statisti
cally significant predictive ability related to grade point average;75 neither
did the JudgmentlPerception scale.76 However, on the Thinking/Feeling
scale, a high correlation existed between the Thinking preference and
higher mean first-semester GpA,77 While this study focused on personal
ity, grades, and learning styles, it also suggests that students whose person
alities are not those that typically show high achievement in law school
would then feel more stress during that time. This study suggests that
awareness of personality types would lead to schools and students being
better able to adjust to and meet the variety of learning needs and teaching

69 [d. Miller explains, "This type is characterized as dependable and practical with a realistic re
spect for facts, who absorbs and remembers great numbers of facts and is able to cite cases to support
his evaluations, and who emphasizes analysis. logic and decisiveness." /d. This group was over·
represented in law school in proportion to undergraduate representation. [d.

70 [d. Miller explains, "This type is characterized as one who is concerned chiefly with people,
who values harmonious human contacts. is friendly, tactful, sympathetic, and loyal, who is warmed by
approval and bothered by indifference and who tends to idealize what he admires." [d. This group was
under-represented in law school in proportion to undergraduate representation. [d.

71
[d. at 465-66.

72
Randall, supra note 55, at 80.

73 [d.

74 See id. at 82.
75

[d. at 86-87.
76 [d. at 97.

77 [d. at 92. Over 3/4 of the students were Thinkers. [d. at 91. While only 60% of men are
Thinkers, 82.2% of male law students were Thinkers. [d. at 91 n.138. While only 35% of women are
Thinkers, 71.9"10 of the female law students were Thinkers. [d. Note that this statistic is strikingly
consistent with Miller's 72% Thinkers in 1967. See supra note 66 and accompanying text.
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styles in every classroom,78 presumably thereby also decreasing stress.
A researcher using the California Psychological Inventory (CPI) found

no relationship between personality types and first-year law school
achievement,79 However, the students (all men)80 displayed an interesting
inventory profile. The scores indicated that while the students outwardly
projected themselves as socially successful and polished, with an appear
ance of self-confidence, poise, and leadership, their intrapersonal and inner
levels would be best described as insecure, defensive, distant, and imma
ture.81 This result suggests a considerable variance between the private and
public personalities of law students.82 Such a contrast between the inner
and outer self and maintaining that inconsistent facade could itself be a
stressor.

D. Gender-based differences in law students' stress levels

Despite the fact that there are now almost as many female as male law
students,83 as recently as thirty-five years ago, women were a distinct mi
nority of the law student population.84 Hence, studies of differences in
stress levels went from excluding female students due to their minimal
representation to specifically including their experience over a period of
about ten years.8S

78 See Randall, supra note 55, at 101·m. "It is the responsibility of legal education to assure
those characteristics [of under-represented Sensing, Feeling, Perceptive Extraverts] in the profession
by facilitating the learning of all types." ld. at 103.

79 Stephen Reich, California Psychological Inventory: Profile ofa Sample ofFirst Year Law Stu
dents, 39 PSYCHOL. REp. 871, 872 (1976). Studies of pre-law students show that they "need attention,
prefer dominance and leadership, and are uncomfortable being subordinate or feeling inferior." Dai
coff, supra note 5, at 1353 (citing Martin S. Bohn, Jr., Psychological Needs ofEngineering. Pre-Law,
Pre-Medical, and Undecided College Freshmen, 12 J.e. STUDENT PERSONNEL 359, 360 (1971».

80 Note that Reich's study was published in 1976 and that the results from the six female students
(less than 5% of the class) were omitted to control for sex differences. Reich, supra note 79, at 871.

81
ld. at 872-73.

82 See id. at 873 (stating that "[I]aw students ... wear a social mask and attempt to make a strong
and definite impression on others; they act and react in great measure on the basis of the social role
which they have adopted and which they feel is expected of them by society").

83 Female students accounted for 49% of law school enrollment in 2001 and 2002. American Bar
Association, First Year Enrollment in ABA Approved Law Schools 1947-2002 (Percentage of Women),
at http://www.abanet.orgllegaledistatisticslfemstats.html(last visited Nov. 13,2003) (on file with the
Connecticut Law Review) [hereinafter American Bar Association]. See also Laurie Stewart, No
Growth in Number ofWomen, Minority Law Students, LEGAL INTELLIGENCER, April 4, 2002, available
at http://www.law.comljsp/article.jsp?id=1022183114879 (noting that the figure remained static, rather
than climbing in 2001) (last visited Nov. 13, 2oo3)(on file with the Connecticut Law Review) .

84 In 1968, 6% of all law students were female; in 1973, 16%; in 1978, 30%; in 1983, 38%; in
1988,42%; in 1993,43%; and in 2002, 49%. American Bar Association, supra note 83.

8S Compare Reich. supra note 79 (a 1976 California Psychological Inventory study from which
female students were excluded), with Clark & Rieker, supra note 43 (1986 study of gender differences
in stress levels).
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In a study in the early 1980s, male and female students showed a dis
similarity in the perceived level of stress connected to identified stressors,
both program-related and persona1.86 In one study, women reported all
areas, except racism, as more stressful than did the men;87 however, an
other study found more variation in gender-based stressor
match/dissimilarity.88 Women perceived more instances of sexism than did
men, and this pattern caused them more stress.89 More women than men
rated their personal relationships as very stressful, suggesting that marriage
may be more of a buffer against stress for men than for women.90 In addi
tion, women often have multiple layers of responsibilities-family, work,
school-whereas men more typically have one primary responsibility
usually work (or work training, i.e., school).9\ One theory suggests that the
expectation of male faculty members (at least in the early 1980s) for
women to act nurturing, noncompetitive, and subordinate may have dis
couraged women from engaging in competent behaviors such as competi
tiveness and authoritativeness.92 In addition, law school has traditionally
been oriented to a more masculine style of teaching and leaming
competitive, Socratic, challenging, hierarchical-that women tend to find
alienating.93

In order to compensate for their typically higher level of anxiety re
lated to and apparent discomfort with academic success,94 women may
engage in cross-sex identification.9s By seeing themselves in more mascu
line terms, successful female law students will be less affected by anxiety

86 Clark & Rieker. supra note 43, at 32, 36. The Clark & Rieker study sought to identify
"whether stress and its consequences are due mainly to intrapersonal processes and other individual
limitations ... or to factors in the environment and organizational structure of law and medical
schools." Id. at 34.

87/d. at 36.

88 See McIntosh et aI., supra note 46, at 1484-89 (finding similar levels of stress/strain on the sub
scales of social isolation, academic pressure, and institutional support, but higher levels for women on
the subscale of personal time; higher levels overall for women on the sexism scale; and more symptoms
of poor health and depression for women by the end of the first year).

89 Id. at 1484.

90 Clark & Rieker, supra note 43, at 37; Mcintosh et aI., supra note 46, at 1491-92.
91

See Mcintosh et aI., supra note 46, at 1477.
92 Clark & Rieker, supra note 43, at 39-40.

93 See Iijima, supra note 46, at 531 (citing Lani Guinier et aI., Becoming Gentlemen: Women's

Experiences at One Ivy League Law School, 143 U. PA. L. REv. I (1994».
94 See CAROL TAVRIS & CAROLE OfflR, THE LoNGEST WAR: SEX DiffERENCES IN PERSPECTIVE

189-90 (1977), cited in E. R. Robert & M. F. Winter, Sex-Role and Success in Law School, 29 1. LEGAL
EDUC. 449,450 (1978) (asserting that women who are successful tend to downplay the difficulty of the
task or attribute their success to luck or hard work, not ability).

95 Robert & Winter, supra note 94, at 457.
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or dislike of law school.96 A moderately masculine self-concept has been
judged a requirement of both men and women for success in law school.97

A 1978 study found that women rated themselves as further away from the
legal ideal than did men.98 Women also viewed law school much more
negatively than did men,99 possibly due to feeling mismatched to the pro
fessional ideal. 100 When asked about feelings of anxiety and depression,
51% of the women and 41% of the men felt that way frequently or always
during the school year. IOI But in observed class sessions, 71% of the men
demonstrated tension-related behavior during class time, while only 43%
of the women did SO.102 Frequent anxiety had a more deleterious effect on
men's grades than on women's. 103

This perception of lack of fit with the profession may be an added
stressor to the experience of female law students. While the status of
women in the legal profession has changed in the last thirty-five years and
their numbers have increased significantly, the American Bar Association
nonetheless formed a Commission on Women in the Profession to "create
solutions for breaking the glass-ceiling, combating sex discrimination and
sexual harassment, and encouraging alternative work schedules that foster
balanced lives."I04 Their realization that such a commission is necessary in
the profession that they plan to enter may be a stressor for female law stu
dents.

96 'd. For instance, trailS such as being political, competitive, analytic, objective, friendly, sin
cere, and honest were strongly feminine. /d. a1456. Another study noted that historically, competence
has been seen as a masculine characteristic. McIntosh et at, supra note 46, at 1476.

97 Robert & Winter, supra note 94, al 457. This "moderately masculine" self concept corrects
what these researchers identified as the "strong anti-intellectual component in the male role." 'd.

98 'd. at 452. Both male and female law students identified analytic ability, honesty, and self
discipline as the traits "most important for the ideal lawyer." 'd. at 451. However, in comparison to
men, women saw themselves as closer only to the ideals of honesty, sincerity, and friendliness. 'd. at
452. On all other ideals, women saw themselves as being farther away. Jd.; see also McIntosh et al.,
supra note 46, at 1476 ("[F]ernale students feel that the ideal lawyer is much more competent and much
less emotional than they are.") (citation omitted).

99 Robert & Winter, supra note 94, at 452. In response to the statement ''On the whole, I found
law school rewarding," 45% of women agreed, while 65% of men did. 'd. Women, more than men,
were also bothered by the competilive, racist, sexist, and unethical behavior ofother sludents. See id. at
453.

100
Jd. at 452; McIntosh el at, supra note 46, at 1476.

101 Robert & Winter, supra note 94, at 452.
102 'd. at 454 n.4.

103 'd. at 455. This result is contrary to Silver's research, which showed that low anxiety was re
lated to lower grades. See Silver, supra note 17, at 1217-18. Robert and Winter speculated that women
had learned to cope with their anxiety better than had the men and that their willingness to belong to
study groups and social groups that allowed them to express their feelings served Ihem better than did
the men's tendency towards social isolation. See Robert & Winter, supra note 94, at 455.

104 American Bar Association, Women Lawyers, at http://www.abanet.orgl1egresource/
women.html (last visited Oct. 10,2003) (on file with the Connecticut Law Review).
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E. First-year expectations

As the first year of law school has been most examined and assumed to
be most stressful, lOS researchers have tried to identify the factors in the first
year that contribute to anxiety or stress.

Several factors contribute to first-year law students' fear of failure-a
fear that is itself a source of anxiety or stress. 106 Causes of failure-anxiety
include high expectations (all the students in one study defined success as
finishing near the top of their class), 107 the method of law school instruction
(the use of the Socratic method and the paucity of feedback),108 the subject
matter and the method of study (unfamiliar subjects and terminology and
unfamiliarity with effective methods of studying it all),I09 and the impor
tance of the first semester's grades (law school grades can affect job oppor
tunities and the ability to become a law review member).llo In addition,
law school shatters the illusion that a student is in control by challenging
how she thinks, writes, and interacts with her world. Lack of control
perceived or actual-is also stressful. I II

lOS S d" 6ee Iscusslon supra note .

106 See Silver, supra note 17, at 1201·18; see also Vemellia Randall, Overcomin [sic] Fear of
Failure, at http://academic.udayton.edullegaledlonlinc!study/successOl.htrn (last visited Oct. 10, 2003)
(on file with the Connecticut Law Review) (quoting material by Terry Bragg).

107 Silver, supra note 17, at 1202. As the writer noted, by that definition, ''most first year law
students ... were going to be failures for the first time in their academic lives." Id.; see also Beck &
Bums, supra note 6, at 287 (observing that students whose belief system "equates self·worth with
achievement" are setting themselves up to feel worthless in the law school setting). Fear of failure as a
source of law student stress is called "Valedictorian Syndrome" by one researcher. Peter Kutulakis,
Stress and Competence: From Law Student to Professional, 21 CAP. U. L. REv. 835. 837·38 (1992).

108 Glesner, supra note 7, at 650·53 (discussing how open communication and predictable meth·
ods for addressing materials can alleviate the undue anxiety present in a traditional Socratic classroom);
Kutulakis, supra note 107, at 836·37 (describing how the Socratic method traumatizes students); Suz·
anne C. Segerstrom, Perceptions ofStress and Control in the First Semester 01 Law School. 32 WIL·
LAMETTE L. REv. 593, 602-03 (1996) (analyzing the effect of the Socratic method and the lack of
feedback on students' stress levels); Silver, supra note 17, at 1202-04 (arguing that the method oflaw
school instruction causes confusion and failure·anxiety); Watson, supra note 21, at 406·18 (examining
the Socratic method and its history, impact, and effect on students).

109 Silver, supra note 17, at 1204-09. Silver cites an early article by Professor Andrew Watson of
the University of Michigan that identifies "[0)ne of the greatest sources of anxiety in first year students
[to be] the shattering of the illusion [of certainty) ... " and that says "[t]he desire for certainty ...
touches upon a universal psychological need-the need to achieve order and predictability ...." Id. at
1207 (quoting Andrew Watson, Rej1ections on the Teaching ofCriminal Law, 37 U. OET. L.J. 701, 711
(1960». Law school is nothing if not uncertain.

110 Id. at 1209-10.

lit See NEAL A. WHITMAN ET AL., STUDENT STRESS: EFFECTS AND SOLUTIONS 52-55 (1984)
(describing stressful law school uncertainties), cited in Glesner. supra note 7, at 632 n.28; see also
Segerstrom, supra note 108, at 597·98 (explaining how controllability affects the impact of a stressor
and how uncontrollable stressors can lead to anxiety. depression, aggressive behavior, and insensitivity
to others).
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The consequences of anxiety about failing include reliance on false
feedback (depending on various predictors to bolster or diminish pre-finals
confidence),112 ineffective study techniques (studying too great a scope of
material or irrelevant material),113 development of psychological defenses
that interfere with study ("sloughing off' prior to finals),114 interference
with social and educational relationships (preoccupation with the law and
less time for socializing),lls and diminished academic performance. 116 Stu
dents may also engage in "positive reappraisal" of their situation, rational
izing a negative situation into a positive one.1I7 Given the themes of fear
and failure that permeate the first year of law school, stress would seem to
be an inevitable part oflaw students' experience.

F. Development ofa legal personality

Another part of some law students' experience as they adjust to the
demands of the legal profession is based in the theory of "deformation pro
fessionelle"-"the possible distortions of character that derive from par
ticipation in the world of work.,,118 As the main role of a professional
school is to prepare its students for that profession,119 presumably its em-

112 Silver, supra nole 17, at 1210-13. For example, an apprehensive first-year law student might
rely on her LSAT score, marital status, or age in comparison to classmates to predict success on finals.
fd. at 1210-11.

113/d. at 1213. Interestingly, "[s]tress also reduces the intake of information by causing students
to narrow their focus." Glesner, supra note 7, at 636. Hence, students may study too much material too
shallowly or narrowly to derive much benefit from it.

114 Silver, supra note 17, at 1214; see also Neal A. Whitman et aL, Reducing Stress Among Stu
dents, ERIC Digests, ED284526 (1987), available at http://www.ericfacility.net/ericdigestsl
ed284526.html (finding that stress causes some students to avoid studying and put off writing assign
ments).

115 Silver, supra note 17,at 1214-16.

116 See id. at 1216-18. Law students characterized as "high anxious" were more likely to receive
grade averages that were lower than their predicted grade averages. fd. at 1217. The predicted grade
averages were calculated using a formula devised by the Educational Testing Service that considers
students' LSAT scores and undergraduate grade point averages, but not their level of anxiety. /d. at
1217 & n.11.

117 See Glesner, supra note 7, at 633 (noting that this coping technique is similar to the skill of
fact characterization that is a lawyer's stock in trade).

118 Taylor, supra note 6, at 251 n.1 (quoting Wilbert E. Moore, Occupational Socialization, in
HANDBOOK OF SOCIALIZATION THEORY AND REsEARCH 861, 881 (David A. Goslin ed., 1969».

119 See Gulati et aL, supra note 6, at 252:
[A]II students leam a new set of norms and rules that are taught in law school and
that students expect to find reflected in the postgraduation professional world. Each
student encounters these norms in her own way; for those who feel they are not
adapting to the new environment and not filling in, the process can produce feelings
of both stress and depression.

fd. But see Patrick J. Schiltz, Legal Ethics in Decline: The Elite Law Firm. The Elite Law School. and
the Moral Formation of the Novice Attorney, 82 MINN. L. REv. 705,747 (1998) ("First, the academy
must accept that one of its functions is to prepare students to practice law ...."). This notion is appar
ently not universally accepted, especially at elite law schools, but within the academy generally as well,
due to the dual demands of teaching and scholarly writing. See id. at 749.
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phases and rigor work to shape ("defonn") the student in anticipation of
assuming that professional role.

James Taylor postulates four basic assumptions that contribute to the
theoretical occurrence of "defonnation professionelIe" in a law school set
ting. 120 First, as has been discussed supra, research suggests that legal edu
cation may lead to a high level of stress in students. Second, this stress
then leads law students to adopt similar traits and behaviors to reduce the
anxiety. Third, these traits and behaviors are personally and/or socially
undesirable and may be inimical to law practice. Finally, the adoption of
these "pernicious" behaviors is in part due to faculty example. 121

As has been discussed supra, emotional stress is high in law school,
especially during the first year; 122 and as this article ultimately shows,
stress increases throughout the three years of law school. I23 This high
stress level may be due to conflicts between expectation and reality, work
requirements, and the demand to "think like a lawyer.,,124 Second-year
students' concerns are with their future careers and ethical and moral is
sues-having established their ability to compete in law school or succeed
at some level, their attention turns towards what kind of lawyer to be. 125

Third-years have similar concerns, but experiences here are greatly influ
enced by the subsystem in which the particular third-year student func
tions. 126 The type of school may also affect the law school experience, as
has been shown in studies of medical education.127

If one assumes that stress affects personality, it follows that stress in
law school will affect law students' personalities. 128 One possible effect of
stress in the first-year student is antagonistic feelings toward the faculty;
however, this attitude changes in the second year as students' feelings to
wards and perceptions of faculty behavior moderate. 129 A developmental
disengagement from the law school may also be a product of the stressful
environment. 130 Withdrawal or complete disengagement may also be

120
Taylor, supra note 6, at 252.

121 /d.

122 See generally Taylor, supra note 6; Silver, supra note 17.

123 See discussion infra Parts Ill-IV.
t24

Taylor, supra note 6, at 255.
125 See id. at 257-58.

126 See id. at 259. For example, membership on law review "[provides] a particularly intense so
cialization experience." Id.

127 1d. at 260-61. For instance, the experience at an elite institution may be far different from the
experience at a small state school; the experience at a school that is oriented toward practice will differ
from one oriented toward theory.

128
/d. at 261.

129 Id. at 262. Interviews with law students revealed that many of the first-year students used
highly negative terms to describe their professors. Id. at 257 n.21, 261.

130
Id. at 262-63.
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stress-coping mechanisms,lll
Other stressors that may be involved in the development from student

to practitioner/professional include possible chemical abuse and societal
attitudes toward the profession. Chemical abuse within the legal commu
nity has been a growing concern for years,ll2 and many trace this abuse to
the stresses of the profession, which some see as attracting personality
types for whom the demands of law school exacerbated addictive tenden
cies; 133 problems with substance abuse often escalate during law school. 134

Because identification with the legal community is an obvious develop
mental step for the law student, stress may also be amplified by the perva
sive societal ill regard that lawyers as a group face 1l5-not to mention the

131 See supra note 22 and accompanying text.

132 Compare Amy Lindgren, Counting the Costs: Substance Abuse in the Legal Profession,
BENCH & B. MINN., March 1990, at 22, 22·28, with Rick B. Allen, Alcoholism, Drug Abuse and Law
yers: Are We Ready to Address the Denial?, 31 CREIGHTON L. REv. 265,265-66 (1997).

133 Lindgren, supra note 132, at 26-27. One attomey, who first sought help for her addiction
while in law school, commented Ihat all of her law school relationships involved alcohol and drug use.
Id. at 26. She believes that those pursuing law careers are especially likely to develop chemical de
pendency problems that will be magnified by law school or law practice. Id. As a law student noted
about his peers, "[t]he type of people you see are intelligent, very results-oriented, and don't live in
moderation." Id. at 27. See also Kutulakis, supra note 107, at 839 (stating that the law school envi
ronment fosters the attitude that alcohol is to be used to relieve stress).

Moreover, an attorney and former chair of Minnesota's Lawyers Concerned for Lawyers, a group
formed to support lawyers and judges dealing with chemical dependency, observed that the profession
rewards compulsive, addictive behavior because such behavioral characteristics yield perfectionistic
workaholics with high billable hours. Lindgren, supra note 132, at 24, 27. And as Krieger notes,
"[a]ddiction theory points up intense similarities between addictive personalities and the less laudable
qualities commonly associated with lawyers and law students[,j" including "egotism and self
centeredness, lack of self-esteem, perfectionism, excessive reactivity to events and other people, and
fear and anxiety." Lawrence S. Krieger, What We're Not Telling Law Students-and Lawyers-That
They Really Need to Know: Some Thoughts-in-Action Toward Revitalizing the Profession from Its
Roots, 13 J. L. & HEALTH 1,31-32 (1998-99).

134 See Ass'n of American Law Schools, Report ofthe MLS Special Committee on Problems of
Substance Abuse in the Law Schools, 44 J. LEGAL EDUC. 35,42-43 (1994) (stating that a law student
survey showed evidence of increased usage and frequency of usage of substances as students pro
gressed through law school, the pattern being most dramatic with alcohol); Kimberly Theobold, Stress
and the Law Student, STUDENT LAW., April 1998, at 48 (suggesting that law students may drink to
relieve stress and discussing the ABA's Commission on Impaired Attorneys and state-based lawyer
assistance programs).

135 Michael Josephson, Unloved Lawyers: We Protect Rights and Safeguard the Legal System. So
Why Don " People Like Us?, 9 T.M. COOLEY L. REv. 293, 293 (1992); Lindgren, supra note 132, at 27
("Part of a student's pitfall upon graduation is that the public doesn't trust lawyers."); see Krieger,
supra nole 133, at 2S ("We should also not underestimate the impact on lawyers and law students of the
intensely negative public perception of the profession.").

That ill regard is particularly ironic given that
We ask a great deal of our lawyers. Lawyering is hard work, performed before an
often unappreciative audience, requiring great attention to detail and requiring that
some degree of sense be made ofour muddled and even chaotic personal or business
situations, And this work must often be performed in circumstances in which the
applicable law is less than clear.... Lawyers often act under terrible time pressures,
often deal with unreasonable clients, nasty opponents, and indifferent bureaucrats.
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well-publicized rigors of the first year of law practice. 136 Given the poten
tial for these distortions of character-this "defonnation professionelle"
the likelihood of accompanying stress is high.

G. Management oflaw student stress

Managing law student stress can be achieved in a number of ways;
some come from within the student-personality characteristics, for exam
ple; others may come from outside sources, such as stress reduction pro
grams.

Strain results from stress, and coping is the mechanism used to reduce
strain. 1J1 Effectively coping with strain-inducing stress consists of the abil
ity to relegate stress to a discrete area of one's life and hence prevent its
spreading to and contaminating other, unrelated areas. 138 Although every
one experiences stressful situations, the ability to maintain positive feelings
regarding life as a whole, despite stress, identifies those who cope well.139

Law students and lawyers whose sense of self-worth and locus of mo
tivation come from inside themselves are happier and less stressed than
those who rely on external factors. Law students with an intrinsic motiva
tion to become lawyers are happier than those with extrinsic motivations. 140

(Wanting to be a lawyer to do good tends to serve one better than wanting
to be a lawyer to be a success.) Internal attribution ofjob-procuring ability
is also a characteristic of happier students, who feel less buffeted by factors
outside their control. 141 Lawyers who compete because winning gives
them a positive feeling of self-worth and who try to control external factors
because those factors determine their level of satisfaction feel a higher

Peter G. Glenn, Some Thoughts About Developing Constructive Approaches to lAwyer and Law Stu
dent Distress, 101. L. & HEALTH 69, 71 (1995-96).

136 See generally Schiltz, supra note 119 (eloquently addressing the challenges of the first years
of law practice).

137
Glesner, supra note 7, at 633.

138 Antonia Abbey et aI., Handling the Stress ofLookingfor a Job in lAw School: The Relation
ship Between Intrinsic Motivation. Internal Al/ribUlions. Relations with Others. and Happiness, 4
BASIC & ApPLIED SOC. PSYCHOl. 263, 263 (1983). This research focused on how students at an elite
law school dealt with the stress of looking for a job in a tight market. /d. at 264. Effective coping can
be cognitive, emotional, or behavioral. Glesner, supra note 7, at 633.

139
Abbey et al., supra note 138, at 263.

140 See Krieger, supra note 133, at 18-19 (stating that "a primary focus [on externals] obscures
the value of one's innate human qualities and thereby undennines one's ability to experience genuine
self-respect and respect for others."); Kutulakis, supra note 107, at 841 (explaining that law students
need to look within themselves, identify what they need, and then look for the job that is the best fit).

141 See Abbey et aI., supra note 138, at 273 ("[S]tudents who felt that effort and ability (internal
attributions) are necessary to obtain a desired job were happier than students who did not make this
internal attribution ....").
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level of stress than do those who work with internal motivations. 142

A faculty member can often facilitate understanding of stressors when
dealing with a troubled student who seeks help. 143 While almost all law
students exhibit a high level of stress, only a few find it incapacitating, and
anxiety and depression underlie some, if not most, of those student prob
lems. '44 These conditions of anxiety and depression may be caused by
cognitive distortion, defined as an unrealistically bleak interpretation of
neutral or mildly negative stimuli. '4s For example, a student who responds
somewhat poorly to a professor's questions in one class may jump to the
conclusion that his law career is ruined. '46 The mediating factor between
external stress and internal emotional response is how the individual struc
tures and perceives his or her experience. 147 The combination of personal
ity characteristics plus environment affects the student's response to the
pressures of law school. 148 Therefore, one intervention that may be effec
tive is to help students to critically evaluate their self-defeating thoughts
and to view their situation more objectively, which may lead to a rapid
improvement in their emotional state and thus their ability to cope effec
tively with law school. 149

Graduation does not end the stress associated with the law; a high level
of stress is associated with the entire legal profession, from student to prac
titioner. lso However, a 1983 study showed that after participating in a

142 See Krieger, supra note 133, at 27 (stating that "[a] need to constantly win. be perfect, or
avoid criticism must be recognized for the impossibility that it is and regularly contradicted if one is to
moderate stress levels").

143 See generally Beck & Bums. supra note 6 (concluding that faculty members can provide
therapeutic intervention for disturbed students and proposing methods for the faculty to facilitate that
role).

144 [d. at 273. Glesner relates stress and anxiety: "One of the important variables determining the
optimum level of stress is an individual's general tendency toward anxiety." Glesner, supra note 7, at
637.

145
Beck & Bums. supra note 6, at 273.

146 [d. at 274.

147 [d. at 286. Siudents who are prone to anxiety and depression tend to exaggerate their reac·
tions to law school events until problems seem insurmountable and they can no longer apply a rational
analysis 10 determine the validity of their automatic thoughts and reactions. [d. Conversely, other
students may react less extremely and analyze Iheir experience rationally. This difference in structuring
and perception explains why even though an law students are exposed to similar stressors, not an react
adversely.

148 See Gutierrez, supra note 38, at 130 (describing personality characteristics that help or hinder
law students and stating that these "personality characteristics alone are not responsible for success or
failure in law school. The environment itself plays a major contributing role."). Part of the law school
environment includes the faculty; Eron and Redmount identified the faculty as a crucial player in con·
veying attitudes towards the profession and thus a contributor to positive feelings or feelings of alien
ation and cynicism. See Eron & Redmount, supra note 6, at 442.

149
See Beck & Bums. supra note 6. at 283·85.

150 See Janet S. SI. Lawrence et al .• Stress Management Training for Law Students: Cogni
tive-Behaviorallntervention, BEHAV. SCI, & L., Autumn 1983, at 101, 101-02 (1983) (explaining that
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stress management training seminar, law students showed a decrease in
stress levels, an increase in knowledge of the effects of stress, and the abil
ity to cope more effectively. lSI These results indicate that intervention,
rather than nonspecific external factors, decreased stress. IS2 A similar
study reported in 2000 that "stress inoculation training" showed a signifi
cant positive impact on measures of anxiety, stress, and irrationality in a
group of first-year law students. IS3 In addition, the American Bar Associa
tion has begun to address coping mechanisms for the stress related to the
practice of law. ls4 Unfortunately, while stress reduction techniques have
been shown to be effective for law students, law students are less likely to
seek help than other student populations,lss Ironically, at the same time
that the ABA is addressing the issue of stress management for practitio
ners, law students may be reluctant to seek formal help due to concerns

law students stress about grades, exams, and jobs, and attorneys stress about overwork, emotional
demands of clients, and trying to maintain a viable practice); Kutulakis, supra note 107, at 841 (rec
ommending that law schools and law professors should help students to develop ways to deal with their
stress as part of preparing for the practice of law); Krieger, supra note 133, at 4 ("[L]awyers as a group
tend to be stressed and relatively unhappy people.... 20% to 35% of attorneys are 'clinically dis
tressed' ...", a level of distress "found in only about 2% of the general population ...."). But see id.
at 28 (arguing that high stress levels are not inherent in lawyering and are instead dependent on internal
factors).

In a publication by the Young Lawyers Division of the American Bar Association, the section on
stress management begins, "Most lawyers would probably agree that stress, in some form, is an inevi
table part of a legal career." ABA Young Lawyers Div., Life in the Balance: Achieving Equilibrium in
Professional and Personal Life, at http://www.abanet.orglyld/about/writtenguide.html#Stress (last
visited Nov. 14,2003) (on file with the Connecticut Law Review) [hereinafter ABA Young Lawyer's
Div.].

lSI See Lawrence et aI., supra note ISO, at 108-09 (showing that a training seminar effectively in
creased law students' use of adaptive stress management strategies). Glesner suggests that law schools
should affirmatively incorporate training in coping skills into the curriculum. See Glesner, supra note
7, at 660-64.

IS2
Lawrence et aI., supra note ISO, at 109. Indeed, the group that went through the stress man-

agement training showed a reduction in stress levels after training in comparison to the control group
and in comparison to their pre-training scores, even though the training ended shortly before final
exams began. Id.

153 Richard Sheehy & John J. Horan, Effects ofStress Inoculation Training for First-Year Law
Students (August 2000) (paper presented at annual meeting of the American Psychological Associa
tion), available at http://horan.asu.eduld-rs-apa-y2k.htm (last visited Oct. 7, 2003) (on file with the
Connecticut Law Review). The stress inoculation training, taught by doctoral students in counseling
psychology, was delivered to small groups of law students and included information/education about
stress and coping skills, as well as application training to practice using the coping skills. See generally
id.

154 See generally ABA Young Lawyers Div., supra note 150 (focusing on key strategies for
young lawyers to balance their professional and personal lives).

155 Heins et aI., supra note 42, at 178 (stating that, in comparison to psychology and medical stu
dents, "[b]oth law and chemistry students were equally likely to give the response of 'no one' to the
question about to whom they would likely tum for help").
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about disclosure on bar exam application materials. 156 Providing stress
management assistance to students in a setting and via a method that does
not contribute to their stress is imperative.

In summary, while all graduate students experience various develop
mental stages and stress during their education, law students perceive and
report it to a greater degree than do other students. Myriad elements con
tribute to this stress, including the environment and pressures of legal edu
cation and the inner adjustments necessary to the formation of the profes
sional personality. The stress level can be managed through intervention,
but this intervention does not occur frequently. Recognition of law stu
dents' stress, through studies such as the one presented here, should en
courage law schools to provide for the emotional as well as the educational
needs of their students. 1S7

II. SURVEY METHODS

A. Background and Purpose

This research project was proposed and designed to remedy the lack of
attention paid to second-year and third-year law students in studies of law
student stress by surveying students in all three years of law study. Al
though the first year is a time of many changes and challenges for the law
student, each of the second and third years has its own set of unique con
cerns.

Hence, this research project examined the stress level of students in all
years of law school to determine whether a significant difference exists in
the levels of measured stress among first-year, second-year, and third-year
law students.

B. Subjects

The subjects were all law students at a small Midwestern state law
school and were surveyed in January at the start of the spring semester. IS8

156 For example, see the National Conference of Bar Examiners, Request for Preparation of a
Character Report 12-13, at http://www.ncbex.orglcharacter/StandardOI.pdf(last visited Nov. 14,2003)
(on file with the Connecticut Law Review).

157 See infra Part IV.

158 The survey was conducted at the University of North Dakota School of Law in the early
1990s (the precise date is withheld to protect the anonymity of the subjects). The law student demo
graphics, law school culture, and social attitudes analyzed in this study were not substantial1y different
than today. For instance, by the early 90s, the percentage of female students was wel1 over 40010; today
it is 49%. See supra note 84. The job market, then as now, was tight. See infra note 172. The public
perception of lawyers was and is, at best, "ambivalent." See supra note 135. See a/so American Bar
Association, Public Perceptions of Lawyers 4 at http://www.abanet.orgllitigation/lawyers/
publicperceptions.pdf (last visited Mar. 15, 2004) (on file with the Connecticut Law Review). This
2002 report prepared for the ABA Section of Litigation noted: "As found in the 1998 ABA study and
olher previous research, the legal profession is among the least reputed institutions in American society.
Of ten different institutions asked about, consumer confidence in the legal profession ranks only above
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The 64 first-year respondents consisted of 39 males and 25 females, whose
mean age was 27.71; total first-year enrollment was 77 students:59 The 52
second-year respondents consisted of 31 males and 21 females, whose
mean age was 28.92; total second-year enrollment was 82 students:60 The
30 third-year respondents consisted of 16 males and 14 females, whose
mean age was 30.37; total third-year enrollment was 56 students. 161 The
sample size was determined by the students in attendance in class on the
day the survey was administered.

C. Instrument

The "Law Student Attitude Survey,,,162 set out in Appendix 1, was de
signed to measure the amount of stress felt by law students. 163 It consists
of three pages: a permission form and a two-page questionnaire. The
twenty items are couched in positive statements (e.g., "I look forward to
attending law school classes"). The basis for the questionnaire is derived
from the literature on law students, several stress surveys, and the personal
experiences of current and former law students. The response scale utilizes
a Likert format (l-true, 2-somewhat true, 3-somewhat false, 4-false).I64
Students circled their best response. The last half-page consists of six
questions seeking demographic information (year in law school, age, etc.).
The scores were raw scores, consisting of the total number of points cir
cled. A direct relationship exists between the score on the test and the

the media." Id. at 6.
Moreover, no other surveys before or since have focused on comparing the stress of levels of

first-, secondo, and third-year students. See studies discussed supra notes 5 and 6..
159

83% of the first-year class completed the survey.
160

63% of the second-year class completed the survey.
16\ 54% of the third-year class completed the survey. As noted in Gulati et aI., supra note 6, at

242-43, surveying third-year law students can be challenging due to their habit of not regularly attend
ing class. Moreover, it is quite possible that those not attending class are even less happy with law
school and are therefore more stressed or alienated than those students who are still conforming, attend
ing, participating, and engaged. See id. at 243.

162 The survey instrument administered to the students surveyed was devised by this researcher
for this project (see Appendix I). Reported research projects analyzing and reporting on law-student
stress demonstrate that using a test instrument devised by the reporting researcher for the target popula
tion is the most common approach in the literature. See Abbey et aI., supra note 138, at 268-69; Clark
& Rieker, supra note 43, at 34; Heins et al., supra note 42, at 171; McIntosh et al., supra note 46, at
1480-81; Segerstrom, supra note 108, at 600 n.63. The "Law Student Attitude Survey" has a compa
rable topical range of questions and uses a similar scoring scale to the instrument used in a significant
early study comparing law students, medical students, and graduate students. See Heins et aI., supra
note 42, at 171.

163 As one researcher noted, "'[s]tress' is not an entity which can be measured directly, and so it
is usually inferred from physiological measurements or from self-report measures of various kinds."
Heins et al., supra note 42, at 171. Moreover, perception of stressors is a subjective determination. See
McIntosh et aI., supra note 46, at 1493 (discussing the difficulty in obtaining objective responses).

164 See Emily Campbell, "Testing"the Copyright Clause: Copyright Protection/or Educational
and Psychological Tests, 69 NEB. L. REv. 791, 800 (1990) (explaining the Likert format).
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level of stress: lower scores reflect lower stress levels; higher scores reflect
higher stress levels.

D. Administration Procedures

The test was administered during a regularly scheduled class with the
permission of the professor. The test was administered once to each class,
in a course whose members contained as many students of that year (first,
second, or third) as possible. The first-year students were given the survey
in Property II; the second-year students, in Business Associations II; and
the third-year students, in Alternative Dispute Resolutions. The number of
students responding was determined by the size of the class in which the
test was given and the response rate to the test.

Participation in the test was voluntary, and results were confidential.
Permission to administer the test was obtained from the Institutional Re
view Board and the Dean of the School of Law.

E. Analysis ofthe Data

After the surveys were administered, the raw score was determined for
each one. 165 Surveys with incomplete responses to the thirty items were
not considered, although surveys with factual omissions were included.
Data analyzed included year in law school, sex, and raw score. Mean
scores were determined for each of the three classes, as well as by gender
within each class and overall across all three years. The study hypothesis
was tested with analysis of variance by using Newman-Keuls multiple
comparisons to determine whether any significant differences existed at the
.05 level. '66

165 Items wilh two scores circled as the response were counted as an average of the score (e.g., a 2
and 3 circled was counted as a 2.5). After totaling, scores were rounded down (a 23.5 became a 23)..

166 See Laurence J. Severance et aI., Toward Criminal Jury Instructions that Jurors Can Under
stand, 75 J. CRIM. L. & CRIMINOLOGY 198,220 n.71 (1984) (describing the Newman-Keuls test as a
"systematic procedure for comparing all possible pairs of group means").
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III. RESULTS

The possible raw score range was 20-80. Results were as follows:

Figure 1: Group Scores on Law Student Attitude Survey

Range of scores expressed overall and by year and gender

First-year Second-year Third-year All years
students students students (total sample)

Overal1 25-59 28-67 23-60 23-67

Males 25-59 28-54 23-60 23-60

Females 29-46 30-67 25-56 25-67

Mean scores expressed overall and by year and gender

First-year Second-year Third-year Al1 years
students students students (total sample)

Overal1
38.06 40.65 42.23 39.86

S0=5.96 S0=8.12 S0=9.39

Males
38.21 39.03 40.25 38.90

S0=6.70 S0=7.22 S0=9.55

Females
37.84 42.86 44.5 41.20

SD=4.68 SD=8.91 S0=9.02

Using an analysis of variance, it was determined that at the .05 level,
there was no significant difference between the first-year mean score and
the second-year mean score, or between the second-year mean score and
the third-year mean score (F==3.58, p>.OS). However, there was a statisti
cally significant difference between the first-year and the third-year mean
scores. There were no significant differences between the scores based
upon gender groupings (F=2.61, p>.OS). Therefore, a significant difference
in stress levels does exist, with the highest level exhibited by third-year law
students.

N. DISCUSSION

These results raise several interesting possibilities for discussion and
further research. The results suggest that the commonly held and re
searched notion that the first year of law school is the most stressful is
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wrong. 167 Not only was the first-year score not higher than the others, but
it was statistically homogenous with the second-year class. However, the
third-year class displayed a statistically significant higher score than the
first-year class. 168 While this result may seem surprising, previous research
on stress can be harmonized with this result. 169

First, all of the literature agrees that law school is a stressful experi
ence. Therefore, high stress levels in the third year are not surprising: hav
ing been in a stressful environment for three years is in itself a stressor.
Exposure to even minor stressors over a long period can cause great
strain. 170

Second, the timing of the study may have affected the third-years' per
ception of stressors. 171 Third-year students, only four months from gradua
tion, may have been preoccupied with the soon-to-be realities of finding a
job in a somewhat depressed economyI72 and paying off student 10ans,173

\67 The Heins study notes that academic tensions related to attrition, voluntary and otherwise, and
grading practices persist throughout law school, whereas medical school traditionally has a very low
attrition rate and is graded on a pass·fail basis. Heins et aI., supra note 6, at 523.

\68 This result is consistent with that postulated by Taylor in his discussion of the "deformation
professionelle" theory where he noted that ''the psychosocial demands-and stress resulting from
them--continue in a graded series up to graduation" and beyond. Taylor, supra note 6, at 260. But see
Gulati et aI., supra note 6, at 253 (comparing a 1995 study of first-year students with a 1998 study of
third-year students and finding comparable levels of stress in those two populations, based upon one
question in a multi-page survey).

169 But see Eron & Redmounl, supra note 6, at 435 (studying anxiety in first-year and third-year
law students and finding similar levels in both groups).

170 Glesner, supra note 7, at 634. As she notes, "Fatigue depletes resources so that a demand that
would otherwise not be threatening becomes a major stressor over time. Simply put, one bums out."
Id. at 634-35.

17\ The Heins study occurred at the start of the second year of law school. Heins et aI., supra
note 6, at SIS. Eron and Redmount surveyed the first-year students in the second week of their first
semester and the third-year students in the second week of their last semester. Eron & Redmounl,
supra note 6, at 432.

172 At the time of this survey, see discussion supra note 158, the job market and decade had been
described as "Darwinian." Jon Jefferson, How to Thrive in the Darwinian '90s: Survival o/the Fittest;
A.B.A. ]., July 1991, at 50, 50-53 (setting out adaptive strategies for job-hunting in the recession
plagued economy of an attorney-heavy society). See generally Don J. DeBenedictis, Recruiting De
cline; Law Firms Interviewing Fewer Students. Survey Shows, A.B.A. J., Apr. 1991, at 22 (noting that
one survey indicated that a very significant increase in law student stress accompanied a decline in law
firm recruiting in the early I990s); Mara Tapp, Hiring in a Recession; Getting That First Job is Getting
Tougher, A.B.A. J., Apr. 1991, at 70 (discussing the negative effect that a slow economy has on law
firm hiring). The job market is challenging in 2003 as wel~ven for experienced attomeys-a fact
that third-year law students most probably perceive as a stressor. See Matt Kelly, The attorney. unem
ployed, NAT'L L.J., Apr. 7,2003, at A-I (profiling experienced attorneys who have had difficulties
securin~ a job after being laid oft).

I These ideas were also postulated by Kutulakis in his writings on law student stress. See Kutu
lakis, supra note 107, at 838 (discussing many students' concerns regarding debt repayment). As one
writer described the life of the novice attorney that these third-years might anticipate, U[s]he has taken a
job in which she has little or no interest [to pay back crushing student loans] ... spending week after
week doing work in which [she] has no interest ... ." Schiltz, supra note 119, at 723. Moreover, she
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not to mention passing the bar exam. They may have been tired of the law
school grind, and mustering the energy for yet another, albeit final, semes
ter of law school may have been an unappealing prospect. t74 Moreover,
third-year law students typically behave in ways that may contribute to or
evidence stress. In comparison to first-year law students, third-year law
students attend class less, study less, are less prepared for class, and par
ticipate less. '75 And as graduate student research indicates, the third year is
a time of termination and loss, which are both emotional stressors, as well
as change.176 In addition, their professional future may have looked a bit
less appealing after two years of part-time jobs and possibly disillusioning
exposure to the realities of law practice.

It is more difficult to theorize about the first-years' lower score. At the
time of the survey in mid-January, these law students had not yet received
their fall semester final grades. Perhaps the first-year law students were
lulled by living in a fantasy of safe and pleasant possibility: that each one
could still be ranked first in the class or at the very least, in the coveted top
ten percent. The beginning of the semester is less tension-ridden than the
latter part of the semester, when worries about another set of finals and
summer jobs emerge. However, this relative emotional buoyancy should
have been tempered by curiosity or even concern about their grades, which
in many cases determine the course of the remainder of a law student's
school experience.

This study offers another intriguing statistic: female third-year law stu·
dents had the highest mean score of any group surveyed. While the sample
size was too small for their score to be significant statistically, it would not
be surprising if another study supported this finding given the discussion
above. 177 Women tend to find law school more stressful overall and may

may have spent three years being exposed to law professors who fled the professional life to which she
aspires. Id.

One researcher distinguished the stress felt by third years by reasoning that the stress came from
outside concerns, such as finding a job, as opposed to stress directly related to legal education, such as
the Socratic method or competition or uncertainty. See Segerstrom, supra note 108, at 600.

174 One counselor characterized the third year of law school as one of preoccupation with em
ployment concerns, aggravation of insecurities, and acceptance ofloss of the familiar student role. See
Gutierrez, supra note 38, at 132. Another writer observed that "after three years of battle with law
school, 'fighting' students often are left dispirited about learning and cynical about the law, the legal
profession, and most especially law school." Glesner, supra note 7, at 627-28 (referring to students
whose stress-coping mechanism is to fight rather than flee, whether actively or passively).

175 See Gulati et aI., supra note 6, at 244-46. In addition, the survey questions may indicate feel
ings of alienation and disengagement that third-year law students often exhibit. See supra note 174 and
acco~anying text.

I 6 See Gutierrez, supra note 38, at 132 (characterizing the third year as one of termination and
emphasizing the sense ofloss that accompanies the students' changing environment).

177 In a broad-based study of third-year law students, third-years identified the most significant
stressors as worries about jobs and difficulties in balancing school with outside life. See Gulati et aI.,
supra note 6, at 253. One study speculated that female law students' higher levels of psychiatric dis-
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find some aspects of their personal relationships as much a stressor as sup
port during law school. Non-traditional female students '78 may addition
ally anticipate what could be a significant change in role, ranging from the
transition from student to practitioner to re-entering the workforce after
time off for family and child-rearing. Moreover, non-traditional female
students with family ties to a relatively small community in which they
must find employment could suffer even greater stress in anticipating the
job search.

This study suggests several possibilities for future research and action.
Additional cross-sectional and longitudinal studies, in more than one law
school and using the same test instrument for all populations, would allow
more meaningful analysis of the data. In addition, using a test instrument
that would allow the study to be replicated with other graduate student
populations would facilitate comparisons across several areas of profes
sional study.

Even without this additional research, every law school should develop
counseling programs, stress management classes, or support groups to help
students in all three years of study cope with the stressors of law school.
Schools with insufficient institutional resources should consider offering a
targeted program through the university counseling service, developed
through cooperative efforts of trained counselors and law school admini
stration and faculty. If such a program cannot be implemented, workshops
could be offered to sensitize faculty to warning signs that may signal a
student's need for help.'79

Law schools should also consider whether personality tests and other
surveys could enable them to better assess their students and offer con-

tress may be responsive "to the uncertainties of the career pathway for the woman lawyer." Shanfield
& Ben~amin, supra note 5, at 72.

I 8 While the sample size was too small to show statistical significance to the following number,
an even higher score was found in the group of non-traditional third-year female law students. Female
law students who were non-traditional in at least two categories (over age 30, of a marital status other
than sin,le, or by having children) showed a mean score of 47.625.

17 Indeed, the faculty, as those who often contribute to the stress felt by law students and as
those who are acculturating students to their new profession, have a professional responsibility to help
students to deal with the process. See Kutulakis, supra note 107, at 839-40, (citing Statement ofGood
Practices by Law Professors in the Discharge of Their Ethical and Professional Responsibilities, 90
AALS NEWSL. 14 (1990»; see also Glesner, supra note 7, at 639,641-45 (arguing that professors have
an affirmative obligation to address law school students' stress). Glesner also notes that despite this
affirmative obligation, some faculty members may be reluctant to deal with law school students' stress.
[d. at 667. Beck & Bums' article establishes a model for cognitive intervention when a student turns to
a "faculty-friend" for help with anxiety and depression. See Beck & Bums, supra note 6, at 283-85.

Some faculty recognize stress as endemic to legal education and take a pro-active approach by
advising students how to deal with the stress that they will inevitably encounter. See, e.g., Rogelio A.
Lasso, The Secrets to Relieving Law School Stress, at http://classes.washbumlaw.edu/lasslstress.html
(last visited Oct. 13,2003) (on file with the Connecticut Law Review) (suggesting ways for students to
relieve normal law school stress and providing resources for students suffering from more extreme
stress).
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structive advice (if not institute curricular changes) to make law school a
positive and more manageable experience. Understanding personality
characteristics, learning styles, and other personal insights could help stu
dents to make sense of the law school experience, better manage the accul
turation process, and offer a sense of control and understanding in what
often seems to be an out-of-control and confusing experience.

A clear theme emerges from this study. The survey elicited different
scores from law students at different stages in their law school careers.
The range of responses indicates that some students exhibit higher levels of
stress and that those levels, on the average, increase as the students pro
gress through law school. Law schools, students, and faculty could benefit
from a deeper recognition of this pattern of responses and consider the
most appropriate ways to react, both individually and institutionally, I so to
help students to develop stress management (and life) skills that will serve
them well both during and after law school.

ISO That said, "[s]tress itself is not necessarily counterproductive. Students, as well as faculty and
administrators, not to mention the practitioners ... will face stressful responsibilities in their roles. The
goal of ... professional school should be to keep the amount of stress experienced in a manageable
range-to eliminate causes of unnecessary stress, and to keep the remaining stress from becoming
debilitating." Heins et aI., supra note 6, at 525. In addition, stress can be a motivating foree, not just a
destructive one. Glesner, supra note 7, at 644.

On the other hand, some commentators see high levels of law student and lawyer stress and dis
tress as symptomatic of a seriously troubled educational approach and profession and suggest dramatic
changes in approach and attitude. See generally Glesner, supra note 7 (emphasizing the role that pro
fessors must play in addressing and combating "bad stress-management habits"); Krieger, supra note
133 (suggesting ten lessons for law students and lawyers to consider when approaching both law school
and practice). Too much stress interferes with learning-certainly a counterproductive situation in an
educational setting. Glesner, supra note 7, at 635. Another report suggests curricular changes, espe
cially in the third-year curriculum. See Gulati et aI., supra note 6, at 260-66 (discussing seven options
to address the criticisms of third year).

One writer argues that law schools set the stage for dysfunction in the first semester of law school
and that by changing their approach to legal education, schools could instead set the stage for develop
ing healthier and more functional practitioners. See lijima, supra note 46, 524-25. lijima argues that
law school encourages students to sever their connections with others-"intereonnectedness"-and
within thernselves-"intraconnectedness"-to focus on narrow and academically-oriented criteria of
success. See id. at 527-28; see also Glenn, supra note 135, at 73 (advocating a caring approach in
relationships within the law profession and suggesting that law school is the appropriate place to begin
addressing concerns related to professional behavior); see generally Schiltz, supra note 119 (discussing
the moral development of novice law lawyers, internal and external integration, and the responsibility
of the legal academy to foster moral development in law school).
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APPENDIX 1

LAW STIJDENT ATTITUDE SURVEY

[Vol. 36:353

Read each item and respond to it using the response scale below. Consider each item carefully,
but do not dwell on anyone statement. Please circle the number most indicative ofyour initial
response to the statement. Please indicate your personal reaction to the statements and not a
response that you believe that you may be expected to make.

Law Student Response Scale

I 2 3 4
true somewhat somewhat false

true false

2 3 4 1. I look forward to attending law school classes.

2 3 4 2. I complete most homework and pre-class
preparation on time.

2 3 4 3. I believe that the law professors want to help the
students learn the law.

2 3 4 4. I do not worry much about passing the bar exam.

2 3 4 S. My classmates are cooperative and supportive.

2 3 4 6. I believe that I can be an excellent lawyer.

2 3 4 7. My monetary/financial situation is under control or
is not a major source ofconcern.

2 3 4 8. 1sm meeting my own expectations about my
performance in law school.

2 3 4 9. I feel certain that I will graduate.

2 3 4 10. I am confident about finding ajob after graduation.
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2 3 4 11. I have enough time to spend with my family.

2 3 4 12. The law school administration pUla the best interests
of the students first.

2 3 13. I am meeting others' (spouse. parents, etc.)
expectations about my performance in law school.

2 3 4' 14. I like being a law student.

2 3 4 IS. I think that I did well on final exams.

2 3 4 16. I will be proud to join the legal community.

2 3 4 17. I have sufficient time to accomplish everything that
is expected ofme.

2 3 4 18. I have adequate time for socializing.

2 3 4 19. My alcohol consumption has remained stable since I
began law school or is not a source ofconcern.

2 3 4 20. I am candid with others about my feelings towards
law school and how well I am doing.

Year in law school: 2

Sex: F M

Age:

Marital status: single

Children: yes no

Year of college graduation:

3

manicd divorced widowed
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