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CHAPTER I 

INTRODUCTION 

Many conventional teacher education programs can be described 

as a combination of experienced-based and course-based instruction. 

In these programs students experience a required number of courses 

in specified areas of study and complete some type of student 

teaching experience to become prepared as a teacher. The student 

is held accountable for maintaining a required grade-point average 

and accumulating credits in specified courses. 

A recent movement in teacher education has been that of 

competency-based teacher education programs. Competency-based 

programs are a criterion-referenced mode of instruction. In these 

programs, competencies or performance goals are specified in advance 

of instruction. The student is held accountable not for passing 

certain courses, but for demonstrating a given level of proficiency 

in competencies identified as those needed by teachers (1, 2, 3). 

Competency-based teacher education programs utilize a number 

of instructional methods. One of these is the instructional module. 

The modular approach to instruction incorporates individualized 

instruction to allow students to attain needed competencies by pro

ceeding at a pace consistent with their own interests and abilities 

(4). 

The instructional module can be described as a packet of 

materials designed to aid students in attaining a stated competency. 
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The materials in a module include an introduction or prospectus which 

states the purpose of the module. Behaviorally stated objectives 

describe in clear, unambiguous terms what the learner is to demon

strate upon successful completion of the module. Alternate routes 

for achieving the objectives are outlined for the student. These 

route utilize different modes of instruction to allow students to 

choose the route most consistent with their particular style of 

learning. 

To be able to implement competency-based curriculum in home 

economics teacher education, general areas of competence must be 

identified. Then within the general areas, specific competencies 

must be defined. In 1974, home economists met in Ames, Iowa for a 

workshop sponsored by the American Home Economics Association. The 

purposes of the workshop were to help identify competencies needed 

by future home economics teachers and to establish criteria for the 

assessment of these competencies. One of the areas of competence 

in home economics identified as essential for teachers was the 

assumption of a professional role in home economics. The competency 

in part was identified as: "the participant will demonstrate 

ability to fulfill the professional role of home economics educator 

as a ... communicator and interpreter, a liaison with the community..." 

Criteria established for assessing the competency are as follows: 

"Does the participant demonstrate communication skills adequate to 

fulfill the role of home economics educator?" and "Can the participant 

use various channels for the communication and interpretation of 

home economics?" (5:28) 
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Partney (6) conducted a follow-up study of home economics grad

uates of Texas Tech University from 1965 to 1970 to determine com

petencies graduates believed could have benefited them in their pro

fession that were not gained during their teacher education preparation 

Competencies that graduates suggested as ones that should receive 

greater emphasis in the undergraduate home economics education pro

gram were categorized into the following areas: management, human 

relationships, evaluation, and media. Specific suggestions in the 

area of media included a preceived need for courses in public speaking, 

demonstration techniques and public relations. 

The necessity for providing a means for students in home 

economics teacher education programs to attain competence in public 

relations techniques and communication skills is evident. Teacher 

educators recognize that future home economics teachers need com

petence in comnunieating home economies info.rmation to the community 

and graduates of teacher education programs perceive a need for 

courses in public relations. 

Statement of the Problem 

The study involved comparing two methods of implementing 

competency-based education. The goal of both of the instructional 

methods was to help prospective teachers attain competence in 

public relations techniques and communications skills. One method 

used modular instruction. The other involved lecture, class dis

cussion, and small group activities. The problem of the study was 

two fold. The first part of the problem was to develop an in-



struetional module on public relations. Specifically, this module 

was concerned with techniques for communicating home economics in

formation to the public through the newspaper, radio and television, 

and planned programs. The module was to be used by senior home 

economics students during an undergraduate teacher education course 

following student teaching. Development of the module involved 

analysis of module construction techniques and identification of 

subject matter pertaining to public relations and communication media 

techniques. 

The second part of the study was to determine the effectiveness 

of the module in aiding prospective home economics teachers to 

attain the identified competency. This problem necessitated the 

development of an objective test used to evaluate the usefulness of 

the module in the teacher education program as a tool for increasing 

the competence of students in the area of public relations. 

Purpose of the Study 

The study involved the development of instructional materials 

to help prospective teachers attain competence in communication 

techniques for interpreting home economics programs and information 

to the public. The instructional module system provided the frame

work for development of the materials. To this end, the study was 

based on the following purposes: 

1. To identify the framework for instructional module de

velopment, to identify methods of test construction, and to identify 



sources of information concerning communications techniques 

2. To develop an instructional module consisting of learning 

activities leading to the development of techniques for effective 

communication of home economics information to the public 

3. To develop an instrument to be used as a pretest and post-

test for the purpose of assessing students' achievement of the ob

jectives presented through the two methods of instruction 

4. To evaluate the effectiveness of the module in the home 

economics teacher education program based on test results and 

student comments 

5. To revise the instructional module based on the evaluation. 

Scope and Limitations of the Study 

The study was limited to twenty-five home economics education 

students at Texas Tech University who had completed student teaching 

during the Spring term of 1975. The study covered a period from 

March to May, 1975. The group of twenty-five students was randomly 

divided into two experimental groups. There were thirteen students 

in the student-directed group and twelve students in the teacher-

directed group. The student-directed group used the instructional 

module while the teacher-directed group received instruction by 

lecture, class discussion, and small group activities. 

Hypotheses 

The following null hypotheses were tested in the study: 

1. There will be no significant difference between the mean 



cognitive pretest scores for the student-directed group and the mean 

cognitive pretest scores for the teacher-directed group on the public 

relations test. 

2. There will be no significant difference between the mean 

cognitive post-test scores for the student-directed group and the 

mean cognitive post-test scores for the teacher-directed group on 

the public relations test. 

3. There will be no significant difference between the mean 

cognitive differential scores for the student-directed group and 

the mean cognitive differential scores for the teacher-directed 

group on the public relations test. 

4. There will be no significant relationship between the 

differential scores on the public relations test and grade point 

averages of students. 

Treatment of the Data 

Data collected in the study were treated statistically in the 

following manner: 

1. The significance of differences between pretest scores, 

post-test scores, and mean differential scores was assessed through 

the use of the t-test. 

2. Correlations between differential scores on the public 

relations test and the grade point averages for individuals in the 

teacher-directed group, the student-directed group, and the total 

sample were obtained through use of the Pearson product-moment 

coefficient of correlation. 



3. Reliability of the evaluation instrument was determined 

through the use of a split-half correlation between odd and even 

test items using Pearson product-moment correlation. The Spearman-

Brown Prophecy Formula was used to step up the half-length corre

lation to expected full-length value. 

All statistical analyses were made through use of computer pro

grams at the Computer Center on Texas Tech University campus. Dif

ferences were judged to be significant if they were at the .05 level 

or beyond. 

Definition of Terms 

The following terms were defined in accordance with the pur-

pose*= ^f t!"̂  -̂ tuiiy: 

1. Conventional teacher education - a course-based and ex

perienced-based program requiring students to complete a required 

number of courses and some type of student teaching experience with 

success measured by norm-referenced scores and the accumulation of 

credits in the required courses. 

2. Competency-based teacher education - criteria-referenced 

teacher education in which success is measured by attainment of 

specified competencies, described in behaviorally stated terms. 

The student must demonstrate a given level of proficiency in the 

competencies. Competency levels are frequently attained through 

the use of modular instruction. 
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3. Behavioral objective - a statement in criteria-referenced 

terms which explicitly describes the expected behavior of a student, 

the conditions under which the behavior should occur, and the level 

of proficiency required for attainment of the behavior. 

4. Differential score - the score representing the difference 

between the pretest and post-test scores on an assessment measure. 

5. Instructional module - a flexible means of instruction in

corporating alternate routes for the achievement of objectives 

through the use of different modes of instruction which allows 

students to learn at their own pace and to select and sequence 

learning experiences to suit their particular style of learning. 

6. Public relations - activities that interpret the aims and 

purposes of an organization and attempt to develop an appreciation 

for and a recognition of the value of the organization in the 

public mind. 

7. Student-directed group - the home economics education 

students who had completed student teaching who used the instruc

tional module to work individually at their own rate through a 

series of activities. 

8. Teacher-directed group - the home economics education 

students who had completed student teaching who were taught by the 

teacher utilizing lecture, class discussion, and small group 

activity methods. 



CHAPTER II 

REVIEW OF LITERATURE 

The review of literature was divided into two parts. The first 

section deals with competency-based teacher education. The second 

section concerns public relations between the school and the com

munity. 

Competency-Based Teacher Education 

The goal of teacher education programs is to effectively pre

pare graduates to do the job expected of them in the schools. Changes 

in social conditions, changes in what society expects of its schools, 

changes in subject matter to be taught in the schools, changes in 

pupil's backgrounds, and technological developments have all kept 

placing new challenges on teacher education programs as they attempt 

to prepare competent graduates. At times during the last hundred 

years, teacher education programs have not consistently kept up with 

and reflected these changes. When this has happened reform movements 

have developed to break old patterns and introduce new teacher pre

paration techniques in an attempt to produce graduates better pre

pared to meet society's current demands and expectations. Com

petency-based teacher education has been heralded as a response to 

the challenges placed on teacher education at this point in time 

(2. 3. 5, 7). 
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Elam (2:2) places the roots of the competency-based teacher 

education movement in the challenges resulting from the general 

societal conditions of the sixties and the institutional responses 

to these changes. He bases this on the realization, that during 

this period, very little progress was being made in narrowing existing 

gaps between minority groups and the rest of society. This realiz

ation led to governmental attention focusing especially on the ed

ucational needs of minority groups. Furthermore, the claim that 

traditional education programs were not producing teachers capable 

of effectively teaching minority group children indicated the need 

for reform in teacher education. The suitability of traditional 

teacher education programs was also questioned when minority group 

youth claimed that there should be alternative routes to professional 

status. 

Houston and Howsam (3) indicated the real impact of governmental 

concern was evidenced with the appropriation of federal funds for 

the U.S.O.E. Elementary Models Projects. These teacher training 

programs placed an emphasis on the attainment of competencies needed 

by teachers. 

According to Chambers and Graham (8), one of the basic premises 

underlying these teacher training programs is that teachers should 

be certified on the basis of what they can do rather than what they 

know or have experienced. Based on this premise, the programs pro

mote the practice of providing the teacher education program graduates 

not with a transcript of courses completed but with a profile of 
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the particular competencies they have demonstrated in simulated or 

real world settings. School administrators then have a clearer 

picture of each individual's ability and the type of students with 

whom the prospective candidate has been successful. 

Chambers and Graham (8) further explain that the programs 

attempt to individualize the learning opportunities of the prospective 

teacher through the use of modules as the principal organizational 

pattern, thus offering individualized and personalized education. 

The organization of a program through modules allows for flexibility. 

Students are able to pace their own learning, to opt out of areas 

where they can demonstrate that they already possess the skill, 

knowledge, or behavior desired, and to sequence learning experiences 

to suit their own styles of learning. 

Other forces aiding the development of the competency-based 

movement have been identified. Elam (2) lists as one important force, 

the new management concepts adapted by education from industry and 

business. These are used to plan, design, and operate more efficient, 

product-oriented teacher training programs. The concept of manage

ment by systems aids in insuring relevant input into program design 

and supports the concept of individualized student progress. The 

process of continual feedback of evaluative information into the 

system keeps the process of education open and under constant eval

uation. 

Rosner and Kay (9), Houston and Howsam (3), and Elam (2) point 

to the increasing demand by the public for accountability and cost-
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effective schooling as aiding the development of the competency-

based movement. Another force identified by them as encouraging 

this type of educational program is the technical readiness of the 

educational community. Due largely to the investment of federal 

funds in research and development efforts, insights have been gained 

into instructional methodology. Important advancements have been 

made in the art and science of teaching. Evaluation and assessment 

instruments have become more sophisticated than in the past. Re

cently, the teaching act itself has been analyzed through the use 

of observational category systems such as Flanders' Interactional 

Analysis. 

Cooper and Sadker (1) cite the development of the portable 

videotape recorder as a major breakthrough in teacher preparation. 

This equipment provides a means for recording actual teaching 

situations in order to analyze the teaching act. As Allen and 

Ryan (10) point out, microteaching provides teachers with a practical 

setting for instruction in which the normal complexities of the 

classroom are reduced. The microteaching process can be utilized 

to help prospective teachers develop specific teaching skills, 

such as asking higher-order questions, using reinforcement tech

niques, establishing set, and other individual skills of teaching. 

Following the microteaching session, the video tape is replayed to 

allow for evaluation and feedback on the prospective teacher's 

performance of these individual skills. 
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The competency-based teacher education programs resulting 

from these forces have been described by Houston and Howsam as 

exhibiting the following characteristics: 

1. specification of learner objectives in behavioral 
terms 

2. specification of the means for determining whether 
performance meets the indicated criterion levels 

3. provision for one or more modes of instruction 
pertinent to the objectives, through which the 
learning activities may take place 

4. public sharing of objectives, criteria, means of 
assessment, and alternative activities 

5. assessment of the learning experience in terms 
of competency criteria 

6. placement on the learner for the accountability 
for meeting the criteria. (3:6) 

According to Elam (2), Weinstein and Houston (11), and 

Lindsey (12) a program is competency-based when the competencies, 

meaning the skills, knowledge and behaviors, to be demonstrated by 

the prospective teacher are derived from explicit definitions of 

the role of a teacher. These competencies are stated in a way that 

makes possible the assessment of a student's behavior in relation 

to specific competencies. The expected outcomes in terms of com

petencies to be demonstrated by graduates of the program are 

specified in advance of instruction. 

Cooper and Sadker (1), May (13), and Cohen and Hersh (14) 

state that competency-based programs are criterion-referenced rather 

than norm-referenced. Learners' achievements are compared with the 

stated objectives and the specified criteria for assessing the 

attainment of the objectives. They are not judged by their 

standing in relation to the performance of a group or a test pop-
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ulation. The learners are assessed in relation to the criterion 

and not in relation to the achievement of their peers. 

Elam (2), Lindsey (12), and Houston and Howsam (3) have de

scribed competency-based programs as personalized and individualized, 

Students ideally have some choice in the selection of objectives and 

of learning activities. Since the programs are individualized they 

accommodate students with widely varying backgrounds who come to a 

program with varying degrees of competence. Students who can de

monstrate proficiency in certain competencies at the beginning of 

the program are not required to complete learning activities for 

reaching those competencies. The programs are self-paced. The 

emphasis is on attaining a specified competence. Therefore students 

who need to work longer to attain a certain competence are able to 

do so. Their pace does not slow the learning of other students. 

Nor must they rush to complete learning activities with the rest 

of a group thereby failing to achieve the high level of competence 

of which they may be capable when given longer to work to reach 

the level. 

The individualized instruction aspect of the programs is often 

implemented through the use of modular instruction. According to 

Weinstein and Houston (11:25), an instructional module is a set of 

learning experiences intended to facilitate the student's attain

ment and demonstration of an objective or set of objectives or be

haviors. Cooper and Sadker (1:315) characterize a module as con

taining clearly stated objectives, alternative routes for the 
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achievement of objectives, the use of different modes of instruction, 

and variation in length or completion time. The modules may range 

in time needed for completion from a few hours to several weeks. 

Mastery of the objectives rather than time determines how long an 

individual works on each module. 

Weinstein and Houston (11:25) have outlined the components of 

an instructional module to be a rationale, a set of objectives, a 

listing of any prerequisites, a pre-assessment, learning alternatives, 

a post-assessment, and remediation procedures. The rationale gives 

the purpose of the module and shows how it relates to the broader 

concept of the teacher's role. The purpose of the rationale is to 

give the student sufficient reason to pursue the contents of the 

module and attain the required level of proficiency (11, 15). 

The objectives are stated in criterion-referenced terms and 

are based on competencies which teachers are expected to possess 

when they begin their first teaching assignment (3, 8, 11). The 

objectives make explicit the behaviors expected of the student, 

the conditions under which they should occur, and the level of pro

ficiency required for mastery (15). 

The learning alternatives are self-paced and designed to assist 

the student in achieving and demonstrating mastery relevant to the 

stated objectives (11). Based on the assumption that there is no 

one best way for the student to learn, alternate modes for reaching 

the objective are provided (15). The learning alternatives, al

though individualized, do not necessarily imply only independent 
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learning activities. Possible learning experiences can include 

micro-teaching, independent study, small group inquiry, tutorials, 

programmed instruction, simulation, group, and even mass instructional 

processes (3, 8). 

The pre-assessment is used to determine a student's level of 

competence relevant to the objectives before instruction. If students 

can demonstrate the specified competence, they need not complete the 

learning activities. The post-assessment determines the students' 

level of competence relevant to the objectives after instruction (11). 

Both assessments are reality-oriented and generally utilize perform

ance or product criteria (8:222). 

The remediation procedures are used by students who were unable 

to demonstrate mastery of the competence through the post-assessment. 

Unsuccessful performance usually leads to recycling through optional 

activities, followed by a second series of post-assessment pro

cedures (3, 11). 

May (13) concludes a major reason for using competency-based 

instructional modules is that studies have shown low correlations 

between academic performance and field success. The results have 

brought to the attention of teacher educators the idea that the 

product of a teacher education program should not be a person who 

has done little more than pass paper and pencil tests, please in

structors, and gather credit hours. Rather the product should be 

a person who has continually demonstrated competence in a number 

of simulated or actual teaching situations. May (13) further ad-
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vocates the use of instructional modules in teacher preparation pro

grams due to the increasing number of secondary and elementary 

schools moving toward individualized programs. These programs re

quire teachers who are trained to handle the new roles these pro

grams demand. May (13) states that one of the best methods of 

training teachers for these programs is to put them through the ex

perience themselves. 

Hurst (16) describes a study at the University of Toledo that 

utilized competency-based learning modules to change elementary 

teacher trainees' knowledge of, skills in, and attitudes toward 

inquiry teaching. The effectiveness of the modules was compared 

in three classroom settings: individualized, group, and control. 

Treatment group one (individualized) met formally for one hour 

twice a week for five weeks. Students were directed to use the 

modules as learning guides and to work individually at their own 

rate. The second treatment group met in regularly scheduled 

classes for three hours twice a week for five weeks. The class 

time was devoted to guided or student-centered discussion con

cerning the readings, assigned activities, and topics in the 

modules. The modules were used as a syllabus for the course and as 

a guide for classroom and out-of-class activities. The control 

group met in a group arrangement and received no instruction re

lating to inquiry teaching but did complete modules focusing on 

the teaching of mathematics and language arts in elementary schools. 

The results of t-tests and F-tests found a significant increase in 
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the achievement of students in both the treatment groups, but no 

significant differences between the number of objectives achieved 

by the students receiving the individualized treatment and the 

group treatment. In addition, results indicated a significant de

crease in treatment subjects preference for a directive teaching 

style. 

Hurst (16:37) states that the flexibility of teaching-learning 

modules is supported by the findings of this study. Used as in

dividualized learning packages or teaching guides, modules can 

effectively instruct pre-service teachers and result in changes in 

their knowledge, skills, and attitudes. Employed as a course 

syllabus, resource guide, and supplementary "test", modules can 

serve as valuable aids to instructors in regular classroom settings 

in teacher education programs. 

Edwards (15) describes a pilot project at Illinois State 

University called Professional Education Sequence (PES). The 

program is competency-based and utilizes instructional modules to 

replace former courses in American public education, secondary 

school reading, secondary education, and educational psychology. 

He supplies the following evaluative information about student 

characteristics in relation to success in the program. He states 

that students who spend more time studying and contacting faculty 

tend to be more successful in the PES. It was also found that 

grade point average is related to success in the PES. Students 

who were successful in the PES scored low in a need to nuture others. 
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high in a need for order, and high in a need to endure or complete 

what one starts. I.Q., nurturance, automony, and grade point average 

most effectively predict success in the PES. A tentative conclusion 

of the study is that success in the PES is less dependent on I.Q. 

than grade point average and is more dependent on sex-specific per

sonality traits than on grade point average. 

Another competency-based pilot program reported by Sybouts (17) 

is the Nebraska Secondary Teacher Education Program (NUSTEP) at the 

University of Nebraska. NUSTEP replaces traditional courses in 

education psychology, special teaching methods, and principles of 

secondary education with learning activities related to nine be-

haviorally stated objectives. A number of evaluative studies have 

been conducted concerning the program. In a study by Francke (18) 

it was found that students in NUSTEP tended to conform more closely 

to the stated objectives than did the traditionally trained group. 

Student teachers from NUSTEP also displayed greater ability to 

select and use a variety of teaching skills and strategies. NUSTEP 

subjects were also considered to be more effective teachers than 

traditionally trained subjects. In the study, 90 secondary students 

were taught a concept by NUSTEP trainees and another 90 secondary 

students were taught the same concept by student teachers in the 

traditional program. At the conclusion of the teaching period, a 

post-test was administered. The differences in the mean scores of 

the two groups of students was statistically significant. As a 

result the NUSTEP subjects were considered to be the more effective 

teachers. 
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In another study regarding NUSTEP, Sybouts (17) reports that 

students were found to practice eight of the nine behaviors in their 

NUSTEP student teaching experience. Also NUSTEP students attitudes 

toward the behaviors taught in the program were more positive at the 

close of student teaching than they were before the student teaching 

experience. Cooperating teachers who had NUSTEP students as student 

teachers reported that the program yielded prospective teachers who 

use a wider range of teaching behaviors and employ more innovative 

practices than do student teachers who have gone through the tradi

tional course sequence. Follow-up studies of first-year teachers 

further substantiate these reports. 

Although Edwards (15), Hurst (16), and Sybouts (17) all in

dicate a need for further testing of modules in teacher education 

programs, they feel that these first preliminary findings are en

couraging. They state that although competency-based teacher ed

ucation through the use of modules may not be a panacea, it may 

provide a viable alternative to teacher education. 

Schools and Community Public Relations 

In a speech to the members of the National School Public Re

lations Association, in 1966, Turner (19) stated that school-

community public relations seeks to bring about a harmony of under

standing between the school and the public it serves and upon whose 

good will it depends. This harmony calls for a two-way flow of 

ideas between the school and the community. Turner pointed out 
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that this communication leads to public understanding of the schools, 

which leads to broader public support for schools, which in turn 

leads to progress in education. 

A number of indicators of the need for effective public relations 

between the schools and the public seem to exist. In the fall of 

1973, the fifth annual Gallop poll of public attitudes toward ed

ucation found that when respondents were questioned if their attitudes 

toward schools had changed in recent years, 36 percent stated they 

regarded school less favorably (20). 

Budzik (21) states that a lack of positive communications be

tween the schools and the community has brought about criticism, 

hostility, distrust, and confusion on the part of the public toward 

educational institutions. He states that educators must act, com

municate, and initiate change to counteract these feelings of the 

public. 

Bortner (22:20) concludes that there are probably a variety of 

needs which can justify school public relations programs. He states 

that all these needs can be fused into a single basic reason for 

schools utilizing public relations techniques, namely "to accelerate 

the speed with which schools can progress from their current levels 

toward becoming better schools." He further states that, "in an 

era of financial difficulties, instructional innovations, boycotts, 

strikes, parental and community demands, student demonstrations, 

and rapid social change, public relations is far more than just an 

administrative frill." 
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The American Home Economics Association (23) encourages home 

economists to use public relations techniques. They state that 

sound public relations programs can bring about dramatic improve

ments in the attitudes of the public toward the home economics pro

fession. They believe that such programs can be vital to the future 

health of the profession and will result in greater influence and 

stature for the profession. They also state that at this time in

terest in the survival of the individual in a changing social, 

economic, physical, and spiritual environment is at its peak. They 

urge home economists to utilize public relations and publicity to 

help the public realize that home economics has much to offer them 

in this struggle. 

Partney (6), Nichols (24), and Fehlmann (25) conducting follow-

up studies of graduates of home economics education programs found 

that graduates felt a need for additional training in their pro

fessional preparation to be able to perform their jobs effectively. 

These needs included public relations techniques, public speaking, 

and journalistic skills. 

Public relations techniques, more often used in business and 

industry, have been used effectively to publicize educational pro

grams. One Ohio school used public relations techniques to generate 

public interest in a federal Title III project in the school. 

After the public relations program was initiated, visits each week 

to the project increased 33 percent. Written requests for infor

mation about the project had increased 200 percent after three 
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years. The public relations program utilized to effect this increase 

in the public's interest in this project incorporated a number of 

media. Professionally designed publications about the project and 

two handbooks were prepared to disseminiate information to parents 

of students involved in the project and to members of the community. 

A film strip and taped narration were developed and used to publicize 

the project. Twenty radio broadcasts were made over a six month 

period to generate interest in the project. In addition a portable 

photographic exhibit was constructed for use in the program (26). 

Bortner (22), Campbell and Thomas (27), and Budzik (21) in

dicate that public relations practices used effectively by the ed

ucational community include cordial relations with the press and 

news media, utilization of lay advisory committees, and open houses 

and programs for the public. 

Bortner (22) and Whittaker (28) cite the use of cable television 

as another effective means of communicating information concerning 

educational institutions to the public. These stations are a rela

tively inexpensive means of communications in this media. With the 

increase in the number of these stations and the increase in in-

studio broadcasts expected in the future they will be an even more 

accessible media. 

Sumnary 

Literature in the areas of competency-based teacher education 

implemented through the use of instructional modules and public 
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relations between the school and the community were reviewed to 

provide a basis for developing the instructional module used in the 

study. 

The review of literature covering the use of modules in compe

tency-based teacher education programs indicates that the compe

tency-based approach to teacher education may result in proficient 

teachers more able to meet the public's expectations of them in 

their role of a teacher. Competency-based education is criteria 

referenced. Students' competencies are measured against a criterion 

rather than in relation to the achievement of their peers. The 

programs are individualized and self-paced. These features accom

modate students with widely varying backgrounds who come to the 

programs with varying degrees of competence. Therefore students 

can progress at their own individual rates to attain the competencies 

they particularly need. They do not have to pace their learning 

to that of the majority of the group. Educators tend to agree that 

teacher education programs should produce graduates who have done 

more than complete a required number of courses, pass paper and 

pencil tests, and please instructors. It appears that competency-

based teacher education programs are a possible alternative for 

improving traditional teacher preparation programs. 

In addition, literature on public relations between schools 

and the community indicate a need for teachers to be proficient in 

the use of public relations techniques to improve the public's 

image of education in general and home economics education in 
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particular. These findings provided the foundation on which the 

methods and procedures reported in the following chapters were de

veloped. 



CHAPTER III 

METHODS AND PROCEDURES FOR THE STUDY 

To achieve the purposes of the study, it was necessary to de

velop an instructional module and an evaluation instrument on public 

relations and communications techniques. The module was designed 

for use by the student-directed group of home economics education 

students so that they could work at their own pace in order to 

attain stated objectives. The module was also used as a guide for 

planning objectives, activities, and information to be presented 

to the teacher-directed group through the methods of lecture, class 

discussion and small group activities. 

Development of the Instructional Module 

Selection of Format 

The format selected to develop the instructional module was 

the one designed and developed by Houston, et̂  aj[. (29). The format, 

which is used in the competency-based teacher education program at 

the University of Houston, was field-tested in two preliminary 

forms during 1970. In addition, the University of Houston materials 

were revised based upon the evaluation and comments of more than 

1,000 college faculty members, teachers, and prospective teachers 

who participated in workshops using the materials (29:iii). 

The Houston module consists of five parts: prospectus, ob

jectives, pre-assessment in the form of a pretest, enabling ac-

26 
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tivities, and post-assessment or post-test. The prospectus is an 

introduction which includes a clear statement of why the module is 

important. The prospectus also includes an outline of the procedures 

for completing the module. The objectives state in clear, unambigious 

terms, the behavior the student is expected to demonstrate upon com

pletion of the module. The pre-assessment is directly related to 

the module's objectives and is used to determine the extent to which 

the student can meet the objectives prior to using the module. En

abling activities include a series of activities designed to aid 

the learner to meet the objectives. The post-assessment measures 

competency level attained by the students relative to the objectives 

after use of the module. 

Development of the Module 

Development of the objectives and the enabling activities in

cluded in the module was based on: 

1. analysis of the skills future home economics teachers 

would need to attain the competency of communicator, interpreter, 

and liaison with the community, as identified by the American Home 

Economics Association sponsored workshop in 1974 (5) 

2. the perceived course needs of graduates of the Texas Tech 

University home economics teacher education program as cited by 

Partney (6) 

3. information gained through analysis of subject matter 

pertaining to public relations skills and communication techniques. 
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As a result of this analysis, the module included guidelines 

for effective communication of home economics information to the 

public through three major media areas. These areas included the 

newspaper, radio and television, and programs presented to the 

public. 

Each of the three media areas covered by the module — Com

municating through the Newspaper, Communicating through Radio and 

Television, and Communicating through Programs -- was presented in 

a similar manner. Objectives stating the communication skills 

students would be able to perform upon completion of that portion 

of the module, key ideas to be learned, and instruction in tech

niques for effective use of the particular media were presented in 

each section. These were followed by a variety of types of enabling 

activities devised to aid students in meeting the stated objectives. 

The students were not required to complete all the activities, but 

could choose to work through as many as they felt they needed to 

complete to meet the objectives. These activities consisted of 

both independent work and small group work and discussions. The 

students were asked to share the results of some of the activities 

with the teacher and/or with other students who were also working 

through the module. The students were not given a grade on the 

work completed in these activities, but did receive suggestions from 

both the teacher and other students to help them determine the 

extent to which they were able to meet the objectives. The students 

could then revise their work and re-submit it for evaluation. This 
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procedure allowed students to determine the amount of progress they 

had made toward meeting the objectives and whether further instruction 

was needed. The instructional module in its entirety is included 

in Appendix A. 

Development of Evaluation Instruments 

Two evaluation instruments were required to determine the 

effectiveness of the module on public relations. The major instru

ment was a cognitive test developed to measure the attainment of 

the behavioral objectives stated in the module. In addition, a 

rating scale was devised to objectively evaluate the portion of the 

cognitive test in which the student was to write a newspaper article. 

The rating scale was also used by the students and the teacher to 

evaluate the enabling activity in which the student was to prepare 

a news article to communicate home economics information to the 

public. 

There were three basic steps taken in the construction of the 

test. The first step was to formulate a grid to determine the 

approximate percentage of test items to be devoted to each concept 

or sub-concept in the module. The second step was to develop the 

test items, and the final step was to organize the test in an 

acceptable format. Each step was taken for the purpose of increasing 

the content validity of the instruments. 

According to Amy (30), the validity of a test is very closely 

related to the instructional goals or behavioral objectives, and a 
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valid test measures the degree to which these goals or objectives 

have been achieved. For this reason, the test was developed after 

the formation of a grid stating the approximate percentage of in

struction in the module relating to each concept or sub-concept. 

Test items were then developed to measure the concepts and sub-

concepts with the same approximate percentage of emphasis as in the 

module. 

Development of Pretest and Post-test 

The cognitive pretest contained three types of questions. The 

first part of the test stated a set of facts from which the student 

was to prepare a news article, written in the correct format for 

submission to a newspaper. The second part consisted of short 

answer questions involving the planning for and requesting of 

publicity for home economics activities from the various media. 

The third section included multiple-choice questions relating to 

objectives covering all three sections of the module. 

Content validity of the instrument was established by means of 

a grid based on the assignment of the approximate percentage of in

struction in the module related to each of the concepts or sub-

concepts in the module. The grid is located in Appendix B. Face 

validity was established by submitting the instrument to three 

professors in the Department of Home Economics Education for ap

praisal of what the content of the test measured. 

Reliability of the cognitive test was established through the 

use of a split-half correlation between odd and even test items on 
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the pretest using Pearson product-moment correlation. Using the 

Spearman-Brown Prophecy Formula to step up the half-length cor

relation to expected full-length value, a reliability coefficient 

of .76 was determined. The reliability coefficient of .76, signifi

cant at the .001 level, indicated the instrument was sufficiently 

reliable for the purposes of the study. 

The post-test was developed through revisions made in the 

pretest. Based on item analysis of the multiple-choice portion of 

the pretest, four of the multiple-choice questions were revised. 

In addition, a set of facts equivalent to those in the pretest from 

which students were to write a news article, was prepared for the 

first section of the post-test. The same procedures as used for the 

pretest were followed to establish validity and reliability for the 

post-test. A reliability coefficient of .74, significant at the .001 

level was determined for the post-test. This indicated the instru

ment was sufficiently reliable for the purposes of the study. Copies 

of the pretest and post-test are found in Appendix C. 

Development of Rating Scale 

The following steps were taken in the construction of the rating 

scale to be used for evaluating the portion of the cognitive test 

in which the student was to write a newspaper article. First the 

characteristics or dimensions of a well written news article were 

outlined. They were identified as: approach, lead, format, writing 

style, terminology, and grammar. The next step involved writing 

separate descriptions for the three levels of each characteristic or 
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dimension in the rating scale to provide logical distinctions be

tween each level of quality for each dimension. This information was 

then organized into a usable format alloting space for marking and 

summarizing the ratings. A copy of the rating scale can be found 

in Appendix D. 

To establish validity, the investigator submitted the rating 

scale to two professors in the Department of Home Economics Education, 

They appraised the appropriateness of the dimensions of the rating 

scale and the clarity of the descriptions of the levels of each 

dimension. 

Selection of the Sample 

A total of twenty-five students participated in the study. 

The students were senior home economics education majors at Texas 

Tech University, who had completed student teaching during the 

Spring term of 1975. The study covered a period from March to May, 

1975. The students were randomly divided into two experimental 

groups. There were thirteen students in the student-directed group 

and twelve students in the teacher-directed group. 

Demographic data in the form of grade point average were ob

tained for each student from records in the Department of Home 

Economics Education at Texas Tech University. The data are sum

marized in Table 1. 
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TABLE 1 

DEMOGRAPHIC DATA OF SAMPLE 

Group Mean Grade Point Average 

Teacher-Directed n QAA 
Group -̂̂ ^̂  

Student-Directed o oio 
Group -̂̂ ^̂  

Utilization of Materials and Collection of Data 

The study utilized two experimental groups with a pretest and 

post-test design. The pretest was administered to both experimental 

groups. It was emphasized that the test scores would in no way 

affect the student's grades. Rather, the scores would be used to 

determine if the student could demonstrate proficiency in the 

stated competency of fulfilling the professional role of home 

economics educator as "a...communicator and interpreter, a liaison 

with the community..." If students scored 80 percent or above on 

the pretest, it was acknowledged that they were proficient in the 

competency and they were not required to complete the module or the 

teacher-directed class sessions. The 80 percent level is the one 

being used at Texas Tech University in Home Economics Education for 

all work in competency-based education. None of the students de

monstrated this level of proficiency on the pretest in public re

lations. 
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The two experimental groups then were instructed in skills 

leading to the attainment of the competency. The student-directed 

group used the module developed for the study. The students in this 

group were given the module, which consisted of a packet of materials 

developed in the format described earlier. The students were in

structed to work through the module at their own pace completing the 

enabling activities of their choice in order to be able to meet the 

objectives stated in the module. At times the students were instructed 

to work in small groups with other students. The results of various 

enabling activities were shared with a teacher who was available 

for consultation and with fellow students. When each student felt 

able to demonstrate the objectives, the post-test was administered 

on an individual basis. If students failed to demonstrate at 

least 80 percent proficiency on the post-test, they were directed 

to return to the modular materials and choose and complete activities 

which would help them gain the skills necessary to demonstrate pro

ficiency in the competency. When they completed those activities, 

the post-test was again administered. The opportunity was available 

for students to re-study and to retake the post-test as many times 

as they wished until they reached the 80 percent level of pro

ficiency. 

The teacher-directed group received instruction through 

lecture, class discussion, and small group activities. This in

struction was provided by the researcher. There was also an out-

of-class assignment that was optional. It was explained that the 
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assignment would be critiqued by the teacher and could then be used 

by the student to determine the amount of progress being made toward 

meeting the objective of writing a news article. The instruction 

covered two class periods of two hours each, resulting in a total 

of four hours of class instruction. The module was used by the 

teacher as a guide when planning the information to be presented and 

the activities in which the students were to participate during the 

class instruction. Following this instruction, the post-test was 

administered to the teacher-directed group. If the student was 

unable to demonstrate a level of 80 percent or above proficiency in 

meeting the competency, further study of class notes and handouts 

was allowed. Following this study, the post-test was again admin

istered. 

The pretests and post-tests provided a major portion of the 

data for the study. Therefore, the scoring of the tests was care

fully completed. An inflexible scoring key was used to determine 

the correct and incorrect responses recorded by the students. In 

addition a rating scale was used to score the first portion of the 

tests in which the student was to write a news article. The dif

ference between the pretest and post-test scores on the entire 

test was computed from the raw scores for each individual. • 

Treatment of Data 

Data collected in the study were treated as follows: 

1. The t-test was used to determine the significance of 
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differences between pretest scores, post-test scores, and mean 

differential scores. The test yielded a statistical t̂  which was 

then interpreted for significance by entering a probability table 

for the value of t̂  at the .05 level. 

2. Differential scores were correlated with grade point 

average for individuals in the teacher-directed group, the student-

directed group, and the total sample. A Pearson product-moment co

efficient of correlation was used to determine the significance of 

the correlation. Relationships were considered significant at the 

.05 level or less. 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

Achievement for the student-directed group who had received in

struction through the module was compared to achievement of the 

teacher-directed group who had received instruction through lecture, 

class discussion, and small group activities. Data collected for 

the study included demographic data in the form of a grade point 

average for each student in the sample and pretest scores, post-test 

scores, and differential test scores for students in the teacher-

directed group and the student-directed group. All data collected 

in the study were statistically treated for testing the stated 

hypotheses. 

The grade point averages of the student-directed group and the 

teacher-directed group were compared to determine if the groups were 

significantly different. Data were analyzed to determine if there 

was a significant difference between pretest scores, post-test 

scores, and differential test scores of the two groups. Differential 

scores were correlated with the variable of grade point averages for 

individuals in each group and the total sample to determine if any 

significant relationships existed. 

Interpretations of analyses were made with the following 

questions in mind: Was one method of instruction more effective 

in increasing the students' ability in public relations and com

munications techniques as measured by the cognitive pretest and 
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post-test scores? Was the variable of grade point average related 

to students' differential scores on the cognitive test? If so, 

were the relationships significant? 

Demographic Data 

Demographic data in the form of mean grade point averages for 

the student-directed group and the teacher-directed group were col

lected. The data were analyzed through the use of a t̂ -test to de

termine if there was a significant difference between the mean 

grade point averages of students in the student-directed group and 

students in the teacher-directed group. Table 2 summarizes the 

statistics related to this analysis. 

TABLE 2 

DIFFERENCE BETWEEN MEAN GRADE POINT AVERAGES OF STUDENT-
DIRECTED GROUP AND TEACHER-DIRECTED GROUP 

Mean . Level 
Grade Point vaTue ^̂  °^ 
Average Significance 

Student-Directed •? -510 
Group 

Teacher-Directed 
Group 2.844 

2.729 23 .01 

The t̂  value was significant at the .01 level which indicates 

that there was a significant difference between the two groups for 

the variable of grade point average. The student-directed group 

had a higher mean grade point average. 
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Hypotheses Examined and Discussed 

Four null hypotheses were examined in the study. Because of 

the small sample used in the study, sample size must be considered a 

limiting factor in the interpretations of the findings. 

Hypothesis 1 

The mean pretest scores on the public relations test for the 

student-directed group and the teacher-directed group were analyzed 

in terms of the first hypothesis which stated: 

Hypothesis 1: There will be no significant difference 
between the mean cognitive pretest scores for the 
student-directed group and the mean cognitive pretest 
scores for the teacher-directed group on the public re
lations test. 

Hypothesis 1 was analyzed through the use of a t^-test. 

Table 3 summarized the statistics related to this hypothesis. 

TABLE 3 

DIFFERENCE BETWEEN MEAN COGNITIVE PRETEST SCORES OF 
STUDENT-DIRECTED GROUP AND TEACHER-DIRECTED GROUP 

Mean 
Pretest 
Score 

t_ 
Value df 

Level 
of 

Significance 

Student-Directed 
Group 

Teacher-Directed 
Group 

51.84 

48.50 

1.257 23 NS 

On the basis of the analysis of the data presented in Table 3, 

Hypothesis 1 was accepted. The t̂  value was not significant, which 
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indicates there was no significant difference between the pretest 

scores for students in the student-directed and the teacher-directed 

groups even though the two groups were significantly different when 

compared on the variable of grade point average. Therefore it appears 

that students in the two groups were essentially equal in terms of 

their understanding in the area of public relations prior to in

struction. 

Hypothesis 2 

The mean post-test scores on the public relations test for the 

student-directed group and the teacher-directed group were analyzed 

in terms of the second hypothesis which stated: 

Hypothesis 2: There will be no significant difference 
between the mean congitive post-test scores for the 
student-directed group and the mean cognitive post-
test scores for the teacher-directed group on the 
public relations test. 

Hypothesis 2 was analyzed through the use of a t̂ -test. 

Table 4 summarizes the statistics related to this hypothesis. 

TABLE 4 

DIFFERENCE BETWEEN MEAN COGNITIVE POST-TEST SCORES OF 
STUDENT-DIRECTED GROUP AND TEACHER-DIRECTED GROUP 

Mean . Level 
Post-test „ Y df of 
Score Significance 

Student-Directed ^. r.-. 
Group '^'^' 

0.725 23 NS 
Teacher-Directed -j^ 54 

Group 
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On the basis of the analysis of the data presented in Table 4, 

Hypothesis 2 was accepted. The t̂  value was not significant, which 

indicates there was no significant difference between the post-test 

scores of the student-directed group and the teacher-directed group 

even though the two groups were significantly different when compared 

for the variable of grade point average. The results of the analysis 

indicate that after instruction by different methods, the students 

in both groups attained approximately the same level of competency 

in the area of public relations. 

Hypothesis 3 

The mean differential scores on the public relations test for 

the student-directed group and the teacher-directed group were 

analyzed in terms of the third hypothesis which stated: 

Hypothesis 3: There will be no significant difference 
between the mean cognitive differential scores for the 
student-directed group and the mean cognitive dif
ferential scores for the teacher-directed group on the 
public relations test. 

Hypothesis 3 was analyzed through the use of a t^-test. 

Table 5 summarizes the statistics related to this hypothesis. 
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TABLE 5 

DIFFERENCE BETWEEN MEAN COGNITIVE DIFFERENTIAL SCORES 
OF STUDENT-DIRECTED GROUP AND TEACHER-DIRECTED GROUP 

Mean ^ Level 
Differential \/,T..« df of 

e Value -...-. 
Score Significance 

Student-Directed 
Group 

Teacher-Directed 
Group 

22.23 

24.04 

0.711 23 NS 

On the basis of the analysis of the data presented in Table 5, 

Hypothesis 3 was accepted. The t̂  value was not significant. This 

indicates that both methods of instruction, the modular method of 

instruction used with the student-directed group and the combination 

of lecture, class discussion, and small group activities used with 

the teacher-directed group, were effective in helping students gain 

the skills in public relations and communication techniques as 

measured by the cognitive test. 

Hypothesis 4 

The relationship between the mean differential scores on the 

public relations test and the grade point averages for the student-

directed group, the teacher-directed group, and the total sample were 

analyzed in terms of the fourth hypothesis which stated: 

Hypothesis 4: There will be no significant relationship 
between the differential scores on the public relations 
test and grade point averages of students. 
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Hypothesis 4 was analyzed through the use of Pearson product-

moment correlations. Table 6 summarizes the statistics related to 

this hypothesis. 

TABLE 6 

CORRELATION BETWEEN COGNITIVE DIFFERENTIAL SCORES AND 
GRADE POINT AVERAGES OF STUDENT-DIRECTED GROUP, 

TEACHER-DIRECTED GROUP, AND TOTAL SAMPLE 

Correlation Between Level 
Grade Point Averages of 

And Differential Scores Significance 

Student-Directed g ^^2 NS 
Group 

Teacher-Di rected 
Group 0.347 NS 

Total Sample 0.124 NS 

On the basis of the analysis of the data presented in Table 6, 

Hypothesis 4 was accepted. The coefficient of correlation for each 

group was not significant, which indicates there was no significant 

relationship between differential scores on the public relations test 

and grade point average of students. This indicates that a student's 

achievement of the objectives, gained through either method of 

instruction, was not dependent upon the grade point average of the 

student. 



44 

Analysis of Student's Comments 

Students in the student-directed group were given an opportunity 

to comment on the public relations module used in the study. This 

was an option rather than a requirement. Students were asked to list 

parts of the module that were especially effective and parts which 

needed to be expanded or improved. These comments were used in 

making revisions in the module. The comments regarding the module 

were generally favorable. Students commented that the module was 

well written and easily understood. They also commented that the 

learning experiences were interesting and useful. The comments are 

found in Appendix E. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
FOR FURTHER RESEARCH 

The purposes of this chapter are to summarize the study and to 

draw from an analysis of the data conclusions which appear to be 

justified. Recommendations for further research in the area of de

velopment and evaluation of methods for implementing competency-

based teacher education are based upon the findings of this study. 

Summary of the Study 

The primary problem of the study was to compare two methods of 

implementing competency-based education within the home economics 

teacher education program at Texas Tech University. These two 

methods were modular instruction and instruction through lecture, 

class discussion, and small group activities. The group receiving 

instruction by the first method is referred to the student-directed 

group and the group receiving instruction through the second method 

is referred to as the teacher-directed group. The goal of both the 

instructional methods was to help prospective teachers attain com

petence in public relations techniques and communications skills. 

To accomplish this, it was necessary to: 1) identify the frame

work for instructional module development and to identify sources 

of information concerning communications techniques through a re

view of literature, 2) develop an instructional module consisting 
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of learning activities leading to the development of techniques for 

effective communications of home economics information to the public, 

3) develop an instrument to be used as a pretest and post-test for 

the purpose of assessing students' achievement of the objectives 

presented through the two methods of instruction, 4) determine the 

significance of the differences between the pretest scores, post-

test scores, and differential scores on the cognitive test for the 

student-directed group and the teacher-directed group, 5) determine 

the significance of the relationship between differential scores on 

the cognitive test and grade point averages of the students. 

It was hypothesized that the pretest, post-test, and mean 

differential scores of the student-directed group would not be 

significantly different from the pretest, post-test, and mean 

differential scores of the teacher-directed group. It was further 

hypothesized that there would be no significant relationship be

tween the differential scores on the public relations test and the 

variable of grade point average of students. 

Data for testing the hypotheses were acquired from the pretest 

and post-test scores on the cognitive public relations test. Demo

graphic data in the form of grade point averages were obtained from 

records in the Department of Home Economics Education at Texas Tech 

University. 

The sample was limited to twenty-five senior home economics 

education students at Texas Tech University who had completed 

student teaching during the Spring term of 1975. These students 
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were randomly assigned to either the student-directed group or the 

teacher-directed group. The student-directed group contained 

thirteen students who received instruction through the instructional 

module. The teacher-directed group contained twelve students who 

received instruction by lecture, class discussion, and small group 

activities. The researcher developed the instructional module used 

by the student-directed group and also taught the teacher-directed 

class sessions on the topic of public relations. 

The _t-test was used to determine the significance of differences 

in pretest, post-test, and differential scores for the two experi

mental groups. The Pearson product-moment coefficient of correlation 

was used to determine the significance of relationship between the 

variable of grade point average and differential scores of the 

subjects. The null hypotheses were rejected if the level of signif

icance for the difference between means or coefficients of corre

lations were found to be significant at the .05 level or less. 

Findings of the Study 

When compared on the variable of grade point average, the 

student-directed group and the teacher-directed group were found 

to be significantly different at the .01 level. The students in 

the student-directed group had a higher mean grade point average 

than the students in the teacher-directed group. This difference 

between the groups needs to be kept in mind as the following 

findings of analyses of the data are examined: 
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1. There was no signficant difference in the mean pretest 

scores on the public relations test for the student-directed as 

compared with the teacher-directed group. 

2. There was no significant difference in the mean post-test 

scores on the public relations test for the student-directed group 

as compared with the teacher-directed group. 

3. There was no significant difference in the mean differential 

scores on the public relations test for the student-directed group 

as compared with the teacher-directed group. 

4. There was no significant relationship between differential 

scores on the public relations test and grade point averages of 

students. 

Conclusions 

Due to the small sample size, the findings of the study could 

make only a limited contribution to the implementation of competency-

based education and the teaching of skills in public relations to 

prospective teachers. The data acquired from the study were also 

confined to the teacher education program in the College of Home 

Economics at Texas Tech University. Based on the findings of the 

study, the following conclusions were drawn: 

1. Both methods of implementing competency-based education 

appear to be equally effective for helping students gain competence 

in public relations and communications techniques. It appears that 

competency-based education facilitates the planning and organizing 
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of both teacher-directed and student-directed instruction. Since 

both methods of instruction appear to be effective, students could 

be allowed to choose the method of instruction most consistent with 

their particular style of learning. A combination of methods of 

instruction might also be used. 

2. There was no relationship between student's grade point 

average and the student's attainment of competencies in the area of 

public relations. Regardless of whether teacher-directed or student-

directed instruction was used to implement competency-based education, 

the student's grade point average did not correlate with cognitive 

achievement. It appears that students of varying academic achieve

ment, as indicated by grade point average, can profit equally well 

from either method of instruction. 

Implications of the Study to Home Economics Education 

Several implications for home economics teacher education at 

Texas Tech University can be drawn from the findings of the study. 

There appears to be a concensus by both teacher educators and 

graduates of the programs that public relations expertise is badly 

needed by graduates of home economics teacher education programs. 

Competence in public relations and comnunications techniques has 

been neglected in teacher education programs in the past. This 

neglect may be due to a feeling that this area is out of the realm 

of the home economics teacher. Students may also percieve the 

various media as areas in which they are unable to gain expertise. 
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This perception may result from students having observed only the 

product of media rather than its inner workings. 

The module used in the study to help students gain competence 

in public relations and comnunications techniques was well received 

by the students. Upon completion of the instruction students ex

pressed feelings of having gained confidence in the area of public 

relations. Therefore, it appears that the module could be utilized 

in teacher education programs in a number of ways. The module 

could be divided and used for individualized instruction of students 

in various courses in home economics education. It could also be 

used as a guide by a teacher-educator in planning teacher-directed 

class sessions. As the module is implemented in one of these ways, 

home economics education majors should be able to gain the competencies 

needed in public relations and communications techniques. 

Recommendations for Further Study 

This study of two methods of implementing competency-based 

education has revealed the need for further research of the following 

kinds: 

1. Test the same public relations module with a larger 

sample. 

2. Test the same public relations module in courses earlier 

in the home economics teacher education program. 

3. Use the same public relations module with teachers in 

in-service programs. 
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4. Follow-up graduates of the home economics teacher education 

program who have had this instruction to determine the extent to 

which students use public relations techniques to promote home 

economics. Determine if the method of instruction, modular instruc

tion or the teacher-directed methods, affects the use of these 

techniques. 

5. Determine if characteristics of students who can profit most 

by individualized modular instruction and the characteristics of 

students who learn better through the teacher-directed methods can 

be identified. Use this information to determine if students should 

be randomly assigned to classes using these two methods or if the 

decision should be made by looking at which students will learn more 

effectively by each method. 

6. Determine if prospective teachers having been instructed 

through individualized modular instruction are better able to pro

vide individualized instruction in their own classrooms. 

7. Develop and evaluate modules in other areas of competence 

needed by prospective home economics teachers. 

8. Develop and evaluate modules which employ other media for 

instruction. 

9. Develop and evaluate methods of evaluation and/or instru

ments for assessing competency achievement by prospective teachers. 

10. Study the effectiveness of modules of a similar nature 

to provide make-up work for students who are absent from class at 

the time instruction was given. 
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PUBLIC RELATIONS MODULE 

Prospectus 

Many articles have appeared in professional literature recent

ly that describe the public's image of home economics. The tradi

tional view is that home economics prepares young women to become 

good cooks and seamstresses. Today, this is indeed a very narrow 

definition of home economics. A good public relations campaign could 

aid in broadening this image. 

A public relations campaign includes activities that interpret 

the aims and purposes of an organization. It attempts to develop an 

appreciation for and a recognition of the value of the organization 

in the public mind. 

For the home economics teacher the public includes the students, 

teachers, and administrators in the school in addition to members of 

the local community. The organization to be promoted is the home 

economics program of the school. Publicizing home economics activ

ities and dissemination of home economics related information through 

the print and broadcast media are effective public relations activ

ities that may aid in the development of a more accurate image of 

home economics. 

The purpose of this module is to identify techniques and media 

such as newspapers, radio, television, and programs presented to the 

public that can be used by home economists in a public relations 

campaign. 
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PART I 

COMMUNICATING THROUGH THE NEWSPAPER 

Objectives: 

Upon completion of this portion of the module, the learner 
wi 11: 

-cite ways to work effectively with newspaper personnel 
tQ_gain publicity for home economics activities 

-apply effective techniques for working with newspaper 
personnel to a problem situation 

-develop a media fact sheet to publicize a home economics 
activity 

-develop a newspaper article using the guidelines for 
good newspaper writing 

-evaluate newspaper articles using specified criteria 

-identify techniques to use when taking photographs to 
obtain quality photographs for newspaper release 

-select effective visuals to accompany news articles 
and media fact sheets, utilizing appropriate criteria 

-critique the technical quality of a set of photographs 
to be used in a newspaper 

-evaluate the appropriateness of content of photographs 
which accompany news articles 

Key Ideas: 

1. For effective communications the home economist must learn 
to work effectively with newspaper personnel and may have 
to "sell" them the idea that reports of home economics 
activities have appeal and interest to their readers. 

2. A media fact sheet provides all the information needed by 
a newspaper reporter to write an article that effectively 
communicates accurate information to the reader. 
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3. Communicating the activities of one's program and improv
ing and widening the public's view of home economics is an 
tmportant part of the home economist's job and is worth 
the effort necessary to learn to communicate through the 
use of the written word and visual stimuli. 

4. The content of visuals used with news articles should be 
appropriate in content and of high technical quality so 
that they effectively aid in the conmunication of the major 
ideas expressed in the article. 

Communicating Through The Newspaper 

To make the best use of the newspaper for communicating infor

mation about your program, you must get to know the editors and re

porters in your area. You may have to "sell" them the idea that the 

activities of your program have appeal and interest to their readers. 

Newspapers cannot include publicity about every event taking place in 

a community. Editors must select the news they feel will be of most 

interest to their readers. To broaden the editor's view of home 

economics to include more than just the traditional cooking and sew

ing, explain the home economics program in your school. Describe the 

useful and gainful programs offered to students, the content of 

courses, and the HERO and FHA activities. Suggest topics for news 

articles to show how home economics information may be useful to the 

readers. Topics might include guidelines for the selection of a day 

care facility for the child of a working mother, consumer organiza

tions and agencies in the community that offer information to the 

consumer, or ways to save money on utility costs. 

The following are some guidelines for working with newspaper 
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personnel to obtain publicity: 

1. Determine whether you should work through an editor 
or a reporter on the paper. 

2. Identify the form to use in providing information. 
Some newspapers will want a fact sheet from which 
a reporter for the paper can write an article. 
Others will want you to write the complete article. 

3. Learn the times of the day and week when the per
sonnel of the paper are busy and prefer not to be 
bothered. 

4. Ask the deadlines for submitting fact sheets or 
articles for a particular edition of the paper. 
Material turned in too far in advance or too late 
may not be printed. 

Regardless of how you provide information to the newspaper in 

your particular area, the following are some guidelines for submit

ting information. 

1. In the upper left hand corner of the first page of 
copy, identify the writer of the article or media 
fact sheet. Include your name, school or business 
address and telephone number. Also include the 
date you desire the article to be released. 

2. Type and double space the copy. Begin the body 
of the copy about one-third down the page to 
allow the editor space to write in the headline. 
Double check that facts are correct, that names 
are spelled correctly and times and places are 
correct. 

3. Explain terms which may not be familiar to the 
reader the first time the term is used. 

4. Do not use abbreviations without an explanation. 
Spell out the words and then place the abbrevi
ation in parentheses the first time the term is 
used. For example: American Home Economics 
Association (AHEA). 
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5. When working with an editor or reporter, be sure 
he understands the activity you wish publicized 
so that the article he writes communicates accu
rate information to the reader. 

Developing a Media Fact Sheet 

A media fact sheet provides information to a reporter so he can 

complete a news story or article. Some newspapers provide a prepared 

form that you fill in, others will ask you to prepare the fact sheet. 

The reporter typically asks himself six questions when he begins to 

write a story. They are: 

WHO -- the people involved in the event or activity 

WHAT — the event or activity taking place 

WHERE — place, city, state where the event occurs 

WHEN -- date and time the event happens 

WHY — the purpose of the event or activity 

HOW — the way the event or activity is accomplished 

The answers to these questions provide the facts or information 

to be included in the news article. Not all six of these questions 

need to be answered for every event or activity, but when you prepare 

a fact sheet, keep these questions in mind so that you include enough 

information for the reporter to write the article. 

On the following pages are examples of fact sheets for differ

ent situations in which a home economist might provide information 

to a newspaper. Study them and then proceed to the enabling activ

ities below. 
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Enabling Activities: 

1. Develop a fact sheet for at least one of the follow
ing situations. You may add any details necessary 
to develop a media fact sheet that would furnish 
enough information for a news reporter to write an 
article about the event. 

a. A group of students in your Home and Family 
Living class will present a program at the 
monthly PTA meeting. Their presentation is 
a result of information gathered during a 
class project to identify agencies in the 
community that provide information and pro
tection for the consumer. They will also 
explain how to register consumer complaints 
with these agencies and with individual com
panies. 

b. The home economics department at your school 
is planning to offer adult education courses. 
These include Low Cost Meals for the Family, 
Pre-Natal and Infant Care, and The Consumer 
in the Marketplace. The courses begin Jan
uary 21st and meet once a week for eight 
weeks. Registration for the courses will be 
January 15th and 16th. Registration fee for 
each course is $2.00. Publicity is needed to 
get sufficient enrollment to offer the courses. 

c« You have been informed that you will be teach
ing the Pre-Employment Child Care program that 
will be added in your school next fall. You 
wish to inform the community of this new edi
tion to the vocational offerings in home eco
nomics in the school. 

2. Exchange the media fact sheets you prepared with other 
students in the class. Ask them to critically evaluate 
them. If they were a news reporter who knew nothing 
about home economics activities, would they be able to 
write a news article from the facts you provided? Ask 
them to list any additional information they would need. 
If necessary, revise the fact sheets to provide this 
information. Share the fact sheet and the comnents of 
the students who evaluated them with your teacher. 
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3. Form small groups to brainstorm ideas for using news
paper publicity to solve the following problem situa
tions. Select a member of the group to record sug
gestions and share these with your teacher. 

a. You are a new home economics teacher in a 
school. You want to gain publicity for 
home economics activities, so you contact 
the editor of the local newspaper. His 
reaction is the following: "Last year, 
the home economics teacher wanted pub
licity too, but not that many of my read
ers are interested in cooking and sewing." 
How might you convince the editor to pub
licize home economics activities? 

b. Your school plans to begin an HECE pro
gram in the fall. Some parents in the 
community have the idea that vocational 
programs are only for "dumbies" and have 
not wanted their children to participate 
in the program. As a consequence, the 
enrollment during the spring recruit
ment period is expected to be low. How 
could you use publicity to help this 
situation? 

c. The number of boys enrolled in home eco
nomics courses in your school is very 
small. How could you use publicity to 
encourage more boys to participate in 
the program? 
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SAMPLE OF A MEDIA FACT SHEET 

From: Clyde B. Barnes, Superintendent 
Gilmore Independent Schools 
2109 McDuff Avenue 
Phone 737-4206 

Release Date: July 12, 1975 

WHO: Mrs. Anne Kellum 
Home Economics Teacher, Central High School 

WHAT: Completed five day training workshop sponsored by the Depart
ment of Occupational Education and Technology of the Texas 
Education Agency 

WHERE: Joe C. Thompson Conference Center, University of Texas, 
Austin, Texas 

WHEN: July 6-10, 1975. Workshop hours were from 8:00 a.m. to 
5:00 p.m. 

TITLE OF WORKSHOP: Home Economics Cooperative Education (HECE) Work
shop 

PURPOSE OF WORKSHOP: To train new HECE teachers 

WHAT THE HECE PROGRAM IS AND HOW IT WORKS: 

1. A program which provides in-class instruction and on-the-

job training for high school students interested in home 

economics related occupations. 

2. The student attends classes at school during a part of 

each day and is employed a minimum of 15 hours a week in 

a home economics related occupation. 

3. The student receives daily instruction related to the world 

of work and the home economics occupation in which he is 

employed in addition to regular school classes. 

(more) 
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4. Students must be juniors or seniors, 16 years of age or 

older to be eligible for participation in the program. 

5. Occupations for the HECE student include: Arts and Crafts 

Aide; Bridal Consultant; Child Care Aide; Dietetic Aide; 

Fabric Coordinator; Fashion Coordinator; Floral Designer; 

Food Caterer; Food Service Employee; Home Furnishings 

Aide; Housekeeping Management Assistant; Physical Fitness 

Assitant; and Tester of Food, Equipment or Textiles. 

WORKSHOP AGENDA: 

Introduction to Home Economics Cooperative Education. 

Determining need for program, qualifications, credits, and 

prerequisites. 

Student selection, selection of training stations, placement 

of students. 

Classroom facilities, equipment and supplies. 

Forming and working with a local Advisory Committee. 

Establishing and working with a Future Homemakers of America-

Home Economics Related Occupations Chapter (FHA-HERO), 

Study guides and instructional materials and training plans. 

Working with employers and sponsors of students. 

Labor laws and regulations. 

* * * 
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SAMPLE OF A MEDIA FACT SHEET 

From: Mrs. Anne Kellum 
Home Economics Teacher 
Jennings High School 
Phone 237-3411 

Release date: March 5, 1975 

WHO: The Jennings High School Chapter of Future Homemakers of 

America (FHA). Janice Fletcher, President, Alice Holmes, 

Vice President, Sandy Duncan and Susan Smith, members, and 

Mrs. Anne Kellum, Advisor. 

WHAT: Attended the annual Area I meeting of Future Homemakers of 

America. 

WHEN: February 27-28, 1975 

WHERE: Campus of Texas Tech University, Lubbock, Texas 

THEME OF SESSION: "Involvement Begins With Me" 

AGENDA OF MEETING: 

Friday, February 27 6:30 P.M. Reception in Tech University Center 

7:30 P.M. Banquet: Welcome by Mary Mosley, 

Area President. Entertainment by 

the "Spirit of America" singers. 

Talent Show in Municipat Auditorium 

featuring students from the area. 

General session for election of 

officers for coming year, 

(more) 

9:00 P.M. 

Saturday, February 28 8:00 A.M. 
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Speaker: Rod Cain of Pampa, Texas 

National President of Distributive 

Education Clubs of America (DECA) 

Topic was "The Consequence of 

Involvement." 

1:00 P.M. Installation of officers for coming 

year. Concluding remarks by newly 

elected president, Cindy Walker. 

* * * 
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Writing A Newspaper Article 

Communication is a two-way process involving the giving of in

formation by the writer and receiving and understanding of that in

formation by the reader. Home economists who are writing news arti

cles are usually comnunieating their knowledge to others or publi

cizing home economics activities. The writers job is two-fold: 

first to attract the readers' attention to the article and then to 

keep their interest throughout the article. 

To attract the reader's attention: 

-The article must be relevant. The topic must 
be timely and pertinent. 

-The article should have an attention-getting 
lead or opening sentence. 

-Photographs, charts or artwork accompanying 
the article may be used to attract readers 
to the article. 

Writers cannot depend on the headline to catch the readers' 

attention. Often writers have no control over what headline will 

appear over the article. Headlines are composed by the editor and 

are often chosen to fit the space available without much attention to 

whether they accurately tell readers what the article is about. 

To hold the reader's interest throughout the article: 

-Use direct, descriptive statements. Try to 
paint a picture in the readers' minds of what 
you are trying to communicate. 

-Avoid long, involved sentences and lengthly 
paragraphs. If the article is a long one, 
use sub-headings to break up the copy. 
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Good writing comes with practice and much editing. Communicat

ing the activities of one's program and improving and widening the 

public's view of home economics is an important part of the home 

economist's job and is worth the effort necessary to learn to commu

nicate through the written word. The following is a guide for writing 

a news article. 

Guide for Writing a News Article 

1. ANALYZE YOUR AUDIENCE 
Identify your readers. 
What are their interests? 
What approach should you use to communicate 
with them? 

2. ORGANIZE YOUR INFORMATION 
Identify the major idea you want to comnunicate 
and/or list the facts you want to present. 

Choose the most important attention-getting 
fact to use for your lead sentence. 
Organize the rest of the facts in order of 
declining importance. 

3. DRAMATIZE YOUR PRESENTATION 
Use photographs, art work, charts, drawings, 
etc. to help the reader visualize what you 
are writing. 

The facts outlined in the following situation will be used to 

develop a news article to show you how to use the guide. 

Situation: During National Vocational Education Week, 
February 9-15, your school is inviting the 
public to visit classes during the school 
day and is also planning an Open House, 
February 9 from 7-9:00 p.m. Teachers will 
be in their classrooms to acquaint the pub
lic with the various vocational programs 
offered. You must publicize this event in 
relation to the HECE program in which you 
teach. 
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The first step in writing the news article is to analyze your 

audience. What readers do you want to attract to this article and 

what approach should you use to communicate with them? You probably 

will want to reach parents of prospective students for the program. 

Many parents are concerned with their children's preparation for the 

future and employability after high school. This concern could be 

the approach you use to interest them in the article. Another ap

proach might be to use the taxpayers' concern for how schools are 

spending the money appropriated to them. 

The second step is writing an article is to identify the major 

idea you want to communicate. In this case you want to publicize 

your HECE program and the events that will be observed during Nation

al Vocational Education week at your school. 

A possible lead sentence that may attract parents of prospec

tive students to the article and that publicized the HECE program 

and National Vocational Education week might be: 

"If you are concerned about the future employability 
of your son or daughter, visit the Home Economics 
Cooperative Education (HECE) classes at Jennings High 
School during National Vocational Education Week, 
February 9-15." 

This lead sentence used the approach of parents' concern for 

the future of their children. It also introduces the two main points 

you want to communicate: the HECE program and National Vocational 

Education Week. 

After selecting the most important facts for the lead, orga

nize the information and list facts in order of declining importance. 
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An editor may have to cut the last paragraphs of an article because 

of lack of space. If the main facts are in the first few paragraphs 

of the article, the most important information will still be comnuni-

cated to the reader. 

The third step, dramatizing your presentation, is discussed in 

the next section of the module, "Newspaper Photographs and Other 

Visuals", beginning on page 75. 

Read the news article on the following page. It uses the facts 

stated in the situation above. The facts have been arranged in order 

of declining importance. If the last paragraphs which explain the 

HECE program in more detail were cut from the article, the reader 

would still be able to read about the events planned for this week 

at the school. 

Note the form in which the article is typed. This is the 

form in which it should be submitted to the newspaper. There is 

information about who wrote the article with an address and telephone 

number included in case the editor needs to contact the writer for 

additional information or clarification of some point. The date for 

release is also listed. The copy is double spaced and there is space 

above the copy in which the editor can write an appropriate headline. 

The word "more" in parentheses indicates there is more copy on the 

next page. The three stars at the end of the article indicated that 

there is no more copy. 
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SAMPLE OF A NEWS ARTICLE 

From: Mrs. Anne Kellum 
Home Economics Teacher 
Jennings High School 
Phone 237-3411 

Release date: February 7, 1975 

If you are concerned about the future employability of your 

son or daughter, visit the Home Economics Cooperative Education (HECE) 

classes at Jennings High School during National Vocational Education 

Week, February 9-15. 

An Open House is planned for February 9th from 7:00 to 9:00 P.M. 

to explain how the HECE program prepares student for employment in 

home economics related occupations. The public is also invited to 

visit the school during this week to view the program in operation. 

The school is located on Perkins Highway and is open from 8:00 A.M. 

to 4:00 P.M. 

The HECE program provides the student with in-class instruction 

and on-the-job training in a home economics related occupation in 

addition to regular school classes. To participate in the HECE pro

gram, the student must be at least 16 years old and a junior or senior. 

The student is employed in a home economics related occupation 

a minimum of 15 hours a week. Occupations for the HECE student in

clude Arts and Crafts Aide; Bridal Consultant; Child Care Aide; 

(more) 
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Clothing Assistant; Companion to the Elderly; Consumer Aide; Dietetic 

Aide; Fabric Coordinator; Fashion Coordinator; Floral Aide; Food 

Caterer; Food Service Employee; Home Furnishings Aide; Housekeeping 

Management Assitant; Physical Fitness Assistant; and Tester of Food, 

Equipment or Textiles. 

Come and visit during National Vocational Education Week. 

Teachers are ready to provide additional information and answer 

questions about the HECE program. 

• • * 
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Enabling Activities: 

1. Choose one or more of the following situations 
(either a, one from b, and/or c) and write a news 
article using the Guide for Writing a News Article. 
You may add any details necessary to write an ar
ticle that communicates the information to the 
reader. 

a. You wish to publicize the purpose and coming 
activities of the FHA-HERO chapter in your 
school. Officers have just been elected for 
the coming year. 

b. The editor of the local weekly newspaper 
has asked you to prepare an article on one 
of the following topics: 
1. How to save money on utility costs 

through economical use of equipment 
including heating, air conditioning, 
appliances, lighting and entertain
ment equipment. 

2. Guidelines for selecting a day care 
facility for the child of a working 
mothtir. 

3. How to use nutrition information on 
package labels in meeting the family's 
nutritional needs. 

4. Creative use of vegetable protein 
products in family meals. 

c. You wish to publicize the guest speaker who visit
ed your Home and Family Living class. Your arti
cle may tell about the pediatrician who spoke on 
child development and growth patterns or the 
marriage counselor who spoke to the class on the 
topic of family communications. 

2. Exchange the news articles with other students in the 
class. Obtain a copy of a "Rating Scale for News 
Articles" from your teacher. Use the rating scale to 
evaluate the articles written by other students. Share 
your evaluation with the students who wrote the article 
and your teacher. 
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Newspaper Photographs and Other Visuals 

Visuals used with newspaper articles can include photographs, 

drawings, charts or other art work. The most commonly used visuals 

are photographs. The guidelines which follow concern the use of 

photographs but can be applied to all visuals. 

When taking or selecting photographs to accompany an article, 

look at the guide you used to write the article. What is the major 

idea you are trying to communicate to the reader? Ask yourself, 

"Would a photograph help the reader visualize this idea?" If the 

answer is yes, then determine what the content of the photograph 

should be to achieve this conmunication. Unless there is a reason 

for using a photograph, there is no point in including one with an 

article. 

The following are some technical pointers to consider in 

taking photographs. 

1. Use a close-up shot rather than a long range one when 
possible. 

2. Limit the number of subjects in one photograph to no 
more than five and preferable no more than three. 

3. Use a simple, clear background. If the photograph 
is black and white, remember that in a newspaper 
it will appear as gray against gray. Try to visu-
alî ze each item in the photograph as it will appear 
without color - in light, medium or dark gray. Use 
a lighter background with darker objects and vice 
versa to provide some contrasts in the photos. 

4. Take photographs of real activities in progress. 
Do not pose subjects. Have the subjects absorbed 
in activity, not looking directly into the camera. 
Be sure their facial expressions and dress are 
appropriate for the activity. 
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5. Take as many action photos as possible to show what 
really happened, but use one good shot rather than 
three or four of the same pose. 

6. Learn to correctly operate the camera you will be 
using. Focus it properly before snapping the 
picture. Always turn the knob before taking the 
next picture. Above all, relax and take your time. 

Photographs submitted to newspapers should be glossy black and 

white prints. Be sure to supply the complete name or names of persons 

in the photographs. Do not type or write this information on the 

back of the photograph. Type the information on a piece of paper and 

tape or paste it to the photograph. Do not expect the photographs 

to be returned to you. 

If you are asked for a photograph of yourself to be used in 

publicity articles, supply a business-like pose, not a "glamour" 

pose. 

Enabling Activities: 

1. Critique the set of photographs available from 
your teacher as to technical quality and appro
priateness of content of the photograph for the 
article each accompanies. Compare your critique 
with the critiques of other members of the class. 
If there are any questions, consult your teacher. 

2. Outline or describe the content of a photograph 
that would be appropriate for each of the articles 
and media fact sheets you wrote in the previous 
activities. Share both your article and photo
graph description with your teacher. 
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PART II 

COMMUNICATING THROUGH RADIO AND TELEVISION 

Objectives: 

Upon completion of this portion of the module, the learner 
wil 1: 

-identify techniques to use to secure public service 
broadcast time on radio and television to publicize 
home economics activities 

-identify possible program formats that can be used 
to publicize home economics activities 

-apply the techniques for securing public service 
broadcast time on radio and television for publicity 
purposes to a problem situation 

-develop a spot announcement for radio or television 
to publicize a home economics activity 

-develop a radio or television program to communicate 
home economics information to the public 

-evaluate other students' planned radio or television 
programs for communicating home economics information 
to the public 

Key Ideas: 

1. Radio and television public service programming are 
excellent ways to publicize home economics activities. 

2. Since many organizations are competing for public 
service programming time to publicize their activities, 
the home economist will need to work to gain the coop
eration of stations in publicizing home economics 
activities. 

3. Program formats for publicity of home economics activ
ities through radio and television include comnunity 
bulletin board announcements, spot announcements, 
interviews, panel and group discussions, demonstrations, 
programs and editorials. 
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Communicating Through Radio and Television 

Most radio and television stations devote a certain portion of 

free broadcast time to public service programming. These programs 

are excellent ways to publicize home economics activities and provide 

home economics related information to the comnunity. Many organiza

tions in the comnunity are competing for this time to publicize 

their activities. To gain the cooperation of station personnel in 

publicizing home economics activities the guidelines listed below 

should be followed. 

Guidelines for Securing Public Service Programming 

Before contacting stations for coverage of your activities, 

study the radio and television broadcasts in your comnunity. 

1. Identify which stations produce public service pro
grams or make public service announcements. 

2. Watch the television credit lines to identify names 
of station personnel connected with this type of 
programming. 

3. Make notes of various program formats for ideas of 
ways to publicize home economics activities. 

4. Identify the types of audiences each station has at 
various times of the day. For example, an FM radio 
station may attract a more mature audience than an 
AM station that plays rock music. The viewing audi
ence of a television station in the late afternoon 
will include school age children in addition to 
homemakers, but will probably include homemakers 
and retired people during the morning hours. 

Next think through, carefully and thoroughly, what home economics 

activities and home economics related information you want to publicize 
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1. Identify WHAT information is important and of wide
spread interest. 

2. Identify WHO should receive this information. For 
instance, if you want to publicize the HECE program, 
you may want to direct your publicity attempts to 
the teenagers in your community. A radio station 
that plays music popular with this age group would 
be the logical one to publicize this information. 

3. Identify HOW you can best comnunicate your message. 
Decide on some possible formats for the presentation 
of this information. 

Now, contact the Comnunity or Public Service Director at each 

station. If the station has neither, contact the Program Director. 

Call to make an appointment. Personal contact is important. When 

you meet with these very busy people, be friendly, but brief. Be 

prepared to submit specific facts and workable ideas. Don't waste 

the director's time with vague generalities. 

1. Discuss with the director the benefits of publiciz
ing home economics activities to the audiences of 
that station. 

2. Discuss which program format would be best to 
comnunicate the information. Accept suggestions. 
You will be working with experts in a field that 
probably is alien to you. 

3. Find out in detail exactly what you will need to 
provide the station so they can publicize home 
economics activities. 

4. Identify deadlines and the form in which infor
mation should be submitted as well as to whom 
to deliver the material. 

Now that you have specific plans for publicity, secure the 

approval of your school administration. Follow the guidelines for 

your particular school system. 
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Formats for Public Service Programming 

The following are possible formats for publicizing home econom

ics activities. Points to consider for the preparation of materials 

for each format are indicated. 

Comnunity Bulletin Board Announcements 

This format can be used effectively to announce in advance home 
economics activities to which the public is invited. Some examples 
include: a school open house or an FHA activity, a fashion show pre
sented by home economics students, a consumer forum presented by 
students in a Home and Family Living class at the coming PTA meeting. 

When writing these announcements for radio and television, 
follow the same basic rules as for preparing newspaper articles. Re
view the guide on page 69. 

Additional rules include: 

1. Be brief and to the point. 
2. Organize facts in order of declining importance. 
3. Write for the listener rather than for the reader. 

Use simple, descriptive words that form pictures 
in the mind of the listener. 

4. Write the copy to be spoken rather than read. Use 
a more informal style than for writing for a news
paper article. 

5. Give all the facts about the event. Check names, 
dates, places, times, etc. for accuracy. If names 
are difficult to pronounce, include the phonetic 
spelling. 

Various stations may want copy submitted in slightly different 
forms. Determine from the station program director what format is 
desired. Some guidelines to follow include: 

1. Submit the copy on 8k x 11 inch plain white paper, 
typed and triple spaced. Start the copy one-third 
the way down on the first page and leave ample 
fnargins. , .. ^̂ ^ 

2. At the top of the first page list the name, address, 
and telephone number of the person to contact for 
clarification if questions arise. , ^ ^ .̂ 

3. Include starting and ending dates for the broadcast 
of the announcement. 
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4. List the time required for the broadcast and the 
number of words in the copy. For radio, ten seconds 
(25 words), twenty seconds (50 words), or 60 seconds 
(125 words). For television, ten seconds (about 20 
words), twenty seconds (40 words), or 60 seconds 
(125 words). 

For television, you may check with the program director to de
termine if slides, films or photographs can be used to "demonstrate" 
your announcement. The following are guidelines for visuals used 
on television. 

1. Slides are preferable in most cases. 
2. If photographs are used, matte or dull-surfaced 

prints are preferable. 
3. Check to be sure that copy written to accompany 

visuals fit the slide, film, or photo shown. 
4. Be sure the content of the visuals will help the 

viewer to gain a better understanding of what is 
being communicated or do not use them. 

5. Provide one slide or photograph for about each ten 
seconds of copy. 

6. Request the return of your visual materials if you 
want to preserve them, otherwise they may be thrown 
away. 

Examples of formats to use for submitting copy for radio and 

television community bulletin board announcements are shown on the 

following pages. 
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SAMPLE OF COMMUNITY BULLETIN BOARD ITEM FOR RADIO 

From: Mrs. Anne Kellum 
Home Economics Teacher 
Jennings High School 
Phone 237-3411 

Starting Date: April 19, 1975 

Ending Date: April 23, 1975 

HOME ECONOMICS COOPERATIVE EDUCATION "SLIDE SHOW" 

April 23, 1975 

Time: 30 seconds 

Words: 63 

ANNCR: What is Home Economics Cooperative Education? What is it's 

usefulness? Perhaps you are asking these questions. A "Slide Show" 

will be presented at 7:30 P.M., April 23, 1975 in the Jennings High 

School Cafeteria to explain this program to prospective students and 

the community. Attend and learn how high school students can become 

prepared for employment in home economics related occupations. 
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SAMPLE OF COMMUNITY BULLETIN BOARD ITEM FOR TELEVISION 

From: Mrs. Anne Kellum 
Home Economics Teacher 
Jennings High School 
Phone 237-3411 

For Use Sunday, April 19, 1975 
through Thursday, April 23, 1975 

HOME ECONOMICS COOPERATIVE EDUCATION "SLIDE SHOW" 

April 23, 1975 

Time: 30 seconds 

Words: 67 

VIDEO 

Slide No. 
(The letters HECE 
surrounded by question 
marks) 

AUDIO 

ANNCR: WHAT IS HOME ECONOMICS 

COOPERATIVE EDUCATION? WHAT IS IT'S 

USEFULNESS? PERHAPS YOU ARE ASKING 

THESE QUESTIONS. 

Slide No. 
(Students entering 
school building) 

A "SLIDE SHOW" WILL BE PRESENTED AT 

7:30 P.M.. APRIL 23, 1975 IN THE 

JENNINGS HIGH SCHOOL TO EXPLAIN THIS 



Slide No. 
(Composite slide of 
students employed in 
home economics related 
occupations) 
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PROGRAM TO PROSPECTIVE STUDENTS AND 

INTERESTED MEMBERS OF THE COMMUNITY. 

AHEND AND LEARN HOW HIGH SCHOOL 

STUDENTS CAN BECOME PREPARED FOR 

EMPLOYMENT IN HOME ECONOMICS RELATED 

OCCUPATIONS. 

Note: The blank following "Slide No." is for the station to insert 
its own identifying number on your slide. 



85 

Spot Announcements 

This format lends itself to "advertising" types of publicity. 
An example of the effective use of this format is the set of radio 
spots developed by the Vocational Homemaking Teachers Association of 
Texas to publicize the various home economics programs offered in 
Texas. 

When preparing spot announcements, follow the points outlined 
for the preparation of comnunity bulletin board announcements. The 
one additional technique to use to achieve the most impact on the 
listener is to use repetition of the main point to be communicated 
throughout the announcement. 

Examples of spot announcements are shown on pages 87 to 89. 

Programs: Specials and Segments 

Specials include interviews, panel or group discussions, demon
strations, etc. either in a series or in one-time-only presentations. 
Segments are similar but shorter presentations inserted as features 
in other programs. The home economist may be a guest on a program 
and participate in an interview or panel discussion (segment) or may 
be asked to present an entire program on a topic of interest to the 
audience of the radio or television station (special). Another possi
bility in this type of format is for students in a home economics 
class to participate in interviews, panel or group discussions, demon
strations or a program. The selection of topics for this format is 
broad. They could include publicity of the various home economics 
programs offered in the school, publicity of class activities and 
learning experiences and home economics related information to edu
cate the public. Whatever topic is selected, be sure it will be of 
interest to the audience of the station. The following are some 
points to consider when planning programs in these formats. 

Participants in the program: 

1. Select participants with pleasant speaking voices 
and people who are not over anxious or nervous. 

2. Be sure the participants are well informed on the 
subject to be discussed or are willing to do the 
necessary preparation to become prepared. 

3. Prepare a series of small cards listing pertinent 
information for the participants to use as reminders. 

4. Be sure participants use easily understood language. 
Avoid technical terms and jargon that the audience 
may not understand or be familiar with. 
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5. Be sure participants follow the directions given 
by the program director about how to handle copy, 
speak into a microphone and ways to avoid unnec
essary noise while on the air. 

6. Participants should avoid unnecessary movement or 
gestures. Quick movements are difficult for the 
camera to follow and distract from what is being 
said or done. Move more slowly than normal. 

7. Be sure participants dress in clothing in bright 
complementary colors. Whites and pastels fade 
out on television. Avoid sharply contrasting 
patterns and colors, noisy bracelets and highly 
polished or sparkling jewelry. 

8. Avoid heavy make-up. Make-up for women should 
be only slightly darker than normally worn in 
the daytime. Men may require powder or pancake 
make-up over a heavy beard or shadows around the 
eyes. 

9. If participants need glasses they should wear 
them. Appearing without them will cause the 
participant to react unnaturally. 

10. Make arrangements to be sure all participants 
arrive on time for the show or taping of the 
show. 

Visuals and photographs used on the program: 

1. Construct the visuals horizontally so they are in 
proportion to the television screen in the ratio 
of three units high to four units wide. 

2. Take simple, uncluttered photographs. Plan to 
stress only one idea in each photo. 

3. When taking photographs be careful of the light
ing. Make sure there are no shadows that will look 
like holes when the photo is shown on the screen. 

4. Plan contrasts in the photographs, but avoid sharp 
black and whites. These appear as blanks on the 
television screen. 

5. Use non-glossy prints. Trim white borders off 
photographs. Mount photographs and other visuals 
on heavy gray or colored mat board to provide a 
frame and to keep them from bending when displayed. 
Obtain information about the dimensions to which 
the visuals must conform from the program manager. 
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SAMPLE OF SPOT ANNOUNCEMENT FOR RADIO 

From: Mrs. Anne Kellum For Use: 
Home Economics Teacher October/November 
Jennings High School 
Phone 237-3411 

JENNINGS HIGH SCHOOL HOMEMAKING DEPARTMENT 

Child Development Spot 

Time: 30 Seconds 

Words: 76 

ANNCR: Do you know how to choose a good child care center???? 

With more and more young women working, many couples are having 

to make this decision...and some of them are using information 

gained in a home economics course they had in high school. 

Child Development...where they learned how to become good 

parents... from prenatal and infant care to preschool to adolescence. 

Home Ec at Jennings High School can help you prepare for the future. 
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SAMPLE OF SPOT ANNOUNCEMENT FOR TELEVISION 

From: Mrs. Anne Kellum 
Home Economics Teacher 
Jennings High School 
Phone 237-3411 

For Use: 
October/November, 1975 

JENNINGS HIGH SCHOOL HOMEMAKING DEPARTMENT 

Child Development Spot 

Time: 40 Seconds 

Words: 80 

AUDIO 

Slide No.̂ ^ 
(Father playing with 
his young children) 

Slide No. 
(Students in a 
child development 
classroom setting) 

VIDEO 

(Sounds of a father and his child

ren laughing and playing.) 

ANNCR: This young father knows 

more about his children than just 

how to change a diaper...because 

he took Child Development in high 

school A home economics course 

where he learned how to become a 

good parent. 



Slide No._̂ ^ 
(Young chTTd 
learning to walk) 
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How his children develop from 

before birth to adulthood 

from crawling to walking to 

running 

Slide No. 
(Mother, father and 
children in a home 
setting) 

Yeh, Home Ec is where it's at. 

Home Economics at Jennings High 

School helps you prepare for the 

future. 
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Written plans for the program: 

Some stations require a plan or an outline of a program 
called a "run-down." This plan is used by the director 
to plan camera use, backgrounds, properties, placement 
of commercials, etc. Most of the shows on which the 
home economist will appear, known as "extempore" pro
grams, will not require a script. There will be a run
down of the program and possibly a script of the open
ing and closing, but the body of the program will be ad 
lib. The three main types of scripts are: 

-Full Script. Used for a 
such as a play or skit, 
included. 

dramatic production 
All the dialogue is 

-Semi-Script. Often used by the amateur. It 
includes a written introduction, lead-in to 
guests, transitions and closing. Other por
tions of the program are ad lib. 

-Rehearsed Ad Lib. Uses a detailed run-down 
with a planned opening and closing. Other 
portions of the program are ad lib. 

The following are guidelines for preparing a run-down 
for a program. 

1. Select a topic. Determine the main points 
to be communicated in the program. List the 
items that should be mentioned to support 
this point. Divide the information into 
logical steps or units. 

2. Select an appropriate program format. 
3. Determine who the participants should be 

and contact them. 
4. Determine what visuals may be useful to 

communicate the information and sketch 
out ideas for them. 

5. Make a run-down of the program. 
a. Divide a sheet of paper into columns 

as shown below. 

Time Outline Visuals 

. 
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Place the units of information in the 
"Outline" column and what is to be seen 
by the viewer during each unit in the 
"Visuals" column. Estimate the amount 
of time needed for each unit and in
dicate it in the "Time" column. 

b. Write the opening and closing of the 
program, including the action and talk 
that will take place. Put an attention-
getting fact in the opening and make the 
conclusion equally as strong. 

c. A transition may be used to get from one 
segment of the program to another. It is 
a special device that ties the program 
together. A transition may be done 
visually, orally, or both. These transi
tions must be indicated in the run-down 
if they are used. An example of when a 
transition might be used would be between 
two different guests on an interview show. 
The host might use some verbal background 
about a situation that would then lead in
to the next guest and his subject. 

6. Meet with the program director to get his sugges
tions. Correct the run-down. Make copies for 
the director, the participants and others as 
needed. 

7. Rehearse the program at home or in school. 
Time the rehearsal for the total length and 
for each important segment. Add or subtract 
material to fit in the desired time. 

8. Arrive at the station well ahead of air time. 
Set up your equipment and rehearse the pro
gram. Make any last minute changes and relax 
until the program is to be aired. 

An example of a run-down is shown on page 92. If some type of 

script is required, it can be written by using the run-down as a 

guide. 
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SAMPLE OF A PROGRAM RUN-DOWN 

RUNDOWN: "How to Make a Consumer Complaint" 

Time Outline Visuals 

11:00 Introduce subject Film Clip 

11:02 Why complain: 
-the right and obligation 
of consumer to make com
plaint if have a legitimate 
one 

11:04 Questions to use to decide if Graphic 
have a legitimate complaint: 

-Followed use and care 
instructions? 

-Had reasonable expectations 
of product? 
-Used product for intended 
purpose? 

11:08 Steps to Follow to Make Complaint: Graphic 
-Contact retailer 
-Contact manufacturer 
-Contact consumer protection 
agencies: 
-local 
-state 
-national 

11:12 Close, offer reprints of program Graphic 
and addresses of consumer agencies. 
Announce next program in the series. 
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Editorials 

This format is often a statement of the station management's 
support of comnunity programs or projects. Sometimes the station will 
provide air time for members of the community to express differing 
points of view on a topic of concern in or interest to the community. 
The home economist might appear to seek comnunity support or express 
an opinion on some home economics topic. Since there may be some 
controversial points in this type of format, care should be exercised 
in what is said and the complete approval of the school administration 
should be obtained before the home economist uses this format. 

As a last point in dealing with radio and television personnel, 

remember that people in the broadcast media, like others who help 

provide publicity, appreciate a word of thanks for their help and 

a job well done. In addition to your personal letter of thanks, a 

note from a school administrator will foster potentially good relations 

for the future. 

Enabling Activities: 

1. a. Select a comnunity in which you are familiar 
with the home economics program in the school 
and the radio and television station which 
serve the community. This might be your home 
town or the comnunity in which you have or 
plan to student teach. Identify and describe 
the home economics programs and the broadcast 
media which serve the community. Assume you 
are a home economics teacher in the community. 
Outline a plan to gain publicity for the home 
economics program of the school using the 
broadcast media. The plan should cover the 
home economics activities planned for the first 
semester of the school year. Your plan should 
include specific examples of what you would do 
to secure public service broadcasting time, 
what home economics information and activities 
you would choose to publicize and possible 
formats you might use. 
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b. Form a small group with other students who 
have completed this same activity. Share 
and critique each others plans. Share your 
plan and the group's suggestions for improve
ment of the plan with your teacher. 

2. Develop a 30 second radio spot announcement to use to 
publicize one home economics activity. Play the tape 
("VHTAT Radio Spots") which accompanies this module 
to gain ideas for topics and format. Type the copy 
in an appropriate form for submitting to a radio 
station. Describe the content of slides or photographs 
that might accompany the spot announcement if it were 
used for television. 

3. Work with one or two other students to develop a program, 
panel discussion, or interview for radio or television 
that publicizes a home economics activity or provides 
home economics related information. Identify the media, 
program format, topic to be presented, program parti
cipants, and a "run-down" of the information to be pre
sented in the program. Share this activity with your 
teacher. 
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PART III 

COMMUNICATING THROUGH PROGRAT^S 

Objectives: 

Upon completion of this portion of the module, the learner 
wi 11: 

-identify possible program formats that can be used to 
publicize home economics activities 

-identify guidelines to use in planning programs that 
publicize home economics activities or provide home 
economics related information 

-develop a program to present home economics related 
information or publicize a home economics activity 

-evaluate other students' plans for a program that 
publicizes home economics activities or provides 
home economics related information to the public. 

Key Ideas: 

1. The presentation of programs to the public is a 
technique that may be utilized to gain publicity 
for home economics activities and to provide home 
economics related information to the public. 

2. Program formats that may be employed to gain pub
licity include speeches, demonstrations, panel 
discussions, debates, fashion shows, exhibits, 
slide presentations, and fairs. 
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Communicating Through Programs 

Publicity can be gained through the presentation of programs 

that inform the public of home economics activities or provide home 

economics related information. The public may be invited to programs 

which are presented at the school or the home economist may go into 

the community to present programs at the meetings of various clubs 

and organizations. 

The program may be presented by the home economist, students 

in the home economics classes, both the home economist and students, 

or in some cases individuals from the comnunity may be involved as 

participants. 

Some examples of programs include: 

-A home economics student speaking to the members of a 
civic group on the topic "Ideas for Step and Time Savers 
for the Working Woman." 

-A "fashion show" dipicting various projects and subject 
matter areas studied presented by members of the FHA 
chapter to which the public is invited. Please don't 
include just a parade of the current fashions. This 
does nothing to broaden the public's view of home 
economics. 

-A panel discussion presented by parents and home 
economics students at a PTA meeting on the topic 
"Are Teenagers Today More Mature Than Those of the 
Previous Generation?" 

-The home economics teacher speaking to a businessmen's 
organization to acquaint them with the various voca
tional courses included in the home economics program. 

-An open house or multi-media fair for parents featuring 
exhibits, skits, and slide presentations that explain 
the course offerings of the home economics program of 
the school. 
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Guidelines for Planning Programs 

The following are guidelines to aid in the planning of programs 

to be presented to the public. 

Choose a topic. 
-Identify information that will publicize your 
home economics program or home economics related 
information that is pertinent and timely. 

-Identify the make-up of the audience. Consider 
the number of people, sex, age span, and major 
interests and needs. Choose a topic that will 
have interest and appeal to this audience. 

-Narrow the scope of the topic to be able to 
present the program in a half an hour. 

-If invited to be a guest speaker, determine 
exactly what the group wishes to know. 

Make an outline. 
-Determine the main point to be comnunicated. 

-Outline the facts that will help support this 
point. 

-Plan an interesting, attention-getting opening 
and a conclusion that reinforces the main point 
to be communicated. 

Select a format. 
-Select an appropriate format (speech, demonstra
tion, debate, etc.) considering the topic and 
the make-up of the audience to which the program 
will be presented. 

Select participants. 
-Determine who should participate in the program. 

-Contact them and obtain a commitment of their 
participation. 

Identify visual aids. 
-Determine what visuals and/or equipment will be 
needed to successfully communicate the information 
and will help to keep the audience's attention. 
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-Prepare the visuals. 

-Make arrangements for any special equipment needed 

Publicize the program. 
-Set the time, date, and place for the program or 
reconfirm this information if presenting a pro
gram to an organization. 

-Reserve the facilities in which the program will 
be presented. 

-Publicize the program. 

Rehearse the program. 
-Practice the program to achieve a smooth pre
sentation. 

-Make any necessary changes. 

Arrange transportation. 
-If students are involved in the program, be 
sure they have transportation to the place of 
the program. 

Present the program. 

Evaluate the results. 

Program Formats 

The following are possible formats for programs which publicize 

home economics activities. Points to consider for the preparation 

of programs for each format are indicated. 

Speech 

The basic purposes which public speaking can achieve are: 

-to inform or instruct 
-to impress or evoke feelings or emotions 
-to convince 
-to lead to action 
-to entertain 



99 

The home economist could conceivably utilize all five purposes 
in publicizing and communicating the home economics program. 

Preparing the Speech: 
-Select a topic considering make-up and interests 
of the audience, the occasion, time allotted, and 
capabilities of the speaker. 
-Gather material and make notes on the topic. 
-Write the speech. 

A speech includes an introduction, body 
and conclusion. 
Write the body. 

-Identify the purpose of the speech and 
determine the approach to be used. 
-Decide upon three or four main points 
to stress. Group your notes under the 
proper points. 

-Take each point, select a lead sentence 
and expand on it. In building ideas, 
move from the known to the unknown. 
-Use examples, illustrations or visuals 
to explain each point and to keep the 
interest of the audience. 

Write the introduction. 
-The introduction should capture the 
audience with the opening sentence. 
-Possible introductions include: a 
quotation, a question, a challenge, 
a statement of the problem, or a 
summary. 

Write the conclusion. 
-The most important part of the speech 
is the conclusion, so plan it well. 

-Suggestions for endings include: a 
summary, a quote or a poem that sum
marizes the main points, asking a 
question of the audience to induce 
them to action and the answering of 
that question. 

Learn the speech. . 
-Type the speech. List the major ideas 
on note cards. . 
-Practice the speech. Do not memorize it. 
You might tape record it and then replay 
the tape to listen for spots where im
provement is needed. 
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Deliver the speech. 
-Walk confidently to the speakers stand. 
Look at your audience and smile., Begin 
your speech. 
-Stand at ease. Do not sway back and forth. 
-Avoid meaningless gestures. 
-Speak slowly, distinctly, pausing often. 
-Be enthusiastic and sincere. 

Demonstration 

The demonstration is an excellent method for communicating 
home economics related information. It can be used to: 

-to teach principles or skills 
-to introduce new techniques or products 
-to set standards for procedures and work habits. 

The demonstration attracts and holds attention. It is convinc
ing and easily understood because it involves many senses. A demon
stration does require skill to execute, can be expensive and is time 
consuming to prepare. There is frequently a lack of audience parti
cipation. 

Preparing the demonstration: 
-Plan what you want to comnunicate. 
-Plan an attention-getting introduction and 
sumnary. 
-Be competent at what will be demonstrated. 
-Make an outline of a time and work plan. An 
illustration or a portion of a demonstration 
outline is shown on the following page. 
-Determine equipment needed and order of use. 
-Make visuals and handouts that will be needed. 
-Rehearse the demonstration. 

Setting up the demonstration: 
-Arrange seats so the entire audience is able to 
see. 

-Set up equipment needed in the demonstration. 
-Do preparation of as many as possible of the 
time-consuming tasks in the demonstration before 
i t starts. 

Presenting the demonstration: 
-Keep good eye contact with the audience. 
-Ask questions as you demonstrate to involve 
the audience. 



101 

'Talk slowly and simply. Try to avoid "silence 
lapses." 
"Use everyday language and explain any technical 
terms used. 
-Use visuals, handouts, samples, etc. to more 
clearly comnunicate the main points of the 
demonstration. 
-Summarize the main points to be comnunicated. 
-Ask if there are any questions from the audi
ence. 
-Provide an opportunity for "practice" by the 
audience if that is appropriate. 

SAMPLE OF A DEMONSTRATION OUTLINE 

Time 

8:30 

8:33 

Dialogue 

Flour, even though pre-
sifted, packs when 
shipped 

It is necessary to 
sift before measuring 

Steps: 1) sift flour 

Action 

Sift flour into a 
bowl 

Spoon gently into 
1 cup measure 

Level with flat 

Equipment 
Needed 

bowl 
sifter 

spoon 
measuring cup 

straight edge 
2) spoon into cup 
3) level 

edge instrument 
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Discussion Techniques 

The panel discussion and debate are two discussion techniques 
that can be utilized to communicate home economics information to the 
public. The purpose of these techniques is to: 

-express differing ideas and opinions to allow the audi
ence to draw conclusions from the information presented. 

Participants may include the teacher acting as moderator and 
students from the home economics classes as members of the debate 
teams or panel. Other possibilities for participants include mem
bers of the community, home economists in business, professional 
people, representatives from consumer protection agencies and others. 

Panel Discussion 
The moderator introduces the topic in the form of 
a question. The panel members present a brief, 
prepared, informal talk on the topic. After the 
presentations are completed members are free to 
react to the ideas presented. The program is then 
opened to audience participation by the moderator. 
The moderator guides the discussion and summarizes 
principal ideas that have been discussed. 

Debate 
In a debate, the participants are trying to per
suade others. The topic is given in the form of 
a positive or negative statement. A member of the 
team supporting the statement begins the debate by 
presenting reasons and facts favoring the issue. 
Then a member of the con team gives his reasons 
against the issue. This continues until each team 
member has had an opportunity to present evidence. 
After the prepared speeches are presented, team 
members have an opportunity to respond to the 
statements of their opponents. 

Two important items to consider when preparing a program using 
these formats is to: 

1. Select a topic that lends itself to the expression of 
differing opinions and that has enough depth to allow 
for discussion. 

2. Select participants to present the program who are 
willing to spend the time necessary to become prepared 
to give information and opinions on the selected topic. 
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Fashion Show 

The fashion show has probably been one event which has per
petuated the "cooking and sewing" image of home economics. This 
does not mean that they should be discontinued. They are a good 
learning experience for students and do publicize one aspect of the 
home economics program. With a little imagination, the home economist 
can use the fashion show format to communicate more than just this 
one aspect though. Consider staging the modeling of fashions against 
a backdrop of various home economics activities. For instance, show 
a student modeling an outift that would be appropriate for wear on 
a job in the cooperative education program. Explain in the commen
tary what the HECE program is and give some possible occupations in 
which students could be employed. Use similar instances to include 
information which publicizes the various aspects of your particular 
program. 

Planning the fashion show: 
-Select a theme. 
-Select a place to hold the show. Make arrange
ments to reserve the place. 
-Identify a time and date for the show. 
-Publicize the fashion show. 
-Select participants and identify clothing they 
will model. 
-Select a comnentator and assistants to help the 
models into outfits during the show. 
-Write the commentary. Use interesting dialogue 
that continues the theme throughout the show. 
Also concentrate on ways to publicize the home 
economics program in your school. 
-Prepare backdrops, settings, and a stage or 
ramp. Arrange for lighting, music, and public 
address system. 
-Rehearse the show. Make any changes that are 
necessary for a smooth presentation. 

Presenting the fashion show: 
-Make sure all equipment is in place and work
ing before the show starts. 

-Check to be sure all participants are there. 
If not all are in attendance, make the neces
sary changes in the commentary. 
-Present the show. 
-Evaluate the presentation. 
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Multi-media Fairs 

Fairs that utilize a variety of media can be used to communicate 
information about the home economics program of a school. For example 
a fair may be used during the spring recruitment period to acquaint 
prospective students and parents with the cooperative education pro
gram offered in the school. 

It may be possible to utilize some of the previously mentioned 
program formats such as panel discussions and speeches to communicate 
information at a fair of this sort. Some additional means of commu
nicating information are described below. 

Exhibits: 

An exhibit can be used to teach facts, show a process, 
promote or encourage participation or to show recogni
tion. An effective exhibit will accomplish three 
things: 

-arrouse interest 
-stimulate thought 
-cause action 

To plan an effective exhibit: 

-Identify the audience to be reached. 

-Identify one main idea to be communicated. 
•The topic should be timely and of 
interest to the audience. 

-Organize the subject matter. 
•Determine the goal or action you 
want to initiate in the viewer. 
•Select three or four main points 
and eliminate all subject matter 
not contributing to the goal. 

-Select a title. 
•The title should be short and 
simple, attract attention and 
convey action. 

-Prepare the exhibit. 
•Determine the arrangement. The 
message should not be under 30 inches 
from the floor and should read from 
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left to right and top to bottom. 
•Use only one style of lettering. 
For easy reading use caps for the 
title and lower case lettering for 
other information. Lettering 
should read horizontally rather 
than vertically. 
•Limit the colors used to two or 
three, but have one dominant color. 
Use neutral colors for backgrounds. 
•Apply the principles of design to 
the arrangement of materials in 
the exhibit. 

Slide Presentations: 

A slide presentation consists of a series of slides 
and a spoken or taped narrative script. A slide 
presentation may be used to: 

-convey information 
-teach a skill 
-affect an attitude 

The slide presentation may be shown to a large group 
of people at the fair. It can also be used in an 
automated exhibit that would be viewed by one or two 
individuals, if the home economist has access to 
equipment that automatically advances the slides as 
a taped narrative is played. 

To prepare a slide presentation: 

-Identify what is to be communicated. 
•Consider the interests and make
up of the audience to be reached. 

-Prepare a content outline. 
•Identify the basic topics and the 
facts to be used to explain each 
topic. 

-Prepare a script. 
•Write a scene by scene script. 
Keep the narration brief and brisk. 
Use easily understood terms. 
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-Prepare a storyboard. 
•Make sketches of the slides to be 
prepared. 
•Plan a slide for every 20-30 seconds 
of narrative. 
•Cover only one idea with each slide. 

-Prepare the slides. 
•Take photographs and have them pro
cessed into slides. Review the guide
lines for taking photographs found on 
page 
•Edit the slides. Eliminate those that 
do not communicate effectively. 

•Prepare the slide presentation. 
•Record the narration to accompany the 
presentation if desired. 
•Practice presenting the slide presen
tation. 
•Make any changes necessary in the order 
of slides or narration for a smooth pre
sentation. 

Skits: 

A short skit may be another way to communicate in
formation at a multi-media fair. This technique is 
entertaining and may give the viewer a more accurate 
picture of the information than some of the other 
formats that only give information verbally. 

To present a skit: 

-Identify one central idea to be communicated. 

-Prepare the script. 
•Build the story step by step keeping 
the central idea in mind. 
•Play up one central character. 
•Write the dialogue for each part. 

-Select the participants. 
•Select actors for the roles and other 
students to assist with the production 
of the skit. 
•Approach and obtain a commitment for 
participation from the actors. 
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-Make arrangements for properties and 
special effects. 

•Make or acquire props and costumes 
•Plan for lighting and music if 
needed. 

-Rehearse the skit. 
•Practice the skit so that parti
cipants learn the dialogue and 
assistants learn what aid is re
quired on their part. 
•Make any necessary changes for a 
smooth presentation. 

-Present the skit. 

Enabling Activities: 

1. Work with one or two other students to develop a pro
gram that you might present to the public that would 
publicize a home economics activity or provide home 
economics related information. Identify the program 
format, topic to be presented, make-up of the audience, 
program participants, and an outline of the information 
that will be presented. Use a form to present the in
formation that is appropriate for the format selected. 
List any other arrangements that would be needed to be 
able to present the program. 

2. Form a small group with other students who have com
pleted this same activity. Share and critique each 
others plans. Share your plan and the group's 
suggestions for improvement of the plan with your 
teacher. 
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GRID FOR COGNITIVE TEST 

Percent of Module 
Content Related 
To Concept 

Concept 

PART I: COMMUNICATING THROUGH THE NEWSPAPER: 

24% 

9% 

6% 

Total: 39% 

Writing Fact Sheets and 
News Articles 

Dealing with Newspaper 
Personnel 

Effective Use of Photo
graphs in the Newspaper 

Precent of Test 
Points Related 
To Concept 

17% 

14.5% 

9% 

40% 

PART II: COMMUNICATING THROUGH RADIO AND TELEVISION: 

6% 

3% 

24% 

Total: 33% 

Obtaining Publicity on 
Radio and Television 

Radio and Television 
Program Formats 

Techniques for Effective 
Use of Program Formats 

PART III: COMMUNICATING THROUGH PROGRAMS: 

4.2% 
4.2% 
4.2% 
4.2% 
10.2% 

Total: 27% 

Speeches 
Demonstrations 
Discussion Techniques 
Fashion Shows 
Multi-Media Fairs 

12% 

5% 

15% 

32% 

5% 
2.4%" 

5% 
2.4% 

12.2% 

27% 
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Name Date 

Course Possible Score 82 

Section Student Score 

PRETEST FOR PUBLIC RELATIONS 

Essay 

1. Using the following set of facts, write a short two to three 
paragraph news article. Use the exact format in which you 
would submit the article to a newspaper. Write your news 
article on the back of this page. Use as much of the infor
mation listed below as necessary to write the article. (12 
points) 

The students enrolled in the HECE program at 
your school are going to put on a "Slide Show" 
to explain the HECE program to prospective 
students and people in the community. The 
HECE program provides in-class instruction and 
on-the-job training for high school students 
interested in home economics related occupa
tions. In addition to regular school classes, 
the students get in-class instruction related 
to the world of work and the home economics 
occupation in which he is employed. The 
student is employed a minimum of 15 hours a 
week in a home economics related occupation. 
Students must be juniors or seniors, 16 years 
of age or older to be eligible for partici
pation in the program. Occupations for the 
HECE student include: Arts and Crafts Aide; 
Bridal Consultant; Child Care Aide; Clothing 
Assistant; Companion to the Elderly; Consumer 
Aide; Dietetic Aide; Fabric Coordinator; 
Floral Designer; Food Caterer; Food Service 
Employee; Home Furnishings Aide; Housekeeping 
Management Assistant; Physical Fitness Assist
ant; and Test of Food, Equipment or Textiles. 
The Slide Show will be held April 23, 1975 at 
7:30 in the Jennings High School Cafeteria. 

Short Answer 

2. You are a new home economics teacher in a school. You want to 
gain publicity for home economics activities, so you contact the 
editor of the local newspaper. His reaction is the following. 

m 
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"Last year, the home economics teacher wanted publicity too. She 
was so disorganized that we never could make head nor tail out of 
the copy we got. And anyhow, not that many of my readers are in
terested in cooking and sewing." 

a. Give two ways you might overcome the editor's last remark and 
convince him to publicize home economics activities. ( 4 
points) 

1. 

2. 

2. b. List four questions you would need answered by the editor to 
be able to provide useful information to the newspaper per
sonnel so they would be able to publicize home economics 
activities. ( 8 points) 

1. 

4. 

3. As a home economics teacher, you want to gain publicity for home 
economics activities on the local radio and television stations. 
List four steps you need to complete before contacting station 
personnel to request time for this publicity. (_8_ points) 

1. 

2. 

3. 

4. 
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Multiple Choice 

Select the response which is the best answer for each of 
the following questions and place the letter of that re
sponse in the blank to the left of the question. (Each 
response is worth 2 points.) 

1. The main reason for using photographs with a newspaper 
article is: 
a. to give better spacing to the layout of the page. 
b. to help the reader visualize the main points of the 

article. 
c. to break up the monotony of continuous, long columns 

of print. 

2. The best type of photograph to use with a news article is: 
a. a close-up shot. 
b. a long-range shot. 
c. a profile shot. 

3. The number of people in a photograph which accompanies a 
news article should be limited to no more than: 
a. five. 
b. three. 
c. seven. 

4. To obtain quality photographs for use in newspapers, ob
jects should be posed against a light colored background: 
a. if the object is light in color. 
b. if the object is dark in color. 
c. whether the object is light or dark in color. 

5. When taking photographs of people participating in 
activities have the subjects: 
a. absorbed in activity. 
b. looking directly into the camera. 
c. looking at each other. 

6. Radio and/or television formats which can be used effectively 
to publicize home economics activities are: 
a. spot announcements. 
b. "talk shows". 
c. both a and b. 

7. When appearing on color television shows, the best colors 
to wear are: 
a. bright whites. 
b. soft medium pastel colors. 
c. bright, vivid complementary colors. 
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8. Photographs to be used as illustrative material on a 
television show should: 
a. be mounted on heavy, colored mat board. 
b. be glossy prints. 
c. have very sharp black and white contrasts. 

9. When requesting radio or television publicity time the 
initial contact is made with the: 
a. station manager. 
b. program director. 
c. video director. 

10. The radio or television format which reaches the widest 
audience and is the most effective way to publicize 
coming events to which the public is invited is: 
a. community news bulletin boards. 
b. spot announcements. 
c. fillers. 

11. When preparing a news release to be broadcast on radio 
or television, be sure to include: 
a. the length of time required to broadcast the re

lease. 
b. the release date for the item. 
c. both a and b. 

12. The technique to use in development of spot announcements 
to achieve the most impact on the listener is: 
a. verbal emphasis when stating the main point. 
b. preparation of numerous visuals to accompany the 

spot. 
c. repetition of the main point throughout the 

announcement. 

13. Makeup for women appearing on television should be: 
a. the same as one normally wears in the daytime. 
b. slightly darker than one normally wears in the 

daytime. 
c. much heavier makeup than normally worn. 

14. The size of all visuals used on television should conform 
to the ratio of: 
a. 3 units high and 4 units wide. 
b. 4 units high and 3 units wide. 
c. 2 units high and 5 units wide. 
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15. All of the following can be effectively used as intro
ductory devices for a speech except: 
a. a quotation. 
b. a summary. 
c. a technical definition. 

16. A technique to use for good self-control when speaking 
before a group is to: 
a. memorize the speech so notes are unnecessary. 
b. assume a confident manner in your approach. 
c. focus your attention on something other than the 

audience. 

17. The ultimate goal of an exhibit is to: 
a. motivate the observer to action. 
b. attract attention. 
c. aesthetically please the observer. 

18. When developing exhibits the first thing to decide on is 
the 
a. title of the exhibit. 
b. message to be conveyed by the exhibit. 
c. component parts of the exhibit. 

19. Of the following principles, the most important to keep 
in mind when planning an exhibit is to: 
a. expand the exhibit to fill the allotted space. 
b. be sure the caption is creative and original. 
c. be sure only one good message is presented in the 

exhibit. 

20. When organizing a panel discussion to help publicize 
home economics activities it is most important that the 
teacher: 
a. select a limited, non-controversial topic. 
b. limit the number of participants to two. 
c. select knowledgeable participants who can express 

their point of view. 

21. If you and your students are presenting a skit to portray 
some of the offerings in the home economics program it is 
important that: 
a. the skit is accurately prepared and edited. 
b. students are permitted to react spontaneously to 

their assigned roles. 
c. emphasis is placed on acquiring and developing props. 
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22. A controversy has arisen among parents in the community 
regarding a new topic to be included in your home economics 
curriculum. Your P.T.A. group is sponsoring a debate. 
Assume you are the moderator of the debate. Your most 
important task is to: 
a. continuously summarize thoroughly the points made 

in the debate. 
b. give equal opportunity to each team member to present 

evidence and supporting facts. 
c. initially state the debate topic in the form of a 

question. 

23. An effective use of the fashion show format as a means of 
publicizing the total home economics program would be to: 
a. integrate various competencies of the home economics 

content areas. 
b. present the latest construction techniques to the 

audience. 
c. bring attention to the school's most accomplished 

seamstresses. 

24. One of the advantages of using the demonstration method 
to publicize your home economics program is: 
a. that preparation time and expense is minimal. 
b. that an impact is made on your audience through 

various senses. 
c. little skill is required on your part for a demon

strative presentation. 

25. In planning a multi-media fair to publicize what has been 
going on in your local home economics program: 
a. select your most outgoing students to present the 

various aspects of the program to the public. 
b. contact local businesses and stores to display 

promotional materials from national companies. 
c. be sure your exhibits represent the many facets of 

your program. 
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Name Date 

Course Possible Score 82 

Section Student Score 

POST-TEST FOR PUBLIC RELATIONS 

Essay 

1. Using the following set of facts, write a short two to three 
paragraph news article. Use the exact format in which you 
would submit the article to a newspaper. Write your news 
article on the back of this page. Use as much of the infor
mation listed below as necessary to write the article. (12 
points) 

You want to publicize the new "Single Living" 
course to be added to the course offerings in 
your school next fall. The semester course 
will include three weeks on personal, social, 
and family relations, etiquette and dating, 2 
weeks on grooming, clothes buying and mainten
ance, two weeks on managerial skills in the 
home, three weeks on meal planning, food selec
tion and buying and eight weeks on food pre
paration techniques. The course is open to 
juniors and seniors. Some of the learning ex
periences planned for students include: food 
and equipment demonstrations by home economists 
from the local utility companies, field trips 
to a clothing store for ideas for coordinating 
your wardrobe and to a supermarket to learn 
efficient consumer buying practices; a guest 
speaker from the BBB to explain leases and in
stallment contracts and laboratory experiences 
in the home economics department. Recruitment 
for students for this new course will run from 
May 1 until May 15th. 

Short Answer 

2. You are a new home economics teacher in a school. You want to 
gain publicity for home economics activities, so you contact 
the editor of the local newspaper. His reaction is the follow
ing. "Last year, the home economics teacher wanted publicity 
too. She was so disorganized that we never could make head nor 
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tail out of the copy we got. And anyhow, not that many of my 
readers are interested in cooking and sewing." 

a. Give two ways you might overcome the editor's last sentence 
and convince him to publicize home economics activities. 
( 4 points) 

1. 

2. 

2. b. List four questions you would need answered by the editor to 
be able to provide useful information to the newspaper per
sonnel so they would be able to publicize home economics 
activities. ( 8 points) 

1. 

4. 

3. As a home economics teacher, you want to gain publicity for 
home economics activities on the local radio and television 
stations. List four steps you need to complete before con
tacting station personnel to request time for this publicity. 
( 8 points) 

1. 

2. 

3. 

4. 
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Multiple Choice 

Select the response which is the best answer for each of 
the following questions and place the letter of that re
sponse in the blank to the left of the question. (Each 
response is worth _2_ points). 

1. The main reason for using photographs with a newspaper 
article is: 
a. to give better spacing to the layout of the page. 
b. to help the reader visualize the main points of 

the article. 
c. to break up the monotony of continuous, long 

columns of print. 

2. The best type of photograph to use with a news article is: 
a. a close-up shot. 
b. a long-range shot. 
c. a profile shot. 

3. The number of people in a photograph which accompanies 
a news article should be limited to no more than: 
a. five. 
b. three. 
c. seven. 

4. To obtain quality photographs for use in newspapers, 
objects should be posed against a light colored back
ground: 
a. if the object is light in color. 
b. if the object is dark in color. 
c. whether the object is light or dark in color. 

5. When taking photographs of people participaring in 
activities have the subjects: 
a. absorbed in activity. 
b. looking directly into the camera. 
c. looking at each other. 

6. The radio and/or television format which will reach the 
most people to advertise home economics activities is: 
a. a spot announcement. 
b. a "talk show". 
c. both a and b. 

7. When appearing on color television shows, the best colors 
to wear are: 
a. bright whites. 
b. soft medium pastel colors. 
c. bright, vivid complementary colors. 
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8. Photographs to be used as illustrative material on a 
television show should: 
a. be mounted on heavy, colored mat board. 
b. be glossy prints. 
c. avoid contrasts. 

9. When requesting radio or television publicity time the 
initial contact is made with the: 
a. station manager. 
b. program director. 
c. video director. 

10. The radio or television format which reaches the widest 
audience and is the most effective way to publicize 
coming events to which the public is invited is: 
a. community news bulletin boards. 
b. editorials. 
c. fillers. 

11. When preparing a news release to be broadcast on radio 
or television, be sure to include: 
a. the length of time required to broadcast the 

release. 
b. the release date for the item. 
c. both a and b. 

12. The technique to use in development of spot announcements 
to achieve the most impact on the listener is: 
a. verbal emphasis when stating the main point. 
b. preparation of numerous visuals to accompany the spot. 
c. repetition of the main point throughout the announce

ment. 

13. Makeup for women appearing on television should be: 
a. the same as one normally wears in the daytime. 
b. slightly darker than one normally wears in the 

daytime. 
c. much heavier makeup than normally worn. 

14. The size of all visuals used on television should con
form to the ratio of: 
a. 3 units high and 4 units wide. 
b. 4 units high and 3 units wide. 
c. 2 units high and 5 units wide. 

15. All of the following can be effectively used as intro
ductory devices for a speech except: 
a. a quotation. 
b. a summary. 
c. a technical definition. 
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16. A technique to use for good self-control when speaking 
before a group is to: 
a. memorize the speech so notes are unnecessary. 
b. assume a confident manner in your approach. 
c. focus your attention on something other than the 

audience. 

17. The ultimate goal of an exhibit is to: 
a. motivate the observer to action. 
b. attract attention. 
c. aesthetically please the observer. 

18. When developing exhibits the first thing to decide on 
is the: 
a. title of the exhibit. 
b. message to be conveyed by the exhibit. 
c. component parts of the exhibit. 

19. Of the following principles, the most important to keep 
in mind when planning an exhibit is to: 
a. expand the exhibit to fill the allotted space. 
b. be sure the caption is creative and original. 
c. be sure only one good message is presented in the 

exhibit. 

20. When organizing a panel discussion to help publicize 
home economics activities it is most important that 
the teacher: 
a. select a limited, non-controversial topic. 
b. limit the number of participants to two. 
c. select knowledgeable participants who can express 

their point of view. 

21. If you and your students are presenting a skit to por
tray some of the offerings in the home economics pro
gram it is important that: 
a. the skit is rehearsed. 
b. students are permitted to react spontaneously 

in their assigned roles. 
c. emphasis is placed on acquiring and developing 

props. 

22. A controversy has arisen among parents in the community 
regarding a new topic to be included in your home economics 
curriculum. Your P.T.A. group is sponsoring a debate. 
Assume you are the moderator of the debate. Your most 
important task is to: 
a. continuously summarize thoroughly the points 

made in the debate. 
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b. give equal opportunity to each team member to 
present evidence and supporting facts. 

c. initially state the debate topic in the form 
of a question. 

23. An effective use of the fashion show format as a means 
of publicizing the total home economics program would 
be to: 
a. integrate various home economics content areas. 
b. present the latest construction techniques to 

the audience. 
c. bring attention to the school's most accomplished 

seamstresses. 

24. One of the advantages of using the demonstration method 
to publicize your home economics program is: 
a. that preparation time and expense is minimal. 
b. that an impact is made on your audience through 

various senses. 
c. little skill is required on your part for a 

demonstrative presentation. 

25. In planning a multi-media fair to publicize what has 
been going on in your local home economics program: 
a. select your most outgoing students to present 

the various aspects of the program to the public. 
b. contact local businesses and stores to display 

promotional materials from national companies. 
c. be sure your exhibits represent the many facets 

of your program. 
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STUDENT COMMENTS 

Now that you have completed this module, please respond to the 
following statements before taking your exam on the module. 

1. The written explanation was especially effective in the 
following parts: 

* This was interesting. I haven't had any experience 
with PR before. Liked the tape. 

* Very detailed in all aspects. Felt it was well 
written and easily understood. 

* Learning experiences well related and useful. 

* Communicating through the Newspaper - articles 
and fact sheets. 

2. The parts which need to be expanded or improved are: 

* Could have cut down on a few activities - too long. 

* (Module) Too long. Took three days - approximately 
six hours. 

* Construct test items which are more explicit. 

3. The enabling activities in which I participated or completed 
are: 

* All of them. 

* All in the packet. 

* All those requiring group activities. 

* All activit ies. 

4. Other activities which would be helpful and interesting are: 

* There are plenty presented. 

* Anymore would be too long. 

* Indicates a student's comment. 
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