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CHAPTER I 

INTRODUCTION 

Situations in which a lawyer's appropriate language 

is essential to the successful completion of his professional 

endeavors are easily identifiable. Whether in conference 

with a client, consultation with opposing counsels, seeking 

information from witnesses, explaining interpretations of 

the law to a judge, or trying to convince a jury, communi

cation skills are vital tools for the lawyer. Indeed, some 

members of the legal profession feel that effective speech 

is the most important tool at their disposal. From the 
2 

viewpoint of Malton Anapol, Professor of Speech at the 

University of Delaware, 

. . . the lawyer is always persuading. He is 
trying to convince a client or another lawyer's 
client to accept a point of view based on his 
prediction of what a court might do. And if he 
fails in this he must convince a judge or jury 
to accept his analysis of the "theory of the 
case." 

The bonds between law practice and speech communication 

are strong. Because of the importance of speech to lawyers, 

the Association of American Law Schools and the Law School 

W. Paul Gormley, "Lawyers Must be Effective Communi 
cators," American Bar Association Journal, XLVII (June, 
1961), 572. 

Malthon Anapol, "Rhetoric and Law: An Overview," 
Today's Speech, XVIII (Fall, 1970), 18. 



Admission Test Council recently issued a statement of 

policy saying, in part: 

Language is the lawyer's working tool. He must be 
able, in the drafting of legal instruments, to 
convey meaning clearly and effectively. In oral 
and written advocacy he must be capable of communi
cating ideas convincingly and concisely. In 
reception no less than in expression, language is 
fundamental as the lawyer's medium of communica
tion. For the lawyer must be able to grasp the 
exact meaning of factual statements and legal 
instruments, to catch the fine points of legal 
reasoning and argument, and to comprehend the 
technical materials which constitute the body of 
the law. To acquire sufficient capacity for com
munication calls for extensive practice in all 
phases of the art. Truly, the law-trained man, 
if he is to perform effectively the tasks expected 
of him, must be a precisionist in the use of 
language, . . , Perhaps the central function of 
the lawyer, judge, and legislator is the partici^-
pation in a constant dialogue on the issues 
presented for his professional notice. Both the 
foimfial roles of the lawyer — in court, legislature, 
administrative hearing, and so forth-—and his 
informal roles as counsellor and negotiator 
demand the highest skills of expression. It is 
fair to assert that the inarticulate lawyer fails 
at all his legal tasks because it is precisely 
for his verbal skill that he is called upon in 
the first place.-^ 

Significance of the Research 

Although the lawyer's speech is important to him in all 

of his professional activities, nowhere is an effective 

speaking ability so necessary as in the courtroom, Thompson 

and Insalata concluded from their study of lawyer/client 

relationships in Chicago that communication difficulties 

3 
The Association of American Law Schools and The Law 

School Admission Test Council, 1971-72 Prelaw Handbook 
(self published, 1971), pp, 11-12, 



experienced by lawyers were no more than special forms of 

difficulties common to other situations. It has long 

been recognized, however, that in the courtroom a lawyer's 
5 

communication is unique. Not only is the setting for 

legal advocacy one generally foreign to non-members of 

the legal profession, but in no other speaking situation 

does the speaker have such an opportunity to learn so much 

about an audience before addressing them. 

The reader may now realize that the effective use of 

speech is one of a lawyer's most valuable tools. An 

expanded explanation of what the lawyer is required to do 

with his speech tool in court is presented below. 

Stating Facts 

Judge Irving R, Kaufman, of the United States Court 

of Appeals for the Second Circuit, has written that "the 

development of legal principles is tied ineluctably to 

the factual determinations which come from the trial 
g 

court." With so important a consequence from the oral 

presentation of case facts, the impact of effective speech 

4 
Wayne N. Thompson and S, John Insalata, "Communication 

from Attorney to Client," Journal of Communication, XIV 
(March, 1964), 25. 

5 
Alan Kent Shearer, "A Course in Legal Advocacy for Pre-

Legal Students," M.A. thesis at University of Kansas, 
February, 1955; James L. Jones, "Juries, Jargon, and 
Justice," Today's Speech, XII (April, 1964), 9-11. 

Irving R. Kaufman, "The Trial Lawyer: The Legal 
Profession's Greatest Asset," American Bar Association 
Journal, L (January, 1964), 25. 



in that presentation should be readily apparent. The 

importance of how facts are presented was stressed by a 

former Professor of Law at the University of Wisconsin, 

Charles Bunn, who felt that the impressions of organization 

and truthfulness were vital in appellate and trial proceed-
7 

ings. It would seem, then, that the proper use of his 

speaking ability is essential to the successful lawyer, 

and of course to his client, for a presentation of facts 

in a favorable manner. 

Convincing Juries 

As important as the statement of facts may be to the 

lawyer in court, it is the ultimate impact of his words on 

the jury which should be that lawyer's main concern. As 

Justice George Rossman, of the Supreme Court of Oregon, 

stated: 

Cold facts can persuade the mind; but as long 
as human beings sit in the jury box the trial 
lawyer must not forget that the juror's heart 
has closer access to his conscience than cold 
facts.^ 

A, S, Cutler has further claimed that "[f]ew lawyers worth 

their salt amount to anything in a courtroom unless they 

have the ability to be persuasive, ingratiating and 

7 
Charles Bunn, "How Lawyers Use Speech," Speech Teacher, 

XIII (January, 1964), 6, 
p 
George Rossman, "Better English for Lawyers as Drafts

men and Advocates," American Bar Association Journal, XLVIII 
(November, 1962), 1048. 
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informative on their feet." 

More than verbal arguments and statements of the 

courtroom lawyer are important to the jury member, though. 

The verbal instructions prepared by the attorney and 

delivered to the jury by the judge are also very important 

to a lawyer's case. Hunter and Hervey both have 

determined that jurors frequently do not understand the 

instructions given by judges. Due to these findings. Judge 

Rossman has warned attorneys to be careful in their 

selection of the instructions to be said by judges to 

juries. 

Unless counsel believe that the purpose of the 
requested instructions which he hands to the 
trial judge is to entrap the judge into error, 
he should by all means phrase his instructions 
in language that will enlighten the jury.12 

Advocacy and the Supreme Court 

As cases move through our nation's appellate system, the 

weaker ones are resolved and only the '̂ perfect" cases which 

can be equally well defended by law and precedent typically 

reach the Supreme Court. At that juncture, "[t]he court is 

A. S. Cutler, "Appellate Cases: The Value of Oral 
Argument," American Bar Association Journal, XLW (August, 
1958), 831. 

•'•̂ Robert M. Hunter, "Law in the Jury Room," Ohio State 
University Law Journal, II (1935), 1-19, 

John G, Hervey, "Jurors Look at Our Judges," Oklahom. 
Bar Association Journal, XVIII (1947), 1508-13. 

12 
Rossman, "Better English for Lawyers," 1050, 



thus confronted by two technically perfect cases from which 

they must choose on some grounds which go beyond legal 

13 
correctness," The implications concerning the advocate's 

speaking abilities before the Supreme Court are thus 

apparent. The bases for many Supreme Court decisions may 

be grounded in techniques of presentation, 

Unfortunately, several members of this country's 

legal profession are dissatisfied with the quality of 

argumentation before our highest court, Carl McGowan, of 

the Illinois Bar, has succinctly captured that sentiment. 

He has written that "the quality of both the oral argument 

and the briefs before the Court in Washington is, on the 

whole, distressingly low," A review of the importance 

of advocacy at this level coupled with signs of poor quality 

in oral argumentation present some cause for concern. 

Impact of Advocacy 

The basic premise of the American adversary proceeding 

is that the best presentation of both versions of facts 

and interpretations of the law will result in an approxima-

15 
tion of truth valid enough to be called justice. As a 

society, then, concern over the competency of legal advocates 

•'••̂ Richard D. Rieke, "The Rhetoric of Law: A Biblio
graphical Essay," Today's Speech, XVIII (Fall, 1970), 49. 

Carl McGowan, "Lawyers and the Uses of Language," 
American Bar Association Journal, XLVII (September, 1961), 
9orr; 

•'•̂ Kaufman, "The Trial Lawyer," 26. 



should be widespread. The quality of our justice is 

determined greatly by the quality of our lawyer's use of 

speech. 

Two other groups are directly effected by the quality 

16 of the advocate's speaking. Judge Kaufman has indicated 

the significance of the advocate's arguments upon his 

client. 

The greatest significance of trial advocacy 
is its importance to the individual whose rights 
are being determined in the judicial forum, , . , 
We know that people are deprived of physical 
liberty or are subjected to serious and occasionally 
disastrous financial loss because an incompetent 
trial lawyer failed properly to prepare or present 
his client's case, 

Arthur T, Vanderbilt, past President of the American Bar 

Association and Chief Justice of the Supreme Court of New 

Jersey, has felt that the most lasting impact of the trial 

lawyer's work is on his professional brothers at the bar. 

In the final analysis, however, both the develop
ment of the law and the professional work of 
every lawyer depend upon the work of the advocate, 
representing his client in court or before 
an administrative tribunal or a legislative 
body, for it is in the courts and other tribunals 
that the rights that the law protects must be 
vindicated and it is there that the law is made 
or at least declared. Useful as are the other 
types of lawyers, they are all dependent for 
their very existence on the advocate. . . , [I]t 
is to the activities of the advocate that we must 
turn if we would understand the work of any 
lawyer,17 

•'•̂ Kaufman, "The Trial Lawyer," 26, 

•'"Arthur T. Vanderbilt, "A Report on Prelegal Education,"""" 
New York University Law Review, XXV (April, 1950), 265. 
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With the significance of the advocate's work so firmly 

established, it seems proper to examine the effectiveness 

of those advocates. While it is not disputed that most of 

the attorneys currently practicing in courtrooms are 

capable and doing a commendable job, there are indications 

that our supply of future advocates may be insufficient. 

G. Joseph Tauro, Chief Justice of the Superior Court of 

Massachusetts, has explained his concern this way: 

Under the present system—development of the trial 
bar through trial and error experience--a number 
of competent and able trial attorneys have been 
produced. But it is unequivocal that this method 
cannot produce a sufficient number of trial 
lawyers with the requisite capabilities to dispatch 
swiftly and thoroughly the ever-increasing caseloads 
of the courts. The presence of inept and inexper
ienced lawyers in the courtrooms and the concomi
tant shortage of well-trained counsel affect 
significantly the efficiency of our courts of 
general jurisdiction and the quality of justice 
rendered therein.1^ 

We may conclude from the statements above, then, that 

the discipline of speech is inextricably interwoven with the 

profession of the law. The success of the courtroom lawyer 

is dependent upon the effectiveness of his speech. In the 

balance hang the client's fortune_and the development of 

• tlte laws which govern us, (̂ There is concern presently with 

the quality of advocacy in all levels of our courts. Thus, 

the author feels that research into advocacy training in the 

area of speech is justified. 

•'•̂ G, Joseph Tauro, "Law School Curricula Must Change to 
Give Bar More Trial Lawyers," Trial, IV (October/November, 
1968), 48, 



Review of the Literature 

Current Advocacy Training 

The recognition that proper speech training should be 

provided for lawyers is not recent. In 1925, more than a 

dozen law schools in this country offered course work in 

public speaking, although most conferred no academic credit 

19 for completion of the course. The concern of law schools 

that their graduates be able speakers has not diminished. 

As George Rossman wrote: 

Many law schools recognize that a young man 
should not be counted among their graduates 
unless he has the ability to express himself 
well orally and in writing. The deans of many 
of our leading law schools are concerned over 
the inability of some of their students to 
express themselves adequately. Complaints of 
that nature are voiced by deans of law schools 
which accept only top-ranking graduates from 
colleges of superior standing. More than one 
of them use terms such as "illiterates" in 
speaking of some of their students.20 

Most law schools, however, are in a dilemma. Time simply 

does not permit including all the instruction law professors 

desire for their students. The resultant sentiment was 

well expressed by the former Dean of the U.CL.A. Law 

21 
School, Albert J. Harno, 

19 
Ralph Smith, "The Teaching of Public Speaking in Law 

Schools," Quarterly Journal of Speech, XI (February, 1925), 
54, 

20 
Rossman, "Better English for Lawyers," 10 50, 

21 
Albert J, Harno, "Preparation for Law—How Prepare 

and For What?" Bar Examiner, XXVII (1958), 88. 
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IT] he law schools should not attempt, at the 
expense of educational courses they are well 
qualified to administer, to inject into their 
programs training that some other agency, , . 
is better qualified than they to provide. 

As a result of the recognized need for instruction in 

advocacy and the realization that some areas must be 

slighted, current legal advocacy training at the law school 

level stresses the rules and procedures by which the trial 

lawyer must abide and provides inadequate speech training. 

Typical of the advocacy courses described in legal journals 

are the courses at the Detroit College of Law and the 

Indianapolis Division of Indiana University School of Law. 

In the Detroit example, speech training is reported as 

the following: 

The instructor also offers comments on the conduct 
of the argument from the standpoint of voice, 
diction, delivery, mannerisms, substance, tactics 
and strategy, proper use of citations and quota
tions, and other litigative skills. 

At Indianapolis speech instruction is described in terms of 

a lecture on interviewing followed by a practice session 
23 

and discussion of possible strategies for final arguments. 

At best, these typical examples indicate that speech train

ing is not stressed in law school advocacy courses and 

comprehensive speech training remains an unattained goal. 

^^George D. Haller, "Another Practice Court Method," 
Journal of Legal Education, VIII (1955), 211-12. 

23 
Charles D. Kelso, "Trial Practice: Variations on a 

Theme," Journal of Legal Education, X (1957), 93-100. 
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Additional writings in legal journals indicate that 

speech training may not face a bright future in law schools. 

W. Paul Gormley, Professor of Law at Chicago-Kent College 

of Law has expressed a low opinion of speech training in 

law schools. 

Too often students will merely recite for the 
instructor rather than for the other members of 
the class; frequently, the only concern is in 
learning "the law", and no attention is given 
to communication,24 

Julius Stone has reported that the lawyer is traditionally 

trained to aim his persuasive arguments at "the mind of a 

man capable of disciplined, reasoned, unbiased thinking, 

and concerned to discover what indeed should be held to be 

25 true on the given matter," Such instruction hardly seems 

realistic when the audience of the trial lawyer is objectively 

considered. Morton Gitelman, Research Assistant at Duke 

University School of Law, has even advised the elimination 

of attempts to teach the verbal aspects of courtroom advocacy. 

In reality, only the obvious rules of trial pro
cedure can be learned, and these rules can be 
more profitably explored in the context of an 
evidence course. The individual attitudes and 
temperaments, otic and oral abilities,, and 
apperceptive competence cannot be taught; they 
can only be learned through long experience,^ 

574, 

24 
Gormley, "Lawyers Must be Effective Communicators," 

25 
Julius Stone, Legal System and Lawyers' Reasonings 

(Stanford: Stanford University Press, 1964), p. 3 31, " 
2 6 
Morton Gitelman, "Should Law Schools Teach Trial 

Technique?" Journal of Legal Education, XIII (1960), 211, 
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The presence of attitudes such as Mr, Gitelman's and the 

inability of law schools to presently devote much time to 

training in speaking skills present little hope that the 

poor advocacy argumentation previously mentioned will be 

resolved by the law schools. Other sources must provide 

instruction in courtroom speaking if the law student is to 

learn that art. 

Legal educators are generally of the opinion that 

speech communication instruction should be provided at the 

undergraduate level. The law schools' expectation and 

evaluation of speech training for prelaw students has been 

clearly stated by the former Dean of Columbia University 

27 Law School, William C. Warren. 

Bluntly stated, as we encounter it the liberal 
education which the Bachelor of Arts degree is 
supposed to represent has certain marked deficien
cies. No law faculty can, of course, expect that 
the colleges can impose an intellectual discipline 
as exacting as that of a professional school. We 
are, however, entitled to expect that the college 
graduate be able to read argumentative or exposi
tory prose swiftly, comprehendingly and retentively; 
that he be able to express himself in speech and 
writing grammatically, literately and precisely; 

28 

James H. McBath has defended undergraduate speech training 

in stating that the law schools are "ignoring the varied 

and rich training resources of the speech field," but the 
27 
William C. Warren, "A Controversial Aspect of Legal 

Education," Journal of the Cleveland Bar Association, XXVII 
(December, 1955), 32. 

28 
James H. McBath, "Speech and the Legal Profession, 

Speech Teacher, X (January, 1961), 44. 
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crux of criticism about prelaw speech education pinpointed 

by Justice Vanderbilt in 1950 remains unanswered. 

Thus it appears that, in essence, the complaints 
of the law schools are directed more to the 
methods of college teaching than to the subjects 
taught—to the failure to train students to see, 
to read, to use source material, to assimilate 
masses of information, to reflect clearly on 
what they have learned, to use their knowledge 
in problem-solving and, in the process, to 
express themselves, both orally and in writing, 
in good English,29 

At least one undergraduate institution, in seeking a remedy 

for prelaw speech deficiencies, offers a course for prelaw 

30 students. The course, entitled "Pre-Legal Argumentation," 

has not been critically evaluated in scholarly literature. 

Its mere presence, however, indicates the awareness of one 

university to the inadequacies of prelaw speech preparation. 

The author has discovered no reports of similar courses. 

Present instruction in law schools and prelaw programs 

appears inadequate in the field of speech communication. 

To continue such instruction can foreseeably only exacerbate 

the problems our courts now witness from inept advocacy. 

This conclusion has been reached by others before this 

author, and their proposals for modification of the prelaw 

curriculum deserve attention. 

Proposed Advocacy Training 

Dean Warren wrote that at the expense of time which 

575, 

Vande rb i l t , "Report on Pre lega l Educat ion," 215. 

30 
Gormley, "Lawyers Must be Effective Communicators," 
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which could be "better spent," the law schools could train 

31 their students in effective speech. The overwhelming 

concensus, though, appears to favor speech training at the 

32 

prelaw stage. Former Secretary of State Charles Hughes, 

in answer to a questionnaire from Ralph Smith in 1925, 

stated: 
I have no desire to minimize the importance of 
training in Public Speaking, but, in view of 
the essential demands of the curriculum of a 
well conducted law school, I doubt the advisabil
ity of adding a course of the sort you suggest. 
My view would be that training in public speaking 
should be given in the high schools and colleges 
rather than in connection with the extremely 
exacting courses of a professional school. 

Mr. Smith concluded from the responses to his questionnaire, 

sent to the 14 2 law schools which in 1925 granted degrees 

to students in residence, that "the law schools believe 

that the training in Public Speaking should be given to 
33 

the student before he enters professional school." That 

conclusion seems to be appropriate today as well. 

If speech instruction is to be provided to the prelaw 

student, a question arises as to which courses can provide 

all of the necessary instruction. The answers are as 

varied as the literature in which they are presented. 

.Alfred Z. Reed reported in 1928 that English, including 

Warren, "A Controversial Aspect," 32. 

"̂ Q̂uoted in Smith, "The Teaching of Public Speaking," 57. 

•̂ "̂ Smith, "The Teaching of Public Speaking," 57. 

Alfred Zantzinger Reed, Present-Day Law Schools 
(Boston: D. B. Updike - The Merrymount Press, 1928), p. 202. 
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both written composition and public speaking, was recommended 

/} for prelaw study by twenty-nine law schools in 1923./ As 

.such, the course ranked third among suggested courses. 
35 Justice Vanderbilt, in 194 9, received questionnaire 

responses from eighty colleges, forty-four law schools, 

and several prominent legal practitioners which listed 

English language and literature as the first choice„recom-

mended for prelaw study. In addition, public speaking and 

debating were chosen as the two best extracurricular 

activities for those who might later enter the law pro-

36 fession. McBath reported in 1961 that 90 per cent of 

the respondents to his questionnaire, sent to "every third 

lawyer listed in the current Western Directory of the 

Pacific Telephone and Telegraph Company" with 65 per cent 

responding, "affirmed the value of speech experience to 

their professional careers." Seventy per cent favored 

"undergraduate public speaking courses and/or debate 

instruction for prelaw students." 

Scholarly literature, then, has borne a single message 

to the researcher concerned with the speech communication 

training of lawyers. That message has been that the prelaw 

student gain his speaking abilities from broad English and 

Public Speaking courses and speech-related extracurricular 

activities. More specific research into what speech skills 

^^Vanderbilt, "Report on Prelegal Education," 23 8-39. 

"^^McBath, "Speech and the Legal Profession," 45. 
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may be particularly suited for la^^ers and how best to teach 

those skills has been almost nonexistent. Two isolated 

efforts to concretely correlate speech instruction to 

advocacy merit mention, 

37 Alan Kent Shearer wrote as his Master's thesis a 

description of a course created by him entitled "A Course in 

Legal Advocacy for Pre-Legal Students," In this effort, 

Shearer developed lecture notes from his readings in legal 

advocacy, pretested a group of seven prelaw students who 

signed up to take the non-credit course, taught the course, 

and posttested the remaining students. The methodology 

for choice of course content is subject to question, since 

the content was chosen on the basis of frequency of inclusion 

in the texts read by Shearer and his own evaluation of the 

skills necessary to adjust to the rules of trial and appel

late procedure. It is also questionable whether seven 

students, the number who agreed to take Mr. Shearer's 

course, constitute a statistically sound sample from which 

to derive valid conclusions. Also, the results of pretests 

and posttests for two students, the number who completed 

the course, provide unreliable results from which to 

build further research efforts. Still, Mr. Shearer is to 

be commended for the pioneering spirit of his work 

More basic research into what would constitute effective 

37 
Shearer, "A Course in Legal Advocacy," 
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speech training for prelaw students is being conducted by 

Professor Alan L, Mikels of the Department of Communication 

Arts, University of the Pacific, Dr, Mikels' work in 

isolating the types of communication skills desirable for 

lawyers has not yet been published, but the results of his 

investigations may provide the first step toward behaviorally 

identifying the proper content for courses such as Mr, 

Shearer's and the one proposed in the present study. 

Scholarly literature currently suggests many areas 

which could properly be included in the advocacy instruction 

of prelaw students. Among the jobs for which the advocate 

3 8 must be adequately prepared are jury selection, statement 

of the facts, cross-examination, and opening and 

41 summary statements. To accomplish these tasks, the 

literature suggests that the prelaw student gain instruction 

42 43 
in clarity of expression, psychology of persuasion. 

3 8 
Franklin R. Weiss, "How the Lawyer Uses Rhetoric," 

Today's Speech, VII (September, 1959), 6-15; Joseph T. 
Karcher, "Advice to Young Lawyers...Become a Trial Lawyer!" 
American Bar Association Journal, LIV (January, 1968), 41-44. 

3 Q 

Vanderbilt, "Report on Prelegal Education," 267-70? 
Kaufman, "The Trial Lawyer," 25. 

Joseph Zwerdling, "A Plea for Clemency for Cross-
Examination," American Bar Association Journal, LVII (January, 
1971), 46; Karcher, "Advice to Young Lawyers," 43. 

Karcher, "Advice to Young Lawyers," 42-44, 

^^Bunn, "How Lawyers Use Speech," 7; Glenn W, Ferguson, 
"Vocabulary, Veil, and Vested Interest: A Dialogue," Journal 
of Legal Education, X (1957), 89. 

"^^Kelso, "Trial Practice," 94; Anapol, "Rhetoric and Law," 
18-19. 
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and the development of his memory and imagination. The 

writer has not found significant uniformity in the sug

gestions of speech or legal scholars concerning specific 

content for the speech training of advocates. Only an 

overview of all the literature concerning oral advocacy 

allows the reader to grasp an idea of what such course 

content should be. 

Whatever courses may later be developed to better 

prepare advocates, it seems apparent that the impetus for 

any speech training must come from the speech communication 

discipline in cooperation with the legal profession. As 

previously discussed, law schools must spend their time 

teaching other matters. Yet, a review of the quality of 

the advocates currently produced seems to demand better 

instruction in oral presentation. Thus, James McBath's 

admonition to the speech communication profession seems 

appropriate today: 

More is needed than our remaining demurely 
available, hopeful of discovery but reluctant 
to create favorable attention. It emphatically 
means sensitivity to areas and opportunities 
for inter-professional support.^6 

And the words of Karl Llewellyn to the legal profession 

seem equally appropriate: "There is no institution whose 

Vanderbilt, "Report on Prelegal Education," 272, 

45 
McGowan, "Lawyers and Language," 901. 

4 6 
McBath, "Speech and t h e Legal P r o f e s s i o n , " 47 . 
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main job (or jobs) is got done by that institution alone. "^^ 

Purpose of the Study 

The general purpose of this thesis is to make available 

for immediate implementation a course in the oral aspects 

of advocacy for prelaw students. The author believes that 

such a course would better prepare law students for their 

responsibilities as lawyers and thus produce benefits to 

the legal profession and society generally. 

Specifically, the author intends to determine, to the 

extent currently possible, the best course content and 

instructional methods for teaching speech communication 

skills to prelaw students. When content and instructional 

methods are tailored to the specific professional needs of 

prelaw students, it would seem reasonable to expect maximi

zation of the learning and useful retention by those student?. 

In addition, the writer will present a proposed course 

outline with the requisite teaching instructions and course-

work materials to provide speech instruction for prelaw 

students. While the author is aware that insufficient 

previous research precludes an accurate statement of 

precisely what prelaw students should be taught and how 

they can best be taught, it is felt that any reasonable 

contribution to the relatively unexplored region of speech 

education for lawyers will increase the probability that 

47 
Ferguson, "Vocabulary, V e i l , and Vested I n t e r e s t , " 91 . 
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better legal advocates will ultimately be produced. This 

eventual impact on the quality of oral argumentation in 

this nation's courts forms the rationale for the creation 

of the proposed course. 

Method of the Study 

In the fall of 1972, a questionnaire was sent to the 

dean of each law school listed as a member of the Associa

tion of American Law Schools, The deans were asked whether 

a course such as the one proposed should be taught, what 

such a course should involve, and how such a course could 

best be taught. Respondents' answers have been recorded 

and synthesized with instructional suggestions found in 

scholarly literature. 

A preliminary outline of the proposed course was 

presented in December, 1972, to Richard B. Amandes, Dean 

of the Texas Tech University School of Law, and several 

members of the Department of Speech and Theatre Arts of 

Texas Tech University. The encouragement of each of those 

who previewed the course allov/ed the writer to intensify 

his research into the mechanics of such a course. A sub

stantial percentage of returned questionnaires also provided 

encouragement since they seem to constitute the most 

comprehensive information of its kind in this field. The 

suggestions from those who previewed the course, the results 

of the author's questionnaire, and a synthesis of related 
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scholarly writing are all integrated by the author to form 

an oral advocacy course for prelaw students. 

Preview of the Chapters 

Chapter Two presents the results of the questionnaire 

sent to law school deans. The responses of the deans are 

reported and some tables are presented for ease of under

standing. Comments about the implications of the results 

are offered. 

Chapter Three establishes the philosophy which underlies 

the structure of the course. Administrative details, a 

justification for a behavioral approach, and the reasoning 

behind the chosen sequence of units, behavioral objectives, 

and exercises are explained. 

Chapter Four contains the proposed course. Course and 

unit behavioral objectives are stated, performance criteria 

are provided, a course syllabus is given, and each instruc

tional unit is explained for prospective teachers and 

students. 

Chapter Five includes a summary of the rationale and 

proposals of the author along with his recommendations for 

further research. 



CHAPTER II 

QUESTIONNAIRE RESULTS 

During November, 1972, the researcher designed a 

questionnaire to be sent to the dean of each law school 

listed as a current member of the Association of American 

Lav7 Schools, The questionnaire sought three types of 

information: (1) a description of the respondent's 

institution; (2) the respondent's opinion of the status 

of speech communication training for prelaw students; 

and (3) the respondent's suggestions toward building 

a better speech course for future prelaw students. 

Questionnaires were sent to 13 0 law schools. Seventy-

one responses (a 54,6 per cent return), representing 

thirty states and the District of Columbia, were received 

by the author. Half of the returned questionnaires had 

been completed by the dean of the responding school. 

Only two responses failed to provide useful data. The 

excellent cooperation from the law schools was interpreted 

by the writer as an indication that the subject matter 

of this thesis is of great concern to legal educators. 

The results of questionnaire responses by law school 

representatives were an integral part of the author's 

considerations in creating a speech course for prelaw 

students. Those results are reported below, 

22 
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Description of Respondents 

An analysis of the returned questionnaires revealed a 

wide diversity of responding institutions. Most of the 

schools (thirty-two) were state-funded. Ten were financed 

by tuition, ten through private endowments, and seven 

received funding from religious groups. Combinations of 

state and municipal funds, tuition, endowments, and church-

related financing were reported as sources of support for 

the other twelve schools, 

Tliree schools reported having ten or fewer full-time 

faculty members, fifty-three reported having eleven to 

thirty full-time faculty members, and twelve responses 

indicated employing more than thirty members on their 

faculty. 

Three institutions received fewer than 1,000 completed 

applications for first-year study in Fall, 197 2, Thirty-

nine received between 1,000 and 2,000 completed applications, 

twenty reported between 2,000 and 4,000, and six law 

schools received more than 4,000 applications. From those 

applications, four schools admitted fewer than 10 0 to study 

in Fall, 1972; forty-five law schools had between 100 and 

250 enter; thirteen enrolled between 250 and 350; and eight 

law schools admitted more than 350 new students. 

The current total enrollment reported by six schools 

was under 3 00. Forty-two schools had between 300 and 700 

students, fifteen had between 700 and 1100, while five 
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reported over 1,300 students enrolled. Of those numbers, 

two law schools averaged fewer than fifty graduates per 

year, forty graduated between fifty and 20 0 students, 

and fourteen law schools normally graduated more than 

200 students per year. 

Generally, then, the returned questionnaires represent 

a cross-section of this country's law schools. On this 

basis, the researcher expresses confidence in the responses 

as reflections of the opinions of this nation's legal 

educators. 

Status of Prelaw Speech Training 

Responses to the questionnaire generally reflected an 

absence of coordination and cooperation between speech and 

legal professionals. ̂ ^Over two-thirds of the law school 

respondents stated that their undergraduate affiliate 

provided no speech instruction tailored to the needs of 

prelaw students. Only two respondents reported such coopera

tion. The law schools seem left with the choice of teaching 

speech skills and theory themselves or leaving their 

students to glean what they can from general courses not 

intended to provide the kind of instruction peculiarly 

necessary for practicing law. |^obably due to the over

crowded law school curriculum discussed in Chapter One, 

forty-four respondents wrote that they did not offer 

speech communication instruction themselves. Only 
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nineteen law schools chose to provide the speech training 

their students needed, A few (fourteen) felt that they 

could recommend general speech courses or activities for 

prospective legal students, but only two schools recommended 

specific courses. Thus, undergraduate institutions do not 

seem to offer the kind of instruction in speech communi

cation that law schools can recommend to their prospective 

students (see item No, 3 on Table 1), 

Item No, 5 on Table 1 presents respondents' reactions 

to the notion of a speech communication course designed 

specifically for prelaw students. Two factors, however, 

may make the results misleading. First, this question was 

posed before the respondent had the opportunity to express 

his desires of what such a course should include. Conse

quently, it is reasonable to assume that some respondents 

reflected upon the previous speech training that they had 

been involved with or had observed. Secondly, most of 

the respondents who rated the notion low (nine who ranked 

it 1 or 2 and two who ranked it 4) wrote comments which 

led the author to believe that many low evaluations of the 

concept were based on the presumption that "legal" content 

would be emphasized. Since that presumption is not 

legitimate, as will be demonstrated in Chapter Four, the 

Such comments included: "Don't think 'law' or legal 
research should be the focus of course"; "All legal content 
should be omitted"; "I think it better not to try to get 
into 'legal'subjects in undergraduate school." 
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TABLE 1 

STATUS OF CURRENT PRE-^LEGAL SPEECH TRAINING 

1. Is there an oral communication course designed 
specifically for pre-law majors offered at your 
undergraduate institution? 

Yes No Not sure We have no undergraduate affiliate 

2 46 16 5 

2. If not, what activities now provide the pre-law student 
with instruction in oral communication? 

General speech course . . . . 8 
Forensic activities 2 
Speech course for other majors 2 
Gen. Sp./Forensics 28 
Gen. Sp./Forensics/other majors 8 
Gen. Sp^/other majors 1 
No response • 20 

2a. Are pre-law students required to take any of the 
above courses? 

Yes No Not sure No response 

2 61 2 4 
2b. Are any of the above courses recommended by your law 

school? 

Yes No No response 

14 50 5 
3. However oral communication is now taught at your under

graduate institution, please rate the procedure's 
effectiveness specifically for pre-law students. 

(low). 1-2 3-4 5-6 7-8 9-10 (high) No response 

_̂  1 9 7 7 1 44 
4. Does your law school offer a course in oral communica

tion? 

Yes No No response 

19 44 6 
5. How strongly would you favor an oral communication 

course designed specifically for pre-law students? 

(low) l ^ 32± S^ Tĵ S 9-10 (high) No response 

14 5 14 14 15 7 
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reader should not react to item No. 5 entirely on its 

face value. 

The status of prelaw speech training may, therefore, 

be found to be inadequate. Undergraduate instruction in 

speech communication is not generally tailored to the needs 

of prelaw students, and law schools are reluctant to 

include the needed training in their crowded curriculum 

When viewed with its accompanying comments, item No. 5 of 

Table 1 seems to suggest that the author's proposed notion 

is preferred by law schools over the kind of undergraduate 

speech communication training now available. 

Proposed Course Content 

In section No, 3 of the questionnaire, the repre

sentatives of the law schools were asked to express their 

preferences on what a speech communication course for 

prelaw students should properly contain. Those preferences 

were solicited in two areas: (1) course content and (2) 

course methodology. 

Respondents were first asked to determine where to 

focus the course content. As item No, 1 on Table 2 shows, 

respondents generally felt that communication theory and 

skills should be the crux of the proposed course. Indeed, 

areas not listed on the questionnaire but added by respond

ents to items Nos. la and Ic provide added strength to the 

conclusion that general speech skills should be stressed 
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TABLE 2 

PROPOSED COURSE CONTENT 

1. An oral communication course for pre-law students 
should empha size: 

Communication theory and skills 42 

Legal advocacy . , . , 2 

Legal counseling 0 

Communication/Advocacy 6 

Communication/Advocacy/Counseling , , . , , , 8 

Advocacy/Counseling , . . , . . . . , . . , 2 

No response , . , , . . . , , . . . . . . . « 9 

la. Particular units of legal advocacy which should be 
in the course are: 

Ranked 
Unit 

Legal research 

Moot court argumentat: 

Correctness of voice 
and diction 

Case recitation 

Oral reading 

Poise on feet 

Communication skills 

Logic 

Persuasion 

Checked* 

ion 

Extemporaneous speaking 

Rhetorical theory 

No response 

8 

11 

24 

4 

7 

3 

2 

3 

0 

1 

1 

15 

1 

2 

3 

11 

2 

2 

0 

0 

0 

3 

0 

0 

2 

3 

8 

3 

3 

3 

1 

1 

0 

0 

0 

0 

3 

0 

4 

4 

1 

3 

0 

0 

0 

1 

0 

0 

4 

4 

0 

3 

3 

1 

0 

0 

0 

0 

0 

0 

5 

2 

0 

0 

3 

4 

0 

0 

0 

0 

0 

0 

6 

1 

0 

0 

0 

1 

0 

0 

0 

0 

0 

0 
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TABLE 2—Continued 

lb. Particular units of communication theory and skills 
which should be in the course are: 

Ranked 
Unit Checked* 

Debating 

Listening and percep
tion of messages 

Conciseness and con-
creteness of 
statements 

Extemporaneous and 
persuasive speaking 

Explaining specialists' 
thoughts to non-
specialists 

Logic and reasoning 

Research 

No response 

12 

10 

17 

16 

7 

22 

4 

6 

• 1 

4 

4 

12 

5 

5 

20 

1 

2 

2 

4 

19 

7 

2 

9 

5 

3 

2 

9 

7 

7 

10 

7 

2 

4 

6 

10 

1 

6 

3 

5 

2 

5 

8 

5 

3 

6 

5 

1 

1 

6 

7 

2 

0 

2 

6 

1 

5 

7 

3 

0 

0 

0 

2 

0 

11 

Ic, Particular units of legal counseling which should be in 
the course are: 

Ranked 
Unit Checked * 

Interviewing 9 5 7 4 0 0 

Group interaction 4 4 2 1 4 0 

Negotiation and mediation 9 5 5 3 2 0 

Counseling 6 3 2 4 3 1 

Parliamentary procedure 5 0 0 1 0 7 

No response 12 

*Although asked to rank by preference units to be 
included, several respondents indicated preferences with 
checks. 
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more than other areas. It must be added, however, that 

the comments written on returned questionnaires and the 

phraseology of the suggestions added by respondents all 

indicated a desire that the speech skills taught should 

be tailored to the practical uses of lawyers. Thus, 

the writer has concluded that the most desirable focus 

of the course should be on those speech skills which will 

be used most often by practicing attorneys and can be 

oriented to that practical application. 

Particular units preferred by law school representa

tives for inclusion in the course content were requested 

in three categories: (1) legal advocacy, (2) communication 

theory and skills, and (3) legal counseling. Each will be 

discussed separately. 

Although legal advocacy, per se, was not chosen by 

most repondents as the centrality of the course, particular 

units listed in this area by the author were chosen as 

desirable for course content. Most notable among these 

units was "Correctness of voice and diction" (see item 

No, la on Table 2), which was ranked highest and chosen most 

often in this category. "Moot court argumentation" was 

also chosen a noteworthy number of times. It is worth 

noting that areas added by respondents and the two units 

mentioned above all lend themselves most readily to those 

skills utilized by attorneys in court. Thus, additional 

support for the notion of focusing speech instruction to 
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the needs of the courtroom lawyer is generated. 

The category of communication theory and skills, by 

far the most popular with respondents, should be given 

additional attention because of that preference. Only 

two units in this category, "Research" and "Explaining 

specialists' thoughts to non-specialists," were generally 

ignored (see item No, lb. Table 2). The most frequently 

selected units in this category, "Conciseness and concrete-

ness of statements" and "Logic and reasoning," seem, by 

this questionnaire's results, essential in the proposed 

course. The remaining three units were almost equally 

chosen with perhaps "Listening and perception of messages" 

generally ranked low enough to not warrant inclusion in 

the course. The author did not feel, however, that "Debating" 

and "Extemporaneous and persuasive speaking" could be 

omitted. This feeling was gained, in part, by the interest 

expressed in the legal advocacy unit on "Moot court argumen

tation" and an examination of all the added units on item 

No, la of Table 2, Therefore, due to the preference of 

respondents for instruction in the category of communica

tion theory and skills and the alDOve discussion of units 

most frequently chosen, the author feels justified in 

excluding only three units in this category from the 

proposed course content: "Listening and perception of 

messages," "Explaining specialists' thoughts to non-

specialists," and "Research." All other units in this area 
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were determined necessary elements in the course content. 

Item Ic of Table 2 provides the reader with a report 

of respondents' preferences in the instructional area of 

legal counseling. Since this area was not generally reported 

as vital to the course (see item No. 1, Table 2), any 

preferences reported in this area were deemed minimal by 

the researcher unless noticeably popular. Only "Inter

viewing" met the author's criteria for a popular unit. 

This decision was based on the number of times the unit 

was chosen and the rankings it received. The interviewing 

unit was chosen more often than any other in this category 

and its rankings were predominantly first or second. 

Therefore, the writer has selected from this category 

only the interviewing unit as important to the content of 

the course. 

Two conclusions may now be reached about the reported 

preferences of law school representatives for units to be 

included in a speech communication course for prelaw students. 

First, all of the units chosen for inclusion, with the possible 

exception of "Interviewing," are speech skills used pre

dominantly by trial and appellate advocates. Thus, the 

writer has concluded that the proper focus for the course 

should be toward the speech skills and theory most applicable 

to courtroom use. Secondly, it may be concluded that the 

most appropriate course content contains instruction on 

"Correctness of voice and diction," "Debating," "Conciseness 
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and concreteness of statements," "Extemporaneous and 

persuasive speaking," "Logic and reasoning," and "Inter

viewing," Due to the previous conclusion of the author 

that the course should pertain to speech in the courtroom, 

the interviewing unit should be approached as instruction 

in voir dire (juror examination) and cross-examination. 

Proposed Course Methodology 

The last part of the questionnaire asked the respondents 

to provide input concerning areas of course methodology. The 

areas chosen were those on which the author felt the law 

school representatives were highly desirable sources of 

information. Specifically, respondents were asked to 

suggest student activities to be included in the course, 

the appropriate percentages of emphasis which should be 

placed on theory and skills, and who would normally 

be best qualified to teach such a course. The results of 

responses are shown in Table 3, 

Questionnaire results suggest that students should 

outline and structure arguments and speeches and make oral 

presentations. A variety of types of oral presentation 

were preferred. Respondents listed extemporaneous speeches, 

logical arguments, and general speech exercises five 

times each. Other suggestions were debates (chosen three 

times), persuasive speeches (chosen twice), and projection 

exercises (listed once). 
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TABLE 3 

PROPOSED COURSE METHODOLOGY 

1, What particular student activities would you propose 
to strengthen the content of this course? 

Outlining and structuring arguments and 
speeches . , , , , , , . . , , . . 45 

Oral presentations , , , . . , , , , 44 
Reading in professional journals , , , , , , , 12 
No response . . , , , , , , , , 15 

2, What approximate percentage distribution should 
course provide between presenting theory and 
perfecting performance? 

the 

Theory 

No response 

Performance 

, . 0 
. 10 

, , 20 
, , 25 
. , 30 
. , 40 
, . 50 
. . 60 
. . 70 
. . 75 
. . 80 
. . 90 
, . 95 
. . 100 

. 60 

3, Who would normally be best 
course? 

Law Professor . 
Speech Professor 
Attorney/Law Professor 
Attorney/Speech ] 
Law Prof./Speech 

qualified 

Professor 

Attorney/Law Prof./Speech 
Any of these 
SemanticiSt 

Prof, . 

Responses 

to 

, 

0 
0 
0 
1 
2 
1 
21 
5 
3 
7 
7 
3 
1 
1 

16 

1 

teach such a 

2 
3 
38 
1 
4 
5 
3 
1 
1 
1 

10 
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Item No. 2 on Table 3 presents graphically the opinions 

of respondents about theory/performance emphasis. Although 

the most frequently chosen ratio was an even distribution, 

several chose ratios which stressed performance. Thus, it 

seems most reasonable to assume that stressing performance 

a little more than theory would be most desirable. 

Although some representatives felt that the course 

should be taught by an instructor well-versed in speech 

and law (or by two or more individuals who were specialists 

in both areas, respectively), most responses (see item No. 

3 on Table 3) indicated a preference for a speech professor 

to teach the course. 

Conclusions 

The questionnaire results present a fairly clear 

picture of what the law school representatives would desire 

in a speech communication course for prelaw students. 

Those desires were expressed in the areas of current speech 

instruction, specific units which should be included, and 

the instructional methodology which should be utilized. 

First, the respondents seemed to indicate that current 

speech instruction was inadequate for future lawyers. The 

data suggest that present speech courses are insufficiently 

tailored to the needs of prelaw students and that the 

proposed course would be preferable to current instruction. 

Secondly, specific units were selected as those best 
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suited for inclusion in the course. Those units provide a 

basis for the determination of course content and also lead 

the writer to the conclusion that the course should be 

designed primarily for the needs of courtroom advocates. 

Finally, various activities were listed as appropriate 

for instructional methodology. Respondents preferred 

activities which stress perfection of performance slightly 

more than the underlying theory, and suggested that the 

course should be taught by a professor of speech. 



CHAPTER III 

ESTABLISHING COURSE PHILOSOPHY 

This chapter is intended to provide the reader insights 

concerning the "why" of course construction. The course 

content has been primarily determined by the question

naire results reported in Chapter Two. The details of how 

the course can best be designed to convey intended instruc

tion are discussed below. The discussion covers adminis

trative details, accountability in course design, and con

struction of instructional units. 

Administrative Details 

Robinson and Kerikas have advised teachers of speech-

skill courses to limit their class enrollment to twenty-five. 

Through observation of preliminary course outlines, a class 

size closer to twenty was found to allow each of the students 

participation in each of the proposed class activities while 

retaining a reasonable length of time for the instructor's 

lectures and comments. This observation is based on the 

presumption of forty-five class-hours during the term. 

Questionnaire results indicate the preference of a 

speech professor as instructor for the course. Since the 

course is primarily a speech course, and legal content is 

Karl F. Robinson and E. J. Kerikas, Teaching Speech 
(New York: David McKay Company, Inc., 1970), 103. 

37 
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to be minimized, the choice of a speech professor does seem 

reasonable. The instructor should, however, be familiar 

with the courtroom functions of an attorney and the body 

of experimental research pertinent to jury activities, 

judicial activities, and witness activities essential to 

the course. 

No currently available textbook seems suitable for use 

in the course. Hopefully, one volume may soon be written 

which will encompass the instructional Content of the course 

and provide materials necessary for classroom activities. 

Without such a text, the course instructor should gather 

materials from various sources and try to synthesize the 

materials with the course outline. Suggested sources may 

be found in the Bibliography, These sources may be aug

mented by the records of a courtroom attorney for reasonable 

situation summaries useful in the last section of the 

course instruction. 

The prerequisite of junior standing for admission to 

the course is suggested because of former Justice Vander

bilt' s research findings concerning when students determine 

to become law students. After reviewing the responses of 

80.1 per cent of the nation's law students. Justice Vander

bilt reported? 

Five percent decided to study law even before 
they went to high school and one third (including 
the 5% just mentioned) made up their minds before 
leaving high school. With one third of the law 
students reaching their decision to study law prior 
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to attending college, their entire college 
education and part of their high school 
education should be oriented to this goal. 
One fourth of the law students concluded to 
study law during their first two years at 
college; thus, almost three fifths of all 
students attending law school decided upon 
such study prior to the junior year at 
college.2 

Thus, junior standing as a prerequisite for course admission 

would best insure that the course be offered to those who 

could best benefit from the instruction. 

An additional prerequisite should ideally be imposed. 

Since the course is tailored to the needs of a special 

group, a minimum of time should be spent reviewing what 

the student could gain from an introductory speech course. 

Therefore, correct diction, poise, and organization of 

thoughts should be introduced to the student before he 

is admitted to this course. This prerequisite is ideal and 

actual imposition of the requirement may not be feasible. 

This second prerequisite will not be presumed in construc

tion of the course. 

Accountabilitv in Course Design 
- - - - ' •- — I I - I - 1 1 • 

The writer is concerned with course, student, and 

instructor accountability. If the proposed course is to 

be valuable, the instructor should be responsible for the 

product of his instruction, hopefully an improved person 

2 
Ar thu r T. V a n d e r b i l t , "A Report on P r e l e g a l E d u c a t i o n , " 

New York U n i v e r s i t y Law Review, XXV ( A p r i l , 1950) , 206. 
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endovTed with valuable tools which he knows how to use. To 

this end, an integral segment of any rationale for course 

philosophy should include a discussion of how an instructor 

may best present the most usable material to a particular 

group of individuals. 
3 

Kibler, Barker, and Cegala have defended the use of 

behavioral objectives in course creation in six statements. 

Those statements form the rationale used for beginning 

actual course construction. The justifications are listed 

below. 

1. Specification of behavioral objectives 
forces teachers to make discrete decisions 
in which the goals of instruction are 
defined clearly in terms of desired speech-
communication behavior. 

2. Behavioral objectives describe measurable 
speech-communication behavior observable 
in the student who has completed successfully 
a learning experience, 

3. Behavioral objectives provide meaningful and 
precise criteria for making judgments about 
the performance level of students who have 
successfully completed specific speech-
communication learning experiences, 

4. Behavioral objectives permit the student to 
direct his activity toward specific speech-
communication behavior that must be mastered 
in order to fulfill, successfully, the require
ments of the course. 

5. Behavioral objectives provide the students with 
realistic and discrete speech-communication 
behaviors he is expected to demonstrate, and 
permit him to compare his communication behaviors 
with those expected and obtainable. 

6. Behavioral objectives encourage the student to 
progress at his own rate, i.e., a rate commensurate 

^Robert J. Kibler, Larry L. Barker, and Donald L. Cegala, 
"A Rationale for Using Behavioral Objectives in Speech-
Communication Instruction," Speech Teacher, XIX (November, 
1970), 247-53. 
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with his abilities. Frequently, behavioral 
objectives encourage the student to progress 
more rapidly because expectations are clearly 
defined and obtainable goals are perceived. 

It may be concluded then, that behavioral objectives 

provide the impetus necessary for achievement of the 

desired product: course content may be examined for 

relevance; the course instructor should be able to define, 

and measure progress toward, desired terminal behavior of 

the student; and students should be able to perceive what 

is expected of them as well as how to achieve those 

expectations. 

The above statements about behavioral objectives are 

general. Specific adaptations to the course may be made 

to demonstrate the impact of using behavioral objectives. 

Chapter One introduced the reader to the necessity 

for courtroom attorneys to be able to communicate to 

judges, prospective jurors, and actual juries. Chapter 

Two provided the reactions of legal educators concerning 

specific skills to aid the lawyer in his courtroom responsi

bilities. On the strength of readings about the roles of 

advocates in court, reviewed in the initial chapter, and 

the credibility of the legal educators' opinions reported 

in the second chapter, the course content specified at the 

conclusion of the second chapter appears relevant to the 

needs of prospective law students. Placement of those 

content units in behavioral terms will be in Chapter Four. 
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As concluded earlier, the course instructor must be 

able to define and measure progress toward the desired 

terminal behavior of the student, A definition of the 

desired terminal behavior will be contained in the over

all course behavioral objectives in Chapter Four. Measure

ment of progress toward those objectives may be made at 

any point in the course simply by determining the number 

of unit objectives, or portions thereof, completed satis

factorily by a student or the entire class. 

By delineating specific behavioral objectives which 

must be satisfactorily met for completion of each unit 

and the course generally, students should gain a clear 

perception of the tasks they are expected to perform. 

Through unit performance criteria, specified in the fourth 

chapter, students should gain a clear understanding of how 

behavioral objectives may best be accomplished. 

Thus, through the creation of overall course behavioral 

objectives, unit behavioral objectives, and unit performance 

criteria, instructional content may: (1) be evaluated for 

relevance; (2) be evaluated for probable production of 

the desired terminal behavior; (3) be translated into under

standable and obtainable performance demands on students; 

and (4) be measured at any time by the students' abilities 

to satisfy performance criteria. 
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Construction of Instructional Units 

Three primary aspects of behavioral unit construction 

were considered in the organization of the course units: 

(1) the sequence of units and instructional content; (2) 

the selection of behavioral objectives; and (3) the 

selection of performance criteria. Each of the aspects 

will be discussed separately. 

Sequence of Units and Content 

The 1968 final report by the Instructional Methods 

Program of the Center for Research and Evaluation in Appli-
4 

cations of Technology in Education provided the predominant 

philosophy followed in determining an appropriate sequence 

for the course content. In part, that report said: 

, , , if all the elements of skill and knowledge 
a student is to acquire during a given course of 
instruction are independent one from another 
(that is, if the learning of one element does not 
facilitate the learning of another), then the 
different elements could just as well be taught 
in any arbitrary or random sequence; but if the 
elements are dependent one upon another (that is, 
if the learning of one elements transfers, thus 
facilitating the learning of another), then a 
careful sequencing of elements in terms of the 
direction of such transfer should be more effective 
than a random sequence. 

Other educators have written sentiments similar to the above 

quotation, so a "pyramiding" sequence of instruction 

Leslie J. Briggs, Sequencing of Instruction in Relation 
to Hierarchies of Competence (Pittsburgh: American Institutes 
for Research, 1968), 5. 

Henry C. Ellis, Fundamentals of Human Learning and 
Cognition (Dubuque, Iowa: Wm. C. Brown Company Publishers, 
1972), 145. 
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(allowing transfer of learning to subsequent instruction) 

appears appropriate for the course. 

When the proposed course content (specified in Chapter 

Two) is considered, a logical progression of unit intro

duction which allows pyramid sequencing seems apparent. 

An introductory unit covering communication theory should 

offer the student a theoretical basis for all subsequent 

course materials. Two units on informative and persuasive 

speaking, respectively, should allow opportunities to 

experiment with newly acquired theories; presenting the 

informative unit first seems appropriate in the pyramiding 

context. An interviewing, or voir dire/cross examination, 

unit should fit into the course after the persuasive 

speaking unit to allow students an understanding of communi

cation theory in more intimate interpersonal settings than 

could be accomplished in the preceding units. The natural 

concluding unit, then, would seem to be a mock debate. In 

that last unit, the student would need a command of all 

previous instruction; communication theory would be essential 

to the last unit, as would an understanding of informative 

and persuasive speaking principles. Also, if the debate 

were to incorporate cross examination of speakers, a 

valuable approximation of the courtroom could be experienced 

without the necessity for inclusion of legal forms and 

motions. 

Through the five instructional units described above, 
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all the instructional content delineated in Chapter Two 

can be presented while pyramid learning is facilitated. 

The debating, extemporaneous and persuasive speaking, and 

interviewing content are easily recognizable in the proposed 

units. The other content is dispersed throughout the 

instructional units allowing new perceptions to be recur

rently uncovered and aiding the pyramid learning process; 

the student's correctness of voice and diction, for example, 

will be introduced in theoretical terms, coached in informa

tive and persuasive speaking attempts, considered in an 

interpersonal communication dyad context, and finally 

exercised in a cross-examination debate. 

Thus, one may conclude that a pyramid sequence for 

instructional content and units would be best for the 

course. The appropriate units, in sequence, would then 

be: communication theory; informative speaking; persuasive 

speaking; interviewing; and cross-examination debate. The 

reader should be cautioned, however, to view the sequence 

as instruction for prelaw students; modifications of 

traditional instruction in the above areas would be necessary 

to accommodate the prelaw student's particular needs. 

Selection of Behavioral Objectives 

As concluded earlier, behavioral objectives provide 

a measure for determination of students' progress toward 

defined terminal goals. This conclusion presumes three 

conditions: (1) a definable goal, (2) accurate identification 
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of behavior which is representative of the goal's attain

ment, and (3) reliable methods for measurement of desired 

behavior. The third condition will be discussed in the 

following section on performance criteria, while the first 

two conditions are considered beloW. 

The author holds no illusions of students becoming 

experts in the speaking facets of courtroom advocacy upon 

completion of the course. After consideration of the 

pressing need for more competent trial and appellate 

lawyers described in Chapter One, hov/ever, a terminal goal 

of high proficiency in applicable speech skills seems 

necessary. Therefore, successful completion of the 

course should reflect an understanding of, and ability to 

use, the speech theory and skills needed by courtroom 

advocates. In such context, then, the goal of the course 

may be expressed as the production of students who know how 

to speak and can communicate proficiently with other 

lawyers, judges, prospective jurors, and juries in a 

courtroom. 

Attainment of the course goal can best be measured by 

mastery of the theory and skills recommended in Chapter Two, 

Therefore, demonstration of an understanding and ability to 

use intrapersonal and interpersonal communication theory 

in informative and persuasive speaking, interviewing and 

voir dire, and mock debate contexts would constitute identi

fication of desired terminal behavior. Unit and course 
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behavioral objectives should be worded to facilitate the 

theoretical goal described above. 

Selection of Performance Criteria 

To better insure students' understanding of instruc

tional content, maximum student participation in classroom 

activities should be afforded. To that end, performance 

criteria should encompass more than an individual's 

attempts to master a particular role of the courtroom 

advocate; performance criteria should also include the 

perceptions of students as they observe the activities of 

classmates. Thus, the measurement of desired behavior 

should be applied to the student twice, as a speaker and 

as a critic of other speakers. 

Resultant performance criteria for the course, then, 

will require successful completion of speaking assignments 

and successful criticism about the speech of others. In 

this method, Henry C, Ellis' statement about maximizing 

learning is incorporated: "The larger the number of rele

vant redundant attributes, the easier is concept learning." 

Conclusions 

Course philosophy has been defined in three areas: 

(1) administrative details; (2) accountability in course 

design; and (3) construction of instructional units. 

^Ellis, Fundamentals of Human Learning, 145. 
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Based on the philosophical considerations for the 

proposed course described in each section, a speech 

professor should conduct a class of twenty students, 

having at least junior standing, and using assorted textual 

materials. Behavioral objectives should be used to insure 

relevance of course content, define and measure progress 

toward terminal goals, and allow students a clear per

ception of requirements. 

Units in the course should be sequenced to allow for 

a transfer of learning to subsequent instruction. Consider

ation of Chapter Two recommendations thus prescribed the 

following unit sequence: (1) communication theory; (2) 

informative speaking; (3) persuasive speaking; (4) inter

viewing; and (5) cross-examination debate. 

Demonstration of an understanding and ability to use 

intrapersonal and interpersonal communication theory in 

subsequent unit contexts was determined to constitute 

attainment of the course goal that students know how to, 

and be able to, speak proficiently with other lawyers, 

judges, prospective jurors, and juries. Performance criteria 

for the evaluation of students' behavior should encompass 

the students' roles of speaker and critic. 



CHAPTER FOUR 

THE PROPOSED COURSE 

In this chapter, unit behavioral objectives, instruc

tional content, and performance criteria are outlined. 

Also, the units are placed in context of the whole course 

tlirough overall course behavioral objectives and a proposed 

course syllabus. Comments designed to provide the reader 

a fuller understanding of how the course may best be 

taught accompany the course structure and appendixes which 

exemplify appropriate instructional aids are discussed. 

Course Behavioral Objectives 

At the completion of the course, the student should be 

able to: 

1) demonstrate an awareness and understanding of the follow
ing ten elements of the intrapersonal communication 
process by listing, identifying, seqiiencing in process 
order, and defining all the following elements on written 
examinations: 

a) stimulus 
b) perception 
c) interpretation 
d) decision 
e) encoding 
f) message 
g) response 
h) channel 
i) feedback 
j) noise . 

2) demonstrate an awareness and understanding of the follow
ing eleven elements of the interpersonal communication 
process by listing, identifying, sequencing in process 

49 
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order, and defining all the following elements on 
written examinations; 

a) originating communicator 
b) responding communicator 
c) external stimuli 
d) primary stimulus message 
e) complementary stimulus message 
f) auxiliary message 
g) primary response message 
h) complementary response message 
i) interference message 
j) altered message 
k) interference 

3) demonstrate orally an awareness and understanding of 
the elements of communication theory and their operation 
through satisfactory performance, as delineated in the 
performance criteria, of Units Two, Three, Four, and 
Five in the following speech communication situations: 

a) informative speaking 
b) persuasive speaking 
c) interviewing 
d) Lincoln-Douglass debate 

4) for a grade of "A," 

a) meet the performance criteria of all unit oral 
activities, and 

b) score a cumulative minimum, on a thousand point 
• scale, of 350 points from a possible 450 on written 
examinations 

5) for a grade of "B," 

a) meet the performance criteria of the oral activities 
in Unit Five and two other units, and 

b) score cumulative minimum, on a thousand point scale, 
of 250 points from a possible 450 on written exami
nations 

6) for a grade of "C," 

a) meet the performance criteria of the oral activities 
in any two units, and 

b) score a cumulative minimum, on a thousand point 
scale, of 150 points from a possible 450 on written 
examinations 
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7) for a grade of "D," 

a) meet the performance criteria of the oral activi
ties in any one unit, and 

b) score a cumulative minimum, on a thousand point 
scale, of 50 points from a possible 450 on written 
examinations. 

8) for a grade of "F," 

a) meet the performance criteria of the oral activities 
in none of the units, or 

b) score fewer than 50 points, on a thousand point 
scale, from a possible 450 on written examinations 

Discussion 

The course behavioral objectives are designed to reflect 

varying levels of possible student proficiency upon com

pletion of the course. Ideally, each student should have 

mastery of the theoretical instruction presented and be able 

to apply that theory in the activities of the last four 

units. Realistically, degrees of proficiency less than the 

ideal are translated into grade assignments less than "A," 

Thus, each student is afforded a knowledge of what grade he 

may earn as well as a clear outline of what he must do to 

earn the grade. 

An additional feature of the course objectives worth 

noting is the dual emphasis placed on demonstration of 

knowledge through written examinations and through successful 

completion of unit oral activities. By such emphasis, the 

objectives better insure comprehension by students since 

they must be able to explain what they know as well as use 

that knowledge. 
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Course Syllabus 

Class Meeting Class Activity 

1 orientation to the course; receive syllabus, 
overall course behavioral objectives, and 
Unit One behavioral objectives and performance 
criteria; explanation of grading system 

2 "get-acquainted" session 

3 Unit One: Communication Theory 
lecture on intrapersonal communication; receive 
diagram of intrapersonal communication process 

4 lecture on interpersonal communication; receive 
diagram of interpersonal communication process 

5 lecture on speech communication fallacies 

6 review of communication theory 

7 Test: Communication Theory (100 points) 

8 Unit Two: Informative Speaking 
lecture on speech composition and sequencing 
patterns; receive unit behavioral objectives 
and performance criteria 

9 lecture on bodily communication and vocal 
communication 

10 lecture on supporting materials and forms of 

support 

11 activity: Informative Speaking 

12 activity: Informative Speaking 

13 activity: Informative Speaking 

14 activity: Informative Speaking 

15 activity: Informative Speaking 
16 review of informative speaking instruction and 

discussion of students' unit activities 

17 Unit Three: Persuasive Speaking 
lecture on reasoning; receive unit behavioral 
objectives and performance criteria 
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Class Meeting Class Activity 

18 activity: Persuasive Speaking 

19 activity: Persuasive Speaking 

20 activity: Persuasive Speaking 

21 activity: Persuasive Speaking 

22 activity: Persuasive Speaking 

23 Test: Communication Theory, Informative 
Speaking, and Persuasive Speaking (150 
points) 

24 review of persuasive speaking instruction 
and discussion of students' unit activities 

25 Unit Four: Interviewing 
lecture on v/itness observations and reports, 
and nature and sources of error in testimony; 
receive unit behavioral objectives and per
formance criteria 

26 lecture on directive and nondirective voir 
dire methods 

27 lecture on types of questions, principles of 
questioning, and techniaues of cross-examination 

28 activity: Interviewing 

29 activity: Interviewing 

30 activity: Interviewing 

31 activity: Interviewing 

32 activity: Interviewing 

33 review of interviewing instruction and dis
cussion of students' unit activities 

34 Unit Five: Lincoln-Douglass Debate 
review of communication theory instruction, 
speech composition, sequencing patterns, 
bodily communication, and vocal communicationr 
receive unit behavioral objectives and per
formance criteria 
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Class Meeting Class Activity 

35 review of supporting materials, forms of 
support, and reasoning; lecture on adapta
tion to juries 

36 activity: Lincoln-Douglass Debate 

37 activity: Lincoln-Douglass Debate 

38 activity: Lincoln-Douglass Debate 

39 activity: Lincoln-Douglass Debate 

40 activity: Lincoln-Douglass Debate 

41 activity: Lincoln-Douglass Debate 

42 activity: Lincoln-Douglass Debate 

43 activity: Lincoln-Douglass Debate 

44 review for final examination 

45 Test: comprehensive (200 points) 

Discussion 

The course syllabus is designed to reflect the pyramid 

sequencing of instruction discussed in Chapter Three. Not 

only are units arranged to facilitate a transfer of learning 

to subsequent instruction, but review sessions are inter

spersed to highlight more pertinent content. Also, review 

sessions after each unit allow students to consider the 

strengths and weaknesses demonstrated by other class members 

as inferential self-instruction. 

Unit One: Communication Theory 

Behavioral Objectives 

The student should be able to demonstrate a knowledge 
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of intrapersonal and interpersonal communication theory by 

1) listing, sequencing in process order, and defining on 
a written examination the following parts of the 
intrapersonal communication process: 

a! 
b] 
c] 
d] 
e] 
f] 
gl 
h' 
1 
• 

3 

1 stimulus 
• perception 
1 interpretation 
1 decision 
1 encoding 
1 message 
1 response 
1 channel 
1 feedback 
1 noise 

2) listing, sequencing in process order, and defining on 
a written examination the following parts of the 
interpersonal communication process: 

a) originating communicator 
b) responding communicator 
c) external stimuli 
d) primary stimulus message 
e) complementary stimulus message 
f) auxiliary message 
g) primary response message 
h) complementary response message 
i) interference message 
j) altered message 
k) interference 

3) listing and explaining on a written test the following 
speech communication fallacies: 

a) communication doesn't matter 
b) communication is simple 
c) communication is too difficult 
d) communication means exhibition 
e) communicators are born, not made 
f) with automation and other business advances 

communication takes care of itself 

Instructional Content 

The instructor will: 

1) list, sequence in process order, define, and discuss the 
ten parts of the intrapersonal communication process 
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2) list, sequence in process order, define, and discuss the 
eleven parts of the interpersonal communication process 

3) list, explain, and discuss the six common speech communi
cation fallacies 

Performance Criteria 

The student will complete this unit by taking a written 

examination on which he will be asked to; 

1) list, sequence in process order, and define the follow
ing parts of the intrapersonal communication process: 

a) 
b) 
c) 
d) 
e) 
f) 
g) 
h) 
i) 

3) 

stimulus 
perception 
interpretation 
decision 
encoding 
message 
response 
channel 
feedback 
noise 

2) list, sequence in process order, and define the follow
ing parts of the interpersonal communication process: 

a) originating communicator 
b) responding communicator 
c) external stimuli 
d) primary stimulus message 
e) complementary stimulus message 
f) auxiliary message 
g) primary response message 
h) complementary response message 
i) interference message 
j) altered message 
k) interference 

3) list and explain the following speech communication 
fallacies: 

a) communication doesn't matter 
b) communication is simple 
c) communication is too difficult 
d) communication means exhibition 
e) communicators are born, not made 
f) with automation and other business advances communi

cation takes care of itself 
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Discussion 

Unit instructional content was chosen from Business 

and Professional Speech Communication by Zelko and Dance-*-

^T^^ Speech—Interpersonal Communication by Wiseman and 
2 

Barker, The material presented by those authors seemed 

comprehensive and compatable with most other literature 

in the study of communication theory. Appendixes A and 

B present graphic illustrations of the intrapersonal and 

interpersonal communication processes covered in this unit. 

This unit is designed to present information basic to 

future units. As such, the "lecture-and-written-examination" 

format seems appropriate. No practical applications are 

mandatory at this point; later units provide applications 

for the theoretical foundations of Unit One. 

Unit Two: Informative Speaking 

Behavioral Objectives 

The student should be able to demonstrate a knowledge 

and understanding of informative speaking in the performance 

of each of the following roles: 

1) Speaker, by delivering a five to seven minute informative 
speech; receiving a minimum average of eighteen points 
from a possible thirty points as determined by the 

Harold P. Zelko and Frank E, X, Dance, Business and 
Professional Speech Communication (New York: Holt, Rinehart, 
and Winston, 1965), 3-15, 

2 
Gordon Wiseman and Larry Barker, Speech—Interpersonal 

Communication (San Francisco: Chandler Publishing Company, 
1967), 27-37, 
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Evaluators; producing a net increased Receiver aware
ness as demonstrated in a posttest; and demonstrating 
(so as to be identified by the instructor) the following 
in the speech: 

a) sequencing of at least three major ideas using 
one of the eight given sequencing patterns, as 
follows: 

1) chronological 
2) spatial 
3) causal 
4) topical 
5) problem-solution 
6) pro and con 
7) inductive 
8) deductive 

b) adaptation to pretested Receiver subject awareness 

c) use of three of the eight following types of 
supporting materials: 

1) details 
2) examples 
3) description 
4) narration 
5) definitions 
6) comparison 
7) contrast 
8) statistics 

d) use of two of the six following forms of support: 

1) identification 
2) analysis 
3) classification 
4) illustration 
5) application 
6) proof 

2) Evaluator, by rating five speakers on a one-to-ten 
scale considering the following areas: 

a) speech composition 
b) bodily communication 
c) vocal communication 

3) Monitor, by writing a one-page analysis for each of five 
speeches, to be due the next class period, identifying 
the following: 
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a) type of sequencing pattern for ideas used 
b) types of supporting materials used 
c) forms of support used 
d) three strengths and three weaknesses of the speech 

structure 

4) Receiver, by demonstrating subject awareness levels of 
five speech topics through completing a pretest and a 
posttest for each 

Instructional Content 

The instructor will: 

1) develop and make available a pretest and a posttest of 
Receiver subject awareness levels 

2) present and explain eight sequencing patterns for ideas 
and discuss the desirability of each 

3) present, explain, and discuss eight types of supporting 
materials 

4) present, explain, and discuss six forms of support 

5) teach speech composition, including construction and 
purposes of the introduction, body, and conclusion 

6) identify, demonstrate, explain, and discuss the following 
elements of bodily communication: 

a) posture 
b) movement 
c) eye contact 
d) facial expression 
e) gestures 

7) identify, demonstrate, explain, and discuss the following 
elements of vocal communication: 

a) 
b) 
c) 
d) 
e) 
f) 
g) 
h) 

pronunciation 
word choice 
articulation 
pitch 
rate 
volume 
quality 
emphasis 



60 

8) develop and make available a rating instrument for the 
evaluation of speech composition, bodily communication, 
and vocal communication 

Performance Criteria 

The student will complete this unit by performing each 

of the following roles: 

1) Speaker, by delivering a five to seven minute informa
tive speech; receiving a minimum average of eighteen 
points from a possible thirty points as determined by 
the Evaluators; producing a net increased Receiver 
awareness as demonstrated in a posttest; and demon
strating (so as to be identified by the instructor) 
the following in the speech: 

a) sequencing of at least three major ideas using one 
of the following sequencing patterns: 

b) 

c) 

1 
2 
3 
4 
5 
6 
7 
8 

chronological 
spatial 
causal 
topical 
problem-solution 
pro and con 
inductive 
deductive 

adaptation to pretested Receiver subject awareness 

use of three of the eight following types of 
supporting materials: 

1) details 
2) examples 
3) description 
4) narration 
5) definitions 
6) comparison 
7) contrast 
8) statistics 

d) use two of the six following forms of support: 

1) identification 
2) analysis 
3) classification 
4) illustration 
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5) application 
6) proof 

2) Evaluator, by rating five speakers on a one-to-ten 
scale considering the following areas: 

a) speech composition 
b) bodily communication 
c) vocal communication 

3) Monitor, by writing a one-page analysis for each of five 
speeches, to be due the next class meeting, identifying 
the following: 

a) type of sequencing pattern for ideas used 
b) types of supporting materials used 
c) forms of support used 
d) three strengths and three weaknesses of the speech 

structure 

4) Receiver, by demonstrating subject awareness levels of 
five speech topics through completing a pretest and 
posttest for each 

Discussion 

The instructional content for sequencing patterns, 

supporting materials, and the elements of bodily communica

tion were selected from Speech; A Text with Adapted Readiness 

3 
by Jeffrey and Peterson. The forms of support were drav/n 

4 

from Effective Speech by Oliver and Corbright, and the ele

ments of vocal communication were adapted from the discussion 
5 

by Tacey in Business and Professional Speaking. 

3 
Robert C. Jeffrey and Owen Peterson, Speech; A Text 

with Adapted Readings (New York: Harper & Row, Publishers, 
1971), 216-27, 267-74, 355-59. 

Robert T, Oliver and Rupert L. Cortright, Effective 
Speech (New York: Holt, Rinehart and V7inston, Inc., 1970), 
191-97. 

William S. Tacey, Business and Professional Speaking 
(Dubuque, Iowa: Wm. C. Brown Publishers, 1970), 44-51. 



62 

Two aspects of behavioral instruction are evident in 

this second unit: the introduction of redundant related 

activities and the specification of minimal required 

behavior. Both aspects deserve some discussion. 

A problem common to many "speaking" classes is the 

existence of "dead" class-time, the time spent by students 

while not themselves performing. Tlirough the introduction 

of roles other than speaker students are able to perceive 

the unit activities from different perspectives, and their 

attention to unit instructional content is enhanced. Thus, 

this unit requires students to deliver informative speeches, 

and also requires students to examine and react to the other 

students' deliveries. Not only is "dead" student time 

minimized, but pyramid learning is facilitated. 

Secondly, performance criteria are specified to include 

minimal evidence of understanding by the student of instruc

tional content. For example, successful completion of this 

unit requires that each student use at least three of the 

eight presented supporting materials in his speech. In 

this manner, each student is required to demonstrate that 

he heard the instruction concerning supporting materials, 

that he understood the instruction, and that he is capable 

of applying that instruction to practical situations. The 

requirement that non-speaking classmates identify the three 

types of supporting materials used by the speaker augments 

the concept of demonstrated comprehension. 
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Instructional content includes the development of pre

tests, posttests, and rating instruments. The writer has 

designed samples of such instruments which are Appendixes 

C and D, The pretest/posttest form should have the infor

mation at the top (speaker, date, subject, and summary of 

main ideas) filled in by the speaker before it is distributed 

to the Receivers, Then students fulfilling the role of 

Receivers may indicate their awareness before the speaker's 

presentation, return the form to the Speaker, receive the 

form again before the speech, and complete the form after 

the speech. In this way, speakers may know audience 

awareness levels before their presentations and may evaluate 

their effectiveness by knowing audience awareness levels 

after their presentations. Peer evaluations of specific 

communication effectiveness may be performed through use 

of the provided Evaluator rating scale. 

Unit Three; Persuasive Speaking 

Behavioral Objectives 

The student should be able to demonstrate a knowledge 

and understanding of persuasive speaking in the performance 

of each of the following roles; 

1) Speaker, by delivering a seven to nine minute persuasive 
speech; defending the presentation during a five-minute 
exchange with the Cross-examiners; receiving a minimum 
average of eighteen points from a possible thirty 
points as determined by the Evaluators; producing a 
net positive shift of Receiver subject opinion as 
demonstrated in a posttest; and demonstrating (so as 
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to be identified by the instructor) the following in 
the speech: 

a) sequencing of at least three major ideas using one 
of the following sequencing patterns: 

1 
2 
3 
4 
5 
6 
7 
8 

chronological 
spatial 
causal 
topical 
problem-solution 
pro and con 
inductive 
deductive 

b) adaptation to pretested Receiver subject opinion 

c) use of four of the following types of supporting 
materials: 

1) details 
2) examples 
3) description 
4) narration 
5) definitions 
6) comparison 
7) contrast 
8) statistics 

d) use of three of the following forms of support; 

1) identification 
2) analysis 
3) classification 
4) illustration 
5) application 
6) proof 

e) use of tv70 of the following types of reasoning: 

1) reasoning from example 
2) reasoning from cause 
3) reasoning by analogy 
4) reasoning from sign 

2) Evaluator, by rating five Speakers on a one-to-ten 
scale considering the following areas: 

a) speech composition 
b) bodily communication 
c) vocal communication 



65 

3) Cross-examiner, by challenging, along with four other 
Cross-examiners, five Speakers during the five minutes 
immediately following each of their speeches on any 
or all of the following: 

a) uses of types of supporting materials 
b) uses of forms of support 
c) uses of types of reasoning 

4) Receiver, by demonstrating subject opinion levels of 
five speech topics through completing a pretest and 
a posttest for each 

Instructional Content 

The instructor will: 

1) develop and make available a pretest and a posttest 
of Receiver subject opinion 

2) present, explain, and discuss types of reasoning 

Performance Criteria 

The student will complete this unit by performing 

each of the following roles: 

1) Speaker, by delivering a seven to nine-minute persuasive 
speech; defending the presentation during a five-minute 
exchange with the Cross-examiners; receiving a minimum 
average of eighteen points from a possible thirty points 
as determined by the Evaluators; producing a net positive 
shift of Receiver subject opinion as demonstrated in a 
posttest; and demonstrating (so as to be identified by 
the instructor) the following in the speech: 

a) sequencing of at least three major ideas using 
one of the following sequencing patterns: 

1) chronological 
2) spatial 
3) causal 
4) topical 
5) problem-solution 
6) pro and con 
7) inductive 
8) deductive 
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b) adaptation to pretested Receiver subject opinion 

c) use of four of the following types of supporting 
materials: 

1) details 
2) examples 
3) description 
4) narration 
5) definitions 
6) comparison 
7) contrast 
8) statistics 

d) use of three of the following forms of support; 

1) identification 
2) analysis 
3) classification 
4) illustration 
5) application 
6) proof 

e) use of two of the following types of reasoning: 

1) reasoning from example 
2) reasoning from cause 
3) reasoning by analogy 
4) reasoning from sign 

2) Evaluator, by rating five Speakers on a one-to-ten 
scale considering the following areas: 

a) speech composition 
b) bodily communication 
c) vocal communication 

3) Cross-examiner, by challenging, along vjith the other 
Cross-examiners, five Speakers during the five minutes 
immediately following each of their speeches on any or 
all of the following: 

a) uses of types of supporting materials 
b) uses of forms of support 
c) uses of types of reasoning 

4) Receiver, by demonstrating subject opinion levels of 
five speech topics through completing a pretest and a 
posttest for each 
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Discussion 

The only new instructional content in this unit con

sists of the four types of reasoning and the shift of 

purpose for the speech activity to persuasion. The types 

of reasoning were taken from Wiseman and Barker.^ The 

shift of purpose is facilitated by minor changes in rating 

instruments. 

Appendix D is usable in this unit for Evaluators' 

ratings. The pretest/posttest instrument used in the 

previous unit is not applicable, however. Appendix E 

provides a new form for analysis of audience opinion 

shifts. The new form should be administered just as the 

awareness form (Appendix C) was in the informative speaking 

unit. 

In this unit, students are required to meet more demand

ing performance criteria than in the previous speaking unit. 

The increased demands should allow increased understanding 

of previous instruction through the redundancy principle 

of pyramid instruction, and allow more accurate determi

nations of students' abilities to use and recognize the 

principles taught. 

The role of Cross-examiner is added to this unit, A 

word of caution seems necessary. The activities of the 

Cross-examiner in this unit are intended to generate two 

Wiseman and Barker, Speech—Interpersonal Communica-
tion, 123-26. 
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learning situations: (1) the requirement that the speaker 

and his critic both examine the proper or improper uses 

of instructional content by the speaker; and (2) the 

requirement that the speaker defend himself verbally with

out previously structured arguments. By these situations, 

the author intends to foster increased comprehension of the 

possible uses for prior instruction, and to create situa

tions where the prelaw students v/ill be forced to think 

"on their feet," The introduction of the Cross-examiner 

does not at this point mean students are prepared to 

effectively interview each other; it m.ay, however, whet 

the appetites of students for the instruction in the next 

unit. 

Unit Four; Interviewing 

Behavioral Objectives 

The student should be able to demonstrate a knowledge 

and understanding of courtroom interviewing in the per

formance of each of the following roles: 

1) Examiner, by performing each of the follov/ing functions; 

a) conducting, in turn with three other Examiners, a 
three-minute voir dire examination of one Witness 
each 

b) preparing, during the other Examiners' voir dire 
or cross-examination sessions (and from a given 
limited factual knowledge, ascertained character 
of the Witness previously questioned, and any 
previously divulged testimony obtained by cooperating 
Examiners), a sequence of cross-examination ques
tions for gaining full factual knowledge from the 
previously questioned Witness 
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c) conducting a seven-minute cross-examination of 
the previously questioned Witness for all perti
nent factual data he may divulge 

2) Witness, by performing each of the following functions: 

a) portraying assigned characteristics such as the 
following during voir dire questioning by an 
Examiner; 

1) hostile, not wanting to answer 
2) overly desirous of helping 
3) introverted, retiring 
4) rambling, overly talkative 
5) confused, unsure of facts 

b) from a given complete factual knowledge and in 
assigned character, provide appropriate answers 
to the same Examiner during cross-examination 

3) Reporter, by writing a two-page report for each of 
four Examiners concerning the following; 

a) the strengths and weaknesses of the Examiners 
during voir dire questioning 

b) the questioning sequences used during cross-
examination and their observed effectiveness 

c) suggestions for improvement of voir dire and 
cross-examination methods employed 

Instructional Content 

The instructor will; 

1) lecture on witness observations and reports, and the 
nature and sources of error in testimony 

2) lecture on directive and nondirective voir dire exami
nation methods 

3) lecture on types of questions, principles of question
ing, and techniques of cross-examination 

4) prepare and make available limited and complete factual 
data sheets about an occurrence 

5) assign Witness roles and pair each Examiner with a 
Witness 
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Performance Criteria 

The student will complete this unit by performing each 

of the following roles; 

1) Examiner, by performing each of the following functions: 

a) conducting, in turn with three other Examiners, a 
three-minute voir dire examination of one Witness 
each 

b) preparing, during the other Examiners' voir dire or 
cross-examination sessions (and from a given 
limited factual knowledge, ascertained character 
of the Witness previously examined, and any pre
viously divulged testimony obtained by cooperating 
Examiners), a sequence of cross-examination questions 
for gaining full factual knovzledge from the pre
viously examined Witness 

c) conducting a seven-minute cross-examination of the 
previously questioned Witness for all pertinent 
factual data he may divulge 

2) Witness, by performing each of the following functions: 

a) portraying assigned characteristics during voir 
dire questioning by an Examiner 

b) from a given complete factual knowledge and in 
assigned character, provide appropriate answers to 
the same Examiner during cross-examination 

3) Reporter, by writing a two-page report for each of four 
Examiners concerning the following; 

a) the strengths and weaknesses of the Examiners during 
voir dire questioning 

b) the questioning sequences used during cross-
examination and their observed effectiveness 

c) suggestions for improvement of voir dire and cross-
examination methods employed 

Discussion 

Several sources were tapped for the instructional con

tent of this unit. The lecture over witness observations 

and reports, and the nature and sources of error in testimony 
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7 

can be drawn from How to Interview by Bingham and Moore. 

The information concerning directive and nondirective 

questioning methods may be found in Presentational Speak-
g 

ing for Business and the Professions by Howell and Hermann, 

and the material for the third unit lecture (types of 

questions, principles of questioning, and techniques of 

cross-examination) may be taken from "Speech Techniques in 
9 

Cross Examination" by Oliver. 

Noticeably absent from this unit are required uses 

of specific techniques during students' oral activities; 

the content of this unit dictates such an absence. Since 

interviewing in the courtroom demands flexibility to com

pensate for the various answers which interviewees may 

give, the imposition of required sequencing patterns for 

questions or use of only the directive approach (to offer 

two examples), would seem counterproductive to the intended 

instruction. In place of requiring that specific techniques 

be used, and as a modification of "non-performing" class 

members' activities, this unit requires that the students 

criticize each other without an imposed structure such as a 

"̂ Walter Van Dyke Bingham and Bruce Victor Moore. How 
to Interview (New York: Harper & Brothers Publishers, 
1941), 233-43. 

^William S. Howell and Ernest G. Borman, Presentational 
Speaking for Business and the Professions (New York: Harper 
& Row, Publishers, 1971), 57-59. 

^Robert T. Oliver, "Speech Techniques in Cross Examina
tion," Rocky Mountain Law Review, XXII (April, 1950), 249-60 
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rating instrument. The author felt that evaluation of 

the Witnesses' performance was, hopefully, unnecessary 

and certainly irrelevant to the instructional intent of 

the course. 

When operative, the performance criteria for Examiners 

and Witnesses would require four Examiners and four Wit

nesses to role-play voir dire and witness examination 

situations using common factual data. Enhanced realism is 

thus gained because several witnesses' testimony may be 

introduced and several witnesses' personality characteris

tics must be considered by Examiners in their search for 

a complete knowledge of the factual data. Limitations of 

class time do not allow all students to build their cross-

examination upon prior testimony, but most are afforded 

that opportunity and all are able to evaluate the procedure 

used by others. 

Hypothetical factual data may be created by the course 

instructor or real cases may be obtained from the files of 

a friendly attorney. In either case, the instructor should 

provide data sheets for Witnesses which reflect the "facts 

of the case" but are slightly varied to simulate individual 

perceptions. Incomplete data sheets should be provided to 

Examiners conveying a skeleton report of the occurrence. 

The goal of each four Examiners, of course, would then be 

to learn all data from their Witnesses which would complete 

their data sheets. 
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The class session designated as a review of this unit's 

activities and instruction should not confine itself with 

interviewing content alone. As with each other unit, pre

vious instruction should be discussed when relevant. In 

this review, communication theory should particularly be 

stressed as operative in the interviewing situation. 

Unit Five; Lincoln-Douglass Debate 

Behavioral Objectives 

The student should be able to demonstrate a knowledge 

and understanding of communication theory, informative 

speaking, persuasive speaking, and interviewing in the 

performance of each of the following roles: 

1) Speaker, by participating in a "Lincoln-Douglass" type 
debate in which he should: 

a) deliver two ten-to-twelve minute speeches, the 
first defending an assigned position on an assigned 
issue, and the second responding to an assigned 
opponent's speech(s) 

b) receive, in each speech, a minimum average of 
twenty-four points from a possible thirty points 
as determined by the Evaluators 

c) receive, in each speech, a minimum average of 
twenty points from a possible twenty-five points 
as determined by the Monitors 

d) demonstrate, in each speech (so as to be identified 
by the instructor) the following: 

1) use of five of the following types of supporting 
materials; 

a) details 
b) examples 
c) description 
d) narration 
e) definitions 
f) comparison 
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g) contrast 
h) statistics 

2) use of four of the following forms of support: 

a) identification 
b) analysis 
c) classification 
d) illustration 
e) application 
f) proof 

3) use of three of the following types of reasoning 

a) reasoning from example 
b) reasoning from cause 
c) reasoning by analogy 
d) reasoning from sign 

2) Evaluator, by rating both speeches of five Speakers on 
a one-to-ten scale considering the following areas; 

a) speech composition 
b) bodily communication 
c) vocal communication 

3) Monitor, by rating both speeches of five Speakers on a 
one-to-five scale considering the following areas; 

a) representation of opponent's statements 
b) concreteness of statements 
c) conciseness of statements 
d) audience analysis and adaptation 
e) support of statements 

Instructional Content 

The instructor will; 

1) review the principles and discuss the application of: 

a 
b 
c 
d 
e 
f 
g 
f 

communication theory 
speech composition 
bodily communication 
vocal communication 
sequencing patterns 
supporting materials 
forms of support 
types of reasoning 

2) develop and make available rating scales for Monitors 
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3) assign issues and positions, two students per issue, 
with opposing positions 

Perfojnmance Criteria 

The student will complete this unit by performing 

each of the following roles; 

1) Speaker, by participating in a "Lincoln-Douglass" type 
debate, in which he will: 

a) deliver two ten-to-twelve minute speeches, the 
first defending an assigned position on an assigned 
issue, and the second responding to an assigned 
opponent's speech (s) 

b) receive, in each speech, a minimum average of 
twenty-four points from a possible thirty points 
as determined by the Evaluators 

c) receive, in each speech, a minimum average of twenty 
points from a possible twenty-five points as deter
mined by the Monitors 

d) demonstrate, in each speech (so as to be identified 
by the instructor), the following: 

1) use of five of the following types of support
ing materials: 

a) details 
b) examples 
c) description 
d) narration 
e) definitions 
f) comparison 
g) contrast 
h) statistics 

2) uses of four of the following forms of support: 

a) 
b) 
c) 
d) 
e) 
f) 

identification 
analysis 
classification 
illustration 
application 
proof 

3) use of three of the following types of reasoning 
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a) reasoning from example 
b) reasoning from cause 
c) reasoning by analogy 
d) reasoning from sign 

2) Evaluator, by rating both speeches of five Speakers on 
a one-to-five scale considering the following areas: 

a) speech composition 
b) bodily communication 
c) vocal communication 

3) Monitor, by rating both speeches of five Speakers on a 
one-to-five scale considering the following areas: 

a) representation of opponent's statements 
b) concreteness of statements 
c) conciseness of statements 
d) audience analysis and adaptation 
e) support of statements 

Discussion 

The final unit is designed as the pinnacle of the 

course's pyramid of instruction. No new instructional 

content is introduced. On the contrary, the skills and 

theory of each preceding unit are all required for the 

completion of this unit. 

Only one new rating instrument is necessary for the 

unit oral activity, A sample "Monitor Rating Form" is 

found in Appendix F. As with previous such forms, the 

top information should be provided by the Speaker, and then 

given to the Monitor for his reactions. The Monitor, in 

this case, may serve as a juror if the instructor wishes 

to have a decision rendered for the debate. 



CHAPTER FIVE 

CONCLUSIONS AND RECOMMENDATIONS 

Conclusions 

Conclusions about the preceding material may be 

divided into four categories; (1) findings from previous 

research and scholarly literature; (2) questionnaire 

results; (3) course philosophy; and (4) a description 

of the proposed course. Each category will be discussed 

below. 

Review of the Literature 

The speech tool of lawyers, and particularly court

room advocates, has consistently been recognized in pro

fessional literature as a vital instrument. The effective

ness of the trial or appellate attorney's speech has an 

important impact on his client's future, for it is by that 

attorney's speech that his client's claim or defense will 

be considered by courts. Through the argumentation made 

by courtroom attorneys, legal principles are established 

which determine acceptable societal norms. In speaking 

for a particular interpretation of legislative statutes, 

advocates use their speech to shape working boundaries 

which legal sanctions shall impose. Particularly at the 

Supreme Court level, where legal issues are evenly matched 

77 
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and oral presentations often determine the balance, the 

speech tool of the nation's advocates is felt. Thus, the 

close relationship existing between the legal and speech 

professions can be clearly recognized. 

Despite the near universal recognition that an advo

cate's speech skill is among his most important, present 

speech training for advocates has been found to be inade

quate. The inadequacies exist at two levels of the 

attorney's education; (1) undergraduate speech training, 

and (2) law school advocacy instruction. 

Only two undergraduate institutions in this country 

attempt to tailor their speech instruction to the specific 

needs of prelaw students. The result of this inadequate 

training is a large number of improperly prepared students 

who enter law schools each year. When knowledge of this 

deficiency is combined with knowledge of the importance 

of orally effective advocates previously discussed, a 

genuine cause for concern about the appropriateness of 

undergraduate education may be generated. 

Law schools cannot be expected to provide instruction 

in effective use of speech. Already crowded curriculum 

demands have forced most advocacy courses in law schools 

to be limited to rules and forms. Legal educators must 

concentrate on legal matters, so they prefer the accomplish

ment of speech training in the undergraduate education 

of their students. If students are denied speech education 
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at the undergraduate level, it is most probable they will 

not recover from the deficiency in law school. 

Thus, a review of pertinent literature suggests that 

the speech and legal professions share great commonalities, 

in theory. Yet, the same literature make painfully apparent 

the fact that speech and legal educators have not adequately 

cooperated in the needed production of orally proficient 

advocates. 

Questionnaire Results 

In November, 1972, the researcher sent a questionnaire 

to the dean of each law school listed as a current member of 

the Association of American Law Schools. The questionnaire 

sought information from school representatives about three 

topics: (1) their opinions about present prelaw speech 

education; (2) their preferences concerning what instructional 

content should properly be included in a speech course for 

prelaw students; and (3) their suggestions about proper 

methodology and administrative details concerning a prelaw 

speech course. Responses from 54,6 per cent of those deans 

(representing a fair cross-section of the association's 

member schools) were tabulated and interpreted as a rationale 

for much of the course construction evidenced in previous 

pages. 

Legal educators seem to prefer the writer's proposed 

course over existing instruction at the prelaw level. Most 
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respondents indicated they felt they could not recommend 

any particular speech courses for their prospective stu

dents. Responses from only two institutions reported a 

requirement that their students must take a speech course 

before admission to the school could be granted (but 

neither required a specific course). 

Respondents overwhelmingly reported a preference for 

the proposed course emphasis to be on communication theory 

and skills. Particularly, the legal educators chose, as 

most appropriate course content, instruction in: (1) 

correctness of voice and diction; (2) debating; (3) con

ciseness and concreteness of statements; (4) extemporaneous 

and persuasive speaking; (5) logic and reasoning; and (6) 

interviewing. Activities involving outlining and structur

ing arguments and speeches, coupled with oral presentations, 

were chosen as most appropriate vehicles for student learn

ing in the course. 

In the realm of course methodology, returned question

naires showed a strong preference for a speech professor 

to teach the course and a fairly common concurrence that 

the course should emphasize performance slightly more than 

theory. Within this technical context, the proposed course 

content was placed. 

Course Philosophy 

The fitting of course content and methodology into a 
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philosophically sound educational situation was discussed 

in Chapter Three. Two major conclusions from that dis

cussion were particularly relevant to course construction: 

(1) the rationale for using behavioral objectives to 

insure instructor and student accountability; and (2) the 

choice to pyramid learning sequences in unit placement. 

Behavioral instruction has been determined to provide 

the requisit conditions for; (1) an examination of course 

content for relevance; (2) a definition of, and the measure

ment of student progress toward, desired terminal behavior; 

and (3) the clear perception by students of what is expected 

of them and how best to achieve those expectations. 

Because the proposed course content was determined to 

consist of dependent elements (that is, the learning of 

one element transfers, thus facilitating the learning of 

other elements), a pyramiding sequence of unit choice and 

placement was deemed appropriate. Within that philosophical 

framework, therefore, course units were delineated in the 

following order; (1) communication theory; (2) informative 

speaking; (3) persuasive speaking; (4) interviewing, with 

emphasis on voir dire and cross-examination procedures; and 

(5) debate, by a two-man, cross-examination format. 

Course Description 

The fourth chapter provides an outline of the proposed 

course. Included are behavioral objectives, instructional 
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content and performance criteria for each unit as well as 

behavioral objectives for the overall course. To show how 

each unit fits into the course, and how each unit may best 

be taught, a course syllabus and discussions of each unit's 

design are also given. Appropriate classroom materials, 

contained in the Appendix, are explained at junctures in 

the course when they would be needed. 

Although the author has not found one suitable text 

for use with the proposed course, sources of the instruc

tional content used are cited and may be employed by pro

spective teachers of the course. 

Recommendations 

Additional investigation is needed before correct 

course construction and instruction should be certified. 

A few recommendations for such investigations are listed 

below: 

1, Research should be done to specify speech skills 
peculiarly needed by courtroom advocates. 

2, Research should be done to determine whether certain 
behavior exhibited by prospective jurors during 
voir dire can be correlated to degrees of suscepti
bility by those individuals to certain types of oral 
presentations. 

3. Additional research should be done to specify activi
ties which can provide optimal learning opportunities 
for advocates' speech skills. 

4. Additional research should be done to determine how 
unit and terminal behavioral goals specified in the 
course can best be correlated to particular performance 
criteria. 
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5. Additional research should be done to determine 
accurate methods for pretesting and posttesting stu
dent abilities pertinent to the course, 

6. A suitable text should be developed to aid the course 
instruction. 
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APPENDIX C: SUBJECT AWARENESS FORM 

Speaker Date 

Subj ec t 

Summary of Main Ideas: 

Before message: (Aware) 1 2 3 4 5 6 7 (Unaware) 

Unaware of what? 

After message: (Aware) 1 2 3 4 5 6 7 (Unaware) 

Unaware of what? 
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EVALUATION FOR INFORMATIVE AND PERSUASIVE 

SPEECHES F0RJ4 

Speaker_ 

Subject 

Date 

(Inf,/Per.) 

Speech 
Composition: (low) 1 2 3 4 5 

Introduction 

7 8 9 10 (high) 

Did it develop attention and interest for the topic? 
Did it relate the topic to the concerns of the 

listeners? 
Did it provide a bridge to the body of the speech? 

Body 

Were the main ideas clearly identifiable? 
Was the pattern of arrangement clear? 
Was the pattern of arrangement suitable? 
Were the main ideas fully substantiated? 

Conclusion 

Did it redirect attention to the main point of the 
speech? 

Did it leave the listener in the desired frame of mind? 
Did it leave the listener with a sense of completeness? 

Bodily 
Communication: (low) 7 8 9 10 (high) 

Did the posture detract? 
Did movement help or detract? 
Was good eve contact maintained? 
Did facial^xpression add to the communication? 
Were the gestures meaningful and appropriate? 

Vocal 
Communication: (low) 

5 6 7 8 9 10 (high) 

Was the pronunciation accurate? 
Did the choice of words crystalize the meaning? 
Was articulation clear? 
Did the pitch vary appropriately? 
Was the rate too fast or too slow? 
Was the volume too low or too high? 
Was emphasis in the correct places? 
Was the voice quality pleasing? 
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APPENDIX E: SUBJECT OPINION FORM 

Speaker_ ^_^__^ Date 

Subject 

Summary of Speaker's Position: 

Before message: (Agree) 1 2 3 4 5 6 7 (Disagree) 

Why? 

After message: (Agree) 1 2 3 4 5 6 7 (Disagree) 

Why: 
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APPENDIX F: MONITOR RATING FORM 

Speaker Date^ 

I s sue 

Position of Speaker: ^ 

First speech: (low) 1 2 3 4 5 (high) 

a) representation of opponent's statements 
b) concreteness of statements 
c) conciseness of statements 
d) audience analysis and adaptation 
e) support of statements 

Second speech: (low) 1 2 3 4 5 (high) 
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APPENDIX G: QUESTIONNAIRE SENT TO LAW SCHOOL DEANS 

TEXAS TECH UNIVERSITY 

P. 0. Box 4209 
Lubbock, Texas 79409 

Department of Speech and Theatre Arts Phone (8 06) 742-2152 

Dear Dean, 

I'm sure you will agree that effective oral communi
cation is a valuable tool for those who enter law school. 
Yet very few colleges and universities in this country 
tailor their courses in communication to the needs of 
pre-law students. So, I am asking your assistance in 
creating an oral communication course designed specifi
cally for future law students. Your cooperation will 
mean a better-prepared individual who enters the study 
of law. 

If you do not have time to answer the following 
questions, don't let them go unanswered. Please, desig
nate someone who can complete and return this form for 
you. 

Thank you for your time. A copy of this question
naire's results will be sent to you upon request. 

Sincerely yours. 

Ken Baker 
Texas Tech University 
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SECTION ONE: 

1. What is your position with your law school? 

D̂ean Âss't. Dean Professor 

2, How is your law school financially supported? 

State related funds Ĉhurch related funds 

^Other—please specify 

3. In which state or district, geographically, is your 

law school located? 

4. How many full-time faculty members does your law 

school now employ? 

5. How many applications for first-year study did your 

law school receive for entrance in Fall 1972? 

6, What was the size of your Fall 1972 entering class? 

7, What is your current total student enrollment? 

8, How many students do you normally graduate in one year? 

9. What academic degree to your graduates receive? 
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SECTION TWO: 

1. Is there an oral communication course designed spc' 

cifically for pre-law majors offered at your under' 

graduate institution? 

Ŷes N̂o N̂ot sure 

Ŵe have no undergraduate affiliate 

2, If not, what activities now provide the pre-law 

student with instruction in oral communication? 

Ĝeneral speech course Forensic 

activities 

Speech course designed for other majors 

^Others—please specify 

a. Are pre-law students reĉ uired to take any of 

the above courses? 

Yes No Not sure 

If so, which? 

b. Are any of the above courses recommended by your 

law school? 

Ŷes l^o 

If so, which? 

3. However oral communication is now taught at your under

graduate institution, please rate the procedure's 

effectiveness specifically for pre-law students. 

(circle one) 

(low) 1 2 3 4 5 6 7 8 9 10 (high) 
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SECTION TWO (cont,): 

4, Does your law school offer a course in oral communi

cation? Ŷes N̂o 

5. How strongly would you favor an oral communication 

course designed specifically for pre-law students? 

(circle one) 

(low) 1 2 3 4 5 6 7 8 9 10 (high) 

SECTION THREE: 

1. An o r a l communication cou r se for p r e - l a w s t u d e n t s 

shouId empha s i z e : 

Communication t h e o r y and s k i l l s Legal 
advocacy 

Legal counseling ^Others—please specify 

a. Particular units of legal advocacy which should be 

in the course are: (please rank by importance 

considering this area only) 

Legal research Ĉase recitation 

Moot court argumentation Ôral reading 

Correctness of voice and diction 

Others—please specify 
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SECTION THREE (cont.): 

b. Particular units of communication theory and 

skills which should be in the course are: 

(please rank by importance considering this 

area only) 

D̂ebating R̂esearch 

Listening and perception of messages 

Conciseness and concreteness of statements 

Extemporaneous and persuasive speaking 

Explaining specialists' thoughts to non-

specialists 

Logic and reasoning 

_Others--please specify 

c. Particular units of legal counseling which should 

be in the course are: (please rank by importance 

considering this area only) 

Interviewing Counseling 

Ĝroup interaction Parliamentary 
procedure 

^Negotiation and mediation 

Others--please specify 

2, What particular student activities would you propose to 

strengthen the content of this course? 
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SECTION THREE (cont,): 

^Outlining and structuring arguments and speeches 

Ôral presentations (type? _^_____ ) 

R̂eading in professional journals 

Others—please specify 

3, What approximate percentage distribution should the 

course provide between presenting theory and perfecting 

performance? 

% theory % performance 

4, Who would normally be best qualified to teach such a 

course? 

^Attorney Law professor Speech 
professor 

pother—please specify 

Would you like to receive a copy of this questionnaire's 

results? 

Ŷes No 

If so, please give name and mailing address: 


