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ABSTRACT 

This project studied the use of VCRs by secondary social studies 

teachers in United States school districts with less than 300 total 

student enrollment. These districts were selected as being most 

likely to exhibit the problems listed as typical of rural education: 

geographic isolation, financial limitations, limited course 

offerings, and weaknesses in certification of instructional staff. 

The study was intended to determine the instructional use of VCRs 

and the quality of that instruction. Specific research information to 

be gathered included (1) the availability of VCR equipment, (2) the 

types and sources of videotapes being used, (3) whether the teachers 

were following recognized film-use techniques as teaching strategies 

with videotapes, (4) whether most VCR use was additive, integrated or 

independent, and (5) whether social studies educators were 

knowledgeable and observant of the United States Copyright Revision 

Act of 1976. 

It was found that the VCR was a popular tool for social studies 

educators in the very small school districts. It would be used more 

frequently if more materials were available at reasonable prices. 

VCRs were generally available to educators, but most furnished their 

own videotapes or ordered them from regional media centers. Most 

social studies educators used recognized filmed media-use techniques, 

most of the time, to maximize instructional opportunities for their 

students, but formal training in these techniques was generally 



lacking. There appeared to be little or no difference in the use of 

effective instructional techniques between those who indicated that 

they had had formal training and those who had not. Videotapes were 

used as supplemental material rather than as the predominant 

instructional method or to present elements of instructions, or basic 

concepts. Teachers, as a rule, were not informed of the copyright law 

and, in practice, did not abide by its provisions. However, even those 

who indicated some training on or information about the copyright law 

tended to ignore it if it conflicted with what they perceived to be the 

educational needs of their students. 
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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

The 1980 census indicated that, for the first time in 160 years, the rural 

population of the United States increased at a greater rate than the urban 

population (Lewis, 1982; Guildiford, 1985; Carlino, 1982). Simultaneously, 

there has been growing concern that the quality of education provided by 

rural districts is not equal to that provided by more heavily populated districts 

(Fletcher, 1980; Kissock, 1985). 

Geographic isolation, limited course offerings, limited finances, and 

weaknesses in teacher qualifications are all factors frequently identified as 

typical characteristics of rural schools. There is a recently available and easily 

attainable technology that has the potential to compensate partially for these 

difficulties. That technology is the videocassette recorder, commonly known as 

the VCR. The videocassette equipment and software are relatively 

inexpensive, readily available and easy to operate. The problems are to 

determine how the VCR is being used and what training, if any, is needed to 

utilize its maximum educational potential in the nation's rural and smaller 

high schools. 

Those who advocate the use of technology in education have argued that 

technology is cheaper, more efficient, and more effective in some instances 

than the conventional method of teacher delivery, student reception. Moldstad 

(1974) reviewed research literature on the impact of media use on learning 
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and determined that using media was not detrimental to learning. He found 

that significantly greater learning often occurred when media was integrated 

into the curriculum. He further concluded that even on those occasions when 

there was no significant increase in learning, there was at least no decrease in 

learning through the use of media. 

Later Wilkinson (1980; 1984) reviewed the research literature and the 

benefits of media use in terms of the way that technology was used. He 

identified three approaches to the use of media in school-additive, integrated, 

or independent. The additive approach, according to Wilkinson (1980), was 

the most common way that media was used. This approach added media 

materials to regular instruction as a supplemental activity; the classroom 

teacher was responsible for the use of the media and the material used did not 

significantly affect student achievement. 

The integrated approach, however, actually melded the materials into the 

curriculum. This method could have the potential to improve student 

achievement, since materials and technology were carefully selected by the 

teacher to provide an essential part of the instruction. Wilkinson (1980) 

credited this approach to the principles of instructional technology. The 

principles of the technological approach require that (1) needs are identified, 

(2) goals and objectives are established, (3) plans are made to meet the stated 

objectives and the plans are (4) tested, (5) taught, and (6) evaluated with (7) 

revision occurring as necessary. Wilkinson described the media and teacher as 

being interdependent, each necessary to the other for effective functioning. 

This symbiosis requires much planning and preparation by the teacher and 

expense for the district, but, according to Wilkinson (1980), can have a 

significant positive effect on student achievement. 



The independent approach was the third use that Wilkinson (1980) 

described. In this use instruction itself was designed so that interaction 

between the students and the media materials resulted in achievement of 

instructional goals without teacher intervention; the media, therefore, was 

independent of the teacher. This approach was the most costly but also had 

the greatest potential for increasing cost effectiveness, since it freed the teacher 

for quality time with individual students and/or small groups as opposed to 

large group instruction. It also could serve as a replacement for the teacher 

or as a substitute when no qualified teacher was available. 

Extent of VCR Research in Education 

Very little research has been done concerning VCR use in rural and small 

schools. Most current research has studied the use of microcomputers (Hobbs, 

1985; Fletcher, 1980; Ely, 1987). In recent years only a few studies have 

focused on the use of the VCR in education. In 1982, Pederson and DeGuire 

evaluated the VCR as a tool for providing quality inservice, but even their 

study linked the VCR with a microcomputer. Then, four years later, Quality 

Education Data (QED) recognized the increasing importance of the VCR by 

giving it equal consideration with microcomputers in a survey of usage in 

schools (Hayes, 1986). The QED survey published data showing the 

availability of VCRs in rural districts. 

But, only two studies have been implemented on actual VCR usage in 

schools. One, a master's thesis by Marsh (1987), evaluated the use of video 

equipment in Missouri schools. Her conclusions were in agreement with the 

QED national survey (Hayes, 1986) which found that suburban schools have 

more VCR equipment available than do rural and urban schools and that 

secondary schools have more equipment available than do elementary schools. 



In addition, Marsh reported that in Missouri schools the most frequent use of 

VCRs was the viewing of previously taped programs, while much less 

frequently, the VCR was used to videotape student productions, classroom 

activities, and instructional television. Marsh found that the equipment most 

commonly available was the VCR, the monitor/TV and the video camera. 

The second study was a dissertation, from the University of Georgia, by 

Collins (1987) analyzing the effect of filmed versions of children's books on 

reading programs. Her conclusion was that both students and teachers felt 

that students benefited from seeing videotaped versions of popular books. 

After watching the videotape version, some students were motivated to read 

the actual book while others were encouraged to read other books by the same 

author. In fact, some students read the book to see how it compared to the 

film version. Collins further concluded that many students believed that 

seeing the filmed versions of books increased their reading enjoyment and the 

amount of their reading. 

The Use of Survey as a Research Technique 

This project involved a survey of availability and use of videocassette 

recorders in very small schools by the classroom teacher. 

There are three effective ways to survey a population. One is through 

personal interviews. This method is the preferred approach, but it is not 

necessarily the most practical. Although interviews allow for the greatest 

flexibility in gathering information, they are laborious and time intensive. 

They are especially impractical if there is a time limit or if the respondents 

are located over a large geographic area. A second survey method involves 

telephone contact. It too has limitations. Difficulty in contacting respondents 

can be expensive in time and labor. The third acceptable means of gathering 



information is with a mail survey. Because of increasing postage rates, this 

too can be expensive, but the major disadvantage is the difficulty in achieving 

an adequate response rate. Another problem can be the instrument itself. 

Because the survey instrument is self-administered, it must be carefully 

developed to avoid confusion and frustration for the respondent while 

encouraging return. 

Dillman (1978; 1983) listed several areas of concern in soliciting 

information by survey. First is the difficulty of accessing a representative 

sample. One must be aware of any subjects that might be excluded by the 

source of the list. For example, a telephone book would not include those 

people with an unlisted number or those having no telephone. A second 

concern involves those who refuse to be surveyed or to respond to the survey. 

Is their lack of participation likely to affect the results? Would they skew the 

results significantly? A third problem involves certain types of questions. 

Therefore, boring, tedious or redundant questions and those questions that are 

intended to eliminate certain respondents need to be carefully designed. A 

fourth matter for concern is the length of time needed to implement a survey. 

As a result, the researcher needs to be aware of response times and methods 

to improve that response time. For example, a mail survey's response rate 

can often be improved by letters, interviews, or phone calls shortly after the 

original mailing. Another problem with any survey is accuracy. People may 

not be honest in their replies. They sometimes respond with what is 

considered to be a socially desirable answer rather than the true response. 

There appears to be less problem with honesty in mail surveys than in face to 

face or telephone surveys because of anonymity (Dillman, 1978). 

For a survey to be successful three criteria must be considered. These are 

costs, rewards, and trust. The researcher must see that costs are minimized. 
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while at the same time rewards are maximized, and a feeling of trust in the 

integrity of the researcher is established. 

Costs generally involve time, money, and power. Minimizing costs does 

not necessarily require a short survey. Research has confirmed that there 

seems to be little difference in response rates for survey length under 12 pages 

or 125 items (Dillman, 1978). Because time costs mean that the survey must 

be worth the time involved to the respondent, the questionnaire should be 

clear and concise with attractive, professional layouts. In addition, verbal 

indications of brevity, simple questions and uncomplicated directions leave 

impressions of not wasting the respondent's time. Stamped, self addressed, 

return envelopes indicate that the researcher is serious in his or her study and 

also will reduce monetary costs to the respondents (Dillman, 1978). 

Rewards might include verbal appreciation, personalization and 

consultation, or insignificant monetary remuneration. Dillman (1978) 

suggested rewarding the respondents by showing positive regard for their 

opinions, by offering some type of material reward such as copies of the 

results of the survey, by making the questionnaire interesting, through giving 

verbal appreciation, in consulting the respondent, and by showing support for 

the respondent's values or views. For a good response, rewards must be 

maximized, and trust must be established that the rewards will be delivered. 

Trust can be engendered by offering an advanced token of appreciation, 

identifying with a legitimate organization, and building on various social 

exchange relationships (Dillman, 1978). 

Value of the VCR 

in Social Studies Education 

The VCR technology is applicable to several subject areas. One area 

where it is very useful is in the social studies. The social studies field includes 



economics, history, political science, anthropology, geography, psychology and 

sociology. While each of these subjects has its distinct content, common 

concepts and skills tie this content together. Woodbury (1980b) called for 

social studies materials to include all ranges of Dale's Cone of Experience 

from direct experience to abstract visualization. She continued 

Textbooks, if well done, can supply overviews, ranges 
and illustrations of concepts in their exposition of 
history, geography and other social disciplines. For 
this to be more than book learning, students require 
other experiences to flesh out these concepts and make 
them memorable and real. (p.l52) 

She further stated that films, among other media, can provide these 

experiences and are appropriate for all grade levels. Hannah Lagosa 

(Woodbury, 1980b), a compiler of several guides to historical fiction, claimed 

that historical fiction uniquely can provide a flavor of a historical period. 

Things such as costumes, culture, literature, architecture, manners, food and 

ideas, as well as the recognition of historical figures as real human beings with 

whom students can identify, are contained in historical fiction but rarely in 

general history textbooks (Woodbury, 1980b). Costello and Gordon (1965) 

stated that video has the "power of transmitting reality immediately from 

event to viewer with remarkable (sic) little distortion" (p34). 

Woodbury (1980a) said that the immediacy value of television, added to 

the visual and auditory involvement of motion pictures, provides the potential 

for great learning and individualization within the classroom. The ready 

availability of VCRs adds the opportunity to use the material at the optimum 

instructional moment. Thus, the social studies teacher now can use film media 

to its full potential. 
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Effective Use of Media 

There are several steps that should be followed to assure effective 

instruction using media (Heinich, Molenda, & Russell, 1985). The first step is 

to analyze the learner, determining both general learner characteristics, such 

as age, grade level and maturity, and specific entry skills, including previous 

knowledge, attitudes and specifically targeted skills. These characteristics 

would help determine the lesson level and suitability of specific materials (Bell-

Gredler, 1986; Reigeluth & Curtis, 1987). 

The second step in effective media use is to state specific objectives. Since 

objectives indicate the purpose of instruction, they should be clearly stated, 

with both measurable and observable performance requirements under specific 

conditions included. The statement of objectives clarifies for both teacher and 

learner a lesson's purpose and the means of measuring accomplishment of that 

purpose. Objectives provide the focus of a lesson or lessons and should 

include all domains of learning (Hunkins, 1980). 

Next, materials should be selected, modified, or designed to achieve the 

objectives. The selection and modification require previewing and editing of 

existing material, as well as the design of new materials to address strengths 

and eliminate weaknesses (Tobias, 1987). Materials are the physical tools 

needed to accomplish objectives. 

Fourth is the presentation of the materials. Previewing, planning and 

preparing the environment, preparing the students, and actually presenting the 

materials are all vital parts of this step. At this point, equipment is organized 

and the students are informed of objectives and prepared for viewing (Gagne, 

1987). 

Fifth, for effective media use, specific techniques should be chosen to 

involve the students in the lesson and to draw a response from the learners. 



Class discussions, quizzes, follow-up activities, and application assignments 

allow the learners to be active participants in the learning situation (Bell-

Gredler, 1986). 

The final step in effective media use is evaluation. Both the impact and 

the effectiveness of the instruction need to be reviewed. Evaluation of learner 

achievement, the media itself, and the instructional process will indicate if the 

objectives were accomplished successfully and efficiently. This is done not 

only to determine what was learned but also to serve as the starting point for 

future instruction. Immediate evaluation determines current success in 

achieving objectives and allows improvement of materials to assure future 

success with the same materials (Baker & O'Neil, 1987). 

Statement of the Research Problem 

This project studied the use of VCRs by secondary social studies teachers 

in United States school districts with less than 300 total student enrollment 

that had a secondary program. Secondary programs were selected because 

there appears to be a wide range of materials available for this level of social 

studies. School districts with an enrollment of less than 300 students were 

chosen as being most likely to typify the rural school situation. Many studies 

have indicated a need for study of the smaller schools (Barker, 1985; Helge, 

1985; Barker & Stephens, 1985; Nachtigal, 1982; R&D Speaks, 1980). Barker 

(1985), Barker, Muse and Smith (1985), and Nachtigal (1982) specifically 

identify the district of less than 300 students as an area needing research. 

Prior to 1983, statistics on districts of less than 300 enrollment were either 

totally discarded or grouped with larger districts. Approximately 25% of all 

United States' operating school districts fit into this category (Barker, et al., 

1985). 
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Research Questions 

This study is intended to determine the instructional use of VCRs and the 

quality of that instruction. Specific res<;arch questions to be answered include: 

1. What is the availability of VCR equipment? 

2. How are VCRs being used? 

3. What types of videotapes are being used? 

4. What is the source of these tapes? 

5. Are teachers following recognized film-use techniques as teaching 

strategies with videotapes? 

6. Are supplementary materials being used with the videotapes? 

7. Is this supplementary material teacher generated, district generated, or 

commercially generated? 

8. Is most VCR use additive, integrated or independent? 

9. Are teachers informed about the current copyright law? 

10. Are teachers observing the current copyright law? 

It was expected that this study would substantiate certain previous findings 

as well as present new ones. In keeping with Wilkinson's (1980) review of the 

literature, it was thought that most VCR use would be additive with 

videotapes generally shown as supplementary material and few used to teach 

specific elements of instruction or videotaped courses. It was anticipated that 

a variety of videotapes would be used, including classic movies, docudramas, 

newscasts and special informational presentations. These materials would be 

legally and illegally acquired from other teachers, by directly recording off the 

air, or through purchase and rental. Regional media centers also would 

provide many materials on tape. In keeping with the trends shown in 

Missouri (Marsh, 1987), it was expected that most teachers would show 

previously taped programs with very little self-production of new materials. It 
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was also predicted that many teachers would be unfamiliar with the Federal 

Copyright Act of 1978, and would, as a result, violate several aspects of that 

law. It was expected that while videocassette equipment was available (Hayes, 

1986), most teachers would indicate that they feel that there is a need for 

more. 

The data was expected to show that most social studies teachers know 

effective-media use techniques and practice them in the classroom. Most of 

the time, teachers would be shown to evaluate the audience and determine 

objectives. They also would develop, or use previously constructed, 

supplementary materials to enhance the videotaped instruction. Some means 

of evaluating the instructional impact also would be used. It was further 

anticipated that few teachers would use videotapes solely to fill excess time, 

but almost all teachers would occasionally use videotapes for this purpose. 

All, however, would deny that it is their major use. It was believed that most 

teachers would indicate that they teach more effectively through the use of 

videotapes, but that they could teach without the use of videotapes. 

Delimitations of the Study 

This study was limited to social studies educators. The school districts that 

were selected were those with a total enrollment of less than 300 students, 

possessing a secondary program and an identified social studies department 

with a specifically named chairperson. The study did not include those 

districts that did not identify a chairperson by name or that did not include a 

secondary program. It did include any combination of grades that included 

what were recognized as secondary grade levels-in other words, grades 7-12. 

Therefore, it was possible to have a high school, or even a junior high school, 

with an enrollment of neariy 300 students included if it was identified as a 
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district. It was hoped that any district not qualifying as rural would 

disqualify themselves by not returning the questionnaire. However, it is 

possible that some special purpose or even suburban schools would be included 

in the data. 

Definition of Terms 

Rural. Probably one of the most difficult terms to define today is rural. 

The United States government provides at least three definitions. The Census 

Bureau (1980), for example, defines rural population by default. "The rural 

population comprises all persons living outside urbanized areas in the open 

country or in communities with less than 2500 inhabitants. It also includes 

those living in areas of extended cities with a population density of less than 

1000 inhabitants per square mile" (Bell, 1983). The problem with this 

definition is that it includes many "bedroom communities" of large cities. The 

Department of Labor defines rural as a county having less than 2,500 

population (Marshall, 1974). Then, the Rural Development Act (1972) gives 

two definitions based on purpose. Generally, rural means anything outside a 

city of more than 10,000. That number is increased to 50,000 to obtain loans 

or grants. Helge (1985) uses the definition of fewer than 150 inhabitants per 

square mile or counties where at least 60% of the population live in towns of 

5,000 or less. 

Rural education. Rural education is education in a rural setting. 

Education must meet the needs of the population which in a rural setting 

requires recognition of the man/nature relationship. Urban curricula often do 

not succeed in rural areas. Thus, application of urban techniques in a rural 

setting will not suffice, while urban mandated changes create multiple 

hardships in rural areas and often are not useful. Therefore, technology, to be 
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successful in rural education, must meet rural needs and not impose urban 

standards. For the purposes of this study rural education would include those 

school districts with a total enrollment of less than 300 students 

Social studies. Social studies is a course of study in elementary and 

secondary schools that includes history, civics, economics, anthropology, 

geography and other related fields. Courses may be identified broadly as 

"Social Studies" or by specific content names such as "World Geography" or 

"Washington State History." 

Secondary schools. Secondary schools are those that teach students above 

the sixth grade. They typically include the seventh and eighth grades and 

freshman, sophomore, junior, and senior grades in high school. They may be 

referred to as grades 7-12. Secondary schools may be grouped in several 

ways. Some are junior high school and include seventh, eighth, and ninth 

while placing tenth, eleventh, and twelfth grades in senior high school; while 

others group ninth with high school students for a 9-12 range. Still others 

may group grades 7-12 together. 

VCR. VCR stands for videocassette recorder. VCRs most popularly come 

in one of two formats. They are VHS, Video Home System, and Betamax. 

VHS recorders are compatible allowing materials taped on any VHS machine 

to be used on any other VHS machine, and Beta VCRs are compatible with 

other Betas, but VHS and Beta are not compatible with each other. Beta 

generally provides a better quality picture but shorter recording times per 

tape while VHS is the more common with most films available for rent being 

on VHS. Both types can be attached to the television set directly or through 

cable connections for recording and playback. Mclnnes (1980) writes, "If you 

can operate the keys on a simple audio cassette recorder, you can operate a 

video cassette recorder (VCR)"(p. 51). VCRs can be purchased for as little as 
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$200 and will attach with simple cable connectors (included with the purchase 

price) to most TV sets to play cassette tapes. VCRs often can be rented at the 

same time videotapes are rented from a video rental store. 

Videotape. Videotape is similar to audio tape and is a magnetic medium. 

It is erasable and reusable. To prevent erasure, there is a protection tab that 

can be removed, allowing the tape to be played but not written upon. Both 

Beta and VHS tape can be purchased for about $7 to $8 per cassette (list 

price), although in reality they can easily be found for about $4. Beta, 

depending upon the recording speed, will tape in 90-minute, 3-hour or 4 1/2-

hour segments. VHS, depending upon the recording speed, will tape in 2-, 4-, 

and 6-hour segments. 



CHAPTER II 

A REVIEW OF THE LITERATURE 

Rural Education 

Population trends in the United States turned a new direction in the 1970s 

and 1980s. For the first time since the early 1800s, the rural population 

showed greater growth than did the urban population (Lewis, 1982; 

Guildiford, 1985; Carlino, 1982). At the same time, there has been increasing 

concern about the quality of education in America's rural areas (Fletcher, 

1980; Kissock, 1985; Nachtigal, 1980). 

Approximately two thirds of all United States school districts are described 

as rural; one third of all students are educated by rural districts (McCormick 

& McCormick, 1982). In 1983 McCannon wrote, "Our continental 

countryside contains more than 16,000 towns of 15,000 population or less. 

More than 52 million adults age seventeen and older live in these small towns. 

. . ."(p.6) 

In the Southwest Education Development Laboratory report of 1980 on 

Rural and Small Schools (R&D Speaks), the four main misconceptions about 

rural education were discussed. First, rural schools are not inferior to urban 

schools, merely different. Therefore, the transfer of urban techniques and 

curriculum to rural areas will not solve rural difficulties. Rural schools are 

not merely smaller urban schools. Second, the majority of students from rural 

areas does not enter agriculture. Rural is not a synonym for agricultural. 

Third, rural education "is characterized by diversity and requires area specific 

solutions"(p.3). As there is no single problem, there is also no single, simple 

15 
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solution. And fourth, the rural experience has changed greatly over the years. 

Rapid population changes in many rural areas have had a significant affect on 

rural life and education. 

Rural Education Problems 

Rural education is not homogeneous. The small fishing village of Maine, 

the lumbering town of Oregon, the ranching community of New Mexico, the 

mining town of West Virginia, or the farming community of Georgia are not 

alike. Carmichael (1980) stated that the "most striking characteristic of rural 

and small schools is their diversity" (p.9); yet these areas are alike in wanting 

quality education for their students. 

Rural and small schools are alike in other ways as well. Carmichael 

(1980) listed four common characteristics of rural areas as relates to 

education. First, the residents of rural areas have a strong belief in free 

public education. Second, these residents believe in local control of education. 

There is strong feeling that the local people know their own needs better than 

those who make the regulations at the state or national levels. Third, rural 

areas have a sparse population so that schools are small, and there is often 

inadequate financing. Finally, rural residents consistently are of lower 

economic status. Therefore, rural education generally faces the problems of 

lower funding levels exacerbated by rising educational costs, limited numbers 

of students, inadequate faculties and resource personnel, and geographic 

isolation. 

Like urban areas, rural districts have diverse student needs. They too 

must prepare their students for a wide range of lifetime needs. They too have 

handicapped students, college-bound students, graduates who immediately go 

into the work force, and students who drop out before graduation. But, rural 
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schools are not merely smaller urban schools. Therefore, rural schools need 

solutions to their particular, individual problems. Urban solutions will not 

always apply to rural areas. 

Because of the small student population, rural districts often have difficulty 

offering the varied curriculum that is common to urban schools. Even if rural 

districts accumulate enough students to offer a particular course, they may not 

be able to find a qualified instructor willing to move to or to live in an 

isolated setting. Teacher shortages in some fields have been a problem for the 

entire nation, but are especially difficult for rural districts. Limited resources 

and geographic isolation may handicap these districts in the competition for 

scarce teacher resources. Rural districts traditionally pay lower salaries and 

require greater subject matter flexibility from their teachers (Horn, 1981). 

Hence, increased specialization in teacher training has made it more difficult 

for rural areas to find teachers. These are the places that need broadfield 

certified teachers, for one teacher may be the entire science, social studies, or 

math department. At the same time, rural teachers often complain about the 

lack of opportunities for professional growth and communication (Dunne, 

1981). 

Rural districts often have funding difficulties. Oil and agriculture based 

districts, among others, have been financially troubled in recent years. Even if 

they can find an educator who, for example, can teach all the science courses, 

the districts then must face the expense of equipping the necessary 

laboratories. Small rural districts may have only one or two students who 

want and need chemistry, yet their laboratory and equipment are as expensive 

as those of a large city school which serves 150 students An auto mechanics 

workshop costs the same whether for two or 200 students. A concurrent 

problem is increased state requirements that often are very expensive to 
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implement. Specific limits on class size, 40% laboratory work in science 

courses, computer literacy, vocational education, and special programs for the 

handicapped, all increase school districts' expenses and do so disproportionally 

for rural districts. Increased teacher certification requirements have resulted 

in the need for improved and continuing teacher education programs, and 

concomitant demands by teachers for increased pay. Teacher shortages have 

made some fields very competitive, thus requiring higher salaries and special 

bonuses for teachers of those subjects. Meanwhile, teachers often find 

themselves teaching courses that they do not feel qualified to teach. 

Geographic isolation has made it difficult to hire and to keep the best 

teachers. Continuing education requires travel to college towns in summer 

months or at night if the college is within commuting distance. Otherwise, 

continuing education requires added summer expenses for room and board as 

well as tuition. The inability of teachers to meet and discuss with other 

teachers their similar needs and interests during the school year is stifling to 

professional growth. 

The Department of Agriculture (Fratoe, 1978) in its report on rural 

education summed up the problem of rural schools this way 

Rural students not only attend school with fewer support 
staff and services, less revenue and less funding per 
pupil, but they are also more likely to enroll in school 
later, progress through school more slowly, complete 
fewer years, and score lower on national tests than 
students attending metro school areas. (p.l2) 

Technology as a Solution 

The problems of rural education are not new nor is the suggestion that the 

solution is innovation. As eariy as 1929 (McGuffy), there was recognition of 

differences between rural and urban teaching and a realization that these 

differences reflect different educational needs. In 1934 Frank W. Cyr stated 
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that the "small secondary school must strike out in new directions and follow 

new trails if it is to meet adequately the demands made upon it" (p.91). In 

the same publication K.O. Broady wrote that "judicious use of individual 

instruction, properly planned and executed, [made it] possible to obtain an 

economy and effectiveness in the small high school" (p.35). Nachtigal (1980) 

has added that "accepting rural reality would not mean that the same 

educational program offered in urban areas should be provided in rural 

communities, for the situations are different and therefore so are the 

needs" (p.35). 

Technology is one potential answer to many rural educational needs. 

Hofmeister (1984) claimed that the new technological tools could offer much if 

rural educators would "prepare themselves to capitalize on the advantages and 

avoid the problems associated with the new technologies"(p.348). Helge (1984) 

pointed out that new technologies can be used to bring classes to students and 

inservice to teachers, opportunities that might not be available otherwise. One 

added advantage to the new technologies is that they can be adapted to any 

environment. For example, Alaska (Barnhardt & Barnhardt, 1983) has had 

great success in the use of high technology media to meet the needs of a 

widely dispersed population. Thus, the technology can be individualized to 

meets the needs of each situation. 

Research Needed 

Several studies recently have tried to identify the research needs of rural 

education. Consistently these studies have found that rural educators are 

concerned about curriculum, staffing, student achievement, and innovation and 

technology (Barker & Stephens, 1985; R&D Speaks, 1980; Helge, 1985). All 

have cited a need for more data and sound educational research in all of these 
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areas to aid decision-making. Others also have called for more information on 

the use of technology in the rural setting. Norwood (1980) and Allen (1983) 

both premised that technology is a beneficial tool for rural education but 

added that many questions need to be answered before proof of its benefit is 

obtained. Nachtigal (1980) asked for research to see why technology has not 

fulfilled its potential. The Rural Team of the Program on Educational Policy 

and Organization, National Institute of Education, decided that there was a 

need to study the possibilities of technology in rural education and to assess 

how technologies were being used (McCormick & McCormick, 1982). Canter 

(1986) called for survey research and data collection on efforts to achieve 

equitable distribution of learning technologies. In fact, a project was funded 

by the National Institute of Education for that very purpose. The project 

reaffirmed, among other things, that (1) technology was not a cure but a tool, 

(2) there was a need for continuing data collection on the subject, and (3) 

innovations were most successful when introduced from the "bottom up." 

Holloway (1984) suggested some hypotheses about the use of technology in 

education. He made four statements about successful technological devices: 

1. they do not originate in education nor are they originally intended for 

learning or teaching, 

2. their initial use is usually for industry, government or consumers, 

3. their use in education is determined by sales elsewhere, and 

4. they must be adapted, not adopted, for educational purposes. 

Ely (1987) has claimed that while American society accepts technology, it is 

reluctant to use it in education. The National Task Force on Educational 

Technology (Ridley, 1986) has advanced five major uses of technology in 

education: 

1. to develop basic skills more efficiently than conventional methods. 
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2. to teach higher order thinking skills, 

3. to aid in the understanding of informational technology and its uses, 

4. to develop proficiency in applying technologies, and 

5. for teacher management of the learning environment. 

Anthony Oettinger (1969) also looked at the success, or lack of success, of 

the implementation of educational technology. He said there is too much 

emphasis on educational technology as devices and not enough emphasis on the 

content that those devices can present to students. In his book, Run 

Computer, Run, he presented a list of the characteristics of successful 

technology. One characteristic is the idea of cost and value. Cost is easy to 

determine (What is the price?); value is much more difficult (Is it worth it?). 

Technical matters to be considered that help determine value include 

flexibility, or adaptability to the needs of the moment, and generality. 

Another characteristic is whether the technology can be used in a variety of 

ways, or only in a more limited way. Oettinger also discussed the issue of the 

quantities of any resource or technology as related to scheduling. Are there 

enough to go around or do they have to be rationed or scheduled? Are they 

difficult to acquire or schedule? He further listed the important properties of 

parallelism (the simultaneous availability of a given resource-a teacher's time 

or sheets of paper), the amount of something available (whether forty 

individual sheets or one pad of forty sheets), and physical accessibility (the 

ease of acquiring the resource). Schramm (1977) agreed that the classroom 

teacher is likely to choose what is easily available as the media of instruction. 

Oettinger goes on to claimed that reliability, or the ability to withstand insult 

and injury, was also a key to a technology's acceptance and use. Hand in 

hand with reliability is maintenance. Both preventive maintenance and 

servicing must be considered. Fragile equipment that breaks easily, must 



22 

constantly be repaired, or is expensive to maintain is of little use to educators. 

Another important property of a technology is complexity. An exceptionally 

complex technology will often not be used because of insufficient training or 

incentive to the teacher. The technology is simply more trouble than it is 

worth to use. Correspondingly, comfort is important, since people will use 

and welcome things with which they feel at ease. An especially important 

consideration today is standardization. Duplication of equipment and effort is 

expensive and a drain on already limited resources. Integration also must be 

considered since the ability to meld two media together can often result in 

greater learning than the use of each separately. The most important 

property of all is that of content, since the best media in the world is of no 

use without content to purvey. 

Rogers in 1983 looked at the rate that technology was adopted in 

agriculture and determined that it was based on six criteria: 

1. the ability to be gradually adopted, 

2. compatibility with existing practices, 

3. complexity, 

4. cost, 

5. effectiveness, and 

6. the existence of a support system. 

There is a direct relationship between the presence of these criteria and the 

speed of adoption. 

Recent Research 

Most recent research in rural education and technology has focused on 

computer use or the telecommunication devices of distance education (Fletcher, 

1980; Ely, 1987; Hobbs, 1985). Instructional television, teleconferencing. 
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microwave and satellite instruction have been used in a variety of rural 

settings. Consistently the major obstacle has been cost. Computers and 

telecommunication devices are expensive (Canter, 1986; Smith, Gohs & Mason, 

1982; Hobbs, 1985). There are other disadvantages as well. These 

disadvantages include differing state regulations, conflicting scheduling, and 

technology related problems such as equipment failure or complexity. 

Moreover, most of this technology is controlled by a source other than the 

user. Neither the classroom teacher nor the local community has much 

control or input. One conclusion, therefore, has been that there is no one best 

technological solution to rural education's dilemma (Hobbs, 1985). Instead a 

variety of technologies can and should be used to meet speciflc needs. 

The Videocassette Recorder 

There is one technology that is readily available to rural educators that is 

inexpensive, locally controlled and easy to integrate with individual curriculum 

and local scheduling. This important technology has become available and of 

interest to many educators. This technology can be individualized by the 

teacher to meet the needs of students, can serve multiple purposes, and is a 

"bottom up" innovation, meeting the successful technology standards 

mentioned by Boyer (1983), Oettinger (1969), and Nachtigal (1980). This 

technology is the videocassette recorder, commonly known as the VCR. 

Foreign "distance educators" have found the VCR to be a valuable tool 

(Kennedy, 1983; Dean, 1983; Cahill, 1985) as have many American educators. 

Cahill finds that the greatest potential advantage of the VCR is that it is 

locally controlled allowing flexibility in its use. 

Videocassette recorders are a relatively new educational tool but have 

rapidly filled the schools and been used by classroom teachers. The use of 
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videotape in the classroom has increased dramatically in recent years. In 

1982-1983 only 31% or 25,663 out of 83,635 United States schools had VCRs 

available for use (Reider, 1985). By September, 1984, that number had more 

than doubled to 56,166 (Reider, 1985). A year later another survey showed 

that 79.4% of all United States schools used VCRs with 64,744 schools having 

at least one (Hayes, 1986). During the 1985-86 school year, the state of 

California alone placed at least one VCR in each of its schools spending 

almost $2 million on the project. Preliminary figures have indicated that in 

1986-1987, 90% of all schools would have video equipment, just a year after 

90% of all schools had microcomputers available for use (Reider, 1987). 

While rural schools tend to lag behind urban schools in acquiring technology, 

in 1985-1986, 84% of rural high schools had VCRs compared to 89% of urban 

and 92% suburban high schools (Hayes, 1986). This avalanche of VCR 

acquisition is continuing, and, although it receives less attention from the 

public, this growth is greater than the growth of microcomputers in the 

schools (Reider, 1987). However, as Ely (1987) pointed out the "acquisition of 

[a] product is an outward symbol of innovation and bears little resemblance to 

how [it] is being used or what results are being obtained"(p. VIII-7). 

Most of the technology that has been introduced in the past has been 

complex, difficult to understand and often sold to the public as a replacement 

for the classroom teacher (Willett, Swanson & Nelson, 1979; Boyer, 1983; 

Oettinger, 1969). As a result, many teachers have viewed new technology with 

a jaundiced eye. The VCR is rapidly becoming easily available and it is a 

tool, not a replacement, for the teacher. Ernest Boyer (1983) claimed that the 

only technology to be really successful in the schools was the overhead 

projector. According to Boyer this success was because the overhead projector 

was a tool of the teacher and not a replacement for the teacher. Boyer 
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believed that technology was often unsuccessful in the classroom because 

teachers were bypassed in the process of selection and implementation. As 

with the overhead projector, the VCR is something that many teachers have 

learned to use on their own. It is seen by teachers as a tool, and one that 

poses no threat of replacing the them. 

There are important parallels between Oettinger's characteristics of 

successful technology, Roger's speed of adoption guides, and the increased 

school use of VCRs. First, the hardware used in the schools is the same that 

is used in the home, which means that it is comfortable to use, not very 

complex, cost-effective, and compatible. Second, educational materials, or 

software, can be interchangeable with home software. This makes it easier to 

take the "film" home and preview it prior to using it in the classroom. 

Correspondingly, the same videotape that is used at home can be used at 

school. In addition, videotapes are relatively cheap and easily available for 

use when needed. VCRs also meet Nachtigal's (1980) concern that technology 

is too impersonal for rural education, since the teacher can choose materials 

based upon the needs of the situation. Moreover, the use of VCRs allows the 

tailoring of curriculum and instruction to the needs of the students and the 

teacher. It may well be the most "high touch" technology since the overhead 

projector. 

Advantages of Visual Media 

In addition to these advantages of use, the VCR has many of the same 

advantages as film media and television, with some added refinements of its 

own (Heinich, et al., 1985). Film media (including videotape) can show motion 

and dramatize events. It can also present safe observation of phenomena that 

might be hazardous to observe directly, such as volcanic eruptions or nuclear 
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reactions. Film media is particularly effective in teaching skills and processes. 

Because of its ability to involve emotions, film can work in the affective 

domain. Open ended questions can be asked; subtleties of unfamiliar cultures 

can be demonstrated. A film draws attention, has great cuing power, and can 

be used with mixed groups for common objectives. As with television there is 

the potential for immediate information but without the problem of adjusting 

to the broadcast time frame, since videotapes can be seen at the viewer's 

convenience rather than the broadcaster's convenience. Thus, the VCR allows 

the taping of current materials to be played back at more convenient times 

and the storing of timeless materials for future use. 

Images stored on magnetic media have a shorter lifespan and can be 

sensitive to environmental conditions such as heat, cold, and magnetic 

interference. However, they also tend to be complete until worn, without the 

cuts and breaks and stripped sprockets of 16 mm films. Dale's Cone of 

Experience (Heinich et al., 1985) places television and motion pictures in the 

lower level of iconic learning, as close to enactive learning as possible. It 

allows students to build up the concrete experiences with which to give 

meaning to abstractions of reality. "By crystallizing and condensing 

information into a single audiovisual image"(p.6), the VCR heightens skills in 

observation, attention to detail and the capacity for abstraction and 

development of ideas (Kaplan, 1980). Kaplan claimed that video involves 

students unlike any other medium. It "commands their attention, generates 

excitement, increases attendance, and promotes greater retention of skills" 

(p.6). For students with minimal life experiences (one of the hazards of 

geographic isolation), the VCR can be an intellectually broadening tool. 

Elliott (1984) listed twenty key features and benefits of video from both a 

viewing and a production perspective. In addition to those advantages 
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mentioned above, he talked about the reusability and immediate playback 

qualities of videotape, adding that other media can easily be incorporated into 

video production and that camera close-ups permit large groups to view 

complex, precise procedures. Since videotapes can be viewed at any time, 

instruction can be individualized, and student absences can easily be remedied 

through delayed viewing or by viewing at home. Furthermore, viewing of the 

videotapes can be as a group or individual. Replaying of the videotape can 

aid achievement of mastery, while networking allows not only the training of 

scattered viewing groups but also the monitoring of that training. Videotaping 

can allow instructors to be freed from routine procedures. Furthermore, 

production and playback equipment are easily transportable. Mclnnes (1980) 

stated that unlike projected films, videotape viewing does not require that the 

room be blacked-out. He added that videotape is cheap compared to 16 mm 

film since videotape can generally be purchased at any time, day or night, for 

around $4 for approximately 2 to 6 hours of viewing. 

Accepted film use methods apply to videotape viewing. The ASSURE 

model (Heinich et al., 1985) suggests such things as analyzing the audience and 

its needs, stating objectives for the viewing, selecting materials appropriate for 

the audience and objectives (which includes previewing), using the material 

with proper introduction, concluding the viewing with reinforcement for 

learning, and evaluating the film as an effective instructional device. 

The Copyright Issue 

When considering VCR use, the copyright issue must be addressed. 

Article I, Section 8, clause 8, of the Constitution of the United States gives 

Congress the right to "promote the progress of science and useful arts, by 

securing for limited times to authors and inventors the exclusive rights to their 
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respective writings and discoveries." In 1976 Congress passed Public Law 94-

553 (90 Stat. 2541), the Copyright Revision Act of 1976. 

The Copyright Revision Act of 1976 encompasses audiovisual materials as 

well as more traditional areas. It was signed October 19, 1976, and went into 

effect January 1, 1978. The new law specifically recognized the principle of 

"fair use" as a limit on the exclusive rights of copyright owners, and indicated 

what is to be considered when determining whether a particular use falls 

within the category (Copyright Office, 1978). 

Section 110(1) of the Federal Copyright Act states: 

. . . the playing of lawfully made video tapes/discs of 
copyrighted motion pictures in a classroom setting is 
exempt from copyright control where the performance is 
in the course of face-to-face teaching activities in a 
nonprofit educational institution. . . . Performance must 
be for a specific educational purpose. . . not for cultural 
or entertainment values, and must take place in a setting 
devoted to instruction. (Follow These, 1985) 

The owner of a copyright has certain rights (Stanek, 1986). These include 

the rights of reproduction, adaptation, distribution, public performance and 

public display. Three exceptions to the right of reproduction are (1) special 

circumstances where libraries and archives can make copies, (2) limited 

copying of computer programs, and (3) fair use. The owner of a copyright 

has the exclusive right to make adaptations of previous work. The owner also 

has control of distribution except for the "first sale" doctrine which permits 

owners of lawfully made copies to lend or lease or rent. 

The area of public performance raises several questions. Does library or 

classroom use constitute a public performance of a work? The home use label 

that says a videotape can only be shown in the home is misleading and does 

not apply to libraries and schools. Legally acquired material, rented (Jerome 

Miller, personal communication, February 3, 1989) or purchased, can be 

shown in a classroom or library. 
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There appear to be two separate areas of concern with the new copyright 

act. One applies to districts, media centers, libraries and other widespread 

distributors. According to Stanek (1986), when videotapes are misused by 

borrowers, 

. . . a library or school that lends videotapes, is not a 
direct infringer of the copyrights owner's exclusive 
rights, nor will librarians and classroom instructors 
ordinarily be liable for direct copyright infringement 
when students or patrons use the materials at some place 
other than their own homes or private places. 

It is possible for one to be vicariously liable or a 
contributory infringer under the Copyright Act. (p.45) 

The latter occurs when the library or school has made no effort to inform the 

user of legal and illegal procedures. 

The other area of concern is the individual classroom teacher. For the 

classroom teacher, Stanek (1986, Reed & Stanek, 1986) emphasized five 

exemptions from section 110(1): 

1. The performance must be by the instructor or students. 

2. The performance must be in connection with "face-to-face teaching 

activities" (p.46), which prohibits transmission or broadcast from outside the 

classroom. 

3. The entire audience must be involved in the teaching activity. 

4. The teaching activities must involve a nonprofit educational institution. 

5. The performance must be in a "classroom or similar place devoted to 

instruction" (p.46). 

6. The exemption does not apply where the videotape is not lawfully made 

and where the person responsible knew or had reason to know that it was not 

lawfully made. 

In cases where these exemptions do not apply, the "fair use" doctrine may 

apply. According to Stanek the new copyright act specifically provided that 

any employee of a nonprofit educational institution who believed and had good 
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reason to believe that his/her use was "fair use" would be limited to actual 

damages and exempted from statutory damages. 

All of the owner's rights are subject to "fair use." Generally, fair use has 

four key elements (Troost, 1985). These involve the purpose and character of 

the use, the nature of the works copied, the amount and substantiality of the 

portions used, and the effect on the potential market. Some lawyers say all 

four elements must be shown to be detrimental to the owner, while others say 

that all points must be considered, but only a predominance of two or more of 

the elements need to be harmful. 

A committee of representatives of educational organizations, creative guilds 

and unions, and copyright holders was appointed in 1979 by Rep. Robert 

Kastenmeier of Wisconsin to develop a consensus of "fair use" guidelines for 

the recording, retention, and use of television programs for educational use 

(Follow These, 1985). These are generally referred to as the Congressional 

guidelines, sometimes as the Kastenmeier guidelines. One thing that needs to 

be emphasized is that these are guidelines and not law. They can be used, 

however, by the courts to determine the "consensus of Congress" at the time 

the laws were passed, if the courts choose to look at them. They are subject 

to interpretation and were not agreed to by every member of the congressional 

committee (Jobe, 1984). These guidelines leave many questions still 

unanswered. 

Two major court cases (Troost, 1985) have tested the new copyright law. 

The first was the BOCES (Board of Cooperative Educational Services) case. 

BOCES served 100 schools in western New York and was sued by Learning 

Corporation of America, Time-Life Films and Encyclopedia Britannica. 

BOCES media specialists had deliberately recorded programs broadcast over 

the public airwaves, off school sites, and were advertising and distributing 
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multiple copies to area schools. Evidence showed that there was economic 

damage to the businesses involved. The judge said this decision applied only 

to this case, and the BOCES was fined for violating the copyright law. The 

Betamax decision (Sony v Universal City Studios, Walt Disney Production) was 

significant because it said that when persons record directly off the air at 

home, the practice is fair use. This ruling allows an individual complete 

freedom to record any show on the airwaves in its entirety and to keep it as 

long as possible (Troost, 1985). 

In summary, a review of the literature shows a need for study of the 

smaller schools of the nation, those with an enrollment of 300 students or less. 

These districts, in common with most rural schools, share the problems of 

geographic isolation, limited funds, small student populations which make a 

diverse curriculum expensive and unlikely, and inadequate staffing resulting 

from the combination of the other problems The use of technology has been 

presented as a possible solution to these problems but more research is 

needed. The videocassette recorder is a technology that is inexpensive and 

commonly available while possessing the advantages of visual media with fewer 

disadvantages than television or 16 mm films. Any study of VCR use must 

weigh possible infringement of the copyright laws. 



CHAPTER III 

METHODS AND PROCEDURES 

This project was a descriptive study of VCR use among social studies 

teachers in public high schools in the United States. Districts were chosen that 

had a total student population of less than 300 with a high school program. A 

self-administered questionnaire, distributed as a mail survey, collected data for 

this study. 

The Study Population and Sampling 

The population to be surveyed was identified as 530 social studies 

chairpersons in public high schools located within the United States. Districts 

that had a total enrollment of less than 300 students, and that possessed a 

high school program, were chosen because they were considered to be 

representative of the very small school district. 

The population list, which included two sets of pressure sensitive address 

labels and a set of galley proofs, was purchased from Market Data Retrieval 

(MDR) of Shelton, Connecticut, a subsidiary of Dun and Bradstreet 

Corporation. MDR updates its files at least once a year through telephone 

contact with each district in the United States. It also updates throughout the 

year as opportunities present themselves. 

Social studies chairpersons were selected as respondents. It was 

anticipated that in a small district the chairperson was very likely to be a 

classroom teacher and, most probably, was the only social studies teacher in 

the secondary program. This choice also allowed the questionnaire to be 
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addressed to a specific individual, thus increasing personalization of the study, 

to achieve an improved response rate. 

For a 95% level of confidence (Krejcie & Morgan, 1970) the response 

sample needed to total 226. Therefore, with a projected return rate of 50%, a 

randomly selected sample of 452 would be required. Since that figure was 

approximately the total number of chairpersons, anyway, it was decided to 

mail the instrument to the entire population of 530, rather than a randomly 

selected sample. 

The school sample included a grade-range of pre-kindergarten through 

twelfth, with total district enrollment varying from 29 to 299 students. Table 

3.1 lists the number of districts per state with the regional designation plus the 

total number of surveys returned and the percentage returned for each state. 

Figure 3.1 illustrates the regional distribution of high school districts with less 

than 300 enrollment. The study population was distributed across the United 

States with heavier concentration in the west and midwest and none in the 

southeast. Table 3.2 identifies the number of districts per region (Table 3.1 

identifies the region to which each state was assigned), total number of 

responses, and the percentage of response by region. Figure 3.2 illustrates the 

response rate by region. 

The survey format followed was a variation of Dillman's Total Design 

Method (TDM). Even with minor modifications, following the TDM should 

result in a response rate of at least 65% (Dillman, 1978). The TDM has a 

two-part approach. The first part requires the identification and design of 

each aspect of the process that can affect response. The second part involves 

the organizing of the procedures to assure that the design intentions are 

carried out carefully (Dillman, 1983). 
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Survey Distribution and 
Total Response by State 

State 

Alabama 

Alaska 

Arizona 

Arkansas 

California 

Colorado 

Connecticut 

Delaware 

District 
of Columbia 

Florida 

Georgia 

Hawaii 

Idaho 

Illinois 

Indiana 

Iowa 

Kansas 

Kentucky 

Louisiana 

Maine 

Maryland 

Massachusetts 

Region Number of 
Districts 

Southeast 

Pacific 

Rocky Mt 

South Cent 

Pacific 

Rocky Mt 

Northeast 

Southeast 

Southeast 

Southeast 

Southeast 

Pacific 

Rocky Mt 

Central 

Central 

Central 

Central 

Central 

Southeast 

Northeast 

Southeast 

Northeast 

0 

6 

6 

21 

7 

25 

0 

0 

0 

0 

0 

0 

10 

13 

1 

21 

29 

1 

0 

3 

0 

0 

Total 
Returned 

0 

2 

4 

8 

0 

14 

0 

0 

0 

0 

0 

0 

8 

6 

0 

12 

10 

1 

0 

2 

0 

0 

Percentage 
Returned 

0 

33.3 

66.7 

38.1 

0 

56.0 

0 

0 

0 

0 

0 

0 

80.0 

46.2 

0 

57.1 

34.5 

100 

0 

66.7 

0 

0 
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Table 3.1 cont. 

State Region Number of Total Percentage 
Districts Returned Returned 

Michigan 

Minnesota 

Mississippi 

Missouri 

Montana 

Nebraska 

Nevada 

New Hampshire 

New Jersey 

New Mexico 

New York 

North Carolina 

North Dakota 

Ohio 

Oklahoma 

Oregon 

Pennsylvania 

Rhode Island 

South Carolina 

South Dakota 

Tennessee 

Texas 

Utah 

North Cent 

North Cent 

Southeast 

Central 

Rocky Mt 

Central 

Rocky Mt 

Northeast 

Northeast 

Rocky Mt 

Northeast 

Southeast 

North Cent 

Central 

South Cent 

Pacific 

Northeast 

Northeast 

Southeast 

North Cent 

Southeast 

South Cent 

Rocky Mt 

0 

22 

0 

33 

40 

67 

0 

3 

1 

11 

12 

0 

33 

0 

32 

23 

0 

0 

0 

24 

0 

57 

1 

0 

8 

0 

22 

12 

33 

0 

2 

1 

4 

7 

0 

14 

0 

11 

7 

0 

0 

0 

12 

0 

29 

0 

0 

36.4 

0 

66.7 

30.0 

49.3 

0 

66.7 

100 

36.4 

58.3 

0 

42.4 

0 

34.4 

30.4 

0 

0 

0 

50.0 

0 

50.9 

0 
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State 

Vermont 

Virginia 

Washington 

West Virginia 

Wisconsin 

Wyoming 

Region 
Districts 

Northeast 

Southeast 

Pacific 

Southeast 

North Cent 

Rocky Mt 

Table 3.1 conl 

Number of 
Districts 

3 

0 

17 

0 

7 

1 

t. 

Total 
Returned 

1 

0 

7 

0 

3 

0 

Percentage 

33.5 

0 

41.2 

0 

42.9 

0 

Total 530 240 45.3 

Table 3.2 

Response Rate and Distribution by Region 

Region Number of 
States 

Northeast 

Southeast 

North Central 

Central 

South Central 

Rocky Mountain 

Pacific Coast 

9 

12 

5 

8 

3 

8 

5 

Number of 
Districts 

22 

0 

86 

165 

110 

94 

53 

Number of 
Responses 

13 

0 

37 

84 

48 

42 

16 

Percentage 
of Response 

59.1 

0.0 

43.0 

50.9 

43.6 

44.7 

30.2 
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The Instrument 

Dillman (1983) listed eight general principles in constructing TDM survey 

instruments. (1) The instrument should be designed as a booklet and typed on 

regular paper. (2) Any resemblance to advertising media should be avoided, 

although (3) slightly lighter weight paper could be used to reduce cost. (4) 

The cover should be used for a snappy title, illustration, and directions to the 

respondent. (5) No questions should be placed on the last page, using it 

instead to thank the respondent and ask for additional comments. (6) 

Questions should be carefully ordered with the most interesting occurring first 

and the demographic information last with (7) the researcher being especially 

careful to engage interest with the first question. (8) Each page of the 

instrument should be designed carefully. 

The instrument used in this study was a self-administered questionnaire 

designed by the researcher. It was composed of forty-one questions including 

multiple choice, short answer, and gradations of opinions. Demographic 

questions were placed last as suggested by Dillman. The questions were 

reduced to the front and back of two sheets of paper with some space reserved 

for comments by the respondent. The printing was done on a laser printer 

for a more scholarly appearance. This was a modification of suggestions one, 

four, and five of TDM. After several revisions, the instrument was validated 

by a selected group of professionals, including members of the faculty of the 

College of Education of Texas Tech University and social studies professionals 

from the public schools. Part of the validation procedure included a pilot 

study of a portion of the population. Included with this version of the 

instrument was a cover letter requesting time estimates for completion and 

comments. The study was endorsed by the chairman of Research Committee 
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of the National Rural Education Association and conducted under the auspices 

of the National Center for Smaller Schools, located at Texas Tech University. 

Procedures 

As the second part of TDM, Dillman (1983) suggested eight procedures for 

implementing the survey. First a one-page cover letter must be drafted 

explaining four things: 

1. that this is a socially significant study, 

2. that each respondent is important, 

3. who should respond to the survey, and 

4. the identification system and its purpose. 

Second, the exact mailing date should be included on the letter. Next, the 

letter must be personalized as much as possible and each instrument identified 

to verify response. Fifth, first class postage and individual addressing should 

be used to indicate that the letter is not an advertisement, but a serious 

scholarly study. Sixth, a postcard should be sent exactly one week after the 

instrument has been sent, and, seventh, a second cover letter and survey 

should be sent to those not responding to the initial request three weeks after 

the initial mailing. Finally, seven weeks later, a third cover letter with 

another questionnaire should be sent by certified mail. Following all these 

procedures should result in a higher rate of response. Some of these 

procedures were modified for this survey. Upon advice of some committee 

members, steps six and eight were omitted in this study, accepting the 

possibility of a lower response rate. (See Appendix A for copies of the cover 

letters for each of the mailings and a copy of the survey instrument.) 
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Pilot Study 

A pilot study involving 23 names from the study population was sent the 

second week of December, 1988, as part of the validation process. There were 

no subsequent mailings for the pilot study. For the pilot study, the survey was 

four pages long but not well spaced, printed on a dot matrix printer with the 

return envelopes typed, not printed. The return envelopes were addressed to 

the researcher's home address, since responses were expected during the 

Christmas holidays. The mailing envelope and letterhead on the cover letter 

were from the National Center for Smaller Schools but the letter was printed 

with a dot matrix printer rather than a laser printer. Nine questionnaires 

were returned for a response rate of 39.1%. These were the preliminary 

studies used for validation. Eventually, two more surveys were returned 

increasing the response percentage to 43%. Table 33 identifies the number of 

preliminary surveys sent to each state with the number of surveys 

returned and the percentage returned. 

After discussing the pilot study with reviewers, the following conclusions 

were reached and changes were made: 

1. The questionnaire took approximately 15 minutes to complete, which 

was adjudged an acceptable length. 

2. No question appeared to be unclear, impertinent, or unnecessary, 

although one respondent did suggest that the demographic information be 

deleted. Since this was not possible, and no other respondent nor reviewer 

indicated a problem with the demographic questions, no change was made in 

this section. 

3. Most questions appeared to be clearly understood, although there was a 

need to make some adjustments. 

a) Three questions were added, one requesting information on the 

availability of computers, a second inquiring if the recording 
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Preliminary Survey Distribution 
and Response by State 
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State Preliminaries Preliminaries Percentage 
Mailed Returned Returned 

Arizona 

Arkansas 

California 

Colorado 

Kansas 

Maine 

Minnesota 

Missouri 

Montana 

Nebraska 

New Hampshire 

Oregon 

South Dakota 

Texas 

Vermont 

Washington 

Total 

1 

1 

2 

2 

1 

1 

1 

1 

1 

4 

1 

1 

1 

3 

1 

1 

23 

1 

1 

0 

2 

0 

0 

0 

1 

0 

2 

0 

1 

0 

0 

1 

0 

10 

100 

100 

0 

100 

0 

0 

0 

100 

0 

50 

0 

100 

0 

0 

100 

0 

43 

directly off the air was done with permission, and a third to attempt to 

determine why there was not more original production of videotape materials 

for school use. 
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b) The series of questions (#24) was revised from YES, NO, 

SOMETIMES to NEVER, RARELY, SOMETIMES, OFTEN, and ALWAYS 

to allow a finer discrimination of response (see Appendix A). 

c) Questions 4 and 5 were revised since the responses had indicated 

a wide discrepancy between the number of VCRs and the number of monitors. 

Since it was extremely unlikely that there were many more VCRs than 

monitors or monitors than VCRs, the questions were revised for clarity. 

d) Editing equipment was added to questions 4 and 5 in an attempt 

to solicit more information pertaining to original production. Of the nine pilot 

questionnaires, the first eight indicated little or no original production. The 

sole positive response indicating any original production was from one teacher 

who taught a course in video production. These additions to questions 4 and 

5 as well as the addition to question 11 were intended to solicit information as 

to why there was little original production of any type of videotaped materials. 

4. Upon the advice of some of the committee members, who also received 

copies of the questionnaire, some of the wording was changed, punctuation was 

revised, and emphasis was added to certain words. The researcher's position 

as "research assistant" was added to the cover letter, also upon committee 

advice, to lend further authority to the study. 

5. The columns on question 40 were labeled for increased clarity. 

6. One section, categorizing teacher-attitudes-toward-use, was eliminated 

after careful reflection. The pilot study indicated that the responses were 

apparently the "socially desirable" answer rather than an accurate response. 

Correspondingly, it was believed that other questions such as those on 

techniques of use were providing the desired information concerning teacher 

attitudes toward the use of filmed media. 
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7. It was determined that a second mailing was probable and a third 

mailing might possibly be necessary to achieve the desired response rate. 

Consultation with committee members and other selected professionals 

indicated that the pilot study had provided the necessary validation. 

Adjustments were made in the cover letter in an attempt to heighten the 

respondent's perception of personal importance. Approval of the study by the 

Associate Director of the National Center for Smaller Schools was acquired, 

and his endorsement was added to the cover letter. Preprinted self-addressed 

envelopes were purchased for the return mailer. Both the survey and the 

cover letter were printed on a laser printer to increase the scholarly 

appearance of the survey, and, subsequently, they were xerographically copied. 

The questionnaire was placed on buff colored paper to aid the respondents in 

its identification and location, but the cover letter and both envelopes were 

white to maintain a scholarly appearance. A size ten envelope was used for 

the original mailing, which had the National Center for Smaller Schools logo 

as did the cover letter. (See Appendix A for copies of the letters and the final 

survey instrument.) A size nine envelope was used for the return mailer. 

Paper weight for the cover letter and survey was twenty pound bond. The 

cover letter, two page questionnaire, and return envelope weighed 0.9 ounce so 

each envelope was metered at 25 cents, minimum first class postage. There 

was an insufficient quantity per individual zip code to qualify for presorted 

rates. Both the original and return envelopes were metered for both 

convenience and scholarly appearance. 

Assembling the mailing involved the following procedures: 

1. Each page of the questionnaire was stamped with a number 

corresponding to an assigned number for each respondent. It was decided to 

identify both pages of the questionnaire in case they were separated later. 
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2. A mailing envelope was stamped with the same number to facilitate 

assembly after metering. 

3. The two pages of the questionnaire were stapled. 

4. A cover letter and a copy of the questionnaire were folded for insertion 

in the addressed envelope. 

5. Address labels were placed on the original envelopes corresponding to 

the stamped numbers on the galley list and the questionnaires. 

6. A metered, preprinted, return envelope, the cover letter, and the 

numbered questionnaire were placed in the corresponding envelope with the 

staple sandwiched between the questionnaire and return envelope for metering 

protection. 

7. The entire mailer was then metered and sealed by machine. 

8. As per post office request, the final product was bundled in groups of 

approximately twenty-five and taken to the post office. When they were 

turned in, the postal employee was informed that they were metered mail but 

not presorted. 

The Survey 

After validation the survey was mailed to the 530 targeted population, 

excluding those who had responded to the pilot study. Table 3.4 shows the 

number of surveys mailed to each state with the total number returned from 

the first mailing and the percentage returned. 

Twelve to 15 working days later a second letter and questionnaire was sent 

to those not responding (Vigderhous, 1978). The second mailing included 

another cover letter, a second copy of the questionnaire and another 

preprinted, postage paid, return envelope. The questionnaire was not coded 

for the second mailing in an attempt to appeal to those who might be 
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State 

Table 3.4 

Survey Response by State 
on the First Mailing 

Number 
Mailed 

Total 
Returned 

Percentage 
Returned 

Alaska 

Arizona 

Arkansas 

California 

Colorado 

Idaho 

Illinois 

Indiana 

Iowa 

Kansas 

Kentucky 

Maine 

Minnesota 

Missouri 

Montana 

Nebraska 

New Hampshire 

New Jersey 

New Mexico 

New York 

North Dakota 

6 

5 

20 

7 

23 

10 

13 

1 

22 

29 

1 

3 

22 

32 

40 

65 

3 

1 

11 

12 

33 

1 

2 

5 

0 

8 

4 

4 

0 

7 

7 

1 

1 

4 

12 

7 

25 

1 

1 

4 

2 

10 

16.7 

40.0 

25.0 

0 

34.7 

40.0 

30.7 

0 

31.8 

24.1 

100 

33.3 

18.1 

37.5 

17.5 

38.5 

33.3 

100 

36.4 

16.7 

303 
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State Number 
Mailed 

Total 
Returned 

Oklahoma 

Oregon 

South Dakota 

Texas 

Utah 

Vermont 

Washington 

Wisconsin 

Wyoming 

32 

22 

24 

57 

1 

2 

16 

7 

1 

6 

5 

7 

21 

0 

0 

4 

0 

0 

Percentage 
Returned 

18.8 

22.7 

29.2 

36.8 

0 

0 

25 

0 

0 

Total 521 149 28.6 

postage cancellation and the placing of the state abbreviation on the return 

envelope. First class postage stamps were used on the second mailing and 

return envelopes. Table 3.5 indicates the quantity of surveys mailed to each 

state in the second mailing with the total response and percentage of response. 

The survey instrument was completed and validated by January 15, 1989. 

The instrument was mailed on January 21 with the second mailing on 

February 10, 1989, and data collection was completed by the end of March. 

Sufficient surveys were received by February 28 (229 instruments) to begin 

data processing. With the return totalling 240 by March 17, it was decided to 

cease data collection. 
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Table 3.5 

Survey Response by State 
on the Second Mailing 

State 

Alaska 

Arizona 

Arkansas 

California 

Colorado 

Idaho 

Illinois 

Indiana 

Iowa 

Kansas 

Maine 

Minnesota 

Missouri 

Montana 

Nebraska 

New Hampshire 

New Mexico 

New York 

North Dakota 

Oklahoma 

Number 
Mailed 

3 

2 

11 

1 

12 

5 

4 

1 

10 

8 

1 

13 

16 

19 

29 

1 

6 

10 

19 

16 

Total 
Returned 

1 

1 

2 

0 

4 

4 

2 

0 

5 

3 

1 

4 

9 

5 

6 

1 

0 

5 

4 

5 

Percentage 
Returned 

333 

50.0 

18 

0 

333 

80.0 

50.0 

0 

50.0 

37.5 

100 

30.8 

563 

263 

20.7 

100 

0 

50.0 

21.1 

313 
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State 

Oregon 

South Dakota 

Texas 

Utah 

Vermont 

Washington 

Wisconsin 

Wyoming 

Table 3.5 cont. 

Number 
Mailed 

5 

10 

29 

1 

1 

9 

6 

1 

Total 
Returned 

1 

5 

8 

0 

0 

3 

3 

0 

Percentage 
Returned 

20.0 

50.0 

27.6 

0 

0 

33.3 

50.0 

0 

Total 280 82 29.3 

Data Analysis 

The statistics involved included a frequency count to obtain means, ranges, 

and standard deviations, with the chi square being used to test for significance 

of difference in selected distribution of responses. Data was analyzed by the 

SAS (Statistical Analysis System) computer program on the VAX-3086, VMS, 

versions V5.0 - 2 on the Texas Tech University mainframe computer. Data 

was entered using the WordPerfect (4.2) word processor, saved as an ASCHII 

file, and subsequently uploaded to create a VAX data file. Data correction 

was handled using similar methodology. 



CHAPTER IV 

PRESENTATION AND ANALYSIS OF DATA 

It was the intent of this study to collect information on VCR use within 

the very small school districts of the United States, those that have a total 

enrollment of less than 300, but that contain a secondary program. It was 

intended to determine how VCRs were being used, if effective media use 

techniques were being followed, the amount and quality of the knowledge 

social studies educators in these small schools possessed about copyright issues, 

and their compliance with the current US Copyright Revision Act of 1976. 

Results 

Within the United States, 530 school districts met the criteria to participate 

in this study. All districts were contacted once and many were contacted twice 

to solicit information. By March 17, 1989, 240 responses had been received, 

including those responding to the pilot study. These school districts 

represented most of the United States. Table 3.1 indicates the response by 

state and Table 3.2 shows regional response rates. Except for the few single 

district states that had 100% response, the best return was from Idaho with 

80% of those surveyed returning their questionnaires and Arizona, Maine, 

Missouri, and New Hampshire, each with a 67% response rate. The largest 

number of responses were from Nebraska (33), Texas (29), and Missouri (22). 

Since no districts in the southeast had met the qualifications, none were 

contacted. There were also no surveys returned from California, Indiana, 

Utah, and Wyoming; however, the last three states only had one district that 

met the criteria. 

50 
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All 240 respondents indicated that videotapes were shown in their 

classroom. Even though those surveyed were asked to return the 

questionnaire if they did not use videos, it appears likely that those not using 

videotapes disqualified themselves as apparently did some districts that did not 

consider themselves to be rural. The number of videotapes shown by each 

respondent in one school year varied from 1 to 350 with the average being 

27.7 videotapes shown per year. As the standard deviation of 31.5 indicates, 

there was widespread deviation from the mean. 

Availability of Equipment 

The information on the availability of equipment was divided into 

videotape sources, hardware variety and availability. 

Videotape sources. When queried, 143 (59.6%) of the respondents 

indicated that their school had its own videotape collection while 93 schools 

(38.8%) did not. Four educators (1.7%) did not answer this question. The 

sources for these videotapes were varied; media centers provided 95 or 48%; 

district funds bought 75 or 37.9%; funds generated by PTAs or special 

projects purchased 13 or 6.6%; and other sources furnished 15 or 7.6%. 

Under the heading of MATERIALS, question sixteen requested information 

on who selected video materials for purchase in the respondent's school. The 

answers indicated that the individual teacher was most likely to choose the 

video materials with the librarian rating second, principals were third, 

department chair fourth, a mixture of other choices fifth, and least likely to 

select the materials was a committee. 

Most respondents (199 or 82.9%) said they used videotapes from their 

personal collection while a few (39 or 16.3%) said they did not. The estimates 

of the number of videotapes shown from personal collections ranged from 0 to 
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250 with a mean answer of 14.7 videotapes per respondent (173 of the 199 

gave an estimate). Table 4.1 indicates the sources from which the videotapes 

in the respondents' personal collections were obtained. 

Source 

n=199 

Table 4.1 

Sources of Videotapes in Personal Collections 
as Reported by Social Studies Educators 

in High School Districts 
of Less Than 300 Enrollment 

Number Selecting Percentage by Source 
Each Source of Those Who Use 

Their Own Tapes 

Purchase 

Tape off air 

Copy from friends 

Other 

96 

161 

62 

16 

48.2 

80.9 

31.2 

8.0 

Hardware. Tables 4.2 and 43 denote the equipment that is currently 

available for classroom use, as well as estimated immediate needs for video 

equipment, including VCR/monitors, videocameras and video editing 

equipment. Also shown on Table 4.2 is the current availability of computers 

for faculty use. Standard deviation and mean for each item is shown also on 

the two tables. 

Not only is actually availability important, but so also is perceived 

availability of equipment. Table 4.4 indicates the opinions of the respondents 

toward the availability of school owned VCRs, the perceived importance of 

audiovisual materials to instruction, and general teacher preference for VCR 

equipment as opposed to of computer equipment. Of the 240 respondents, 85 

(35.4%) said that they occasionally brought their own equipment while 155 
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Table 4.2 

Current Availability of Equipment 
in High School Districts 

of Less Than 300 Enrollment 

Equipment 

VCR/Monitor 
n=237 

Videocameras 
n=222 

Range 
Minimum 
Number 

1 

0 

Editing Equipment 0 
n=:135 

Computers 
n=224 

0 

Maximum 
Number 

15 

5 

7 

40 

Table 43 

Mean 

3.2 

1.2 

0.2 

9.7 

Std 
Dev 

1.9 

0.7 

0.7 

8.3 

Estimated Immediate Video Equipment Needs 
in High School Districts 

of Less Than 300 Enrollment 

Equipment 

VCR/Monitor 
n=209 

Videocameras 
n=184 

Range 
Minimum 
Number 

0 

0 

Editing Equipment 0 
n=137 

Maximum 
Number 

15 

5 

5 

Mean 

33 

1.4 

0.8 

Std 
Dev 

2.4 

1.0 

0.7 



Opinion 

Table 4.4 

Opinion of Social Studies Educators 
Toward the Availability of Equipment 

in the Secondary Programs 
of High Schools Districts with 

Less Than 300 Enrollment 

NA SA NO D SD 

54 

Trouble getting 
equipment 

Audiovisuals are 
important 

Teachers prefer 
VCRs to computers 

15 17 22 57 60 65 

18 67 88 50 10 

24 29 102 52 20 

NA = no answer SA = strongly agree A = agree NO = no opinion D = 
disagree SD = strongly disagree 

(64.6%) did not. The reasons given for bringing personal VCR equipment are 

presented in Table 4.5 as are the number of responses and percentage of 

response for each category. 

The video format most commonly available to educators was another 

matter of interest, since obscure formats could restrict the use of rental or 

commercially purchased videotapes and create compatibility problems with 

personal equipment. The survey indicated that the format most widely 

available in these smaller schools was 1/2" VHS with 95% (229) of all 

respondents listing this type, while 3/4" U-matic had two responses (.8%), six 

respondents were not sure (2.5%), three others (1.3%) did not answer the 

question, and one survey instrument indicated using both 1/2" Beta format 

and VHS. 
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Table 4S 

Reasons Given by Social Studies Educators 
for Using Personal Video Equipment 

in the Classroom 

Reason 
n=85 

Response Percentage 

School Equipment 
Not Available 

School Equipment 
Not Compatible 

Personal 
More Convenient 

Other 

49 

8 

36 

15 

57.6 

9.4 

42.4 

17.6 

Original Production 

Original production was the shortest of the categories with five questions. 

All respondents answered the initial question as to whether or not they did 

any original production. Most (173 or 72.1%) indicated that they did no 

production of videotapes, while 67 or 27.9% answered that they were involved 

in some level of production. Because this reaction had been anticipated, the 

question was asked as to why they did not produce their own materials. A 

reason was given by 94% of those answering as is shown in Table 4.6. The 

most common reasons given for no production activity were lack of interest 

(22.5%) and lack of equipment (31.8%), while 9.2% indicated that they did 

not know how to produce their own materials and that training was not 

available. A total of 22 (12.7%) individuals said that enough materials were 

already available for use so that no original production was needed, and 8.7% 

listed other reasons. 
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Table 4.6 

Reasons Given by Educators for No 
Involvement in Original Production 

Reasons 
n=173 

Lack of Equipment 

Lack of Interest 

Enough Available 

Lack of Knowledge 

Training Unavailable 

Other 

Response 

55 

39 

22 

16 

16 

15 

Percentage 

31.8 

22.5 

12.7 

9.2 

9.2 

8.7 

While in question 11, 67 of those surveyed answered that some original 

production occurred, in question 12, 87 said they videotaped student activities 

in class, an important difference of 20 more indicating production of original 

materials than said they produced any original materials. However, a frequent 

example given for the question 12 was the videotaping of athletic events. It 

appears that several respondents did not consider videotaping of athletic events 

to be original production of materials. In describing the types of original 

production, approximately equal amounts of student created materials (74.6%) 

and taping for evaluation occurred (76.1%). Fifteen educators (22.4%) 

indicated that they did some other kind of original production, and one 

commented that his/her principal videotaped classes for purposes of teacher 

evaluation. 
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Materials 

The section of the survey concerning materials included questions on the 

selection of video materials, the general availability of programming, various 

sources of videotapes, and copyright information on the recording, storage, 

and use of videotaped materials, as well as sources of supplementary materials 

and storage. As discussed in the section on videotape sources, librarians and 

individual teachers appeared to have the greatest influence on the purchasing 

of materials. When asked to rank the three major sources of videotapes and 

given seven alternatives, including the category of "other," most (94 or 39.2%) 

chose multiple district or regional level media centers as their first choice with 

the second most popular first choice being the teacher's personal collection (60 

or 25%). The latter was the single most popular second choice (74 or 30.1%) 

as well. Table 4.7 denotes the number of respondents who selected each 

category as one of their first three choices. Those surveyed also 

communicated that first choice-sources furnished between 1 and 320 videotapes 

with a mean of 19.6 and standard deviation of 30.1, while the second source of 

choice provided from 0 to 99 videotapes, or 7.1 videotapes on the average 

(standard deviation of 9.2), and the third source from 0 to 25, or an average 

of 4.1 videotapes (standard deviation of 3.9). (Some respondents listed higher 

values for the third source than the second, but the data was recorded as 

entered on the questionnaire.) 

When asked if they occasionally tape materials directly off the air from 

their television sets, 196 (81.7%) indicated that they did, while 38 (15.8%) 

indicated that they did not, with 6 (2.5%) not responding (see Figure 4.1). 

Table 4.8 shows the breakdown of responses for a number of off-the-air 

recording sources. When asked if the recording was done with permission 29 

(14.8%) indicated yes, 129 (65.8%) indicated no, and 38 (19.4) did not answer. 
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This question elicited the largest omission for any question on the survey with 

the next largest omission occurring on survey question 40 (see Appendix A), 

which included the rating statements, "I abide by the 1976 copyright law when 

I use videotapes in my classroom" (37 left unanswered) and "I abide by the 

1976 copyright law when I videotape programs for use in classroom (sic)" (40 

omissions). 

Table 4.7 

Ranking of Preferred Sources of Videotapes 
by Social Studies Educators in 

High School Districts 
of Less Than 300 Enrollment 

Source 

n=240 

Media Center 

Commercial 

Personal 

School 

Rental 

Other Teachers 

Other 

First 
Choice 

94 

8 

60 

17 

32 

6 

2 

Second 
Choice 

32 

19 

74 

49 

48 

10 

23 

Third 
Choice 

15 

17 

44 

40 

36 

4 

39 

Those surveyed were asked to rank the types of programs they were most 

likely to videotape, and Table 4.9 reflects their choices. The single most 

popular choice was programs or series from PBS with 79 of 196 (40.3%) 

listing it as their first choice and 53 (27.0%) listing it as their second choice. 

One educator responded with the comment, "we are a member of our local 
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Network 
n=196 

Table 4.8 

Sources of Programs Recorded Off the Air 
as Indicated by Social Studies Educators 

in High School Districts 
of Less Than 300 Enrollment 

Number 
of Responses 

Percentage 

PBS 

ABC 

CBS 

NBC 

Discovery 

A&E 

Pay or Premium 

Other cable 

146 

70 

69 

66 

35 

25 

13 

17 

74.5 

35.7 

35.2 

33.7 

17.9 

12.8 

6.6 

8.7 

Table 4.9 

Types of Programs Most Frequently Recorded 
Off the Air by Social Studies Educators 

in School Districts of Less Than 300 Enrollment 

Type of Program 
n=196 

First 
Choice 

Second 
Choice 

Third 
Choice 

PBS series 

News 

Special 

Cable accessed 
series 

Pay cable 

Docudrama 

79 

43 

22 

21 

2 

8 

53 

45 

52 

29 

7 

28 

15 

29 

36 

34 

5 

23 
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PBS station and have record[ing] rights for at least one year on everything we 

tape." (Appendix B carries further teacher comments on off-air-recording 

practices.) 

To identify the programming variety available to social studies teachers in 

the smaller districts, respondents were queried about the availability of cable 

service. Cable service was available to 153 (63.8%) respondents; while 84 

(35%) replied that it was not available; and three (13%) provided no answer 

to the question. Thus, at least 1/3 of those responding had no access to cable 

at all. For those with cable access, the number of channels available varied 

widely from 3 to 50 with an average of 14.5 channels and a standard deviation 

of 8.2. 

Copyright 

Copyright information was gathered through questions 10, 20, 21, 23, and 

40. Table 4.10 delineates some of the data which was gathered regarding the 

off-air-recording practices of the social studies teachers responding to the 

survey. Using the number 196 (those who answered that they occasionally 

videotaped directly off the air), as the base figure, 64.3% (126) indicated that 

they did not intend to erase the taped material, and 71.4% (140) intended to 

reuse the material. On this series of copyright related questions, an average of 

21.5 people (11.0%) did not respond to the questions. Even when the 

respondents answered the question, comments often indicated that there were 

ambiguities in interpretation. Appendix B reports the exact comments added 

to the questionnaire by respondents. These were not intended to be examples 

of formal writing so editorial additions were made to clarify some statements 

for the body of the dissertation. One person replied that, "any programs used 
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in [the] classroom that are taped are never used for resale, but only [for] 

educational use." Another retorted, "I know about the copyright laws, but I 

feel it is justified to copy something because of the need to use [it] in the 

Table 4.10 

Off-Air-Recording Practices 
of Social Studies Educators 

in High School Districts 
of Less Than 300 Enrollment 

Practice 
n=196 

Yes No No Answer 

Taped off air 

From a friend 

Will erase 

Will reuse 

Already reused 

Multiple subjects 

Network supplements 

Teacher made sups. 

Will reuse supplements 

Already reuse sups. 

Multiple subjects sups. 

Supplements in library 

Supplements can be 
used by others 

Tape in library 

Tape can be 
used by others 

176 

85 

46 

140 

113 

128 

144 

127 

142 

106 

108 

17 

112 

47 

7 

82 

126 

39 

63 

48 

34 

48 

32 

61 

63 

156 

63 

129 

13 

29 

24 

17 

20 

20 

18 

21 

22 

29 

25 

23 

21 

20 

139 37 20 
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education of my students." A third answered, "I don't usually worry about 

the copyright law. If there is something on TV that I feel will help my 

students I often will use it " Still a fourth commented, "by the time you 

find out programs are on, it really makes it difficult to contact [the] copyright 

holder. If [the program is] needed more than once [it is] illogical to erase 

[it]." 

While many respondents gave evidence of their intentions to keep and 

reuse the videotapes and materials which they had recorded, they also noted 

that these videotapes and materials were not stored in the library, although 

the taped materials would be available for use by other teachers. 

One hundred and ten (45.8%) of those surveyed replied that they have 

been informed about the Copyright Revision Act of 1976, but 123 (513%) said 

they had not, with seven (2.9%) not answering. Meanwhile, on question 40, 

148 (61.7%) indicated a need for more information. Table 4.11 lists the 

selection of sources for information on the copyright act with the responses 

and percentages for each. 

A chi square statistical analysis was performed on the relationship between 

those who said they were informed about the copyright revisions and the 

following practices: 

1. When asked if they had permission to record, the hypothesis that there 

was no relationship between those who had been informed about the copyright 

law and those who had not, was rejected at the 5% level of significance and 

accepted at the 1% level of significance. The chi square value was 4.040 with 

one degree of freedom. 

2. When asked if they considered that they were abiding by the law when 

using the videotape in class, the hypothesis that there was no relationship 
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Table 4.11 

Sources of Copyright Information as Indicated 
by Social Studies Educators in High School 

Districts of Less Than 300 Enrollment 

Source 
n=110 

Word of Mouth 

Professional Literature 

College Class 

Inservice 

Faculty Meeting 

Librarian 

Other 

Number 

34 

31 

28 

26 

21 

19 

12 

Percentage 

30.9 

28.2 

25.5 

23.6 

19.1 

173 

10.9 

between those who were informed about the copyright law and those who were 

not, was rejected at both the 5% and 1% level of significance with a chi 

square value of 22.523 with four degrees of freedom. 

3. When asked if they considered that they were abiding by the law when 

recording the videotape, the hypothesis that there was no relationship between 

those who said they were informed about the copyright law and those who 

were not, was rejected at both 5% and 1% levels of significance with a chi 

square value of 29.393 and four degrees of freedom. 

Techniques of Use 

This portion of the survey instrument included questions on the training 

received in filmed media use, practices or techniques used for filmed media 
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presentation in the classroom, and education in proper copyright practices. 

Over 52% (125) of the respondents indicated that they had not received 

formal training in the use of filmed media in the classroom, and 109 (45.4%) 

had been trained. There appeared to be no relationship at all between formal 

training in recognized filmed media use techniques and the use of those 

techniques by the respondents to this study. A chi square statistical analysis 

was performed on the relationship between formal training in the use of 

filmed media in the classroom and the previewing of 16 mm films with no 

significance at either the 5% or 1% level. Since the test did not meet the 

requirement of a minimum cell count of five, results were inconclusive for the 

following techniques when compared with formal training: 

1. previewing of videotapes, 

2. the use of supplementary materials, 

3. introduction of the videotape, 

4. reinforcement upon conclusion of the presentation, 

5. evaluation of student needs prior to presentation, 

6. evaluation of the success of the videotape after presentation, and 

7. pausing for clarification. 

Most of the educators (87.5%) indicated that they used supplementary 

materials at least sometimes with 10% claiming that they ALWAYS 

supplemented videotapes. Most of the respondents used network or sponsor 

created supplements (144), while 127 claimed to use teacher created materials. 

One educator said that he/she had "used sponsor-generated materials, some 

are applicable, others are too involved for [the] time frame." Some teachers 

indicated a relationship between supplementary materials and videotaping ofl̂  

the air. One commented, "the only programs I have recorded are those that I 

have previously received materials for. . . . • 
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Table 4.12 lists the sources of training in media techniques from which the 

respondents were able to choose. (Obviously, several respondents indicated 

more than one source of training.) Of those who had training, the elapsed 

time since the completion of training ranged from 1 to 30 years with a mean 

of 7.8 years (95 educators replied positively to this question). Table 4.13 

identifies responses to queries on various techniques of media use. 

Table 4.12 

Sources of Training in Filmed Media Use Techniques 
as Indicated by Social Studies Educators 

in High School Districts 
of Less Than 300 Enrollment 

Source 
n=109 

College Media 

Instructional Methods 

District Inservice 

Building Inservice 

Continuing Education 

Number 

76 

49 

16 

8 

7 

Percentage 

69.7 

45.0 

14.7 

7.3 

6.4 

While the majority of teachers (66.2%) surveyed indicated that they and 

their compatriots considered audiovisuals important instructional tools, 56.3% 

felt they could teach without using audiovisuals. However, only 22.5% felt 

that they could teach as effectively without the use of videotapes. Replied one 

respondent, "a VCR is merely a teaching tool like any other. How effective it 

is depends on the person using it." Of those surveyed, 68.8% said they 
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Table 4.13 

Techniques for Use of Filmed Media as Practiced 
by Social Studies Educators in High School 

Districts of Less Than 300 Enrollment 

Technique 

Preview 16 mm 
Preview 

Videotape 

Supplementary 
Materials 

Pause to 
Clarify 

Evaluate Needs 
Introduce 
Reinforce 
Evaluate 

Achievement 

Supplement to 
Instruction 

Use To Teach 
Concepts 

Never 

15 

1 

2 

5 

1 
1 
1 

3 

2 

6 

Rarely 

35 

11 

20 

18 

8 
1 
7 

18 

2 

10 

Some 
times 

74 

59 

101 

61 

58 
15 
36 

70 

30 

82 

Often 

49 

85 

85 

88 

83 
66 
82 

79 

90 

106 

Always 

51 

24 

24 

56 

82 
148 
101 

60 

102 

21 

RARELY or NEVER monitored a class taught mostly by videotape and 82% 

said that they were unaware of any or many classes taught predominantly by 

videotape. At least 80% used videotapes as supplementary material. There 

was, however, no indication of the use of VCRs for independent instruction 

and very little use for the direct teaching of elements of instruction, or specific 

concepts. 



68 

Demographic Information 

The demographic portion of the questionnaire collected information on 

subject matter certification, range of courses taught, coaching of athletic teams, 

sponsoring of extracurricular activities, and the number of students and 

teachers, and the grade range for the high schools. Also, data was gathered 

concerning the individual teachers, such as educational level, age, sex, years in 

the district and particular assignment, and the degree of contact with other 

teachers in their field. 

Of the 240 respondents, 215 (89.6%) indicated that they were certified to 

teach in their subject areas, with 12 not certified or partially certified and 13 

not replying. Figure 4.2 illustrates the percentage of teachers certified to teach 

the subjects they are assigned. 

Most of the social studies teachers were involved in extracurricular 

activities with 128 coaching, 166 sponsoring some other extracurricular 

activity, 80 doing both, 48 only coaching, 86 only sponsoring, and 19 doing 

neither (see Figure 4.3). There were 173 males and 54 females who returned 

the survey. Chi square analysis indicated a relationship between sex and 

sponsorship of extracurricular activities (females do sponsor) and coaching and 

sex (males do coach). Males are likely to do both while there is insufficient 

data for conclusions about females. Of the 54 females, 9 were coaches and 

sponsors of extracurricular activities, 4 were neither, 1 coached but did not 

sponsor, and 37 sponsored but did not coach. Tables 4.14, 4.15, and 4.16 are 

a breakdown by respondent's sex for coaching and sponsoring of 

extracurricular activities. 
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Sex 

Table 4.14 
The Relationship Between 

Coaching Assignment and the 
Sex of the Respondent 

Male 

Female 

Total 

Coach 

yes 

113 

10 

123 

no 

58 

42 

100 

Total 

171 

52 

chi square 35.387 df 1 

reject at 5% and 1% levels of significance 

Table 4.15 

Sponsorship of Extracurricular Activities 
According to Sex of Sponsor 

Sex 
Male 

Female 

Total 

Sponsor 
yes no 

113 

46 

159 

54 

5 

59 

Total 

167 

51 

chi square 10.048 df 1 

reject at 5% and 1% level of significance 



Coach 
Yes 

No 

Total 

Table 4.16 
Comparison of Coaching 

and Extracurricular 
Sponsorship by Males 

Sponsor 
yes no 

71 

42 

39 

15 

113 54 

72 

Total 

110 

57 

chi square 1.433 df 1 

accept at both 5% and 1% levels of significance 

Over 74.5% (179) of the schools surveyed consisted of grades k-12, pk-12, 

or 1-12. The enrollment of the high schools ranged from 8 to 300 with an 

average of 76.9 students and standard deviation of 51.6. The size of the 

faculty ranged from 3 to 30 with a average instructional staff of 10.9 people 

per high school. The standard deviation for number of staff members is 4.8. 

The pupil/teacher ratio based on the survey data averaged approximately 10 to 

1. Those surveyed indicated that the social studies staff, in addition to 

themselves, ranged from 0 to 4, for an average of 0.7 additional departmental 

staff. (For tallying purposes each part time staff member was counted as a 

full time position since the purpose was to determine teacher isolation. Even a 

part time person would provide opportunities for collaboration. Most 

respondents were the sole social studies staff in their high school.) 

When queried about degree qualifications, 13 did not respond. Of the 

remainder, 160 had bachelor degrees, 56 masters, 1 PhD, 3 EdD, 3 
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administrators' certificates, and 4 other degrees of some sort. Respondents, 

who also listed in the space beside "other" such things as endorsements in 

other fields and hours above the highest degree earned, were counted under 

the category of the highest degree earned, when it was identifiable, rather than 

the category of "other." 

The average age of the individual was 37 years with a range from 20 to 61 

years and a standard deviation of 9.0. Years since the completion of the 

bachelor degree varied from 1 to 40 years with a mean of 12.9 years and a 

standard deviation of 8.5. The average number of years since the last degree 

was earned was 10.4 (standard deviation 7.9), varying from those newly 

graduated to 33 years. Many of the teachers had been in their present 

assignment and present district for several years; the range within the district 

was 1 to 30 (mean 7.8, standard deviation 6.8) years and within the present 

assignment from 1 to 33 (mean 73, standard deviation 6.4) years. 



CHAPTER V 

CONCLUSIONS, RECOMMENDATIONS 

AND OBSERVATIONS 

Summary 

There has been growing concern that the quality of education being 

provided by the rural school district is not equal to that being provided by the 

more heavily populated district. Several factors fuel this concern. One is the 

awareness that the rural population in the United States has begun to increase 

as a percentage of the total population; after years of population movement 

towards the urban centers, many people are now leaving the cities and 

suburbia to live in the countryside. Another important factor in the concern 

about rural education is that the quality of public education in general has 

entered the arena of national debate. This debate ranges from suggestions for 

step by step, evolutionary change to calls for immediate, complete overhaul 

and re-design of the educational system. Many private and governmental 

groups have become increasingly interested and active in the entire educational 

process. 

Specific factors frequently identified as typical problems of rural schools 

are geographic isolation, limited course offerings, limited finances, and 

weaknesses in teacher qualifications. The use of current and developing 

communication and information technology has been suggested as one method 

to redress some of these perceived deficiencies of these smallest schools of the 

nation. One newly and readily available technology, with the potential to 

assist in solving some of the difficulties faced by rural education, is the 

videocassette recorder, or VCR. 

74 
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This project studied the use of VCRs by secondary social studies teachers 

in United States school districts with less than 300 total student enrollment. 

Secondary programs were selected because there appeared to be a wide variety 

of materials available for use on this level in the social studies. Also, it would 

be relatively easy to identify individuals to be contacted, since most secondary 

programs are divided into departments with specifically designated chairman. 

School districts with an enrollment of less than 300 students were chosen as 

being those most likely to be facing the difficulties listed above for rural 

schools, as well as being an area specifically identified as needing further 

research. 

It was the intent of this study to determine the instructional use of VCRs 

and the quality of that instruction. Specific research questions to be answered 

included: 

1. What is the availability of VCR equipment? 

2. How are VCRs being used? 

3. What types of videotapes are being used? 

4. What is the source of these tapes? 

5. Are teachers following recognized film-use techniques as teaching 

strategies with videotapes? 

6. Are supplementary materials being used with the videotapes? 

7. Is this supplementary material teacher generated, district generated, or 

commercially generated? 

8. Is most VCR use additive, integrated or independent? 

9. Are teachers informed about the current copyright law? 

10. Are teachers observing the current copyright law? 
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Summary of Research Findings 

The findings substantiated some of the expectations stated in Chapter I, 

but did not support others. It had been expected that videocassette equipment 

would be generally available, but not in the quantities that most teachers 

would desire. This would result in the need for teachers to furnish their own 

equipment, a sense of frustration at the lack of equipment, and a feeling of 

high priority for the purchase of the lacking equipment. Instead it appears 

that few teachers (35.4%) need to furnish personal equipment (except tapes), 

and there is generally no difficulty getting the school equipment when it is 

needed. Of the 225 who responded to the question on whether or not they 

have trouble getting a VCR when they need it, 53.7% DISAGREE or 

STRONGLY DISAGREE, compared to 163% that AGREE or STRONGLY 

AGREE that they have problems. The VCR appears to be a readily available 

tool for the small school, social studies teacher. 

Involved in the issue of availability is that of compatibility. Most pre

recorded videotapes that can be rented or purchased, and most blank 

videotapes that can be bought, are 1/2" VHS, or 1/2" Beta to a much lesser 

extent. Obscure equipment formats would severely restrict the availability of 

materials and probably increase the use of personal equipment for classroom 

purposes. It had been expected that the most common format would be the 

1/2" VHS but that there would be a fairly large percentage of other formats. 

That expectation was totally incorrect. The preponderance of 1/2" VHS 

format was so great as to virtually eliminate compatibility problems. 

Also, related to the availability of equipment, is the question of the 

materials used with that equipment. A consistent complaint expressed by 

respondents was the lack of affordable videotapes. Repeatedly, the 

respondents added comments like, "being from a small district means less 
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money to spend of supplement materials," or "purchase/rental prices are too 

high for a small, remote rural school." One educator suggested, "Wouldn't it 

be ideal to have a national video/film lending library that allowed you to copy 

tapes but only charged a very small fee so small schools could afford to 

participate[?]" 

Most of the videotapes used in the classroom appear to be from teachers' 

personal collections with 74.2% of all respondents listing this as their first, 

second, or third choice of sources for videotaped material. Second most 

popular among the given sources for videotaped material was the multiple-

district or regional level media center with 58.8% of all respondents listing 

this as their first, second, or third choice. This was the preferred first choice 

source, while personal collections was the preferred second choice source. The 

third most commonly used resource was videotape rental with 48.3% choosing 

this category. Several teachers requested listings of sources of free or 

inexpensive videotapes, commenting that they had to drive several miles to 

rent videotapes, and then often found the selection limited. Others added that 

financial considerations determined the quantity and quality of tapes available 

for instructional purposes. 

It had been expected that the most popular source would be the social 

studies educator's personal collection with rental sources being next in 

popularity. It had not been expected that so many videotapes would be 

available from the various multiple-district or regional level media centers. 

Limitations in accessing a variety of television channels and rental sources was 

much greater than expected by the researcher, which possibly effected the 

popularity of some of the other sources. 

Besides the standard "educational" fare furnished by regional media 

centers, what types of videotapes were being used by social studies educators? 
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The researcher had expected that a variety of videotapes would be used, 

including classic movies, docudramas, newscasts, and special televised 

informational presentations. Again the survey did not substantiate that 

anticipation. For their first, second, or third choice, 75% of the respondents 

preferred PBS programs or series, 59.7% chose the categories of news or news 

specials, 56.1% chose specials such as bicentennial or holiday specials, 42.9% 

mentioned other cable accessed series, such as "World at War" or "Twentieth 

Century," 30.6% listed docudramas, and 7.1% listed pay cable movies or 

specials. More of the respondents than was expected indicated that the 

newscasts and specials were popular because of their students' isolation. The 

researcher, frankly, did not realize that television reception of the three major 

networks and PBS was not available to "everyone" in the United States. 

Again, limitations in accessing a variety of broadcast and rental sources 

were much greater than expected by the researcher and probably affected the 

choice of program types. There were several comments to the effect that a 

variety of choices were not available in their community due to limited 

television access. As previously stated, several respondents indicated difficulty 

in renting videotapes as well. One respondent mentioned taping a morning 

network news program every day to show to his/her students since most of 

them had no access to television programming of any type. 

Lack of variety may also be reflected by the list of off-air-recording 

sources. PBS ranked highest (146 positive indications) with both the Arts and 

Entertainment network and the Discovery Channel (both of which carry a 

wide variety of programs of interest and use to social studies educators) 

receiving only twenty-five and thirty-five positive responses, respectively, as 

sources of primary taping. All three major commercial networks, ABC, CBS, 

and NBC, ranked higher than A&E and Discovery combined. It is important 
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to remember that the average number of cable channels, available to those 

who have any cable at all, is less than fifteen channels. Thirty-five percent of 

those surveyed had no cable at all, while of the over 62% that did have cable 

access, the smallest number of channels available was three (which as a rule 

would consist of some combination of the major networks and PBS, rather 

than independent stations or relatively minor networks). 

Another matter of concern was how VCRs were being used in the social 

studies classrooms of these smaller schools. Were teachers following 

recognized film-use techniques as teaching strategies with videotapes? Were 

supplementary materials being used to enrich the use of videotapes? Was this 

supplementary material teacher generated, district generated, or commercially 

generated? The data was expected to show that most social studies teachers 

did know and use effective filmed media-use techniques most of the time. It 

was expected that teachers would evaluate the targeted audience, determine 

objectives and develop, or at least use previously developed, supplementary 

materials to enhance the videotaped instruction. It was expected also that 

some means of evaluating the instructional impact of the videotape would be 

used. These expectations were supported by the data collected. 

An interesting observation of the survey was that, while most social studies 

teachers did follow recognized filmed media-use techniques, over 50% had 

never had formal training in those techniques. Most (91.2%) respondents 

indicated that they previewed videotapes at least sometimes, compared to a 

lesser number (71.8%) who indicated the same about 16 mm films. (This may 

be related to availability of compatible equipment at home or to off-air-

recording, where the videotape would have been viewed as recorded. But, 

these was no evidence collected to determine this one way or another.) The 

majority (89.9%) of those surveyed uses another advantage of VCRs, that of 
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pausing, to interrupt the videotape for clarification or elaboration. Most of 

the educators (87.6%) used supplementary materials with videotapes at least 

some of the time, with 45.4% using them OFTEN or ALWAYS. They 

indicated that 61.7% of them ALWAYS introduced a videotape and 42.1% 

ALWAYS used some type of reinforcement activity after the videotape. Only 

8.8% RARELY or NEVER evaluated the success of videotape use and even 

fewer (3.7%) indicated they RARELY or NEVER evaluated the needs of the 

students before using a videotape. The researcher must ask if these are 

examples of socially desireable answers rather than accurate reflections of 

teacher practices. 

These results left the researcher asking why the teachers are utilizing these 

techniques when they say they have not been trained to use them. Where are 

they learning these techniques? The use does not seem to be related to age 

and experience, and training in media use seems to be of little effect. Are 

these practices only "common sense" or are they were learned in other 

methods courses and applied to media use? 

It had been expected that most teachers would believe that they could 

teach without the use of videotapes, but that they taught more effectively 

through the use of videotapes. This appeared to be supported by the results 

of the survey. Only 15% said they could not teach without the use of 

videotapes, but in almost a reversal of figures, only 23% said that they could 

teach as effectively without the use of videotapes. One respondent elaborated, 

"During 25 years of teaching social studies, I have observed many methods to 

effectively supplement teacher materials. The VCR is the best. . ." (see 

Appendix B). Obviously, educators feel that videotapes enhance instruction, 

but few of them seem willing to move beyond this enhancement to the use of 

VCRs for basic instructional purposes. 
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In agreement with Wilkinson's (1980) review of the literature, it was 

anticipated that most VCR use would be additive with the videotapes generally 

shown as supplementary material, and very few of them would be used to 

teach specific elements of instruction or entire courses. Since the independent 

use of videotapes has the potential to alleviate some of the staffing problems of 

the small district, it was hoped that there might be some evidence that VCR 

technology was used for these purposes. The data, however, did not so 

indicate. Respondents answered 68.3% of the time that classes were NEVER, 

and 13.8% of the time RARELY, taught mostly by videotape, and 68.8% said 

that RARELY or NEVER did they monitor a class taught mostly by 

videotape. However, when asked if videotapes were used to teach specific 

concepts (elements of instruction), 34.2% responded SOMETIMES, 45.4% 

answered OFTEN, and 8.8% said ALWAYS. In reality, the vast majority of 

social studies educators appeared to use videotapes to supplement regular 

classroom instruction. 

The implication of the use of videotapes only for supplementation was 

further enhanced by the answers relating to original production where 

teachers indicated that 72.1% do no original production at all. This was in 

accordance with expectations based on the Missouri (Marsh, 1987) study. The 

fact was that many of those who indicated that they did some original 

production included the videotaping of athletic events under this category. 

Analysis of the data indicated that this series of questions may not have been 

as finely delineated as was needed. 

The last category of questions involved teacher observation of the 

Copyright Revision Act of 1976. Data implied that many teachers needed 

more information, but they were not always sure that they wanted it. Some 

respondents indicated that while they knew the law, they did not follow the 
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guidelines. It had been expected that many teachers would be violating the 

copyright law, and the responses to the questionnaire appear to substantiate 

that expectation. It was thought that materials would be legally and illegally 

acquired from other teachers, direct recording off the air, purchase and rental. 

It was also predicted that many teachers would be unfamiliar with the federal 

Copyright Revision Act of 1976, resulting in violation because of ignorance of 

the law. In fact, only 51.2% of the replies indicated that the respondents had 

no information about the copyright revision, a smaller percentage than 

expected. But, the indication of violation was much more widespread than 

could be explained by ignorance of the law. Chi Square tests indicated 

correlation at the 5% level of significance between copyright information and 

statements to the effect that the respondents had permission to record 

programs, and that they abided by the 1976 law in taping and using materials 

in the classroom. 

Geographic isolation, limited course offerings, limited finances, and 

weaknesses in teacher qualifications are all factors frequently identified as 

typical of rural schools. In the demographic portion of the survey, it was 

found that some of these expectations were true of the very small schools, but 

others were not accurate. Social studies course offerings and teacher 

qualifications were the areas of greatest discrepancies. From the listings of 

courses taught by the respondents, a wide range of social studies courses are 

available, including the usual state, national and worid histories, government, 

economics, geography, and current events, plus more exotic offerings such as 

psychology, social problems, sociology, and global studies. The majority of 

these educators was not only certified to teach the social studies courses they 

were assigned, but also were equally qualified to teach other courses such as 
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English, Spanish, German, computers, health, PE, business courses, drivers 

education, journalism, and video production. 

Social studies educators in the very small school tend to be coaches. The 

demographics indicated that they teach more than one subject, are usually 

certified in those courses as well as the social studies courses they teach, have 

added hours of college course work even though they may not have advanced 

degrees, and often sponsor other extracurricular activities besides athletics. 

While their student load may be small, the preparation load and outside 

requirements are heavy. The survey seems to imply that social studies 

educators do not have advanced degrees because they are spending their time 

acquiring other certifications. While they use many videotapes, they also 

indicate that they are aware of the accepted effective techniques of filmed 

media use and utilize them. 

Conclusions 

1. The VCR is a widely accepted tool for social studies educators in high 

school districts of less than 300 enrollment. It would be used more frequently 

if more video materials were available at reasonable prices. The predominant 

format is VHS. 

2. While videotapes are widely used in the smaller schools of the nation, 

they are rarely used to minimize the effects of limited finances or teacher 

certification problems, at least in the social studies. On the other hand, 

there appears to be no problems with certification among the social studies 

educators surveyed. The vast majority of those who responded were certified 

to teach the social studies courses that they were assigned, and many had 

certifications in other fields as well. There does appear to be some use of 

videotapes to address the problem of geographic isolation. 
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3. Sources of videotapes are varied with regional media centers and 

personal collections providing most of the videotapes shown in the small 

schools studied. Limited access to television and cable services makes the 

selection of materials for use in the classroom more difficult as does the cost 

of purchasing or renting. The most popular sources for off-air-recording are 

PBS series followed by news programs or specials. 

4. Most social studies educators practice recognized filmed media-use 

techniques, most of the time, to maximize instructional benefits for their 

students. Formal training in these techniques, however, is generally lacking. 

Within the limitations of this study, the degree of formal training in the 

proper filmed media-use techniques seems irrelevant in determining the actual 

practice of those techniques in the classroom. 

5. Most of the videotapes shown in the classrooms of the respondents was 

used in additive fashion, as supplemental materials "added on" to normal 

instruction. However, indications were found of the use of the methodologies 

of instructional technology (needs assessment, planning, and evaluation), plus 

the teaching of specific concepts, thus implying the possibility of some 

integration of materials and curriculum. 

6. The response to questions about the copyright law appears to show that 

the copyright is a very sensitive issue. A reasonable interpretation of the 

survey data is that teachers are violating the law but are angry that they have 

been placed in such a position. They apparently see little alternative to 

violating the law as they understand it, if they wish to provide the best quality 

instruction possible to their students. Many teachers are minimally informed 

about the copyright law, but even those that are familiar with the law, tend to 

ignore it when it interferes with their perceived instructional needs. They do 

imply feelings of guilt about breaking the law, however. 
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7. Social studies educators in the very small schools are predominantly 

male and are coaches, yet the stereotype of the coach who shows ANY film to 

fill time is not reflected in the results of this research. They have a multitude 

of preparations, certification qualifications, and outside activities. While few 

have advanced degrees, most indicated work well beyond their bachelor's 

degree. They tend to stay in their districts, as well as in the same assignment, 

for many years. 

As is true of most research, this study seems to present additional issues 

for further investigation; each answer seemed to generate more questions. 

Several suggestions for further research and some observations as a result of 

the study are listed below. 

Recommendations 

1. There needs to be further study as to the transference of these findings 

to other disciplines. Are there teacher shortages in other content areas that 

might lead to different uses of VCRs? Is the use of VCRs as widespread in 

other disciplines, for example, science or math? Do teachers in other 

disciplines follow the same techniques of use? What differences or similarities 

exist? 

2. More study needs to be conducted on social studies educators in 

comparison to those in other fields in the very small school. Do teachers in 

other disciplines in the rural setting also teach a variety of courses and possess 

a variety of certification qualification? If not, why not? If so, what are the 

benefits of teaching in a rural setting that spurs them to stay under the 

conditions of multiple preparations and multiple activities. By urban teachers' 

standards the rural social studies teacher is grossly overworked and 

underpaid. Yet, they continue to teach in the same situation. Why? From 
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the results of the study, "teacher burnout" appears to be unexpectedly low 

among these teachers. The researcher feels required to ask if all teachers of 

all subjects in the small schools are as active as social studies teachers, with 

multiple course preparations AND sponsorship of outside activities and athletic 

events? If not, what makes the social studies educators different? If yes, then 

why do some of these teachers tend to stay in the profession and these 

assignments for so many years? Is the social studies educator a special 

"creature" with unique characteristics? Or, is it the rural educator who is 

unusual? Or could it be the rural education system that is the key? The 

answers to these questions could benefit the entire educational system in 

retaining able and experienced teachers. Demographically, how do social 

studies teachers compare to teachers in other disciplines in these high school 

districts of less than 300 enrollment? Are age, certification, longevity, 

workload, and professional isolation similar to teachers in math or science or 

English? 

3. The researcher had not anticipated the hostility reflected in the 

copyright issue. Further research needs to be conducted to identify the 

sources of that hostility. Perhaps the copyright law needs to be modified. 

There may need to be some provisions made for those small public schools. 

Correspondingly, perhaps the guideline interpretations need to be broadened. 

The consensus of the respondents was that since their districts could not afford 

to buy or rent tapes, no harm was done in videotaping programs off the air. 

More definitive information needs to be gathered on the copyright question. 

In particular, the sources of the implied hostility, anger and distrust displayed 

by several of the respondents should be pursued. 

4. "Teacher burnout" appears to be low among these teachers. What 

effect does the availability of alternative methods of presentation have on 
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teacher burnout? One of the respondents replied that he/she had been 

approaching burnout before discovering the VCR. Perhaps a comparison of 

high-media-availability disciplines such as the social studies and low-media-

availability disciplines such as math should be conducted. Is there any 

relationship between burnout and alternative methods of presentation? Would 

a greater supply of alternative presentation methods help to keep teachers in 

these other fields? Or, are the alternative methods available but not used by 

the teachers in these other fields? 

5. Further study should be done to determine the benefits of training in 

media use. There appeared to be no difference in the techniques of use 

between those respondents who had received formal training and those who 

had not. The limitations of this study preclude the conclusion that media 

training is irrelevant. Questions must be asked, however, concerning formal 

training. Is the population of this study unique in its use of these techniques? 

Coaches are exposed to the use of films in instruction from an early age. 

Were the techniques learned in the context of participation in athletic 

activities? Were the techniques learned in other education courses? Are they 

"common sense" methods or, perhaps, learned through experience? Would 

the same results be demonstrated in a study of teachers in other disciplines? 

6. Another area that could need further study is whether there are special 

techniques that would enhance the use of VCRs. The premise in this study 

was that the advantages were those of convenience of VCRs and videotapes 

over 16 mm films. Perhaps there are specific differences of use that should be 

studied. Does the use of specific techniques vary with subject matter? 
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Observations of the Researcher 

1. The survey method proposed by Dillman is reasonable and reliable. 

Closer adherence to the steps likely would result in higher response rates. If 

this study were to be repeated, the researcher recommends follow the TDM 

more closely, especially in regard to the use of the postcard. Dillman suggests 

that one week after the initial mailing, a postcard should be sent thanking the 

respondent if the survey has been returned or reminding him/her to return it 

if it has not. The researcher in this study did not send the postcard. It now 

seems probable that the response rate would have improved if the postcard 

had been mailed, and even though a second mailing probably would have been 

necessary, the total cost might not have been increased by much. 

2. There appears to be no problem in attracting qualified social studies 

teachers to school districts with less than 300 students enrolled. Why? This 

appears to be contrary to the previously identified problem of attracting 

qualified teachers to rural education. It should be noted that many of the 

social studies educators also taught courses in other disciplines. Several 

respondents also indicated that they had acquired additional certification in 

other areas. 

3. The questions concerning the copyright issue drew more hostility, 

omissions, and criticism than any other portion of the survey instrument. 

There was enough hostility implied and exhibited to this area of questioning 

that a skeptical approach toward the results may be appropriate. One 

respondent said he felt that the questions were an invasion of privacy and only 

responded because his superintendent requested that he do so. Other 

comments on the copyright were to the effect that the law discriminated 

against the small schools with limited resources and should be changed to 

allow those schools to acquire materials any way they can. Quite often, the 
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replies seem to be more in the hope, than in the expectation, that the 

respondents were in compliance with the copyright laws. Appendix B contains 

the respondents' many comments on the copyright issue. 

4. The stereotype of the coach/teacher does not appear to exist in large 

numbers. The study does not indicate that coaches show more films than 

other social studies teachers. They also do not seem to show a film for the 

"showing's sake." They use films as effectively as they know how to use them 

and, as a rule, do a good job. The possibility must be considered, however, 

that the replies of some respondents on this topic could be the socially 

desirable answers rather than accurate reflections of practices. However, it 

was hoped that the anonymity of the study would compensate for the tendency 

to give socially desirable answers rather than accurate responses. 
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APPENDIX A 

SURVEYS AND COVER LETTERS 

Preliminary Cover Letter 

December 10, 1988 

Dear Social Studies Educator: 

The National Center for Small Schools at Texas Tech University is conducting 
a national study of videocassette recorder use among social studies teachers in 
small schools. We need your help. 

This study is being done because there is little information available about the 
use of VCRs in rural education, especially for the very small district. The 
need for research on this topic is noted repeatedly throughout the rural 
education literature. It is hoped that this study will aid in filling the research 
gap and in discovering methods used by rural educators to provide quality 
education to their students. 

Your assistance is very important. The attached questionnaire will soon be 
sent to selected rural educators throughout the United States. Before the 
questionnaire is sent in its final form, we would like several educators to 
review it and inform us of any changes that should be made. We would 
appreciate your help in reviewing this questionnaire. 

Please fill out the questionnaire, then answer the questions below. Thank you 
very much for your time and effort. 

Sincerely, 

Catherine L. Tannahill 

1. ESTIMATE how many minutes it took you to complete the questionnaire, 
minutes 

2. If any question(s) are unclear, please indicate the question. 

3. If you felt that any question(s) should be deleted, please indicate. 

4. What recommendation would you make to improve the questionnaire? 
(write any suggestions in the space below or directly on the questionnaire) 

95 
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Preliminary Survey 

VCR USE AMONG RURAL SOCIAL STUDIES TEACHERS 

The information in the questionnaire is being collected to achieve a better 
understanding of the use of Videocassette recorders in social studies classes in 
rural high schools in the United States. 

1. Do you show videotapes in your classroom? 
[ ] yes [ ] no 
If the answer is no, please refer this to a member of your social studies 

department who does? If no one uses videotapes, please mark 'no' and return 
this in the enclosed envelop. Thank you very much. 

2. ESTIMATE the number of videotapes you show in one school year? 

SECTION I: AVAILABILITY OF EQUIPMENT 
3. Does your school have its own video collection? 

[ ] yes [ ] no 
If yes, how are the programs acquired (check all that apply)? 

[ ] the media center [ ] district funds 
[ ] funds we generate through PTA or special projects 
[ ] other, please specify ^___ 

4. ESTIMATE the number of pieces of video equipment currently present in 
your building? videorecorders/players monitors cameras 
players only 

5. ESTIMATE the number of pieces of video equipment currently needed in 
your building? videorecorder/players monitors cameras 
players only 

6. Do you occasionally bring your own VCR equipment to school? 
[ ] yes [ ] no 

If yes, please check the reasons why? 
[ ] school VCR not available [ ] more convenient 
[ ] school VCR not compatible with videotape being used 
[ ] other, please specify 

7 What is currently your building's primary videocassette format? 
' [ ] 3/4" U-matic [ 1 1/2" Beta 

[ ] 1/2" VHS [ 1 don't know 

8. Do you show any videotapes from your own personal collection in class? 
r ] ves [ 1 no 

If yes, ESTIMATE how many video programs you have in your personal 
collection applicable for school use? 
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9. If you use videotapes from your personal collection, how do you acquire 
these tapes? 

[ J purchase [ ] off-air recording 
[ ] copy from friends [ ] borrow from others 
[ ] other, please specify 

SECTION II: ORIGINAL PRODUCTION 
10. Do you produce any of your own videotapes for use in school? 

[ ] yes [ ] no 

11. Do you videotape student activities in your class? 
[ 1 yes [ ] no 

12. Do you have students create their own videotapes in your class or as 
outside projects? 

[ ] yes [ ] no 

13. Do you ever videotape your own classroom presentation for evaluative 
purposes? 

[ ] yes [ ] no 

14. Do you do any original videotape production work not covered by one of 
these questions? 

[ ] yes [ ] no 
If yes, please explain 

SECTION III: MATERIALS 
15. Who selects video materials for purchase in your school? 

[ ] principal [ ] librarian 
[ ] department chair [ ] individual teacher 
[ ] a selection committee [ ] other, please specify 

16. Do you have cable TV in your area? 
[ ] yes [ 1 no 

If yes, estimate how many channels are available? 

17. Rank your three major sources of videotapes beginning with #1 as the 
most frequent source. 

[ ] multiple district/regional level media center such as service center or 
BOCES. 

[ ] commercial sources to supplement textbook 
[ ] personal collection [ ] school inventory 
[ ] rental [ 1 other teachers 
[ 1 other, please specify 

18. ESTIMATE the approximate number of tapes you use each year from 
your top three sources listed above. 

source #1 source #2 
source #3 
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19. Do you occasionally record directly "off the air" from your TV set? 
[ 1 yes [ ] no 

If you off-air record, do you tape primarily from 
^ [ 1 ABC [ ] CBS [ ] A&E (Arts & 
Entertainment) 

[ ] PBtS [ ] NBC [ ] the Discovery channel 
[ ] HBO type channels 
[ ] other cable accessed channels than those listed. 

20. If you occasionally record "off the air," please rank the three major types 
of videotapes in order of use beginning with #1 for the one you use most 
often. 

[ ] news programs such as evening network news or special "white paper" 
types programs 

[ ] TV specials such as bicentennial or holiday programs. 
[ ] PBS programs or series 
[ ] pay cable movies or specials 
[ ] docudramas 
[ ] cable accessed series such as "World at War" or "The Divided Union," 

"Twentieth Century," etc. 
If you use any of these types listed above, please answer the following. 

Otherwise omit this question, 
yes no 

Did you tape it off-air? 
Do you intend to erase the program after using it once? 
Do you intend to reuse the program? 
Did you get the program from another person or teacher? 
Have you used the program for more than one semester or 
year? 
Do you use the program for more than one subject? 
Do you use supplementary materials furnished by the 
network or sponsor? (books, lesson plans, posters, etc.) 
Do you use supplementary materials created by yourself or 
other teachers? 
Do you intend to reuse the supplementary materials? 
Have you used the supplementary materials more than one 
semester or year? 
Do you use the supplementary materials for more than one 
subject? 
Are the supplementary materials stored in your school 
library? 
Is the videotape stored in your school library? 
Are the supplementary materials available for use by other 
teacher in your high school? 

[ ] [ ] Is the program available for use by other teachers in your 
high school? 

Do you have anything you would like to comment on or add in relation to 
this question? _ _ _ _ _ ^ 
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SECTION IV: TECHNIQUES OF USE 
21. Have you had formal training in the use of filmed media in the classroom? 

[ ] yes [ ] no 
If yes, how long ago? 
If yes, what was the source of that training? (Check all sources) 

[ ] building inservice [ ] district inservice 
[ ] college media course [ ] college instructional methods course 
[ ] continuing education course 

22. Have you been informed about the Copyright Revision Act of 1976? 
[ ] yes [ ] no 

If yes, HOW did you learn about it? 
[ ] rumor [ ] college class 
[ ] inservice training [ ] librarian 
[ ] faculty meeting [ ] professional literature 
[ ] other, please specify 

23. Listed below are several techniques or practices. Please indicate whether or 
not you use each of the following techniques. 

yes no sometimes 
[] 
[] 
[ ] 

[] 
[] 

[ ] 

[ ] 

[ ] 

[ ] 

[] 
[ ] 
[ ] 
[] 

] [ ] Do you preview a 16mm film before showing it? 
] [ ] Do you preview a videotape before showing it? 
] [ 1 Do you use supplementary materials with your 

tape? 
] [ ] Do you introduce the program in some way? 
] [ ] Do you use some type of reinforcement activity 

after the program such as discussion or written assignments? 
] [ ] After showing a videotape do you evaluate its success with 

your students? 
] [ ] Do you evaluate the needs of your students before using a 

videotape? 
] [ ] Do you interrupt the videotape for clarification or 

elaboration? 
] [ ] Do you use the tape as a supplement for regular classroom 

instruction? 
] [ ] Could you teach as effectively without the use of videotape? 
] [ ] Do you use the videotape to teach specific concepts? 
] [ ] Do you monitor any class taught mostly by videotape? 
] [ ] Are any classes in your school taught mostly by videotape? 

SECTION V: DEMOGRAPHIC INFORMATION 
24. Please list all subjects that you teach? 

25. Please list all the subjects that you are certified to teach: 
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26. In addition to your teaching duties, do you coach a school athletic team? 
[ ] yes [ ] no 

If yes, what team(s)? 

27. In addition to your teaching duties, do you sponsor an extracurricular 
activity other than athletics? 

[ ] yes [ ] no 
If yes, what activity(ies) 

28. ESTIMATE the number of students enrolled in your high school 

29. ESTIMATE the number of teachers in your high school 

30. Which of the following best describes your school? 
[ ] grades k-12 [ ] grades 1-12 
[ ] grades 7-12 [ ] grades 9-12 
[ ] grades 10-12 [ ] other, please specify 

31. What is the highest degree that you hold? 
[ ] associate degree [ ] bachelor's degree 
[ ] master's degree [ ] PhD 
[ ] EdD [ ] administrator's certificate 

[ ] other, please specify 

32. your sex [ ] male [ ] female 33. your age 

34. years since completion of bachelor's degree 

35. years since completed last degree 

36. years in present assignment 

37. years in present district 
38. How many other teachers in your high school are in your same subject 
area? 
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39. Rate whether you agree or disagree with the following statements by 
circling the appropriate number. On a scale of 1 to 5 with 1 representing 
strongly agree and 5 representing strongly disagree. 

1 2 3 4 5 I have trouble getting a VCR when I need it. 
1 2 3 4 5 I abide by the current copyright law when I use 

videotapes in my classroom. 
1 2 3 4 5 I abide by the current copyright law when I 

videotape programs for use in the classroom. 
1 2 3 4 5 I need more information about the current copyright 

law. 
1 2 3 4 5 Teachers in my school think AV media are 

important. 
1 2 3 4 5 Teachers in my building would rather have VCRs 

than computers for their classrooms. 
1 2 3 4 5 I could teach my class without videotapes. 
1 2 3 4 5 I frequently have the opportunity to meet with other 

teachers in my subject field during the year. 

The primary use of videotape in classrooms in our high school is for: 
1 2 3 4 5 "babysitting." 
1 2 3 4 5 reward for students. 
1 2 3 4 5 supplementing the curriculum. 
1 2 3 4 5 providing core curriculum. 
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Cover Letter #1 

January 20, 1989 

Dear Social Studies Educator: 

We need your help. The National Center for Small Schools at Texas Tech 
University is conducting a national study of VCR use among social studies 
teachers in small schools. This study is being done to provide information 
about the use of VCRs in rural schools, especially in very small districts. The 
need for research on this topic is noted repeatedly throughout the rural 
education literature. It is hoped that this study will aid in filling the research 
gap and in discovering methods used by rural educators to provide quality 
education to their students. 

Your response is important. This questionnaire is being sent to a limited 
number of rural educators. It is essential that each questionnaire be returned 
so that the results of this survey can truly reflect the rural education situation. 

As a fellow social studies teacher, I know that your time is valuable, but the 
information that is needed only you can provide. It will take approximately 
fifteen minutes for you to fill out the enclosed questionnaire. Please return it 
in the enclosed envelope. 

Thank you for taking time from your busy schedule to complete this 
questionnaire. 

Sincerely, 

Dr. Bruce Barker, Catherine L. Tannahill 
Associate Director Research Assistant 
National Center for Smaller Schools 
College of Education 
Texas Tech University 
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Cover Letter #2 

February 8, 1989 

Dear Social Studies Educator: 

About two weeks ago I wrote to you concerning a study of the use of VCRs in 
rural education. As of today your completed questionnaire has not been 
received. I am writing to you again because of the importance of each 
questionnaire. 

Your response is important. Since the questionnaire was sent to a limited 
number of rural educators, it is essential that each questionnaire be returned 
so that the results of this survey can truly refiect the rural education situation. 

In the event our letters have crossed in the mail, please forgive my impatience. 
If by chance your questionnaire has been misplaced, a replacement 
questionnaire and a stamped, return addressed envelope are enclosed. 

Thank you for taking time from your busy schedule to complete this 
questionnaire. 

Sincerely, 

Catherine L. Tannahill 
Research Assistant 
National Center for Smaller Schools 
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VCR USE AMONG RURAL SOCIAL STUDIES TEACHERS 

The information in the questionnaire is being collected to achieve a better understanding of 
the use of videocassette recorders in social studies classes in rural high schools in the United 
States. 

1. Do you show videotapes in your classroom? 
[ ] yes [ ] no 
If the answer is NO, please refer this to a member of your social studies department who 

does. If no one uses videotapes, please mark 'no' and retum this in the enclosed envelope. 
Thank you very much. 

2. ESTIMATE the number of videotapes you show in one school year? 

SECTION I: AVAILABILITY OF EQUIPMENT 
3. Does your school have its own videotape collection? 

[ ] yes [ ] no 
If yes, how are the programs acquired (check all that apply). 
[ ] from the media center [ ] district funds 
[ ] funds we generate through PTA or special projects 
[ ] other (please specify) 

4. ESTIMATE the number of pieces of video equipment currently present in your building, 
videorecorders/players/monitors cameras editing equipment 

5. ESTIMATE the number of pieces of video equipment currently needed in your building, 
videorecorders/players/monitors cameras editing equipment 

6. ESTIMATE the number of computers in your building available for teacher use . 

7. Do you occasionally bring your own VCR equipment to school? 
[ ] yes [ ] no 

If yes, please check the reasons why. 
[ ] school VCR not available [ ] more convenient 
[ ] school VCR not compatible with videotape being used 
[ ] other (please specify) . 

8 What is currently your building's primary videocassette format? 
[ ] 3/4" U-maUc [ 1 1/2" Beta 
[ ] 1/2" VHS [ ] don't know 

9. Do you show any videotapes from your own personal collection in class? 
r 1 ves [ ] no 
If yes, ESTIMATE how many video programs you have in your personal collecuon 

applicable for school use. 
10 If you use videotapes from your personal collection, how did you acquire these tapes 

• [ ] purchase [ ] off-air recordmg 
copy from friends [ 1 other (please specify) 
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SECTION II: ORIGINAL PRODUCTION 
11. Do you produce any of your own videotapes for use in school? 

[ ] yes [ ] no 

If NO please check the reason why. (If more than one, number in order of importance with 
#1 being most important) 

[ ] not interested [ ] do not have equipment 
[ ] don't know how [ ] training not available 
[ ] enough materials already available [ ] other (please specify) 

12. Do you videotape student activities in your class? 
[ 1 yes [ ] no 

13. Do you have students create their own videotapes in your class or as outside projects? 
[ ] yes [ ] no 

14. Do you ever videotape your own classroom presentation for evaluative purposes? 
[ 1 yes [ ] no 

15. Do you do any original videotape production work not covered by one of these questions? 
[ ] yes [ ] no 
If yes (please explain) 

SECTION III: MATERIALS 
16. Who selects video materials for purchase in your school? 

[ ] principal [ ] librarian 
[ ] department chair [ ] individual teacher 
[ ] a committee [ ] other (please specify) 

17. Do you have cable TV in your area? 
[ 1 yes [ ] no 

If yes, estimate how many chaimels are available. 

18. RANK your three major sources of videotapes beginning with #1 as the most frequent 
source. nz-̂ /̂ T-c 

[ ] multiple district/regional level media center such as service center or BOCES. 
[ ] commercial sources to supplement textbook 
[ ] personal collection [ ] school inventory 
[ ] rental [ 1 other teachers 
[ ] other (please specify) 

19. ESTIMATE the approximate number of tapes you use each year from your top three sources 
listed above. 

source 1 source 2 
source 3 

20. Do you occasionally record directly "off the air" from your TV set? 
[ ] yes f ^ "° ., .̂  
If you "off-air record," do you tape primarily from 
[ ] ABC [ ] CBS [ ] A&E (Arts & Entertainment) 
r 1 PBS [ 1 NBC [ ] the Discovery channel 

1 HBO type channels [ 1 other cable accessed channels than those listed. 
If you record "off the air" do you have permission from the copynght holder? 

[ ] yes [ ] no 
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21. If you occasionally record "off the air," RANK the three major types of videotapes in order 
of use beginning with #1 for the one you use most often. 

[ ] news programs such as evening network news or special "white paper" type programs 
[ ] TV specials such as bicentennial or holiday programs. 
[ ] PBS programs or series 
[ ] pay cable movies or specials 
[ ] docudramas 
[ 1 cable accessed series such as "World at War," "The Divided Union," "Twentieth 

Century," etc. 

If you use any of these types listed above, please answer the following. Otherwise omit 
this portion of the question, 

yes no 
Did you tape the program off-air? 
Did you get the program from another person or teacher? 
Do you intend to erase the program after using it once? 
Do you intend to reuse the program? 
Have you used the program for more than one semester or year? 
Do you use the program for more than one subject? 
Do you use supplementary materials fumished by the network or sponsor? (books, 
lesson plans, posters, etc.) 
Do you use supplementary materials created by yourself or other teachers? 
Do you intend to reuse the supplementary materials? 
Have you used the supplementary materials for more than one semester or year? 
Do you use the supplementary materials for more than one subject? 
Are the supplementary materials stored in your school library? 
Is the videotape stored in your school library? 
Are the supplementary materials available for use by other teachers in your high 
school? 

[ ] [ ] Is the program available for use by other teachers in your high school? 

#21? 
Do you have anything you would like to comment on or add in relation to question 

SECTION IV: TECHNIQUES OF USE 
22. Have you had formal training in the use of filmed media in the classroom? 

[ ] yes [ ] no 
If yes, how long ago? 
If yes, what was the source of that training? (Check all sources) 
[ ] building inservice [ ] district inservice 
[ ] college media course [ ] college instructional methods course 
[ ] contmuing education course 

23. Have you been informed about the Copyright Revision Act of 1976? 
[ ] yes [ ] no 
If yes, HOW did you learn about it (check all sources)? 
[ ] word of mouth [ 1 college class 
[ ] inservice training [ 1 librarian 
[ ] faculty meeting [ 1 professional literature 
[ ] other (please specify) 
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24. Listed below are several techniques or practices. Please indicate whether or not you use 
each of the following techniques. 

some 
never rarely times often always 
[ ] [ ] [ ] [1 [ ] 

SECT 

] 

Do you preview a 16mm film before showing 
it? ^ 
Do you preview a videotape before showing it? 
Do you use supplementary materials with your 
tape? 
Do you introduce the program in some way? 
Do you use some type of reinforcement activity 
after the program such as class 
discussion or written assignments? 
After showing a videotape do you evaluate its 
success with your students? 
Do you evaluate the needs of your students 
before using a videotape? 
Do you interrupt the videotape for clarification 
or elaboration? 
Do you use the tape as a supplement for regular 
classroom instruction? 
Could you teach as effectively without the use 
of videotape? 
Do you use the videotape to teach specific 
concepts? 
Do you monitor any class taught mostly by 
videotape? 
Are any classes in your school taught mostly by 
videotape? ON V: DEMOGRAPHIC INFORMATION 

25. Please list all subjects that you teach? 

26. Please list all the subjects that you are certified to teach? 

27. In addition to your teaching duties, do you coach a school athletic team? 
[ J yes [ ] no 
If yes, what team(s)? 

28. In addition to your teaching duties, do you sponsor an extracurricular activity other than 
athletics? 

[ ] yes [ ] no 
If yes, what activity(ies)? 

29. ESTIMATE the number of students enrolled in your HIGH SCHOOL 

30. ESTIMATE the number of teachers in your HIGH SCHOOL 
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31. Which of the following best describes your school? 
[ ] grades k-12 [ ] grades 1-12 
[ ] grades 7-12 [ ] grades 9-12 
[ ] grades 10-12 [ ] other (please specify) 

32. What is the highest degree that you hold? 
[ ] associate degree [ ] bachelor's degree 
[ ] master's degree [ ] PhD 
E ] ^ ^ , , w f 1 administrator's certificate 
L ] other (please specify) 

33. Your sex[ ] male [ ] female 

34. Your age 

35. Years since completion of bachelor's degree 

36. Years since completed last degree 

37. Years in present assignment 

38. Years in present district 

39. How many teachers m your high school beside yourself are in your same subject area? 

40. RATE whether you agree or disagree with the following statements by CIRCLING the 
appropriate number. On a scale of 1 to 5 with 1 representing strongly agree and 5 representing 
strongly disagree. f b 

SA A D SD 
2 3 4 5 1 have trouble getting a VCR when I need it. 
2 3 4 5 1 abide by the 1976 copyright law when I use 

videotapes in my classroom. 
2 3 4 5 1 abide by the 1976 copyright law when I 

videotape programs for use in classroom. 
2 3 4 5 1 need more information about the 1976 

copyright law. 
2 3 4 5 Teachers in my school think AV media are 

important. 
2 3 4 5 Teachers in my building would rather have 

VCRs than computers for their classrooms. 
2 3 4 5 1 could teach my class without using 

videotapes. 
2 3 4 5 1 could teach my class as effectively without 

videotapes. 
2 3 4 5 1 frequently have the opportunity to meet with 

using 

other teachers in my subject field during 
the year. 

41. Please add any comments or information that you feel would be appropriate to this survey. 
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Thank you for your help. Please send your completed survey in 
the enclosed stamped, self-addressed envelope. If you would like a 
summary of the results of this study please enclose your name and 
address on another piece of paper so that anonymity of responses can 
be maintained. 



APPENDIX B 

RESPONDENTS' COMMENTS 

The foUowing are some of the comments the researcher received (The material 

is copied as received. Please remember that these are comments hastily jotted to fit 

in a limited space and not intended to be examples of fomial writing): 

The only programs I have recorded are those that I have previously received 

materials for.... 

I don't tape since I don't have a recorder at home... occasionally a high school 

student will bring in a tape recorded by his parent.... 

Being from a small district means less money to spend on supplement materials. 

....I sometimes tape at home and use parts only. To be honest I am not familiar 

with the '76 copyright law in it's entirety. 

[Do you occasionally tape off air?] yes [The rest left blank. There were a number 

of these.] 

We are a member of our local PBS station and have record rights for at least one 

year on everything we tape. 
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have used sponsor-generated materials, some are applicable, others are too involved 

for time frame. 

Any programs used in classroom that are taped are never used for resale, but only 

educational use. 

Our budget is low. Is there free videotapes in the social studies or coaching area? I 

would like to use them if there was. 

In rural South Dakota schools, the use of video is very important. It allows the 

teacher to bring in information. Our resources are limited, and the use of video is 

very important! 

I know about the copyright laws, but I feel it is justified to copy something because 

of the need to use in the education of smdents. If I wasn't teaching I wouldn't have 

any need for these programs! 

[Videotapes] Used as supplementary materials - use as extra credit 

Because of lack of funds we are forced to use much of our own equipment such as 

tapes. 

I tape the moming 7:00 or 8:00 news extensively from CBS - for 5 minutes - It is 

really great - Kids love it and ask where it is when I don't bring it in - even the 

reluctant learners - honest!! .... I have pennission to use news from my local 

station. 
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need a library of videos. Movies are getting outdated at media center. 

would love better information on access to free or rental educational videos related 

to my content area. 

These questions would be answered differently for each recording. Some I discard 

after one showing. 

[Do you have anything you would like to comment on or add in relation to 

question #21?] Why? [another response] NO! 

would like to have access to cable series such as "World at War" but do not! 

My problem is that with no cable T.V., aU we get is the crap the networks nin. 

I would like more tapes, especiaUy in my field. The problem is no access to 

them.... I can't afford them. 

Purchase/rental prices are too high for a small, remote rural school. 

The cost of PBS and commercial tapes is prohibitive for a small school. Very 

occasional purchases are all we could afford. 

Students are not as interested in tapes as they used to be since they have wide 

access to them. They would prefer to see slides in many cases. 
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These questions are too 'exact.' I can't honestly say I've never taped a show that I 

keep and show over. Sometimes advertising packages precede the program giving 

permission. Sometimes I see something that pertains to what we're studying, I tape 

it, show it and erase it. 

Since I am a first year teacher, I am just learning about tapes the school has to 

offer. 

I wish the educational programs on A&E etc... were allowed to be copied so I 

wouldn't feel like a thief But I need all the resources I can get when money is so 

tight. 

Wouldn't it be ideal to have a national video/film lending library that allowed you 

to copy tapes but only charged a very small fee so small schools could afford to 

participate. Where can you get video training? How do you afford it? 

[When asked about original production, the response was] My first year so I just 

haven't had time with teaching 6 different classes. 

A VCR is merely a teaching tool like any other. How effective it is depends on 

the person using it. 

I don't usually worry about the copyright law. If there is something on T.V. that I 

feel will help my students I often will use it, and then erase it. 

During 25 years of teaching social smdies I have observed many methods to 

effectively supplement teaching materials. The VCR is the best. Especially in 
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gov't and econ. classes to support concepts - give new ideas and challenge students. 

VCRs are fine as long as entertainment does not take precedence over the 

objectives. 

I reuse the material depending on how good it is. 

We are a very rural community - with a satellite dish - we use the programs to help 

broaden the scope of the world for our students. 

By the time you find out programs are on it really makes it difficult to contact 

copyright holder. If needed more than once illogical to erase. 

Is this a questionnaire on the use of VCR's in the classroom, or research on 

copyright laws?? 

The selection of videotapes available to me is not very acceptable. However, it is 

difficult to order those which I would like to order because they are too expensive 

for a smaller rural school district. 

I'm very particular about videos I use in the classroom. 

VCR use helps create interest when the opportunity to preview and prepare is 

present. Can not be used as just a time filler! 

I erase if the program is not of high caliber or too long. 
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Most of the material that I use is taped off TV and used usually in one class. If its 

good, I usually save it for the next year. An example of programs I wouldn't use 

over would be this year's presidential debates. All of the tapes I use are not in 

violation of the Copyright Uws that I am aware of Most of the news stories are 

erased after I finish with them. The majority of my video use is from BOCES. 

Usmg taped TV programs is economical and aUows for greater smdent exposure to 

media materials & experiences. 

I've asked for a VCR in my room to be used by me so that I can stop it, show 

highlights or have discussions throughout the program. My administrators will not 

purchase one for me. 

I enjoy using all types of tapes. The kids really like to 'see' what we are smdying. 

Schools should be immune to copyright laws. If we aren't - we won't be getting 

any (no money). 

I am a new teacher in the last 3 years. I graduated in 1986 with a BAE, endorsed 

in History, Basic Business plus vocationally certified in computer. I am aware of 

and try to abide by the 1976 copyright law provisions. 

The cost of videotapes available through catalogues is too high, for example $210 

for a videotape on the crusades. 

Most programs are 'permission to use' programs. 
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Students leam from AV materials but most should be basic hard work in which 

reading and writing and creating is used. 

Please don't report us for not being in compliance with the copyright law - if we 

are. Thank you. 

Hope this helps you. 

Please send me information on the 1976 copyright law. 

Time or lack of it prevents most teachers from engaging in a large way in this 

field. 

I am guessing that the VCR law entails copyright enfringement. I tape off of TV 

and any tape I can get. I reuse them and erase them as necessary. I am breaking 

the law. Send money! 

The cost of tapes and the cost of equipment has been an excuse for not having 

them. 

In rural area where classes are smaU (8 - 10) smdents per class, VCR could be a 

very effective tool, but material are hard to fine, and most of the time are to 

expensive for small schools for one class. 

Finding videotapes that deal with subject matter is time consuming and expensive. 

Most matter that covers needed concepts would bore most smdents to deaths. 
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Off-air licensing is too expensive for small school districts, service centers help but 

have a limited supply of videotapes. 

I wish the networks would offer these programs on video with the sponsors listed at 

the beginning and commercials edited out. 

This survey is an invasion on my privacy and time but my superintendent 

influenced me to complete it. 

When companies place a filmstrip on a videotape it is an insult to my intelligence. 

If you are using videotape, give us some action. Still pictures should be left on 

fUmstrip. 

I just began doing this 'off-air' recording this year. 

I don't think there should be limits or restrictions upon programs taped off-air if 

they are used for educational purposes. This is disadvantageous if you want to 

continue using a particular program. 

Our television here is terrible. Only ABC is even watchable. 

The area is broad, we use what we feel is necessary to enhance out curriculum. If 

certain have worked they are reused. Since we are [not?] selling them the 

copyright we feel is not always important. Some of the channels we pay for and 

some materials are sent under the conditions that we do our own taping. I feel 

from the info you have asked for that we are criminals. 




