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ABSTRACT 

The purpose of this study was to investigate parent-

adolescent interaction as it relates to the family commu-

nication system. and parental acceptance of the adolescent 

from a systems perspective. The subjects included in the 

study were 69 male and 108 female Texas high school students 

and 34 male and 47 female high school students from Western 

Canada, resulting in a total of 258 subjects. A self-report 

questionnaire was adm-inistered to the adolescents to assess 

their perception of the three variables under investigation. 

A stepwise m^ultiple regression analysis was utilized to 

determine which of thirteen variables predicted toward a 

positive parent-adolescent interaction. Results indicated 

famâly communication to be a highly predictive factor of 

the quality of parent-adolescent interaction. The regression 

analysis was also utilized to determine influencing factors 

on the adolescent's perception of parental acceptance. Com-

munication was again found to be highly predictive of that 

variable. Results of a Pearson product-moment correlation 

indicated a strong positive relationship to exist between 

the two dependent variables, parent-adolescent interaction 

and parental acceptance of the adolescent. Conclusions 

drawn from the findings suggest that systems theory mxay be 

highly functional in explaining parent-adolescent interaction 
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in North American families. Implications for additional 

research and intervention strategies were discussed. 
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CHAPTER I 

INTRODUCTION AND RELATED LITERATURE 

Historical Background 

Adolescence in Western society is a complex phenomenon 

which has attracted the attention of innumerable researchers 

Multitudes of data have been collected in an effort to 

describe this stage of development, but difficulties have 

emerged in the endeavor to determine specified variables 

related to the concept. Not only has the task of identi-

fying the precise factors associated with adolescence been 

difficult, but even the establishment of a satisfactory 

definition of adolescence in American society has been 

problematic. The basis for this seems to be that there 

are no distinct criteria denoting the cessation of child-

hood or the commencement of adulthood. Although adoles-

cence oftentimes is acknowledged as the onset of puberty, 

its completion is less clearly determinable (Rice, 1975). 

In more primitive cultures, the transition from childhood 

to adulthood is clearly demarcated by means of ceremonial 

"rites of passage" (Mead, 1950, 1970). But the North 

American culture lacks an analagous formality that would 

clearly mark the bestowal of adult priviledges and respon-

sibilities upon the young man or woman. 

1 



Because adolescence is often considered to be a diffused 

stage, suspended somewhere between childhood and adulthood 

(Lewin, 1948; Rice, 1975), the very nature of adolescence 

and roles related to it are complex and obscure. As a 

result, the study of adolescence has become a multi-disci-

plinary effort with several theorists having devoted energy 

toward describing and explaining the phenomenon. Although 

the various theories do not offer congruous explanations 

of the determinants of adolescence, they do generally agree 

that it is a time of turmoil and stress (Alissi, 1975; 

Mussen, 1969; Roszbk, 1968; Scherz, 1967), characterized 

by conflict both within the adolescent and within the family 

system. 

The bioloffist views the adolescent's behavioral and 

psychological period of "storm and stress" as inevitable, 

due to the physiological changes occurring in the body at 

this time (Mussen, 1969). In addition, it has been theo-

rized that each person, in his/her individual maturation, 

moves through the same stages of development that mankind 

passed through from the prehistoric period of man to modern 

man (Hall, 1904). It is the tumultuous transitional stage 

between the cavedwelling man and the modern man that is re-

enacted by the adolescent. From the biologist's point of 

view, then, the adolescent is confined to a tempestuous 

behavior pattern, not of one' s ovjn volition or environmental 



influence, but attributed rather to either present or past 

genetic predisposition. 

Psychological theories, on the other hand, have offered 

miscellaneous proposals for the explanation of adolescence. 

Borrowing from the biologist's premises, Freudian psychoan-

alysts see the adolescent's "upset behavior" as a normal man-

ifestation of an upset in intemal growth (Alissi, 1975) . 

Furthermore, the neopsychoanalysts hold adolescence to be a 

time of "identity crisis" when the adolescent is trying on 

new roles, searching to discover who, what, and why he/she is 

(Scherz, 1967). Thus, it is a time of great inner struggle 

for the individual--with others as well as with self. 

Developmentalists also postulate turmoil and conflict 

in the individual during the adolescent period as being 

inevitable (Hess, 1959). Their claim is that the accom-

plishment of a series of developmental tasks must transpire 

before one can move on to a succeeding task (Chilman, 1968; 

Erikson, 1959; Havinghurst, 1953). At the time the adolescent 

is faced with the confusing task of achieving identity, the 

family as a whole is also confronted with difficult develop-

mental "crises" which are parallel in nature with or some-

times contradictory to the adolescent's (Muuss, 1963; Scherz, 

1967; Schiamberg, 1969). As a result, the entire family 

experiences stress. 

Sociological theories propose that the period of ado-

lescence is created by society and its demands for social 



conformity of the young person. As society punishes un-

acceptable behavior, anxiety is created in the adolescent 

because of the pressures of the culture. As a result, an 

emotional instability and general turbulence is found in 

adolescence (Elkind, 1974; Roszbk, 1968), and exists due to 

societal influences rather than innate predispositions. 

Anthropological approaches to adolescence likewise 

stress the importance of society in controlling its members' 

behavior (Benedict, 1950; Mead, 1970). The Western culture 

is thought to have invented its own unique period of ado-

lescence through the demands of highly trained and techno-

logically proficient persons needed to manage a heavily 

automated way of life. In cultures where there is no pro-

longed training period of its members, neither is there a 

transitional adolescent period. Thus, the prolonged period 

of being caught between child and adult roles is thought to 

produce tensions in the X̂ estern adolescent that might not be 

found in other cultures (Benedict, 1950; Elkind, 1974; 

Mead, 1970). Since the concept of conflictual adolescence 

seems to a great extent to be confined to Western society, 

the turmoil that anthropologists have found to exist in 

Western youth and their relationships may not be a univer-

sal absolute, but rather a Western phenomenon. 

In synthesizing theoretical perspectives from the 

various disciplines it soon becomes clear that they are not 

in complete agreement about the determinants and constituent 



factors of adolescence. It is evident, however, that all 

approaches have identified certain characteristics that are 

common to this developmental stage, at least in the Western 

culture. Those characteristics include storm, stress, and 

conflict both for the adolescent and the family. Further-

more, the preceding theories advocate the inevitability of 

turmoil and stress by their propositions that adolescents' 

behavior must be governed either by their evolutionary an-

cestors (Hall, 1904), their biological and maturational 

forces (Mussen, 1969), their inability to identify them-

selves (Scherz, 1967), or the overwhelming demands placed 

on them by their society (Roszbk, 1968). In any case, this 

stage of life is presented as a fatalistic period where 

both the individual and the family have difficulty achieving 

a fulfilling and satisfying existence. 

Following the direction of the theorists, empiricists 

have conducted research in an attempt to isolate the variables 

contributing to stressful parent-adolescent relationships. 

The bulk of the research findings have indeed supported the 

view that parent-adolescent interactions are conflict-

habituated. The major weakness of the studies has been 

their basic presupposition proposed by the theories that 

conflict inevitably prevails in the family. The assumption 

that conflict is inevitable in adolescence may have created 

a bias for both the theorists and the research investigators 

and, in turn, confounded the research findings. Because 



this view historicallv has been ass-̂ T.ed by behavioral scien-

tists and has been propogated among rhe masses, it has be-

come a popular and accepted doctrine. Since nhe "storm 

and stress" hypothesis has existed for such a long tizie and 

has filtered to such diverse audiences, including the lay 

population, it has become virtually an axiom of behavior. 

The individual and his/her family may indeed experience a 

great deal of conflict. 3ut the role cheorist might argue 

that the source of parent-adolescent conflict is noc to be 

found in any of the previously mentioned theoretical frame-

works themselves, but in the preconditioned role-taking of 

family members who behave in manners that are prescribed by 

others (Harley, 1966). Therefore, the family members rr.ay 

be acquiring the values and practicing the behavior that 

is expected of them from other family members and society 

at large (Merton, 1966). As a result, the conflict actually 

may have been initiated and aggravated by the behavioral 

theorists who are purportedly resolved to seeking solutions 

rather than to creating problems. 

If the preceding historical theoretical assur.ptions are 

accurate, one must conclude that all adolescents and their 

families without exception are doomed for conflict. But in 

reality, this is not the case, for peace and harmony does in 

fact prevail in some faiTiiIies ".:ith adolescent tiet̂ .bers. 

A review of the research literature suggests that v.-hile 

the greater attention has been given to delineating constituents 



of stressful parent-adolescent relationships, a growing 

consideration is being paid to determining how various 

factors relate to positive parent-adolescent relationships. 

Therefore, it is this researcher's intent to explore the 

parent-adolescent relationship and those specific factors 

which may affect a positive interaction. 

Parent-Adolescent Relationships 

Although familial stress often has been found in adoles-

cents' families, research indicates that conflict is not 

an absolute. A review of empirical data indicates that 

there are a n-umber of factors which may influence parental 

and adolescent response to one another, in a positive as 

well as in a negative way. 

Following the advice of Davis (1940) in his pioneering 

ŵork concerning parent-adolescent conflict, many family 

researchers have investigated both the adolescent experience 

and their relationship with family members, although the 

actual niimber of empirically based research studies on parent-

youth interaction is less than one might expect. Davis (1940) 

proposed that all parents and all adolescent offspring in 

America are faced with a generation gap. He additionally 

proposed the gap as being omnipresent, cutting across class 

lines, income levels, regions of the country, ethnicity, 

rural-urban differences, etc., and that conflict in the 

"generation gap" was an inevitable consequence of the ado-

lescent experience. Although to date no specific cause-



effect variables have been found in the "generation gap" 

issue, a number of factors have been found to be related to 

parent-adolescent interaction. Many of the variables have 

been found by some researchers to relare to strife, while 

the same variables investigated by others have not been 

associated with dissentions parent-adolescent relationships. 

Stanton (1974) argued that the term "conflict" is of 

little value in general statements of relationships between 

parents and their adolescents. He argued that if the term 

were used, it should be carefully defined and related to 

specific groups of parents and adolescents in particular 

situations and should not be a global term used to describe 

the period of adolescence. His conclusions were derived 

from the findings of his survey of adolescents who were 13 

to 17 years of age. He foimd that the majority of the ado-

lescents viewed their relationshipwith their parents as satis-

factory while only 20 per cent of the males and 15 per cent 

of the females thought the relationship was either not very 

good or was poor'. Weiner's (1971) investigation of the 

"generation gap" issue led him to conclude that the "common 

deprecations" cast on youth can be traced to biased sampling, 

to preoccupation with the more dramatic features of adoles-

cence, and to ascribing to the many, the disruptive behavior 

of a few. Other researchers (Douvan & Adelson, 1966; Weller &. 

Luchterhand, 1977) also have fo-und a parent-adolescent con-

formity that has led them to believe the intergenerational 

conflict has been exaggerated. 



Some behavioral scientists view rebelliousness as an 

integral part of the adolescent period and have sought to 

delineate variables contributing to adolescent "storm and 

stress" (Gustin, 1961). One of the most intensely investi-

gated and contested variables related to the parent-adoles-

cent "generation gap" is that of attitude and value dissim-

ilarity. It has been suggested that the rapid social change 

and cultural values transmitted to the family system has 

divided the generations (Campbell, 1969; Douvan 5c Adelson, 

1966; X̂ íestly cx. Braungart, 1966), as the members in the family 

relate to these contemporary issues differently (Aldous, 

1965; Bengston, 1970; Orloff £: Weinstock, 1975). Intense 

sources of conflict have been foUnd between parents' and 

adolescents' views on issues such as "partying, drinking, 

and being home enough" (Eve, 1975; Kinlock, 1970), while 

less intergenerational dissention was found in relation to 

"basic life concepts," such as "children, future, health, 

and community" (Armstrong &. Scotzin, 1974). IThen basic core 

values were presented to parents and their youth, discon-

tinuities were apparent in the values each placed in them 

(Friedenberg, 1969; Jennings & Niemi, 1968). From a list 

of twenty values, adolescents and their parents most readily 

agreed on the importance of "honesty, responsibility, am-

bition, and freedom"; while the issues of "cleanness, po-

liteness, imaginativeness, and obedience" received the 

greatest disparity in agreement of importance. Similar 
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studies have been replicated, indicating that the failure 

of pareijits and adolescents to arrive at common value themes 

may indeed be a contributing factor for conflict between the 

two generations (Feuer, 1969; Haan, 1971; Penn, 1977; Seely, 

1969; Slater, 1970). 

On the other hand, a number of researchers have found 

a good deal of intergenerational value consensus, and the 

dissention which does exist has been found to be rather narrow 

and specialized (Conger, 1971). In a study of 140 youths 

and their fathers (Jacobsen, 1975), the subjects were ranked 

on eight contemporary issues and analyzed by way of seven 

independent variables. It was found that there was a general 

level of consensus characterizing fathers__and their_ off spring; 

and when disagreements did emerge, they were related to sex, 

age, and working class origins of the fathers, indicating 

that conflict may arise in regard to perfunctory issues 

such as clothes etc., but the adolescent is not deeply 

involved in ideology, nor prepared to do much individual 

thinking on value issues of any generality. As a result, 

their contention is that much of the research in the area 

of value agreement/disagreement has been invalid, due to 

methodological problems in terms of research bias. 

Another dimension of parent-adolescent conflict ha& 

been found to emerge from the system of discipline ̂ employed 

in the home. There has been research to indicate that in 

home5_-Df autocratic control, where the parents make all 
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the d.ecisions xn regard to their youth, there ensues a great 

deal of rebellion .aiîji hos_tility toward the parents (Slder, 

1963) combined with disagreement over common issues (Landis, 

1954) and low adolescent evaluations of the parents (Cooper 

& Lewis, 1962). In democratic homes where the adolescent 

is allowed input into family decision-making, greater re-

spect and interaction has been found to exist (Elder, 1963; 

Landis, 1954). Balswick and Macrides (1975), in a study 

involving 417 adolescents, found ado 1 escent̂ rebeljj-_on to 

exist in both restrictive and permissive homes.î  Their findings 

indicated that restriction or permissiveness in themselves 

were not as important in creating adolescent rebellion as 

was the degree to which they were found to exist. WTheir 

conclusions were that a great deal of restriction leads 

to adolescent frustration followed by aggression; while a 

very permissive_home leads to adolescent frustration through 

not knowing parental expectations, developing into aggression 

in search of norms .\ Other researchers have found that 

parental authority was neither rejected nor resented when 

the adolescent perceived some individual pers.onal ability 

and expertise of the parent (Blau, 1964; Cartwright, 1965; 

Hollander, 1971), or if the young person had been socialized 

to accept the superordinate position of the parent (Smith, 

1977). In another study (Frankel_6c_pullaert, 1977) it was 

found^that 75 per cent of the adolescents investigated at-

tested that little or no conflict existed in the family, no 

matter what style of discipline was employed in the home. 
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Of -this sample, SO^per cent of the adolescents felt__a-high 

degree of cont_rol_and 20 per cent felt a permissive atmos-

phere. 

The quality of the parent-adolescent relationship has 

g^dditionally heejri__fojind to be influenced by the adolescent's 

reliance on the peer group. lacovetta (1975) discovered, 

the degree of peer involvement^was inversely related to the 

quality->of an adolescent ̂ elationship with^adults. Edwards 

and Brauburger (1973) found that the greater access ado-

lescents had_„to al^temative resources (by way of peer groups) , 

the more likely they were to be in conflict with their 

parents. Various researchers have found the adolescent's 

reliance on the peer group as a frame of reference as being 

a (^âus^ive factor in parent-adolescent conflict (Brittain, 

1963). In opposition, others reported finding predominantly 

supportive and tolerant parent-adolescent interaction, no 

matter how extensively involved were adolescents with peers. 

The critical factor influencing parent-adolescent conflict 

ín regard to the changing of reference groups is the manner 

in which the adolescent applies for independence and not' 

the mere withdrawal frqm_the parents as__ t̂ ié̂  primary source 

of_reference (Thumer, Spence, & Lowenthal, 1974). 

From the preceding review of factors influencing the 

parent-adolescent relationship, it seems apparent that there 

is little agreement on the determinants of the qualitv of 

interaction. One common notion which has prevailed in past 
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research has been a search for, and focus on, differences 

instead of similarities in the parent-adolescent relationship 

It may be this method of investigation which has contributed 

most to a "generation gap m.yth." 

Since it has been found that positive as well as nega-

tive parent-adolescent interaction can indeed exist, the 

task lies in differentiating the factors which are predic-

tive of positive relationships. The notion that satisfying 

relationships can prevail in the parent-adolescent dyad is 

understandable when viewed from a theoretical approach that 

offers some conceptual utility in bringing together the 

disparate indicators of generational contrast and continuity. 

The family systems framework appears to be utilitarian in 

explaining both family conflict and harmony generated by 

changing relationshLps of family members. Thus, it is this 

framework that will be utilized to describe and interpret 

the issues under consideration. 

Family Systems Theory 

The family has come to be conceptualized as a system. 

by many (Bott, 1971; Haley, 1972; Kantor & Lehr, 1975; Lidz, 

1963; Sager & Kaplan, 1972) and will be viewed as such for 

the purpose of this study. It is a unique system in that 

it serves exclusive purposes for its subsystems (family 

members) and suprasystems (society or parts of society), 

and is thus both a dependent variable and an independent 

variable (Nimkoff, 1965). The family is acknowledged as 
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existing to perform certain functions necessary to the sur-

vival of the species (Anderson & Carter, 1974), those of 

procreation and socialization. Parsons (1964) delineated 

two additional functional roles in the family, instrumental 

and expressive, but maintains that as the macrosystem becomes 

more complex, so must the family become more specialized in 

the function it performs for its family members. From the 

functionalist's viewpoint, each individual's perception at 

any particular time is the determining factor for which a 

social or cultural item is ascertained as being functional 

or dysfunctional for the individual (microsystem), the family 

(system) , or society (macrosystem.) (Loomxis £« Loomis, 1961). 

A primary function of any system is goal attainment 

(Parsons, 1960), and the effectiveness of the organization 

of a system is measured in its capacity to fulfill its goals 

as well as the goals of the elements (the family members) of 

the system (Miller, 1972). Since a negative correlation has 

been found to exist between the pursuit of individual inter-

ests and the attainment of common goals (Metcalf, 1974) , 

family members must be able to fulfill personal needs without 

damaging the functioning of the system. It is feedback or 

information exchange that has been identified as the primary 

means of accom.plishing self-direction and reaching goals 

(Broderick, 1969). Feedback is necessary in regulating 

systems, for it is that mechanism. which corrects and gives 

information about its performance (Wiener, 1954). Feedback 
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Is not only the echo made in response to words or actions, 

but also the adjustment and adaptation m.ade to the echo 

(Hearn, 1969). As applied to behavior, feedback involves 

a continuous process of (a) defining goals, (b) articulating 

alternative means of achieving these goals, (c) observing 

the effectiveness of the various alternatives, and (d) selec-

ting or maintaining the best means from among the alterna-

tives (or changing the originally stated goals) (Bengston, 

Furlong, Sc Laufer, 1974). As a result, the communication 

system employed by the family is of primary concern to the 

functioning of that unit. The regulation of a turbulent 

or potentially turbulent system depends on the adaptive 

capacities of its members to engage in cooperative informa-

tion processing. Independent action may have widespread 

damaging effects and create turbulence if it triggers off 

uncontrolled feedback processes (Metcalfe, 1974). 

It is the systems view which efficiently explains the 

changes which a family experiences. For it is a changing or 

open family in which flexibility is shown through accommo-

dation and adaptability of its boundaries (Roy, 1977; Murrell 5c 

Stachowich, 1965). Although a steady state is characteris-

tic of a family, it must of necessity be ever-changing through 

its life cycle to meet the constantly evolving needs of its 

members and society. In order to meet the goals of the 

developing adolescent, the family must then be adaptable and 

open to change. Adaptation requires a collective action at 
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the level of the system as a whole (Mintz, 1951). Without 

a cooperative action of the family m.embers, turbulence is 

likely to arise out of the inability to cope with environ-

mental change, forcing the system to compete and conflict in 

ways which systematically and unavoidably frustrate each 

other (Buckley, 1967). 

Therefore, in order for the family to function in har-

mony, accommodation is essential and can take place only 

through feedback or communication. Thus, communication is 

increasingly becoming recognized as the basis for family 

interaction (Jacob, 1974; Kantor & Lehr, 1975; Waxler £: 

Mishler, 1965), for all family behavior is influenced by its 

style and effectiveness. The chief dimensions of family 

interaction are usually measured by the rigidity or fluidity 

of the communication patterns and the types of coalitions 

formed (Broderick, 1969). As a result, the communication 

system is a direct component of the functional family. 

Because open and effective communication is necessitated by 

free exchange between individuals (Ferreira U Winter, 1965, 

1966; Faunce & Riskin, 1970), it is suggested that family 

members must be able to communicate in such a fashion of 

support in order to maintain an open and adaptable system 

(Hoffman, 1971; Kantor & Lehr). Since communication requires 

a sender and receiver, it has additionally been postulated 

that open communication requires that there be a sense of 

trust and acceptance felt by the sender (Roy, 1977). This 
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acceptance is necessary in order to keep the channels of 

communication open (Briggs, 1975; Satir, 1972; Sinay, 

Nihira, & Yusin, 1976; Slocum 1958), necessary for the feedback 

demanded by an open and functional system and, thus, for the 

viable family seeking to reach the goals of its members 

(Stover, Guerney, & O'Connell, 1971). A closed system even-

tually becomes disorganized, totally ineffective, and self-

destructive; while the open system capable of exchanging 

information with its subsystems and macrosystem, maintains 

a steady state and meets its members' goals (Lilienfeld, 1975). 

Because family systems theory suggests that a functional 

family requires an open communication system which may occur 

only when there is an acceptance of individuals, the present 

study is designed to investigate those two variables in re-

lation to adolescents' perceived interaction with their 

parents. Following is a reviev7 of the literature in the 

areas of parent-adolescent communication, and parental 

acceptance of adolescents. 

Parent-Adolescent Communication 

It is becoming increasingly jevident that one_ key to 

harmonious parent-youth relationships i s ^ conmunication 

system which serves to develop an openness between^the gene-

rations (Rice, 1975). It has been found that the respect 

shown by parents toward their adolescents by listening to 

their views and opinions, contributej~~greatlyJto the'"climate 

and happiness of the home (Slocum, 1958) and the degree to 
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which the doors to effective communication remaiîijogen_. It 

has been verlfied that pathological families are characterized 

by conmiunication patterns which are rigid and stifling (Satir, 

1972). Research has supported the fact that adolescents 

want symgatl^tjjc_\mder£tanding, an attentive^ ear^^^and parents 

who e 1 iciJt.-Jtiie,-j£e£ling tha^^ they^hav^^^g^sJitilnQ worthwhile 

to say and_j.re therefore willing to cqmmunicate with them 

(Stroup, 1966). In a study involving 230 youth. and 69 

adults, when asked to complete the sentence "My main gripe 

about my parents/child is...", the majority of the responses 
.»^*,/-tf^*H(VM**" 

inVolvêd' problems in commimication and def-i-eisô ices.- in under-

standing (Schvaneveldt, 1973). Likewise, Edwards and 

Brauburger (1973) reported that one of the mqsj; frequent 

complaints of adole^ents is that their parents do not listen 

to their opinions as relevant, and don't_try to understand 

their points of view and f eej^ings. i The common theme f ound 

K/ in adolescents' complaints about their parents is: 

We want parents we can take our troubles to 
and be sure they'll understand. Some parents 
won't listen or let their children explain. 
They should try to see things a little more^ 
from our point of view. (Bowerman & Elder, 1 
1964) "^^ 

ALttough the type of communication which exists in the 

family is an important controlling factor in the parent-

adolescent relationship, it is not the observing researcher 

who determines whether or not the communication pattern is 

functional (Novak & van der Veen, 1969). Rather, an individ-

ual's attitudes, behavior, and reaction to the environment 
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depends on one's own perceptiona of his/her family and the 

communication system employed therein. Youth who perceive 

communication channels in the home as closed may feel ali-
^ 

enated from̂ jihe family, and feel as though the parents are 

disijiterested_in___£hem^n^^ (Rosenberg, 1965; 

Torres, 1970). Adolescents' perception^f their parents' 

relations with Jthem_^ither facilitates or hinders their 

seeking counsel with their parents (Won & Yamamura, 1970). 

In^rder for one to perceijye another accurately, there 

must of necessity be open communication and accurate feed-

back <K.eefe, 1976). Feedback is necessary for one to test 

his/her hypothesis about another. / When feedback is not 

available, the frequency of the communication decreases and 

the confidence in one's perceptions of another may decrease 

(Powell & O'Neal, 1976). When there is a free flow and 

exchange of information, there results a greater member 

interaction and satisfaction in group involvement than when 

members are not able to contribute due a centralized com-

munication network (Katz 5e Kahn, 1966; Snadowsky, 1974). 

These conceptualizations have been confirmed in the family 

setting by adolescents who have reported that even xv̂ hen the 

decision-making was centralized, the opportunity to communi-

cate their ideas reduced the conflict manifested in the 

X home (Thurner, Spence, L Lowenthal, 1974). | A study of 50 

runaways and their parents shov/ed that rebellion was due to 

the failure to communicate, especially in regard to resolving 
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conflict that had occurred in__thefamily. Gilbert (1976) 

maintained that one of the major variables distinguishing 

"healthy" and "disturbed" families is the communication 

pattems adopted in dealing with conflict. ^^is maintained 

that conflict can be constructive and functional if the parties 

are able to express themselves openly and freely in an honest 

and direct manner (Bach, 1969; Coser, 1956). 

The preceding review has shown an increasing awareness 

of the importance of communication in all hum.an relations 

and growing evidence of communication failures in troubled 

families. t has additionally been evidenced that an in-

dividual's perception has a significant impact on his/her 

behavior and attitude toward the family interaction. It 

seems imperative, then, that researchers investigate the 

components of facilitative communication that might bring 

the adolescent to perceive family communication pattems 

as effective, and accordingly, also the relationship with 

his/her parents. 

Rogers (1951) identified the conditions of empathy, 

genuineness, and positive regard as essential and sufficient 

components in effective interpersonal functioning. Carkhuff 

(1969) investigated these facilitative conditions and found 

them to be relevant in exploring the effectiveness of the 

relationship between adolescents and adults. The role of 

empathy has been identified as being an especially impor-

tant factor in all human interaction, especially in the 
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promotion of psychologically healthy relations between 

parents and their offspring (Guemey, 1969). Parental em-

pathy has been found to make the transition from childhood 

to adolescence easier and less stressful for both the parent 

and the adolescent. The amount of empathy one feels has 

been directly related to that individual's willingness to 

communicate with another and the judgment that one makes 

conceming the climate of the interchange (Rogers, 1961). 

Thus, when adolescents feel understood, they are likely to 

perceive a healthy and positive interaction with their 

parents (Stover, Guemey, & O'Connell, 1971). Additionally, 

parents who are more empathic, genuine, and possessing a 

positive regard had adolescents with higher self-esteem 

(Miller, 1976), which in turn has been related to higher 

levels of interpersonal adjustment and interaction (Neuber 6e 
.'^*.—- ^ ..^."•'••Jjltl • •^^•'•••tW*»Sí .- , - ^ . * ^ » 1-**. •* 

Genthner, 1977). 

It has been postulated that adolescents with lô v_̂ elf-

esteem reflect dysfunctional communication systems in dis-

turbed families (Satir, 1972). A study of 111 adolescents 

found that those youth with a low sense of self-esteem 

viewed communication with their parents as much less facili-

tative than adolescents with high self-esteem (Matteson, 1974). 

Satir (1972) maintained that "every word, facial expression, 

gesture, or action on the part of the parent gives the child 

some message about his worth." Therefore, adolescents who 

perceive support and nurturance from their parents learn 
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to interact more openly than those who perceive their parents 

as being nonaccepting (Doster 6: Strickland, 1969), for the 

^erbaX expression of parental acceptance is the major element 

in the communication of empathic feeling (Stover, Guemey, & 

O'Connell, 1971). 

The relationship of communication, empathy, and self-

esteem have been found to be circular (Satir, 1967, 1972). 

The preceding research has established that empathic commmi-

cation on the part of the parent promotes high self-esteem 

in the adolescent. Of equal importancê ĵ s the finding that 

adolescents who possess a high level of self-esteem tend to 

communicate more openly and positively with their parents 

(Jourard, 1971). In addition, it has been repeatedly_found 

t h a t i n d i v i d u a l s wi th a p o s i t i v e sense ojl̂ seJLxrjeLSLteeiar-̂ also-̂ -

tend to communicate more (G i lbe r t , 1976; Jourard , 1959; 

Shapiro , 1968). 

Parental Acceptance of the Adolescent 

Because it appears that positive coramunication systems 

prevail in atmospheres of interpersonal acceptance, an 

additional facet of this study is focused on the adolescent's 

perceived feeling of parental acceptance. The feeling of 

acceptance has been identified as the greatest basic need 

of the adolescent prior to reaching adulthood (Horrock, 

1962). Horrocks found that adolescents need to feel a total 

acceptance and approval from others, assuring their worthi-

ness as persons. To be accepted, adolescents must feel that 
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they are afforded human traits (Stokes, 1965), where they 

are accepted along with their faults (Rice, 1975). Dahlem 

(1970) contended that adolescents cannot thrive in an atmos-

phere of constant criticism and displeasure where parents 

expect perfection before acceptance is offered. 

Parental acceptance, warmth, and support have been 

positively related to the emotional, social, and intellec-

tual development of their offspring (Walters & Stinnett, 

1971). It has been additionally postulated that parents 

who accept their children unconditionally create youth who 

are loyal to the family (Ausubel & Sullivan, 1970). On the 

other hand, parents who are either rejecting or offer qual-

ified acceptance create young people with low self-esteem 

(Ausubel & Sullivan, 1970). Because these youths' personal 

adequacy is extemally based, they must seek their prestige 

outside the hom.e, sometimes resulting in poor interaction 

with their parents. This hypothesis was confirmed in a 

study x>7here a correlation was found to exist between paren-

tal nonacceptance and child withdrawal from. the family 

(Martin, 1975). Rode (1971) also found that adolescents 

who had withdrawn from the family felt alienated and per-

ceived their parents as being hostile, nonaccepting, and 

controlling. Similar conclusions were dravm by Chorost 

(1962) in his study of 79 adolescents, their fathers, and 

mothers. When either parent demonstrated low levels of 

acceptance, overt hostility was found in the adolescent, 
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who in tum perceived the parent as being controlling in an 

authoritarian manner. Other studies have similarly found 

parental nonacceptance to be related to more conflicted 

child behavior, while acceptance has been found to relate to 

positive parent-child interaction (Aronfreed, 1961; Becker, 

1964; Bronfenbrenner, 1961; Sears, Macoby, & Levin, 1957; 

Slater, 1962). 

Parental acceptance also has been related to the child's 

self-esteem. It has been fo-und that an individual comes to 

respond to oneself and develop self-attitudes similar to 

those expressed toward him/her by significant others (Gecas, 

1971, 1974; Kemper, 1965). Among the most significant others 

for the adolescent is the parent (Brittain, 1963; Gecas, 

1971; Musgrove, 1967). As a result, adolescents who per-

ceive their parent's behavior toward them as expressing 

a positive and accepting evaluation will: (a) evaluate 

themselves more positively (Gecas, 1971), (b) have higher 

self-esteem (Baumrind, 1967; Coopersmith, 1967), and 

(c) respond more favorably to those parents who have given 

them a positive appraisal (Jones, 1973; Krauss, 1975). 

Individuals are thought to like positive evaluators more 

because they gratify their needs and negative evaluators 

less because they frustrate them (Hewitt ct Goldman, 1974; 

Skolnick, 1971). Thus, parents greatly influence the way 

their adolescents view them, through the development of 

their self-esteem (Won & Yamamura, 1970). Adolescents who 
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believe that their parents underestimate and reject them 

are less willing to communicate with them (Torres, 1970) 

because of the need to protect their low self-esteem from 

further damage through rejection (Gecas, 1971). Gilbert 

(1976) found that an individual's self-esteem was one of the 

most powerful factors in influencing the communication modes 

for resolution of conflict. 

In summary, since an adolescent needs acceptance and 

understanding in order to communicate with others (Horrock, 

1962), and acceptance yields high self-esteem in the adoles-

cent (Willenson, 1968) , adolescents possessing a high sense 

of self-esteem are expected to communicate more openly with 

parents. Thus, when there is a free communication system 

established between the parent and adolescent, greater 

feelings of acceptance from both generations emerge, per-

haps resulting in more harmony than conflict in the home 

(Sinay, Nihira, 6̂  Yusin, 1976). 

Hypotheses 

It appears that the family system.s theory is a suit-

able model for explaining the conditions under which pos-

itive parent-adolescent relationships may occur. According 

to the theory and related literature, an open communication 

system seems to be the key to an adaptable and flexible 

family, which is thus able to meet the goals of its mem-

bers (Kantor & Lehr, 1975; Lilienfeld, 1975). Research 

also has helped to confirm the theory's postulates that if 

feedback is not allowed, family members and their goals will 
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be frustrated, resulting in a turbulent system (Matcalf, 

1974). On the other hand, parents who communicate more 

openly with their adolescents may encourage and respect 

the input from adolescents who, in turn, feel more accep-

ted. These adolescents tend to possess higher self-esteem 

and are thus willing to engage in more open communication 

with their parents. The idea, then, emerges that personal 

acceptance of another must exist in order for communication 

to flow freely and to avert conflict (Buckley, 1967). It is, 

therefore, apparent that parent-adolescent interaction, fam-

ily communication, and parental acceptance of the adoles-

cent are all closely intertwined variables that merit inves-

tigation as to their interrelatedness. 

The purpose of this study was to investigate the re-

lationship between: (1) the family communication system 

and parent-adolescent interaction, (2) the family communi-

cation system and parental acceptance of the adolescent, 

and (3) parent-adolescent interaction and parental accep-

tance of the adolescent. Based upon the theoretical and 

empirical research presented, it was hypothesized that: 

H-, Adolescents who experience a more highly posi-
tive and open communication system with their^ 
parents also evaluate the over-all relationship 
with their parents to be mpre positive. 

H^ Adolescents who experience a more positive and 
open communication system with their parents 
also discern more feelings of acceptance from 
their parents. 
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H^ Adolescents who experience a greater accep-
tance at age sixteen perceive a more positive 
over-all relationship with their parents. 



CHAPTER II 

METHOD 

The following discussion is structured to describe the 

(1) subjects, (2) data collection procedures, (3) m.easures 

utilized to assess the variables, and (4) procedures used 

to analyze the data. The data for this study were collected 

in conjunction with a larger project (Henton &. Kieren, 1978) 

investigating adolescent-parent sex role congruency and family 

solidarity in addition to testing a parent-adolescent measure. 

The following discussion, however, focuses only on the com-

ponents of the larger study which have direct bearing upon 

this thesis. 

Subjects 

The participants for this study were selected from high 

school students from three miatched sources: (1) students 

throughout the state of Texas who had completed a corre-

spondence course during the current year with the Division 

of Continuing Education at Texas Tech University and who 

were 16 to 13 years of age, (2) students selected from a 

high school in a small Texas town, and (3) students selected 

from a Western Canadian high school. Upon analyzing the 

descriptive statistics of Samples 1 and 2, it was found that 

these two groups showed highiy parallel background charac-

teristics, to the degree that they were believed to be 

23 
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matched and could be treated as a single group. With this 

knowledge, it seemed reasonable that additional subjects 

could be procured in a like manner to that utilized in Sample 

2. The process was repeated in a Canadian high school and 

the background statistics again revealed a high degree of 

similarity as is reflected in Tables 1 through 4. 

Table 1 indicates the distribution of subjects by sex 

and age. It was found that the Texas sample consisted of 

69 (39.0 per cent) males and 103 (61.0 per cent) females, 

while the Canadian sample consisted of 34 (42.0 per cent) 

m.ales and 47 (58.0 per cent) females. The total sample 

consisted of 103 (39.9 per cent) males and 155 (60.1 per 

cent) femiales, yielding a total of 258 subjects. The Texas 

sample was comprised of 177 youths with a mean age of 16.63 

years, ranging from 14 to 19 years of age. In the Canadian 

sam.ple, there were 81 adolescents from 15 to 19 years of 

age with a mean of 16.35 years. The total sample included 

258 subjects, with a mean age of 16.7 years, ranging from 

14 to 19 years. A more detailed description of age dis-

tribution is reflected in Table 1. 

The distribution of the subjects by community popula-

tion is reflected in Table 2. Of the Texas sample, 82 

(47.7 per cent) of the subjects resided in communities of 

0 to 3,000, 72 (40.7 per cent in communities of 3,001 to 

99,999, 11 (6.2 per cent) in communities of 100,000 to 

249,999, 4 (2.3 per cent) in communities of 250,000 to 
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499,999, and 8 (4.5 per cent) in communities of 500,000 and 

over. The Canadian sample included 54 subjects (66.7 per 

cent) who resided in communities of 0 to 3,000, and 27 (33.3 

per cent) who resided in communities of 500,000 and over. 

The total sample then was made up of 136 (52.7 per cent) 

subjects who resided in communities with a population of 

0 to 3,000, 72 (27.9 per cent) who lived in communities of 

3,001 to 99,999, 11 (4.3 per cent) in communities of 100,000 

to 249,999, 4 (1.6 per cent) living in communities of 250,000 

to 499,999, and 35 (13.6 per cent) in communities of 500,000 

and over. 

The distribution of subjects in regard to the size of 

their high schools indicates that the Texas sample included 

24 (13.7 per cent) subjects who attended high schools with 

an enrollment of 0 to 300, 93 (53.1 per cent) in schools of 

301 to 900, 27 (15.4 per cent) in schools of 901 to 1500, 

and 31 (17.7 per cent) in schools of 1501 and over. In 

regard to the Canadian subjects, 54 (66.7 per cent) attended 

high schools with a population of 0 to 300 and 27 (33.3 per 

cent) in schools of 901 to 1500. The total sample, then was 

comiprised of 78 (30.5 per cent) students who attended high 

schools with an enrollemnt of 0 to 300, 93 (36.3 per cent) 

in schools of 301 to 900, 54 (21.1 per cent) in schools of 

901 to 1500, and 31 (12.1 per cent) in schools of 1501 and 

over. 
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Table 3 reflectes the distribution of subjects according 

to the occupational classification of the subjects' fathers. 

A detailed analysis of the fathers' occupational classifica-

tions is reported in Table 3. Of the Texas sample, 66 (33.2 

per cent) of the subjects' fathers were classified as working 

class which included the unskilled, the semi-skilled, the 

service, and skilled worker. There were 100 (57.8 per cent) 

with fathers in the middle class, including those who were 

office workers, managers of owners of small business, engaged 

in professions requiring a bachelor's degree, owner of a 

large business, corporation executive, or in a profession 

requiring an advanced degree. The remaining 7 of the sub-

jects' fathers (4.0 per cent) were unemployed. The Canadian 

sample included 50 subjects (63.4 per cent) with fathers in 

the working class, 27 (34.2 per cent) with fathers in middle 

class occupations, and 2 (2.5 per cent) with unem.ployed 

fathers. In the total sample there were 116 (46.1 per cent) 

subjects with fathers in working class occupations, 127 

(50.3 per cent) whose fathers had middle class occupations, 

and 9 (3.6 per cent) with fathers who were unemployed. 

A detailed distribution of the subjects according to 

their mothers' occupations is shown in Table 4. Of the subjects 

in the Texas sample, there were 38 (21.7 per cent) with mothers 

in working class occupations, 59 (33.8 per cent) whose mothers 

had middle class emplô rment, and 77 (44.3 per cent) whose 

mothers were housewives. The Canadian sample included 
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Table 3 

O c c u p a t i o n a l C l a s s i f i c a t i o n of S u b j e c t s ' F a t h e r s 
by Frequency^ and P e r c e n t b 

Occupational Texas Canadian Total 
Classification Freq/Perc. Freq/Perc. Freq/Perc. 

Working Class 
U n s k i l l e d worker (maid, 6 3.5 4 5.1 10 4.0 

laxTn t e n d e r , e t c . ) 
S e m i - s k i l l e d worker 4 2.3 6 7.6 10 4.0 

(farm laborer, gard-
ner, etc.) 

Service worker (fire- 4 2.3 7 8.9 11 4.4 
man, nurse's aid, 
etc.) 

Skilled worker (farmer, 52 30.1 33 41.8 85 33.7 
carpenter, beautician, 
e t c . ) 

S u b t o t a l 66 38.2 50 63.4 116 46.1 

Middle Class 
Office worker (sales- 19 11.0 7 8.9 26 10.3 
person, bookkeeper, 
secretary, etc.) 

Manager, owner of small 45 26.0 14 17.7 59 23.4 
business, low-level 
govemment employee, 
commissioned military 
officer 

Profession requiring a 16 9.2 3 3.8 19 7.5 
bachelor's degree 

Owner of a large busi- 5 2.9 1 1.3 6 2.4 
ness, corporation ex-
ecutive, high-level 
government employee 

Profession requiring an 15 8.7 2 2.5 17 6.7 
advanced degree (doc-
tor, lawyer, professor, 
e t c . ) 

S u b t o t a l 100 57.8 27 34.2 127 50.3 

Unemployed or housewife 7 4.0 2 2.5 9 3.6 

T o t a l 173 100.0 79 100.0 252 100.0 

^ o t a l frequencies may vary <iie to missing data. 

Percentages may not equal 100 due to rounding. 
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Table 4 

Occupational C l a s s i f i c a t i o n of Sub j ec t s ' Mothers 
by Frequency^ and Percent^ 

Occupational 
Classification 

Texas 

Working Class 
Uhskilled worker (maid, 

lawn tender, etc.) 
Semi-skilled worker 

(farm laborer, gard-
ner, etc.) 

Service worker (fire-
man, nutrse's aide, 
etc.) 

Skilled wDrker (facmer, 
carpenter, beautician, 
etc.) 

Subtotal 

MLddle Class 
Office worker (sales-
person, bookkeeper, 
secretary, etc.) 

Manager, owner of small 
busines s, low- level 
govemment employee, 
canmissioned military 
officer 

Profession requiring a 
bachelor's degree 

Otvner of a large busi-
ness, corporation ex-
ecutive, high-level 
govemment eqployee 

Profession requiring an 
advanced degree (doc-
tor, lawyer, professor, 
etc.) 

Subtotal 

Uhenployed or housevd.fe 

Total 

2 1.1 

12 6.9 

10 5.7 

14 8.0 

38 21.7 

4 2.3 

18 10.3 

1 0.6 

2 1.1 

Canadi'an Total 
Freq/Perc. Freq/Perc. Freq/Perc, 

3.8 

2.6 

0 0.0 

0 0.0 

5 6.4 

34 19.5 11 14.1 

0 0.0 

4 5.1 

0 0.0 

1 1.3 

59 33.8 16 20.5 

5 2.0 

14 5.6 

10 4.0 

14 5.6 

43 17.2 

45 17.9 

4 1.6 

22 8.7 

1 0.4 

3 1.2 

75 29.8 

77 ^.3 57 73.1 134 53.2 

174 99.8 78 100.0 252 100.2 

^otal frecquencies may vary åæ. to missing data. 

\Percentages may not equal 100 due to rounding. 

file:///Percentages
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5 (6.4 per cent) subjects with mothers in working class jobs, 

16 (20.5 per cent) with mothers having middle class occupa-

tions, and 57 (73.1 per cent) whose mothers were housewives. 

In the total sam.ple there were 43 subjects (17.2 per cent) 

who had mothers in working class employrnent, 75 (29.8 per 

cent) with mothers in middle class occupations, and 134 

(53.2 per cent) with mothers as housewives. 

Data Collection Procedures 

As was previously mentioned, the data for this study 

were collected from high school students from three matched 

sources. The students who had recently completed a corre-

spondence course through the Division of Continuing Education 

at Texas Tech University were selected following alphabetical 

order according to last names with an assignation of numbers 

to each name. A table of random numbers was then employed 

to select the names of those students who would participate 

in the study. These students each were mailed a letter of 

explanation of the study's focus,.a self-report paper-and-

pencil questionnaire (see Appendix A), and a return postcard. 

Students were asked to complete the questionnaire and return 

it in the enclosed stamped envelope. To serve as a moti-

vating factor for retuming the questionnaire and at the 

same time protecting the anonymity of the respondent, the 

students were instructed to fill out and mail separately 

the postcard to qualify for a cash reward drawing of $25.00 

for the first name dravm and $5.00 each for the second and 

third names drawn. 
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The subjects in the high school of the small Texas 

community were obtained through the selection of three general 

in-class courses of different types, composing a cross-

section of the student population. The questionnaires were 

administered and returned during a class period. The sub-

jects from the Western Canadian high school were selected 

in similar manner. The final sample was comprised of 258 

North American adolescents, 177 from Texas and 81 from. Western 

Canada. 

Measurements 

A self-report multipurpose questionnaire, originally 

developed by Henton and Russell (1977), was utilized in this 

study. Three sections of this were suitable to assess the 

variables in question and will be discussed briefly at this 

time. Section I of the questionnaire included demographic 

information with the basic intent of matching the samples. 

Section II employed the Parent-Adolescent Interaction In-

ventory (PAII) to assess the over-all relationship. Section 

III of the questionnaire included a scale to determine the 

adolescent's feelings of acceptance at ages 6, 12, and 16. 

Background inf orm.ation. Multiple choice questions 

were included in Section I to collect demographic data such 

as sex, age, size of city, ethnic background, etc. An 

open-ended question was asked concerning the occupational 

position of the subject's father and mother. These listings 

of occupational status were categorized into ten classifications 
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according to Hollingshead's (1957) two factor index of social 

position. 

Parent-Adolescent Interaction nventory. The PAI 

(Henton & Russell, 1977) was utilized to assess the adoles-

cent's subjective perception of the parent-adolescent rela-

tionship by means of the semantic-differential technique. 

The inventory consists of thirteen categories, each having 

ten bipolar adjective items (three evaluative, three potency, 

three activity, and one unrelated set). The categories of 

the PAII are (1) how I see my relationship with my parents, 

(2) how my father sees m.e, (3) affection in my relationship 

with my parents, (4) mother's role performance, (5) com-

panionship in my relationship with my parents, (6) how I 

see my mother, (7) father's role performance, (8) control 

in my relationship with my parents, (9) how my mother sees 

me, (10) my involvement with parents in social activities, 

(11) how I see my father, (12) problem solving in my relation-

ship with my parents, and (13) communication in our relation-

ship. The types of bipolar adjectives were randomized, as 

was the polarity direction. To each of the seven spaces 

on the item scale was assigned a numerical value from. 1 (an 

extremely negative response) through 7 (an extremely positive 

response), with 4 representing a neutral response. The 

unrelated item was left unscored, leaving the sum of the 

nine item scores as the subject's concept (subscale) score, 

which had the possibility of ranging from 9 to 63. The sum. 
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of the thirteen concept scores then yielded the total PAII 

score whose range was 117 to 819. Although validity and 

reliability studies of the PAII are pending, it seems logi-

cal to assume that the scale can be used successfully to 

assess parent-adolescent interaction. This position is 

based on previous validation data collected on the original 

form of the scale (Kratzke, 1976; Longanecker, 1974). The 

original questionnaire operationalized marital happiness 

through the utilization of like concepts, or subscales, as 

were adopted by the PAII. 

Communication in our relationship. The quality of 

communication with their parents as perceived by adolescents 

was assessed through use of the PAII subscale, "comjnunication 

in our relationship" (COMINREL). The semantic differential 

scale was chosen as being an appropriate tool for measuring 

communication in the family from the adolescent's point of 

view since the concept of communication might have different 

implications for different individuals. By m.eans of the 

semantic differential technique, each subject indicated the 

intensity of his/her association of each bipolar item V7ith 

the concept of communication. The nature of the scale was 

to determine adolescents' perceived communication with their 

parents in terms of openness, effectiveness, quality, etc. 

The three evaluative bipolar items were "honest-dishonest," 

"good-bad," and "satisfactory-unsatisfactory." The three 

potency bipolar adjectives were "effective-ineffective," 
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"expressive-inexpressive," and "deep-shallow." The three 

activity items were "open-closed," "free-constrained," and 

"freqeunt-infrequent." Each position on the seven-point 

scale received a numeric value. The closer the space to the 

adjective, the more intense was the association of the ad-

jective with the concept of communication in the relation-

ship. A numerical value of 1 indicated the most negative 

response, while 4 was neutral, and 7 was the most positive 

response. A total score on the scale yielded the COMINRSL 

score, whose range was from 9 to 63. 

Adolescent's feeling of acceptance. This section of 

the questionnaire was developed to assess the adolescents' 

feelings of being accepted by their parents. The scale was 

comprised of three subscales, providing subjects the oppor-

tunity to indicate the degree to which they felt accepted 

or rejected at ages 6, 12, and 16, with each subscale re-

ceiving a numeric value from 1 to 7. The ends of the scale 

were anchored by "Accepted" and "Rejected," with each of 

seven spaces receiving a numeric value of 1 (extreme feelings 

of rejection) to 7 (extreme feelings of acceptance), with 4 

as a neutral response. 



CHAPTER III 

RESULTS 

Hypothesis 

Kypothesis one was concerned with how parent-adolescent 

interaction might correlate with communication in the fanily. 

It was hypothesized that adolescents who experience a more 

positive and open communication system with their parents 

would also evaluate the over-all relationship with their 

parents as being positive. The over-all parent-adolescent 

relationship was assessed by means of the adolescent's total 

score on the Parent-Adolescent nteraction Inventory (PAII). 

In order to determine the adolescent's perceived quality' 

of communication in the relationship, the score on the PAII 

subscale, "communication in our relationship" was employed 

as the indicator of the communication pattem. A stepwise 

multiple regression analysis was then utilized in order to 

determine the degree to which communication in the relationship 

influences the total parent-adolescent relationship. In-

cluded in the regression equation were all of the PAII se-

mantic differential subscale scores with the PAII as the 

dependant variable. 

The regression analysis was performed by a computer 

program which first generates a correlation natrix of all 

the variables in the analysis, and in step one, picks the 

41 
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best predictor (i.e., the independent variable that has the 

highest correlation with the dependent variable), and per-

forms a regression analysis with this predictor. It then 

selects the next independent variable which adds the most 

to the variance accounted for by the regression. This process 

is repeated until all of the independent variables are in-

cluded in the analysis. 

As shown in Table 5, communication in the relationship 

(COMINREL) had a highly positive relationship with the over-

all parent-adolescent interaction score (r = .8359, p <.001), 

with COMINREL accounting for approximately 78 per cent of 

the variance (r2 = ,7848). The correlation coefficients 

for the remaining twelve PAI subscale scores are listed as 

well in Table 5, along with the coefficient of determina-

tion (R^), and the amount of variance added to R̂  by each 

variable (the RSQ change). The variables, "companionship 

in our relationship" and "communication in our relationship" 

had the strongest influence on the dependent variable (PAII) 

in the total sample. As shown in Table 5, these two variables 

produced a combined R̂  value of .9150. This reflects the 

degree to which communication influences the adolescent's 

assessment of the over-all parent-adolescent relationship. 

The remaining variables selected as predictors of parent-

adolescent interaction were added in the following order: 

control in our relationship, father's role performance, how 

my mother sees me, affection in the relationship, my 
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Table 5 

Stepwise Regression Solution for Parent-Adolescent 
Interaction Scores (Total Sample^) 

Independent Variables 

Companionship in Relationship 

Communication in Relationship 

Control in Relationship 

Father's Role Performance 

How Mother Sees Me 

Affection in Relationship 

Involvement in Parent's 
Social Activities 

Relationship with Parents 

Mother's Role Performance 

How I See Father 

Problem Solving in Relationship 

How Father Sees Me 

How I See Mother 

JU 

r 

.9272 

.3859 

.8665 

.7602 

.7244 

.8641 

.8185 

.8630 

.7069 

.7063 

.8167 

.752^ 

.6936 

R^ 
(Cum.) 

.3597 

.9150 

.9376 

.9541 

.972^ 

.9735 

'.9835 

.9872 

.9900 

.9948 

.9963 

.9977 

1.0000 

RSQ 
Change 

.8597 

.0553 

.0227 

.0165 

.0133 

.0061 

.0055 

.0037 

.0028 

.0048 

.0015 

.0014 

.0023 

'£< .001 

^n = 241 
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involvement in parent's social activities, my relationship 

with parents, mother's role performance, how I see my father, 

problem solving in my relationship with parents, hov; my 

father sees me, and how I see my mother. 

WTien investigated separately, the Canadian sample re-

sulted in similar findings. The multiple regression analysis 

showed "communication in our relationship" to be the second 

most predictive factor toward the over-all interaction with 

a correlation coefficient of r = .8680 (p <.001) betxveen 

the two variables. VThen COMINP̂ EL was combined with the most 

influencing factor affecting the PAII, "companionship in 

our relationship," the summed R^ value was .9075 as reflected 

in Table 6. 

The Texas sample produced a correlation coefficient of 

r = .8917 (p <.001) between COM NREL and PAII. COM NREL 

dropped to being the fifth m.ost predictive factor toward 

the PAII in this sample, as is seen in Table 7. The variables 

influencing the PAII to a greater degree than COMINREL were: 

companionship in our relationship, control in our relation-

ship, father's role performance, and how mother sees me. 

The five combined variables resulted in 97 percent of the 

PAII variance. On the basis of these findings, hypothesis 

one was accepted, and it was concluded that not only is 

communication in the relationship correlated with parent-

adolescent interaction, but that it is also an integral part 

of that interaction. 
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Table 6 

Stepwise Regression Solution for Parent-Adolescent 
Interaction Scores (Canadian Sample^) 

R RSO 
Independent Variables r- /^^^ \ r\.^SÍ^ 

^ (v-.um.; Ln.ange 

Companionship in Relationship 

CommiUnication in Relationship 

How I See Father 

How I See Mother 

Control in Relationship 

Father's Role Performance 

How Mother Sees Me 

Afféction in Relationship 
Involvement in Parent's 

Social Activities 

Relationship with Parents 

Problem Solving in Relationship 

How Father Sees Me 

Mother's Role Performance 

\ < .001 

a r, n = o4 

.9124 

.8680 

.7243 

.7064 

.8304 

.7287 

.7551 

.8464 

.7611 

.7949 

.7599 

.8277 

.6995 

.8325 

.9075 

.9384 

.9653 

.9759 

.9803 

.9353 

.9379 

.9909 

.9941 

.9961 

.9983 

1.0000 

.3325 

.0750 

.0309 

.0269 

.0106 

.0049 

.00^5 

.0025 

.0031 

.0031 

.0021 

.0022 

.0017 
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Table 7 

Stepwise Regression Solution for Parent-Adolescent 
Interaction Scores (Texas Sample^) 

Independent Variables . ' ) • ' 

Companionship Relationship 

Control in Relationship 

Father's Role Performance 

How Mother Sees Me 

Communication in Relationship 

Affection in Relationship 

Problem Solving in Relationship 

Rélationship with Parents 

Involvement in Parent's 
Social Activities 

Mother's Role Performance 

Kow I See Father 

How Father Sees Me 

How I See Mother 

R̂  
(Cum.) 

RSQ 
Change 

.9298 

.8764 

.7704 

.7106 

.8917 

.8685 

.8300 

.8789 

.8305 

.7036 

.7043 

.7353 

.6351 

.8646 

.9234 

.9387 

.9572 

.9708 

.9786 

.9836 

.9870 

.9906 

.9929 

.9965 

.9978 

1.0000 

.8646 

.0588 

.0153 

.0185 

.0137 

.0077 

.0050 

.0034 

.0037 

.0023 

.0036 

.0013 

.0022 

-k 
2 < .001 

n = 177 
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Hypothesis II 

The second hypothesis of this study predicted that 

adolescents who experience a m-ore positive and open commu-

nication system with their parents also discern more feel-

ings of acceptance from. their parents at age 16. Again, 

a stepwise multiple regression analysis was em.ployed in 

order to determ.ine the greatest influencing factor on the 

adolescent's feeling of acceptance at age 16. The multiple 

regression equation included all of the PAII subscale scores 

with the score obtained on the "Accepted/Rejected at Age 16" 

scale (AF. 16) . When the total sample was investigated, a 

COMINREL and AR 16 correlation coefficient of r = .6556 

(p < .001) was found to exist between the two variables. 

A summ.ary of the FAII subscale correlation coefficients 

with AE. 16 is reflected in Table 8. The influence of 

communication in the relationship upon APv 16 V7as found to 

be the second m.ost explanatory factor for the feeling of 

acceptance at age 16. The miost influential factor on AR 16 

was com.panionship in our relationship which, when combined 

with comm.unication in our relationship, produced an R^ value 

of .4886. The total R^ value produced by the thirteen sub-

scale scores was .5391, as reflected in Table 8. 

VJhen the Texas sample was investigated alone, a cor-

relation coefficient of r = .6785 (p < .001) was found to 

exist between the two variables, accounting for approxi-

mately 46 per cent of the variance. Communication in the 



Table 8 

Stepwise Regression Solution for 
Acceptance at Age 16 Scores 

(Total Sample ) 
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Independent Variables R̂  
(Cum.) 

RSQ 
Change 

Companionship in Relationship 

Communication in Relationship 

Affection in Relationship 

Relationship with Parents 

How Father Sees Me 

Mother's Role Performance 

Control in Relationship 

Father's Role Performance 

How I See Father 

Problem Solving in Relationship 

Involvement in Parent's 
Social Activities 

How I See Mother 

How Mother Sees Me 

*£ <.001 

.6719 

.6556 

.5350 

.6339 

.5341 

.4984 

.6108 

.4612 

.4583 

p .5383 

.5650 

.4615 

.4942 

.4514 

.4886 

.4993 

.5141 

.5200 

.5256 

.5282 

.5293 

.5363 

.5384 

.5389 

.5390 

.5391 

.4514 

.0372 

.0107 

.0148 

.0059 

.0057 

.0026 

.0017 

.0065 

.0021 

.0004 

.0001 

.0002 

n = 235 
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relationship was found to be the greatest influencing factor 

in the feeling of acceptance at age 16, producing an R̂  value 

of .4603, as shown in Table 9. The thirteen variables 

selected as predictors of parental acceptance at age 16 

produced a total cummulative Pv̂  value of .5533. 

UTien the Canadian sample was investigated separately, 

a correlation coefficient of r = .5564 (p < .001) resulted. 

In this sam.ple communication in the relationship fell to 

the seventh level as a predictive factor of AR 16, preceded 

by how my father sees m.e, companionship in the relationship, 

affection in the relationship, father's role performance, 

how I see m.other, and mother's role performance. These 

combined seven variables accounted for approximately 72 

per cent of the AR 16 variance, with the thirteen subscales 

also accounting for approximately 72 per cent of the total 

variance. A summary of the multiple regression solutions 

for the Canadian samiple is found in Table 10. 

These statistical findings offer the needed evidence 

for accepting hypothesis two. Therefore, comiTLunication 

in the family has been found not only to relate to the 

adolescent's feeling of acceptance at age 16, but also to co-

exist with the feeling of acceptance in an integral way. 

Hypothesis III 

The third hypcthesis predicted that adolescents who 

experience a greater feeling of acceptance at age 16 would 

perceive a more positive over-all relationship with their 



Table 9 

Stepwise Regression Solution for 
Acceptance at Age 16 Scores 

(Texas Sample^) 
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Independent Variables R^ RSQ 
Change 

Communication in Relationship 

Relationship with Parents 

Affection in Relationship 

Companionship in Relationship 

Control in Relationship 

Father's Role Performance 

Kow See Father 

Problem Solving in Relationship 

Mother's Role Performance 

Involvement in Parent's 
Social Activities 

Kow I See Mother 

How Mother Sees Me 

How Father Sees Me 

.6786 

.6586 

.5418 

.6585 

.6309 

.4387 

.4532 

.5430 

.4811 

.5866 

.4737 

.4815 

.4729 

.4603 

.5036 

.5095 

.5225 

.5261 

.5310 

.5420 

.5458 

.5501 

.5530 

.5532 

.5533 

.5533 

.4603 

.0433 

.0059 

.0131 

.0036 

.0048 

.0110 

.0039 

.0042 

.0029 

.0002 

.0001 

.0000 

i< 
£ < .001 

n = 177 
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Stepwise Regression Solution for 
Acceptance at Age 16 Scores 

(Canadian Sample^) 
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Independent Variables R̂  
(Cxm.) 

RSQ 

Kow Father Sees Me 

Companionship in Relationship 

Affection in Relationship 

Father's Role Performance 

Kow I See Mother 

Mother's Role Performance 

Communication in Relationship 

How I See Father 

Kow Mother Sees Me 

Involvement in Parent's 
Social Activities 

Control in Relationship 

Relationship with Parents 

Problem Solving in Relationship 

Change 

7555 

7015 

4928 

5583 

3861 

5439 

5564 

4819 

5122 

4513 

5126 

5111 

4984 

.5707 

.6146 

.6597 

.6832 

.6945 

.7105 

.7153 

.7192 

.7198 

.7202 

.7203 

.7205 

.7205 

.5707 

.0439 

.0451 

.0235 

.0113 

.0160 

.0048 

.0039 

.0006 

.0004 

.0001 

.0002 

.0000 

'2. < .001 

n = 58 
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parents . The Pearson product-mioment correlation was used 

to determine the statistical significance of the relation-

ship between the two variables. Computation of this analysis 

was between the score on the sem-antic differential scale, 

Accepted/Rejected at Age 16 (AR 16), and the adolescent's 

total PAII score. The computation between AR 16 and PAII 

indicated a positive relationship between the two variables, 

r = .6869 (p < .001), accounting for approxim.ately 47 per 

cent of the variance (r^ = .4718), as is reflected in 

Table 11. On the basis of this analysis, hypothesis three 

was accepted. This finding indicates that the greater 

the adolescent's perception of being accepted at age 16, 

the more positively he/she views the relationship with the 

parents. The inverse is similarly true, the less parental 

acceptance that is perceived by adolescents, the less posi-

tive the relationship with their parents is perceived to be. 
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Table 11 

Pearson Product-Moment Correlation Analysis 
Between Acceptance at Age 16 Score And 
Parent-Adolescent Interaction Score 

(Total Sample^) 

Variables r" r 

AR 16/PAII .6869 .4718 

"£ < .001 

^n = 235 



CHAPTER IV 

DISCUSSION 

Results of the statistical analyses have verified that 

there is a strong positive relationship between the three 

variables, parent-adolescent interaction, communication in 

the family, and parental acceptance of the adolescent. Not 

only have relationships among the factors been found to 

exist, but certain predictive qualities between the variables 

have been discovered as well. 

The acceptance of hypothesis one indicates there is a 

positive relationship between family communication patterns 

and parent-adolescent interaction. It was additionally 

found that positive parent-adolescent communication predicts 

a positive parent-adolescent relationship. This finding 

presents additional evidence to support family systems 

theory as it attempts to explain the changes that a family 

experiences. A system is goal-directed, and in order to 

function and reach its goals it must be ever-changing 

(Hoffman, 1971). The flexibility of its boundaries can only 

be accomplished through an open communication system where 

family members are aware of each other's needs, feelings, 

ideas, and limitations (Murrell & Stachowiak, 1965). There-

fore it seems that when the parental subsystem allows feed-

back to operate in a free and open manner, knowledge received 

54 
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through the communication from the other members (i.e. ado-

lescents) would promote a flexibility in the boundaries of 

the system. Thus, this flexibility which contributes to an 

open system would lead to more positive interpersonal inter-

action. 

It is not the mere presence, but the style of a communi-

cation system that influences the parent-adolescent relation-

ship. A functional feedback system must involve the process 

of redefining goals and selecting alternatives, inherent 

in open and free flowing comimunication. It is this very 

style of communication that the PAII subscale, communication 

in our relationship, was designed to assess. Som̂ e of the 

bipolar adjectives tapping this type of communication were 

"open-closed," "effective-ineffective," "free-constrained," 

and "frequent-infrequent." It seems reasonable to assume 

that adolescents' perceptions of these components vjould be 

an indicator of their perception of the openness and over-

all atmosphere of the communication which existed with their 

parents. 

As systems theory explains, and the acceptance of 

hypothesis one indicates, the degree to which adolescents 

view the system of communication as being positive influences 

the degree to which they perceive their relationship with 

their parents as being positive. VJhen the stepwise multiple 

regression technique was employed to determine the greatest 

influencing factors on parent-adolescent interaction. 
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communication was found to be the second most influencing 

factor for both the total sample and Canadian subsample, 

while companionship in the relationship was the best pre-

dictor. This sequencing might be accounted for through a 

closer investigation of the "companionship in our relation-

ship" subscale. It could be that the companionship experi-

enced in the relationship is relatively synonymous with the 

over-all interaction experienced in the relationship as 

assessed by the PAII. Some of the subscale's bipolar 

adjective sets which might indicate a homogeneity with the 

over-all quality of the relationship are "rewarding-unre-

warding," "weak-strong," "quarrelsome-harmonious," and 

"cooperative-competitive." If this variable is assessing a 

general instead of a specific dimension and is indeed synono-

mous with estimates of the over-all relationship, the communi-

cation component could still be the most influencing factor 

contributing to the quality of that relationship. 

Although communication in the relationship fell to 

being the fifth predictive factor toward parent-adolescent 

interaction in the Texas subsample alone, the interaction 

should not necessarily be interpreted as insignificant. 

Its fifth place in contributing toward the PAII can be 

explained in terms of its high correlation to the most 

influencing factor, companionship in our relationship. 

Because no other variable was as highly correlated with 

COMINREL as this one, it is assumed that they were so 
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interrelated that COMINREL could add little to the PAII that 

had not already been predicted by the companionship factor. 

On the basis of these statistical findings, it was concluded 

that not only is a positive communication system related to 

a positive parent-adolescent relationship, but it has also 

been found to be highly predictive of how adolescents view 

their total relationship with parents. 

The acceptance of hypothesis two indicated that adoles-

cents who experience a more positive and open commiunication 

system with their parents also discern more feelings of 

acceptance from their parents. Since it is through the 

process of communication that one receives messages, it is 

also through this process that one receives messages about 

the self. By allowing adolescents to openly communicate 

their needs and feelings, without fear of parental reprisal, 

a feeling of acceptance is established. This reaction can 

be further explained by systems theory. Since an open feed-

fack system operates on the basis of each member's contri-

bution and performance, it allows for each member to be 

different (Roy, 1977). Therefore, an open communication 

system is flexible, allowing for change in the individuals, 

and contributing to the individual's perception of being 

accepted. 

As indicated by the acceptance of hypotheses two, there 

is a positive relationship between the communication style 

and the feeling of parental acceptance as perceived by the 
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adolescent. The multiple regression analysis indicated that 

communication was the one best predictor for the feeling of 

acceptance when the Texas subsample was examined alone. The 

finding that in the Canadian sample, COMINREL was seventh in 

predictive power toward the feeling of acceptance could be 

due to the fact that in this sample it was highly interrelated 

with "how father sees me." The two variables were so highly 

correlated that COMINREL miay have had little differing in-

formation to offer the companionship variable in predicting 

to the AR 16 variable. This is the most likely explanation, 

since COMINREL was so high in predictive power in the Texas 

and the total samples. 

It is additionally suggested that in the Canadian sample 

a cultural influence may account for the high correlation 

found between the "how my father sees me" subscale and the 

adolescent's feeling of parental acceptance at age sixteen. 

It has been found that significant others are instrumental 

in developing a feeling of acceptance in an individual 

(Gecas, 1971, 1974; Kemper, 1965) by means of the expres-

sion of a positive evaluation of that person (Gecas, 1971). 

Among the most significant others for the adolescent is 

the parent (Brittain, 1963; Gecas, 1971; Musgrove, 1967). 

Results from the current study, however, suggest that a 

difference may be reflected between Canadian and Texas 

families with regard to the impact of the father as a sig-

nificant other on the adolescent's feelings of acceptance. 
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These findings lead one to speculate that the Canadian father 

may perform a more prominent role in the family than is 

displayed by the father in the Texas family. Therefore, the 

way the father sees the adolescent may be more highly influ-

ential as a factor affecting the adolescent's feeling of 

acceptance or rejection in the Canadian sample than would be 

true of the Texas sample. On the basis of this assumption, 

it is not surprising that the PAII subscale "how my father 

sees me" would be correlated highly with adolescents' feel-

ings of acceptance in the Canadian sample and would, thus, 

be the greatest predictor toward the feeling of acceptance 

at age sixteen. 

The results of the multiple regression technique uti-

lizing the entire sample indicated communication in the 

relationship as being the second most influencing factor in 

adolescents' feeling of parental acceptance. The single 

most predictive factor was companionship in the relationship. 

Again, this could be accounted for by its suggested homolo-

gous nature with the parent-adolescent relationship (better 

explained by the acceptance of hypothesis three). t can 

be proposed from these statistical findings that a positive 

communication system will result in adolescents' positive 

feelings of parental acceptance. 

The confirmation of hypothesis three indicates that 

adolescents who experience a greater feeling of acceptance 

at age 16 perceive a more positive over-all relationship 
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with their parents. Since an open system operates on the 

basis of acceptance and trust of the members (Roy, 1977), 

it follows that those members' basic needs and goals are 

being met, and the system is then construed as functional. 

When adolescents feel accepted, they feel worthwhile, com-

petent, and secure. Since the feeling one perceives as 

being sent from otiiers influences the feeling one has to-

ward others, it can be assumed that the feeling of accep-

tance and being intrinsically valued by their parents is 

more likely to predispose a positive perception by adoles-

cents toward their parents (Dahlem., 1970). Thus, a positive 

relationship between adolescents and their parents is more 

likely to be achieved. 

Implications 

The verification of hypotheses one and tv7o of the study 

suggest that communication is a predictive factor for both 

the parent-adolescent relationship and adolescents' feelings 

of acceptance at age 16. The latter two variables were 

found to be related by the testing of hypothesis three. 

From these findings it can be seen that the communication 

system is of utmost importance for the development and main-

tenance of positive family interaction, at least for North 

American families whose adolescents experience an extended 

time in the home. Since adolescence is a time of change for 

North American youths, it may be inferred that there is no 

more important time for the family as a whole to develop 
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pattems of adaptability to accommodate those changes. 

Because accommodation is possible only through feedback, 

the implications are tremendous for family utilization of 

open communication systems. 

On the basis of these results, it would seem that family 

systems could greatly benefit from preventative communica-

tion training in preparation for meeting the needs of its 

members. Ideally, the education would be received in the 

family with young children so as to firmly set communication 

and behavioral pattems by the time the child reached ado-

lescence. But a skills training program could conceivably 

be successful at any time during the adolescent period, if 

parent-adolescent dyads were properly motivated. 

In previous studies, parental acceptance has been nega-

tively related to juvenile delinquency (Jenkins, 1968; 

Medinnus, 1965), to anti-social behavior in early elemen-

tary school age boys (Vogel, 1962), and to runaways (Blood & 

D'Angelo, 1974). Additionally, parental acceptance has been 

negatively associated with psychosomatic illness, withdrawal, 

schizophrenia, and general emotional disorders (Becker, 

Peterson, Hellmer, Schoemaker, & Quay, 1959; Garner & Wenar, 

1959; Novak Sc van der Veen, 1968; Rosenthal, Finkelstein, & 

Berkevits, 1962; Siegelman, 1965). Thus, a communication 

skills training approach which emphasizes decentralized 

decision making and interpersonal acceptance could eventuate 

spontaneous positive results, with a widespread impact 
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on the family system and its interface with the macro-

system. 

As a result, one might expect to find less need for 

private family and individual counseling. School counselors 

could be relieved of dealing with many adolescent cases of 

disruptive behavior. Juvenile court cases would likely 

be lightened by a decrease in juvenile delinquency. And 

finally, intergenerational conflict might be seen to sub-

side over the decades due to the modeling effect of each 

generation upon the next. 

Empirical implications also can be drawn from this 

study. The PAII has served as a unique measure for operation-

alizing not only the over-all parent-adolescent relationship 

but also several dimensions of that relationship. It is 

possible through future validity and reliability studies that 

the PAII could become a standardized instrument utilized in 

measuring parent-adolescent interaction. In addition, 

further refinement of the PAII subscales could eventually 

mean the ability to tap any one or a combination of thirteen 

dimensions of parent-adolescent interaction. Of special 

interest is the possibility of the subscale "companionship 

in our relationship" as being able in itself to tap the over-

all attitudinal assessment of parent-adolescent interaction. 

The PAII also offers the potentiality of becoming a highly 

versatile instrument. As mentioned in Chapter II, it was 

developed out of a marital interaction measure. Becoming 
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a useful instrument for tapping parent-adolescent interaction 

might imply that it could be adapted to operationalize 

other interpersonal relationships as well, including parent-

child, premarital, employer-employee, and others. 

Limitations 

Several limitations of this study have been recognized 

throughout the research process. First, the method of 

data collection may have caused a bias to some extent on 

the nature of the sample. With regard to the students 

taking correspondence courses, a differentiation could 

exist between those students who chose to volunteer to 

participate in the study and those who chose not to volun-

teer. Motivational factors v/hich may elicit certain responses 

from the students are unknown, but it is possible that som.e 

of those adolescents who viewed their relationship with their 

parents as negative were unwilling to disclose that infor-

miation to a researcher. Additional sample bias may have 

come about due to the manner by which the subjects were 

procured from the two high schools. While a sample from the 

cross section of the student population was sought, it was 

not possible for complete randomization to be accomplished. 

A second limitation is that the make-up of the sample 

may limit the generalizability of the study. The subjects 

were obtained from a variety of settings, and adolescents 

obtained from a culture outside the United States added a 

broader dimension to the generalizability of the findings. 
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But even at that, limitations are imposed by the fact that 

the overwhelming majority of the subjects were Anglo. Sixty-

nine per cent of the Texas sam.ple, 91 per cent of the Canadian 

sample, and 78 per cent of the total sample were Anglo. 

Additionally, the majority of the subjects (60 per cent) 

were female while 40 per cent were male. 

The lack of some selected items of information conceming 

the history and composition of the families in the sample 

imposes an additional limitation on the study. For example, 

there is no indication of which are single-parent families. 

In the case of step-parents, the length of marriage would 

be important in the event of short-term marriages where 

a parent-adolescent relationship had not yet been fully 

established. It is possible also that adolescent-peer 

coalitions had already been formed by the time a step-

parent entered the home. If this indeed were the case, the 

adolescent might refuse a relationship with a new adult 

x̂ hich could be reflected in a low PAII score. The ability 

to control for family structure would provide the researcher 

x>7ith intact parent-adolescent dyads allowing investigation 

of the quality of fully formed relationships. 

An additional limitation might be imposed through the 

decision to not include other family members in the study, 

especially other adolescent members. The relationship of 

one parent-adolescent dyad miight not always be applicable 

to other family members, especiallyin view of systems theory. 
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And since only the adolescent was questioned, the findings 

can be applied to adolescents' perceptions only. Because 

the parents were not questioned, a total picture of the 

parent-adolescent relationship is not actually available. 

In addition, it is possible that the questionnaire 

could be a limiiting factor in any study. Because reliability 

and validity studies have not been done on the PAII, it is 

conceivable that the facets of the concepts under investi-

gation could be more intricate than is captured by this 

m.easure. Furtherm.ore, when asked to respond to the thirteen 

subscales, the subjects could have the tendency to respond 

in a set m.anner, being unable or unwilling to make the 

discriminations called for by each subscale. As in any 

experim.ental situation, there is also the possibility 

that the subjects could have responded in a socially de-

sirable m.anner, instead of expressing accurate feelings 

about the relationship. 

gecomm.endations for 
Future Research 

Due to the lim.ited generalizability of this study, 

duplication of the project would be warranted utilizing a 

miore stratified and randomized sample. It is recom.m.ended 

that the samiple include juvenile delinquents, high school 

dropouts, runaways, and adolescents involved in family 

and individual counseling. Through statistical comparisons 

of these adolescents and adolescents from "norrral," intact 
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fam-ilies, there might be strengthening evidence that accep-

tance, by m̂ eans of an open communication system., is truly 

indicative of a positive parent-adolescent relationship. 

It is additionally recomm.ended that all siblings of 

the same family be questioned. It is likely that the 

research m.ight indicate that the relationship between the 

parents and different siblings in the samie family might 

vary in quality. The difference in relationships between 

parents and their younger children and the same parents and 

their older adolescents could be due to the changing needs 

of the adolescents which m.ay not be met due to inflexibility 

of family boundaries. This finding would add needed strength 

to systems theory. * If different adolescents in the sam.e 

fam.ily perceived contrasting types of interaction with their 

parents, there would be additional supporting evidence for 

the framiework. In this case, parents might be utilizing 

different m.odes of comimunication systems with each adoles-

cent. 

It is also suggested that a longitudinal study be 

perform^ed utilizing the previously described subjects. By 

retesting the subjects over time, it would be conceivable 

to discern whether positive or negative parent-adolescent 

interaction modes transcended to other relationships in the 

famdly, creating either a functional or a dysfunctional 

systemi as a whole. 
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It is additionally recommended that a skills training 

programi be admxinistered to parent-youth dyads for elemen-

tary school age and early adolescent age youth. A follow-

up study at late adolescence would be necessary to evaluate 

whether mxore positive parent-adolescent relationships 

existed than would be true of a no treatment control group. 

It would also be recommiended that such a programi be ad-

ministered to conflict-habituated parent-adolescent dyads 

in order to determiine its effectiveness in creating open 

communication channels, acceptance, and, thus, perhaps 

more functional family systems. 

It mdght be useful as well to adm.inister the PAII to 

parents in order to determiine their perceptions of the 

relationship. This information could indicate whether 

parent and adolescent perceptions of the interaction vjere 

congruent. If an incongruency were found, further investi-

gation of the characteristics of the relationship mâght 

reveal which miemiber's perception was the m.ost accurate as 

a reflection of conflict or harm.ony. 

It is further recommended that this study be replicated 

in cultures outside North Am.erica. Other technological 

societies miight indicate entirely different variables to 

relate to positive parent-adolescent relationships. Samples 

from nontechnological societies m.ight reveal famiilies 

where no conflict existed or v/here a closed system. was 

functional with acceptance coming from_ the society and not 
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the family. It would also be interesting to investigate 

North Am-erican Indians v7hose families are isolated from the 

rest of the culture. Variables which related to different 

pattems of parent-adolescent interaction v;ould benefit 

both the researcher and the system.s theorist. 

And finally, it is recomm.ended that further refinement 

of the PAII be m.ade. It is especially recoirmiended that 

validity studies be conducted on the subscale "cor.panionship 

in our relationship" to determine vrhether or not that sub-

scale is synonym.ous with the PA I. If so, it is likely 

that the subscale alone could comie to be utilized as a 

general mieasure for assessing the parent-adolescent rela-

tionship. 

imi 
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The purpose of this questionnaire is to obtain information 
from high school students about their interaction with 
their parents. Your answers will be strictly confidential 
Do not put your name or any identifying marks on any of 
the pages. Please answer each question by circling the 
number preceding the appropriate response or by writing in 
the blank space as requested. Your cooperation is greatly 
appreciated. Instructions for retuming the completed 
questionnaire are found on the last page. 

Section I--Backgrotind Information 

4. 

Sex 
1. 
2. 

Class 
1. 
2. 
3. 
4. 

Male 
Female 

standing 
9th grade 
lOth grade 
llth grade 
12th grade 

Age at last birthday 
1. 
2. 
3. 
4. 
5. 
6. 
7. 

Size 
1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 

14 or under 
15 years 
16 years 
17 years 
18 years 
19 years 
20 or older 

of high school 
100 or less 
101 - 300 
301 - 600 
601 - 900 
901 - 1200 
1201 - 1500 
1501 - 1800 
1801 - 2000 
2001 or above 

Size of city 
1. Rural community - 3000 and below 
2. Small city or town - 3001 to 99,999 
3. Medium city or town - 100,000 to 249,999 
4. Large city - 250,000 to 249,999 
5. Metropolitan area (central city or suburb) 

500,000 and above 
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6. Relig: 
1. 
2. 
3. 
4. 
5. 
6. 

Lous preference 
Protestant 
Catholic 
Jewish 
Atheist 
No preference 
Other 

7. How often do you go to church? 
1. Never 
2. Less than once a month 
3. Once a month 
4. Once a week 
5. More than once a week 

8. Ethnic background 
1. Anglo 
2. Black 
3. Mexican-American 
4. Other 

9. Occupation (father): 
Indicate on the line below the name of your father's 
present job or the title of the position (not the firm 
where he is employed). 

10. Occupation (mother): 
Indicate on the line below the name of your mother's 
present employment. 

Section II--Parent-Adolescent Interaction 

II. The following are thirteen concepts related to rela-
tionships. Under each concept is a series of descrip-
tive adjectives to which you are asked to graphically 
describe how that particular concept relates "to your 
relationship with your parents. Please remember that 
there are no right or wrong answers. We V7ant only your 
personal judgment on the basis of how you currently 
see each dimension of your relationship with your par-
ents. All the results will be kept confidential. 
Here is how you are to mark the scales: 
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If you feel that the concept is very closely related 
to one end of the scale, you should place your mark 
as follows: 

FaÍr_X_: : : : : : ^Unfair 

OR 

Fair : : : : : : X Unfair 

If you feel the concept is quite closely related to 
one or the other ends of the scale (but not extremely), 
you should place your mark as follows: 

Strong : X : : : : : Ŵeak 

OR 

S tr ong : : : : : X : ^Weak 

If the concept seems only slightly related to one 
side as opposed to the other side (but not really 
neutral), then you should check as follows: 

Act ive : : X : : : : P̂ as S ive 

OR 

Active : : : : X : : P̂assive 

The direction toward which you check, of course, 
depends upon which of the two ends of the scale seem 
most characteristic of how you currently see that 
dimension of your relationship with your parents. 

If you consider the concept to be neutral on the scale, 
both sides of the scale equally associated with one 
concept, or if the scale is completely irrelevant or 
unrelated to the concept, then you should mark in the 
middle space as follows: 

South : : : X : : : N̂orth 

Important: (1) Place your marks in the middle of the 
spaces, not on the boundaries: 

: : X : : X : 

This Not This 
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(1) Be sure you check every scale for every concept 
--don't omit any. 

(2) Never put more than one check-mark on a single 
scale. 

Sometimes you may feel as though you've had the same item 
before. This will not be the case, so do not look back 
and forth through the items. Also, do not try to remember 
how you checked similar items earlier in the questionnaire. 
Make each item a separate and independent judgment. Do 
not worry or puzzle over individuai items. It is your 
first impressions, the immediate "feeling" about items 
that we want. On the other hand, please do not be careless, 
because we want your true impressions. 

RE IEMBER: You are being asked to describe your relationship 
with your parents. 

HOW I SEE m RELATIONSKIP 
WITK m PARENTS 

Sad : 

Strong : 

Vigorous : 

Dead : 

Aimless : 

Successful : 

Under : 

Changing : 

Vital : 

Unstable : 

'• '• 

'• '• 

• '• 

• '• 

: : 

• '• 

• : 

• • 

' '• 

« • 

• 

; 

: 

• 

: 

; 

• 

• 

: 

: 

i 

; 

; 

• 

; 

• 

'• 

'• 

• 

: 

: Happy 

: Weak 

: Feeble 

Alive 

: Motivated 

: Unsuccessf 

Over 

: Unchanging 

: Lifeless 

: Stable 
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HOW MY FATHER SEES ME 

Adaptable : : : : : : Rigid 

Pessimistic : : : : : : Optimistic 

Impatient : : : : : : Patient 

Oeep : : : : : : Shallow 

Att ent ive : : : : : : Ignor ing 

North : : : : : : South 

Immatur e : : : : : : Mature 

S e l f i s h : : : : : : ^ U n s e l f Í s h 

We ak : : : : : : S t r ong 

Accepting : : : : : : R̂ejecting 

AFFECTION IN MY RELATIONSKIP WITK MY PARENTS 

Deep : : : : : : Shallow 

Harsh : : : : : : Tender 

Unemo t iona 1 : : : : : : Emo t iona 1 

Ac tive : : : : : : Inactive 

Warm : : : : : : Cold 

For ced : : : : : : Spontaneous 

Res trained : : : : : : Free 

Far : : : : : : N̂e ar 

Inf requent : : : : : : Frequent 

Satisfactory : : : : : : Unsatisf actory 
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MOTHER'S ROLE PERFORMANCE 

C o n c e n t r a t ed : : : : : : ^Haphazar d 

Bad : : : : : : ^Good 

P a s s i v e : : : : : : ^Active 

S y m m e t r i c a l : : : : : : ^Asymmetrical 

S k i l l e d : : : : : : U n s k i l l e d 

I n v o l v e d : : : : : : U n i n v o l v e d 

R i g i d : : : : : : ^F lex ib le 

Aimle s s : : : : : : î^o t i va t e d 

Unsatisfactory : : : : : : Satisf actory 

Enthusiastic : : : : : : Unenthusiastic 

C0i4PANI0NSKIP IN MY RELATIONSKIP WITH MY PARENTS 

Exciting : : : : : : Dull 

Forced : : : : : : Voluntary 

Feeble : : : : : : V̂igorous 

Deep : : : : : : Shallow 

Rewarding : : : : : : Unrewarding 

Weak : : : : : : Strong 

P a s s i v e : : : : : : ^Active 

We t : : : : : : ^ r y 

Q u a r r e l s o m e : : : : : : ^Harmonious 

C o o p e r a t i v e : : : : : : C o m p e t i t i v e 
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KOW I SEE ÎÍY MOTKER 

Affectionate 

Shallow 

Impatient_ 

Attentive 

Strong 

Rejecting 

North_ 

Selfish_ 

Pessimistic 

Adaptable 

_Kateful 

_Deep 

Patient 

_Ignoring 

_Weak 

_Accepting 

South 

_Unself ish 

_Optimistic 

_Rigid 

FATHER'S P.OLE PERFOPxMANCE 

Concentrated 

Bad 

Passive 

Symm.etrical 

Skilled 

Involved 

Rigid 

Aimless 

Unsatisfactory 

Enthusiastic 

• • 
• • 

• • 

• • 

_Haphazard 

Good 

Active 

Asymmetrical 

Unskilled 

_Uninvolved 

Flexible 

Motivated 

_Satisfactory 

Unenthusiastic 
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CONTROL IN MY RELATIONSHIP WITK MY PARENTS 

Sick : 

Motivated : 

Equal : 

East : 

Unacceptable : 

Impulsive : 

Good : 

Strong : 

Lenient : 

Forced : 

: 

; 

: 

: 

: 

: 

: 

: 

• 

: 

: : : : Healthy 

: : : : Aimless 

: : : : Unequal 

: : : : West 

: : : : Acceptable 

: : : : Deliberate 

: : : : Bad 

: : : : Weak 

: : : : Severe 

: : : : Voluntary 

HOW MY MOTKER SEES ME 

Adaptable_ 

Pessimistic_ 

Impatient_ 

Deep_ 

Attentive_ 

North_ 

Immature_ 

Selfish 

Weak 

_Rigid 

_Optimistic 

_Patient 

_Shallow 

_Ignoring 

South 

Mature 

_Unselfish 

Strong 

Accepting_ Rej ecting 
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MY INVOLVEMENT WITH PARENTS 
IN SOCIAL ACTIVITIES 

Through_ 

Unwilling_ 

Active_ 

Enthusiastic_ 

Unfulfilling_ 

Constrained_ 

Enjoyable_ 

Voluntary_ 

Free 

Unsatisf actory_ 

_Around 

_Eager 

Passive 

Lifeless 

_Fulfilling 

Free 

_Dreaded 

_Forced 

Inhibited 

Satisfactory 

HOW I SEE i^ FATHER 

Af fectionate_ 

Shallow_ 

Impatient_ 

Attentive_ 

Strong_ 

Rejecting_ 

North_ 

Selfish_ 

Pessimistic_ 

Adaptable_ 

Hateful 

_Deep 

Patient 

_Ignoring 

_Weak 

_Accepting 

_South 

Unselfish 

Optimistic 

Rigid 
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PROBLEM SOLVING IN m RELATIONSKIP WITK MY PARENTS 

Shallow : : : : : : Deep 

Motivated_ : : : : : : ^Aimless 

Skillful : : : : : : Unskillful 

Wet : : : : : : Dry 

Ineff ective : : : : : : ^Effective 

Inf r equent : : : : : : Frequent 

Flexible : : : : : : Rigid 

Deliberate : : : : : : Impulsive 

Rewarding : : : : : : Unrewarding 

Diffused : : : : : : Concise 

C0M 4UNICATI0N IN OUR RELATIONSHIP 

Honest : : : : : : Dishonest 

We t : : : : : : D̂ry 

Clos ed : : : : : : Open 

Ineffective : : : : : : ^Effective 

Free : : : : : : Cons trained 

Expr es s ive : : : : : : Inexpres s ive 

Inf r equent : : : : : : Frequent 

Bad : : : : : : Good 

Unsatisfactory : : : : : : Satisfactory 

Deep : : : : : '• Shallow 
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Section III--Adolescent's Feelings of Acceptance/Rejection 

On each of the three scales below, please indicate the degree 
to which you felt rejected by your parents/guardians at each 
age level specified. Mark all three scales with an X at the 
appropriate point on each line. 

AGE 6 

Accepted : : : : : : ^Rejected 

AGE 12 

Accepted : : : : : : Rej ected 

AGE 16 

Accepted : : : : : : Rejected 

Thank you for your cooperation. 

Please retum the questionnaire at your earliest convenience 
to: 

Dr. June Henton 

Department of Home and Family Life 

Texas Tech University 

Lubbock, Texas 79409 






