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CHAPTER I 
 

INTRODUCTION 
 
 

Background and Setting 

Rural America and rural schools are facing a challenge today that seems 

insurmountable.  Schools in rural areas that successfully produce well-educated students 

run the risk of the youth leaving the community to seek a career in a larger city with 

better paying jobs (Beaulieu & Gibbs, 2005).  Rural communities have also faced the 

reality of school consolidation.  In 1930 there were more than 130,000 school districts. 

Consolidations by 2000 had reduced that number to 15,000 (Lyson, 2005).  Despite 

research which supports the benefits of rural school on student performance and the 

importance to the community, schools continue to close in rural areas (Lyson, 2005).  

In non-formal educational settings, the benefits for a student in a rural school may 

be seen beyond the classroom.  Stevens and Peltier (1994) reported that students in rural 

area schools participate in extracurricular activities more than students in schools with 

large student populations.   In contrast, Schoggen and Schoggen (1988) found small 

schools do not provide an equal amount of opportunities as do large schools.  Leadership 

activities provide students with opportunities to grow and learn in areas which they may 

be interested.  FFA is one such leadership organization with roots in a rural setting 

(National FFA Organization, 2004).      

Student leadership is considered a key component in secondary agricultural 

education classrooms.  The National FFA Organization, formally known as the Future 

Farmers of America, is a youth organization within agricultural education that began in 
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1928.  The FFA mission states “FFA makes a positive difference in the lives of students 

by developing their potential for premier leadership, personal growth and career success 

through agricultural education” (National FFA Organization, 2004).   

Changing demographics, decline in rural population, and the importance of extra-

curricular activities have created a need to understand how students in rural areas 

participate in organizations such as the FFA.  According to FFA statistics, only 27 

percent of active FFA members are classified as rural (National FFA Organization, 

2004).   As the demographics of rural America change, it is important to evaluate the 

opportunities provided by FFA through leadership activities for rural students and 

barriers to participation.    

In 2004, FFA membership was 476,732 (National FFA Organization, 2004, p. 4).  

Membership within FFA has fluctuated since 1976 when membership was at an all time 

high of 509,000 (Hoover & Scanlon, 1991).  In 1998, the National Center for Education 

Statistics (2002) reported that only 2.6 percent of public high school graduates 

accumulated three or more credits in vocational agriculture and renewable resources.      

Rutherford, Townsend, Briers, Cummins, & Conrad (2002) reported FFA has an 

effective leadership program.  Students who participate in higher levels (state, national) 

of FFA activities have superior self perceptions and understanding of their leadership 

skills (Rutherford et al., 2002).  Brannon, Holley, and Key (1989) found the impact of the 

FFA continues after high school. Community leaders felt vocational education in high 

school had an impact their leadership skills as adults. 
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 Student leadership activities, such as FFA, have shown to have a positive 

influence on students’ performance and attitude.  A news report by Kingdon and 

McGinley (1999), stated that those students which participated in extracurricular 

activities perceive themselves positively within their peer group and tended to have a 

higher grade point average (GPA).  Demographics, school size, and participation in 

multiple activities may explain how and why students participate in leadership 

development activities.   

 A growing minority population in classrooms creates a need to understand 

minority leadership development and involvement in extra-and co-curricular activities.  

In 2004, the National FFA Organization reported that 17 percent of the national student 

membership is Hispanic; African-Americans composed four percent of membership.  

Native Americans and Asian Americans made up less than one percent of student 

membership.  Arizona, Florida and Texas are three states reporting a growing diversity in 

the classroom (Figure 1.1).  
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Figure 1.1 Student Ethnicity in Arizona, Florida, and Texas 
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Statement of Problem 
 

The National FFA Organization originated as a club for rural farm boys (National 

FFA Organization, 2004).  Membership within the FFA has shifted from a rural 

population to an urban population.  Today rural students make up 27 percent of total FFA 

membership (National FFA Organization, 2004).  Has the membership change effected 

student involvement in the FFA?  Research is needed to describe the characteristics and 

variables that currently influence rural FFA membership and involvement.   

 

Purpose 

The purpose of this study is to evaluate rural agricultural education students, in 

the states of Arizona, Florida, and Texas to determine the factors that influence their 

involvement and membership in the FFA.  The following research questions were 

formulated to describe the purpose of this study: 

1. What are the characteristics of students in rural Arizona, Florida, and Texas high 

schools in terms of demographics, their current involvement in youth 

organizations, and current level of involvement in leadership development 

activities?   

2. What factors do students perceived as barriers to increasing their current level of 

participation in student organizations? 

3. What are student’s attitudes towards participation in leadership development 

activities? 

4. What is the level of participation by rural students in FFA activities? 
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5. Why does a student choose/reject FFA membership? 

6. What factors predict a student’s membership in FFA? 

7. What factors predict a student’s level of participation in FFA? 

 

Definitions of Key Terms 

The following terms are used throughout this study: 

Agriscience- a type of curriculum which emphasizes educational principals through 

agriculture and science. Also can be referred  to as Agricultural Education (National FFA 

Organization, 2004)   

Career Development Events (CDE)-  CDE’s are competitive events which test the 

students’ skills from knowledge gained in their agricultural education classes (National 

FFA Organization, 2004). (Example: livestock evaluation)  

FFA- Is a co-curricular organization which promotes agriculture and student growth 

(National FFA Organization, 2004).  

Leadership organization- Clubs, teams; interscholastic and extracurricular activities in 

which youth can participate.   

Leadership Development Event (LDE)- LDE are competitive events which test the 

students’ leadership skills from knowledge gained in their agricultural education classes 

(National FFA Organization, 2004). (Example: Prepared Public Speaking) 

Rural- Communities consisting of a population of 10,000 or less; (United States 

Department of Agriculture, 2005). 
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Minority- “a part of a population differing from others in some characteristics and often 

subjected to differential treatment” (Merriam-Webster Online, 2004) 

 

Limitations 

Participants in this study were students enrolled in an agricultural science class in 

the spring of 2004 in selected rural schools in Arizona, Florida, and Texas.  This study is 

generalized to those schools that participated in the study. 

 

Assumptions 

The assumptions of the researcher are as following: 

1. All respondents answered the questionnaire honestly and to the best of their 

ability. 

2. The instrumentation obtained the proper information for the purpose of this study. 

3. Agricultural education teachers were able to administer the instrumentation 

without biasing students.      

 

Significance  

 Rural agricultural education programs and the FFA must adapt to the changing 

needs of students.  This can be accomplished through research into why students 

participate and the factors that effect participation.  Understanding these factors will 

better enable the agricultural education profession to adapt to a changing classroom 
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environment and organization.  Information from this study will provide understanding to 

how students in agricultural education participate inside and outside the classroom.  
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CHAPTER II 
 

LITERATURE REVIEW 
 
 

Introduction 
 

 This review of literature was intended to provide a basis for researching rural 

student participation in leadership development activities.  The topics of concern for this 

chapter focus on rural communities/schools, issues in rural communities, technical 

education, vocational education, agricultural education, FFA participation, youth 

leadership development, variables that influence involvement, family structure, minority 

involvement in leadership activities, and low socioeconomics.     

 
 

Rural Communities/Schools 

 Merriam-Webster (2004) defines rural as relating to country, a country way of life 

or agriculture.  The United States Census Bureau classifies 61.7 million (25 percent) of 

the total population in the U.S. as rural (USDA, 2005).  Of the one-fourth of the United 

States that is rural, one-third are children living in poverty (Herzog & Pitman, 1995).  

Growing up in a small rural community can have benefits. The school is not only a place 

to learn, it is also a place for the community to congregate (Lyson, 2005).  

The center of many rural communities is the school.  In 2003, one in three of 

America’s children attended school in a rural area (Beeson & Strange, 2003).  The three 

states in this study varied in their rural school percentages.  The National Association of 

State Boards of Education reported in 1996 that 40% of Arizona’s schools, 14.1 % of 

Florida’s schools, and 54.2% of Texas schools were considered rural (NASBE, 1996).  
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Within rural communities, schools are viewed as a center for the livelihood of the 

community (Miller, 1995).  The identity and sense of inclusiveness are centered around 

the school (Woods, Doeksen, & St. Clair, 2005).  Rural schools provide the community 

with a place to meet and socialize.  Schools are not simply a place for students they are a 

benefit to the entire rural community (Lyson, 2005). 

Lyson (2005) found the existence of schools in rural communities provided higher 

physical infrastructure of the community.  The work force seemed to also benefit in rural 

communities, typically they employed laborers in more professional occupations and 

more laborers were employed within the community (Lyson, 2005). Benefits of a school 

within a community reflected on student achievement as well, communities with schools 

tended to have a higher occurrence of college graduates (Lyson, 2005).          

In rural schools, enrollment on average is lower than urban schools (Sher, 1977).  

Cotton (1996) reported students felt needed in rural schools which lead to higher 

attendance and lower dropout rate.  According to Huang and Howley (1993) students in 

rural schools feel nurtured and are more productive at producing student achievement.  

Within rural schools, students have a better opportunity for more individualized attention 

because of a high teacher to student ratio (Beaulieu & Israel, 2005).   Rural schools may 

also provide opportunities to succeed outside the classroom.      

Participation from all students in extra-curricular activities in a small school is 

necessary for clubs, teams, and leadership development activities (Cotton, 1996).   

Research from Barker and Gump (1964) found that students in smaller schools 

participated more often in extracurricular activities than those in large schools.   Wicker 
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(1969) also found student organizations in larger schools are saturated by students, which 

has caused students not to participate.  Small schools organizations were found to be less 

saturated, and students were more likely to participate.  

Students in small schools tend to feel more of an attraction or the pressure to 

participate in leadership activities (Linsay, 1982).  Beaulieu and Israel (2005) found rural 

students who participated in leadership activities had lower test scores on their 

standardized tests.  Yet when students took on leadership roles in the youth organization 

they were participating in, their test scores increased (Beaulieu & Israel, 2005).  Stevens 

and Peltier (1994) found that students in rural schools felt participation in extracurricular 

activities was one of the main benefits of rural education.    

  

Issues in Rural Communities 

DeYoung and Lawrence (1995) stated that young adults are seeking positions 

outside the rural community towards the higher pay found in metro areas thus causing a 

shift to more populated areas.  This demographic shift has caused concern with 

policymakers.  When young adults leave the community, it causes a strain on the area.  

Local schools are largely funded by local property taxes.  [When students educated in a 

community leave to seek a career else where it causes a problem dubbed “brain drain” 

(Gotez & Rupasingha, 2005. p. 6).]  Typically, once a graduate of a rural community 

moves away, they will not seek another rural area, causing a predicament for all rural 

communities (Gotez & Rupasingha, 2005).  
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A resulting issue for rural communities is consolidation.  In 1896, the “Committee 

of Twelve,” a federally committee funded to review rural schools, conducted a year-long 

study to discover how to combat the problems within rural schools.  The study found 

rural schools to be wasteful and inferior to metro schools.  The solution to the problem 

was consolidation (Fuller, 1982).  The number of schools in America dropped from 

238,000 in 1903 to 79,876 in 1992 (DeYoung & Lawrence, 1995).  Lyson (2005) 

reported that communities without schools were more likely to experience students 

leaving the community once they found a profession.   

Herzog and Pitman (1995) found rural schools are staffed younger and the faculty 

tend to be less educated earning lower salaries.  Howley and Howley (1995) found that if 

schools could catch up with rapidly changing technology, they could not maintain the 

equipment to stay current. Lack of technology in rural areas is due to a lack of resources 

and ability to install the necessary tools (Howley & Howley, 1995).    

 

Variables that Influence Involvement 

Ricketts, Osborne and Rudd (2004) developed the Conceptual Model of Factors 

Affecting the Emergence of Leaders in Local FFA Chapters to explain the factors that 

influence local programs (Figure 2.2).  The researcher used the model to help to examine 

student participation in the FFA. 
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Family School Self FFA 
Encouragement Reputation of Gender and Ethnicity Knowledge 

Support   FFA Need for power Attitude 
Role models Peer Influences Need for recognition FFA membership 

Socio-economic status Enrollment Need for affiliation Years in MS/HS 
Views toward Climate Need for achievement   FFA 

  Ag/FFA/Leadership Quality of Leadership Knowledge Participation/ 
Distance from school   student Goal orientation   success in CDEs 
Location of residence   organizations Leadership ability Leadership 
Involvement in school Administrative  Leadership experiences   Experience 

Family structure   support Success/failure Participation 
 Career plans 

 

Family Structure 

 Currently, no data can be found to support a relationship between student 

participation in activities and family structure.  Research is available to support a 

relationship between academic achievement and family structure.  Jeynes (2002) reported 

students with a never-married single parent or a widowed remarried parent developed the 

“greatest downward pressure” on their achievement.  This academic performance drop is 

Local FFA 
Leadership Level 

Maturity 
HS GPA 

Communication skills 
Self-Concept 

Ag Program/FFA Chapter Leadership Perceptions 
Agri-science program Athletic participation  

Academic participation 
School & community 

  participation 
Leadership roles 
Learning style 

Personality type 
Critical thinking   

Agri-science 
Teacher 
Gender 
Quality 

Background  
  experiences 
Number of 
  teachers 

Community 
Population 

School support 
Ag program  

  support 
FFA support 

  quality 
FFA chapter quality 

Leadership opportunities  
FFA recognition program 
Agri-science program type 

Teacher support and 
  encouragement  

% female students 
% female members 
% 11-12 grade Ag  

Leadership curriculum  

Figure 2.1 Conceptual Models of Factors Affecting the Emergence of Leaders in Local 
FFA Chapters (Ricketts, Osborne, & Rudd, 2004) 
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tied back to the absent parent perspective which states that students that do not have 

interaction with the missing parent.  

 Beaulieu and Israel (2005) found the presence of one or more parents has a 

positive influence on a student’s academic success.  This is impart to the increase in the 

likelihood that the parent will have interactions with their child.    

 

Minority Involvement in Leadership Activities   

 Diversity in schools, among students, teachers, and administers is a challenge for 

schools today (Madsen & Mabokela, 2002).  Understanding how to create and encourage 

diversity in leadership organizations is vital for future generations to understand and 

accept varying cultures.  

 The Kellogg Commission of the Future State and Land-Grant Universities 

believes promoting diversity is a necessary issue.  

America’s strength is rooted in its diversity. As the United States embarks on a 

new century, our diversity remains our greatest strength. But it can sustain us 

only if  we bring our entire society together, creating one from the many 

(NAULGC, 1998, as cited in Woods & Moore, 2003).   

 Armino, Carter, and Jones (2000) reported that students prefer to involve 

themselves in groups with others of the same race.  They engage themselves in these 

groups to express their heritage and culture.  If students of differing color are involved in 

a predominantly single race group, they tend not to speak up or become involved.  Also if 
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students of color join groups that are predominantly white, those students join to gain 

what they perceive as a better leadership experience (Armino, Carter, & Jones, 2000).  

 Schofield (1995) suggested that separating students into groups, vocational 

classes, honor courses, and clubs only encourage segregation among racial and ethnic 

groups. Romo (1997) reported patterns of treatment of students based on racial and ethnic 

groups are supported by society’s view of how certain groups are seen in America.  

Romo (1997) suggests that to understand racial groups today means that history cannot 

be forgotten. Looking back to the beginning of American history will help to explain 

tension between racial groups today.  Creating group activities with students of varying 

racial and ethnic backgrounds will allow students to interact and review students on 

personality instead of stereotypes (Romo, 1997).  

 Wardle (2000) suggested that, teachers should consider various areas to better 

enable them to teach students of varying cultures.  When students of an under-represented 

group see a push toward diversity, there is typically an increase in recruitment and 

retention of those students.  Therefore, increasing diversity can be beneficial 

transformation of all students in the group can be seen (Woods & Moore, 2003).  

 

Low Socioeconomic Status   

 The participation of low socio-economic status students was consistently lower 

than those students of high socioeconomic status.  This statement applied to students in 

each type of schools activity, with the exception of vocational or professional clubs such 
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as the FFA or Future Teachers of America, in which low socio-economic students were 

almost twice as likely to participate (O’Brian & Rollefson, 1992).   

 

Youth Leadership Development 

 Klesse and D’Onofrio (2000) found that leadership activities provide students 

with a network of peers and adults who have interests and talents similar to their own.  

Students who participate have the chance to excel individually, be part of a group, and 

learn real life lessons.  Self-esteem, self-confidence, social cooperation, hard work, 

persistence, attention to detail, and leadership skills are just a few of the traits gained by 

being a member of an organization (Klesse & D’Onofrio, 2000). 

 Brown, Buster, and Townsend (1999) reported good leadership skills are 

developed through learning experiences.  The skills are gained through programs 

designed to prepare diverse people for varied roles and responsibilities required of 

leaders.  Well-designed, diverse leadership activities prepare students for the future.  

Wolff (2002) found the implementation of programs that identify and develop character 

traits to be crucial for effective student leaders.   

 Holloway (2000) reported participation in activities provide marginal students an 

opportunity to create a positive and voluntary connection to their school.  Involvement in 

extracurricular activities may support the at-risk student by maintaining and enhancing 

the student-school connection.  

In school related activities compared to participation in activities outside of 

school, have been found to correlate stronger with student success.  Holloway (2000) 
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suggested that cutting in-school activities, when faced with budget squeezes, might be 

detrimental, “programs can be worth their weight in gold” (p. 2).  In school activities 

encourage students to stay in school and succeed (Holloway, 2000).  O’Brian and 

Rollefson (1992) suggested participation in extracurricular activities can lead to success 

in school.  Reynolds and Reynolds (1990) report the students who participated in one 

extra curricular activity tended to become involved in various other activities.    

 

Vocational Education 

Vocational education was formed to ensure that America’s young people would 

have the skills necessary to succeed in a working world (Nightingale, Cole & 

McCampbell, 2002).  The Association of Career and Technical Education (ACTE) (2005) 

defines vocational education as subject matter that is relevant to the real world.  Skills 

gained from vocational education should be based on practical work application and help 

students explore career opportunities (ACTE, 2005).   

The Office of Vocational and Adult Education (United States Department of 

Education, 2005) reported that nearly every high school student takes at least one 

vocational class.  One in four high school students take three or more vocational classes 

in one career area.   

The Smith-Hughes Act of 1917 is considered the foundation for vocational 

education [National Research Council (NRC), 1988]. Nightingale, Cole and McCampbell 

(2002) reported the need to develop technical and vocational skills are important for 

students today and the future.  Vocational education provides a way for students to gain 
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hands-on skills and apply competences gained in their core classes (English, math, 

science, etc.) (Hudelson, 1992).  

Today, two-thirds of American students do not obtain a four-year degree and 25 

percent will go directly to the workforce after high school (Nightingale, Cole & 

McCampbell, 2002).  However, vocational education is not only for students that wish to 

pursue a career after high school (ACTE, 2005).  The ACTE (2005) reported that of the 

students that participate in vocational education, two-thirds will continue on to a post-

secondary program.  

Leadership organizations allow students in vocational classes to use the skills 

gained in class [Arizona Department of Education (AZED), 2005].  Theses groups 

provide a competitive outlet for students to showcase what they have learned.  AZED 

(2005), describes seven organizations that correspond with a vocational education classes 

(Table 2.1).  These leadership organizations are intergraded in the course program to 

solidify the skills students gain in the classroom (DECA, 2005).    

 

 17



Table 2.1: Student Vocational Organizations   
Leadership Organization Related Vocational Program Area  

  
DECA 
 

Marketing Education 

FBLA 
 

Business Education 

FCCLA Family and Consumer Sciences 
 

FFA 
 

Agricultural Education  

HOSA 
 

Health and Community Service Careers  

Skills USA/VICA 
 
 

Health and Community Service Careers 
Industrial Technology Education 

VOCA 
 

Business and Information Technology  

 

Hall and Smith (1999) stated the success of a vocational program depends on the 

teacher’s openness and attitude toward change.  On average business educators were 

found to be the most optimistic.  Agricultural educators scored lowest on the area of 

optimism among the group, making them the least optimistic among vocational educators 

(Hall & Smith, 1999).     

 

Agricultural Education  

 In 1920 one-third of the United States population lived on a farm (NRC, 1998).  

By 1988 that number had declined to 2.2 percent of the population (NRC, 1998).  

Students involved in agricultural education were most likely to live on a farm (NRC, 

1988).  
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In 1988, the National Research Council called on a group of agricultural 

educators to set agricultural education goals and make recommendations for subject 

matter.  The Council encouraged changes necessary to follow advances in agriculture 

(NRC, 1998).  The recommendations called for programs to identify issues, develop a 

plan to improve, and evaluate results.  The new curriculum encouraged increased science 

based curricula, offering college credits, and recommended programs become more 

involved with local businesses (NRC, 1998).      

 In 1998, 2.6 percent of public high school graduates were enrolled in three or 

more credits of an agricultural science course [National Center for Education Statistics 

(NCES), 2002].  During the time agricultural education was reformatting their program, 

the National FFA Organization was redesigning their image to stay current with the 

changes in agriculture.  In 1988, the Future Farmers of America changed their name to 

the National FFA Organization (National FFA Organization, 2004). 

 FFA is a leadership organization for students involved in agricultural education.  

The total program of agricultural education is defined through three parts. Figure 2.1, 

explains how the program, the organization, and the hands-on experience are combined 

into an inter-curricular experience (FFA Student Handbook, 2002).  Classroom 

instruction is only one component to the total program.  When all three areas are 

combined, the result is a “total educational approach” (FFA Student Handbook, 2002). 
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Instruction 

  
  

   FFA SAE 

 

Figure 2.2 Three parts of agricultural education (FFA Student Handbook, 2002)        

       

FFA Participation 

An integral part of agricultural education is the FFA (Brannon, Holley & Key, 

1989).  The FFA began in the 1920’s as a club for farm boys in Virginia (National FFA 

Organization, 2004).  In 1928, the National FFA Organization was established with the 

first national convention in Kansas City, Missouri (National FFA Organization, 2004).  

The organization had 476,732 active members in 2004.  FFA is a competitive outlet for 

students to apply the skills gained in their agricultural classes.  

Competition in the FFA provides students with a place for recognition and helps 

motivate students to set goals and complete tasks (Vaughn, Keith, & Lockaby, 1999).  

The FFA provides various events for students to showcase their talents.  Currently there 

are 24 Career Development Events (CDE) and 37 Proficiency Award areas on the 

national level in which FFA members can participate (National FFA Organization, 2004).  

CDEs are activities for teams or individuals, ranging from speaking contests to livestock 

evaluation. Proficiency awards allow students to apply for awards based on their 

Supervised Agricultural Experience (SAE) program.  The FFA also provides members 
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with the tools to develop their leadership skills and prepare for the future (National FFA 

Organization, 2004).   

Rutherford et al. (2002) reported that FFA promotes that all students can be 

leaders.  Students within agricultural education/FFA possessed higher leadership skills as 

compared to those students not enrolled (Stewart, Smith, Ehlert, & Milhalevich, 1985).   

Rutherford et al. (2002) also found members of the FFA typically posses more leadership 

skills than non-FFA members.  Rickets and Newcomb (1984) found that leadership 

development tied directly to how activeness of the FFA chapter.  When a student 

participates at the local level and on an individual basis, they better understand their 

leadership skills (Rutherford et al. 2002).  

Dormody and Seevers (2000) found that FFA members do not see a strong 

correlation between participation in activities and developing leadership skills.  However, 

Brannon, Holley, and Key (1989) reported many community leaders that were involved 

in the FFA in secondary school were involved in their community as adults.  Involvement 

in the FFA also contributed to the success of the community leader (Brannon, Holley, & 

Key, 1989).  Current members of the FFA may not recognize the influence of the FFA 

until later on in life.  

 

Summary 

 The review of literature built a base for this study and provided a foundation for 

the importance of understanding how and why students join FFA. It is necessary to 

understand the factors that influence involvement in FFA and the level at which students 
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participate.  One factor or a combination of factors may characterize why students join 

FFA and the level they will participate.   

 Research was found to describe rural student involvement in leadership activities, 

the issues and benefits of smaller schools.  Although a rural school may not possess the 

technology that larger schools have available, they are effective at providing a more one-

on-one experience. 

 Research has shown that to produce a diverse leadership organization an 

organization must first show an attempt to progress toward diversity.  Leadership 

organizations have been found to help students create a positive image and prepare them 

for the future.  Research has found FFA, an agricultural based leadership organization, to 

promote leadership and goal setting within its members.   

It is important for FFA and agricultural educators to understand why students join 

FFA and what influences a student to participate in the different levels of FFA.  

Currently, there are studies in rural education and leadership activities but there is little 

research on rural student involvement in FFA.  It is important to understand why rural 

students participate.  The outcome if this study will better enable agricultural educators 

and staff to involve and encourage rural students.  
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CHAPTER III 

METHODOLOGY 

 

Introduction 

 This study was designed to evaluate rural students in agricultural education and 

the factors that influence membership in FFA and level of participation.  This chapter 

focused on research design, subject selection, conditions of testing, instrumentation, and 

data analysis.     

 

Research Design 

 A descriptive-correlational survey design using a questionnaire was used to gather 

data for this research.  The independent variables are the categories based on the Ricketts, 

Osborne, and Rudd (2004) study.  Those categories are family, FFA, school, self, agri-

science teacher, community, and ag program/ FFA chapter.  The dependent variables are 

student decision to join and level of participation in FFA.   

 

Subject Selection 

 The target population was all students in rural secondary agricultural 

education/science programs in Arizona, Florida and Texas. The researcher developed a 

list of all secondary agricultural education/science programs in communities with less 

than 10,000 residents.  A list of rural school within Arizona and Texas was obtained from 

a faculty member at the University of Arizona and Texas Tech University.  To develop 
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the list for Florida, the State’s Department of Education was contacted. Within Arizona 

21 schools were identified, Florida had 43 schools identified, and Texas had 564 schools 

identified as rural.  A census of Arizona and Florida was used as potential research 

participants.  Due to the large amount of schools in Texas, a computer random number 

generator was used to choose a random sample, five schools from each of the ten areas. 

 After a list of schools were complied for the three states, the researcher contacted 

schools within Arizona and Florida, while a faculty member contacted the schools in 

Texas. All schools were contacted via telephone.  The schools were informed of the 

purpose of the study and the approximate time the survey was expected to take. Those 

schools that agreed were asked to provide a count of the students in their agricultural 

education/science courses.        

Within Arizona, Florida, and Texas, 56 total schools were established as the 

population for the study.  Of the schools that agreed to participate, 41 schools returned 

completed surveys and were included in the study. Data collected can be generalized 

back to those schools that participated.  

  

Instrumentation 

The instrument used was a questionnaire.  The questionnaire was modified from 

an instrument developed by Dr. James Connors from The Ohio State University.  The 

purpose of the questionnaire was to determine rural student involvement in leadership 

organizations.  The instrument was an eight page booklet created using Microsoft Word®. 

Questions for the instrument began on page two with the first section. The cover page 
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included the name of the participating universities, the groups which funded the project, a 

title “Rural Leadership Development Survey,” and a picture of a star. 

Section A, part one, asked the participants to indicated which on-campus 

organization(s) they participated in and at what level. The levels participants could 

indicate were local, county/district, regional/area, state, and national.  Part two asked the 

same question but in relation to off-campus organizations.  

Section B, participants were asked to indicate up to four organizations in which 

they participated in and which offices and programs they were involved in within that 

organization.  

Section C, asked the participants to rate their attitudes toward 24 remarks in 

regard to “I have not gotten more involved in leadership development activities 

because….”  Participants were asked to indicate their answers using a Likert type scale 

with five points; strongly agree, agree, disagree, strongly disagree, and no participation.  

The scale was coded on a decreasing scale beginning with strongly agree at 4, continuing 

to strongly disagree at 1, while no participation was coded 0.  

Section D, asked the participants to rate their beliefs toward 24 remarks in regard 

to “I am involved in leadership development activities because….”  Participants were 

asked to indicate their answers using a Likert type scale with five points; strongly agree, 

agree, disagree, strongly disagree, and no participation.  The scale was coded on a 

decreasing scale beginning with strongly agree at 4, continuing to strongly disagree at 1, 

while no participation was coded 0. 
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Section E, part one, asked the participants for demographic information.  Part two 

asked respondents to indicate reasons they do not participate in the FFA, if they were not 

members.  

Section F, asked the participants to list their activities in the FFA and at which 

level they participated.  Finally they were asked to list three reasons why they do 

participate in the FFA.   

 The instrument was reviewed by four faculty members in the agricultural 

education and communications department for face and content validity.  A pilot test was 

conducted to determine the reliability and validity of the instrument.  Four schools in 

West Texas that were not part of the sample drawn were selected for the test with one 

hundred and fifty students participating.  Four open-ended questions regarding the 

phrasing of the questions were asked at the completion of the pilot test to identify any 

questions or sections students may have found difficult to complete.  Reliability was 

determined on the Likert type scales in sections C and D resulting in a Cronbach’s alpha 

of 0.87 and 0.98 respectively.  No changes were made to the instrument as a result of the 

pilot test.    

The instrument was mailed to the 56 schools that agreed to participate.  

 

Data Collection 

 The questionnaire was sent out spring 2004 to the participating schools and they 

were asked to return the survey one month after receiving the package. The package was 

sent out to schools with the instruments, a letter thanking the participating teacher, and 
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return postage. The teachers were asked to have each student in agricultural science 

complete the instruments. As such, the actual conditions varied from school to school. 

Information was collected and entered into Microsoft Excel. Numerical values 

were assigned to specific answers and entered into the program. Qualitative responses 

were coded into categories developed by the researcher (Appendix E). Once the data set 

was complete it was exported into SPSS (a statistical data program) for statistical 

analysis.  

Information was recoded in section A for discriminant analysis. All students that 

had indicated participation in FFA in section A were selected for the second discriminant 

analysis. The level of participation information was recoded into three areas, low, 

medium, and high participation.  Low level of participation was left as a single category 

and coded as low. County/district and regional/area were combined for the medium code 

while state and national were combined for the area of high.  

Both discriminant analyses included all attitude and belief statements, 

participation in athletics, VSOs, non-VSO in-school organizations, and outside school 

student organizations, gender, year in school, GPA, location of where the student lives, 

post-high school plans and number of parents in the household.  Once information was 

recoded for FFA participation, stepwise discriminant analysis was run on all study 

respondents to determine which factors influenced FFA membership.  A second stepwise 

discriminant analysis was conducted on FFA membership only to determine the variables 

that influence level of involvement in FFA.  
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Using SPSS the researcher ran frequency, percentage, statistics, discriminant, and 

correlation. An alpha level of >0.05 was used to determine significance. 
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CHAPTER IV 

FINDINGS 

 

Introduction 

 This chapter includes a description of the findings of this study.  These findings 

were reported from statements and questions answered by students participating in the 

study.  The purpose of this study was outlined in seven research questions: 

1. What are the characteristics of students in rural Arizona, Florida, and Texas high 

schools in terms of demographics, their current involvement in youth 

organizations, and current level of involvement in leadership development 

activities?   

2. What are the factors that students perceived as barriers to increasing their current 

level of participation in student organizations? 

3. What are student’s attitudes towards participation in leadership development 

activities? 

4. What is the level of participation by rural students in FFA activities? 

5. What are the reasons why student chooses/rejects FFA membership? 

6. What factors can predict a student membership in FFA? 

7. What factors can predict a student level of participation in FFA? 

 The population for the study was limited due to cost and time constraints.  The 

population consisted of 56 rural schools in Arizona, Florida, and Texas.  Selection of 

participants was stratified by the amount of rural schools in each state.  Within Arizona, 
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18 schools were selected to participate.  Of those, 13 participated in the study with 604 

completed instruments returned.  In Florida, eight schools were selected and five 

participated with 216 returned completed instruments.  In Texas with the largest rural 

school population, 30 schools were selected with 23 schools participating, and 1,291 

completed instruments returned.  

 

Findings Related to Research Question One 

Demographic Information 

To better understand participants in the three states, demographic information was 

collected to describe respondents.  More than half of the participants were male (65.6%). 

While less than one-third of respondents were female (30.7%). 

 
Table 4.1: Gender Reported by 
Participant 

Description f P 
Gender 
  Male 
  Female 
  No Response 

 
1385 

648 
78

 
65.6 
30.7 

3.7
 

Self reported ages varied from 13 to 21 years of age.  Most students reported to be 

15 (26.3%), 16 (25.9%), 17 (20.7%), or 18 (14.5%) (Table 4.2).    
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Table 4.2: Age Reported by Participants 

Description f P 
Age 
  13 
  14 
  15 
  16 
  17 
  18 
  19 
  20 
  21 
  No Response 

 
11 

123 
555 
546 
437 
307 

34 
7 
2 

85

 
0.5 
5.8 

26.3 
25.9 
20.7 
14.5 

1.6 
0.3 
0.1 
4.1

 
Year in school varied among 9th-12th grade, yet 0.9% reported to be in 8th grade.  

Respondents reported 37.7% of students were in 9th grade, 25.3% were in 10th grade, 

20.7% were in 11th grade, and 17.5% were in 12th grade (Table 4.3). 

  
Table 4.3: Year in School Reported by 
Participants 

Description f P 
Year in School 
  8th Grade 
  Freshman 
  Sophomore 
  Junior 
  Senior 
  No Response 

 
20 

670 
535 
437 
370 

79

 
0.9 

37.7 
25.3 
20.7 
17.5 

3.7
 
 Most respondents reported to be white (69.5%).  Respondents also reported 3.6% 

were African American, 0.8% were Asian, 16.2% were Hispanic, and 3.6% were Native 

American (Table 4.4).    
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Table 4.4: Ethnicity Reported by 
Participants 

Description f P 
Ethnicity 
  African American 
  Asian  
  Hispanic 
  Native American 
  White 
  Other 
  No Response 

 
75 
16 

343 
75 

1468 
41 
93

 
3.6 
0.8 

16.2 
3.6 

69.5 
1.9 
4.4

 
 One-third of respondents reported an A average (32.8%) on GPA.  Respondents 

also reported B (29.45%), C (5.4%), D (0.5%), and F (0.4%) (Table 4.5).   

Table 4.5: GPA Reported by Participants 
Description f P 

GPA 
  A 
  B 
  C 
  D 
  F 
  No Response 

 
692 
621 
114 

11 
8 

665

 
32.8 
29.4 

5.4 
0.5 
0.4 

31.5
  

All participants were enrolled in agricultural education/science.  Of those 

respondents, 67.7 % were active members of FFA, while 32.3% reported to not be 

members (Table 4.6).  

Table 4.6: FFA membership Reported by 
Participants 
Are you a FFA member? f P 
 
  Yes 
  No 

 
1429 

682

 
67.7 
32.3
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 Respondents indicated that 44.7 % wished to continue their education at a four 

year university.  Less than five percent (4.1 %) of participants wished to join the family 

business (Table 4.7).   

Table 4.7: Post High School Plans Reported by 
Participants 
Post High School Plans a f P 
 
  Part-time Employment 
  Full-time Employment 
  Trade School 
  Community College 
  Four year University 
  Military  
  Start my own Business 
  Join Family Business 
  Other 

 
567 
377 
231 
441 
944 
297 
155 

87 
10 

 
26.9 
17.9 
10.9 
20.9 
44.7 
14.1 

7.3 
4.1 
0.4 

a. Could indicate more than one 
 

The majority of participants had a mom/stepmom (84.4%) and dad/stepdad 

(76.6%) living in the household.  The number of respondents living on a rural farm 

(31.1%), rural non-farm (22.1%), or rural town (40.1%) was divided fairly evenly (Table 

4.8).   
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Table 4.8: Household Demographics of Respondents 

Description f P 
Location in which Living 
  Rural Farm 
  Rural Non-Farm 
  Rural Town 
  No Response 
 

 
657 
466 
846 
142 

 
31.1 
22.1 
40.1 

6.7 

Description of those living in the household a  
  Mom/Step Mom 
  Dad/Step Dad 
  Brother(s) 
  Sister(s) 
  Grandparent(s) 
  Aunt/Uncle 
  Great Grandparent(s)  
  Guardian   

 
1782 
1618 
1061 
963 
213 
134 

62 
121

 
84.4 
76.6 
50.3 
45.6 
10.1 

6.3 
2.9 
5.7 

a. Could indicate more than one 
 

 For in-school activities, respondents were asked to indicate their highest level of 

participation.  Table 4.9 illustrates that most students were involved in FFA or athletics.  

When all levels were combined, most respondents indicated participation in FFA which 

included 67.7% followed by athletics which included 59.4% of the respondents.  

Respondents indicated their most active level of participation in FFA was local (31.5%), 

while in athletics county/district, regional/area (30.9%) was the most active level (Table 

4.9).     
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Table 4.9: Student Level of  Participation in In-School Activities  
 

Local 
County/District 
Regional/Area 

State 
National 

 
 
Description f P f P f P 

FFA 
 

666 31.5 326 15.5 436 20.7 

Athletics 399 18.9 651 30.9 203 9.6 

Class Officer 
 

272 12.9 34 1.6 3 .1 

National 
Honors 
Society 
 

210 9.9 32 1.5 37 1.8 

FCA 
 

213 10.1 28 1.3 13 0.6 

Band 161 7.6 123 5.9 22   1.1 

Student 
Government 
  

159 7.5 27 1.3 10 0.5 

Foreign 
Languages  
Club 
 

125 5.9 23 1.1 14 0.6 

Drama 
 

102 4.8 46 2.2 16 .8 

FCCLA 
 

96 4.5 29 1.4 22 1.0 

Math/ 
Science Club 
 

72 3.4 30 1.4 11 0.5 

Military 
 

39 1.8 13 .6 18   0.8 

FBLA 
 

26 1.2 24 1.1 15 0.7 

DECA 
 

17 0.8 13 0.6 6 0.3 

Other 
 

69 3.2 36 1.6 34 1.5 
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 For outside school activities, over one-third of respondents (31.5%) indicated they 

participated in their church youth group on a local level (Table 4.6).  Boy/girl scouts 

involvement (1.6%) on the state/national had the smallest amount of participation (Table 

4.6).   

Table 4.10: Student Level of  Participation in Outside School 
Activities 

 
Local 

County/District 
Regional/Area 

State 
National 

 
 
Description f P f P f P 

Church 
Youth Group 
 

665 31.5 94 4.5 62 3.0 

Athletics 365 17.3 231 10.9 120 5.7 

4-H 
 

193 9.1 127 6.0 34 1.6 

Junior 
Livestock 
Showing 
 

148 7.0 152 7.2 100 4.7 

Boy/ Girl 
Scouts 
 

134 6.3 44 2.1 33 1.6 

Junior 
Livestock 
Association 
 

106 5.0 76 3.6 56 2.7 

Other 
 

12 0.5 13 0.6 36 1.7 

 

 

Findings related to Question Two 

Barriers to Participation  

 Participants were asked to respond to belief and attitude statements.  The first 24 

statements the participants related their responses to the lead in of, “I have not gotten 
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involved with organizations because…”(Table 4.11).  Participants indicted responses on a 

Likert type scale using five points; strongly agree, agree, disagree, strongly disagree, and 

no participation.   

Table 4.11 illustrates responses to statements why participants did not participate 

in organizations.  Responses were ranked in decreasing order with agreement to the 

strongly agree category (Table 4.11).  Results show most participants agreed/strongly 

agreed with two statements “I am getting ready to go to college after high school” 

(53.9%) and “I am saving money for a major purchase” (53.4%) as the reason they did 

not become involved.  Over one-third of respondents agreed/strongly agreed with eight 

statements.  The eight statements were: “My family has encouraged me to participate” 

(45.6%), “I am saving money for college” (41.0%), “I have hobbies that keep me too 

busy to participate” (40.0%), “I do not live on a farm” (39.6%), “ The activity takes up to 

much time” (33.4%), “I live in town” (32.0%), “I am to busy at my after school job” 

(31.6%), and “I am too busy with homework and studying” (31.2%).  



Table 4.11: Respondents Beliefs About Becoming Involved in Student Organizations 
 Agree/ Strongly 

Agree 
Disagree/ Strongly 

Disagree 
Not Applicable  

Description: “I have not 
gotten involved in 
organizations because…” 

f P f P f P 

I am getting ready to go to 
college after high school 
 

1,112 53.9 728 34.5 298 14.1

I am saving money for a 
major purchase 
 

1,128 53.4 673 31.9 309 14.6

My family has encouraged 
me to participate 
 

963 45.6 825 39.1 323 15.3

I am saving money for 
college 
 

1,078 41.0 666 31.5 367 17.4

I have hobbies that keep me 
too busy to participate 
 

844 40.0 997 47.2 270 12.8

I do not live on a farm 
 

835 39.6 906 42.9 370 17.5

The activity takes up to 
much time 
 

705 33.4 1,124 53.3 282 13.4

I live in town 
 

676 32.0 1,091 51.7 344 16.3

I am too busy at my after 
school job 
 

667 31.6 1,056 50.0 388 18.4

I am too busy with 
homework and studying 
 

658 31.2 1,186 56.2 267 12.6

Getting to activities is 
difficult (no car, drivers 
license or ride) 
 

561 26.5 1,249 59.2 301 14.3

None of my close friends 
are members 
 

497 23.5 1,274 60.4 340 16.1

Leadership organizations 
are a waste of my time 
 

408 19.3 1,384 65.5 319 15.1

I cannot afford to go on 
outings and trips 
 

404 19.1 1,385 65.6 322 15.3

I live too far from school to 
attend activities 
 

390 18.5 1,392 66.0 329 15.6

Note: Responses are in regard to the statement “I have not gotten involved in organizations 
because…” 
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Table 4.11 cont. illustrates those nine statements which the participants indicated 

they did not strongly agree with least often.  Respondents agreed/strongly agreed least 

often with the statement “My friends would think less of me” (8.8%). Respondents 

disagreed/strongly disagreed with the highest percentage to two statements, those 

statements were “My sibling(s) do not support participation” (19.2%) and “My counselor 

does not support participation”(19.2%).
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Table 4.11 cont.: Respondents Beliefs About Becoming Involved in Student Organizations 
 Agree/ Strongly 

Agree 
Disagree/ 
Strongly 
Disagree 

Not Applicable  

Description: “I have not 
gotten involved in 
organizations because…” 

f P f P f P 

I cannot afford to participate 
 

308 14.6 1,448 68.6 355 16.8

My sibling(s) do not support 
participation 
 

249 11.8 1,457 69.0 405 19.2

If I joined, I would be teased 
by my friends 
 

240 11.4 1,549 73.4 322 15.3

My parent(s)/guardian(s) 
will not let me travel to out-
of-town activities 
 

225 10.7 1,562 73.9 324 15.3

Popular students do not join 
organizations 
  

223 10.6 1,522 72.0 366 17.3

My teacher(s) does not 
support participation 
 

212 10.0 1,544 73.1 355 16.8

My parent(s)/guardian(s) do 
not support participation 
 

208 9.8 1,571 71.8 332 15.7

My counselor does not 
support participation 
 

199 9.4 1,506 71.3 406 19.2

My friends would think less 
of me 
 

185 8.8 1,561 74.0 365 17.3

Note: Responses are in regard to the statement “I have not gotten involved in organizations 
because…” 
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Findings Related to Question Three 

 
Beliefs Toward Leadership Activities  
 

Respondents were asked to indicate their level of agreement with 24 belief 

statements.  Participants based their response from the following lead in statement, “I am 

involved in leadership development activities because…”(Table 4.12).  Participants 

indicated responses on a Likert type scale using five points; strongly agree, agree, 

disagree, strongly disagree, and no participation.   

Table 4.12 illustrates responses to the belief statements why respondents 

participate in leadership development activities. Responses were ranked in Table 4.12 

decreasing order with agreement to the strongly agree category.  Results showed most 

participants agreed/strongly agreed with 20 of the 24 statements.  Two-thirds of 

respondents agreed/strongly agreed with four of the belief statements.  The four 

statements were: “I believe participation will be fun” (73.3%), “I have a positive vision of 

my future” (72.1), “I want to be a leader in my future” (68.9%), and “I can clearly see the 

benefits to participating in leadership activities” (67.2%).   
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Table 4.12: Respondent Level of Agreement with Student Organizational Involvement Belief 
Statements  
 Agree/ Strongly 

Agree 
Disagree/ Strongly 

Disagree 
Not Applicable 

Description: “I am involved in 
leadership development activities 
because….” 

f P f P f P 

I believe participating in activities 
will be fun 
 

1,547 73.3 279 13.2 283 13.4

I have a positive vision of my 
future 
 

1,523 72.1 305 14.5 283 13.4

I want to be a leader in my future 
career 
 

1,453 68.9 351 16.6 307 14.5

I can clearly see the benefits to 
participating in leadership 
activities 
 

1,418 67.2 395 18.7 298 14.1

Leadership development activities 
are beneficial to my future career 
 

1,289 61.0 460 21.7 362 17.1

Leadership activities have helped 
me to set goals for my future 
 

1,268 60.1 511 24.2 333 15.8

Leadership development 
organizations provide 
opportunities for me to take on a 
leadership responsibilities 
 

1,263 59.8 482 22.8 366 17.3

My personal desires have 
influenced my decision to 
participate 
 

1,241 58.5 516 24.5 354 16.8

Leadership activities have made 
me a more confident person 
 

1,236 58.6 525 24.9 350 16.6

My parents encouraged my to be 
involved 
  

1,233 58.4 522 24.8 356 16.9

Leadership activities will help me 
in my future academic studies 
 

1,217 57.7 529 25.1 364 17.2

Leadership activities have 
improved my interpersonal skills 
 

1,208 57.2 551 26.1 352 16.7

Note: Responses are in regard to the statement, “I am involved in leadership development 
activities because….”   
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Table 4.12 cont. illustrates those twelve statements which the participants did not 

strongly agree.  Respondents indicated, “My boyfriend/girlfriend have an impact on my 

participation in leadership activities” as the statement respondents disagree/strongly 

disagree (42.1%) most often with. 
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Table 4.12 cont.: Respondent Level of Agreement with Student Organizational Involvement 
Belief Statements 
 Agree/ 

Strongly Agree 
Disagree/ 
Strongly 
Disagree 

Not 
Applicable  

Description: “I am involved in leadership 
development activities because….” 

f P f P f P 

I want to be a leader in my community 
 

1,150 54.4 628 29.7 332 15.7

Another adult encouraged me to be involved 
 

1,135 53.8 619 29.3 357 16.9

My participation level is affected by my view 
of the organization 
 

1,133 53.7 637 30.1 341 16.2

The organizations adult leader motivated me 
to participate 
 

1,114 52.8 635 30.0 360 17.1

Leadership organizations have made me 
more concerned for my school, home and 
community 
 

1,095 51.9 644 30.5 370 17.5

Student leaders have shown me what 
participating can do for me personally  
 

1,091 51.7 662 31.3 357 16.9

Leadership activities have made me a better 
public speaker 
 

1,088 51.6 669 31.7 354 16.8

Student leaders have shown me what 
participating can do for me professionally  
 

1,085 51.4 660 31.2 366 17.3

Leadership activities have helped to improve 
my grades in school 
 

1,041 49.3 709 33.6 361 17.1

My sibling(s) encouraged me to be involved  
 

952 45.1 749 35.4 410 19.4

My friends have an impact on my 
participation in leadership activities  
 

944 44.7 807 38.2 360 17.1

My boyfriend/girlfriend have an impact on 
my participation in leadership activities 
 

734 34.7 888 42.1 489 23.2

Note: Responses are in regard to the statement, “I am involved in leadership development 
activities because….”   
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Findings Related to Question Four 

 
Level of Participation in FFA 

 Section A was recoded for analysis of this objective.  The five categories that 

appeared in section A were coded into three categories, low, medium, and high.  

Participants were instructed to mark the level their highest participation in FFA.  After 

the information was recoded, a descriptive statistical analysis was condensed to 

determine student participation in FFA.   

Distribution of participation was spread fairly evenly, yet local participation 

(46.6%), and high participation (30.5%) were slightly higher than medium participation 

(22.8%) (Table 4.13).       

 
Table 4.13: Level of Participation in FFA  
 Low Medium High 
 f P f P f P 
FFA  
Participation 666 46.6 326 22.8 436 30.5

 
 

Level of Participation in the FFA Activities 

 Sixteen FFA activities were listed on the instrument.  Respondents were requested 

to check if they had participated in that activity, how they participated in the activity, and 

what was the highest level of participation (using the same indicators in Section A).  

Respondents indicated they limited their participation to the local level (44.9%).  

However, more active students participated on the state/national (28.7%) level than did 

on the county/district, regional/area level (17.8%) (Table 4.14).     
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Table 4.14: Level of Participation in FFA activities 
  

Local 
County/Distri

ct 
Regional/Area 

State 
National 

Description f P f P f P 

Degree Award(s) (ie. 
Chapter, Star 
Greenhand) 

238 11.3 1 0 28 1.3 

Fundraisers 397 18.8 1 0 1 0 

Judging Contest/ 
Career Development 
Contest 

53 2.5 125 5.9 206 9.8 

FFA Convention 2 0.1 58 2.8 212 10.1 

Leadership 
Development 
Contest/Event 

29 1.4 108 5.1 38 1.8 

Conference(s)/Camps 10 0.5 63 2.9 91 4.3 

No Participation 91 4.3 0 0 0 0 

Agri-Entrepreneurship 34 1.6 12 0.5 1 0 

Proficiency Awards 34 1.6 6 0.3 21 1.0 

Social Activities 41 1.9 2 0.1 3 0.1 

Agriscience Fair 5 0.2 4 0.1 5 0.2 

FFA Band/Chorus 6 0.3 2 0 3 0.1 

PALS 4 0.2 3 0.1 0 0 

FFA Global 2 0.1 0 0 0 0 

H.O. Sargent 2 0.1 2 0 1 0 

Risk Management 
Essay 

0 0 0 0 0.0 0 

Total 948 44.9 387 17.8 610 28.7 
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Findings Related to Question Five 
 

Self Reported Reasons for Not Joining FFA   
 
 Respondents who were not FFA members were asked to indicate why they did not 

become members.   Respondents could list up to three reasons why they choose not to 

join. Responses were coded into 38 areas. Each question was totaled individually to 

report response differences then combined to illustrate the total for each category.  

Participants indicated that “no interest” in the FFA was the most often indicated for not 

becoming a member of FFA at 12.6% (Table 4.15).  

       Table 4.15 cont. illustrates continued self reported reasons for not joining 

FFA.  This continued table did not indicate a significant response to any statement as 

compared to the first Table 4.15.  Four statements were indicated by one person each as a 

reason to not join FFA; do not like to compete (0.0%), fearful (0.0%), high hazing/rape 

level (0.0%), and organization was too big (0.0%).    
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Table 4.15: Self Reported Responses,  not to join FFA 

1st  
 

2nd  
 

3rd  
 

Total P  
Description 

     
No interest 171 65 30 266 12.6 

No time 60 51 30 141 6.6 

Other activities 22 33 24 79 9.0 

Cannot afford 34 17 12 63 3.0 

Work 10 10 14 34 1.7 

Scared of animals 11 11 6  27 1.3 

No transportation 5 10 9 24 1.1 

Did not know what it was 
 

6 7 6 19 0.9 

No friends involved 6 3 8 17 0.8 

Personal reasons 3 3 10 16 0.7 

No chance to join 5 7 1 13 0.5 

Not in agriculture 2 3 6 11 0.5 

Not a popular organization 
 

2 6 0 8 0.4 

Did not enjoy the teacher 
 

2 2 2 6 0.3 

Did not join first year 2 0 3 5 0.2 

Parents said no 0 3 2 5 0.2 

Joined late 4 1 0 5 0.2 

It is confusing 0 2 2 4 0.2 

It is hard 1 1 1 3 0.1 

No place for projects/animals 
 

1 0 2 3 0.1 

Note: Students were able to list up to three choices  
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Table 4.15 cont.: Self Reported Reasons not to join FFA 
1st  
 

2nd  
 

3rd  
 

Total P  
Description 

     
Boys are violent 1 1 0 2 0.1 

Drug tests 0 0 2 2 0.1 

Not a good speaker 0 1 1 2 0.1 

Not many women 2 0 0 2 0.1 

Do not like to compete 
 

0 0 1 1 0 

Fearful 0 0 1 1 0 

High hazing/rape level 
 

0 1 0 1 0 

Organization was too big 
 

0 0 1 1 0 

Total 348 240 174 761 40.6 

Note: Students were able to list up to three choices 
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Self Reported Reasons for Joining FFA   
 
 Participants who were members in FFA were asked to list three reasons why they 

choose to join. Responses were coded into 54 areas.  Each question was totaled 

individually to report response differences then combined to illustrate which the total for 

each category.  Respondents indicated that “fun”(27.5 %) was the most often indicated 

reason for joining the FFA (Table 4.16).   

  Table 4.16 cont. illustrates continued self reported reasons for joining FFA.  This 

continued table did not indicate a significant response to any statement as compared to 

the first Table 4.16.  Four statements were indicated by one person each as a reason to 

join FFA; Aquaculture (0.0%), awards in FFA (0.0%), chapter office (0.0%), and 

chorus/band (0.0%).    
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Table 4.16: Self Reported Reasons for Joining FFA 

1st 2nd 3rd Total P Description 
     

Fun 364 142 75 581 27.5 

Personal development/ leadership 151 119 113 383 18.2 

Learn more 47 100 87 234 11.0 

Scholarship 42 49 39 130 6.1 

Enjoy projects 66 34 25 125 5.9 

Meet people 29 49 43 121 5.7 

Enjoy competition 30 42 45 117 5.5 

Be involved 28 35 39 102 4.9 

Friends 27 46 29 102 4.9 

Travel 13 26 20 59 2.7 

Enjoy the teacher 20 24 13 57 2.7 

Family involved 21 16 19 56 2.7 

The credit 29 13 14 56 2.7 

Enjoy class 10 15 30 55 2.6 

Interested in agriculture 9 24 21 54 2.5 

Enjoy getting out of school 14 24 15 53 2.5 

Enjoy raising animals  19 14 15 48 2.3 

Enjoy the Organization 15 18 13 46 2.2 

Others encouraged 15 10 11 36 1.7 

No other options 9 8 17 34 1.6 

Judging show animals 14 8 10 32 1.6 

Girls 10 15 6 31 1.5 

Note: Students were able to list up to three choices 
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Table 4.16 cont.: Self Reported Reasons for Joining FFA 
Description 1st 2nd 3rd Total P 

Good food 7 8 13 28 1.3 

Job 2 8 13 23 1.1 

Become more independent 2 6 9 17 0.8 

Mechanics 3 5 8 16 0.7 

Help others 0 3 12 15 0.7 

Social activities  1 7 4 12 0.5 

Welding 8 3 1 12 0.5 

Affordable 3 3 2 8 0.3 

Co-Op 5 1 1 7 0.3 

Farming 1 1 5 7 0.3 

To be diverse  3 1 3 7   0.2 

Boys 4 0 1 5 0.2 

Because 1 0 3 4 0.2 

Good grades 0 3 1 4 0.2 

Like to jackets 2 1 1 4 0.2 

Challenging  0 1 2 3 0.1 

Communication 1 0 2 3 0.1 

Forestry 0 0 3 3 0.1 

Miss class 1 0 1 2 0.1 

Aquaculture 0 0 1 1 0 

Awards in the FFA 1 0 0 1 0 

Chapter office 1 0 0 1 0 

Chorus/Band 0 0 1 1 0 

Total 1,028 882 786 2696  

Note: Students were able to list up to three choices 
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Findings Related to Question Six 
 
 Stepwise discriminant analysis was used to describe the data in question six and 

seven.  Discriminant analysis is a way to classify a group of data. Barrick and Warmbrod 

(1988) describe discriminant analysis and how to use it: “Used to study the differences 

between two or more groups and a set of discriminating variables” and “Construct a 

linear combination of the set of discriminating variables affect the analysis, examine the 

correlation matrix of the discriminating variables” (p. 62)  

Question six includes all respondents to determine what factors influence a 

student’s motives for joining FFA.  Non-FFA members were compared to FFA members 

in regards to independent variables.  With all respondents four variables were found to be 

significant in determining a student’s willingness to join the FFA. GPA was shown to be 

the strongest factor to influence membership in FFA (Table 4.17).     

Table 4.17: Means and Standard Deviation for Discriminant Variables: All 
Respondents  
 Group 
Discriminating 
Variable 

Non-FFA 
member 
(n=683) 

FFA member 
(n=1428) 

GPA 
 

3.05 
(0.74) 

3.53 
(0.598) 

In-School (non-Vocational Organizations) 
Activities 
 

4.19 
(6.824)

2.36 
(2.782) 

Leadership activities have made me a 
more confident person 
 

2.24 
(1.578)

2.97 
(1.178) 

Year in School 1.33 
(0.483)

1.54 
(0.5000) 

 
 Table 4.18 illustrates the correlation between variables in the discriminant 

analysis.  Barrick and Warmbrod (1988) stated “Since interdependence (inter-

correlations) among discriminating variables affect the analysis, examine the correlation 
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matrix of the discriminating variables” (p. 63).  Membership in FFA and agreement to the 

statement “Leadership activities have made me a more confident person” had the 

strongest correlation of 0.230.    

Table 4.18: With-in group Correlation Matrix: Discriminant Variables: All Respondents 
 FFA GPA In-school (non-

Vocational 
Organizations) 

Activities 

Leadership 
activities have 

made me a 
more confident 

person 

Year in 
school 

FFA 
 

1.00   

GPA 
 

0.119 1.00   

In-school (non-
Vocational 

Organizations) 
Activities 

 

0.089 0.115 1.00   

Leadership 
activities have 

made me a 
more confident 

person 
 

0.230 0.204 0.142 1.00  

Year in school 
 

0.021 -0.053 0.057 0.035 1.00
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 Table 4.19 illustrates “In discriminant analysis, the emphasis is on the analyzing 

the variables together, not one at a time.” (Barrick & Warmbrod, 1988. p. 63).  The 

standardized discriminat function coefficient is used “…to indicate the relative 

importance of the discriminating variables.” (Barrick & Warmbrod, 1988. p. 64).  GPA 

was indicated as the strongest characteristics in describing a students membership in 

FFA.  

 
Table 4.19: Summary for Discriminant Analysis: All respondents 

  Discriminant Function 1 
Variables b s Group  Centroids 

GPA 
 

0.700 0.572 Not an FFA 
member 

 

-1.138

In-school (non-
Vocational 

Organizations) 
Activities 

 

-0.627 -0.369 FFA member 0.210

Leadership 
activities have 

made me a 
more confident 

person 
 

0.407 0.438  

Year in school 
 

0.551 0.314  

Eigenvalue Rc Wilks’ Lambda p 
0.242 0.442 0.805 <0.01 

 
 

Table 4.20 is a summary of the discriminant analysis which illustrated 75.0% of 

cases could be predicted from the four characteristics.  These four variables could predict 

75.0% of case as to membership in FFA.  
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Table 4.20: Classification Results (All Respondents)a

   Predicted Group Membership  
  Are you a 

member of 
the FFA? 

 
 

No 

 
 

Yes 

 
 

Total 
Original Count No 32 116 148
  Yes 32 433 472
  Ungrouped 

cases 
0 1 1

 P No 21.6 78.4 100.0
  Yes 8.3 91.7 100.0
  Ungrouped 

cases 
0 100.0 100.0

a
 75.0% of original grouped cases correctly classified  

 
 

 
Findings Related to Question Seven 

 
 The second discriminant analysis was run to determine the factors that influence 

the level of participation in FFA.  The top four variables found to describe level of 

participation in FFA were involvement in athletics and in-school activities, GPA, and the 

statement “My friends would think less of me.”    

 
Table 4.21: Means and Standard Deviation for Discriminant Variables: FFA Only 
 Group    
Discriminating Variable Low Medium High Total 

(n=1428)
Involved in In-school Athletics  
 

0.45 
(0.501) 

0.78 
(0.420)

0.71 
(0.459) 

0.62 
(0.487)

In-school (non-Vocational Organizations) 
Activities 
 

0.49 
(0.504) 

0.66 
(0.483)

0.85 
(0.357) 

0.33 
(0.473)

GPA 
 

3.37 
(0.675) 

3.44 
(0.619)

3.75 
(0.469) 

3.54 
(0.610)

My friends would think less of me 1.46
(0.752)

1.88
(0.707)

1.34 
(0.784) 

1.49
(0.778)
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Table 4.22 illustrates the correlation between variables in the discriminant 

analysis.  GPA and agreement to the statement “My friends would think less of me” had 

the strongest correlation at 0.173.    

Table 4.22: With-in group Correlation Matrix: Discriminant Variables: FFA Only 
 Involved in In-

school 
Athletics 

 

In-school (non-
Vocational 

Organizations) 
Activities 

 

GPA 
 

My friends 
would think less 

of me 
 

Involved in In-school 
Athletics  
 

1.00  

In-school (non-
Vocational 
Organizations) 
Activities 
 

0.142 1.00  

GPA 
 

0.053 0.134 1.00 

My friends would think 
less of me 
 

-0.026 0.105 0.173 1.00
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Table 4.23 illustrates low involvement in FFA.  Involvement in in-school 

activities was able to predict level of participation better as compared to the other three 

variables.        

Table 4.23: Summary for Discriminant Analysis: All respondents (Function 1, Low 
Participation) 

  Discriminant Function 1 
Variables b s Group  Centroids 

Involved in In-
school Athletics  

0.308 0.452 Low -0.480
 
  

0.566 0.770aIn-school (non-
Vocational 
Organizations) 
Activities 

Medium 

 

-0.181

GPA 
 

0.521 0.645a High 0.545

My friends 
would think less 
of me 
 

-0.349 -0.254   

Eigenvalue Wilks’ Lambda p   
0.224a 0.735 <0.01   

a. Pooled within-groups correlations between discriminating variable and standardized 
canonical discriminant functions 
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Table 4.24 illustrates medium involvement in FFA.  Agreement with the statement 

“My friends would think less of me” was able to best characterize medium level of 

involvement.  

 
Table 4.24: Summary for Discriminant Analysis: All respondents (Function 2, Medium 
Participation) 

  Discriminant Function 1 
Variables b s Group  Centroids 

Involved in In-school 
Athletics  
 

0.665 0.649a Low 
 
 

-0.231

In-school (non-
Vocational 
Organizations) 
Activities 
 

0.095 0.155 Medium 0.622

GPA 
 

-0.280 -0.086 High -0.091

My friends would 
think less of me 
 

0.760 0.697a   

Eigenvalue Wilks’ Lambda p   
0.111b 0.900 <0.01   

b. Pooled within-groups correlations between discriminating variable and standardized 
canonical discriminant functions 

c. First 2 canonical discriminant functions were used in the analysis 
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Table 4.25 illustrates the four variables which were found to describe 50.9% of 

cases.  The four characteristics combined will characterize 50.9% of cases as to level 

of participation in FFA.     

 
Table 4.25: Classification results (FFA only)a   
           Predicted Group Membership 
  FFA Participation Level 

(low, medium, high) 
 
 
Low 

 
 
Medium 

 
 
High 

 
 

Total 

Original  Count Low 286 46 129 461

  Medium 113 41 98 252

  High 105 43 228 375

 P Low 62.0 10.0 28.0 100.0

  Medium 44.8 16.3 38.9 100.0

  High 28.0 11.5 60.5 100.0
a 50.9% of original grouped cases correctly classified     
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CHAPTER V 
 

SUMMARY AND CONCLUSIONS 
 

 
 
 The purpose of this study was to determine the factors that influence student 

participation in leadership development activities.  To accomplish this purpose seven 

research questions were developed: 

1. What are the characteristics of students in rural Arizona, Florida, and Texas high 

schools in terms of demographics, their current involvement in youth 

organizations, and current level of involvement in leadership development 

activities?   

2. What are the factors that students perceived as barriers to increasing their current 

level of participation in student organizations? 

3. What are student’s attitudes towards participation in leadership development 

activities? 

4. What is the level of participation by rural students in FFA activities? 

5. What are the reasons why student chooses/rejects FFA membership? 

6. What factors can predict a student membership in FFA? 

7. What factors can predict a student level of participation in FFA? 

The population for this study was rural high school students enrolled in agricultural 

education/science class in Arizona, Florida, and Texas.  Fifty-six schools were selected to 

participate in the study with, 41 responding. The findings of this study should only be 

generalized back to participants schools.   
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Demographic variables were collected to describe rural students in Arizona, Florida, 

and Texas.  The majority of respondents were male (65.6%) and white (69.5%). The 

average age of respondents was 16.9 years.  While year in school was distributed equally 

among 9th-12th grade, twenty students classified themselves as 8th graders.  The majority 

of respondents reported an A or B average (62.2%).   

The majority of students had either mom/step mom (84.4%) or dad/step dad (76.6%) 

living in the house.  Half of respondents had a brother(s) 50.3% living in their household, 

while less than half had a sister(s) (45.6 %) living in their household. A small amount of 

respondents had grandparent(s) (10.1%), aunt/uncle (6.3%), great grandparent(s) (2.9), or 

guardian(s) (5.7) living in the household.   

The area in which respondents lived was divided between rural farm (31.1%), rural 

non-farm (22.1%), and rural town (40.1%).     

Respondents indicated that a four year university (44.7%), community college 

(20.9%), and trade school (10.9%) were in their plans after high school. Other plans 

included part-time (26.9%) or full-time (17.9%) employment, military (14.1%), starting 

their own business (7.3%), or joining the family business (4.1%). 

All of the participants were enrolled in an agricultural education/science course, two-

thirds of the respondents being members of FFA (67.7 %).   

Respondents indicated FFA (77.7%), athletics (59.4%), class officer (14.6%), 

national honors society (13.2%), and FCA (12%) as the in-school activities they are 

involved with.  More than one-third of respondents participated in FFA (31.5%) only on 

the local level and athletics (30.9%) only on the county/district or regional/area level.   
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Over one-third of respondents indicated that they participated in church youth group 

(39%) as an outside school activity while, 11.3% of respondents indicated participation in 

a junior livestock association.  

Both section C and D of the questionnaire focused on the attitudes and beliefs why a 

student chooses not to be involved in leadership development activities and what factors 

motivate a student to become involved in an organization.  Half of respondents 

agreed/strongly agreed with two statements, “I am getting ready to go to college after 

high school” (53.9%) and “I am saving money for a major purchase” (53.4%).  The 

majority indicated that they do become involved because, “I believe participating in 

activities will be fun” 73.3% of students agreed/strongly agreed with that belief 

statement.  

Members of FFA most often participated in fundraisers (f=397) on the local level and 

judging contest/career development events (f=125) on the county/district or regional/area 

level.  On the state/national level students most often participated in convention (f=206).   

A stepwise discriminant analysis was used to determine what characteristics could 

predict student participation in FFA and at what level they will participate. Both analyses 

indicated four factors as predictors to why students join and why they participate at 

certain levels. 

The first analysis was conducted with all respondents.  Four descriptors where found 

to predict 75% of cases. The four descriptors were: GPA, involvement in other on 

campus activities (non-VSO), the agreement with the statement “Leadership activities 

have helped make me a more confident person,” and year in school.  
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The second discriminant analysis focused on the factors which could predict a 

students level of participation in FFA. Four descriptors were found to predict 50.9% of 

cases. The four descriptors were: involvement in high school athletics, involvement in 

other on campus activities (non-VSO), GPA, and the agreement with the statement “My 

friends would think less of me.”   

 

Conclusions 

 The findings from this study are limited to agricultural education/science students 

surveyed in Arizona, Florida, and Texas. These interpretations are based on the data in 

the study and based on the limitations described in Chapter I.  The following are 

conclusions for this study: 

1. Rural students enrolled in agricultural education/science are by majority 

male (65.6%) and white in ethnicity (69.5%).  

2. Students reported high GPAs with the majority of students reporting an A or 

B average (62.2%).  

3. FFA membership (67.7%) is low considering it is an inter-curricular 

component of the agricultural education/science program.  

4. More than three fourths of the students plan on continuing their education 

after high school (76.5%) in a university, community college or trade school. 

5. Students that are involved in FFA activities tend to be involved in other high 

school activities. This supports to Lindsay (1982) findings in which students 

in rural schools feel more pressure toward participating.   
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6. Saving money and preparing for college were the biggest deterrents to not 

becoming more involved in FFA leadership activities.  

7. Students who believe leadership activities are positive activities and their 

positive outlook of their future, are more like to participate in leadership 

activities. 

8. A student’s friends can have a negative influence on the level a student will 

participate in FFA.     

9. FFA members in rural schools are most likely to apply for degrees and 

participate in fundraisers, CDE events, and an FFA convention.   

10. Non-FFA members reported that not having an interest in FFA as the top 

reason for not joining.  

11. FFA members felt the number one reason for joining FFA was fun.  

12. Involvement in athletics had an influence on the level a student would 

participate in FFA. 

 

Recommendations 

 The following recommendations were made by the researcher as a result of this 

study:  

1. The results of this study should be made available to the National FFA 

Organization, FFA advisors in rural schools in the three states, and FFA advisors 

in each of the three states in the study. This information should serve as a guide 

for future rural programs and membership recruitment.   
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2.  This information should be published in an education or rural journal to add to 

the body of knowledge about rural high schools and leadership participation.   

3. Further research should be done in this area to better describe what factors that 

influence rural agricultural education/science students to join and participate in 

FFA.  

4. If this study is to be replicated, the survey should be condensed.  Teachers 

returned comments with the completed instruments informing the researcher that 

students found the instrument hard to complete because it was too long.  Section 

B could be removed completely, it was not used in the analysis.  

5. The National FFA Organization should use this data to implement a program 

targeted at rural recruitment and retention. 

6. Further research is needed to understand the level of involvement in FFA and the 

relationship to college admissions, high school GPA and ACT and SAT score, 

stress level and time management.   
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List of Schools in study  

Schools Agreed to participate 
and instrument sent 

Returned 
Instrument 

Arizona 

Antelope High School X  

Benson High School X X 

Chino Valley High School X X 

Coolidge High School X X 

Duncan High School X X 

Ft. Thomas High School X X 

Maricopa High School X X 

Mayer High School X X 

Mingus Union High School X  

Mogollon High School X X 

Red Mesa High School X  

Rio Rico High School X  

Safford High School X X 

San Simon High School X X 

Snowflake High School X  

St. David High School X X 

Willcox High School X X 

Young High School X X 

Florida 

Bethlehem High School X X 

Branford High School X  

LaBelle High School X  

Malone High School X X 

Marianna High School X X 

Hardee Senior High School X X 
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List of Schools in study cont.  

Schools Agreed to participate 
and instrument sent 

Returned 
Instrument 

Florida 

Williston High School X X 

Suwannee High School X  

Texas 

Happy High School X X 

Morton High School X X 

Petersburg High School X X 

Dawson High School X X 

Pecos High School X X 

Sonora High School X X 

Caldwell High School X X 

Thorndale High School X  

Palacios High School X X 

Eastland High School X  

Seymour High School X  

Dublin High School X X 

Crowley High School X  

Forney High School X X 

S&S Consolidated High School X X 

Waskom High School X  

Redwater High School X X 

Pewitt High School X  

Goldthwaite High School X X 

Menard High School X  

Gonzales High School X X 

Hubbard High School X X 
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List of Schools in study cont.    

Schools Agreed to participate 
and instrument sent 

Returned 
Instrument 

Texas 

Cayuga High School X X 

Rogers High School X X 

Normangee High School X X 

Livingston High School X X 

North Zulch High School X X 

San Isidoro High School X X 

Falls City High School X X 

Cotulla High School X X 
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Rural Youth’s Participation in Leadership Activities Instrument 
 

A. Participation in leadership development activities 
 
Instructions: Please fill in the circle that best describes your highest level of participation for each organization. If you do 
not participate in that specific organization, mark “no participation”.    
 
1. On-Campus Organizations  
 
 

 

Level of Participation   
On Campus 

Organizations  
No 

Participation 
 

Local  
 

County/  
District  

 
Regional/ 

Area 

 
State 

 
National  

Athletics o  o  o  o  o  o  

Band o  o  o  o  o  o  

Class Officer o  o  o  o  o  o  

DECA o  o  o  o  o  o  

Drama Club o  o  o  o  o  o  

FBLA o  o  o  o  o  o  

FCA  o  o  o  o  o  o  

FCCLA o  o  o  o  o  o  

FFA o  o  o  o  o  o  

Foreign Languages 
Club  

o  o  o  o  o  o  

Math/Science Club o  o  o  o  o  o  

Military (eg. Jr. 
ROTC) 

o  o  o  o  o  o  

National Honors 
Society 

o  o  o  o  o  o  

Student 
Government/ 
Council  

o  o  o  o  o  o  

Other (Please 
specify): 

      

_______________  o  o  o  o  o  
_______________  o  o  o  o  o  
_______________  o  o  o  o  o  
_______________  o  o  o  o  o  
_______________  o  o  o  o  o  
_______________  o  o  o  o  o  
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2. Off-Campus Organizations  
 

Level of Participation   
Off-Campus 
Organization  

No 
Participation  

 
Local  

County/  
District 

Regional/ 
Area 

 
State 

 
National 

Athletics (Club Sports) o  o  o  o  o o  

Boy or Girl Scouts o  o  o  o  o o  

Church Youth Group o  o  o  o  o o  

4-H Club o  o  o  o  o o  

Junior Livestock Association  o  o  o  o  o o  

Junior Livestock Showing o  o  o  o  o o  

Other (Please specify)       

__________________  o  o  o  o o  
__________________  o  o  o  o o  
__________________  o  o  o  o o  
 

B. Primary Leadership Development Organizations  
 
Instructions: Please list up to four leadership development organizations in which you have been most active as a 
member (Boxes 1-4). Then under each organization please include all the leadership development activities in which you 
have participated within that organization. (Refer to the example below for clarification)   
 
                                           EXAMPLE                   EXAMPLE                    EXAMPLE  

Primary Leadership Organization  
 

Leadership 
Activity 

1. FFA 2. Junior Class 
Officer 

3.  NHS 4.  
 

Chapter or Club Officer  •  o  •  o  

Committee Chair o  •  •  o  

 
Primary Leadership Organization  

 
Leadership 

Activity 
 
1.________  

 
2.__________ 

 
3.______________ 

 
4.________________ 

Chapter or Club Officer  o  o  o  o  

Committee Chair o  o  o  o  

Committee Member  o  o  o  o  

Leadership Workshop o  o  o  o  

Officer above chapter level o  o  o  o  

Skills contest or competitive 
event  

o  o  o  o  

State and/or National 
Convention  

o  o  o  o  

International seminar or study-
abroad  

o  o  o  o  

Other (Please specify)     

_______________ o  o  o  o  
_______________ o  o  o  o  
_______________ o  o  o  o  
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     C. Barriers to Participation  
 
Instructions: Use the following responses to indicate your level of agreement to the following statement (Choose only 
one response to identify your level of agreement).  
 

 
I have not gotten more involved with organizations because… 

 
 

Level of Agreement   
 

Strongly 
Agree 

 
Agree 

 
Disagree 

Strongly 
Disagree 

Not 
Applicable 

I am saving money for college  o  o  o o  o  

I am saving money for a major purchase o  o  o o  o  

I cannot afford to go on outings and trips o  o  o o  o  

I cannot afford to participate o  o  o o  o  

The activity takes up too much time  o  o  o o  o  

Getting to activities is difficult ( no car, drivers 
license or ride)   

o  o  o o  o  

I am too busy with homework and studying o  o  o o  o  

I am too busy working at my after school job o  o  o o  o  

I do not live on a farm o  o  o o  o  

I have hobbies that keep me too busy to 
participate 

o  o  o o  o  

I live in town  o  o  o o  o  

I live too far from school to attend activities  o  o  o o  o  

My parent(s)/guardian(s) will not let me travel to 
out-of-town activities  

o  o  o o  o  

I am getting ready to go to college after high 
school 

o  o  o o  o  

If I joined, I would be teased by my friends   o  o  o o  o  

My counselor does not support participation.  o  o  o o  o  

My family has encouraged me to participate o  o  o o  o  

My friends would think less of me  o  o  o o  o  

My parent(s)/guardian(s) do not support 
participation.  

o  o  o o  o  

My teacher(s) does not support participation  o  o  o o  o  

None of my close friends are members o  o  o o  o  

Popular students do not join organizations  o  o  o o  o  

Leadership organizations are a waste of my time o  o  o o  o  

My sibling(s) do not support participation  o  o  o o  o  
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      D. Attitudes towards participation in leadership development activities  
 
Instructions: Use the following responses to represent your level of agreement to the following statement (choose only 
one response to identify your level of agreement).  

 

 
I am involved in leadership development activities because… 

 

Level of Agreement   
 

Strongly 
Agree 

 
Agree 

 
Disagree 

Strongly 
Disagree 

Not 
Applicable 

I believe participating in activities will be fun.   o  o  o  o  o  

I can clearly see the benefits to participating in 
leadership activities 

o  o  o  o  o  

I have a positive vision of my future o  o  o  o  o  

I want to be a leader in my community  o  o  o  o  o  

I want to be a leader in my future career  o  o  o  o  o  

Leadership activities have helped me improve 
my grades in school  

o  o  o  o  o  

Leadership activities have helped me set goals 
for the future  

o  o  o  o  o  

Leadership activities have improved my inter-
personal skills   

o  o  o  o  o  

Leadership activities have made me a better 
public speaker  

o  o  o  o  o  

Leadership activities have made me a more 
confident person   

o  o  o  o  o  

Leadership activities will help me in my future 
academic studies   

o  o  o  o  o  

Leadership development activities are beneficial 
to my future career    

o  o  o  o  o  

Leadership development organizations provide 
opportunities for me to take on leadership 
responsibilities    

o  o  o  o  o  

Leadership organizations have made me more 
concerned for my school, home and community  

o  o  o  o  o  

My boyfriend/girlfriend have an impact on my 
participation in leadership activities   

o  o  o  o  o  

My friends have an impact on my participation 
in leadership activities  

o  o  o  o  o  

My participation level is affected by my view of 
the organization  

o  o  o  o  o  

My personal desires have influenced my 
decision to participate   

o  o  o  o  o  

Student leaders have shown me what 
participating can do for me personally  

o  o  o  o  o  

Student leaders have shown me what 
participating can do for me professionally   

o  o  o  o  o  

The organizations adult leader motivated me to 
participate   

o  o  o  o  o  

My parents encouraged my to be involved  o  o  o  o  o  

Another adult encouraged me to be involved  o  o  o  o  o  

My sibling(s) encouraged me to be involved  o  o  o  o  o  

 82



 
 
      E. Demographic Information  
 
Instructions: Please provide the following information to complete the questionnaire.  
 
1. What is your age? _______    
     
2. What is you gender? ___Male ___Female   
     
3. What ethnicity do you most identify with? ___African  

      American 
___Asian  ___Hispanic ___Native         

      American  
 ___White  ___Other ____________________ 
     
4. What is the name of high school do you attend? __________________________________________ 
     
5. What year in school are you currently in? ___Freshman ___Sophomore ___Junior ___Senior 
     
6. Are you a member of FFA? ___Yes ___No   
     
7. What is high school cumulative grade point average (CGPA)?   

____________ 
   

     
8. On what scale is your CGPA based?  ___100 ___10.0 ___9.0 ___5.0 
 ___4.0 ___3.0 ______(Please specify) 
 
8. What are your immediate plans after you graduate from  
high school? (check all that apply) 

 
___Part-time employment 

 
___Military  

 ___Full-time employment ___Start my own business 
 ___Trade school (eg. technology, 

       certificate program) 
___Join family business  

 ___Community college ___Other (please specify) 
 ___Four year college or university  __________________ 
  __________________ 
  __________________ 
 
9. Describe the location where you live.  
(check one)  

 
___Rural Farm 

 
___Rural Non-Farm 

 
___Rural town (less than 
      10,000) 

 
10. Who lives at your residence?  
check all that apply) 

 
___Mom/Step mom 

 
___Grandparent(s) 

 ___Dad/Step dad ___Aunt/Uncle 
 ___Brother(s) ___Great Grandparent(s) 
 ___Sister(s) ___Guardian 
 
 

 
If you are not an FFA member provide an answer to this statement and return your survey to your teacher. 

Thank you for your participation in this study. Please list up to three reasons that you have not joined the FFA: 
 

1._____________________________________        2.________________________________________ 
 
3._____________________________________ 

 

If you are an FFA member please complete the rest of the survey. 
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 F. Participation in FFA  
 
Instructions: Please check all activities you have participated in. In the lines to the right indicate your highest level of 
participation as one of the following: local, county/district, area/regional, state or national. Also indicate what specific 
activity you participated in. (Refer to the example below for clarification)  
 
                                 EXAMPLE                        EXAMPLE                          EXAMPLE 
_X_ Fundraisers   

Cheese Sales-_______  
Local Level__________ 

 
____________________ 

 
___________________ 

_X_ Judging Contest/ Career  
      Development Contest  

 
 
Livestock Judging-____ 
State Level__________ 

 
 
Agricultural Mechanics-__ 
District Level__________ 

 
 
___________________ 

_X_Leadership Development 
      Contest/Event   

 
FFA Quiz- Local______ 
Level_______________ 

 
Prepared Public_______ 
Speaking- National Level 

 
 
___________________ 

 
 
___Agri-Entrepreneurship  

________________ 
 
 

 
 

___Agriscience Fair  
________________ 

 
 

 
 

___Conference(s)/Camps  
________________ 

 
_________________ 

 
_______________ 

  
________________ 

 
_________________ 

 
________________ 

___Degree Award(s) (ie. 
Chapter  
      Star Greenhand)  

 
 
________________ 

 
 
_________________ 

 
 
________________ 

  
________________ 

 
_________________ 

 
________________ 

___FFA Band/ Chorus   
________________ 

 
_________________ 

 
________________ 

___FFA Convention   
________________ 

 
_________________ 

 
________________ 

___FFA Global   
________________ 

  

___Fundraisers   
________________ 

 
_________________ 

 
________________ 

___H.O. Sargent  
________________ 

 
 

 
 

___Judging Contest/ Career  
      Development Contest  

 
 
________________ 

 
 
_________________ 

 
 
________________ 

  
________________ 

 
_________________ 

 
________________ 

___Leadership Development 
      Contest/Event   

 
 
________________ 

 
 
_________________ 

 
 
________________ 

  
________________ 

 
_________________ 

 
________________ 

___PALS  
________________ 

 
 

 
 

___Proficiency Award   
________________ 

 
_________________ 

 
________________ 

  
________________ 

 
_________________ 

 
________________ 

___Risk Management Essay  
________________ 

  

___Social Activities   
________________ 

  

___No Participation     
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Please explain the components of your SAE (project or work placement): 
_____________________________________________________________________________________ 
 
 

 
Provide an answer to this statement and return your survey to your teacher.  Please list up to three reasons that you are 

participating in FFA activities: 
 

1._____________________________________        2.________________________________________ 
 
3._____________________________________ 

 
 

 
 

Thank you for your participation in this study. Your 
information will be used to better able the National FFA 

Organization to assist you in your future success.  
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April 30, 2004 
 
Greetings! 
 
First, thank you again for agreeing to take part in this study of how students in 
rural schools participate in leadership activities. This research project was 
designed to collect baseline data on current youth participation in leadership 
activities prior to implementation of the FFA LifeKnowledge curriculum.  
 
Information collected from this study will help the cooperating universities in this 
project—Texas Tech University, University of Arizona and University of Florida— 
better understand how to help today’s youth.    
 
In this package you will find the following items: 

• The Rural Leadership Development Study 
• Return postage and mailing label 

 
Please collect all surveys and return them in the stamped, self-addressed 
envelope by Friday, May 28, 2004.  
 
Thank you again for your help. Please call if you have any questions.  
 
Sincerely, 
 
 
 
 
Kirsten Compton 
Research Assistant  
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Computer Codes for Leadership Activities (Section A and B) 

Leadership Activity  Code 

FFA 10 

NHS 11 

Class Officer 12 

DECA 13 

FBLA 14 

FCA 15 

Student Government 16 

Church 17 

4-H 18 

FCA 19 

LULAC 20 

Band 21 

Athletics 22 

Livestock 23 

UIL 24 

Yearbook 25 

Choir 26 

Knowledge Bowl  27 

Rodeo/Rodeo Association 28 

Who’s Who 29 

SOSS/Pep Club 30 

Students Give Back 31 

Prom Committee 32 

Boy/Girl Scouts 33 

Learn and Serve 34 

Dance/Drill Team 35 

Church 36 
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Computer Codes for Leadership Activities (Section A and B) cont. 

Leadership Activity  Code 

Math and Science/ TMSCA 37 

Foreign Languages Club  38 

NACC 39 

Firebird Crew 40 

Youth Civic Governance 41 

CAP 42 

VA 43 

Drama Club 44 

Journalism 45 

ASB 46 

FCCLA 47 

Junior Bowlers Tour 48 

Parents Who Care 49 

Farm 50 

Music Producer 51 

Cheerleading 52 

Business Professional of America 53 

CYM 54 

Washer Throwing 55 

Can Club 56 

HOBY 57 

LCRA 58 

TAAF 59 

Boxing 60 

Brazos Best 61 

Horse Club 62 

VICA 63 
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Computer Codes for Leadership Activities (Section A and B) cont. 

Leadership Activity  Code 

Tribes 64 

Academic Decathlon 65 

Art Club 66 

Music Club 67 

Graham County Youth Council 68 

Unity Club 69 

Culinary Arts 70 

Peer Mediation 71 

BETA Club 72 

MBHA 73 

PRR 74 

Volunteer Fire Department 75 

Breeders Association  76 

HHS 77 

BSSA/Venture Crew 78 

SADD 79 

NT Best 80 

Alien Youth 81 

AWANAS 82 

BYF 83 

SPJST 84 

MCMGA 85 

PHP 86 

Boy Scouts of America 87 

First United Methodist Church  88 

BASS Club 89 

NRA 90 
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Computer Codes for Leadership Activities (Section A and B) cont. 

Leadership Activity  Code 

Black History Program 91 

Anchor Club 92 

HTBA 93 

Quill and Scroll 94 

TCPA 95 

Chess Club 96 

Speech 97 

Ham Radio Club 98 

SGA 99 

Key Club 100 

PYAA 101 

Horseshoe Pitching 102 

UN Model 103 

Lions Club 104 
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Computer Codes for Reasons Why not members of FFA (Section E) 

Reasons not members Code

Forced into class 10

No Interest 11

Work 12

No Time 13

Cannot Afford 14

No friends 15

Did not become involved 1st year 16

Not in Agriculture 17

Other Activities 18

Parents said no 19

Personal reasons 20

Scared of animals 21

Didn’t know what it was 22

No chance to join 23

Not a popular organization 24

Teacher 25

Do not like to compete 26

No transportation 27

Joined late 28

Not a good speaker 29

Hard 30

Confusing 31

No facilities (No place for animals or 
projects) 

32

Drug tests 33

Not many women 34
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Computer Codes for Reasons Why not members of FFA (Section E) cont. 

Reasons not members Code

Boys are violent 35

High hazing/gang rape levels 36

Too big/got laughed at 37

Fearful 38
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Computer Codes for FFA activities (Section F) 

FFA Activities Code 

Food Sales 10 

Camp 11 

Convention/Banquet 12 

Livestock judging  13 

Meat judging 14 

Soils 15 

Agricultural mechanics  16 

Creed speaking 17 

Public speaking 18 

Animal production 19 

Discovery degree 20 

Greenhand degree 21 

Chapter degree 22 

State degree 23 

American degree 24 

Horse Evaluation 25 

Banquet 26 

Plant production 27 

Animal entrepreneurship  28 

Car wash 29 

Agronomy 30 

Agricultural business 31 

Parliamentary procedure  32 

Dance 33 

Hay ride 34 

Range management 35 

Cement 36 
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Computer Codes for FFA activities (Section F) cont. 

FFA Activities Code 

President 37 

Sports/ Agricultural Olympics 38 

Entomology 39 

Quiz 40 

Clean-up 41 

Forestry judging 42 

Food science technology 43 

FFA week 44 

Wildlife (Fish and Wildlife) 45 

Tractor safety 46 

Dairy judging 47 

Envirothon 48 

Plant sales 49 

Proficiency Awards  50 

Agricultural Issues 51 

Agricultural sales 52 

Silver 53 

Public speaking 54 

Job interview 55 

Agricultural communications 56 

Gold 57 

Aquaculture 58 

Bronze 59 

Hustler award 60 

Parking 61 

Singing 62 

Exhibits 63 
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Computer Codes for FFA activities (Section F) cont. 

FFA Activities Code 

Talent show 64 

Discussion 65 

Volunteer work 66 

Housework 67 

Home/Community development 68 

Agricultural science 69 

No participation 70 

Public relations  71 

Radio 72 

Cotton judging 73 

Wool judging 74 

Skills 75 

Cookout 76 

Beef 77 

Swine 78 

Work 79 

Poultry judging 80 

Auction 81 

Tournaments 82 

Quiz bowl 83 

Band/choir 84 

PALS 85 

CDE 86 

LDE 87 

Tractor pull 88 

Plant identification 89 

Job placement 90 
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Computer Codes for FFA activities (Section F) cont. 

FFA Activities Code 

R and R cards 91 

Landscaping 92 

Agricultural Entrepreneurship  93 

Fundraisers 94 

Relay for Life 95 

Magazine sales 96 

Agricultural classroom 97 

Agricultural Co-op 98 

Citrus judging 99 

Campbell Huitt Institute  100 

TAFE 101 

MFE 102 

Horticulture  103 
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Computer Codes for SAE  (Section F) 

SAE  Code 

Animal Project 10 

Co-Op 11 

Plant project 12 

Farm/Ranch 13 

Home/Community Improvement 14 

Welding 15 

Sales 16 

Plumbing 17 

Job 18 

Food 19 

Small engines 20 

Fundraisers 21 
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Computer Codes for Reasons why members of FFA (Section F) 

Why members of FFA Code

Friends 10

Fun 11

Others encouraged 12

Family involved 13

Enjoy projects 14

Enjoy class 15

Personal development/ leadership 16

To be involved 17

Scholarship 18

Enjoy organization 19

Enjoy getting out of school 20

Travel 21

Enjoy competition 22

Enjoy teacher 23

Social activities 24

Meet people 25

Girls 26

Boys 27

Learn more  28

Interested in agriculture  29

No other options 30

Affordable 31

Help others  32

Enjoy raising animals 33

The credit 34

Communication 35

Forestry   36
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Computer Codes for FFA activities (Section F) cont. 

FFA Activities Code 

Welding 37 

Mechanics 38 

Aquaculture 39 

Good food 40 

Judging/showing animals 41 

To be diverse 42 

Job 43 

Co-Op 44 

Become more independent  45 

Farming/ranching 46 

Good grades 47 

Miss class 48 

The jackets 49 

Chorus/band 50 

Because 51 

Challenging 52 

Chapter Office 53 

Awards in FFA 54 
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