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CHAPTER I 
 

INTRODUCTION 
 
 
 

Undergraduate student retention is a key issue on many college campuses and 

involves several different variables.  In a chapter entitled “The Keys to First-Year Student 

Persistence” within the handbook of Challenging and Supporting the First-Year Student, 

the authors cite three types of characteristics that research suggests can influence student 

success—student input variables, institutional variables, and environmental variables.  An 

appropriate balance of these variables ideally should be in place if students are to feel 

successful and remain in college through graduation.   

Student input variables that can affect a student’s determination to succeed 

“include prior academic achievement, socioeconomic status, gender, age, financial aid, 

race/ethnicity, parent and other family supports, and student commitment to a degree” 

(33).  The research conducted on these variables can indicate which characteristics may 

impact student success in college.  

Institutional variables “include selectivity, type (two or four year), size, control 

(public or private), gender composition, and racial composition” (35).  Institutional 

variables are cited to be less influential to student success than the student input 

variables, but they still factor into the student’s resolve to achieve a college degree.   

Environmental variables are the final set of variables that can influence retention 

and levels of student persistence to graduate.  These are the in-class and out-of-class 

decisions and situations that include “grade point average (GPA), major, enrollment 
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status (full or part time), quality of student effort, interactions with faculty, interactions 

with students, participation in extracurricular activities, work, student satisfaction, 

alcohol abuse, Greek affiliation, campus climates, financial aid, and participation in 

intercollegiate athletics” (37). 

  The topic of student retention on the university level is broad and multifaceted, 

as evidenced by the researched variables that can influence student success and 

persistence in college.  Students can transfer out of a department or university or drop out 

entirely at any point in their college career; however, research “reveals that the largest 

proportion of institutional leaving occurs during the first year and prior to the second 

year” (Upcraft 28).  This research accurately reflects the retention situation in the Texas 

Tech University Department of Theatre and Dance. 

The Department of Theatre and Dance has grown considerably since its first 

recorded theatrical performance in 1926.  As of spring 2007, the department boasts 

eighty-two theatre majors and forty-four dance majors.  Although the number of students 

within the department has increased as the overall enrollment of the university has 

increased, the department still fails to retain a percentage of its majors each year.  Many 

of these students have declared out of the department into a different field of study, others 

have transferred out of the department and university to attend another institution, and 

some have dropped out of college and placed their education on indefinite hold.   

To specifically address retention with the Texas Tech University Department of 

Theatre and Dance, I will focus more heavily on the research pertaining to first-year 

student success, such as that cited in Challenging and Supporting the First-Year Student.  
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The current and proposed efforts to address first-year retention in the department 

highlighted within my proposal will be efforts related to the in-class and out-of-class 

environmental variables; the inclusion of student input and institutional variables would 

result in a more nebulous proposal than desired at this time. 

While the primary focus of these current and proposed efforts will be on how 

these efforts are able to encourage departmental retention of first-year theatre and dance 

majors and strengthen communication and morale between students, faculty, and staff, it 

is important to note that many of the efforts focus on student learning as well.  Research 

suggests that “efforts to help first-year students succeed are too often focused on 

retention rather than student learning” (Upcraft 6).  Initiatives for first-year students must 

provide a balance that includes retention efforts as well as successful learning outcomes; 

thus, educators and administrators, staff members, and students can all espouse a program 

that encompasses the core objectives of higher education. 

The following chapters will discuss the existing efforts by both the university and 

the department to assist students, particularly those in their first year, as well as proposed 

efforts to add to or improve upon those currently in place.  First, I will spotlight several 

campus-wide student services provided to all students at Texas Tech University and 

explain the value for majors in the Department of Theatre and Dance to utilize these 

services.  Second, I will describe the department’s efforts currently in place to assist 

students and provide ways in which these current efforts can be improved.  Next, I will 

propose a series of new efforts that will increase retention of first-year theatre and dance 

majors if implemented by the department.  Finally, I will encourage the necessary 
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execution of the proposed efforts and improvements in order to make the desired progress 

toward the student retention and population goals of Texas Tech University and the 

Department of Theatre and Dance.  
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CHAPTER II 
 

TEXAS TECH UNIVERSITY EFFORTS 
 
 
 

Introduction 
 

In 2004 the Office of Admissions at Texas Tech University instituted a mandatory 

policy for first-year students, both freshman and transfer, to attend a New Student 

Orientation (NSO) before their first semester.  A typical freshman NSO occurs in the 

summer before the student’s first fall semester and lasts for three days.  During these 

three days, students will usually reside in a dormitory, eat in the campus dining halls, 

attend social functions organized by the Office of Admissions, and endure hours of 

informational sessions presented by university, college, and department officials.  Theatre 

and dance majors attend an hour-long university-wide session on the morning of the 

second day.  Immediately following this session, they walk to the Charles E. Maedgen, 

Jr. Theatre along with art and music majors for a session led by the College of Visual and 

Performing Arts (CVPA).  After the meeting, students are released to meet as a group 

with the academic advisors in their area.  Between breakfast and lunch on NSO Day Two, 

new freshmen are loaded with information from the Office of Admissions, the Dean of 

Students, the Associate Dean and Program Advisor of the CVPA, and by their advisor.  

After lunch the students spend a minimum of two hours planning their fall schedules with 

their academic advisor before visiting the information booths at the Student Union 

Building and then on to more social events before a typically late bedtime. 
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As a new freshman to Texas Tech University in 1995, I chose to attend NSO and 

found it to be fun and enjoyable.  Unfortunately, my most enduring memories of those 

three fast and furious days are of getting lost on campus, eating ice cream from the dining 

hall at every meal, and learning to jitterbug at the Student Recreation Center.  In my 

current position of undergraduate advisor for the Department of Theatre and Dance, I fear 

that NSO memories are of a similar nature for our current students as well.   

I have attended the CVPA session led by Dr. Robert Henry, Associate Dean and 

Kathy Nordstrom, Program Advisor on Day Two of NSO.  As an advisor, I agree with 

their decision to present information to the students and the parents regarding student 

services, university policies, and course credits; however, I have begun to realize that the 

students and the parents are not absorbing most of the information presented.   

There is a question as to whether this information should be presented in its 

entirety at this point in the students’ academic careers—when they are recent high school 

graduates being barraged with academic, financial, residential, and social information all 

within a three day period—or if the information should be presented to the students later 

in their careers, when the high school to college transition has stabilized and the 

information has become more relevant to them.  Richard H. Mullendore and Leslie A. 

Banahan, authors of the chapter entitled “Designing Orientation Programs” in the 

handbook Challenging and Supporting the First-Year Student, have many 

recommendations for the orientation experience.  These recommendations include the 

development of “an orientation process that continues at least throughout the first 

semester [to] move beyond orientation as a single event” (408).   
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Mullendore and Banahan also suggest “collaboration between student affairs and 

academic affairs in orientation” (Upcraft 409).  This is particularly important because 

there are a large number of services on campus that are available to students of all 

majors.  Many of these services are valuable to students during their first-year 

experiences at Texas Tech University, but they can be too numerous to remember after 

only a single exposure to them.  While the total number of services and organizations is 

too large to list entirely, I will highlight six areas of interest that include a total of twenty 

specific programs and services currently available to assist students.  These six areas 

include services pertaining to a variety of needs and concerns of students:  academic, 

career, financial, health and wellness, judicial and legal, and specialty issues.  The twenty 

services detailed in the following pages specifically address the environmental variables 

stated by Ishler and Upcraft that were mentioned in the previous chapter.  These 

variables—which include GPA, major selection, enrollment status, participation in 

extracurricular activities, student satisfaction, campus climate, and financial aid—are 

among those that must be considered when working to achieve student success and 

persistence in college. 

 

Academic Services 

 Texas Tech University offers a variety of academic services that are available to 

support students of all majors.  These services include Academic Testing Services, 

Outreach and Extended Studies, the Graduate-on-Time Program, Programs for Academic 
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Support Services, Study Abroad, Student Disability Services, and the University Writing 

Center. 

 

Academic Testing Services 

Academic Testing Services “is an approved/recognized national testing site” 

where many different exams are available to all Texas Tech University students 

(Academic Testing Services home page).  Beginning with their NSO session, students 

can use Academic Testing Services for College Level Examination Program (CLEP) and 

Accuplacer exams.  CLEP is available for numerous subjects that may award college 

credit depending on scores received.  The Accuplacer exam is mandated by the state as 

compliance for the Texas Success Initiative (TSI).  Academic Testing Services 

administers other exams such as the SAT/ACT and Distance Learning finals and 

midterms for undergraduate students, as well as the GRE, LSAT, and MCAT for those 

interested in graduate programs.  Many of these exams are fee-based and can be 

scheduled or taken on a walk-in basis.  Instructors can also arrange for students to 

complete makeup or specialty exams through Academic Testing Services.   

Theatre and dance majors should be aware of Academic Testing Services prior to 

orientation if at all possible.  Many students attempt CLEP examinations for core 

curriculum subjects such as history, mathematics, and foreign language.  The ideal time 

to complete these examinations is immediately following high school when the 

knowledge of the subject matter is still recent in students’ minds.  While CLEP can be 

completed anytime, the most advisable time to do so is before or during the first year of 
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college.  Those students who earn CLEP credit for core curriculum courses can often 

complete a dual degree within four years since the credits completed by CLEP make time 

in the student’s schedule to complete the additional credits required for the second degree 

program.  This is beneficial for the students in the Bachelor of Arts (BA) degree program 

in theatre and dance who opt to declare a dual degree in another field of study.    Earning 

credits by examination is also a way to assist theatre students in the Bachelor of Fine Arts 

(BFA) degree program.  The pre-professional degree requires one-hundred-thirty credit 

hours which typically take four and one-half years to complete, but it could be fulfilled in 

less time if credits are earned by CLEP. 

 

Outreach and Extended Studies 

While the Division of Outreach and Extended Studies offers options for K-12 

students, courses for professional opportunities, and classes for personal enrichment, their 

primary value to undergraduate students is distance learning or correspondence courses 

(Outreach and Extended Studies home page).  Undergraduate students may complete core 

curriculum and approved major or minor courses while away from the main campus by 

enrolling in a correspondence course.  Students must receive authorization from their 

dean’s office before enrolling in a correspondence course.  Although successful learning 

through distance education requires personal motivation and effective time management, 

many students enjoy the lower tuition costs, self-paced learning, and occasional online 

options offered by the Division of Outreach and Extended Studies.   
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Theatre and dance majors can benefit from distance learning courses if they 

choose to spend their summer terms away from the Lubbock campus.  Bachelor of Fine 

Arts theatre students can take advantage of correspondence courses during the month of 

July when they are in Angel Fire, New Mexico fulfilling their summer repertory 

requirement.  Students can also choose to enroll in a correspondence course during a fall 

or spring term in addition to their classes being taken in the campus classrooms.  This can 

be beneficial for theatre and dance students who may discover after the deadline to add 

new classes that their schedule allows for more time than expected.  Since enrollment in 

correspondence courses can occur at any point in the semester, these classes can provide 

options to students who wish to take additional credit hours.  This is particularly valuable 

to theatre and dance majors participating in the next service outlined—the Graduate-on-

Time program. 

 

Graduate-on-Time 
 

The Graduate-on-Time (GOT) program is one that encourages undergraduate 

students to complete their degree in four years (eight semesters) rather than the 2004 

average of five and a half years (eleven semesters).  Statistics show that “students who 

spend five and a half years getting a four-year degree spend more than $26,300 extra for 

college and lose $45,000 or more in wages they would have earned after a timely 

graduation” (Graduate on Time home page).  Students who opt to participate in the GOT 

program are required to sign a contract promising to complete “a minimum of thirty 

credit hours per academic calendar year,” meet with an “academic program advisor at 
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least once each semester,” and various additional responsibilities (home page).  In turn 

the university promises to work with the student by “[ensuring] the availability of 

courses” required for the student’s degree program and offering various assistance to the 

student if this is not the case due to errors caused by the university or university officials. 

No concrete data is available at this time because the GOT program is new to 

Texas Tech University; however, I can speculate that this program will be beneficial to 

theatre and dance majors by keeping them on track to completing thirty credit hours each 

calendar year.  As the undergraduate advisor for these majors, I notice that many of them 

are inclined to complete only twelve to fourteen hours per fall and spring semester.  This 

is because there are many one and two credit hour courses required by the Department of 

Theatre and Dance.  Although the credit hours received are low, the number of contact 

hours required from the student is quite high; this is true of the dance technique courses 

and the theatre backstage activities courses.  Majors who have signed GOT contracts and 

I can work closely to evenly distribute these low credit hour/high contact hour courses 

between multiple semesters so that they are able to complete thirty credit hours per 

calendar year and graduate in a timely manner.  

 

Programs for Academic Support Services 

Programs for Academic Support Services (PASS) is home to the previously 

mentioned Academic Testing Services and several other programs at Texas Tech 

University.  Services include those provided by Academic Testing Services, the Learning 

Center which “offers a wide variety of services designed to increase students' academic 
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effectiveness,” the Texas Success Initiative (TSI) development program, Supplemental 

Instruction (SI) which “targets historically difficult entry-level academic courses and 

offers students regularly scheduled, modified forms of discussion sessions,” and 

Strategies for Learning (XL 0201) which “provides opportunities for students to acquire 

and build learning strategies for college” (Programs for Academic Support Services home 

page).  PASS also offers testing accommodations that “provide students with disabilities 

various accommodations in testing situations” (home page).   

Depending on unique needs, any of the programs offered at PASS would be 

beneficial for theatre and dance majors, but SI would be of particular help.  In general, 

students do not perform as well in core curriculum courses such as history, political 

science, and mathematics as they do in their major-specific courses.  Since many of these 

courses are completed during the first and second years of college, some students begin 

with a lower GPA than they or their parents would want.  This can lead to feelings of 

inadequacy or doubt that the student should remain at Texas Tech University.  Studies of 

SI at Indiana University-Purdue University Indianapolis find “that participants [of SI] 

have typically experienced a one-half to full grade average advantage over similar 

students who did not accept SI assistance” (Barefoot 334).  The SI forum of an upper-

level leader assisting students through supplemental learning sessions and discussions 

could also work on a departmental level with some of the more challenging major-related 

courses.  The SI leaders would have to come from the department rather than through 

PASS, but the idea remains the same: students helping other students with the concepts of 

traditionally challenging courses.  Some of the suggested departmental courses for which 
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to have SI leaders available would include Theatre History I and II, Script Analysis, 

Dance Aesthetics, and Pedagogy. 

 

Study Abroad 

Study Abroad programs allow undergraduate students to travel to different 

countries for classes in foreign language, the core curriculum, or specific areas of study.  

Students may apply for scholarships and financial aid that assist in paying the costs to 

study outside of the United States.  Texas Tech University maintains campus centers at 

Seville, Spain and Quedlinburg, Germany, but also works with affiliates to allow students 

to study in a number of other countries (Study Abroad home page).   

Two female theatre majors within the last three years have studied in London to 

earn elective credits and complete internships.  Both have spoken highly of both the 

academic and the personal experience.  In addition to gaining valuable life and career 

experience and establishing networking connections necessary for theatre and dance 

majors, study abroad opportunities allow for BA students to complete their required 

foreign language credits in one semester rather than three or four semesters.  This is 

beneficial for majors completing dual degrees or participating in the GOT program.  

 

Student Disability Services 

Student Disability Services provides students with services that include, but are 

not limited to, course selection, classroom and testing accommodations, problem 

resolution, provision of assistive devices, priority registration, and information regarding 
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student organizations, support groups, study skills, and time management (Student 

Disability Services home page).  Student Disability Services is also home to the 

TECHniques Center which “provides supplemental academic support services to meet the 

needs of, and to promote the retention of, undergraduate students with documented 

evidence of learning disabilities and attention deficit disorders” (TECHniques Center 

home page).  To utilize services provided by the TECHniques Center, students must meet 

eligibility requirements for academic accommodations and complete an application for 

the TECHniques Center.  Accommodations provided by the TECHniques Center are fee-

based and include services such as tutoring, learning styles assessments, technology and 

skill-building seminars, and individual support and advising from TECHniques Center 

staff members.  

Between one and three theatre and dance majors are assisted by the TECHniques 

Center every semester.  In my position as undergraduate advisor, I have received e-mail 

correspondence and personal visits from TECHniques Center advisors assigned to work 

with specific theatre and dance majors.  These advisors work with me to assure these 

students register for the correct classes and enroll in an appropriate number of credit 

hours for their capabilities.  The collaboration between TECHniques Center and 

departmental advisors helps to reduce the stress of advising and registration so the 

student can focus on achieving success in his or her current courses. 
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University Writing Center 

The University Writing Center (UWC) provides both online and onsite feedback 

for students who wish to submit drafts of written assignments to UWC tutors.  The 

services of the UWC are free of charge for undergraduate students at Texas Tech 

University.  Additionally the UWC website offers resources and tips on writing styles, 

style guides, and more (University Writing Center home page).  Theatre and dance 

majors are required to complete several core curriculum courses and at least two courses 

within the major that are writing intensive; the UWC can assist students with their writing 

assignments for all of these courses. 

 

Career Services 

 In addition to academic services, Texas Tech University also offers career 

services to benefit students of all classifications when making choices pertaining to their 

short-term and long-term goals.  These services are housed within the Career Center at 

Texas Tech University. 

 

Career Center 

The Career Center supplies a number of services that undergraduates can utilize 

from their first semester at Texas Tech University to their last, including learning styles 

assessments, StrengthsQuest, the Strong Interest Inventory, the Meyers-Briggs Typology 

Indicator, and the College Student Inventory.  These assessments help students discover 

their natural interests and strengths that can aid the students in selecting their area(s) of 
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study.  The cost of these services and assessments is included in the fees charged to 

student tuition bills each semester; therefore, students can easily utilize these services for 

which they automatically pay.  As students approach graduation, the Career Center 

continues to provide beneficial service by scheduling annual job fairs, conducting mock 

interviews to assist students in preparing for actual interviews, providing resume 

assistance, and allowing access to the Vault Online Career Library (Career Center home 

page).  Antoinette Burse is the Career Center representative available specifically to 

assist students within the CVPA.  She is present at the mandatory graduation meeting 

required in the final semester for all theatre and dance majors; however, students should 

take advantage of the Career Center services long before their final semester. 

 

Financial Services 

 The next group of services highlights the campus organizations and offices that 

assist students with both college and general living expenses.  These services include Red 

to Black, Student Business Services, and Student Financial Aid. 

  

Red to Black 

In Challenging and Supporting the First-Year Student, Jennifer L. Crissman Ishler 

indicates that “only about thirty percent of undergraduates between the ages of eighteen 

and twenty-two are pursing an exclusively parent- or student-financed education” (25).  

This leaves the remaining seventy percent to finance the costs of their own education 

which can cause considerable anxiety.  Furthermore, “financial stress, including having 
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need not met by aid, taking out large loans, or working too many hours, may be 

particularly problematic for certain students, such as first-generation, minority, and 

nontraditional students” (Upcraft 74). 

Red to Black is a campus service that “provides free financial planning, 

counseling, and seminars for students” (Red to Black home page).  Red to Black assists 

students with issues related to finances that are important both during and after college.  

Red to Black offers financial advice with issues and stressors such as debt, budgeting, 

taxes, investments, and more. 

 

Student Business Services 

All Texas Tech University students will work with Student Business Services 

each semester of attendance.  Student Business Services handles the billing and collection 

of tuition and fees.  Their office provides semester payment options and fee waivers for 

students in unique situations (Student Business Services home page). 

It is important for all students to know the policies and contact information for 

Student Business Services.  If important payment deadlines are missed, students can be 

dropped from their courses which often results in penalty fees.  The stress caused by the 

additional expense and the extra time spent to resolve the repercussions of the missed 

deadline can distract students from their academic responsibilities. 
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Student Financial Aid 

Located in the same area of West Hall as Student Business Services, Student 

Financial Aid provides financial information and advising for Texas Tech University 

students.  Student Financial Aid offers information regarding many options for 

scholarships, loans, and grants.  The Red Raider Student Employment Center is housed 

within Student Financial Aid.  The employment center assists students in finding 

employment and “provides a current listing of both on-campus and off-campus 

employment opportunities for referral purposes” (Student Financial Aid home page).  

Most of these jobs are part-time and many are available through the federal Work-Study 

Program. 

Students should be aware of the scholarship, grant, loan, and employment 

opportunities available at Texas Tech University.  John H. Schuh suggests that “helping 

first-year students develop the wherewithal to finance their education is central to their 

initial and continuing enrollment” (Upcraft 430).  A new initiative that will likely factor 

into the recruitment and retention of first-year students is the Red Raider Guarantee 

program slated to begin in fall 2007.  According to the Red Raider Guarantee home page, 

the program will “guarantee free tuition and mandatory fees up to fifteen credit hours per 

semester to new entering freshmen who are Texas residents, enrolled full-time with 

family adjusted gross incomes that do not exceed $40,000.”  The Red Raider Guarantee 

program allows eligible students to complete up to eight semesters without paying for 

tuition or mandatory fees.  This program will encourage the retention of many students at 

Texas Tech University overall and will likely retain them within their first choice of 
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major.  This could be beneficial for the retention of first-year theatre and dance majors, 

but could negatively impact the number of students who transfer into the Department of 

Theatre and Dance after their first year or two of college.   

 

Health and Wellness Services 

 In order to achieve success in college, students must maintain good physical and 

emotional health while focusing on their academic and extracurricular pursuits.  The 

Student Counseling Center and Student Health Services offer students the means to 

preserve a healthy lifestyle. 

 

Student Counseling Center 

Students who are currently registered at Texas Tech University can utilize the 

services of the Student Counseling Center for their mental health needs.  Appointments 

for individual, couple, or group sessions can be scheduled in less than three business 

days.  There are walk-in and after-hours options for students in an immediate crisis 

situation.  Groups or organizations on campus may arrange for a presenter from the 

Student Counseling Center to lead an outreach presentation for groups of twenty or more.  

Topics addressed include, “assertive communication, managing stress, and adjusting to 

college” (Student Counseling Center home page).  A variety of self-help options are also 

provided by the Student Counseling Center. 

Studies indicate that the number of students suffering from serious emotional 

conditions and physical health problems is rising (Upcraft 23).  The authors of 

 19



Texas Tech University, Beth Scheckel, May 2007 

Challenging and Supporting the First-Year Student note “there is some evidence that 

students who experience personal and psychological problems are more likely than other 

students to drop out of college” (431).  It is critical for the retention of all students, but 

particularly of first-year students, that appropriate services are available for their needs.     

 

Student Health Services 

The mission statement of Student Health Services expresses their goal to “provide 

compassionate, comprehensive, and cost-effective health care to Texas Tech University 

students” as well as “increase each student's knowledge and practice of behavior designed 

to promote health and reduce preventable disease” (Student Health Services home page).  

Student Health Services provides general patient care, immunizations, medical tests, 

prescriptions, nutrition counseling, specialty clinics, and mental health referrals.   

One of the newest programs offered by Student Health Services is AlcoholEdu®.  

This online course, which “uses research-based approaches to educate students about 

alcohol and its effects,” is required of all freshmen students at Texas Tech University 

(AlchoholEdu® home page).  This type of program is important for first-year students 

because they “are new to campus and do not fully know what to expect, and in many 

cases do not know their drinking limitations” (Upcraft 445).  AlchoholEdu® and other 

health and wellness services provide students with the resources necessary to seek 

healthy and responsible decisions throughout their college years. 
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Judicial and Legal Services 

 Campus integrity and personal safety are also required to assure optimal student 

success in college.  Student Judicial Programs and the Texas Tech Police Department aim 

to provide appropriate guidelines and necessary protection to ensure a quality 

environment for all students. 

 

Student Judicial Programs 

Student Judicial Programs is the “central discipline office on campus for the 

university's student community” and “serves as the entity at Texas Tech University to 

adjudicate the Code of Student Conduct for its students” (Student Judicial Programs 

home page).  The Texas Tech University Code of Student Conduct is revised each year 

by faculty, staff, and students and addresses issues such as hazing, financial 

irresponsibility, academic dishonesty, theft, drugs and alcohol use, plagiarism, and more.  

The regulations are in place as a way “to foster a sense of community and respect among 

all members of the university community” (home page).   

 

Texas Tech Police Department 

The Texas Tech Police Department (TTPD) “provides all police services as well 

as an array of security services to the Texas Tech community” (Texas Tech Police home 

page).  The TTPD offers online tips for multiple security and safety concerns.  

Individuals and groups can also request for a TTPD officer to present any of the 

department’s crime prevention programs free of charge.  For the safety of those on 
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campus, there are sixty-seven blue phones placed on campus that are direct lines to the 

TTPD.  Anyone on campus can use these phones to report emergencies or request 

information.  For additional safety at night, the TTPD provides a shuttle service between 

eight o’clock p.m. and three o’clock a.m. that will transport individuals to any on-campus 

location.  The TTPD also offers bicycle registration, fingerprinting, and gunlocks free of 

charge for faculty, staff, and students of Texas Tech University. 

Both the Texas Tech Police Department and Student Judicial Programs provide a 

strong security and close community for all students.  This is important for first-year 

students who may be away from their families for the first time.  The judicial and legal 

services available at Texas Tech University assure students that they are protected and 

valued in their college environment.   

 

Specialty Services 

 The final group of services outlined addresses a variety of programs created to 

assist students with the personal and extracurricular needs that consequently affect 

overall satisfaction and motivation to persist in their college endeavors.  These services 

and organizations include the Center for Campus Life, Housing and Residence Life, the 

Mentor Tech program, the Office of the Ombudsman, and the PEGASUS program. 

  

Center for Campus Life 

As part of the Division of Student Affairs, the Center for Campus Life offers 

“events and programs for Texas Tech students” that are both entertainment and education 
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based (Center for Campus Life home page).  All events provided by the Center for 

Campus Life are free to registered students; many other campus and community events 

are offered at a reduced rate through the Center for Campus Life.  All recognized student 

organizations must register with the Center for Campus Life.  These include Greek 

sororities and fraternities, social sororities and fraternities, and multicultural and religious 

organizations.  In addition to the events and programs provided by the Center for Campus 

Life, this office also “facilitates grounds use and solicitation requests, publication of the 

Student Handbook, and an Assessment Response Team that works with students during 

emergencies and crisis situations” (home page).  

 

Housing and Residence Life 

Also within the Division of Student Affairs, Housing and Residence Life offers 

on-campus living and dining options for students.  Housing and Residence Life provides 

special learning communities for students studying in particular areas; for instance, Wall 

Hall houses the Fine Arts Learning Community where theatre and dance majors can 

reside with each other and art and music majors as well.  Social events and community 

service projects are often organized within individual residence communities.  With 

housing options specifically for freshman, non-smoking students, and those with a desire 

to focus more intensely on their studies, Texas Tech University is proud to recommend 

its many dormitory residences and provide “statistics that indicate the positive impact of 

living on campus” (Housing and Dining home page).  For first-year students new to the 
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college experience, living in residence halls can be an opportune way to build friendships 

and become an integral part of the campus connection. 

 

Mentor Tech 

The Mentor Tech program aims to “address the retention issues of students from 

underrepresented groups within the Texas Tech University System” (Mentor Tech home 

page).  Mentor Tech arranges for pairings between protégés (African American or 

Hispanic freshman, first year transfer or first year graduate student) and mentors 

(graduate student, faculty or staff member of the Texas Tech University System) based 

on similar “academic, professional and cultural interests” (home page).  Protégés and 

mentors spend considerable time together as they are required to maintain weekly contact 

with each other and meet in person no less than twice per month.  Created in 2002, the 

program has seen such significant success that it has been able to increase the number of 

protégés each year since then.  

 

Office of the Ombudsman 

The Office of the Ombudsman offers professional and free mediation services for 

students with “interpersonal misunderstandings or disputes as well as those with concerns 

about academic or administrative issues” (Office of the Ombudsman home page).  

Kathryn Quilliam, the Ombudsman for Students, attempts to address issues with students 

confidentially and fairly in order “to seek [a] ‘win-win’ resolution of problems” (home 

page).  The Ombudsman “has no formal decision-making authority,” but her mediation 
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services can help to facilitate communication between students and their peers, 

instructors, and other university officials in order to resolve disputes impartially and 

appropriately (home page).  Students can be confident that they are esteemed at Texas 

Tech University, and their voices are allowed and desired to be heard. 

 

PEGASUS 

Like Mentor Tech, the PEGASUS program is a fairly new service at Texas Tech 

University that has seen much success since its inception.  PEGASUS, which stands for 

Pioneers in Education: Generations Achieving Scholarship and Unprecedented Success, 

“is an academic advising program that supports First Generation College (FGC) students 

in their first year to make a successful transition to college” (PEGASUS home page).  

Selected FGC students are eligible to receive scholarships from the PEGAGUS program; 

all FGC students are encouraged to attend the program-sponsored social events and 

workshops throughout the year.  The workshops are generally held on a weekly basis and 

include topics such as Seven Habits for Highly Effective College Students©, “Academic 

Success,” “Money Matters,” “Between Two Cultures,” “Key Relationships,” and “Major 

and Career.”  These free workshops are often led by another group of selected FGC 

students who have been hired part-time as PEGASUS mentors.  All participants, and 

usually the coordinators of the program, are the first in their immediate families to earn a 

Bachelor’s degree.  This program provides a community of support for these students 

who have more questions and concerns about college life than students whose parents 

attended college.  
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Conclusion 

 Texas Tech University offers an effective variety of services to all students, be it 

new freshmen or seniors in their final semesters of study.  In this area of general first-

year experiences for theatre and dance majors, I do not have suggestions for alternate or 

additional services.  The university has covered all major areas of concern including a 

considerable number of social organizations, too copious to list, for students of all races, 

gender, and religion.   

One primary concern with the campus-wide services provided to students deals 

with the level of success in establishing awareness of these programs.  As stated earlier, 

NSO should not be the only time these students are informed of these services.  John 

Wesley Lowery, author of “Student Affairs for a New Generation,” indicates research 

that suggests “organizations will have to spend considerably more time orienting 

Millennial employees and need to be certain to provide for ongoing training and 

development programs” (Coomes 97).  The Millennial generation—consisting of students 

born after 1981—requires “student affairs practitioners to adopt new learning and service 

strategies, rethink student development theories, and modify educational environments” 

(1).  Lowery implies that even the workforce is anticipated to make special considerations 

for Millennial students because of their unique differences from previous generations; 

thus, it makes sense for universities to also acknowledge this need and provide continued 

direction for these students.  Since it is not likely that the university can convene 

orientation sessions for students each year they attend Texas Tech University, the 

responsibility should be assigned to the individual colleges and departments or schools.  
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The university would then benefit from creating annual orientations for the employees in 

these departments and schools who work closely with undergraduate students.  Once the 

Texas Tech University employees are fully aware of campus services and programs, the 

departments and schools must then be responsible for communicating this information to 

students each year beyond the NSO experience.  This campus-wide communication 

would also work to integrate the first-year initiatives and other programs that are often 

“self-contained, uncoordinated, and even unknown to each other” (Upcraft 6).  Once 

there is coordination, communication, and administrative integration of these efforts, 

faculty and staff members can better recommend services to all students.  
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CHAPTER III 
 

DEPARTMENT OF THEATRE AND DANCE EFFORTS 
 
 
 

Introduction 
 
 It is important for Texas Tech University faculty and staff members to be aware 

of the services offered to all students so they can recommend appropriate services and 

provide guidance as necessary.  This includes the university-wide services detailed in the 

previous chapter, but it also encompasses knowledge of the policies and procedures of the 

faculty or staff member’s home department.  The more knowledgeable the faculty and 

staff are of the offerings of the university and their departments, the better they are able 

to serve the students who depend upon them.  This is particularly true of the units within 

the CVPA.  The Schools of Art and Music and the Department of Theatre and Dance are 

smaller than most schools and departments on campus, so the faculty and staff members 

are able to know the artistic and educational needs of their students more specifically than 

their counterparts in larger schools and departments.  Although the units with the CVPA 

are smaller than others, the college exhibited the highest percentage of growth compared 

to all other colleges.  According to Institutional Research and Information Management 

at Texas Tech University, the CVPA showed a seven percent increase in undergraduate 

students between fall 2005 and fall 2006; however, to retain these students, the individual 

units must find ways to maintain and increase student satisfaction.   

Based on records that I keep as the undergraduate advisor, the Department of 

Theatre and Dance added forty-two new students (thirty-one theatre majors and eleven 
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dance majors) during the summer 2006 sessions of New Student Orientation (NSO).  This 

is a substantial number for a department that typically maintains a total average of one-

hundred-thirty undergraduate students.  Unfortunately, eight of these forty-two new 

students declared into other majors or left Texas Tech University by the beginning of the 

following spring semester.  The previous summer, twenty-two theatre and dance majors 

attended NSO.  Of these students, seven declared out of the department or transferred out 

of the university by the end of the academic year.  The department lost over thirty-one 

percent of its new students from the summer of 2005 and nineteen percent of its new 

students from the summer of 2006.  Why is it that the department loses so many new 

majors within the first year?  While there is not one particular answer, individual 

discussions with some of the students who have more recently transferred out of the 

department and written survey responses from current first-year students have resulted in 

a variety of valuable responses. 

 

Student Responses 

A female student who began at Texas Tech University as a theatre major made a 

written statement that she left the department because she “could not be a theatre major 

and an early childhood major.  [She] also could not minor in [early childhood] or [she] 

would still be a theatre major” (Student A).  Previous conversations with this student 

indicated that her parents and their desire for her to teach elementary school greatly 

influenced her decision to transfer out of the Department of Theatre and Dance.  

Although a minor is not required of early childhood majors, this student has completed a 
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theatre minor.  Coursework completed in her first year before transferring out of the 

department made the minor faster to complete; thus, her two semesters as a declared 

theatre major yielded a an additional area of study to add to her early childhood degree. 

A male student, who also declared an early childhood major after completing one 

semester as a theatre major, had the following thoughts to share via electronic 

communication: 

The reason that I transferred out of the theatre was because I just felt out of place 
there.  I had a few negative encounters with both students and faculty, and my 
college experience was different from what I felt it should have been (the 
semester I was a theatre major).  I really didn’t make any friends in the 
department and all of the friends that I made were able to go out and just do stuff 
together, but I had to work in the theatre EVERY afternoon from the moment I 
got out of class until the theatre closed.  And then there was two weeks where not 
only did I have to do that but I had to run a show and that was rehearsals on 
weekends and weeknight performances that literally took up all of my time.  I just 
missed out on being a freshman with my friends.  I also transferred out of the 
department because I just realised [sic] that being a theatre major wasn’t for me.  
It was something that was fun and that I enjoyed but not something I wanted to do 
all the time professionally.  (Student B) 

 
This student was enrolled in two practicum courses his first semester.  Practicum courses 

require students to work a specified number of hours in the scene shop, the costume shop, 

or on the hanging and focusing of lighting instruments.  Students can substitute a large 

number of the hours by participating in a run crew for one of the departmental 

productions.  All theatre majors require a total of at least six practicum-related courses 

for their degree plan.  Since this student was not cast in an acting role his first semester, 

he was advised of the possibility of completing two practicum courses so that he could 

have the option of not enrolling in a practicum course later in his academic career should 

he be cast in a theatre or dance show.  Based on that part of the student’s decision to 
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leave the department, the undergraduate advisor will dissuade future first-year majors 

from enrolling in more than one practicum course.  The department can also address this 

student’s negative experiences and attempt to make students feel a greater sense of 

belonging.  The one issue above that the department cannot work to fix is the realization 

that theatre is simply not the career path upon which one wishes to embark. 

 A student survey was administered on November 2nd to thirty-three first-year 

theatre and dance majors enrolled in an introductory departmental class during fall 2006.  

Questions asked in the survey address the student’s background, production experience, 

extracurricular activities, knowledge of departmental faculty and staff, and the student’s 

opinions regarding current and potential departmental and university services.  Specific 

results of the survey will be cited throughout the remainder of this chapter as I detail the 

services currently offered by the Department of Theatre and Dance and the ways in which 

they are beneficial but can also be improved.  The survey results will also be noted in the 

discussion of proposed services to be added to the current offerings of the department. 

Based on the departmental retention percentages of the last two years and in light 

of the actual student responses, the Department of Theatre and Dance must find ways to 

improve upon current efforts to inform, as well as nurture, first-year majors.  In addition, 

the department has to create new activities and programs to encourage further the 

retention of students who are unfamiliar and inexperienced with its people and policies.  

There are many current efforts which the department has had in place for many years.  

The current efforts are beneficial to all students, but the potential for improvement—

particularly to aid first-year students—cannot be overlooked.  
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Current Efforts 

New Student Orientation 

Some students have the opportunity to visit Texas Tech University while they are 

still in the selection/application phase.  For those who do not have a chance to visit the 

campus as a prospective student, New Student Orientation (NSO) is their first encounter 

with the university and the department.  As explained in Chapter II, NSO includes a 

variety of social and academic activities.  The only NSO activity involving the 

Department of Theatre and Dance is advising and registration with the undergraduate 

advisor.  For summer NSO sessions, the advisor has approximately four hours on Day 

Two and two hours on Day Three with freshman students and approximately six hours on 

Day Two with transfer students.  For January and April NSO sessions, the advisor has 

approximately four hours with transfer students.  While this may seem to be a 

considerable amount of time, the advisor must split this time into separate blocks in order 

to advise smaller groups of students.  The number of small groups depends on the total 

number of theatre and dance majors attending the NSO session; the more groups there 

are, the less time each one will have to spend with the advisor.  In addition, these blocks 

of time are also when CLEP testing, placement exams, an information fair, and specialty 

sessions are occurring in other places around campus.  Many students wish to have a 

much time as possible to spend on these activities as well.  This leaves little time for the 

advisor to discuss the department beyond the advising and registration information.  

Since the two- and three-day NSO sessions are already overloaded with information that 
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can be overwhelming to first-year students, the department should have additional 

follow-up sessions to discuss the department and its programs.   

In addition, the university should provide a handbook to be distributed at NSO to 

both students and their parents.  A fifty-page document given to orientation participants 

at Indiana University-Purdue University Indianapolis “moves from the most frequently 

asked questions and common circumstances—how to drop and add classes, for 

example—to detailed descriptions of the support programs available to students” 

(Barefoot 331-32).  Each year the handbook and orientation process are evaluated, with 

input from the families of first-year students, and any required changes are reflected the 

following year.  This handbook would give students and their parents a reference over the 

next several years to highlight the important university information detailed during their 

brief orientation experience. 

 

Undergraduate Handbook 

The department has compiled many of its policies and program information into 

an undergraduate handbook that is available to all students via the departmental website.  

Faculty and staff work to keep this handbook updated on an annual basis so that students 

are apprised of important information and any changes that are made.  Paper copies of 

this handbook exist, but none have been printed in recent years.  Students have some 

knowledge that this academic tool exists, but many of them do not refer to the handbook 

unless specifically directed by a faculty or staff member to do so.  While paper copies 

have become less efficient than online availability of documents, first-year students 
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would be more likely to read and consider a handbook that they can carry with them, 

highlight passages, and turn down page corners.  This is evident in the manner which 

many students utilize their undergraduate catalogs they are given at NSO.  As 

undergraduate advisor for the department, I see students bring their paperback catalog 

with them to advising appointments.  I often receive reactions of surprise when I mention 

that the catalog is available online; many students then ask me where they can find the 

website.  The department should provide paper copies of the departmental handbook to 

all students at their NSO sessions.  If the students are unaware of the online catalog, there 

is an excellent chance that they are unaware of the online departmental handbook.   

The department should consistently address the handbook at major and minor 

meetings—the specialized meetings mentioned later in this chapter—and in individual 

meetings the students may have with faculty and staff members throughout their 

academic careers.  The handbook, which includes policies of the audition-only Bachelor 

of Fine Arts degree programs, the suggested department reading list, and various forms, 

rules, and guidelines, needs to include a section on course selection, advising, and 

registration.  This handbook, along with the undergraduate catalog, can then be used 

more effectively by the student and the department advisor each semester when planning 

the student’s course schedule.  

 

Department Orientation 

The one orientation-type session that the department currently offers in addition 

to NSO is a brief evening meeting for new majors.  This meeting traditionally occurs 
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during the first week of fall classes on the night before production auditions.  General 

departmental policies are mentioned, a small percentage of the faculty members are 

introduced, and the remainder of the evening revolves around the expectations of the next 

night’s auditions.  This meeting is a good start-up introduction to the department, but the 

policies and programs are too detailed to be thoroughly addressed in one session.  

Another flaw is the absence of this meeting from the beginning of the spring semester.  

Although the numbers are generally smaller, any student who enters the department in 

January does not receive the benefit of this orientation session.  The department should 

hold this meeting the first week of both long semesters.  Additional meetings should be 

held throughout the semester to orient first-year students to more of the faculty members, 

specific degree programs, and student organizations within the department.    

 

Major/Minor Meetings 

The Department of Theatre and Dance holds a meeting for all majors and minors 

during the first month of each long semester.  This meeting reintroduces faculty and staff 

members, reinforces important department policies, highlights upcoming events and 

deadlines, and gathers all students together for the only time each semester.  These 

meetings encourage camaraderie among students and remind them that the department is 

small enough to know everyone’s faces.  These feelings of amity and familiarity should 

be expanded upon by gathering more frequently.  While the group of all majors and 

minors is sizeable enough to limit in-depth discussion, the result is positive enough to 

hold the large meetings more frequently and hold smaller, specialized meetings in 
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addition.  The department should also implement accountability measures to ensure all 

majors and minors are in attendance at the general meetings.  They have traditionally 

been declared as mandatory, but many students choose to skip these meetings.  This is 

something the department should work to remedy.  According to the student survey, 

twenty of thirty-three new students indicate that more frequent major/minor meetings 

would only be somewhat useful or not useful at all.  Based on these numbers, the 

meetings are not achieving positive reaction.  The format for the major/minor meetings 

can be revamped so their original intent to inform the students is realized better. 

 

Social Mixer 

In the fall of 2006, Chi Tau Epsilon, the honorary dance society, sponsored the 

first annual department social mixer.  Since the dance studio is housed separate from the 

theatre building, many students feel they have limited interaction with other majors.  This 

mixer was a way to bring the students together in one place to get to know each other in a 

social setting different from the major and minor meetings.  Refreshments were provided 

by the department, and the event was held at a neutral site on campus.  There were 

approximately thirty-five students in attendance at the mixer; while this is a good 

beginning, the department hopes to see this number increase as the event becomes better 

recognized. 
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Department Website 

The Department of Theatre and Dance updated its website in the summer of 2005 

for the first time since 2002.  Many first-year students utilize the internet as their primary 

method of research, particularly when looking at colleges and universities the year before 

they are to attend.  While the website should only be an initial contact point for first-year 

students before they meet with a representative of the department, it should be easy to 

navigate and represent current information.  The update completed in 2005 was a vast 

improvement on the previous site.  Scholarship and assistantship applications, degree 

program check sheets, recommended curricula, and frequently asked questions were 

added to the website.  Prior to 2002 current and prospective students were unable to find 

useful information on the website; students now have a large amount of information 

available to them, but most do not know where to look for it.  Unfortunately, the website 

has only seen minimal updates since the major overhaul in 2005.  The department would 

benefit from employing a site administrator to update information on a more consistent 

basis.  The administrator could also reformat the site to include links that are more self-

explanatory that the ones that currently exist.  While this will add more “clutter” to the 

site, students would more easily find the useful information that exists on the internet. 

 

Callboards 

Another means of communication that the department uses are the callboards 

located in the theatre building and outside the dance studio.  Audition and scholarship 

information, notices from student organizations, and individual messages are posted on 
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these bulletin boards.  Additional production information such as rehearsal schedules, 

costume fittings, and shop calls are also noted on the callboards.  Students are reminded 

at every departmental meeting that they should read the callboards at least once if not 

twice each day.  The callboard system is an easy one that allows for any student, faculty, 

or staff to share information.  The department would benefit from taking this type of 

communication to the internet.  I have previously argued that paper copies of the 

undergraduate handbook should be available in addition to the online copy; I think that 

this departmental information is valuable to have in both forms.  The callboard system 

should work the same way.  All information that is posted on the physical boards in the 

theatre and dance buildings should be accessible on the web as well.  Both buildings are 

locked at five o’clock p.m. and cannot be entered unless the student is involved in an 

authorized theatre or dance activity.  An online callboard would allow access to the 

information to any student at any time. 

 

Student Advisory Council 

In an effort to give voice to the students, the department created the Student 

Advisory Council (SAC) which meets once a month with the department chairperson and 

business manager.  Students are elected to SAC by their fellow students within their same 

degree plan.  There is a student representative from the Bachelor of Arts program in 

dance, the Bachelor of Arts program in theatre arts, the Bachelor of Fine Arts program in 

theatre arts, the Masters programs, the Doctoral program, and also the graduate students 

at large.  SAC members can bring the questions, concerns, and compliments of their 
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fellow students to the monthly council and have the undivided attention of the 

chairperson.  The minutes of each SAC meeting are posted on the callboard in the theatre 

building for all students to read.  Since the Department of Theatre and Dance is student 

oriented and closely knit because of its small size, the SAC is a good way to listen to the 

thoughts and ideas of the student population. 

 

Fine Arts Learning Community 

In the past several years, Housing and Residence Life has arranged for certain 

campus dormitories to host learning communities for various fields of study.  This 

includes the Fine Arts Learning Community in the Wall/Gates residence hall that is 

reserved especially for students majoring in theatre, dance, art, or music.  In a chapter 

entitled “Learning Communities” in the handbook Challenging and Supporting the First-

Year Student, Jodie Levine Laufgraben writes that “a significant amount of what students 

learn during college comes from their experiences of daily living, and there is a natural 

overlap between students’ academic and social learning activities” (380).  The University 

of South Carolina has designated eight of their residence halls “as first-year centers to 

accommodate and support academic goals for students and to assist them in making a 

successful transition to the university” (Barefoot 365).  The communities at the 

University of South Carolina differ from those at Texas Tech University in that only first-

year students are allowed to live in these centers.  While this arrangement has its benefits 

for first-year students, the Fine Arts Learning Community at Texas Tech University 

better suits the needs of all theatre and dance majors.  Many of the students living on the 
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designated floors of Wall/Gates will be first-year students, but many of them will be 

second- and third-year students who can mentor and advise these new students in general 

university guidelines as well as the details specific to the Department of Theatre and 

Dance.   

The Fine Arts Learning Community at Texas Tech University is an example of a 

residence-based learning community, but it falls short of fulfilling the comprehensive 

description of a learning community as defined by Laufgraben.  True learning 

communities are primarily academic in nature and are generally described as “clusters of 

courses organized around a curricular theme that students take as a group [which] 

strengthen and enrich students’ connections to each other, their teachers, and the subject 

matter they are studying” (Upcraft 371).  While it would require additional involvement 

from the Department of Theatre and Dance, the existing Fine Arts Learning Community 

could become an academic learning community as well as a residence-based learning 

community.  This could be done by requiring first-year theatre and dance students living 

in Wall/Gates to enroll in some of the same courses during their first semester.  These 

courses could include the same section of a first-year seminar class, TH A 1303: 

Introduction to Theatre and Dance, and a core curriculum course.  Students could then 

meet weekly with their cohort of other first-year majors and faculty leader to draw 

connections between the courses, offer academic support and guidance to each other, and 

participate in small group discussion.  Perhaps this type of environment would have 

helped the first-year student mentioned at the beginning of this chapter feel less “out of 

place” and make more friends within the department. 
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Introductory Course 

Several departments and schools at Texas Tech University have introductory 

courses required within the major.  The Department of Theatre and Dance requires TH A 

1303: Introduction to Theatre and Dance of all theatre and dance majors, ideally within 

their first year.  Currently, this course is taught by the chairperson of the department and 

includes guest speakers from the department as part of its curriculum; however, the 

number of guest speakers is limited due to time constraints and does not represent all 

members of the faculty and staff.  According to the student survey administered 

specifically to this class, a large number of the first-year majors admitted that they did not 

know the majority of the faculty and staff members in the Department of Theatre and 

Dance.  For example, twenty-one of thirty-three students indicated they did not know Dr. 

Bill Gelber, Head of Acting; sixteen of thirty-three confessed they did not know 

Professor Melissa Merz, Head of Design; and ten of thirty-three signified they did not 

know Professor Genevieve Durham, Head of Dance.  Professor Durham has a larger 

number of students who recognize her because she was a guest speaker in TH A 1303.  

Equally disturbing is the number of students who have not heard the names of senior 

faculty members:  twenty-four of thirty-three do not know Dr. Norman Bert, Head of 

Playwriting; twenty-five of thirty-three do not know Dr. Linda Donahue, Head of Arts 

Administration; and twenty-seven of thirty-three do not know Dr. Jonathan Marks, 

Interim Dean of the College of Visual and Performing Arts.  Many of the first-year 

majors are familiar with the staff members with whom they interact on a frequent basis, 

i.e. the technical director, Katherine Bloomer; the practicum instructor, Vicki Ayers; and 
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the undergraduate advisor, Beth Scheckel, but an overwhelming number of students do 

not know the audience relations specialist, Richard Privitt; the departmental secretary, 

Mary Cervantes-Lauderback; or even the omnipresent building custodian, Brad Jury 

(thirty of thirty-three students acknowledge they do not know these three staff members).   

One of the major benefits of TH A 1303 as far as students knowing their faculty 

members is the fact that Fred Christoffel, Chair of the Department of Theatre and Dance, 

is the instructor of this course.  When I was an undergraduate student in the department in 

the late 1990’s, the courses that the then-chairman taught were not required for my 

degree plan.  As a result I never met the chairman and knew virtually nothing about him 

with the exception of hearsay from fellow students.  The current situation with the 

chairman teaching the introductory level course required of all majors is a great 

improvement; all students will know the chairman, and he will know them, hopefully 

leading to a more open line of communication and feelings of support and familiarity 

within the department.   

It is often a challenge to cover all the required material of a course into one 

semester.  According to the syllabus of TH A 1303, the class was scheduled to meet 

twenty-eight times throughout the fall 2006 semester.  Since it met on Tuesdays and 

Thursdays, each class session was allowed eighty minutes of instruction.  Even if the 

class met each possible day for the entire time allotted, it would be a challenge to cover 

all the material outlined in the syllabus.  One of the ten bulleted topics mentioned under 

the course objectives indicates the class will cover “Theatre and Dance and ALL of its 

parts” (Christoffel course syllabus).  The class schedule acknowledges this effort in that 

 42



Texas Tech University, Beth Scheckel, May 2007 

specific days among the twenty-eight total are designated for in-class acting monologues, 

design presentations, and theatre history lectures.  In addition, the schedule includes six 

terminology quizzes, a script analysis assignment, a directing concept, a resume, and the 

guest lecturers mentioned previously.  While all this information is essential to those 

pursuing careers in theatre and dance, the first-year students would benefit from a more 

in-depth introduction to the department and the university as well as to the career.  A 

fifteen week semester concludes quickly enough when the material encompasses a 

complete introduction to the fields of theatre and dance, so it can be difficult to include a 

thorough introduction to the department itself within the curriculum of this course.  Since 

the department and its policies and programs are very detailed and unique in comparison 

to others on campus, it is important that a detailed introduction to the department be 

available even if it must be outside the curriculum of this first-year course. 

All of the current actions of the Department of Theatre and Dance to introduce 

first-year students to the academic and artistic sides of the department are valuable for the 

students.  As mentioned above, many of these efforts can be improved to make them 

more effective in retaining first-year students.  The department would benefit from 

additional support programs as well.  At present the faculty and staff of the department 

carry hefty workloads with instruction and artistic endeavors.  Budget limitations are also 

of concern.  In an ideal setting where faculty and staff are not operating under an 

excessive workload and the financial resources exist to support these programs, the 

following newly proposed efforts to inform first-year students in the department would be 

added to the efforts currently in place. 
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Proposed Efforts 

First-Year Seminar 

Texas Tech University offers a seminar course for freshmen known as IS 1100: 

Tech Transition.  The freshman seminar class addresses topics that include “the special 

skills of successful note and test-taking, time management and report writing, oral 

presentations and critical reading” (IS 1100 home page).  The course also covers the 

resources and services offered at Texas Tech University.  “A seminar, by definition, is a 

small discussion-based course in which students and their instructors exchange ideas and 

information” (Upcraft 275).  Seminar courses create a strong sense of community among 

the class members while assisting “students in their academic and social development and 

in their transition to college” (275).  Since IS 1100 addresses university-wide programs, 

the Department of Theatre and Dance should offer a similar class that covers the 

departmental people, programs, and policies.  If the department created courses like TH 

A 1100 or DAN 1100 for all new majors, including transfer students, the focus of the 

curriculum could be more programmatic than academic unlike the TH A 1303 course 

mentioned previously.  The introductory TH A 1303 course is not a true seminar course 

by definition; therefore, an additional for-credit course would be beneficial in covering 

the departmental programmatic and university services information that TH A 1303 does 

not incorporate into its syllabus.   

Offering a departmentally specific seminar course is not an atypical option.  The 

University of South Carolina, “the birthplace of the seminar course, University 101, that 

launched the national and international movement known as the first-year experience,” 
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now has sections of University 101 that are college and program-specific (Barefoot 355).  

Many departments at Indiana University-Purdue University Indianapolis “have developed 

their own versions of the first-year seminar with the intention of including discipline-

specific materials and learning objectives” while also working “collaboratively to 

develop a template for first-year seminars that all sponsoring units use as a standard” 

(338).  Using the template for IS 1100, Texas Tech University’s first-year seminar, the 

Department of Theatre and Dance should create its own version to address policies and 

procedures unique to the disciplines of theatre and dance.  All of the department’s faculty 

and staff could speak to the students throughout the semester, the degree programs and 

their requirements could be explained in greater detail, and the student organizations and 

benefits could be highlighted.  This departmental seminar course would allow for first-

year to students to know the faculty and staff in their major and familiarize themselves 

with programs and policies from the beginning of their academic careers rather than 

learning haphazardly as they go.  Of the surveyed students only ten thought a seminar 

course would be somewhat useful or not useful at all; the remaining twenty-three thought 

this type of course would be useful or very useful. 

 

Monthly Workshop Series 

Another way for first-year students to meet the faculty and staff and learn the 

policies and procedures of the department would be a monthly workshop series.  These 

workshops could include topics pertaining to academic as well as artistic support.  For 

example, the costume designer and costume shop manager could hold a workshop to 
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cover information regarding costume fittings, what to expect when earning hours for the 

costume practicum, the general information that is covered in the costume class, and 

important tips to know when running on a costume crew.  Other workshop ideas include 

the undergraduate advisor addressing course selection, registration, and transfer credit 

concerns; the acting and design faculties addressing casting, designing, stage managing, 

and jury questions; and the dance faculty discussing studio policies, recommended 

courses for theatre versus dance majors, and prerequisites for dance courses.  These 

monthly workshops would go beyond a brief introduction of faculty and staff since the 

students would spend time participating in interactive discussion that pertains directly to 

each employee’s unique place within the department.  The workshop series would also be 

adequately timed for important events throughout the semester.  In particular, the acting 

and design faculty members would hold a workshop shortly before BFA juries are 

scheduled each December.  For this event, first-year students, as well as students 

planning to participate in the upcoming juries, would be required to attend.  Again, ten 

surveyed students feel that a monthly workshop series would be only somewhat useful or 

not useful at all while twenty-three students believe such a series would be useful or very 

useful. 

 

Discussion/Support Group 

A more informal but equally effective communication-building program for first-

year majors would be a coffee house discussion and/or support group.  Held at the 

Student Union Building on campus or a local coffee house, students could meet in small 
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group, casual settings with faculty or staff members of the department.  Unlike the 

monthly workshop series where the faculty/staff member leading the meeting primarily 

lectures to the group, the coffee house group would be an opportunity for the students to 

bring their questions to the faculty or staff member holding the group for that particular 

session.  This would give the students a chance to ask the department representative 

questions that may not have been addressed in other settings while allowing for the 

students to get to know each other and the faculty/staff member on a deeper level.  Once 

again, only ten students feel that an informal discussion/support group would be 

somewhat useful or not useful at all while twenty-three believe this activity would be 

useful or very useful. 

 

Mentor Program 

To further benefit from the advantage of being a smaller department, a mentoring 

program should be created to give first-year majors additional support within the 

department.  Mentor programs can go many directions with options for faculty mentors, 

graduate student mentors, or fellow undergraduate mentors.  Survey results indicate that 

twenty-four of thirty-three students would find having a faculty, staff, or graduate student 

mentor useful or very useful.  The number decreases to eighteen students who feel that a 

junior or senior theatre or dance undergraduate major would be useful or very useful as a 

mentor.  A likely reason for the difference in numbers may be that first-year students feel 

that faculty members or graduate students may be better equipped to career mentor in the 

fields of theatre and dance since they have artistic experience outside Texas Tech 

 47



Texas Tech University, Beth Scheckel, May 2007 

University.  While this may be accurate, the goal of the mentor program should be 

focused on the first-year transition into the department and college life in general; for this 

purpose, upper-class undergraduate students would be as or more valuable than faculty 

members or graduate students.  Career mentoring will be discussed briefly in the 

following proposed program, but would be most beneficial if covered on an individual 

student to faculty basis when students are further in their academic careers, know the 

faculty members better than their first year, and have a more concrete idea of their career 

goals.   

Although the survey numbers in support of undergraduate mentors are smaller 

than those in support of faculty, staff or graduate student mentors, fifty-five percent of the 

respondents feel that an undergraduate mentor program would be valuable.  The 

workshop series and coffee house meetings as discussed above would provide the faculty 

and staff mentoring from which the new students would benefit; therefore, the proposed 

mentor program for first-year majors should be comprised of undergraduate student 

mentors. 

For the undergraduate mentor program, the current upper-class students would be 

required to apply to become a mentor, and specific qualifications must be met.  For 

example, the mentors must be third- or fourth-year students majoring in theatre or dance, 

and the mentors must have begun at Texas Tech University as a theatre or dance major 

and thus participated in the same first-year events when they came to the department.  

Throughout the first year, mentors would be required to meet individually with their first-
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year students at least once every two weeks.  Mentors would be encouraged to interact on 

both an academic and social level with their first-year students.   

 

Career Night 

Many first-year students are tentative about majoring in theatre or dance due to 

uncertainty about future career possibilities.  Parents of students often share the same 

concern.  To alleviate these concerns for parents and first-year students and to assist 

current students nearing graduation, the Department of Theatre and Dance would host a 

career night.  Representatives from the Career Center at Texas Tech University would be 

present to discuss resume writing, conduct mock interviews, and demonstrate the job 

search programs in place to help Texas Tech University graduates find placement in the 

workforce.  The department would also arrange for alumni to attend and present brief 

seminars on their careers in the arts.  A reception would follow to allow further 

communication and networking between the current students and alumni representatives. 

 

Conclusion 

The mission statement of the Texas Tech University Department of Theatre and 

Dance indicates the department is “dedicated to fostering its arts by mentoring and 

educating students” (Department of Theatre and Dance home page).  Each faculty and 

staff member inherently supports this mission inside and outside the classroom 

environment; this support results in a more cohesive departmental community.  

Unfortunately, the department still lost nineteen percent of its new students that began at 
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Texas Tech University in the fall of 2006.  The current efforts to support theatre and 

dance majors are working only to a certain point.  Additional efforts are required if the 

department aims to support all students and not just the eighty-one percent who remain. 
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CHAPTER IV  

CONCLUSION 

 

The first thing to admit when proposing significant change and improvement to a 

department and its programs is that the progress is not immediate or simple.  In the final 

chapter of Achieving and Sustaining Institutional Excellence for the First Year of 

College, the authors share a list of findings from their extensive research of institutions 

with successful first-year programs.  The main conclusions are as follows: 

1. Institutions that achieve first-year excellence place a high priority on the first 
year among competing institutional priorities and accept a significant share of 
the responsibility for first-year student achievement. 

2. Leadership, operating on multiple levels, is essential to the achievement of 
excellence. 

3. Excellence flourishes in a culture that encourages idea generation, pilot 
projects, and experimentation. 

4. Excellence in the first year is achieved through efforts designed for all or for a 
critical mass of first-year students. 

5. Assessment is an essential component of moving toward and sustaining 
excellence. 

6. Of the campuses that achieve first-year excellence, a common characteristic is 
clarity of institutional identity and mission and a concomitant respect for 
students. 

7. Excellence in the first year relies on the direct involvement of an institution’s 
faculty. 

8. Excellence in the first year requires attention to pedagogy in first-year 
courses. 

9. First-year excellence necessitates both creative acquisition and judicious use 
of financial resources. 

10. A central component of excellence is a steady outward gaze—the willingness 
to learn from and share with others. 

11. Excellence rests on an intentional first-year curriculum and on supportive 
curricular structures. 

12. Excellence thrives in an environment where divisional walls are down.  (381-
92) 
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Each of these points separately requires time and dedication to complete; achievement of 

all twelve criteria mandates absolute communication and involvement of an entire 

university and its departments. 

 Every institution is unique.  While Texas Tech University and the Department of 

Theatre and Dance can benefit from research conducted at other schools, the real 

motivation for success must come from within our distinctive community.  The 

administrators, faculty, staff, and students must identify existing needs more distinctly, 

develop objectives based on the unique characteristics of the campus community, and 

communicate ways to meet these university-specific goals.  Most of the institutions cited 

in the above findings are considerably smaller than Texas Tech University; however, 

Indiana University-Purdue University Indianapolis and the University of South Carolina 

have developed excellent first-year programs and are comparable in size to Texas Tech 

University.  Communication on a university-wide level will be difficult, but it can be 

successful. 

 While there are far fewer faculty and staff members in the Department of Theatre 

and Dance as compared to the entire university, communication and collaboration still 

present challenges within the department.  As cited above, the descriptors of successful 

first-year programs include leadership, experimentation, inclusion of all first-year 

students, assessment, teamwork among all faculty members, financial resources, and an 

absence of divisional walls; communication and collaboration are required to achieve any 

one of these qualities not to mention all of them.  Despite difficulties, the current faculty 

and staff of the Texas Tech University Department of Theatre and Dance work very well 
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together for the good of its students and the arts.  Existing efforts to mentor and support 

students academically and artistically have succeeded in growing the department 

significantly over the last several years.  The proposed initiatives, while necessitating 

additional communication, increased dedication, and supplementary funds and 

responsibilities, would advance the growth and enhance the satisfaction among students, 

staff, and faculty in the department. 

 Provost William Marcy and the Board of Regents at Texas Tech University want 

to see total student enrollment increase from approximately 28,000 to 35,000 or 40,000 in 

the entire university system.  For this to occur, Marcy indicates “the university needs to 

increase its brand awareness, better recruit students, increase scholarships and financial 

aid, better retain students and expand the school’s infrastructure” (Gallagher).  The 

Department of Theatre and Dance can certainly do its part in helping the university 

achieve this enrollment goal by retaining a larger percentage of its first-year majors that 

choose to leave Texas Tech University.  If faculty and staff members are able to 

recommend valuable campus resources and students feel nurtured and respected in their 

college environment, students are less likely to leave that environment where they are 

assured support and personal guidance.   

Mason Moses, an undergraduate student at Texas Tech University, responded 

favorably to the proposed goal to increase overall student enrollment in a guest editorial 

in the Lubbock Avalanche-Journal; however, he issued a warning against allowing 

increased enrollment to alter one of the “main draws” of the university—“how it is a 

large school but feels like a small one” (Moses).  Today’s students of the Millennial 
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generation must feel special if they are to achieve success on any level.  As Texas Tech 

University and the Department of Theatre and Dance look to grow in numbers, it is 

essential that the quality of instruction and guidance received on all levels also increases.  

This must begin during the student’s first year, so that each individual is not only 

included with the improved retention statistics, but with the graduation statistics as well. 

The evidence of successful first-year programs at other institutions indicates to 

me that Texas Tech University and the Department of Theatre and Dance can achieve this 

same success; these programs can be implemented and retention rates can be increased.  

More importantly, I know that the implementation of new programs and the improvement 

of the current ones will result in a more cohesive institution.  Student retention and 

satisfaction will increase, and faculty and staff members will experience a renewed sense 

of collaboration with a unified focus on overall success.  As a staff member in the 

Department of Theatre and Dance—and an advocate for the university, its students, and 

its employees—I know that the efforts required to develop, implement, and continually 

improve upon programs that support the student population can reap eventual benefits for 

every member of the Texas Tech University family. 
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Section I. 
1. Gender:   
Male     
Female 
 
2. Race/Ethnicity:  
African-American  
Hispanic 
Caucasian 
Other 
 
3. Parents Educational Background: 
Mother     Father
High School or Equivalent  High School or Equivalent 
Some College    Some College 
Bachelors Degree   Bachelors Degree 
Masters Degree    Masters Degree 
Doctorate or Professional Degree Doctorate or Professional Degree 
 
4. Size of hometown: 
Less than 3,000 
Between 3,000 and 10,000 
Between 10,000 and 100,000 
Between 100,000 and 500,000 
Greater than 500,000 
 
5. Age: 
______ 
 
6. Entered Texas Tech University as a: 
Freshman (directly from high school)  
Transfer student 
 
7. Current Classification:  
Freshman (0-29 earned hours) 
Sophomore (30-59 earned hours) 
Junior (60-89 earned hours) 
Senior (90+ earned hours) 
 
8. Financial Aid Received: GRANTS (Circle ALL that apply): 
Federal Pell Grant 
Texas Public Education Grant (TPEG) 
TEXAS Grant 
Work Study 
No Grant Received 
I know I received a grant, but I don’t know what kind 
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9. Financial Aid Received: LOANS (Circle ALL that apply): 
Student Stafford Loan 
Parent Plus Loan 
Outside Loan 
No Loan Received 
I know I received a loan, but I don’t know what kind 
 
10. Financial Aid Received: SCHOLARSHIPS (Circle ALL that apply): 
Non-TTU Scholarship 
TTU Scholarship 
Department of Theatre & Dance Scholarship 
No Scholarship Received 
I know I received a scholarship, but I don’t know what kind 
 
11. Are your tuition and fees paid for through the Texas Tomorrow Fund? 
Yes 
No 
 
12. Current Degree Program:  
Bachelor of Arts (BA) in Dance 
Bachelor of Arts (BA) in Theatre Arts 
Bachelor of Fine Arts (BFA) in Theatre Arts with Acting Specialization 
Bachelor of Fine Arts (BFA) in Theatre Arts with Design/Technology Specialization 
 
13. Intended Degree Program: 
Bachelor of Arts (BA) in Dance 
Bachelor of Arts (BA) in Theatre Arts 
Bachelor of Fine Arts (BFA) in Theatre Arts with Acting Specialization 
Bachelor of Fine Arts (BFA) in Theatre Arts with Design/Technology Specialization 
 
14. How many semesters have you auditioned for Theatre and Dance productions? 
______ 
 
15. How many semesters have you been cast in a production for the Department of Theatre and 
Dance? 
______ 
 
16. How many total productions for the Department of Theatre and Dance have you been cast in? 
______ 
 
17. How many semesters have you run on a production crew for the Department of Theatre and 
Dance? 
______ 
 
18. How many total production crews have you run for the Department of Theatre and Dance? 
______ 
 
 

 60



Texas Tech University, Beth Scheckel, May 2007 

19. Approximately how many hours have you worked in the following Theatre and Dance shops? 
______Scene Shop  ______Costume Shop  ______Lighting Hang/Focus 
 
20. How many Department of Theatre and Dance productions have you seen?  
      (NOT including those in which you were cast or on a run crew) 
______ 
 
21. Of which organizations within the Department of Theatre and Dance are you a 
member or participant?  Circle ALL that apply: 
Chi Tau Alpha 
Alpha Psi Omega 
Dance Company 
USITT 
Alternative Fuels 
ScriptRaiders 
Other (please list) ________________________ 
 
22.  What organizations are you a part of outside the Department of Theatre and Dance? 
_______________________________________ 
 
23. If you are employed, how many hours per week do you work? 
Less than 10 hours 
Between 10 and 20 hours 
Between 20 and 30 hours 
Between 30 and 40 hours 
More than 40 hours 
 
24. Was TH A or DAN your first major at TTU? 
Yes 
No 
 
Section II. 
How useful would you have found the following activities THE YEAR PRIOR to 
entering the Department of Theatre and Dance and/or DURING YOUR FIRST YEAR in 
the Department of Theatre and Dance? 
 
1. An informational website about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
2. An interactive website about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
3. An informational CD-ROM about the Department of Theatre and Dance  
Not useful Somewhat Useful Useful  Very Useful 
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4. An interactive CD-ROM about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
5. An informational DVD about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
6. An interactive DVD about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
7. A video game about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
8. A printed handbook about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
9. An online handbook about the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
10. A monthly workshop series led by Theatre and Dance faculty and staff 
Not useful Somewhat Useful Useful  Very Useful 
 
11. A freshman seminar class (for-credit) taught by a Theatre and Dance faculty member 
Not useful Somewhat Useful Useful  Very Useful 
 
12. A “coffee house” discussion/support group led by Theatre and Dance faculty and staff 
Not useful Somewhat Useful Useful  Very Useful 
 
13. A mentoring program with a Theatre and Dance faculty or staff member as a mentor 
Not useful Somewhat Useful Useful  Very Useful 
 
14. A mentoring program with a Theatre and Dance graduate student as a mentor 
Not useful Somewhat Useful Useful  Very Useful 
 
15. A mentoring program with a junior or senior Theatre and Dance major as a mentor 
Not useful Somewhat Useful Useful  Very Useful 
 
16. More frequent major/minor meetings 
Not useful Somewhat Useful Useful  Very Useful 
 
17. A monthly e-mail newsletter from the Department of Theatre and Dance 
Not useful Somewhat Useful Useful  Very Useful 
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18. Internet based dialogue (chat room, threaded discussion, etc.) with Theatre and Dance 
faculty 
Not useful Somewhat Useful Useful  Very Useful 
 
19. Internet based dialogue (chat room, threaded discussion, etc.) with other Theatre and 
Dance majors 
Not useful Somewhat Useful Useful  Very Useful 
 
20. How receptive would you be to the following assessments?  
(offered free of charge by the Career Center): 
 
Learning Styles (Gauges your dominant learning style and provides techniques you can 
use to benefit from your individuality) 
Not receptive     Somewhat Receptive Receptive    Very Receptive 
 
StrengthsQuest (Identifies an individual’s top 5 personal strengths) 
Not receptive     Somewhat Receptive Receptive    Very Receptive 
 
Strong Interest Inventory (Compares your pattern of responses to a pattern of responses 
of people of different types in different occupations to make assumptions about how 
likely you are to find satisfaction in the work typically done in a given occupation) 
Not receptive     Somewhat Receptive Receptive    Very Receptive 
 
Meyers-Briggs Typology Indicator (Assists in determining the best “environmental fit” 
for an individual; outlines various suitable occupations and characteristics of workplace 
structure that may enhance an individual’s ability to perform well in a given occupation) 
Not receptive     Somewhat Receptive Receptive    Very Receptive 
 
College Student Inventory (Focuses on your individual needs and intervention strategies 
aimed at meeting those needs) 
Not receptive     Somewhat Receptive Receptive    Very Receptive 
 
21. Would you be willing to complete ALL FIVE assessments listed above at the 
beginning of your freshman year in order for the Department of Theatre and Dance to 
meet your needs better? 
Yes 
No 
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Section III. 
Please circle the letters that reflect your opinion regarding the following faculty and staff 
members in the Department of Theatre and Dance.  Circle ALL or NONE that apply. 
  H = Faculty or Staff member you found Helpful  
  E = Faculty member taught a course you Enjoyed 
  C = Faculty member taught a course you found Challenging   
 
Adair, Aaron  H  E  C  Do not know person 
Bert, Norman  H  E  C  Do not know person 
Bilkey, Andrea H  E  C  Do not know person 
Christoffel, Fred H  E  C  Do not know person 
Donahue, Linda H  E  C  Do not know person 
Durham, Genevieve H  E  C  Do not know person 
Gelber, Bill  H  E  C  Do not know person 
Marks, Jonathan H  E  C  Do not know person 
Mann, Laurin  H  E  C  Do not know person 
Merz, Melissa  H  E  C  Do not know person 
 
Ayers, Vicki  H  E  C  Do not know person 
Bloomer, Katherine H  E  C  Do not know person 
Drake, Joyce  H  E  C  Do not know person 
Hollis, Dee  H  E  C  Do not know person 
Jury, Brad  H  E  C  Do not know person 
Lauderback, Mary H  E  C  Do not know person 
Privitt, Richard H  E  C  Do not know person 
Scheckel, Beth  H  E  C  Do not know person 
 
Section IV. 
If the Department of Theatre and Dance were to implement a program to support students 
as they transition from high school to college, how useful would each of the following 
topics be: 
 
1. Getting to know the Department of Theatre and Dance faculty, staff, and instructors 
Not useful Somewhat Useful Useful  Very Useful 
 
2. Receiving detailed instructions on departmental activities (both optional and required 
activities) 
Not useful Somewhat Useful Useful  Very Useful 
 
3. Receiving information on the different degree plans in the Department of Theatre and 
Dance 
Not useful Somewhat Useful Useful  Very Useful 
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4. Attending an informational session on course content 
Not useful Somewhat Useful Useful  Very Useful 
 
5. Attending an informational session on advising and course registration procedures 
Not useful Somewhat Useful Useful  Very Useful 
 
6. Speaking with someone about options and concerns within the Department of Theatre 
and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
7. Speaking with someone about options and concerns outside the Department of Theatre 
and Dance 
Not useful Somewhat Useful Useful  Very Useful 
 
8. Finding out about resources available to you as a student 
Not useful Somewhat Useful Useful  Very Useful 
 
9. Finding out how to register a learning disability 
Not useful Somewhat Useful Useful  Very Useful 
 
10. Finding tutors for specific subjects 
Not useful Somewhat Useful Useful  Very Useful 
 
11. Talking with someone about stress and/or time management skills 
Not useful Somewhat Useful Useful  Very Useful 
 
12. Getting help for illness, anxiety, filling prescriptions, etc. 
Not useful Somewhat Useful Useful  Very Useful 
 
13. Getting help obtaining grants, loans, and/or scholarships 
Not useful Somewhat Useful Useful  Very Useful 
 
14. Getting help enrolling in a work-study program 
Not useful Somewhat Useful Useful  Very Useful 
 
15. Obtaining legal help or mediation services 
Not useful Somewhat Useful Useful  Very Useful 
 
16. Finding information about clubs, organizations, and/or co-curricular activities 
Not useful Somewhat Useful Useful  Very Useful 
 
17. Getting information about CLEP exams and/or correspondence courses 
Not useful Somewhat Useful Useful  Very Useful 
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18. Getting assistance finding an internship and/or job 
Not useful Somewhat Useful Useful  Very Useful 
 
19. Discussing the advantages and disadvantages of professions 
Not useful Somewhat Useful Useful  Very Useful 
 
20. Seeking counseling for crisis management, roommate or family concerns, addiction, 
etc. 
Not useful Somewhat Useful Useful  Very Useful 
 
Section V. 
Please include any additional comments you would like to express regarding the 
questions asked in this survey.  Of particular interest is your opinion on how your first 
year experience in the Department of Theatre and Dance might have been different had 
some of the above programs been available to you.  Please be as specific as you can.  
Thank you! 
________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 
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PERMISSION TO COPY 
 
 
 

 In presenting this thesis in partial fulfillment of the requirements for a master’s 

degree at Texas Tech University or Texas Tech University Health Sciences Center, I 

agree that the Library and my major department shall make it freely available for research 

purposes.  Permission to copy this thesis for scholarly purposes may be granted by the 

Director of the Library or my major professor.  It is understood that any copying or 

publication of this thesis for financial gain shall not be allowed without my further 

written permission and that any user may be liable for copyright infringement. 

 

Agree  (Permission is granted.) 

 

________________________________________________         __________ 
 Student Signature      Date 
 
 
 
Disagree  (Permission is not granted.) 
 
 
 
Beth Scheckel                                                                                  April 2, 2007    
 Student Signature      Date 
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