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ABSTRACT 

Contact with a different culture creates new dimensions and cultural perspectives 

to deal with for an individual. This is briefly called intercultural relations. In an 

intercultural encounter, the person involves his/her own cultural background and tries to 

establish a sense of belonging to the new one which is the host culture. Demands of the 

host culture might be different for many aspects. For an intemational student, the case is 

ahnost similar. Intemational students come to the USA for studying in a specific field 

which requires a challenge of hard work. In addition, being and adapting to a new culture 

also make the situation even harder. 

The present study investigates intemational students' adaptational coping process. 

How do they cope with various acculturative stresses? What kind of coping pattem do 

they use? How is their coping process related to their affective experiences? Do their 

nationality, gender, age, length of stay in the host culture, student status, and marital status 

make difference to their adaptive coping process? 

This study has been conducted on 322 subjects from the Middle East, Southeast, 

and Far East Asia. For the measurement of coping and self-perceived negative feelings, 

separate instmments have been developed and validated. Descriptive statistics, multivariate 

analysis of variance and multiple regression analysis were used to investigate the 

differences and the relationships exist between concemed populations. 

The findings suggest that coping process with acculturative stresses for 

intemational students is very complex, and the understanding of their adaptive process 

requires many considerations. The results confirmed that adaptive coping process is, to 

some extent, related to their self-perceived negative feelings. The relationship between 

coping and negative feelings varies with regard to the type of coping and other variables 
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involves in the process. The relationship between general coping and negative feelings is 

linear positive; however, the relationship between each type of coping and negative feelings 

depends on coping domain such as action- or emotion-focused coping. There is a highly 

positive linear relationship between emotion-focused coping and negative feelings. For 

different coping pattems, different variabilities have to be taken into account. Different 

level of coping and coping mechanisms are used by all intemational students. The 

differences emerge from being female-male, undergraduate-graduate, single-married, and 

having different nationality. The researcher recommended replication of or further studies 

with larger sample sizes and with different other populations. 
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CHAPTER I 

INTRODUCTION 

Many of us are aware that we will be faced with unfamiliar customs when interacting 

with people from other cultures. We may also be aware that we will engage in new 

behaviors when greeting others, when eating, or when participating in various activities. 

To some degree, we can anticipate how difficult our interactions will be in those unfamiliar 

situations. We are much less prepared for the impact of these unfamiliar circumstances 

on our inner feelings such as anxieties, emotions, prejudices, and sense of belonging. 

Jointiy, psychologists call these reactions "affective experiences" (Brislin, Cushner, 

Cherrie & Young, 1986). In everyday language, these reactions refer to people's intense 

feelings caused by their unexpected transactions. This particular situation is applicable to 

intemational education, which involves different cultural groups studying in an unfamiliar 

cultural setting. 

Intemational education continues as a tradition and practice inherited from ancient 

times. From the world and historical perspectives, in ancient times the University of 

Athens in Greece, and after the twelfth century the University of Paris in France, 

Heidelberg in Germany, and some institutions in Spain were host universities for 

Europeans as well as for students from other parts of the world (Cobban, 1975). Also in 

Asia and the Middle East, Al-Azhar University of Cairo in Egypt, Baghdad in Iraq, and 

Damascus in Syria (Dodge, 1961) were the universities that educated students from all the 

Muslim world as well as others until the end of the Ottoman Empire of the Turks. Some 

of these universities are still continuing their intemational perspective. Of special interest 

for this study, the United States, with its economic, technological and educational 
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development and for other reasons, such as English having become the intemational 

language, has entered the field of intemational education in the present century (Haskins, 

1966). 

Foreign students have been coming to the United States in increasingly large 

numbers since the end of World War II (Spaulding & Flack, 1976). Most major 

universities and colleges in the United States have respectable populations of foreign 

students, especially graduate students; up to 20-25 percent of the total enrollment in 

graduate schools across the nation consist of students of non-US origin. Today, 

approximately 350,000 intemational students are attending colleges and universities in the 

United States. Foreign students come from all over the world. The three leading figures 

are from South and East Asia (32.5 percent of the total intemational student population in 

the USA), the Middle East (28.8 percent), and Latin America (17 percent) (Das, Chow & 

Rutiierford, 1986). 

Intemational education presents many challenges, with unresolved and untouched 

problems that are reflected in the concems of individual students, their host countries, and 

educational institutions. Because of the growing numbers of students coming to the 

United States and because of advancement in the social and psychological sciences, 

intemational students and their place in colleges and universities have become issues 

within the scope of administrators, helping professionals and researchers. 

Intemational students bring with them many cultural diversities: differing languages, 

religious orientations, traditions, political and world views, and cultural constmcts of 

reality. All of these factors influence choices in daily behavior (Wehrly, 1986; 1988). 

Nevertheless, persons within a particular nation, regardless of its degree of pluralism in 

that particular cultural context, tend to be exposed to similar social metaphors, customs, 

languages, and value sets that distinguish their cognitive environment from that of persons 



in other nations. Mental health, psychological disorders, and behavioral norms are all 

cultural constmcts tiiat are shaped by a person's immediate cultural environment. Thus, 

behavior that is quite consistent with expected behavioral models in one nation may be in 

sharp contrast with that expected in another nation (Gurman, Taylor & Hudson, 1990; 

Herr, 1987). Social and political forces have also been dominant decision influencers for 

intemational students (Wehrly, 1988). 

The objectives of this study are to shed some light on intemational students' 

cultural/adaptational coping processes, to reveal some information on the coping process 

in general, and to derive some conclusions and implications on intemational students' 

adaptational coping processes that will be helpful to professionals. The main focus of this 

study will be on the relationship between the acculturative stress experienced by 

intemational students and the adaptive coping strategies they employ in the process of 

dealing with this stress. Special attention will be given to the relationship between this 

coping process and self-perceived negative feelings intemational students experience in 

their acculturative stress. 

Definition of the Terms 

Coping refers to a general response to a stress-provoking situation in which a 

person may feel threatened, challenged, or overwhelmed by the intensity of the new 

situation. The definition also implies all parts of the human-behavior endeavor: action, 

cognition, affect, and physiology. Coping behavior represents attempts to lessen physical 

and psychological pain that are associated with negative life events. Coping behavior, in 

other terms, refers to any coping attempt that can be observable or at least measurable, the 

characteristic manner in which the individual deals with the social and physical 

environment, particularly as he or she mobilizes resources to handle stress. Coping 



process: Since the theory here is based on cognitive orientation of coping and stress, it is 

not considered that coping is a spontaneous and arbitrary response to any particular 

stress-producing situation; rather, it is in accord with all other preceding events, thoughts, 

and ongoing evaluation. The process also simply implies that there are some changes in 

coping over time. Coping is not a stable phenomenon, to be treated as personality traits 

are treated. That is the main reason why it is called here "style" and "process" rather than 

coping traits. Coping is a dynamic process in person-environment relationship. In this 

study, coping style refers to an individual's attempt to deal with a particular stress 

encounter in consistence with his or her personality, appraisal of the situation, previous 

experiences, beliefs, and skills. This definition should be differentiated from traits; the 

latter term denotes solely personality issues. Coping styles will be used here and in other 

chapters interchangeably with coping strategies, mechanisms, and pattems. Acculturative 

stress refers to a particular situation in which stress is initiated by a cultural phenomenon. 

The basic stress source here is the person's experiences some degree of cultural 

uncertainty in not knowing how to behave or what to expect in a cross-cultural encounter. 

Acculturative process refers to a person's ongoing experiences in a different cultural 

setting to make that setting livable through incorporating the existing self with the host 

culture's demands. This process involves the individual's time-related acquisitions of new 

cultural boundaries. It does not end with a particular learning or understanding; it unfolds 

with new situations and with the already established level of acculturation. This process is 

not completely meant to imply cultural adjustment; however with adjustment in the 

equation, it has a tendency to continue with that person's response in a given circumstance. 

Self-perceived negative feelings is used here to refer specifically to an intemational 

student's ongoing emotions stemming from the acculturative process. This is also called 



affective experiences in intercultural relations, or just negative feelings. Throughout the 

text, these terms will be used interchangeably. 

Background 

Many studies in the past 35 years have dealt with intemational students' adjustment, 

assimilation, adaptation, educational programs, and the relationship between problems and 

academic standing. Researchers have investigated students' cultural and national 

backgrounds (Alexander & Shaw, 1991), environmental and social interactions (Abe & 

Zane, 1990; Hamilton, 1979), past beliefs and previous knowledge (Builthuis, 1986; 

Martin, 1987), English proficiency (Deressa & Beavers, 1988; Marion, 1986), personality 

characteristics (Exum & Lau, 1988), and intemational-student personnel programming 

including such features as orientation and counseling services (Cadiuex & Wehrly, 1986; 

Lee, Abd-Ella & Burks, 1981; Long & Sedlacek, 1989). Investigators examined the 

development of student attitudes toward Americans and toward their sojoums in the 

United States. It seemed that this period dealt mostly with problems and needs of the 

intemational students and led to the understanding of more emotional needs of 

intemational students and the students' coping process. 

One study (Westwood & Baker, 1990) suggested that contact with certain host 

national individuals is positively correlated with academic success and with lowered 

probability of dropping out of academic programs for intemational students. There were 

some benefits also for host nations' being in contact with intemational students: (1) 

increased cultural awareness and sensitivity, (2) established friendships and intemational 

links, (3) opportunities for future work, travel, or study abroad, (4) cross-cultural 

experience which may assist in subsequent career choices at home, and (5) an opportunity 

to manifest and develop a spirit of generosity and service in the global community (Reiff 



& Kidd, 1986), and (6) intemational outlook with political liberalism (Sharma & Jung, 

1985). 

Acculturative Stress Process 

Acculturative stress would be greater among distinct cultural groups when the 

similarities between traditional and host (imposed) culture are not clearly perceived by 

intemational students (Graham, 1983). Many studies (e.g., Bulthuis, 1986; Sadowsky & 

Carey, 1987; Surdam & Collins, 1984) indicated that students from outside the Westem 

Hemisphere experienced significantiy more difficulties than did those from Westem 

Hemisphere nations. Educational similarities, religious background, life standards and 

expectations, social life context, and many other cultural similarities make it easier for 

Westem students than for non-Westem students to adapt to American society (also, 

Adelman, 1988; Carlson & Widaman, 1988). 

Language acquisition and usage also make a considerable difference. The exposure 

to, use and mastery of the English language appear to be the most important components 

of acculturation (Padilla, 1980; Rogler, Cortes & Malgady, 1991). Language is 

interrelated with other factors involved in the adaptation process. Adequate and efficient 

communication allows building a relationship in a given situation. One study shows that 

the more sufficient the language ability intemational students have, the less pain they have 

in the adaptation process (Sadowsky & Carey, 1987). A major finding was that students 

who believed that their English was adequate on arrival were significantiy better adapted 

than those who believed it to be inadequate (Surdam & Collins, 1984). 

One study (Surdam & Collins, 1984) investigated intercultural contact and 

adjustment on an individual level for intemational students at a university campus. The 

adaptation of the students was studied to determine possible relationships between their 



adaptation and certain independent variables. These independent variables included family 

and personal backgrounds, presojoum knowledge about the United States, previous travel 

experience, participation in orientation programs, perceived English language adequacy, 

tiie use of campus student services, interaction and intimacy witii Americans, and the 

length of time spent in the United States. 

The results of the study by Surdam and Collins suggest that students who spent 

more leisure time with Americans were significantiy better adapted than those who spent 

more leisure time with fellow citizens. Also, these findings suggest that adjustment was 

highly correlated with the number and intensity of social contacts made by intemational 

students (Gao & Gudykunst, 1990; Kamal & Mamyama, 1990). 

Another factor found in the study by Surdam and Collins is that students from 

better- educated families were significantiy better adapted than those from less-educated 

families. It is also reported that students who maintained their religious beliefs and 

activities were happier and had fewer problems than those who did not maintain their 

religious practices while in the United States. Also, students who developed a very 

positive attitude toward religion as a result of their sojoum were significantly better 

adapted than those who developed a very negative attitude toward religion. 

According to Fumham and Tresize (1983), the problems making foreign students 

feel stress are essentially threefold. Firstiy, there are the stresses that confront anybody 

living in a foreign culture such as racial discrimination, language problems, 

accommodation difficulties, separation reactions, financial stress, misunderstanding, and 

loneliness. Secondly, there are the difficulties that face all late adolescent and young 

people whether they are studying at home or abroad, as this is a time of considerable 

vulnerability when the young person attempts to become emotionally independent, self-

supporting, productive, and a responsible member of society. Thirdly, there are academic 



stresses when students are expected to work very hard, often under poor conditions, with 

complex material. It is therefore not surprising that many foreign students suffer from 

poorer mental health than the natives, as they often suffer additional stress (Miller & 

Harwell, 1983; Pmitt, 1978). 

Somatization. Migration for the purposes of higher education has been said to 

cause the "foreign student syndrome" (Allen & Cole, 1987). This syndrome, first 

described by Ward (1967) in detail, is characterized by "vague physical complaints, a 

passive withdrawn attitude and a general untidy appearance." Overseas students tend to 

somatize their problems to avoid "loss of face" and to permit them to attend clinics for 

medical reasons rather than to undergo psychotherapy (Cheung, 1987; Fumham & 

Tresize, 1983). The findings from one study (Ebbin & Blankenship, 1988) indicated that 

foreign students have higher frequencies of the 10 most diagnosed, apparentiy stress-

related conditions when compared with domestic students. These were anxiety, gastritis, 

headache, constipation, insomnia, depression, "no pathology," chest pain, abdominal pain, 

and peptic ulcer. "No pathology" is explained as the practitioner's way of diagnosing the 

loneliness that causes the foreign student to reach out for care. Also, other findings (e.g., 

Ebbin & Blankenship, 1986) show that foreign students use health centers more 

frequently than domestic students. 

Culture shock. As a result of acculturation stress, intemational students frequently 

encounter culture shock. All differences experienced by intemational students in climate, 

food, living conditions and standards, social values, ways of behaving, styles of leaming, 

and models of communication (verbal and nonverbal) can be very stressful in tiie initial 

stages of cultural adjustment (Adelegan & Park, 1985; Berger, 1979; Fumham & 

Bochner, 1986; Wehrly, 1988). New experiences such as these often result in a loss of 

cultural and personal identity (Boekestijn, 1988; Westwood & Barker, 1990). Increased 
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stress, frustration, anger, fear, or depression can be a common experience for intemational 

students (Oberg, 1960). The authors also indicated that foreign students experience the 

same problems as domestic students, and in addition they face problems that arise from 

adjusting to a new culture and functioning in an unfamiliar educational setting. 

Alienation. Another outcome of acculturation stress is alienation. Undoubtedly, 

intemational students are experiencing more alienation than US students. Alienation is 

one of the indicators of social adjustment of intemational students to a new environment 

and a new life-style. In the period of adjustment, intemational students experience 

vulnerability, loneliness, loss of identity, helplessness, desire for dependence, fear, 

confusion, and hostility as well as alienation (Jones, Hobbs & Hockenbury, 1982; Pearl & 

Klopf, 1990; Schram & Lauver, 1988). Burbach (1982) defined alienation as including 

three elements: (1) Feeling of powerlessness -that is, a feeling that it is impossible to 

achieve desired outcomes, a feeling based on a subjective personal interpretation rather 

than on objective societal condition, (2) Meaninglessness~that is, the inability to make 

sense of what is happening and a consequent uncertainty as to what to believe or to do, 

and (3) Social estrangement-that is, the feeling of loneliness. As implemented in the one 

study (Gudykunst & Hammer, 1988), another reason for alienation could be the level of 

uncertainty aroused by the new culture. 

In their study, Schram and Lauver (1988) indicated some important factors related to 

alienation among intemational students. On the basis of their predictive variables, the less-

alienated intemational students are likely to be those who (a) have extensive social contact 

with Americans, (b) live with a spouse, (c) are older, (d) are studying at the graduate 

level, (e) are male, (f) come from Europe, (g) are from an urban background, and (h) 

have been in die United States for a relatively longer period of time. 



While various behavioral factors have been studied (e.g., language, religion, length of 

residency), studies of cognition and affect are somewhat limited. One study (Berry, Kim, 

Minde & Mok, 1987) examining cognition found that when views held by members of the 

host culture are adopted by the sojoumer, there is the likelihood for decreased ties with the 

native culture and for increased interactions in the host community. 

Recent studies by Parr, Bradley and Bingi (1991,1992) report that intemational 

students tend to have more positive feelings than negative feelings, except for those who 

are in the middle phase of their stay in the United States. Results depicted intemational 

students as determined, confident, thankful, happy, cheerful, and cautious. However, the 

study does not specify whether those feelings are acculturatively stress-specific or not. 

The findings in the same study also suggest that intemational students may be strong in 

coping with stressful life transactions and that their major concems are about school, the 

extended family, cultural differences and finances. 

No other studies have focused particularly on affect; nevertheless, there is substantial 

evidence that values have an impact on the cultural adjustment process. Mena, Padilla and 

Maldonado (1978) claim that sojoumers first develop hostiike values, then hostlike 

behaviors. Behaviors cyclically reinforce adjustment to values which alter behaviors, and 

the cycle continues. Groups differ in their value orientation. Sojoumers to the United 

States whose values parallel those of tiie host culture may adjust faster than others; still 

others may adopt more competitive values in place of their traditionally prosocial ones. 

Not all individuals deal with these acculturative pressures in the same way, leading to 

highly variable stress outcomes. When confronted by the differences between two 

cultures, individuals develop attitudes and coping strategies that lead to varying personal 

adaptations. Another variable is the appraisal of a particular stressful encounter through 

which one arrives at the acculturation experience. The sense of cognitive control 
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(Folkman, 1984) that an individual has over the acculturation process also seems to play a 

role; those who experience the changes as opportunities in which they can feel control 

over a given situation may achieve better adaptation than will those who feel overwhehned 

by them (Talf, 1977). This point suggests that it is not just acculturation stress itself, but 

also how those transactions are interpreted by the individual, that will affect a student's 

adaptation. 

There have not been many studies on sex differences among intemational students. 

Only one study (Manese, Sedlacek & Leong, 1988) was found that explores the 

perception of sex differences. The results of this study indicate that there are differences 

in perceptions and needs of male and female intemational undergraduate students. The 

results suggest that women as a group question their self-efficacy, their self-assertiveness, 

but men do not. Female intemational undergraduates, when compared with male 

intemational students, expect to have a harder time at school, are more easily discouraged, 

do not act on their beliefs, and do not see themselves as leaders because of their lack of 

self-confidence. 

Cultural Adjustment Models 

The view that adjustment to a new culture is the product of multiple and interacting 

factors has led to the development of various multidimensional adjustment models. Most 

of these models incorporate behavioral, personal, and social-network elements. One of the 

earliest cultural adjustment models was offered by Goldlust and Richmond (1974). Their 

multidimensional model includes (a) intemalization, (b) identification, (c) value and 

attitude change, and (d) premigration influences. Another comprehensive model was 

Olmedo's (1979) "full measurement model," which places the individual in a cultural 

space consisting of linguistic, psychological, and sociocultural elements. Hoffman, Dana 
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and Bolton's model (1985) considers language preference, values, social behavior, social 

interaction, religious affiliation, occupation, and native-culture identification factors. 

Mendoza and Martinez (1981) developed a model to measure acculturation and to 

conceptualize the acculturation process based on the Hispanic immigrant population. 

Their model describes the concept of native-extinction and host-association and taps 

many of tiie fundamental aspects of the prior acculturation models. Mendoza and 

Martinez's model includes cognitive, affective and behavioral components. 

The study by Fumham and Bochner (1986) postulates the cross-cultural sojourner' 

progress through three main phases. There is an initial stage of excitement and optimism. 

This is followed by fhistration, depression and confusion which then slowly tum into 

feelings of confidence and satisfaction. On the other hand. Smith (1989) emphasized four 

stages in the cultural adjustment process that most students pass through while studying 

abroad. Those are (a) the spectator stage, (b) the adaptive stage, (c) the coming-to-terms 

stage, and (d) the predeparture stage. 

It is suggested that cultural adjustment is facilitated by dissociation from one's 

ethnic community as a way of avoiding cultural polarity (Fugita & O'Brien, 1985; 

Rosenthal & Hrynevich, 1985). However, the native-extinction model of cultural 

adjustment presents conflicts. According to Giordano and Giordano (1976), ethnicity 

involves conscious and unconscious processes that fulfill a deep psychological need for 

security, identity, and a sense of historical continuity. Kinship networks may serve as a 

bridge from the ethnic group to the larger community. Their study indicated that the 

single best indicator of immigrant social integration was the sojoumer's frequency of 

seeing close relatives. From this argument it seems that a person can live within both 

cultures in an adaptive way or at least maintain his/her previous ethnic identity. 
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Searle and Ward (1990) attempted to distinguish two types of adjustment forms 

based on their empirical study. The study supported the distinction between 

psychological and sociocultural adjustment during cross-cultural transitions. While the 

forms of adjustment are interrelated, they are primarily predicted by different types of 

variables. Social difficulty, life changes, extroversion, and satisfaction in contact with 

hosts—all those account for a significant portion of the variance in psychological 

adjustment. On the other hand, expected difficulty, cultural distance, and depression are 

suggested as the most powerful predictors of sociocultural adjustment. The authors also 

suggested that psychological adjustment can be best understood within a clinically 

oriented framework of stress and coping model in which depression is predicted by life 

changes, extroversion, and satisfaction in relationships with host nationals and social 

difficulty. In addition, social leaming and social cognition models can be drawn upon to 

understand sociocultural adjustment in which acculturation is predicted by cultural 

distance, expected difficulty, and depression. 

Acculturation and Coping 

In the process of acculturation, coping is a key mediator for understanding stress 

and tiie feelings attached to it. All the factors that account for acculturation stress have to 

be dealt with by the individual. Coping is not a separate phenomenon from cultural 

adjustment and the acculturation process; they are inseparably interconnected with each 

other. Within their culture of origin, most people can be expected to have developed a 

variety of coping strategies that allow them to function adequately. Moving into an 

unfamiliar culture, however, may require leaming new strategies to negotiate a different set 

of problems encountered in day-to-day interactions with members of the new society and 

in performing new social roles (Hull, 1978; Klineberg & Hull, 1979). 
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It is also necessary to view the acculturation process as a part of the coping process 

in which tiie intemational students are involved. Olmedo (1979) viewed acculturation as 

an adaptive process of cultural adjustment tiiat takes the individual tiirough several 

different phases in changing his/her conditions of life. The acculturative process begins 

as a result of contact and interaction between two or more distinct cultural groups. In one 

study (Kagan & Cohen, 1990), it was suggested tiiat cultural adjustment is a process of 

multiple intersecting factors distinguished by different behavioral, cognitive, affective, and 

demographic attributes and by different levels of association with tiie host culture and by 

extinction of the native culture. 

Conceming the acculturation process, a successful coping model proposed by 

Wrong-Rieger (1984) involves three processes: (a) leaming new social norms, (b) 

matching behavior to these norms, and (c) matching one's self-concept to the newly 

acquired behaviors and social norms. According to this model, coping problems arise 

when the foreigner fails in one or more of these processes so as to create various types of 

mismatches between the components of norms, behavior, and self-concept. Each type of 

mismatch is believed to lead to a particular affective response and to be most effectively 

resolved by unique coping strategies which would keep a balance among these three 

components. Successful coping occurs when the foreigner uses the coping strategy which 

is appropriate to the type of mismatch problem encountered in the adaptation situation. 

The study by Fumham and Bochner (1986) showed that overall, the two most 

important factors implicated in the coping process of students at a foreign university were 

identified as having social contact witii local people and having had prior foreign 

experience. This study supports the model that facilitates the coping process mainly by a 

culture-leaming/social skills interpretation (Westwood & Barker, 1990). This model is 

based on the assumption that tiie intemational students want and need social contact with 
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people in the host culture. Direct contact with the host culture helps reduce the extent of 

the problems experienced. This model provides for intemational students a peer-pairing 

program as an extension of the general student orientation. The eight-month-long 

program links each individual intemational student to a matched host peer. 

Help-Seeking Behaviors of Intemational Students 

Another issue in intemational students' acculturation process is that of how these 

populations seek extemal help when needed. MauandJepsen (1990) reported help-

seeking perceptions and behaviors of Chinese and American graduate students. In their 

study, there was the important point that Chinese and American graduate students perceive 

the seriousness of problems differentiy, as would be the case for other intemational 

student groups. The American group, on the average, tended to perceive problems as 

being more serious than did the Chinese group. This might suggest that Chinese students 

have greater tolerance for and acceptance of eccentric or deviant behavior. 

In other studies (Boyer & Sedlacek, 1989; Dadfar & Friedlander, 1982; Dillard & 

Chisolm, 1983), intemational students' attitudes toward seeking professional help for 

personal problems were significantiy predicted by a set of demographic and experiential 

variables. Continent of origin and having had prior contact with mental-health treatment 

were the most important determinants of their attitudes. Westem students (European and 

Latin) had more positive attitudes than did non-Westem (Asian and African) students. 

Sex and educational level were not uniquely significant in predicting attitudes. 

Atkinson, Whiteley and Gim (1990) studied intemational students from Asia: these 

students were surveyed to determine their level of acculturation and preferences for help 

providers. The purpose of the study was to determine if Asian students' preferences for 

help providers are a function of their acculturation level. The study found tiiat the level of 
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acculturation for Asian college students was significantiy related to ratings of 

counselor/psychologist as a help provider. Asian-identified respondents who have a low 

acculturation level are reluctant to seek professional psychological help. They may prefer 

to go to a person of authority or an expert when they acknowledge tiiat they must seek 

help for a personal problem (Femandez, 1988). Westem-identified respondents who have 

a high acculturation level are quicker to recognize and acknowledge the need for help with 

a personal problem and find it easy to accept the assistance of a counselor/psychologist. 

Rationale 

As seen in the previous studies, there have not been many studies on coping 

behavior and strategies of intemational students. The needs and problems of intemational 

students are obvious, and the question of how intemational students cope with their 

problems is an untouched topic. There is in existence no coping scale for intemational 

students. The full understanding of intemational students' cultural adjustment and 

adaptational coping process demands extensive studies on the relationship between 

acculturative stress and coping. As witnessed in the previous works, intemational students 

experience tremendous stress fix)m various sources with their varying frames of reference 

(Locke & Velasco, 1987). With limited extemal help-seeking behavior, what are the 

intemational students' coping resources? This point will be delineated witii the results of 

this study. 

There is a lack of linkage between coping studies and adaptive coping processes of 

intemational students regarding their cultural adjustment, coping with a new culture, and 

being and studying in a different cultural context. In general terms, this process of 

exposing an individual to a completely different cultural context is called the acculturation 

process. Olmedo (1979) viewed acculturation as an adaptive process of cultural 
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adjustment that takes the individual through several different phases, changing his/her 

conditions of life. The acculturation process begins as a result of contact and interaction 

between two or more distinct cultural groups. This process involves substantial stress on 

the part of the individual who enters into a cultural adaptive process. As a result of 

acculturative stress, the individual may have some affective experiences such as anxiety, 

negative feelings, prejudice, and so on (Brislin, 1981). These negative feelings can be 

about the person's self, and also be the relation between the self and the context of specific 

events takes place in the process. There have not been many studies investigating the 

acculturation-coping process and its relation to affective experiences. These points need 

to be thoroughly investigated in order to understand what intemational students are going 

through in this process and to provide more help for them conceming these issues. 

Questions and Hvpotheses 

Questions 

1. Is there any relationship between self-perceived negative feelings and coping 

behavior in acculturative stress on intemational students? How are those negative feelings 

related to different forms of coping strategies? 

2. What are the most and the least frequent coping styles intemational students use 

regardless of other variables? 

3. Are there any significant differences among nationality groups regarding coping 

strategies and self-perceived negative feelings? Is there also gender, student status, and 

marital status differences? 

4. How is duration (length of stay) related to coping styles and the whole coping 

process? What will be tiie relationship between lengtii of stay and negative feelings? 
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5. Do gender, student status, marital status, and age play significant roles in the 

intemational students' coping process? 

6. How do these independent measures interact with different coping styles? 

7. Which variables in the study can predict intemational students' general and otiier 

specific coping styles? Can we predict intemational students' coping behavior from 

negative feelings, length of stay, age, and gender? What also would the prediction be for 

affective experiences? 

HypQthgsgs 

1. One of the most controversial topics in the area of academic psychology is the 

emotion-cognition relationship. There is no consensus on their place and sequence in the 

behavioral endeavor. Early views of emotion were psychoanalytically oriented based on 

drive-reduction theory. In this perspective, the focus has been the effects of emotion on 

coping. The recent studies (e.g., Folkman & Lazams, 1988; Lazams, 1991c; Lazams & 

Folkman, 1984) showed that coping may mediate emotions. Coping behavior and 

emotions in stressful encounters are bidirectional. From these arguments, this present 

study will take the perspective that self-perceived negative emotions will relate to total 

coping behavior negatively. The more pessimistic or negative outiook the person 

possesses, the less total coping behavior that person will engage in. 

2. Duration will have an impact on how students cope with acculturation stress. It is 

said that acculturation is a linear process that progresses as a function of the length of time 

during which the person has been exposed to the host culture (Szapocznik, Scopetta, 

Kurtiness & Aranalde, 1978). The more time the person is engaged in an acculturative 

process, the more adaptive behaviors the person will develop. Therefore, coping behavior 

and duration will have a linear positive relationship. 
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3. The frequency of each coping style will change according to the intemational 

students' affective experiences due to tiieir lengtii of stay. The students m tiie early stages 

of acculturative stress will engage in more emotion-focused coping strategies. This may 

be an exception for extemal help-seeking behavior. As indicated in the background 

section, the tendency of help-seeking behavior among intemational students is very low; 

this type of coping behavior manifests itself in later stages. By stage is meant the time 

period which is spent by the subject in the host culture. It is hypothesized here that the 

more time the individual spends in the acculturative context, the higher the stage the 

individual reaches. Behavioral-focused coping will be seen after some experience of 

emotional coping. 

4. There will be important national /ethnic group differences regarding both their 

coping styles and the sequence of these coping styles. Each nationality group is 

predisposed toward certain types of acculturative process, different degrees of stress, and 

so coping behaviors. The coping strategies will be much more similar to the ones they 

have been using in their own familiar cultural context. 

5. There will be some gender differences. Female students will have more emotion-

focused coping than will male students. The effects of the negative feelings will impact 

the coping process differentiy for males than for females. Previous research indicated that 

women are more inclined to be emotionally involved than are men. The relationship 

between total coping behavior and self-perceived negative feelings will be more apparent in 

female students than in male students, which means that coping behavior will be more 

attributable to feeling in female students. 

6. Also student status and age will interact differentiy in the coping process and 

have different impacts on it. As indicated in the acculturation studies (e.g.. Berry et al., 

1987; Szapocznik et al., 1978), acculturation stress is a function of the individual's age. 
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For instance, tiie younger a person is at the time of his or her initial exposure to the host 

culture, the more rapidly acculturation will proceed, and the coping behavior repertoire will 

be richer. 

7. General coping will be best predicted by negative feelings, age, and gender. 

More negative feelings will lead to less coping behavior, age as related to lengtii of stay is 

also holds good prediction for coping behavior. Older students will have better coping 

skills, however younger students will have more coping repertoire, because they are more 

flexible and are more open to new life changes. Self-perceived negative feelings will be 

predicted strongly by length of stay and gender. 

Assumptions and Limitations 

Assumptions 

Based on theoretical framework and previous research, a ground for intemational 

students' acculturative stress has been established here. All intemational students 

experience some sort of acculturative stress and some form of coping behavior. From this 

point on, this study investigates the coping-negative feeling relationship and questions the 

form of coping behavior across nationalities as well as other demographics. 

Another assumption made here is that the measures of coping behavior and negative 

feelings are valid and reliable. Since there is a lack of instmments to measure negative 

feelings and particularly coping behaviors of intemational students, it is hard to cross-

validate the instmments that are used here. Thus it is assumed here that the instmments 

used here are relevant to the specific situation of intemational students. 
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Limitations 

There are two limitations to generalization on tiie basis of this study. The first 

limitation comes from tiie sampling procedure. Because of tiie legal restrictions, there is 

no way to get a complete list of intemational students from tiie Universities' Intemational 

Student Offices. The only way planned was to get into contact with and call for help from 

intemational student organizations. Still, tiiere is no control over randomness on the 

selection of sample, because we do not know to whom the questionnaires will be 

distributed within the student organizations. 

The second limitation is related to instmmentation, especially the coping 

questionnaire. Even though it is a modified version of a validated scale, still there is 

uncertainty from the individual measures that what is being elicited from the respondents 

is actually being reported accurately and describes the underlying constmct of the scale. 

Chapter Summary 

This chapter starts with the general area of the problem under investigation. An 

effort is made to establish a coherent picture of intemational students' scope of 

acculturation stress, its sources, and its relation to the resources available for intemational 

students to deal with that stress. The specific research domain, questions, hypotheses, 

assumptions, and limitations of the study have been verbalized in detail. 
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CHAPTER n 

LITERATURE REVIEW ON ACCULTURATFVE 

STRESS AND COPING 

Acculturative Stress 

Today stress is perceived as an interdisciplinary field covering many areas of inquiry 

that examine phenomena on the multiple levels of essence. At the highest or macro level 

are sociology and political science, whose universe includes the society, social systems, 

collectivities, or categories of people differentiated as to social class, age, gender, and so on 

(Fleming, Baum & Singer, 1984; Pearlin, 1989). At this level, stress is viewed as a social 

phenomenon, and has to be explained in the social context of the individual who lives in it. 

Psychology is at an intermediate level, its main unit of study being the individual. This 

level of understanding of stress requires us to focus on the individual system rather than 

on the macro level of society (Delongis, Folkman & Lazams, 1988; Roth & Cohen, 

1986). The main point from the psychological perspective is the individual differences in 

experiencing different levels of extemal and intemal psychological pressures. Physiology 

or biochemistry deals at the micro or molecular level with hormones, neurons, the immune 

system, and other somatic matters, seemingly the smallest unit of analysis used in 

connection with stress theory and research (Groen et al., 1982; Wheaton, 1983). Areas 

that are applied more in terms of current practice and theory, such as medicine, psychiatry, 

clinical psychology, social work, and nursing, make use of all these disciplines and in tum 

contribute a great deal to them. 

Because of the wide range of its use, there is no single definition of stress. Every 

investigator defines the term in the scope of his/her interest and orientation. In general. 
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stress is an organizing concept for understanding a wide range of phenomena of great 

importance in human and animal adaptation. 

The earliest systematic conceptualization of stress comes finom Selye (1976). In his 

formulation of stress, which is close to the drive-reinforcement model, stress is typically 

regarded as a state of disequilibrium, a "perturbation of the organism." What is tiie coping 

in this animal model? It is the organism's stmggle to stabilize its somatic system, to 

achieve equilibrium. In this view, stress is a cumulative process; stressors accumulate over 

time, and must be explained by a general adaptation syndrome, which is how an organism 

is disturbed by stressors and how it combats those extemal demands. Following Selye's 

theoretical perspective, many other studies focused tiieir research on the physiological 

aspect of stress. For instance, Steptoe (1989) studied psychosomatic effects of stress by 

showing that stress-related disturbances in autonomic tone hormone secretion, or immune 

function, have long-term adverse health consequences. Wing, Blair, Epstein and 

MeDermott (1990) found that stress significantiy delays the peak glucose response 

differentiy from individual to individual. In the study by Jammer, Schwartz and Leigh 

(1988) repressive coping was associated with elevated eosinophile counts, semm glucose 

levels, and self-reported reactions to medications. This behavioral, immunologic, and 

endocrine profile is consistent with the opioid peptide hypothesis, which provides an 

integrative framework for relating the attenuated emotional experience of pain and distress 

characteristic of repressive coping with reduced resistance to infectious and neoplastic 

disease. 

Kimbal (1982) argued tiiat stress should be addressed, investigated, and defined in 

terms of intemal and extemal events occurring to the organism, in the sense of 

physiological, somatic and biological, and social terms. Experimentally and in field 

studies, the most stressful events are associated with changes in eating pattems, alcohol 
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use, and cigarette smoking. It is also reported that air-traffic controllers suffer more often 

from cardiovascular problems as a result of tiie hypertension tiiey experience (Steptoe, 

1989). 

Stressful life events, particularly personal events, are associated with psychological 

distress (Leong & Vaux, 1991; Moos & Swindle, 1990b). One study related alcohol use 

to life events, more daily hassles, and more conflicts in the family (Baer, Garaiezy, 

McLaughlin, Pokomy & Wemick, 1987; Vossel, 1990). Anotiier view argued that the 

assessment of daily hassles and uplifts may be a better approach to the prediction of 

adaptational outcomes than the usual life-events approach (Kanner, Coyne, Schaefer & 

Lazams, 1980; Schroeder & Costa, 1984). 

From this extension, measures of anxiety are also employed in the studies of stress 

and coping, because anxious individuals experience more stress and generally cope less 

well than so those who do not suffer from anxiety (McCrae & Costa, 1986). 

Stress is an inevitable aspect of human life, and what makes the difference in human 

functioning is how people cope with it. Sometimes stress has been defined as either 

stimulus or response to stimulus, such as disasters, noxious conditions, illness, or being 

laid off from work (Brown, 1990; Levine & Ursin, 1980; Sarason, 1984; Shinn, Rosario, 

M0rch & Chestnut, 1984). This approach formulates that particular situations are 

normatively inclined to be stressful conditions; however, it does not allow for individual 

differences in the evaluation of those conditons. Lazams's (1984,1990) recent 

conceptualization of stress is somewhat different from tiiose in the previous works. It is a 

relationship between the person and the environment which takes into account the 

characteristics of the person on the one hand and the nature of the environment on the 

otiier hand (see Figure 1). Previous definitions and conceptualizations of stress were 

more inclined to address only tiie extemal world, tiie environment. 
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Accordmg to Folkman and Lazams (1985), the stress process has four components. 

As seen in Figure 1, the initial point starts witii person-environment interaction. Then tiie 

organism loses its equilibrium, and evaluates incoming information in terms of what it 

means to the person. Psychological stress, tiierefore, is a reciprocal relationship between 

the person and the environment that is appraised by the person as taxing or exceeding his 

or her resources and endangering his or her well-being. In this perspective, the stress 

process in relation to coping has four characteristics. 

1. A stressful encounter or transaction is a dynamic, unfolding process, not a static, 

single event. 

2. At any given phase of an encounter, people are likely to experience apparently 

different states of mind and emotions. 

3. People cope in complex ways; sometimes it takes multiple ways to assess the 

direction of coping. 

4. At any given phase of a stressful encounter, there are substantial individual 

differences in emotion; these in large part reflect individual differences in coping 

appraisals and in coping itself (Folkman & Lazams, 1985; Lazams & Folkman, 1984). 

Since a person is shaped by social system, through multiple systems of influence, 

and since each individual's experience and biological makeup are to some extent unique, 

each must perform both his or her social and individual destinies and properties. This 

relationship of individual and social identities inevitably creates some degree of mismatch 

between the individual and a portion of the social system, and even within the individual. 

In such a perspective, stress is the product of conflicts among these relationships, aroused 

in the course of living. The outcomes of such conflicts are expressed in terms of morale 

or the sense of well-being, social (and work) functioning, and somatic health (Pearlin, 

Liberman, Menaghan & Mullan, 1981). 
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One of the stress outcomes can be seen as emotional arousal in the organism. It is 

said tiiat we respond to these emotions rather than to stress itself (Wallbolt & Scherer, 

1991). It is likely that emotional stress, once established, can in tum influence people's 

exposure to life strains and tiie selective use of coping responses. Style and content of 

coping do make a difference in the emotional well-being of people. Furthermore, the 

greater the scope and variety of an individual's coping repertoire, the more protection 

coping affords (Pearlin & Schooler, 1978). 

In the interest of the present study, here tiie focus will be on psychological 

perspective to increase social understanding of acculturative stress and coping. The other 

perspectives of stress will also will be taken into account as related to the topic under 

investigation. Acculturative stress refers to one kind of stress, that in which the stressors 

are identified as having their source in the process of acculturation, often resulting in a 

particular set of stress behaviors that include anxiety, depression, feelings of marginality 

and alienation, heightened psychosomatic symptoms, and identity confusion (Williams & 

Berry, 1991). In this process, groups and individuals experience some changes when they 

come into contact with another culture. Group-level acculturation refers to a variety of 

changes, such as economic, technological, social, cultural, and political transformations. 

Individual acculturation, sometimes called psychological acculturation, entails changes in 

behavior, attitudes, values, and identity (Padilla, 1980). All other normal living experiences 

are accompanied by problems of acculturation in a new cultural system involving 

acquiring the language, the behavioral norms, and the values characteristic of the host 

society (Rogler et al, 1991). 

Not every individual enters into, deals with, or reacts to the acculturative situation in 

the same way; we must expect wide individual differences in psychological acculturative 

outcomes in terms of variation in acculturative experiences. There are some sociocultural 
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variations tiiat may interfere with tiie acculturation process. These are as follows: (a) 

personality, which includes a person's goal hierarchy and beliefs, fabricated by living in a 

particular society and culture, and by selectively intemalizing its values, meanings, and 

social mles; and (b) individual variability in tiie emotion process, which is evident first in 

divergent motives and beliefs and second in individual differences in appraisal and coping 

(Lazams, 1991a). At this point, Lazams argues that tiiose variations are apparent in the 

divergent ways people appraise the personal significance of what is happening and in the 

ways the encounter and the emotions it generates are coped with. Individual differences 

may come also from acculturative expectancies. Individuals for whom there is 

discrepancy between what they expect during acculturation and what they gain usually 

have greater acculturative stress than do those who achieve some reasonable match 

between them (Williams & Berry, 1991). Despite these variations across individuals and 

groups, the negative outcomes of acculturative stress are stable and consistent most of the 

time. Those are societal disintegration, personal crisis, hostility, uncertainty, identity 

confusion, and depression, as reported by Williams and Berry. 

Coping 

As indicated by Pearlin and Schooler (1978), knowledge about coping is left mostly 

to clinical workers, since it is primarily biological, somatic, and symptomatic in nature. 

Earlier views of coping studies, and even most of those today, show that coping studies 

have been confined to health-related issues (e.g.. Holmes & Stevenson, 1990; Levine & 

Ursin, 1980; Miller, Brody & Summerton, 1988; and Weinberger, Schwartz & Davidson, 

1979). The coping responses are viewed as an individualized defense against threats, such 

as cancer or chronic illnesses (Feuerstein, Bush & Corbisiero, 1982). This study's 
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interest falls into more normative coping responses to normative life problems, specifically 

coping responses to acculturative stress. 

Coping as a term is commonly used but has poor consensus on its definition. This 

lack comes from its application to many stressful encounters which may not require the 

same coping responses from tiie individual. For tiie most part, it refers to individual 

differences in response to stressful situations (Pearlin & Schooler, 1978). Neitiier an 

agreed typology of coping strategies nor an accurate method of assessing coping is 

currentiy available. The major two stress formulations will be covered here. These are 

identified as traditional and transactional views. 

Traditional View of Coping 

These approaches to coping are mostiy concemed with discovering the antecedents 

or causal variables of an adaptational outcome. Outcomes ranged from impaired 

performance, a temporary emotional disturbance that could serve as a precursor of disease, 

to the increased risk of a disease itself, such as ulcer, cardiovascular ailment, cancer, or 

hypertension (Landsberg & Krieger, 1989). 

Traditional approaches to coping emerged from two separate and distinct literatures, 

animal experimentation and psychoanalytic ego psychology. The animal model focused 

on the concept of drive (or arousal, activation), and coping in this context is usually 

defined as acts that control aversive conditions and thereby lower drive or activation 

(Weinberg & Levine, 1980). When the concept of coping is formulated within the 

tradition of psychoanalytic ego psychology, it is centrally concemed with cognition, 

differentiating among a number of processes people use to manage troubled relationships. 

Systems of coping based on the ego psychology model generally conceive of a hierarchy 

of strategies that progress from immature or primitive mechanisms, which distort reality, to 
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mature mechanisms. From tiiis perspective, coping is a cluster of primary intrapsychic 

processes, such as denial, by which an individual's emotional functioning is protected from 

extemal and intrapsychic tiireats; it can also be seen in tiie forms of tiireat-ego defenses, 

such as trait/sensitization-repressions (Haan, 1977). 

The responses that individuals employ to deal with psychological stress have been 

termed defenses or coping responses. Sometimes botii terms have been used, the term 

"defense" being used for responses with certain features and tiie term "coping" witii otiier 

features (Haan, 1965). 

Mostiy and traditionally, the term "defense" has been used primarily with regard to a 

narrow set of cognitive responses, and it is primarily associated with the psychodynamic 

theory. One of the definitions from this type of theory is that coping is simply avoidance 

of being harmed by life-strains (Roth & Cohen, 1986). Also in a somewhat close 

definition to the previous one, coping refers to both overt and covert behaviors that are 

taken to reduce or eliminate psychological distress or stressful conditions (Fleishman, 

1984). The term "coping" has the advantage of being applicable to a wider array of 

responses and has here not been tied to any particular theory. 

Many investigators have speculated that the way in which people handle stressful life 

circumstances may be one important set of moderators (e.g., Miller, 1987; Menaghan, 

1982). Increasing emphasis has been placed on the individual's attempts to utilize 

personal and social resources to manage stress reactions and take specific actions to 

modify the problematic aspects of the environment, thus developing a diverse collection of 

cognitions and behaviors labeled as coping responses (Long, 1990). 

From the traditional perspective, coping can be defined as a response (or responses) 

whose purpose is to reduce or avoid psychological distress (negative feelings). The 

effectiveness of coping behavior is measured by any decrease in stress magnitude. This 
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point is disputed by some otiiers (e.g., Holohan & Moos, 1987), indicating tiiat some 

coping behaviors cannot be covertly related to reducing stress or cannot be observed in a 

short term. It should be pointed out that such responses may or may not be successful in 

reducing psychological stress; for instance, trying hard to distract oneself in tiie dentist's 

waiting room may not be successful in the short term, but may be successful in the long 

mn. 

So people may employ coping responses with or without being aware of doing so. 

Some investigators state that responses must be consciously employed in order to qualify 

as coping responses (e.g.. Stone & Neale, 1984). It seems reasonable that, like many 

overleamed behaviors, people may engage in habitual coping responses without being 

aware that they are doing so. Moreover, there is reason to believe that some cognitive 

coping behaviors occur without awareness (Reishman, 1984). 

The other concem of the traditional view is the adaptiveness and maladaptiveness of 

coping behavior. The adaptiveness and maladaptiveness of coping behavior are issues 

separate from other considerations and require several criteria by which they are judged, 

such as how realistic the coping behavior is, how acceptable it is to others, what the short-

and long-term consequences of it for other areas of functioning are, and so on (Holmes & 

Houston, 1974; Houston, 1987). 

Transactional View of Coping 

In contrast to traditional coping approaches, the transactional theory of coping 

defines coping as "constantly changing cognitive and behavioral efforts to manage 

specific extemal and/or intemal demands that are appraised as taxing or exceeding the 

resources of the person" (Lazams & Folkman, 1984, p. 141). 
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In the transactional view of stress and coping, coping is conceptualized as cognitive 

and behavioral efforts to manage (master, reduce, or tolerate) a troubled person-

environment relationship. In this definition the researchers propose distinct coping 

functions which elaborate the process. These are (1) the relation of distressing emotions 

(emotion-focused coping), and (2) doing something to change for tiie better tiie problem 

causing the distress (problem-focused coping) (Folkman & Lazams, 1980). Another point 

specific to tills view is that coping should be defined in terms of what a person does or 

tiiinks, and not in terms of adaptation and distress (Vaillant, 1977). 

In this approach, the effectiveness of coping behavior is not a concem. Whatever 

may be a person's reaction to stress-harm conditions as regulated in the organism must be 

examined as a coping response; no further labeling is required (Folkman, Lazams, 

Dunkel-Schetter, DeLongis & Gmen, 1986). 

The other features and characteristics of the transactional view of coping are partly 

explained in the previous stress section; they will also be covered as related to personality 

characteristics, coping-emotion relationship, and cognitive appraisal process in the next 

sections. 

Coping Strategies or Stvles 

Many coping styles have been reported in the previous sections as available to be 

used in conjunction with different stress-related encounters. Some of these styles have 

been explained or integrated into other parts of the related topics. It might be helpful to 

discuss some of which have not been mentioned in detail. For instance, as a part of tiie 

denial process, defensiveness may work as a coping style. The influence of defensive 

style on discrepancies between self-report and autonomic indexes of stress investigated, 

and found that self-reports do not reflect actual measured indexes (Weinstein, Averill, 

Qpton & Lazams, 1968). 
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Having type A or B behavior is also considered as a coping style. It could be argued 

tiiat tills is more related to stable personality characteristics, ratiier tiian a process in which 

coping has been treated here. Type A behavior pattem differed significantiy from tiiat of 

subjects showing a Type B behavior pattem on both reported frequencies of hassles 

(higher for The Type-A scoring subjects) and hassles-content pattem. This is interpreted 

primarily as supportive of the cognitive appraisal variable in Lazams' life-events model 

(Cinelli & Ziegler, 1990). 

Another type of coping that can be found in the literature is social support. It is also 

related to extemal help-seeking behavior. The nattire of social interactions must be 

assessed to determine whether social support will be beneficial or not. Interaction with 

friends may help or hinder how well one copes with stress depending on the type of 

contact that occurs (Costanza, Derlega 8c Winstead, 1988). College students seeking 

psychotherapy (T) and a comparable group not seeking therapy (NT) were given coping 

and defense scales. The finding generally revealed higher defense and lower coping 

scores in the T group than in the NT group. Two expectations were higher denial 

(defense) in the NT group and higher logical analysis (coping) in the T Group (Thelen & 

Varble, 1978). 

Repressive coping may be conceptualized in terms of an emotion-focused coping 

style in which emotional responses are regulated by evaluative standards (Newton & 

Contrada, 1992). Repressive coping may also reflect a self-evaluative process initiated by 

psychological threats occurring under conditions of heightened self-awareness (Newton 

& Contrada, 1992). Cognitive stt^tegies, including information seeking, are related to 

positive affect, while emotional strategies, particularly tiiose involving avoidance, blame, 

and emotional ventilation are related to negative affect, lowered self-esteem, and poorer 
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understanding of adjustment among tiie chronically ill (Felton, Revenson & Hinrichsen, 

1984). 

Those who adapted to life stress with little physical or psychological stî in were 

more easygoing and less inclined to use avoidance coping tiian were individuals who 

became ill under stress. Men were more self-confident and women had better family 

support (Hollahan & Moos, 1985; Shinn et al., 1984). 

Rejection produced better physical adaptation for immediate effects; for long-term 

effects, tiie reverse is tme (Mullen & Suls, 1982). Denial is associated witii adaptive 

outcomes in the short mn; high deniers manifested reduced systolic blood pressure 

reactivity compared to low deniers. Repressive coping, heightened systolic blood-

pressure, and anxiety were correlated witii each other (Warrenburg et al., 1989). 

The type of stressor has a consistent and significant effect on the choice of coping 

mechanisms/style. Faith, fatalism, and expression of feelings were used especially when 

subjects had experienced a loss; wishful thinking when they had felt threatened, and 

rational action, perseverance, positive thinking, intellectual denial, restraint, self-adaptation, 

and humor when they had felt challenged (McCrae, 1984). 

One use of coping strategies has been suggested as follows: coping strategies as 

coping profiles can be instmmental in describing and differentiating groups of stressed 

individuals (Vitalino et al., 1990). It could be identified from an individual's coping profile 

what kind of stressor he or she is under. 

Personality Characteristics 

Personality refers to the fundamental and persistent organizational strategies that 

people use to interregulate various aspects of themselves-their cognitive and moral 
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stmctures, their emotions, their constmctions of durable or momentary social 

interferences, tiieir motives, and tiieir intents and plans O âan, 1977). 

If we take the transactional viewpoint for the stt'ess-coping paradigm, a "person" 

with his/her distinguishing features brings many significant variabilities to the coping 

phenomenon. Even this theory does not emphasize personality traits as constant variables 

in coping; what makes individual differences is partially the person's personality makeup. 

This cannot be ignored in understanding coping behavior. Personality variables can play 

or operate as "personal resources" (Holahan & Moos, 1985; Miiller & Revenstorf, 1991). 

Those variables, also called personality dispositions, include factors such as self-

confidence, self-efficacy, and perceived control. Bandura (1982) explained self-efficacy 

as judgment of how effectively one can execute a course of action necessary to deal with 

situations involving life difficulties. Bandura concludes that self-efficacy predicts a wide 

variety of adaptive behaviors, including coping behavior. 

In the study by Folkman, Lazams, Gmen and DeLongis (1986), a regression 

analysis indicates that personality variables and total appraisal and coping process have a 

significant relationship to psychological symptoms. In coping with painful transactions 

there were no significant personality differences among different coping magnitudes for 

the repression-sensitization type of coping (Classen, 1985). Mastery and interpersonal 

tmst (as personality factors) influencing appraisal and coping were significantly correlated 

with psychological symptoms (Folkman et al., 1986). As determinants of coping 

sttategies, sociodemographic factors of education and income (except for active-cognitive 

coping), personality dispositions of self-confidence and an easygoing manner, and 

contextual factors of negative life events and family support each made a significant 

moderate contribution to predicting active and avoidance coping (Holahan & Moos, 

1987). 
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A personality disposition is a stable personal property tiiat affects actions and 

reactions under a variety of stressful circumstances (Folkman, 1984; Notarius & 

Levenson, 1979). Moderating influences of coping resources on the effects of stress 

might come fix)m such dispositions as inclination toward seeking social support, fatalism, 

and mflexibility (Wheaton, 1983). Coping traits are often poor predictors of tiie ways 

people actually cope in a specific context. Traits are concemed with person-characteristics 

that exceed limited situational characteristics, whose properties are apt to produce 

variability rather tiian stability in how people cope (Folkman & Lazams, 1980,1985). 

Situational factors appear to be more influential than personality characteristics in shaping 

any particular coping process (Fleishman, 1984). 

Menaghan (1983) discusses the rationale for assuming that a variety of attitudes, 

skills, and dispositions ought to lead to better coping and adaptation, but points out that 

demonstrations of their effectiveness are still fairly vague. Still, in one study (Wieland-

Eckelman & Carver, 1990), it is demonstrated that optimism is highly correlated and with 

emotion-focused ways of coping and that this is also consistent over time. 

Another point is also mentioned in the literature in connection with the personality-

coping relationship. Locus of control is believed to make a difference in coping behavior. 

Extemals perceive higher stress than do intemals; also extemals respond much more 

through defensiveness and with much less task-oriented coping behavior than do intemals 

(Anderson, 1977; Parkes, 1984). Nationality of the individual has been said to contribute 

differentiy to intemals and to extemals on coping (Jensen, Qlsen & Hughes, 1990). 

Smith (1989) observed that coping-skills training, in relation to locus of control, may 

reduce test anxiety and give rise to generalized self-efficacy to cope better. 

As a personality issue, hardiness plays an important role in an individual's 

perception of stress and execution of coping. A stronger commitment to self, which is an 
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attitude of vigorousness toward the environment, a sense of meaningfubiess, and intemal 

locus of control, can be used to predict a person's coping execution (Kobasa, 1979). 

Emotion-Coping Relationship 

Historically, coping has been viewed as a response to emotion. Emotions are 

products of how people consttue (appraise) their ongoing tt-ansactions with the 

environment. Emotions are thus of tremendous diagnostic value, because their intensity 

and quality reveal how people think they are managing what is important to them in any 

particular context. As a person's appraisal of tt-ansactions changes, so will his or her 

emotions (Folkman & Lazams, 1985). Within the animal model of stress, coping is 

defined as leamed behaviors that contribute to survival in the face of life-threatening 

dangers (Ursin, 1978). These behaviors are initiated by fear, which motivates the 

behavioral response of avoidance or escape, and by anger, which motivates confrontation 

or attack. In similar form, avoidance and nonavoidance coping have also been related to 

emotional processing (Suls & Fletcher, 1985). Within the ego-psychology model, coping 

includes cognitive processes, such as denial, suppression, repression, and 

intellectualization, as well as problem-solving behaviors, that are invoked to reduce or 

manage anxiety and other distressing emotional states (Vaillant, 1977). The problem of 

anxiety is, to a significant extent, a problem of intmsive thoughts that interfere with task-

focused thinking (Sarason, 1984). 

Positive emotions as tied to personality measures of depression and of anxiety, as a 

result of stressful transactions, have mostiy positive inclinations in coping responses made 

to particular stressful conditions (McCrae & Costa, 1986). However, negative emotions 

such as depression have adverse effects on coping responses. It is found in the study by 

Coyne, Aldwin and Lazams (1981) tiiat the coping of depressed persons was 
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characterized by tiie seeking of emotional support, informational support and by wishful 

thinking, but tiiat depressed persons did not differ from nondepressed persons in their 

amount of problem-focused coping and self-blame. It is also indicated tiiat these findings 

are not consistent witii tiie general tiieory of leamed helplessness because in leamed 

helplessness, self-blame is most apparent in the presence of depression, and it is very 

much related to self-concept (Pearlin, Menaghan, Lieberman & Mullan, 1981). If 

personality is causally responsible for at least some of the association between coping and 

well-being, it may operate in many ways. One interpretation would be tiiat coping efforts 

provide the causal mechanism by which tiie effects of personality on well-being (positive 

emotions) are explained: individuals high in neuroticism are unhappy because they cope 

poorly; extroverts are happy because they use vigorous and effective coping (McCrae, 

1982). 

Emotions can operate in many ways in the coping process. They can minimize or 

maximize threats (Stewart, 1978), they can adjust the individual's mode for seeking 

emotional support (Zautra & Wrabetz, 1991), and they can also appear as wishful thinking 

as well as self-blaming (Lazams, 1991b). Other researches on the relationship between 

emotion and coping in humans focused on the ways in which emotion—in tiie form of 

anxiety-can interfere with cognitive functioning and so with coping (e.g.. Long, 1990; 

Weinberger, Schwartz & Davidson, 1979). The findings in the study by Newton and 

Contrada (1992) showed that highly anxiuos subjects display an opposite pattem of 

verbal-autonomic dissociation that may reflect a coping style in which threat appraisal and 

consequent negative affect confirm an emotional self-concept 

Scheier and Carver (1985) reported that positive emotions may affect the coping 

process in any one of three distinct ways. First, emotions function as "breathers," 

allowing individuals to take a break from the demands of coping. Second, positively toned 
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emotions like hope and positive anticipation can function as "sustainers" of action, causing 

persons to persist in tiieir coping efforts even when sittiations become exttemely taxing 

and demanding. Third, positive emotions can act as "restorers," facilitating recovery from 

harm or loss by restoring exhausted resources. These research findings also support the 

assumption that optimism and pessimism are highly correlated with active coping, 

complexity of coping strategies, and seeking of social support. 

Katz and Epstein (1991) found that people are more aware of affect they can relate 

to a specific stimulus than of affect for which tiiey can find no extemal referent. This 

finding also confirms the statement made by Lazams and Smith (1988) that any type of 

cognition relevant to emotion should be either in the form of knowledge or of appraisal. 

From the experiment, Katz and Epstein concluded that negative affect increased in the 

sttess period and decreased in the recovery period. These cognitive and affective 

responses to laboratory sttessors are associated with symptoms in everyday life. 

The recent view on the coping-emotion relationship is held by Lazams and his 

colleagues, who argue that the relationship between emotion and coping that derives from 

these two theoretical models is incomplete for two important reasons. First, the previous 

theories underestimated the complexity of emotion and coping processes that tend to be 

treated as unidimensional drive or arousal. However, emotion depends on cognitive 

appraisal of the significance of the person-environment relationship for the individual's 

well-being and available options for coping. Second, these earlier perspectives emphasize 

a unidirectional causal pattem in which emotion affects coping botii by motivating it and 

impeding it However, the relationship between emotion and coping in sttessful 

encounters is bidirectional, with each affecting tiie otiier (Lazams, 1982; Lazams & 

Folkman, 1984; Lazams, Kanner & Folkman, 1980; Folkman, Lazams, Pimley & 

Novacek, 1987). 

38 



In another sttidy, Folkman and Lazams (1988) concluded tiiat botii problem-focused 

and emotion-focused forms of coping were associated witii changes in emotions (see 

Figure 2). Therefore, conceptualizations of the coping that are limited to unidimensional 

approach-avoidance behaviors or defensive ego processes fall short in understanding the 

relationship between coping and emotion. The characteristics of this view are as follows. 

1. Coping processes that are generated during the heat of a stressful encounter are 

associated with changes in a wide range of ongoing emotions. 

2. Both problem-focused and emotion-focused forms of coping are associated with 

changes in emotions. 

3. Some form of coping, such as planful problem solving, may have a significant 

effect on the emotion response, whereas other forms, such as confrontive coping and 

distancing, may make matters worse, at least in some populations and in some contexts 

(Folkman & Lazams, 1988). 

There are some interpretations from the attributional theory on the emotion-coping 

relationship. As Weiner (1985) argues, expectancy and affect guide motivated behavior. 

This theory relates the stmcture of thinking to the dynamics of feeling and action. Some 

particular attributions give rise to feeling states, and tiiese emotions then guide specific 

actions (Weiner & Graham, 1989). Another research finding suggested that blaming and 

feeling that one could have avoided a certain stress encounter are successful predictors of 

poor coping. Self -blame was a successful predictor of good coping (Bulman & 

Wortman, 1977). 

The other related issue is consttuctive thinking, which refers to a person's ability to 

think in a manner that solves everyday problems in living at a minimal cost of stress 

(Epstein, 1992). It is stated tiiat tiie consttiictive tiiinking-emotion relationship is 

important in understanding coping behavior because a major path through which coping 
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ability influences symptoms is negative emotions (Epstein & Katz, 1992). Poor 

constiiictive thinkers have a selective bias toward making negative inferences about the 

self, which has widespread implications for tiieir general coping ability as related to self-

esteem schemata (Epstein, 1992). In the above mentioned study, poor constmctive 

tiiinkers reported more negative overgeneralization than did others following particular 

stress outcomes. In another study, poor constmctive thinkers showed more negative 

thoughts related and unrelated to the experiment and more negative affect throughout the 

experiment. It is concluded that (a) poor constmctive thinkers spontaneously generate 

negative thoughts in the absence of extemal world/stressors, and (b) they appraise extemal 

stressors as more threatening than do good constmctive thinkers (Katz & Epstein, 1991). 

Cognitive Appraisal Process 

Although certain environmental demands and pressures produce sttess in substantial 

numbers of people, "individual and group differences" in the degree and kind of reaction 

are always evident People and groups differ in their sensitivity and vulnerability to certain 

types of events, as well as in their interpretations and reactions (Dewe, 1991; Lazams & 

Folkman, 1984). In order to survive and flourish, animals (humans particularly) are 

constmcted biologically to be constantiy evaluating (appraising) tiieir relationships witii 

the environment with respect to those relationship' significance for well-being (Lazams, 

1991c). If a person (or animal) appraises his or her relationship to the environment in a 

particular way, then a specific emotion tied to the appraisal always results; and if two 

persons make the appraisal, then they will experience the same emotion regardless of the 

actual circumstances, which could also be consistent witii tiie individual's neural makeup 

and tiie collective mind (Steptoe & Vogele, 1986). 

40 



In order to understand variations among individuals under comparable conditions, 

we must take into account the cognitive processes that intervene between the encounter and 

the reaction, as well as the factors that affect the nature of mediation. This cognitive 

appraisal process, explained by Lazams and Folkman (1984) (also in Folkman & Lazams, 

1985), has three components. The first one is primary appraisal, in which a person judges 

whether an encounter is irrevelant, benign-positive or sttessful. Sttessful appraisals are 

defined as threat, challenge, or harm-loss. The second one is secondary appraisal, in 

which the person evaluates coping resources and options answering the question "What 

can I do?" to overcome the judgment made in the primary appraisal. The third component 

of this process is reappraisal, which refers to changing the appraisal in response to new 

information from the environment or information from the person's own reactions. The 

reappraisal can be in defensive form, in which the person interprets the event in a more 

positive way to reduce incoming threats and challenges. 

As generally predicted by the transactional view of sttess and coping, psychological 

appraisals of the problem are strongly related to coping rates (Moos & Swindle, 1990a; 

Stone & Neale, 1984). Another issue on the appraisals tiiat tiie findings suggest is that 

persons can be taught to use different coping strategies, especially isolation of feelings 

and situation redefinition (Holmes & Houston, 1974) and cognitive resttucturing and 

biofeedback (Murphy, Tosi & Pariser, 1989) where tiiey are appropriate. Instt̂ ucting 

subjects to intellectualize a tiireatening stimulus leads to reductions not only of 

physiological activation but also of subjective upset (Takenaka & Zaichkowski, 1990; 

Steptoe & Vogele, 1986). 

Variability in coping is at least partially a function of people's judgments about what 

is at stake (primary appraisal) in specific stt-essful encounters and what tiiey view as the 

options for coping (secondary appraisal) (Folkman et al., 1986). This point enlightens the 
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subjective meaning of the stressful ttansaction. This perspective leads the argument to a 

cognitive-social leaming domain. The person is not a passive receiver of extemal 

information. The appraisal process is quite similar to Bandura's outcome expectancy and 

efficacy expectancy. The extteme point can be seen as "there is notiiing good or bad, but 

thinkmg makes it so," verbalized by Shakespeare. 

As Ekehammer (1974) states, the person is a function of tiie situation, but also, and 

more importantly, the situation is a function of the person through the person's (a) 

cognitive constmction of the situation, and (b) active selection and modification of 

situations. Coping, like all other behaviors, is a product of botii personal and situational 

influences, as could be viewed by a social leaming theory such as that of Bandura (1977, 

1982). In reciprocal determinism, Bandura argues that the causality of human behavior is 

not one-way; rather, it is a reciprocal influence of person, environment, and behavior 

relationships (see Figure 3). 

The study by Long (1990) tried to explain the relationship among coping sttategies, 

gender, and environmental characteristics. This study showed that coping responses, as 

assessed by scales from the modified WCC, Ways of Coping Checklist, by Vitalino, 

Russo, Carr, Mauiro and Backer (1985), (originally by Folkman & Lazams, 1980), are 

significantiy related to sex-type personality ttaits (instmmentality and expressiveness), to 

specific characteristics of the work environment in which the sttessful episode occurs 

(demands and resources), and situational characteristics such as the importance of the 

sttessor. The variables explained most of the variance in all three types of coping, after 

removing the effects of sex. These findings are also supported by the social leaming 

tiieory, which holds tiie idea tiiat tiiere is a general independence of sex-role personality 

traits and behaviors. 
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The active problem-solving focused approach to managing sttess that is 

characterized by active problem-solving coping was reflected in the significant 

contribution of expressiveness and is likely due to the support-seeking items on the 

corresponding scale (Long, 1990). 

Coping as a Process 

In the findings of the study by Folkman and Lazams (1985), coping appeared to be 

a complex process. On the average, the subjects used combinations of most of the 

available forms of problem-focused coping and emotion-focused coping at every stage of 

an examination process. Different forms of coping were notable during the anticipation 

and waiting stages. Problem-focused coping and emphasizing the positive aspect were 

more prominent during the former, and distancing more prominent during the latter. The 

complexity of emotions and their cognitive appraisals reflect ambiguity regarding the 

multifaceted nature of the exam and its meanings, especially during the anticipation stage. 

The issue here is that situation-specific self-reported coping behavior should be examined 

cautiously. The items or questions to be asked must be well defined and designed for that 

specific situation and the interpretation of coping behavior must be related to coping 

outcomes, or "How well they worked" (Aldwin & Revenson, 1987; Lazams, DeLongis, 

Folkman & Gmen, 1985; Stone, Greenberg, Kennedy-Moore & Newman, 1991). 

The coping pattems cannot be classified in only two categories as problem- and 

emotion-focused coping. Problem-focused coping is not a homogeneous category; 

coping may depend upon whether problems occur either in an interpersonal or in an 

impersonal context and whetiier one prefers to act independentiy or seek out aid from 

otiiers, as argued by Fleishman (1984). Interrelationships among tiie coping categories 

showed that direct action, a problem-solving mode of action, is negatively correlated with 
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more emotion-focused coping (distraction, situation redefinition, acceptance) and 

positively related to another direct mode of action, seeking social support (Billing & 

Moos, 1984; Stone & Neale, 1984). 

Coping mechanisms reduce the relationship between role sttains and emotional 

sttesses. By this criterion, the effective coper is one who is under severe sttains but feels 

no Sttess. The more efficient the coping, the more insubstantial the statistical associations 

of the strain and coping (Pearlin & Schooler, 1978). 

A different perspective comes fh)m the study by Roth and Cohen (1986) in which 

coping types were conceptualized as approach and denial/avoidance of coping target. 

There are different aspects of threat to approach and to avoidance. Denial in this process 

is likely to be quite beneficial early on in a ttaumatic episode, or if it is only partial or 

tentative, or if it occurs in a situation that is both unconttollable and too threatening to 

integrate. When the individuals are faced with a tiireat, tiie instmctions to redefine tiie 

threat so as to reduce its sttessful quality and to isolate the feelings of sttess are effective 

in reducing sttess (Holmes & Houston, 1974). 

Control over the problem usually does not influence how often direct action is used 

to cope with the problem; nonetheless, decreased levels of conttol are associated with 

increased use of catharsis and acceptance (Stone & Neale, 1984). Personal control can 

have multiple functions in any given sttessful encounter. Conttol beliefs and appraisals 

can also be influenced by a single stressful tt^ansaction or a succession of transactions; in 

this situation, control functions as an outcome variable (Folkman, 1984). Such encounters 

can allow one to (a) determine tiie personal meaning or tiie significance of conttol in 

relation to what is at stake for tiie individual in tiiat encounter and what cost as well as 

benefits of exercising conttol might be, and (b) explore tiie question (conttx)l over what), 

and evaluate the fit between appraisals of conttollability and actual characteristics of the 
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situation and between appraisals of conttollability and coping (Folkman, 1984). These 

perceptions of conttol, whetiier they are shaped by generalized beliefs or by situational 

contingencies, need to be examined in tiie context of specific sttessful encounters 

(Folkman & Lazams, 1984). 

Anotiier example of a potentially maladaptive style of appraisal and coping is 

suggested by Linden and Feurstem (1981), who describe a tendency of hypertensives to 

be disposed toward threat appraisals and aggressive or angry behavior in social situations. 

They conceptualize this style as a deficit in social competence. 

Age and Gender Differences 

Theories of coping usually view coping sttategies as specific responses to the 

particular sttesses that people encounter. These responses are often also age specific in 

terms of the coping sttategies used in that transaction. Age has a role in determining 

coping-strategy choice, although its influence is limited in scope and modest in sttength. 

The recent studies indicated that emotionally expressive sttategies and problem solving 

were more closely related to the age factor (Felton & Revenson, 1987). The declines with 

age in affectivity, or its expression, and in help-seeking behavior have been observed. Life 

events might also have indirect effects on mood through an age variable (Eckenrode, 

1984). 

There have been some interpretations and predictions on coping from the 

developmental psychology perspective, too. These are contextual interpretations and 

developmental stages that make (1) people regret and become more passive as they grow 

older (Gutmann, 1974), (2) people become more mature in their coping behavior as they 

grow older (Vaillant, 1977), and (3) men and women have different flight paths over the 

life span (Folkman et al., 1987), which make them distinctiy exposed to sttess and to the 
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coping process and which have to be taken into account when one is interpreting age- and 

gender-related differences in coping. There is anotiier point in tiie sttidy by Folkman et al 

(1987) which demonstrates tiiat age differences in coping (after conttolling differences in 

response rate) are sttiking and consistent. The younger people use proportionately more 

active, interpersonal, problem-focused forms of coping tiian do tiie older people, and older 

people use proportionately more passive, intt̂ apersonal, emotion-focused forms of coping 

than do the younger people. 

It appears in the recent studies also that some gender differences are relatively 

consistent In the sttidy by Folkman et al. (1986), men used more self-conttx)l, which 

involves keeping one's feelings to oneself, than did tiie women, and tiie women used more 

positive reappraisal than did tiie men. The results are very much in line witii stereotypic 

gender outiooks in many societies. In anotiier sttidy (Folkman & Lazams, 1988), positive 

reappraisal is more related to the decrease in disttess and an increase in positive feelings in 

the younger people/group and with a worsened emotional state in the older group. The 

younger group seems to be more inclined to confrontive coping, while the older group 

seeks more social support resulting in positive emotions. Thelen and Varble (1978) 

demonsttated that gender differences in defensive coping for experimental and conttol 

groups were significant in terms of groups' emotional state. 

The gender differences in the use of self-conttol (Folkman, Lazams, Pimley & 

Novacek, 1987) are consistent witii many societal values, which encourage men not to 

express their emotions. There were no gender differences in the two major problem-

focused forms of coping-confrontive coping and problem-solving-a finding which is 

contrary to the stereotypic societal expectation that men make more use of problem-

focused coping than do women. In another study (Billings & Moos, 1984), among some 

predictive variables such as social resources, stressors, and disfunctionality, gender had 
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more predictive value for effects of stress-attenuation or buffering than otiier variables. In 

a similar study by Wallbott and Scherer (1991), in addition to gender differences, coping 

style also seems to have a prominent impact on sttess and sttess outcomes. 

In the study by Folkman et al. (1986), age differences in coping were sttong and 

consistent. The younger people used proportionately more active, interpersonal, problem-

focused forms of coping (confrontive coping, seeking of social support, planful problem 

solving) than did the older people, and the older ones used proportionately more passive, 

inttapersonal, emotion-focused forms of coping (distancing, acceptance of responsibility, 

and positive reappraisal) than did the younger people; similar results were found also in 

Folkman and Lazams (1980). 

Interpretive Summary of Literature Review 

As an interdisciplinary concept, the phenomenon of sttess approaches human 

behavior from three different aspects. These are the social, psychological and 

physiological components of the human-behavior repertoire. These perspectives are not 

necessarily mutually exclusive, most of the time, they undertake cooperative work in 

seeking workable approaches to stressful ttansactions and organism relationships in order 

to systematize the underlying dimensions of sttess for human beings' social, 

psychological, and somatic functioning. 

Both the ttaditional and the ttansactional views of sttess and coping can be applied 

to different situations of sttessful encounters. The ttaditional views emphasize more 

intemal, person-specific variables tiiat account for sttess-coping relations. On tiie 

conttary, the ttansactional view assigns greater importance to the extemal variables, 

studying the phenomenon in a person-environment paradigm. In terms of the present 

study, acculturative sttess and coping seem better suited to the ttansactional view than to 
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tiie traditional approach. Understanding of the acculturative process requires investigation 

of both person- and situation-specific characteristics. Since there is no single, definable, 

and specific situation in which the acculturative process takes place, it is hard to stabilize 

environmental changes and thus study the acculturative process from the individual aspect 
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Figure 1. Transactional Sttess Process (Folkman & Lazams, 1984) 
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Figure 2. Coping as Mediator of Emotions (Folkman & Lazams, 1988) 
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CHAPTER m 

METHODOLOGY 

The current study employed descriptive, causal-comparative and coirelational 

research designs. The descriptive part of tiie sttidy involved exploring demographic 

variables (gender, age, length of stay, student stattis, marital stattis, and nationality). The 

significant group differences were searched by causal comparison. The correlational part 

investigated the relationship between different forms of coping behavior and self-perceived 

negative feelings as well as otiier demographic variables. 

Subjects 

As stated earlier, today approximately 350,0(X) intemational students are attending 

colleges and universities in the United States. Despite tiie fact that foreign students come 

from all over the world, not all of the intemational students are experimentally accessible. 

The largest numbers are from south and east Asia (32.5 percent of the total intemational 

students), the Middle East (28.8 percent), and Latin America (17 percent) (Das, Chow & 

Rutherford, 1986). For this reason the study relied on these proportions and the main 

intemational student groups will reflect the majority of the intended population. Since 

there was not enough responses from Latin American students, the major groups of 

intemational students to be included are Turkish, Indian, Chinese, Japanese, Arabic, 

Bangladeshi, and Pakistani. Five university campuses where intemational students 

constitute a large part of the population were chosen for the representative sample. These 

universities are Texas Tech, Texas A&M, University of Texas at Austin, University of 

Houston, and Ohio State University. Approximately 338 students from these nationality 
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groups were recmited for this study, and the sampling will approximate tiie 

representativeness of other demographic characteristics such as age, student status, gender, 

and duration as much as possible. The sample was restricted to students each of whom 

was bom in his/her own country, came just to study in the United States, and experienced 

relative degrees of cultural-adjustment problems. The sample did not include those who 

were not yet in any graduate or undergraduate program. There are many students who are 

engaged in acquiring English-language proficiency and/or are waiting for other 

requirements to be met. Therefore, the sample in this study was restricted to 

undergraduate and graduate students enrolled in various disciplines. 

Measures 

Demographics 

The first part of the instmment includes demographic variables. There are 6 

demographic questions on this part inquiring the subject's age, gender, length of stay in 

the USA, marital status, nationality, and student status. 

Coping Questionnaire 

There is no coping scale that is entirely suitable for intemational students. Most of 

tiie existing coping scales are work related or sittiation specific. A coping scale for 

intemational students was developed and used in tiiis study, and tiie process of validation 

was carried out before further data analysis. This scale contains 56 items, and five 

subscales on a 5-point, Likert-type scale ranging from "never/not applicable" to "very 

frequently," and one open-ended format question for otiier coping behaviors tiiat can be 

added by the rater. 
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This instmment taps five major coping styles or mechanisms specific primarily to 

intemational students experiencing acculturation sttess. These styles are active planning 

(11 items), seeking extemal help (13 items), tuming to religion (6 items), 

acceptance/cognitive resttiicturing (8 items), and avoidance/disengagement (18 items). 

This scale is a modified version of COPE developed originally by Carver, Scheier and 

Weintraub (1989) for the general study of daily sttess. The number of the scales in the 

original COPE was 13, with four items in each scale. The idea behind changing or 

modifying this scale for intemational students was that the COPE scale was more general 

and thus not well related to intemational students' specific coping behaviors. The other 

concem with this scale was that there were many subscales that seemed to overlap each 

other, in other words, theoretically measuring the same constmct, each with a small 

number of items. For example, the items in the first three subscales, namely action coping, 

planning, and suppression of competing activities, all measure coping in explicit behavioral 

terms. Witii additional items incorporated in these scales, the combined scale is here 

called active-planning coping. This scale contains items which pertain to the process of 

taking active steps, initiating direct action, increasing one's effort, coming up with action 

sttategies, focusing on the current issue, and thinking about what steps to take and how 

best to handle tiie problem. This form of coping can also be called cognitive-behavioral 

dimensional coping. 

Anotiier coping sttategy extt^cted from COPE is seeking extemal help. The original 

scale was separated into two scales, namely seeking social support for instmmental 

reasons and for emotional reasons in the original insttnment. The examination of these 

two scales revealed tiiat tiiey measure tiie person's tendency to seek extemal help eitiier 

concrete or emotional; botii of tiiem accenttiate help-seeking behavior. As Carver and his 

colleagues indicated, botii scales concepttially measure emotion-focused coping. In this 
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type of coping tiie person tties to secure his/her sttessful ttansaction by obtaining social 

support. 

Anotiier coping stt̂ ategy is that of ttiming to religion. In tiie previous research (e.g., 

McCrae & Costa, 1986; Stone & Neale, 1984), religion has also been indicated as an 

important coping strategy or style. 

As a different coping strategy, acceptance/cognitive resttiicturing is related to tuming 

to religion in some ways, for botii imply mental processing of ongoing coping behavior. 

However, they are distinct in the person's tendency toward being eitiier extemal or intemal. 

Acceptance and cognitive restt̂ ucturing depict the person's engaging in tiie reality of the 

stressful ttansaction around him/her and taking constmctive steps to deal with it 

The final coping style is avoidance/disengagement. This form of coping is almost 

the opposite of the preceding one, acceptance/cognitive resttiicturing. This scale consists 

of three types of escaping or avoidance behavior: behavioral, mental, and biochemical 

disengagements. In the COPE those were separate strategies, and there were only nine 

items for these types of coping. The modified version has 18 items, and the biochemical 

form of disengagement has been added. 

Feeling Questionnaire 

The third part of the instmment is the Self-Perceived Negative Feelings Checklist for 

Intemational Students. The scale has 25 items associated mostly with intemational 

students' feelings when they come into contact with the American culture. These feelings 

include those of alienation, unhappiness, rejection, worry, confusion, loneliness, feeling of 

nothingness, hostility, aggression, hopelessness, dissatisfaction, guilt and dependency. 

These are very diverse feelings which are believed to be experienced by intemational 

students sometime during their stay here. 

54 



A pilot study was done on tiiis scale, and its validity and reliability measures were 

promising. Factor analysis for validity and Cronbach's alphas for reliability are reported 

witii a larger sample of this study in chapter 4. 

Data Collection 

The questionnaires were distributed to intemational students at five universities, 

Texas Tech, Texas A&M, The University of Texas at Austin, The University of Houston, 

and Ohio State University. The disttibutions of the questionnaires were made by contacts 

with the Intemational Student Office and with intemational student organizations. After 

official contacts with the Intemational Student Office, one executive member from each 

student organization was asked to hand carry the questionnaires to the members of his or 

her members of the organization. 

Instmctions about distributing the questionnaires to students were provided to the 

executive member of each organization conceming restrictions of sampling, 

confidentiality, and other issues. No name or identification of the subject was required 

except some specific information on the background questionnaire. 

After collecting the completed questionnaires from their members, the executive 

members delivered the responses to the Intemational Student Office. The contact persons 

in the Intemational Offices mailed them to the author of the present study. 

Data Analvsis 

This phase of the study started with the establishment of validity and reliability for 

the instmments used in this study. Separate factor analyses were mn for both 

instmments, and their Cronbach's alphas, inter-item reliability coefficients were reported. 
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The first data analysis was performed on independent measures. This exploratory 

stage of analysis provided a general picttire of demographic and other measures. This part 

explored some preliminary points under investigation, and was also able to answer 

questions three and four. 

Another stage of data analysis involved correlation of different coping strategies and 

tiie otiier variables, namely, age, gender, sttident stattis, marital stattis, nationality, and 

affective experiences. The major question answered by this analysis was tiie relationship 

between various coping styles and negative feelings. 

A 2 x 3 x 2 x 2 multivariate analysis of variance was performed on the relationship 

between dependent measures of coping strategies and independent measures of gender, 

nationality, student status, and marital status. The first step was to show combined effect 

of factors on five coping strategies in a multivariate fashion. Then all independent 

measures were analyzed in accordance with the respective questions and hypotheses. 

Univariate F statistics and Scheffe's multiple comparison test helped to explain the 

differences that exist between the concemed populations. Separate factorial analyses of 

variance were performed on total coping and negative feelings. 

Multiple regression analysis was performed in order to estimate the predictions 

requested in question six and to provide supplemental information on the relationship 

between criterion and predictor variables. Hierarchical multiple regression was preferred, 

and the entry of predictors was assessed by the correlations between the variables and by 

the emphasis that has been given to them on the previous studies and findings. 

Significance of tiie Sttidv 

Intemational students mainly come to the United States primarily to study in a 

particular academic field, sometimes designated for them, and are expected to be 
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successful in that area. Even in tiie same cultural context, most sttidents are provided witii 

many services enabling tiiem to be successful. For intemational sttidents tiiose services 

may or may not be available or appropriate. How can we expect tiiem to succeed in their 

academic fields while tiiey are going tiirough major life crises stemming from acculttirative 

Sttess? Success cannot be evaluated witiiout consideration of otiier variables involved in it 

From previous researches, one can assess what other variables have to be taken into 

account in the case of intemational students' acculttiration process. However, we still need 

to understand the way in which they cope with the various problems and facilitate their 

means of acculturation. 

Another area to which this study will contribute is tiiat of tiie helping devices 

designed to serve intemational students. In a multicultural setting, most helping 

professionals are confused and do not know what steps to take with an individual who has 

a different culture of origin. With intemational students, this complexity is even greater. 

The results of this study will delineate this point by identifying major sources of 

intemational students' coping behavior and their use of one or another particular coping 

sttategy with respect to their nationality, gender, age, student status, and marital status. 

The findings will either provide the basis for common coping tendencies among 

intemational students or will assure us that there is no commonality across nationality 

groups conceming the acculturative coping process. This will make the helping process 

easier for helping professionals. 

Finally this study will add knowledge to the understanding of acculturative sttess 

and coping from a cross-cultural perspective. The differences among intemational 

students' experiencing the acculturation process will confirm or disconfirm information 

provided by the previous studies and will offer paths to new directions for further studies 

on intemational students' process of coping with acculturative sttess. 
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Chapter Summary 

This chapter contains sections relevant to the methodology of the study. The basic 

research design, subjects involved, instmments used and their scopes, data collection and 

statistical analysis procedures have been integrated into the previous objectives and 

specific problem area as well as the significance of the study. 
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CHAPTER rv 

RESULTS 

To make reading easier on the results part, the basic questions set to be answered by 

this study are repeated here. So, it will be more convenient to refer any result and analysis 

to the specific question. 

1. Is there any relationship between self-perceived negative feelings and coping 

behavior in acculturative sttess on intemational students? How are those 

negative feelings related to different forms of coping sttategies? 

2. What are the most and the least frequent coping styles intemational students use 

regardless of other variables? 

3. Are there any significant differences among nationality groups regarding coping 

strategies and self-perceived negative feelings? Are there also gender, student 

status, and marital status differences? 

4. How is duration (length of stay) related to coping styles and the whole coping 

process? What will be the relationship between length of stay and negative 

feelings? 

5. Do gender, student status, marital status, and age play significant roles in the 

intemational students' coping process? 

6. How do these independent measures interact with different coping styles? 

7. Which variables in tiie study can predict intemational students' general and otiier 

specific coping styles? Can we predict intemational sttidents' coping behavior 

from negative feelings, length of stay, age, gender, nationality, sttident stattis, 

and marital status? What also would the prediction be for affective experiences? 
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Sample Characteristics 

Data were collected from 338 male and female intemational students. Frequency 

disttibutions describing subjects' gender, nationality, sttident stattis, and marital status are 

shown in Table 1. The sample restrictions and evaluation of assumptions yielded a final 

sample size of 322. Of tiiese students, 106 female and 216 male, 96 were from tiie 

Middle East (Turkey, and some Arabic countries), 108 were from Soutiieast Asia (India, 

Pakistan and Bangladesh), and 118 were from Far East Asia (Japan, China, Taiwan, Hong 

Kong). 200 of them were single and 122 were married. Ninety-nine of them were 

undergraduate and 223 of them were graduate students. Mean age of the total sample was 

26.10 years, and mean length of stay in the United States was 29.49 months. 

Prior to analysis, five coping measures, self-perceived negative feelings, and 

other demographic variables were examined through various SPSS programs for 

accuracy of data entry, missing values, and fit between their distributions and the 

assumptions of multivariate analysis. Twelve cases with missing values were deleted. 

To improve pairwise linearity and residuals and to reduce the extteme skewness and 

kurtosis, total coping and feeling measures were logorithmically transformaed. On the 

coping questionnaire, one item was rated as "never" and "not applicable" with 0 for 

both. To make distinctions between tiiese two different answers, "not applicable" was 

recoded 0 and "never" recoded with transformation as 1. There was only one item 

which needed such a distinction. That item was "I get support fix)m my spouse." 

Other scores are also linearly ttansformed, and final rating is based on 0 for "nat 

applicable" and 5 for "very frequently." 

Two cases with exttemely low g scores on coping behaviors were found to be 

univariate outliers; two other cases were identified through Mahalanobis distance as 

multivariate outiiers witii i2<.01. All 4 outiiers were deleted, leaving 322 cases for 

analysis. 
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Validitv of Insttiiments 

Exploratory factor analysis was conducted on tiie records of approximately 322 

intemational students using iterated Maximum Likelihood extraction witii oblique 

rotation tiirough SPSS FACTOR for botfi Coping scales and Self-Perceived Negative 

Feeling scale. To explore the evidence of the validity of tiie data, principal components 

extraction was used prior to principal factors extraction to estimate number of factors, 

presence of outliers, and absence of multicollinearity, and factorability of the 

correlation matrices. With an a=.001 cutoff level, conceming cases were identified as 

outiiers and deleted from principal factors exttaction. 

The results of the factor analysis supported the attempt to develop scales that 

would assess relatively distinct and theoretically fit aspects of coping. On the Coping 

Questionnaire (see Appendix A), five factors were exttacted. This matched the 

previously established theory of five coping scales. The high fit of the results was 

partly the result of the fact that an already factor analyzed coping scale was used and 

was adjusted for intemational students. This issue fully discussed in the 

Methodology section. Furthermore, the items added or combined witii the existing 

one had been studied before, and two times pilot studies with smaller sample sizes 

were performed on them. Since this coping questionnaire had been developed 

primarily for this study, less conservative inter-item correlation coefficient levels were 

preferred, .30 and above. Factor loadings of the Coping Scale are reported in 

Appendix B. 

Factor analysis on self-perceived negative feelings revealed that 25 items of this 

scale consistentiy appeared to be unidimensional. Results of factor analysis showed 

that only one eigen value was greater than 1. These twenty-five items were extracted 

from previous studies. With smaller sample sizes, factor loadings were lower than the 

present results. For the present one, factor loadings range from .42 to .73, mostiy in 
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tiie .60s (see Appendix B). Therefore, tiie results supported the background tiieory 

and validated the unidimensionality of tiie scale. 

Reliabilitv Analysis of Insttiiments 

For tiie reliability analysis, Cronbach's alphas were obtained using SPSS 

Reliability with tiie alpha option to determine tiie intemal consistency of the total scale 

and individual subscales. Reliability estimates were found for tiie total coping scale, 

for all coping subscales, and for the Self-Perceived Negative Feelings CheckUst and 

can be seen in Table 2. 

Reliability analysis revealed tiiat acceptance (a=.94) and avoidance/disengagement 

(a=.91) subscales had the highest reliability coefficients among all subscales. The otiier 

reliability estimates were as follow: active coping (a=.82), extemal help seeking (a=.82), 

and tuming to religion (a=.77). The Self-Perceived Negative Feeling Checklist had a 

reliability coefficient alpha of .94. For the total coping scale tiie reliability coefficient was 

.91. The overall picture of reliability estimates is well grounded, and the results show that 

significant findings could not be seriously violated by the threats from reliability of the 

measures. 

Investigation of Coping Behavior-Negative Feelings 

Relationship 

The search for a basic relationship between general coping as well as other 

specific coping behavior and negative feelings was carried out by cortelational 

investigation. For exploratory reasons and to answer question I of the study which 

asks whether there is a relationship between the total coping pattems and other 

coping pattems and the negative feelings, nonzero Pearson correlation coefficients are 

reported on Table 3. The results revealed tiiat there is a positive linear relationship 

between general coping and negative feelings experienced by intemational students. 
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The correlation coefficient for the relationship between total coping and self-

perceived negative feelings was r=.42, j2<.01, which did not support the hypotiiesis 

that there is a negative correlation between the two. On eitiier part, 18 percent of tiie 

variance can be determined between each other. This considerable correlation was 

due partly to the high correlation on two subscales, namely, acceptance and 

avoidance. However, correlation coefficients between these subscales and negative 

feelings were not all positive linear. For active coping, 1=-. 11, p<.05, for extemal help 

seeking, i=.20, i2<.01, for tuming to religion, r=.04, for acceptance, r=-.31, i2<.01, and 

for avoidance/disengagement, r=.58, J2<.01 (see Table 2). The correlation coefficients 

were consistent with being emotion-focused and action-focused coping domains of 

the subscales. The avoidance/disengagement subscale is highly rated as emotion-

focused coping and, as might be expected, came up with a high correlation with 

negative feelings. Negative correlations appeared on one of the nonemotion coping, 

active coping. There was no relationship between tuming to religion and negative 

feelings. 

Frequentiv Used Coping Behavior Among Groups 

This part answers question two which asks what is the frequently used coping 

styles for different groups. Among intemational students, tiie most commonly used 

coping style is tuming to religion (mean item response, M=3.62), and the second one 

is active coping (M=3.58). Extemal help seeking (M=2.99) and acceptance/cognitive 

resttiicttiring (M=3.05) are tiie moderately used coping styles. Avoidance/ 

disengagement (M=2.12) is the least frequently used coping style (see Table 4). Of 

intemational groups, the Middle East students have a more extensive coping repertoire 

tiian do tiie otiiers from tiie total coping perspective (M=3.10-cell means on mean item 

responses were exttacted from and can be seen in Tables 13-19). Soutiieast students 
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(M=2.88) and the Far East students (M=2.82) seem to be less successful at coping 

than do the Middle East sttidents. Single (M=2.89) and married students (M=2.98) 

appear to be using almost same level of general coping skills. There are also gender 

differences; female students scored more than male students on general coping 

(M=3.04 for females, M=2.87 for males). There were not real significant differences 

for graduate and undergraduate students on the general coping. Details on the 

differences, relationships and interactions will be investigated with other statistical 

procedures in the later sections. 

Multivariate Analysis of Variance 

This part of the data analysis is mainly related to questions three, five and six. A 

2 x 3 x 2 x 2 multivariate analysis of variance was performed on dependent variables 

of five coping measures (active-planning coping, seeking extemal help, tuming to 

religion, acceptance, and avoidance/disengagement) and independent variables of 

nationality (the Middle East, Southeast and Far East), marital status (single, married, 

divorced, and other) student status (graduate and undergraduate), and gender (female 

and male). From the collected data, marital status yielded only two levels to be 

analyzed, namely single and married. 

For this analysis, tiie SPSS MANOVA program was used for tiie analyses witii 

the sequential adjustment for nonorthogonality. The order of entry for independent 

variables was not important and entered as GENder, NATionality, STUdent status and 

MARital status. The results of evaluation of assumptions of normality, homogeneity 

of variance-covariance mattices, linearity, and multicollinearity were checked, and only 

homogeneity of variance violated in some of the significant results. The other concem 

for multivariate and univariate factorial analysis was that one of the cell size had five 

observances in it. These concems and limitations are mostiy related to four-way 
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interactions, and will be mentioned in appropriate places. Because of tiiese limitations, 

the four-way interactions will be cautiously interpreted, and will be considered along 

with lower-level interactions. Due to tiie fact tiiat higher-level interactions are less 

reliable than lower-level interactions, the examination was started with main effects and 

then was proceeded to higher-level interactions. 

With the use of Wilk's criterion, tiie combined dependent variables were 

significantiy affected by all independent variables, gender, F=(5,295)= 3.94, p< .005, 

nationaUty, £=(10,590)= 13.27, u< -001, sttident stattis E(5,295)=3.36, £< .01, and 

marital status E(5,295)=8.54, p< .(X)l. Two-way interactions were also significant for 

GEN BY NAT, £(10, 590)=4.02, E< .001, GEN BY STU, £(5,295)=2.53, c< .05, 

NAT BY STU, £(10, 590)=2.33, p< .01, NAT BY MAR, £(10,590)=2.88, |2< .005, 

STU BY MAR, £(5, 295)=2.65, i2< .05, except for GEN BY MAR, £(5, 295)=1.38, 

j2< .230. Three-way interactions were significant for GEN BY NAT BY STU, £(10, 

590)=4.17,12< .001, GEN BY NAT BY MAR, £(10,590)=3.40, c< .001, GEN BY 

STU BY MAR, £(5, 295)=2.74, |2< .05, but not for NAT BY STU BY MAR, £(10, 

590)= 1.79, p< .059. All combined four-way effects were also significant, £(5, 

295)=2.81, J2< .05. Effect size measured by partial eta squared were reported in Table 

5. Follow-up statistics for MANOVA was performed with univariate statistics. 

These specific main effects and the interactions for each of the dependent 

variables (coping measures) were investigated through univariate Fs (see Tables 6-10). 

Significant simple effects are checked witii one-way ANOVA, and followed by 

Scheffe's multiple comparison test for nationality differences. Only significant simple 

effects are reported with target cell means, showing highest or lowest mean item score 

among groups. Some of the significant interactions are plotted and and given at the 

end of the chapter. 
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On tiie active coping, univariate F statistics revealed tiiat only nationality, £(2, 

299)=4.32, j2< .01, and sttident stattis, £(1, 299)=13.44, c< .001, have significant 

effects. Scheffe's multiple comparison test yielded significant nationality differences. 

The Far East sttidents scored more on active coping (M=3.73), and Soutiieast sttidents 

used least active coping, (M=3.38). The Middle East sttidents scored between tiie two 

(M=362). However, Scheffe's test yielded only significant difference between the Far 

East students and otiier two groups. Graduate sttidents (M=3.68) showed more 

tendency to use active coping than did undergraduate sttidents (M=3.37). The only 

significant interaction effect was a tiiree-way interaction of GEN BY NAT BY MAR, 

£(2,299)= 5.34, j2< .005. For this interaction, female married students from the Far 

East (M=3.89) significantly differed from their counterparts (see Figure 4), and 

significant pairwise differences found between female married Far East (M=3.89) and 

Southeast students (M=3.18). Another simple effect for this interaction found was 

that male single students from Southeast (M=3.25) scored less than did other two 

groups on active coping. 

On the extemal help-seeking coping, the significant main effects were found for 

gender, £(1,299)=8.35, j2< .004, and for marital stattis, £(1 299)=19.19, B< .001. 

Female students (M=3.15) and married students (M=3.22) scored more than did their 

respective groups. The significant interaction effect was a three-way interaction only 

for GEN BY NAT BY STU, £(2,299)= 3.99, J2< .05. The major single effect for tiiis 

interaction male graduate students from the Middle East (M=3.12) and the Far East 

(M=2.92) sought more extemal help than did male graduate students from Southeast. 

Among Southeast undergraduate students female students (M=3.34) seemed to be 

seeking more extemal help than did male students (see Figure 5). The Middle East 

undergraduate students differed on gender, and female students (M=3.18) favored 

more use of external help seeking tiian did male students. Among tiie Far East 
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graduate sttidents, female students (M=3.31) scored higher on extemal help seeking 

than did male students (see Figure 6). 

The only main effect for coping measure on tuming to religion was sttident 

Stattis, £(1,299)=5.01, j2< .05, and tiie interaction effect tiiat reached to significance 

was GEN BY NAT BY STU witii £(2,299)=4.32, u< .01. Graduate students scored 

higher than did undergraduate students (M=3.67 for graduates, and M=3.51 for 

undergraduates). Some simple effects were also found for tiiis interaction, and 

nationality differences were clarified witii Scheffe's multiple comparison test at alpha 

level of .05. The Middle East female graduate students (M=4.13) and Far East male 

undergraduate students (M=3.95) tended to ttim to religion when faced with 

acculttirative sttesses (see Figure 7). Anotiier simple effect for tiiis interaction came 

from the gender differences on the Middle East graduate students: Female students 

(M=3.20) scored higher than did male students (see Figure 8). 

On scale four, acceptance/cognitive restmcturing, two significant main effects 

were nationaUty, £(2,299)=61.98, c< .001, and sttident stattis, £(1,299)=6.79, c< 

.01. Highly different cell means emerged for nationality groups on acceptance: the 

Middle East (M=3.84), Southeast (M=3.26), and Far East (M=2.23), and these scores 

significantiy differed from each other. Undergraduate students (M= 3.22) showed 

more inclination toward acceptance than did graduate students (M=2.97). However, 

all the interaction effects were significant at various significance levels except for the 

GEN BY MAR interaction (see Figure 9), £(1,299)=1.32, £< .840. Since there are 

many significant interactions, the focus is here given to the three-way interaction of 

GEN BY NAT BY STU due to violation of homogeneity of variance in the other 

significant interactions. For this three-way interaction, one of the simple effects was 

that being male and graduate student with different nationality made significant 

contribution of the factors to acceptance: The Middle East (M=4.05) students scored 
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higher than did tiieir counterparts (see Figure 10). The differences were also found 

between tiie Far East male undergraduate sttidents (M=1.82) and otiier respective two 

groups by scoring less tiian tiiem. There was gender differences among tiie Far East 

graduate students, female (M=2.73) students scored higher tiian did male students. 

Female undergraduate and male graduate sttidents from tiie Far East (M=1.83, and 

1.47, respectively) scored less than did tiie same students from tiie Middle East and 

Southeast Southeast female undergraduate (M=4.32) and graduate students 

(M=3.19) differed from their male counterparts. Among the Middle East students, 

male graduate sttidents (M=4.05) scored higher than did female graduate students. 

Due to the reported cautions, the four-way interaction is examined, but the 

interpretations will not rely solely on this part. Simple effects found significant for 

four-way interactions were as follow: There was difference between male single 

undergraduate students from nationality groups. The Far East male undergraduate 

students (M=2.00) scored less did the other two groups. Male graduate married 

students showed significant nationality differences; the Middle East students 

significantiy differed from other two groups, (M=4.12). Female graduate married 

students from the Far East (M=2.66) scored less than did other respective groups on 

acceptance. All three nationality groups significantiy differed on being female 

undergraduate single: Soutiieast students (M=4.53) showed more acceptance of 

acculturative sttess situation than did their counterparts. Significant differences were 

found between the Far East female married undergraduate (M=1.44) and graduate 

(M=2.82) students, between Soutiieast male married undergraduate (M=3.56) and 

graduate (M=2.13) students, and between tiie Far East female single undergraduate 

(M=4.53) and graduate (M=2.76) students. 

On the avoidance coping, the main effects of gender, £(1,299)=15.29, J2< .(X)l, 

and nationality, £(2,299)=8.09,12< .001, were significant Female students (M=2.31) 
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had more avoidance coping tiian did male sttidents (M=2.04). The Middle East 

students (M=2.31) were significantly different than the Far East students (M=1.96) at 

a=.05. Of the interaction effects, tiie GEN BY STU BY MAR interaction did not 

make a significant difference on avoidance coping, £(1,299)=2.43, E>.05; all the otiier 

possible interactions were significant However, homogeneity of variance was not 

satisfactory for most of tiie interactions. Three-way interaction of GEN BY NAT BY 

STU was reliable and informative to be further tested. Male graduate students from 

the Middle East (M=2.41) differed significantiy from male graduate students of other 

two nationality groups. Significant difference was also found between male 

undergraduate students from Soutiieast Asia (M=2.24) and the Middle East 

(M=1.56). Among the Middle East undergraduate students, female students 

(M=2.99) scored higher than did male students (see Figure 11). Among the Far East 

graduate students, female students (M=2.28) also seemed to have avoidance coping 

than did male students (see Figure 12). The four-way interaction was also examined, 

and brought to the attention of reader with less interpretive value. Single male 

undergraduate students did contribute to the variance due to this interaction, however 

follow-up tests did not show significant nationality differences. Undergraduate 

married female students from the Middle East (M=3.23) differed significantly from 

both Southeast (M=2.15) and Far East (M=2.06) Asian students. Female 

undergraduate single students from the Far East countries (M=2.73) differed from the 

students of Southeast Asian countries (M=1.92). Male single graduate students from 

the Far East (M=1.52) scored less than did the other respective groups. Male 

graduate married students from the Middle East (M=2.62) seemed to be using more 

avoidance coping than did the students from the Far East and Southeast. Among tiie 

Middle East single male students, undergraduate students had more avoidance coping; 

but among females, graduate students scored more than did undergraduates. Being 
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graduate or undergraduate made difference to single female sttidents from Soutiieast: 

undergraduate students (M=2.78) appeared to be having more avoidance type of 

copmg than did graduate students. For female married sttidents from tiie Middle East, 

undergraduate sttidents (M=3.23), and for single males, graduate sttidents (M=2.27) 

had more avoidance coping than did tiieir counterparts. 

A univariate 2 x 2 x 2 x 3 between-subjects analysis of variance was performed 

on total coping behavior as a dependent variable and witii independent variables of 

gender, student stattis, marital stattis, and nationality. As shown in Table 11, gender, 

£(1,299)=12.04, c< .001, marital stattis, £(1,299)=4.10, u< -05, and nationaUty, £(2, 

299)= 12.77 p< .002, significantiy contributed to variance on total coping behavior as 

main effects. Female students (M=3.04) and married students (M=2.98) scored more 

than did tiieir respective groups. The Middle East sttidents (M=3.09) as compared to 

Southeast and Far East students scored more than did their counterparts on the total 

coping scale. Some interaction effects reached significance for STU BY NAT, £(2, 

299)=6.96, c< .001, and a tiiree-way interaction of GEN BY STU BY NAT, £(2, 

299)=9.21, c< .001. The Middle East graduate (M=3.19) differed from Southeast 

(M=2.82) and Far East (M=2.84) graduate students with Scheffe's multiple range test 

at 0^.05 (see Figure 13). This was the only significant simple effect contribution 

found for this particular interaction. The simple effects for tiie three-way interaction 

were that female undergraduate students from Southeast (M=3.30) scored higher on 

total coping than did their counterparts (see Figure 14), and male graduate students 

from the Middle East (M=3.21) showed higher tendency on total coping than did the 

other respective groups (see Figure 15). The combined four-way interaction of factors 

did not show significance: £(1, 299)=3.42, j2> .05. 

Another 2 x 2 x 2 x 3 between-subjects univariate analysis of variance was 

conducted for self-perceived negative feelings to show how these feelings were related 
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to gender, nationaUty, student status and marital status, and to examine their 

interactions (see Table 12). SPSS ANOVA was used for tiiis analysis, and for the 

detection of simple effects ONEWAY was conducted. Scheffe multiple comparison 

test assisted in clarification of group differences. The main effects came from gender, 

£(1, 299)=16.67, c< .001, and fix)m nationaUty, £(2,299)=13.28, c< .001. Female 

students scored highly on negative feelings (M=2.54), and tiie Middle East sttidents 

had more negative feeUngs, too (M=2.56). Significant two-way interactions included 

GEN BY STU, £(1,299)=17.07, E< .001, GEN BY NAT, £(2,299)=5.90, B< .003, 

and MAR BY NAT, £(2,299)=7.32, c< .001. Major simple effects came fix)m female 

undergraduate (M=2.54) and tiie Middle East and Southeast married students 

(approximately for botii M=2.50 witii a=.05, see Figure 16), and they scored more 

than did the other respective groups. Female students from Far East (M=2.30) and 

Southeast (M=2.38) also made significant contribution to this particular interaction. 

Male students from Southeast (M=2.40) differed significantiy from others by scoring 

higher. The only three-way interaction found was GEN BY STU BY NAT, £(2, 

299)=5.54, c< .004. Female graduate sttidents from tiie Middle East (M=2.90) and 

the Far East (M=2.35) revealed more inclination to have negative feeUngs than did 

Southeast students (M=1.99, see Figure 17). Among the undergraduate female 

students, significant difference regarding nationality was found between the Middle 

East students (M=3.35) and Far East students (M=2.11). Being male undergraduate 

or graduate also make difference to negative feelings, however no nationaUty 

differences were found among three groups with Scheffe's test at a=.05. The 

combined four-way interaction was also significant: £(1, 299)=16.34, i2< .001, 

homogeneity of variance assumption was viololated for this interaction. Because of 

overaU importance to the study, this interaction is examined, however the interpretation 

will reflect three-way or lower-level interactions rather than four-way. Major 
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conttibuting simple effects were investigated, and found tiiat female married 

undergraduate sttidents from the Middle East (M=3.67) scored higher tiian did tiie 

otiier groups. Female and male single undergraduate sttidents from Soutiieast Asia 

scored higher (M=3.60, and 2.45, respectively) and significantiy differed ftxjm tiie 

Middle East and Far East sttidents. Female single graduate students from tiie Middle 

East (M=3.02) and Far East (M=2.45) had more negative feeUngs than did Soutiieast 

female single graduate student Among male single graduate students, tiie Middle East 

students (M=1.79) scored less than did the other respective groups. Male married 

graduate students from tiie Middle East (M=2.32) and Far East (M=2.47) were the 

specific groups that had more affective experiences than did the other groups. 

Hierarchical Multiple Regression Analvsis 

To answer questions four, seven, and partly five, the foUowing statistical 

procedure was conducted. Hierarchical multiple regression analysis was employed to 

determine the relationship between various coping behaviors and predictor variables, 

namely, self-perceived negative feeUngs, length of stay, age of student and gender. 

Analysis was performed using SPSS REGRESSION, and in evaluation of outUers 

and the assumption of normality, linearity SPSS FREQUENCIES was used. 

Assumptional evaluations led to tt-ansformation of the variables to reduce 

skewness in their distributions, reduce the number of outiiers, and improve the 

normaUty, linearity and homoscedasticity of residuals. A square-root transformation 

was used on the measure of tuming to reUgion. Logarithmic transformations were 

used on the measure of avoidance Coping scale. FeeUng measures were negatively 

skewed, but transformation had no effect on the distribution for that measure. After 

these transformation were implemented, 322 cases remained in the analysis. Table 2 

displays the correlations between the variables. Table 13 also displays the 
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unstandardized regression coefficients (£) and the standardized regression 

coefficients (p), tiie semipartial correlations (sr2, expresses tiie unique conttibution of 

tiie IV to tiie total variance of tiie DV), E, B?, and £ values. 

Regression analysis was conducted on all the variables considered to be 

dependent or criterion. The first analysis was done on total coping behavior. Witii tiie 

same predictor variables, tiie analysis was repeated for each coping scale. At tiie end 

of each step, E tested whetiier it was significantiy different from zero or not. The 

major conttibution came from the self-perceived negative feeUngs (sr^.l9); age of 

student and length of stay in the US (sr^=.01 and .02, respectively). Gender also 

made almost a similar small unique contribution to the prediction of total coping 

(sr^=.02). At tiie end of aU tiie steps, E was .47 witii £(4, 317)=4.71, i2<.05, and tiie 

22 percent variance of the active coping scale was explained by tiie significant 

predictor variables. 

On the active coping (Scale 1), the major contributions were made by age 

(5r2=.04), and then at the step two by length of stay (sr2=.03). Negative feelings and 

gender, which are entered in the equation at third and fourth steps, respectively, did 

not show any predictive value for active coping behavior. At the end of significant 

steps, R was .26 and £(4, 317)=8.65, i2<.01. Only 7 percent of variance accounted 

with this regression model. 

A different pattem emerged for subscale two, extemal help seeking; only age did 

not conttibute to the prediction of extemal help seeking. Negative feeUngs (sr^.05), 

length of stay (sr^.02), and at the step four gender (sr^.02) made significant unique 

contributions to the explanation of extemal help. At the significant prediction steps, E 

was different from zero, and at the end of all the steps, E=.31 and £(6, 317)=7.60, 

]2<.006. Seventeen percent of variance was accountable for extemal help seeking by 

the predictors. 
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For the tuming to reUgion scale (Scale 3), there was no significant unique 

contribution made by any predictors. Even though there were some correlations 

between tuming to religion and the predictor variables, tiiey did not make any 

difference in prediction. 

On acceptance (Scale 4), negative feeUngs (SL^=.U) highly contributed to tiie 

prediction of tiiis coping style. Age (a:^.06) also had acceptable predictive value for 

acceptance. After step three, length of stay and gender were entered to the equation, 

and they did not seem to make any contributions to this type of coping behavior. At 

tiie end of the equation, E was .40 and £(4, 317)=20.34, j2<.001. Sixteen percent of 

the variance was explained by largely two variables. 

For the final subscale (5), avoidance/disengagement, again the major 

contribution was made by self-perceived negative feelings (sfi=.33) at the first step. 

Age of the student that entered at step two also contributed relatively sttongly 

(sr2=.03) to the prediction of avoidance/disengagement coping. The other two 

variables were found to be non significant at the step three and four, respectively. 

After completion of all the steps, 37 percent of the variance had been explained, leaving 

R=61,and £(4, 317)=14.58,|2<.001. 

Separate hierarchical multiple regression analysis was conducted for self-

perceived negative feelings (see Table 21). There were only three predictors which 

contributed significantly to the prediction of negative feelings: lengtii of stay in tiie US 

(5r2=.04) and gender of sttident (5r^=.03). E was significantiy different from zero at 

tiie end of step one and tiiree. At tiie step two, age did not show any significant 

unique contribution to the prediction of self-perceived negative feelings. After step 

three, with three predictors in the equation, E =-36, and £(3, 319)=10.85, j2<.001. 

Total variance explained was 13 percent. 
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Chapter Summary 

In this results section, aU the analysis procedures start with factor and reliabUity 

analyses. Then descriptive and correlational results are reported. FinaUy univariate and 

multivariate analyses of variance and hierarchical regression procedures are performed and 

reported. Appropriate tables and figures are presented at the end of the chapter tables. 
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TABLE 1 

Frequencies of Gender, NationaUty, Student Stattis, 
and Marital Stattis 

GROUP N 

GENDER 

FEMALE 106 

MALE 216 

NATIONALITY 

MIDDLE EAST 96 

SOUTHEAST 108 

FAR EAST 118 

STUDENT STATUS 

UNDERGRADUATE 99 

GRADUATE 223 

MARITAL STATUS 

SINGLE 200 

MARRIED 122 
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TABLE 2 

ReUabiUty Estimates for Coping Measures and Self-Perceived Negative FeeUngs 

Scale Cronbach's Alpha (a) 

Total Coping Scale .91 

Active Coping .82 

Extemal Help Seeking .82 

Tuming to ReUgion .77 

Acceptance .94 

Avoidance .91 

Negative Feelings .93 
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TABLE 3 

Pearson Correlation Coefficients among Coping and Negative Feeling 
Measures 

SCALE! SCALg? SCALE2 SCALE4 SCALES FEELNE AQE I ^ i 

SCALEl —-

SCALE2 .424** -— 

SCALES .394** 

SCALE4 -.015 

SCALES -.001 

FEELNE -.114* 

AGE .195** 

LEN .182** 

TOTALC .470** 

.301** 

.278** 

.334** 

.202** 

.054 

.114* 

.745** 

.151** 

121* 

.038 

-.085 

-.017 

..510** 

.365** 

-.314** 

-.256** 

-.029 

.589** 

.576** 

-.212** 

-.111* 

.734** 

-.071 

-.195** 

.421** 

.103 — 

.128* .017 

* P<.05 
** P<.01 

NOTE: SCALEl 
SCALE2 
SCALE3 
SCALE4 
SCALES 
FEELNE 
AGE 
LEN 
TOTALC 

[Active coping] 
[Extemal help seeking] 
[Turning to religion] 
[Acceptance] 
[Avoidance] 
[Negative feelings] 
[Age of student] 
[Length of Stay in the US] 
[Total coping] 
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TABLE 4 

Descriptive Statistics for the Coping and Negative Feeling Measures 
and some Demographic Variables 

Variable M SD N 

Total coping 

Active coping 

Extemal Help 

Religion 

Acceptance 

Avoidance 

Negative Feelings 

Age 

Length of stay 

2.92 

3.58 

2.99 

3.62 

3.05 

2.12 

2.36 

26.10 

29.46 

.49 

.62 

.70 

.71 

1.31 

.73 

.72 

5.22 

21.05 

322 

322 

322 

322 

322 

322 

322 

322 

322 
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TABLE 5 

Multivariate Analysis of Variance of Coping Scales On Independent Variables of 
Gender, Nationality, Student Status, and Marital Stattis 

Source of variation 

GENder (A) 

NATionality (B) 

STUdent status (C) 

MARital status (D) 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

A x B xC 

A x B x D 

A x C x D 

B x C x D 

A x B x C x D 

WiUc's X 

.93 

.67 

.94 

.87 

.88 

.96 

.98 

.93 

.91 

.96 

.87 

.89 

.96 

.94 

.95 

df 

5/295 

10/590 

5/295 

5/295 

10/590 

5/295 

5/295 

10/590 

10/590 

5/295 

10/590 

10/590 

5/595 

10/590 

5/295 

F 

3.94 

13.27 

3.36 

8.54 

4.02 

2.53 

1.38 

2.33 

2.88 

2.65 

4.17 

3.40 

2.74 

1.79 

2.81 

SigF 

.002 

.001 

.006 

.001 

.001 

.029 

.230 

.011 

.002 

.023 

.001 

.001 

.019 

.059 

.017 

Tl2 

.07 

23 

.06 

.13 

.12 

.04 

.02 

.07 

.09 

.04 

.13 

.11 

.04 

.06 

.05 
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TABLE 6 

Univariate F Test Following MANOVA on Active Coping 

Source of Variance df F 

GENder (A) 

NATionality (B) 

STUdent status (C) 

MARital Status (D) 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

A x B x C 

A x B x D 

A x C x D 

B x C x D 

A x B x C x D 

1/299 

2/299 

1/299 

1/299 

2/299 

1/299 

1/299 

2/299 

2/299 

1/299 

2/299 

2/299 

1/299 

2/299 

1/299 

.00 

4.32 

13.44 

3.27 

.81 

.18 

.43 

1.34 

2.40 

1.96 

2.34 

5.34 

.49 

1.16 

3.09 

.993 

.014 

.001 

.072 

.440 

.672 

.512 

.264 

.092 

.163 

.098 

.005 

.483 

.315 

.080 
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TABLE 7 

Univariate F Test Following MANOVA on Extemal Help Seeking 

Source of Variance df F 

8.35 .004 

.67 .601 

.027 .995 

19.187 .001 

1.39 .251 

M .425 

2.89 .091 

.70 .496 

1.78 .171 

.07 .788 

3.99 .019 

.32 .728 

.29 .588 

2.27 .106 

2.65 .105 

GENder (A) 

NATionality (B) 

STUdent status (C) 

MARital Status (D) 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

A x B x C 

A x B x D 

A x C x D 

B x C x D 

A x B x C x D 

1/299 

2/299 

1/299 

1/299 

2/299 

1/299 

1/299 

2/299 

2/299 

1/299 

2/299 

2/299 

1/299 

2/299 

1/299 
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TABLE 8 

Univariate F Test Following MANOVA on Tuming to ReUgion 

Source of Variance df 

GENder (A) 

NATionality (B) 

STUdent status (C) 

MARital Status (D) 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

A x B xC 

Ax B xD 

A x C x D 

B x C x D 

A x B x C x D 

1/299 

2/299 

1/299 

1/299 

2/299 

1/299 

1/299 

2/299 

2/299 

1/299 

2/299 

2/299 

1/299 

2/299 

1/299 

1.82 .179 

.17 .840 

5.01 .026 

2.385 .124 

1.77 .172 

1.01 .315 

1.04 .308 

2.70 .069 

.40 .666 

2.36 .126 

4.80 .009 

2.14 .119 

1.23 .268 

.13 .881 

.04 .850 
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TABLE9 

Univariate F Test Following MANOVA on Acceptance/Cognitive Restmcturing 

Source of Variance df F p 

1.90 .169 

61.98 .001 

1.04 .010 

1.299 .255 

8.14 .001 

9.44 .002 

1.32 .840 

6.45 .002 

3.90 .021 

4.90 .028 

6.46 .002 

6.23 .002 

7.36 .007 

5.56 .004 

5.42 .021 

GENder (A) 

NATionality (B) 

STUdent status (C) 

MARital Status (D) 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

A x B x C 

A x B x D 

A x C x D 

B x C x D 

A x B x C x D 

1/299 

2/299 

1/299 

1/299 

2/299 

1/299 

1/299 

2/299 

2/299 

1/299 

2/299 

2/299 

1/299 

2/299 

1/299 
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TABLE 10 

Univariate F Test Following MANOVA on Avoidance/Disengagement 

Source of Variance df 

GENder (A) 

NATionality (B) 

STUdent status (C) 

MARital Status (D) 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

A x B xC 

A x B xD 

A x C x D 

B x C x D 

A x B x C x D 

1/299 

2/299 

1/299 

1/299 

2/299 

1/299 

1/299 

2/299 

2/299 

1/299 

2/299 

2/299 

1/299 

2/299 

1/299 

15.29 

8.09 

.29 

.005 

5.23 

1.40 

5.96 

4.68 

6.72 

5.70 

11.04 

6.84 

2.43 

3.66 

5.36 

.001 

.001 

.589 

.939 

.006 

.017 

.015 

.010 

.001 

.018 

.001 

.001 

.120 

.027 

.021 
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TABLE 11 

Analysis Of Variance Of Total Coping on Gender, Sttident Stattis, 
Mantal Stattis and NationaUty 

SOURCE 

Main Effects 

GEN (A) 

STU(B) 

MAR (C) 

NAT (D) 

Two-way Interactions 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

Three-way interactions 

A x B xC 

A x B x D 

A x C x D 

B x C x D 

Four-way interactions 

A x B x C x D 

Between 

Total 

SS 

7.642 

2.356 

.220 

.799 

5.034 

5.368 

.316 

.004 

.246 

.473 

2.747 

1.110 

4.197 

.024 

3.629 

.253 

1.099 

.671 

.671 

58.708 

76.587 

DF 

5 

1 

1 

1 

2 

9 

1 

1 

2 

1 

2 

2 

7 

1 

2 

2 

2 

1 

1 

299 

321 

MS 

1.528 

2.356 

.220 

.799 

2.517 

.596 

.316 

.004 

.123 

.473 

1.374 

.555 

.600 

.024 

1.814 

.126 

.549 

.671 

.671 

.196 

.239 

F 

7.78 

12.04 

1.11 

4.10 

12.77 

3.03 

1.60 

.021 

.62 

2.41 

6.96 

2.82 

3.05 

.123 

9.21 

.64 

2.79 

.342 

3.42 

FSIG 

.001 

.001 

.292 

.044 

.001 

.002 

.207 

.885 

5.38 

.122 

.001 

.061 

.004 

.727 

.001 

.528 

.063 

.065 

.065 
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TABLE 12 

Analysis of Variance of Negative FeeUng Scores on Gender, Sttident 
Status, Marital Stattis and NationaUty. 

SOURCE 

Main Effects 

GEN (A) 

STU(B) 

MAR (C) 

NAT(D) 

Two-way Interactions 

A x B 

A x C 

A x D 

B x C 

B x D 

C x D 

Three-way interactions 

Ax B xC 

A x B x D 

A x C x D 

B x C x D 

Four-way interactions 

A x B x C x D 

Between 

Total 

SS 

15.600 

6.345 

.052 

.327 

10.071 

22.908 

5.336 

.177 

4.230 

.615 

3.358 

8.295 

7.001 

.000 

4.024 

1.628 

1.375 

6.705 

6.705 

113.637 

165.851 

DF 

5 

1 

1 

1 

2 

9 

1 

1 

2 

1 

2 

2 

7 

1 

2 

2 

2 

2 

2 

299 

321 

MS 

3.120 

6.345 

.052 

.327 

5.035 

2.545 

5.336 

.177 

2.115 

.615 

1.679 

4.148 

1.000 

.000 

2.012 

.814 

.687 

3.352 

3.352 

.381 

.517 

F 

8.18 

16.67 

.003 

.843 

13.28 

7.05 

17.07 

.19 

5.90 

.09 

5.77 

7.32 

2.37 

.00 

5.54 

2.84 

2.41 

16.37 

16.37 

FSIG 

.001 

.001 

.958 

.359 

.001 

.001 

.001 

.665 

.003 

.765 

.003 

.001 

.023 

.998 

.004 

.060 

.092 

.001 

.001 
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TABLE 13 

Cell Means for Total Coping 

U.GRA 

SINGLE 

MARR. 

GRAD 

SINGLE 

MARR. 

FEMALE 
M.EAST S.EAST EEASL 

3.01 

3.26 

3.10 

3.23 

3.65 

2.86 

2.84 

2.99 

2.53 

2.98 

3.07 

3.02 

M.EAST 

2.67 

2.63 

3.09 

3.40 

MALE 

SEAST 

2.89 

2.73 

2.78 

2.85 

EEASI 

2.88 

2.66 

2.54 

2.78 

TABLE 14 

CeU Means for Negative FeeUngs 

U.GRA 

SINGLE 

MARR. 

GRAD 

SINGLE 

MARR. 

M.EAST 

2.90 

3.67 

3.02 

2.50 

FEMALE 

S.EAST 

3.60 

2.31 

1.91 

2.21 

F.EAST 

1.90 

1.53 

2.45 

2.28 

M.EAST 

2.13 

1.% 

2.39 

2.47 

MALE 

S.EAST 

2.45 

2.00 

2.55 

1.55 

F.EAST 

1.60 

1.56 

1.79 

2.33 
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TABLE 15 

CeU Means for Active Coping 

M.EAST 

U.GRA 

SINGLE 3.26 

MARR. 2.99 

GRAD 

SINGLE 3.50 

MARR. 4.32 

FEMALE 

S.EAST 

4.11 

2.91 

3.63 

3.46 

F.EAST 

3.44 

4.06 

3.55 

3.86 

M.EAST 

3.11 

3.93 

3.80 

3.88 

MALE 

SEAST 

3.19 

3.38 

3.32 

4.11 

F.EAST 

3.70 

3.35 

3.77 

3.73 

TABLE 16 

Cell Means for Extemal Help Seeking 

FEMALE MALE 

M.EAST S.EAST LEAST M.EAST ^£^^ E£ASI 

U.GRA 

3.03 3.63 2.39 2.74 2.78 3.06 

SINGLE 

MARR. 3.32 3.00 3.18 2.69 2.97 3.04 

GRAD 

3.09 2.96 2.92 2.89 2.66 2.69 

SINGLE 

MARR. 2.79 3.32 3.59 3.44 3.46 3.03 
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TABLE 17 

Cell Means for Tuming to ReUgion 

FEMALE 

M.EAST S.EAST F.EAST 

U.GRA 

3.60 4.39 3.60 

SINGLE 

MARR. 3.30 328 3.50 

GRAD 

4.20 3.71 3.61 

SINGLE 

MARR. 3.91 2.93 3.61 

M.EAST 

3.34 

2.69 

3.57 

3.88 

MALE 

S.EAST 

3.48 

3.00 

3.68 

4.31 

F.EAST 

4.08 

3.42 

3.49 

3.58 

TABLE 18 

CeU Means for Acceptance 

U.GRA 

SINGLE 

MARR. 

GRAD 

SINGLE 

MARR. 

M.EAST 

2.80 

3.76 

3.19 

4.29 

FEMALE 

S.EAST 

4.52 

4.07 

2.76 

4.33 

F.EAST 

1.44 

2.61 

2.82 

2.66 

M.EAST 

4.09 

3.42 

4.01 

4.12 

MALE 

S.EAST 

3.38 

3.56 

2.92 

2.13 

F.EAST 

2.00 

3.48 

1.78 

2.15 
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TABLE 19 

CeU Means for Avoidance/Disengagement 

U.GRA 

FEMALE MALE 

M.EAST S.EAST F.EAST M.EAST M.EAST F.EAST 

2.64 2.78 1.% 1.58 2.35 1.99 

SINGLE 

MARR. 3.23 2.16 2.06 1.48 1.78 1.56 

GRAD 

2.36 1.92 2.73 2.27 2.10 1.52 

SINGLE 

MARR. 2.24 2.04 1.95 2.63 1.22 1.88 
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TABLE 20 

Hierarchical Multiple Regression Analysis of Coping Measures on 
Negative FeeUng Scores, Length of Stay, Age, and Gender Variables 

DV 

TOTALCO 

(Total Coping) 

SCALEl 

(Active Coping) 

SCALE2 

(Ext. Help 

Seeking) 

Variables 

FEELNEG 

AGE 

LEN 

GEN 

AGE 

LEN 

FEELNEG 

GEN 

FEELNEG 

LEN 

AGE 

GEN 

B 

29 

-.01 

.02 

-.11 

.03 

.04 

-.06 

-.06 

.23 

.05 

.05 

-22 

P sr2 R 
(incremental) 

.43 

.12 

.12 

-.10 

.17 

.15 

-.08 

-.04 

24 

.16 

.04 

-.15 

.19 

.01 

.02 

.02 

.04 

.03 

.03 

.00 

.05 

.02 

.00 

.02 

.43 

.44 

.46 

.47 

.19 

25 

26 

27 

23 

.27 

.28 

.31 

R2 

.19 

20 

21 

22 

.04 

.06 

.07 

.07 

.05 

.07 

.08 

.10 

F 

73.46 

4.02 

4.78 

4.71 

12.50 

8.65 

1.61 

.65 

17.65 

7.89 

.79 

7.60 

FSig 

.001 

.043 

.029 

.031 

.001 

.004 

.205 

.420 

.001 

.005 

.373 

.006 
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TABLE 20 (Continued) 

DV 

SCALE3 

(Tuming to 

Religion) 

SCALE4 

(Acceptance) 

SCALE5 

(Avoidance) 

Variables 

AGE 

FEELNEG 

LEN 

GEN 

FEELNEG 

AGE 

LEN 

GEN 

FEELNEG 

AGE 

LEN 

GEN 

B 

-.02 

.04 

1.71 

-.09 

.59 

-.06 

.00 

.06 

.56 

-.02 

8.36 

-.14 

P sr2 R 
(incremental) 

-.09 

.04 

.00 

-.06 

.32 

-23 

.06 

.02 

.55 

-.18 

.02 

-.09 

.01 

.00 

.00 

.00 

.11 

.06 

.00 

.00 

.33 

.03 

.00 

.01 

.10 

.11 

.11 

.12 

.32 

.40 

.40 

.40 

.57 

.60 

.60 

.61 

R2 

.01 

.01 

.01 

.01 

.11 

.16 

.16 

.16 

.33 

.36 

.36 

.37 

F 

2.63 

.98 

.00 

1.20 

37.71 

20.34 

1.33 

.145 

158.33 

14.58 

.14 

3.64 

FSig 

.106 

.323 

.999 

.274 

.001 

.001 

.249 

.703 

.001 

.001 

.712 

.057 
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TABLE 21 

Hierarchical Multiple Regression Analysis of Negative Feeling on 
Length of Stay, Age, and Gender 

DV 

FEELNEG 

Variables 

LEN 

AGE 

GEN 

B 

-.01 

-.01 

-.24 

P sr2 
(incremental] 

-.17 

-.06 

-.09 

.04 

.00 

.03 

R 
) 

20 

21 

.36 

R2 

.04 

.04 

.13 

F 

13.07 

1.01 

8.52 

FSig 

.001 

.314 

.004 
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Figure 4. NationaUty and Gender (Female) Interaction on Marital Stattis 
(Active Coping) 
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Figure 5. NationaUty and Student Status (Undergraduate) Interaction on 
Gender (Extemal Help Seeking) 
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Figure 6. Nationality and Student Status (Graduate) Interaction on 
Gender (Extemal Help Seeking) 
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Figure 7. Nationality and Student Status (Undergraduate) Interaction on 
Gender (Tuming to Religion) 
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Figure 8. Nationality and Student Status (Graduate) Interaction on 
gender (Tuming to Religion) 

Figure 9. Gender and Marital Status Interaction (Acceptance) 
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Figure 10. Nationality and Student Stattis (Graduate) Interaction on Gender 
(Acceptance) 
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Figure 11. Gender and Student Status Interaction on the Middle East Students 
(Avoidance Coping) 
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Figure 12. Gender and Student Status Interaction on the Far East Students 
(Avoidance Coping) 
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Figure 13. Nationality and Sttident Stattis Interaction (Total Coping) 
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Figure 14. Nationality and Students Status (Undergraduate) Interaction 
on Gender (Total Coping) 
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Figure 15. Nationality and Student Stattis (Graduate) Interaction on 
Gender (Total Coping) 
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Figure 16. NationaUty and Marital Status Interaction (Negative Feelings) 
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Figure 17. Nationality and Sttident Stattis (Graduate) Interaction on 
Gender (Negative FeeUngs) 

101 



CHAPTER V 

DISCUSSION AND CONCLUSIONS 

The objectives of tiiis sttidy were to investigate tiie relationship between intemational 

sttidents' coping behavior witii acculttirative sttess and negative feeUngs tiiey expereince in 

tills process. The study also was interested in to search for tiie relationships among above 

mentioned variables and length of stay in acculturative process, age of student, gender, 

nationaUty, student status, and marital status. 

There is no attempt to claim in this study that the coping behavior and its aspects as 

conceptuaUzed here are the only way to measure coping. It has been estabUshed from tiie 

previous works that the major coping stt^tegies/styles can be reduced to some extent 

where we can easily and more flexibly derive conclusions and make implementations 

(Amirkhan, 1990; Robbins & Tanck, 1978; Stone, Greenberg, Kennedy-Moore & 

Newman, 1991). Otherwise, there is no way to confine coping behavior that can be varied 

as the human being grows, changes situations, and so forth. Again, the attempt here is to 

make a coherent picture of coping primarily among intemational students with observable 

and measurable aspects. 

Coping-Negative Feelings Relationship 

One of the main focuses of this study was to show that some degree of relationship 

exists between intemational students' general and specific coping behavior and the 

negative feelings they experience in acculturation process. The findings suggest that there 

is a positive linear relationship between how they cope with acculturative sttess and the 

negative feelings they experience. For the general coping behavior, the relationship is 
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Unear and positive. The degree of negative feelings reflects also tiie sttidents' general 

coping altitude. 

It was hypotiiesized tiiat there is a negative linear relationship between tiiese two 

variables. The more negative feeUngs tiie individual experiences, tiie less coping behavior 

he or she will engage in. From tiie general coping perspective, tins is not backed by tiie 

results. Since there are more items in tiie total scale tiiat measure emotional-focused 

coping, tiie results on the self-perceived negative feeUngs highly correlated on tiiat part of 

tiie scale, and reflected tiiis more on tiie total coping. As BrisUn et al. (1986) argued, 

coping is a response to emotions that emerge from a sttessful encounter. What we are 

dealing with is not the sttess-provoking target; ratiier, we respond to what kinds of 

emotions it creates in accordance witii appraisal of the situation and personal 

characteristics. Even we cannot assess the directionality of emotions in a cause-effect 

relationship witii coping, it seems here that tiiey are not independent phenomena 

functioning separately from each other. 

Since this difficulty is detected in the previous studies of Lazams and his coUeagues 

(FoUanan & Lazams, 1984; Lazams, 1982; 1991b; Lazams & Smitii, 1988), it has been 

stated that coping mediates emotions. Certain emotions give rise to the way the individual 

wiU appraise the situation and the means needed to handle it. After doing this, and 

executing some level of coping, the invidual wUl have some emotions reflecting his or her 

perceptions of the outcome. 

From this perspective, we can at least examine this relationship in regard to giving 

more attention to coping and assuming that certain emotions will yield particular coping 

behavior. It seems obvious here that the examination of the relationship should be 

furthered to include specific coping behaviors, rather than merely a general coping aspect. 
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Witii the face vaUdity of tiie subscales, each of tiiem goes in a different direction witii 

respect to emotional involvement 

For individual subscales, coping behavior is easier to explain in terms of self-

perceived negative feelings. There was a small but significant relationship between tiie 

subscale one-active coping~and negative feeUngs. Coping ability of tiie individual in an 

active orientation is related how tiie individual feels mostiy about tiie sittiation. This is an 

emotional inference on action (Reicherts, 1985). There was also a significant positive 

relationship between extemal help seeking and self-perceived negative feeUngs. This 

subscale is also rated as emotion-focused coping. Especially among the females this 

significant finding suggests that emotional attachment of either part is also consistent in 

avoidance coping. There has been not any single sttidy tiiat indicates such a relationship 

between emotion-focused coping and negative feelings experienced by an individual. 

However, some implementations have been made particularly with regard to the fact that 

women use more emotion-focused coping than do men (Folkman & Lazams, 1988; 

Thelen & Varble, 1978). 

Another interesting finding was that there was no relationship between tuming to 

reUgion and having affective experiences. Measures on the tuming to religion subscale 

may not reflect unidimensionaUty on its being active, cognitive or affective. AU three 

dimensions might be traced from the items making up this subscale. The other point is 

that the reUability coefficient also was lowest for tiiis subscale among aU of the subscales. 

This draws attention to the need to interpret this relationship with caution. It was also 

found that a negative Unear relationship existed between acceptance or cognitive 

restmcturing of the situation and self-perceived negative feeUngs. Acceptance and 

cognitively reframing the sttessful encounter were highly related to negative feelings. The 

relationship between avoidance coping and negative feelings/events can be found in the 
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study by Holahan and Moos (1987). In tiie light of aU of tiie above relationships, it is 

highly advisable tiiat tiie interpretations and implementations of coping behavior in relation 

to affective experiences should be assessed by tiie type of coping employed in tiie 

process. 

Coping and Self-Perceived Negative Feelings-Length of 

Stav Relationship 

There is a small but significant relationship between general coping and the length of 

time spent in the acculturative process. The overaU picture suggests that tiie more the 

acculturative process proceeds, the richer the individual's coping repertoire becomes. This 

also confirms previous findings on this isssue (Rogler, Cortes & Malgary, 1991; 

WUUams & Berry, 1991). For coping styles, the relationship is more complicated. 

Length of stay was not related to tuming to religion and acceptance. There were positive 

effects on active coping and seeking social support. This is reasonable, because means or 

ways of coping are highly related to knowing and being aware of them. Interactions 

within the host culture enrich a person's discovery of more effective ways to deal with the 

situation. Availability of social support is also time-related. 

As predicted, the relationship between length of stay and avoidance of the stressful 

circumstance is negative. However, this could not be tme for some people and for some 

situations. This might also depend on a person's failure and success experiences. If a 

person cannot succeed in the process, he wiU have more negative feeUngs than he or she 

had in the initial stages of contact witii the host culture, and wiU engage in more of an 

avoidance/disengagement type of coping. This finding also suggest tiiat initial stages of 

coping process might involve denial and avoiding the fact that individual is engaging in a 

stressful encounter. 
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Nationalitv Diff^ences in Coping and in Self-Perceived 

Negative Feelings 

There are highly significant group (nationality) differences on general coping. The 

findings suggest that tiie Middle East sttidents cope witii acculttirative sttess better than do 

the South and Far East students in general coping scope. On active coping, the Far East 

students performed better than otiier groups. AU tfiree groups do not differ on extemal 

help seeking and ttiming to reUgion. The sttidents from the Middle East used more 

acceptance and avoidance/disengagement coping strategies than did the others. 

Regarding self-perceived negative feelings, the Middle East students experience 

more negative feelings than do the others. The Far East students usually feel better about 

acculturative sttess than do other nationaUty groups. Because of the sample size, the 

analysis of nationality is based on not specific national groups rather on regional groups. 

This point should be kept in mind in interpreting the findings. 

Among intemational students different kinds of coping styles are used. The most 

coinmonly used coping style is tuming to religion. All the groups do not discriminate on 

this type of coping; they generally use this pattem. The least frequently used coping style 

is acceptance and restmcturing of their thoughts about the sttessful encounter. 

Effects of Gender. Student Stattis. Marital Status, and Age 

on Coping 

Gender, student status, marital status, and age play different significant roles in the 

intemational students' coping process. For general coping, all gender, student status, 

marital status and age factors display important impacts. In general, female students cope 

better than male students do. This is in conflict witii stereotypic female performance on 

coping. Mostiy, effective coping has been attributed to males. In tiiis case-in an 

acculturative process-the findings are in favor of women. Single students and 

undergraduate students appeared to be using more general coping. However, even though 
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tiiere is smaU correlation between sttident stattis, marital stattis and age, older sttidents have 

better means to deal witii acculttirative sttess tiian younger ones do. The low correlation 

between total coping and age suggests tiiat tiiis interpretation should be further studied 

with a specific coping-age relationship. 

On active coping, sttident stattis and age seem to have better effects tiian other 

factors. Graduate students performed better on action or behavior-focused coping. This 

confmns many previous sttidies cited in tiie past on age differences in coping. This is 

highly consistent witii being older and being graduate students, and shows the Unearity of 

the relationship. 

Extemal help-seeking behavior was influenced by marital status and gender. 

Married students are incUned to use more social support to deal with their problems than 

are unmarried students. Female students, as previously reported (e.g., FoUanan et al., 

1986), are better in seeking extemal help. Tuming to reUgion was more affected by 

student status. More graduate students seem to be tuming to reUgion than do 

undergraduate students. Gender, marital status, and age do not have a significant impact 

on the students' tuming to reUgion. 

The age factor was found to be cmcial to acceptance. Younger students accept the 

fact that they wiU experience the acculturative process, and they tend to reconstmct their 

thoughts about the stress situation. Female and younger students also are apt to use the 

avoidance/disengagement type of coping. The other factors did not play prominent roles 

in acceptance and avoidance coping. Interestingly enough, younger intemational students 

use both types of coping that are conceptualized as opposite to each other, this is a 

complex fact to explain with these findings. 
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Interactions and Incorporations of All Sources 
on Coping Styles 

Different interaction effects of negative feeUngs, age, lengtii of stay, gender, 

nationality, student stattis, and marital stattis emerged from the fmdings for different 

coping styles. The explained interaction effects of factors on active coping come fix)m 

gender, nationaUty, marital stattis, lengtii of stay, age, and negative feeUngs. Being a 

female married sttident from tiie Middle East, a female single sttident from Southeast Asia, 

and female married sttident from tiie Far East and having fewer negative feeUngs and 

being older make significant differences on performing active coping. Even in general, 

female students performed less tiian male sttidents on active coping; interaction with other 

factors made it clear that in such interaction female students could do better on active 

coping. Most of the time, female students showed high negative feeUngs, as is the case in 

other coping measures. However, in relation to active coping it seems that if the negative 

feelings are low, then female students can perform better tiian male students. This also 

shows how detrimental are the negative feeUngs on the coping process for female 

students. Interference of self-perceived negative feelings on coping, especiaUy on active 

coping, stems as a cmcial concem for the coping process for aU the nationality groups. 

Gender, nationality and student status seem to interact on seeking extemal help. 

Female undergraduate and female graduate students from the Middle East and Far East 

appeared to be seeking more extemal help than were other groups. This finding supports 

the earUer research that social support and extemal help seeking was more ttaditionally 

attributed to women (Folkman et al., 1987). Obviously these students have more negative 

feelings and stayed longer in acculturative sttess. The interaction for tuming to reUgion is 

almost similar except for negative feeUngs, age and length of stay. However, it has been 

recommended earUer that the results on this coping behavior should be cautiously 
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interpreted. The findings on tiiis matter need to be further sttidied in onler to make 

accurate inferences about its relation to tiie factor mentioned here. 

By analyzing broad range of predictors of coping behavior, it is estabUshed tiiat tiie 

measures of coping behavior on various coping styles were related to, but also distinct 

from, other coping theories and research findings. The findings support the idea of 

examining coping within a broadly framed and integrative perspective (Holahan & Moos, 

1987; Schroeder & Costa, 1984). The results are also consonant with prior work on tiie 

Unk between coping and personal and environmental resources (BiUing & Moos, 1981; 

Haan, 1977). The argument that Coping is tied more closely to ongoing curtent 

circumstances than to more stable background factors is not fuUy relevant to discuss with 

these findings. 

The findings indicate that perceptions of coping efforts are part of a dynamic 

interplay between the person's gender, student status, marital status, age, and nationaUty, as 

well as the challenges to adaptation eUcited from major and minor sttessors and the 

general level of psychological adjustment attained. The nature of these relationships 

appears to depend greatiy on the types of coping. 

Prediction of Coping Styes from Negative FeeUngs. Length 

of Stay. Age, and Gender 

Regression analysis revealed that the prediction of any coping style may be possible 

through studying the factors mentioned above. AU the variables might not be associated 

with one style, but at least some of them at one time can be accountable for one style or 

another. The practicality of the predictions apparentiy has many values to consider. 

However, the nature of sttess and coping process, and the limitations of this study have to 

be taken into account when any prediction is made. In the Ught of these and earUer-
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mentioned facts, tiie attempt with tiie present findings is to make predictions for specific 

coping styles, ratiier tiian general coping. 

For active coping, negative feeUngs and lengtii of stay appeared to be good 

predictors. Lengtii of stay in the host culture, gender of sttident, and age of sttident can 

also be brought to attention in tiie prediction of active coping. Negative feeUngs seemed to 

be a better factor than are otiiers for extemal help seeking. Even tiie conttibutions are 

small from length of stay and gender, stiU tey can be used or considered. None of tiie 

factors have any inclination to help to predict tuming to religion. As mentioned earlier, tiie 

findings on this measure of coping need further study and should be interpreted catiously. 

Acceptance and/or cognitive restmcturing can be best predicted from negative feelings. 

Age factor also holds considerable importance to acceptance. Lengtii of stay and gender 

did not make any difference to this prediction. For avoidance and disengagement coping, 

again prediction can be made from negative feeUngs and also from age of student. 

Negative feelings seemed to be very good factor to check avoidance type of coping. Lenth 

of stay and gender did not make significant contributions, even gender was highly 

associated with avoidance coping on correlational and analysis of variance findings. From 

these findings, it appeared here that the self-perceived negative feelings seemed more 

valuable for most of the coping styles than other factors. Nevertheless, other factors are 

not meant to be overlooked. Each of them had specific contributions for different coping 

styles, and requires careful examination for studying and understanding coping behavior 

of intemational students in particular context. Length of stay and gender had significant 

predictive values in the prediction of self-perceived negative feeUngs. 

From this study and the results, the determinants of coping emerge as education, 

marital status, age, self-perceived negative feeUngs, and nationaUty. The level of 

incremental contribution of each factor varies in accordance with general domains of 
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coping, namely, active, cognitive and affective or specific styles-active/behavioral, 

acceptance, avoidance, and so on. However, as indicated by tiie microanalytic approach, a 

particular mode of coping tiiat is effective for a particular person in a particular setting 

may be ineffective when used by tiie same person in a different sittiation (Epstein & 

Meier, 1989). Specific person-sittiation characteristics have to be searched for better 

understanding and for the accuracy of interpretation. The question for tiie further studies 

is left here is tiiat what would be tiie significance of tiie nationaUty if we had specific 

nationality groups ratiier tiian regional or grouped nationaUty. It might be interesting to 

look at the differences emerge from tiiese two studies. 

GeneraUzations on this study should not be implemented for all intemational 

groups. The specific groups or regional nationalities are primary target to generaUze the 

findings of this study. Another threat to generalizabiUty of the findings comes from 

instmmentation as previously mentioned. As the case for aU self-report instruments, the 

same cautions should be kept in mind for the instmments used here, too. They may not 

cover all aspects of coping in this particular sttess situation; therefore, any implementation 

or generalization based on the findings should be related to specific coping domains 

and/or types were investigated. The otiier important point is that selection procedure witii 

unbalanced groups and representativeness for all the factors included in the study needs to 

be paid attention. 

There has been no single study that investigated intemational students' adaptive 

coping process. This study can pave the way for some specific research interest on 

coping and acculturative sttess related to intemational students. One of the ways to 

improve and further this study would be that the nature of the sample size could be 

increased and more universities be used to make a balanced design, including sampUng 

across the nation. The other recommendation would be that the presentation of 
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acculttirative sttess clues can be provided to tiie individual witii scenerios and specific 

sittiations for tiie individual to make better judgments on tiie fit of coping behavior. 

RepUcation of tiie study is also recommended. 

Conclusions 

Research on coping is complex; tiierefore, simple research designs and findings 

from such studies may not necessarily make significant conttibutions to tiie area. In tiie 

coping process, many variables have to be taken into account for tiie understanding of 

even tiie small particular domain of coping. The past 20 years have brought many tiieories 

and findings from empirical and tiieoretical backgrounds. However, tiie accompUshed 

path for the understanding and grounding of coping research is still to come. Even 

though there are many limitations from many aspects for this study, it did not tteat 

"coping" as a simple, stable and person-characteristic phenomenon. By bringing recent 

theories and research to close attention, many pitfalls have been eUminated. 

From the findings, it is concluded here that gender and age differences have to be 

studied with a specific coping type, rather than through general coping. There could be 

some differences on active coping, but not necessarily on other copings. 

This study goes beyond the previous research and theories that tteated coping in 

duality: problem-focused coping and emotion-focused coping. Since the emotion-

cognition distinction is not yet conclusive, it has been given more focus on specific coping 

styles, instead of coping domains. 

The coping viewed here in the context of acculturation, or specific sttess-producing 

situations, is related to acculturation. ReaUsticaUy, it is a specific domain, but not a single 

event. Many specific stress-provoking encounters can be inferted from the acculturation 

process. This point is suggested for investigation with further studies. 
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Anotiier concluding point could be tiiat the incUnation toward making typologies of 

coping as a stable personality characteristic or measure is not supported by tiiis sttidy. 

Every individual uses different degrees of coping style witii varied acculttiration stress. 

There is no single, distinguishable style tiiat can be atttibuted to a specific group or 

individual. This does not mean tiiat some groups (female or male, graduate or 

undergraduate, and so forth) wiU not differ on tiie magnittide of coping style tiiey engage 

in. It rather impUes that a person wiU use one type of coping more than others; however, 

he or she wiU also show some degrees of coping in other areas. There cannot be a 

personal typology of coping styles. Coping may be situation specific, or different forms 

can be used simultaneously. From this point of view, it seems that reducing the coping 

domain to one personal characteristic would not be consistent witii the findings in this 

study. 

One of the multicultural counseUng implementations of this study would be that the 

counseling theory appUed to the intemational students cannot be based on solely gender 

differences. There is no way to implement a general counseUng model for intemational 

students, even for specific groups, without considering the length of stay in the host 

culture, age of the student, student status, and marital status. Even though this study did 

not focus on specific nationality groups, regional differences were highly significant. This 

clustered nationality groups might give clues to implement different approaches for 

different groups in providing professional help. 

Traditional measures of coping style tend to be unidimensional and do not 

adequately capture the richness and complexity tiiat characterize the actual coping process. 

As indicated by Aldwin and Revenson (1987), this is a major chaUenge to coping research. 
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Coping is viewed in this study with various aspects and in connection with many variables 

which apparentiy make high contributions in understanding adaptive coping process. 

Taken coUectively, the work done in this study provides consistent evidence that curtent 

beliefs about the nature of intemational students' programs and services need refinement. 
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DEMOGRAPHICS 

Directions: Please complete the items below regarding your demographics by placing 

your answers or the number of your answer in the spaces provided on the left Please 

check only one. 

1. How old are you? 

2. What is your gender? 

[1] Female [2] Male 

3. How long have you been in the USA? (Year/Month) 

4. What is your marital status? 

[1] Single [3] Divorced 

[2] Married [4] Otiier 

5. What is your home country or countty of birth? 

6. What is your student status? 

[1] Undergraduate [2] Graduate 
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COPING QUESTIONNAIRE 

FOR INTERNATIONAL STUDENTS 

Directions: The foUowing questions are about how you typicaUy cope when you are 
facing tiie problems of living and studying in tiie USA. Remember and picttire in your 
mind some problems or concems tiiat are only related to being and sttidying here. Please 
use the foUowing scale and circle the number tiiat represents most accurately tiie way you 
cope with cultural adaptational problems. 

Never or Not applicable 0 (0% of the time) 
Very infrequently 1 (1-25% of the time) 
Infrequently 2 (25-50% of the time) 
Frequently 3 (50-75% of the time) 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

Very frequently 4 (75-100% of the time) 

take additional action to tty to get rid of the problem 0 1234 

concentrate my efforts on doing something about it 0 12 34 

do what has to be done, one step at a time 0 1234 

take direct action to get around tiie problem 0 12 34 

tty to come up witii a strategy about what to do 0 12 34 

think hard about what steps to take 0 1234 

think about how I might best handle the problem 0 12 34 

put aside other activities in order to concentrate on tins 0 1 2 3 4 

focus on dealing with this problem, and if necessary let other things sUde 

little 0 1234 

keep myself from getting disttacted by other thoughts or activities 0 12 3 4 

try hard to prevent other things from interfering with my efforts at dealing 

with this 0 1234 

ask people who have had siimlar experiences what they did 0 12 3 4 

try to get advice from someone about what to do 0 12 34 

talk to someone to find out more about the situation 0 1 2 3 4 

talk to someone who coitid do something concrete about the problem 0 12 3 4 

talk to someone about how I feel 0 1234 

try to get emotional support from friends and relatives 0 1234 

discuss my feelings with someone 0 12 3 4 

get sympathy and understanding from someone 0 1234 

get support from my spouse 0 1 2 3 4 
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21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 

48. 

49. 

40. 

41. 

42. 

43. 

44. 

45. 

46. 

47. 

48. 

49. 

50. 

51. 

52. 

53. 

54. 

55. 

talk with a counselor/therapist 0 1 2 3 4 

consult one who is older than me 0 1 2 3 4 

visit the Intemational Student Office 0 12 34 

get help from my professors 0 12 34 

look for sometiiing good in what is happening 0 1 2 3 4 

tty to see it in a different light, to make it seem more positive 0 1 2 3 4 
leam from the experience 0 1 2 3 4 

Oy to grow as a person as a resuU of the experience 0 1 2 3 4 
leam to Uve witii it 0 1 2 3 4 

accept that this has happened and tiiat it cannot be changed 0 12 34 

get used to the idea that it has happened 0 12 34 

accept tiie reality of tiie fact tiiat it has happened 0 1 2 3 4 

seek God's help 0 1 2 3 4 

put my trust in God 0 1 2 3 4 

try to find comfort in my reUgion 0 12 34 

pray more than before 0 1 2 3 4 

try to secure myself in reUgion 0 12 34 

participate in reUgious activities 0 12 34 

refuse to believe that it has happened 0 1 2 3 4 

pretend that it has not reaUy happened 0 12 34 

act as though it has not even happened 0 1 2 3 4 

say to myself "This isn't real" 0 1 2 3 4 

give up the attempt to get what I want 0 1 2 3 4 

just give up trying to reach my goal 0 12 34 

admit to myself that I cannot deal with it, and quit trying 0 12 3 4 

reduce the amount of effort I am putting into solving the problem 0 1 2 3 4 

tum to studying or other substitute activities to take my mind off things.... 0 1 2 3 4 

go to movies or watch TV, to think about it less 0 12 3 4 

daydream about things other than this 0 1 2 3 4 

sleep more than usual 0 1 2 3 4 

drink alcohol in order to think about less 0 12 34 

take dmgs in order to make me feel better 0 1 2 3 4 

smoke in order to reduce tiie tension I have 0 12 34 

take medicine to make me feel better 0 12 34 

cry over my problems 0 1 2 3 4 
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56. I forget many tilings by Ustening to music 0 1 2 3 4 

57. Others (please specify any other behaviors that you consider as a way of coping with 

your problems),and your comments about this study 
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SELF-PERCEIVED NEGATIVE FEELINGS CHECKLIST 

FOR INTERNATIONAL STUDENTS 

Directions: The foUowing statements are about some feeUngs tiiat might emerge from your 
being in a different culttiral context. These feeUngs could be in tiie past or at present Please 
use the foUowing scale and circle the number that represents most accurately the way you 
usuaUy feel about yourself and about tilings going on in your life. 

Never or not applicable 0 0% of the time 
Very infrequently 1 1-25% of the time 
Infrequently 2 25-50% of the time 
Frequently 3 50-75% of the time 
Very frequently 4 75-100% of the time 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 
17. 
18. 

19. 

20. 

21. 
22. 

stay away from others 0 1234 
am unhappy being in the USA 0 12 34 

am afi^d of being rejected by my native culture 0 12 34 
feel tense/worry a lot of the time 0 1234 
worry about my health 0 12 34 

feel confused many times 0 1 2 3 4 

feel lonely 0 1234 

try to be seen as happy 0 12 34 
feel nothingness inside of me 0 12 34 

wish I had more joyful things to do 0 12 34 
feel very hostUe to the host culture 0 12 34 

do not feel I have full conttol of myself 0 12 34 

easUy get angry with others 0 1234 
am afi^d I wiU lose my temper 0 12 34 

sometimes feel hopeless over many things 0 12 34 

worry about my future 0 12 3 4 

feelguUty sometimes 0 12 34 

have no energy to cope with my problems 0 1234 

feel dissatisfied being here 0 1234 

am afraid of being rejected by tiie host culture 0 12 34 

feel I am dependent on other 0 12 34 

caimot relate myself to the things around me 0 12 34 
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23. I feel completely lost 0 12 34 

24. I do not feel good about the way I am Q̂ eated 0 1 2 3 4 

25. I am discouraged by many things 0 1 2 3 4 

26. Other and your comments 

Thanks for your time and patience.... 
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APPENDDC B 

FACTOR LOADINGS 
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COPING QUESTIONNAIRE 

^̂ "̂̂  Factor Loading (a) 

Factor 1 . '< <̂ «̂  

I concentrate my efforts on doing something about it 57 

I take direct action to get around tiie problem 56 

I do what has to be done, one step at a time 53 

I tty to come up with a sttategy about what to do 49 

I take additional action to tty to get rid of the problem 48 

I tiiink about how I might best handle tiie problem 48 

I focus on dealing with this problem, and if necessary let other thmgs slide 

aUttie 44 

I think hard about what steps to take 43 

I put aside other activities in order to concenttate on this 39 

I keep myself from getting distracted by other thoughts or activities 39 

I try hard to prevent other things from interfering with my efforts at dealing 

witii tills 38 

Factor 2 ŝ :̂ e. .• ';''"'•' '^^•^r-^.l ^^\'^ - ^ ^ - KI v 

I talk to someone about how I feel 60 

I talk to someone who could do something concrete about the problem 57 

I try to get emotional support from friends and relatives 54 

I talk to someone to find out more about the situation 53 

I try to get advice from someone about what to do 47 

I get help from my professors 47 

I visit the Intemational Student Office 46 

I ask people who have had similar experiences what they did 44 

I get support from my spouse 44 

I talk with a counselor/therapist 38 

I discuss my feelings with someone 36 

I consult one who is older than me 35 

I get sympathy and iinderstanding from someone 33 

Factor 3....i.. !.t::.......:l;......̂ ..̂  

I accept that this has happened and that it cannot be changed 57 
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I leam to live with it 56 

I get used to the idea that it has happened 52 

I try to grow as a person as a result of the experience 44 

I accept the reality of the fact that it has happened 42 

I leam from the experience 40 

I look for sometiiing good in what is happening 34 

I try to see it in a different Ught, to make it seem more positive 34 
Factor 4 , ~ ., 

I try to find comfort in my religion 67 

I pray more than before 63 

I put my tmst in God 62 

I try to secure myself in religion 60 

I seek God's help 56 

I participate in religious activities 56 

Factor5 r-- c' • (iKo^oi_. 
I pretend tiiat it has not reaUy happened 65 

I act as though it has not even happened 61 

I say to myself "This isn't real" 61 

I give up the attempt to get what I want 61 

I just give up trying to reach my goal 61 

I refuse to believe that it has happened 59 

I reduce the amount of effort I am putting into solving the problem 52 

I tum to studying or other substitute activities to take my mind off things 52 

I admit to myself that I cannot deal with it, and quit ttying 50 

I go to movies or watch TV, to think about it less 48 

I smoke in order to reduce the tension I have 48 

I cry over my problems 47 
I take medicine to make me feel better 45 

I daydream about tilings otiier tiian this 44 

I forget many things by Ustening to music 41 

I take dmgs in order to make me feel better 40 

I sleep more than usual 39 

I drink alcohol in order to think about less 31 
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SELF-PERCEIVED NEGATIVE FEELINGS 
QUESTIONNAIRE 

Item Factor Loading (a) 

A O 

stay away from others 

am unhappy being in the USA .51 

am affraid of being rejected by my native culture .54 

feel tense/worry a lot of the time .58 

worry about my health .62 

feel confused many times .60 

feel lonely .61 

try to be seen as happy .58 

feel nothingness inside of me .59 

wish I had more joyful things to do .62 

feel very hostile to the host culture .62 

do not feel I have full conttol of myself .66 

easily get angry with others .68 

am affraid I will lose my temper .65 

sometimes feel hopeless over many things .65 

worry about my future 64 

feel guUty sometimes -65 

have no energy to cope witii my problems .64 
feel dissatisfied being here -67 
am affraid of being rejected by the host culttire .68 

feel I am dependent on others -63 

cannot relate myself to tiie tilings around me .66 

feel completely lost -̂ ^ 
do no feel good about the way I am tteated .56 

am discouraged by many things -61 
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