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CHAPTER I 

THE BEGINNINGS 

The years from the Civil VJar to I890 were years of 

great challenge to the United States, and especially to its 

educational system. The country was undergoing a revolution 

of industrialization, and the resulting social dislocations 

presented severe problems for the American public school 

system. Rapid urbanization, concentration of wealth, a nar­

rowing of opportunity, the closing of the frontier, the in­

crease of immigration--these problems were hurling a chal­

lenge to American education unequaled in its history. 

Americans have always regarded education as a sort 

of golden key to a brighter future, and as the problems of 

the 1880's and l890»s pressed in upon them, they turned to 

their school systems for assurance that the America of to­

morrow would be better than the America they found so filled 

with problems. In increasing numbers Americans began to 

send their children to school. Although in the school year 

1869-1870 only 57 percent of the total population aged 5-17 

was enrolled in public schools, by the year 1889-I890 some 

72.4 percent were in school. This meant the total school 

% . S. Office of Education, Biennial Survey of Edu­
cation, 1950-1952 (Washington: U. S. Government Printing 
Office, 1957),pp. 18-19. Hereafter referred to as U. S. 
Biennial Survey. 
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population rose from 6,872,000 to 12,723,000, an increase 

of nearly 100 percent. Significant also is the fact that 

the children were attending longer terms, 144.3 days as com­

pared to 132.2 days, and were attending more regularly, with 

an almost 80 percent average daily attendance in I889-I89O 

compared with about 59 percent in I869-I870. 

This increasingly heavy influx of students forced 

some changes in the organization of the schools, especially 

in their curricula. During the period from the Civil War 

to about 1900, college preparatory subjects dominated the 

curricula of most high schools. Foreign languages were es-
3 

pecially predominant, with Latin the most popular language. 

In 1890, 34.7 percent of the students in public high schools 

were enrolled in Latin, with this percentage growing to 50-6 

percent in 1900. Also stressed were mathematics, with h^.h 

percent of the students enrolled in algebra in I890, with 

that percentage growing to 56.3 in 1900. Other subjects 
4 

strongly stressed were the sciences, English, and history. 

But there was beginning to be a challenge to the supremacy 

of the college-preparatory curriculum. One of the most 

significant developments of this period was the increase in 

^Ibid. 

3R. Freeman Butts, A Cultural History of Education 
(New York: McGraw-Hill, 1947), p. 507. ~~ 

^John F. Latimer, What's Happened to Our High 
Schools? (Washington: Public Affairs Press, 195^^}, p. 61. 
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the number of subjects offered in the public high school.^ 

As the school population swelled, it became obvious 

that many of the children coming into the schools would not 

be served best by a college-preparatory curriculum. The 

public high school, therefore, was faced with a dual role: 

preparing a portion of its students for college, while pro­

viding the remainder with a curriculum that would give more 

adequate preparation for their future lives. 

One response of the high school administrators to 

this challenge was to increase the number of courses offered, 

adding modern history, practical science, vocal music, com­

mercial subjects, and vocational subjects. High schools 

also began to offer the same course at two levels, one prac-
6 

tical, and one for college entrance. These attempts of the 

public high school to fill its dual role led to confusion 

and to a failure to fill either role satisfactorily. Later 

in the decade solutions were created v/hich proved a more 

satisfactory answer for these problems. 

In some sections of the country the problems of dual 

curricula, increased enrollment, and the search for the 

proper role for the public high school were hardly problems 

at all. In the West and the South the problem was rather 

^Herman G. Richey and Newton Edv/ards, The School in 
the American Social Order (Dallas: Houghton Mifflin Co., 
igW), p. 73b. 

Latimer, vmat's Happened to Our Hi^h Schools?, 
p. 62. 
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to create a public school where none existed. 

One of the many communities in the West creating a 

new school system "from the ground up" was Lubbock, Texas. 

Certainly the men who met in the early spring of I891 in 

the newly formed town of Lubbock to act as the first county 

commissioners court were hardly concerned about subtle prob­

lems in educational philosophy. But they did reveal an in­

terest in education which was to be reflected often in 

Lubbock's early years. In their first meeting of March 30, 

1891, they created a school district which included the en­

tire county, and named George Hunt, Isham Tubbs, and W. V. 
8 

Marshburn as trustees. 

The county commissioners court seemed to realize 

very quickly that a school district encompassing an entire 

county might present problems of administration. Consequently, 

on May 12, I89I, they created School District No. 2 in the 
9 

northeastern part of the county.^ 

Merle Curti, The Social Ideas of American Educa­
tors fPaterson, New Jersey: Littlefield, Adams & Co., 1965), 
p. 206. 

^County Commissioners Court Minute Book, March 30, 
1891, Book 1, p. 4. 

^County Commissioners Court Minute Book, May 12, 
1891, Book 1, p. 10. Since this district has no connection 
with the schools that later become the Lubbock Independent 
School District, no attempt will be made to trace the history 
of this district, or of other districts later created in 
other parts of the county. 



The county officials turned next to the problem of 

financing a public school system. On June 29, I89I, the 

county coimnissloners ordered a survey made of school lands, 

and on August 12 County Judge G. W. Shannon was authorized 

to sell bonds to the State Board of Education, with the funds 

to be put into the Public Free School Fund. Though some 

of the steps necessary to create the public schools had been 

taken, it seemed that preparations would not be completed in 

time for public school to open in the fall of I89I. 

When this became apparent, the citizens of Lubbock 

revealed their concern for the education of their children 

by holding an open public meeting for the purpose of pro­

viding a school that fall. After some discussion by the 

citizens and some of the county officials, it was decided 

to hold a type of subscription school, with the community 

financing it from contributions rather than tax money. An 

experienced teacher was chosen. Miss Minnie Tubbs. Though 

Miss Tubbs v;as only seventeen, she had taught the year be­

fore in Parker County. Her salary was to be $32.50 per 

month. 

IQibid., June 29, I89I. pp. l8-20. 

l^Ibid., August 12, I89I, p. 27. 

•'-̂ Miss Minnie Tubbs, Reference File, Southwest Col­
lection, Texas Technological College. Hereafter Southwest 
Collection v/111 be abbreviated SWC, Texas Technological 
College TTC. 



Though there is some disagreement about the location 

of the first school, it seems most likely that it met in 

13 
the only public building in the community, the jail. The 

jail was a small red building, and the cells had not been 

installed at the time school was being held there. Before 

the term was over, probably after two or three months, the 

school moved into a building built for it across Main 

Street. 

During the school term, which lasted between four 

and seven months a year, the children v/ould arrive at school 

about eight or nine o»clock, and settle down to the study of 

the three R*s, geography, spelling, and history. Usually 

there v/ere only twelve or fourteen present, though there 

were about tv/enty-five enrolled. Many of the children were 

needed by their parents to work on the farms and ranches, 

especially during the planting and harvesting seasons, and 

economic necessity forced many of the children to spend part 

%rs. W. N. Green, "A Lubbock Pioneer," Lubbock 
Morning Avalanche, January 24, 1926; "The Story of Lubbock," 
"A Brief History of Lubbock," "A Brief History of the 
Lubbock Public Schools," all in the E. J. Lov/ery Papers, 
SV7C, TTC; J. B. Green, "Early Days on the Plains," Lubbock 
Morning Avalanche, January 27, 1924; Mrs. Olive Fluke, 
taped interview, July 24, 1958, in SWC, TTC. 

Lowery, "A Brief History of Lubbock," unpaged, 
in the E. J. Lov/ery Papers, SWC, TTC. 



of their "school days" working at home. The children sat 

on plank benches, laboriously copying on their slates the 

lessons which Miss Tubbs assigned to them, and each child 

must have longed to be allowed to make the trip to the well 

to draw water for the school. Even a moment»s respite from 

that small plank room, devoid of blackboard or maps, v/ould 

have been a relief to a child. On those days when sand­

storms or northers blew through the little frontier toim, 

the small room, heated only by a coal stove, must have seemed 

a dreary place, and school a dismal experience. 

One of the lasting traditions of Lubbock schools 

was begun on April 1, I892. All of the children in the 

school left at recess, ran down Yellowhouse Canyon, and hid. 

But it v/asn't long before they spotted Miss Minnie, with her 

high-button shoes, hoop skirt, and pom.padour, marching down 

the canyon. The children thought they were in for a real 

"hiding," or at least a session with the dunce cap. But 

Miss Minnie had gone by Singer*s store and had bags of candy 

with her. The children took the rest of the day off, and 

even nov/ students in the high schools in Lubbock celebrate 

17 
April 1 as Kid's Day. 

-̂ Max Coleman, From Mustanger to Lav/yer (San Antonio: 
The Carleton Printing Co., I952), I, p. 105; Fluke interview. 

•̂ "Fluke interviev/; Lowery, "A Brief History of the 
Lubbock Public Schools." 

-'-'̂ Fluke interview; Miss Minnie Tubbs, Reference File, 
SWC, TTC. 
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On Friday, July 24, I892, the first term of school 

in Lubbock came to a close. The article in the Lubbock 

Leader describing the closing ceremonies illustrates the 

close community involvement in the schools and the role of 

the school as a force for community cohesion: 

On Friday last, Minnie Tubbs closed a success­
ful term of school at this place. The exercises 
began at noon, and consumed the evening in nice 
recitations by ail the scholars. Space forbids us 
making special mention, but will say that one and 
all did exceedingly well. At night a sumptuous 
supper was set, and all present made themselves at 
home--at the table. After supper the remainder of 
the program was carried out, interspersed with some 
beautiful vocal and instrumental music, by Miss 
Sylva Hunt and Miss Grace Doekum, assisted by 
Messrs. W. C. Henderson and Albert Clark. 

Miss Tubbs has great ability as an instructor, 
and deserves much credit for the good she has ac­
complished.^" 

Miss Tubbs evidently was a good enough instructor 

to get a better job the next year teaching at Old Emma, 

19 
which had a more established school. 

The first truly public school in Lubbock opened on 

the first Monday in October, 1892."" The building had been 

constructed of lumber brought from Amarillo and was located 

Lubbock Leader, July 31. I89I. 

^^Miss Minnie Tubbs, Reference File, SWC, TTC. 

^̂ V7illie Mae Hawthorne, "A Short History of Lubbock 
County," typescript in SWC, TTC, unpaged. 



on block 180, Old Town, Lubbock. One account says that 

this was the third frame building actually built in Lub-

u , 21 bock. 

The school was taught for the next tv/o years by 

P. F. Bro\>m, who received $6o per month for the eight months 
22 

of the school. The change in teachers seems to have 

caused little change in the daily activities of the school. 

Students still scratched on their slates their daily les­

sons in the three R's, geography, math, and history. Their 

spelling lessons were taken from the old blue-backed spel-

23 
ler. One of the students described his books this way: 

"I remember my old geography book had a picture on the front 

exemplifying Texas. It was a cowman forefooting a steer. 
24 

An old spelling book and history completed the books." 

Brovm did not assign the students to grades, but 

placed each child in an appropriate group by subject, bas­

ing his grouping on the student's ability in that subject. 

After spending twenty or thirty minutes with one group. 

Brown would assign them classv/ork, then v/ork with another 

group. 

2-̂ J. B. Mobley, "Early Days on the Plains of Texas," 
Lubbock Morning Avalanche, December l4, 1923. 

^%av/thorne, "A Short History of Lubbock County." 

^^Taped interview v/ith Bob Crump, July 7, 1958, in 
SWC, TTC. 

^^Coleman, From Mustanger to Lav/yer, Book I, p. I06. 
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At the beginning of the year 1892-93, the school 

had about thirty pupils, but had grown to about sixty by the 

closing of school. Average daily attendance seems to have 

PR 

been rather poor, ̂  and it Is probably just as v/ell that at­

tendance was not good, for the physical facilities might not 

have been adequate to handle all the children at once. The 

little building, a one-room frame, filled with homemade 

desks, and heated by a coal stove which the children had to 

keep stoked, would certainly have been over-crowded if the 
26 

entire sixty students had shown up at once. 

By the end of the school year of I894-I895, when 

Mr. Brown left the teaching profession, public education in 

Lubbock was definitely established. The school had a build­

ing of its own, regular hours, and a teacher paid from pub­

lic funds. Education in Lubbock had made its beginning. 

The years between I892 and I898 saw little change 

in the Lubbock school. It remained a one-teacher school 

during these years, but there seems to exist some confusion 

about just who taught, and when. One source lists P. P. 

Brown as teaching through 1895^ and says he was joined in 

27 
that year by Mr. and Mrs. W. S. Norton. Another source 

^^Hawthorne, "A Short History of Lubbock County." 

P6 

Crump Interview. 
'̂̂ Rollie Burns Papers, and undated sheet titled 

"School District No. 1," in SWC, TTC. 
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lists the early teachers in this order: P. F. Brown, Nat 

Parks, Mrs. W. T. Boone, A. J. Clark, Miss Laura Davis, 

George R. Bean, Mr. Davis, R. R. Holland, E. R. Haynes, 
28 

J. K. Wester, and M. M. Dupre. This list does not seem 

to be a list of teachers, for Haynes and Dupre v/ere super­

intendents. Two sources indicate that P. F. Brown v/as fol-

29 
lowed by Mr. C. F. Stubbs. ^ Then one of these sources goes 

on to list Mrs. Lee K. Anten, Mr. M. N. Parks, and Mr. A. J« 

30 
Clark. This list is in chronological order and seems cor­
rect. 

The county was growing in population and by the fall 

of 1898 it was decided that the school needed more space, so 

another room v/as added to the building. The teacher that 

31 

year. Miss Laura Davis, was given an assistant. The fol­

lowing year the school was taught by George R. Bean, who 

later became county judge. 

Mr. Bean's experiences in the Lubbock schools re­

flect the rather rudimentary stage of school administration 

2 8 If 

Mobley, "Early Days on the Plains of Texas." 

^^J. J. Dillard, "Early Davs on the Plains of Texas," 
Lubbock Morning Avalanche, March l4, 1924; Marcus E. Witt, 
''The History of Education in Lubbock County," unpublished 
Master's thesis, Texas Technological College, 1931^ P- 64. 

^^Witt, "The History of Education in Lubbock County," 
p. 64. 

^^Ibid. 
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common in small schools. In adclition to earning his $6o a 

month salary as a teacher, Mr. Bean \iss also the superin­

tendent, janitor, and fire-builder. Every morning he arrived 

in time to build the fire in the coal stove, checking as he 

did so the supply of coal which it was his duty to maintain. 

After a long day of teaching, he must have turned wearily 

to his janitorial duties. 

Bean remembered the school as being divided inform­

ally into six grades. The students were grouped according 

to grade and subject, and Mr. Bean spent some twenty or 

thirty minutes with each group while the other students 

worked on their assignments. There were about sixty pupils 

32 
enrolled, but rarely more than forty in attendance. This 

figure would seem to indicate that the school population 

had grown very little since P. F. Brown opened the first pub­

lic school in I892. 

The reason for lack of growth in the school popula­

tion can be found in an examination of estimated population 

figures for the entire county. These figures reveal an 

actual decline in the population of Lubbock in the mid-

1890' s. In 1892 there were between I80 and I90 people in 

the county; in I893, some 19O; in l894, I60; in l895> 155; 

in 1896, 135; in I897, 150; in I898, 175; in I899, 220; in 

^ Taped interview with George R. Bean, July 8, 1958, 
in SWC, TTC. 



13 

1900, 293. The decline in the mid-90's was probably due to 

the abandonment of homesteads by a number of families. 

After a law was passed in I895 which made school land easier 

33 
to acquire, population once again increased. 

Education in Lubbock seems to have reached a plateau 

by about 1900. School population had remained almost sta­

tionary and there had been little change in either the physi­

cal facilities of the school or its internal organization. 

The public schools were reflecting the conditions within the 

community, and their further development awaited the further 

development of the community. This was in rather sharp con­

trast with what was happening in the rest of the nation. 

While Lubbock v/as standing still in its educational develop­

ment, schools throughout the nation had no problem in main­

taining their growth. The years from I89O to I9OO were es­

pecially notable for the rapid growth of the American second-

34 ary school. Each year in this period there were some 316 

new high schools created. By I90O there v/ere two and one-

35 half times as many high schools as in I89O, and secondary 

school enrollment increased from 1.6 percent of the total 

0 0 

Seymour V. Connor, "The Founding of Lubbock," 
Lawrence L. Graves, ed., A History of Lubbock (Lubbock: 
West Texas Museum Association, 1959)^ PP- ^^-89. 

•̂  Butts, A Cultural History of Education, p. 489. 

-̂̂ Edv/ard A. Krug, The Shaping of the American High 
School (New York: Harper & Row, 19t>4;, pT 17tJ. 
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school enrollment in I889-I890 to 3.3 percent in 1899-

1900.^ By 1900 there were some 6,005 public high schools.^' 

The rapid growth of the American secondary school 

brought problems to the schools, especially in the area of 

curriculum. The years preceding 189O had seen a rapid growth 

in the number of subjects offered in high schools. This 

rapid proliferation v/as of great concern to the National Edu­

cation Association, and in I892 the N.E.A. appointed a com­

mittee, the Committee of Ten, headed by Harvard president 

Charles W. Eliot to study the problem. "This committee 

divided the high school curriculum into nine groups of re­

lated subjects and appointed nine sub-committees of the 

members each to study them and to make recommendations about 

their place in the high school pattern." The subjects the 

sub-committees were to study were Latin, Greek, English and 

other modern languages, mathematics, physical sciences, 

39 natural history, history, and geography. 

The report of this committee was one of the most in­

fluential documents in the history of American education. 

It was an attempt to bring some order out of the chaos which 

^^U. S. Biennial Survey, pp. 18-I9. 

Krug, The Shaping of the American High School, 
p. 169. 

•^Latimer, VJhat's Happened to Our High Schools?, 
pp. 62, 65. 

39 ^Ibid. 
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had developed in public school curricula. The committee 

realized that the secondary school was the last step in the 

formal education of many students, but decided that the 

best preparation for life for all students was to develop 

mental training by disciplinary study. ^ Four curricula 

for high school students v/ere drawn up by the committee: 

the classical, the Latin-scientific, the English, and the 

modern languages. The common quality of all these curricula 

was that they were heavily weighted with solidly academic 

subjects. The committee's report also made recommendations 

concerning the amount of time to be spent studying each sub­

ject, attempting to standardize credit given for high school 
41 courses. 

Although this report v/as very influential in focus­

ing attention on the problems of the American secondary 

school, its chief importance was to bring about an increas­

ing standardization of high school curricula along the lines 

42 
advocated by the committee. But the work of this committee 

was not the only new influence present in American education 

in the l890's. 

4o 
John S. Brubacher, A History of the Problems of 

Education (New York: McGraw-Hill, 1947), p. 451. 
41 
Krug, The Shaping of the American High School, 

pp. 61-63. 
42 
Latimer, T̂ That's Happened to Our High Schools?, 

pp. 67-68. 
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The elementary school curriculum was also undergoing 

significant changes during these years. In the years before 

1890 the primary stress in the elementary schools was on the 

acquisition of knowledge and skill in the fundamental skills 

of reading, writing, spelling, and arithmetic, with some em­

phasis on science, history, and geography. A few schools 

43 
also had courses in music, art, and physical education. 

Beginning in the mid-1890's, more stress was placed on the 

social aims of education, and methods were created to pro­

vide more activity for children in the elementary school 

44 
classroom. More United States history and literature came 

45 
to be taught in the elementary school. 

The schools in Lubbock during this period reflected 

little of the great change that was sweeping through national 

education. In the late l890's the schools of Lubbock were 

still those of a small rural community. Every day about 

nine o'clock school was opened by the ringing of a bell do­

nated by the railroad. Although by this time the schools 

had blackboards, most of the younger students still used 

slates. The students bought their books at schools and kept 

them at the school building. The curriculum consisted mostly 

^Butts, A Cultural History of Education, p. 644. 

44 
Ibid., p. 502. 

^Richey and Edwards, The School in the American 
Social Order, pp. 726-727. 
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of the "three R's" with other subjects such as geography 
» 

also taught. The school had a dunce cap and a stool, but 

there seems to have been little corporal punishment. The 

sanitary facilities were primitive, and the students had to 

carry drinking water. There were no organized sports, just 

a carefree recess. When the bell rang dismissing school 

about four o'clock, the students could usually forget school 
46 

for another day, since homework was rarely assigned. 

Some changes v/ere made in the organization of the 

schools during these years. About 1900 the first graded 

school v/as introduced, apparently by the Hollands v/hen they 

became teachers in Lubbock. Literary societies, v/hich seemed 

to be an outgrowth of school activities, developed. Friday 

afternoons were evidently a time for the lighter side of 

school activities, with spelling matches a favorite activity. 

47 

Sometimes the various grades presented programs. 

By 1900 the schools of Lubbock had been in operation 

nearly ten years, long enough to have assumed a definite 

form and character. Every day children from the little fron­

tier tov/n and from surrounding farms and ranches poured into 

46 
This description is based primarily on tv/o taped 

interviev/s, one v/ith a student during this period, Mrs. Roscoe 
Bayless, interviev/ed June 10, 1958, and one v/ith a teacher 
during this period. Judge George R. Bean, interviev/ed August 
8, 1958. Both interviews are in SWC, TTC. 

47 
Katie Bell Crump, taped interview, July 9, 1958^ 

SWC, TTC. 
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the little frame building and sat down to their daily diet 

of traditional subjects. The school, adequately financed 

and staffed, had become a regular element in the lives of 

the students and the coimnunity. But Lubbock was still a 

small frontier town. V/ere its schools far behind those of 

the rest of the state and nation? 

Throughout the nation the curriculum in the elemen­

tary school remained dominated by reading, spelling, arith­

metic, and writing. Reading was beginning to be taught by 

a combination of a word and phonic method, but the other 

subjects were still taught by drill, with obsolete words 

and problems often being stressed. There was a close ad-

48 
herence to the textbook, and the eight-grade primary 

49 school was the typical arrangement. 

The traditional curriculum was also dominant in the 

secondary school, but in some areas the influence of com­

mercialism and industrialism were beginning to be present 

in the curriculum, with some business and commercial sub­

jects being introduced. Vocational subjects were beginning 

to be taught in some areas of the country.^ 

^"Willard S. Elsbree, The American Teacher (New 
York: American Book Co., 1939)^ PP- 412-413. 

4Q ^Patrick J. Ryan, Historical Foundations of Public 
Education in America (Dubuque, lov/a: Wmn. Brown Co., I965), 
p. 251. 

5^R. Freeman Butts and Lawrence Cremin, A History 
of Education in American Culture (New York: Henry Holt & 
Co., 1953)/ pp. 441-442. 
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In the Lubbock schools, traditional subjects, es-
» 

pecially the three R's, dominated the curriculum, and the 

school was divided into eight primary grades, as v/as typi­

cal in other areas. Thus in the areas of curriculum and 

school organization, the Lubbock schools seemed to be in 

the mainstream of American education. An exception to this 

was the absence of any vocational or commercial subjects in 

the Lubbock schools, due perhaps to the lack of demand for 

these courses in a small, agricultural community. 

The average school term throughout the United States 

in the year 1899-I90O was 144.3 days,^"^ while in Texas the 

average school term v/as 108.2 days,^ In Lubbock the school 
53 

term in 1899-1900 was 154 days. This greater length of 

the school tern is probably deceptive, for as has been noted, 

most children in Lubbock attended rather sporadically. But 

the length of the term does indicate an attempt to provide 

sound education for the children of the community. 

Teachers in the United States had an average salary 

of $325 per year,-̂  v/hile in Lubbock the salary paid in 

51 
U. S. Biennial Survey of Education, pp. I8-I9. 

52 
Thirteenth Biennial Report of the State Superin­

tendent of Public"instruction, 190Q-19Q1> 19Q1-19Q2, . 
(Austin: I903). Hereafter these reports will be referred 
to by number, 

53 
Ibid. 

^ B i e n n i a l Survey of Education, I95O-I952. 


