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ABSTRACT
The purpose of this study was to investigate comprehension of proverbs in
bilingual preadolescents and adolescents. Specifically, does knowledge of two languages
affect comprehension of proverbs?
Phase 1 of this study involved forty adults between the ages of twenty and fift>.
Twenty monolingual subjects rated the familiarity of fifty English proverbs. Twenty
bilingual subjects rated the familiarity of fifty Spanish proverbs and fifty English
proverbs. Familiarity ratings assigned by participants were averaged to obtain a mean
familiarity rating for each proverb. Out of the fifty proverbs in each language, twentyfour proverbs from each language set were selected for use in Phase 2 based on the
similarity of their familiarity ratings.
The average familiarity ratings for English proverbs and Spanish proverbs utilized
in Phase 2 were 1.64 and 1.64, respectively.

There was no statistically significant

difference [t (jg) = 0.643, p < 0.05] between the average familiarity ratings for English
and Spanish proverbs utilized in Phase 2.
Phase 2 also consisted of two subject groups. Group 1 consisted of monolingual
preadolescents and adolescents who understood English, but not Spanish.

Group 2

consisted of bilingual preadolescents and adolescents who understood English and
Spanish. All subjects ranged in age from 11 to 15 years. Subjects provided case history
information by completing a "Potential Subject Form: Phase Two."
In order to qualify for participation, monolingual subjects passed a language
screening administered in English and bilingual subjects passed language screenings
administered in Spanish and English. Subjects also passed a hearing screening.
Vll

Monolingual subjects listened to twenty-four short stories (i.e.. six to ten
sentences in length) presented in English via tape recorder. Bilingual subjects listened to
twenty-four short stories presented in Spanish and twent>-four short stories presented in
English via tape recorder. Subjects read along silently with a printed copy of stimuli. At
the end of each story, a proverb was presented.

Subjects listened to four choices

describing the proverb and selected the best response (i.e., number one, two, three, or
four). Subjects recorded their response on the "Response Record Form."
Resuhs indicated that no significant difference [t (ig) = 0.643, p > 0.05] existed
between comprehension of English proverbs by monolingual and bilingual subjects.
Results also indicated that no significant difference [t (9) = 1.138, p > 0.05] existed
between comprehension of English and Spanish proverbs by bilingual subjects. There
was a moderate positive correlation between age and comprehension [r = 0.6, p < 0.05].
Additionally, results revealed that females (n = 13) performed better on the
comprehension task than did males (n = 7). Results of this study established a foundation
for a criterion-referenced measure that may be utilized with bilingual preadolescents and
adolescents who exhibit language deficits, especially with higher level language skills.
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CHAPTER I
INTRODUCTION AND REVIEW OF THE LITERATURE

Figurative Language
Figurative language utilizes words in a creative manner rather than a literal one.
Idioms (i.e., short statements that cannot be analyzed grammatically or translated across
languages), metaphors (i.e., implied comparisons between entities by visual images),
similes (i.e., explicit comparisons introduced by the words "like" or "as"), and proverbs
(i.e., short, popular sayings that provide advice or guidance) are types of figurative
language. Figurative language is commonly used in conversations, reading materials
(e.g., textbooks), and classroom instruction (Owens, 1996).
Nippold & Fey (1983) studied the understanding of figurative language in
preadolescents with a history of language acquisition problems.

Twelve children

between the ages of 9 years, 5 months and 11 years, 7 months served as subjects. All
subjects belonged to the white, middle-class. Subjects were asked to explain the meaning
of metaphoric sentences presented orally. Results indicated that preadolescents with a
history of language learning difficulties also demonstrated difficulty comprehending
metaphoric sentences. These subjects, however, performed similarly to subjects without
a history of language learning problems on tasks that assessed literal aspects of language.
Results suggested that children who had difficulty with acquisition of literal aspects of
language may later demonstrate difficulty with figurative language. This is especially
important since written material for middle and upper elementary school grades contains
several forms of figurative language such as metaphors and proverbs.

Definition of "Proverb"
Mieder (1993) reviewed the definitions of "proverb" used in a variety of books,
dissertations, and articles.

He generated the following description using the most

frequently occurring words from those definitions:
"A proverb is a short, generally known sentence of the folk [i.e., common
members of a society who pass along traditions and beliefs to other generations]
which contains wisdom, truth, morals, and traditional views in a metaphorical,
fixed and memorizable form and which is handed down from generation to
generation" (p. 5).
Within the profession of speech-language pathology, proverbs have been defined as
"statements that capture the shared values, beliefs, and wisdom of a society" (Nippold,
Uhden, & Schwarz, 1997, p. 245).
Nippold, Martin, and Erskine (1988) stated that proverbs serve various fianctions
(e.g., provide advice, offer encouragement). They are seen in verbal and written aspects
of language on formal (e.g., debates, poems) and informal (e.g., daily conversation)
levels (Nippold & Haq, 1996). Proverbs are composed of several elements including
common sense, experience, and wisdom. Perhaps an equally important element is the
context in which a proverb is presented. For example, lists of proverbs presented out of
context often lack meaning (Mieder, 1993).

In order to comprehend a proverb, an

individual must combine world knowledge and contextual information (Nippold & Haq,
1996).

Piaget
Piaget developed a theory of cognitive development that is useful when
discussing the comprehension of proverbs. This theory holds that skills required for

abstract thought, complex reasoning, and cogniti\e flexibilit> are acquired during the
formal operations stage which occurs at approximately eleven years of age (Owens,
1996).

Piaget contended that proverb comprehension depended upon these skills

(Nippold, Martin, & Erskine, 1988). During this stage of formal operations, individuals
can reflect actively upon language (Piper, 1998). Therefore, formal metalinguistic tasks
(e.g., explaining figurative expressions such as proverbs) are useful when studying
language development in preadolescents and adolescents (Nippold & Rudzinski, 1993;
Nippold, Uhden, Schwarz, 1997).
Figurative expressions, such as proverbs, are often learned and stored as a single,
meaningful item instead of individual words (Owens, 1996). Since meaning is often
derived from various contexts and repeated exposure, cognitive flexibility is required for
comprehension of proverbs (Nippold, et al., 1988; Owens, 1996). An individual must
determine the meaning of a proverb from context and relate this meaning to metaphoric
comparisons. Therefore, figurative understanding of a proverb is an analytical task. In
addition, analogical reasoning skills are significantly correlated with the comprehension
of proverbs (Nippold, et al., 1988). Analogical reasoning tasks follow the A is to B as C
is to D format (Owens, 1996). Thus, the relationship among items in this format requires
skills acquired during the formal operations stage (Nippold, et al., 1988).

Proverb Comprehension
Proverb comprehension gradually improves with age and continues through
adulthood (Nippold, et al., 1997; Nippold & Haq, 1996). Several authors have studied
the development of proverb comprehension (Douglas & Peel, 1979; Honeck, Sowry, &

Voegtle, 1978; Nippold, et al., 1997; Nippold & Fey, 1983; Nippold & Haq, 1996:
Nippold, et al., 1988; Resnick, 1982; Richardson & Church, 1959). Early studies focused
on a child's ability to describe the meaning of proverbs (Richardson & Church. 1959). In
their study, Richardson and Church rated proverbs in two dimensions (i.e., specificgeneral, literal-figurative). A mature response was defined as general (i.e., referring to a
class of events rather than a specific person or event) and figurative (i.e.. beyond literal
interpretation of key words). An immature response was defined as specific and literal.
Adults and children served as subjects. Richardson and Church (1959) concluded that
children between the ages of 7 years, 10 months and 12 years, 5 months generated several
immature responses.

These responses, however, decreased in frequency as children

approached adulthood. While immature, literal interpretations of proverbs were observed
in adult subjects, these responses occurred infrequently.
Later studies utilized various methods to assess proverb understanding.

First,

Honeck, Swory, and Voegtle (1978) sought to assess a child's ability to understand
proverbs by utilizing a simple procedure. Subjects were selected from grades one, three,
five, and seven. An equal number of males and females served as subjects. In this study,
proverbs were presented orally. Two pictures accompanied each proverb and subjects
selected the picture that corresponded to the proverb. Results indicated that children
between the ages of seven and nine were able to comprehend proverbs. These results
contradicted conclusions of previous studies (Honeck, et al., 1978). Second, Douglas and
Peel (1979) studied a child's ability to interpret proverbs and other forms of figurative
language when presented in context.

Prior to this study, researchers did not study

figurative language within context. Stimuli were often acquired from typical classroom

materials (e.g., textbooks). Two audiotapes presented each stimulus twice.

Subjects

were selected from grades one, three, five, and seven. Subjects were asked what the
stimulus meant. Answers were scored on a four-point scale: one point for no response;
two points for a literal response; three points for a response that was not entirely abstract;
four points for a completely abstract response. Results indicated that understanding of
figurative language, including proverbs, increased as grade level increased. For example,
responses were richer (i.e., more elaborate answers) and more complex (i.e., completely
figurative responses) for subjects in grades five and seven.

Therefore, abstract

understanding increased as grade level increased. Of all forms of figurative language
assessed, proverbs were the most difficult to comprehend for all ages. For example,
ninety percent of responses for subjects in the first grade received a score of one or two.
By seventh grade, children demonstrated figurative understanding of proverbs (i.e.,
nonliteral meaning that extended beyond the immediate context of the proverb) as
evidenced by higher scores (i.e., three and four). Researchers stated that interpreting
proverbs required comprehension (i.e., meaning obtained from the entire proverb),
organization (e.g., word order and contextual clues) and abstraction skills (e.g., applying
the message beyond the immediate context) (Douglas & Peel, 1979).

Investigators

speculated that complex syntactic and semantic organization of proverbs contributed to
comprehension difficulty (Douglas & Peel, 1979; Nippold, et al., 1988). In conclusion,
presenting figurative language in a meaningful context was a more natural method to
assess interpretation (Douglas & Peel, 1979).
Resnick (1982) studied the development of proverb comprehension in racially
mixed, middle-class children. The investigator did not provide specific information

regarding race or gender. Subjects were selected from grades three, four, five, and six.
The first task involved story matching. Subjects read a story and a list of four proverbs,
then selected one proverb which provided the best resolution to the story. The second
task involved selecting a paraphrased statement for a target proverb when given four
choices.

The paraphrasing task was the most accurate measure of proverb

comprehension. Performance on all tasks was related to grade level (i.e., subjects in
higher grade levels performed better than subjects in lower grade levels).
Nippold, Martin, and Erskine (1988) recognized that proverbs appear rarely in
isolation. Researchers acknowledged that figurative understanding involved analyzing
meaning while considering the context in which a proverb was presented.
Although context is crucial to the full appreciation of a proverb, proverb
comprehension in children and adolescents typically has been examined by
presenting subjects with lists of proverbs out of context and asking them to come
up with their own explanations of the proverbs or choose the best explanation of
each from a set of answer choices also lacking contextual information (Nippold,
etal., 1988, p. 20).
When proverbs were presented out of context, investigators assessed a subject's ability to
recall the meaning of a proverb. Therefore, previous studies investigated memory skills
instead of comprehension abilities (Nippold, et al., 1988). Explanation tasks may also
reflect limited expressive abilities and/or inadequate metalinguistic competence instead
of decreased comprehension (Nippold, et al., 1988; Nippold, et al., 1997). For example,
other types of figurative language (e.g., idioms, metaphors) are understood before
meaning can be adequately explained (Nippold, et al., 1988).
In order to improve upon the previous research, Nippold, Martin, and Erskine
(1988) utilized contextual descriptions and a multiple-choice format to assess proverb
comprehension.

Preliminary item selection utilized fifteen college-educated, adult
6

subjects. These adult subjects identified confusing or offensive items. The second set of
subjects ranged in age from nine years to sixteen years, eleven months and were selected
from grades four, six, eight, and ten. They were native speakers of Standard American
English. There were an equal number of male and female subjects (Nippold, et al.,
1988).
Thirty proverbs were presented in written form, with four contextual descriptions
for each proverb. Subjects selected the best context for the proverb. Results indicated
that performance steadily improved as grade level increased. Accuracy scores of 67, 77,
83, and 85 percent were obtained by subjects in grades four, six, eight, and ten,
respectively. In addition, preadolescents understood proverbs on a figurative level. For
example, fourth graders achieved a relatively high level of accuracy (i.e., mean raw score
of 20.03 out of possible 30 points).

Performance steadily improved as grade level

increased. For example, forty-five percent of tenth graders performed at or above ninety
percent accuracy on the proverb comprehension task.

Why did the fourth graders

perform below the tenth graders in this study? Two possible explanations were proposed.
First, older students had more exposure to proverbs. Increased familiarity may have
contributed to the increased performance.
difficulty

with vocabulary.

Second, younger students may have had

These students, however, demonstrated

difficulty

comprehending how words of a proverb integrated to convey a nonliteral message.
While younger students understood individual words, they had difficulty comprehending
the meaning of the entire sentence (Nippold, et al., 1988).
According to Nippold, Martin, and Erskine (1988), these results appear to have
several implications for language assessment. First, few standardized tests are available

for preadolescents (i.e., eleven and twelve year olds). Second, current standardized tests
for this age group assess language skills acquired by younger ages. Therefore, only
individuals with severe deficits are identified by existing tests (Nippold, et al., 1988).
According to previous research, children with language-learning problems have difficulty
comprehending figurative language (Nippold & Fey, 1983). Therefore, tasks involving
figurative language as opposed to literal language may be more sensitive in identifying
mild language impairments. Overall, this investigation emphasized the importance of
adapting methods used to assess comprehension abilities (Nippold, et al., 1988).
Nippold & Haq (1996) studied the role of concreteness and familiarity in proverb
comprehension in youths. Researchers generated a list of three hundred proverbs. The
purpose of the first and second task was to select proverbs from the original list to serve
as stimuli for the third task involving proverb comprehension.

In the first task, ten

college-educated adults judged the concreteness (i.e., tangible object that can be seen,
heard, or touched) and abstractness (i.e., intangible object that cannot be seen, heard, or
touched) of three hundred nouns taken from a list of proverbs. In order to be labeled
concrete or abstract, a ninety percent criterion (i.e., ninety percent of subjects labeled a
proverb either concrete or abstract) was required. Proverbs which contained nouns that
were not completely concrete or abstract (i.e., failed to meet the ninety percent criterion)
were excluded from the list of potential stimuli. In the second task, adult and adolescent
subjects rated the familiarity of proverbs. There were an equal number of male and
female subjects. A five-point scale was utilized with a score of one indicating the subject
had never heard the proverb, and score of five indicating that the subject had heard the
proverb several times. Results revealed that mean familiarity scores for adolescent and

adult subjects were nearly identical. These results failed to support the prediction that
adults would be more familiar with proverbs because of increased exposure to literacy.
The third task examined proverb comprehension.

Stimuli consisted of proverbs that

contained completely concrete or abstract nouns and were rated as familiar according to
previous tasks within this experiment. Subjects were selected from grades five, eight,
and eleven. Thirty-two proverbs were each presented within a brief story.
selected an interpretation of each proverb from four choices.

Subjects

Results indicated that

accuracy increased as grade level increased. In addition, concrete (i.e., proverbs with
nouns referring to tangible objects that are easy to visualize) and familiar proverbs were
easier to understand than abstract (i.e., proverbs with nouns referring to intangible entities
that are difficult to visualize) and unfamiliar proverbs (Nippold & Haq, 1996). This
conclusion corresponds with the fact that highly familiar proverbs were easier for adults
to understand (Nippold, et al., 1997). Nippold and Haq (1996) indicated that the greatest
growth of proverb comprehension occurred between the ages of ten and fourteen years.
These ages correspond with the period of growth in analogical reasoning skills.

Rationale
In 1994, the American Speech-Language Hearing Association (ASHA) reported
that 37% of its membership serve clients who are not native English speakers (Taylor,
1994). In 1992, only 3.7% of ASHA members classified themselves as a minority (i.e..
Black, Hispanic, Asian, or American Indian) despite the large number of professionals
working with non-native English speakers (Cole, 1992). This means that a member of a
different linguistic or cultural group will likely treat non-native English speakers with

speech-language impairments. "Already, one American in every four defines himself or
herself as Hispanic or non-White" (Hemy, 1990 cited in Taylor, 1994, p. 45). As the
number of minorities increases, so will the number of minorities demonstrating
communication disorders (Cole, 1989). These statistics indicate that speech-language
pathologists and audiologists will be required to deliver services to clients from a variety
of cultural and linguistic groups (Taylor, 1994).
Speech-language pathologists will require better assessment tools and methods to
evaluate effectively patients from various cultural and linguistic backgrounds.

In

addition, more assessment methods are needed for individuals in the preadolescent and
adolescent stages, especially those who are members of diverse populations (Nippold, et
al., 1988; Paul, 1995). Additional research is needed for better understanding of normal
language development within diverse cultural and linguistic groups.

Investigations

regarding proverb comprehension in diverse populations are also needed (Nippold, et al.,
1997).

Such information would provide a basis for identifying abnormal language

development within these populations.
While research in the area of proverb comprehension in youth is limited,
investigations would contribute to language assessment procedures.

For example,

comprehension of figurative language can be used to identify subtle speech-language
deficits in youth (Nippold et al., 1988).

Unfortunately, research regarding proverb

comprehension has not been conducted with bilingual speakers. As previously stated,
speech-language pathologists will be required to provide services to multicultural and
muhilingual clients (Taylor, 1994).

Therefore, investigations that utilize bilingual

speakers and evaluate proverb comprehension are needed. This study will contribute
10

needed information to the small body of literature regarding normal language
development and appropriate assessment techniques for bilingual speakers.

Speech-

language pathologists and educators will be able to employ these results to develop more
beneficial language assessment procedures for bilingual speakers.

Hypothesis
This study hypothesizes that knowledge of two languages will produce
statistically significant (p < 0.05) differences in comprehension of proverbs in both
Spanish and English.

The alternative is that knowledge of two languages will not

produce statistically significant differences (p < 0.05) in comprehension of proverbs in
either Spanish or English.
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CHAPTER II
METHODOLOGY

Phase 1
Subjects
This phase of the study utilized two groups. Group 1 consisted of monolingual
adults (ten males and ten females) who understood and read English, but not Spanish.
Subjects ranged in age from 23 to 49 years (mean age 34:6; standard deviation 10.18).
Subjects were recruited from businesses (e.g., hospital, engineering firm, oil company)
within the Harlingen, Texas, and Fort Worth, Texas, areas.

All subjects read the

nonscientific abstract (see Appendix A) that explained this study and completed a
"Potential Subject Form: Phase One" (see Appendix B) to provide case history
information. Selection criteria for participation as a monolingual subject included the
following:
1. Chronological age between 20 and 50 years
2. Understanding of the English language, but not Spanish
3. Ability to read English, but not Spanish
4. Absence of a speech-language impairment
5. History

unremarkable

for

learning

disability, head trauma,

stroke,

and/or

hospitalization for cardiac/vascular problems
Group 2 consisted of bilingual adults (ten males and ten females) who understood
and read Spanish and English. Subjects ranged in age from 21 to 50 years (mean age
34:6; standard deviation 9.65).

Subjects were recruited from businesses (e.g., state
12

agency, cable company, home health agency) within the Harlingen. Texas, area.
Selection criteria for participation as a bilingual subject included the previoush
mentioned criteria with exception of the following:
1. Understanding of the Spanish and English languages
2. Ability to read Spanish and English

Procedures
Screenings
Case history information was reviewed to determine if potential subjects met the
criteria for participation. Data were only collected from subjects meeting the selection
criteria.

Task: Familiarity Rating
All subjects (monolingual and bilingual) rated the familiarity of fifty English
proverbs using a three-point scale: 1 - never heard/read this proverb, 2 - sometimes
heard/read this proverb, 3 - frequently heard/read this proverb. Subjects completed this
task in 5 to 15 minutes.
Bilingual subjects also rated the familiarity of fifty Spanish proverbs using a
three-point scale.

The familiarity scale used for English proverbs was translated as

follows: 1 - nunca e oido/leido este proverbio [never heard/read this proverb], 2 - de vez
en cuando e oido/leido este proverbio [sometimes heard/read this proverb], and 3 seguido e oido/leido este proverbio [frequently heard/read this proverb]. This translated
scale was used to rate the familiarity of Spanish proverbs. Bilingual subjects determined
13

the familiarity of each proverb in the language it was presented (i.e.. familiarity of
English proverbs heard/read in English, familiarity of Spanish proverbs heard/read in
Spanish). Subjects completed this task in 5 to 15 minutes.
Subjects were presented with written instructions (see Appendices C and D).
Familiarity scales (see Appendices E and F) presented a list of proverbs with an
abbreviated rating scale located immediately below each proverb (i.e., 1 - never,
2 - sometimes. 3 - frequently; 1 - nunca [never], 2 - de vez en cuando [sometimes]. 3 seguido [frequentiy]).

Subjects were instructed to circle only one number for each

proverb.

Proverb Selection for Phase 2
Adult participants assigned a familiarity rating to each proverb in the appropriate
language set(s). These familiarity ratings were averaged to yield a mean familiarity
rating for each proverb. Out of the fifty proverbs in each set, Spanish and English,
twenty-four proverbs in each language were selected for use in Phase 2 based on the
similarity of their familiarity ratings across languages.

Therefore, the twenty-four

proverbs in each language with the most similar average familiarity ratings were selected
for use in Phase 2.

Phase 2
Subjects
This phase of the study also utilized two groups.

Group 1 consisted of

monolingual preadolescents and adolescents (four males and six females) who
14

understood English, but not Spanish. Subjects ranged in age from 11 to 15 years (mean
age 13:0; standard deviation 1.63). Subjects were recruited within the Harlingen, Texas,
area from local churches and schools via letters (see Appendix G). All subjects provided
case history information by completing a "Potential Subject Form: Phase Two'" (see
Appendix H). Selection criteria for participation as a monolingual subject included the
following:
1. Chronological age between 11 and 15 years
2. Ability to understand English, not Spanish
3. Absence of a speech-language impairment
4. History umemarkable for hearing loss, head trauma, and/or hospitalization for
cardiac/vascular problems
Group 2 consisted of bilingual preadolescents and adolescents (3 males and 7
females) who understood English and Spanish. Subjects ranged in age from 11 to 15
years (mean age 13:0; standard deviation 1.56). Selection for participation as a bilingual
subject included the previously mentioned criteria with the following exception:
1. Ability to understand English and Spanish
Prior to participation, parents and subjects signed a consent form and read the
nonscientific abstract (see Appendix A) that described this study.

The investigator

answered questions using common, nontechnical terms.

Instrumentation
English and Spanish instructions, examples, short stories, proverbs, and answer
choices (see Appendices I, J, K, L, M, and N) were recorded onto audiocassettes using a
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Sony Dynamic Microphone F-V310 and a Sony Cassette-corder TCM-929. The Sony
Cassette-corder was also used to present stimuli.

Procedures
Screenings
Group 1 consisted of monolingual subjects who understood English, but not
Spanish.

In order to qualify for participation, subjects were required to meet the

following screening criteria:
1. Pass a hearing screening (i.e., 500, 1000, 2000, and 4000 Hertz [Hz] presented at 20
decibels hearing level [dB HL]).
2. Achieve a standard score within or above one standard deviation of the mean on the
Listening Comprehension subtest of the Oral and Written Language Scales (OWLS)
(Carrow-Woolfolk, 1995).
The hearing and English language screening took approximately 15 to 20 minutes to
complete.
Group 2 consisted of bilingual subjects who understood Spanish and English. In
order to qualify for participation, subjects were required to meet the previously stated
screening criteria. In addition, bilingual subjects were required to:
1. Achieve a receptive language score above 86 (i.e., within or above one standard
deviation of the mean) on the Clinical Evaluation of Language Fundamentals: 3 Spanish Edition (CELF: 3 - Spanish) (Semel, Wiig, & Secord, 1997).
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Administration of the two receptive subtests (Conceptos y Dirrectiones [Concepts and
Directions] and Clases de Palabras [Word Classes]) was required to calculate the
receptive language score. Subjects took 20 to 30 minutes to complete these two subtests.

Task: Proverb Comprehension
All subjects, monolingual and bilingual, listened to English stimuli (i.e.,
instructions, examples, short stories, proverbs, answer choices [see Appendices I, J, and
K]) presented orally via tape recorder and read silently a written copy of the stimuli.
Short stories (e.g., six to ten sentences in length) included presentation of a proverb at the
end of the story. Subjects were asked to select the meaning of the proverb when given
four answer choices. Subjects wrote the number corresponding to the best answer choice
on the "Response Record Form" (see Appendices O and P). Three examples were
presented to familiarize subjects with the task of selecting the most appropriate definition
of the proverb based on its use in the short story. Following the three training items,
twenty-four short stories and proverbs were presented in English to each subject. This
task took approximately 30 minutes to complete.
The same procedures were followed as bilingual subjects listened to Spanish
stimuli (i.e., instructions, examples, short stories, proverbs, answer choices [see
Appendices L, M, and N]). Twenty-four short stories and proverbs were presented in
Spanish to bilingual subjects. Bilingual subjects listened to a total of forty-eight short
stories and proverbs (i.e., twenty-four in English, twenty-four in Spanish). This task took
approximately 60 minutes to complete.
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Experimental Design
Phase 2 of this investigation utilized a standard-group comparisons design.
Hegde (1994) stated that, "Standard-group comparisons is a type of research in which
groups formed on the basis of one dependent variable are compared on the basis of the
same or other dependent variables" (p. 87). In this study, the criterion and comparison
measures were the same. The criterion was the number of languages spoken by the
subject. The groups were compared on the ability to comprehend proverbs (i.e., accuracy
of performance).
A mixed design was used to analyze the data. A between-subject design was used
to compare comprehension of English proverbs between monolingual and bilingual
subjects. A within-subject design was used to compare comprehension between English
and Spanish proverbs in bilingual subjects.
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CHAPTER III
RESULTS

The purpose of this study was to investigate proverb comprehension among
bilingual preadolescents and adolescents. Monolingual subjects were utilized to establish
a basis for comparison.

Phase 1
Phase 1 utilized forty adult subjects assigned to one of two groups. Group 1
consisted of twenty monolingual subjects (ten males and ten females) who understood
and read English, but not Spanish (i.e., monolingual) and ranged in age from 23 to 49
years (mean age 34:6; standard deviation 10.18). Group 2 consisted of twenty bilingual
subjects (i.e., ten males and ten females) who understood and read Spanish and English
(i.e., bilingual) and ranged in age from 21 to 50 years (mean age 34:6; standard deviation
9.65). The purpose of Phase 1 was to determine the familiarity of one hundred proverbs
(fifty Enghsh, fifty Spanish) usmg a three-point scale (i.e., 1 - never heard/read this
proverb, 2 - sometimes heard/read this proverb, 3 - frequently heard/read this proverb; 1
- nunca e oido/leido este proverbio [never heard/read this proverb], 2 - de vez en cuando
e oido/leido este proverbio [sometimes heard/read this proverb], 3 - seguido e oido/leido
este proverbio [frequently heard/read this proverb].
All subjects, monolingual and bilingual, rated the familiarity of fifty English
proverbs.

Bilingual subjects also rated the familiarity of fifty Spanish proverbs.

Bilingual subjects determined the familiarity of each proverb in the language in which it
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was presented (i.e.. familiarity of English proverbs heard/read in English, familiarity of
Spanish proverbs heard/read in Spanish). Twenty-four proverbs from each language
were selected for use in Phase 2.

Phase 1 Results
Table 3.1 lists mean familiarity ratings for fifty English proverbs and Table 3.2
lists mean familiarity ratings for fifty Spanish proverbs. Tables 3.3 and 3.4 list the mean
familiarity ratings for the twenty-four English and Spanish proverbs selected for use in
Phase 2.

The average familiarity rating for Phase 2 English proverbs and Spanish

proverbs was 1.64 (standard deviation of 0.38) and 1.64 (standard deviation of 0.37),
respectively. There was no statistically significant difference [t (ig) = 0.643, p < 0.05]
between the average familiarity ratings for English and Spanish proverbs utilized in
Phase 2.

Phase 2
This phase of the study also utilized two groups.

Group 1 consisted of

monolingual preadolescents and adolescents (4 males and 6 females) who understood
English, but not Spanish. Subjects ranged in age from 11 to 15 years (mean age 13:0;
standard deviation 1.63). Group 2 consisted of bilingual preadolescents and adolescents
(i.e., 3 males and 7 females) who understood English and Spanish. Subjects ranged in
age from 11 to 15 (mean age 13:0; standard deviation 1.56).
All subjects, monolingual and bilingual, listened to English stimuli (i.e.,
instructions, examples, short stories, proverbs, answer choices [see Appendices I, J and
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K]) presented via tape recorder and read silently a written copy of the stimuli. Short
stories (e.g., six to ten sentences in length) included presentation of a proverb at the end
of the story. Subjects were asked to select the meaning of the proverb when given four
answer choices. Subjects wrote the number corresponding to the best answer choice on
the "Response Record Form" (see Appendices N and 0). Twenty-four short stories and
proverbs were presented in English to each subject.
The same procedures were followed as bilingual subjects listened to Spanish
stimuli (i.e., instructions, examples, short stories, proverbs, answer choices [see
Appendices L, M, and N]). Twenty-four short stories and proverbs were presented in
Spanish to bilingual subjects. Bilingual subjects listened to a total of forty-eight short
stories and proverbs (twenty-four in English, twenty-four in Spanish).

Phase 2 Results
Two separate t-tests were conducted. First, an unpaired t-test was conducted to
determine significant differences, if any, between comprehension of English proverbs by
monolingual and bilingual subjects. Results indicated that no significant difference [t (ig)
= 0.643, p > 0.05] existed between comprehension of English proverbs by monolingual
and bilingual subjects. Table 3.5 lists the comprehension scores for English proverbs.
Second, the paired t-test sought to determine significant differences between
comprehension of English and Spanish proverbs by bilingual subjects. Results indicated
no significant difference [t (9) = 1.138, p > 0.05].
scores for Spanish proverbs.
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Table 3.6 lists the comprehension

Statistical tests were also run to study the relationship between age, sex, and
proverb comprehension scores. Results revealed a moderate positive correlation betw een
age and comprehension [r = 0.6. p < 0.05]. Additionally, results revealed that females (n
= 13) performed better on the comprehension task than did males (n = 7). For example,
the highest comprehension score achieved by a female subject was 95.83 percent for
English proverbs while the highest comprehension score achieved by a male subject was
79.17 percent for English proverbs. The highest comprehension score achieved by a
female subject was 79.17 percent for Spanish proverbs while the highest comprehension
score achieved by a male subject was 54.17 percent for Spanish proverbs.
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Proverb # Familiarity Rating Proverb # Familiarity Rating
12
1.00
44
2.05
8
1.03
49
2.13
26
1.05
3
2.20
21
1.10
37
2.35
24
1.15
1
2.38
30
1.15
45
2.43
2
1.18
11
2.48
10
1.20
2.55
5
17
2.55
1.23
31
6
2.60
1.28
36
4
2.63
1.30
29
2.63
22
1.30
38
2.68
28
1.40
50
2.70
32
39
1.45
2.73
47
18
1.48
2.75
14
25
1.53
2.78
7
42
1.58
2.78
41
1.70
46
2.80
13
1.78
34
2.80
33
1.80
19
2.83
9
1.85
40
2.83
16
1.88
48
2.83
43
1.95
15
2.90
20
1.98
35
2.90
27
2.00
23

Table 3.1. Familiarity ratings for English proverbs utilized in
Phase 1
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Proverb # Familiarity Rating
26
1.05
24
1.15
2
1.18
10
1.20
17
1.23
6
1.28
4
1.30
22
1.30
28
1.40
39
1.45
14
1.53
42
1.58
46
1.70
34
1.78
19
1.80
40
1.85
48
1.88
15
1.95
35
1.98
23
2.00
44
2.05
49
2.13
2.20
3
37
2.35
1.64
Average

Table 3.2. Familiarity ratings for English proverbs utilized in
Phase 2
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Proverb # Familiarity Rating Proverb # Familiarity Rating
39
1.05
35
1.60
9
1.20
34
1.65
19
1.20
48
1.65
21
1.20
7
1.70
2
1.25
29
1.70
36
1.25
50
1.70
4
1.30
15
1.75
31
1.30
30
1.80
46
1.30
27
1.85
11
1.35
28
1.85
22
1.35
43
1.85
37
1.35
14
1.90
5
1.40
18
1.90
13
1.40
26
1.90
45
1.40
44
1.90
23
1.45
38
1.95
24
1.45
10
2.00
41
1.45
12
2.00
6
1.50
47
2.00
8
1.50
32
2.05
16
1.50
3
2.10
17
1.50
42
2.10
25
1
2.15
1.50
33
40
2.35
1.55
2.50
49
20
1.55

Table 3.3. Familiarity ratings for Spanish proverbs utilized
in Phase 1
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Proverb # Familiarity Rating
39
1.05
9
1.20
19
1.20
21
1.20
2
1.25
4
1.30
31
1.30
46
1.30
5
1.40
23
1.45
8
1.50
35
1.60
7
1.70
15
1.75
30
1.80
27
1.85
1.85
28
38
1.95
2.00
10
2.00
12
32
2.05
2.10
42
2.15
1
2.35
40
1.64
Average

Table 3.4. Familiarity ratings for Spanish proverbs utilized in
Phase 2
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Subject # Comprehension Scores in Percent Age in ^'ears Gender
Ml
11
female
33.33
M2
58.33
11
male
M3
54.17
i:
male
M4
12
70.83
male
M5
79.17
12
male
M6
79.17
13
female
M7
14
95.83
female
MS
15
87.50
female
M9
91.67
15
female
MIO
15
70.83
female
Bl
75.00
11
female
B2
11
female
33.33
B3
54.17
11
female
B4
13
female
70.83
13
B5
female
87.50
13
male
B6
33.33
14
female
B7
83.33
14
male
58.33
B8
15
female
B9
95.83
15
male
70.83
BIO

Table 3.5. Comprehension scores for English proverbs
including age and gender of subjects
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Subject # Comprehension Score in Percent Age in Years
Bl
70.83
11
B2
75.00
11
B3
45.83
11
B4
41.67
13
B5
79.17
13
B6
29.17
13
B7
87.50
14
B8
54.17
14
B9
50.00
15
BIO
45.83
15

Table 3.6. Comprehension scores for Spanish proverbs
including age and gender of subjects

28

Gender
female
female
female
female
female
male
female
male
female
male

CHAPTER IV
DISCUSSION

Views of Bilingual Proficiency
Two views of bilingual proficiency ha\'e been proposed in the literature. The
monolingual view contends that the bilingual person has two separate language
competencies. Essentially, a bilingual person is the sum of two monolinguals existing
within one person (Grosjean, 1989).

This view from the neurolinguistics literature

corresponds to the separate underlying proficiency (SUP) theory cited in the speechlanguage pathology literature (Langdon & Cheng, 1992). According to the SUP model,
proficiency in the first language is completely separate from proficiency in the second
language. Skills learned in one language, therefore, are not expected to transfer and/or
enhance skills in another language within the same person (Roseberry-McKibbin, 1995).
In contrast, the bilingual view contends that the bilingual person possesses an
integrated and complete linguistic knowledge base that cannot be separated into two
distinct portions based upon different languages. The bilingual is a unique speaker and
listener that is beyond the combination of two monolinguals. This situation is the result
of more than addition of one language with another. For example, the two languages are
used in different situations with different communication partners for discrete purposes.
This requires that the bilingual individual shift between languages and communicate
effectively in either language. Rarely is a bilingual equally fluent in both languages
(Grosjean, 1989).

The bilingual view corresponds with the common underlying

29

proficiency (CUP) theorv- cited in the speech-language pathology literature (Langdon &
Cheng, 1992).
According to the CUP theory, languages combine to form a single foundation for
language.

Therefore, linguistic proficiency is common across languages instead of

existing separately for each (Roseberry-McKibben, 1995). CUP results in a common
linguistic and cognitive foundation existing between two languages. Common linguistic
and cognitive proficiencies form an underlying cognitive foundation that supported the
different surface structure of two languages. Both languages share certain concepts (e.g..
freedom, happiness), but the languages differ in terms of their surface features (e.g..
sound system, word order).

Overall, CUP is related to the transfer of linguistic

knowledge from one language to another (Cummins, 1995; Langdon & Cheng, 1992).
Because of this, the CUP model contends that experience in either language would
promote development in both languages (Cummins, 1995). For example, while learning
to read in the normative language (L2), conceptual and linguistic proficiency in the
person's first language (LI) is enhanced (Cummins, 1995; Langdon & Cheng, 1992).

Types of Proficiency
Basic Interpersonal Communication Skills (BICS) relate to a person's knowledge
and use of surface features of a language. A person achieves a BICS level of proficiency
when he/she is conversationally competent in a certain language.

Conversations are

embedded within a context that assists understanding. For example, gestures, intonation.
and facial expressions facilitate comprehension of the verbal message. Conversational
skills are mastered after one to three years of daily exposure to a language. In contrast,
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Cognitive-Academic Language Proficiency (CALP) is a person's ability to function
academically in a certain language. This type of proficiency is achieved when a person
uses a certain language to learn new concepts and ideas. Academic settings often require
students to utilize language in a decontextualized manner. For example, students are
required to make judgments about a reading passage or write a persuasive paper. CALP
is acquired after five to seven years of daily exposure to a language within an academic
setting. BICS and CALP represent a continuum of language proficiency. On one end of
the continuum, BICS proficiency allows a person to engage in a conversation. On the
other end, CALP proficiency allows a person to use decontextualized language and
metalinguistic skills (Cummins, 1989; Roseberry-McKibben, 1995).

Bilingual Studies
Bilingual studies prior to the 1960's concluded that intellectual abilities were
negatively affected by knowledge of two languages.

Later, however, researchers

discovered several design flaws including lack of control for variables (e.g.,
socioeconomic status), failure to consider degree of bilingualism, and use of direct
translations of psychometric tests (Chiocca, 1998; Langdon & Cheng, 1992; Peal &
Lambert, 1962). Therefore, researchers questioned the conclusions drawn by such poorly
controlled experiments.
Peal and Lambert first demonstrated a positive outcome of bilingualism on
measures of cognitive development (Chioccca, 1998; Langdon & Cheng, 1992). Peal and
Lambert (1962) reported that bilinguals performed better on nonverbal and verbal
intelligence measures. Investigators concluded that superior performance on verbal tests
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was a reflection of overall superior intelligence. In order to benefit from bilingualism in
terms of cognitive abilities, however, individuals were required to achieve high and equal
proficiency in both languages (Langdon & Cheng, 1992; Owens, 1996). Langdon and
Cheng (1992) noted that several researchers made similar conclusions since this initial
study that demonstrated the positive effect of bilingualism on cognition. Based upon
several experiments, researchers concluded that bilinguals performed better than
monolinguals on tasks involving metacommunicative abilities, complex directions,
general cognitive ability, and metalinguistic awareness (Langdon & Cheng, 1992;
Owens, 1996).
Powers and Lopez (1985) compared verbal, perceptual, and motor abilities of
monolingual and bilingual 4-year-olds. Results indicated that bilingual subjects were
better at following complex directions and coordinating perceptual-motor skills.
Diaz (1983) reported that bilinguals exhibited more cognitive flexibility than
monolinguals.

Diaz (1985) studied the relation between bilingualism and cognitive

ability within a group of children (ages five to seven) who varied in second language
proficiency. Diaz discovered that the degree of bilingualism was a strong predictor of
cognitive variability for children with low second language proficiency.

"Meta" Skills
Metalinguistic
Metalinguistic awareness refers to the ability to analyze linguistic output
objectively (Diaz, 1985).

Such awareness enables the language user to think about

language without focusing upon comprehension or production (Larson & McKinley,
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1995: Owens, 1996; Reed, 1994). Metalinguistic skills allow a person to reflect upon
language at a conscious le\el that incorporates se\eral levels of language (e.g..
phonology. morpholog\) (Nelson. 1998). Metalinguistic abilities allow language users to
treat language as an object to be analyzed and observed in terms of linguistic correctness.
True metalinguistic skills are acquired at approximately age se\en or eight. Development
of these skills is dependent upon skills in other language areas. In other words, a child
requires a strong foundation in all aspects of language in order to develop adequate!) the
higher level metalinguistic skills (Owens, 1996: Reed, 1994). .A.s children mature, they
become more capable of viewing language as an objecti\e set of rules and a tool for
communication.
Bilinguals learn of the separation of word and referent at an earh age.
example, one object has two linguistic referents.

For

In the bilingual's mind, an object

known as a "cookie"' in English is also known as "galleta" in Spanish. Since two labels
are given to a single object, the bilingual learns about the arbitrary nature of language and
the flexibilit}' of meaning. Because of this t\pe of linguistic referencing, researchers
suggest that bilinguals develop an early ability to analyze language. This early separation
provides bilinguals with the tools needed to perform metalinguistic operations (Diaz,
1983).

Metaphonological
Bilinguals are also able to separate sounds of a referent and the referent's
meaning at an earlier stage than monolinguals. Bilinguals ha\e two symbols for referents
that are composed of different sound arrangements (i.e., one in each language). Because

of this, bilinguals learn that words are arbitrarily assigned to referents and that sounds as
well as groups of sounds correspond to various meanings in different languages (e.g..
plural markers, suffixes to signal tense changes) (Ben-Zee\, 1977). While sounds signal
changes in meaning each sound is not bound to only one meaning across languages.
Sounds can be combined in various manners to change meaning. Bilinguals, therefore,
recognize that words are based on semantic as well as acoustic characteristics (Diaz,
1983).

Metacommunicative
Metacommunicative abilities are defined as the messages that accompany
communication and provide information regarding feelings of the speaker, feelings about
the listener, and insights regarding the intended message (Nicolosi, Harryman, &
Kresheck, 1996). Genesee, Tucker, and Lambert (1975) studied metacommunicative
abilities of monolingual and bilingual subjects ranging in age from five to seven years.
Subjects explained a game to two volunteers (one blindfolded and one not). Bilingual
subjects provided more information to the blindfolded volunteers than to sighted
volunteers.

Monolinguals failed to provide additional information to blindfolded

volunteers. Investigators concluded that bilingual children were better able to respond to
the needs of the listener. Bilingual subjects determined independently that blindfolded
volunteers required more information to participate in the game.
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Metacognitive
Metacognitive abilities utilize a person's self-awareness of language and problemsolving skills (Nelson. 1998). Such abilities allow a person to assess the thinking process
(Larson & McKinley, 1995). When bilinguals learn two languages from childhood, there
are advantages related to the thinking process (Peal & Lambert, 1962). Children who
learn two languages simultaneously discover how to separate sounds of a word from its
semantic referent rather early (Leopold, 1949 cited in Peal & Lambert, 1962). Bilinguals
also attain an early awareness of words used as symbolic representations, and these
representations contribute to the concept that language is arbitrary. Since thinking is not
restricted to expression in a single language, bilinguals ha\e an intellectual advantage
because he/she can express ideas in either language by using several symbolic
representations (Peal & Lambert, 1962). Bilingualism allows the mind to think on more
abstract levels by utilizing concepts in either language rather than regarding language as a
collection of concrete concepts functioning as mere labels. Diaz (1985) reported that
bilingualism facilitates the development of cognitive abilities.

Discussion of Results
Based upon conclusions drawn from previous research in regard to cognitive and
linguistic abilities of bilinguals, it was expected that bilingual subjects in this study would
perform better than monolingual subjects on the proverb comprehension task (Ben-Zeev,
1977; Chioccca, 1998; Diaz, 1983; Diaz, 1985; Genesee, Tucker, & Lambert, 1975:
Langdon & Cheng, 1992; Owens, 1996; Peal & Lambert, 1962; Powers & Lopez, 1985).
As the results indicated, there was not a statistically significant difference for
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comprehension of English proverbs beUveen the bilingual and monolingual groups.
Results also indicated that there was not a statistically significant difference for
comprehension of English proverbs compared to comprehension of Spanish proverbs
among bilingual subjects.

Bilingual subjects performed similarly to monolingual

subjects. Therefore, knowledge of two languages did not affect the comprehension of
proverbs when using the context of a short stor\ and a multiple-choice format. These
results contradicted predictions based upon previous research.
Several reasons could possibh' explain this contradiction. First, the most likely
explanation was that bilingual subjects utilized within this study had not achieved the
high level of proficienc}' required to benefit from knowledge of two languages in terms of
cognitive and linguistic de\elopment. Since proficiency testing was not included in this
study, it was impossible to determine a bilingual subject"s actual language proficiency in
either Spanish or English. WTiile criteria for participant selection included a standard
score or receptive language score falling within or above one standard deviation of the
mean for bilingual subjects, these cut-off criteria did not provide specific information
regarding language proficiency. Second, subjects may have achieved a BICS level of
proficiency instead of a CALP level.

This means that subjects may have been

conversationally competent in Spanish, but they may not have achieved the CALP level
of proficiency required to engage in academic and metalinguistic tasks, such as the
proverb comprehension task, in the Spanish language. For example, all subjects attended
regular education classrooms that were conducted in English. Third, bilingual subjects
may not have been balanced bilinguals. Balanced bilinguals learn both languages at an
early age and use both languages to communicate on a daily basis. According to Diaz
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(1983), balanced bilinguals gain more cognitive and linguistic advantages than pseudobilinguals do. Pseudo-bilinguals communicate by using primarily one language, but
possess knowledge of a second language. Perhaps bilingual subjects utilized in this study
were classified as pseudo-bilinguals who knew one language (e.g., English) much better
and did not use the other language (e.g., Spanish) to communicate regularly.

Since

screenings for participation focused on receptive language abilities, pseudo-bilingual
subjects could have been utilized in this study.

Limitations of the Study
Several limitations were associated with this study. First, the sample size was
relatively small. A larger sample size may be required in order to draw solid conclusions
or to make generalizations toward a population of bilingual individuals. Because of the
small sample size, conclusions described the performance of subjects utilized in this
study. Generalizations to a wider population of bilingual individuals should be avoided
or made with extreme caution. Second, language proficiency was not tested. Lack of
information regarding language proficiency also limited conclusions and generalizations.
Without knowing the specific type of bilinguals (balanced or pseudo) that participated in
the study, conclusions were limited primarily to members of this sample.

Third,

expressive language abilities were not assessed to obtain an idea of each subject's overall
language abilities. Since the comprehension task focused on receptive language abilities,
it seemed logical to only screen for such abilities. In retrospect, however, expressive
abilities could have provided information regarding overall language abilities of
participants in absence of formal proficiency testing.
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Future research in the area of proverb comprehension among bilingual
preadolescents and adolescents should include a comparison of performance on multiplechoice and descriptive tasks. The same multiple-choice format utilized in this stud}
could be applied. In addition, subjects could describe the meaning of proverbs presented
in the context of a short story. Performance could be compared to assess a combination
of receptive and expressive language skills.
After considering conclusions made in previous research, future investigations
could also assess performance on tasks requiring metalinguistic abilities of monolingual
and bilingual subjects to further study the development of such skills. Such information
would determine the appropriate age for assessing "meta" skills among bilinguals.

Implications of this Study
Since monolingual and bilingual subjects did not perform differently on the
proverb comprehension task, Spanish and English proverbs utilized in this study may be
used with other bilingual individuals. Proverb comprehension tasks utilizing context and
a multiple-choice format may be used only as a criterion-referenced measure to assess
language abilities of preadolescents and adolescents suspected of demonstrating a speechlanguage disorder, especially with higher level aspects of language such as figurative
language. The twenty-four Spanish proverbs, however, provide clinicians with a
foundation

and

comprehension.

model

for

a

criterion-referenced

measure

involving

proverb

Since criterion-referenced measures assess performance of a single

individual on a task, comparisons would not be made regarding a student's performance
to other students who are members of a wider population.
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Due to this lack of

comparison, previously stated concerns about generalization to a wider population are not
applicable, if this task is only utilized as a criterion-referenced measure.
Clinicians are advised to use proverb comprehension tasks to assess language
skills of preadolescents and adolescents.

Prior to these ages, metacognitive and

metalinguistic skills are not developed adequately to assess true language abilities. Lack
of such skills would make proverb comprehension tasks difficult to accomplish,
especially for younger children. If such a task is utilized with younger children, it could
possibly reflect a lack of metacognitive and/or metalinguistic skills. Until more research
is conducted to assess the development of metalinguistic skills among younger bilinguals,
clinicians should reserve assessment of higher level "meta" tasks (e.g., proverb
comprehension) to older children and young adults.
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Nonscientific Abstract
In 1994, the American Speech-Language Hearing Association (ASHA) reported
that 37%) of its membership serve clients who are not native English speakers (Taylor.
1994). In 1992, only 3.7% of ASHA members classified themselves as a minority (i.e..
Black, Hispanic, Asian, or American Indian) despite the large number of professionals
working with non-native English speakers (Cole, 1992). This means that a member of a
different linguistic or cultural group will likely treat non-native English speakers with
speech-language impairments. "Already, one American in every four defines himself or
herself as Hispanic or non-White" (Henry, 1990 cited in Taylor, 1994, p. 45). As the
number of minorities increases, so will the number of minorities demonstrating
communication disorders (Cole, 1989). These statistics indicate that speech-language
pathologists and audiologists will be required to deliver services to clients from a variety
of cultural and linguistic groups (Taylor, 1994).
Speech-language pathologists will require better assessment tools and methods to
evaluate effectively patients from various cultural and linguistic backgrounds. In
addition, more assessment methods are needed for individuals in the preadolescent and
adolescent stages, especially those who are members of diverse populations (Nippold, et
al., 1988; Paul, 1995). Additional research is needed for better understanding of normal
language development within diverse cultural and linguistic groups. Investigations
regarding proverb comprehension in diverse populations are also needed (Nippold, et al.,
1997). Such information would provide a basis for identifying abnormal language
development within these populations. Therefore, this study will contribute needed
information to the small body of literature regarding normal language development and
appropriate assessment techniques for bilingual speakers. Speech-language pathologists
and educators will be able to employ these results to develop more beneficial language
assessment procedures for bilingual speakers.
The purpose of this study is to investigate comprehension of proverbs in bilingual
preadolescents and adolescents. Specifically, does knowledge of two languages affect
comprehension of proverbs? Participants will contribute to the limited literature
regarding comprehension of proverbs in bilingual speakers. There are no known risks
associated with participation in this study.
The first phase of this study involves forty adults between the ages of twenty and
fifty. Twenty bilingual subjects will rate the familiarity of fifty Spanish proverbs and
fifty English proverbs. Twenty monolingual subjects will rate the familiarity of fifty
English proverbs. An equal number of males and females will participate. A rating scale
ranging from one (i.e., never heard or read this proverb) to three (i.e., frequently heard or
read this proverb) will be used. The twelve most familiar and the twelve most unfamiliar
proverbs from each language will be used in the second phase.
In the second phase, twenty monolingual speakers of English (i.e., ten males and
ten females) will serve as subjects for Group One while twenty bilingual speakers of
Spanish and English (i.e., ten males and ten females) will be placed in Group Two. In
order to qualify for participation, monolingual subjects must pass a language screening
administered in English and bilingual subjects must pass language screenings
administered in Spanish and English. Subjects must also pass a hearing screening.
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Monolingual subjects will listen to twenty-four short stories (i.e., six to ten
sentences in length) presented in English via tape recorder. Bilingual subjects will listen
to twenty-four short stories presented in Spanish and twenty-four short stories presented
in English via tape recorder. All subjects will read along silendy. At the end of each
story, a proverb will be presented. Subjects will be asked to identify its meaning.
Subjects will listen to four choices describing the proverb and select the best response
(i.e., number one, two, three, or four). Subjects will record their response on the
"Response Record Form."
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PHASE ONE: POTENTIAL SUBJECT FORM
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Subject Number:
Potential Subject Form
Phase One
Please indicate your answers by placing an "X" in the appropriate blank. Please provide
additional information as requested.

1. Please provide your age.

2. Please provide your date of birth.

3. Please indicate your gender.
Male

Female

4. Please indicate your highest level of education.
Elementary School

Junior High

Some High School

High School Graduate

Some College

Bachelor's Degree

Master's Degree

Doctorate

5. What languages do you speak?
.English

.Spanish

French

.Other (Please indicate):
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German

6.

\ \ hat languages do you understand?
English

Spanish

French

German

French

German

Other (Please indicate):

7. What languages can you read?
English

Spanish

Other (Please indicate):

8. What is your primary language (i.e., what language do you use and understand
the most)?
English

Spanish

French

German

Other (Please indicate):

9. What language is primarily used at home?
English

Spanish

French

German

Other (Please indicate):

10. What language is primarily used at school/work?
English

Spanish

French

Other (Please indicate):
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German

11. Have you ever been diagnosed with a speech-language impairment?
Yes

No

If so, when?
Please explain.

12. Have you ever received speech-language therapy?
Yes

\o

If so, when?
Please explain.

13. Have you ever been diagnosed with a learning disabi]it>'?
Yes

Vo

If so, w hen?
Please explain.

14. Have you ever sustained trauma to the head?
Yes

No

If so, when?
Please explain.
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15. Have you ever had a stroke?
Yes

No

If so, when?
Please explain.

16. Have you ever been hospitalized?
Yes

No

If so, when? Please explain the reason for your hospital stay.

50

APPENDIX C
PHASE ONE: ENGLISH INSTRUCTIONS

51

Instructions

Please circle the number that corresponds to the best response. Circle only one number
per item. Please refrain from talking and/or looking at another subject's paper while
completing this survey. Review the following scale before continuing. If you have any
questions, please ask the investigator at this time.
cooperation.

1 - never heard/read this proverb
2 - sometimes heard/read this proverb
3 - frequently heard/read this proverb
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Thank you for your time and

APPENDIX D
PHASE ONE: SPANISH INSTRUCTIONS

Instrucciones
Por favor circular el numero que corresponde con la mejor respuesta. Circular nada mas
un numero por cada articulo. Por favor detenerse de hablar y/o ver el papel de otra
persona cuando este completando esta tarea. Antes de continuar. repase los sigientes
numeros y frasas. Si tiene preguntas, por favor pregunte a la investigadora a este tiempo.
Muchas gracia por su tiempo y su avuda.

1 - Nunca e oido/leido este proverbio
2 - De v^ez en cuando e oido/leido este prov erbio
3 - Seguido e oido/leido este proverbio
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English Proverbs
1 - never heard/read this proverb
2 - sometimes heard/read this proverb
3 - frequently heard/read this proverb

1. Birds of a feather flock together.

Never

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

2. Brevity is the soul of wit.

Never

3. In unity there is strength.

Never

4. It's an ill wind that blows nobody any good.

Never

Sometimes
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Frequently

5. Miser} loves company

Never

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

6. Little pitchers have big ears.

Never

7. Two heads are better than one.

Never

8. Between two stools you fall to the ground.

J

Never

Sometimes

Frequently

9. An apple a day keeps the doctor away.

Never

o

J

Sometimes

Frequently
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10. A drowning man will clutch at any straw.

Never

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

11. Look before you leap.

Never

12. Let the cobbler stick to his last.

Never

13. Curiosity killed the cat.

Never
14. Make hay while the sun shines.

Never
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15. Strike while the iron is hot.

Never

Sometimes

Frequently

16. Don't count your chickens before they're hatched.

Never

Sometimes

Frequently

17. Accidents will happen in the best regulated families.

Never

Sometimes

Frequently

Sometimes

Frequently

18. Don't cry over spilt milk.

Never

19. A rolling stone gathers no moss.

Never

Sometimes
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Frequently

20. Don't judge a book by its cover.

Never

Sometimes

Frequently

21. You might as well be hanged for a sheep as for a lamb.

Never

Sometimes

Frequently

Sometimes

Frequently

22. A miss is as good as a mile.

Never

23. The road to hell is paved with good intentions.

Never

Sometimes

Frequently

24. You can't fit a quart into a pint pot.

Never

Sometimes
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Frequently

25. If at first you don't succeed, try, try again.

Never

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

26. Least said, soonest mended.

Never

27. Practice makes perfect.

Never

28. The streets of London are paved with gold.

Never

Sometimes

Frequently

Sometimes

Frequently

29. You're never too old to learn.

Never

61

30. One swallow does not a summer make.
3

Never

Sometimes

Frequently

31. You can lead a horse to water, but you can't make him drink.

Never

Sometimes

Frequently

32. You can't have your cake and eat it too.

Never

Sometimes

Frequentiy

33. You can't teach an old dog new tricks.

Never

Sometimes

Frequentiy

Sometimes

Frequently

34. Barking dogs seldom bite.

Never
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35. The spirit is willing but the flesh is weak.

Never

Sometimes

Frequently

36. When the cat's away the mice will play.

Never

Sometimes

Frequently

37. Absence makes the heart grow fonder.

Never

Sometimes

Frequently

38. Beauty is in the eye of the beholder.

Never

Sometimes

Frequently

Sometimes

Frequently

39. Familiarity breeds contempt.

Never
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40. Imitation is the sincerest form of flattery.

Never

Sometimes

Frequently

41. Actions speak louder than words.

Never

Sometimes

Frequently

42. The proof of the pudding is in the eating.

Never

Sometimes

Frequently

Sometimes

Frequently

Sometimes

Frequently

43. Better late than never.

Never

44. Charity begins at home.

Never
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45. The bigger they are, the harder they fall.

Never

Sometimes

Frequently

46. Hindsight is better than foresight.

Never

Sometimes

Frequently

Sometimes

Frequently

47. Might makes right.

Never

48. Possession is nine-tenths of the law.

Never

Sometimes

Frequently

Sometimes

Frequently

49. Variety is the spice of life.

Never
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50. Blood is thicker than water.

Never

Sometimes
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Frequently

APPENDIX F
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Proverbios en Espanol
1 - Nunca he oido/leido este proverbio
2 - De vez en cuando he oido/leido este proverbio
3 - Seguido he oido/leido este proverbio

1. Las paredes oyen.

Nunca

De vez en cuando

Seguido

2. A caballo regalado no se le mira el colmillo.

Nunca

De vez en cuando

Seguido

3. En boca cerrada no entran moscas.

Nunca

De vez en cuando

Seguido

4. Antes de hacer nada, consiiltalo con la almohada.

Nunca

De vez en cuando
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Seguido

5. Aunque la mona se vista de seda, mona se queda.

Nunca

De vez en cuando

Seguido

De V ez en cuando

Seguido

6. A lo hecho, pecho.

Nunca

7. El que se fue a Sevilla, perdio la silla.

Nunca

De vez en cuando

Seguido

8. Mas vale ser cabeza de raton que cola de leon.

Nunca

De vez en cuando

Seguido

9. Cuando el diablo no tiene que hacer, con el rabo mata moscas.

Nunca

De vez en cuando
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Seguido

10. Cada quien es el arquitecto de su propio destino.

Nunca

De vez en cuando

Seguido

11. Lo que se aprende en la cuna, figura la sepultura.

Nunca

De vez en cuando

Seguido

12. Un lugar para cada cosa y cada cosa en su lugar.

Nunca

De vez en cuando

Seguido

13. El diente miente, la cana engana, pero la arruga no ofrece duda.

Nunca

De vez en cuando

Seguido

14. Noy hay peor sordo que el que no quire oir.

Nunca

De vez en cuando
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Seguido

15. Arbol que nace torcido jamas su tronco endereza.
1

J

Nunca

De vez en cuando

Seguido

16. Agua que no has de beber, dejala correr.

Nunca

De vez en cuando

Seguido

17. Hombre prevenido vale por dos.

Nunca

De vez en cuando

Seguido

18. El que dice lo que quiere, oye lo que no quiere.

Nunca

De vez en cuando

Seguido

19. Piensa el ladron que todos son de su condicion.

Nunca

De vez en cuando
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Seguido

20. Haz lo que yo digo y no lo que yo hago.

Nunca

De vez en cuando

Seguido

De vez en cuando

Seguido

De vez en cuando

Seguido

21. El habito no hace al monje.

Nunca

22. Oficio quita vicio.

Nunca

23. Quien estudia y no aprende, si no es asno lo parece.

Nunca

De vez en cuando

Seguido

24. Mas sabe el diablo por viejo que por diablo.

Nunca

De vez en cuando
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Seguido

25. Mucho hablar y poco decir juntos suelen ir.

Nunca

De vez en cuando

Seguido

26. De tal palo, tal astilla.

Nunca

De vez en cuando

Seguido

27. Aprendiz de todo y maestro de nada.

Nunca

De vez en cuando

Seguido

28. Los ninos y los locos dicen las verdades.

Nunca

De vez en cuando

Seguido

29. Vale mas una verdad amarga que muchas mentiras dulces.

Nunca

De vez en cuando
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Seguido

30. El que no oye consejo no Ilega a viejo.

Nunca

De vez en cuando

Seguido

31. Si a tu vecino quieres conocer, averigua que libros lee.

Nunca

De vez en cuando

Seguido

De vez en cuando

Seguido

32. El que rie ultimo rie mejor.

Nunca

33. El que anda con lobos, a aullar se ensena.

Nunca

De vez en cuando

Seguido

34. Quien nada sabe, de nada duda.

Nunca

De vez en cuando
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Seguido

35. No hay mejor hermano que un buen vecino al lado.

Nunca

De vez en cuando

Seguido

36. De noche todos los gatos son pardos.

Nunca

De vez en cuando

Seguido

37. El amigo lo escojo yo, el pariente no.

Nunca

De vez en cuando

Seguido

38. Unos dicen lo que saben y otros saben lo que dicen.

Nunca

De vez en cuando

Seguido

39. El gato escaldada del agua fria huye.

Nunca

De vez en cuando
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Seguido

40. Ojos que no ven, corazon que no siente.

Nunca

De vez en cuando

Seguido

41. No hay que ahogarse en un vaso de agua.

Nunca

De vez en cuando

Seguido

42. Al Cesar lo que es del Cesar y a Dios lo que es de Dios.

Nunca

De vez en cuando

Seguido

43. Amigo en la adversidad, es amigo de verdad.

Nunca

De vez en cuando

Seguido

44. Vale mas una imagen que mil palabras.

Nunca

De vez en cuando
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Seguido

45. El piso de uno es el echo de otro.

Nunca

De vez en cuando

Seguido

De vez en cuando

Seguido

De vez en cuando

Seguido

46. El saber no ocupa lugar.

Nunca

47. A mal tiempo buena cara.

Nunca

48. No hay tonto, por tonto que sea, que tonto se crea.

Nunca

De vez en cuando

Seguido

49. Quien siembra vientos recoge tempestades.
3

Nunca

De vez en cuando
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Seguido

50. Antes que te cases, mira lo que haces.

Nunca

De vez en cuando
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Seguido
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Isela de los Santos
5909-3''' Street
Apartment 1007
Lubbock, Texas 79416
Dear Parent:
I am a second year graduate student in the Department of Communication Disorders at
Texas Tech University Health Sciences Center. In order to graduate in May, 2000,1 must
complete my investigation titled "Comprehension of Proverbs in Bilingual
Preadolescents and Adolescents." The study compares comprehension abilities of
monolingual and bilingual subjects for proverbs.
The study consists of two groups of individuals between the ages of eleven and fifteen.
The first group consists of twenty individuals (i.e., ten males and ten females) who
understand English only. The second group consists of twenty individuals (i.e., ten males
and ten females) who understand Spanish and English. Subjects must pass hearing and
language screenings to verify that these abilities are within normal limits, Screenings
must be conducted individually, and they take approximately one-half hour to complete
for monolingual subjects and approximately one hour for bilingual subjects. The actual
study presents proverbs in the context of a short story. Subjects will then select the
meaning of the proverb when presented with four choices. This task will take
approximately one-half hour for monolingual subjects and approximately one hour for
bilingual subjects. The listening task may be conducted in groups. I am hoping that your
children, relatives, and/or friends will be willing to participate.
While I am unable to pay subjects for participation, I am able to provide a list of benefits
that would result from completion of this study. First, results will provide important
information regarding normal language development.
Second, speech-language
pathologists and educators will be able to employ these results to develop more beneficial
language assessment procedures for bilingual speakers. Third, this is the first known
study to evaluate comprehension abilities for proverbs in speakers of Spanish and
English. Overall, little information is available regarding normal language development
for individuals between the ages of eleven and fifteen and few assessment procedures
exist.
If you have any questions or if you would be interested in recruiting subjects for
participation in this study, please feel free to call me at (956) 425-3016 or (806) 7851662. I hope to hear from you in the near future.
Thank you for your time and cooperation.
Sincerely,
Isela de los Santos
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Subject Number:
Potential Subject Form
Phase Two
Please indicate your answers by placing an "X" in the appropriate blank. Please provide
additional information as requested.

1. Please provide your age.

2. Please provide your date of birth.

3. Please indicate your gender.
Male

Female

4. Please provide your grade level.

5. What languages do you speak?
English

.Spanish

French

German

French

German

Other (Please indicate):

6. What languages do you understand?
English

.Spanish

Other (Please indicate):

82

7. What languages can you read?
.English

Spanish

French

German

Other (Please indicate):

8. What is your primary language (i.e., what language do you use and understand
the most/best)?
_Euglish

.Spanish

French

German

Other (Please indicate):

9. What language is primarily used at home?
English

Spanish

French

German

Other (Please indicate):

10. What language is primarily used at school?
English

French

Spanish

German

Other (Please indicate):

11. Have you ever been diagnosed with a speech-language impairment?
Yes

No

If so, when?
Please explain.
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12. Have you ever received speech-language therapy?
Yes

No

If so, when?
Please explain.

13. Have you ever been diagnosed with a hearing loss?
Yes

No

If so, when?
Please explain.

14. Have you ever sustained trauma to the head?
Yes

No

If so, when?
Please explain.

15. Have you ever been hospitalized?
Yes

No

If so, when?
Please explain the reason for your hospital stay.
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Instructions
Please refrain from talking and looking at another subject's paper while completing this
task. Read silently the written stories, proverbs, and answer choices as they are presented
orally via tape recorder. Select the number that corresponds to the best response. Please
write the number of your response in the appropriate blank on the "Response Record
Form."

You are allowed only one repetition of answer choices. Please inform the investigator if
you require one repetition of answer choices.

If you have any questions, please ask the investigator at this time. Thank you for your
time and cooperation.

Note: Short stories and explanations were taken and adapted from the book, 101
American English Proverbs, by Harry Collis.
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Examples

We will start with some examples. The answer you select should provide a general
meaning for the proverb presented in the storv'. This general meaning should be able to
explain the proverb in various situations.

Example One

Luis, why are you so upset?
I was cleaning the house, and I knocked over the crystal vase we received as a
wedding gift from your parents. It fell on the floor and shattered.
It can be replaced. Mom and Dad will understand. Don't cry over spilled milk.

What is meant by don't cry over spilled milk?

1. Crying will help any situation.
2. Don't worry about something that cannot be undone.
3. Shattered glass can cut you.
4. Worrving will fix a broken object.
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Example 2

John, I'd like you to proofread this composition I have to turn in tomorrow. Eve
got a problem with the introduction.
To be honest with you, I'm not that good with words, but I'm willing to help out
if I can.
Thanks. I've been working on it all weekend. I figure that two heads are better
than one.

What is meant by two heads are better than one?9

1. Depending upon another person to identify mistakes is a sign of weakness.
2. A person working independently may not generate effective introductions.
3. Proofreading is an essential component of writing a composition.
4. Two people working together can solve a problem quicker and better.
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Example 3

Is Cameron practicing again?
Yes, that's all she does. She's up at four in the morning, and by five she"s alread>
at the ice rink. She puts in two full hours of practice before going to school. Then after
school, she practices for another three hours.
That's a rough schedule. How does she do it?
She wants to be the champion ice skater, so she's working hard to perfect her
skills. No pain, no gain.

What is meant by no pain, no gain?

1. Nothing can be accomplished without effort.
2. Success in ice-skating requires intensive practice.
3. Pain signals the need to stop exercising.
4. Champions are merely lucky athletes.
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Proverb 1

Were you in history class today?
No, what happened?
It was great! Professor Johnson finally said something to that girl who always
walks in late and disrupts the class. He said, "Alarm clocks work wonders."
I wish I could have been there. They say, brevity is the soul of wit.

What is meant by brevity is the soul of wit?

1. A witty remark is best-expressed in a short manner.
2. Chronic lateness weakens the soul.
3. The best way to correct a student's behavior is through a long lecture.
4. A witty soul is needed to teach a college history class.
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Proverb 2

I am so tired of working at a place that has such poor working conditions. The
copier is always broken and there is not enough light for reading. I am afraid to complain
about these problems by myself
If we want better working conditions, we've got to get together and make up a list
of complaints to present to the administration.
What makes you think they'll listen to us?
In unity, there is strength.

What is meant by in unity, there is strength?7

1. Appropriate working conditions lead to happy employees.
2. A group can accomplish more than one person.
3. One person's actions can cause several changes.
4. It is difficuh to file a complaint.
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Proverb 3

I can't believe that the mayor died. He was so young. I feel sorry for his family.
It was a tragic loss, but something good did come out of it. The city established a
college scholarship in his honor. People say it's an ill wind that blows nobody any
good.

What is meant by it's an ill wind that blows nobody any good 9

1.

Strong winds only cause damage.

2.

It is difficult to see how a tragic loss can benefit anyone.

3.

Establishing scholarships is a wonderful way to honor a person.

4.

In every loss, there is usually someone who benefits by it.
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Proverb 4

Darling, what are you doing?
I'm trying to fix the kitchen sink. I can't seem to loosen the pipes.
Do you want some help?
Thanks, but I've almost got it. DARN it! I hit my thumb with the wrench!
Watch your language in front of the children. Little pitchers have big ears.

What is meant by little pitchers have big ears?9

1. Children usually avoid conversations that take place around them.
2. Tools should be handled carefully to avoid an accident.
3. People should choose carefully the words they say in front of children.
4. Littie pitchers hold small amounts of liquid.
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Proverb 5

My friend, John, is having lots of problems at work. His boss gives him so much
work. He was assigned three new projects yesterday. Talk about stress!
Why doesn't he ask for help?
He did. As a matter of fact, he asked the newest person to take over one of the
projects.
He hates delegating work to others, but he didn't have a choice this time. They
say that a drowning man will clutch at any straw.

What is meant by a drowning man will clutch at any straw?

1. An overwhelmed person will grasp at any opportunity to save himself
2. A drowning man often fails to save himself because he panics.
3. Delegating work to co-workers should be done regularly.
4. A person fails to see reasonable solutions during drastic situations.
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Proverb 6

Tim, we're going to the lake. Why don't you come with us?
I can't. I have lots of work to do. Maybe next time.
That's what you always say, and next time never comes. Life is always passing you
by. You're young. Make hay while the sun shines.

What is meant by make hay while the sun shines'

1. Trips to the lake can only be made when the weather is favorable.
2. Life is too short for a person to spend his/her whole life working.
3. Sun is needed for hay to grow properly.
4. A person should take advantage of opportunities when they are available.
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Proverb 7

If you plan on making an offer on that house, now is the time to do it.
The problem is that I can only offer less than what the owner is asking. I don't know
if she will accept.
It's a buyer's market right now. It's a good time to make an offer, even if it is low. I
recommend that you strike while the iron is hot.

What is meant by strike while the iron is hot?

1. Acting at the best possible time increases the chances for success.
2. Offering to pay a low price for a house is better than not offering.
3. Intense heat is required to shape iron.
4. Waiting for the perfect time to act is not always beneficial.
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Proverb 8

Have you heard about what happened to the Alexander family?
No, I haven't.
Little Tommy was playing with matches and he started a fire. There must have
been three fire trucks outside their house. Ironically, Mr. Alexander is a fire marshal!
It's hard to believe. Accidents will happen in the best regulated families.

What is meant by accidents will happen in the best regulated families?

1. No family is immune from the unpredictable.
2. Regulating a family will prevent accidents.
3. Even a fire marshal can be involved in a fire.
4. People can determine the situations they will face.
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Proverb 9

How is your sister?
Samantha still works as a traveling nurse. Actually, we are concerned about her.
Why?
She's constantly moving from one place to another.

We're worried that she

doesn't stay any place long enough to really know anyone. They say that a rolling stone
gathers no moss.

What is meant by a rolling stone gathers no moss'

1. Rolling stones will not be hindered by the growth of moss.
2. A person who moves constantly will not develop meaningful relationships.
3. A traveling nurse is unable to establish a strong social base.
4. Concerned family members often exaggerate the severity of a situation.
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Proverb 10

I was just one number away from winning the state lottery.
At least you won something, right?
I only won fifty dollars. Just think, I could have won millions with just one more
number.
I'm sorry. A miss is as good as a mile.

What is meant by a miss is as good as a mile?

1. Winning the state lottery would be an amazing event.
2. When traveling, missing your destination by a mile is not advisable.
3. Having errors when gambling decreases your chances of winning.
4. Losing by a narrow margin is no different than losing by a wide margin.
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Prov erb 11

Eric, when are vou going to fix the roof? You"ve been talking about it for a month.
How long are you going to put it off?
I wish you wouldn't nag me. I have everv intention of getting to it this weekend.
Sure. The road to hell is paved with good intentions.

W hat is meant by the road to hell is paved with good intentions?

1. Good intentions don't always lead to good actions.
2. Fixing the roof seems like a difficult job to complete.
3. Good intentions are the same as good results.
4. Nagging makes it difficult to finish a task.
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Proverb 12

1 found the cutest little house.
How little is this house?
It has one bedroom and one bathroom.

It is considerably smaller than my

apartment, but I just adore it. Mom, I can't wait to move in next month!
What! Gina, you live in a large, two bedroom apartment now. How are you
going to fit all your furniture and appliances into a one bedroom house? You can't fit a
quart into a pint pot.

What is meant by you can't fit a quart into a pint pot?

1. A person cannot complete an impossible task.
2. A person should consider the square footage of a house or apartment before moving.
3. Discarding unwanted items is often necessary when moving to a new location.
4. Lots of items can fit in a small house if they are organized.
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Proverb 13

I can't believe you were so rude to your mother.
What do you mean?
You were basically telling her to mind her own business when she was offering
advice.
That's not what I meant. I just didn't want her to worry. I got myself into this
situation, and I should be the one to get myself out. Maybe I should explain that to her.
No, please don't. Least said, soonest mended.

What is meant by least said, soonest mended?

1. Misunderstood comments should be explained quickly to avoid any hurt feelings.
2. Parents should not be offended by comments made by their children.
3. Offering explanations for offending comments may only make the situation worse.
4. A person is likely to forget an offending comment.
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Proverb 14

How's the public relations business?
It's not doing too well. I'm just not making enough money here. Eve been
thinking about moving to Washington, D. C. I think I'd have more opportunities there.
After all, that is where many politicians live.

They are always looking for public

relations representatives. The salary is great.
I understand. They say the streets of London are paved with gold.

What is meant by the streets of London are paved with gold?

1. Relocating is often necessary to achieve career goals.
2. London is a very wealthy city.
3. Public relations representatives can only eam good money if they work for
politicians.
4. The capital city is the best place to make one's money.
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Proverb 15

Frank what are you doing back in class today? I thought Mr. Tucker dismissed you
from class yesterday for misbehaving.
He did. I went to his office after class and apologized for causing problems. I
promised that it would never happen again.
Lucky for you, Mr. Tucker never stays angry for long. Barking dogs seldom bite.

What is meant by barking dogs seldom bite?

1. Dogs only bite when placed in extreme situations.
2. A person may threaten to punish another, but he/she rarely follows through.
3. Several teachers tolerate misbehaving in class.
4. A person can easily reverse the affects of his/her actions by apologizing.
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Proverb 16

Paula, I haven't seen you around. Where have you been?
I've been working out at the gym. Dr. Smith told me that I needed to lose twenty
pounds. He put me on a diet, but I could not stay with it. I'd lose a few pounds and then
gain them right back. The truth is I can't keep away from food.
I see. The spirit is willing, but the flesh is weak.

What is meant by the spirit is willing, but the flesh is weak?

1. If a person is overweight, losing weight is very important for his/her health.
2. Only a person's spirit determines what the body will accomplish.
3. A person needs will power to lose weight and keep it off
4. A person's body is not always as strong as his/her mind.
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Proverb 17

Where is Lillian? I haven't seen her in a while.
She's away at school. To tell you the truth, I never thought I'd miss her so much.
I can't wait to see her. They say that absence makes the heart grow fonder.

What is meant by absence makes the heart grow fonder?9

1. When two people care for each other, they are always together.
2. Going away for school causes many problems.
3. When two people are separated, they often feel more affectionate toward each other.
4. Two people cannot care for each other when they are far apart.
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Proverb 18

Mrs, Jones was appointed head librarian. Her organizational abilities and her plans
for improving the library's services were excellent.

At first, other staff members

appreciated her ideas and enthusiasm. After several weeks of working with her. they
began to resent her frequent memos and meetings. The more they learned about her
management style, the less they liked it.

One librarian said, "Familiarity breeds

contempt."

What is meant by familiarity breeds contempt?

1. Excessive ideas and enthusiasm are not always positive contributions.
2. Knowing a person well lets you discover and dislike his/her fauhs.
3. Getting to know a person always leads to friendship.
4. Co-workers never favor head librarians.
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Proverb 19

Timmy, what do you want to be when you grow up?
I want to be a basketball player, just like Michael Jordan. He's my hero.
He is very popular and well liked. I can understand why you would want to be like
him. After all, imitation is the sincerest form of flattery.

9
What is meant by imitation is the sincerest form of flattery?

1. Everyone enjoys being flattered.
2. Imitating another shows that you are not happy with yourself
3. Pursuing a career in basketball is not a wise decision because of the intense
competition.
4. Trying to be like someone is the most genuine way to praise him/her.

110

Proverb 20

How come you don't try out for the soccer team?
Coach, I've never had any interest in sports.
You'd be a natural! You're fast and well coordinated in gym class.
It may be fun, but soccer never really interested me. I'm just not sure.
At least you could give it a try. What do you have to lose? The proof of the
pudding is in the eating.

What is meant by the proof of the pudding is in the eating 9

1. The only way to judge something is to try it.
2. A person needs proof that an activity is worthwhile before engaging in it.
3. In order to play soccer, a person needs quick, coordinated movements.
4. Coaches always encourage students to participate in sports.
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Proverb 21

You are home late again, darling. Where have you been?
Tve been volunteering as Santa Claus. Last night, I was at the children's hospital,
and tonight I was at the orphanage.
That's very nice of you, but your own children haven't seen you lateh. Don't you
think you should spend some time with them too? After all, charity begins at home.

What is meant by charity begins at home?9

1. Children need to learn about charity when they are young.
2. Helping the less fortunate is always a noble act.
3. Parents can teach their children valuable lessons while spending time together.
4. A person should take care of his/her own family before helping others.
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Proverb 22

How"s the import-export business?
Generally, it's booming. Em losing business with Japanese firms because 1 can"t
speak Japanese. I really regret not studying the language years ago, when I had the
chance. Unfortunately, hindsight is better than foresight.

What is meant by hindsight is better than foresight 9

1. People see and understand things more clearly after they've happened.
2. Knowledge of different languages is required in the import-export business.
3. People should learn a second language when given the opportunity.
4. People need 20/20 vision to assess situations accurately.
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Proverb 23

Chris that's a nice gold chain you're wearing. Did you buy it or did someone give it
to you?
Why are you asking?
It looks just like the one I lost a couple of days ago.
To tell you the truth, I found it on the sidewalk on my way home from school. I
intend to keep it. They say, possession is nine-tenths of the law.

What is meant by possession is nine-tenths of the law?

1. Various laws protect a person's possessions.
2. Necklaces are lost easily since clasps often break.
3. The person who possesses something has the strongest claim to owning it.
4. A person must describe adequately a lost item in order to claim it.
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Proverb 24

My trip to New York was wonderful. New York really has a lot to offer. We saw
a couple of Broadway shows, ate dinner at some fancy restaurants, met all kinds of
interesting people, shopped on Fifth Avenue, and visited the Metropolitan Museum of
Art.
Sounds great! You did a great deal on your vacation. It must have been quite
enjoyable.
We had a marvelous time! It's true that variety' is the spice of life.

What is meant by variety is the spice of life?

1. All people do not welcome changes.
2. Variety conftises several people.
3. Differences and changes make life enjoyable.
4. Adhering to a schedule makes life less chaotic.
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Instrucciones
Por favor de no hablar v/o ver el papel de otra persona cuando este completando esta
tarea.

Lea en silencio las historias escritas, proverbios, y respuestas como estan

presentadas verbalmente por la grabadora. Escoja el numero que corresponde con la
mejor respuesta. Por favor escriba el numero de su respuesta en el bianco apropriado en
la "Forma de Respuestas."

Se permite no mas una repeticion de las repuestas.

Por favor de informar a la

investigadora si requiere una repeticion de las repuestas.

Si tiene preguntas, favor de preguntar a la investigadora a este tiempo. Muchas gracias
por su tiempo y su ayuda.

Nota: Historias cortas y explicaciones fueron tomadas y adoptadas de el libro, Cien Un
Proverbios en Espanol (101 Spanish Proverbs), por Eduardo Aparicio.
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Ejemplos

Vamos ha comensar con algunos ejemplos. La respuesta que escoja debe de proveer una
intencion general por el proverbio presentado en la historia. La intencion general debe de
poder explicar el proverbio en varias situaciones.

Ejemplo 1

Me ofrecieron un trabajo, pero queda muy lejos de la casa y yo no tengo carro.
No puedes tomar el autobus?
El problema es que el autobus se tarda mucho. Tendria que salir de la casa a las 6
de la manana para llegar al trabajo a las 8.
Eso no es ningun problema. No hay que ahogarse en un vaso de agua.

6^Que

quiere decir no hay que ahogarse en un vaso de agua'

1. El problema no es tan grave.
2. Si el toma el autobus no tiene problema.
3. Sin carro, es muy dificil para encontrar trabajo.
4. Todos tenemos problemas.
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Ejemplo 2

Mi hermana me dio trabajo en su compania. Pero la verdad es que no me gusta tanto
como yo pensaba. Y me ban ofrecido otro trabajo, pero no quiero quedar mal con mi
hermana. A ella le hace falta un trabajador.
Yo estoy sin trabajo. ^Por que no le hablas a tu hermana de mi? Yo tomo tu puesto.
asi no quedas mal con ella y yo tendre trabajo.
No es mal idea. Dicen que el piso de uno es el techo de otro.

^Que quiere decir el piso de uno es el techo de otro?

1. Es necesario que hermanos y hermanas no se peleen.
2. Si algo es malo para ti, es malo para todos.
3. Necesitas cambiar trabajo si no estas feliz.
4. Lo que es malo para uno es bueno para otro.
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Ejemplo 3

Sientate, que tengo que darte una mala noticia.
(^Que pasa? Por la cara que tienes parece que se acabo el mundo.
Acabo de quedarme sin trabajo.
^Eso es todo? No es el fin del mundo.
^Te parece poco? No tengo trabajo.
A mal tiempo buena cara.

Que quiere decir a mal tiempo buena cara?

1. Una persona no necesita poner buena cara cuando tiene problemas.
2. Cuando el tiempo afuera no esta bonito, necesitas poner buena cara.
3. Lo mejor es enfrentar los problemas con animo para poder superarlos.
4. Cuando una persona tiene buena cara no van a tener problemas.
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Proverbio 1

Manuel, tengo un secreto que contarte. Es algo que me dijeron de ti.
Dimelo ahora mismo.
No. Aqui en la oficina no es un buen lugar. En esta oficina, la gente es muy
chismosa. Tu sabes que las paredes oyen.

^Que quiere decir las paredes oyen?

1. Otras personas pueden oir por que las paredes estan muy delgadas.
2. Sabiendo secretos de otros es potente.
3. Alguien puede oir sin damos cuenta.
4. Hablando de chisme en la oficina no es propio.
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Prov erbio 2

<^Que tal te va con tu nueva computadora?
No muy bien. no es nada del otro mundo.
<^No fue el regalo que te hicieron tus pardres por tu cumpleaiios?
Si, pero es una pequena computadora portatil. La pantalla no es de colores v no
tiene ninguno de los juegos que me gustan.
A caballo regalado no se le mira el colmillo.

iQue quiere decir a caballo regalado no se le mira el colmillo?

1. No es modo que te quejes de algo que te han regalado.
2. Un caballo hace un regalo bueno.
3. Todas las computadoras portatil son pequenas.
4. Regalos de cumpleaiios deben de hacer feliz a la persona.
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Proverbio 3

Estoy pensando de moverme para otro estado. Tengo miedo que los niiios vayan a
tener problemas con el cambio. Sabes que es dificil para hacer amigos nuevos cuando
una familia se mueve.
Ese cambio es grande, Alicia. ^Has pensado bien en las consecuencias que trae
consigo? Fijate, antes de hacer nada, consiiltalo con la almohada.

^Que quiere decir antes de hacer nada, consultalo con ia almohada?

1. Una persona necesita buscar mejor trabajo antes de moverse.
2. Consecuencias al mover con niiios chiquitos son serias.
3. La almohada puede dar buen consejo cuando tienes problemas.
4. Espera hasta maiiana para tomar una decision.
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Proverbio 4

Que elegante se ve Rebecca hoy. Nunca la habia visto con un vestido tan caro.
Tendra un vestido muy caro, pero sus malos modos no han cambiado.
Se nota su mal gusto en su manera de hablar. Ahora esta hablando con la boca llena.
Eso es prueba que aunque la mona se vista de seda, mona se queda.

(^Que quiere decir aunque la mona se vista de seda, mona se queda?

1. La persona puede poner vestido caro y cambia como se porta.
2. Una mona debe de tener un vestido de seda.
3. Cuando una persona saiga, puede vestir caro.
4. La persona no puede esconder sus malos modos aunque se ponga ropa cara.
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Proverbio 5

Sigo con el mismo peluquero que me quemo el pelo la ultima vez que me hice un
permanente.
Me dijeste que despues de lo que te hizo en el pelo que nunca mas volverias a el.
Si, eso fue lo que te dije. Mi peluquero me prometio arreglarme el pelo gratis dos
yeses mas para compensar por su error. Hace mucho tiempo que voy con el. Ya el
conoce mis gustos y me cobra barato. Pense, bueno, mas vale malo conocido que
bueno por conocer.

^Que quiere decir mas vale malo conocido que bueno por conocer?

1. Cualquier peluquero puede quemar el pelo cuando hace un permanente.
2. Es mejor cuidar lo que uno tiene, aunque no sea perfecto.
3. Es peor si conoces alguien malo y todavia vas a hablar con el/ella.
4. Si tu peluquero cobra barato, debes de ir con el todo el tiempo.
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Proverbio 6

^Que tal pasaron la tarde?
Los ninos tenian muy poca tarea que hacer. Terminaron enseguida v los deje
jugar con tu computadora.
l^Jugaion con mi computadora?
Y las noticias no son muy buenas. Parece que te borraron varios documentos.
<^Por que no les diste mas tarea o te pusiste a estudiar con ellos? Tu sabes que
cuando el diablo no tiene que hacer, con el rabo mata moscas.

Que quiere decir cuando el diablo no tiene que hacer, con el rabo mata moscas?

1. Maestras deben de dar mucha tarea cada dia.
2. Niiios no deben de jugar con computadoras.
3. Cuando personas no tienen que hacer, hacen traversuras.
4. Teniendo mucho que hacer cria tension.
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Prov erbio 7

^Sabes que este padre que tenemos en la iglesia tiene ideas muy modemas?
<^Que ideas tiene?
Yo me estaba quejando de la mala suerte que he tenido en mi vida. Nunca he
tenido buen trabajo. Mis hijos no quieren vinir a visitarme. Yo pense que era la culpa
del diablo. pero el padre me dijo: cada quien es el arquitecto de su propio destino.

<^Que quiere decir cada quien es el arquitecto de su propio destino?

1. El diablo no quiere que nosotros estemos feliz.
2. Cada uno es responsible de su vida y de mejorarla.
3. Los unicos que pueden cambiar el destino son los arquitectos.
4. Es muy dificil para cambiar la mala suerte.
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Proverbio 8

No encuentro mi libro de numeros de telefono.
<^C6mo vas a saber? Mira lo desordenado que tienes tu cuarto.
Es un libro de tapa azul. Tienes que haberlo visto.
No he visto nada. Lo encontrarias si tuvieras un lugar para cada cosa y cada
cosa en su lugar.

9
l^Quc quiere decir un lugar para cada cosa y cada cosa en su lugar?

1. Hay que ser organizado.
2. Organizado no es para todas las personas.
3. Libros de numeros de telefono deben de estar solamente en un lugar.
4. Es imposible de organizar muchas cosas al mismo tiempo.
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Proverbio 9

jMi hijo me tiene loca!
<^Se porta mal?
El problema es que le gusta quitarle los juguetes a sus hermanos, pero no prestar
los suyos. Si alguien le toca sus juguetes se pone a patalear. No quiero tener un hijo asi.
Bueno, pues trata de ensenarle a compartir sus cosas. Tu sabes que eso es dificil,
pues arbol que nace torcido jamas su tronco endereza.

^Que quiere decir arbol que nace torcido jamas su tronco endereza?9

1. Cada uno tiene su manera de ser desde que nace y que no se puede cambiar.
2. Niiios deben de compartir los jugetes con los otros ninos.
3. Arboles con tronco torcido no pueden cambiar.
4. Si los padres no estan con los niiios por mucho tiempo, los ninos aprenden las
maneras de otros.
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Proverbio 10

iEstoy furiosa! Acabo de venir del mercado. El dueiio hizo que me detuvieran al
salir para revisar mi bolsa. jQue falta de respeto! Es la segunda vez que me trantan
como si fuera una ladrona.
A mi me hicieron lo mismo la semana pasada.
Lo que pasa es que el dueno no es una persona honesta. Cobra precios muy altos.
El es quien nos esta robando a todos nosotros. Tu sabes: piensa el ladron que todas son
de su condicion.

(^Que quiere decir piensa el ladron que todas son de su condicion 9

1. Dueiios no deben de detener personas para revisar bolsas.
2. Ladrones son como otros ladrones - hechan mentiras y tienen miedo que alguien los
miren tal como son.
3. Cobrando precios altos no es bueno para el negocio.
4. La persona deshonesta piensa que todo el mundo es tambien deshonesto.
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Proverbio 11

Tenemos que aconsejar a nuestra amiga Isabel.
^Que problema tiene?
Esta buscando novio. Y dice que quiere un novio con alguna profesion y con dinero,
que solo vista de traje y corbata.
Ya veo. Isabel deberia saber que el habito no hace al monje.

iQue quiere decir el habito no hace al monje?

1. No se puede juzgar a la gente por su forma de vestir.
2. Si una persona viste de traje y corbata, es una persona buena.
3. Todos los monjes ponen un habito para que la gente pueda saber que son.
4. El novio esta simpatico aunque no se vista bien.
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Proverbio 12

^Que te parecio Carlos?
Me parece simpatico, pero no muy inteligente.
l^Por que dices eso?
Valeria es compaiiera de clase de el.

Me ha dicho que Carlos siempre esta

estudiando, pero saca muy malos grados. Y ya sabes que quien estudia y no aprende, si
no es asno lo parece.

^Que quiere decir quien estudia y no aprende, si no es asno lo parece?

1. Una persona necesita ser inteligente para tener tu interes.
2. No es muy inteligente, pues estudia mucho y no aprende.
3. Asnos no saben mucho.
4. Estudiando es la unica manera para aprender.

134

Proverbio 13

<^Oiste a Pedro?
Si, de nuevo con lo mismo.
Dice que va a estudiar idiomas, computadoras y despues, medicina.
Va a ser un aficionado en las tres cosas. Al final, ni va a hablar bien las idiomas ni va
a dominar la computadora.
Ese va ser como dice mi tio: aprendiz de todo y maestro de nada.

(^.Que quiere decir aprendiz de todo y maestro de nada?

1. Las personas pueden aprender muchas cosas bien al mismo tiempo.
2. Maestrando no mas una cosa limita la persona que puede maestrar mucho mas.
3. Medicos deben de hablar muchas idiomas y saber de computadoras.
4. El que quiere aprender muchas cosas al mismo tiempo, no aprende ninguna bien.
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Proverbio 14

<^C6mo les fue en el viaje?
Imaginate, que antes de salir, en el salon de espera. todos los asientos estaban
ocupados. lY sabes lo que hizo mi hija? Se acerco a uno de los hombres sentados \ le
dijo: "^Usted no ve que mi mama esta en estado? <^Puede hacerme el favor de darle su
asiento?"'
Hizo muy bien. Dijo la verdad.

Tu sabes que los ninos y los locos dicen las

verdades.

6 Que

quiere decir los niiios y los locos dicen las verdades?

1. No puedes decir la verdad todo el tiempo.
2. Niiios no saben como decir mentiras.
3. Los ninos son muy sinceros y dicen lo que sienten.
4. No todo el tiempo vas alcanzar un asiento en el salon de espera.
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Proverbio 15

Santiago, tengo que confesarte una cosa.
^Por que estas tan seria, mi amor?
Es que no estoy enamorada de ti.
<^C6mo?
Tu eres muy bueno, pero no estoy enamorada de ti. Vale mas una verdad amarga
que muchas mentiras dulces.

^Que quiere decir vale mas una verdad amarga que muchas mentiras dulces?

1. Es mejor decir mentiras cuando la verdad va a doler.
2. Cuando un persona esta enamorada con otro, no puede decir mentiras.
3. Todo el tiempo, confesando es malo para el corazon.
4. Es mejor decir la verdad, aunque duela, en lugar de mentir.
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Proverbio 16

Mi padre me advirtio que no comprara una motocicleta, por que son peligrosas y no
muy practicas.
(;,Que hiciste?
Bueno, me compre la motocicleta de todas maneras porque tenia muchas ganas de
tener una.
<;^Que dijo tu padre cuando se entero?
No mucho. Me miro muy serio, sacudio la cabeza y dijo: El que no oye consejo no
Uega a viejo.

iQuc quiere decir el que no oye consejo no Ilega a viejo?9

1. Los consejos de los viejos nos aviidan a protegemos en la vida.
2. Gente joven no oyen consejos cuando son diferente a lo que ellos piensan.
3. No muchos viejos manejan motocicletas por que son peligrosas.
4. Gente vieja quieren que todos los oigan.
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Proverbio 17

Nuestro vecino es muy raro. No habla mucho. Se pasa el dia en la casa leyendo.
^Nunca has hablado con el?
No. Parece que trabaja de noche, pero no sabemos que hace.
Bueno, si a tu vecino quieres conocer, averigua que libros lee.

<^Que quiere decir si a tu vecino quieres conocer, averigua que libros lee?

1. Los libros que lee una persona no dicen nada de sus gustos o aversiones.
2. Vecinos que leen son tranquilos.
3. Si a tu vecino quieres conocer, anda y habla con el.
4. Los libros que lee una persona son una buena idicacion de sus valores y forma de ser.
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Proverbio 18

iVisie lo que le paso a Juan?
Si, le pusieron una multa por exceso de velocidad en la carretera.
^Te acuerdas que siempre me criticaba de mi manera de manejar? Decia que yo
manejaba muy despacio. El se reia.
Pero mira ahora, te puedes sentir satisfecha. El que rie ultimo rie mejor.

<^Que quiere decir el que rie ultimo rie mejor 9

1. Cuando una persona esta equivocada, otra tiene la razon para estar feliz.
2. Manejando muy despacio esta peligroso tambien.
3. Cuando una persona rie solo no puede tener un buen tiempo.
4. Criticando la manera de manejar causa otros a rier.
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Proverbio 19

Hace veinte anos que vivimos en esta casa. Los vecinos que viven a lado de
nosotros tambien ocuparon su casa hace veinte anos.
l^Son buenos amigos?
Somos mas que amigos. Somos como familia. Nos visitamos y nos ayudamos
cuando hay necesidad. Tu sabes que no hay mejor hermano que un buen vecino al
lado.

(^Que quiere decir no hay mejor hermano que un buen vecino al lado?

1. Es mejor que viva al lado de sus hermanos y hermanas.
2. Los vecinos no pueden comparar con familia.
3. Viviendo en la misma casa por veinte aiios es muy raro en este tiempo.
4. Cuando el vecino es bueno, es como tener alguien de la familia al lado.
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Proverbio 20

Ese programa de television a mi no me convence. Ese hombre dice que es un
psiquico y que ha estudiado las estrellas y que sabe mucho de astrologia y otros sujetos.
Pero no creo que sepa mucho de nada. Yo prefiero ver programas con psicologos o
sociologos que explican como se comporta la gente y por que.
Tienes razon, unos dicen lo que saben y otros saben lo que dicen.

<[,Que quiere decir unos dicen lo que saben y otros saben lo que dicen?

1. Las personas que tienen educacion de verdad, ni lo ensenan.
2. Si una persona sabe mucho de un sujeto, el/ella no dice mucho.
3. Cuando una persona estudia mucho, el/ella puede explicar todo muy bien.
4. Los que saben poco no hablan mucho por que no tienen mucho de que hablar.
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Proverbio 21

Estamos formando un grupo para hacer un viaje en barco este Domingo. (^Quieres
venir?
Ya fui en un viaje en barco el aiio pasado > por poco me muero.
^Que paso?
El barco tenia un problema en el motor. Nos quedamos parados en medio del oceano.
Tuvimos que llamar al rescate por la radio.
Pero el barco en donde vamos el Domingo es nuevo y el motor esta exelente.
No gracias, tu sabes que el gato escaldado del agua fria huye.

^Que quiere decir el gato escaldado del agua fria huye?

1. No a toda persona le gusta hacer un viaje en barco.
2. El que ha tenido un susto muy grande se queda con miedo a todo.
3. Teniendo miedo por mucho tiempo no es natural.
4. Puedes cambiar tu miedo de algo si no piensas mas en la razon por que tienes miedo.
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Proverbio 22

Maria, tu sabes que a Laura le gusta hablar mal de ti. El otro dia le tuve que dicir:
"Mira, Laura, Maria es mi v ecina, es muy buena persona y no quiero que me babies mal
de ella." Quieda que tu supieras que ella esta hablando mal de ti.
Gracias. pero, ^sabes que? Tengo cosas mas importantes que hacer en lugar de
preocuparme por ser amiga de todo el mundo. Dicen que: Ojos que no ven, corazon
que no siente.

iQuc quiere decir ojos que no ven, corazon que no siente?

1. Oyendo algo que otra persona dice duele lo mismo como si tu lo huv ieras escuchado.
2. Lo que uno no ve con sus propios ojos ni escucha con sus propios oidos, no le hace
dano.
3. Si alguien esta hablando mal de tu vecina, dile que se pare de hablar asi.
4. Todos queremos gustarle a todos.
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Proverbio 23

Dime, Lydia, ^como esta tu hermano? Hace tiempo que no me hablas de el.
Esta bien, como siempre. No tiene trabajo todavia. Dice que quiere ser pintor. Se
pasa el dia en su cuarto pintando. Estoy cansada de oler la pintura.
Mi hermano tendra muchos defectos pero si es buen pintor. Yo creo que un dia
tendra exito. Dicen que: al Cesar lo que es del Cesar y a Dios lo que es de Dios.

<^Que quiere decir al Cesar lo que es del Cesar y a Dios lo que es de Dios?

1. Es malo cuando un hermano nada mas puede pintar.
2. Dios quiere que todos busquemos los defectos de otros.
3. Es bueno cuando una persona puede reconocer el merito en los demas.
4. El olor de pintura puede ser muy fuerte para unas personas.
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Prov erbio 24

Pedro, acabas de terminar el curso de Frances y ahora me dices que v as empezar el de
Japones. <^No te cansas de tanto estudiar?
No. A mi me gusta estudiar.
Pero, ^por que estudias idiomas? jLe tienes miedo a ios aviones! Nunca vas a v isitar
los paises donde se hablan. En serio, Pedro, yo no te entiendo.
Aunque yo nunca vaya a esos paises, tal vez consiga un trabajo donde haga falta
hablar diferentes idiomas. Es verdad que: El saber no ocupa lugar.

^Que quiere decir el saber no ocupa lugar?9

1. Siempre es bueno saber mas.
2. Es mas peor cuando una persona sabe muchas idiomas por que el/ella puede
confijndirlas.
3. Una persona necesita una cabeza muy grande para saber mucho.
4. Estudiando ocupa lugar en la casa.
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APPENDIX O
RESPONSE RECORD FORM:
ENGLISH PROVERBS
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Subject Number:
Response Record Form
Please write the number of your response in the appropriate blank below.
English
1.
2.
J.

4.

5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.
24.
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APPENDIX P
RESPONSE RECORD FORM:
SPANISH PROVERBS
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Subject Number:
Response Record Form
Please write the number of your response in the appropriate blank below.

Spanish

English

1.

1.

2.

2.

3.

3.

4.

4.

5.

5.

6.

6.

7.

7.

8.

8.

9.

9.

10.

10.

11.

11.

12.

12.

13.

13.

14.

14.

15.

15.

16.

16.

17.

17.

18.

18^

19.

19.

20.

20.

21.

21.

22.

22.

23.

23.

24.

24.
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