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CHAPTER I 

INTRODUCTION 

The increasing influx of refugees and immigrants to the 

United States in the past few decades has caused the public 

in general and educators in particular to look more closely 

at the influences which various cultures have had upon the 

American system. For the most part the influences have 

been positive in that costuming, cuisine, music and folk 

art are easily meshed into the varied patterns of American 

life. These many cultures have managed to keep alive their 

ethnic heritages by the promotion of festivals and cele

brations wherein the native dress, food, music and art are 

accessible through performances, exhibitions and sales. 

There are aspects of individual cultures which are not 

as easily communicated by the physical manifestations of 

art, clothing, music and food. Body language, subtle dif

ferences in verbal inflections or intonation, and the cul

turally influenced methods by which individuals order and 

screen pertinent information or experiences are examples of 

areas that are easily confused or misinterpreted. These 

are learned cultural functions that are understood and 

accepted within a group of individuals of the same culture. 

When interpretation of actions or behavior across cultur.il 
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lines is required, the resulting impression is sometimes 

inaccurate. 

In the public school situation especially does one 

find a mix of cultural heritages, particularly since forms 

of busing, employment or alternative choices in educational 

systems cause students to be taken from their neighborhood 

schools to other schools in different areas of the city. 

It is natural for people to settle where there are other 

people of similar background, taste, ethnic origin and 

economic status. Therefore, the travel of students to 

schools outside of their neighborhood causes the socio

economic as well as cultural backgrounds of students with

in a school to differ widely. Teachers are then in the 

position of trying to make subject matter and schooling 

important and interesting to a group of students whose 

interests, preferences, and life styles are often very 

different from their own. Communication of any type is 

facilitated when people are experiencing life from the 

same cultural base so the teacher finds it important to 

learn more about the students in the quickest and most 

concentrated way possible. 

As experienced by the researcher, the process by which 

this concentrated learning is implemented in most public 

school situations is the inserviee workshop or inserviee 

meeting. It is during these sessions that teachers are 

acquainted with new methodologies and kept abreast of 



educational trends. In the opinion of the researcher, 

within the past decade one of the most used formats, how

ever misused and misunderstood, has been that of promoting 

cultural understanding. 

Generally in promoting cultural understanding, inser

viee workshops have been devoted to presenting particular 

informational facts concerning a specific culture. The 

bits of information may be somewhat curious to the teachers 

because the cultural aspects under study are different 

from the cultural experiences common to the area. With 

this type of specific information and without a more 

general understanding of the different culture, teachers 

or any individual in a similar situation might find stereo

typic categorization of events and behavior as a solution 

or aid in their own understanding. 

As an art teacher, the researcher has been able to 

work, learn and communicate with students in a multicul

tural classroom atmosphere that, by the nature of art 

instruction, has been more flexible than many others in 

the school situation. The constant emphasis upon individ

ual ideas, imagination, and uniqueness of personal expres

sion allowed the students to observe themselves, each 

other and the teacher through a medium that was not hampered 

by verbal communication. 

Through the art work the researcher became more aware 

of personal biases and stereotypes and observed similar 



4 

culturally influenced habits of stereotyping by students 

both in the content and style of art work as well as in 

interaction with other students. Although to some ex

tent, the student art work was the same in content, a 

multitude of variables influenced the individual interpre

tation and execution of the work. As Gombrich stated. 

The creation of visual images is seen as an 
activity which one artist learns from another 

. only to hand it on, transformed, . , . the 
media and problem of art compel the artist 
to look for certain aspects of reality. There 
is no innocent eye but there are knowing and 
searching eyes. (Gombrich, p, 82) 

The researcher observed the communication and 

interaction between students as they discussed and worked 

on art projects during class. Cultural differences were 

often a barrier that confused the full communication of 

the students, even though the art assignment was similar. 

For art is not the "universal language" that 
could link classes and civilizations. The 
reason is that it does not rely on a universal 
area of metaphor common to all mankind. Even 
where it does make use of "a code," even where 
it does not allude to specific lore, it relies 
for its effect on the complex interplay of 
attraction and repulsion, gratification and 
renunciation for the sake of "higher values," 
(Gombrich, p. 28) 

These same higher values were similar to the 

thoughts of June McFee when she stated. 

Part of art education is to help children and 
young people understand other people through art--
that is, to go beyond just appreciating their art 
as art and to see how it is an expression of their 
reality. (McFee, Art, Culture and Environment, p. 294) 



The freedom of the art classroom allowed the researcher the 

initial experience of going beyond cultural boundaries and 

an attempt at understanding the realities of other cul

tures. The obvious differences of language, dress or skin 

color did not accurately denote a specific cultural value 

system. The cultural value system of an individual is 

made up of a network of variables, none of which can be 

separated or totally removed from the whole. 

The elements of culture, belief systems, values, 
roles of people, language, and art are like form, 
line, color, and texture in visual design. You 
change any one part and the system of relation
ships among the parts are modified, (McFee, 
Art, Culture and Environment, p, 281) 

Comparing the concept of cultural patterning to 

the elements of design in visual art made the idea of 

the pattern or network of culture and its interrelated 

parts more apparent. 

Even the greatest artist--and he more than others--
needs an idiom to work in. Only tradition, such 
as he finds it, can provide him with the raw 
material of imagery which he needs to represent 
an event or a "fragment of nature," He can 
refashion this imagery, adapt it to its task, 
assimilate it to his needs and change it beyond 
recognition, but he can no more represent what 
is in front of his eyes without a pre-existing 
stock of acquired images than he can paint it 
without the pre-existing set of colours which 
he must have in his palette. (Gombrich, p. 126) 

If teachers were more aŵ are of cultural patterns, 

the differences between the various cultural systems 

encountered in the classroom could be dealt with more 

positively. While the art classroom might more easily 



accomodate the individuality of creative expression as 

well as cultural heritage, all teachers could benefit from 

inserviee programs where the prominent theme was realizing 

the function of the pattern of culture in the teaching and 

learning situation, Gombrich states, "Scholarship is an 

activity; and teaching, as I see it, consists in rousing 

the student's spirit of adventure by telling him of the 

blank patches which still exist on the map of knowledge." 

(Gombrich, p. 117) Many of those gaps are cultural gaps 

developed by misunderstanding or misinterpretation. Others 

are gaps that are caused by individual differences in emo

tion, expression and experience that could be filled by 

artistic expression. 

Statement of Purpose 

The purpose of this research is to develop a cul

tural patterning workshop model, based upon a framework of 

cultural patterning, that is designed to initiate and pro

mote positive change in the attitude of individuals concern 

ing cultural differences. A supplementary purpose of this 

study is to conduct a cultural patterning workshop with a 

group of teachers/administrators in order to evaluate the 

purpose for which the model was developed. 

Hypothesis 

It is hypothesized that a workshop based upon a 

framework of cultural patterning can be developed and will 

result in the participating individuals becoming more 
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sensitive to cultural patterning. This will be evidenced 

by significant positive shifts in the tabulated responses 

of workshop participants as revealed by pretesting and 

posttesting. 

Scope and Limitations 

The cultural patterning workshop model presented 

herein is designed primarily to be conducted by art teachers 

because of their sensitivity and understanding of different 

art forms and art objects in relation to various cultures 

and traditions. However, it is the conviction of the re

searcher that any caring person who possesses an open mind 

and would take the time to make minimal preparation, could 

be highly successful in conducting a cultural patterning 

workshop. 

The cultural patterning format of the workshop 

model is designed primarily for teachers. It represents 

an attempt to give workshop participants a better awareness 

and understanding of cultural uniqueness and how it affects 

the educational process. In the pilot study, twenty-two 

volunteer teachers and administrators were involved in the 

cultural patterning workshop model. The teachers and admin

istrators were of varying ages, but similar educational 

backgrounds and educational aspirations. Of these twenty-

two people, the two administrators were not able to parti

cipate in the conclusion and posttest. 

The cultural patterning workshop model was implemented 

once for the pilot study. The intent of the researcher in 
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this single presentation was to evaluate the content of the 

workshop by pre- and posttesting, by participant response 

to or opinion of the workshop, and by researcher's inter

pretation of both. In the opinion of the researcher, 

instruments of measurement or precise statistical evalua

tions were not needed at this early stage in the model's 

development. Therefore, the pre- and posttest were designed 

to evaluate participant opinion on topics of importance to 

the researcher and to evaluate the content of the cultural 

patterning workshop model. 

! " • 

Definition of Terms 5 
a, 
•s: 

Culture - '',\ 
A 

. . . the complete range of objects, values, sym
bolic meanings, and repetitive ways of behaving :; 
that guide the conduct of individual members of ',\ 
a society. No aspect of culture can be biogene- •* 
tically transmitted, and each person must learn ., 
postnatally the features of culture that pertain j 
to him. (Titiev, p. 446, glossary) j 
. , . the integrated sum total of learned behavior 
traits characteristic of the members of a society 
(Hoebel, p, 552, glossary) 

. . . the learned patterns of thought and behavior 
characteristics of a population or society, 
(Harris, p. 629, glossary) 

. , . the system of knowledge more or less shared 
by members of a society, (Keesing, p. 552, 
glossary) 

Enculturation - "A child's learning of his or 

her culture," (Keesing, p, 555, glossary) 

Cultural patterning or cultural pattern - "A 

normative form of behavior laid down bv the consensus of 



the members of a society." (Hoebel, p. 692, glossary) 

". . . the patterns (or configurations) into which the 

prescribed and repetitive ways of life of any society seem 

to fall." (Titiev, p. 446, glossary) 

Multiculture - "A combining form meaning many, 

much. (The meaning of such words can be understood from 

the definition of their elements,)" (Neilson, New Colle

giate , p, 553) 

Crosscultural - ". . , pertaining to comparison 

between different ways of life." (Keesing, p, 552, 

glossary) i»; 
HI 

Ethnic or ethnography - "the description of the ._î  

sociocultural patterns or life styles of particular 

societies or groups." (Harris, p. 633, glossary) 

Race - "A human population that is sufficiently 

inbred to reveal a distinctive genetic composition mani

fest in a distinctive combination of physical traits," 

(Hoebel, p. 701, glossary) 

Race, geographical - "A human population that has 

inhabited a landmass or an island chain sufficiently long 

to have developed its own distinctive genetic composition, 

as contrasted to that of other continental populations." 

(Hoebel, p. 701, glossary) 

Positive shift - used in this study to mean a moYc. 

from the less preferred responses of "\0 OPINION" ^nd 

"DISAGREE" to the more preferred answer of " \GREE; or 

.1 

•I 

•i 
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any shift away from " DISAGREE' as evidenced by comparing 

pretest to posttest responses. 

Race, local - "A distinctive Mendelian population 

located within a continental land mass or island chain." 

(Hoebel, p. 701, glossary) 

Race, microgeographic - "An extremely isolated, 

tightly inbreeding, small Mendelian population." (Hoebel, 

p. 701, glossary) 

Racism - "A doctrine that assumes the inherent 

superiority of one or another race over others." (Hoebel, 

p. 701, glossary) I*;, 
t. 

Stereotype - "Anything repeated or reproduced with- :« 

out variation; anything conforming to a fixed or general 
•I 

•) 

pattern and undistinguished by individual marks, as if ]\ 

produced from a stereotype." (Neilson, International, , 
* 

P. 2472) j 

Subculture - "The culture distinctive of a parti

cular subgroup, region, or social class." (Keesing, 

p. 568, glossary) 

Need for the Study 

The need for an effective workshop that promotes 

cultural understanding is two-fold: (1) the teacher popu

lation is less mobile than it was ten to twenty years ago, 

which sometimes promotes an insular teaching philosophy; 

and (2) school situations are more culturally mixed, due to 
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busing practices, magnet schools, and larger schools with 

many feeder schools. Teachers need to be aware of the 

learning and teaching implications of such an atmosphere. 

With these reasons for multicultural workshops, pressure 

and regulations from government agencies, and more poli

tical involvement from minority groups, several formats 

for cultural understanding workshops have been made. 

Reactions to these are as mixed as the method in which they 

were presented because many have not covered more than a 

cursory explanation of how people are different. 

The importance of a workshop that would involve »* 

teachers and students in the sensitive introduction to ti 

cultural differentness is evidenced by current educational .1 

problems. Most problems that have been labeled as racial 

or cultural stem from the lack of understanding that groups 

•i 

) 

display for another or other groups. Cultural cues, that J 
I 

may mean different things to different groups, are frequent

ly misinterpreted thus leading to possible confrontations 

of one type or another. These confrontations are not nec

essarily flamboyant or physical, and can often times be as 

simple as the misreadings of a verbal inflection. 

The main point that seems to have been missed by many 

former cultural awareness workshops is that the most import-

and thing to understand about culture is not the details 

and specifics of differentness but the generalities and 

patterns of similarity between cultures. This is not to 
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say that different cultures which are obviously unique are 

the same, but rather to say that the pattern through which 

each culture answers human needs is the same. (Hall, Beyond 

Culture, p. 13) If there could be a workshop model that 

dealt with the patterns of culture rather than the specifics 

of cultures, teachers would have a better understanding and 

better intellectual preparation with which to deal with 

students and their individual needs. 

A* 



CHAPTER II 

REVIEW OF LITERATURE 

Cultural Basis in Art Education 

Art and Society 

The art form is a type of communication known to man 

since early times. Through this visual medium he is able 

to depict an idea that words or sounds alone will not ade

quately cover. Since man is a cultural being, his art work 

in part reflects his culture and society in a positive or 
J". 

negative manner. This work can record historic moments, a»i 
t: 
:«! 

glorify his beliefs, raise questions or point to problems. 

The arts are a universal human phenomenon and means 
of communication. Involvement in them, both as 'S 
participant and observer, can promote a deeper under- "j 
standing and acceptance of the similarities and dif
ferences among races, religions and cultural tradi
tions. (Shuker, p. 123) '! 

This learning or understanding through art is sup- ' 

ported by Viktor Lowenfeld when he states that the social 

growth of youngsters can readily be seen in their creative 

endeavors. (Lowenfeld, p, 39) He believes that the child 

portrays in his art the parts of society with which he can 

identify. As the child matures in thinking, sociability 

and artistic technique, he might well look to the works of 

other artists. In this search Lowenfeld believes that the 

13 



14 

child gains a greater understanding of his own and other 

cultures. (Lowenfeld, p, 39) The child, in knowing that 

his own art work is an expression of his feelings or under

standing, "learns to appreciate and understand his environ

ment by becoming involved in it and he develops the spirit 

that helps him understand the needs of his neighbor," 

(Lowenfeld, p. 17) This view of art work as a process 

through which many people try to explain their experiences 

or ideas thus becomes a common denominator for identifying 

differences among those people. 

, . . where there are established symbols and con
ventions, the additional graphological element can :u 
have its effect: that is, one is justified in re
garding them not only for their intended and con- .1. 
ventional meaning (like the letters in an alphabet) , -jj 
but also as the symptoms of an emotional state (like 
a gesture). (Gombrich, p. 75) ':'• 

A work of art is evidence that a person has some com

munication between himself and his environment. (Stein, 

p. 313) The phenomena of culture is also an interaction 

between man and his environment. Both the work of art and 

the institution of culture are attempts by man to order and 

perceive his environment. McFee believes that art, as a 

form of communication and historic record, maintains cul

ture. (McFee, Preparation for Art, p. 22) 

If art maintains culture, the reverse is also true. 

"A culture fosters creativity to the extent that it pro

vides an individual with the opportunity to experience its 

many facets." (Stein, p. 318) The artist would be at 

•J 
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liberty to depict the culture as he perceived it. In our 

society, the ideals of our culture allow the artist the 

freedom to make almost any creative statement he wishes. 

Other cultures, however, are not as open to criticism and 

an artist working under that type of influence often de

picts this narrowness in his Works. 

A culture that limits the freedom of a person to 
study in one or a variety of areas cuts down his 
opportunity to pick out the gaps that exist in the 
culture and also keeps him from learning the nec-
cessary media of communicating his feelings or ideas. 
(Stein, p. 319) 

Our society is not a homogeneous one in that it is 

made up of many cultures whose values do not always coincide. 

The artist of whatev'er age who is trying to evaluate and in

terpret his experiences by putting them in visual form is 

often times attempting "to pick out the gaps" that exist 

in cultural systems. This work then is judged by his peers 

or the people of his cultural context. His creative work i 

must "resonate in the same manner with the group that ac

cepts it." (Stein, p. 321) There has been a cultural 

atmosphere of acceptance generated for the product of crea

tive thinking but often times not for the life experiences 

of the artist that inspired the work. As the artist 

stretches the boundaries of cultural acceptance in his work 

he attempts the closure of the cultural gaps, answering 

unanswered questions or the posing of new questions. The 

degree of acceptance by his audience indicates the rela

tionship between art and societv that is necessarv to 

;j; 



16 

confirm beliefs or inform through images and symbols. 

(Smith, p. 5) 

McFee says that every human-made object communi

cates something about its use, function and social meaning. 

(McFee, Art Culture and Environment, p. 276) The degree to 

which this message is accepted by the viewers indicates 

whether or not the same system of cultural symbols are 

being used. It seems possible that one not versed in the 

iconography of one culture could misinterpret the message 

of an art piece from another cultural pattern. This mis

reading happens when one person tries to evaluate the mean

ing of a work through his cultural value system rather than 

the value system of the artist. McFee states that all 

of art in order to understand our society and all the cul

tures which are a part of it. (McFee, Art Culture and 

Environment, p. 10) 

McFee stated in an earlier writing that art had 

three functions in culture "(1) to maintain the concepts of 

reality, (2) to maintain the culture, its organizations and 

roles and (3) to enhance the appearance of objects." 

(McFee, Preparation for Art, p. 20) If art is to maintain 

its reciprocity in our society's culture, it must be under

stood by its cultural nature. Each viewer must realize his 

cultural values in relationship to those of the artist. 

The artist must identify the society as he sees it and be 

at; 

.«• 

A 

people need a basic understanding of the communicative role V> 
J 

J 
1 
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able to communicate his feelings and values through his 

medium. 

For that strange precinct we call "art" is like a 
hall of mirrors or a whispering gallery. Each 
form conjures up a thousand memories and after
images. No sooner is an image presented as art, 
than by this very act, a new frame of reference 
is created which it cannot escape. (Gombrich, p. 11) 

Art Education and Cultural Diversity 

Art educators have, in the past forty years, devel

oped more interest in the cultural foundations of the art 

experience. Rosabell MacDonald in 1941 stated that art 

must give children an honest understanding of their Jj; 
society; such an understanding may save them from 
disintegration and may give them desire to produce 
changes needed in it. (MacDonald, p. 4) 

:f:i 
.«• 
.1 

As time and thinking progressed, generalities developed *• 
M 

into clearer specifics and the "societal influences upon ;| 

art and art work" became "cultural influences," In 1954 ) 

Louise Dunn Yochim proposed a theory of art education where i 

. , , it is a requisite to know and understand the 
cultural patterns in which behavior is cultivated 
in order to effect adjustments. By becoming cog
nizant of the underlying causes for the differences 
in people, we are enabled to pave the way for clear 
and factual, rather than emotional thinking about 
them. (Yochim, p. 147) 

Yochim's belief that understanding the pattern of 

culture would benefit the teacher as well as the student, 

was echoed and expanded in the early 60's bv June King 

McFee, Her expertise in the field of anthropology enabled 

her to develop the culturally based perception-delineation 
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theory of art education. She believes that culture influ

enced the perception of the student as well as the manner 

or process by which he executes his idea into a visual 

form. (McFee, Preparation for Art, p, 38) The perception-

delineation theory is a 

. . , broad term used to identify the process in which 
a child (1) is prepared to perceive his visual world, 
(2) is affected by his psychological environment, 
(3) organizes the information he receives, and (4) 
creates or borrows symbols to communicate his responses. 
The act of producing the symbols is the delineation. 
(McFee, Preparation for Art, p. 38) 

Cultural values are the positive or negative motiva

tion for art work. Not only is the acceptability or the 

rejection of art as a valid form of expression influenced d\ 

by cultural guidelines but so are the symbols and methods •*• »• 

.1 

.1 

by which ideas are communicated. Children tend to develop 

the ability for drawing some objects better than other 

objects because of this cultural reinforcement. (McFee, •! 

Art, Culture and Environment, pp. 84, 87) i 

McFee indicates that each child has his own individ

ualistic pattern of development within the broader influ

ence of the culture, (McFee, Art, Culture and Environment, 

p. 95) As the child interacts with his cultural environ

ment, he is building a series of experiences that deal with 

threat, non-threat, reward, punishment and motivation as 

they relate to his accustomed cultural values. (McFee, 

p. 101) ~The child constantly deals with the conflicts 

between self and culture, and between subculture and larger 
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culture. (McFee, p, 106) This art work is sometimes an 

attempt to resolve these conflicts or an attempt at clari

fication of differences. "An awareness of individual dif

ferences and methods of motivation is not enough unless a 

very vigorous effort is made to understand the social envi

ronment in which the children's values and attitudes are 

learned." (Hastie, 64th Yearbook, p. 167) 

Irving Kaufman in the mid-60's wrote about the 

importance of understanding cultural influences. "The arts 

are the reflections of a social order in a verv discern-

ing manner. They are the outward manifestation of all of 

the inner happenings of culture. As such they are the 

symbolic touchstones of the values of that culture." 

(Kaufman, p, 45) He believes that all art is dependent ., 

on culture and that its form and content are drawn from •• 

the interpretations of the past as well as new cultural j 

stresses and factors of personal expression, (Kaufman, 

p. 135) 

Kaufman views art education as the area that can 

unify through its activities all of the cultural variables 

available to and in students. (Kaufman, p. 49) He states, 

Art education will concern itself more with a central 
cluster of values and experiences which stem directly 
from the art experience in its many forms whether it 
is of a doing or appreciative kind. The adjunctive 
factors of social and behavioral development will Q\ 
course be present. (Kaufman, p. 442) 

r. 
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In 1966 Edward Mattil directed a seminar at 

Pennsylvania State University that dealt with Research and 

Curriculum Development in Art Education. By this time cul

tural awareness and cultural influence upon art was a topic 

touched upon by several of the seminar participants. 

Herbert Read spoke of the necessity of art and its ability 

to "save our civilization" from the technology, the "usurper 

of originality." (Hardiman, p. 11) As our society was 

viewed by Read, "art is not important . . . because its 

values of revolutionary thinking and meeting the unknown 

is not conducive with the categories of values or great- '•'{' 
n: 

ness in democracy." (Hardiman, p. 11) His proposal for '^ 

•) 

changing the society was an education through art that would 

"aim to create 'stir and growth' everywhere, to substitute .j 

for conformity and imitation in each citizen an endowment ) 

of imaginative power, 'in a kind perfectly unborrowed and j 

his own.'" (Hardiman, p. 13) 

McFee at this seminar discussed the role of the 

school as a factor in social mobility of culturally deprived 

students. She stated that a long look needed to be taken 

at what we are teaching children about art in order that we 

do not teach them to devalue their own background. (Hardiman, 

p. 85) She sets out a list of objectives to be followed 

by art educators: 
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(1) develop an art criticism language if school is 
to better the environment and improve standards 
of a core culture, 

(2) compare other cultures to our own to gain per
spectives for looking with more discrimination 
at the function of art in our culture, 

(3) see the function of art in culture as it trans
mits values and attitudes and identifies cultural 
meanings, 

(4) help students respect and understand cultural 
pluralism in our society by becoming aware of 
the functions of art in our many subcultures, 

(5) help students recognize the importance of the 
aesthetic dimension in the economic and political 
decisions of civic affairs, in urban and rural 
renewal, conservation, city planning and neighbor 
hood development. 

:i:: 
(6) help students discriminate and evaluate the fj; 

symbolic communication of mass media to preserve .|ij 
independent judgment, '••; 

(7) help students understand the uses of intuition :', 
and creativity so that the arts can become avenues 
for self-directed use of leisure. ,1 

(8) help students understand the multifaceted inter- '! 
) action of the elements of design so that they may 

develop a basis for aesthetic discrimination, ' 

(9) help students to differentiate between social 
aesthetic responsibility and individual divergent 
creativity so that the uniqueness of the individ
ual would be preserved while increased population 
and decreased space required more cooperative 
planning and social responsibility, 

(10) help the artistically gifted to recognize their 
responsibilities to society as designers, artists, 
and architects. (Hardiman, pp. 95-96) 

McFee summed up her objectives by saying that art 

education is multifaceted and it is also cultural communica

tion. It also requires that the art of teaching be basea 
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on highly developed understandings of individual and 

cultural diversity and their relationship to learning. 

The art teacher can then become a more central figure in 

cultural transmission and development. (Hardiman, p. 96) 

These relationships when understood and implemented by the 

teacher allow the insight to Gombrich's "higher values" 

(Gombrich, p. 24) which communicate emotion as well as 

experience. 

Recommendations for Multicultural Education 

During the period from 1941 to 1966 many of the 

scholars writing in the field of art education examined 

various terminology trying to find the best phrase to 
n; 

:f:i 
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describe peoples of varying cultures, McFee used "econo- ^ 

mically and socially deprived" and Vincent Lanier and v 

Ronald Silverman used "culturally deprived" in the 64th 

yearbook, (Hastie, pp. 153, 129) "Socially disadvantaged" ' 

and "culturally disadvantaged" were being used along with 

compound phrases denoting race or ethnic heritage. Black 

American, Spanish American, Mexican American, Chinese 

American, Native American are examples of the multitude of 

labeling that was evidenced in the writings of this time. 

In the mid-60's to the early 70's, through the efforts 

of minority leaders, the nation became more aware of the 

.problems and frustrations of the minority groups. These 

peoples were rebelling against physical, environmental and 
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social conditions but even more important, they were 

appealing to retain their pride as people with a cultural 

heritage that should not be devalued or forgotten. They 

were not "culturally disadvantaged" or "culturally deprived" 

as each ethnic group had a very visible cultural heritage. 

Their culture was different from the dominant American 

culture, yet it was an integral part of American life. 

Vincent Lanier was probably one of the first art 

educators after McFee to write at length about the in

ability of public school curriculum to sufficiently educate 

the culturally different. He said that these children 

were "possessors of different advantages rather than cul- :'•; 

tural paupers." (Lanier, p, 7) The teachers of these -.ci 
.1 

children must approach them, their experiences and their 
•i 

art work from their standpoint and value system rather than \\ 
,« 

only that of the teacher. To do anything else would de- , 

mean and offend them. (Lanier, p, 7) j 

Lanier cites the need for a reorientation of atti

tudes toward the culturally different, and in this parti

cular article cited he was speaking of the poor. He be

lieves that acceptance of the arts that the people enjoy, 

mainly the popular arts, is the appropriate beginning basis 

for the art curriculum. Using this method he believes 

that the life experiences of the children, as stated visual

ly in their art work, can begin to explain their life pat

terns and experiences not only to the teacher but also to 
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themselves. The students then can begin to overcome some 

of the problems and possibly choose an alternative life 

style. (Lanier, pp. 9-12) 

Several writers in the field of art education from 

the 60's to the present have focused more on the multi

cultural aspect of our society as well as each individual 

classroom situation. Feldman stated that "education in 

general, and art education in particular, is especially 

affected by change in the physical, social and attitudinal 

environment." (Feldman, p. 160) The role of art education 

in the life of the student would be to help the student 

"come to grips with the frustrations" of the school cul

ture, the home culture, culture of adolescents and the 

culture of the teachers. (Feldman, p. 52) By doing art 

and seeing the art done by others, the student would have 

a visual insight to thoughts, feelings and problems of 

others. Arthur Newman states that 

, . . in employing art as a vehicle for promoting 
intercultural understanding, we are in no way pros
tituting it. Rather we are, at one and the same 
time, recognizing and respecting the integrity of 
the art object while drawing upon it to illuminate 
that to which is experientially integral, (Newman, 
p. 19) 

Elliot Eisner in Educating Artistic Vision stated 

that understanding the culture of the child and the culture 

of the school were two very important factors in artistic 

learning. (Eisner, p, 22) School as a cultural structure 

places a hierarchy of demands upon the students which mav 

•i 
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or may not coincide with the cultural values of the students 

or the values and goals of learning art as set forth by 

the teacher. The actual doing of art in a situation of 

this nature could aid some in resolving this conflict. 

Eisner proposed that there were three aspects of 

artistic learning: production, critical, and cultural. 

(Eisner, p. 65) The productive and critical were long in 

the art curriculum but the cultural aspect had not been 

given equal importance. He felt that the cultural dimen

sion of learning was necessary in order for students to 

realize the importance of art work as a cultural and 

societal monitor and communication technique, (Eisner, 

pp. 217-19) He states that if students are not introduced 

to the cultural importance of their art work as well as the 

work of others, a great deal of easily available cultural 

information will go unused, (Eisner, p, 264) 

One problem was evident when adding the cultural to 

the productive and critical dimension of learning art. The 

cultural aspect crossed many subject matter lines and made 

necessary an interdisciplinary approach to teaching. 

(Eisner, p. 272) When recognizing that no single field of 

inquiry can provide all the adequate solutions, the cul

tural dimension at least began to correlate the gaps between 

the segmented sections of the school situation. (Eisner, 

pp, 272-75) 

, ( 
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As society has moved towards increased specialization 
so too has the school. . . . The ultimate consequence 
of extreme specialization in school as well as in 
society is a collection of individuals who share no 
common language and no common concerns. (Eisner, 
p. 277) 

Frames of reference are reduced and interrelationships and 

universalities are difficult to draw. Eisner observed that 

experience in the arts with the cultural learning it affords 

would encourage students to see the interrelationship of 

things. (Eisner, p. 281) As culture is a patterned whole, 

experience in art in whatever capacity would draw atten

tion to relatedness of all the elements of life and learn

ing (Eisner, p. 281) 

Bruner, when writing about our society as it be

comes more technical, stated that we are being separated 

from the act of doing. (lanni, p, 468) Education takes 

up more and more of the time and has become a major por

tion of the American way of life. This is because of the 

desire to be a specialist in a society which values speciali 

zation, accuracy, and technical abilities, (lanni, p. 468) 

In order to balance this technical and mechanical education, 

Bruner suggests four points that are in keeping with the 

necessity of cultural and societal awareness stated by 

Eisner: 

(1) teach puzzle forms or other ways of thinking 
that are particularly useful for converting 
troubles into solvable problems, 

:u 
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(2) provide training in the performance of "unpre
dictable services" in order to prevent mechani
cal thinking, 

(3) have more experience in the arts where accep
tance, understanding, creativity, and personal 
interpretation can be practiced, 

(4) train teachers to stimulate problem finding 
rather than problem solving. (lanni, pp , 469-̂ "0) 

The arts, with the close association in cultural 

expression ", , . should be recognized and utilized as a 

fundamental tool for understanding and developing the con

cept of cultural pluralism." (Stent, p. 8) Without this 

opportunity for personal attainment and creative self-

expression, students would be dealing with a passive type 

of learning that does not include the ongoing and changing 

concept of the cultural experience, (Cross, p. 124) 

June King McFee seems to be the most prominent author 

in the field of art education who has concentrated on the 

cultural aspect of art learning, teaching and doing. She 

writes in 1974 that art must increasingly be used and 

viewed as a social function. Students need to be instructed 

on the interdependency of urban life and see art as one of 

the answers to better planning and development of more 

workable environment. (McFee, "New Directions," pp, 11-15) 

McFee states that understanding the function of 

culture in everyday life and understanding how culture 

changes and dictates change can better equip students to deal 

with environmental problems through their abilities in art. 
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It is the duty of the art teacher to teach concepts in 

interacting clusters so that students can develop a better 

awareness of the interrelated nature of the total of life 

activities. (McFee, "New Directions," p. 15) 

McFee and Degge continued this idea in a teaching 

guide called Art, Culture and Environment published in 1977. 

In addition to giving activity ideas that would better 

acquaint the student with his man-made environment, the 

authors take special care to reinforce the importance of 

understanding the pattern of culture. (McFee, Art, Culture 

and Environment, p, 272ff) The learned culture of a child 

dictates not only his behavior and life style but also the 

manner in which he interprets his life experiences in his 

art. The fact that cultural values change and become 

influenced by other cultures is a point that must be under

stood and used by the teacher to achieve an effective 

learning plan for her students. Art is a visual method 

for explaining a system of life styles through individual 

or common group symbols. (McFee, Art, Culture and Environ

ment, pp. 280-291) When the teacher and students are 

fully aware of this concept they can better interpret the 

art, architecture and design for themselves and the future. 

The ethnic influence in art is, McFee and Degge 

write, important when trying to explain or discover his

torical roots or cultural traditions not necessarily visible 

in everyday life. (McFee, Art, Culture and Environment, 

At' 
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p. 293) The reality of present life is sometimes confused 

by the intermingling of these ethnic origins. Individual 

study of these historical backgrounds can often lead stu

dents to a better appreciation of their heritage as well 

as the conglomerate of modern culture. Modern culture, as 

a functioning whole of many ethnic parts, can give credence 

to each individual's cultural contribution and heritage 

through the understanding of art as a visual communicator 

of the times, 

Eugene Grigsby in his resource book for teachers. 

Art and Ethnics compiled examples of art work from the lead

ing Mexican American, Black and Indian artists of the 

United States. The major point of the book is to provide 

information for teachers so that they might better under

stand the youth from various ethnic backgrounds. Grigsby's 

aim is to foster an "equilibrium of self-respect between 

groups." (Grigsby, p. xii) 

Grigsby believes that through art there is less 

social function and a greater opportunity for self-

expression and cultural identity, (Grigsby, p, 1) He 

supports the idea of role models and goes to great length to 

provide examples of successful artists from various back

grounds. The art teacher has an obligation to her students 

to introduce them to the culturally different artist and his 

work if students are to be prepared to visually communicate 

in a multicultural society. (Grigsby, p. 120) 

: t . ' 
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Samella Lewis emphasizes the need for artists to 

create visual images from the cultural and ethnic heritage. 

Without the benefit of seeing life through someone else's 

experiences, the idea of life would remain as an individual 

interpretation only. 

That members of minority groups act as the principal 
researchers of their respective cultures is an abso
lute necessity . . . experience has proven that, 
unless one has a full understanding of what it means 
to live as a minority-race person in a white-oriented 
culture . . ,, then the capacity for interpretation 
of the culture is extremely limited, (Madeja, p. 392) 

Since the mid 60's not only has the melting pot 

theory been completely devalued as a means of education but 

more recognition has been given to the positive points of 

the multicultural society, (Mcintosh, p, 17) Pluralism 

has even been set aside as less favorable than the multi

cultural theory because it tends to discourage complete 

interaction among cultural groups. (Mcintosh, p. 18) In 

the multicultural situation, or Cultural Interface as 

Mcintosh says, each culture retains its self image but the 

overlapping areas of cultural similarity between cultures 

are accented. Differences are not ignored, rather they 

are noted as differences and not areas of inferiority or 

superiority. (Mcintosh, p. 18) The goals of such a 

philosophy is the democratization of society or the art 

principle of variety with unity put to a wider use. 

(Mcintosh, p. 18) 

•11 
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Multicultural education affirms that schools should 
be oriented toward the cultural enrichment of all 
children and youth through programs rooted to the 
preservation and extension of cultural diversity as 
a fact of life in American society, and it affirms 
that this cultural diversity is a valuable resource 
that should be preserved and extended, (Lovano-Kerr, 
p. 34) 

The visual arts have long been seen as a visual communica

tor of culture, cultural values, change, innovation, sensi

tivity and creativity. 

The arts transmit values and attitudes and identify 
cultural meanings . . ., they can be a very effective 
means for learning about society, for developing 
skills necessary for symbolizing and organizing, 
and for expressing what one learns and feels about 
society, (Lovano-Kerr, p. 34) 

As Lovano-Kerr and her associates discovered when 

developing the AMSP (the Arts in a Multicultural Society 

Project), a great deal of preparation goes into developing 

an art program that provides "unique opportunities for 

participating in culturally diverse learning experiences." 

(Lovano-Kerr, p. 34) The areas of cultural anthropology, 

art contributions of area sub-cultures to the general area 

culture, learning styles and art learning characteristics 

of children from diverse cultural backgrounds were covered 

in detail by the directing group. The main objective of 

this project was to provide pre-service and in-service 

training to elementary teachers with the goal of under

standing our multicultural society through the arts. (Lovano 

Kerr, p. 35) In this program, the arts dimension focused on 

concepts, values and skills in the arts which are 
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significant for learners in a multicultural situation. The 

cultural dimension included general knowledge about culture 

and specific knowledge about area subcultures, (Lovano-

Kerr, p. 37) The program set forth the idea that multi

cultural art education is for everyone in the society. This 

project was an "attempt to move from a study of issues and 

problems involved in a multicultural education to the 

practical use of a method of teacher preparation that in

cludes an in-depth application of art, culture, and educa

tion." (Lovano-Kerr, p. 38) 

Anthropology and Education 

Culture and Learning 

The study of culture has been the pursuit of the 

anthropologist, and each human is a student of culture from 

birth to death. Culture is a learned behavior that is 

passed from generation to generation by various means of 

formal and informal education. The anthropologist attempts 

in his detailed and scientific explanation of culture, to 

outline the aspects of a particular culture and ultimately 

understand its function by relating it to those aspects of 

his own culture. It could be said that studying another 

culture gives one a better picture of himself and his own 

culture. (Hall, Beyond Culture, p. 85) 

Historically the cultures that have been scrutinized 

by anthropologists frequently have been pure cultures, or 
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those unaffected by cultural influences of other groups. 

These are isolated cultures, usually because of environment 

and distance, that allow the anthropologist a truer picture 

of pure culture than if he studied the Mexicans of South 

Texas, for example, attempting to sift out Mexican culture 

from the American and Texas influences. 

Due to media coverage and rapid travel, there are 

few pure or isolated cultures left in the world, therefore 

the anthropologist's study has focused on the occurrances 

and changes provided by a multicultural or pluralistic 

society. Cultures are still identified in a multicultural 

society because of the vestiges of the original cultural 

heritage. Unique attributes of the multicultural situation 

are the sharing, changing, discarding, manipulating, com

promising, dominating of cultural values of the various 

groups represented. In some assembleges of cultures more 

sharing or compromising occurs, while in other situations, 

the effects of domination or manipulation of one culture 

over another are evidenced. 

In all multicultural situations it is important to 

understand the effect one culture has or has had upon the 

other or others. Perhaps the most demanding of acute atten 

tion is the educational system where more than one culture 

is attempting learning and teaching. Here nuances of cul

tural attributes are evidenced and often incorrectly per

ceived. Without some understanding of other cultures one 
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can often react only in reflection of his or her own cul

tural expectations and limitations. This type of fact 

gathering out of the total complex of culture patterning 

can lead to stereotyping and/or negative responses and 

actions. Hall says that these cultural stereotypes can be 

so strong that they distort what is actually seen and lead 

to speculation built upon the wrong perception. (Hall, 

Beyond Culture, p. 5 3) 

In order for a human to function successfully within 

the context of one culture, he must learn and be learning 

the rules, values, goals and expectations of that group. 

There are rules for learning that are reinforced by the 

different patterns for overall organization. Different 

learning or experiencing is carried out at different stages 

in life. A very important part of understanding other cul

tures as well as one's own is to understand how this learn

ing schedule is organized and how one goes about learning 

within a particular culture. It is not possible to tran

scribe particulars from another culture into the cultural 

pattern handed down in one's own culture. (Hall, Beyond 

Culture, p. 131ff) 

Culture is then an internalized pattern for organiz

ing life, thinking, and learning. It differs from area to 

area because people have different physical elements of 

input that necessarily alter life styles. The total pic

ture of man interacting with his environment is the pattern 

\ 
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of culture. "In certain contexts, the structure of culture 

and education are synonymous, and we can learn about one 

by studying the other." (Hall, Beyond Culture, p. 260) 

The American educational system is built upon the white 

middle class work ethic. (Stent, p. 35) It is this system 

of thinking and organizing that is the problem in the multi

cultural classroom in American schools. Our learning 

system does not necessarily reflect the values of all cul

tures nor does it reflect the American values of equality 

and diversity, 

American educational systems are one complex part 

of the total cultural pattern. The culture itself is com

partmentalized by a vast and intricate set of experts who 

preside over the cultural transmission of a certain area 

of knowledge and skills. In more primitive societies, 

individuals performed many differing tasks in daily routine 

while in the complex and expert-oriented American society 

people defer to specialists to assume the responsibilities 

of learning or teaching in that area. Children are turned 

over to schools to be taught, but in this transition from 

the informal, continual learning of the home to the sched

uled formal learning of the school, people unaccustomed to 

our cultural patterns are lost. Because cultures are wholes, 

are highly complex interrelating facets, it is hard to 

describe them from the outside. A culture cannot be under

stood through its parts alone; the parts can be understood 

V 



36 

only in their relationship to the whole. (Shapiro, p. 66 

and Linton, p. 46) Our educational system is a stumbling 

block to students of other cultures for two reasons: 

(1) they do not understand its function in relationship to 

the total culture because they usually are in the fringes 

of American culture, and (2) we do not realize that almost 

all public schooling is pluralistic or multicultural be

cause we remain in the same unicultural teaching and learn

ing philosophy. The Melting Pot Theory, or Americaniza

tion of students, is the teaching vehicle for knowledge 

transference in our public schools and students and teach

ers are experiencing an inaccurate picture of the totality 

of American culture. 

In the circular processes through which culture is 
developed and transmitted, we recognize that man's 
most human characteristic is not his ability to 
learn . . . but his ability to teach and store 
what others have developed and taught him. (Mead, 
p. 92) 

Thus our American educational system is perpetuating the 

confusion and misunderstanding among her cultural groups 

by the system within which they are taught. 

Cultural systems and rules dictate how one learns 

how to learn. Once a person has learned how to learn in a 

specific manner, it is difficult for him to learn any other 

way, (Hall, Silent Language, p. 48) Students come into 

classrooms from various economic and cultural home situa

tions. These home situations constitute a type of learning 

\ 
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atmosphere that is either supported by or negated by the 

public school system of teaching and learning. The stu

dents and teachers who have difficulty in the public school 

system are those whose cultural values and ties are differ

ent from the system. As the system is supposed to reflect 

the American ideals of uniqueness, equality, and individ

ual worth, the system needs to be altered to accommodate 

those qualities exhibited by its various cultures. 

School as a Microcosm of Society 

"Partially out of the commitment to homogeneity, 

public education was shaped at the end of the nineteenth 

century into a bureaucratic administrative structure that 

made schools highly resistant to ethnic pluralism." 

(Coleman, p. 36) Although this system has remained rela

tively unchanged, some educators have attempted to teach 

culturally different people in a more humanistic manner. 

Ambiguities and confusion have resulted because aspects of 

one culture cannot be inserted into the pattern of another 

in a successful manner. Value systems conflict when the 

cultural goals of the student are not the same as the some

what unyielding goals of standardized education. Philips 

believes that schools must change curriculum and teaching 

methods to be consistent with their students' cultural back

grounds, (Philips, p, 30-32) 

s. 
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In the 1940's an intercultural education movement 

was devised in large part by academic scholars, church 

organizations and intergroup relations organizations. They 

seem to have believed that "the masses were ready and 

imminently available for prejudiced and antidemocratic 

social movements," (Coleman, p. 85) Cultural differentness 

was glorified somewhat from a distance as a type of exotic 

phenomena but "different" remained "inferior." 

The movement of the later 1960's and early 1970's 

was different from that of the 1940's in that it was 

brought about by the demands of cultural group spokesmen. 

These people had been educated in a system which denied 

them the social advancement and better life given to anglo 

graduates. (Ccleman, p. 85) Realization came to them 

that one of the major keys to unlocking economic problems 

was also the key that unlocked cultural understanding. 

They demanded that people be taught about their cultural 

heritage, that Black Studies, Black English, etc., be 

taught and accepted as a valid part of the educational 

complex. Their demands were met but the problem of better 

jobs and better life did not necessarily result from the 

effort. (Coleman, p. 86) 

The school setting through the past few decades has 

been a mirror of society but not of societ}''s ideals. Ideal 

ly each person in the American culture is to be appreciated 

and accepted for what he is and what he does that is 
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beneficial to the society as a whole. Since different 

cultures aspire to different goals, the values of one 

often come in conflict with another in the school, the 

formal cultural learning situation. Failure in school 

somewhat indicates failure to function within the American 

culture. In fact it is the school system, or the system 

of formal education, which fails to function properly 

within the culture as it encompasses the values and goals 

of only some of the cultural groups. 

The school is a community and is a reflection of 

the community. When neighborhood schools were the basis 

of the educational system, students and teachers were of 

similar cultural backgrounds. Since busing has caused a 

cross section of the population to be mixed within a school 

new standards and methods for learning and teaching should 

be introduced. These new techniques are not only to mix 

the groups, that is bring something from each and put them 

together, but the techniques need to emphasize change and 

growth. (Klein, p. 85) If there is one factor of the 

American culture that is constant, it is change, yet the 

present school systems tend to operate through a basically 

rigid structure that does not allow for cultural learning 

differences. The change that has been attempted is the 

change of detail rather than patterns. Different items 

have been inserted into the school curriculum, different 

\ 
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scraps of information, that trivialize cultural awareness 

rather than enrich learning. (Ivie, p. 25) 

Different cultures do not embellish a society by 

being curious oddities, rather they are an influencing 

part of it. (Pratte, p. 160) The school situation should 

accurately mirror the society or community which it serves. 

One study in 1978 dealt with the school environment as an 

influencing agent upon personality development. In this 

study of preadolescent girls of bicultural schools, the 

girls displayed more heterocultural peer group organization, 

better self-image, and a greater acceptance of an unknown 

cultural group than did those girls of the monocultural 

school. The bicultural school did not center around the 

bilingual concept of education which is academically based. 

It focused rather upon the cultural contributions and the 

understanding of what culture is. The emphasis was on the 

affective learning rather than the cognitive skills re

quired in mastering a second language. The bilingual 

academic education was not an issue as the researchers 

were concerned with the development of personality rather 

than additional verbal skills. (Goebes and Shore, 

pp. 398-99) 

Teachers should concentrate on providing every child 

with the type of schooling which will give him the multi

cultural tools for functioning within his society. 

(Selakovich, p. 11) It is assumed that teachers are 
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qualified to do this when in fact many are as inept at 

understanding culture as the students. Schools and teach

ers can easily be caught in the trap of promoting ethni

city when they insert informational courses on culture. 

Official recognition of ethnicity often encourages segre

gation and conflict instead of developing awareness. 

(Selakovich, p. 143) The aim of the educational system 

and its teachers should be the understanding and promotion 

of the pattern of culture, leaving the informational 

specifics to the needs of the individual students. Teach

ing for change and acceptance would then be a more accurate 

image of American society. 

Culture and Education 

"Culture and education" is not the same as "culture 

and learning." Culture and learning indicate the cultural 

dictates of what is to be learned and when it is to be 

learned. Culture and education refers to the broader area 

of the function of all types of learning in the pattern of 

culture. Ruth Benedict points out that education in the 

American culture has three traditional roles: the trans-

missive, the transitional and the transformative. 

(Spindler, p. 6) Education is transmissive in that values 

and beliefs are transmitted from one to another. It is 

transitional in that it prepares the student to move in a 

culturally acceptable way from one stage in life to another 
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Education is transformative in that it can begin to resolve 

discontinuities in the culture, and by affording the stu

dent the capabilities to survey other cultures for solu

tions to problems of a similar nature. (Spindler, pp, 6-7) 

Many anthropologists have studied the American edu

cational system as it fits into the pattern of American 

life. Ruth Benedict pointed out that cultural transmission 

is often complicated by rapid social and cultural change 

which result in social upsets of the individual members of 

the culture. The crises occur when that to be transmitted 

is no longer pertinent to adequate functioning in ordinary 

life. The apathy or conflict follow when the younger 

generation loses cultural contact with order, or when one 

class or group within a community ceases to function in con

formity with the interests and ideas of the rest of the 

community as a whole. (Kneller, p, 76) 

Spindler and Herskovits point out that ethnocentrism 

is implicit in all the curriculum and that the attitudes of 

the teacher toward minority groups is usually negative 

because of "our" technological superiority. (Spindler, 

p. 10) Spindler goes on to show that the public school 

educational process is a basic reflector of value conflicts 

of the community when ideally it should be the clarifier 

of those conflicts. He supports the idea that, in conjunc

tion with parents and close relatives, the teacher is a ma

jor transmitter of culture, (Spindler, p, 13) Teachers 
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then need to become aware of the interdependence of cul

tural institutions and of the conflicting cultural values 

inherent in the American society if a true picture of 

influence of culture upon human behavior is to be under

stood. 

The educational system of a culture is its perpetuat 

ing force. It passes on cultural information from genera

tion to generation in order to insure the maintenance of 

the system. The educational system can inform and recruit 

members. It indoctrinates all those in attendance in the 

correct manner of behavior for various situations. Al

though the American educational system attempts to focus 

on academic cognitive fact transference, the selection of 

this material over others is an admission of cultural 

preference. This is usually the case because of homogenei

ty as stated by Coleman earlier. The structure of the 

system is such that it operates more efficiently when the 

teacher is the leading force, giving information then test

ing students on their recollection of it. Evaluative or 

analytical thinking and learning demands more from the 

teacher than the system allows. The students of the cul

ture support this type of system and its values because 

failure in school is seen as a cultural failure also. The 

"school" is a special educational variable of our culture, 

as the common goal of all is to achieve a harmony and 

adaptation to the environment. The "school" has the 

\ 
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cultural role of cultural transmitter but when various 

cultural values are at stake the role of the school is 

not always viewed with the same importance in achieving 

success. (Spindler, p, 410) 

Charles Johnson believes that education can change 

social status, or preserve the status quo, or preserve 

vested interests. The function of education is that of 

"transmitting standardized habit patterns," (Johnson, 

p. 3) Even though education has the social potential as 

stated above, he says that our schools, which are the edu

cational agent, are authoritarian, which is in direct con

flict with our cultural ideals concerning democracy, 

(Johnson, p. 108) 

Supporting the belief that one should go from gener

al to specific or that one should study the pattern of 

culture before studying the specifics of a particular 

culture, Solon Kimball states that "those who hold a prior 

commitment to the cultural particularism . . . are in 

greater or lesser measure varied from full participation 

in our society." (Kimball, p. 17) The study of the pat

tern of culture in the school situation and prior prepara

tion on the subject by teachers would give teachers and 

students a better perspective on their role in the cul

tural mileau. Cultural patterning is not an isolated facet 

of information that can be studied or not. In educational 

settings there are actually few fixed and independent 

\ 
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qualities that can be sectioned out for scrutiny and the 

same holds true for developing a better learning cul

tural atmosphere. The relationship among cultures and 

their influences must be sought and absorbed prior to the 

examination of specific facts, 

Educators would believe that their sole orientation 

is informational. Even though it may be admitted that they 

are transmitters of culture, "their exclusive focus on the 

relationship between performance and training ignores the 

social and cultural settings within which both processes 

occur." (Kimball, p. 35) The educational system is, after 

all, an institution conceived and supported by cultural 

values of the community. 

The importance of the study of the patterns of 

culture and its influence upon education is to take the 

student beyond his own culture and examine in a positive 

manner the interdependence of culture and learning. It 

is not to suggest that one must shed his cultural beliefs 

but rather that education should be able to liberalize 

thinking so that it can encompass information as seen from 

various views. For educators, the important consideration 

is not the developmental sequence of new insights or the 

accumulation of new generalizations, but the use of the 

conceptual method of cultural patterning to permit the 

organization of new and old experiences into relationships 

that have cultural pertinence. (Kimball, p, 6") Education 

N 
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as a system of formal learning must be the cultural insti

tution that prepares the individual to live in a society 

and world built upon change. 

In order to more fully understand the function of 

culture in education and vice versa, the educator must 

shift the focus from the individual child as a separate 

entity to the child and his environment. This does not 

exclude the importance of the child, it merely points out 

the interdependency between the child and the cultural 

institutions which surround him. One cannot be totally 

removed from the culture that nurtured him from birth. 

The educator, if studying the child as an example of cul

tural habit, would have a better insight into the education

al needs of the student. Also more productive learning and 

teaching methods could be devised than if culture was not 

an influencing variable in learning. 

Kimball states at a later point in his writings 

that a theory of learning based upon anthropological pre

mises has yet to be explicitly formulated, but that such a 

theory is implicit and its outlines discernible in all 

descriptions of enculturation and socialization. Learning 

is a biological and cultural function and the line between 

the two is often difficult to draw. The stimulus for learn

ing is either individual or environmental and all new ex

perience is interpreted upon the basis of past storage and 

categorization of similar situations. (Kimball, pp. 10"-I08) 
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Cultural screening plays an important role in the categor

ies into which information is regarded as worthy or not 

worthy of rememberance or what is discarded. The under

standing of the effect that cultural pressure has upon 

learning would also aid the educator in deciphering the 

educational needs of a student as different cultures find 

it necessary to screen information differently. 

Kimball further states that it is infinitely easier 

to teach for fact accumulation and rote learning with 

simple rewards/punishment and tests/measurements. The 

American school system is somewhat built upon this type 

of procedure in the separation of grades, achievement tests 

and promotion. (Kimball, p. 109ff) Other cultures present 

in our society do not necessarily find it important to 

accumulate facts important to the social advancement of the 

dominant culture. Upon achievement of goals of the domi

nant school culture, many minority students have found 

unequal rewards. Upon attainment of the goals of the 

dominant culture, some minority graduates find that oppor

tunities are not open to them as promised. Education is 

the key to advancement for some but not all. Thus the 

system stands as valid to some cultural groups but not 

others. Again, it is the development of the ability for 

seeking relationships and systems dynamics that is needed 

and could possibly be more rewarding to society as a whole. 

The society as well as the school is more than the sum of 
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its cultural heritages and vestiges. The interrelationship 

and interdependence of cultural heritage and current cul

tural involvement and confrontation have added an element 

that has caused confusion and conflict mainly because the 

facets were studied separately, as rote memory facts, 

rather than as they influence each other. 

The categories of learning or remembering into which 

people place information are a cultural device. (Kimball, 

p. 131) Thus thinking and learning must be examined through 

the logic of that culture. These categories come from the 

individual's contact and first hand experience with the 

environment and from the support of the values of the cul

ture. They are cognitive formulations of man's preceptions 

of reality. (Kimball, p. 134) It is supposed then, that 

when there is a change in environment there is also a 

change in values. In a multicultural situation the change 

could be the integration of a new cultural group whose 

influence points up the need for a cooperative change. Too 

often the change that is suggested is not acceptable because 

of long standing values and beliefs on one or all parts. 

The circle then seems to be tightened by ethnocentrism and 

conflict rather than broadened by compromise and understand

ing. 

Responses of an individual to or in a situation can 

then be perceived as an example of the coherent system of 

cultural screening. Each personality can differ slightlv 

\ 
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from the broad pattern of his cultural acceptance because 

each brings slightly different perceptions as experience 

to the situation. Since cultural screening is part of the 

pattern of culture the problem then is to identify those 

common areas that encompass all culture regardless of the 

specific differences. Cultural patterning is transcultural 

and it is through an understanding of its function that 

teaching and learning can be carried out more effectively. 

(Kimball, p. ISSff) Hansen goes so far as to say that 

modern education is "artificial education" because its 

segmented and unrelated courses have not even an abstract 

resemblance to the pattern of life. He believes that for

mal education should be a "broad and thorough orientation 

in cultural patterns and a critical appreciation for the 

factors that give use to them." (Hansen, p. 369) The 

concept of culture patterning, as perceived by Brameld, is 

the key that alone will provide the foundations for an 

effective integrated educational policy and program. 

(Brameld, p. 117) Brameld points out that following the 

cultural configuration of general education first, specific 

education second, practice third and unifying the theory 

of education, will better serve both learning and teaching. 

(Brameld, p. 264) The structure of the school should be 

more like the pattern of life where relationships are seen, 

facts learned, changes made but where one system does not 

dominate all experiences. 

\ 
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Teaching in a Multicultural Society 

Teaching in a multicultural society implies that 

the people are aware that more than one culture is present 

in the learning/teaching situation. Unfortunately this 

is not always the case as curricula and method are not 

necessarily reevaluated to accommodate more than one cul

ture. Successful teaching in the multicultural classroom 

requires more than the acknowledgement of the presence of 

different cultural types. 

It has been stated earlier that teachers as cultural 

transmitters should know what culture is and how it influ

ences the learning and teaching situation. The teacher is 

a human whose behavior, values and beliefs are dictated by 

his culture; the students' behaviors are dictated in the 

same manner but possibly by different cultures. It is this 

area that requires a better cultural preparation on the 

part of the teacher if there is to be a fruitful education

al experience in the school setting, "Teachers must assess 

their biases and be open to the opinions of others about 

their biases to begin teaching in a positive manner in a 

multicultural situation." (Cross, p. 75) 

Brameld contends that teacher education curricula 

should have studies in the anthropology of education, 

(Brameld, p. 17ff) Clearer understanding of terms like 

"learning" and "teaching" could be achieved if teachers saw 

\ 
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those functions in relationship to their cultural necessity. 

If teachers were introduced to the structure or pattern of 

culture, their role as transmitters of culture would be less 

ambiguous to them and less confusing to students. 

In a multicultural classroom. Holmes says that 

(1) teachers must individualize instruction. A 
blanket dissemination of facts is neither profit
able nor useful. A student's cultural background 
must be taken into consideration as well as the 
instructional environment, activities and materi
als to be used. All of these are variables that, 
along with 

(2) pressures and expectations of the dominant culture, 
effect the learning and learning abilities of the 
student. 

Holmes goes on to point out additional skills that a teacher 

must possess in order to teach in a multicultural society: 

(3) to know the effects of socioeconomic variables 
on the students' development (physical, mental, 
attitudinal, socioemotional) 

(4) to help students determine how their values con
flict, identify value alternatives, predict the 
consequences of alternative values, and freely 
choose a set of values on which they are willing 
to act, 

(5) to be able to communicate effectively in the 
language and within the cultures of both home 
and school, 

(6) to recognize the differences between these systems 
and both the potential conflicts and opportunities 
they may create for the student, 

(7) to know methods and possess skills for teaching a 
second language, 

(8) to recognize potential biases in materials or tests 
and know assessment techniques and measures for 
culturally diverse students. 
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(9) to demonstrate the ability to use all concepts 
and skills listed in structuring the learning 
and social environment of students that will 
foster cognitive and affective development with
out damaging the concept of self or culture. 
(Holmes, pp. 84-88) 

Guidelines like these are necessary if the teacher is to 

be a competent educator and cultural transmitter. 

Teachers are increasingly being placed in the posi

tion of helping students interpret, cope with and under

stand social realities, contradictions and injustices. 

(Baker, p, 134 and Wynn, p, 130) The teacher can no longer 

believe that he is a neutral party dispensing neutral facts 

and information. The entire classroom experience is in

fluenced by the cultural nuances of the teacher and stu

dents. The skills learned in teachers colleges for the 

act or method of teaching need also to be tempered with 

the methods for dealing positively with cultural influences. 

Wynn adds another criterion for teachers in multicultural 

societies: the teacher must be able to learn to face him

self as a creature of cultural habit and that his culture 

is one of many in the classroom, (Wynn, p, 109) 

Geneva Gay believes that little is done to pre

pare teachers for the multicultural learning experience 

"after the buses arrive." (Gay, p, 149) She says that 

teacher-pupil interaction is the heart of the educational 

system and that those students of the minorities are not 

aiven equal opportunity to engage in this process. Teachers, 
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like all people, live in ethnic enclaves in relative isola

tion from other ethnic groups. Since their professional 

training is devoid of any instruction in ethnic diversity, 

the public should expect little more, (Gay, p, 150) Just 

because teachers "encounter" different ethnic groups in 

school, there is no reason to believe that their attitudes 

toward the other cultures will change. 

Gay also says that teachers are unaware of their own 

racial beliefs and values, (Gay, p, 152) Teachers, she 

states, must acquire the following in order to improve under

standing: 

(1) characteristics of different ethnic communication 
styles (especially body language), and the influ
ence of cultural conditioning in shaping preferred 
communication modes, 

(2) the concept of ethnicity and its impact upon the 
identification process of ethnic minorities as 
well as "white ethnics," 

(3) instructional materials, resources and techniques 
for teaching ethnic life styles and cultural dif
ferences , 

(4) cognitive learning styles of different ethnic 
groups, and 

(5) the historical experience and socialization or 
enculturation processes of different ethnic 
groups. (Gay, p. 152) 

In the multicultural classroom, students of minority cul

tures are often faced with identity conflicts. Gay believes 

that these internal conflicts along with the problems of grow

ing up add to the confusion of the classroom atmosphere. 

Teachers need also to be trained in the skills that woula 
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allow them to help students clarify their ethnic identity 

and avoid negative self concepts without becoming ethnocen

tric. (Gay, p. 153) Oversolicitation or overaccommodation 

to teacher and school expectations is a great promoter of 

the negative self concept of minority students. 

Teachers must be aware of the cultural context of 

teaching. Subject matter as well as learning style must 

be retained by the student. (Gay, p. 155) Gay states that 

some students, such as Mexican Americans and Cubans learn 

better in socially informal environments. The black students 

learn better by hedonistic technique, while white students 

are independent and competitive. (Gay, p, 155) Teachers 

need to be aware that learning styles are patterns of cogni

tive processing influenced and nurtured by cultural values. 

They are generalities about ethnic groups but not necessarily 

descriptions of individual behavior, (Gay, p. 155) Again, 

in the multicultural situation, the teacher must be aware of 

individual needs and see these as cultural patterns, Christine 

Bennett also agrees that teachers should be aware of cultural 

influences in order to "teach students as they would be 

taught," (Bennett, p. 259) She points out that there are 

two common components of any cultural orientation that teach

ers can cue into: preferred mode of communication (both 

verbal and nonverbal) and preferred mode of participation, 

(Bennett, p. 265) 

\ 
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The Austin Project was a cooperative classroom situa

tion devised in 1978 to better accommodate the varied learn

ing styles present in a multicultural classroom. The basic 

concept was to change the regular classroom from one expert 

and thirty listeners to small learning groups of six students. 

The teacher was no longer the main resource and students with

in the group had to rely upon each other. Individual competi

tiveness was incompatible with success as success could only 

occur with the cooperative behavior of the group. Children 

learned that none could do without the aid of others and that 

each group member had a unique and essential contribution to 

make. 

Findings of researchers on the effectiveness of this 

type of classroom organization were that: 

(1) children became closer to group mates and liked 
them more than other classmates, 

(2) blacks and angles liked school better, or hated 
it less than the regular classroom, 

(3) self-esteem grew, 

(4) children performed as well or better in materials 
studied--anglo did as good as in regular classroom, 
blacks and Mexican Americans did better, 

(5) children cooperated more and valued peers more. 
(Aronson, pp, 26-32) 

Elliot Aronson and others who developed the Austin 

Project believed that competitiveness in the classroom was 

not an asset valued by all cultures, nor did it enhance cul

tural understanding or acceptance. When individual competition 
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was removed as the most worthy activity and group coopera

tion took its place, more interpersonal attraction and under

standing was evidenced. (Aronson, pp. 24-25) 

Teaching in a multicultural classroom demands that 

the teacher know the importance of cultural influences. Too 

often it may be assumed that the students are culturally 

similar or that the subject matter reflects no cultural over

tones. With the understanding of the patterns of culture, 

the teacher can better fulfill his duties and also assume 

that he is not negating his or his students' cultural beliefs. 

Multicultural Curriculum 

To insure that all students are given the opportunity 

to achieve to the best of their abilities, not only do teach

ers need to be more culturally sensitive but so does the 

curricula through which they teach. Barbara Sizemore says 

that a "philosophical realignment as well as a systematic 

change" is necessary to provide and establish an educational 

system built upon cultural plurality. (Stent, p. 35) Teachers 

have somewhat absolved themselves when faced with students' 

low achievement scores by stating that the problem lies with 

the student. When only looking at the student, it is easy to 

draw the conclusion that the student who does poorly in that 

system is causing his own problems. It often does not occur 

to the teacher, whose principles and values of education are 

similar to those of the system within which he teaches, that it 
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causes of the student learning difficulty. 

The multicultural educational program is characterized 

by the curriculum that depicts an awareness of and sensitivity 

to the cultural diversity of modern society. This content 

should afford the students the opportunity to understand both 

positive and negative aspects of living in a pluralistic 

community. This multicultural curriculum should not only pro

ject the intellectual aspects of culture and subject matter 

but also the emotional. Cognitive and affective learning sit

uations are necessary to have a successful multiculturally 

based curriculum. (Cross, pp, 70-71) 

Cortez believes that the curriculum of the school 

should be based upon what he calls the societal curriculum, 

or the "massive ongoing informal curriculum of family, peer 

groups, neighborhoods, mass media, and other socializing 

forces that educate us throughout our lives." (Cortez, 

p. 475) He also states that teachers should constantly con

sider the societal curriculum when planning the school curri

culum. (Cortez, p. 477) His societal curriculum is the plan 

by which people learn in their social environments. Curri

culum and the teacher's understanding of it is another way 

of pointing out the importance of the understanding of cul

tural patterning. Cultural patterning is the parallel term 

that indicates the internalization of culturally perceived 

experiences , 
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Holliday and Edwards seem to concur with Cortez when 

they say that the extended family method of learning should 

be the curriculum basis in schools. (Holliday and Edwards, 

p. 208) Teaching children in a manner in which they are 

accustomed at home seems to be the key to the curricular 

philosophy of Holliday and Edwards. Peer-tutoring and a 

more relaxed room atmosphere would be an essential element 

in the educational process for black children as the older 

black children at home are responsible for much of the train

ing of the younger children. (Holliday and Edwards, p. 209) 

Holliday and Edwards found that when black children were 

taught in this extended family method at school, they achieved 

15-23 months' growth in reading comprehension with the average 

in the study being 16 months' growth. After 6 months in 

operation the Iowa Test of Basic Skills was given which showed 

a vocabulary growth of 14 to 36 months with the average being 

23 months. (Holliday and Edwards, p. 210) This philosophy 

and experiment are similar to the Austin Project previously 

mentioned. 

The essences of a successful multicultural curriculum 

should be that it emulates the pattern of life. Learning is 

not segmented by the categorization of subject matter, rather 

the internalization of facts is left to the student, Dewey 

states that the curriculum should be such as to allow inter

action by the individual in a way appropriate to his state of 

development. (Dewey, Democracy and Education, p. 1) The 
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curriculum is to provide some balance between the various 

elements of social environment so that the student can make 

fruitful responses in accordance with his inherited back

ground. (Dewey, Democracy and Education, p. 3) The curri

culum Dewey seems to indicate is one of patterning and cul

tural understanding. He believes that to be successful, 

the student must be able to coordinate diverse influences, 

both cultural and academic. The student must learn to think 

and react in terms of relationships, balances and systems 

rather than in a loose collection of specifics. (Dewey, 

Democracy and Education, p. 4) 

Dewey goes on to say that specifics denote not mas

tery but thin superficiality, (Dewey, Way Out of Educational 

Confusion, p, 10) Specifics gathered about cultures do not 

lead to an indepth understanding of a particular culture any 

more than the mastery of specifics in a subject matter 

indicate full comprehension of that area. Every subject 

borrows from others, he says, and any subject can only be 

understood as material from other subjects throw light upon 

it, (Dewey, Way Out of Educational Confusion, pp. 15-16) 

Failure to learn, he believes, is centered around the seg

regation of subjects. (Dewey, Way Out of Educational Con

fusion , p. 38) Failure to be culturally aware would then be 

a parallel indication that cultures were not studied in re

lationships to one another. 

Jerome Bruner, at the Woods Hole Conference carried 

further Dewey's ideas of the integrated manner for learning. 
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He believes that general understanding or the understanding 

of structure is far superior to the acquisition of specific 

skills. (Bruner, Process of Education, p. 11) Learning 

structures and patterns develop a more positive attitude 

toward learning and inquiry which will better prepare the 

individual for problem solving outside the school situation. 

The curriculum of Bruner's choice would be one that 

is general enough to afford each student a fundamental 

knov;ledge in accordance with his experience. The student 

must be able to generalize and draw parallels if he is to 

learn. This type of curriculum indicates that a child's 

cultural background and how it influences his learning tech

nique must be taken into consideration by the teacher, 

Bruner calls this a special curriculum in that it is built 

around values and principles of the society. With 

each achievement the child's advancement encompasses more 

of the interrelated nature of learning and thinking. 

(Bruner, Process of Education, p. 52) By learning the pat

terns of fundamental elements the -student is better equipped 

to accept differing viewpoints. If the child is taught to 

look past the specifics to find the generalities and/or 

universals, he is better prepared to deal with unfamiliar 

situations than if he were only able to see facts. Teaching 

to and through a curriculum of patterns, generalities and 

universals is the way to maintain perspective upon and give 
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credence to details and specifics whether they be academic 

or cultural. 

In other writings Bruner states that "growth depends 

upon internalizing events into a storage system that cor

responds to the environment." (Bruner, Toward a Theory of 

Instruction, p. 5) The environment is dealt with by humans 

through cultural screening, patterning and categorizing. 

The educational growth of an individual then depends upon 

the development of workable models through which the world 

and human conditions may be analyzed, (Bruner, Toward a 

Theory of Instruction, p. 101) 

One example of building a culturally based curri

culum is known as the Esparanza Model, devised in the 1970's 

by a group of California teachers planning and working in 

organized sessions, (Stent, p, 80) The object was, through 

a series of workshop situations, to take teachers from a 

monocultural curriculum and teaching philosophy to a cul

tural and pluralistic curriculum. 

In Phase I a needs assessment was made and conflicts 

caused by cultural diversity were discussed. Phase II in

cluded an analysis of teaching style, the school program 

and the community. Phase III involved the actual curricular 

modifications. An important factor in the curricular changes 

was that the community was drawn in to be a more integral 

part of the school scene. Parents and business people were 

used as resource and lessons were built around experiences 
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that were more true-to-life. Initial responses to the 

changes were favorable from students, teachers and parents. 

More complete evaluation in the form of tests and measure

ments was not completed at the time of printing the book, 

(Stent, pp. 80-84) 

The curriculum is necessarily a main area of concern 

if a multicultural theory of education is to be achieved. 

But this curriculum would not be effective if used by a 

teacher who did not realize the cultural influence upon 

learning. Both the curriculum and the teacher are integral 

parts of the pattern of the school just as the school is a 

part of the pattern of the culture. The understanding of 

cultural influences and cultural patterning would bring a 

multicultural theory of learning closer to reality. 

Inserviee Education 

Planning Effective Inserviee Programs 

Inserviee education is a prominent part of teaching 

in most all public school situations. The inserviee ses

sions are necessary to pass on specific information to a 

particular group whose needs require a more immediate inter

pretation of new material than offered in a regular college 

course. The material offered in the sessions should be 

"specific, accurate and pertaining to emergent and district 

needs within a distinct learning environment." (Gallegos , 

p. 23) "Prepackaged" inserviee or inserviee whose material 
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is too general or not timely are the main causes of in

effective inserviee education. (Gallegos, p. 23) 

The goals of effective inserviee training or staff 
development should be focused on helping educators 
to study and solve incumbent educational and social 
problems and to help educators acquire new skills 
and keep abreast of new technology. (Roosevelt, 
p. 187) 

Morven Ngaiyaye and Judith Hanley surveyed 288 teach

ers in the Chicago public schools in 1978 to ascertain the 

type of inserviee education preferred by teachers. They 

found that the strongest reasons for conducting inserviee 

programs were the administrative beliefs that (1) teacher 

preservice preparation was not sufficient and, (2) current 

professional practices were obsolete. (Ngaiyaye and 

Hanley, p, 305) 

' The teachers were asked to evaluate types of in-

service in order that more beneficial formats might be 

devised for future inserviee programs. The results in

dicated that teachers believed that they themselves were 

better prepared to conduct the inserviee programs as they 

were more aware of the specific needs of the area's teach

ers. Seventy-one percent believed that organization of the 

inserviee by teachers with similar responsibilities was most 

beneficial. Forty-four percent believed that the most im

portant topics of discussion were those teaching techniques 

specific to their subject matter area. (Ngaiyaye and Hanley, 

pp. 305-11) 
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The teachers surveyed benefited most from those in

serviee programs where group discussion was used as a means 

for handling the meeting (50%), Consensus of opinion indi

cated that the most important points of a good inserviee 

program are: (1) enthusiastic speakers who aroused the 

interest of the people and had practical solutions to prob-

Ibems, (2) participants who were involved in planning for 

the meeting, in group discussion during the meeting and in 

content selection, (3) content discussed was specific to 

the teachers' needs, and (4) no wasted time, (Ngaiyaye 

and Hanley, pp. 305-11) Conclusions similar to these were 

discussed by Clement A. Seldin. He emphasized that indepth 

coverage of a specific topic and added that interest in 

inserviee would be heightened if teachers were given either 

university or district credit for attendance. (Seldin, 

pp. 266 and 2 87) 

Gordon Lawrence also has done reserach into more 

effective inserviee programs. He states that teacher atti

tude and teacher behavior are more likely to be influenced 

if the inserviee is conducted in and about the school set

ting. (Lawrence, p. 4) In addition to other suggestions 

he makes for effective inserviee that are closely related 

to ones mentioned by other authors he says that a variety 

of activities often accomplish more in terms of participant 

interest and learning than all the participants doing the 

same activity. (Lawrence, p. ") 



Multicultural Inserviee Programs 

Multicultural inserviee programs began to be intro

duced in educational settings in the early to mid 60's, 

Ruth Landes describes an early program that was implemented 

in Claremont, California in 1965, (Landes, p. 284ff) The 

goals of this inserviee program was to "promote efficiency 

in achieving professional goals by applying cultural know

ledge to problems arising in schooling." The teachers 

learned to identify particular cultural practices and 

learned to interpret different customs. The project empha

sized comparative study of cultural backgrounds of the 

native born and immigrant. (Landes, p, 285) 

In 1972 Roger Baty devised an inserviee program for 

Northern California educators who taught Mexican-American 

children. He described his program as an "inserviee pro

gram for teachers of 'disadvantaged' students." He showed 

that 

tolerance was affected by increasing the extent to 
which the teacher is able to identify with the prob
lems of the disadvantaged learner. This increased 
empathy together with a greater understanding of 
ways in which the school system acts to remove the 
child from his culture increases the teacher's 
propensity to change her approach and to have 
change introduced in the school system, in the form 
of greater experimentation and more deliberate at
tempts to harness the potential contribution of the 
Mexican-American children to the classroom. 
(Baty, p. 73) 

In the ten three hour evening sessions, Batv gave 

lectures, question and answer sessions and then open 
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discussion sessions. He discussed Mexican-American organi

zations, intercultural studies, cultural values, cultural 

differences, religion, home visits, and value conflicts. 

Through these sessions "it was hoped that: the teacher 

had an increased understanding of the cultural background 

of the Mexican-American child, the teacher found ways to 

increase the child's self-esteem, and the teachers became 

aware of their own cultural blunders," (Baty, p, 31) 

Another example of a multicultural workshop was 

developed in 1974 by Theresa Herrera Escobedo. In her dis

sertation, Escobedo states that the assimilation theory of 

cultural understanding does not work, rather the teachers 

must develop an awareness of the cultural values of the 

Mexican-American student, (Escobedo, p. 5) The develop

ment and field testing of an awareness model for under

graduate education majors was the major portion of 

Escobedo's dissertation. Through the awareness sessions 

and field experience in public school classrooms prospective 

teachers were to: (1) attain more- positive attitudes 

toward Mexican-American students, (2) increase acceptance 

of minority groups, and (3) enhance ability to teach Mexican-

American students, (Escobedo, p, 2) 

According to tabulated statistics, there was a posi

tive move in attitude change bv all groups. The field ex

perience does not produce any significant positive difference 

in perception of Mexican-American students by prospective 
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teachers. Also Escobedo believed that the time factor 

(6 one-hour sessions) did not offer adequate time for the 

participants to understand the concepts well enough to 

experience an attitude change. (Escobedo, p. 95) 

Throughout the mid to late 70's there were many 

multicultural, cultural awareness, cultural interface and/ 

or cultural understanding workshops presented and then 

documented. The main goal of most of these was similarly 

worded: to promote cultural awareness. The Texas Education 

Agency in 1975 funded programs throughout the state for 

the promotion of cultural awareness. One of these was the 

Teacher Renewal Center in Harlingen, Texas, where serving 

the local needs of teachers and students was the main goal, 

(TEA, Reaching the Child, p. 7) 

The teachers participating in workshops at the Center 

were relieved from classroom duty for three days. During 

this time each teacher was individually counseled about 

individualized instruction in a pluralistic society. The 

counseling and study groups were not considered remedial 

but each teacher's position on minority education and cul

tural opinions were hopefully broadened in a positive way. 

Curriculum ideas, specific learning aids for classroom use, 

detailed followup and monitoring of progress after the 

workshops were essential to the success of the Center's 

work. (TEA, Reaching the Child, pp, 8-9) 
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A program for students and teachers was funded for 

four years in San Marcos, Texas, involving the participants 

in the multicultural arts. (TEA, Funds Management) In 

this program entitled TEAM (Teaching Ethnic Arts about 

Minorities) directed by Therese Barrios, students in the 

high school and middle school were involved in projects 

simulating the native crafts of Mexico and Africa. Exhibits 

and performances were given where community artists gave 

demonstrations or performed. Although one of the major 

goals was to involve district teachers in multicultural 

awareness activities there were no specific sessions for 

this purpose. The program, although well intended, seemed 

to separate cultural groups rather than develop any bond 

of understanding between them. 

On the national level, Henry Casso reviewed bicul-

tural and bilingual Title VII programs for NEA. In this 

evaluation he found little similarity in time span, con

tent, or benefit to participants. (Casso, p. 59) With 

the lack of continuity in the bicultural and bilingual 

programs evident from the reviews, Casso made the follow

ing recommendations based on ERIC search to NEA for future 

programs: 

(1) Teachers, administrators and the community 
should be involved in inserviee programs. 

(2) Inserviee in bilingual and bicultural training 
should be required of all teachers. 

(3) The bilingual and/or bicultural sessions should 
be implemented as proportionally needed. 
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(4) Interaction and communication must be stressed. 

(5) Needs assessment should be the basis of all 
inserviee, 

(6) The bilingual and bicultural sessions should be 
held for 6 weeks in the summer for new personnel 
and 1/2 day per week all year through for those 
who have taught in bilingual or bicultural situa
tions . 

(7) Preservice sessions should continue until in
serviee but becomes more specific, concentrated 
and particular to local needs. 

(8) More research needs to be done on multicultural 
inserviee. 

(9) Theory should integrate with practice, 

(10) There should be evaluation done of teachers' 
progress in the form of testing, student evalua
tion and peer evaluation, (Casso, p. 59ff) 

Of the multicultural inserviee programs thus far 

mentioned, none seem to be as carefully planned, researched 

and documented as the multicultural experiences edited by 

William Weeks, Paul Pedersen and Richard Brislin, These 

men, writing for the Society for Intercultural Education, 

compiled activities ranging in time from ten minutes to 

three hours that could (1) emphasize ways of introducing 

participants to one another, (2) demonstrate the dynamics 

of communication processes, (3) attempt to help a group 

clarify value differences, (4) deal with role identifica

tion within an intercultural group, (5) evaluate group 

processes or suggest ways group process could be facili

tated, (6) suggest structures for getting at feelings and 

attitudes of participants, (7) relate to communitv 
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interaction and (8) suggest v/ays in which a group leader 

can facilitate feedback to the group by participants, 

(Weeks, et al, pp. iv-vi) 

This manual of experiences cites the importance of 

understanding the structuring of a multicultural inserviee 

as the structure of time, place and atmosphere indicate 

the preference of certain cultural values, (Weeks, et al, 

p, x) With this in mind the authors point out the positive 

and negative attributes of structured experiences and tend 

to agree that the experiences, if conducted by a sensitive 

group leader, are beneficial to all participants. (Weeks, 

et al, p. 2) 

In each section there are various activities that 

were designed to achieve an overall goal of cultural inter

action and understanding. The ability of the group leader 

to function in different types of situations is the main 

reason for the varied activities as one person might be a 

better discussion leader than a director of activities. 

Each activity is outlined clearly according to the particu

lar objective to be met, number of participants, materials 

needed, setting, time and procedure. There are no tabulated 

statistics included in the manual to indicate validity of 

the experiences in producing a better cultural understanding 

among participants, but there does appear extensive biblio

graphic references for those interested in pursuing certain 

items further. 



Henry Ferguson writing in 1977 for the Interculture 

Associates, devised a detailed manual for multicultural 

inserviee for teachers. Again, no tabulated statistics are 

presented to evaluate the effectiveness of his activities 

but the extensive preparation, explanation bibliography and 

examples indicate that the sessions would produce a more 

positive attitude toward the need of understanding cultural 

differences in the learning situation. (Ferguson, intro,) 

In each section, Ferguson includes questionnaires 

to be filled out by the participants and tally sheets for 

the group leader to evaluate responses. Before each ses

sion, there is a chapter of preparation material for the 

leader to study with the central ideas of the session 

indicated in the margin. Ferguson's central theme is that 

education is culture and that knowing your own culture 

helps in understanding the culture of others. (Ferguson, 

pp. 3-4) 

The Ferguson manual is divided into four sections: 

(1) Cultural Learning; (2) Faculty Development, (3) Curri

culum Development and (4) Evaluation and Appraisal, In 

the Cultural Learning section there are support theories 

from the field of anthropology that are necessary for under

standing the role of culture in learning. The activities 

that would enable teacher participants to better understand 

the cultural basis of learning are designed to be implemented 



over a long period of time but in sessions no longer than 

an hour each. 

The Faculty Development section gives practical guide

lines for choosing the participants and the proper setting 

to enhance the subject matter and the people involved. Much 

of this section deals with the qualities and attributes of 

an effective group leader as well as activities that ŵ ill 

set a productive tone to the sessions. 

In the section on Curriculum Development Ferguson 

states that the curriculum with its cultural base is a matter 

for the whole community, (Ferguson, p, 70) He sets up guide 

lines for an Advisory council and suggests use of local media 

to get more of the community involved. With the community 

involved a more holistic type of curriculum can be developed 

that encompasses both formal and informal learning. Academic 

learning would then be more parallel to cultural learning 

and the school situation would have less conflict with the 

value system and experiences in every day life. (Ferguson, 

pp. 81-83) 

The Evaluation and Appraisal section gives examples 

of activity evaluations and indicates the necessity of both 

positive and negative feedback. It is pointed out that 

evaluation techniques should be fitted to the situation and 

needs of the group and that all evaluation need not be in 

statistical form to be meaningful. The use of graphs, 

sketches, and simple opinion polls are suggested as other 
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alternatives. (Ferguson, pp. 125-27) An extensive biblio

graphy follows the text of the manual which is helpful in 

obtaining additional resource material as well as profes

sional assistance in conducting the inserviee sessions. 

While inserviee training is a common avenue of 

teacher reeducation, there seems to be much room for im

provement. In the area of multicultural inserviee sessions 

especially there could be a great deal done if more re

search were provided. Except for the works of Weeks 

et.al. and Ferguson most multicultural workshops do not 

adequately cover from cultural theory to practice of cul

tural learning and understanding. 

Summary 

Art Education 

The function of art in our society is as varied as 

the art objects produced. Art has been considered by many 

as communication. The art form can also be a record of 

an historic event, can explain a phenomena (either real 

or imagined), or can exemplify the artist's feeling or 

emotions. Art can communicate or mirror the society in a 

way that could identify problems or glorify accomplish

ments. For whatever purpose the audience finds in the 

work of art, the artist is demonstrating his understanding 

of the subject matter as it has been influenced by his 

experiences, values, and cultural heritage. 
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Art and culture operate in a cycle of reciprocal 

support. The artist is influenced by cultural values in 

his choice and depiction of subject matter. The finished 

art work either is a picture of art and society, an image 

of ideal society or a portrait of societal ills. The 

artist, through his work, is attempting to stretch the 

boundaries of cultural rules but not completely break 

them. He attempts to cause the audience to think and 

perceive life from a different viewpoint. His art work 

may offer the audience and himself a visual explanation 

of a cultural gap or cultural dilemma. 

The visual vocabulary of the artist is a collec

tion of cultural symbols. These symbols reflect not only 

the cultural influence upon art but also the cultural 

variables present within a society. Upon identification 

of these variables it is easier to point out cultural 

differences in a more positive manner. The art work has 

acted as a cultural teacher and mediator. 

Art and artists explain life styles through individ

ual or common symbols. When accepted as being symbolic 

cultural communication, the expression can aid individuals 

in understanding and developing the concept of cultural 

pluralism. The art experience, either as participating 

artist or observer, can enhance the cultural understanding 

and cultural enrichment of individuals. Art, when viewed 

as a cultural communicator, can bring to the forefront the 



commonalities between different cultures while acknowledg

ing in a positive manner the more specific differences. 

Anthropology and Education 

Culture is a learned pattern of behavior that is 

accepted and shared by a group of people. This common 

behavior pattern is made up of rules, values, and goals 

that are followed by the group. In addition to providing 

guidelines for approved behavior, the cultural pattern 

gives individuals an internalized pattern for organizing 

life. 

Part of the cultural pattern in the United States 

is the educational system. The school operation is still 

much like the melting pot theory in that basically one 

mode of teaching and learning is considered acceptable. 

The intricacy of the system does not usually allow for cul

tural learning and teaching differences. 

People learn how to learn and often much of this 

learning comes from the structure of the system as well 

as the information given through it. Although learning is 

a life time occurence, the majority of the formal learn

ing takes place in the school system. This system, al

though supported by our cultural values, does not necessari 

ly coincide with the cultural ideals of equality and under

standing. The educational system is the major perpetuating 

force of our culture. As it operates now, it 



76 

perpetrates goals that are not totally concurred upon by 

all its members. 

The teacher plays an instrumental role in this 

authoritarian system. He or she is the major cultural 

transmitter and can, with the proper training, provide 

an atmosphere conducive to a variety of cultural learning 

patterns. In this type of situation, the students are 

made to feel secure in and with their own cultural ties 

and also go beyond the limits of their own cultures to 

experience others. 

Teachers need to be aware of their own cultural 

biases if they are expected to conduct class with cul

turally mixed students. The teacher will help students 

deal with cultural and social reality. An accurate per

ception of his or her own biases is necessary in order to 

be sensitive to the students' needs. 

Being aware of one's biases is understanding, in 

part, the process of cultural screening. The screening 

technique is a process by which a.person organizes, inter

nalizes or discards information according to cultural 

guidelines. What might be culturally categorized as very 

important by an individual from one culture, might be 

completely disregarded by another. These patterns of pro

cessing cognitive as well as affective material are influ

enced by culture, sometimes are labeled as biases, and are 

often viewed by others as stereotypic. 



The understanding of the pattern of cultural organi 

zation will aid teachers in planning for and evaluating 

student activities. The cultural bias that has been 

evident in most curriculi can most effectively be altered 

to accommodate a variety of cultural values when the 

pattern of culture and cultural learning patterns are 

recognized as instrumental. The inclusion in the curri

culi of specific information about cultural differences 

has not proven to be the method by which cultural under

standing is achieved. Specific information has actually 

produced a superficial knowledge because the pieces were 

most likely not studied in relation to- the entire picture 

of that culture. The concept of the pattern of culture 

affords the individual a method of understanding why and 

how cultures are different by placing all the similarities 

and differences in the correct relationship for that cul

ture as well as the comparison to one's own, 

Inserviee Education 

The consensus of opinion from the literature re

viewed indicated that the inserviee programs are most 

effective when the information presented is timely and 

serving a specific need. Teachers polled in one survey 

preferred programs lasting one-half day, concerning a 

specific subject matter area, and having practical solu

tions to school related problems. Two additional 
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considerations for effective inserviee programs are: more 

teacher involvement in planning and implementation of 

inserviee, and a variety of activities from which parti

cipants may choose. 

Multicultural inserviee programs began in the early 

60's. The general purpose of these and those to follow 

was a better understanding of culture and its effects 

upon the school situation. The inserviee sessions also 

attempted to create a type of cultural empathy from teacher 

to student. Specific cultures were the topics of early 

multicultural inserviee programs and participants were 

often given a great deal of specific information on cul

tural differences and peculiarities. 

Most inserviee programs in the education field 

dealing with multicultural topics were designed for 

education majors or teachers. One, funded by TEA, was 

for teachers, students and the community. The arts, music 

and cuisine of local cultures were the main avenues of 

instruction. In a broader field of education, but well 

suited for teacher group or student group use, are the 

programs designed by Weeks, Pederson and Brislin, These 

educators, writing for the Society for Intercultural 

Education, compiled activities with goals that 1) empha

sized ways of introduction, 2) demonstrated communication 

dynamics, 3) attempted to clarify value differences, 

4) dealt with role identification and 5) evaluated group 
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dynamics. The programs were carefully designed to eon 

centrate on these goals. Several different techniques 

were offered as methods for each particular goal in 

understanding culture. 



CHAPTER III 

DEVELOPMENT OF THE CULTURAL PATTERNING WORKSHOP MODEL 

Introduction 

The cultural patterning workshop model presented 

herein is a result of the writer's experience as a teacher 

and student in addition to a synthesis of relative litera

ture. The philosophy behind the workshop model is based 

on the fact that all cultures work in a pattern; however, 

environmental, physical, social and economic differences 

are the reasons why the various parts of the pattern 

differ from culture to culture. It is not as necessary 

to know specifics about the parts as it is to understand 

their positions in the overall pattern. When the pattern 

of culture with its interrelating parts is understood, 

then time can be taken to investigate, question, or savor 

specific differences. 

Cultural Patterning 

Yochim stated that "it is requisite to know and 

understand the cultural patterns in which behavior is 

cultivated in order to effect adjustments." (Yochim, 

p. 147) The pattern of culture is the concept of stability 

in the organization of the interrelating parts. For 

example religion might influence government as well as home 

80 
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life in one culture and therefore its position in the 

pattern of that culture would be greater and more influ

ential than other parts, Understanding the correlation 

of these parts to each other and to the whole of that cul

ture would afford an outsider to that culture a clearer 

picture of the cultural organization. If a modification 

of culturally learned behavior seems necessary, the under

standing of the pattern of that culture would aid either 

in the change of that behavior or the best compromise 

toward a beneficial solution. 

Cultural patterning is an ongoing process of learn

ing the nuances, preferences, influences of the cultural 

pattern. The teacher in a multicultural classroom is 

confronted with students of culture as well as students 

of the subject matter area. Not only is the student try

ing to learn the values of his culture through his family 

and peers, but he is also attempting to integrate the 

values of the school system into his cultural pattern. 

Confusion could occur when students are forced to 

choose between the cultural pattern being taught by the 

family and the cultural pattern supported by the school. 

For instance, the school and its teachers support the im

portance of success in education in order to achieve pro

minence or worthiness in the American culture, (Spindler, 

p, 410) A student from another cultural background may 
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have been taught that this worthiness, prominence, and 

cultural acceptance was achieved through strict adherence 

to religious practices. The school officials may allow 

this student to be absent to attend the religious events, 

but a certain amount of punishment for choosing the reli

gion over education is evident when a child returns to 

school and must make up or do extra work. During the 

formative years of learning cultural patterns, a student 

is often confused by the conflicting values and complex 

interactions. 

A culture cannot be understood by investigating 

its parts alone; only the study of the relationship of the 

parts to the whole will give' insight into a culture, 

(Shapiro, p. 66) A child having trouble in class or being 

a discipline problem could have problems with understanding 

and interpreting the differences in cultures. Part of a 

teacher's role is to clarify these cultural differences 

and to offer the student an opportunity to go beyond or 

broaden his cultural boundaries without negating his own 

cultural heritage. (Kimball, pp. 107-08) 

Cultural patterning then affects teaching and learn

ing in a most basic way. There are set patterns of cul

ture, cultural patterning, or learning how to learn about 

the rules and values of one's culture, and often these 

come in conflict with the learning modes of the classroom 

situation. The teacher must be aware of the patterns 
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of culture in order to anticipate problems in the multi

cultural classroom. The cultural screening process, cul

tural preferences, and cultural barriers must be under

stood by the teacher if the information or activity pre

sented is to be accepted without threatening cultural 

values or beliefs. Students as well as teachers would 

benefit from becoming aware of their own and other's cul

tural patterns. This understanding would facilitate 

learning and communication because many areas causing 

cultural confusion could be seen in a more accurate per

spective. The philosophy upon which the workshop is 

designed focuses on the importance of understanding cultur

al patterning and its function in the teaching and learn

ing situation. 

With the philosophy of the workshop model estab

lished and clarified, goals, objectives and activities were 

developed to provide the most beneficial and positive in

troduction to the cultural patterning concept. The con

tent and procedure involved the most logical method of 

organizing the activities, materials and time. Evaluative 

instruments, in the form of pretest and posttest, were 

developed for the pilot study by the researcher in order 

to measure the effect of the workshop content upon partici

pants . 
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Goals and Objectives 

The goals and objectives of the cultural patterning 

workshop model were mainly concerned with developing and en

hancing positive attitude. The researcher intended for the 

participants to feel at ease and be open to discussions, 

opinions and activities. Therefore, no mention of the parti 

cular cultural traits of a known cultural group were to be 

made and negative comments concerning cultural differences 

were to be discouraged. The suggestions of inferior or 

superior cultures should also be avoided. 

The three main goals for the workshop were: 

(1) to develop a method which introduced the concept 
of cultural patterning in a positive manner 

Specific objectives planned to achieve Goal 1 
were: 

--to create a workshop atmosphere conducive to 
open discussion, 

--to promote a feeling of nonsuperiority and non-
inferiority by alleviating tension 

(2) to demonstrate the importance of understanding 
cultural patterning in the teacher/student 
relationship 

Specific objectives planned to achieve Goal 2 
were: 

--to discuss student/teacher relationships where 
cultural differences caused problems, 

--to discuss the pattern of culture 

(3) to help teachers develop a more positive atti
tude toward cultural differentness by becoming 
more aware of cultural patterning. 
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Specific objectives planned to achieve Goal 3 
were: 

--to analyze function of cultural patterning 
in school situation, 

--to participate in cognitive, affective and 
psychomotor activities that will support 
the discussion on cultural patterning. 

Cultural Patterning Workshop Model 

Activities designed to meet the objectives, advance 

from the preliminary discussion and opening comments, to 

the small group sessions, and then return to the total 

group. The discussions are begun and led by the presenter 

who clarifies definitions and meanings of words to be used 

in the workshop. 

The small group activity is planned to give the 

participants first hand, but neutral, experience at the 

phenomena of stereotyping, anthropological observation 

and deduction, and cultural patterning. The groups each 

have a leader who aids the group in deciphering the mean

ing or use of a collection of objects. The artifacts are 

not readily identifiable with any known culture, past or 

present. Each group has a sack containing several seem

ingly unrelated objects that represent a collection of 

important artifacts from an unknown but relatively con

temporary culture and contents of the sacks are different 

for each group (list of contents of sacks in Appendix C). 

Each activity group is to decide the use and importance 

of the artifacts from the unknown culture and then report 
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the observations to the group at large. The reports should 

indicate that the group judges or rates the objects as to 

the use or value relative to their own culture rather than 

the imagined culture. Cultural screening and cultural pat

terning- will have allowed the group to misread the purpose 

of the artifacts belonging to another group. The partici

pants then will have demonstrated in a non-accusitory man

ner that stereotyping is a common method of sorting informa

tion and is based upon cultural patterns. 

Phase I. The workshop is begun with the introduc

tion of the presenter and the brief explanation of the 

workshop. The time schedule for the workshop is explained: 

30-45 minutes for Phase I, 20-40 minutes for Phase II, and 

30 minutes for Phase III. (If pretest and posttest evalua

tions are to be given, the pretest should be passed out 

at this time. Instructions for filling out the pretest 

should be given and a point made that no answer or response 

is correct or incorrect. The responses should indicate 

a statement of current opinion.) (See Table ij. 

Each participant is given a Culture and Learning 

Packet (See Appendix A). This contains five sheets that 

will be used and referred to during the three phases of 

the workshop. Each packet is numbered so that a quick 

count may be made of the participants. From these numbers 

a schema may be devised for the breakdown of the total group 

into activity groups of five to eight people per group (See 

Table I) . 
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The first page of the Culture and Learning Packet 

is discussed. The definition of culture is pretested and 

discussed. As an extension of this definition, the terms 

of "crossculture," "subculture," "multiculture," "ethnic," 

and "race" are analyzed. The confusion between the uses, 

rather than accurate definitions, is brought up. Examples 

of this are the inaccurate substitution of "culture," 

"race," and "ethnic." 

The cultural institution of "school" is described 

as an extension of our cultural system. In this related 

area the methods of learning about a culture (enculturation, 

assimilation, acculturation) are defined. The styles of 

learning (formal learning, informal learning, phylogenetic, 

ontogenetic, parallel learning, lateral learning and linear 

learning) are presented. Although many shades of meanings 

might be offered by the participants, one general defini

tion for each term must be agreed upon in order for the 

Phase II activity to work effectively. 

Phase II: The presenter indicates that the total 

group should now break up into the smaller activity groups. 

Activity group leaders can be designated by some type of 

code on the Culture and Learning Packet or they can be 

chosen at random by the presenter. Group leaders and 

their group members should gather far enough away from the 

other groups that each others conversations are not dis

turbing (See Table I) . 



89 

The presenter of the workshop instructs the parti

cipants and the activity leaders to turn to the second 

page of the Culture and Learning Packet, This page has 

instructions concerning the activity groups acting as 

anthropologists. Each group is given a sack of "artifacts 

from an unknown culture that lived sometime in the past 

150 years within a 200 mile radius of the workshop's loca

tion" (See Appendix C). The sacks of artifacts are dif

ferent from group to group. One group might have eight 

to ten objects that are all plastic. Another group might 

have eight to ten objects that were all handmade. A third 

group could have objects that were all related in color 

or size. 

The activity group leader acts as the group's re

corder and reporter. He or she initiates the discussion 

among his group members and they collectively decide the 

nature of the unknown culture who is represented by the 

artifacts. The members are to speculate, observe, and 

discuss the uses that these artifacts had had within that 

unknown culture. The members assign a name to the culture 

(which may be derived from the artifacts or invented by 

the group) and decide upon the language, symbols, jobs, 

status, etc. of the unknown culture by the group members' 

finding support or reason for these decisions in relation

ships among the artifacts. 
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Each collection of artifacts has no particular worth 

to our real culture as a collection of objects unified 

by a purpose, reason or relationship. For instance, our 

real culture might find little worthwhile relationship 

between saltine crackers painted red, three cups, one 

red apple, three holy cards, one deck of cards and a num

ber of fishing lures. Going under the assumption that 

this collection of artifacts is somehow related and im

portant to the unknown culture, the group members should 

find some similarities in the purpose, use, or need for 

their particular collection. The use of the imagination 

is very important in this phase but the free reign of the 

imagination is somewhat curtailed by the artifacts them

selves and the varying opinions of the other members. 

The atmospheres of the activity group session, of 

Phase II, should be informal, relaxed and enjoyable. No 

positive or negative aspects of any real culture should 

be discussed nor should the fictitious culture be compared 

to aspects of any real culture. 

Phase III: In this last section of the workshop 

model, the activity groups are to rejoin and work as sub

groups within total group. Activity group leaders take 

turns relating their group's discoveries and speculations. 

These findings are supported by the exhibit of the arti

facts (See Table I). 
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While one group leader is explaining the findings 

of his group, the other groups are silently comparing the 

attributes of their unknown culture to the attributes of 

the unknown culture being discussed. Each group then is 

asked to become the unknown culture it discovered and re

act to values and value systems of the other groups. 

This section of Phase III is called the Cross Groups. 

One fictitious culture is forming opinions about the "worth" 

or acceptability of the other fictitious cultural group(s) 

by comparing the stated values, uses of artifacts, status 

systems, occupations, religion, etc. to their own. By com

paring the life style, demeanor, attitude and values of one 

fictitious culture to themselves as representatives of 

another fictitious cultural group, participants will be 

involved in making culturally screened comparisons and 

stereotypes. 

When this discussion is completed, parallels are 

drawn between the activity leading up to stereotyping and 

real life situations and experiences. Participants are 

asked by the presenter to cite situations when they actually 

had, or when they could have slipped into the stereotypic 

syndrome. The most commonly misinterpreted cultural cues 

are discussed and a variety of possible solutions are sug

gested. 

As a concluding activity to Phase III, the presenter 

instructs the participants to turn to the third page of 
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the Culture and Learning Packet (See Appendix A). With 

the questioning and direction of the presenter, the individ

uals fill out the chart according to his or her own teach

ing field and teaching level. To find the Connecting 

Factor between subject, grade level, goal, apathy, in

terest, etc.,the individual thinks in terms of the stu

dents with whom he works. In the area of Social Studies, 

for instance, the students may enjoy studying the Civil 

War but dislike the study of the Constitution. As 

television is an outside interest of many students, it 

could be used as a method of connecting the subject matter, 

likes, dislikes and outside interests into a productive 

learning device. 

The art person as presenter would be very helpful 

at this stage. Guiding the group through some brain

storming for projects would give participants a pattern 

from which they could design their own units that are en

riched by culture and visual arts, 

A mock TV program covering a particular aspect of 

the U.S, Constitution of Civil War times could be an avenue 

to consider. Since this would be a "regular" TV program, 

there should also be commercials, network logos, announce

ments of public interest and public events, etc. The oppor

tunity for using the artistic and creative skills of the 

students would be compounded when each student's interpreta

tion of his assignment would be influenced by his particular 
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cultural heritage. History could be written, rewritten, 

and understood because of the different perspectives of-

ferred by various cultures. 

As a conclusion to the workshop, page four of the 

Culture and Learning Packet is discussed. The practical 

applicability of the function and understanding of cultural 

patterning is summarized. When an individual is aware that 

different actions, behaviors, life styles, family struc

tures, etc., are a part of the pattern of cultural behavior 

styles, the possibilities of having negative responses to 

those differences will be lessened. By experiencing, in 

a positive manner, that stereotyping is a common cultural 

screening occurence, the participants in the workshop will 

have become more familiar with the need for understanding 

cultural patterning. 

At this time the participants should complete the 

posttest (if one is required) following the same instruc

tions given for the pretest. The presenter should also 

request that the participants fill out the Workshop Evalua

tion (page five of Culture and Learning Packet, Appendix 

A). After all posttests and evaluations are handed in, the 

time elapsed from start of the workshop to finish will be 

approximately three hours. 
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CHAPTER IV 

THE PILOT STUDY AND INTERPRETATIONS 

Introduction 

Upon completion of the cultural patterning work

shop model, the researcher believed that an actual imple

mentation of the model in a workshop situation was nec

essary. An attempt needed to be made to determine the 

workshop model's feasibility in terms of pedagogical 

appropriateness, participant acceptance, concept, proce

dure, and evaluative instruments. It was and is very 

important to the researcher that the concept of cultural 

patterning be accepted in a positive manner and in an at

mosphere free from stress and negative feelings. Should 

any of the content material or activities of the workshop 

model precipitate negative feelings toward learning about 

cultural patterning, the researcher would then be able to 

make recommendations for change regarding any future im

plementation of the workshop model. 

Pilot Study 

In the fall semester of 1978 a pilot study using 

the cultural patterning workshop model was held in San 

Marcos, Texas. This workshop was presented as one of the 

inserviee day choices which teachers and administrators of 

\ 
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the San Marcos Consolidated Independent School District 

could choose to attend. 

Population 

The population of the pilot study was made up of 

twenty-two voluntary participants. The school administra

tion had scheduled a district-wide inserviee day and the 

cultural patterning workshop was one of the many activities 

from which teachers could choose. In attendance were five 

elementary teachers, seven junior high teachers, six high 

school teachers, one college professor, one all level 

teacher, and two public school administrators. (The two 

administrators had to leave early to attend another 

meeting; consequently they did not complete the posttest 

or the workshop evaluation,) 

Procedure 

The pilot study workshop began at 8:45 A.M. and 

lasted until 12:00 P.M. when the last participant turned 

in a posttest. The largest block of time (forty-five 

minutes) was allocated for the lecture and discussion of 

Phase I. The group had difficulty deciding upon composite 

definitions for formal learning, informal learning, paral

lel learning, lateral learning, and linear learning. The 

definitions of the terms related to culture were more 

easily accepted. 
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Fifteen minutes were allowed for both pretest and 

posttest while forty-five minutes were allowed for the 

Phase II activity groups. The participants were involved 

the entire time discussing the artifacts and speculating 

about the unknown culture. Laughter and often loud 

differing opinions were easily heard. The groups asked 

for additional time but the schedule by that time was not 

flexible enough to allow the request to be granted. 

The Phase III presentation of findings and cross-

cultural comparisons required thirty minutes. The group 

leaders seemed to enjoy their duties of presenting the 

group's findings as much as the participants enjoyed lis

tening. The announcement by the presenter that the parti

cipants had been stereotyping the unknown culture by com

paring it to their own cultural values had a quieting effect 

on the participants. Discovering that stereotyping was a 

normal cultural screening device seemed to relieve some of 

the hostility and negative attitudes toward cultural dif

ferences that some of the participants had exhibited earlier 

In the last few minutes of the workshop, the pre

senter led the group through an exemplary planning session 

for developing classroom activities enriched with cultural 

and visual art materials or experiences. As the cultural 

patterning theory became more acceptable and obvious to 

the participants, the planning skills became more refined. 

The subject areas that seemed of most concern were math, 

\ 



9:" 

spelling, reading and grammar, A sample activity was made 

for spelling and another for grammar. The spelling unit 

incorporated drawing and poetry while comic book heroes 

and sports magazines were added to the grammar unit. 

After the completion of the discussions and class

room activity planning, the presenter asked all partici

pants to complete the posttest and the workshop evaluation. 

The group was dismissed approximately three hours and 

fifteen minutes after beginning. 

Instruments 

A pretest and a posttest were designed by the re

searcher for use in pinpointing opinion and change of 

opinion or attitude concerning cultural patterning (See 

Appendix B). The pre- and posttest had not been used to 

measure cultural opinions prior to the pilot study, there

fore had not been tested for validity, consistency, or 

reliability. Items selected for the pre- and posttest 

covered specific areas that were of importance to the 

researcher in evaluating whether or not the workshop model 

met the goals of promoting a positive shift in participant 

opinion. The reliability of the pre- and posttest as valid 

instruments of measurement was not pertinent at the time of 

the pilot study. 

Each test allowed the participants to choose from 

three degrees of opinion: "AGREE," "NO OPINION," "DISAGREE." 

\ 
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The pretest had twenty items that required responses and 

the posttest had nine items. The statements on the pre-

and posttests were different; however, a few were similar 

in content. The questions were of varying length and 

complexity, and had no obvious pattern in preferred 

responses although the preferred answer was "AGREE," 

Pretest and Posttest Data and Interpretations 

The data collected from the pretest and posttest of 

the pilot study were used in two ways: first to determine 

the effect of the cultural patterning workshop upon the 

participants in terms of attitude shifts, and second to 

evaluate the accuracy, readability, and acceptability of 

the test questions. 

The responses on both the pretest and the posttest 

were tallied and comparisons drawn by using simple percen

tages and average percentages (See Table I Ij , Each item 

shows the percent of responses for each of the three 

degree choices with the rounded-off average of each degree 

choice at the bottom of the column. 

The pretest had only one 100 percent degree choice 

in the preferred choice selection of "AGREE," while the 

posttest had three 100 percent degree choices of "AGREE." 

The lowest percentage in the "AGREE" choice on the pretest 

was 14 percent, while the lowest in the preferred column 

of "AGREE" on the posttest was 65 percent. The highest 
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TABLE II 

PRETEST AND POSTTEST RESPONSE PERCENTAGES 

(See Appendix B for complete tests) 

Pretest 

No 

Posttest 

No 
Agree Opinion Disagree Agree Opinion Disagree 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

Avg. 

95% 

95% 

27% 

68% 

100% 

86% 

59% 

64% 

55% 

86% 

• 91% 

77% 

91% 

91% 

82% 

73% 

95% 

14% 

77% 

73% 

75% 

5% 

5% 

18% 

14% 

0% 

9% 

27% 

14% 

23% 

5% 

5% 

9% 

9% 

9% 

9% 

23% 

5% 

32% 

18% 

18% 

13% 

0% 

0% 

55% 

18% 

0% 

5% 

14% 

23% 

23% 

9% 

5% 

14% 

0% 

0% 

9% 

5% 

0% 

55% 

5% 

9% 

12% 

1 

2 

3 

4 

5 

6 

7 

8 

9 

Avg. 

100% 

100% 

95% 

100% 

65% 

75% 

90% 

80% 

95% 

89% 

0% 

0% 

0% 

0% 

10% 

20% 

10% 

5% 

5% 

6% 

0% 

0% 

5% 

0% 

25% 

5% 

0% 

15% 

0% 

6% 

"DISAGREE" percentage on the pretest was 55 percent while the 

high "DISAGREE" percentage on the posttest was 25 percent. 

Nineteen of twenty pretest questions had responses chosen 

•N 
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OPINION" column, while five out of nine posttest items had 

"NO OPINION" selections. Of the "NO OPINION" selections on 

the pretest, there was a range from 5 percent to 32 percent. 

On the posttest "NO OPINION" selections, the range was 

5 percent to 20 percent. 

It was assumed by the researcher that questions re

ceiving 10 percent or more "NO OPINION" responses (fourteen 

out of twenty on the pretest and three out of nine on the 

posttest) were either: (1) worded in an unclear manner; 

(2) not relevant to the cultural patterning workshop con

tent; or (3) chosen apparently in lieu of a more definite 

commitment to "AGREE" or "DISAGREE," 

The average of the column of "AGREE," "NO OPINION," 

and "DISAGREE" from each test showed that the cultural 

patterning workshop had caused a positive shift in opinion. 

The average "AGREE" response on the pretest was 75 percent. 

On the posttest, the average "AGREE" response rose 14 percent 

in a positive direction to 89 percent. The "NO OPINION" and 

"DISAGREE" responses dropped accordingly. The pretest "NO 

OPINION" dropped from 13 percent to 6 percent on the post-

test, while the "DISAGREE" response dropped from 12 percent 

pretest to 6 percent posttest. After the workshop experi

ence more participants had chosen the preferred response of 

"AGREE" and fewer had chosen "NO OPINION" and "DISAGREE." 
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Acceptance of the Hypothesis 

In this research it was hypothesized that a workshop 

based on a framework of cultural patterning could be devel

oped and will result in the participating individuals be

coming more sensitive to cultural patterning. Also it was 

hypothesized that this change in cultural attitudes would 

be evidenced by significant positive shifts in the tabulated 

responses of workshop participants as revealed by pretest

ing and posttesting. 

The hypothesis was accepted and was initially sub

stantiated by findings that resulted from the pretesting 

and posttesting (See Table III). 

TABLE III 

OBSERVED FREQUENCY OF RESPONSES 
PRETEST AND POSTTEST 

AGREE NO OPINION DISAGREE 

Pretest fo = 330 fo =56 fo = 54 

Posttest fo = 160 fo =10 fo = 10 

In Table III the observed frequencies (fo) of responses 

in each category (AGREE, NO OPINION, DISAGREE) as revealed in 

the pretest and posttest were tabulated. This tabulation of 

observed frequencies enabled the researcher to utilize the 

chi-squared statistic in order to determine the statistical 

significance of the observed positive shifts (from fewer 
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"DISAGREE" AND "NO OPINION" responses to more "AGREE" 

responses. 

The formula for the chi-squared statistic used to 

test the significance of the positive shifts is as follows: 

-^ . \ (fo - F^)2 

Ft 

2 
The computed X value with 2 degrees of freedom was found 

to be 127.121. In order to be significant at the .05 level 

the X value of 5,99 would be required. Therefore the X 

value of this particular study is highly significant. How

ever, any significance associated with this finding must be 

tempered by the fact that the instruments used for test

ing attitude shifts had not been previously validated. 

Interpretation of Pretest Data 

Data from within the pretest also were used to ascer

tain the participants' opinion before the cultural pattern

ing workshop was presented. Question 1 on the pretest 

indicated that 95 percent of the participants believed that 

culture is a shared and patterned system of beliefs (See 

Table IV). Question 3 indicated 55 percent believed cultures 

to be divided by race and/or language. This exemplifies 

the confusion concerning exactly what culture is and what 

it does or influences. 

Another point of confusion or misunderstanding of the 

function of culture was evident in question 8 where 
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PILOT STUDY PRETEST COMPARISONS 

103 

Agree 
Mo 

O p i n i o n 

P r e 1 . C u l t u r e i s a s h a r e d and p a t 
t e r n e d s y s t e m of b e l i e f s , 
v a l u e s and g o a l s . 95% 

P r e 3 . C u l t u r e s a r e n o t d i v i d e d by 
r a c e a n d / o r l a n g u a g e . 27% 

P r e 8 . The p u r p o s e o f e d u c a t i o n i s 
t o p e r p e t u a t e a c u l t \ i r e , i t s 
v a l u e s , b e l i e f s , and g o a l s . 64% 

P r e 1 0 . What we c a l l e d u c a t i o n a l l o w s 
f o r a d o u b l e i n t e r p r e t a t i o n 
o f t h e same m a t e r i a l : one 
t h r o u g h t h e c u l t u r a l s c r e e n 
of t h e t e a c h e r and t h e o t h e r 
t h r o u g h t h e c u l t u r a l s c r e e n 
of t h e s t u d e n t . 86% 

P r e 1 4 . The p r e s e n t e d u c a t i o n a l s y s t e m 
i s b a s e d upon t h e v a l u e s and 
g o a l s o f t h e d o m i n a t i n g c u l 
t u r e . 91% 

P r e 1 9 . Eve ryone h a s h i s own s e t of 
c u l t u r a l s t e r e o t y p e s , 77% 

5% 

18% 

14% 

5% 

9% 

18% 

Disagree 

0% 

55% 

23% 

9% 

0% 

5% 

64 percent agreed tha t the function of education was the 

perpetuat ion of the c u l t u r e , while 37 percent (the sum of 

the "NO OPINION" 14 percent and "DISAGREE" 25 percent were 

unaware or uncer ta in of the function of education in the 

c u l t u r a l pa t t e rn (Table IV question 8 ) . As the major 

por t ion of education in our society is conducted in the 

school , more a t t en t ion should be paid to the school and 

teachers as t r ansmi t t e r s of cu l tu ra l values and p a t t e r n s . 
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Question 10 on the pretest was concerned with cultural 

screening and its process which allows different cultural 

interpretations of the same information. While 86 percent 

of the participants agreed that there were both the teacher 

and student interpretations influenced by cultural screen

ing, question 14 indicates that 91 percent of the partici

pants believed the educational system to be based upon goals 

and values of the dominant culture. The confusion and dis

trust that often arise in a multicultural situation are due 

in part to this type of dual values. The people in the sys

tem might be aware of learning differences influenced and 

supported by culture, but the system lacks much of the flexi 

bility necessary for adequate accommodation of these dif

ferences . 

Question 19 revealed that the majority of the partici

pants (77 percent) believed that everyone has a cul

tural screening process where stimuli, information, experi

ences, etc. are sorted or categorized by cultural priori

ties. Although stereotyping is not necessarily a negative 

occurrence, it does cut short the process of reasoning from 

personal experience and studying all the available facts. 

Interpretation of Posttest Data 

The posttest responses tended to be more decisive as 

there were fewer "NO OPINION" responses, (See Table II) 

Most questions showed a heavy tendency toward the preferred 
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TABLE V 

PILOT STUDY POSTTEST COMPARISONS 

No 
Agree O p i n i o n D i s a g r e e 

P o s t 5 . C u l t i i r a l v a l u e s d i f f e r i n g from 
g r o u p t o g r o u p a r e t h e same i n 
c o n c e p t Dut e n v i r o n m e n t a l d i f 
f e r e n c e s c a u s e a v a r i a t i o n i n 
e x e c u t i o n . 65% 10% 25% 

P o s t 6 . C u l t u r e i n f l u e n c e s what i s 
v a l u e d i n a l e a r n i n g s i t u a 
t i o n . 75% 20% 5% 

responses. This indica ted that pa r t i c ipan t opinion was in

fluenced in a pos i t i ve manner and a pos i t ive sh i f t had taken 

place from p r e t e s t to p o s t t e s t . The workshop suffered a 

mor ta l i ty r a te of two p a r t i c i p a n t s ; therefore the percentages 

on the p o s t t e s t were based on twenty ra ther than twenty-two. 

Only p o s t t e s t questions 5 and 6 (Table V) did not have an 

overwhelming majority of responses for the preferred answer. 

Of the p a r t i c i p a n t s answering question 5, 65 percent agreed 

tha t environmental differences cause va r i a t ion in execution 

of c u l t u r a l values: 25 percent disagreed and 10 percent had 

"NO OPINION." Awkward wording of the questions may have 

caused the wide range in answers. Question 6 of the post-

t e s t showed tha t 20 percent of the pa r t i c ipan t s had no opin

ion concerning how (or if) cul ture influences what is valued 

in the learning s i t u a t i o n (Table V). Even though "3 percent 



106 

agreed that culture influenced what is valued, the researcher 

believed that fewer participants should have selected "NO 

OPINION." 

Interpretation of Compared Pretest and Posttest Data 

Selected pretest and posttest questions were compared 

to evaluate the positive or negative influence of the work

shop upon participant opinion (See Table VI). The pretest 

and posttest were composed of different questions. The 

only similarities were the format and the cultural pattern

ing content. Had the questions been alike, a more precise 

measurement of opinion and opinion change possibly could 

have been made. 

Four pretest questions were compared to four posttest 

questions (See Table VI). These particular four pairs of 

items were selected because of some similarity in content 

and because they touched upon some aspects of cultural pat

terning, cultural heritage, and cultural understanding. 

Question 2 of the pretest indicated that 95 percent of parti

cipants agreed that cultural ties were important to one's 

feeling of worth and belonging. After the workshop, 100 

percent agreed that cultural values were a means of answer

ing the human need for group acceptance. 

Question 10 of the pretest had 85 percent agreeing 

that there could be more than one cultural interpretation of 

the same material. On the posttest question 3, 95 percent 
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TABLE VI 

PILOT STUDY PRETEST AND POSTTEST COMPARISONS 

Pre 2 Cul tu ra l t i e s allow an ind iv id 
ual to feel worthy to himself 
and h i s chosen group. 

Post 4 Cul tu ra l values and goals are a 
means answering hiaman need for 
acceptance wi-thin a group. 

No 
Agree Opinion Disagree 

95% 5% 0% 

100% 0% 0% 

Pre 10 What we call education allows 
for a double interpretation of 
the same material: one through 
the cultural screen of the 
teacher and the other through 
the cultural screen of the 
student. 

Post 3 Teaching in a m.ulti-cul tural 
'situation indicates that the 
teacher's value system is 
only part of the class. 

86? 5% 9% 

95% 0% 5% 

Pre 15 Our present culture is so 
richly influenced by various 
cultural backgrounds that 
neglecting the understanding 
of any one of them could offer 
an incomplete picture of our
selves. 82% 9% 9% 

Post 2 There are attributes of other 
cultures present in my personal 
cultural value system. 100% 0% 0% 

Pre 17 It is possible to equip students 
of varied cultural backgrounds 
to contribute in the mainstream 
of society without causing them 
to devalue their own cultural 
heritage. 95% 5% 0% 
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No 
Agree Opinion Disagree 

Post 8 A. composite cultoire would not 
devalue one's personal cultural 
heritage. 80% 5% 15% 

indicated that the teacher's value system was only a part of 

the class. Participant opinion experienced a positive shift 

of 9 percent from pretest to posttest. 

Question 15 of the pretest had 82 percent of the 

participants agreeing that it is necessary to understand 

the influence of various cultural backgrounds upon our pres

ent culture if we are to get a complete picture of our

selves. After the workshop experience 100 percent of the 

participants concurred that there were attributes of other 

cultures present in their value system. The positive shift 

here indicates that participants achieved a better under

standing about cultural influences through the workshop ex

perience , 

The last pair of questions to be compared was question 

17 pretest to question 8 posttest (See Table VI), The 

pretest indicated that 95 percent agreed that students of 

various cultural backgrounds could contribute to the main

stream of society without devaluing their cultural heritage. 

The posttest response indicated that 80 percent disagreed 
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that a composite culture would devalue one's personal cul

tural heritage. This negative shift could indicate a con

fusion caused by awkward or unclear wording in the post-

test questions. Other posttest questions indicate a more 

positive outlook for multicultural situations (Appendix B, 

posttest 1, 2, and 9). 

From data collected in the pre- and posttests, the 

overall resulting change in participant opinion was a signifi 

cant positive shift. Average percentages of "AGREE," "NO 

OPINION," AND "DISAGREE" were compared to show the positive 

shift from pretest to posttest (See Table II). The average 

"AGREE" response shifted 14 percent from 75 percent on the 

pretest to 89 percent on the posttest. The average "NO 

OPINION," response shifted 7 percent from 13 percent on the 

pretest to 6 percent on the posttest. The average "DISAGREE" 

response shifted positively 6 percent from 12 percent on 

the pretest to 6 percent on the posttest. Although there 

was a positive shift in participant opinion from pretest 

to posttest, the researcher believes that a more discriminat-

int instrument of measurement would indicate the areas of 

change or nonchange more accurately. 

General Evaluation of the Cultural 
Patterning Workshop Model 

The purpose of the pilot study was to test several 

phases of the cultural patterning workshop concept at one 

time in order that revisions, deletions or additions could 
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be made before further presentations. Some of the changes 

need to be made on the basis of verbal opinions of several 

participants, while other alterations need to be made for 

clarity, brevity, or maintaining interest level as perceived 

by the presenter. 

The subject matter of the workshop was topical and 

seemed to be of interest to the participants as evidenced 

by voluntary participation in the session. It was presented 

in a manner which allowed a neutrality toward the concept 

of culture and cultural differentness, as specific ethnic 

groups were not being scrutinized. The practice of defin

ing terms to be used during the sessions proved to be an 

effective method of initiating discussion as well as clari

fying nebulous meanings of some words. 

The activity consisting of the small groups acting as 

anthropologists studying artifacts was the most successful 

portion of the workshop in the opinion of the researcher. 

Participants were taken from being an audience and placed 

in the position of being investigators and evaluators. The 

level of interest and physical involvement was higher during 

this particular activity than during the opening session of 

discussion and definition of terms. The activity session 

was more spirited while the discussion session was more 

serious and at times very sensitive to some participants. 

The content of the pilot workshop model should remain 

basically intact for future implementation. The areas that 
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could be deleted are the discussions of parallel and lateral 

learning in the introductory information and discussion 

session on Culture and Learning in Phase I. These tended to 

confuse the participants rather than to serve as clarifi

cation. The visual concept of "parallel," or "lateral," 

"vertical" and "horizontal" somehow became confused with the 

visual image of "a pattern." Also since the topic of paral

lel learning was used as an example, its inclusion in the 

workshop text is not essential. 

The major suggested revisions resulting from the 

pilot study were with regard to the pretest and posttest. 

The three degrees of responses to the statements on both 

tests did not allow enough latitude in choices as indicated 

by the frequency of "NO OPINION" responses. The opinion 

scales of both pretest and posttest therefore should be 

amended from three areas (AGREE, NO OPINION, DISAGREE) to 

five areas (STRONGLY AGREE, AGREE, NO OPINION, DISAGREE, 

STRONGLY DISAGREE), 

On the pretest from the pilot workshop two statements 

should be deleted (#16 and #18) , Both were not pertinent 

to cultural patterning and tended to confuse the concept of 

cultural patterning by indicating the images of a pattern 

or design concepts from other areas. To replace these two 

deleted statements, two could be inserted that had to do 

with cultural influences and perpetuation of culture (#5 

and #10 on revised pretest) (See Appendix B and D) . 
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The posttest could be similarly revised. The opinion 

scale should be changed from three areas to five areas. 

The number of items should be increased. All of the original 

nine should be used in the revised posttest with the excep

tion of #7 which should be reworded to be less absolute. 

(#12 on revised) (See Appendix B and D) . 

The additional items on the revised posttest are items 

1, 2, 3, 10, 11, 15, 16, and 17. These concentrate more on 

cultural influences as it is seen in everyday activities as 

well as the school situation. Also some of the statements 

should be reworded to be less narrow and absolute. (See 

Appendix D). 

From the findings of the pilot pre- and posttests it 

was concluded that more items were needed to make conclu

sive judgements about the effectiveness of the workshop ex

perience in being responsible for altering opinions. There

fore two additional types of opinion or attitude measure

ments should be added to the revised pretest and posttest. 

One of these is the Semantic Differential Scale. (Osgood, 

et al, pp. 53-61) In these scales the participants are asked 

to rank two words on a seven point scale as to the appro

priateness of the word in completing the test sentence. 

There are three test sentences: the first sentence on cul

tural patterning has eight pairs of words to rank, the second 

sentence on cultural understanding has seven pairs, and the 

third sentence on cultural heritage has ten pairs. Both 
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pretest and posttest differential scales are identical so 

a more precise evaluation of a shift in attitude could be 

detected. The Semantic Differential scale is used as 

the addition to both the pretest and the posttest because 

it is designed to "tap variations in representational 

mediation processes." (Osgood, et al, p. 219) It does 

this by offering words that should be identifiable from 

common meaning as well as from personality variables. The 

scale tends to demonstrate that common knowledge plus 

individual personality equals opinion or attitude. 

The second type of opinion or attitude measurement 

that should be added is the evaluation of a participant 

observer. At each subsequent workshop session an observer 

could note the quality of involvement by participants, 

enthusiasm of the presenter, and the overall atmosphere of 

the session before, during and after the workshop experience 

With this method of evaluation in addition to the quantita

tive or statistical measures, it is hoped that a more 

accurate picture of the change in attitude or feeling for 

the importance of understanding cultural patterning might 

be seen. 

Carver pointed out that statistical significance is 

not the only reliable method to prove the worth of a study, 

(Carver, p. 378) The actual work is proved rather by 

reliability and replicability. The participant observer's 

role was that of qualitative monitor. If the qualitative 
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impressions of several observers were similar then a certain 

amount of replicability in the atmosphere of the workshop 

could be assumed. 

Summary 

The pilot study of the cultural learning workshop 

model strongly suggests that the concept of cultural pattern

ing and its importance in the teaching and learning situa

tion can be introduced in a positive manner. This study 

also indicated that opinion about cultural differences can 

be positively influenced and changed. 

The researcher, as the presenter of the workshop in 

the pilot study, found that participants were eager to learn 

about their culture as well as those of others when nega

tive or discriminatory statements about particular cultures 

were not used. The cultural patterning format allowed for 

this type of learning, discussion and understanding to 

begin. As learning is a lifelong occurence, so is learning 

about culture and its influences. .Learning about the 

particular facts of a cultural group would mean the learn

ing, relearning or unlearning of those facts as that culture 

changed. Knowing and understanding the pattern of culture, 

however, will allow for the understanding of cultural change 

and all that causes it. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summarv 

The United States is composed of people from very 

different cultural backgrounds and heritages. In the past 

few decades educators and anthropologists have become 

more involved in understanding the consequences and bene

fits of this vast mixture of cultures in the educational 

system. Misunderstandings between student and student or 

student and teacher often occur in the multicultural class 

room because there is a lack of understanding of cultural 

habits, cues and values. Most of these problems could 

be solved if those involved had a better understanding of 

the pattern through which all cultures develop and perpetu 

ate themselves. 

The researcher, as a public school art teacher, 

has been exposed to inserviee programs that were designed 

to better prepare the classroom teacher for handling the 

situations arising from cultural misunderstandings. These 

workshops tended to be informational and focused upon 

particular traits or habits of one cultural group rather 

than concentrating upon the interface between cultures. 

Although well intended, many of this type of inserviee 

115 



116 

program were still based on the concept of a dominant 

culture^s view of a minority group. In the opinion of the 

researcher, a program more beneficial to student and , 

teacher would allow the participants to experience the 

pattern and patterning of culture through art and artifacts 

without specifically studying any single cultural or 

ethnic group. 

The purpose of this paper was to develop a work

shop model based upon a framework of cultural patterning 

that would initiate and promote a positive change in the 

attitude of an individual concerning cultural difference. 

A parallel purpose of this study was to conduct a pilot 

study implementing the workshop with a group of teachers 

and administrators in order to statistically validate the 

purpose for which is was developed. 

The need for this type of study is two-fold: 

(1) today's teacher population is less mobile than in the 

past decade and this lack of mobility sometimes promotes 

an insular teaching philosophy; also (2) classroom popula

tions have become more culturally mixed due to students 

traveling to schools outside of their own neighborhood, 

A workshop that would help teachers and students view this 

cultural mix and differences in a positive light would 

promote acceptance of the cultural differences as part of 

an interlocking cultural pattern of values. The important 

point that seems to have been omitted by many previous 
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cultural awareness workshops is the function of the 

similar pattern through which all cultures answer their 

specific needs, 

The related literature in the area of art pointed 

out that the functions of art in our society were as 

varied as the individual objects produced. IVhatever the 

particular definition of use or purpose of the art object, 

art and culture work in reciprocal support and change. 

Just as culture defines, limits or supports art, art 

explains, explores and changes culture. 

The selected writings of art educators concentrated 

upon the cultural role of the visual arts in schools. It 

was suggested that experimentation in art allowed a more 

personal communication between people as well as a better 

understanding of oneself and one's situation. 

Anthropological sources were consulted on the 

topic of culture and cultural patterns. The sources are 

in general agreement that culture is the learned pattern 

of behavior that is accepted and shared by a group of 

people. Its rules, values, goals and habits influence 

the life and learning of people and the skills, hobbies, 

jobs and learning styles they have. The teacher who 

understands that this pattern is common to all cultures 

is better prepared to teach in a multicultural classroom. 

Many of the difficulties in a multicultural situation are 

caused by the misinterpretation of information in 
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cross-cultural communication. The use of art, although 

not always a universal language, normally lessens the 

confusion of using verbal communication only, and adds the 

dimensions of visual stimuli. 

The previously cited educators writing on the topic 

of inserviee education concurred that inserviee programs 

were the usual method for informing teachers on new 

methodology or current trends in education. In recent 

years many inserviee programs have dealt with the problems 

and benefits of multicultural classrooms. Most of these 

dealt with specific information about a particular culture 

without supplying participants with any fundamental under

standing of the function of cultural patterns. 

This researcher's workshop model stems from her 

experience as a public school art teacher and from her 

synthesis of related literature on art education and 

anthropology. The design or content of the workshop has 

to do with alternating sessions of participant discussions 

and activities. The activity sessions held in the small 

groups centered upon identifying the values, life style 

and identity of some unknown contemporary culture. This 

is primarily done by the participant's attempts to pin

point the cultural significance of a sack of artifacts 

that were supposedly collected from the ruins of a fic

titious culture. 
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A pretest and a posttest were initially developed 

by the researcher for the pilot study held in San Marcos, 

Texas in the fall of 1978. After this pilot workshop, the 

researcher made suggested revisions for the pre- and post-

test so that better evaluations of the effect of the work

shop experience upon the participants could be made. 

There was a majority of positive shifts in attitude from 

pretest to posttest in the pilot study. The average 

"AGREE" response shifted positively 14 percent from 55 per

cent on the pretest to 89 percent on the posttest. The 

average "NO OPINION" response shifted positively 7 percent 

from 13 percent on the pretest to 6 percent on the post-

test. The average "DISAGREE" response shifted positively 

6 percent from 12 percent on the pretest to 6 percent on 

the posttest. This was found to be a highly statistically 

significant total positive shift. 

Conclusions and Recommendations 

The researcher determined from the overall positive 

shifts in participant opinion from pretest to posttest 

that the cultural patterning workshop was beneficial to 

the participants. It was also concluded that although 

the content of the workshop needed very little if any re

vision, the instruments of measurement should be changed 

for future implementation of the cultural patterning work

shop. Instruments that could be used are the proposed 
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pretest and posttest designed by the researcher. On 

these, questions from the pretest and posttest of the pi

lot study were revised and a Semantic Differential Value 

Scale was added to both. With these proposed revised 

tests, it is hoped that a more accurate measurement of 

opinion change could be measured. If the proposed tests 

were not used, possibly a standardized test could be 

adapted to measure opinion and attitude change. With a 

standardized test, more sophisticated systems of statis

tical analysis could be used. 

It is suggested that this workshop model be pre- ' 

sented to college students preparing to be teachers and 

to high school students. It is theorized by the research

er that an understanding of cultural patterning at an 

earlier time in the learning years would afford those 

involved a more positive outlook on cultural differences 

and possibly an avoidance of cultural misunderstandings. 

It is also recommended that the teacher partici

pants in future workshop experiences be given more oppor

tunities (through a series of sessions rather than just 

one) to explore the function of cultural patterning in 

the classroom. Teacher written journals or video taped 

classroom activities could be viewed and discussed in 

order to decipher the various cultural pattertis at work 

in the class. More stereotypic activities and more prac

tice with converting monocultural curricula into 
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multicultural curricula would be added in subsequent ses

sions. Opinions should be evaluated at the beginning 

and end of each session, then comparison made between the 

first and last sessions to fully assess opinion shifts. 

Administering a followup questionnaire on the same post-

test a year after the culmination of workshop sessions would 

offer a better picture of change in teacher opinion over a 

long period of time. 

The activity session of the workshop was the most 

effective method in the workshop for demonstrating the 

function of cultural patterning. The discussion sessions 

were adequate for their purpose of familiarizing parti

cipants with definitions and procedure, and preparing 

them to attempt to act as anthropologists during the small

er group sessions. More interest could be generated for 

the groups in deciphering the uses of the artifacts if two 

or more bags (depending upon the number of groups) were 

filled with identical contents. The similarities or dif

ferences between cultural biases of groups could be evi

denced when the uses assigned to the artifacts were com

pared group to group. 

Since the study of the artifacts and the speculation 

as to their uses was an integral portion of the stereo

typing activity, a sack comprised totally of art objects 

should also be considered. The artifact activity is the 

catalyst of the workshop and the cultural valuing of art 
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objects (that could be readily identified with a real 

culture) would demonstrate participants' current opinion 

of art in our society. An understanding of the functions 

of art as communication and social comment is necessary if 

teachers of art or the fine arts are to be effective trans

mitters and interpreters of visual culture. 

It is also suggested that a presenter, other than 

an art oriented individual, be in charge of the workshop. 

Although the art related activities are very evident in the 

workshop, the expertise of other professions could be 

utilized in much the same way. A clothing designer, an 

author, a musician, for example, could all add to the un

derstanding of the pattern of culture through their own 

understanding of how their profession fits into the pattern 

of culture. 

In addition to the suggested expansion in the num

ber of sessions for teachers as well as all other partici

pants, topics introduced and activities pursued, the re

searcher believes that a group comprised of high school 

students, college students and teachers would be a benefi

cial sharing experience for all three. In this mixed group 

it would be interesting to note and measure whether or not 

one group had a marked influence on the responses and ac

tions of others. It would also be important to note the 

differences in opinion between the groups concerning the 

value and use of the collected artifacts. 
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In general this study presented a new perspective 

regarding existing knowledge and information. The disci

plines of art and anthropology provided the researcher 

the opportunity to blend similar concepts and theories in 

order to advance the understanding of the cultural pat

terns that affects both. The cultural concept has been 

the cruxt of anthropological study and research but has 

not been fully accepted by all of the institutions of edu

cation as a variable that influences the progress and pro

cess of learning and teaching. 

In order that educators become more aware of the 

importance of cultural patterning, the researcher believed 

that it was important not only to share the thinking behind 

the workshop model but also to share the process from 

which the thinking and the workshop model originated. The 

American educational system is the major perpetuater of 

our cultural goals and values, and this workshop model is 

part of that educational organization developed to intro

duce the concept of cultural patterning into the learning 

and teaching situation in a positive and productive manner. 
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APPENDIX A 

CULTURE AND LEARNING PACKET 

Culture and Learning 

Culture is defined as "the act of developing by education, 
discipline, training, etc," Culture is also "a shared 
system of beliefs and goals that allow an individual to 
gain pride in himself and his chosen group when upholding, 
following, and protecting those goals and values," 

Multiculture is defined as a "composite culture made up of 
essentially pure ethnic heritages," 

Ethnic is defined as a "group of people sharing the same 
heritage, customs, beliefs, and values." 

Anthropology is the study of man and his extensions. 

Formal learning 

Informal learning 

Ontogenetic 

Phylogenetic 

Acculturation 

Parallel Learning 

Lateral Learning 

Linear Learning 

Specialist society 

Enculturation 

Assimilation 

High Context culture 

Low Context culture 

Subculture 

Crossculture 

'The function of education is the perpetuation of culture 
and the status quo !« 

Quillen 
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Group Formation 

In forming your cultural group, remember that the artifacts 
were prized possessions and/or symbols of an unknown civi
lization. These have been dated as being from the last 150 
years and from an area of about 200 miles from here in any 
direction. Your job as a group of anthropologists is to 
decipher/speculate upon the level of civilization, and try 
to concur on the following: 

NAME: 

SYMBOL: 

LANGUAGE: 

TRANSMISSION OF CULTURE: 

JOBS: 

STATUS OF OLD: 

STATUS OF YOUNG: 

FOOD: 

RITES OF PASSAGE: 

MAJOR FEAR: 

TECHNOLOGY: 

VALUES, MORALS, GOALS: 

RIGHT, WRONG: 

RELIGION: 

CLOTHING: 

FAMILY UNIT: 

Cross Groups 

As each group presents its findings, compare its discovered 
life style with the life style of your group. Believing 
for the time that your real values are the same aŝ t̂hose ̂  
of the group you studied, form opinions about the worth 
of the other groups. 
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physical/intellectual stereotype 
use in our society 
sociability 
plan for equalization 
majority/minority/equality 
areas/ideas of conflict 
possible compromise 
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Learning Supported by the Visual Arts and Culture 

Subject 

Grade level 

Course goal 

Area of apathy 

Area of interest 

Outside interests 

CONNECTING 
FACTOR 
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Conclusions for Public School 

1. Assuming that our modern culture is permanently a 
multiband one, how can the understanding of the influ
ence of culture upon learning be beneficial? 

2. Without negating cultural values of any group, how 
can education in public schools perpetuate our modern 
composite culture? 

3. If the Texas culture is unique and greater than the 
sum of its cultural parts, how can we teach to an 
equalized but varied Texas culture? 

How can the Visual Arts be used to underscore and 
stimulate academic and cultural understanding? 

5. Why is it necessary to retain the historical culture 
heritage while building or convincing others that 
there is actually a new culture? 

6. How can public school education in all subject matter 
areas support the idea of a composite culture? 

7. With the interest in supporting and reinforcing the 
"basics" in all disciplines how would Visual Arts and 
cultural information add more support in your area? 
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Workshop Evaluation 

1. Was there sufficient background material presented to 
make the topic of multicultural education relevant to 
you? 

2. Were the issues noted as problem areas relevant to you 
in your area? 

3. Was the presenter enthusiastic enough about the topic 
to arouse your interest in either a positive or negative 
manner? 

4. Did you have a preconceived opinion about "culture" 
before the workshop? 

5. Did the information presented cause you to think and/or 
alter your thought patterns concerning teaching in a 
multicultural situation? 

6. Responses to questions of group members: (circle 
choices) adequate clear brief nebulous 
lengthy 

7. Were "Vocabulary words" and definitions concise and yet 
broad enough to help you better understand the concept 
of cultural patterns? 

8. Could you apply this information to any age group with 
a multicultural stratification? 

9. Did the exercise of formulating/devising a cultural 
group broaden your awareness/understanding of cultural 
differences and how they might influence teaching/ 
learning? 

10. Do you feel that you are better prepared to meet the 
needs of students who are culturally different? 

11. Do you feel that more of this type of learning/teaching 
(cultural understanding) would be beneficial before 
student teaching and/or regular teaching assignment? 

12. Was the workshop format too lengthy? 
Was sufficient time available to cover the topic for 
introductory purposes? 

13. Additional comments/criticism. 
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APPENDIX B 

PILOT STUDY TEST RESULTS 

Pretest 
di 

< 

1. Culture is a shared and patterned 
system of beliefs, values, and 
goals. 

2. Cultural ties allow an individual 
to feel worthy to himself and his 
chosen group. 

3. Cultures are not divided by race 
and/or language. 

4. Culture is not genetically in
herited. 

5. It is possible for people to be 
more culturally alike than dif
ferent when they share some of 
the same experiences, occupations, 
interests, etc. 

6. Cultural value systems influence 
any or all of the following: 
choice of occupation, items of 
material worth, personal goals. 

7. Cultural beliefs influence 
appearance. 

8. The purpose of education is to 
perpetuate a culture, its values, 
beliefs, and goals. 

9. All academic areas are different 
methods of explaining the same 
overall reality. 

10. What we call education allows for 
a double interpretation of the 
same material: one through the 
cultural screen of the teacher 
and the other through the cultural 
screen of the student. 

95% 

95% 

27% 

68% 

100% 

86% 

59% 

64% 

55% 

86^0 

1 

5% 

5% 

18% 

14% 

9% • 

27% 

14% 

23% 

5 "5 

0% 

55% 

18% 

5% 

14% 

23% 

23% 

9% 
1 



138 

< 

11. Environmental factors influence 
the values and goals of a cul
ture . 

12. Cultures coming in contact with 
each other are mutually influ
ential . 

13. The Fine Arts are visual and/or 
audible symbols of culture. 

14. The present educational system 
is based upon the values and 
goals of the dominating culture. 

15. Our present culture is so richly 
influenced by various cultural 
backgrounds that neglecting the 
understanding of any one of them 
could offer an incomplete pic
ture of ourselves. 

16. Studying specific facts in 
separated academic areas contri
butes to fact accumulation rather 
than concept learning. 

17. It is possible to equip students 
of varied cultural backgrounds 
to contribute in the mainstream 
of society without causing them 
to devalue their own cultural 
heritage, 

18. Writing, reading, and speaking 
are linear methods of communi
cation that make abstract, holis
tic, conceptual thinking more 
difficult. 

19. Everyone has his own set of cul
tural stereotypes. 

20. What one understands about his 
cultural heritage influences 
how he reacts to and interacts 
with others, 

< 

! 

91% 

77% 

91% 

91% 

82% 

73% 

95% 

14% 

77% 

-7-7 0, 
/ J 0 

z c 

5% 

9% 

9% 

9% 

9% 

23% 

5% 

32% 

18% 

18% 

^ 
1 

i 
j 

14% 

9% 

5% 

5 5% 

5% 

9% 

Average Percentage 

" 5'j 13'; i:% 
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List 5 classroom problems faced in public education 

1. 

2, 

3. 

4. 

5. 

Find a key or underlying factor that relates all 5, 
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Posttest 
< 

1. Cultural awareness means under
standing values and goals of all 
groups with which one has con
tact , 

2. There are attributes of other 
cultures present in my personal 
cultural value system. 

3. Teaching in a multi-cultural 
situation indicates that the 
teacher's value svstem is onlv 
part of the class. 

4. Cultural values and goals are a 
means answering human need for 
acceptance within a group. 

5. Cultural values differing from 
group to group are the same in 
concept but environmental dif
ferences cause a variation in 
execution. 

6. Culture influences what is 
valued in a learning situation. 

7. A composite set of cultural 
values could be learned in asso
ciation with regular curricula, 

8. A composite culture would not 
devalue one's personal cultural 

9. 

heritage. 

A person is a product of his 
multicultural environment. 

9 5̂ 0 

100% 

65% 

90' 

80^ 

5% 

10% 

20% 

10?. 

- 0, 
0 -0 

- 0. 
D 0 

5" 

1 " "; 

Average Percentage 

89% 6% *i 0 
0 J 
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Pretest and Posttest Frequency Distribution 

1. 

2, 

3 . 

4, 

5. 

6, 

7, 

8. 

9, 

10, 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

Agree 

21 

21 

6 

15 

22 

19 

13 

14 

12 

19 

20 

17 

20 . 

20 

18 

16 

21 

3 

17 

16 

Avg. 
Percent 

- r a 
/ 0 0 

Pretest 

No 
Opinion 

1 

1 

4 

J) 

0 

2 

6 

3 

5 

1 

1 

2 

2 

2 

7 

5 

1 

7 

4 

4 

13% 

Disagree 

0 

0 

12 

4 

0 

1 

3 

5 

:5 

2 

1 

3 

0 

0 

1 

0 

12 

1 

•-> 

1. 

1 

4. 

5 . 

6, 

7, 

8. 

9. 

Agree 

20 

20 

19 

20 

13 

15 

18 

16 

19 

Avg. 
Percent 

89% 

Posttest 

No 
Opinion D 

0 

0 

0 

0 
-> 

4 

2 

1 

1 

6% 

isagree 

0 

0 

1 

1 

5 

1 

0 

3 

0 

6% 

12% 
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APPENDIX C 

CONTENTS OF SACKS 

Artifacts from Unknown Contemporary Cultures 

Sack I 
tin pie plate 
plastic butter container 
plastic spoon, fork, knife 
plastic bag 
pair silver colored scissors 
adding machine tape with numbers 

Sack II 
old rag doll in dress 
crocheted doily 
a pieced design of calico 
a weaving 
feathers 
shells 
letter 

Sack III 
old camera 
army uniform patch 
P. 0. box door 
a jack 
a golf ball 
2 pencils in a rubber band 
several coins (U.S.) 

Sack IV 
a doll 
a children's drawing 
box crayons 
assorted family photos 
red ball 
4 white lace baby clothes 
2 white baby blankets 
3 white candles unburned 

Sack VI 
comb 
packet of seeds 
collection of shells 
turtle shell 
armadillo skeleton 
mirror 
ball of string 

Sack VII 
saltines painted red 
3 cups 
apple (red) 
empty wine bottle with 
cork 

3 holy cards 
1 deck cards 
fishing lures 
3 red rubber worms 

Sack VII 
jar full of red rubber 
bands 

jar full of marbles 
sack of crackers 
sack of seeds (beans) 
jar of costume jewelry 
jar of buttons 
sack of handkerchiefs 

Sack V 
a knot tied into white rope 
a white scarf 
roll of white toilet paper 
white lace bra 
empty mayonnaise jar 
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APPENDIX D 

PROPOSED REVISION OF TESTS 

Pretest 

1. Culture is a shared and patterned 
system of beliefs, values, and 
goals. 

2. Cultural ties allow an individ
ual to feel worthy to himself 
and his chosen group. 

3. Cultures are divided by race 
and/or language. 

4. Culture is genetically inherited. 

5. When two or more cultures come in 
contact, something from each "rubs 
off" on the other(s), but in many 
cases a completely new culture 
evolves, 

6. It is possible for people to be 
more culturally alike than dif
ferent when they share some of 
the same experiences, occupations, 
interests, etc. 

7. Cultural value systems influence 
any or all of the following: 
choice of occupation, items of 
material worth, personal goals, 

8. Cultural beliefs influence 
appearance. 

9. The purpose of education is to 
perpetuate a culture: its values, 
beliefs, and goals, 

10, The purpose of our public school 
educational system is to perpetu
ate the status quo, 

11. All academic areas are different 
methods of explaining the same 
overall realitv. 
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12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

What we call education allows for 
a double interpretation of the 
same material: one through the 
cultural screen of the teacher 
and the other through the cultural 
screen of the student. 

< O 
c: v: 

Environmental factors 
values and goals of a 

influence 
culture. 

the 

Cultures coming in contact with 
each other are mutually influen
tial . 

The Fine Arts are visual and/or 
audible symbols of culture. 

The present educational system is 
based upon the values and goals of 
the dominating culture. 

Our present culture is so richly 
influenced by various cultural 
backgrounds that neglecting the 
understanding of any one of them 
could offer an incomplete picture 
of ourselves. 

It is possible to equip students 
of varied cultural backgrounds to 
contribute in the mainstream of 
society without causing them to 
devalue their own cultural back
grounds . 

Everyone has his own set of cul
tural stereotypes. 

What one understands about his 
cultural heritage influences how 
he reacts to and interacts with 
others. 

SA 
A 
NO 
D 
SD 

Strongly Agree 
Agree 
No Opinion 
Disagree 
Strongly 
Disagree 
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List 5 classroom problems faced in public school 

1. 

2. 

3, 

4. 

5. 

Find a key or underlying factor that relates all 5 
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Place a check in the space that most nearly shows your 
opinion about the correctness of the two words. Please 
respond to each line. 

Understanding the concept of cultural patterning is: 

beneficial useless 
timely untimely 
insensitive sensitive 
progressive regressive 
stable changeable 
rational intuitive 
complex simple 
interesting boring 

The uses of cultural patterning and cultural understanding 
in the public school organization now are: 

possible probable 
important unimportant 
painful pleasurable 
cautions rash 
progressive regressive 
needed ^^^ needed 
incomplete ~ ~ H Z H Z Z Z complete 

The concept of teaching toward a single multiethnic culture 
while still respecting the contributions of individual cul
tural heritages is: 

humorous %^^i'^''t 
wise foolish 
timely untimely 
progress ive regressive 
s e n s i t i v e insens i t ive 
complex Z Z ' ' " 'P^^ , . 
meaningful " ^ r ' ' ' ' ' ^ i ? r 
s t ab le changeable 
i n t e r e s t i n g I Z HHTfL 
helpful 
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Posttest 

1. By understanding the function of cul
tural patterning, it would be easier 
to decipher values of different cul
tures . 

2. The curricula of public schools does 
not need to be supplemented with cul
tural heritage to be relevant to stu
dents . 

3. Viewing objects and/or reading can 
supply sufficient knowledge of 
another culture. 

4. Cultural awareness means understanding 
the values and goals of all groups 
with which one has contact, 

5. There are attributes of other cul
tures that are present in my personal 
cultural value system. 

6. Teaching in a multi-cultural situa
tion indicates that the teacher's 
value system is only part of the 
class rather than the dominant value 
system. 

7. Cultural values and goals are a 
means for answering the human need 
for acceptance within a group. 

8. Cultural values differing from group 
to group are the same in concept but 
history and/or environmental differen 
ces caused a variation in execution. 

9. Cultural patterning influences what 
is valued in a school learning situa
tion. 

10. If the basic function of the cultural 
system is to answer the varied human 
needs, then all cultures are the 
same in structure but different in 
physical, emotional, and spiritual 
application, 

< 
C-0 < 

- * • -

o z Q 

• 

4. 

'~r. 

! 
1 
i 

1 
1 
1 

i 
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'X. 

11. Living in close proximity with vari
ous cultures has caused cultural 
values of people to intermingle and 
be accepted in part or practice by 
other groups. 

12. It would be possible to advocate 
cultural heritage through the curri
cula while promoting the concept of 
a composite culture. 

13. A composite culture would devalue 
one's personal cultural heritage. 

14. A person is a product of his multi
cultural environment. 

15. The cultural heritage of Texas is 
unique in that it has an evident 
composite of cross-cultural learn
ing, economics, and life styles, 

16. A Texas by cultural association is 
made up of many cultural heritages, 

17. The material culture of Texas 
(music, art, dance, etc.) shows 
various cultural ties. 

SA 
A 
NO 
D 
SD 

Strongly Agree 
Agree 
No Opinion 
Disagree 
Strongly 
Disagree 
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lace a check in the space that most nearly shows your 
opinion about the correctness of the two words. Please 
respond to each line. 

Understanding the concept of cultural patterning is: 

beneficial useless 
!̂ i"̂ l̂y untimely 
insensitive sensitive 
progressive — — regressive 
stable changeable 
rational intuitive 
complex simple 
interesting boring 

The uses of cultural patterning and cultural understanding 
in the public school organization now are: 

possible probable 
important unimportant 
painful pleasurable 
cautious rash 
progressive regressive 
needed Z Z Z Z ^°^ needed 
incomplete complete 

The concept of teaching toward a single multiethnic culture 
while still respecting the contributions of individual 
cultural heritages is: 

humorous serious 
wise foolish 
timely untimely 
progressive regressive 
sensitive insensitive 
complex simple 
meaningful meaningless 
stable changeable 
interesting boring 
helpful harmful 




