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ABSTRACT 

The present study explored the importance of Erikson's fourth stage 

of development. Industry versus Inferiority, by developing an interview 

to locate preadolescent males and females within the stage. Through a 

questionnaire, the degree of completion by the subjects of the first 

three stages. Trust versus Mistrust, Autonomy versus Shame and Doubt, 

and Initiative versus Guilt was identified. Another questionnaire 

assessed the subjects' self-esteem. It was hypothesized that the first 

three of Erikson's developmental stages, self-esteem, and the fourth 

stage as shown by the Erikson Psychosocial Stage Inventory and the 

Industry Status Inverview would be positively and significantly related, 

Support for all hypotheses was found indicating initial validity of the 

Industry Status Inverview. It was further oosited that the interview 

can become a useful diagnostic tool in the classroom and clinical 

setting. Future study should be carried out for additional validation 

of the interview. 
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CHAPTER I 

INTRODUCTION 

Erikson's theory of development encompasses eight "epigenetic" 

stages (Erikson, 1959, 1963, 1968) each of which has a goal to be 

achieved if a healthy personality is to develop. The stages represent 

critical periods of conflict and crises for the development of such ego 

qualities as trust, autonomy, initiative, and identity. New dimensions 

of social interaction that become possible with increasing maturity give 

rise to successive stages of development (Rosenthal, Gurney & Moore, 

1981). 

The successful completion of each of Erikson's psychosocial stages 

leads into the next stage. Similarly, an upset in one stage may lead to 

the inability to perform successfully in the succeeding stage. Erikson 

(1959) stated that "cases of severe identity diffusion regularly also 

suffer from an acute upset in the sense of workmanship..." Havighurst 

(1972) agreed with Erikson that a developmental task arises at or about 

a certain period in the life of an individual. The successful achievement 

of the task leads to happiness and success with later tasks and, 

conversely, failure in the task leads to unhappiness and difficulty with 

later tasks. 

Erikson described competence as the dominant virtue of the fourth 

stage of the life cycle. Industry versus Inferiority. He defined this 



period as follows: 

Industriousness involves doing things beside and with others, 
a first sense of division of labor....Competence, then, is the free 
exercise...of dexterity and intelligence in the completion of 
serious tasks. It is the basis for cooperative participation in 
some segment of the culture. (Erikson, 1963, p.273) 

However, prior to the development of competence, the individual 

should have progressed successfully through three prior stages (Erikson, 

1959). Success in the prior stages results in the acquisition of trust, 

autonomy, and initiative. By dealing with self, parents, and the basic 

family, the individual expands ever outward and begins to look to the 

neighborhood and school as encompassing the radius of significant 

relations. As psychosocial expertise develops, the child moves from 

simple getting and giving in return through holding on and letting go to 

making like or pretending. After pretending, the next step becomes 

making things or making things together (Erikson, 1959). 

The Industry versus Inferiority stage draws to a close around the 

end of the elementary school years, usually by age 12 or 13. Through 

the efforts of the schools and of the children themselves, much training 

has taken place. The individuals at age 12 or 13 should have attained 

competence in such areas as regular parttime jobs, household chores, 

participation in extracurricular clubs/sports, school grades relative to 

IQ, ability to plan and to make the best of the environment, and regular 

school participation in activities (Vaillant & Vaillant, 1981). 

Problem Statement 

What is an appropriate and useful method of determining a 

preadolescent's progression through the Industry versus Inferiority 



stage? The successful progression through this stage is necessary to 

provide a more solid foundation for the further development of the 

personality (identity, intimacy, generativity, and integrity) in later 

years. 

As the individual enters the school years, skills are acquired which 

are needed to work within the particular society. All societies are 

faced with the task of transforming the sense of initiative into a 

"sense of industry" (Gallatin, 1975). If the educational system does 

not provide environments conducive to the development of this 

transformation, at what point does the individual seek out (or refrain 

from) other methods of gaining that development? 

Currently only a paper-and-penci1 test is available to assess 

development at this stage. The present study developed an interview 

procedure: (a) to provide an elaboration of development at this stage, 

and (b) to locate preadolescents in one of five identified industry 

statuses according to competence and commitment. This latter 

multidimensional procedure is in contrast to the paper-and-penci1 method 

that locates preadolescents at a point along a single continuum. 

Rationale 

Little attention has been given in the research to the developmental 

stage of Industry versus Inferiority. This stage is an important 

transition point between childhood and adolescence (Gallatin, 1975) and 

is one that must be passed successfully in order for the individual to 

move successfully into the next stage of Identity Development. According 

to Erikson (1968), each stage must be successfully negotiated before 



the next stage can be accomplished. Thus, it is necessary to gather as 

much information on each stage as possible in order to understand 

development in the next stage. The rationale for the study was that 

the structure of Erikson's theory can be strengthened with further 

in-depth study of the stage of Industry versus Inferiority. The purpose 

of the present research was to develop an interview technique to 

identify development and the correlates of development in this 

important preadolescent stage. 

Literature Review 

Preadolescence 

At the turn of the century, 6. Stanley Hall identified an adolescent 

stage in the growth and development of children (Gallatin, 1975). This 

stage was characterized as a period of sudden physical growth accompanied 

by great psychological stress. Prior to the beginning of this stage is 

puberty and preadolescence. Girls begin puberty about age 10 and boys 

reach puberty about age 12. The ensuing two years are periods of rapid 

growth and development. Thus, by age 14 both girls and boys have passed 

their peak growth years (Berzonsky, 1982; Gallatin, 1975). 

Conditions of preadolescence. The years 10-13, roughly corresponding 

to late elementary and early junior high school, mark the years of 

preadolescence. Physical changes are accompanied by change in 

intellectual functioning, all of which contribute to psychological and 

social reorientation. The preadolescent begins to look for a personal 

identity and to become separate from the family group. Of great 

importance to the preadolescent are bodily changes and beliefs that 



these changes are even more apparent to everyone else (Erikson, 1963; 

Gallatin, 1975). 

During this time of change, preadolescents develop a strong desire 

to be competent. Upon reaching school age the channeling and direction 

of energies that began during the previous stages are continued. The 

educational system pushes children to begin a kind of training that will 

prepare them to make choices of the tools they will use to work within 

the society at adulthood. Children strive to be really good at 

something, and, at the same time, are worried about what others think, 

the most terrifying "others" being the peers. They deal with fluctuating 

emotions and feelings never before experienced concerning relationships 

with other people and with self-concept (Payne & Becker, 1979). 

Precursors of preadolescence. According to Erikson (1963), previous 

periods of development are critical for the individual to demonstrate 

that the ego at a given stage is strong enough to integrate the 

timetable of the organism with the structure of social institutions. 

Erikson described these previous periods of development as follows: (a) 

Basic Trust versus Mistrust in which trust is developed in infants as 

they spend more time becoming familiar with things around them. In this 

stage, parents must represent to the children a deep conviction that 

there is meaning to what they are doing, else children will become 

neurotic not from their frustrations, but from the lack of any kind of 

social meaning in these frustrations (Erikson, 1963); (b) Autonomy 

versus Shame and Doubt in which the child sets the stage for 

experimentation with two simultaneous sets of social modalities, holding 

on and letting go (Erikson, 1963); (c) Initiative versus Guilt in which 
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initiative adds to autonomy the quality of undertaking planning and 

attacking a task for the sake of being active and on the move. 

Industry versus inferiority stage. Stage four. Industry versus 

Inferiority, was the focus of the present study. At this stage, 

individuals must forget the freedom of past hopes and wishes and tame 

their exuberant imaginations to the laws of impersonal things, even the 

three "R's." Before they can become biological parents, they must first 

learn to be workers and potential providers. Erikson (1959, 1963) 

further stated that individuals learn to win recognition by producing 

things, going beyond the mere playful expression of organ modes or the 

pleasure of function in the limbs to develop a sense of industry, 

adjusting the self to the inorganic laws of the tool world. 

Socially, this is a most decisive stage. Industry involves doing 

things beside and with other people. The first sense of division of 

labor and of differential opportunity (Phillips, 1984), a sense of 

technological ethos of the culture, develops at this time. Snarey and 

Vaillant (1985) found in their study of preadolescents that working 

with and helping others in their work, a sense of altruism, was 

significant in measuring upward mobility of previously lower and working 

class individuals, more so than even intellectualization or 

anticipation. The development of the ability to work beside and with 

others carried over into the successes of future activities. 

Knight (1981) classified fourth, fifth, and sixth grade boys and 

girls as cooperators, competitors, and individualists. The behavior 

indicative of each classification was based on a theoretical framework 

that described outcome preferences for each behavior. There were three 



cooperative outcome preferences (altruism: maximizing the absolute gains 

for the peer; equality: avoiding relative gains for the self and the 

peer; and group enhancement: maximizing joint gains), two competitive 

outcome preferences (rivalry: minimizing absolute gains for the peer; 

and superiority: maximizing relative gains for the self), and one 

individualistic outcome perference (individualism: maximizing absolute 

gains for self). The research found a positive and significant relation 

between social orientation and behavior. 

In a study that was begun in in the early 40's (Vaillant & Vaillant, 

1981), boyhood ego strength was found to be a positive predictor of 

mental health in adulthood. This study began when the subjects were age 

14 and followed them until age 47. Capacity to work in childhood 

predicted the success of underprivileged men at work in adult life and 

surpassed all other childhood variables in predicting adult mental 

health and capacity for interpersonal relationships (Vaillant & 

Vaillant, 1981). Snarey and Vaillant (1985) further found that the 

second and third generations of these same subjects showed that 63.3% of 

the men and 59.8% of their children were upwardly mobile. Again, 

boyhood ego strength was one of the significant variables predicting 

upward mobility. Vaillant's longitudinal study indicated that the 

successful completion of Erikson's Industry versus Inferiority Stage 

leads to success in the later stages. 

Erikson (1959) devised a worksheet which summarizes the areas and 

stages of development contained in his monograph "Identity and the Life 

Cycle." The worksheet identifies five areas pertaining to each of the 

eight stages of development. The first area lists the eight psychosocial 
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crises corresponding to the eight stages of development. The second 

area identifies the radius of significant relations for each stage, 

defined as the neighborhood and school. The radius refers specifically 

to the geographical areas in which individuals interact. The third area 

identifies the related elements of social order of the stages. Related 

elements of social order refer to the areas through which the individual 

gains knowledge of and experience with the crisis of a particular stage. 

The fourth area identifies the psychosocial modalities of the stages. 

Psychosocial modality is defined as the mode in which the person is 

actively practicing in the radius and with the elements of the stage. 

The fifth area identifies the psychosexual stages of the psychosocial 

crisis that cover the corresponding psychoanalytic stages of 

development. These apply only to the first six stages. Preadolescents 

are characterized as follows in the five areas (Erikson, 1959): 

1. Psychosocial Crisis - Industry vs. Inferiority 

2. Radius of Significant Relations - Neighborhood and School 

3. Related Elements of Social Order - Technological Elements 

4. Psychosocial Modality - To make things (= completing) 

5. Psychosexual Stage - Latency 

These areas are not to be construed as isolated events but, rather, are 

considered overlapping with no rank order. 

Erikson's (1959) worksheet is useful for examining the fourth stage. 

In the development of the interview procedure for the present study, 

each of the five steps was helpful in determining limits for the 

process. The interview was written to include the 'work' of 

preadolescents within each of the second through fourth areas. 



Developmental Theory of Erikson 

The developmental theory of Erikson comes closest to positing a 

comprehensive theory of human development (Erikson, 1968). Erikson 

(1968) worte of acquiring a sense of personal identity during the 

interval that marks the end of childhood and precedes the attainment of 

adulthood. 

Young people must become whole people in their own right, and 
this during a developmental stage characterized by a diversity 
of changes in physical growth, genital maturation, and social 
awareness. The wholeness to be achieved at this stage I have 
called a sense of inner identity. The young person, in order 
to experience wholeness, must feel a progressive continuity 
between that which he promises to become in the anticipated 
future; between that which he conceives himself to be and that 
which he perceives others to see in him and to expect of him. 
Individually speaking identity includes, but is more than, the 
sum of all the successive identifications of those earlier 
years when the child wanted to be, and was often forced to 
become, like the people he depended on. Identity is a unique 
product, which now meets a crisis to be solved only in new 
identifications with age mates and with leader figures outside 
the family, (p. 87) 

According to Gallatin (1975), Erikson maintained that during 

adolescence the youngsters somehow manage to assemble what they have 

learned about themselves during childhood. During childhood individuals 

master specific skills, begin to develop certain talents, start to 

acquire unique traits. During adolescence, they learn how to use these 

skills, talents, and traits. 

Erikson's theory contains elements of Hall, Freud, and Sullivan, 

three theorists who attempted to relate adolescence to earlier and later 

periods of development. G. Stanley Hall's theory of adolescent 

development described all development as a repetition of the entire 

history of the species (Conger, 1973; Gallatin, 1975; Grinder, 1969, 
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1973.) He claimed that the evolutionary history of the human race 

determined the way in which any individual would develop. He saw the 

outside environment as relatively unimportant in determining the course 

of human development; that development was largely a matter of inborn 

characteristics that transformed the infant into an adult, regardless of 

outside forces (Grinder, 1967; McCullers, 1969). Hall was the first 

psychologist to characterize adolescence as a time of storm and stress 

(McCullers, 1969). He posited the necessity of discovering principles 

governing growth and linked adolescence with the development of 

individuality. Even with such modern ideas. Hall's theory was 

discredited in the year of its publication, 1904, by Thorndike 

(Gallatin, 1975), who argued that there was no evidence to show that the 

course of development during infancy actually corresponded to the 

evolution of civilization. Thorndike pointed out that developmental 

tasks of childhood in no way parallel the order or dates of racial 

development (Grinder, 1967). 

According to psychoanalytic theory (Freud, 1958), the upheaval that 

occurred in adolescence was viewed as due to the reappearance at puberty 

of sexual conflicts that had occurred much earlier, during the first 

five or six years of life. The recapitulation involved the individual's 

own past rather than the genetic history of mankind. This was a matter 

of biology, a force in the human constitution that dictated the order in 

which sexual drives would become manifest (Gallatin, 1975). 

Anna 

periods of the life cycle when the impulses that had been so repressed 

at the end of the phallic phase threatened to break loose and overpower 

:ual drives would become manifest (Gallatin, 1975). 

Freud promoted the view that adolescence was one of the 
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the ego (Freud, 1958). Because adolescence seemingly resembled early 

childhood, psychoanalytic thinkers were inclined to skirt the 

developmental problems associated with adolescence. While Anna Freud 

saw adolescence as of lesser importance than did Hall (Gallatin, 1975), 

she declared that the storm and stress of that period were essentially a 

part of human growth (Freud, 1958). The child had achieved a rather 

precarious balance between id and ego at the close of the phallic period 

and at adolescence this balance had to be shaken to allow for adult 

sexuality to be integrated. "The so called adolescent upheavals are no 

more than the external indications that such internal adjustments are in 

progress" (Freud, 1958, p. 264). 

While Hall and Freud had some differences in their theories, they 

both leaned toward granting biology prime importance in determining the 

course and sequence of human development. For Hall, evolution was the 

principle, while for Freud it was the result of genetic forces that 

were powerful even in adulthood. 

Harry Stack Sullivan, on the other hand, gave greater emphasis to 

that quality which made the human species unique--interpersonal needs 

for security and emotional support. He further stated that social 

influences are of importance in freeing this creature from anxiety even 

though the anxiety might have been biological due to sexual influences 

(Sullivan, 1953a). He saw development as a progression from a global and 

diffuse need for security in infancy to a differentiated and selective 

need that was finally fulfilled in maturity by the mate and a few close 

friends (Gallatin, 1975). 
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Further, Sullivan described a preadolescent period that psychoanalytic 

theory would have made part of latency. During this preadolescence, a 

youngster begins to focus on a small circle of friends or one best 

friend or chum. He claimed that this period may even overcome earlier 

trauma through affirmation by this chum (Sullivan, 1953b). This is also 

the time of the gang, which represents a fairly "refined social organi

zation in miniature" (p. 257). The gang gives the preadolescent a taste 

of what life may be like in the future--of the eventual position of the 

individual in the social hierarchy. The organization within the gang is 

evidenced in the closeness of integration, the stability of the leaders, 

and the number of leaders for different circumstances. If the preado

lescent remains in the same society, the gang will have enhanced 

integration by the individual into that society. 

A point that is common to Hall and Freud is the lack of a 

preadolescent stage. Both speak of childhood, adolescence, and 

adulthood. Sullivan speaks of a preadolescent stage, but it is only 

with the advancement of Erikson's developmental theory that 

preadolescence is defined in such a way that it can be shown to be an 

important stage of the life cycle. 

Erikson portrayed adolescence as a pivotal period in personality 

development, both normal and abnormal (Gallatin, 1975). In Erikson's 

view, personality results from the continuous interaction of three 

systems: the biological, the social, and the individual. They are 

inseparable and mutually interdependent. None can exist independent of 

the others. Erikson (1959) agreed that the newborn human being is 

invested with a powerful set of drives and impulses but adds to the 
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basic set of instincts a need for order and consistency, for continuity 

of experience, believing that human development occurs in a more or less 

predictable sequence that is governed in part by some kind of innate 

mechanism or "maturational" factor. 

But the maturational factor does not exist in a vacuum. The drives 

and impulses cannot be satisfied nor can the individual's potentialities 

become manifest in the absence of other people. Interaction with other 

people, the social dimension, involves mutual accommodations. There are 

also cultural dimensions within the social aspect. Each culture takes 

considerable freedom in its child-rearing norms within the outer limits 

of minimum care (Erikson, 1963). 

Even with the biological and cultural or social focus affecting the 

child, no two individuals ever develop identical personalities. No two 

people are born with the same equipment needed to organize and categorize 

experience, and they never have identical experiences. There is, then, 

the ego element in personality development (Erikson, 1959). Personality 

is a process that continues from infancy to old age, and adolescence is 

a particularly crucial period for identity formation. 

In describing the fourth stage. Industry versus Inferiority, 

Erikson's approach is anthropological. He makes it clear that he 

considers the nuclear conflict of this stage to be universal. Although 

the educational system in more advanced societies is usually more formal 

than in less advanced societies, all children are taught to handle the 

utensils of their society, the tools and weapons, or facsimiles thereof, 

of the adults. In literate societies children are first taught to be 

literate. They are then given the best and widest basic education for 
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the greatest number of possible careers. The channeling and directing 

of the child's energies that began during previous stages now continues. 

Only at this point does the ultimate goal become clearer. As the 

preadolescents are at "work" in the school years, whether formally or 

informally, they begin to acquire the skills needed to work within 

society. In our society we see this as reading, writing, and arithmetic 

as do other literate societies. During the fourth stage of development, 

all societies, especially the more technologically specialized ones, are 

faced with the task of transforming the sense of initiative into a sense 

of industry (Erikson, 1959). It is also at this time that the human 

propensity for feeling "unworthy" may appear as a determinant of 

character development (Erikson, 1959; Phillips, 1984). 

Perceived competence is a construct that has received much support 

in the empirical literature. Perceptions of incompetence (Phillips, 

1984) have been found to be associated with impaired problem solving, 

dysfunctional causal inferences about achievement outcomes, and 

lessened achievement goals. Phillips (1984) compared children whose 

self-perceptions were commensurate with their abilities to those with 

low perceived competence. Those who perceived themselves as low 

competence adopted lower standards and expectancies for success, 

perceived that teachers expected less from them (confirmed by the 

teachers), ranked unstable effort as a more important cause of high 

grades than ability, and were portrayed by teachers as lacking in 

persistence. 

Erikson (1963) stated that neither industry nor inferiority should 

be allowed to become overpowering. The disadvantages of permitting 
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youngsters to develop a sense of inferiority are already well known, but 

it is also possible to produce a person who is too industrious. Like 

all nuclear conflicts, it leaves its mark upon human nature and society. 

The more fortunate preadolescent emerges from the fourth stage of life 

with self-esteem intact and a sense of industry that Erikson claims can 

be transformed later into a sense of competence (Gallatin, 1975). 

There is a great deal of research concerning early adolescents 

available in recent publications. The research covers a large variety 

of subjects and seeks to cover ages of youth ranging from 8 to 15 with 

some reports including older adolescents to age 18. Studies generally 

use cross-sectional methods that include preadolescents within a wider 

range of ages (Elliott, 1982; Erb, 1983; Mills, 1981; Norrell, 1984; 

Sharabany, Gershoni, & Hofman, 1981). In these studies, preadolescents 

are referred to as early adolescents, younger adolescents or just 

adolescents. Studies deal with social orientation (Knight, 1981; Ward, 

Mergendoller & Tikunoff, 1982), school orientation (Harter, 1981; 

Knight, 1981; Ward, et al., 1982), altruistic behavior (Raviv & Bar-Tal, 

1981; Shigetomi, Hartmann & Gelfand, 1981), and intimate friendshps of 

both the same and opposite sex (Sharabany, et al., 1981). Family 

relations (Norrell, 1984; Steinberg, 1981), juvenile delinquency (Gullotta 

& Adams, 1982), self-esteem (Peterson, Schulenberg, Abramowitz, Offer & 

Jarcho, 1984), and behavioral characteristics (LaGaipa & Wood, 1985) are 

other subjects for studies in recent years. Apart from research 

studies, there are historical reviews (Mirel & Angus, 1985) and 

position papers criticizing the lack of relevant literature regarding 

early adolescence and adolescents (Juhasz, 1982; Sprinthall, 1985). A 
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few studies or papers refer to a specific stage development for 

preadolescents (Hodgson & Fischer, 1979; Rosenthal, Gurney & Moore, 

1981; Rosenthal, Moore & Taylor, 1982). The developmental issues of the 

preadolescent group are seldom addressed except in passing (Hodgson & 

Fischer, 1979). Only the Rosenthal, et al. studies (1981, 1982) deal 

with developmental stages that include a full accounting of Erikson's 

fourth stage. Industry vs. Inferiority. 

The Industry versus Inferiority Stage of development has been 

measured on a unidimensional scale with the Erikson Psychosocial Stage 

Inventory (EPSI) (Rosenthal, et al., 1981; Rosenthal, et al., 1982). 

The EPSI simply measures placement within the stage according to the 

number of items accomplished by the individual. Four of twelve items 

refer to competence and eight refer to commitment. It was the intent of 

the authors to measure placement according to development in both 

competence and commitment simultaneously, that is, as part of one 

dimension called industry. But the industry stage should include both 

commitment and competence as separate dimensions (Erikson, 1959). Thus, 

Rosenthal's scale may be an incomplete index of this stage of 

development because it omits a comparison of competence and commitment. 

Competence refers to the "free exercise...of dexterity and 

intelligence in the completion of serious tasks. It is the basis for 

cooperative participation in some segment of the culture" (Erikson, 

1959, p.123). Commitment (Marcia, 1967) refers to the degree of 

personal investment the individual expresses in task completion and 

cooperation. 
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The Erikson Psychosocial Stage Inventory (EPSI) was used by 

Rosenthal, et al. (1981) to measure the respondents' resolution of the 

conflicts associated with the first six psychosocial stages described by 

Erikson. While the subjects had progressed only as far as stage four, 

all six subscales were utilized. Rosenthal, et al. (1981) in comparing 

9- and 11-year-old subjects reported that the older students scored 

significantly higher in the positive direction on each of the subscales 

than the younger students. Each subscale showed alpha coefficients that 

increased substantially with removal of one question from each of the 

subscales affected. They suggested that further work in re-wording of 

the items in question would alleviate ambiguities. Items 20, 44, 46, 

52, and 62 were reworded for use in the present study. An examination 

was made of the differences between sexes and older and younger 

respondents. As was expected, older students scored higher in the 

positive direction of the subscales. There were no significant 

interactions between grade level and sex on any subscale. In another 

study (Rosenthal, Moore, & Taylor, 1982), there were sex differences 

relating to traditional traits (instrumental and expressive), with males 

scoring higher on autonomy and initiative and females scoring higher on 

intimacy. Again there were no significant interactions between grade 

level and sex. These results are consistent with other studies (e.g., 

Caillet & Michael, 1983) that have shown agreement with Erikson's (1963, 

1968) theory of personality development that suggests no differences 

between males and females with respect to type and degree of 

psychosocial development except for the identity and intimacy stages. 
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Marcia (1966, 1967) described four identity statuses that may occur 

in adolescence during Erikson's fifth stage. Identity versus Identity 

Confusion stage. Using an interview and a concept attainment task 

measure, Marcia assessed the presence or absence of crisis and the 

extent of commitment in the participants and defined four statuses in 

males: (a) Identity Achievement; (b) Moratorium; (c) Foreclosure; and 

(d) Identity Diffusion. Identity Achievement and Identity Diffusion are 

the polar alternatives inherent in Erikson's theory. Intermediate in 

the distribution are Moratorium (in crisis with vague commitments) and 

Foreclosure (no experience of crisis but experiencing commitment). 

Hodgson (Hodgson & Fischer, 1979) revised Marcia's (1966) Identity 

Status Inverview to measure identity development in males and females. 

A section on sex role ideology was added and a more precise rating 

manual was developed to increase rating reliability. 

In studying the fifth stage of development, Marcia (1966) used an 

interview technique in which subjects were included in 1 of 4 identity 

statuses according to the presence of crisis and commitment in the areas 

of occupation and ideology. Performance on a stressful concept-attainment 

task, patterns of goal setting, authoritarianism, and vulnerability to 

self-esteem change were also considered. 

In sum, the EPSI (Rosenthal, et al., 1981) may provide only a partial 

description of development in the fourth stage. Following Marcia's 

(1966) and Hodgson's (Hodgson & Fischer, 1979) approach, an interview 

technique may more completely describe preadolescents' development in 

the Industry vs. Inferiority stage. 
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It is from this framework that a group of fifth through eighth grade 

students were studied. Through an interview and questionnaire concerning 

developemntal level and a questionnaire concerning self-esteem, the 

study placed preadolescents in one of four statuses according to two 

dimensions, competence and commitment, and related earlier development 

to later development in industry (Erikson, 1959; Payne & Becker, 1979; 

Vaillant & Vaillant, 1981). 

The four industry statuses were attained according to the presence 

or absence of competence and the degree of commitment to 

industriousness. The inferior status refers to individuals who are 

neither committed to completion of tasks nor who have apparent 

sufficient dexterity and/or intelligence for task completion. The 

resolute status describes the individual who is committed to task 

completion and cooperation yet who has little competence for the work. 

The dilettante status refers to those individuals who seem to be 

competent yet who have no personal investment in task completion or 

cooperation. Individuals in the industrious status have both the 

ability to exercise dexterity and intelligence and the personal 

investment necessary to cooperate and complete tasks. 

It is possible that a fifth status could arise representing the 

individual who is entirely committed to work as the only obligation and 

who may become the perfectionist or slave to those in power (Erikson, 

1963). 

Summary 

An effective method of placing preadolescent males and females in 

Erikson's fourth stage of development should be designed with several 
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points in mind. The necessity of assessing the twin dimensions 

(competence and commitment) of this stage precludes the use of 

unidimensional measures only. The preadolescent must be assessed in all 

areas of the work that is done by the group--the skills that must be 

acquired in order to work well within society--in light of the 

individual's competence for the work and commitment to the task at hand. 

Previous research (Phillips, 1984; Vaillant & Vaillant, 1981) indicated 

that preadolescents should, by age 12 or 13, have attained competence in 

such areas as regular part-time jobs, household chores, participation in 

extracurricular clubs/sports, school grades relative to IQ, ability to 

plan and to make the best of the environment, and regular school 

participation in activities. 

Therefore, an interview that probed for accomplishment or competence 

in these areas plus extent of commitment would be appropriate. The 

results of the interview would allow placement of individuals in one of 

the four categories for stage four. Use of paper-and-penci1 tests of 

the EPSI development should allow for comparison of individual's 

previous development by the industry status. According to theory, valid 

placement of preadolescents into these categories would suggest that 

they should differ in patterns or levels of previous development. In 

addition, consequeces of current development in stage four should be 

noted, such as higher self-esteem on the part of those more advanced in 

stage four. Finally, additional validity for the interview procedure 

may be gained if the preadolescent's status provides for corresponding 

placement on the EPSI fourth stage scores. 
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Hypotheses 

According to Erikson (1959, 1968) each stage must be successfully 

completed before the next stage can be accomplished. Therefore, 

hypothesis one states that there will be a positive relationship between 

scores on the first three stages and scores on the fourth stage as 

measured by the EPSI (Erikson Psychosocial Stage Inventory). 

For the same reason, hypothesis two states that preadolescents who 

are both committed and competent, according to the ISI (Industry Status 

Interview), will score higher on stages one through four of the EPSI 

(Rosenthal, et al., 1981) than those who are neither committed nor 

competent, who will score lower on the EPSI stages one through four. 

Erikson further stated that previous periods of development are 

critical for the individual to demonstrate that the ego at a given stage 

is strong enough to integrate the timetable of the organism with the 

structure of social institutions. Ego strength suggests positive 

self-esteem. Thus the third hypothesis states that there will be a 

positive relationship between scores on the EPSI and self-esteem. 

Hypothesis four states that preadolescents who are both committed 

and competent, according to the ISI, will score higher on the 

Coopersmith Self-Esteem Inventory (Coopersmith, 1967) than those who are 

neither committed nor competent, who will score lowest on the CSEI. 

Results will be examined for possible sex differences between males 

and females, but none are expected. The literature (Freud, 1958; Gallatin, 

1975; Rosenthal, et al., 1981) suggests sex differences, but these were 

found across age ranges rather than within a stage or one age group. 



CHAPTER II 

METHOD 

Subjects 

Twenty-seven fifth through eighth grade students 10-13 years of age, 

were tested. (A letter explaining the general purpose of the study was 

sent to all those who agreed to participate in the study along with an 

informed parental consent form. Consent of the participants was also 

obtained.) Seventeen males and ten females were tested. Requirements 

for use of human subjects not-at-risk were followed. Each subject was 

interviewed individually. The self-report measures were administered 

and the industry status interview conducted. The interview was audio-

taped. 

Measures 

The Coopersmith Self-Esteem Inventory was administered to assess the 

way the preadolescents felt about themselves. The measure contains 26 

items that are related to positive self-esteem and 32 items that are 

related to negative self-esteem. The items are concerned with the 

subjects' self-attitudes in four areas: peers, parents, school, and 

personal interests. In Coopersmith's (1967) report, initial scores of 

87 males and females ranged from 40 to 100, with a mean of 82.3, and 

Standard Deviation of 11.6. The mean score for the 44 males was 81.3, 

S.D. 12.2; the mean score for the 43 females was 83.3, S.D. 16.7. The 

difference between mean scores of males and females was not significant. 
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The scores for 1,748 children tested later were somewhat lower, but the 

difference between males and females still was not significant. 

The Erikson Psychosocial Stage Inventory (EPSI) was used to measure 

the respondents' resolution of the conflicts associated with the first 

six psychosocial stages described by Erikson (Rosenthal, et al., 1981). 

While the subjects theoretically had progressed only as far as stage 

four, all six subscales were utilized. Rosenthal, et al. (1981) in 

comparing 9 and 11 year old subjects reported that the older students 

scored significantly higher in the positive direction on each of the 

subscales than the younger students. Each subscale showed alpha 

coefficients increased substantially with removal of one question from 

each of the subscales effected. They suggested that further work in 

re-wording of the items in question would alleviate ambiguities (this 

was done with items 20, 44, 46, 52, and 62 for the present study). An 

examination was made of the differences between sexes and older and 

younger respondents. As was expected, older students scored higher in 

the positive direction of the subscales. There were no significant 

interactions between grade level and sex on any subscale. In another 

study (Rosenthal, et al., 1982), there were sex differences relating 

to traditional traits (instrumental and expressive), with males 

scoring higher on autonomy and initiative and females scoring higher on 

intimacy. Again there were no significant interactions between grade 

level and sex. These results are consistent with other studies (e.g., 

Caillet & Michael, 1983) that have shown agreement with Erikson's (1963, 

1968) theory of personality development that suggests no differences 
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between males and females with respect to type and degree of 

psychosocial development except for the identity and intimacy stages. 

Marcia (1966) developed an interview with adolescents that 

established two dimensions of identity development--commitment and 

crisis. This Identity Status Interview measures identity development 

and places subjects in one of four statuses on the basis of two 

criteria--crisis and commitment in the areas of occupational choice, 

political/religious ideology and sexual ideology- The present study 

developed a similar interview for the purpose of extending Marcia's 

technique to Erikson's stage four. Industry versus Inferiority, and 

preadolescents. The interview seeks to place preadolescents in one 

of five statuses (inferior, dilettante, resolute, industrious, or 

perfectionist) on the basis of two criteria, commitment and competence. 

The interview has been developed according to methods used by Hodgson 

(1977). The following information is assessed: (a) Does the subject 

hold a regular part-time job? How does the subject feel about the job? 

Does the subject consider it an important part of life? (b) Does the 

subject have regular household chores? (c) Does the subject 

participate in extra-curricular clubs/sports? (d) Are the subject's 

school grades appropriate relative to teacher/parent/subject 

expectation? (e) Does the subject participate regularly in school 

activities? and (f) What is the subject's coping capacity--the ability 

to plan and make the best of the environment? Each area of the 

interview includes added questions designed to assess attitude and 

success in the area. Responses were scored on the basis of 

a seven-point Likert scale with the following rank: (a) 0=Not 
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Applicable; (b) l=Strongly Competent; (c) 2=Moderately Competent; (d) 

3=Minimally Competent; (e) 4=Minimally Incompetent; (f) 5=Moderately 

Incompetent; (g) 6=Strongly Incompetent. The same ranking was used for 

scores from Strongly Committed to Strongly Uncommitted. Five unrelated 

scorers rated each interview tape and returned score sheets with scores 

on each area and subject. The raters were trained by the writer and 

consensus was sought on one trial tape. Interrater reliability was 

94-3%. The five rater's scores for each item and subject were averaged 

for analysis. 

Subjects were placed in categories according to median scores 

yielded by frequency distribution. Median score for competence was 

1.242, and for commitment it was 1.228. Subjects below the median on 

competence and commitment were placed in the inferior status. Scores 

below the median on competence and above the median on commitment 

resulted in placement in the resolute status. Above the median scores 

on competence and below on commitment resulted in placement in the 

dilettante status, while above the median scores on both competence and 

commitment placed the subject in the industrious status. 

While there were subjects who placed high in the industrious status, 

none exhibited signs of the "slavery" that would warrant placement in a 

perfectionist status. It was expected that the signs leading to such 

placement would include an over-anxious frame of mind that sought only 

to work for higher and higher achievement in any of the areas of work 

that were examined. Another sign was expected to be exhibited in lower 

self-esteem. A male subject who exhibited high commitment and competence 

was self-disciplined to the point of seeming perfectionism. However, 
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he stated during the interview that he made it a point to stop and play 

with his friends even if all the expected work was not completed. The 

work could be completed at another time. His attitude seemed to 

indicate that "slavery" was not an issue. 



CHAPTER III 

RESULTS 

The results were analysed after collapsing the categories into three 

groups due to small sample size in the two intermediate groups. 

Category one, industrious, contained eleven subjects, five males and six 

females; category two, resolute, contained three subjects, two males and 

one female; category three, dilettante, contained three subjects, two 

males and one female; and category four, inferior, contained ten 

subjects, eight males and two females. Categories two and three were 

collapsed to become one category, mixed. 

There were eleven subjects in the industrious category, six in the 

mixed category, and ten in the inferior category. Those in the inferior 

category were both incompetent and uncommitted and those in the indus

trious category were both committed and competent. A Chi-square on a 

2 x 2 contingency table of hi/lo commitment with hi/lo competence revealed 

a significant degree of association between commitment and competence 

(X2=6.24, £<.05). The contingency table is presented in Table 1. 

Table 2 presents the number of boys and girls and the average age in 

each of the three statuses. Industrious, Mixed, and Inferior. 

Table 3 presents the means, standard deviations, and number of cases 

for the six subscales (trust, autonomy, initiative, industry, identity, 

intimacy) as well as Erikson Psychosocial Stage Inventory, EPSI total 

scores self-esteem, and age. 
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Since the findings in Table 2 pointed to differing distributions of 

males and females across categories of industry, further analyses were 

run in order to test for possible sex and age differences. A two-way 

analysis of variance was performed on the six stages of the EPSI with 

these two independent variables. Age was split at the median (Mdn.=12). 

Neither age nor sex was a significant variable on any of the EPSI 

variables. 

Hypothesis 1 stated that there would be a positive relationship 

between scores on the first three stages and scores on the fourth stage. 

To test this hypothesis Pearson correlations were run between the first 

three stages and the fourth stage scores on the EPSI. The correlations 

from the Pearson correlation coefficients showed that industry was 

significantly and positively correlated with the first three EPSI 

subscales, [K25) = 0.75, p< .001 (trust), ^(25) = 0.76, £< .001 

(autonomy), _r(25) = 0.66, £< .001 (initiative)]. Thus, hypothesis one 

was supported. It should be noted that low correlations were found 

among the earlier stages and the identity and intimacy stages. Such 

findings are to be expected on a preadolescent sample who theoretically 

had not entered these later stages of development. The correlations 

are provided in Table 4. 

Hypothesis two stated that preadolescents who are both committed and 

competent, according to the ISI (Industry Status Interview), will score 

higher on stages one through four of the EPSI than those who are neither 

committed nor competent, who will score lower on the EPSI stages one 

through four. 
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To test hypothesis two, a one-way analysis of variance was performed 

on the EPSI dependent variables trust, autonomy, initiative, and industry 

with the independent variable the ISI category. Industrious, Mixed, or 

Inferior. Industry Status predicted trust (F;(2,24)=3.48,£<.05), autonomy 

( F ; ( 2 , 2 4 ) = 4 . 8 2 , £ < . 0 5 ) , and industry (£(2,24)=6.82,£<.01), but did not 

predict initiative (f(2,24)=1.42,£<.26). However, in the follow-up com

parison between the inferior and industrious categories, initiative 

approached significance with t_(24)=1.61,£<.12. Planned comparisons were 

conducted to test the hypothesis between the Industrious group and the 

Inferior group. Hypothesis two was largely supported in that there were 

significant differences between the Industrious and Inferior groups on 

trust, autonomy, and industry. Means, standard deviations, and results 

of these tests are presented in Table 5. 

Hypothesis three stated that there would be a positive relation 

between scores on the EPSI and self-esteem. To test this hypothesis 

Pearson correlations were run between the EPSI scales and self-esteem 

scores. The correlations from the Pearson correlation coefficients 

showed that EPSI scales of trust, autonomy, initiative, and industry 

were all significantly related to self-esteem. Furthermore, the total 

EPSI score was significantly and positively correlated with self-esteem, 

r(25)=0.44,p<.05. Thus, hypothesis three was supported, showing that a 

successful completion of the crisis of each of the early stages of 

development was related positively to self-esteem (see Table 4 ) . 

Hypothesis four predicted that self-esteem would differ according to 

industry status. In a one-way analysis of variance. Industry Status 

predicted self-esteem (£(2,24)=3.07,£<.05). With planned comparisons 
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between the inferior and industrious categories, self-esteem was 

significant at t_(24)=2.40,£<.05. The means are presented in table 5. 

Thus hypothesis four was supported. 

In addition to using the Industry Categories derived from the ISI, 

an Industry Status category was computed based on the EPSI scores. EPSI 

Industry Status was established by a median split (Mdn.=63.0). Table 6 

presents means, standard deviations, and results of these tests. The 

results using EPSI Industry Status parallel the results using ISI 

Industry Categories. With the EPSI Industry Status the mean differences 

on the Initiative subscale were significant. 

Table 7 presents the 2 x 3 contingency table of the EPSI hi/lo 

statuses and ISI industrious, mixed, and inferior categories. The 

degree of association between the two was significant with 

X2=8.69,p<.05. 
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High 

Competence 

Low 

Table 1 

Contingency Table 
Showing Competence by Commitment 

Commitment 
High Low 

11 

3 

3 

10 

Table 2 

Number of Girls and Boys and Average Age 
in Industry Statuses 

Industry Status 
Industrious Mixed Inferior 

Number of Girls 

Number of Boys 

Average Age 

5 

11.73 

4 

11.67 

8 

12.20 



Table 3: 

Number of Cases, Means, Standard Deviations 
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Variable 

Trust 

Autonomy 

Initiative 

Industry 

Identity 

Intimacy 

EPSI 

Self Esteem 

Age 

N. of 

27 

27 

27 

27 

27 

27 

27 

27 

27 

Cases Mean 

54.29 

64.89 

62.70 

62.22 

49.55 

41.48 

335.15 

101.56 

11.89 

Standard Deviation 

8.75 

5.92 

6.56 

8.19 

14.46 

15.07 

32.35 

6.95 

0.97 
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Table 5 

Group Means and Standard Deviations for Industry Status Interview 
Categories, EPSI Stages, Self-Esteem, Age, and Sex 

Trust 

Autonomy 

Initiative 

Industry 

Self-esteem 

Age 

Sex 

Matching supe 
* p<.05 
** p<.01 

Category I 
Industrious 

Mean 

57.633 

68.00^ 

64.55 

67.823 

105.183 

11.72 

1.55 

rscripts in 

S.D. 

8.66 

1.73 

6.36 

5.99 

3.82 

1.19 

0.52 

a row are 

Category II 
Mixed 

Mean 

57.00 

65.67 

63.83 

60.67 

100.17 

11.67 

1.33 

S.D. 

6.69 

6.28 

6.88 

8.14 

8.75 

0.82 

0.52 

significant by pi 

Category III 
Inferior 

Mean 

49.003 

61.003 

60.00 

57.003 

98.403 

12.20 

1.20 

S.D. 

7.94* 

4.81* 

1.42 

6.82*' 

3.07* 

0.79 

0.42 

anned contrast. 
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Table 5 

Group Means and Standard Deviations for EPSI Groups, EPSI Stages, 
Total EPSI, and Self-Esteem 

Trust 

Autonomy 

Initiative 

Industry 

Identity 

Intimacy 

Total EPSI 

Self-Esteem 

Low 
Indus 

Mean 

48.93 

61.50 

59.64 

55.79 

50.43 

44.21 

320.50 

97.50 

try 
S.D. 

7.45 

6.59 

5.63 

5.62 

14.63 

14.24 

30.32 

6.76 

High 
Industry 

Mean 

60.08 

68.54 

66.00 

69.15 

48.61 

38.54 

350.92 

105.92 

S.D. 

5.99 

1.05 

6.00 

3.26 

14.81 

15.93 

27.42 

3.90 

F ratio 

18.18 

14.42 

8.06 

55.97 

.10 

.95 

7.44 

15.36 

P 

.001 

.001 

.01 

.001 

NS 

NS 

.05 

.001 



Table 7 

Contingency Table Showing EPSI Statuses by ISI Categories 
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EPSI STATUS 

ISI CATEGORY 

Industrious 

Mixed 

Inferior 

High Industry Low Industry 

9 

2 

2 

2 

4 

8 



CHAPTER IV 

DISCUSSION 

Erikson's (1959, 1963, 1968) theoretical propositions have had wide 

influences on understanding and further theorizing in areas of child 

development, adolescence, adulthood, and aging. Child-rearing and 

educational and clinical practice have been influenced, both implicitly 

and explicitly, by this stage model of development. Despite this 

influence, Erikson's theoretical constructs are often complex, vague, 

and overlapping, presenting many problems for researchers in operation

al ization and measurement (Rosenthal, et al., 1980, 1981). Yet these 

constructs are meaningful in that they provide a framework from which 

future research may further clarify the stages that Erikson has proposed, 

The present study developed an interview procedure: (a) to provide 

an elaboration of development at the fourth stage, and (b) to locate 

preadolescents in one of four identified industry statuses according to 

the twin dimensions of competence and commitment. By breaking down 

Erikson's fourth stage. Industry versus Inferiority, into a 

multidimensional construct based on competence and commitment, the 

present study has sought to further the understanding of the complex 

manner in which preadolescents develop. 

Erikson (1959, 1963, 1968) maintained that each stage must be 

successfully completed before the next stage can be accomplished. 

Hypothesis one stated that there would be a significant and positive 

37 
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relationship between the first three stages, trust, autonomy, and 

initiative, and the fourth stage, industry. Support for this hypothesis 

by correlational analysis further suggests that successive stages of 

development also depend upon the successful completion of the first four 

stages. These findings are consistent with other research dealing with 

antecedents of developmental stages (Rosenthal, et al., 1980, 1981; 

Snarey and Vaillant, 1985; Vaillant and Vaillant, 1981). 

Hypothesis two proposed a direct relationship between scores on the 

ISI (Industry Status Interview) and the EPSI (Erikson Psychosocial Stage 

Inventory scales). Analysis of variance supported this hypothesis for 

the most part. The lack of a strong relationship between initiative and 

the ISI categories may indicate that issues of the third stage still 

exert considerable influence. Thirty-seven percent of the subjects 

ranked in the inferior status of the ISI. It is possible that while 

those subjects were already into the industry stage, they had not yet 

developed sufficient initiative to rank higher in the fourth stage. In 

other words, they were at the beginning of the stage and would continue 

to develop a stronger sense of initiative as they likewise developed a 

stronger sense of industry. Furthermore, the strong relationship 

between the first two stages and industry indicate completion of the 

first two stages and noninterference of the crises associated with them. 

For example, the relationship indicated that the subjects had developed 

a strong enough sense of trust and autonomy to allow them to test their 

competencies and commitment in an industrious orientation. There was 

not a significant difference between the inferior and industrious 

categories in the third stage. Initiative. This finding indicates that 
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some of the subjects who fell in the industrious category also had not 

fully completed the initiative stage, thus pulling the scores down to 

nonsignificant levels. In sum, support for hypothesis two offers 

validation for the interview procedure since the preadolescents' status 

corresponds with placement on the EPSI fourth-stage scores (Rosenthal, 

et al., 1981). A larger sample size in future research would allow for 

more complete analysis of the resolute and dilettante categories. 

Ego-strength has been shown to be a necessary component for the 

successful completion of the stages (Erikson, 1959, 1963, 1969; Snarey & 

Vaillant, 1985; Vaillant & Vaillant, 1981). Other research (Erikson, 

1959; Gallatin, 1975; Payne & Becker, 1970) pointed out the upheaval that 

accompanies the transition through the fourth stage. This upheaval 

transfers the preadolescent from childhood toward a place in the economic 

structure of society where the individual is at last allowed to identify 

with parents as workers and "tradition bearers rather than as sexual and 

familial beings" (Erikson, 1959, p.128). Rather than turning the passive 

into active in infantile fantasy and play, the preadolescent experiences 

the inner need for activity, practice, and work completion in order to 

meet the corresponding demands and opportunities in social reality. The 

preadolescent strives to be successful while at the same time being 

acutely aware of the audience that is continually perceived as watching 

and judging (Erikson, 1959). At this point, self-concept, or more 

precisely, self-esteem must be found to be sufficient for continued 

development. The third hypothesis proposed a strong, positive 

relationship between scores on the EPSI and self-esteem. Significant 

and positive correlations on the Pearson correlation coefficients 
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supporting this hypothesis lend further credence to ego-strength and 

positive self-concept as being essential elements in consistent progress 

through developmental stages. 

Further, the fourth hypothesis proposed a strong, positive 

relationship between competence and commitment according to the ISI, and 

self-esteem. The significant relationships between the statuses and 

self-esteem adds further support to the ego-strength element of 

development. Those with high self-esteem work to maintain it; those with 

low self-esteem strive to improve it. Success will indirectly raise 

self-esteem, since what we think of ourselves is usually influenced by 

what others think of us (Elliott, 1982). 

The results of this study indicate that preadolescents can be 

assessed in terms of competence and commitment with regard to Erikson's 

fourth stage of development. Industry versus Inferiority (Erikson, 

1959), by means of the Industry Status Interview. 

The Erikson Psychosocial Stage Inventory (Rosenthal, et al., 1981; 

Rosenthal, et al., 1982) allows for considerable mapping of development 

along one dimension and across six stages. The Industry Status 

Interview has been shown in the present study to approximate closely the 

results of the EPSI, but with a more in-depth and complete description 

of development within rather than across the stage. 

Future research should furnish additional validity for the Industry 

Status Interview. Internal validity has been initially established 

within this study as shown by the positive and significant relationships 

between the ISI categories, the EPSI subscales and statuses, and 

self-esteem. With the positive correlations and relationships between 
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the ISI and EPSI, external validity also has been shown to be strongly 

probable. The EPSI has been validated (Rosenthal, et al., 1981, 1982) 

with populations in Australia and New Zealand with sub-groups from Greek 

and Italian immigrants to Australia. Further research with divergent 

populations would establish stronger external validity for the ISI. 

Construct validity also has been initiated in the present study, as the 

significant relationships between the ISI and EPSI indicate that the 

questions on the ISI elicit the information necessary for validation of 

the measure. 

Implications for Future Use of the ISI 

Of the twenty-seven subjects who took part in the present study, 

several were remarkable. As has already been discussed, one ranked at 

the top of the Industrious category, but this ranking did not seem to 

present a problem. The subject felt no need to become a perfectionist 

in whom the need to continue working at all costs impaired social 

functioning. Another subject was a person who ranked in the Inferior 

category. A few months after the interview, this subject was admitted 

to a psychiatric hospital for treatment of severe emotional problems. 

With the above recommended validation, the Industry Status Inverview 

could become a useful diagnostic tool for the enhancement of development 

in educational and clinical settings. Persons who seem to be "stuck" in 

the fourth stage may, in fact, benefit from strategies enhancing 

development in the third stage. Placing subjects within the fourth 

stage according to competence and commitment will allow for clearer 

delineation and more precise placement. Such placement should in turn 
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permit qreater ease in dealing with problems that may arise in the 

development of preadolescents. For example, programs designed to teach 

parents and school personnel the benefits of the enhancement of 

development could be of primary importance. Preadolescents who are 

"stuck" in the Dilettante Status, for example, could benefit from 

training programs both in initiative and commitment strategies designed 

to aid in the achievement of a healthy balance within the Industry 

stage. Programs for the enhancement of the Industry stage could set the 

stage for a more successful journey into identity formation and aduldhood. 

Even though there was a strong association between commitment and 

competence (Table 1), there is a need for further research to determine 

the necessity of retaining the two intermediate statuses. Resolute and 

Dilettante. Previous research (Marcia, 1966; Hodgson & Fischer, 1979) 

supports the development of the interview method for the indentification 

of the presence or absence of the twin dimensions of competence and 

commitment. The small number of subjects in the present study did not 

allow for a full examination of the two areas. The equal size of the 

two intermediate statuses indicates the possibility that a larger sample 

could lead to more complete picture of the Industry versus Inferiority 

Stage. 

The Industry Status Inverview is in its beginning stages at the 

present time. Future research is needed to establish if the items within 

the interview are reliable. Item analysis should be done to establish 

how each item relates to the overall picture of the interview. Further, 

I.Q. scores and GPA's for the subjects were not available for this study. 

Such scores could be important in future studies validating the ISI. 
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INSTRUCTIONS 

Please tell us about yourself by circling the number of the best 
answer to each question. The best answer is the one which is closest to 
the way you are. The answers are not right or wrong, only true or not 
true for you. 

Here is an example: You are: 

1. 
2. 
3. 
4. 

Earthperson 
Martian 
Klingon 
Vulcan 

You would circle the 1 to show you are an Earthperson. 

Please work yery quickly and \/ery accurately. It is important to 
answer every item. If a question is confusing or you're not sure of 
your answer, answer the best you can. 

Thank you. 

1. Your grade in school 

1 
2 
3 
4 

5th 
6th 
7th 
8th 

2. Your age:_ 
(birthdate 

years(write in) 
) 

3. Your sex: 

1 
2 

Male 
Female 

4. Your race: 

1 
2 
3 
4 
5 
6 

Black/Negro 
Chicane 
American Indian 
Oriental 
White/Caucasian 
Other 

5. Which Child are you? 

1 
2 
3 
4 

Only child 
First born 
Middle child 
Last born 

6. Who do you live with? 

1 mother and father 
2 one parent 
3 a parent and a step-parent 
4 other 

how you 
) in 

Please mark statements 1-58 in the 
following way: 
If the statement describes 

usually feel, put a check ( 
the column, "Like Me" 
If the statement does not describe 

how you usually feel, put a check 
( ) in the column, "Unlike Me." 
There are no right or wrong answers 

Like Unlike 
Me Me 

1. 

2. 

3. 

I spend a lot of 
time daydreaming. 

I'm pretty sure 
of myself. 

I often wish I were 
someone else. 

(Go to next page) 
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Like Me Unlike Me 

4. I'm easy to like 

5. My parents and I have a lot of fun 
together. 

6. I never worry about anything. 

7. I find it very hard to talk in front 
of the class. 

8. I wish I were younger. 

9. There are lots of things about myself 
I'd change if I could. 

10. I can make up my mind without too much 
trouble. 

11. I'm a lot of fun to be with. 

12. I get upset easily at home. 

13. I always do the right thing. 

14. I'm proud of my school work. 

15. Someone always has to tell me what to do. 

16. It takes me a long time to get used to 
anything new. 

17. I'm often sorry for the things I do. 

18. I'm popular with kids my own age. 

19. My parents usually consider my feelings. 

20. I'm never unhappy. 

21. I'm doing the best work that I can. 

22. I give in very easily. 

23. I can usually take care of myself. 

24. I'm pretty happy. 

25. I would rather play with children younger 
than me. 
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26. My parents expect too much of me. 

27. I like everyone I know. 

28. I like to be called on in class. 

29. I understand myself. 

30. It's pretty tough to be me. 

31. Things are all mixed up in my life. 

32. Kids usually follow my ideas. 

33. No one pays much attention to me at home. 

34. I never get scolded. 

35. I'm not doing as well in school as I'd 
1 ike to. 

36. I can make up my mind and stick to it. 

37. I really don't like being a boy/girl. 

38. I have a low opinion of myself. 

39. I don't like to be with other people. 

40. I'm never shy. 

41. There are many times when I'd like to 
leave home. 

42. I often feel upset in school. 

43. I often feel ashamed of myself. 

44. I'm not as nice looking as most people. 

45. If I have something to say, I usually say it. 

46. Kids pick on me very often. 

47. My parents undrstand me. 

48. I always tell the truth. 

49. My teacher makes me feel I'm not good enough 

Like Me Unlike Me 
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50. I don't care what happens to me. 

51. I'm a failure. 

52. I get upset easily when I'm scolded. 

53. Most people are better liked than I am. 

54. I usually feel as if my parents are pushing me 

55. I always know what to say to people. 

56. I often get discouraged in school. 

57. Things usually don't bother me. 

58. I can't be depended on. 

Like Me Unlike Me 

The following statements describe things you may either agree with 
or disagree with. Circle the number that shows how much you agree or 
disagree that a statement is true of you or not true of you. ^ 

Agree Completely = 6 
Agree A Lot = 5 
Agree A Little = 4 
Disagree A Little = 3 
Disagree A Lot = 2 
Disagree Completely = 1 

1. I am able to take things as they come. 

2. I can't make sense of my life. 

3. I wish I had more self-control. 

4. I get embarrassed when someone begins to 
tell me personal things. 

5. I can't make up my own mind about things 

6. I change my opinion of myself a lot. 

7. I am able to be first with new ideas. 

8. I'm never going to get on in this world. 
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16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

24, 
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9. I'm ready to get involved with a special 

person. 6 

10. I've got a clear idea of what I want to be. 6 

11. I feel mixed up. 6 

12. I find the world a very confusing place. 6 
13. I know when to please myself and when to 

please others. 6 

14. The important things in life are clear to 
me. 6 

15. I don't seem to be able to achieve my 
ambitions. 6 

I don't seem to have the ability that most 

others have got. 6 

I've got it together. 6 

I know what kind of person I am. 6 

I worry about losing control of my 

feelings. 6 

I don't have very many doubts about myself 6 

I rely on other people to give me ideas. 6 
I don't enjoy working. 6 
I think I must be basically bad. 

Other people understand me. 

6 

6 
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25. I'm a hard worker. 

26. I feel guilty about many things. 

27. I'm warm and friendly. 

28. I really believe in myself. 

29. I can't decide what I want to do with my 
life. 6 5 4 3 2 

30. It's important to me to be completely open 

with my friends. 6 5 4 3 2 

31. I find that good things csever last long. 6 5 4 3 2 

32. I feel I am a useful person to have around. 6 5 4 3 2 

33. I keep what I really think and feel to 
myself. 6 5 4 3 2 

34. I'm an energetic person who does lots of 

things. 6 5 4 3 2 

35. I'm trying hard to achieve my goals. 6 5 4 3 2 

36. Things and people usually turn out well 
for me. 6 5 4 3 2 

37. I have a strong sense of what it means to 
be male/female. 6 5 4 3 2 

38. I think the world and people in it are 
basically good. 6 5 4 3 2 

39. I am ashamed of myself. 6 5 4 3 2 
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40. I'm good at my work. 

41. I think it's crazy to get too involved 
with people. 

42. People are out to get me. 

43. I like myself and am proud of what I 
stand for. 

44. I don't really know who I am 

45. I can't stand lazy people. 

46. I can choose not to do things I shouldn't 
do. 

47. I find myself expecting the worst to 
happen. 

48. I care deeply for others. 

49. I find I have to keep up a front when 
I'm with people. 

50. I find myself denying things even though 
they are true. 

51. I don't really feel involved. 

52. I waste a lot of my time messing around. 

53. I'm as good as other people. 

54. I like to make my own choices. 

55. I don't feel confident of my judgment. 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 
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56. I'm basically a loner. 

57. I cope very well. 

58. I'm not much good at things that need 
brains or skill. 

59. I have a close physical and emotional 
relationship with another person. 6 

60. I stick with things until they're finished. 6 

61. I'm a follower rather than a leader. 6 

62. I can do things for myself 6 

63. I find it hard to make up my mind. 6 

64. I trust people. 6 

65. I like my freedom and don't want to be 

tied down. 6 

66. I like new adventures. 6 

67. I prefer not to show too much of myself 

to others. 6 

68. I don't get things finished. 6 

69. I like finding out about new things 

or places. 6 
70. I don't get much done. 6 
71. Being alone with other people makes me 

feel uncomfortable. 6 

72. I find it easy to make close friends. 6 

6 5 4 3 2 

6 5 4 3 2 

6 5 4 3 2 
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Item 
No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

Polarity 
of Item 

-

+ 

-

+ 

+ 

+ 

-

-

-

+ 

+ 

-

+ 

+ 

-

-

-

+ 

+ 

+ 

+ 

— 

Coopersmith 

Item 
No. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 

38. 

39. 

40. 

41. 

42. 

43. 

44. 

SCORING KEY 

Self-Esteem 

Polarity 
of Item 

+ 

+ 

-

-

+ 

+ 

+ 

-

-

+ 

-

+ 

-

+ 

-

-

-

-

+ 

-

-

-

Inventory 

Item 
No. 

45. 

46. 

47. 

48. 

49. 

50. 

51. 

52. 

53. 

54. 

55. 

56. 

57. 

58. 

Polarity 
of Item 

+ 

-

+ 

-

-

-

-

-

-

-

+ 

-

+ 

-
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Item 
No. 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

21. 

22. 

23. 

Eri 

Scale 

Autonomy 

Autonomy 

Trust 

Intimacy 

Autonomy 

Identity 

Initiative 

Autonomy 

Intimacy 

Identity 

Identity 

Trust 

Autonomy 

Identity 

Industry 

Initiative 

Identity 

Identity 

Trust 

Trust 

Initiative 

Industry 

Initiative 

SCORING 

kson Psychosocial 

Polarity 
of Item 

-

-

-

-

-

-

-

-

-

-

-

-

-

-

KEY 

Stage 

Item 
No. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 

38. 

39. 

40. 

41. 

42. 

43. 

44. 

45. 

46. 

Inventory 

Polarity 
Scale of Item 

Trust 

Industry 

Initiative 

Intimacy 

Autonomy 

Identity 

Intimacy 

Trust 

Industry 

Intimacy 

Initiative 

Industry 

Trust 

Identity 

Trust 

Autonomy 

Industry 

Intimacy 

Trust 

Identity 

Identity 

Industry 

Initiative 
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Item 
No. 

47. 

48. 

49. 

50. 

51. 

52. 

53. 

54. 

55. 

56. 

57. 

58. 

59. 

Scale 

Trust 

Intimacy 

Identity 

Initiative 

Identity 

Industry 

Trust 

Autonomy 

Autonomy 

Intimacy 

Initiative 

Industry 

Intimacy 

Polarity 
of Item 

-

-

-

-

-

-

-

-

Item 
No. 

60. 

61. 

62. 

63. 

64. 

65. 

66. 

67. 

68. 

69 

70. 

71. 

72. 

Scale 

Industry 

Initiative 

Autonomy 

Autonomy 

Trust 

Autonomy 

Initiative 

Intimacy 

Industry 

Initiative 

Industry 

Intimacy 

Intimacy 

Polarity 
of Item 

-

-

-

-

-

-
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ITEMS FOR SUBSCALE "TRUST" OF EPSI 

(scoring reversals indicated by asterisk) 

3. I wish I had more self-control* 

12. I find the world a very confusing place* 

19. I worry about losing control of my feelings* 

20. I don't have very many doubts about myself (edited for questionnaire) 

24. Other people understand me 

31. I find that good things never last long* 

36. Things and people usually turn out well for me 

38. I think the world and people in it are basically good. 

42. People are out to get me* 

47. I find myself expecting the worst to happen* 

53. I'm as good as other people 

64. I trust people 

Eriskonian stage: Trust-mistrust 



ITEMS FOR SUBSCALE "AUTOMONY" OF EPSI 

(scoring reversals indicated by asterisk) 
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1. 

2. 

5. 

8. 

13. 

28. 

39. 

54. 

55. 

62. 

63. 

65. 

am able to take things as the come 

can't make sense of my life* 

can't make up my own mind about things* 

'm never going to get on in this world* 

know when to please myself and when to please others 

really believe in myself 

am ashamed of myself* 

like to make my own choices 

don't feel confident of my judgment* 

can do things for myself (edited for questionnaire) 

find it hard to make up my mind* 

like my freedom and don't want to be tied down 

Eriksonian stage: Autonomy-shame 
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ITEMS FOR SUBSCALE "INITIATIVE" OF EPSI 

(scoring reversals indicated by asterisk) 

7. I am able to be first with new ideas 

16. I don't seem to have the ability that most others have got* 

21. I rely on other people to give me ideas* 

23. I think I must be basically bad* 

26. I feel guilty about many things* 

34. I'm an energetic person who does lots of things 

46. I can choose not to do things I shouldn't do (edited for 

questionnaire) 

50. I find myself denying things even though they are true* 

57. I cope very wel1 

61. I'm a follower rather than a leader* 

66. I like new adventures 

69. I like finding out about new things or places 

Eriksonian stage: Initiative-guilt 
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ITEMS FOR SUBSCALE "INDUSTRY" OF EPSI 

(scoring reversals indicated by asterisk) 

15. I don't seem to be able to achieve my ambitions* 

22. I don't enjoy working* 

25. I'm a hard worker 

32. I feel I am a useful person to have around 

35. I'm trying hard to achieve my goals 

40. I'm good at my work 

45. I can't stand lazy people 

52. I waste a lot of my time messing around* (edited for questionnaire) 

58. I'm not much good at things that need brains or skill* 

60. I stick with things until they're finished 

68. I don't get things finished* 

70. I don't get much done* 

Eriksonian stage: Industry-inferiority 
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6. 

10. 

11. 

14. 

17. 

18. 

29. 

37. 

43. 

44. 

49. 

51. 

ITEMS FOR SUBSCALE "IDENTITY" OF EPSI 

(scoring reversals indicated by asterisk) 

change my opinion of myself a lot* 

've got a clear idea of what I want to be 

feel mixed up* 

The important things in life are clear to me 

've got it together 

know what kind of person I am 

can't decide what I want to do with my life* 

have a strong sense of what it means to be male/female 

like myself and am proud of what I stand for 

don't really know who I am* (edited for questionnaire) 

find I have to keep up a front when I'm with people* 

don't really feel involved* 

Eriksonian stage: Identity-identity confusion 
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ITEMS FOR SUBSCALE "INTIMACY" OF EPSI 

(scoring reversals indicated by asterisk) 

4. I get embarrassed when someone begins to tell me personal things* 

9. I'm ready to get involved with a special person 

27. I'm warm and friendly 

30. It's important to me to be completely open with my friends 

33. I keep what I really think and feel to myself* 

41. I think it's crazy to get too involved with people* 

48. I care deeply for others 

56. I'm basically a loner* 

59. I have a close physical and emotional relationship with another person 

67. I prefer not to show too much of myself to others* 

71. Being alone with other people makes me feel uncomfortable* 

72. I find it easy to make close friends 

Eriksonian stage: Intimacy-isolation 
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INDUSTRY STATUS INTERVIEW 

Part-time Job 

Do you have a job for pay? (babysitting, lawn work, etc.) 
Is it part-time? 
What kind of job is it? 
How much time to you spend each week at your job? 
Is your employer satisfied with your work? 
How do you know? 
Are you satisfied with your work? Why? 

Do you get things finished that you start? 
How do you feel about working? Do you enjoy it? 
Do you think of your job as something important in your life right 

now? 
How do you feel if you have to do extra work or overtime? 
If you see something at work that needs to be done, but isn't 

usually part of your job, what do you do? 
Would you quit your job if you could? Why? 

Household Chores 

Do you have regular household chores? Indoors/outdoors? 
What are they? 
Do you have an easy time with the chores? Why do you think that is? 
Are your parents satisfied with your work? 
Do your parents ever have you repeat chores to "get them right?" 

How often? 
Do you generally do a good job? 

How do you feel about having chores? 
Do you complete your chores without having to be reminded by your 

parents? 
Do you think that household chores are important? Why? 
How do you feel when your chores are finished? 
How do you feel if extra chores are added? 
Oo you take the responsibility for chores that are not usually given 

to you? (For example: take dirty dishes to the kitchen that 
someone else left out.) 

Extra-curricular Clubs/Sports 

Do you belong to a club of some kind? (Scouts, etc.) 
Does it have to do with school or is it out of school? 
What is the purpose of the club? 
Do you think you contribute a lot to the club? How? 
Have you ever held an office in the club? Did you do a good job in 

the office? 
Do you work well with other club members? 
Do you consider yourself a leader in the club? 
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Do you try to attend all meetings? 
How do you feel about club membership? What kinds of 

responsibilties does it carry? 
Do you stick with jobs until they are finished? Are you usually on 

schedule? 
Would you quit your club to join another club that is considered to 

be a "better group" of people? 

Do you take part in sports at school? Out of school? (football, 
baseball, track, athletics, soccer, little league, etc.) 

What kind of player are you? (star, captain, average?) 
What position(s) do you play? 
How often to you practice? 
Does your coach think you are a good player? How do you know? 

Do you enjoy playing ? 
How do you feel if you don't play well for a few days? What do you 

think causes "down" days? 
How do you feel about the amount of time you spend in practice? 
Is it important to you that you do your best? Why? 
Would you quit sports for any reason? What reasons would you 

consider sufficient? 

School Grades 

What kinds of grades do you make in school? 
Do you think you do as well as you can? Why? 
Are your teachers satisfied with your schoolwork? 
Are your parents satisfied with your schoolwork? 
Who expects more from you regarding your grades? (parents, teacher, 

self) 

Do you always attend school if you are able? 
How do you feel about school in general? Can you tell me why? 
Do you have certain goals for yourself or do you feel that someone 

else is setting goals for you? How do you feel about that? 
When you have assignments that are due at a certain time, do you 

turn them in on time? 
What do you think about quitting school to get a job or to get 

married? Why? 

School Activities/Projects 

What kinds of activities/projects go on at your school other than 
sports? (Drama, art, music, council, garage sales, magazines, 
candy, car washes, etc.) 

Do you take part in any of these activities? Which ones? How? 
Do you feel included by other students and teachers? How? 
Are you good at what you do? 
Do you feel that you are a leader or a follower? Why? 
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Do you have good ideas for activities/projects? 
Do you follow through on projects and activities? How? 
Do you finish what you start regarding these activities/projects? 
How do you feel if others don't keep up their part of these 

activities? 
Do you do all of the preparation required? (learn lines for a play, 

etc.) 
Coping capacity - Ability to Plan and to Make the Best of the 

tnvironment 

Suppose that you and some friends have decided that you want to do a 
project. What kind of project can you think of that might be fun 
(for example: build a fort, work on a puzzle, etc.)? What do you 
think you need to do in order to get ready? What kinds of 
materials will you need? What about a place, time, etc.? 

Suppose that you were ready to begin a project and found that some 
of your materials were the wrong kind and you were not able to 
replace them with the right kind. What would you do in that 
case? 

If you had planned a project, such as a picnic out-of-doors, and the 
weather suddenly turned bad forcing you indoors, what would you 
do? How do you think you would feel in this case? 

Can you tell me of some project that you wanted to complete at one 
time and had something happen to mess it up? What did you do? 
How did you feel? 

In situations like the ones we just talked about, how would you feel 
if the other people just gave up and stopped trying to solve 
the problems? 

Do you enjoy solving problems like these? 
Do you usually find a way to solve problems? How do you feel when 

that happens? ^-^ -^ 
Would you say that you usually keep on working on a problem until it 

is solved? 
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RATING MANUAL FOR THE 
INDUSTRY STATUS INTERVIEW 

Part-time Job 

Question from Interview 

For Competence 

Do you have a job for pay? 
(Babysitting lawn work, 
etc.) 
Is it part-time? 
How much time do you spend each 
week at your job? 
Is your employer satisfied with 
your work? How do you know? 
Are you satisfied with your work? 
Why? 

Do you get things finished that 
you start? 

Criteria for Rating 

Rating Scale 

Score each response on the 
following scale: 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 
2=Moderately Competent 

(Yes, sometimes) 
3=Minimally Competent 

(Not often, but occasionally) 
4=Minimally Incompetent 

(Seldom) 
5=Moderately Incompetent 

(Hardly ever) 
6=Strongly Incompetent 

(Never) 

For Commitment 

How do you feel about working? 
Do you enjoy it? 

Do you think of your job as 
something important in your life 
right now? 

How do you feel if you have to 
do extra work or overtime? 
If you see something at work 
that needs to be done, but isn't 
usually a part of your job, what 
do you do? Why? 

Would you quit your job if you 
could? Why? 

0=Not applicable 
l=Strongly Committed 

(Yes, always) 
2=Moderately Committed 

(Yes, sometimes) 
3=Minimally Committed 

(Not often, but occasionally) 
4=Minimally Uncommitted 

(Seldom) 
5=Moderately Uncommitted 

(Hardly ever) 
6=Strongly Uncommitted 

(Never) 

Household Chores 

For Competence 

Do you have regular household 
chores? Indoors/Outdoors? 

What are they? 
Do you have an easy time with the 
chores? Why do you think that 
is? 

Score each response on 
following scale: 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 

the 
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Question from Interview 

For Competence 

Household Chores (cont.) 

Criteria for Rating 

Rating Scale 

Are your parents satisfied with 
your work? 
Do your parents ever have you 
repeat chores to "get them 
right?" How often? 

Do you generally do a good job? 

For Commitment 

How do you feel about having chores? 
Do you complete your chores without 
having to be reminded by your 
parents? 

Do you think that household chores 
are important? Why? 

How do you feel when your chores 
are finished? 

How do you feel if extra chores 
are added? 

Do you take the responsibility 
for chores that are not usually 
given to you? (For example: take 
dirty dishes to the kitchen that 
someone else left out.) 

2=Moderately Competent 
(Yes, sometimes) 

3=Minimally Competent 
(Not often, but occasionally) 

4=Minimally Incompetent 
(Seldom) 

5=Moderately Incompetent 
(Hardly ever) 

6=Strongly Incompetent 
(Never) 

0=Not applicable 
l=Strongly Committed 

(Yes, always) 
2=Moderately Committed 

(Yes, sometimes) 
3=Minimally Committed 

(Not often, but occasionally) 
4=Minimally Uncommitted 

(Seldom) 
5=Moderately Uncommitted 

(Hardly ever) 
6=Strongly Uncommitted 

(Never) 

Extra Curricular Clubs/Sports 

For Competence (Clubs) 

Do you belong to a club of some 
kind? (Scouts, etc.) 

Does it have to do with school 
or is it out of school? 

What is the purpose of the club? 
Do you think that you contribute 
a lot to the club? How? 

Have you ever held an office in 
the club? Did you do a good 
job in the office? 
Do you work well with other 
club members? 

Do you consider yourself a 
leader in the club? 

Score each response on the 
following scale: 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 
2=Moderately Competent 

(Yes, sometimes) 
3=Minimally Competent 

(Not often, but occasionally) 
4=Minimally Incompetent 

(Seldom) 
5=Moderately Incompetent 

(Hardly ever) 
6=Strongly Incompetent 

(Never) 
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Extra Curricular Clubs/Sports (cont.) 

Question from Interview Criteria for Rating 

For Commitment 

Do you try to attend all meetings? 
How do you feel about club 
membership? What kinds of 
responsibilities does it carry? 

Do you stick with jobs until they 
are finished? Are you usually 
on schedule? 

Would you quit your club to join 
another club that is considered 
to be a "better group" of people? 

0=Not applicable 
l=Strongly Committed 

(Yes, always) 
2=Moderately Committed 

(Yes, sometimes) 
3=Minimally Committed 

(Not often, but occasionally) 
4=Minimally Uncommitted 

(Seldom) 
5=Moderately Uncommitted 

(Hardly ever) 
6=Strongly Uncommitted 

(Never) 

For Competence (Sports) 

Do you take part in sports at 
school? Out of school? 
(Football, baseball, track, 
athletics, soccer, little 
league, etc.) 

What kind of player are you? 
(Star, captain, average) 

What position(s) do you play? 
How often do you practice? 
Does your coach think that you 
are a good player? How do you 
know? 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 
2=Moderately Competent 

(Yes, sometimes) 
3=Minimally Competent 

(Not often, but occasionally) 
4=Minimally Incompetent 

(Seldom) 
5=Moderately Incompetent 

(Hardly ever) 
6=Strongly Incompetent 

(Never) 

For Commitment (Sports) 

Do you enjoy playing __? 
How do you feel if you don't play 
well for a few days? What do you 
think causes "down" days? 

How do you feel about the amount of 
time you spend in practice? 
Is it important to you that you do 
your best? Why? 

Would you quit sports for any reason? 
What reasons would you consider 
sufficient? 

0=Not applicable 
l=Strongly Committed 

(Yes, always) 
2=Moderately Committed 

(Yes, sometimes) 
3=Minimally Committed 

(Not often, but occasionally) 
4=Minimally Uncommitted 

(Seldom) 
5=Moderately Uncommitted 

(Hardly ever) 
6=Strongly Uncommitted 

(Never) 
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School Grades 

Question from Interview 

For Competence 

What kinds of grades do you make in 
school? 

Do you think you do as well as you 
can? Why? 

Are your teachers satisfied with 
your schoolwork? 

Are your parents satisfied with 
your schoolwork? 
Who expects more from you regarding 
your grades? 

Criteria for Rating 

Rating Scale 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 
2=Moderately Competent 

(Yes, sometimes) 
3=Minimally Competent 

(Not often, but occasionally) 
4=Minimally Incompetent 

(Seldom) 
5=Moderately Incompetent 

(Hardly ever) 
6=Strongly Incompetent 

(Never) 

For Commitment 

Do you always attend school if you 
are able? 

How do you feel about school in 
general? Can you tell me why? 

Do you have certain goals for 
yourself or do you feel that 
someone else is setting goals for 
you? How do you feel about that? 

When you have assignments that are 
due at a certain time, do you turn 
them in on time? 

What do you think about quitting 
school to get a job or to get 
married? Why? 

0=Not applicable 
l=Strongly Committed 

(Yes, always) 
2=Moderately Committed 

(Yes, sometimes) 
3=Minimally Committed 

(Not often, but occasionally) 
4=Minimally Uncommitted 

(Seldom) 
5=Moderately Uncommitted 

(Hardly ever) 
6=Strongly Uncommitted 

(Never) 

School Activities/Projects 

For Competence 

What kinds of activities/projects 
go on at your school other than 
sports? (Drama, art, music, council, 
garage sales, magazines, candy, car 
washes, etc.) 
Do you take part in any of these 
activities? Which ones? How? 

Do you feel included by other students 
and teachers? How? 

Are you good at what you do? 
Do you feel that you are a leader or 
a follower? Why? 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 
2=Moderately Competent 

(Yes, sometimes) 
3=Minimally Competent 

(Not often, but occasionally) 
4=Minimany Incompetent 

(Seldom) 
5=Moderately Incompetent 

(Hardly ever) 
6=Strongly Incompetent 

(Never) 
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School Activities/Projects (cont.) 

For Commitment 

Do you have good ideas for activities/ 0=Not applicable 
projects? l=Strongly Committed 

Do you follow through on projects and (Yes, always) 
activities? 2=Moderately Committed 

Do you finish what you start regarding (Yes, sometimes) 
projects and activities? 3=Minimally Committed 

How do you feel if others don't keep (Not often, but occasionally) 
up their part of these activities? 4=Minimally Uncommitted 

Do you do all the preparation (Seldom) 
required? (Learn lines for a play, 5=Moderately Uncommitted 
etc.) (Hardly ever) 

6=Strongly Uncommitted 
(Never) 

Coping Capacity 
Ability to Plan and to Make the Best of the Environment 

For Competence and Commitment 

1. Suppose that you and some friends have decided that you want to 
do a project. (For example, build a fort, work a puzzle, etc.) What 
kind of project can you think of that might be fun? What do you think 
you need to do in order to get ready? What kinds of materials will you 
need? What about a place, time, etc.? 

2. Suppose that you were ready do begin a project and found that 
some of your materials were the wrong kind and you were not able to 
replace them with the right kind. What would you do in that case? How 
do you think you would feel? 

3. If you had planned a project, such as a picnic out-of-doors, and 
the weather suddenly turned bad, forcing you indoors, what would you do? 
How do you think you would feel in this case? 

4. Can you tell me of some project that you wanted to complete at 
one time and had something happen to mess it up? What did you do? How 
did you feel? 

5. In situations like the ones we just talked about, how would you 
feel if the other people just gave up and stopped trying to resolve the 
problem? 

6. Do you enjoy solving problems like these? 

7. Do you usually find a way to solve problems? How do you feel 
when that happens? 

8. Would you say that you usually keep on working on a problem 
until it is solved? 
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the 
Coping Capacity 

Ability to Plan and to Make 
Best of the Environment 

Criteria for Rating 

For Competence and Commitment 

1 & 2. Competence refers to subject's knowledge of legistice of 
planning for such a project (e.g. materials needed, where to get them, 
time needed, how to secure a place, what needs to be done first, second, 
etc.) and ability to handle such a situation (e.g. would wait until 
later when materials could be replaced or would try to improvise in some 
way). Commitment refers to subject's desire to try several avenues and 
not be too upset and give up. 

3 & 4. Competence refers to subject's ability to handle the 
situation (e.g. turn the dining room into a picnic area with 
houseplants, etc) and ability to devise ways of handling the situation 
that was creative and showed good coping skills. 

5 - 8 . Commitment refers to positive or negative answers to these 
four questions. 

Use the rating scale below for coping capacity as it was used for 
the other areas: 

For Competence 

0=Not Applicable 
l=Strongly Competent 

(Yes, always) 
2=Moderately Competent 

(Yes, sometimes) 
3=Minimally Competent 

(Not often, but occasionally) 
4=Minimally Incompetent 

(Seldom) 
5=Moderately Incompetent 

(Hardly ever) 
6=Strongly Incompetent 

(Never) 

For Commitment 

0=Not applicable 
l=Strongly Committed 

(Yes, always) 
2=Moderately Committed 

(Yes, sometimes) 
3=Minimally Committed 

(Not often, but occasionally) 
4=Minimally Uncommitted 

(Seldom) 
5=Moderately Uncommitted 

(Hardly ever) 
6=Strongly Uncommitted 

(Never) 
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Industry Status Interview 

Rating Scale 

Please score each question on the following scale: 

For COMPETENCE: 0 = Not Applicable 

1 = Strongly Competent 

(Yes, always) 

2 = Moderately Competent 

(Yes, sometimes) 

3 = Minimally Competent 

(Not often, but occasionally) 

4 = Minimally Incompetent 

(Seldom) 

5 = Moderately Incompetent 

(Hardly ever) 

6 = Strongly Incompetent 

(Never) 

0 = Not applicable 

1 = Strongly Committed 

2 = Moderately Committed 

3 = Minimally Committed 

4 = Minimally Uncommitted 

5 = Moderately Uncommitted 

6 = Strongly Uncommitted 

For COMMITMENT: 
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Name 

Part-time-job 
LUNPt1tNCE 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

COMMITMENT 

1. 

2. 

3. 

4. 

5. 

Household Chores 
COMPETENCE 

1. 

2. 

3. 

4. 

5. 

6. 

COMMITMENT 

1. 

2. 

3. 

4. 

5. 

6. 

Clubs 
COMPETENCE 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

COMMITMENT 

1. 

2. 

3. 

4. 

Sports 
COMPETENCE 

1. 

2. 

3. 

4. 

5. 

COMMITMENT 

1. 

2. 

3. 

4. 

5. 

Grades 
COMPETENCE 

1. 

2. 

3. 

4. 

5. 

COMMITMENT 

1. 

2. 

3. 

4. 

5. 

School Activities 
Projects 

COMPETENCE 

1. 

2. 

3 

4. 

5. 

6. 

COMMITMENT 

1. 

2. 

3. 

4. 

Coping Capacity 
COMPETENCE 

1. 

2. 

3. 

COMMITMENT 

1. 

2. 

3. 

4. 
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CONSENT FORM 

•fy} '̂ 6'̂ eby give my consent for my participation in the study dealing 
with preadolescent development in Erikson's fourth stage of development. 
Industry versus Inferiority. I understand that the person responsible 
for this study is Dr. Judith L. Fischer (742-3001). I understand that 
the purpose of this study is to gather information about preadolescents 
(ages 10-13) and their attitudes about and involvement in work. I 
understand that this study involves completion of a two-part question
naire and participation in a taped interview of approximately 30 minutes. 

I further understand that my answers on the questionnaire and taped 
interview are confidential. I understand that my name will not be 
associated with the answers I give on the questionnaire or the taped 
interview. I understand that this study is concerned with the answers 
of preadolescents as a group and not with individual answers. 

I understand that Dr. Fischer or her authorized representative will 
answer any inquiries I may have concerning the procedures of this study 
and that I may contact the Texas Tech University Institutional Review 
Board for the Protection of Human Subjects by writing them in care of 
the Office of Research Services, Texas Tech University, Lubbock, Texas 
79409, or by calling 742-5279. 

Although this study cannot cause physical harm, the following 
statement is required by the university: "If this research project 
causes any physical injury to you, treatment is not necessarily 
available at the Texas Tech University or the Student Health Center, or 
any program of insurance applicable to the institution and its 
personnel. Financial compensation for any such injury must be provided 
through your own insurance program. Further information about these 
matters may be obtained from Dr. J. Knox Jones, Jr., Vice President for 
Research and Graduate Studies, Room 118, Administration Building, Texas 
Tech University, Lubbock, Texas 79409 (742-2152). 

I understand that I may not derive therapeutic treatment from 
participation in this study and that I may discontinue this study at any 
time without penalty. 

Signature of Participant 

I have read and understand the preceding consent form and hereby 
give my consent for my minor child to participate in the study on 
preadolescent development. 

Signature of Parent or Guardian 

Relationship to Participant Date 

Signature of Project Director 

Wi tness 
(Please have someone witness your signature and sign as a witness.) 

^ 



PERMISSION TO COPY 

In presenting this thesis in partial fulfillment of the 

requirements for a master's degree at Texas Tech University, I agree 

that the Library and my major department shall make it freely avail

able for research purposes. Permission to copy this thesis for 

scholarly purposes may be granted by the Director of the Library or 

my major professor. It is understood that any copying or publication 

of this thesis for financial gain shall not be allowed without my 

further written permission and that any user may be liable for copy

right infringement. 

Disagree (Permission not granted) Agree (Permission granted) 

Student's signature Student's signature 

UvJL^OL..wJU.-w^ n ^ \c\^l 

Date Date 

i ^ 




