
COMPETENCY-BASED EDUCATION TEACHING STRATEGIES 

CONCERNING GUIDANCE AND COUNSELING 

by 

RITA LOUISE ROBINSON, B.S. 

A THESIS 

IN 

HOME ECONOMICS EDUCATION 

Submitted to the Graduate Faculty 
of Texas Tech University in 
Partial Fulfillment of 
the Requirements for 

the Degree of 

MASTER OF SCIENCE 

IN 

HOME ECONOMICS 

Approved 

Accepted 

V ^ 

August, 1976 



/Ic 

/f74 

ACKNOWLEDGMENTS 

The researcher wishes to express sincere appreciation 

to Dr. Merrilyn Cummings, chairman of the committee, for 

her guidance and patient understanding throughout the study 

and to other committee members. Dr. Valerie Chamberlain 

and Dr. Camille Bell, whose guidance and tactful criticism 

helped to keep the study progressing. 

11 



TABLE OF CONTENTS 

ACKNOWLEDGMENTS ii 

LIST OF TABLES v 

Chapter 

I. INTRODUCTION 1 

Statement of the Problem 3 

Purposes of the Study 5 

Scope and Limitations of the Study . . . . 6 

Hypotheses 7 

Treatment of the Data 8 

Definition of Terms 9 

II. REVIEW OF LITERATURE 

Competency-Based Teacher Education . . . . 12 

Guidance and Counseling of Students . . . . 20 

Summary 25 

III. METHODS AND PROCEDURES 27 

Development of the Instructional 
Module 28 

Development of Traditional Classroom 
Lesson Plans 30 

Development of the Evaluation 
Instrument 31 

Selection of the Sample 33 

Utilization of Materials and 
Collection of Data 34 

Treatment of Data 36 

111 



IV 

IV. ANALYSIS AND INTERPRETATION 

OF DATA 38 

Hypothesis 1 38 

Hypothesis 2 41 

Hypothesis 3 43 

Hypothesis 4 45 

Summary 46 

V. SUMMARY, FINDINGS, CONCLUSIONS 

AND RECOMMENDATIONS 47 

Summary of the Study 47 

Findings of the Study 48 

Conclusions 50 

Recommendations for Further Research ..." 52 
LIST OF REFERENCES ' 54 
APPENDIX 57 



LIST OF TABLES 

Table Page 

1. Demographic Data 34 

2. Differences Between Mean Pretest, 
Posttest and Follow-up Test Scores 
for Students in Each Experimental 
Group . 39 

3. Differences Between Mean Pretest and 
Mean Posttest, Mean Pretest and Mean 
Follow-up Test and Mean Posttest and 
Mean Follow-up Test Scores for Stu
dents in Each Experimental Group 40 

4. Comparison of Mean Differential Test 
Scores Between Pretest and Posttest, 
Pretest and Follow-up Test and Post-
test and Follow-up Test for Students 
in Each Experimental Group 42 

5. Correlation Between Grade Point Averages 
and Pretest Scores and Grade Point 
Averages and Posttest Scores for Stu
dents in Each Experimental Group and 
the Total Group 43 

6. Correlation Between Grade Point Averages 
With Pretest and Posttest Differential 
Scores for Students in Each Experimental 
Group 45 

v 



CHAPTER I 

INTRODUCTION 

Conventional teacher education programs are a com

bination of experience-based and course-based instruction. 

Traditionally, students in these programs are required to 

take a specific number of courses and complete some form 

of student teaching experience. Students are held respon

sible for maintaining a specific grade point average and 

accumulating credits for required courses. On the basis 

of course grades and credits, the students are certified 

to teach in their chosen field. 

According to Chambers and Graham (5), today teacher 

education programs are being challenged to increase teacher 

effectiveness and accountability. In an effort to meet this 

challenge, competency-based teacher education is emerging as 

a possible means of preparing teachers to meet the new de

mands for teacher accountability. The competency-based 

teacher education programs are criterion referenced modes 

of instruction in which heavy emphasis is placed on specifi

cally stated competencies and performance goals. Competen

cies and goals are stated in the form of objectives which 

are made known to the students as they enter competency-

based course work. In order to obtain certification to 

teach, students in competency-based programs will be held 

responsible for attaining and exhibiting stated competencies 

and performance goals. 



The Department of Home Economies Education at Texas 

Tech University became involved with the competency-based 

teacher education movement in the early 1970's. Faculty 

members worked together in an effort to identify competen

cies necessary for future vocational home economics teachers. 

They used the professional education competencies developed 

by Wayne State University and the University of Tennessee 

in conjunction with competencies identified by the Texas 

Education Agency to establish a framework for a competency-

based teacher education program. 

Texas Tech University and nineteen other universi

ties in Texas joined together two years ago to form a con

sortium group to identify competencies needed by vocational 

home economics teachers. The consortium is working in an 

effort to make home economics teacher education programs 

comparable statewide. The basis for this study evolved 

from the competencies compiled by the Texas consortium and 

from the competencies identified by an American Home Eco

nomics Association group in 1974. 

In 1974, a sub-group of the American Home Economies 

Association met in Ames, Iowa, for a workshop. The purposes 

of the workshop were to identify competencies needed by 

future home economics teachers and to establish criteria for 

the assessment of identified competencies. One competency 

that was identified by this group as being important for 

future home economics teachers involved fulfilling the role 



of a counselor and advisor in the guidance of students (5). 

By reviewing the literature and conferring with 

current vocational home economics teachers, the researcher 

determined that guiding and counseling students is an im

portant aspect of the vocational home economics teacher's 

role. This is one aspect of teaching that may not be covered 

thoroughly in many teacher education programs. It is often 

covered in very cursory terms throughout subject matter areas 

with no concentrated block of study devoted to it. 

The format of competency-based instruction on the 

college level has emerged in part from the heavy emphasis 

placed on individualization of study and goal orientation (9). 

A competency-based program which is individualized in nature 

encourages students to be independent and successful in at

taining needed competencies. This involves the students in 

their own development and growth. Individualized instruc

tion is well suited to the topic of guidance and counseling 

of students as different students may require different 

amounts of time and effort to achieve competencies in this 

area. Through competency-based instruction future home eco

nomics teachers can achieve a level of competence in this 

area of subject matter appropriate for the types of problems 

and concerns they will be faced with as beginning teachers. 

Statement of the Problem 

The study involves the comparison of two methods of 

teaching a unit on guidance and counseling in a home economics 



education course. The goal of both instructional methods 

was to help prospective home economies teachers attain com

petence in the guidance and counseling of their future stu

dents. Modular instruction was used with one portion of the 

sample and the other half of the sample received traditional 

classroom instruction with material presented through lec

ture, class discussion and small group activities. 

The problem in the study was two-fold. The first 

aspect was to develop an instructional module on guidance 

and counseling for use by future home economics teachers in 

the module instructed group. The module consisted of guid

ance and counseling subject matter needed by vocational home 

economies teachers for helping their students. The module 

was prepared for use by junior and senior home economies 

education students during the undergraduate teacher education 

course taken prior to student teaching. The emphasis in the 

course involved is on methods of teaching. The development 

of the module involved the analysis of module construction 

techniques and the identification of subject matter pertain

ing to guiding and counseling students. 

It was necessary to offer traditional classroom in

struction on this competency area as a basis for comparison 

in the study. For teaching purposes parallel lesson plans 

were developed based on the concepts and behavioral objec

tives covered in the module. Handout materials and an audio 

tape were developed for use. with the group receiving tradi

tional classroom instruction. 



The second part of the study was to compare the ef

fectiveness of the modular instruction and traditional class

room instruction. To assess the effectiveness of each mode 

of instruction an objective test was developed. The same 

test served as a pretest, posttest and follow-up test. The 

follow-up test was used to determine if either of the two 

methods of instruction lead to greater retention of the 

material concerning guidance and counseling of students. 

Purposes of the Study 

The study involved the development of instructional 

materials to help prospective home economics teachers attain 

competence in the area of guidance and counseling students. 

To this end, the study was based on the following purposes: 

1. To identify the sources of information concern

ing guidance and counseling, the framework for instructional 

module development and the methods of test construction. 

2. To develop an instructional module consisting 

of learning activities leading to the understanding of tech

niques and skills needed to effectively guide and counsel 

students. 

3. To develop lesson plans that parallel the instruc

tional module to be used in the traditional classroom instruc

tion concerning guidance and counseling. 

4. To develop an instrument to be used as a pretest, 

posttest and follow-up test for the purpose of assessing stu

dents' achievement of objectives presented through the two 



methods of instruction. 

5. To compare the effectiveness of the modular in

struction and traditional classroom instruction for teaching 

a competency in a home economies education course. 

6. To compare the retention rate of individuals in 

the module instructed group and individuals in the group 

receiving traditional classroom instruction based on the 

test results. 

Scope and Limitations of the Study 

The study was lirndted to three sections of Home Eco

nomics Education 432 at Texas Tech University. The students 

involved were in their final methods course prior to student 

teaching. The study was conducted between February and May, 

1976. The sample was one of convenience and the results are 

applicable to this group alone. 

The sample was divided into two experimental groups. 

The first experimental group was made up of sixteen students. 

These students were given the module for a period of four 

days so they could progress through the material and learn

ing experiences at their own pace. 

The second experimental group had eighteen subjects, 

who received traditional classroom instruction. Teacher 

taught lessons paralleled the content of the module pertain

ing to guidance and counseling as done by home economies 

teachers. These lessons were conducted in either one hour 



or one and one-half hour sessions in three different sections 

of Home Economics Education 432 at Texas Tech University. 

The researcher served as the instructor in each of the classes 

receiving traditional classroom instruction. Students in all 

three class sections had received some classroom instruction 

on an informal basis on the subject of guidance and counsel

ing prior to taking part in the study. 

Hypotheses 

1. There is no significant difference in the follow

ing mean cognitive test scores on the guidance and counsel

ing test for students in either the module or traditional 

classroom instructed groups: 

a. Pretest 

b. Posttest 

c. Follow-up test 

d. Pretest and posttest 

e. Pretest and follow-up test 

f. Posttest and follow-up test 

2. There is no significant difference in the follow

ing mean differential test scores on the guidance and counsel

ing test for students in either the module or traditional 

classroom instructed groups: 

a. Pretest and posttest 

b. Pretest and follow-up test 

c. Posttest and follow-up test 
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3. There is no significant correlation between pre

test or posttest scores on the guidance and counseling test 

and grade point averages for students in the module instructed 

group, the traditional classroom instructed group or the total 

group. 

4. There is no significant correlation between pre

test and posttest differential scores on the guidance and 

counseling test and the grade point average for students in 

either the module or traditional classroom instructed groups. 

Treatment of the Data 

Data collected in the study were treated statisti

cally in the following manner: 

1. The significant differences between pretest scores, 

posttest scores, follow-up test scores and mean differential 

scores were assessed through the use of the t̂ -test. 

2. Correlations between pretest scores, posttest 

scores and pretest and posttest differential scores and 

grade point averages for individuals in the two experimental 

groups and the total sample were obtained through the use of 

the Pearson product moment coefficient of correlation. 

3. Reliability of the evaluation instrument was de

termined using a split-half test of reliability using the 

Pearson product moment coefficient of correlation. This 

product was then stepped up to a full length value using the 

Spearman-Brown "Prophecy Formula." 



All statistical analyses were carried out through 

the computer programs at the Computer Center on the Texas 

Tech University Campus. Differences were judged to be sig

nificant at the .05 level and beyond. 

Definition of Terms 

The following terms were defined in accordance with 

the purposes of the study: 

1. Behavioral objective - a statement of a specific 

goal explicitly describing the expected and measurable be

havior of students. 

2. Cognitive domain - a classification of learnings 

that specifies knowledge and higher mental skills that a 

learner is to demonstrate. 

3. Competency-based teacher education - teacher 

education which is criterion-referenced; success is measured 

by the attainment of specific competencies described in be

havioral terms. Students are required to exhibit a given 

level of proficiency in the competencies before teacher 

certification will be granted. 

4. Conventional teacher education - a course-based 

and experience-based program of education in which students 

are measured by norm-referenced scores and accumulation of 

credits from courses taken in order to obtain teacher certi

fication. 

5. Counseling - help given individuals to solve 

personal problems through interviewing. 
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6. Criterion-referenced tests - pre, post and 

follow-up assessments which measure the degree to which 

predetermined competencies are acquired by learners with

out any reference to the performance of other learners. 

7. Differential scores - the difference between 

the pretest scores and the posttest scores, between the 

pretest scores and the follow-up test scores and between 

posttest scores and follow-up test scores on the guidance 

and counseling test. 

8. Guidance - a service provided by one individual 

for another to aid the later in coping with problems, con

cerns, needs and changes within the physical world, mental 

world, social world, emotional world and/or psychological 

world. 

9. Guidance and Counseling Module - a three lesson 

learning package concerning the guidance and counseling of 

students as it applies to vocational home economics teachers, 

This learning package includes a flowchart, behavioral ob

jectives, written subject matter, special learning activi

ties to aid learning and a special evaluation instrument to 

be used as a pretest, posttest and follow-up test to deter

mine the students' attainment of the stated objectives. 

10. Modular instruction - instruction in which stu

dents work through the module and activities at their own 

pace, sharing designated activities with peers in small 

groups and/or on a one-to-one basis with the instructor. 
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11. Traditional classroom instruction - instruction 

based on lesson plans which are teacher-oriented in approach 

and direction. 



CHAPTER II 

REVIEW OF LITERATURE 

The review of literature was divided into two sec

tions. The first part concerns competency-based teacher 

education and its implementation. The second section deals 

with the guidance and counseling of students and the impli

cations this holds for teachers. 

Competency-Based Teacher Education 

The goal of teacher education has always been to 

prepare graduates effectively to fulfill the expectations 

of both schools and society. Cooper and Sadker (6) have 

noted that teacher educators are being challenged today to 

change and increase the efficiency and effectiveness of 

graduates. The literature indicates that teacher educa

tion programs are being adapted to meet changes in social 

conditions, society's expectations of schools, student back

grounds, and technological advancements (6, 7, 9, 12, 20). 

Two major forces, accountability and personalization of 

instruction, have been seen by Weinstein and Houston (24) 

as placing pressure on teacher educators for quality pro

grams . 

Many teacher education programs are still operating 

on a very conventional basis. Teachers are being certified 

on the basis of course work completed and the maintenance 

of a specified grade point average. However, Chambers and 

12 
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Graham (5) have stated that many teacher educators are now 

realizing that teaching is not modified by acquisition of 

knowledge alone. 

In an effort to respond to the challenges for change 

in their programs. Cooper and Sadker (6) have pointed out 

that many teacher educators are working on new approaches 

for teacher education programs of the future. Competency-

based teacher education is a product of the self-improvement 

movement that is now in progress within teacher education 

programs. In a competency-based curriculum t'nc r-i arc sev

eral emphases, some of which are personalization of the pro

gram for individual students, emphasis placed on exit from 

the program rather than entrance into the program, and less 

emphasis on the time allowed for study in specific areas (6). 

Developing Competency-Based 
Teacher Education 

Competency-based teacher education programs provide 

criterion-referenced programs for preparing future teachers. 

The first step in developing a competency-bas^sd teacher edu

cation program is the identification of specific competency 

areas. This is followed by the development of specific 

criteria that must be met before an individual is considered 

competent in the area. According to Nash and Agne (20) , 

there are four assumptions that underlie all competency-

based teacher education programs. The first assumption 

deals with the belief that.such a program will produce 
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teachers that possess skills, techniques and dispositions 

that will enable them to facilitate learning in an educa

tional environment. Secondly, it is assumed that by pre

senting instruction in modular units the learners can self-

pace themselves in attaining the specified objectives. The 

third assumption is that when learners demonstrate a pre

determined level of ability in a specified competency area 

they will be highly qualified teachers. The final assump

tion is that the previous three assumptions will work to

gether to make teachers who emerge from competency-based 

teacher education programs more accountable to the public. 

Several researchers have noted that upon completion 

of a competency-based teacher education program, students 

will be issued teacher certification on the basis of demon

strated competence in a wide variety of areas identified as 

crucial for a beginning teacher as opposed to receiving 

certification just because they have passed required course 

work (5, 9, 12, 21). This form of teacher certification is 

being embraced today as a possible means of coping with the 

demands and challenges being made by society for more ef

fective and efficient teachers. Howsam and Houston (13) 

and Houston, et al. (12) have expressed the opinion that 

with its strong emphasis on specific objectives and crite

rion-referenced assessment competency-based teacher educa

tion programs will be a great improvement over current 

teacher education approaches. 
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According to Cooper and Sadker (6), before compe

tency-based programs can be implemented in any area of 

teacher education, competencies important for beginning 

teachers must be identified. As competencies are identi

fied, the literature indicates that they must be based on 

reality and must stem from the philosophy of the program, 

the philosophy of individuals in the program and the phi

losophy of society at the time the competencies are estab

lished (5, 7, 17). As competencies are identified, they 

must be stated in terms that will meet the needs of society 

at that time. Crabtree and Hughes (7) point out that the 

competencies will always be subject to changes as changes 

occur in the world. 

According to Weinstein and Houston (24), the iden

tified competencies are derived from specific teacher roles. 

They are then stated in terms that can be measured in stu

dent behaviors. From these stated competencies, explicit 

criteria levels are established. These are then shared 

with the students so they know at what level they will be 

held accountable for the specific competencies. 

Instruction in a competency-based teacher education 

program can be in any of several forms. Some of the modes 

of instruction being utilized are learning activity centers, 

instructional modules and programmed instruction. Teacher 

oriented instruction is also frequently used in conjunction 

with other instructional methods of implementing competency-
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based teacher education. Often a variety of methods is 

used. Whatever the method of instruction, the emphasis 

on students being allowed to progress at their own rate 

is paramount. 

The literature indicates that the most predominant 

mode of instruction in competency-based teacher education 

today seems to be the instructional module (6, 16). May 

(17) has noted that in the instructional module there are 

specific objectives stated in behavioral terms that aid 

students in directing their learning. There are also a 

variety of learning activities that will facilitate the 

acquisition of knowledge, skills and techniques necessary 

for competency in the specific areas of the learning packet. 

Instructional modules being used in competency-

based teacher education programs consist of several com

ponents. The components to be discussed vary slightly from 

researcher to researcher, but tend to resemble the Houston, 

et al. (12) format developed at the University of Houston. 

The first part is a rationale which includes a statement of 

the purposes and the key points covered. This is followed 

by a pretest that gives students the opportunity to exit 

from the unit before actually studying the material. The 

pretest is corrected according to an inflexible key. Stu

dents who attain a specified level of competency on this 

pretest are given the option of either exiting out of work 

in that competency area or continuing through the unit in 
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an effort to improve their competency level as evidenced 

through taking a posttest. In research done at Texas Tech 

University in home economics education an 80 percent level 

is considered sufficient for exiting out of work in a com

petency area (12, 13, 17, 24) . 

The instructional portion of the module is pre-

ceeded by specific behavioral objectives which were formu

lated to aid in the attainment of competence in the compe

tency area. These objectives serve as a basis for the sub

ject matter content, the enabling activities and the evalu

ation instruments used in the module. As one proceeds 

through a module there are a variety of self-paced learn

ing activities that facilitate learning the material. These 

activities are planned so that some can be carried out on 

an individual basis while others require students to work 

together in small groups. The module also contains written 

subject matter information which forms a basis for the en

abling activities. A posttest based on the stated objec

tives follows at the end of the module. This assessment 

is designed to detemiine the students' level of competence 

at the completion of the module. There are also remedial 

procedures provided for the students who are unable to 

demonstrate mastery of the competency when the posttest 

is taken (12, 13, 17, 24) . 
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Implementing Competency-Based 
Teacher Education 

The impact on education that competency-based pro

grams holds can be seen in other areas besides the numbers 

of institutions that are turning to such programs. Howsam 

and Houston (13) have indicated that the impact of govern

mental interest in such educational programs is obvious. 

This is evidenced by the appropriation of federal funds 

for the United States Office of Education Elementary Model 

Projects. These projects are teacher education programs 

that place heavy emphasis on the attainment of competencies 

needed by teachers. Great interest is also being shown by 

state education agencies in the possibilities of competency-

based teacher education programs. According to Cooper and 

Sadker (6), New York, New Jersey, Florida, Texas and Wash

ington have begun investigations into the possibilities of 

developing competency-based teacher education programs to 

replace their current course-credit teacher certification 

systems. 

As Nash and Agne (20) have stated, competency-based 

teacher education will probably never become the complete 

answer to meeting the challenges placed on teacher educa

tors. But Hall and Jones (9) agree with Nash and Agne (20) 

that it could prove to be both a very practical and mean

ingful experience for idealistic and professionally com

mitted students who want to change the status quo. 
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Comparison of Modular and Traditional 
Classroom Instruction 

During the past few years, a number of students 

have conducted studies in the Department of Home Economics 

Education at Texas Tech University comparing the effective

ness of modular instruction and traditional classroom in

struction as two means of implementing a competency-based 

program. The competencies under study have been those 

deemed necessary to vocational home economics teachers. 

The following are some of the findings of these studies. 

In a study conducted in 1975, Blair (2) found that 

there was no significant difference in cognitive achieve

ment test scores between students in a modular instructed 

group and students receiving traditional classroom instruc

tion. This study concerned the development of competence 

in the area of Home Economics Cooperative Education. 

Zellner (26) found in 1975 that both modular and 

traditional classroom instruction were equally successful 

in helping students gain competence in public relations 

and communications techniques. Zellner suggested that 

since both methods of instruction appeared to be equally 

successful, students should be given a choice in studying 

the material in either a self-directed situation or in a 

traditional classroom situation. 

In another study at Texas Tech University in 197 5, 

McCombs (18) found that the method of instruction, whether 

it was modular or traditional classroom instruction, was 
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not related to the students' cognitive achievement. Mc

Combs concluded that well organized and effectively pre

sented material will bring about the desired cognitive 

achievement no matter what mode of instruction is imple

mented. Blair (2), Zellner (26) and McCombs (18) all 

found that both modular instruction and traditional class

room instruction are equally successful in facilitating 

the desired cognitive achievement when used in teaching 

units in specific competency areas. 

Competency-based teacher education provides needed 

adaptations in education programs to meet the needs of a 

changing world. Houston, et al. (12) note that it places 

emphasis on objectives, accountability and personalization 

of instruction. Ideally, a teacher education program that 

is competency-based allows students to develop competence 

in the specific areas in which they exhibit deficiencies. 

Specific criteria must be established, careful evaluation 

needs to be carried out and revisions in the programs should 

be based on the feedback obtained (12) . Such programs may 

never be the total answer to a perfect teacher education 

program, but at this time it is felt by Nash and Agne (20) 

that they do hold promise for improving the methods presently 

being used. 

Guidance and Counseling of Students 

According to Blanchard and Flaum (3), guidance in

volves the student's recognition and acceptance of personal 
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and social responsibilities through help given by some 

other individual. Counseling, as defined by Jones (15), 

is the purposeful interviewing of an individual in an ef

fort to help that individual solve personal problems. 

Guidance helps individuals to discover needs, assess poten

tialities, develop goals, formulate plans of action for at

tainment of goals and realize goals. Blanchard and Flaum 

(3) and Hoyt (14) see the educational process in which 

teachers are very involved as aiding students as they pro

gress through each of these steps. Among the goals of 

professionals in the guiding and counseling of students 

is the goal of self guidance where individuals are encour

aged to make their own decisions and to arrive at self-

considered conclusions with assistance from teachers and/ 

or guidance specialists. The need for such assistance 

should decrease as individual ability in self-guidance in

creases. Guidance by teachers should lead to increased 

independence on the part of students (3). 

According to Havighurst (11) and Munson (19), the 

developmental tasks of adolescence provide a very real need 

for some form of counseling and guidance on the secondary 

level in our schools. According to Munson (19), when ado

lescents are working on the establishment of their value 

systems, they sometimes need people with established value 

systems who can help them in difficult periods. Helping 

individuals must be non-judgemental and non-evaluative. 
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Teachers must willingly accept the fact that other people 

have values and beliefs different from their own. 

The guidance and counseling role may be fulfilled 

by any of a number of persons. But the person who assumes 

the guidance and counseling role must understand youth, 

must trust adolescents and be willing to take risks for 

and with them (19). With the right education and attitude 

a home economics teacher can easily fit into this role. 

Hall and Paolucci (10) have pointed out that the 

informality of home economics classes is conducive to guid

ing and counseling students. The guiding and counseling 

role is enhanced by the home economics teacher's knowl

edge of students in the school, in the comraunity and in 

their homes. Home economics teachers can use their profes

sional education and their insight and knowledge of stu

dents to teach and to work effectively with them. They 

will want to share information gained about students to 

benefit the total guidance program of the school. Through 

the informal nature of their classes home economics teach

ers can help their students grow personally as well as edu

cationally. 

Blanchard and Flaum (3), Hoyt (14) and Jones (15) 

all agree that teachers serve as guidance workers in every 

aspect of their teaching careers. Due to the large amcunc 

of time they spend with students, teachers can play an im

portant role in purposefully guiding students in an 
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understanding of themselves and of the world around them. 

It is the teacher's responsibility to strive to preserve 

student individuality while guiding students within their 

physical, mental, social, emotional and psychological 

worlds (3). 

Since guiding and counseling of students is a part 

of the total educational process and teachers are a major 

source of guidance and counseling for students, Blanchard 

and Flaum (3) see this as one aspect of a teacher's educa

tional background and training that must not be neglected. 

Carkhuff and Berenson (4) have expressed the opinion that 

the professionals, both teachers and guidance personnel, 

available to students for help in guidance and counseling 

fall far below a desirable quality level as counselors. 

Carkhuff and Berenson (4) have reinforced the belief that 

teachers need formal training in the guiding and counseling 

of students. 

In 1974, a special workshop group of the American 

Home Economics Association met in Ames, Iowa, to establish 

competency areas important for vocational home economics 

teachers. Crabtree and Hughes (7) reported that the group 

identified guidance and counseling as a competency neces

sary for vocational home economics teachers. The profes

sional education competencies developed at Wayne State 

University and the University of Tennessee also included 

guidance and counseling as an area of study needed in teacher 
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education programs (22). 

It is through a team effort, with counselors and 

teachers working as colleagues, that school guidance pro

grams can be of most benefit to students. Hoyt (14) stated 

that school counselors have a right to expect teachers to 

accept some specific responsibilities in guidance. How

ever, responsibility of guiding and counseling students 

cannot be forced on to teachers. Blanchard and Flaum (3) 

agree with Hoyt (14) that teachers should naturally accept 

this as a part of their daily work. 

Jones (15) has stated that every service within a 

school involves techniques of teaching, counseling and 

guiding students. Because of this, each faculty member 

in the school should have educational training in varying 

amounts in each service area. If effective guidance is 

given to students at the secondary level of our schools 

many problems that lead to remedial counseling could be 

avoided in later life (15). 

According to Rogers (23) , the total effectiveness 

of a guidance and counseling program in a school rests 

mainly on the interpersonal relationships between students 

and teachers. Counseling and growth can occur only when 

there exists clear communication and understanding between 

the counselor and the counselee. Guidance and counseling 

professionals agree that developing competence in the area 

of guidance and counseling is one aspect of a teacher's 
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professional preparation that must not be neglected (8, 

23, 25). 

Summary 

Literature in the area of competency-based teacher 

education, as implemented through instructional modules and 

literature pertaining to guiding and counseling students 

was reviewed. The review of literature indicated that com

petency-based teacher education programs contribute to the 

development of better qualified teachers. A number of 

states and universities are now investigating the possi

bilities that competency-based teacher education holds for 

improving the quality of graduates. Competency-based 

teacher education programs may contribute to the prepara

tion of teachers who are more effective and efficient. 

Presently the competency-based movement is in the infant 

stage where many modes of instruction are being used in 

its implementation in an effort to discover the best meth

ods. At this point, a single method of instruction has 

not been identified as the best one for use in competency-

based teacher education programs. 

The literature on guidance and counseling indicates 

that inservice teachers need to be proficient in guidance 

and counseling because these are inherent services in all 

school programs. Since teachers are major sources of guid

ance and counseling in students' lives, it is evident that 
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teachers need some pre-service preparation for the roles 

they will be playing in the area of guiding and counseling 

students. The references reviewed provided the foundation 

for the methods and procedures reported in the following 

chapters. 



CHAPTER III 

METHODS AND PROCEDURES 

To attain the purposes of the study, it was neces

sary to develop an instructional module and an evaluation 

instrument on the topic of the role of the home economics 

teacher in guiding and counseling students. The instruc

tional module was designed for use by the module instructed 

group of junior and senior home economics education stu

dents. These students composed approximately one half of 

the subjects in the study. The module allowed self-paced 

progress on the part of the students toward meeting the 

stated objectives. The module consisted of behavioral ob

jectives, written subject matter information and enabling 

activities in the form of specific assignments to be shared 

with classmates and/or the instructor. 

In addition, lesson plans and references that par

alleled the module were developed for use by the researcher 

when instructing the group receiving traditional classroom 

instruction. The students in this group comprised the 

other half of the subjects in the study. The lesson plans 

also contained behavioral objectives, subject matter in

formation and enabling activities for use with the group 

receiving traditional classroom instruction in their study 

of guidance and counseling of students. 
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Development of the Instructional Module 

The instructional module used in the study was 

developed by the researcher according to the format de

signed by Houston, et al. (12). The Houston format is 

used in the competency-based teacher education program 

at the University of Houston where it has been tested and 

revised by researchers. The module format consists of 

seven basic parts: prospectus, flowchart, objectives, pre-

assessment in the form of a pretest, subject matter informa

tion, enabling learning activities and a posttest (12). An 

additional component, a follow-up test, was added for the 

purposes of the study. 

The prospectus gives a clear statement of the pur

poses of the module and serves as an introduction to the 

learning package. This is followed by a flowchart which 

guides students as they progress through the module. The 

objectives are stated in clear, unambiguous terms. These 

specify the behavior expected of the student upon comple

tion of the module. The pretest was developed to reflect 

the stated objectives and was designed to determine the 

extent to which students could meet the stated objectives 

prior to instruction. This is followed by the body of the 

module which is made up of subject matter information and 

selected enabling activities. The enabling activities are 

designed to facilitate the attainment of the stated objec

tives. The students have choices among a variety of 
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enabling activities; thus, they can individualize their 

study to a certain extent. The posttest then measures the 

student's competency level after completing the module. 

In the present study, a follow-up test, which was 

designed to measure retention of subject matter, was given 

seven weeks after the students completed the module or had 

the traditional classroom instruction and had taken the 

posttest. The pre, post and follow-up tests were all the 

same test in the study. 

The development of the module objectives, content 

and enabling activities was based on the following: 

- analysis of knowledge and skills future home 
economics teachers would need to attain com
petency in the area of guiding and counsel
ing students. 

- information gained through the analysis of 
subject matter in the area of guidance and 
counseling. 

- information gained through conferring with in-
service vocational home economics educators 
about the role that guidance and counseling 
plays in their careers. 

As a result of the gathering and analyzing of in

formation, the module was developed to include guidelines 

necessary for effectively guiding and counseling students. 

The module is found in Appendix A. The content of the 

module was divided into three basic parts: 

- guiding and counseling students as part of a 
teacher's role 

- guiding students in self-assessment and devel
opment 
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- working with others in the school and commu
nity to help students. 

Each of the three portions of the module was pre

sented in a similar manner. Specific objectives were 

stated at the beginning of each section along with key 

ideas to be learned. These were followed by subject mat

ter information necessary to that section of the module. 

A variety of enabling activities designed to facilitate 

learning and the attainment of the stated objectives were 

interspersed throughout each section. Some activities 

could be achieved individually while others required small 

group involvement. Each portion of the module was pre

sented in a separate written section. 

Development of Traditional Classroom Lesson Plans 

The researcher also developed a set of lesson plans 

concerning guiding and counseling students to be used with 

the group receiving traditional classroom instruction. 

These lesson plans were designed to parallel the module. 

The behavioral objectives, subject matter information, en

abling learning activities and references were the same 

for the lesson plans as for the module. Portions of the 

subject matter information were modified for use as hand

outs with students receiving traditional classroom instruc

tion. The materials presented in both methods of instruc

tion were identical except in method of presentation. 
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Development of the Evaluation Instrument 

One evaluation instrument was designed to compare 

the effectiveness of the module instruction and the tradi

tional classroom instruction concerning the guidance and 

counseling of students as done by home economics teachers. 

The instrument was an objective test making assessment only 

in the cognitive domain. The same instrument was used for 

the pretest, posttest and follow-up test at three different 

points in the study. A table of specifications set up 

using the behavioral objectives and concepts from the guid

ance and counseling module was used for developing the in

strument. Since the traditional instruction paralleled the 

module, the test was assumed to be valid for both groups. 

According to Ahmann and Clock (1), it is extremely 

important that all evaluation instruments have a high de

gree of content validity. The essential element in insur

ing that an instrument has content validity is a table of 

specifications. This is a grid using the stated objectives 

and concepts to guide the development and use of items at 

taxonomy levels and in content areas corresponding to those 

used in the module and the traditional classroom instruc

tion. The table of specifications that was used in the 

development of the evaluation instr\iment for the study is 

found in Appendix B. 

Following the preparation of the table of specifica

tions, a pool of possible test items was developed. The 
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items were analyzed for quality of construction and con

tent and were either selected for the test or dropped from 

consideration. The selected items were organized into an 

acceptable test format. At this point, the instrument was 

checked against the table of specifications to assure that 

it had true content validity. A panel of experts made up 

of faculty members in the Department of Home Economics 

Education at Texas Tech University then evaluated the in

strument. This panel checked the instrument for the qual

ity of the items and also double checked it against the 

table of specifications to insure validity. 

The instrument was field tested during the fall of 

1975 in two sections of Home Economics Education 432 classes 

at Texas Tech University. This is the final teaching 

methods class that students take prior to student teaching. 

The test was then analyzed according to the students' an

swers and revisions in the instrument were made based on 

this analysis and on students' comments. The final instru

ment evolved from the revisions of the field tested instru

ment. The instrument is found in Appendix C. 

The instrument that evolved from these procedures 

has three parts. The first part is made up of fourteen 

true-false statements. The second part has eight short 

answer questions. The third part consists of a case study 

used in conjunction with two short answer questions. 
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Reliability for the evaluation instrument was 

established using the posttest administered to the sample. 

A split half correlation between the even and odd test 

items was determined using the Pearson product moment co

efficient of correlation. A correlation of .51 was deter

mined. This value has a significance level of .001. The 

Spearman-Brown "Prophecy Formula" was used to step up the 

half-length value of the correlation to expected full 

length value. A reliability coefficient of .68 was deter

mined which is significant at the .01 level. This coef

ficient of reliability indicated that the instrument was 

sufficiently reliable for the purpose of the study. . 

Selection of the Sample 

The sample was one of convenience. Three sections 

of Home Economics Education 432 classes at Texas Tech Uni

versity were used as the study sample. The total number 

of subjects in the study was thirty-four. The students 

were randomly assigned in each class section to the group 

receiving module instruction or to the group receiving tra

ditional classroom instruction. The students in each class 

section drew a number to determine in which group they 

would be for the study. There were sixteen students in 

the traditional classroom instruction group. All class 

sections were analyzed together for the purposes of the 

study. 
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Demographic data in the form of grade point aver

ages for each individual in the sample were collected from 

the Office of the Dean of the College of Home Economics at 

Texas Tech University. These data have been compiled and 

summarized in Table 1. 

TABLE 1 

DEMOGRAPHIC DATA 

Group 

Module instruction 

Traditional classroom 
instruction 

Total 

N 
Mean Grade Point 

Average 

16 

18 

34 

3.22 

3.02 

3.11 

Utilization of Materials and Collection of Data 

The students in the study sample were randomly 

divided into two experimental groups in each of three class 

sections of Home Economics Education 43 2 at Texas Tech Uni

versity. The experimental groups were pretested prior to 

receiving aryinstructional materials. This test was given 

in an effort to determine what knowledge the students had 

of the subject matter prior to receiving instruction. The 

first group was taught through the use of modular instruc

tion. The students were allowed to progress through the 
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study of the topic of guidance and counseling at their own 

pace. However, students were told that they must complete 

their work by the time the classroom instruction ended in 

the traditionally taught class. Some of the activities in 

the module could be carried out individually while others 

required small group involvement. The students were given 

the opportunity to share the results of their activities 

with their instructor and/or other students who were also 

progressing through the module. This allowed continual 

evaluation of individual progress toward meeting the ob

jectives stated in the module. The students could deter

mine for themselves whether further study or review was 

needed before progressing to the next section of the module 

and later to the posttest. 

The second experimental group received traditional 

classroom instruction. This group worked through the mate

rial on guidance and counseling in a classroom situation. 

They participated in lecture, class discussion and group 

and individual assignments. Lesson plans and handout mate

rials that were parallel to the module were used for this 

portion of the study. The researcher served as the in

structor in this portion of the study. 

A posttest on the material that was studied in the 

two experimental situations was administered to obtain data 

for comparing the effectiveness of the two methods. Finally, 

after a seven week interval a follow-up test was administered 
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to all the students to determine how much material the stu

dents retained from the study of guidance and counseling. 

The results, of this follow-up test were used to determine 

whether the methods of instruction were related to the 

students' retention of knowledge. 

Because the scores from these three tests provided 

the major data in the study, the correcting of the student 

tests was carried out very carefully by the researcher. 

The researcher used an inflexible scoring key to determine 

grades on all test papers. 

Treatment of Data 

The t_-test was used to determine if there was a 

significant difference in mean scores between the two ex

perimental groups on the three cognitive achievement tests. 

The same statistical test was used to ascertain if there 

were any significant differences between the mean differ

ential scores on pretests and posttests and mean differ

ential scores on pretest and follow-up tests and the mean 

differential scores on posttests and follow-up tests for 

each experimental group. The .05 level or beyond was con

sidered statistically significant for the value of t̂ . 

The Pearson product moment coefficient of correla

tion was used to determine if there was a significant re

lationship between grade point averages and test scores. 

This statistical test was also used to determine whether 
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there was a significant relationship between grade point 

averages and differential scores between pretests and post-

tests for students in each experimental group. The value 

of r was considered statistically significant at the .05 

level or beyond. 

Data were collected from thirty-four subjects. 

Data were key punched on cards and processed through the 

IBM computer at the Texas Tech University Computer Center 

in Lubbock, Texas. 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

The data collected for the study included pretest, 

posttest and follow-up test scores and grade point averages 

for students in both experimental groups. The first experi

mental group consisted of sixteen students receiving modular 

instruction. The second experimental group included eighteen 

students receiving traditional classroom instruction. All 

data collected in the study were analyzed by using either the 

t̂ -test or Pearson product moment coefficient of correlation. 

Data were analyzed for the two experimental groups and for 

the total group based on four null hypotheses. 

Hypothesis 1 

The first hypothesis was analyzed through the use 

of the jt-test to determine if there were significant dif

ferences between mean scores on the pretests, the posttests 

and the follow-up tests for students in each of the two ex

perimental groups. Hypothesis 1 stated: 

There is no significant difference in the following 
mean cognitive test scores on the guidance and coun
seling test for students in either the module or 
traditional classroom instructed groups: 

a. Pretest 
b. Posttest 
c. Follow-up test 
d. Pretest and posttest 
e. Pretest and follow-up test 
f. Posttest and follow-up test 

38 



39 

Table 2 summarizes the statistics related to parts 

a, b and c of Hypothesis 1. 

TABLE 2 

DIFFERENCES BETWEEN MEAN PRETEST, POSTTEST AND 
FOLLOW-UP TEST SCORES FOR STUDENTS 

IN EACH EXPERIMENTAL GROUP 

Tests and Groups 

Pretest 

Module Instructed 

Traditional Class
room Instructed 

N 
Mean 
Test 
Score 

16 

18 

75.31 

59.50 

t 
Value 

1.91 

Level 
of 
Sign. 

NS* 

Posttest 

Module Instructed 

Traditional Class
room Instructed 

16 

18 

95.50 

95.28 

0.13 NS* 

Follow-up Test 

Module Instructed 

Traditional Class
room Instructed 

14 

18 

82.57 

82.17 

0.12 NS* 

*Not significant at the .05 level and beyond. 

The t.-value attained after statistically comparing 

mean pretest, posttest and follow-up test scores for the 

two experimental groups were not significant at the .05 

level or beyond. This indicates that there were no statis

tically significant differences in cognitive achievement 
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test scores for the two experimental groups in the three 

testing situations. Therefore parts a, b and c of Hypothe

sis 1 were accepted. 

The statistics related to parts d, e and f of 

Hypothesis 1 are summarized in Table 3. 

TABLE 3 

DIFFERENCES BETWEEN MEAN PRETEST AND MEAN POSTTEST, 
MEAN PRETEST AND MEAN FOLLOW-UP TEST AND 

MEAN POSTTEST AND MEAN FOLLOW-UP 
TEST SCORES FOR STUDENTS IN 

EACH EXPERIMENTAL GROUP 

Groups N Means 
Level 

t of 
Value Sign. 

Pretest Posttest 

Module Instructed 16 75.31 

Traditional Class
room Instructed 18 59.50 

95.50 

95.28 

-3.90 

-5.97 

.001 

.001 

Pretest Follow-up 
Test 

Module Instructed 14 73.57 

Traditional Class
room Instructed 18 59.50 

82.57 

82.17 

-1.70 

-3.84 

NS* 

001 

Module Instructed 14 

Traditional Class
room Instructed 18 

Posttest 

95.42 

95.28 

Follow-up 
Test 

83.57 4.95 

82.17 7.50 

001 

001 

Not significant at the .05 level and beyond. 
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Part d of Hypothesis 1 was rejected as both experi

mental groups made statistically significant cognitive gains 

from pretest to posttest scores. Part e of Hypothesis 1 was 

partially rejected on the basis of the statistics presented 

in Table 3. The t-value was significant at the .001 level 

for a comparison between the mean pretest score and the mean 

follow-up test score for the group receiving traditional 

classroom instruction. For the group receiving modular in

struction there was no statistically significant difference 

between mean pretest and mean follow-up test scores. The 

jt-values for differences between mean posttest scores and 

mean follow-up test scores were significant at the .001 

level for both groups. Therefore part f of Hypothesis 1 

was rejected for both experimental groups. In each case 

the difference between mean posttest scores and mean follow-

up test scores was statistically significant. 

Hypothesis 2 

The mean differential test scores of students in 

each experimental group were analyzed through the use of 

the t̂ -test in terms of Hypothesis 2, which stated: 

There is no significant difference in the following 
mean differential test scores on the guidance and 
counseling test for students in either the module 
or traditional classroom instructed groups: 

a. Pretest and posttest 
b. Pretest and follow-up test 
c. Posttest and follow-up test 
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The statistics related to the analysis of Hypothe

sis 2 are summarized in Table 4. 

TABLE 4 

COMPARISON OF MEAN DIFFERENTIAL TEST SCORES BETWEEN 
PRETEST AND POSTTEST, PRETEST AND FOLLOW-UP TEST 
AND POSTTEST AND FOLLOW-UP TEST FOR STUDENTS 

IN EACH EXPERIMENTAL GROUP 

Differentials Compared 
and Groups N 

Mean 
Differential 

t 
Value 

Level 
of 
Sign. 

Pretest and Posttest 

Module Instructed 

Traditional Class
room Instructed 

16 

18 

20.31 

35.22 

-1.91 NS* 

Pretest and Follow-up 
Test 

Module Instructed 14 

Traditional Class
room Instructed 18 

15.78 

26.33 

-1.65 NS* 

Posttest and Follow-up 
Test 

Module Instructed 14 

Traditional Class
room Instructed 18 

13.35 

13.16 

.07 

'Not significant at the .05 level and beyond. 

NS* 

Hypothesis 2 was accepted as there was no statisti

cally significant difference in any of the differential 

scores between the two experimental groups. In other words. 
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the gain scores from pretest to posttest, from pretest to 

follow-up test and from posttest to follow-up test were not 

significantly different between the two groups. 

Hypothesis 3 

The pretest and posttest scores and the grade point 

averages for students in each experimental group were ana

lyzed with regard to Hypothesis 3, which stated: 

There is no significant correlation between pretest 
or posttest scores on the guidance and counseling 
test and grade point averages for students in the 
module instructed group, the traditional classroom 
instructed group or the total group. 

Table 5 summarizes the statistics related to the 

analysis of Hypothesis 3 concerning the correlation between 

grade point averages and pretest scores and grade point 

averages and posttest scores for students in each experi

mental group. 

TABLE 5 

CORRELATION BETWEEN GRADE POINT AVERAGES AND PRETEST 
SCORES AND GRADE POINT AVERAGES AND POSTTEST 
SCORES FOR STUDENTS IN EACH EXPERIMENTAL 

GROUP AND THE TOTAL GROUP 

Variables Correlated 

Grade Point Averages and 
Pretest Scores for Module 
Instructed Group 

N Pearson r 

16 -0.28 

Level 
of 
Sign. 

NS* 
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TABLE 5—Continued 

Level 
Variables Correlated N Pearson r of 

Sign. 

Grade Point Averages and 
Pretest Scores for Tradi
tional Classroom Instructed 
Group 18 0.42 .05 

Grade Point Averages and 
Posttest Scores for Module 
Instructed Group 16 0.15 NS* 

Grade Point Averages and 
Posttest Scores for Tradi
tional Classroom Instructed 
Group 18 0.59 .01 

Grade Point Averages and 
Pretest Scores for the 
Total Group 34 0.18 NS* 

Grade Point Averages and 
Posttest Scores for the 
Total Group 34 0.39 .01 

*Not significant at the .05 level and beyond. 

The correlations between grade point averages and 

pretest scores and grade point averages and posttest scores 

were not significant for the module instructed group. The 

correlations between grade point averages and both pretest 

and posttest scores were significant at the .05 level and 

beyond for the group receiving traditional classroom in

struction. The correlation between grade point averages 

and pretest scores of the total group was not significant 

at or beyond the .05 level. The correlation between the 
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grade point averages and posttest scores for the total group 

was significant at the .01 level. As a result of the above 

findings. Hypothesis 3 was partially rejected. 

Hypothesis 4 

The relationship between the grade point averages 

and the pretest and posttest differential scores for stu

dents in each experimental group were analyzed with regard 

to Hypothesis 4, which stated: 

There is no significant correlation between pretest 
and posttest differential scores on the guidance 
and counseling test and the grade point averages 
for students in either the module or traditional 
classroom instructed group. 

Table 6 summarizes statistics related to the analy

sis concerning Hypothesis 4. 

TABLE 6 

CORRELATION BETWEEN GRADE POINT AVERAGES WITH PRETEST 
AND POSTTEST DIFFERENTIAL SCORES FOR STUDENTS 

IN EACH EXPERIMENTAL GROUP 

Level 
Variables Correlated N Pearson r of 

Sign. 

Grade Point Averages with 
Pretest and Posttest Dif
ferential Scores for Module 
Instructed Group 16 0.35 NS* 

Grade Point Averages with 
Pretest and Posttest Dif
ferential Scores for 
Traditional Classroom 
Instructed Group 18 -0.32 NS* 

if 

Not significant at the .05 level and beyond. 
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Hypothesis 4 was accepted. The correlation coef

ficients between mean grade point averages and pretest and 

posttest differential scores were not significant at or 

beyond the .05 level for either experimental group. 

Summary 

In summary, the following were the major findings 

as a result of the analysis of the hypotheses in this 

chapter: 

- There were no significant differences in mean 
pretest, posttest and follow-up test scores 
between the module instructed group and the 
traditional classroom instructed group. 

- In the module instructed group there were 
significant changes between pretest and post-
test and posttest and follow-up test scores. 

- In the traditional classroom instructed group 
there were significant changes between pre
test and posttest, pretest and follow-up test 
and posttest and follow-up test scores. 

- There were no significant differences in dif
ferential scores between pretest and posttest, 
pretest and follow-up test and posttest and 
follow-up test between the two experimental 
groups. 

- There were no consistent findings relative to 
the relationship between grade point averages 
and pretest and posttest scores and pretest 
and posttest differential scores for the 
module instructed group, the traditional class
room instructed group or the total group. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS AND 
RECOMMENDATIONS 

The purposes of this chapter are to summarize the 

study, to identify major findings and to draw conclusions 

which appear to be warranted based on the analysis and in

terpretation of data. Recommendations for further research 

pertaining to the development of instructional materials 

and the use of teaching strategies in the study of guidance 

and counseling of students by home economics teachers are 

based on the findings of the study. 

Summary of the Study 

The study involved the comparison of two teaching 

strategies used in teaching a unit on guidance and counsel

ing in a home economics education course. The first aspect 

of the study was the review of literature in which an assess

ment of the status of the competency-based approach to teacher 

education was made, and an identification of information con

cerning guidance and counseling was completed. The second 

aspect involved the development of an instructional module 

pertaining to guidance and counseling for use with future 

teachers of home economics. The third part of the study in

cluded a comparison of two teaching strategies, modular in

struction and traditional classroom instruction in teaching 

concepts in the area of guidance and counseling with senior 

47 
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level home economics education majors at Texas Tech Univer

sity. A comparison was made of cognitive growth after uti

lizing the two methods of instruction. In addition, a com

parison was made of material retained by students under each 

method after a period of time had lapsed following instruc

tion. This necessitated the development of a cognitive 

evaluation instr\iment to be used as a pretest, posttest and 

follow-up assessment of cognitive achievement. 

The sample was limited to thirty-four students en

rolled in three sections of Home Economics Education 432 at 

Texas Tech University during the spring of 1976. The first 

experimental group consisted of sixteen students who re

ceived modular instruction. The second group consisted of 

eighteen students receiving traditional classroom instruc

tion. In each of the three class sections half the students 

were randomly assigned to each experimental group. 

Data obtained from the pretests, posttests, and fol

low-up tests along with grade point averages were analyzed 

either through the use of the t̂ -test of Pearson product 

moment coefficient of correlation. The stated null hypothe

ses for the study were statistically analyzed and rejected 

if the levels of significance were at the .05 level or be

yond. 

Findings of the Study 

Findings of the study derived from the analysis and 

interpretation of data were as follow: 
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1. There were no significant differences in the 

mean cognitive test scores on pretests, posttests and fol

low-up tests between students in the modular instructed 

group and students in the traditional classroom instructed 

group. There was no significant difference in the mean 

cognitive pretest and follow-up test scores for the stu

dents in the module instructed group. A difference, sig

nificant at the .001 level, was found between the mean 

cognitive pretest and mean follow-up test scores for stu

dents in the group receiving traditional classroom instruc

tion. The differences between the m.ean posttest and follow-

up test scores for students in each experimental group was 

significant at or beyond the .001 level. In other words, 

from posttest to follow-up test there was a significant loss 

in cognitive achievement for both groups. 

2. There were no significant differences between 

the module instructed group and the traditional classroom 

instructed group on the following mean differential scores: 

- pretest and posttest 

- pretest and follow-up test 

- posttest and follow-up test 

3. There was no significant correlation between 

grade point averages and pretest scores and grade point 

averages and posttest scores for students in the module 

instructed group. There was a correlation, significant at 

the .05 level, between the grade point averages and pretest 

TEXAS TECH LIBRARY 
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scores and grade point averages and posttest scores for 

students in the traditional classroom instructed group. 

There was no significant relationship between grade point 

averages and pretest scores for the total group, but there 

was a significant correlation between grade point averages 

and posttest scores for the total group. 

4. There was no significant correlation between 

grade point averages and pretest and posttest differential 

scores on the guidance and counseling test for students in 

either experimental group. 

Conclusions 

It was recognized that due to the small sample size 

the findings of the study could only make a limited contri

bution to the area of teaching strategies in the competency 

area of guidance and counseling. Based upon the findings, 

the following conclusions were drawn: 

Since there was no statistically significant dif

ferences between pretest, posttest and follow-up test scores 

for either the module or traditional classroom instructed 

groups, it was concluded that the teaching strategies were 

equally effective in teaching subject matter related to 

guidance and counseling. Thus, it appears that as educators 

embark on competency-based teacher education programs that 

among the two alternatives studied in the research either 

would be effective. It should be noted that the findings 
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of this study support the findings of similar research done 

by Blair (2), Zellner (26) and McCombs (18) as reported in 

the review of literature. The novel aspect of this research 

was the study of retention of material through use of a 

follow-up evaluation. As results indicated, the method of 

instruction did not effect retention of the material per

taining to guidance and counseling. 

In comparing the pretest and posttest scores for 

the experimental groups, significant gains were found for 

both groups. This indicates that both strategies led to 

significant gains in cognitive knowledge pertaining to guid

ance and counseling. In comparing the pretest and follow-

up test scores a significant difference was found only for 

the group receiving traditional classroom instruction. 

Students receiving traditional instruction retained a sig

nificantly greater amount of knowledge than they originally 

had at the time of the pretest. The comparison of posttest 

and follow-up test scores indicated that both experimental 

groups exhibited a significant loss in cognitive knowledge 

from posttest to follow-up test. Thus, amount of retention 

does not seem to be dependent on the method of instruction. 

In comparing differential gain scores of the module 

instructed group and the traditional classroom instructed 

group no significant differences were found. This indicates 

that either teaching strategy would lead to equivalent gains 

between pretest and posttest, pretest and follow-up test and 
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posttest and follow-up test scores on the guidance and coun

seling test. 

Inconsistent findings were found between grade point 

averages and pretest and posttest scores for the module in

structed group, the traditional classroom instructed group 

and the total group. Based on findings of the study no 

strong conclusions can be drawn about the influence of grade 

point average on test scores under either method. It must 

be remembered that numbers were small and a larger study 

might reveal more conclusive findings. 

It was concluded that neither teaching strategy-

appeared to be more effective than the other for learning 

concepts pertaining to the subject of guidance and counsel

ing. Retention of material was not affected by the teaching 

strategy employed. 

Recommendations for Further Research 

Study of the effectiveness of the two teaching 

strategies utilized in the competency area of guidance and 

counseling has revealed the need for further research in 

some specific areas. Among the suggestions this researcher 

would make for future projects would be: 

1. Using the same instructional materials and 

teaching strategies with a larger sample to substantiate or 

refute the findings of the study. 

2. Conducting a similar study in which students 
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complete the modular instruction in an in class situation 

rather than on their own outside of class. 

3. Conducting a study of similar design with home 

economics education students who have completed student 

teaching to determine if that clinical experience affects 

pretest scores, gain scores and follow-up retention. 

4. Determining what intervening variables, such as 

prior course work and experiences, may be related to cogni

tive achievement of students in the competency area of 

guidance and counseling. 

5. Conducting a study of similar design in which 

students are allowed to select the instructional method 

they prefer to determine if there is a relationship between 

personal characteristics of students and teaching strate

gies chosen. 

6. Conducting a study of similar design in the 

competency area of guidance and counseling in which atti

tudes of students toward both the subject matter and the 

teaching strategy are analyzed and a comparison of atti

tude with cognitive growth is made. 

7. Conducting a study of similar design pertaining 

to other competency areas for home economics teachers such 

as guiding students through career education. 
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APPENDIX A 

PROSPECTUS 

Every teacher will play the role of a guidance person 

at various times during his or her years as a teacher. With 

teachers in Home Economics and other vocational programs, the 

role of a teacher-counselor may be more pronounced than for 

teachers in strictly academic courses. Vocational teachers 

are involved in guiding their students in planning their 

futures, preparing for the work world, as well as helping 

with individual and group problems. 

Because of the large part that guidance seems to be 

playing in the careers and everyday activities of Vocational 

Home Economics teachers, it is very important that one be 

prepared for active roles in counseling and guiding of stu

dents when they come for help. 

The purpose of this module is to discuss the subject 

of guidance and counseling as it applies to Vocational Home 

Economics teachers. It will be presented in three parts: 

1. Teachers as counselors 

2. Students as counselees 

3. Interaction of a school and community basis 

Through this study you should develop competence in the area 

of guiding your students in their personal development. 
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PART I 

THE TEACHER'S ROLE IN GUIDING AND COUNSELING 

Objectives: 

Upon completion of this portion of the module, the 
learner will: 

- identify qualities that contribute to effectiveness 
in guiding and counseling students 

- explain the teacher's role in counseling and guiding 

- propose characteristics evident in a classroom having 
an atmosphere conducive to guiding and counseling 

- explain the importance of verbal and non-verbal com
munication in the counseling situation 

-- explain the importance of good listening behavior in 
the guidance of students 

- explain the types of information various non-testing 
devices can yield about students 

- utilize a device for obtaining information in an 
attempt to get to know someone better. 

Key Ideas: 

1. Guidance and counseling of students is an essential 
part of the total school program, with responsibil
ity resting with the entire school staff. 

2. There are certain responsibilities and qualities 
that teachers must assume in order to become ef
fective in the area of guiding and counseling 
students. 

3. The classroom atmosphere can contribute to effec
tive guidance and counseling of students. 

4. Communication plays an important role in determining 
the success of guidance and counseling efforts made 
by teachers. 

5. There are a number of non-testing devices available 
to teachers for use in seeking personal information 
about their students. 
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THE TEACHER'S ROLE IN GUIDANCE AND COUNSELING 

Classroom teachers are a major source of guidance in 
schools today as they work with students. Teachers guide 
and counsel in classrooms, homerooms, and extracurricular 
activities. in theory, the major responsibility for guid
ance and counseling is placed with the school guidance coun
selors. But guidance counselors are often overloaded or 
simply not available when students have problems. Guidance 
counselors may be busy seeing only students in serious trouble, 
administering standardized tests, planning career and college 
days, planning back-to-back events, keeping attendance records 
and performing other administrative duties. Some students shy 
away from or even refuse the services of guidance counselors, 
consequently, students frequently turn to their teachers for 
help. They often know their teachers better and are more com
fortable with them. Thus, guidance and counseling becomes a 
large part of the classroom teacher's responsibility. 

As home economics teachers, we are often among the teachers 
that students readily turn to for help and advice. It has been 
hypothesized that the informality of the home economics class 
probably contributes to the tendency of students to turn with 
their problems to these teachers. Home economics teachers, like 
most others, have not been trained for indepth guidance and 
counseling of individuals. Therefore, they must recognize their 
limits and capabilities for guidance and counseling and not 
attempt to surpass these. If they are unable to help students 
at any particular moment they may not have failed. It is only 
that they cannot handle certain problems alone and need to call 
on other professionals for assistance. The Home Economics 
teachers must be prepared to share in the guidance and coun
seling of students. 

TEACHER RESPONSIBILITIES RELATED TO GUIDANCE AND 
PERSONAL DEVELOPMENT 

There are certain responsibilities that every teacher 
must assume which influence the quality of instruction and 
guidance given by the teacher in the classroom. The follow
ing are five of these responsibilities: 

a) Motivate students 

b) Develop a problem-solving environment to help stu
dents understand and fulfill basic needs 

c) Assist students in successfully satisfying individ
ual needs 



7r 7 

61 

d) Encourage students to develop a desire for con
tinuous self-improvement 

e) Provide a creative program of instruction to satisfy 
individual student growth 

As teachers assume each of these responsibilities, they 
will be developing their own level of excellence as a teacher 
as well as assisting learners in their personal growth. 

QUALITIES DESIRABLE IN A GUIDING PERSON 

There are certain qualities or characteristics which make 
teachers more successful in the role of a guidance person. 
Educators have suggested that three of these are: 

a) Teachers must be sensitive to students. Sensitivity 
should extend to such things as student needs, in
terests, attitudes, values, and abilities. 

b) Teachers must be understanding and non-judgemental 
when students bring their problems and troubles to 
them. Teachers must not let their values dictate 
solutions for their students' problems. 

c) Teachers must keep confidences that students share 
with them. 

Students have frequently expressed a desire for the 
following qualities in teachers who serve a guidance role 
in their lives. 

a) Be poised and confident in their abilities. 

b) Be humble about their achievements, and abilities. 

c) Have pleasant speaking voices. 

d) Show initiative in all they do. 

e) Be sensitive to all things and people around them. 

f) Be firm, friendly and understanding. 

g) Expect students to be self-reliant. 

Teachers who meet all of these qualities are likely to 
be ones who feel good about themselves and thus feel capable 
of helping others. 
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As home economics teachers, we must work at developing 
necessary qualities and abilities that will enable us to 
assume our share of the role in guidance and counseling of 
students. 

Enabling Activities: Complete the following activities. 

1. Identify five qualities that you as a student look 
for in a teacher from whom you seek guidance. 
Share your list of qualities with at least three 
classmates and your instructor. 

2. Interview at least one active home economics teacher 
to determine what role the guidance and counseling 
of students plays in his or her professional life. 
Prepare a short paragraph on the outcome of your 
interview and share the results with your instruc
tor and classmates. 

Classroom Atmosphere 

As teachers, we strive for personal growth and develop
ment of all students in our classes. To achieve this,end, 
teachers must be concerned with developing an appropriate 
atmosphere. Some guides to follow in developing a classroom 
atmosphere which is conducive to personal growth are: 

a) Allow for creativity. 

b) Be flexible. 

c) Utilize student differences to add variety to 
classes. 

d) Plan and execute teaching carefully. 

e) Aid individual students in working through daily 
problems. 

f) Provide for cooperative planning by the teacher 
and students. 

g) Be sensitive to social qualities and relationships 
within the class. 

h) Provide for democratic interaction. 

In a classroom that follows guides such as these the 
students are allowed to grow personally as individuals and 
work productively with others. The total classroom is then 
used as a tool of guidance and counseling. 
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Enabling Activities 

Outline at least five qualities of a classroom atmosphere 
conducive to the guidance and counseling of students. (These 
should be different from the qualities mentioned in this 
section of the module.) Discuss your list of classroom atmo
spheric qualities with at least three other students. Share 
your ideas with the instructor also. 

Communications 

Communication is a key to effective guidance and coun
seling. Verbal and nonverbal communication as well as ef
fective listening must be emphasized and utilized in coun
seling. These skills when practiced and perfected, open and 
keep open a variety of avenues for helping students grow. 
When channels of communications are open student trust can 
be gained and real helping relationships can be formed. 

As teachers, we must enunciate correctly and speak up 
clearly. This will ensure that unnecessary misunderstand
ings do not develop either in our teaching or guiding roles. 

Non-verbal communication takes many forms including 
symbolic communication. Non-verbal communication can range 
from body-language to the communication accomplished by the 
clothes that we wear. Some people are especially attuned to 
these forms of communication so it is very important that we 
study ourselves to see what messages we are sending out 
through non-verbal means. Some examples of nonverbal messages 
that we send are: 

a) We are sending a message with our posture. If a 
person goes around hunched over with head drooping, 
this person is in effect saying, "I'm displeased 
with myself." 

b) Messages are conveyed through our gestures. We 
wave "Hello" and "Good-bye" to friends. 

c) We communicate through touch. We can convey a 
feeling of encouragement, comfort, affection, 
through the warmth of a hand or an arm about the 
shoulder. 

Perhaps the most important aspect of communication that 
contributes to a teacher's effectiveness in guiding and coun
seling students is that of listening. The simple act of 
listening aids greatly in solving problems. Ideally as the 
student talks, a teacher listens, and makes a few acknowl
edging responses, and helps the student talk and work out 
his or her own problems. 
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Types of listening as used in guiding students fall into 
tour m a m categories. These are also known as communication 
facilitators and include: 

^) Passive Listening - This involves silently listening 
to the_students as they talk. The silence of pas
sive listening is a powerful non-verbal message that 
conveys acceptance and encouragement to students as 
they share their problems. 

^) Acknowledging Responses - This is a matter of re
sponding at breaks or pauses in the students' con
versation with non-verbal or verbal cues that indi
cate that you are actually tuned in to what is being 
said. This can be nodding, smiling, frowning, using 
other body movements, or saying something like: 
"I see," "Oh," or "Uh-huh." These are simple ways 
of letting students know that you are paying atten
tion. 

c) Door Openers - These are messages that encourage 
students to begin talking or to talk more. They 
are open-ended statements or questions. Some 
examples are: "Do you want to talk about it?" or 
"Would you like to say more about that?" 

d) Active Listening - This requires interaction between 
the speaker and listener. It gives proof that the 
listener has heard and understood what the speaker 
has said. The listener paraphrases what the speaker 
has said in order to see if the right meaning has 
been transmitted. 

Active listening prevents breakdowns in communication 
with students and contributes to better understanding of 
what has been communicated. 

At this point please listen to the first segment of the 
tape that has been provided for your class section. For the 
student-directed group, the tape will be in the H.E. Ed 
office to be checked out along with a recorder. 

For active listening to be successful and effective a 
teacher must have certain attributes. If these are not 
present, the teacher will seem insincere, patronizing and 
manipulative. A few of these assets are: 

a) Teachers must have a deep sense of trust in stu
dents' abilities to solve their own problems. 

b) Teachers must honestly accept the feelings of 
students. 
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c) Teachers must understand that feelings are tran
sitory. 

d) Teachers must want to help students with problems 
and take the time for it. 

e) Teachers must be empathetic but remain a separate 
individual as well. 

f) Teachers must understand that it is hard for stu
dents to share "real" problems to begin with. 

g) Teachers must respect student privacy and the con
fidential nature of anything revealed to them by 
students. 

Enabling Activities 

1. Explain in a short paragraph the importance of 
good verbal and non-verbal communication in the 
guidance of students. 

2. Listen to the J. C. Penny tape, "Are You Listening?" 
and carry out the activities included on the tape. 
Summarize in a paragraph the listening guides either 
inferred or given in the tape. 

Obtaining Background Information on Students 

To be of real help to students, teachers must know the 
students. This involves knowing more than just what occurs 
in your classroom. Personal lives of our students both in 
school and away from school influence our relationship with 
them. To gather information on students outside of the class
room, teachers have a wide variety of methods available to 
them. 

A good starting place for teachers in gathering informa
tion are the student cumulative records in the school office. 
In these records, you will find student grades, progress re
ports, anecdotal records,* health reports, and any other 
special student information. In most cases these records are 
the core of any guidance program. 

*Anecdotal records are teacher made summaries of major 
actions of a pupil. It is a factual report of what actually 
happened in a given situation at a specific time. 
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The next step that many teachers take is to talk to 
former teachers of their students. The information obtained 
here must be carefully "sifted" to get rid of any personal 
prejudices on the part of the other teachers. in many cases, 
it is much more reliable to draw your own conclusions about 
the students. 

The following non-testing methods of evaluation can be 
successfully used in a variety of situations to gather data 
on students: 

a) Autobiographies - These are life stories that the 
students write for you about themselves. They are 
invaluable when you have a new group of students 
and need some "quick" background information. These 
can give you information about the students' home 
life and families. Your structuring of the assign
ment will determine the material you will get. 

b) Interest Inventories and Questionnaires - These 
devices, made up of general questions or statements 
which are open-ended, allow the students to respond 
freely, thus, giving the teacher personalized an
swers for each student. They are a quick means of 
learning about interests and attitudes of students. 

c) Interviews and Private Student Conferences - These 
can be valuable in fostering cooperative interaction 
between teacher and student as they work towards the 
solution of problems or completion of projects. It 
is through such conferences that you really get to 
know and understand your students. These conferences 
can also be a great aid in cooperative evaluation 
and student evaluation. A good technique to use in 
conducting student conferences is the "sandwich" 
technique. This consists of first talking in com
plimentary terms, then inserting anything that could 
be termed as critical, and finally ending the inter
view on an encouraging note. 

d) Parent-Teacher Conferences.- They can be valuable in 
getting at special bits of information about students 
and'their backgrounds. A teacher can gain insight 
into the following areas via a parent-teacher con
ference : 

1. family traditions 

2. family problems or concerns 

3. family values, attitudes and beliefs 
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4. parental expectations of students 

5. family relationships 

6. individual needs of students. 

This information can be jotted down after the interview 
and can be referred to in the future if the student needs 
special help or attention. 

e) Value Clarification Techniques - These strategies 
offer a means of allowing students to discover what 
they value and at the same time allow teachers to 
obtain needed information about students. An ex
ample of a value clarification technique is to have 
students respond either verbally or in written form 
to the incomplete sentences such as: 

If I had a million dollars, I would . . . 
On Saturdays I like to . . . 
People make me happiest when . . . 

When value clarification strategies are used in a class
room the following guides should be followed closely: 

1. Respect the values of others in the class. 

2. Allow students to participate on a voluntary basis. 

3. Share your values with your students but do not 
inflict them with your values. 

There are many other ways of assessing values of students 
Some of the most common techniques are role plays, skits, 
plays, pantomimes, and unfinished stories. 

f) Sociometric Techniques - These are some of the most 
valuable sources of information about the personal-
social adjustments of pupils. They offer valid 
means of verifying teacher judgements of pupils. 
These devices show peer relationships in the class 
and seek out personal preferences and from each 
student. This information can then be used by the 
teacher to develop situations for personal growth 
in the classroom. 

Enabling Activities: 

Use at least one method of seeking information about 
students with someone you do not know well. Try to find out 
more about the individual. .Then evaluate the effectiveness 
of the method in this particular situation. Share the re
sults with your instructor and classmates. 
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PART II 

GUIDING STUDENTS IN SELF-ASSESSMENT AND DEVELOPMENT 

Objectives: 

learnê '̂will'̂ ^̂ ^̂ '̂''' °^ ^^^^ portion of the module the 

- propose ways teachers can use needs, problems, and 
concerns of students as a basis for guiding and 
counseling students 

- propose means of getting students to self-evaluate 

- determine ways of developing a positive self-concept 
m students through classroom experiences. 

Key Points: 

1. Problems and concerns for teenagers today stem 
from a wide variety of sources and are unique 
for each person. 

2. There are eight basic human needs that must be 
filled in each individual's life before that person 
can develop to his fullest potential. 

3. By using the information teachers are given about 
students' needs, problems, and concerns, they can 
help guide students to logical solutions. 

4. Self-evaluation is an important step in the initia
tion of personal development and improvement. 

5. A positive self-concept can be fostered in students 
if teachers use appropriate approaches and strategies 

Guiding Students in Self-Assessment and Development 

Students in junior high and high schools across the 
country are going through many changes. Some of these are 
natural physical and emotional changes while others are 
changes brought on by our fast paced society. All changes 
can potentially bring with them problems for teens to cope 
with. Many times teenagers need assistance and guidance in 
the coping process. Home Economics teachers who are sensi
tive to their students and the problems they have, can play 
a vital role in helping these students. 
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Basic Human Needs 

There are eight basic human needs which play a big role 
m the personal development of each individual. If teachers 
understand these needs, they are better able to help students 
meet them. These needs include 

a) The Need for Belongincr 
In order for students to feel good about themselves 
and their lives they must have a sense of belonging. 
A student whose need for belonging is not satisfied 
feels unwanted, neglected and left out. The need 
for belonging shows up in students' actions and ex
pressions of feelings. They may remain on the 
fringes of groups, day-dream a lot, and feel threat
ened by the world in general. 

Some things that a teacher might do to help students 
meet the need for belonging include: 

1. When students are absent, let them know that you 
realize that they have been away. Welcome them 
back and indicate that you missed them. 

2. Seek out the strengths of each student. Comment on 
these strengths. The students appreciate these com
ments. Their lack of ability may make them feel 
left out at times. 

b) The Need for Achievement 
The need for achievement is developed in early 
relationships between infants and their mothers. 
As a child (student) develops a sense of recogni
tion and some sense of achievement, a feeling of 
security will grow. 

Students who feel a deep need for achievement seem to 
clamor for attention because they often feel overlooked and 
unrecognized. They may feel inferior to others and voice 
wishes that they could perform actions as well as others. 
These students are liable to meet frustration everywhere 
they turn. 

As a teacher, there are a number of things that you can 
do to aid students in meeting this need: 

1. Arrange things so that these students have a mini
mum of failure experiences. Provide opportunities 
for success for all students occasionally. 
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2. Be careful in giving rewards, place more emphasis 
on the process by which accomplishment is made 
rather than always on the results. When rewards 
are used, see that they are distributed widely 
among the students. 

c) The Need for Economic Security 
The need for economic security is shown by students 
who lack permanence and continuity in their lives. 
If a student's economic background is unstable, it 
will greatly affect his school abilities. The stu
dents who have this need often feel threatened by a 
lack of faith in the future. Much of this problem 
has often been brought on by society's emphasis and 
on economic matter and the relationship implied be
tween money and success. In the classroom, this 
relationship should be de-emphasized and other 
avenues of success explored. 

There are many ways that teachers can help students 
fulfill this need. Some of these methods are: 

1. See that financial requests made on students in our 
classrooms are held to a minimum. This will prevent 
some problems for the children from families with 
lower incomes. 

2. Help students understand the part that material 
things play in life. In so doing we can stress 
that the amassing material things is not always 
equated with success and economic security. 

d) The Need for Freedom from Fear 
When students are inhibited by fears, they are 
hindered in almost every learning situation. 

The students who are suffering from this need are not 
stable individuals. They are frightened by many things and 
are apt to act nervously. They are also often labeled as 
uncooperative and generally refuse to try new things due to 
this uncooperative fearful nature. As teachers, we will 
have to work carefully with such students in special efforts 
to help them overcome their fears. Some methods available 
for teachers to use in this situation are: 

1. Repeatedly emphasize that some of the common dan
gers of everyday life are not to be deeply feared, 
but to be intelligently handled. Then the class 
can discuss some specific situations and how these 
should be handled. 



71 

2. Help children to reduce their fears by aiding them 
in carrying out objective assessments of the things 
that are frightening to them. 

®) The Need for Love and Affection 
The fulfillment of the need for love and affection 
should begin in the home, but too often students 
suffer from this need. Child's actions and words 
can be a reflection of this need. Students may 
crave attention; display a tendency to ask their 
teachers personal questions, and make obvious de
mands for demonstrations of affection. They may 
even express feelings that no one loves them while 
in reality they want to be loved and to love some
one very badly. 

Teachers can help students to meet their need for love 
and affection in a number of different ways including: 

1. Accept the feelings of students. This reassures 
them that their feelings are important, genuine 
and are to be respected. 

2. Let the students know that you like them. The tone 
of your voice, the sincerity of your questions and 
answers, and the gladness you express, are all ways 
of communicating a warm and friendly atmosphere. 
This will convey your "liking" to your students. 

f) The Need to Be Free from Intense 
Feelings of Guilt 

As one grows up, mistakes are a natural part of 
life. Students may set standards for themselves 
which are impossible to live up to and when the 
standards are not met guilt feelings arise. 
Teachers can help students avoid these problems by 
emphasizing over and over again that nobody is 
perfect, that everybody makes mistakes and that the 
mistakes students make are often those that can be 
expected of anyone who is growing up in a complex 
world. Stress that we learn from our mistakes and 
it is unnecessary to feel guilty over every little 
thing that goes wrong. 

g) The Need for Sharing and Self-Respect 

Students who feel that their entire lives are being 
planned for them by others are suffering from this 
need. The actual need is for them to share in the 
planning of the events that will take place in their 
lives. Through this sharing they are able to gain 
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a large degree of self-respect. When students see 
their parents and teachers planning every move they 
are to make, they slowly see their self-respect be
ing shattered. Often they get to a point where they 
feel that everyone is conspiring against them. As 
teachers, we can ask students to share in setting 
up schedules for the class, helping set class stan
dards of achievement, and helping in planning class 
activities. 

h) The Need for Understanding 
The students who possess this need are very confused 
about the world around them. They are constantly 
questioning and often the answers do not satisfy 
them or simply lead to new questions. These students 
often feel cheated, discouraged, and resentful. As 
teachers we can help students fulfill this need in 
their lives. We can begin by providing a permissive 
atmosphere in the classroom. This will allow stu
dents to feel free to ask questions about things 
that trouble them. When students work either on 
individual or group projects, we can raise the 
question with them of what they hope to accomplish 
and why they feel this is important. This will 
help students formulate their purposes. When the 
eight basic human needs have not been fulfilled for 
students, they need special help and consideration 
in school as well as at home in overcoming problems 
that arise. 

Problems and Concerns of Today's Youth 

The problems and concerns of youth today are varied. 
The teenage years are stormy and unpredictable. One day a 
student will be on top of the world and the next he will be 
in the valley of dispair. During this time problems and 
concerns arise about anything from a date for the dance to 
situations involving world events. 

Some typical problem areas and concerns in today's 
teenage world are: 

a. Drugs 
b. Teenage marriages 
c. Sexually related problems 
d. Peer approval 
e. Parental conflicts 
f. Sibling rivalry 
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This list could be limitless because each individual 
has problems and concerns coming into his life daily. These 
problems are unique in each case and call for individualized 
attention. 

Teachers can be an unbiased party to which students can 
bring their problems and concerns for counsel. As they try 
to help students, teachers should use their knowledge of 
human needs and current situations to guide students in 
solving their own problems. Teachers must recognize the 
limits of their personal ability to help and realize at what 
points they should refer the student to professional help. 
It is also of the utmost importance for teachers to keep all 
student "confessions" confidential. If this confidentiality 
is not observed, students will be afraid to ask you for aid 
in solving their problems. 

Enabling Activity 

Discuss with other classmates at least five things that 
can be identified as problems or concerns for teenagers to
day. Propose a way(s) that you as their teacher would help 
them in solving each of the five problems. Suggest ways 
that the fulfillment of the eight basic human needs could 
aid in solving the problems. 

Self-Evaluation 

The evaluation of one's self is a major step in the 
initiation of personal development and improvement. In self-
evaluation, the person sets up criteria and goals which are 
important for him to achieve. As the individual works on 
achieving these, he learns to take responsibility for him
self and the direction in which he is moving. Realistic 
appraisal of self is the greatest benefit of self-evaluation. 
This gives personal satisfaction and motivates people to 
achieve further. 

In schools, self-evaluation can be made much more ef
fective when it is partnered with cooperative evaluation, 
involving teachers, parents, peers or school officials. In 
cooperative evaluation, students in conjunction with at least 
one other person are guided in determining their own pro
ficiency and noting areas which still need attention. The 
important thing to remember in self-evaluation is that guid
ance of the process is essential if the maximum effect is 
to be achieved. 

Guidelines for teachers to use in helping students set 
up self-evaluation programs include: 
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1. Aid the students in setting personal goals or 
objectives. 

2. Help students develop a learning plan to follow 
as they work toward their goals. 

3. Guide students in their choice of experiences and 
help determine ways of continually evaluating their 
progress toward the established goals. 

4. Work with them continuously to see if they are 
making realistic assessment of their progress. 

Some examples of situations in which self-evaluation can 
be useful m promoting personal growth and development are: 

1. Home experiences 

2. Individual projects 

3. Student reports 

Each of these experiences could have self-evaluation 
built in by having the student set personal goals in each 
case. Then after completing the activity the student could 
evaluate whether or not these goals were achieved. 

Enabling Activity 

Complete the following activity and share with your 
instructor and/or fellow students. 

Develop a learning experience that will facilitate 
self-evaluation by home economics students. Indicate in 
which classes it would be appropriate. Explain how the 
activity will be carried out and how you would judge the 
students self-evaluation. Use some activity other than 
home experiences, individual projects, and student reports. 

Self-Concept Development 

The development of one's self-concept is achieved over 
the years of growth and development through social contacts. 
There is a dependence on others for an understanding of what
ever emerges within oneself. People learn who they are and 
what they are through the way in which people around them 
react to them. The key to the production of good self-
concepts lies in the treatment one receives from others. 
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People who feel acceptance are free to devote their 
time and energies to things that are positive and construc
tive. This aids in the development of good strong self-
concepts in these individuals. 

The development of the self-concept can be aided or 
hindered by the "others" in one's environment. It is each 
teacher's responsibility to work for the betterment of the 
self-concepts of all students. Many students can be helped 
greatly through correctly worded phrases of praise and 
special confidence building activities within the classroom. 

Some ways that home economics teachers can help build 
good strong self-concepts in their students are: 

1. Plan class activities that offer success to all 
students. This may entail the division of tasks 
along ability lines. 

2. Be sure to praise students on their successes and 
build their confidence by encouraging them to try 
tasks that are just a little bit more difficult. 
An example of a learning experience which would 
help build student self-concepts is: 

As an H.E. teacher, you might assign individual 
projects from a group of predetermined project 
topics. The students would then be allowed to 
select the project that they wanted to do. As 
the student progresses, he should be given just 
enough help to motivate him to continue trying 
and to prevent failure. This experience will 
build his confidence in his ability to succeed 
in this task and similar tasks of equal difficulty. 

Enabling Activity 

Complete the following activity and share with your 
instructor or fellow classmates. 

Develop a learning experience which could be used in a 
home economics classroom to help build strong self-concepts 
in students. Explain why you feel this experience would 
help build the self-concepts of students. 
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PART III 

HELPING STUDENTS THROUGH SCHOOL AND COMMUNITY 

Objectives: 

Upon completion of this portion of the module the 
learner will: 

- identify school and coiiununity services available 
for aiding in the personal growth and development 
of students. 

- show ways counselors and home economics teachers 
can work cooperatively to benefit students. 

- design opportunities for personal growth through 
common classroom learning experiences and activi
ties. 

- develop procedures for utilizing FHA experiences 
such as Impact and Encounter as a means of per
sonal growth and development. 

Key Ideas: 

1. All school services are in some way associated 
with the guidance of students. The ultimate goal 
of the entire school system is to further per
sonal growth and development of students. 

2. There are many organizations, businesses and com
munity groups outside of schools that offer aid 
to students with problems. 

3. Guidance counselors and teachers should work 
cooperatively in efforts to aid students. 

4. There are a great number of opportunities for 
personal growth and development in home economics 
classrooms due to the wide variety of learning 
experiences and teaching tools used in the class
room. 

5. FHA activities offer numerous possibilities for 
furthering personal growth and development of 
members. 
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PART III 

HELPING STUDENTS THROUGH SCHOOL AND COMMUNITY 

School and Community Services 
Available for Helping Youth 

All services within a school are in some way associated . 
with the guidance and counseling of students. Personal growth 
and development of all students is one of the goals of a 
school system. 

Much to the chagrin of many students the most obvious 
service that schools offer are the classes. All classes 
should be designed with the personal growth and development 
of students in mind. Home economics classes can be especially 
oriented toward the personal growth and development of stu
dents as activities in home economics can be individualized 
and shaped to fit the special needs of individuals. 

In addition to guidance through class activities, schools 
also have special guidance programs with trained professionals 
who can help students in many ways. These people are avail
able to students to discuss problems as well as to guide them 
academically. 

In addition, many opportunities are offered for personal 
growth through membership in school clubs and organizations. 
Through organizations such as FFA; FHA/HERO, D.E., Language 
Clubs, and Student Council, the students can grow in many 
areas. These activities can foster leadership abilities, the 
ability to work cooperatively and good interpersonal relation
ship skills. 

There are also organizations, businesses, and community 
groups outside of schools that offer aid to students con
fronted with problems and concerns of growing up. 

Community services for youth vary from community to com
munity. Some of the more common agencies and organizations 
are: 

1. Big Brothers/Big Sisters 

2. Scouts 

3. Campfire Girls 

4. Church Groups 

5. Community youth recreation groups 
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Home economics teachers can be helpful to students and 
parents by seeking out information on local youth services 
and keeping a personal listing of these. At various points 
in the home economics curriculum students can be encouraged 
to participate in these groups and share their experiences. 

Community services can be located in a number of ways. 
One way is to consult the yellow pages of the telephone book. 
This can lead to the location of a number of valuable public 
service organizations such as the ones listed above. In 
searching for youth services in the yellow pages you might 
begin your search by looking under "Youth," "Recreation Cen
ters," and "Churches." Then consult the index of the yellow 
pages for further sources. 

Another source of community services for youth is the 
United Way Directory of City Services. This is available in 
almost every city of moderate to large size at a small cost. 
The directory lists all of the organizations in the city which 
offer services to people. The organization or group is listed 
and the services are described. 

You could also seek information from community leaders. 
Among those you could call persons in public office, govern
ment agencies, and religious leaders. By using a little bit 
of imagination and energy, home economics teachers can locate 
a number of community services that will contribute to stu
dent growth and development. 

This may sound like much busy work for the teacher but 
\dien you think of how students can be helped the value of 
the work shines through. Examples of problems that community 
groups or agencies can help students with are: 

1. Coping with growing up in a one parent home. 

2. Deciding what avenues are open to a student in
flicted with an unwanted pregnancy. 

3. Coping with an excess of leisure time that has 
been leading the student into trouble situations. 

4. Improving parental relationships. 

Enabling Activity 

Complete the following exercise and share with your 
instructor. 

Check on counseling services in a school through talk
ing with a teacher, calling a school or visiting a school 

file:///dien
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and asking about school services. 
or 

Seeking information on at least one service for high 
school youth that is offered in the city of Lubbock. You 
may use any source such as the yellow pages. United Way, 
the Chamber of Commerce, etc. as a basis for your investiga
tion. 

Working With the School Guidance Counselor 

All school services and activities are cooperatively 
involved with the guidance and counseling of students. Each 
service area in the school should have personnel with some 
training in or exposure to guidance and counseling. It is 
important for home economics teachers to be aware of their 
responsibilities in guiding students and accept these re
sponsibilities . 

Counselors and teachers are cooperative colleagues 
within the school. Neither as a supervisor over the other. 
These people need to willingly help each other in working 
for the best for the students. There are several major ways 
that teachers can avail themselves of services offered by 
school counselors. Counselors can: 

a. Help teachers study student characteristics and 
classroom behavior of students. 

b. Help interpret student data from cumulative records. 

c. Collect, interpret, and disseminate educational and 
occupational data to teachers for use with pupils. 

d. Pick up on problems which are beyond the teacher's 
limits or capabilities in the area of guidance. 

e. Share the results of conferences with students or 
with parents with teachers when appropriate. This 
can alert teachers to problems which may arise. 

In return, teachers can contribute to this cooperation 
between counselors and teachers. Teachers can make contribu
tions periodically to the cumulative records of their students 
This will provide a source of information for understanding 
students by the total school staff. In addition, teachers 
should do all they can in their classrooms to help students 
grow personally. Teachers should also share the results of 
parent-teacher conferences and home visits with school coun
selor (s). One counselor was recently heard to say that home 
economics teachers and guidance personnel should get to know 
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each other better. They should develop a feeling of being 
free to call on each other for help at all times rather 
than 3ust during academic counseling. 

In working together, counselors and teachers can con
tribute greatly to each other's effectiveness in their jobs. 
The counselors can help to train teachers in the development 
of good guidance techniques. This in turn will help teachers 
to determine when students need professional help with their 
problems. 

Enabling Activity 

Complete the following activity and share with your 
instructor. 

Propose one problem area that is clearly the responsi
bility of the guidance counselor to deal with. Propose one 
problem that is the sole responsibility of the Home Economics 
teacher in guiding students. Describe one area or problem 
in which their roles would overlap in terms of responsibility 
for guiding students. 

Personal Growth Through Classroom Activities 

The home economics classroom offers a goldmine of op
portunities for personal growth for all students. The wide 
variety of activities and learning experiences makes it 
practically impossible to exclude any student from personal 
benefits. 

As home economics teachers, we must keep and use a wide 
variety of teaching techniques and tools in our repertoire. 
Having completed almost all of your home economics education 
courses by now, you have a fairly well-rounded background in 
teaching methods and techniques. Now you must begin think
ing how these can be used to aid students in personal growth 
and development. 

The following are examples of how various teaching tools 
and techniques can be used for furthering student personal 
development: 

a. Demonstrations 

Primarily demonstrations are given in an effort to show 
something. When used with ordinary tangible subjects, demon
strations can be builders of personal development in students 
since students can be of help in performing demonstrations. 
By doing part of the demonstration the students self-confidence. 
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s®l^~^oncept and poise will improve. Demonstrations con
cerning intangibles can also foster student growth in these 
areas. A demonstration of the affect one's moods have on 
another can help students to realize the important part they 
play in the lives of all people around them. 

b. Storytelling 

This is the teaching strategy in which a story is either 
read or told to the class. This story of course must concern 
whatever topic is under study in the class. Stories which 
are incomplete are especially helpful in personal growth of 
students. They allow students to solve the problems similar 
to real life situations presented in the story. No matter 
what form of story you use, it is essential that the story 
be followed by a class discussion in which particular points 
of the story are emphasized and the story is related to real 
life situations. 

c. Role Playing 

The role play has great possibilities in fostering per
sonal growth and development. In such situations, partici
pants can act out situations that could apply to their lives, 
in the role play situation, but they are expressing their 
views via an unknown character. This teaches the students 
to empathize with others and helps them recognize their own 
feelings. The role play also aids in building self-confidence 
and poise in students as they are up in front of a group of 
their peers. 

Role plays can be used in any area of home economics, 
but they are particularly effective in child development and 
family studies. It is essential to follow a role play with 
a class discussion. 

d. Small Group Discussions 

Small group discussions are valuable for aiding students 
in personal growth and development. They, too, can help 
build student self-concept and self-confidence. Working in 
small groups, the shy students feel less threatened, can be 
drawn out, and in turn can learn that they too have a valu
able contribution to make to the topic under discussion. 
Small groups also give more opportunity to all members to 
express their opinions. 

These are but a few of the many teaching techniques and 
tools that have been emphasized in past Home Economics Edu
cation courses here at Texas Tech. Most of the other methods 
can also be used very effectively in creating opportunities 
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in the home economics classroom for personal development 
and growth in students. 

Enabling Activity 

Complete the following activity. 

Select three of the following teaching methods and 
propose a specific way each could be used by the home eco
nomics teacher to help students grow personally. Write 
your proposals on a separate piece of paper and share these 
with your instructor. 

Case Studies 
Total Classroom Discussion 
Skits 
Sociodramas 
Photo Situations 
Games 
Laboratory Experiences 
Individualized Instruction 
Brainstorming 

Personal Growth Through FHA 

Future Homemakers of America activities are filled with 
possibilities for contributing to the personal growth and 
development of students. FHA activities are divided into 
the two basic programs of Encounter and Impact. 

Encounter is an FHA program that was written by FHA 
members. It deals with the issues facing today's youth in 
our changing world. Encounter is a personal project an 
individual is working on. This program can contribute 
greatly to the personal development of students, because 
it allows the students to think for themselves. Encounter 
forces students to express themselves and "do their own 
thing." In so doing, it guides personal growth and develop
ment in the students. 

The program consists of three levels, each representing 
a different aspect of personal growth. These include: 

Level One Myself and FHA At this level, goals 
in areas of personal development and FHA are set and worked 
toward. Some examples of goals at this level are: 

a. Improving interpersonal communication 
b. Improving attitudes toward others 
c. Improving personal grooming habits 
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Level Two Family, School and Community as related 
to one's self Students at this level have at least one 
goal in each of these three areas. Some examples of goal 
areas for this level are: 

a. Helping out with household tasks 
b. Volunteering to help with special all school 

projects 
c. Helping with a community beautification drive 

Level Three Preparation for Adulthood — - At this 
level, the goals of students focus on or explore the many 
aspects of adulthood. Some examples of topics for goals 
at this level are: 

a. Decisions concerning jobs or careers 
b. Studies of the various aspects of marriage 
c. Taking an interest in national situations 

that affect all Americans 

Evaluations in Encounter are completed on a local basis, 
At the first level, students evaluate their own progress 
usually in conjunction with others including parents, teach
ers and peers. Levels Two and Three are evaluated by in
dividuals in conjunction with their chapters. The self-
evaluations involved throughout is crucial for student 
growth. 

Impact is the second FHA program that contributes 
greatly to the personal growth of individual students. It 
is a national program of action for all FHA and HERO (Home 
economics Related Occupation) Chapters. In contrast to 
Encounter, which is done on an individual basis. Impact is 
a group project. It is designed to help chapter members 
as a group deal with concerns, interests, issues and prob
lems through action. The many projects of Impact are 
oriented toward individuals, families, the community and 
careers. As the members progress toward their goals, they 
constantly analyze and evaluate their activities. Students 
learn to share, assume responsibilities, and plan coopera
tively. 

The following is an example of an Impact project. It 
has been analyzed to show how it contributes to the personal 
growth of the students involved in the project. 

Enabling Activities 

Complete the following and share with your instructor 
and/or small groups of classmates. 
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1. Propose a personal growth goal that students might 
work towards at each level of Encounter. Use ex
amples different from the ones given in the module. 

2. Analyze the attached Impact project for the allow
ances it makes for personal growth and development 
in students. 
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APPENDIX C 

Name 
Class 
Possible 
Score 
Module or 
GPA 

Score 

Teacher 

100 

Directed 

GUIDANCE AND COUNSELING TEST 

PART I; True-False 

Directions: Read each statement carefully. Place a + 
in the blank to the left of the statement 
if it is true. Place a O in the blank if 
the statement is false. (1 point each) 

1. Teachers have an important responsibility for help
ing individuals understand themselves and their 
lives. 

2. Teachers need to work independently of students in 
planning for learning experiences and evaluation. 

3. Structured and flexible classroom atmospheres are 
equally successful for guidance and counseling of 
students. 

4. Listening skills can be used effectively in the 
guidance and counseling of students. 

5. Self-evaluation is important in guiding and coun
seling students. 

6. Cooperative evaluation between the student and 
teacher is a good method to use in fostering per
sonal development of individuals. 

7. Home economics teachers are qualified to guide and 
counsel students without any additional prepara
tion. 

8. Guidance can only be done effectively on an indi
vidual basis. 

9. Programs in FHA/HERO provide effective tools for 
guiding students in personal development. 
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10. There are few valid methods available for seeking 
information about students for use in guidance and 
counseling. 

11. Teachers feel that their ability to motivate stu
dents is unrelated to their ability to guide stu
dents. 

12. Verbal communication is facilitated by acknowl
edging responses. 

13. Sociometric techniques may help analyze classroom 
social patterns, but have little use in gathering 
information to use in guiding students. 

14. Counselors can expect the home economics teacher 
to send all students with problems to the coun
selor's office. 

PART II: Short Answer 

Directions; Briefly state the answer to each of the 
following questions in the space provided 
You may use the back of the paper if more 
space is needed. 

15. Summarize in a paragraph the home economics teacher's 
role in guiding and counseling students. (8 pts.) 

16. Outline 5 basic points to keep in mind for developing 
a classroom atmosphere conducive to counseling. (10 
pts.) 

a. 

b. 

c. 

d. 

e. 
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seling of students. (6 pts.) 

a. Verbal — 

b. Nonverbal — 

18. Identify 3 problems or concerns teenagers might take to 
a home economics teacher for help. For each problem, 
indicate whether it would be most appropriate for the 
home economics teacher or the guidance counselor to 
have the majority of the responsibility for helping the 
student deal with the problem or if it should be a 
joint effort. (12 pts.) 

Problem Who Should Help 

a. a. 

b. b. 

c. c. 

19. Develop a learning experience which could be used in 
helping students develop positive self-concepts. 
Justify its use as a method of self-concept improve
ment. (10 pts.) 

20- Home economics teachers and school guidance counselors 
can work cooperatively to help students with their 
problems. 

a. Identify below one way home economics teachers can 
help guidance counselors in their task. (3 pts.) 

b. Identify one way guidance counselors can help home 
economics teachers in the guidance and counseling 
of students. (3 pts.) 
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21. Select a class you might be teaching in home economics. 
Propose an activity you feel would promote self-evalu
ation on the part of your students. Explain why you 
feel your activity would be good for self evaluation. 
(6 pts.) 

22. Suggest two services usually available in many commu
nities for helping youth. Identify a problem, need, 
concern or area of personal growth in which each 
service might help youth. (8 pts.) 

Service Concern to Help With 

a. a. 

b. b. 

PART III: Case Study — Short Answer 

Directions: Read the following case study. 

John is a 16 year old junior in your Home and Family 
Living class. His family recently moved into this school 
district, and he is still having trouble making new friends. 
It seems that he has reached a point at which he has given 
up on becoming a member of a special group in the class. 
He seems content to remain on the fringes of the group. 
John is a good student but seems to be intensely embarrassed 
whenever he answers a question incorrectly. It seems that 
he is slowly withdrawing into himself and is blaming him
self for imagined inferiorities. 

Directions: Briefly answer the following questions in 
the space allowed. Use the case study 
above as a basis for your answers. 

23. Describe five ways that you as a home economics teacher 
could obtain more information about this student to 
form a better basis for helping him. (10 pts.) 

a. 

b. 

c. 

d. 

e. 
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24. Propose a way that you as a teacher could try to help 
John overcome his present problems through an FHA/HERO 
activity and a classroom learning experience or activity. 
(10 pts.) 

a. FHA/HERO activity — 

b. Classroom learning experience/activity — 








