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CHAPTER I
INTRODUCTION
Occasionally we remember where we were or what we were doing on
the dates of important events. The assassination of President Kennedy,
V.J. Day, or Pearl Harbor revive memories for many of us. One event
that I particularly remember was the day man first walked on the moon.
At that time I was in Venezuela working with the Peace Corps.
We placed our television on the front patio to accommodate the crowd
that gathered to witness this feat. I remember sitting under the
stars and being able to look at the moon while watching television as
Mr. Armstrong made that first step. Something considerably less significant also made a tremendous impression on me. I glanced to the
fence that surrounded the house and noticed a boy on a burro which
was the correct height to enable him to see over the fence and watch
the exciting moment.
Observing these quite different modes of transportation simultaneously helped me realize more than ever that we are in a period of
great change.
Much has been written and discussed regarding the changes that
are occurring in the world. Our society for the past 300 years has
been caught up in a fire storm of change. This storm appears to be
gathering force with change sweeping through the highly industrialized

countries with waves of ever accelerating speed and unprecedented impact. It spawns in its wake all sorts of curious social flora—from
communes and the drug cultural to science cities in the Arctic and
"Jesus Freak" religious cult (50). There is currently very little
question that adjusting to changes is one of the most vital elements
in our lives. Our social institutions have become involved in this
change process and xd.ll either adjust or they will cease to serve a
worthwhile function.
As an educational institution, the university is not exempt from
these changes. The feasibility of creating change in our universities
has been enhanced by developments in the use of new methods, theories,
and technology for teaching and learning. These new methods were
often a result of public dissatisfaction with education when Russian
technology surged forward in the mid-1950*s, and they are becoming
more possible as major philanthropic foundations put risk capital into
educational innovation (4). Our universities are currently confronting change not only in their means of attaining goals but also in
choice of goals. Are universities now changing?
that effect change in imiversities?
versities changing?

What are the factors

In general, how and why are uni-

Will the universities be able to adjust or will

they be replaced with other institutions?
confront in the near future.

These are questions we must

In many ways the future of the university

as we know it depends on how these questions are answered.
Need for the Study
We in the United States can point with pride to our country's
concern for and interest in education especially with the knowledge

that the United States has taken the lead historically in the educational revolution.
Today nearly twenty percent of an average lifetime in the United
States is spent in substantial attention to formal education—12.6
years out of 71~and the percentage has risen rapidly over the past
century. If all costs of formal education in all institutions are
totaled and foregone earnings are included, about one-eighth of our
national productive effort is spent on formal education (32).
We have been moving toward the age of the "Learning Society" (24).
Nearly every person beyond early childhood has formal educational opportunities available in nearly every circumstance of life, and many,
if not most, avail themselves of these opportunities. Learning will
soon be at or near the center of activity for substantial portions of
most individual's lives and of many of the functions of society.
Yet education in the United States—primary, secondary and higher
education—is in trouble. Higher education, after a period of twenty
years following World War II, when it attained its greatest glory
through notable achievements in scientific research and through expansion to serve greater numbers of students, now faces several crises.
These crises include:

financial depression, political crisis, demo-

graphic change, universal access, labor market transformation, expansion of expectation, and the crisis of confidence.
These crises point to a change in all of our education, but in
post-secondary education especially. The question becomes no longer
one of "will education change?" but "how will it change?" The recent

report of the Carnegie Commission on Higher Education stated that "the
most important single issue about change . . . is whether it will come
primarily from internal leadership or whether it will be imposed more
totally from external sources" (40). Those currently involved in
higher education seem to face an option:

they will change frc^m within

or at some time outside forces will take over and impose this change.
Because of the crisis referred to above and the pressures for
survival some universities have dedicated their entire curriculum to
experimentation,

Antioch College at Yellow Springs, Ohio, University

of California at Redlands, and St. Olaf College at Northfield, Minnesota are just a few who have decided that in order for an institution
to change and to be innovative it is necessary to do away completely
with the "old" organization.

The role that these universities are

playing is an important one and many of the programs and ideas they
are attempting will later be implemented in other universities.

They

must be careful that the experimentation does not promote change for
change's sake but for the sake of academic progress.

Ultimately what

is important is what the major universities of our nation decide to do
about change and innovation.

The researcher agrees with John Gardner

(15) that the process of self-renewal can be institutionalized in
colleges and universities so that academic reform is more continuous
and effective.

There is a need to assist the development of planned

change by building into our organizations flexibility and responsiveness, experimentation and evaluation.
This study attempted to look at how change is taking place from
within several universities.

The author is concerned that too often

researchers have emphasized the factors that are resistant to innovation and change and neglected those factors that reinforce universities to innovate.

There is a need for closer examination of the facts

concerning the present condition of change in our universities.
Very often universities are hesitant to publicize an innovative
program until its value can be determined.

This cautiousness is posi-

tive in that the universities can study the program and decide rationally whether it should be maintained.
Merely to study institutional innovation is not sufficient if the
study is one of process; the university is not self-serving, but it is
student change that is sought.

It is recognized that it is difficult

and time consuming to evaluate student change, but it is possible to
study factors that are likely to effect change in the life of the
student.

In the final analysis what makes the difference is change

in the student's life.

Is he better prepared to live in our society?

Does he have a greater appreciation for the aesthetics?
university help him meet his needs and objectives?
experience relevant to his life?

Does the

Is the education

There are no easy answers to these

questions and no one program or project will be able to answer them,
but by establishing the type of environment within our universities
that encourages the development of innovative programs, it might be
possible to come closer to the answers.
The author has chosen not to evaluate the innovative programs
studied, but to study the initiation process.

The reason for this is

that it will be necessary for a number of institutions to attempt a
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wide variety of innovative programs and it is perceived that many of
them will be unsuccessfd.

This is expected and those programs that

are unsuccessful should be eliminated, and those that are successfd
can be evaluated for possible expansion.
Purpose
The purpose of this study is to examine a select group of innovative academic programs in order to understand more fully why and
how they were initiated and to identify commonalities and differences
between the processes of initiation of these programs.

This study

should allow us to understand more about universities and their involvement in innovative programs and why a particular university decides to do something innovative.

With this information the researcher

can better examine the possibility of change from within.

CHAPTER II

REVIEW OF LITERATURE
Introduction
The intent of this chapter is to review the studies that were
related to the innovative academic programs and how they are initiated in our colleges and universities. The review of available literature was made from three perspectives namely innovation in general,
innovation in education, and lastly, innovation in higher education,
while concentrating on factors that were influential in the initiation
of change.
Alvin Toffler's (50) popular work discusses change and how it
will effect mankind in the next few years, stressing that in the
three short decades between now and the twenty-first century, millions
of ordinary, psychologically normal people will face an abrupt collision with the future. He feels that people in the most technologically advanced nations will find it increasingly difficult to keep up
with the demand for change.
Others like Evans warn us not to believe that now is the only
time in history that man has had to face times of change and adjustment. He asks that we consider the age of Copernicus in the sixteenth
century, in that "few innovations have had an effect as great as the
heliocentric theory which this great mathematician and physicist.
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Copernicus, proprose" (14). He shows that even though our own age—
with its spaceships circling the earth and speeding toward the moon—
views any geocentric theory as drastically out of date, in the context
of sixteenth century Europe, heliocentrism was considered an innovation which a whole array of social forces opposed in the struggle to
preserve the status quo as characterized by geocentrism.
We codd agree that since Adam and Eve there has been a need to
l<x>k for means by which to adjust to change. The deepening concern
for this adjustment in the past decade produced dozens of books and
hundreds of articles dealing with one or another aspect of the change
process. Not all of these were reports on empirical research. A few
were summaries of existing knowledge—others were comments or observations on a certain strategy, theory of change, or case study.
Several recent bibliographies provide evidence of this concentrated study of innovation and change: Kurland and Miller (28);
Stuart and Dudey (48); Havelock (17); Rogers (42); Havelock, Huber
and Zimmerman (19); Skelton and Hensel (46); Maguire (35).
Innovation
In order to study innovation in the education system it might be
valuable to first review some of the resources which are not concerned
exclusively with the field of education. Bamett (3) does not agree
with the common opinion that inventions are extraordinary achievements
of rate and brilliant individuals and that consequently few of them
appear at any one period in history.

He feels that examples of little

noticed contemporary inventions should be chosen in preference to the

famous few, the arbitrary selection of which has resulted in a distorted perspective of human ingendty.

Innovations, even important

ones, are commonplace, a fact which needs to be demonstrated by an
emphasis upon nonspectacular and homely illustrations.
Bamett (3) is concerned that we think mostly of innovation in
things (material existence) such as steamboats and cotton gins, because it is easier to explain things than it is ideas, concepts, or
beliefs and behaviors.

He states that the materials for all innova-

tions come from two major sources.

First of all is the cultural in-

ventory that is available to the innovator.

This includes all the

ideas of things, techniques, behaviors, and ideas that he knows to
pertain to human beings, whether they belong only to his own particular ethnic group or to others.

Second, the concrete elements of the

innovator's experience—those that exist independent of human ingenuity or control.

They include, most obviously, the objects and

phenomena of nature, but they also include the natural man himself,
his physical and mental attributes.
Leavitt (29:1145-46) suggests three approaches to organizational
change:

structural approaches to change, technological approaches,

and people approaches.

He reports that despite many complications the

three sets of approaches seem to be operationally real.

Given, for

example, the same statement of a problem by a client or firm, one group
of practitioners will try to solve it first by modifying structure
("What you need to do is decentralize"), another by changing technology
("Let's computerize"), and a third by changing people ("We'll set up a
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sensitivity training program").

His special interest is the "people

changing" method and within this method the development of the powerequalization approach, which attempts to place more power in the hands
of the people involved.
Lippitt, Watson, and Westley (30) are the first to make available
the idea of the social "change agent"—a person who had the skills
necessary to help a client work out problems in an integrated step-bystep sequence.

They bring together much of the behavioral and social

research on the consultation process, human relations, organizationd
development, and group dynamics to show how such a change agent might
be effective in working with individuals, groups, organizations, and
total communities.
Bennis, Benne and Chin (5) go beyond saying that change is necessary by concentrating on the "application of systematic and appropriate knowledge in human affairs for the purpose of creating intelligent
action and change," focusing on planned change:

a conscious, deliber-

ate, and collaborative effort to improve the operations of a human
system, whether it be self-system or cultural system through the use
of scientific knowledge.
Katz and Kahn (27) point to the necessity to differentiate between
individual and organization change.

They state that the major error

in dealing with problems of organizational change, both at the practical and theoretical level, is to disregard the systemic properties
of the organization and to confuse individual change with modifications
in organizational variables.

They feel it is common practice to pull

11
foremen or officials out of their organizational roles and give them
training in human relations, then return them to their customary positions with the same role expectations from their subordinates, the
same pressures from their superiors, and the same functions to perform
as before their special training.

Even if the training program has

begun to produce a different orientation toward other people on the
part of the trainees, they are likely to find little opportunity to
express their new orientation in the ongoing structured situation to
which they return.

Almost all psychotherapy, including group therapy,

suffers from this weakness.

Its immediate target is improved insight

by the individual into his motivations.

Even if individuals and small

groups emerge from the therapeutic sessions with improved understanding of themselves and others, the effects of such individeial change on
social structures tend to be minimal.
Of special note was the statement of Katz and Kahn on the objections of changing Negro-white relations by law.

A common point of view

was that individuals would have to change their attitudes first. The
fallacy in this position has been demonstrated by the revolution
created by structural changes imposed by the Supreme Court decision of
1954 in Negro-White relations.
Katz and Kahn (27) state that the methods for bringing about
organizational change include the direct use of information:

skills

training, individual counseling and therapy, the influence of the peer
group, sensitivity training, group therapy, feedback on organizationd
functioning, direct structural or systemic alteration.

The primary
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target of change may be the individual as an indvidual personality,
the interpersonal relationships between members of peer groups, the
norms of peer groups, the interpersonal relationships between members
of an organizational family, the structure of a role, the role relationships of some segment of organizational space, or the structure
of the organization as a whole.

The difficulty with many attempts

at organizational change is that the changers have not clearly distinguished their targets and have assumed that the individual or grouplevel target was the same as the social-structure target.
Gardner (15) challenges man to develop to the state of constant
self-renewal, by being equipped to cope with unforeseen challenges
and to survive as a versatile individiial in an unpredictable world.
He states that the traditional opinion that innovation is used to
shatter the status quo is outdated and that technological acivances
and social changes make it more difficult to find the status quo.
Miles (36) suggests that a series of stages occurs prior to the
actual adoption of an innovation by a "target system."
include:

(1) design:

These stages

the innovation is invented, discovered, made

up out of whole cloth, produced by research and development operations,
(2) awareness-interest:

the potential consumers of the innovation,

that is, members of the target system, come to be aware of the existence
of the designed innovation, become interested in it, and seek information about its characteristics, (3) evaluation:

the consumers perform

a kind of mental trial of the innovation, and form pro/con opinions
about its efficacy in accomplishing system goals, its feasibility, and
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its cost, (4) trial:

the target system engages in a (usually) small-

scde trial of the innovation, in order to assess its consequences.
If these are favorable, the innovation tends to be adopted, and the
strategy is complete. Note that whether the idtiation of a strategy
comes from the target system or from the environment of the target
system, this typology always assumes the strategy to be aimed at
adoption of the innovation in the target system.
Strategies are then categorized by Miles as:

(1) strategies

initiated by the target system, using existing structures, (2) strategies initiated by the target system, using new structure, (3) strategies initiated by systems in the environment, using existing structures, and (4) strategies initiated by systems in the environment
using new structures.
Chin and Benne (5) limit their discussion to those changes which
are planned, based on three types of groups of strategies. The first
of these are rational strategies. These strategies assume that men
are rational and will follow their rational self-interest once this
is revealed to them.
A change is proposed by some person or group which
knows of a situation that is desirable, effective,
and in line with the self-renewal of the person,
group, organization, or community which will be
affected by the change. Because the person (or
group) is assumed to be rational and moved by selfinterest, it is assumed that he (or they) will
adopt the proposed change if it can be rationally
justified and if it can be known by the proposer(s)
that he (or they) will gain by the change.
A second group of strategies is normative-re-educative.

These strate-

gies build upon assumptions about human motivation different from those
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underlying the first.
deded.

The rationality and intelligence of men are not

Patterns of action and practice are supported by sociocultural

norms and by commitments on the part of individuals to these norms.
Sociocultural norms are supported by the attitude and value system of
individuals—normative outlooks which undergird their commitments.
Change in a pattern of practice or action, according to this view, will
occur only as the persons involved are brought to change their normative orientations to old patterns and develop commitments to new ones.
And changes in normative orientations involve changes in attitudes,
values, skills, and significant relationships, not just changes in
knowledge, information, or intellectual rationales for action and
practice.
The third group of strategies is based on the application of power
in some form, political or otherwise.

The influence process involved

is basically that of compliance of those with less power to the plans,
directions, and leadership of those with greater power.
power to be applied is legitimate power or authority.

Often the

Thus the strat-

egy may involve getting the authority of law or administrative policy
behind the change to be effected.

Some power strategies may appeal

less to the use of authoritative power to effect change than to the
massing of coercive power, legitimate or not, in support of the change
sought.
Howsam (24) states that an important general strategy is to approach change in such a way that there results a climate hospitable
to continuous adaptation and change. Many educational approaches to
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change in the past have been directed at a single change. This tends
to result in thinking of change as product introduction rather than
process of adaptation. This approach is dysfunctional in any longterm view since it tends to lead to an attitude of "we innovated last
year."
Howsam (24) suggests a model which he has recently employed in a
planned study of a large-scale, voluntary membership educational organization:

(1) identification of problems, (2) diagnosis of the

problem-situation, (3) classification of the diagnostic findings, (4)
search for solutions, (5) mobilizing for change, and (6) making the
actual change decisions. He does not claim this model is original
but that it is a hybrid pattern,
Walton (51:167-179) proposed three approaches to classifying
processes of planned change:

(1) that based on power, (2) that on

love and trust, (3) and that of problem solving. He sees these as
related to the question of scarcity of resources in conflict situations,
A survey by Gremier, as reported in a forthcoming publication by
L. B. Barnes (2), found seven approaches in frequent use in organizational change:

(1) the decree approach: a person or group in au-

thority orders a change to be made, (2) the replacement approach: a
new person is brought in or at least scmieone is removed from his position, (3) the structural approach: reorganizing the required relationships in the organization, changing the roles and job definitions,
the contracts and other organizational variables, (4) the group decision approach: members of the organization or group decide on a

16
plan and elect to do it together, (5) the data discussion approach:
where data about the organization and its functiodng are brought to
the members for review—in general, (6) the group problem-solving
approach: where internal groups diagnose and collect relevant data
about the problem, and (7) the T-group approach: where the emphasis
is upon the nature of the relationship of organizational and interpersonal environment, the quality of trust, openness, power balance,
and other such factors.
Benne (5) sees planned change in education as basically issues
of practical judgments, with constant attention to the value issues
in making these judgments with other people. He concludes his remarks on strategies by suggesting that it may be necessary to form
change-agent teams with special skills in a variety of strategies
and methods. He suggests that teams be formed from a variety of
sources including state institutions and other appropriate organizations •
Innovation in Education
For many years the dominant characteristic of our educational
system has been its constant resistance to change. McMurrin (34) feels
that as a group, educators are quite conservative and for the most
part strongly resist change of any kind.

In this they reflect the

natural conservatism of social institutions. But simply to perpetuate
the past would be a refusal to come to grips with many of the new conditions that must be met by the school and would risk repeating the
failures that have all too often plagued the schools in their treatment
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of the old problems.
Facdty members have vested interest in things as they are, and
therefore are constantly resistant to change. The activities of individual teachers are interwoven with those of the institution as a
whole and, hence, even if a teacher wished to change, nothing much
would happen unless the institution itself was prepared to change.
And as for the institution's changing, we are forced to recognize that
our colleges and universities are embedded in the larger society, and
that they rarely change according to their own plans but only in response to broad social forces (44).
Snow has also commented that academic patterns are less responsive
to change than any others in modern society and that they in fact have
crystallized rather than loosened.

"I used to think that it wodd be

about as hard to change, say the Oxford and Cambridge scholarship examination, as to conduct a major revolution. I now believe that I was
over-optimistic" (47).
As recently as 1971 in one of the Reports of the Carnegie Commission on Higher Education, Heywood expressed a disappointment with
the changes that he found in higher education not only in the number
of innovations but especially in the variety, commenting, "Perhaps
its saddest theme is that the various levels of higher education and
the myriad institutions are not moving in different directions . . . "
(22).
The model of the great universities permeates many of the thousands
of other institutions, and it is no idle statement to say that there is
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a pecking order based on this model where the compacts strive to be
family cars, the family cars to be deluxe models, and the deluxe
models to be Cadillacs.
The institution of education is one of the ways that our society
passes on its cdture to the next generation. Because of this it is
not surprising that the institution reflects the dominant society and
its values. As the society changes, the educational system can be
expected to change.

If and when our society begins to be more future

oriented, then our schools can become the same.
It has been suggested that our schools play a leadership role in
helping people prepare for necessary changes but this would mean a
drastic change from its current traditions (15).
There is reason to believe that this long-time resistance to
change on the part of the institution of education is weakening. It
might be helpfd to study some of the reasons why,
A,

Universal Access,

The sheer size and growth of the educational establishment itself
is exerting perhaps the most profoundly innovative effect of all (36),
Cremin (13) suggests that the first compulsory school attendance law
passed in Massachusetts in 1852 marked the begindng of a new era in
the history of American education. The Carnegie Commission brings
this same reality to higher education.

"We are in a period of mass

education—the first the world has known at the higher education level,
and one that is still not completed" (40). Professor Hodgkinson concludes from his research data that students are "much more diverse in

19
terms of social and economic background" (23). The study shows that
more students from more socio-economic groups are attending our
colleges—and are staying longer; that more are graduating and more
are going on to graduate school. With federal programs encouraging
this trend, we may expect the change to continue, and we will come
closer to seeing higher education open to all who can benefit, regardless of color, class, or financial status of their parents.
B,

Struggle for national survival.

The first Soviet satellite. Sputnik, brought about a crisis situation that affected education throughout the Udted States. The
analysis showed that the rate of innovation in the public schools had
more than doubled in the fifteen months following the launching of
the Soviet Sputnik I in October of 1957. Changes had swept not only
foreign languages, mathematics, and science—^which had led the field
by tripling their rate of change—but all other subjects, non-acadenic
as well as academic, without a single exception (7).
C.

Increase in technological capacity.

Radio, television, computers and many other technological changes
in our society have affected education. There is no question that the
student of today is different because of these technological advances
and that the education system has had to adapt to them (37).

Strategies for Innovation in Education
Havelock (17) summarized the strategies and their principal advocates in a review in 1973:
A.

Change as a problem-solving process.
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This orientation rests on the primary assumption that innovation
is a part of a problem-solving process which goes on inside the user.
Problem-solving is usually seen as a patterned sequence of activities
beginning with a need sensed and articulated by the client, which is
translated into a problem statement and diagnosis.

At least five

points are generally stressed by advocates of this orientation: first,
that user need is the paramount consideration and the only acceptable
value-stance for the change agent; second, that diagnosis of need
always has to be an integral part of the total process; third, that
the outside change agent should be non-directive, rarely, if ever,
violating the integrity of the user by placing himself in a directive
or expert status; fourth, that the internal resources already existing
and easily accessible within the client system itself should always
be fully utilized; and fifth, that self-initiated and self-applied
innovation will have the strongest user commitment and the best chances
for long-term survival.
Major advocates of this orientation are Lippit, Watson, Westley
(30), Watson (52), Jung (26), and Thelen (49),
B,

Change as a research development and diffusion process.

This strategy assumes that there should be a rational sequence in
the evolution and application of an innovation.

This sequence should

include research, development, and packaging before mass dssemination
takes place.
(I)

It assumes that there has to be planning, usually on a

massive scale over a long time span.
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(II) It assumes that there has to be a division and coordination
of labor to accord with the rational sequence and the plandng,
(III) It assumes a more-or-less passive, rational consumer who
will accept and adopt the innovation if it is offered to him in the
right place at the right time and in the right form.
(IV) The proponents of this viewpoint accept the fact of a high
idtial development cost prior to any dissemination activity because
of the anticipated long-term benefits in efficiency and quality of the
innovation and its suitability for mass audience dissemination.
Major advocates of this orientation are Brickell (7), Clark and
Cuba (12).
C.

Change as a process of social interaction.

This strategy places emphasis on the patterns by which innovations diffuse through the system. A large body of empirical research
tends to support five generalizations about the process of innovation
diffusion:

(1) that the individual user or adopter belongs to a net-

work of social relations which largely influences his adoption behavior; (2) that his place in the network (centrality, peripherality,
isolation) is a good predictor of his rate of acceptance of new ideas;
(3) that informal personal contact is a vital part of the influence
and adoption process; (4) that group membership and reference group
identifications are major predictors of individual adoption, and (5)
that the rate of diffusion through a social system follows a predictable S-curve pattern (very slow beginning followed by a period of
very rapid diffusion, followed in turn by a long late-adopter or
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"laggard" period).
Major educational advocates of the social interaction approach
have been: Mort (39), Ross (43), and Carlson (10).
D. Change as a linkage process.
Havelock (17) has presented this concept as a possible unifying
and integrating idea. The linkage model emphasize factors that must
be considered within and among the research component, the communication network and the user.
E. Additional propositions about change process.
Following are seven additional properties which represent frequently cited or planned change but which do not fit clearly into any
one of the four viewpoints described above. Most refer directly or
indirectly to the rewards and the reward structures with which change
takes place,
1. Effective knowledge utilization is a self-fdfilling prophecy:
the user's expectation that effort (in retrieval and application) will
pay off is a good indicator that it will,
2. A willingness to take risks is an important requirement for
successful innovation.
3. A willingness to make an effort to adapt innovations to one's
own situation is an important prerequisite to effective utilization.
4. Those who already possess the most in the way of resources
and capabilities are the most likely to get even more.
5. Anticipated profit (reward) is a major incentive for diffusers and users of innovation.
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6. Rewarding encounters with new knowledge leads to expectations
that future encounters will also be rewarding.
7. New ideas and innovations which clearly contradict preexisting
values will not get very far in a user system, whereas those which appeal to cherished values will.
F. Conflict theory of change.
Conflict models are not new and can be traced back at least to
the "dialectic" theories of Hegel and Marx.
Chelser and Franklin (11) suggest "training for negotiation," by
which they mean not only how to carry on discussion but also how to
equalize power relations so that genuine give-and-take bargaidng is
possible.
They also suggest a general strategy of "crisis intervention,"
a concentration of effort by outside change agent-consultants at the
time when the client system is most disrupted and hence, most motivated
to make sincere change efforts.
Factors That Reinforce the Initiation of
Innovative Educational Programs
It is sigdficant that there seems to have been more studies on
resistance to innovation in education than studies on factors that
reinforce the idtiation of innovative academic programs.
Atwood (1) has studied the resistance to the introduction of a
high school guidance program. Evans (14) has explored the resistance
of innovation in higher education, focusing on the use of television
in ten universities and concludes that professors are the principal
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cause of resistance.
Miller (37) lists three inhibiting factors as, (1) reluctance of
people to depart from the known traditionalism, (2) laziness, (3) fear
and insecurity. Education factors inhibiting change are identified
as (1) rut of experience, (2) administrative reticence, (3) educational
bureauracy, (4) insufficient finances, (5) community indifference and
resistance, (6) inadequate knowledge about the process of change, and
(7) inadequate teacher education programs.
Zander attempts to analyze resistance to change, stating that
"resistance is a problem which any person who is responsible for social
change must face . . .

Resistance may be prevented, if the adminis-

trator will help the changers develop their own understanding of the
need for change and explicit awareness of how they feel about it, and
what can be done about those feelings" (53).
Gardner suggests that to achieve renewal we need to understand
what prevents renewal.
Most of the things that prevent renewal are
to be found in the mind rather than in external
arrangements. As every good management consultant knows, it is relatively easy to specify the
things about an organization that need renewal;
what is difficult to cope with is the habits and
attitudes that permitted the organization to go
to seed in the first place. Similarly, the
economist has learned that after he has diagnosed
the economic problems of an underdeveloped society
he must cope with the habits, attitudes and belief systems that prevent economic growth.
When we talk about revitalizing a society or
an organization we tend to put exclusive emphasis
on finding new ideas. But there is usually no
shortage of new ideas; the problem is to get a
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hearing for them. And that means breaking through
the crusty rigidity and stubborn complacency of
the status quo (15).
In my opinion, there has been too much emphasis placed on the
study of resisting factors and it is time to study those factors that
reinforce innovative academic programs. McClelland (31) has suggested
that perhaps operant conditioners and missionaries are successfd in
effecting change because they believe that it can be done. Those who
think it is difficult find it very difficult, if not even impossible.
Studies are now beginning to concentrate more and more on what needs
to be done in order to bring about changes. Havelock (18) has even
developed a guide for the change agent which helps him to develop the
best environment for change. One of the steps in the guide book is to
aid the change agent in diagnosing the problem.
Hodgkinson (23) reports the results of a survey on change in which
udversity presidents were asked, after responding to a rather elaborate list of all change that had taken place at his institution in the
last decade, to list the one change which in his opidon was the most
significant. Responses came from a thousand or so institutions.
Presidents were also asked to respond to questions directed to finding
out how these major changes were brought about. It is evident that
looking at change simply in terms of who makes the decision to go the
new route is not as important as looking at the process of implementation and decision making. He who initiates only is not as successfd
as he who initiates and helps to carry it through. Few of our college
and university presidents are playing their role in an autocratic
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fashion—they characteristically mediate, initiate and carry through,
and support the actions of others. They do not veto, although facdty
and trustees seem to be in a position to do so, and on occasion do.
The major changes that have come about in higher education have
done so with remarkably similar patterns of support and resistance.
Those who have assumed that curricular changes are accomplished with
very different patterns of individual and group Interaction from
changes in governance, for example, will not find much support from
the available data. A minority of the faculty and student body consistently resist change of whatever sort, while the traditional enemies
of change, such as departments, do not show up as playing any important roles in change.
Although very few studies have been completed in the field of
higher education, the resdts of a few studies in public schools can
be of value for a better understanding of what factors were considered
Important.
In a survey of two hundred and eight public secondary schools in
Minnesota, Hamann (16) attempted to investigate the following:
1. What are the major differences between innovative schools and
less innovative schools?
2. What reinforcing factor is considered to be the most important
in bringing about innovation?
3. Do schools follow definite strategy or plans for change when
innovations are attempted?
Hamann found that there was a significant difference in the amount
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of change factors present In an innovative school as compared to the
less innovative school. He found that the principal was perceived as
the most important factor to bring about innovation and that most
schools are aware of using a strategy for change.
The data indicated two other findings: First, the most popular
innovations in order were:

paraprofessionals, independent study,

academic games, modular scheduling, and computer assisted instruction.
Second, the most important factors that bring about change as perceived by the respondents in order were:

the principal, a willing

facdty, school climate, a supportive school board, and the superintendent .
Camaren's (9) findings indicate that the diffusion of an innovation is not the result of a single element, but rather the result of
a complex set of elements, including some pertaining to the innovation.
The findings suggest the importance of three main types of variables
related to the diffusion of the innovations studied:

(1) Those re-

lated to the attributes of the innovation—those which can be considered as intrinsic, such as divisibility, commudcability, and costs
—and those which accrue to the innovation, such as pervasiveness,
compatibility, and legitimacy; (2) those related to the access to and
acceptance of influence stemming from outside the system, such access
and acceptance depending on the individual's placement in the social
structure, the target unit to which the innovation is directed, the
extent to which outside agencies actively promote alternatives, or
whether the potential adopter actively searches for alternatives;

28
(3) those which may be considered as related to the innovation's unit
of adoption, the decision-making ability of the potential adopter, the
time of adoption, and the scale of operations of the institution for
which the innovation is intended.
In order to identify some of the factors which contribute to
successfd educational innovation, Hawkins (20) researched twentyseven California unified school districts which have been identified
as being successful in bringing about educational change.

By iso-

lating those factors that can be shown to be associated with successful
innovation, he hoped to be able to formulate a valid basis for planning
and implementing programs of educational change.

His conclusions were:

(1) The most suitable district size for bringing about change is
within the 8,000 to 20,000 enrollment range. Districts which are much
smaller cannot, except in rare instances, bring about change on
multiple fronts.

In extremely large districts, changes which origi-

nate in the district office are slow to evolve and difficult to implement because of the weight and rigidity of organizational structure,
(2) The accessibility of a college or university is a positive factor
in bringing about change in a district.

Colleges serve as centers of

advanced training and provide necessary human and physical resources
for bringing about change.
"just happen."

(3) Successful programs of change do not

School districts that expect to experiment or change

must organize for it.

They should provide a director of research and

development, should be willing to budget "risk money" for research,
and shodd make provisions for nurturing and supporting staff ideas.
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(4) Innovative districts are usually located in innovative communities
which are receptive to educational betterment.

(5) Superintendents,

as agents of change, just continue to grow as professionals.

(6) In-

novation can exist o d y in districts where there is mutual respect
between the superintendent and the board of education, and where the
board is free from inner conflict.
Richland (41), using a sample of one hundred and three school
districts representing four geographical areas of the United States,
attempted to find answers to two questions:

(1) What are the factors

that influence school districts' attitudes toward trial and acceptance
of new practices in the field of education; and (2) can the factors
affecting change be used to establish an index of change that would be
operationally useful to the school administration?
1.

He concluded that:

There are measurable characteristics of a school district that

are empirically related to the innovative behavior of the district.
2.

A multiple regression equation that can significantly increase

prediction of the innovative behavior of a school district can be developed.
3.

Although there are many subjective measures of the character-

istics of a school district that correlate significantly with innovative behavior of school districts, the use of exclusively objective
data can produce equally significant results.
4.

Urbanity, or the concentration of popdation, revealed sig-

nificant correlation with innovational behavior.
5.

The greatest correlation with innovativeness reported in this
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study is "highest teacher salary."
6.

Two variables, though subjective, highly correlated with in-

novativeness of the school district are "attitude of the board toward
innovation" and "ambition of the superintendent."
7.

There are many usefd, usable bodies of knowledge concerning

the change process in disciplines other than education that can be
adapted and applied to the educational change process.
Three of the most recent works on change in higher education depart from showing why change is necessary and concentrate more on how
this change might take place.
Sikes, Schlesinger, Seashore (45) suggest that the development
of change teams provide an attractive mechanism for generating institutional innovation.

Their book contains concepts and skills for

anyone wishing to initiate or improve the performance of a team and
the satisfactions of members.

It combines ideas about campus change

with suggestions about practical approaches to team building.
Milton (38) emphasizes that change in our educational system
should come through "solid research evidence about how college students
learn."

He is concerned about many popdar "misconceptions" about

learning and recommends that any change should be based not on these
"misconceptions" but on research.
Hefferlin's basic premise is that academic change is essential to
the vitality and effectiveness of any college or university.

"We are

ameliorists, not revolutlonaires; when strain develops in the life of
a social institution, just as in a geological formation, we prefer the
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occasional tremor of adjustment to the cataclysmic quake.

Our thesis,

therefore, is continuous adaptability" (21).
Turning to the people who are seen as the leaders of change,
Hefferlin sees a significant pattern emerging:

some groups appear to

be influential in initiating one type of development far more than another.

In answer to the question, "with what person or group did the

idea originate?" many groups were mentioned—among them students,
faculty members, foundation officials, government agencies, trustees,
administrative staff, and accrediting agencies.

The author emphasizes

the importance of noting the differences among them.

Students are

seen as more influential in having courses added to the curriculum than
in any other development.

Faculty members are most influential in

getting a program of study added to the curriculum.

Administrators

are most influential in getting requirements changed and in adding
new units to the institution.

And trustees and outside agencies are

most influential in altering the entire status of the institution.
Hefferlin in his study of factors that cause academic change
states that "nothing we have found in our study denies the evidence
of multiple causation."

Academic change, like other social phenomena,

has innumerable roots, none of which by itself is important.

"We have

unearthed no academic philosopher's stone; no one device, no one
mechanism, no one technique that seems alone adequate to bring about
academic change" (21).
The author does point to four factors which he feels appear to be
of particular significance:
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1.

The possibility of benefit or reward,

2.

Individual influence.
Academic change tends to be highest at colleges and
universities where the most influential members of
the institution are seen as forces for change rather
than for stability.

3.

The structure of the institution as it affects the
process of change through its openness to influence,

4.

The sources of academic reform—as well as the constraints on reforms—being primarily external to the
academic system.

Summary
The studies reported and the suggestions presented in this chapter
have been useful in both developing a better knowledge of change in
higher education and in the development of the content of the interview
schedule used in the study.

As an example, the review of the litera-

ture stated that the existing social situation both at the university
and in the larger community c o d d have great effects on change in the
university.

One of the questions that resulted from this was a ques-

tion concerning the existing social situation.

The idea was to check

the programs at the ten selected universities as to the importance of
the social situation and its effect on the initiation process,
Baskin in his book about new developments in higher education
shares a feeling with the investigator about the future, that "dgher
education has begun to move, and many ideas have begun to take h o l d -
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in new and expanded ways—in a variety of settings, both public and
private."
This review of literature can serve to show not only what has been
happening in the field of innovation but even more important how those
persons who are interested can help make it happen.

CHAPTER III

METHODS AND PROCEDURES

Selection of Subjects
In order to show how change can take place from within, universities have been selected which are considered essentially traditional,
but which have ongoing innovative programs within their curricula.
Because of the desire to limit the study to change within traditional universities, no universities were selected that have innovation as the principal element in their curriculum.

Both public and

private universities were selected with the condition that they share
a common background of a classical organization with well-defined departments and colleges with full undergraduate and graduate programs.
Universities included in this study are:

University of Oklahoma,

University of Wisconsin, University of Nebraska, Udversity of New
Mexico, Southern Methodist University, University of Texas at Austin,
Northwestem University, Texas Christian Udversity, Udversity of
Illinois at Chicago Circle, and the University of Kansas.
All of the universities contacted felt that they did have at least
one innovative academic program worthy of study and approved of the
university's participation in this research.

Every person contacted

both in the administration of the university and in a particular program was willing to participate.
34
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Specific programs were identified by the Office of Academic Affairs
or a similar office at each university. Since the idea of this research
was to study innovative academic programs in general and not any one
type of program, an attempt for a variety of programs was included.
Collection of the Data
Once the university was selected, the researcher contacted the
Academic Vice President's office (or its equivalent) and after explaining the research project inquired about possible innovative academic
programs.

In each case several programs were discussed and a final

decision was made by the researcher and the officer. In each case
several people were recommended for interviews; selection was based on
knowledge of the program initiation and the desire for a variety of
viewpoints. The researcher then contacted the individuals recommended
and arranged personal appointments.
The researcher visited each university and admidstered the interview schedule (see Appendix B) to each indvidual independently in most
cases. The interview was conducted in the office of the person being
interviewed.

If this was not possible, an altemate site of the indi-

vidual's choosing was made.
The researcher asked the questions and took notes. Each interview
was also taped and the two means of recordng were combined at a later
date in order to report the data as correctly as possible.
To insure a better understanding as to how the data were collected
the University of Oklahoma has been selected as an example. The researcher considered the University of Oklahoma a public university with
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full undergraduate and graduate programs because of its reputation as
a major university that has traditional, well-established departments
and colleges.
The researcher contacted the Office of the Provost in order to
explain the research project, inqdred as to whether the Udversity
of Oklahoma currently was involved with any innovative academic programs and if the university would approve of the participation of the
University in the research project.
The researcher discussed the possibilities with an Assistant Provost who suggested several programs which included:

remedial program

for minorities, women's study program, honors program, a contindng
education program, and a university college.

After discussing all

programs and comparing them to those that the researcher was to consider at other universities, there was a mutual agreement that the
women's study program at the University of Oklahoma would not only
meet the necessary reqdrements but would serve to add to a variety
of programs studied.
The Assistant Provost was then asked to suggest two people that
would know the most about the conceptionalization and idtiation of
the Women's Study Program.

She suggested that she would be happy to

be one of the interviewees due to her involvement in the program and
her perspective on the subject.

The other person selected was the

Chairperson of the Task Force on Women at the University, a professor
of English and who was contacted and agreed readily to an interview.
The researcher arrived at the University of Oklahoma campus early
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enough to get a feel of the campus and to talk with students and professors about campus activities.

This knowledge was then used at the

beginning of the interview to help the interviewee to be at ease and
to show that the researcher was interested in the university and its
activities.
The researcher followed the interview schedule and taped the
meetings.

Both the Assistant Provost and the Professor of English

seemed to be at ease and interested with the interview and at the
completion of the interview schedule both asked questions about other
programs and requested resdts of this research.
Essentially the same procedure was followed at each of the other
nine imiversities.

The procedure included:

selection of the u d -

versity, contacting the Academic Vice President's Office (or its
equivalent) to see if the university had programs that were considered
innovative and obtaining approval for the university's participation
in the project, identifying persons to be interviewed and scheduling
appointments, and finally the visit to the campus to collect data.

Instrument
The purpose of this research is drected towards the in-depth
study of the why and how of innovative academic programs.

Therefore,

it was felt that personal interviews would be the best method by
which to obtain precisely the complex information required.

The in-

terview schedule contained thirty two questions and was administered
by the investigator.

Ample space was left after each question for

notes and these were used along with tapes of each interview for
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review and organization of the materials.
Brandt says of open-end interviews: "the basic questions and the
sequence of their presentation are predetermined, but the interviewer
maintains the freedom to probe nondirectively with such questions as,
'Codd you explain further?' — 'Why?' — 'In what way?' — 'I'm not sure I
understand.'—'Can you give me an illustration?'" (6). By the use of
the interview, retrospective accounts of situations, events and ongoing practices are disclosed that cannot directly be discerned by observation or questionnaire. The interviewer can ask for clarification
and/or a more explicit answer to a question of importance.
To obtain a satisfactory perspective as to how the program was
conceptualized initiated, and the nature of its decision-making
process, it was felt that more than one person should be interviewed
at each udversity.

Interviews were administered to three people at

one udversity and two at all others from among the following persons:
(1) those persons responsible for program (if those were still available), (2) those persons knowledgeable of the program, and (3) persons
who had been involved in the decision-making processes.
In the development of the questions emphasis was placed on obtaining the necessary information without leading the interviewee in
some predetermined direction. The researcher developed the origind
interview schedule from a review of the literature.

Several ind-

viduals at Texas Tech University then reviewed the interview schedule
and made suggestions. A Vice President of one of the local colleges
consented to participate in a pilot interview and at the conclusion of
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this pilot interview the Vice President made several suggestions which
were especially helpfd in clarifying the meadng of some of the questions.

These suggestions were included in the final schedule.

It was expected that it would be difficult for any one person to
be familiar with enough of the information in order to be capable of
answering all the questions in the interview schedde.

It was also

expected that the two people from the same universities might have
different opinions as to why and how the program was initiated.

Limitations of the Study
The researcher was concerned about researcher bias in two areas:
1.

Selection of institutions:

An attempt was made to select

udversities that would be considered traditional in that they had
well-established departments and colleges. Universities selected were
all major universities with full undergraduate and graduate programs.
Both private and public universities were included as they met the
requirements of being a major university orgadzed along traditional
lines.
2.

Tendency to hear what the researcher wants to hear:

Each in-

terview was taped and the researcher took notes as the interview was
being administered.

At a later date the notes and the taped inter-

views were reviewed and the notes were expanded and revised according
to the answers as recorded on tape.
Other limitations included relying on the interviewee's memory of
past events, and discussing only one innovative academic program at
each university.
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Design
The case study method has been selected for this study because
the narrow scope of a case study is considered to be more exhaustive
and qualitative than a survey.

Therefore, the researcher is able to

study in depth the factors that are perceived to be important in the
conceptualization and initiation of innovative academic programs.
The case study as identified by McGrath is an intensive investigation of a social unit.

In the case study, pertinent data is gathered

about the present status, past experiences, and environmental forces
that contribute to the individuality and behavior of the unit. By
analyzing the sequences and interrelations of these factors, a comprehensive, integrated picture is constructed of the social unit as it
functions in society.
The case study enables the researcher to seek likenesses and
differences between cases.

For example the case investigation of

University X may be considered in conjunction with other similarappearing case reports.
X

X

X

X

X

X

X

X

1 2
Universities are represented by cells A X
. D represents the likenesses and differences.

The basic study model would enable the researcher not only to record
the events but to seek commonalities and differences.
Each question was recorded and the answers to the respective
question were analyzed for likenesses and differences.
Summary
In this chapter the researcher discussed the selection of the
universities and the programs studied, how the data were collected.
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X

how the open-end interview appeared as the most suitable instrument
for the study, the limitations of the study, and finally the selection
of the case study method as a design.
The design which concentrates on the likenesses and differences
in the programs studed was especially helpful in leading to an understanding of data which is presented in the following chapter. Answers
to questions will be grouped by question and analyzed for likenesses
and differences.

CHAPTER IV

PRESENTATION AND INTERPRETATION OF DATA
Introduction
I d s chapter concentrates on the presentation of data collected
by interviewing twenty-one individuals who were involved in the i d tiation of innovative academic programs at ten selected universities.
Appendix C.
An interview schedule. Appendix B, was admidstered to each of
the twenty-one persons and this chapter presents the responses of each
indvidual to the thirty-one questions. Each set of responses is
followed by a summary which analyzes the likenesses and dfferences
in the responses. The researcher's comments were added when appropriate.
Q. 1.

Briefly explain the program—its goals and purposes:

University of Oklahoma—Women's Studies Program*
Dr. P.

Dr. D.

To study things related to women. Emphasis on contributions
of women in a variety of areas. Research having to do with
women.
Program designed to study and emphasize women in the cirriculum.
Interdisciplinary, broadly based.

Descriptions of programs will be found in Appendix A.
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University of Illinois at Chicago Circle—Educational Assistance Program
Dr. H.

Dr. G,
Mr. G.

Recrdted educationally disadvantaged students who might not
normally attend a udversity. Provide counseling services,
remedial courses, and tutoring.
To do whatever is necessary to assure academic success of
minority students.
Increase number of minority students at Chicago Circle campus.
Not only help them get in but help them get a degree.

University of Nebraska—Centennial Education Program
Dr. K,

Dr. A.

Desire for positive academic program to help celebrate centennial year of the university. Desire for undergraduate
program especially for freshmen. To do something about living
and learning.
Residence live-in college that is different from regular program. An alternative educational opportunity. Permanent
remembrance of centennial year.

University of Kansas—Pearson Program
Dr. L,

Dr, Q,

An alternate education program. Integrated humadties. History, philosophy, literature. To create an environment where
students get to know the professors and work together,
To provide an integrated program of humanities study based on
readng of whole classical texts. To give a large perspective
of issues of western civilization over a two year period.

University of New Mexico—Bachelor of University Studies
Dr. H.

Dr. W.

An opportunity to take total responsibility for putting 128
credit hours of educational experience together for a degree.
Students have responsibility for whatever their credentials
mean to others and they are rewarded total freedom for the
selection of their goals and courses.
That the university as a whole could observe and learn how students react to midmum restrictions on the course selection.
Also wanted a place for both the student with poorly defined
motives and ideas for education and for those students who had
highly specialized interests.

University of Texas at Austin—Bilingual Educational Program
Dr. B,

Student advisement. Coordinate university efforts in area of
bilingual education. Research in bilingual education.
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Dr. H.

Primarily concerned with the preparation of teachers in an
English-Spadsh bilingual setting.

Southern Methodist University—Self-Paced Engineering Laboratories
Dr. L.
Dr, W,

Develop self-paced undergraduate engineering laboratories.
Develop self-paced laboratories for students in regular laboratory courses in engineering. Economic goal—to get professor out of the laboratory and in more program planning
and development. Make maximum use of eqdpment. More "hands
on" time for each student.

University of Wisconsin—Institute for Environmental Studes
Dr. R,

Dr. H.

Pan Collegial—interdisciplinary research and instruction concerned with man and environmental systems. Deals with problems
and systems where there is interface man and environment.
To provide a structure that would function across the entire
campus with respect to environmental matters.

Texas Christian University—Brachman Centendal College
Ms. P.

Dr. N.

Desire to take curriculum out of the classroom and into a
twenty-four hour experience. Help what was happening formally
into what is happening informally. Enrich dorm life with program activities.
Opportunity to combine living and learning. University desire
to do something different.

Northwestern University—Center for Urban Affairs
Dr. G.

Dr. E.

To get students into more informal contact with faculty and
vice versa. Develop a situation where learning is going on
outside the classroom. To blend the classroom and the living
situation. Interdisciplinary approach to urban affairs.
Bring a closer linkage between action and reflection. Help
the student to see the ways that the theories and conceptual
schemes finally get intact and how decisions are made in real
life, Particdarly in the balance of injustice and creation
of greater equality of opportunity.
Summary

Briefly explain the program—its goals and purposes.
Since a deliberate attempt was made to provide a variety in the
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programs studed, there are few logical groupings of the programs according to goals and purposes.

These groupings are:

of the twenty-

one responses, four programs provided a living-learning experience;
four contained a strong commitment to an interdisciplinary approach
to education; three were developed for minority groups; and four were
directed towards special interest groups.
In all interviews the goals and purposes were well understood and
articulated by the interviewees.

In some cases indviduals from the

same university articdated different goals for the same program; this
was expected since often programs appeal to different persons for different reasons,

Q,

2, Number of students involved in program?

University of Oklahoma
Dr. P.
Dr. D.

I do not know.
Impossible to say.

The program has not really started yet,

University of Illinois at Chicago Circle
Dr. H.
Dr. G.
Mr. G.

More than 2,000 (about 2,800).
Fifty or sixty the first year.
Approximately 2,000.

University of Nebraska
Dr. K.
Dr. A.

About 300.
I do not know, perfer that you ask Dr, Knoll,

University of Kansas
Dr, L,
Dr. Q.

One hundred eighty.
About 250.
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University of New Mexico
Dr. H.
Dr. W,

Tdrteen hundred and fifty currently.
I prefer you ask the Dean.

University of Texas at Austin
Dr. B.
Dr. H,

Undergraduate level, eighty; graduate level, twenty-five.
Eighty undergraduate and twenty-five graduate.

Southern Methodist University
Dr. L.
Dr. W,

About twenty.
About twenty.

University of Wisconsin
Dr. R,
Dr, H.

Two hundred graduate students; two hundred undergraduate students; about 3,000 in all registered in courses,
I am not the best person to ask.

Texas Christian University
Ms, P,
Dr. N.

About one hundred.
One hundred twenty students, plus seme local students who were
interested in the academic program.

Northwestern University
Dr. G,
Dr. E.

Thirty-five who live in; sixty non-resident of whom forty may
come around for the activities.
About a dozen.

Summary
Number of students involved in the program?
Of the twenty-one, five responses were unsure or did not know or
preferred that the answer be obtained elsewhere.

Seven of the programs

had between zero and 100 hundred students involved; five had over 100,
but less than 500; and four had over 500 students.
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In some cases the person being interviewed answered in rdation to
the number of students who were Involved when he or she had the cost
contact with the program, in others current figures were used.
Many of the innovative academic programs studied were rather small
pilot projects or altematives to the regular program, so it is normal
that numbers of students would often be small. Since an attempt for
variety was made in the types of programs, it is normal that the variance in number of students would be great,

Q, 3. How do students enter the innovative academic program?
L^iiversity of Oklahoma
Dr. P.
Dr, D,

I do not know,
Students just sign up and take course.

University of Illinois at Chicago Circle

Dr, H,
Dr, G.
Mr, G,

Some students are r e c r u i t e d , some are referred from other students or f a c d t y ,
I don't know.
Some are recruited and others recommended by students or
faculty.

University of Nebraska
Dr, K,
Dr, A.

Students can request assignment to the program. Then they are
screened by review of file by the faculty involved.
Need to ask Director. I do not know.

University of Kansas
Dr. L.

At first students applied and went through a selection. Now
they just apply.
Dr. Q. Anyone who is Interested in the program. The program started
with interviews, but this was voted out by the College of Arts
and Sciences. We invite all students, although we encourage
students to talk with the faculty first.
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University of New Mexico
Dr. H, Students elect to be in the program.
Dr, W, Prefer to ask the Dean,
University of Texas at Austin
Dr. B, Self-selected; anyone who is interested can apply.
Dr, H, Self-selected although we need to recruit more.
Southern Methodist University
Dr, L, Two units form a part of required courses. One is optional,
Dr, W. Required courses for engineering students.
University of Wisconsin
Dr. R.

Students apply then pass through a review; the requirements
are difficult for graduate students.
Dr. H. I prefer that you ask the Director.
Texas Christian University
Ms. P. Apply, then go through selection committee made up of students
and faculty. Finally, dormitory selection.
Dr. N. By requesting to be a part.
Northwestern University
Dr. G.
Dr. E.

Self-selection. At the first of the program there was some
screening but none necessary now.
Self-selected although they do invite at random from students
throughout the university.
Summary

How do students enter the innovative academic program?
The method reported by the persons interviewed by wMch students
enter the program varied greatly from:

those students who simply re-

quested to be included in a program to students who applied and were
then interviewed and reviewed for entrance.
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Five of the twenty-one interviewees either d d not know or preferred that the answer be obtained elsewhere as to how students enter
the program. Eight indviduals stated that all that was needed was
for the student to request or apply; three said that it was necessary
to apply and then pass through a screening process; three others responded that it was included within a regular course and in two cases
students were recruited or invited.
Q. 4. Number of faculty participating in program?
University of Oklahoma
Dr. P. Still not sure.
Dr, D, Fifteen to twenty to start with, but we hope as many as would
like to teach a course.
University of Illinois at Chicago Circle
Dr. H. A staff of about forty.
Dr. F. I don't know.
Mr. G. Basic staff of approximately forty.
University of Nebraska
Dr. K. Four full time.
Dr. A. Four f d l time.
Udversity of Kansas
Dr. L,

Three f d l time professors. Some teaching assistants; some
professors teach one course for Pearson Program students.
Dr. Q. Three full time professors, plus four graduate assistants.

University of New Mexico
Dr. H.
Dr, W.

Zero, all are professors at the university,
It would be better to ask the Dean.
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Udversity of Texas at Austin
Dr. B. No faculty.
Dr. H. No faculty.
Southern Methodist University
Dr, L. Four.
Dr. W. One professor plus graduate assistant (for one of the units).
University of Wisconsin
Dr. R. Research admidstration, forty to fifty. Part-time, forty to
fifty instructors; fifty faculty.
Dr. H. Better to ask the Associate Director.
Texas Christian University
Ms. P. Varies from semester to semester; currently about 15 teaching
and 15 as Fellows.
Dr. H. Seven or eight at first of the program.
Northwestern University
Dr. G.
Dr. E.

Four professors involved currently, twelve others marginally
involved.
Four full time, several others part-time.
Summary

Number of faculty participating in program?
The variety in the number of faculty members involved in the program is related to the variety in the programs studied.

In some situ:-

ations it was not easy to identify the professors in any exact terms
because the number was always changing. In one situation all faculty
members in the university were considered a part of the program.
Two of the twenty-one interviewees responded that no facdty members were involved; nine stated one to ten; four stated ten to^one. i i ^ ^ ^ R *

-^tV^^
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hundred; and two responded that over one hundred faculty members were
Involved.

Four of the respondents were not sure of preferred that the

other person being interviewed from their university respond to this
particular question.

Q, 5. What was the academic ranking of the faculty involved in the
program?

University of Oklahoma
Dr, P.
Dr. D.

Not applicable.
Most likely assistant/associate level because this in an
emerging field.

University of Illinois at Chicago Circle
Dr. H.
Dr. G.
Mr. G.

Two-thirds are lectures, non-tenured.
counselors.
I don't know.
Recruiting staff, academic advisors.

They also serve as

University of Nebraska
Dr. K.
Dr, A.

Program started with full professors and tenured professors.
Currently there are many assistant professors.
I don't know.

University of Kansas
Dr. L.
Dr. Q.

Professors, full and tenured.
All full professors with tenure.

University of New Mexico
Dr. H.
Dr. W.

N.A.
N.A.

U n i v e r s i t y of Texas a t A u s t i n
Dr. B.
Dr. H.

N.A.
N.A.
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Southern Methodist University
Dr. L.
Dr. W.

Two associate professors, two f d l professors.
Associate professors, plus graduate assistant.

University of Wisconsin
Dr. R,
Dr. H.

All levels.
I don't know, prefer you ask the Director,

Texas Christian University
Ms. P.
Dr. N.

All levels.
Attempted to obtain ranking faculty members,

Northwestern University
Dr. G.
Dr. E,

Two tenured full professors, two assistant professors.
Two tenured full professors, two assistant professors.

Summary
What was the academic ranking of the faculty involved in the program?
Three of the twenty-one interviewees stated that only senior professors were involved; five responded that a mixture of associate and
f d l professors; two said that the program included all levels, two
were lecturers and instructors and one where the associate and assistant
professors were involved.
One tendency observed by the researcher was for a sedor professor
to begin the program and to be replaced by someone of a lower rank.
This was true in the two situations where the senior professor later
became disillusioned with the program.
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Q, 6. Which administrators are involved in the innovative academic
program?
Udversity of Oklahoma
Dr, P. Director.
Dr, D, Director.
University of Illinois at Chicago Circle
Dr, H, Director, Associate Director, Assistant Director, thirteen
professional titles,
Dr, G, Not sure,
Mr, G, Director, Associate Director, Assistant Director,
University of Nebraska
Dr, K,
Dr, A,

Senior Fellow.
Senior Fellow,

University of Kansas
Dr, L. Director,
Dr. Q, Director, administrative assistant and secretary.
University of New Mexico
Dr. H, Dean and assistant dean (not full time),
Dr, W, Need to ask the Dean,
Udversity of Texas at Austin
Dr, B, Director, graduate advisors in Curriculum and Instruction and
in Foreign Language Center,
Dr. H. Director.

Southern Methodist University
Dr, L, One professor who is now principal investigator,
Dr, W, One principal investigator.
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University of Wisconsin
Dr, R.
Dr. H.

Director, Associate Director, Director of Research and Assistant
Director of Research,
Best to ask Associate Director,

Texas Christian University
Ms, P.
Dr, N,

Coordinator, Associate Coordinator, plus resident hall staff,
One faculty member as director of program, one assistant.

Northwestern University
Dr, G,
Dr. E.

Two faculty members serve as Director and Associate Director,
Two faculty members administrated the program as the Director
and Associate Director.

Summary
Which aciministrators are involved in the innovative academic program?
Although there were a variety of titles used such as Director,
Master, Senior Fellow, and Coordinator, all programs had someone in a
principal administrative position.
sociate and/or assistant directors.

Eight interviewees mentioned asThe title of principal investi-

gator was used in a project that was research oriented.
Perhaps more important than titles is the number of administrative staff involved.

Eight interviewees stated one; six mentioned two;

and five mentioned three or more administrators.

Two either did not

know or preferred that the answer be obtained elsewhere.

Q. 7.

What is the cost of the innovative program as compared to the
regular programs of the university?
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Udversity of Oklahoma
Dr, P, About the same cost comparable with social science courses.
Dr. D, $25,000 in the budget, for salary for the director and secretary. Not more expensive than other similar programs.
University of Illinois at Chicago Circle
Dr, H, Cost is higher but not sure as to how much.
Dr. G. Don't know.
Mr, G. It is more expensive because of the cost of extra counsdors,
recruiters and for the development of new courses.
University of Nebraska
Dr. K. About the same.
Dr, A, About the same.
University of Kansas
Dr, L, No idea,
Dr, Q, Cost is $10,00 a student credit hour because of the large
classes. Professors also teach one course in their own department.
University of New Mexico
Dr, H, No difference because students are in the regdar classes.
Dr. W. Not a problem because students are participating in regular
classes.
University of Texas at Austin
Dr, B, Same as the regular social science courses.
Dr. H. About the same.

Southern Methodist University
Dr. L, About 5,000 total cost for the three units (about the same).
Dr. W, Cost averaging the same overall.
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Udversity of Wisconsin
Dr. R,

Dr. H.

Second highest at the University of Wisconsin, next to engineering. It is expensive because we use more than one instructor in each classroom.
Prefer that you ask the Associate Director,

Texas Christian University
Ms, P,
Dr, N,

Yes, it is more expensive because of small classes, plus the
cost of acJministration although the budget is d d m a l ,
Yes, cost is higher because of the need to have more than one
instructor in each classroom.

Northwestern University
Dr, G,
Dr, E,

Cost is higher because it is an experiment,
It is higher.

Summary
What is the cost of the innovative program as compared to the
regular programs of the university?
One person interviewed perceived that the innovative program was
less expensive than the regdar programs at the university because of
the large classes; ten of the twenty-one responded that it was the
same or similar to the regular program; and one-third of the interviewees felt that the program was more expensive most often because of
smaller classes and addtional administrative personnel.
More important than the answers to this question was the fact that
many of the interviewees appeared to have not considered the financial
significance of the program.

The researcher felt that the asking of

the questions caused several to consider it for the first time.

Ten of

the respondents stated that it was either more expensive than the regular program or that they did not know.
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Q, 8, Can you recall when the idea of the innovative program was first
articulated? Who articulated it?
(Was it an idea that many people were aware of but could not or
had not articulated?)

University of Oklahoma
Dr, P, At least a year ago. Not sure who articdated it but suspects
someone from human relations,
Dr, D, Three or four years at least. It is difflcdt to say who articulated it first but the Task Force was the official group.
Idea was backed by several groups both on and off campus.
Udversity of Illinois at Chicago Circle
Dr, H,

Difficult to say; it was a topic of great concern for the
Faculty Senate, Many people were aware of and interested in
the idea of the program,
Dr, G, Difflcdt to say; administration pushed the program. Many
people both inside the university and outside were interested
in the program,
Mr, G. At least two years before program.
University of Nebraska
Dr, K,

Not sure when but by a professor of English, Several people
were interested in similar program ideas.
Dr. A. Not sure except about 1967. Two professors from English,
several of the faculty members were interested.

University of Kansas
Dr, L,

Professor from English but I am not sure as to when. Not many
people were aware of program,
Dr, Q, About six years old. Professor of English with colleagues.
Not any widespread interest.

University of New Mexico
Dr, H. Spring 1969, By chairman of committee.
Dr. W. A professor who was chairman of committee articulated the idea
at some time in committee meeting. They were looking for something new and this was one of the ideas.
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University of Texas at Austin
Dr. B,

Dr, H,

In about 1969 (program started in 1971), Director of Foreign
Language Educational Center was the one who first suggested the
program, A lot of people felt the need,
Had been thinking of something of t d s sort for 10-12 years.
By a professor of education; many people saw the need. Throughout the university and the United States.

Southern Methodist University
Dr. L,
Dr, W,

In 1970-71, Program started in 1974-75, By the Dean of Institute of Technology, Many people were aware,
Four or five years ago—by Dean and through literature. Many
people were aware of concept.

University of Wisconsin
Dr, R,

Dr. H.

Time is difficult to pin down because it has been an evolutionary process. Committee on Future on Man was group who articulated it. Many people were concerned about subject.
1966-67 by faculty member in agriculture. There were several
people who were aware of the need.

Texas Christian University
Ms. P.
Dr, N,

Five years ago from professor of English. Yes, there were many
people aware of a need of this sort of program.
1967 by Vice Chancellor for Academic Affairs, General feeling
of need to have interdisciplinary programs.

Northwestem University
Dr. G,
Dr, E.

Goes back before I was involved but started with talk about an
outpost in Chicago, Some student demand. Not widespread,
In a class by a professor education. No, not really.

SnmTnary
Can you recall when the idea of the innovative program was first
articulated?

Who articulated it?

(Was it an idea that many people

were aware of but could not or had not articulated?)
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Many interviewees found it difficult to remember when the idea
was first articulated and who articdated it.

Often the concept had

become such an integral part of their thinking that it was difficult
to remember when they first became involved.

Three interviewees had

become aware of the program within one year of its initiation.

Nine

respondents were in the one-to-five years area and one in the overfive years category.
Nine of the interviewees first became aware of the program by
obtaining the information from an individual professor or several professors; five from Deans or department chairmen, and in four responses
a group such as the faculty senate or committee.
In over half of the responses there existed an awareness of a
need or concern and what was needed was someone to articulate this
idea for the university community.

In only a few cases was the idea

so unique that only a few people were aware of the need.

Q. 9.

Did the idea originate in more than one department or area of
the university?

University of Oklahoma
Dr. P.
Dr. D.

Yes, from several areas.
Yes, students, faculty. Task Force and people outside the university.

University of Illinois at Chicago Circle
Dr, H.
Dr. G,
Mr, G,

Yes, by several departments.
No, but there was general need felt,
Does not know.
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University of Nebraska
Dr, K. Yes, there was a general recogdtion of need.
Dr, A. I think so.
University of Kansas
Dr. L, No.
Dr. Q, No.
University of New Mexico
Dr. H. I don't think so, idea came from committee
Dr. W. Not really.
University of Texas at Austin
Dr. B. Many people on local, state and national levels were aware of
need for program of this sort. Two major areas on campus—
Curriculxmi and Instruction Department and Foreign Language
Education Center.
Dr. H, Many people saw a need to train teachers to work in bilingual
situations.
Southern Methodist University
Dr. L. Yes, because Dean sold the idea to several departments and to
Sloan Foundation.
Dr, W. Many people were aware but Dean articulated it.

Udversity of Wisconsin
Dr, R, Yes, several departments and federal governments
Dr, H. Yes, several departments.

Texas Christian University
Ms. P.

Yes, started in housing and in academic administration at the
same time. Had been discussed in several areas.
Dr. N. No. not really.

Northwestern University
Dr. G. Don't know—suspect not.
Dr. E. No.
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Summary
Did the idea originate in more than one department or area of the
university?
Twelve of the twenty-one interviewees felt that the idea originated in more than one area and commented that it was a need or concern that was widespread.

Only one-third felt the idea originated in

only one area or department,

Q,

10, What kind of reception did the idea of the program receive?

University of Oklahoma
Dr. P.
Dr. D.

Mixed, polarized according to male/female.
Mixed.

University of Illinois at Chicago Circle
Dr. H.
Dr. G,
Mr. G.

Mixed, some saw need, others saw program as lowering of university standards.
Good response, needed to get something going.
Mixed, many faculty in favor and many were against. Program
is considered to be a token program.

University of Nebraska
Dr. K.
Dr. A.

No serious objections.
Administration—well; faculty—some concern; students—thought
it was a good system.

University of Kansas
Dr. L.
Dr, Q.

Mixed facdty reaction; students—some strongly for—some
strongly against; administration, dean liked it.
Almost no reaction, no objections.

University of New Mexico
Dr, H,

Faculty—strong majority for; administration—did not care because it did not cost anything; students—received well with
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Dr. W,

reservations.
Committee—most members liked it; facdty—somewhat skeptical,

Udversity of Texas at Austin
Dr, B.

Dr. H.

Haltingly—most people not convinced of concept. This includes
faculty, administration and public schools. Many parents felt
their children should learn English first.
Mixed by school teachers and administrators. Lukewarm reception on campus.

Southern Methodist University
Dr, L.

Dr, W,

Faculty tended to be threatened at first but with mixed feelings because they wanted to get out of teaching in the laboratories,
Students—excellent; faculty—general acceptance; actainistration—solidly behind it.

University of Wisconsin
Dr. R.

Dr. H,

Some disagreement to details; no disagreement of the basic
idea. Some concern as to personality of leadership. Program
is respected throughout the U.S.
Positive reception from the beginning.

Texas Christian University
Ms. P,

Dr, N.

Faculty—mildly receptive (few negative); students—very well;
parents—concern for something new (did not want their children
to be "guinea pigs"); administration—very positive,
Students—although did not understand, wanted to be a part;
faculty—for; administration—positive.

Northwestern University
Dr. G.
Dr. E.

Well received by administration.
Vice President Academic Affairs—very favorable; President—
cautiously supportive; faculty and students—just not aware.

Summary
What kind of reception did the idea of the program receive?
Ten of the twenty-one persons interviewed felt that the concept
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received favorable reactions.

Nine stated that the reactions were

mixed, often with strong viewpoints both for and against.

Only one

person perceived the reaction as unfavorable.
Often the mixed reaction was one that can be attributed to the
resistance to anything new or a lack of understanding as to how the
program would affect the indvidual concerned.

Q, 11. What was the existing social situation at the time of the conceptualization of the program idea? In the university? In
the community?

University of Oklahoma
Dr, P,
Dr, D.

There is clearly a movement in society and at the university
to do something for women,
Student demand was heavy. Women in community were interested
and active. National Women's Movement,

University of Illinois at Chicago Circle
Dr. H,

Dr. G.
Mr. G.

Obvious concern both at university and nationwide for minority
students. This university was expected to serve a significant
number of Blacks.
Emerging black pride—search for black identity. Riots—King's
death.
Low number of Blacks at Chicago Circle in early years. King's
assassination. In the '60's the university was a stronghold
for S.D.S. and Black Panthers.

Udversity of Nebraska
Dr, K.
Dr, A,

Centennial year for university. Desire to do something,
Student movement was developing. Much discussion nationwide
about purposes of the university.

Udversity of Kansas
Dr. L.

This was part of a larger campus movement of "Colleges within
a College" which was developed in many different ways to
himianize university life.
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Dr. Q,

Program was developed at time of university turbulence. Not
only at the University of Kansas but throughout the U,S,

University of New Mexico
Dr, H,
Dr. W.

Not a major point in regard to t d s program. But there was
some student unrest at the time.
Difficult to answer. It is possible that there was some relationship but I doubt it. We did have high academic standards
in mind.

University of Texas at Austin
Dr, B.
Dr. H,

State and national concern for minorities. Growing cultural
awareness.
Many people within the university were concerned about minority
situations. More national support.

Southern Methodist University
Dr. L.
Dr. W.

Not really a significant factor.
Not really a factor, although students wanted to do experiments
and not just watch them.

University of Wisconsin
Dr. R.
Dr. H.

In the '60's and '70's concern for the environment. Program
tended to attract flag wavers.
Environmental problems nationwide—i.e. D.D.T. thing.

Texas Christian University
Ms, P,
Dr, N.

T,C,U, is a conservative university. Some trend to resident
halls nationwide,
Environment of the late '60's. How can we do things better,
plus we had better do things better.

Northwestern University
Dr. G.
Dr, E,

The '60's and its concern for mankind. Concern for better communities ,
Sixties, Strike at the university. Nationwide concern for
relevance. Community was receptive to student participation.
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Summary
What was the existing social situation at the time of the conceptualization of the program idea?

In the university?

In the community?

This question was often followed by a long pause by the interviewees who would then comment that it was necessary to study and reflect as to whether the social situation had an effect or not. One
Dean commented that this question was difficult to answer because of
a lack of awareness of the social pressures surroundng us. He illustrated his point with a story about the fish who is not aware of his
environment until removed from it.
After this reflection a majority of those interviewed concluded
that there appeared to be a definite connection between the social
climate and the conceptualization of the idea of the innovation.
Two interviewees responded that the social situation within the
university appeared to be the most significant factor as opposed to
fifteen who felt that the social situation in both the university and
the community were significant.
Many authors in higher education felt that change in our higher
education comes mainly as a resdt of outside pressures. Although
it is often difficult to realize it, this research tends to support
this theory.
Q. 12. Was the program idea a response to a problem or an effort to
add to an existing strength of the university?
University of Oklahoma
Dr, P,
Dr. D.

Response to a problem.
Response to an area of concern.
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Udversity of Illinois at Chicago Circle
Dr, H.
Dr, G,
Mr, G,

Response to a problem,
Response to a problem.
Response to a problem.

Udversity of Nebraska
Dr. K, Reaction to a problem.
Dr, A, Mixture, but mostly to add to a strength.

University of Kansas
Dr, L, Add to existing strength. Although overall "Colleges within
a College" concept was a response to a problem.
Dr. Q, Response to a problem.

University of New Mexico
Dr, H.
Dr. W,

To add to existing strength.
I assume to add to a strength.

University of Texas at Austin
Dr, B.
Dr. H.

Response to a problem.
Both.

Southern Methodist University
Dr, L,
Dr. W,

Combination,
Both,

University of Wisconsin
Dr. R,
Dr, H.

Response to problems, real life problems, not university problems ,
Response to a problem, although a little of both.

Texas Christian University
Ms. P,
Dr, N,

Add to strength,
Add to strength.
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Northwestern University
Dr. G, Mostly adding to strength, but partly response to a problem.
Dr, E, New response to a problem.

Summary
Was the program idea a response to a problem or an effort to add
to an existing strength of the university?
Ten of the twenty-one persons interviewed perceived the program
idea to be a response to a problem.

An additional six felt that it

was a mixture of both a response to a problem and an attempt to add
to a present strength of the university.

Five individuals felt that

the program idea was an attempt to add to a present strength.
There appears to be a relationship between this question and
question eleven about the existing social situation.

As an example,

the University of Illinois at Chicago Circle's existing social situation at that time was one of concern for minorities.

The program is

in many ways a response to the problem that not enough minorities were
entering the university,

Q, 13, How did this new program idea differ from the regular programs
of the university?

University of Oklahoma
Dr, P,
Dr, D,

It is interdisciplinary. Not housed in an academic department,
Emphasis on studies on women.

University of Illinois at Chicago Circle
Dr. H.

Change of admissions requirements—remedial courses, special
counseling and advisement for students, special recruitment.
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Dr. G.
Mr. F,

I don't know.
Recrdtment, admissions requirements, new courses, counselingpersonal and academic.

University of Nebraska
Dr. K.
Dr. A.

Residential program—living and learning combined.
Residential program—cohesive group of students, special
courses for centennial students. Style—open, informal.

University of Kansas
Dr. L.
Dr. Q.

New method of fulfilling basic course reqdrements. Students
do not take notes. Professors' teaching style.
Non-departmental. Integrated program. All professors can
deal across the board with all of the subject matter.

University of New Mexico
Dr, H.
Dr, W,

Free-wheeling.
Provides more freedom.

University of Texas at Austin
Dr, B,

Dr. H,

Program is trying to address itself to the needs of particular
group in society that had always been dumped in with all students. Positive program^—use the one language as a strength.
Train teachers who would be interested in working with bilingual cultures.

Southern Methodist University
Dr, L,
Dr. W.

Self-paced.
Self-paced.

Students can go back anytime and review.
Better use of equipment.

University of Wisconsin
Dr. R,

Dr. H.

Fillers and glue courses. Course design. Teaching both graduates and undergraduates the ecological systems. Social impact
on community.
Interdisciplinary.
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Texas Christian University
Ms, P.

Smdler classes. More informal teaching style.
discussions. Social. Co-ed dormitory.
Students take several classes together.

Dr. N,

Emphasis on

Northwestern University
Dr, G, Part of a university movement to residentid college.
Dr. E, Real life experience—parallel to classroom experience.

Summary
How did this new program idea differ from the regular programs of
the university?
The greatest difference observed by the twenty-one Interviewees
was in the method of teaching with over one half of the responses.

The

ei]q)hasis of the program was stated by six, and two responded that the
program differentiated in services provided to the student, i.e. recruitment, and advisement.
It would be misleading to conclude that there is really not much
difference between the regular program and the innovative program because a change in a teaching style is often quite radical for a university.

As an example, the living-learning program at the Udversity

of Nebraska differs greatly from the regular program in many ways:
students' attitudes, interests and general day-to-day activities are
no way similar to those of the regular students.

Q, 14,

Does the university have a tradition of trying innovative programs? (Was this program a resdt of some other program?)
(Did this program help bring about new programs?)
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University of Oklahoma
Dr. P, Yes, I don't feel we have problems starting innovative programs.
Dr. D. Yes, although this program might meet more resistance than most
because it is touchy.

Udversity of Illinois at Chicago Circle
Dr. H. No, although the University of Illinois at Chicago Circle has
always responded to federal funding which generates innovation.
Dr. F. Yes, the University of Illinois has a reputation of excellence.
Mr, G, Yes and no, depends in wdch area.
University of Nebraska
Dr, K. No, but since this one, others have followed.
Dr. A. I guess no, but others have followed.

University of Kansas
Dr, L, Yes,
Dr, Q, No,
Udversity of New Mexico
Dr. H. I think so, university has a history of doing innovative things.
Dr. W, Don't know, but we try a lot to things both formally and informally. Faculty is receptive to these programs,

Udversity of Texas at Austin
Dr, B.

In certain areas probably, although the university tends to be
traditional.
Dr. H, Yes, although I would question what is innovation.

Southern Methodist University
Dr, L, Yes, therefore programs like this are easier.
Dr, W, No, this is a small crack in the wall.

University of Wisconsin
Dr, R, Yes, progressive university,
Dr. H, Yes,
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Texas Christian University
Ms, P, In some sense, but not radically innovative,
Dr, N, Yes.

Northwestern University
Dr. G.
Dr, E,

Some, certainly, but university is not wildly innovative.
No, since then we have done a lot more.

Summary
Does the university have a tradition of trying innovative programs?

(Was this program a result of some other program?)

(Did this

program help bring about new programs?)
Eleven of the individuals interviewed felt that their university
d d have a tradition of attempting innovative programs.

Two others

stated they did, depending on the situation and seven responded that
their university did not have a history of attempting innovative programs.

The literature seems to support the fact that innovations tend

to run in cycles at universities.

One innovation tends to generate

other programs and often in completely new areas.

Three of the inter-

viewees said that their programs led to a significant nimiber of innovative programs at their university and five perceived their program to
be one of the programs that followed another.

It appears that once

a university can develop an environment for innovation by starting one
or two programs, then it can expect other innovations to follow.

Q, 15.

Did the idea have a champion who was able to carry it from its
conceptualization to its initiation stage? Who was it? (How
important was this person?)
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Udversity of Oklahoma
Dr, P, A group (Task Force on Women) with Dr. Gween Davis as chairperson. Leadership of respected women facdty members was
extremely important.
Dr, D. There are a number of champions: women who wrote proposal,
women in Task Force, Dean or Arts and Sciences, Assistant Provost.
University of Illinois at Chicago Circle
Dr. H, No single champion, but a broad-base administration support
added to a widespread faculty support,
Dr, F, Professor of education was most important because he was a
respected academic person,
Mr, G, Vice Chancellor and a member of the State Board of Higher Education.
University of Nebraska
Dr, K, Two champions: Vice Chancellor and budget officer,
Dr, A, Professor of English who gave the program academic respectability.
University of Kansas
Dr, L. Professor of English—respected academically.
Dr. Q, Professor of English—higdy respected academically.
University of New Mexico
Dr, H,

Committee members. Members of committee were highly respected
members of the academic community. Both faculty and admidstration were on committee,
Dr, W, Current Dean of Arts and Sciences who was then a professor, and
committee. All were respected academic people.

University of Texas at Austin
Dr, B, Don't know for sure but two professors spearheaded the effort.
If they had not done it surely someone wodd have done it
eventually.
Dr, H, Three or four professors (two have moved on to administrative
posts at other universities).
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Southern Methodist University
Dr. L,
Dr, W,

Yes, Dean and professor of engineering—very important.
Yes, Dean—very important, acadedcally strong.

University of Wisconsin
Dr, R,

Many at first. Two people stepped forward—present Director
and Assistant Director, Both were very important.
Dr, H, Several professors from different departments. All were respected faculty members.

Texas Christian Udversity
Ms, P,
Dr, N,

Vice Chancellor of Academic Affairs—very important,
Vice Chancellor of Academic Affairs,

Northwestem University
Dr, G,
Dr, E,

Yes, a professor of education,
Yes, a professor of education. Very important—administration
would not have named him the first director unless he had
academic respectability.

Summary
Did the idea have a champion who was able to carry it from its
conceptualization to its initiation stage?
In all responses champions were easily identified.

The champion

was identified as a group or a committee of nine interviewees and as
an individual of twelve.
The characteristic that appeared to be of utmost importance was
the aspect of academic respectability.
viduals shared this one quality.

Both the groups and the indi-

In two situations the champions had

at a later date changed their minds about the quality of the program
and stated that they felt that their academic standing had been used
to "sell" the program.
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Q. 16, Was the program idea affected by other universities? If so, how
was this information obtained? (a) visit (b) journal article
(c) other.

University of Oklahoma
Dr. P,
Dr, D,

Don't know, but they clearly had information from other universities,
Not really. Although people were aware of what was happedng
at other universities in this field.

Udversity of Illinois at Chicago Circle
Dr, H,
Dr, G,
Mr, G,

Yes, affected by the University of Illinois at Urbana,
Yes, by visits to other campuses and general knowledge that
other universities were doing similar programs,
Yes, had considerable contact with similar programs at other
universities.

University of Nebraska
Dr, K.
Dr, A,

Of course, faculty movement from university to university.
Yes, through literature and visits.

University of Kansas
Dr. L.
Dr, Q.

Not really.
Yes, from one university, we consulted with St, John's University, Had guest lecturers come from St, John's,

University of New Mexico
Dr, H,
Dr. W,

No, because it was the first program of this sort.
No, new program.

University of Texas at Austin
Dr. B,
Dr, H,

Probably so. Sent survey to other universities in order to
obtain input,
Yes, through conferences, visits of professors and consultants.

Southern Methodist University
Dr, L,

No.
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Dr. W.

To a certain extent. Knew what was going on at other universities through professional journals. Also through medical
schools.

Udversity of Wisconsin
Dr. R.
Dr. H.

Somewhat, although program is new, did look at other programs
in universities, and into state government programs.
Not at early stages, later yes, by visits.

Texas Christian University
Ms. P.
Dr. N.

Yes, through literature.
Yes, through literature.

Northwestern University
Dr. G.
Dr, E,

Yes, through visits of a consultant.
Yes, visit of consultant, book on cluster colleges,

Summary
Was the program idea affected by other universities?
was this information obtained?

If so, how

(a) visit (b) journal article (c) other.

In almost two-thirds of the responses those interviewed felt that
other universities did have some affect on the idea or concept. There
appears to have been considerable contact between universities through
visits, journals, use of consultants and, although not often noticed,
the transfer of faculty and administrators from university to university.
In only five interviews did the interviewee feel that other universities
had had no affect,

Q, 17, Were any alternatives considered? If so, what were they?
was the decision made to use the one chosen?
University of Oklahoma
Dr, P.

No, not really.

Why
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Dr, D, No, decision was made for economic reason.

University of Illinois at Chicago Circle
Dr, H, Do not know,
Dr, G, No, not really. Decided to do this because we had a need to
get something going.
Mr, G, Yes, Development of a college. Decision to do present program
was because we took what we could get,
Udversity of Nebraska
Dr, K,

Some others were considered: (a) to start programs with judors
and seniors; (b) to separate other groups from the university.
This was the program pushed by the main members of the committee. Decided to do this because the committee felt it could
be done.
Dr. A. Committee suggested several programs. Example—teaching center.
Several programs were initiated at once.

University of Kansas
Dr. L. I don't know,
Dr, Q, No, t h i s was the only model suggested.
University of New Mexico
Dr. H. No,
Dr, W. Several altematives were considered. Example: (a) universitywide course plan; (b) change in character of calendar. Decision
to do what they did because it was the easiest econodcally.
University of Texas at Austin
Dr, B. Do not know.
Dr. H, Yes, many things were considered. Came up with sometdng practical.
Southern Methodist University
Dr, L. Yes, mostly using other equipment. Decided to do the most
simple cost-wise,
Dr, W. Yes, Other equipment was considered. Decision was nade to do
this one because it was the most logical next step.
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Udversity of Wisconsin
Dr, R, Many were considered, many structures were considered. Chancellor appointed people to leadership roles who supported
present structure,
Dr, H, Yes, at first thought about it in just one college and later
as only a graduate program. Chancellor added undergraduate
component and committee felt that if It were in just one college, it wodd be too narrow,
Texas Christian University
Ms. P. Not that I recall.
Dr. H, First had the idea of integrated program, later the residential
college idea was added. Not a consideration of altematives,
but an evolution.
Northwestern University
Dr, G, There were some other altematives, but I cannot recall them.
This was chosen because it was most practical and most economically feasible.
Dr. E, Yes, Added idea of urban program to resident program. Considered having own budget and facdty. Vice President decided
against that.
Summary
Were any alternatives considered?

If so, what were they? Why was

the decision made to use the one chosen?
Twelve of the twenty-one individuals interviewed responded that
other alternatives were considered; six stated that no altematives
were considered.

In many of the twelve responses that said other al-

ternatives were considered the final program was a result of a compromise from the original request in order to get it started.

Several

of these individuals felt that the compromise was a mistake and that
they would not do it again under these circumstances.
As to why the decision was made to accept this alternative, few
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interviewees said that it was the most feasible economically; one said
it was most practical; one felt that it was necessary just to get
something going and three saw the selection as a part of a normal
evolution of programs.

Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program? What were the changes
that took place in the basic idea during this time? Why?
University of Oklahoma
Dr. P. One and one h d f years. No major changes except the program
was expanded.
Dr. D, Five or six years. Proposal was developed last spring. Advisory committee has been formed.
University of Illinois at Chicago Circle
Dr. H. One and one half to two years. Needed people who could relate
to subcdture. Needed to go out and actively recrdt students
from these areas.
Dr. G, Only a few months. No real changes, it was expanded,
Mr, G. Don't know. I have never had time to plan.

University of Nebraska
Dr. K.

Started thinking about idea in 1964-65. Program started in
1969.
Dr. A. About two years overall. One year in planning committee.
University of Kansas
Dr. L, Don't know. I have only recently been involved.
Dr. Q. Two years, more or less. Planned for about one year. Started
with pilot program (twenty students).

Udversity of New Mexico
Dr. H.

Idea passed by faculty in April, 1969. First graduation class
was in May, 1969. Although committee met for several years,
once the decision was made it was very rapid.
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Dr. W.

Committee was in session two or three years.
or suggestions by the committees.

No basic changes

University of Texas at Austin
Dr. B.

Survey in 1968, program started in 1969 on pilot basis. Permanently approved in 1971. Not many changes took place,
Dr, H, At least since 1958—not clear as to the dates. Some changes
took place in structure. It was in many ways an evolutionary
process.

Southern Methodist University
Dr, L, Three years, no basic changes,
Dr, W, Two months for development of his three units. No great
changes in idea.

University of Wisconsin
Dr, R, Twenty years, growing concern for environment,
Dr, H, Many years, at least two or three in graduate school alone.
One of the changes was the addition of instructional courses
because of the desire of the President.

Texas Christian University
Ms. P.
Dr, N,

Not for sure.
Two years at minimum.
when.

Committee was named but don't remember

Northwestern University
Dr, G.
Dr. E.

Serious planning was under a year. Ad hoc committee answered
only to the Vice President.
Had been thinking of some type of similar program for ten years.
One big addition was the resident college.

Stjmmary
How much time elapsed from the initial thought on the program to
the formalization of the program?

What were the changes that took

place in the basic idea during this time?

Why?
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Only four of the programs were started in less than a year's time
and in these cases the individuals interviewed suggested that more time
would be helpful.

Ten of the programs were one to five years in the

planning and this seemed to be preferred.
five years was spent in planning.

Four responded that over

In twelve of the Interviews the

basic idea was not perceived as being changed.

Of the addtions and

suggestions, only two interviewees felt them to be of any real importance.
The largest changes appears in two situations:

one in w M c h

undergraduate instruction courses were added and another in w d c h the
concept of the residential college was imposed on the program,

Q. 19. How did the move from the innovative idea or concept to the
planning for the program occur?

University of Oklahoma
Dr, P,
Dr, D,

By naming an advisory committee,
Advisory committee, although the drector will be important
for planning.

University of Illinois at Chicago Circle
Dr, H.
Dr. G,
Mr, G,

By appointing an acting director.
By appointing an acting director,
Was not involved.

University of Nebraska
Dr, K,
Dr, A,

By naming Dr, Knoll, English professor, as chairman of the
committee,
By forming a committee.

University of Kansas
Dr. L,

I do not know.
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Dr. Q,

By applying for a grant we were forced to plan. No committee
was formed—three professors joined together to develop program.

University of New Mexico
Dr. H.
Dr, W,

By obtaining approval from general faculty.
By vote of Faculty Senate,

University of Texas at Austin
Dr, B.
Dr. H,

With pilot project.
By one professor who convinced the President that the program
was needed.

Southern Methodist University
Dr. L.
Dr. W.

Proposal written.
Working two months in the summer.

University of Wisconsin
Dr. R.
Dr. H.

Difficult to say. Got down to the planning when administration
of the Institute was named by the Chancellor.
Not easy to point to exact event. There was a long series of
meetings and it is difficult to say which were most crucial.

Texas Christian University
Ms. P.
Dr. N.

By naming committee.
By getting approval from University Council.

Northwestern University
Dr. G.
Dr. E.

By naming ad hoc committee.
By appointing faculty committee.

Summary
How did the move from the innovative idea or concept to the planning for the program occur?
Of the twenty-one interviewees, one clear grouping of the manner
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in which the movement of the innovative idea to the plandng was
identified; that is, seven responded that the naming or forming of a
committee was the first step in planning.

Three suggested the naming

of the director or administrator; three stated when the Faculty Senate
approved the idea; two of the interviewees felt that the writing of
the proposal was the first act in planning; and two commented on the
formation of a pilot project.

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in the idtiation of the program?
(Was it necessary to change policy?)

University of Oklahoma
Dr. P.
Dr. D.

Irrelevant. No need for policy change.
Nothing wrong with university policy. Policies were constrixtive. There was no need to change policy.

University of Illinois at Chicago Circle
Dr, H, A hindrance in that they needed to get Board to change admissions standards. Also needed to change several other policies
like acceptance of high school degrees,
Dr, G, Many policy changes were needed but I am not familiar with
them. There were rigidities in policies of the university
like admissions standards that we did not feel we could overcome. Many policy changes were needed but I am not familiar
with them.
Mr. G, Admissions were seen as a hindrance, also other policies like
academic transfer needed to be changed.

Udversity of Nebraska
Dr. K,
Dr, A,

Policies were not seen as a hindrance,
Policies served as a slowing effect on development of the program.

University of Kansas
Dr, L,

I do not feel that they were a hindrance.
atmosphere of experimentation.

University has an
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Dr. Q. Policies have been a hindrance. University made an exception
with the policies concerning funding and departments wdch were
seen as a hindrance.

University of New Mexico
Dr, H, Policy was not the issue,
Dr, W. Policies were neutral.
University of Texas at Austin
Dr, B, I do not know, Wodd guess that the university policy of dring people with Ph,D,'s in hand was a dndrance because not
many Mexican-Americans have Ph.D.'s.
Dr. H, Neither, policies were not a significant factor.
Southern Methodist University
Dr, L, Neither, was not necessary to change policy,
Dr, W, Nothing to do with policy. Some policies were seen as advantages.
University of Wisconsin
Dr, R. Were seen as advantages. Some need for policy change in minor
areas.
Dr. H. I would say an advantage. Not really the policies, but the
practices.
Texas Christian University
Ms. P.

Both supportive in general but several small policies were
seen as blocks.
Dr. N. Policies were an advantage. Policies were hospitable to program.

Northwestem University
Dr. G. One disadvantage was lack of ability to reward faculty. Big
policies were no problem; small ones like food service were a
hindrance.
Dr. E. Policies dealing with rank and pay were hindrance. University
practices were an advantage.
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Summary
Were the policies of the university seen as a hindrance or an advantage by those interested in the initiation of the program?

(Was it

necessary to change policy?)
Only eight interviewees felt that policies were a hindrance in
the initiation of the program.

About two tdrds of the respondents

felt that the policies were either positive or were irrelevant.
It was only necessary to change policy in five cases. Most of
the innovative academic programs idtiated had persons involved who
understood policies and felt comfortable with them.

Since these per-

sons were comfortable with the policies and knew ways in which they
needed to be changed, it was not perceived as an overly important
step.

Several respondents felt that often university's small policies

are more difficult to change than large ones.

Q. 21. Where did support come from? (human support) (social situation support) (materials support—budget). Which of the three
was the most critical?

University of Oklahoma
Dr. P.

Dr. D.

Climate (concern for women), willingness of the institution to
respond to the needs. Women's Task Force. Leadersdp of respected women's faculty.
Broad social context. Established respected faculty members.
Outside pressures (i.e. H.E.W.).

University of Illinois at Chicago Circle
Dr. H.
Dr. G.

Administration, faculty, community (i.e. Mayor), the sixties,
federal and state money.
Office of the Vice Chancellor for Academic Affairs, Chairman
of Math, Director of Student Counseling Service, Dean of the
Faculty, social support of the times (60's), federal and state
funding,
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Mr, G, Admidstration, faculty, departments—math, English, counseling
center, outside pressures—like West Side Orgadzaticn,
University of Nebraska
Dr. K. Admidstration, College Deans, facdty, department chairmen
who loaned faculty.
Dr. A. Administrative support. Money, plus dorm facilities.
University of Kansas
Dr. L. Foundation grant, budget from admidstration. Dean's general
support, three key professors,
Dr, Q. Dean, \d.th some reluctance. Director of colleges within college, personal friends, students, very little adnidstracive
help, grant from H,E,H,, English department.
University of New Mexico
Dr, H, Committee on Enhancement of Education Processes, facdty,
Dr, W, Committee on Enhancement of Education Processes, facdty (a.
though not all), faculty senate.
University of Texas at Austin
Dr, B, Dean of education. Department of Curriculum and Instruction
Chairman, faculty. University Council on Teacher Education,
President,
Dr, H. Education Professor, Director of Foreign Language and Education Center, President,
Southern Methodist University
Dr. L. Dean, facdty (three key professors), Sloan Foundation.
Dr. W. Money—Sloan Foundation, Dean, professor of engineering,
principal investigator.

University of Wisconsin
Dr. R.
Dr. H.

Deans, professors, money—N.S.F. grant. Chancellor, Presicfent,
Director of Institute, sound idea.
Three key professors, deans of colleges. Chancellor, Dean of
Graduate School, chairman of committee, money from foundations.
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Texas Christian University
Ms. P.

Academic Vice Chancellor, Vice Chancellor of Student Affairs,
Chancellor, English department, housing office.
Dr, N, Chancellor, Vice Chancellor of Academic Affairs, chairmen of
English, philosophy, history, religion. Vice Chancellor of
Student Affairs.

Northwestern University
Dr. G.

Vice President of Academic Affairs, faculty. Director of Center
for Urban Affairs, some student support, social situation—
supports concern for urban affairs, concern for more studentfaculty contact.
Dr. E, Vice President of Academic Affairs got financial support.
Director of Urban Affairs Center, Associate Director of Urban
Affairs Center.

Summary
Where did support come from?

(Human support, social situation

support) (Material support-budget), Which of the three was the ziost
critical?
There is great variety in the responses to the question of '*Where
did the support come from?"

Administration was mentioned sixteen

times, faculty fourteen times and financial support nine ti=es, Hxinan
support (i,e, committees, facdty, students, administrators) tended
to be most important.

Students were only mentioned twice, w d c h is

surprising in a setting that is often referred to as "student centered."
The answers to this question seem to being more questions than
answers.

For example:

if the social situation is important, does it

affect individuals who then affect the system?

Is financial support

synonymous with obtaining the support of a dgh-ranking adnidstrator?
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Q. 22. What was perceived as being the greatest obstacle to overcome?

University of Oklahoma
Dr, P,
Dr. D.

Convincing the university to use financial resources to fund
program. Getting respected women faculty to back the prograr:.
Inertia—several groups pushed for the program.

University of Illinois at Chicago Circle
Dr. H.
Dr. G.
Mr, G,

Getting this type of student to come to the campus. Fighting
faculty resistance. Developed recruiting program.
Need for money and people who can relate to these students.
Recruited and hired staff. Obtained federal grants,
Too difficult to point to all of them. Biggest obstacle was
some of the faculty.

University of Nebraska
Dr, K,

Dr, A,

Need to get credit for centennial courses from colleges. The
first Director went to all colleges and received permission
for the courses,
Need to work out how this would fit in academically by seeing
each Dean individually.

University of Kansas
Dr, L,

Dr, Q,

Suspicions of the other facdty members about the p-ogran.
They really have not done much, A committee has been set up
to act as a buffer,
Need to convince the departments that this is a respectable
academic program. We have not done much about this.

University of New Mexico
Dr, H,
Dr, W.

There never was a big obstacle,
That the faculty might see this as a serious deterioration of
academic standards. This has become even more important today
and nothing is being done about it.

University of Texas at Austin
Dr. B,

Don't know, I would venture to say acceptance of the concept,
plus obtaining funds.
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Dr. H, Staffing, budget. Developed cooperative program planning b(
tween university and local education authority.
Southern Methodist University
Dr, L, Facdty attitudes. Started experimental projects to change
their attitudes,
Dr, W, Don't know.

University of Wisconsin
Dr. R, One of the greatest obstacles was the personality of the Director, He has a strong personality which people tend to
feel either strongly in favor of him or strongly against him,
Dr, H, Money, Received grants from foundations and from federal
government,
Texas Christian University
Ms, P, Lack of total facdty support and lack of f d l financial support. Sold the program by talking to faculty members, Financial support from Vice Chancellor's office,
Dr, N. Getting people to work together. Attempted to find people who
can agree on a philosophy so that they codd then work closer
together.

Northwestern University
Dr, G, Not really anything except the indecision of the admidstration.
The Vice President of Academic Affairs took care of this.
Dr. E. Two major obstacles wdch remain to date: (a) The departments
have major claim to faculty time, therefore their participation
in this program is often an add-on. (b) Students' principal
loyalties were to their major field of study.
Simimary
What was perceived as being the greatest obstacle to overcome?
In these universities the faculty was perceived as the greatest
obstacle by only four individuals, Obtaidng funds was mentioned by
five, and a need to convince admidstrators that the program had academic respectability by four.
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The answers to this question could be affected by the fact that
in almost all cases the interviewees were either professors or adainistrators who at one time had been professors. Perhaps professors do not
tend to see themselves as obstacles as readily as others would.
The review of literature would lead to the conclusion that the
facdty would be perceived as the greatest obstacle.
Q. 23. Was there a person or group of people who championed the program initiation? Who were they?
University of Oklahoma
Dr. P. Advisory committee—in the process of hiring director plus
planning and developing program.
Dr. D. Task Force—group of facdty women wrote proposal and backed
the idea.
University of Illinois at Chicago Circle
Dr. H, Associate professor of education who was named acting drector.
He wrote the proposal.
Dr. G. Associate professor of education who was first acting drector.
Wrote proposal and helped sell program to faculty and admidstration.
Mr. G. Director developed program from first day of his work.
University of Nebraska
Dr. K.
Dr. A.

English professor who was first sedor fellow. Planned, wrote
proposal and gathered money and faculty.
English professor who was named by Chancellor as first senior
fellow.

University of Kansas
Dr. L.
Dr, Q.

Present director, English professor and two other professors.
They developed program idea and sold it to admidstration,
Present director and two other professors who have done everything concerning the program.
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University of New Mexico
Dr. H.
Dr, W.

Committee on Enhancement of Education Process. By presenting
proposal to Faculty Council.
Committee on Enhancement of Education Process, They took proposal to Faculty Senate and Supported its approval.

University of Texas at Austin
Dr, B,
Dr. H,

Two professors who made proposal and d d study.
Professor of education and Director of Foreign Language Education Center wrote and presented proposal. Discussed problems
with the President,

Southern Methodist University
Dr, L,
Dr. W.

Yes, professor of engineering wrote the proposal.
Dean of Institute of Engineering started it and when he left
it was picked up by a professor of engineering who became the
principal investigator.

University of Wisconsin
Dr, R,
Dr. H.

Director of program and Associate Director made plans, met with
committees and wrote proposals, sold program.
Director, Associate Director and chairman developed the program.

Texas Christian University
Ms. P.
Dr, N,

Vice Chancellor for Academic Affairs was the father of the program. Engineered the program,
Vice Chancellor for Academic Affairs developed the concept.

Northwestem Udversity
Dr. G,
Dr. E,

Professor education. Developed program and was the first
master.
Professor of education developed concept, planned the program
and was the first master.
Summary

Was there a person or group of people who championed the program
initiation?

l^o were they?
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All of the twenty-one persons interviewed were able to identify
the champion of the program initiation.
Over eighty percent of the interviewees perceived one or two professors to be the principal elements (champions) in the idtiation of
the program. The other four answers stated that a committee was the
champion.
The individual and the groups who were identified as champions
appeared to share one thing in common—that of academic respectability.
Q. 24. Was/Were this/these person/people active once the program was
initiated? For how long? Is/Are he/they still active in the
program?

University of Oklahoma
Dr. P. Has not started yet.
Dr. D. Some will stay involved as teachers, others on the advisory
committee, and others will have no role at all.
University of Illinois at Chicago Circle
Dr. H. A short time only because I insisted that they hire a minority
member to head program,
Dr, G, Involved two year in planning, not involved now,
Mr, G. Acting Director no longer with the program. The first Director
is still with the program.
Udversity of Nebraska
Dr. K.

Senior Fellow for two years, one year in planning (three in
all). No longer with program,
Dr, A. First Senior Fellow was there for three years. Advisory committee still active.
University of Kansas
Dr, L,

Still there as Director, other two professors still active,
Predict program would die if they left.
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Dr, Q, All have continued their involvement. If any of three left, it
codd prove fatal to the program.
University of New Mexico
Dr, H, No, Only some minor contact with the committee to clarify a
few details,
Dr, W, No, Are not active in administration of the program.
University of Texas at Austin
Dr, B, Both professors worked with the program for awhile and have now
moved to other universities in acJministrative posts.
Dr, H, Involved as a teacher now. It is sigdficant that I have an
office next to the Director,
Southern Methodist Udversity
Dr, L, Moderately, mainly by controlling funds but has also written a
new proposal to extend two years,
Dr, W, Dean has not been active in the program because he b^s taken
another job. The professor of engineering has picked it up.

University of Wisconsin
Dr, R,

Still active. Feel that the program wodd have no problem if
they were to leave,
Dr, H, They are still active. Program now has enough power to continue on its own.
Texas Christian University
Ms, P,

Because he was Vice Chancellor he was a little removed from
day to day operations of the program, although it answered
to his office. He is still involved in the program, but in
a different way (as instructor),
Dr, N, Yes, He participated at first by meeting with leaders of the
programs. Still stays active by participating in meetings and
special programs.

Northwestem University
Dr, G.

First Master has now dropped out of the program. The first
Master was active the first two years.
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Dr, E, Yes, One year in planning and two years as the Master of the
program. Not currently involved directly, except as supervisor of its evaluation.

Summary
Was/Were this/these person/people active once the program was
initiated?

For how long?

Is/Are he/they still active in the program?

In seventeen responses the persons being interviewed stated that
the person who was responsible for its idtiation was involved in the
program once it was initiated.

The length of time each was involved

varied according to the situation.

In one instance the acting drec-

tor stayed in the position for a short time until he c o d d hire a
director.

In another situation the director and his staff have been

in the program since its conception, and predictions are if they leave
the program it will most likely become inoperative.
Three interviewees said that the champion was not involved once
the program began, and in one response the person being interviewed
could not answer because the program has not begun.
Many of the programs demanded that the person who initiated the
program participate in it to provide the needed academic respectability,
A tendency was to start the program with senior professors, then replace them with assistant or associate professors.

Q. 25, Was the final budget larger or smaller than was first considered? (This is an attempt to find out a "ball park" figure of
just how good was your guess as to cost,)
University of Oklahoma

Dr, P,
Dr. D,

Don't know.
D o n ' t know y e t because program has not r e a l l y s t a r t e d .
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University of Illinois at Chicago Circle
Dr, H. We are cost conscious enough not to get into this tjpe of
situation.
Dr. G. What was planned was close to what we spent.
Mr, G. Budget is smaller than it should be. We generate ncney for
other departments,
Udversity of Nebraska
Dr, K, Did not tdnk about it. Thought about what I wanted to do, not
the price,
Dr, A, Turned out more expensive on a per student basis. Although
total budget is the same, the program has about one—half the
number of students that we predicted.
University of Kansas
Dr. L. Don't know.
Dr. Q. About the same. Had to make budget projections.
University of New Mexico
Dr. H, The same. No real cost, maybe less.
Dr. W. Not a factor. Budget was minimal and still is.
University of Texas at Austin
Dr. B. Don't know because I was not here,
Dr, H, I d d not work with the budget, I do not have a feeling for
it.
Southern Methodist University
Dr, L, Approximately the same amount was spent that was asked for.
Dr. W. Same, I developed the budget and then spent the money so it
has to be the same.
University of Wisconsin
Dr, R.

It is a bit smaller. Budgets have tended to get tied to people and to programs,
Dr, H, Larger than they first thought. Because of inflation. Kinds
of problems they work with require large sums of nonay.
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Texas Christian University
Ms, P, It has been much more expensive than I originally thought.
Dr. N. We did not think in terms of a budget.
Northwestem Udversity
Dr, G,

I do not recall. Cost is about the same as we expected, but
fewer students involved.
Dr, E, Turned out to cost about what I expected.
Summary
Was the final budget larger or smaller than was first considered?
(This is an attempt to find out a "ball park" figure of just how good
was your guess as to cost.)
Four of the twenty-one persons interviewed stated that the final
budget was larger than they first considered, two said it was sraller
and seven felt that it was about the same. Eight individuals either
d d not know or did not consider cost in the development of the program.
Adding the eight individuals who either did not know or were net
concerned about budget to the four who underestimated the cost of the
program gives some reason for concern about cost efficiency.

In a

time that the financial stress at most universities is acute, tds
appears to be an area that universities can and must master.
Q. 26. Describe the formal decision-making process followed for the
initiation of the program. Who needed to officially approve
of the project?
University of Oklahoma
Dr. P.

Recommendation was made to the President who chooses the review
procedure he feels is necessary. This includes: budget council, academic program council, and Provost—who will meet vita
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the deans. President asked the Provost to see that other groups
review, then Provost office will make formal reconcendation to
the President,
Dr, D. Recommendation was sent by the Task Force wdch the President
named, to the President, President then referred the program
to the Provost, Deans' council, budget coundl and academic
programs coundl. Final decision was made by the President.
Udversity of Illinois at Chicago Circle
Dr. H. Was not clear. Facdty felt that the Faculty Senate should
approve, but others felt that this was not necessary, G(X)d
deal was handled administratively. Final budget was signed
off by University officials with approval of Board of Regents,
Vice Chancellor of Academic Affairs appointed the Director,
Director had to get approval for academic rank by a college,
Dr, G, It is not a process wdch had to go to the Facdty Senate,
Board of Regents or State Higher Education Board, I submitted proposal to Vice Chancellor and he presented it in
turn to the Chancellor who approved it,
Mr. G. I was not familiar with this.
University of Nebraska
Dr. K.

Committee to Chancellor to Board of Regents who approved it.
Needed to keep Faculty Senate informed. Next had to go to
colleges and obtain approved credits,
Dr, A, Committee made recommenciation to Chancellor and Faculty Senate.
Facdty Senate endorsed it. Chancellor approved it. Finally
went to Regents as a budget item. Discussed idea with Faculty
Liaison Committee and Deans, Each college had to vote its
approval.

University of Kansas
Dr. L.

I am not really aware of this, I would guess that Dends
Quinn (professor of English) presented the idea to Dean and
Policies and Procedures Committee and that it was approved
as an experimental program.
Dr, Q, Had to get Department Chairmen, Dean of College, Educational
Policy Committee, Departments were most dfficult.
University of New Mexico
Dr, H,

Normally administration would have no objections unless it had
serious budgetary implications wdch this program d d not have.
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Faculty Committee, Faculty Council, The development of academic programs at the University of New Mexico is under the
faculty. Regents can reject the program technically, but had
nothing to do with this program.
Dr. W. Committee proposed to general facdty. General faculty would
recommend to Vice President for Academic Affairs, President,
Board of Regents who wodd have to approve.

University of Texas at Austin
Dr. B. Chairman of Curriculum and Instruction. Graduate Program,
through Graduate Studies Committee of School of Education,
Foreign Language Education Center Advisory Committee. Foreign
Language Education Center. Faculty of Curricdum and Instruction, University Dean, Udversity Council, Approved externally by the State Board of Examiners.
Dr. H. Office was designated by the President, All courses went
through the Course Committee of the college. Director of
Foreign Language Education Center where office was first located.

Southern Methodist Udversity
Dr. L, Office of Development and Research—^Dean of College—Several
Vice Presidents and the Provost.
Dr. W. Dean of the College—Office of Research and Grants—up the
line through the Vice President to the Provost.

University of Wisconsin
Dr, R, Faculty Committee, Deans (informally). Chancellor, President,
Board of Regents, Chancellor was perceived as being the most
important,
Dr, H. Departments, Deans, Chancellor, President, Board of Regents,
Department members are very powerful, they can really effect
program especially in judgment as to whether faculty member
is doing his job.
Texas Christian University
Ms, P, I do not know,
Dr, N, University Council had to approve. Vice Chancellor of Academic
Affairs is also Chairman of University Council which made it
move a little more easily. Department chairmen, who supplied
instructors needed to approve. Vice Chancellor needed to be
aware.
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Northwestern University
Dr, G, Ad hoc committee had to approve; o d y other step was to obtain
approval from university admidstration.
Dr, E, Concept was adopted by Faculty Senate in the receipt of report
from undergraduate committee. President and Vice President of
Academic Affairs then felt they had mandate. Four involved in
endorsement: (1) one was me (professor of education), (2) Director of Center for Urban Affairs (who gave money) and key
department chairmen, deans, (3) Vice President of Academic
Affairs and Dean of Students, and (4) President,
Summary
Describe the formal decision-making process followed for the initiation of the program. Who needed to officially approve of the project?
The twenty-one responses vary so greatly that perhaps the most
significant point that these answers suggest is that no one process
for decision-making used at one university can be applied to another
university. As an example, in one university it was only necessary to
have the President say that he wanted the program, while in another the
process went through several faculty committees to reach the facdty
senate. This senate was the final decision-maker wdle the admidstration played no role whatsoever in the decision.
The three groups were mentioned most often:

thirteen indviduals

said that a committee was a part of the decision-making process; eleven
said that the President or Chancellor was; and nine perceived the Academic Vice President's Office as one of the steps.

Q, 27, What informal decision-making process were occurring? (Of the
informal and formal processes, wMch were most critical?)
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University of Oklahoma
Dr. P,

Dr, D,

There were many. For example, I have discussed the program
with Dean of Arts and Sciences and the President several
times,
President was aware of the status of the proposal and was in
sympathy with it by the time it reached him through official
channels. Many other informal contacts with faculty, etc.

University of Illinois at Chicago Circle
Dr, H,
Dr, G,

Mr, G,

Because this is a commuter campus, it does not allow for very
much informal contact,
I had several good friends with whom I maintained close informal relationships: the math department chairman, counseling
director. Vice Chancellor, This was important not because of
the need to convince someone of the idea, but the idea that
they were working together,
We have been involved informally both on and off campus, but
with limited success.

University of Nebraska
Dr, K.
Dr, A.

Almost everything was done informally (it was the most important). Just sort of did it,
Great deal done informally. Most working out of problems,
especially with faculty, were handled this way. Was probably
more important than the formal.

University of Kansas
Dr. L.
Dr, Q,

Not very much, not good at public relations. Part of the personality of the program is anti-public relations,
Was not ever a very large factor.

University of New Mexico
Dr, H,
Dr, W,

Some politicking went on with the Faculty Senate, but not much,
I really did not have much to do with this,
Was not seen as necessary although I am sure there was all
sorts of informal conversation.

University of Texas at Austin
Dr. B.

Director still attempts to get together informally with people
before meetings; in halls, at social functions and brings in
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lecturers to dscuss problems. Most important.
Dr. H, College of Education did not see need for this. The Director
of Foreign Language Education Center was strong in this area,
so he was the principal person involved in an informd natter.
Southern Methodist Udversity
Dr, L, Many with faculty and people like the Provost, Sometimes it is
difficult to tell which were formal and which were informal.
It was an attempt to educate or inform the Provost,
Dr, W, Did not see need for informal contacts because what I do in my
own course is my own business.
University of Wisconsin
Dr, R, The hardest work was the informal contacts; coffee with the
faculty and administrators, deans, chairmen, in order to recrdt facdty. Very important,
Dr, H, Informal contacts were very important (i,e. dscussions among
the professors). Informal discussions were the "guts" of it.
It wodd have been easy to have held it up in the bureaucratic
process because the program evolved frc^m the bottom up.

Texas Christian University
Ms. P, Don't know, I was not involved at that time.
Dr. H, I move informdly around the campus a great deal and feel it
is important. I do not like to have people come to my office
to discuss something. I would rather run into them on campus

Northwestern University
Dr. G,
Dr, E.

Some informal conversations with faculty and students,
Idormal network is more important than formal one. My relationship with the Director of Urban Center who became Vice
President for Academic Affairs and our contacts with the President were mostly informal and were most important. There was
a history of personal relationships with key people. Infomd
contacts were more important than formal ones.

Summary
What informal decision-making processes were occurring?
informal and formal processes, which were most critical?)

(Of the
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Five of the individuals interviewed stated that the informal contacts were more important than the formal ones.

In almost two-thirds

of the interviews the informal contacts were an important part of the
decision-making process.

Ten interviews said there were many sub-

contacts; five said there were a few.
In the five interviews where the individuals did not feel the need
or importance for the informal involvement, there appears to have developed an isolation from the rest of the campus w d c h continues to
affect communications.

Q, 28, Did any one person/people take responsibility for championing
the process of the program during the decision-making processes?

University of Oklahoma
Dr, P,
Dr, D,

Assistant Provost,
Professor of literature took proposal to Provost's office.
Assistant Provost carried the ball from there.

University of Illinois at Chicago Circle
Dr. H,
Dr. G.
Mr. G.

Chancellor's office.
I did, as Acting Director.
Don't know (I was not here).

University of Nebraska
Dr. K.
Dr, A,

English professor.
English professor,

Udversity of Kansas
Dr, L,
Dr, Q,

Professor of English—present Director,
Professor of English—present Director.
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Udversity of New Mexico
Dr, H.
Dr, W.

Committee—by taking idea to Facdty Senate,
Committee—by following general established procedures.

Udversity of Texas at Austin
Dr, B, One of the professors,
Dr, H, Director of Foreign Language Education Center,

Southern Methodist University
Dr, L,
Dr, W,

Engineering professor, principal investigator,
Engineering professor, principal investigator.

University of Wisconsin
Dr, R,
Dr, H,

Ad hoc committee and Chancellor
Director and his staff,

Texas Christian University
Ms, P,
Dr. H,

Vice Chancellor for Academic Affairs, plus the first coordinator.
Vice Chancellor for Academic Affairs,

Northwestern Udversity
Dr. G. Professor of education, who was the first master of the program.
Dr. E, Professor of education (first master) and Vice President for
Academic Affairs,

Summary
Did any one person/people take responsibility for championing the
process of the program during the decision-making processes?
All of the twenty-one interviewees except one were able to easily
identify the individual that championed the program during the decisionmaking process.

In almost one half (ten) of the interviews the chaiqjion
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was perceived as being an i n d i v i d u a l p r o f e s s o r ; i n another s i x i t was
an a d m i d s t r a t o r ; t h e o t h e r four were s t a t e d as groups or committees.
The important common element appeared to be t h a t t h e i n d v i d u a l
or group t h a t championed the program during the decision-making
processes was h i g h l y r e s p e c t e d academically,
Q, 29,

Was t h e r e any s u b s t a n t i a l support t h a t was not i n s i d e the f o r m d decision-making group?

University of Oklahoma
Dr, P,
Dr, D,

No,
No,

University of I l l i n o i s a t Chicago C i r c l e
Dr, H, Don't know,
Dr, G, Some like West Side Organization, but not many.
Mr, G, Community West Side Organization and other commudt- orgadzations,
University of Nebraska
Dr, K, No,
Dr, A, No, program was developed internally.
University of Kansas
Dr, L, Parents provided strong support,
Dr, Q. Grant from National Endowment for Humanities.
University of New Mexico
Dr, H, No,
Dr, W, No,

University of Texas at Austin
Dr, B, Maybe someone from Texas Education Agency,
Dr, H, Pressures from public did not go unnoticed.
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Southern Methodist U n i v e r s i t y
Dr, L,

No,

Dr, W,

Sloan Foundation grant.

University of Wisconsin
Dr. R,
Dr, H,

Governor and his wife were interested in the program.
Funding, grant money.

Texas Christian University
Ms, P,
Dr, N,

Don't think so,
Not at the beginning

Northwestern University
Dr, G, Don't recall any,
Dr, E, No,

Summary
Was there any substantial support that was not inside the formal
decision-making group?
The sample was almost equally dvided between those who felt
there was substantial support from outside the formal decision-caking
group—ten of the twenty-one—and the eleven individuals who felt
there was no substantial support.
Those interviewees who did mention support c o d d not be easily
grouped.

The three that suggested foundations or federal grants, and

the three that suggested a group or organization represented the
largest groupings.

Q, 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?
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University of Oklahoma
Dr, P, Dean and Assistant Provost, mainly by giving more financial
support than the people who had originally asked for it expected,
Dr, D. No, if anything it was funded more heavily than we expected,
Udversity of Illinois at Chicago Circle
Dr. H.
Dr, G,
Mr, G,

None.
No, none,
Was not here a t t h a t time.

University of Nebraska
Dr, K.
Dr, A,

O d y minor changes,
None,

University of Kansas
Dr, L, Don't know,
Dr, Q, No fundamental changes.
University of New Mexico
Dr. H. None.
Dr. W, None,

Udversity of Texas at Austin
Dr, B, Ideas presented in survey were considered in the program development,
Dr, H, Survey results were used to develop program.
Southern Methodist Udversity
Dr. L. None.
Dr. W. None,

University of Wisconsin
Dr, R. None,
Dr, H, The Chancellor added the concept of the undergraduate program
(basically instruction for undergraduate students).
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Texas Christian University
Ms. P. None really,
Dr, N, Some details, no major changes.
Northwestern University
Dr, G, Changes from committee suggestions were few.
Dr. E, Addition of the resident college idea. Movement on the part
of the students to assure heavy participation by students in
dec ision-making,
Summary
What suggestions and additions were discussed and implemented as
the program advanced through the decision-making processes?
In the majority, thirteen out of twenty-one interviews, no suggestions or additions of importance were mentioned.

Six interviewees

did discuss the suggestions and addtions and the major categories are
as follows: two received additional financial support; two used the
results of a survey to make additions; one added an undergraduate
teaching program; and one added the concept of the resident college
to the basic plan,
Q, 31, What would you do dfferently if you were to start again?

University of Oklahoma
Dr, P,

I think that I would still say the tdngs to them now as I did
then,
Dr, D. Can't think of anything. Although we might have asked for more
money. We were conservative because of financial problems of
the university and our desire to get the program off the ground.
University of Illinois at Chicago Circle
Dr. H.

Greater liaison with academic units. Try to tie staff in with
regular facdty. Make this program responsible for all similar
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programs (Latins, Native American Affairs), Wodd have placed
it under Office of Academic Affairs, Greater budget accountability. Clearer job descriptions as relating student counseling loads,
Dr, G, More time for planning. Need more time for hiring staff. Eire
independent staff, don't rob departments.
Mr, G, I would make it a college, not a program.
University of Nebraska
Dr, K,

I am wiser now, so I wodd not do it again. Start with subject
matter not with living and teacdng techniques. Attempt to
attract faculty with interest in academic and who agreed on
academic goals. We worried too much about touchy-feeley. No
intelligent commitment with-in community.
Dr. A. Would have put more academic requirements in it and less joy
of living kinds of things. As far as putting it together, I
would not change.

University of Kansas
Dr. L. Need to educate the university commudty as to purpose of the
program. Invite other prefessors to present opposing viewpoint. More concern for public relations.
Dr. Q. Don't know if there is anything I wodd have done dfferently,

University of New Mexico
Dr. H, Nothing with organization of ideas. Change some admidstrative
details. Not so much a change as to be concerned with the
organizational structure of the total university,
Dr, W, I would not consider such a proposal under the present condtions. University standards have changed to the point that
the program gives a student, by a carefd selection of courses,
the opportunity to eam a degree with a minimal amount of
work—a condition that did not exist at the beginning of the
program to the best of my knowledge.

University of Texas at Austin
Dr, B,

I would have a time line program whereby there would be an
eventual moving of the program concept to include the status
of a center similar to our Math Education Center. It would
have its own faculty.
Dr. H, Nothing,
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Southern Methodist University
Dr, L.
Dr, W.

No real changes,
Only a few small details.

Basically it was veil planned.

University of Wisconsin
Dr. R.

Would not have made early changes in by-laws, W o d d have included some other departments,
Dr, H, Don't think I would add anything that is important. It is
essential that projects of this sort have a "neutral grounds"
type of administration. Try to develop feelings of coordination and not competition,

Texas Christian University
Ms, P,
Dr, N,

More student input, more lead time, make sure of budget,
Budget to hire own faculty. Attract people with similar
philosophy as to program content.

Summary
What would you do differently if you were to start again?
The answers to this question were highly individual, making grouping difficult.
ently.

Only six s d d that they would not do anything dffer-

The other answers varied from minor structural changes to a

complete "I would not do it,"

It appears that on many occasions the

original idea was deleted or a compromise was accepted with -*;dch the
individuals originally involved were not satisfied.

Two suggested

that if you are not able to become involved in the program that you
are interested in, then do not be content with another "watered down"
program.

Summary
Some information gathered in this case study concerning the condition of change in universities was not obtained drectly in response to
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the interviews but through the researcher's direct contact with the
academic affairs office at each university.

In an inqdry concerning

academic programs, every university in the study responded that they
had a variety of programs that they considered innovative and each
felt that they were actively involved in bringing change to the university curriculum.
This is contradictory to the data that states that these more
traditional universities tend not to be involved in innovative programs.

Often these universities hesitate to publicize new programs

until they have been through the experimental stages, consequently
reinforcing the impression that nothing is happedng.
Through an analysis of the commonalities and differences of the
responses by the twenty-one persons interviewed it was then possible
to develop conclusions and make recommendations. These conclusions
and recommendations are presented in the following chapter.

CHAPTER V

SUMMARIES, CONCLUSIONS AND RECOMMENDATIONS

Summary of the Study
The purpose of this study was to examine a select group of innovative academic programs in order to understand more fully why and how
they were initiated and to identify commondities and dfferences in
the processes of initiation of these programs,
A case study design was devised in w d c h ten selected universities' innovative academic programs were investigated,

Udversities

selected were all major universities that were considered traditional
in that they had f d l graduate and undergraduate programs with wellestablished departments and colleges.

Experimental universities and

colleges were specifically avoided.
All universities were visited by the researcher and an interview
schedule was administered to at least two individuals at each university who were involved in the idtiation of the program.
Responses to the interview schedule were then grouped by question
to enable the researcher to seek likenesses and differences between
universities.
Among the findings were:

the ten universities studied were found

to vary greatly in that no factors were identified that were common to
the universities in relation to the approval of the program through the
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formal decision making processes.
More than fifty percent of the individuals involved in the initiation of the innovative academic program had a lack of knowledge and/or
concern about the cost of these programs.
All udversities studied felt that they were actively involved
in the development of innovative academic programs. This is a contradction to the literature which states that these traditional univei>
sities tend to not be involved in these innovative programs.

Conclusions
Analysis of data from the twenty-one persons interviewed seems to
justify the following conclusions in relation to the conceptualization
of initiation of innovative academic programs at the selected universities:
1.

Formal decision-making processes tend to vary decidedly from

university to university.

The wide variety of responses to question

26, page 95, warrants this conclusion,
2.

The ten universities studied, which were selected on a basis

of being traditional universities with well-established departments
and colleges, contrary to strong indications in the literature, are
involved in more innovative academic programs than is generally known,
3.

Innovative academic programs are often a result of or affected

greatly by an existing social situation at the university and/or the
community.
conclusion.

Responses presented in question 11, page 63, support this
Also question 12, page 65, which shows that often the

process is a reaction to a problem, supports this conclusion.
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4,

Innovative programs tend to generate other innovative pro-

grams in that one innovative program tends to make it easier to
establish new ones.

The responses to question 14, page 69, which dis-

cusses the background of the university in initiation of innovative
programs, supported this conclusion,
5,

There appears to be considerable distribution of information

about innovative academic programs between universities, mainly through
the use of consultants, academic journals, and interchange of faculty
and administrators as presented in responses to question 16, page 74,
6,

Responses to question 8, page 57 and question 9, page 59, lead

to the conclusion that most concepts and ideas presented in innovative
academic programs are understood and shared by many individuals within
the university community before they are actually articulated in a
program proposal,
7,

Informal decision-making processes are frequently considered

to be as important or more so than formal decision-making processes.
Question 27, page 98, supports the importance of these informal decisionmaking processes,
8,

Obstacles to the initiation of the innovative programs vary

frran university to university.

Securing funds and a need to have

academic respectability seem to be as important as faculty resistance
in the response to question 22, page 87, This conclusion is contradictory to the literature which generally states that faculty members
are the greatest obstacle.
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Recommendations
At the beginning of t h i s study i t was f e l t that investigating ten
innovative programs would make i t possible to develop g d d e l i n e s or a
checklist for the i n i t i a t i o n of innovative academic programs a t other
universities.

However, now that t h i s i d t i a l study i s completed, i t

appears that only a broad outline i s possible because of the overwhelming evidence t h a t i n i t i a t i o n of programs ciiffers greatly from
university to u n i v e r s i t y .
After i n v e s t i g a t i n g the ten programs i t appears possible to make
several observations which may be u s e f d for those who are i n t e r e s t e d
in i n i t i a t i n g innovative programs.
F i r s t l y , the formal decision-making processes appear to d f f e r
greatly from university to university as to the d e t a i l s necessary for
the approval of an innovative program.

Therefore, those persons i n -

terested in the i n i t i a t i o n of an innovative program should study the
i n s t i t u t i o n in question and be able to recognize i t s unique power
structure.

The s t r a t e g i e s for the development of the program and i t s

subsequent approval should be based on t h i s a n a l y s i s .

Caution should

be taken not to attempt to copy from other u n i v e r s i t i e s but to develop
the strategy for decision-making processes based on the conditions of
each u n i v e r s i t y ,
A second suggestion i s that informal decision-making processes
can be very effective i n the i n i t i a t i o n of an innovative academic program.

The use of informal processes such as having coffee with key

individuals or discussions a t the h d f - t i m e of f o o t b a l l games or a t
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parties appear to be effective in the communication of the concept of
the innovation, thereby smoothing the path for the approval of these
programs.

Although formal decision-making processes differ greatly

from university to university there appears to be a great similarity in
informal processes.

Informal processes were considered to be as im-

portant, if not more so, than the formal processes,

Carefd attention

to the development of a strategy for the informal processes is recommended.
It appears that those individuals who have taken the effort to be
actively involved in an informal manner develop more of the feeling of
a team effort and drop some of the natural tendency to isolate a new
program from the rest of the campus.
Thirdly, a cost analysis of the suggested program is recommended
as an integral part of the initiation procedure.

This research shows

that the cost of the academic innovation is often either not considered
or not given much importance.

With universities facing higher budgets

it appears that this will become more important each year.
There appears to be a tendency for innovation to facilitate oth er
innovations.

Because of t d s tendency it is recommended that effort s

be made to establish an environment conducive to innovation.

One

manner of accomplishing this would be to idtiate one or more pilot
projects to demonstrate university interest in innovation, thereby
making it easier for other projects to follow.
Another means of promoting innovation w o d d be to encourage
faculty members to present proposals for innovative programs.

Faculty
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members who become involved in the innovative program should be in
agreement with the program's objectives.

Several professors have felt

that they were used to assure academic respectability in a program that
did not meet their standards.

It is advisable to have one or more

faculty members involved in the idtiation of a program who are considered leaders in the academic community.

The academic respectability

of the innovative program appears to be related to the respectability
of the faculty.
The author would like to encourage those individuals interested
in change in our education systems to attempt to initiate innovative
academic programs in their universities.

Although it is generally felt

that universities are resistant to change, and that it is not worth the
effort to attempt to have these programs approved, it appears that
universities are searching for ways to change and that many innovative
programs are currently in progress.
One of the biggest needs that higher education appears to have is
the need to find people with ideas and encourage them actively to examine these ideas in projects that improve the quality of education
for the student.

During the investigation, the researcher had the

opportunity to see many students who were involved in these programs
and who were excited about education and its effect on their lives.
Although this study was not concerned directly with the evaluation of
the program, it was easy to note that some of the programs were making
a difference for the student.

Since students are the major concem of

the university, this difference should encourage others to innovate.
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Recommendations for Further Study
The f i n d n g s of t h i s study suggests several avenues of research
that need to be explored.
1.

These are l i s t e d below:

An in-depth investigation into the value of i d o r m a l contacts

both in decision-making processes and in continuing development of the
program should be made.

This research indicated that informal con-

tacts were important for the i n i t i a t i o n of the program, but i t was also
observed that those individuals who saw t h i s as an important element
tended to have b e t t e r acceptance of the program by the university community.
2.

Studies s i m i l a r to t h i s one s h o d d be conducted on a wider

basis in order to t e s t if innovative programs are an i n t e g r a l part of
the so-called t r a d i t i o n a l university.

This research tended to d i s -

agree with the l i t e r a t u r e on t h i s subject and i t seems necessary to
examine t h i s disagreement on a broader s c a l e .
3.

A guide for cost analysis of innovative ac:ademic programs

should be developed that could be used by those u d v e r s i t i e s interested
in the implementation of such programs.
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UNIVERSITY OF OKLAHOMA

WOMEN'S STUDIES PROGRAM
The Women's Studies Program is designed to emphasize women in the
curriculum of the University. The program is interdisciplinary in
nature and will feature courses in subjects such as: Women in Literature, Sociology and Women, History of Women in the United States, History
of Women in Other Countries.
Although it will have its offices in the College of Arts and
Sciences, it is a total university program emphasizing women in various
areas.

From conversations with Chairperson of University of Oklahoma Task
Force on Women.
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UNIVERSITY OF ILLINOIS/CHICAGO CIRCLE

EDUCATIONAL ASSISTANCE PROGRAM
The Educational Assistance Program was created in 1968 to increase
the number of inner-city students in the University, many of whom would
normally not be in attendance at Chicago Circle. These students often
encounter academic or financial situations that demand special consideration. In support of these applicants, the Educational Assistance Program offers appraisal of the academic ability of prospective students
through special diagnostic and placement tests; individual academic
advising; uniquely designed courses in mathematics, English composition, speech, chemistry, and study skills; personal counseling; and
assistance in applying for aid to the Office of Financial Aid. Applicants must submit to the Educational Assistance Program a complete
application, a high school transcript showing class graduation rank
and courses in progress, and ACT or SAT scores. For further information, write Educational Assistance Program, 1206 Science and Engineering
Offices, University of Illinois at Chicago Circle, Box 4348, Chicago,
Illinois.

University of Illinois/Chicago Circle Bulletin Undergraduate Study
1974-75.
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UNIVERSITY OF NEBRASKA

CENTENNIAL EDUCATION PROGRAM
The Centennial Education Program, or "Centennial College" as it
is popularly known, is a residential academic community within the U d versity of Nebraska.
Established in 1969, the centennial year of the University, the
Centennial Program began as a new approach to amplifying student
interest and initiative in learning. There were crucial assumptions
behind its creation: learning will best take place in an atmosphere
of congenidity and mutual respect; there should be no "walls" between
students and faculty; learning does not stop with the end of a class
period.
The Centennial Education Program is a living-learning center
drawing its 200 men and women from every division of the University.
It reinforces the interaction of the students' academic and social
worlds by bringing these worlds together in a common environmentLove and Heppner Halls-where most of the students live, and where all
engage in a large part of their studies.
Centennial enables students to personalize their learning in a
large institution where education can sometimes seem cold and impersonal,
The academic heart of the Centennial Program is the "Centennial
Course," Its six credit hours per semester permit a student to spend
a substantial part of his academic time in close association with other
students and Fellows (Centennial professors) engaged in Centennial
"projects." The projects are the Centennial Course. Each project is
unique because students and Fellows join together in selecting subject
matter and the best approach to the subject which is suited to individual interests and abilities. But all projects are to encourage
and develop intellectual confidence and skill, skill in both thinking
and communication.
There may be fifty projects at one time, many of them individual,
others involving two to twenty-two students and a Fellow. All involve
a Fellow. Fellows are elemental to Centennial projects; they will not
pretend to have all the "right" answers, but can be invaluable guides
to asking the right questions.

University of Nebraska Centennial Education Program.
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UNIVERSITY OF KANSAS

PEARSON PROGRAM
It is three professors and two hundred students readng the great
books of western civilization. It is a four-semester sequence of six
credit hour courses designed especially for freshmen and sophomores.
The first semester is devoted to ancient Greek authors, the second to
Roman, the third to the Bible and Medieval Civilization and the fourth
to the modem world. The books are selected to represent various areas
of the humanities, especially history, literature, and philosophy. Instead of studying these disciplines separately, they are considered in
relation to each other and to the whole educational process. Students
in the program memorize poetry; they waltz; they may speak Latin. The
program is open to all new University of Kansas students, and it is
designed for all levels of academic ability, not just for "high
achievers."

University of Kansas Bulletin of Pearson Integrated Humanities Program.
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UNIVERSITY OF NEW MEXICO

BACHELOR OF UNIVERSITY STUDIES
The degree of Bachelor of University Studies is offered by the
faculty of the University of New Mexico and is administered through
the University College. This program was initiated in April 1969,
The fundamental purpose of the degree program is to permit a
student to assume the responsibility for developing an individualized
program of studies designed to meet his particular needs. If you select
this degree program you will find that it permits both inter-college
and inter-departmental combinations of courses that would be difficult or impossible to obtain if you were meeting the specific requirements of any particular undergraduate degree college program.
You also may structure a program of studies so that the sequence and
combination of courses reflect either specialized or broad patterns
of educational experience, depending upon your preference.
Strict compliance with degree program scholarship requirements
is mandatory for entrance and continuation in the program. An
entrance interview is required. The interview is informational in
nature and is not utilized to restrict entrance to the program. As
a student in the Bachelor of University Studies program you are
responsible for complying with the General Academic Regulations of
this University specified for the degree-granting colleges. If you
have questions regarding any aspect of the program, please address
them to the Dean of the University College.
Admission
All freshmen students are admitted to the University College.
A detailed statement of entrance requirements is contained in the
ti
section of this catalog titled "Admission and Registration.
Admission from University College
Requirements for transfer from the University College into the
Bachelor of University Studies program are as follows:
1) Twenty-six hours of earned credit.
2) Either (a) A scholarship index of at least 2.0 on all
hours attempted;
Or
(b) A scholarship index of at least 2.0 on all
hours attempted in the previous 2 semesters

129

3)

of enrollment; provided that, if fewer than
26 hours were attempted in the previous 2
semesters, a scholarship index of at least
2.0 shall be required on all work attempted
in as many previous consecutive semesters
as are necessary to bring the student's
total hours attempted to at least 30, (See
definition of scholarship index in this
catalog.)
An informational interview prior to transfer.

Transfer from other colleges in this University
Transfer to the Bachelor of University Studies program from a
degree-granting college of the University of New Mexico requires a
scholarship index of 2.0. You may petition to transfer at any time.
Admission will be granted following an informational interview if
you meet the above requirement.
Transfer from other accredited institutions
If you seek transfer into the Bachelor of University Studies
program from another institution you must meet the University's
general qualitative admission requirements for transfer, and must
also present a minimum of 26 transferable semester hours of credit.
All transfer work acceptable to the Admissions Office of the University is acceptable in this program. The required informational
interview must be held no later than the end of the fourth week
of the initial semester in the program.
Degree requirements
If you plan to graduate at the close of a given semester, you
must make application for the degree with the Bachelor of University
Studies clerk in the University College office by the end of the
fourth week of that semester. You are encouraged to make such
application during the semester preceding that in which you intend
to complete degree requirements. A summary specifying the work
remaining for the degree will be prepared and sent to you. However,
you are solely responsible for completing all the requirements for
graduation. No academic dividends or penalties are given in the
Bachelor of University Studies program.
The specific graduation requirements are:
1) A minimum of 128 semester hours of earned credit. This
may include up to four hours of physical education
activity courses.
2) A minimum scholarship index of 2.0 on all work attempted
at the University of New Mexico.
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3) A minimum of 40 semester hours earned in courses at the
upper division level.
4) A minimum grade point average of 2.0 on all upper division
course work attempted at the University of New Mexico.
5) Subsequent to admission to the Bachelor of University
Studies program, a minimum of one complete session of
enrollment on the main campus of the University of New
Mexico (semester of summer session).
6) A minimum of six semester hours of academic work earned
while enrolled in the Bachelor of University Studies
program.
7) Fulfillment of the senior on-campus residence requirement
of this University.

University of New Mexico Bulletin 1974-75.
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UNIVERSITY OF TEXAS/AUSTIN

UNDERGRADUATE PROGRAM IN BILINGUAL EDUCATION
The bilingual education program at UT is concerned primarily
with the preparation of teachers in an English-Spanish bilingual
setting. Provisions may also be made for languages other than
Spanish. At the undergraduate level, the University of Texas/Austin
offers a Bachelor of Science Degree in Elementary Education with an
Academic Concentration in Bilingual Education. After successful
completion of the program, a candidate receives the B.S. degree and
an elementary teaching certificate with bilingual endorsement. The
program consists of five major areas:
1) Academic Foundations (English, Ethnic Studies, Psychology,
Geography, American History, Government, Mathematics,
Science)—48 hours.
2) Academic Concentration in Bilingual Education (Professional Component, Spanish, English, Mexican-American
Culture)—27 hours.
3) Composite Specialization (Speech, Health, Physical Education, Children's Literature, Art, Music)—18 hours.
4) Professional Education (Psychological Foundations,
Teaching Practicum, Methods, Student Teaching, plus
electives in Professional Education)—30 hours.
5) Electives (Any college course for which academic credit
is given may be taken)—Additional hours required to
reach a minimum of 126 hours.
A unique feature of the program lies in the Professional Component. At the junior level, students in the Bilingual Academic Concentration register for the Bilingual Multicultural Block (15-18
hours), which is held in a local school. Students thus have the
opportunity of working with teachers and students in a bilingual
environment. They observe bilingual teachers in an actual classroom setting and they also get involved with the educational process by helping the teachers with assignments and certain phases of
instruction. Some of the courses within the block are taught in
Spanish and are designed to acquaint students with various theoretical
and practical aspects of bilingual teaching. At the senior level,
students register for student teaching and again come in contact
with local school teachers and students.
Students are in an excellent position to take advantage of a
wide variety of resources and course offerings dealing with the
Mexican-American. For example, the Center for Mexican-American

132
Studies at UT offers courses in Mexican-American culture and
liistory. The Institute of Latin American Studies offers a course
designed to acquaint students with children's literature written
in Spanish. Other departments vhicb provide courses in related
areas are Government, Spanish and Portuguese, English, Anthropology,
and History.

University of Texas at Austin, Memographed bdletin from Undergraduate
Program in Bilingual Education.
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SOUTHERN METHODIST UNIVERSITY

SELF-PACED ENGINEERING LABORATORIES
A pilot project in self-paced laboratories for undergraduate
engineering classes at SMU is currently in effect. Its goals are:
1) To provide a quality laboratory experience for each
student.
2) Reduce costs by reducing need for expensive equipment and
professional time.
3) Provide maximum "hands on" laboratory experience for each
student.
4) To get engineering professors out of the laboratories and
into planning and development of materials.
The Sloan Foundation has joined SMU in producing three experimental undergraduate laboratories in order to evaluate their
effectiveness.
Laboratories can be open 24 hours per day, seven days a week,
which provides the maximum in flexibility for student scholars.
Each experimental u d t has full written instructions and audio aids.

Southem Methodist University.
investigator.

From conversations with principal
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UNIVERSITY OF WISCONSIN/MADISON

INSTITUTE FOR ENVIRONMEOTAL STUDIES
This new, campus-wide organization was established in January,
1970, to develop interdisciplinary programs on man and his environment. There is a general need in our society today to solve problems
of pollution, but also to develop a deeper understanding of what
nature does and can do for man. We need therefore to quantify as
many of the factors influencing the environment as possible and,
subsequently, to construct models of environmental systems for use
in the decision-making process. Population growth and increasing
per capita consumption of resources are issues of central importance.
The institute, responsible to the Madison campus chancellor,
is developing undergraduate programs, master's programs for the
training of environmental managers, and interdisciplinary masters'
and doctoral research degrees. Students, currently enrolling in
academic departments and/or through the University's committee degree
structure, are participating in programs of the institute.
Research centers and groups in the institute include the Center
for Geographic Analysis, Center for Human Systems, Center for Biotic
Systems, Marine Studies Center, Center for Climatic Research, Environmental Monitoring and Data Acquisition Group, and Quantitative
Ecosystem Modeling Group.
A number of courses are being taught in the institute at this
time. Additional courses are cross-listed between the institute and
other departments or organizations on the campus.
Professor Reid A, Bryson is director of the institute; chairman
of the academic staff is Professor Charles Stearns. Inquiries on
graduate study can be directed to the Institute for Environmental
Studies, 1225 West Dayton Street, Madison, Wisconsin 53706.

Bulletin of the University of Wisconsin/Madison 1973-75
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TEXAS CHRISTIAN UNIVERSITY

LIVING-LEARNING PROGRAM
Living-leaming programs at TCU are based on the educational
belief that the most productive learning environment extends beyond
the classroom into all areas of a student's life. The first program
on campus of this kind was begun about 1965 in Tom Brown Hall, one of
several men's residence halls. It is now a cooperative effort with
Jarvis Hall, a women's residence hall, and includes informal sessions
with faculty and administration, guest speakers and other activities.
The program is called "Experiment in Residential Living."
A more formal living-leaming program started in 1970 when
Brachman Hall was constructed especially for this purpose. Students
of all classifications and majors are participants in the program,
called "Brachman Centennial College." They live in the residence
hall, which has two separate sections for housing—Brachman Hall
North for men and Brachman Hall South for women—and a central area
providing classrooms, seminar room, library, faculty living area and
study.
Experimental in nature, the program enables students to take
certain courses in the residence hall and others on the main campus.
Courses in Brachman Hall extend into areas not open to the rest of
the University and include joint seminars, intragroup sessions, use
of outside resource persons and team teaching.
More information and applications on both the Tom Brown/Jarvis
and the Brachman Hall programs are available in the Residential
Living and Housing Office, Sadler Hall, Room 110.

Texas Christian University Bulletin 1974-75.
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NORTHWESTERN UNIVERSITY

CENTER FOR URBAN AFFAIRS
The Center for Urban Affairs, established in 1968, initiates
new teaching, research and policy studies in urbanization and
urbanism. Supported by a grant from the Ford Foundation, the Center
uses the interdisciplinary approach to bridge the gap between basic
research and the utilization of knowledge by people in all schools
and departments of the University.

Northwestern University Undergraduate Catalog 1974-75
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Name of person b e i n g i n t e r v i e w e d ;

Title:

Relationship to program:

Q. 1. Briefly explain the program - its goals and purposes:
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Q. 2. Number of students?

Q. 3. How do students enter program?

Q. 4. Number of faculty?

Q. 5. What level?

Q. 6.

Administrators involved?

Q. 7.

The cost over and above the regular program?
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Q. 8.

Can you recall when the idea was first articulated?

Who

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

Q. 9.

(Probe for details)

Did the idea originate in more than one area?

Q. 10. What kind of reception did it receive?

/

With whom?
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Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university -

In the community -
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Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?

(Probe)

Q. 13. How did this new program idea differ from the regular programs
of the university?

Q. 14. Does the university have a tradition of trying innovative
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
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Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage? Who was it?
(How important was this person?)
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Q. 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other

Q. 17. Were any alternatives considered?

If so, what were they?

was the decision made to use the one chosen?

Why
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Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program?

What were the changes that took

place in the basic idea during this time?
(Total time)

Why?

I
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Q. 19. How did the move from the idea or concept to the planning for
the innovation occur?
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Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
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Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?

Q. 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
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Q. 23. Was there a person or group of people who championed the
program initiation?

Q. 24. Was/Were
initiated?

Who were they?

this/these

For how long?

What did they do?

person/people active once the program was

Is/Are

he/they still active in the program?
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Q. 25. Was the final budget larger or smaller than the one which was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
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Q. 26. Describe the formal decision-making process followed for the
initiation of the program:
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?

(Probe for details)
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Q. 27. What informal decision-making processes were occurring?
informal - (basketball game - party)
(Of informal and formal, which were most critical?)

Define
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Q. 28. Did any one person/people take responsibility for championin<
ig
the process of the program through the decision-making processes?

Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
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Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?

Q. 31. What would you do differently if you were to start again'

fcv|^
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Q. 32. What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)

APPENDIX C
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UNIVERSITY OF OKLAHOMA

Name of person being interviewed:
Dr. Betty Pollock

Dr. Gwenn Davis

Title:
Assistant Provost

Director of University Honors
Program, Assistant Professor
of English.

Relationship to program;
No direct relationship to program.
My office (Office of the Provost)
is in charge of review.

Q. 1.

Chairperson, Task Force on
Women, which recommended the
program to the President
helped develop proposal.

Briefly explain the program - its goals and purposes:

To study
Research
Emphasis
women in

things related to women.
having to do with women.
on contribution of
a variety of areas.

It is a program designed to
study and to emphasize women
in the curriculum. Hope
eventually to see it as a
major, maybe even a Master's
Degree program.
To be broadly based - not in one
particular college or department
Examples of courses:
Women in Literature
Women in Writing
History of Women in America
History of Women in Other
Countries (Cross Culture)
Program is completely interdisciplinary.

Q. 2.

Number of students?

I do not know.

Impossible to say. All courses
offered to date have been full
and overfilled. (Many will take
courses without majoring in it.)
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Q. 3.

How do students enter program?

I do not know.

By signing up and taking the
course.

Q. 4. Number of faculty?
Still in doubt.

Hope anyone who wodd like to
teach a course will be able,
either as a course or a u d t in
their course. Fifteen to twenty
I guess to start with.

Q. 5. What level?
More likely assistant and associate level, because this is an
emerging field.
Q. 6.

Administrators involved?

Director, who will be housed in
Arts and Sciences College.

Q. 7.

The cost over and above the regular program?

About the same cost.
Students will not pay more.
Comparable cost per credit hour
with social science courses.

Q. 8.

One, drector, who will coordinate with Deans, Chairmen of
Departments and faculty.

$25,000 initial figure.
Salary for director and secretary. No, not really, not any
more expensive than similar
programs like urban studies.

Can you recall when the idea was first articulated?

Who

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

At least a year ago when I was
first involved. Not sure who
articulated it but suspect someone from human relations was the
one who brought it up.
Many felt a need for such a program although it is nontraditional
end there has been some disagreements as to its value.

Has been in the air for three or
four years at least. Hard to
tell who first articulated the
concept. Some students and
faculty went to Deans encouraging such a program but
officially the Task Force recommended it. Many people were
backing it.
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Q. 9.

Did the idea originate in more than one area?

There were many people, some
from sociology and English but
it was largely broad based
individual reaction.

Yes, students, faculty. Task
Force and people outside the
university.

Q. 10. What kind of reception did it receive?
Reception is almost completely
polarized male-female. Most
male faculty and administration
sort of shudder to think of a
program of this sort.
Tendency - males against;
females for.

With whom?

Students very eager. An example
of their eagerness was their
willingness to serve on the
committee to select director,
Male facdty not particularly
interested. Deans - mixed
reactions. Dean of Arts and
Sciences was cool to the idea
until the established women
faculty members backed it. He
felt need for program to be
academically sound. Deans have
come to be interested, partly
because of demand for courses
by students, and availability of
grants and research in their
areas.

Q. 11. I^at was the existing social situation at the time of the conceptualization of the idea?
In the university Clearly movement in society and
university to do something for
women. Recent concem for women

Student demand was heavy.
Needed established women faculty
to back it before it was really
supported by faculty and deans.

In the community Women's movement in community and
in the United States.

Women in community are very interested. There are several
women's groups in community who
have held courses, etc. Norman
has a new Women's Center which
teaches different courses.
National Women's Movement.
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Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Response to a problem. All we do
around here is respond to problems.

(Probe)
Response to an area of concem
that the university has not paid
attention to in the past.

Q. 13. How did this new program idea differ from the regular programs
of the university?
In that it will not be housed in
an academic department. Not like
Asian Studies or Ethnic Studies
wdch are in the departments. It
is interdisciplinary emphasis on
women.

Emphasis - focus of studies on
women.

Q. 14. Does the university have a tradition of trying innovative
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
Yes
I don't think we (University of
Oklahoma) have problems in
starting innovative programs.

Yes
This program, because it has
social implications, will tend
to meet some resistance that
others will not meet. It
touches nerves that other
programs do not.

Q. 15, Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage? Who was it?
(How important was this person?)
Yes, a group. Task Force on
Women. Dr. Gwenn Davis as
chairperson. Task Force has
taken leadership.
Leadership of respected faculty
was extremely important.

Number of champions and director
should be someone who will be involved as a champion once she is
named. Director will hold academic rank. Women involved in
writing proposal and women in
Task Force are prime movers,
along with Arts and Sciences
Dean and Betty Pollock, Assistant
Provost.

161
Q. 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
Don't know. They clearly had
information from other universities, but I don't know what
specific contacts they had.

Not really. Many people are
aware that other universities
have developed this sort of
program, but we are not doing
it because other universities
have decided to do it.
Presently fifty or sixty programs in universities around
the United States.

Q. 17. Were any alternatives considered?

If so, what were they?

Why was the decision made to use the one chosen?
No, not really.

Model chosen was honors program.
No others were ever really considered. Concern for an interdisciplinary program.
Decision was made for economic
reasons.

Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program?

What were the changes that took

place in the basic idea during this time? Why?
(Total time)
One and one-half years assuming
that they find a director.
Task Force has been major planning
group. There is now an advisory
committee which was named by the
Dean of College of Arts and
Sciences.

Beginning of idea tracks back
five or six years for courses,
etc. Proposal was developed
last spring. Task Force recommendation came in the fall, then
decision was made to implement
program. A search committee
was formed and has begun to look
for a director. Advisory committee has been formed.
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Q. 19. How did the move from the idea or concept to the planning for
the innovation occur?
The naming of the advisory group
was what marked the beginning of
the planning. The director will
do a lot of planning \jhen she is
appointed.

Much planning came in formulation
of the proposal. Advisory committee will have sometdng to do
in planning although plans will
not be fully formed until
director is named so she can be
involved.

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Irrelevant.
There was no need for policy
change.

Nothing wrong with the udversity policy. Policies were constructive. Was more of an
attitude problem.
There was no need to change
policy.

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
1) Climate - (concern for women)
willingness of institution to
respond to needs, to support
financially.
2) Internal review was important
(councils and committees)
3)

Task Force

4) Leadership of respected women
faculty was very important.

1) Broad social context was very
important which resulted in the
support of the admidstration
because this is a way to respond
to needs.
2) Established (respected)
faculty members carefully formulated the proposal.
3) President - has been committed to change in regard to
women.
4)

Outside pressures like H.E.W.
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Q. 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
Convincing the university at this
point and time to use financial
resources to fund the program.
We got the respected women faculty
to back concept of program.

Inertia.
What was done was that several
groups pushed the proposal.

Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they?

What did they do?

Advisory committee.

Task Force.

They are planning and developing
programs and hiring director.

Group of women faculty wrote
proposal and backed the idea.

Q. 24. Was/Were
was initiated?

this/these

person/people active once the program

For how long?

Is/Are

he/they still active in the

program?
Has not started yet.
start in September.

Plans to

Some will stay involved as
teachers, others on advisory
committee, and others will have
no role at all. Some courses
are not very adaptable to
women's studies. Example,
microbiology.

Q. 25. Was the final budget larger or smaller than the one which was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Don't know.

Don't know yet because program
has not really started.

Q. 26.

Describe the formal decision-making process followed for the

initiation of the program:

Levels?

Those persons who needed to sign
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off on the project?

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
Recommendation was made to the
President who chooses the review
procedure he feels is necessary.
Budget Council.
Academic Program Council.
Provost - who met with Deans.
President will ask the Provost to
see that other groups review,
then Provost's Office will make
a formal recommendation to the
President.

(Probe for details)

Recommendation was sent to the
President by the Task Force.
The reason they reported to the
President was because he had
named the group in the first
place. President then referred
the program to the Provost,
Deans' Council, Budget Council,
and Academic Programs Council.
Final decision was by the
President.

Does not need board of regents
approval at the University of
Oklahoma.
Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
There were many.
I have discussed the program with
the Dean and President on several
occasions.

Q. 28.

Informally the President was aware
of the status of the proposal
and was in sympathy with it by
the time it reached him through
official channels.
Dean was also aware.
The informal contacts were by
established faculty who were
respected and therefore program
was not seen as a fly-by-night
deal. Dean is also avare of
demand of courses at other u d versities. Also pressures from
places like H.E.W.

Did any one person/people take responsibility for championing

the process of the program through the decision-making processes?
I, as Assistant Provost, was involved from the beginning and saw
it through the decision-making
processes.

Dr. Gwenn Davis, Assistant Professor of English, took it (the
proposal) to the administration.
Provost's office was in charge
of pushing it through. Assistant
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Provost picked up the ball.
Decision was not rapid. Women's
Studies Program was related in
committees to ethnic studies
and approval had to come at the
same time,
Q. 29. Was there any substantial support that was not inside the
formal decision-making group?

No

No

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
Dean and Assistant Provost added
several suggestions, mainly by
giving it more support (financially) than the people who had
originally asked for it expected.

No, if anything it was funded
more heavily than we expected.
We were considering a halftime director at first but were
funded for a full-time director.

Q. 31. What would you do differently if you were to start again?
Can't think of anything we might
have asked for more than ve did.
We were conservative because of
financial problems of the university and we wanted to get the
program "off the ground."

No, I think that I would still
say the things to them now as I
did then.

Q. 32. What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)
The reasons for doing are obvious.

Don't think so.
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UNIVERSITY OF KANSAS

Name of person being interviewed:
Dr. Wilmer Linkugel

Dr, Dennis Quinn

Title:
Professor of Speech Communications
and Human Relations

Director of Program
Professor in English

Relationship to program;
Chairman of an advisory committee
named by the College of Liberal
Arts and Sciences to Pearson
Program.

Q. 1.

Director of Program

Briefly explain the program - its goals and purposes:

An alternative education program,
to the larger university. Try to
do this in a coordinated focused
sort of matter - integrated
humanities under one umbrella.
Touch on history, philosophy,
literature to get perspective.

To provide an integrated program of humanities study based
on reading of whole classical
texts. Aimed at an undergraduate level. Ninety percent
freshmen and sophomores. To
give a large perspective of
issues of western civilization
over a two year period.

Second goal: To create an
environment where students get
to know each other well and get
to know the professors and work
together.
Q. 2.
180

Number of students?
About 250
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Q. 3.

How do students enter program?

Selected - at first students
applied and then they were
selected. Now they accept all
applicants.

Anyone may enroll in the program.
It started with interviews but
was voted out by the College of
Arts and Sciences. Invite all
students, although encourage
students to talk to the facdty
first.

Q. 4. Number of faculty?
Three full time professors, some
TA's. Other professors teach
one speech course for Pearson
students.

Three full time, plus four
graduate assistants.

Q. 5. What level?
Professors, full tenured
senior.
Q. 6.

Aciministrators involved?

Dennis Quinn - as Director.

Q. 7.

Director, administrative
assistant and secretarv.

The cost over and above the regular program?

No idea.

Q, 8.

All full professors with tenure.

Cost per student is SIO.OO a
student credit hour. They have
large classes. Professors also
teach half time in their own
department.

Can you recall when the idea was first articdated?

Vho

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

Dennis Quinn, present Director,
first articulated idea in Ford
Foundation grant proposal. Some
foundations funded it for a few
years, then the college picked
up the cost. Not many people
were aware of it.

About six years ago, Dennis
Quinn with colleague.
No, not especially.
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Q. 9.

Did the idea originate in more than one area?

No, only one.

No, not this one although some
other people have felt a need
for an integrated humadties
program. Largely a personal
matter that they got together.

Q. 10. What kind of reception did it receive?
Faculty
A large number of the faculty
has always been suspicious of
program because it seems to have
single perspective - simple view
of world.

With whom?

Almost no reaction. Conadttees,
admidstration, no objections,
also no one especially enthusiastic. Many felt it was just
a lot of talk. Administration
only had economic concem.

Administration
Kind of likes it.
Students
Mixed, some students in the
program seem to really like it,
others highly dislike it.
Dean
Continues to like it and supports
it. For example, in the class
I teach in speech, the students
have the best attitude of any
group I have ever taught.
Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university Was part of the larger University
of Kansas movement of colleges
within a College. Desire to
cluster students in same area.

In the community No

Program was developed in a time
of university turbulence, not
only at the Udversity of
Kansas but throughout the United
States. You could say this program came out of that in some
sense.
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Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Add to existing strength. Although
colleges within College idea was
in response to a problem. Idea
of integrating the humanities was
the most important.

(Probe)
Response to a problem. Wide
spread feelings among students
that university offers nothing
to them that was significant
for their lives, for their problems. The undergraduate student was a second-class citizen.
Heavily departmentalization of
udversity.

Q. 13. How did this new program idea differ from the regular programs
of the university?
Right now, not all that much.
When program was first started,
it met the basic course requirements (English, Speech and
Western Civilization requirements).
Now it no longer fulfills these
requirements. It is different
in that it is a four hour
sequence of courses with three
professors who conduct lectures;
students are not allowed to take
notes.
Q. 14.

Non-departmental, integrated
program, literary teaching.
Teaching is not interdepartmental. Pearson approach is
that all professors can deal
across the board with all
subject matter.

Does the university have a tradition of trying innovative

programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
Yes, if last ten or twelve years
are a tradition.
University of Kansas was one of the
first to have Honors Program.

No
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Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage?

Who was it?

(How important was this person?)
Dennis Quinn, Director of Program.
Pearson Program is Dennis Quinn
and his cohorts. This is one of
the problems. It is almost three
professors and not a program.

Dennis Quinn, Director of Program,
No possibility of its existence
without him.
As Director of the college he
was named Director to start innovative program which he had
discussed.

Q. 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
Not really.

Don't think it was.

The only university that they
were interested in was St.
John's and we did consult with
them. All of the professors
had participated in St. John's
Great Books Program.
Some of St. John's professors
visited and gave guest lectures
the first year.

Q, 17, Were any alternatives considered?

If so, what were they?

Why

was the decision made to use the one chosen?
I have no idea.

No, this was the only model suggested although at one time they
expected a larger number of
faculty.

Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program?

What were the changes that took

place in the basic idea during this time?

Why?

(Total time)
He became involved when Advisory
Committee was appointed.

Two years, more or less.
Planned for about one year.
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Advisory Committee is a buffer
committee between faculty and
Pearson Program.

Twenty students at start in a
pilot project, then program
started in full the next year.

Q. 19. How did the move from the idea or concept to the plandng for
the innovation occur?
Does not know.

Through the business of having
to apply for a grant. There
was no committee. Three professors worked it out on their
own. Made some adjustments in
things like reading lists at
this time. Had to get perdssion for Educational Policy
Committee and Dean, English
department. Speech department.
Western Civilization department.

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Does not feel that they were a
hindrance. Dean has always liked
new ideas. University has an
atmosphere of experimentation.

Has been a hindrance. The university made an exception, the
fact that the colleges within
the College existed made this
possible. Since they are an
extra departmentd program,
they have had trouble in
funding because funding is
based on departments.
Policy concerning funding and
policy concerning departments
were both seen as hindrance.

Q. 21. l^ere did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
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Grant from Foundation for interdisciplinary program.

Dean, although with some reluctance. Director of colleges
within College, personal friends,
students.

Shifted to college for budget.
Dean's general support.

Very little aciministrative support.

Three professors involved, and
otherwise not much support.

Grant from NEH.
English department continued to
pay salaries while professors
were involved in program.

Q. 22. \^Jhat was perceived as being the greatest obstacle to overcome?
What was done about it?
Suspicions of large segment of the
faculty. Still growing - some
faculty members are complaining
about the large number of hours
that students are taking from
these three professors.

Had to try to convince departments that it would not damage
their departments and that it
would be a respectable academic
program. They were skeptical.
We have not been able to do
much about this.

Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they?

Present Director (Quinn) and two
professors developed program idea
and sold it to administration.

Q. 24. Was/Were
initiated?

this/these

For how long?

What did they do?
Quinn (present Director) and two
faculty members, they have done
everything concerning the program.

person/people active once the program was

Is/Are

Yes, as Director and other two
as professors. Pearson would
die if Quinn (present Director)
left.

he/they still active in the program?
All have continued their involvement. If any of the three left,
it could prove fatal.
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Q. 25. Was the final budget larger or smaller than the one which was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Don't know.

About the same. Had to make
careful budget projections.

Q. 26. Describe the formal decision-making process followed for the
initiation of the program:
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
Not really aware of this. I
would guess Dennis Quinn presented the idea to Dean,
Policies and Procedures Committee and that it was approved
as an experimental program.

(Probe for details)

Had to get approval from Department Chairmen, Dean of College,
Educational Policy Committee
(committee which recommends
programs). Departments were
most difficult.

Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Not very much, not good at public
relations. Is part of a personality of the persons involved.
This is true to date, and is one
of their biggest problems. They
don't like public relations. If
they had better contacts there
would not be as many problems.

Was not ever a very large
factor.

Q. 28. Did any one person/people take responsibility for championing
the process of the program through the decision-making processes?
Dennis Quinn, present Director,

Dennis Quinn, present Director.
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Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
Parents provided some strong
support. Some of the parents
are very high on the program.

Not much, if any except grant
from National Endowment for
Humanities.

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
Don't know.

No fundamental changes.
Although some changes have
taken place but no major
changes in fundamental idea.
Certain procedures have
changed.

Q. 31. What would you do differently if you were to start again?
First, need to educate the university community as to purpose of
program. Inform people outside.
Leadership is too closed.

Don't know. I don't know if
there is anything I would have
done differently.

One suggestion might be to invite
other professors to present other
views. More public relationship
concerns. The problem is that
this is what they want. The present
program presents one view and is
not interested in telling what
others feel about it. It is the
absolute truth.
Current Western Civilization course
does a better job on this presentation of differential viewpoints.
Q. 32. What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)
No, not that I know of.

No reward to professors for involvement. Professors do not

p
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work for departments but
receive money from them. They
do not serve on committees in
the department or in any other
way, besides teaching one course
each.
Therefore, it is more d f f i c d t
to obtain promotions, etc.

L
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UNIVERSITY OF NEW MEXICO

Name of person being interviewed;
Dr. Hubner

Dean Woolson

Title:
Dean of University College

Dean of Arts and Sciences

Relationship to program:
A<3ministrator for the general
faculty of the University of New
Mexico. Degree is offered by the
faculty as a whole, not a specific
faculty like Arts and Sciences.

Q. 1.

As chairman of ad hoc committee
called the Committee for Enhancement of Educational Process spent a year or two asking
faculty, administration and
themselves about educational
programs, philosophies, etc.
Found a great deal of disagreement as to what the udversity
was and little agreement as to
what constituted the education
of the student.

Briefly explain the program - its goals and purposes

Furnish for those students who
choose to assume total responsibility for whatever their
credentials mean to others
(employers, graduate schools,
professional schools) to award
them in exchange for assuming
that responsibility, total
freedom for the selection of their
goals. "When I say total, I
mean total." Total freedom is
putting together their own 128
credit hours of educational
experience.

I thought the program would have
at least two different objectives
1) By observing how the program went we would see how students react, given the widest
possible freedom that we could
give them. (Minimum restrictions.) Given that freedom, we
could then make observations and
learn something from what we
observed.
2) The university was growing
in enrollment and was not
growing as rapidly in staff,
therefore, I wanted a way of
letting those students who had
poorly defined ideas in education and poorly defined motives
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to be here at the university
and at the same time for those
who had very well defined
objectives and want to make a
reciprocal agreement with a
department or with facdty
members which represents a
stronger commitment than if
they were in the department.
Q. 2. Number of students?
Second largest graduating class
of all of the University of New
Mexico, 1,350 currently.

These are questions that the
present Dean can answer better
than I can.

Q. 3. How do students enter program?
They choose themselves.
Q. 4. Number of faculty?
Zero - or all. The whole faculty
of the whole institution.
Q. 5. What level?

Q. 6.

Administrators involved?

Dean and Assistant Dean split their
time between University College
students and Bachelor of University
Studies students.
Q, 7. The cost over and above the regular program?
No difference. All they are doing
is sitting in the classes that are
offered by the other departments.
Q, 8.

' Not a problem.

Can you recall when the idea was first articulated?

articulated it?

Who
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(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

Spring 1969. Faculty committee
called "Committee on Enhancement
of the Educational Process."
Chairman is now Dean of Arts and
Sciences.
Q. 9.

Dr, Woolson was the first person who made the proposal. I
don't recall a particular discussion of this until he proposed it.

Did the idea originate in more than one area?

Don't think so. Idea came from
committee. No real need felt.

Not really. They were looking
for something.

Q. 10. What kind of reception did it receive?
Faculty - Strong majority for;
some no's but no strong opposition. A lot have turned against
it now.
Administration - Did not care as
long as it did not cost a lot of
money. At the University of New
Mexico the faculty runs the academic part of the udversity.
Students - Covered in student
newspaper, received well with
reservations. They hoped that
it would not become a catch-all
for diploma hunters.

With whom?

Committee gave it serious consideration. Most liked it, some
liked it because it is loose and
they would like anything that is
loose. No real debate.
Faculty - Somewhat skeptical,
approved it subject to review
of program by Dean Hubner, Dean
of University College. Also
suggested a revaluation after
a period of time.

Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university Timing was such that it was
difficult to say yes or no. I
don't believe that it was a major
point for this committee. Its
timing historically - one could
assume that it was an attempt to
quieten down some of the students;
at this time there had been no
riots. There was not really
enough unrest at the time to say
that this was a major point.

Difficult to answer. I am not
conscious of that as a factor.
It is possible that there is
some relationship to what was
going on in the world and what
we decided.
We did have this in mind - we
assumed that academic standards
were going to remain high at
the University of New Mexico.
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With these high acadedc
standards we would have no
degree that was not respectable.
We did not at first see this as
a decline in academic standards.
In the community -

Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
To add to existing strength, the
committee was a free-wheeling,
idea-kicking-around committee.
How could the university serve
students better - even those
students who don't normally
fit in.

(Probe)
Not sure. Don't recdl.
Assumes add to a strength.

Q. 13. How did this new program idea differ from the regular programs
of the university?
Free-wheeling.

Provides more freedom.

Q. 14. Does the university have a tradition of trying innovative
programs'
(Was this a result of other programs?)
(Did this help bring about new programs?)
I think so, because in 1947 when
I first came here I served on a
committee that looked at aims
and objectives. \Jhat was the
mission? What was the graduate
school? Studied primary purposes
of the university. Then Title
Wave Committee was formed, then
the Committee for Enhancement of
Education. Other committees have
existed and have made suggestions,
University has a history of doing
innovative things.

Don't know if I can answer that.
We try a lot of things both
formally and informally.
Faculty is interested in a lot
of things. Faculty is receptive
to these programs.
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Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage?

Who was it?

(How important was this person?)
Committee members just dreamed
it up. It was brought up so
suddenly that it caught people
by surprise. Members of the
committee were highly respected
members of the academic community; both faculty and administrators.

I represented the ccDcdttee.
Other members of the comnittee
spoke for it in front of the
Faculty Senate. All were
respected academic people.

Q. 16. How was the idea effected by other universities?
was this information obtained?

If so, how

(a) visit (b) journal article

(c) other
It was the first program that we
know of that ever existed in the
United States. I have had inquiries from universities and
colleges throughout the country
(once the news spread).

No. At that time we knew of no
university that had this type o:
program.

Q. 17. Were any altematives considered?

If so, what were they? ^-Tny

was the decision made to use the one chosen?
No. It was a specific proposal
that was accepted as it was.

Several altematives were considered.
University-wide course plan
Change in character of the
calendar
Courses would not be given
with 4-5-6 courses at once
but students would take one
course for a four week period.
Decision to do what they did -.-as
the easiest economically, etc.
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Q. 18. How much time elapsed from the initial thought on the program
to the formdization of the program?

What were the changes that took

place in the basic idea during this time?

Why?

(Total time)
Passed in either April or May,
1969. First graduating class
was in May of 1969. Many were
in other programs and transferred
into this to graduate. Committee
met for several years and talked
about many things, but this is
what they decided in a relatively
short time and sent it to the
faculty.

Committee was in session two or
three years. No basic changes
in suggestions by the committee.
They proposed it and that is
what happened.

Q. 19. How did the move from the idea or concept to the planning for
the innovation occur?
By getting approval from general
faculty meeting.

By vote of Faculty Senate

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Question is not appropriate because
policy was not the issue. Has
nothing to do with university policy
or rules and regulations.

Policies were neutral. For a
new degree it involved a minimal
of disturbance. No new courses no new departments.

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
Committee on Enhancement of Education Processes.
Faculty Council.

Comdttee for Enhancement of
Education Processes. Faculty
mixed. Administration neutral,
Students - not really involved.
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Most critical was the Committee
and Faculty Senate,
Q. 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
Never was a big obstacle. Once
faculty said "aye" it was done.

Faculty might see this as a
serious deterioration of academic standards. I t d n k this
has become even more important
today.

Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they?

What did they do?
Committee, who took proposal to
Faculty Senate and helped get
it passed.

Committee on Enhancement of Educational Process.
By presenting proposal to Faculty
Council.
Q. 24. Was/Were
initiated?
No.

this/these

For how long?

person/people active once the program was

Is/Are

he/they still active in the program?

Some minor contact with

No.

committee to clarify a few details.

Committee is not active in

administration of program.

Q. 25. Was the final budget larger or smaller than the one which was
first considered? (This is an attempt to find out a "ball park" figure
of just how good was your guess as to cost.)
The same.
less.

No real cost, maybe

Not a factor, budget was dnimal
and still is.

Q. 26. Describe the formal decision-making process followed for the
initiation of the program;
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
Normally administration would have
«« V • .. •
^
• *. Ur\A
no objections unless it had

(Probe for details)

Committee proposed to general
fAriiltv. General faculty would
lacuiuy. ocii<^
j
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serious budgetary implications
which this program did not have.

recommend to Vice President for
Academic Affairs. President and
Board of Regents would all have
to concur. I assume that anyone
of them could say they disagree.
No additions were made.

Q. 27. What informal decision-making processes were occurring?

Define

informd - (basketball game - party)
(Of informal and formal, which were most critical?)
Some politicing went on with the
Faculty Senate but not much. I
did not really have much to do
with this.

Was not seen as necessary. I am
sure there was d l sorts of informal conversations. Might
have gone to other committees
to get ideas - feelings - (other
key faculty committees). It
w o d d have been a natural process to follow.

Q. 28. Did any one person/people take responsibility for championing
the process of the program through the decision-making processes?
Committee - by taking it to
Faculty Senate.

Comdttee, general faculty,
followed general procedures,

Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
No, no one was aware.

No

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
None

None

Q. 31. What would you do differently if you were to start again?
Nothing with organization or ideas.
Now some problems are developing

Would not consider such a proposal under present conditions.
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that involve administrative details,
such as too many of the University
Studies Students in classes at the
same time and this bumps out some
of the majors. Not so much as
change as to be concerned with
the organizational structure of
the total university.

Q. 32. What have I left out?

The reasons why is that there
is such a variation at the university in grading and in concept of academic standards.
Such a program today gives a
student the opportunity to e a m
a degree with a minimal amount
of work by a careful selection
of courses. That condition did
not exist to the best of my
knowledge at the time of the
program's beginning. At first
I saw this as a program for the
student who was interested in a
cafeteria type education and not
as much contact with the professors. The way it turned out,
many students were encouraged
to go into this program in order
to take a more narrow program.

(Anything I missed in order to under-

stand how and why this program was initiated?)
As far as I know, nothing.

I think we have touched the major
points.
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UNIVERSITY OF TEXAS/AUSTIN

Name of person being interviewed;
Dr. Blanco

Dr. Horn

Title;
Director of Bilingual Educational
Program

Professor of Education

Relationship to program:
Director of Bilingual Educational
Program.

Q. 1.

Probably with all due modesty,
prime mover. With new Director,
has been able to turn over the
responsibility.

Briefly explain the program - its goals and purposes:

It is an office not a department.
It has several functions:
1) Student advisement, both
graduate and undergraduate for
students getting degrees in education with concentration in
bilingual education.
2) Coordinates university efforts
in area of bilingual education.
3) Research in bilingual education.

The bilingual education program
at UT is concerned primarily with
the preparation of teachers in
an English-Spanish bilingual
setting. Provisions may also
be made for languages other
than Spanish. At the undergraduate level, the Udversity
of Texas/Austin offers a
Bachelor of Science Degree in
Elementary Education with an
academic concentration in
bilingual education. After
successful completion of the
program, a candidate receives
the BS degree and an elementary
teaching certificate with bilingual endorsement.
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Q. 2. Number of students?
Undergraduate level, eighty
students. Graduate level,
about twenty-five. Graduate
students in Department of
Curriculum and Instruction or
Foreign Language Education
Center.
Q. 3.

Eighty undergraduate, twentyfive graduate. Eight to twelve
bicultural block, hope to b d l d
it up.

How do students enter program?

Self selected; anyone with interest
applies.

Self selected, need to recrdt
more.

Q. 4. Number of faculty?
No faculty, it is an advisement
program.

No faculty.

Q. 5. What level?

Q. 6.

Administrators involved?

Graduate advisors in Curriculum
and Instruction and in Foreign
Language Center, plus Director.
Q. 7.

The cost over and above the regular program'

Same as the regular social science
courses.
Q. 8.

Director - works through Director
of Field Experiences, and Department Chairman.

About the same.

Can you recall when the idea was first articulated?

Who

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

"In about 1969, before my arrival."
In 1969, set up pilot program on
the undergraduate level, got
permanent status in 1971.

About eleven years ago I was
thinking along these lines. A
study which I did helped create
interest. We had a conference
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Dr. Michel first suggested the
program when he was Director
of Foreign Language Education
Center.

Q. 9.

in reading which is important
for this field. Many people
saw the need for a program of
this sort. (People throughout
the United States.)

Did the idea originate in more than one area?

A lot of people felt the need
for programs of this sort on both
national and state levels. In
two major areas - Curriculum
and Instruction plus Foreign
Language Education Center.

Saw the need for training
teacJiers because it was obvious
that it was needed for a program to be successful.

Q. 10. What kind of reception did it receive?
Haltingly. I think it had a
certain amount of resistance.
Many people are still not convinced of the concept. They
don't accept its philosophy or
simply say that it can't work.
Faculty and administration same as above.
In the field (public schools)
much opposition to the program
from both Anglo's and MexicanAmericans.
In community - many parents feel
that kids will not learn English
if they study Spanish.

With whom?

Mixed. By public school
teachers and by administrators.
There was still much concem
about teaching the child in his
own language first because they
felt it was better to learn
English.
Lukewarm reception on campus.
Some reactions were ignorant, as
an example, a superintendent who
said that he does not care if
they (meadng the MexicanAmerican students) learn anything or not.

Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the udversity Concentrated in two areas:
primarily among foreign language
educators and Mexican-American
educators, even ones not in
education.

As new people began to come into
the university, there became
more and more awareness of the
problems. The first program
suggested was voted down by the
faculty in education, mainly
because of some concem as to
its purpose.
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In the community State and national conferences.
Mexican-American movement. Black
movement. Growing cultural
awareness (artists, writers)
activities of the late '60's.
Admissions standards were being
questioned especially as pertains
to Mexican-Americans ' and Blacks'
standards.

More and more concem by educators throughout the United
States in this area. I have
had much contact with these
people in conferences, etc.
Mexican-Americans were becoming
more militant.

Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Response to a problem. The issue
was such that the university had
to act.

(Probe)
Both. Response to a problem and
an effort to add to existing
strength. The Udversity of
Texas/Austin has had some leaders
in this area for many years.

Q. 13. How did this new program idea differ from the regular programs
of the university?
Program is trying to address itself
to the needs of particular group in
society that had always been dumped
in with all students. Program
hoped to address itself to these
problems. Positive program - use
the one language as a strength
and not as a weakness to learn
English.

Train teachers who would be
interested in working with
bilingual cultures, (including
Blacks) or people from different cultures.

Q. 14. Does the university have a tradition of trying innovative
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
In certain areas probably. In
most parts university tends to

Yes. I would say so. Although
I would question what is
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be traditional; supports solid
"academe programs."

innovation. Most of the young
turks suggest something as an
innovation that has been done
on several occasions.

Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage?

Who was it?

(How important was this person?)
I don't know. Two professors
sort of spearheaded the effort.
They were respected. If they
had not done it then surely
someone would have done it
eventually. Started with a
needs assessment survey.

Yes. Three or four professors
(including himself). We were
all respected professors. They
were very important; one of the
professors convinced the President to set up an Office of
Bilingual Education,
Another problem is in recruiting,
Present Mexican-American students who come to UT are more
interested in themselves than
in their culture. In fact,
most Mexican-Americans in the
program are from the middle
class.

Q. 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
Don't think so. Because so far
as the University of Texas is
concerned this was the first.
Probably so. Survey that was
sent to other universities in
order to obtain input.

Yes. Through conferences, visits
of professors from other universities. Has had several
consultants. Some Spanish professors from UT involved.

Q. 17. Were any altematives considered?

If so, what were they?

Whj

was the decision made to use the one chosen?
I do not know.

Yes. Many things were considered. What we came up with
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was very practical. Having a
director of the program does
not a program make!
Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program?

What were the changes that took

place in the basic idea during this time?

Why?

(Total time)
Survey in 1968. Progrsim started
in 1969 on a pilot basis.
Permanently approved in 1971.
Not many changes took place.

At least since 1958, not clear
as to the dates.
Some changes took place in
structure and even in what the
program was called, bilingudcompensatory, etc It was in
many ways an evolutionary process.

Q. 19. How did the move from the idea or concept to the planning for
the innovation occur?
With pilot project.

By one professor who convinced
the President that the program
was needed and he set it up.

Q, 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Does not know. Would guess,
given the relatively small
number of Mexican-American
PhD's, it was difficult to
attack the expertise necessary since UT requires for
employment the PhD in hand.

Probably neither. Policies were
not seen as significant factors.
The College of Education was in
the process of changing budget
and job descriptions and this
helped bring the new program in
with fewer problems.
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Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
Variety of people:
1) Dean of Education
2) Department of Curriculum
and Instruction, chairmen,
faculty
3) University Council on
Teacher Education
4) President of the university

1)

2)
3)

Professor Horn (education
professor) with approval of
Dean
Director of Foreign Language
Education Center
President of the university

Q. 22. I'That was perceived as being the greatest obstacle to overcome?
What was done about it?
Staffing. Budget. Cooperative
program planning between UI
and local education authority.

Don't know. I would venture to
say acceptance of concept, plus
obtaining funds.

Q. 23. Was there a person or group of people who championed the
program initiation?

\^o were they?

Professors of education and
Director of Foreign Langiiage
Education Center wrote and presented proposal. Discussed
problems with President.

Two professors in education made
proposal and did study.

Q. 24. Was/Were
initiated?

this/these

For how long?

What did they do?

person/people active once the program was

Is/Are

he/they still active in the program?

One was involved as overall supervisor, other advised students. One
has now become Vice President at
another college and the other is

In the last couple of years.
Director has carried the load.
It is important that ve office
next to each other.
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currently involved i n b i l i n g u a l
program i n San Antonio.

I am s t i l l a c t i v e teaching in
the classroom.

Both have continued i n t h e f i e l d
but are i n h i g h e r a d m i n i s t r a t i v e
positions.
Q. 25.

Was the f i n a l budget l a r g e r or smaller than the one which was

f i r s t considered?

(This i s an attempt t o find out a " b a l l park" figure

of j u s t how good was your guess as to c o s t . )
I don't know.

Q. 26.

I was not h e r e .

I did not work with the budget
so I do not have a f e e l for
this question.

Describe t h e formal decision-making process followed for the

i n i t i a t i o n of t h e program:
off on the p r o j e c t ?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have t o o f f i c i a l l y s i g n off on the program?
Chairman of Curriculum and I n struction.
Graduate Program, through Graduate
Studies Committee of School of
Education.
Foreign Language Education Center
and before t h a t through Foreign
Language Education Center Advisory
Committee.
Faculty of Curriculum and I n s t r u c t i o n , U n i v e r s i t y Dean, U n i v e r s i t y
Council.
Approved e x t e r n a l l y by t h e S t a t e
Board of Examiners.

(Probe for d e t a i l s )

Office was designated by the
P r e s i d e n t . A l l courses went
through the course committee
of the c o l l e g e . D i r e c t o r of
Foreign Language Education
Center where office was f i r s t
located.
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Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Informal is important and used
to change opinions. Director
still tries to get together
with people about the program
a) before meetings
b) in halls
c) at social functions
d) by bringing in lecturers
to discuss problems

College of Education did not see
need for this. Director of
Foreign Language Education Center
was strong in this area. So he
was the principal perscm involved in an informal ziatter.

Most important.
Q. 28. Did any one person/people take responsibility for championing
the process of the program through the decision-making processes?
One of the professors, although
I am not for sure.

Director of Foreign Langxiage
Education Center took responsibility for this.

Another professor was highly involved who was Chairman of
Spanish and Portuguese.
Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
If anyone, it would have been
someone at Texas Education Agency,
although am not for sure.

Pressures from the public did
not go unnoticed.

Q. 30. What suggestions and additions were dscussed and implemented
as the program advanced through the decision-making processes?

By

whom?
The survey that was conducted was
used for its ideas and its concepts.
Within the university, advisory
groups made suggestions.

When a survey was conducted, the
results were to set up program.
No real changes were added after
this.
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Q. 31. What would you do differently if you were to start again?
I would have a time line program
whereby there would be an eventual
moving of a whole program to include the status of a center like
our Math Education Center, Foreign
Language Education Center, etc.
It would have its own faculty
assigned to it. This is still
possible but it would have been
much easier if we would have
fixed a time line,
Q. 32. What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)
We have touched all bases. Train
teachers who in turn can meet the
needs of Mexican-American students
as a part of a regular university
program,

Need by student populations,
Needs of teachers. With all
the things that are going on
we are not getting the
cooperation we need.

«
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UNIVERSITY OF WISCONSIN

Name of person being interviewed
Dr. John Ross

Dr. Hougas

Title:
Associate Director, Institute of
Environmental Studies

Associate Dean, College of
Agricdture

Relationship to program:
Associate Director, Institute of
Environmental Studies

Q, 1.

Briefly explain the program - its goals and purposes:

Pan collegial. Interdisciplinary
research and instruction concerned with man and environmental
systems. Problems and systems
where there is interface man
and environment.

Q. 2,

Primary responsibilities currently are research, obtaining
federal grants. No formal
responsibilities with Institution currently. I was involved with early committees.

The Institute's primary purpose
as I see it is to provide a
structure that would function
across the whole Madison campus
with respect to environmental
matters. Granting agencies
are the ones who brought the
Institute together. The courses
existed to a large part around
the campus, but because of the
desire to do something bigger,
they needed to bring the different departments together.

Number of students?

A little bit hard to answer because many students take classes,
About 200 graduate students and
about 200 undergraduate students

I feel that Ross is the best
one to answer this question.
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Teaching about fifty different
courses, enrollment about 3,000
in all. 150 students doing
research.
Q. 3. How do students enter program?
By application, and then reviewed.
It varies for graduate and undergraduate.
Q. 4. Number of faculty?
Research faculty is 40 to 50.
Part-time is 40 to 50 more.
Instruction, 50 faculty interwoven with university,
Q, 5. What level?
All levels.
Q. 6.

Administrators involved?

Director, Reid Bryson
Associate Director, Dr. John Ross
Director of Research
Assistant Director of Research
Q. 7. The cost over and above the regular program?
$600,000 state funds. Limited money
for research. Most used for
teaching. Research program varies
from month to month. 2^, million
in grants from federal, foundations,
and industry. Second highest at
the University of Wisconsin to
engineering. It is more expensive
because of placing more than one
instructor in each classroom.
Q, 8.

Can you recall when the idea was first articulated?

articulated it?

Who
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(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

It was almost like an evolution.
Committee in 1950's - Committee
on Future of Man. Many people
were concerned about things
related to the environment and
that many great things were not
being dealt with.

Q. 9.

I tdnk 1966-67, The idea, not
especially the Institute,
Through group discussions on
campus. One of my facdty members suggested there was a need.
There were several people who
were aware. Not a great number
but several.

Did the idea originate in more than one area?

Yes, from several departments
(agriculture, engineering) and
other faculty members plus concem by the federal government.
Q. 10. What kind of reception did it receive?
Two catalogs for reception;
1) To idea - some disagreement
as to details like should it be
a professional school or a
generalist program.
2) To personality - of leadership
selected.

With whom?

Positive reception from the
beginning. Recognition that
problems were of the type that
there was a need for more than
one departmep-t to work with
them. Problems were becoming
more and more acute.
No negative. Some had just not
thought of it.

Cross disciplinary work has been
well received. Outside input has
been great. Much more than they
thought at first. Program is
respected throughout the United
States.
Q. 11. I^at was the existing social situation at the time of the conceptualization of the idea?
In the university In '60's and '70's many students
moved toward a concem for the
environment. Program tended to
attract the flag wavers.

University of Wisconsin has had
an atmosphere that allowed easy
communications across department
lines.
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In the community Student and community concem
for the environment.

Types of problems that w o d d
arise are arising across the
nation. An example is the
D.D.T. thing.

Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Response to problems. Real life
problems, not university problems.

(Probe)
Response to problem although a
little of both. This university
is known for its work in these
fields.

Q. 13. How did this new program idea differ from the regular programs
of the university?
The fillers and glue courses.
Course design. These courses
might have been taught but
would not have had the priority
within the departments. Teaching
both undergraduates and graduates
the ecological systems. Their
social impact on the community.

Interdisciplinary.

Q. 14. Does the university have a tradition of trying innovative
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
Yes. University has a history
of involvement in innovative
programs. Progressive university.
Q. 15.

Yes.

Did the idea have a champion who was able to carry it through

its conceptualization to its initiation stage?
(How important was this person?)

\^o

was it?
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Many at first from several departments. Two people really stepped
forward: present Director and
present Assistant Director.
Yes, they were important. They were
asked by the campus administration
to serve in these positions.

First meeting by professors in
agriculture. Problems would involve health, biology, legal,
political aspects to the problems.
Ross came into the picture early.
Engineering and agriculture professors, Hougas (agricdture
associate dean), As it moved
along, other people began to
get involved. All were respected
faculty members.

Q, 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
University of Wisconsin is ahead
of the pack. Have looked at
other programs at other universities and into state government
programs, but this was really a
new idea.

Not at early stages, a little
later, yes. Began to ask about
who could they ask outside the
university. Visited with people
in St. Louis and in Indiana,
and went to a couple of other
places.

Q. 17. Were any altematives considered?

If so, what were they?

\^y

was the decision made to use the one chosen?
Many were considered. Many different structures were considered.
Group of faculty was appointed
by the Chancellor and this faculty
supported the present structure.

Yes. First considered something
in the Agriculture College and
recognized that this was too
narrow an approach and suggested to the Dean that he
write a letter to the Chancellor
suggesting a larger program.
This is the time that they got
together with another group "Biology and Man." T d s was
done through the graduate
school, which served as a
neutral meeting place especially
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for something that is heavy on
research. I feel that this
neutral ground is very important
in order to remove the department
and college bias.
Began to think only about a
research program. The Chancellor added the instructiond
program (undergraduate program).
This took it out of the graduate
school. After much discussion
it was placed under the Chancellor in a newly formed Institute.
Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program?

What were the changes that took

place in the basic idea during this time?

Why?

(Total time)
Twenty years. Growing concern
for environment. There was some
delay by the student problems
then on campus which resulted in
riots. Administrative attention
was directed to these problems
and were not able to work out
the environment program until
later.
Q, 19.

Many years, at least two or
three in graduate school alone.
Then into the Institute.
One of the changes was the
addition of instructional courses

How did the move from the idea or concept to the planning for

the innovation occur?
Difficult to say exactly. Several
years in the planning. Needed
support of the faculty. Administration of Institute were named
by the Chancellor. They then
really got down to the planning.
Q, 20.

Not an easy change. It was a
long series of meetings and
difficult to say which were
most crucial,

Were the policies of the university seen as a hindrance or an

advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
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Policies, attitudes and actions
were seen as advantages. Some
need for policy change but they
were minor. Example; tenure
for faculty within the Institute.

I would say an advantage. Not
really the policies, but the
practices. There is a great
deal of freedom for each professor which makes it easy for
free-wheeling discussions,
which lead to development of
quality programs.
Administrators tend to act
favorably toward these ideas
and practices.

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
Support has been widespread, both
individual and institutional support.

1) Professor in engineering
plus Bryan and Ross (the
Director and Associate Director).

1) Deans - supportive.

2) Deans of colleges, although
they were not highly visible,
they were supportive.

2) Professors who taught in the
environment areas.

3)

Chancellor.

3) Money (financial) - President
of the university went to N.S.F.
to ask for a large grant.

4) Graduate School Dean and
associate in the graduate office.

4) Chancellor of the campus.

5)

5) Director of Institute - his
personality.

Many other people, but these were
most important.

6)

Seeked money from foundations,
plus Chancellor and Graduate
School added money.

Idea was sound.

Joe Wilson, Chairman.

Q. 22. What was perceived as being the greatest obstacle to overcome'
What was done about it?
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One of the greatest obstacles
was the personality of the
Director. People tended to
feel either strongly in favor
of him or strongly against.

Money was the biggest obstacle.
Looked for grants, had people
and facilities, but needed
financial support. Received
this from foundations and
federal government.

Q, 23. Was there a person or group of people who championed the
program initiation?

Who were they?

What did they do?

Yes. Director of program and
Associate Director.

Director, Associate Director
and Chairman.

Made plans, met with committees
and wrote proposals - sold
program.

Developed program.

Q. 24. Was/Were
initiated?

this/these

For how long?

person/people active once the program was

Is/Are

Still active, but feel that the
program would have no problem
continuing without them.

he/they still active in the program?
All still active and important.
It is now stable enough that
one or a few people leaving
might cause problems, but not
finish the program; has enough
power to continue on its own.

Q. 25. Was the final budget larger or smaller than the one which was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
It is a bit smaller because need
high risk money. Budgets have
tended to get tied to people
and to programs, not just the
institution.

It is larger than they first
thought. First, because of
inflation, and the kinds of
problems they are working with
require large sums of money.
Big projects frighten me because of my background,
especially large sums of money
for short periods of time.
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Q. 26. Describe the formal decision-making process followed for the
initiation of the program:
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?

(Probe for details)

Board of Regents
President
Chancellor
Deans (informally)
Faculty Committee

Board
President
Chancellor
Deans
Departments

Chancellor was seen as being the
most important.

There was always the question
of the neutral ground to administer the program.
Question as to who would run
it was most important. Department chairmen are very powerful
and can really affect the program. They have to judge
whether the faculty member is
doing his job.

Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
The hardest work was the informal
contacts; coffee with faculty
and administrators, Deans,
Chairmen, in order to recruit
faculty.
Very important.

Informal contacts were very important. Discussions among
professors. Informal discussions were the "guts" of it.
It would have been easy to have
held it up in the bureaucratic
process.
Program evolved from the bottom
up.

q. 28. Did any one person/people take responsibility for championing
the process of the program through the decision-making processes?
Ad hoc committee
Chancellor

Director is in charge and his
staff.
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Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
Governor and his wife were
interested in the program.

Funding; grant money and over a
period of time several things
have been provided by the Chancellor.

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
The C h a n c e l l o r added t h e concept
of t h e u n d e r g r a d u a t e program -

No.

b a s i c a l l y t h e i n s t r u c t i o n or
undergraduate component.
Q. 31.

What would you do d i f f e r e n t l y i f you were t o s t a r t again?

I would not have made e a r l y changes
in bylaws.
Would have included soEie o t h e r
departments.

Don't think I would add anything
t h a t i s important. There were
a few t h i n e s . I t i s e s s e n t i a l
thjif-. p r o i e c t s s i m i l i a r to t h i s
should have a n e u t r a l ground
type of a d m i n i s t r a t i o n . Some
of the time the I n s t i t u t e develops a f e e l i n g of competit i o n and not j u s t a coordinating
ground.
Some members in the I n s t i t u t e
were and s t i l l are i n t e r e s t e d
in a s e p a r a t e c o l l e g e .
(College
of A g r i c u l t u r e was a g a i n s t t h i s
from the b e g i n n i n g . )

Q. 32.

What have I l e f t out?

(Anything I missed i n order t o under-

stand how and why t h i s program was i n i t i a t e d ? )
Bylaws c o n d i t i o n s :
1) Right t o give t e n u r e o u t s i d e
of the d e p a r t m e n t s .
2) Right t o develop courses

Needs some way of recognizing
f a c u l t y . Reward system i s not
c l e a r if t h e professor i s
working i n t h e I n s t i t u t e . Need
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3)

and degrees.
Right to propose the budget.

to ask professor what he wants
I think we have discussed all
the important points.
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TEXAS CHRISTIAN UNIVERSITY

Name of person being interviewed;
Carol Patton

Dr. Newcomer

Title;
Assistant to the Vice Chancellor,
Dean of University

At the first of the program was
the Vice Chancellor of Academic
Affairs, Currently Vice Chancellor, Emeritus

Relationship to program:
Currently, instructor. Was
associate coordinator for program until September of this year.

Q, 1.

Briefly explain the program - its goals and purposes:

While the new dormitories were
being built wanted to put
learning and living together.
Desire to take curriculum out
of classroom and into a twentyfour hour experience. Help
what was happening formally
into what was happening informally. Enrich dormitory
life with program activities.
Small classes form special
relationship with faculty
(both in and out of class).
Become a part of a community
life.
Q. 2.

Total involvement.

Started at the time of discontent and a sense of a need
for new things. Since a new
building was going to be built
it was an opportunity to combine living and learning physical addition to a new plan
of education. University was
thinking about doing something
differently.

Number of students?

Around 100.

120 resident students, plus some
local students who were interested in the academic program.
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Q. 3. How do students enter program?
Apply - then selection committee
composed of students and faculty
and finally, dormitory selection,

By requesting to be a part

Q. 4. Number of faculty?
Varied from semester to semester,
about 15 teaching, another 15
as fellows.

Seven or eight at the first,

Q. 5. What level?
All levels.

Q. 6.

Attempted to obtain ranking
faculty members.

Admidstrators involved?

Coordinator, Associate Coordinator, plus resident hall staff.
Q, 7,

The cost over and above the regular program?

Yes, it is more expensive because
of small classes, plus cost of
administration although it has
minimal budget.

Q. 8.

One faculty member as Director
of the program, one assistant.

Yes, cost is higher but in an
effort to relate disciplines
it became necessary to have
more than one instructor in the
classroom. Never figured out
the exact cost.

Can you recall when the idea was first articulated?

Who

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

Spring, five years ago, from the
first coordinator. Time was
correct because of time for
building of new dormitory.

About 1967, Dr, Newcomer, Academic Vice Chancellor. It had
been a subject of conversation
in several committees and discussed informally. General
feeling existed that something
was needed to connect subject
matter. Need links to disciplines. History, philosophy,
English, religion.
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Q, 9,

Did the idea originate in more than one area?

Yes, many people were aware that
there was some need. Plus this
idea had been discussed before.
Started in housing and in academic aciministration at the
same time.
Q. 10. What kind of reception did it receive? With whom?
Faculty - mildly receptive,
some negative.
Students - very well.
Parents - not too sure about
"new" program. Concem about
using children as "guinea pigs."
Administration - very positive,
extremely helpful.

Nobody was dragon. Many said
it was interesting and wanted
to play a part (only those were
involved).
Students - did not understand,
but many wanted to be a part of
something experimental. Optimistic - liked idea that disciplines were being brought together.
Faculty - for, not forced.
Administration - positive.

Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university Texas Christian University is
conservative. Had no coeducational program and this was seen
as a first step. Step in new
direction.

Environment of the late '60's
how can we do things better,
plus we had better do things
better.

In the conmunity Nothing, although there has been
some trend to resident halls
nationwide. (Time of growth in
resident halls.)

Late '60's.

Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Add to strength by providing an
option.

(Probe)
Add to existing strength. An
evolution (normal next step).
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Q. 13.

How did this new program idea differ from the regular programs

of the university?
Smaller classes, more informal.
Teaching is quite different. It
is no longer one important person
with a grade book. Open friendly
environment. Discussions now are
deep.
Social - Male and female together
in the same dormitory makes a
difference especially since this
is the only coordinated dormitory on campus.
Q, 14.

All students at the beginning
were freshmen and were studying
the same subjects since they
lived together they had something to discuss. When they
study at least three of the
same subjects this makes for
a lively interchange.

Does the university have a tradition of trying innovative

programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
In some sense, but not radically
innovative. Prone to try ideas
that have worked before, but
still like to try things.

Yes. Honors program - a lively
program for about 13 or 14
years and is still a lively
program. This program is not
limited to students of a high
academic quality. I see some
good in keeping them mixed
(A's and C's). If they are
serious students it makes no
difference.
Cannot answer directly. In
some universities the innovative spirit is more lively
than at others.

Q. 15.

Did the idea have a champion who was able to carry it through

its conceptualization to its initiation stage?

Who was it?

(How important was this person?)
Yes. Dr. Newcomer (Vice Chancellor Academic Affairs) and

Yes. Dr. Newcomer. Would the
program have come about if he

210
Chairman in English department.
Both well respected academic
people.
Very important. Full cooperation
from others - housing office
has gone far beyond and Vice
Chancellor for Student Affairs
has been very positive.
Q. 16.

were not here? Yes or no depends on person - he could
have killed it. The position
of the Academic Vice president
can do things. Administrators
can provide leadership if they
will.

How was the idea effected by other universities?

was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
Yes, through literature - were
aware of trends.

Through literature became
interested in other universities' programs. National
Association of Residential
Colleges. Not a lot of encouragement from the outside
because many of these programs
have now finished. For example
integrated studies at Chicago
and Columbia have been terminated.

Q. 17. Were any altematives considered?

If so, what were they?

Why

was the decision made to use the one chosen?
Not that I recall. In general
this was the only thing considered although there was some
discussion as to which courses
would be taught.

Q. 18.

Design was not full blown added bit by bit. First had
idea of only an integrated
studies - later the residential
college idea was added. An
evolution.

How much time elapsed from the initial thought on the program

to the formalization of the program?

What were the changes that took

place in the basic idea during this time?
(Total time)

Why?
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Not for sure. Ask Dr. Newcomer,
First committee meeting was the
spring semester before the
opening in the fall.
Q. 19.

Two years at maximum. Committee
was named but I do not remember
when.

How did the move from the idea or concept to the planning for

the innovation occur?
By naming of committee in spring
before it was to begin.

First went to University Council
which has to approve all new
programs. Presented to them to
be discussed and later to be
voted on.

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Both. Supportive in general but
small policies like housing
(co-ed) was seen as a block.
The number one issue the first
year was the co-ed dormitories.

Was an advantage. Because of
Dr. Newcomer's position (as
Vice Chancellor for Academic
Affairs) he understood the
policies, and expressed the
policies. Policies were
hospitable to such an idea.

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
Two Vice Chancellors - academic
and student.
Chancellor
English department
Housing

Chancellor's support was important .
Dr. Newcomer - Vice Chancellor
Chairmen of: English, philosophy, history, religion.
Vice Chancellor for Student
Affairs.
No real material support.
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Q. 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
Faculty - lack of total faculty
support. Several departments
were not interested. Lack of
full financial support.

Getting people to work together.
Need to find people who can
agree on a philosophy (central
idea) so then they can work together.

Sold the program by talking to
faculty members. Financial
support from Vice Chancellor's
office.
Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they?

Dr. Newcomer (Vice Chancellor
for Academic Affairs) was the
father. He engineered the
program.
Q. 24. Was/Were
initiated?

this/these

For how long?

Dr. Newcomer (Vice Chancellor
for Academic Affairs) developed
concept.

person/people active once the program was

Is/Are

He was a little removed, but the
first coordinator reported directly
to him. He is teaching there now,
but not in administration of program currently. Has continued
to stay involved but in a different role.
Q. 25.

What did they do?

he/they still active in the program?
Yes. He did not teach at first
but met with group in charge.
He is invited to participate
in meetings and give night
programs to students. Has
participated in monthly dinners

Was the final budget larger or smaller than the one which was

first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Has been much more expensive than
I originally thought. The first
year there was not a budget. Now
have a small budget of their own.
Don't have to borrow paper clips
as they did at first.

Did not think in terms of budget to begin with. Professors
were supplied by departments,
by adjusting loads in departments. Residential program
expenses have been shared by
residential halls and Dean of
Students office. At first
there was not a line budget
for the program.
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Q. 26.

Describe the formal decision-making process followed for the

initiation of the program:
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
Does not know. Not sure would prefer that Dr. Newcomer
answer.

(Probe for details)

University Council had to
approve. Vice Chancellor of
Academic Affairs was also
Chairman of University Council,
which made it move a little
more easily.
Department Chairmen who supplied
instructors. Vice Chancellor of
Student Affairs and Chancellor
all needed to be aware of progress of program.

Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Don't know because I was at such
a low level to begin with and
did not play a role in this.

Q. 28.

I move informally around campus
a great deal and I feel it is
important. I do not like idea
of having people to my office
to discuss something. I would
prefer to run into them on
campus.

Did any one person/people take responsibility for championing

the process of the program through the decision-making processes?
Newcomer (Vice Chancellor for
Academic Affairs) plus first
coordinator who was appointed.
First coordinator was very well
organized, started running the
program.

Yes. Dr. Newcomer (Vice
Chancellor for Academic Affairs)
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Q. 29.

Was there any substantial support that was not inside the formal

decision-making group?
Don't think so.

Not at beginning. Name of program (Brockman) was given not
because of the program but because of Mr. Brockman's general
support to university.

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
Not really.
was sound.

Committee planning

Some I am sure, but he cannot
point to them. Some details no major changes.

Q. 31. What w o d d you do differently if you were to start again?
Have more student input - committee
functioned at first without students. More lead time, to gain
faculty support and better publicity. Make sure of budget.

Q. 32. What have I left out?

Budget in order to hire own
staff, not rely on teacher and
department chairmen. Attract
people with similar philosophy
as to program content. If
program was funded we would
also be buying more participation.

(Anything I missed in order to under-

stand how and why this program was initiated?)
No.

Professors have a difficult
time acquiring a knowledge of
the four disciplines.
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UNIVERSITY OF NEBRASKA

Name of person being interviewed:
Dr. Robert Knoll

Dr. Allen

Title:
Professor of English

Director of Institutional
Research and Planning

Relationship to program;
First Senior Fellow of Centennial Program.

Q. 1.

Was on planning committee for
program. Prior to this was involved with people who were
thinking about doing it. Involved as one of the parents
of the idea.

Briefly explain the program - its goals and purposes:

Dean of Graduate School wanted to
celebrate Centennial year (which
was 1969) in some fitting academic
fashion. Chancellor called together people to talk about what
could be done. Engineering professor suggested that the university look forward and not backward for the Centennial. No point
in celebrating the past, but must
celebrate the future. Undergraduates, particularly freshmen,
needed attention. Dorm life did
not appear to support academic
system of university. Fraternities are anti-intellectual and
dormitories are at best neutral.
Chancellor then appointed a committee to develop a new college
as a pilot study.

Resident live-in college that
would differ from regular program. Not just classes in the
resident hall. Regular program,
non-honors situation. A focal
point for educational experimentation. An alternative educational opportunity. New programs to meet needs of new students. Did not want a permanent staff. Year of the Centennial - this was one of the
things they could do to create
a permanent remembrance of
Centennial year.
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Q. 2.

Number of students?

About 300 one hundred students
per year lijnit.
Q. 3.

Dr. Knoll is the best one to
3„3„^^ ^j,^^^ questions.

How do students enter program?

Could request assignment to program.
Chosen by review of file by faculty
involved.
Q. 4.

Number of faculty?

Four full-time.
Q. 5.

What level?

Started with full tenured professors.
Currently many assistant professors
mixed in.
Q. 6.

Administrators involved?

One - Senior Fellow.
Q. 7.

The cost over and above the regular program?

Not for sure but cost for Senior
Fellow's release time plus secretary. Much of the costs are
picked up in housing or other
parts.
About the same. Very little
additional, if any.
Q, 8,

Can you recall when the idea was first articulated?

Who

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

Many people interested in doing
something. Robert Knoll spoke
up more than most people.

Not sure exactly. About 1967
Chancellor appointed faculty
committee to observe the Centennial. Many things were
kicked around in the committee.
About a year later several
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people perceived a need. Knoll
and Allen and others suggested
an alternative education program. Then a separate group
was named to plan Centennial
Education Program.
Q. 9.

Did the idea originate in more than one area?

In the committee. Was received
well, was a general agreement of
needs.

I think so. Many people had
ideas and discussed them and
presented proposals. There was
a general recognition of need.

Q. 10. What kind of reception did it receive?
Reception was good. At no point
were there any serious objections.
Some suggestions were made to
start with juniors and seniors,
not freshmen.

With whom?

Administration received it well.
Chancellor liked the idea.
Faculty - some concem was expressed at first. Resistance
slight as time passed.
Students thought it was a good
idea.
University wide committee.
Planning committee for Centend a l received well.

Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university Centennial year - desire to do
something. Sixties.

Student movement was developing.

In the community Student movement was developing much discussion nationwide and
locally about educational requirements. 1960 - and its social
system.
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Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Reaction to a problem. Need for
undergraduate improvement. An
alternative program (not setting
out to destroy anything).

(Probe)
Somewhat a mixture. Mostly to
add to a strength - to aid
faculty in seeking opportunity
to change their ways.

Q. 13. How did this new program idea differ from the regular programs
of the university?
Residential program- living
learning combined.
Interdisciplinary,

1)

Residential program

2)

Cohesive group of students

3) Centennial course - six hours
of credit individually approved.
Very experimental, very individualized.
4) Style - (open - informal)
faculty and students get to be
a close knit group. Maybe style
was as important as anything.
Q. 14.

Does the university have a tradition of trying innovative

programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
No, this was the first.

I guess so.

Since this program, others have
followed.

This was a first attempt although there have been individuals (faculty) who do innovative things, this was the
first institutional commitment.

This program has lacked academic
intellectual leadership.

It has allowed others to
follow. Many others.
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Q. 15, Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage?

Who was it?

(How important was this person?)
Committee had two champions.
Administrative champions:
1) Vice Chancellor
Dean of Faculties
2) Budget Officer

Robert Knoll, Professor of
English.
Sold idea to faculty.
Vice Chancellor and Allen were
crucial for administrative support. Knoll was the leader.
Knoll's great help was to give
the idea academic respectability; convinced other departments to accept Centennial
program courses.

Moved money around to allow program to happen. Plus housing
people offered help and stayed
out of the way.

Q. 16.

How was the idea effected by other universities?

was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
Of course. Response to new size
and new shifting faculties. This
shifting faculty brought ideas
from other universities, not only
the University of Nebraska but
nationwide.

It was effected by other universities because University of
Nebraska seemed to know what
was going on at other universities with similar programs.
Through the literature.
By visits.
It did have an effect both
"pro" and "con",

Q. 17. Were any altematives considered?

If so, what were they?

Why

was the decision made to use the one chosen?
Some other ideas were considered.
1) Program to start with juniors
and seniors.
2) To separate other groups from
university (not freshmen).

Many were discussed.
One of the ideas was to form a
Teaching Center (to provide help
to faculty to improve teaching
techniques). This was started
at the same time.
Centennial Committee was the one
to choose this program, then
present it to the Chancellor.
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Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the process?

What were the changes that took

place in the basic idea during this time?

Why?

(Total time)
1964-65 first started thinking
about idea. Again in 1967
picked up the idea after I got
back from leave. Started the
program in 1969.

About two years overall.
About one year in Plandng
Committee.

Q. 19, How did the move from the idea or concept to the planning for
the innovation occur?
By naming committee, then Knoll
(Professor of English) was named
chairman.
Nothing much happened until Allen
(Director of Institutional Research
and Planning) pushed to name someone as the chairman (which became
Knoll).
Had not really thought of myself
as an administrator. I do not
like the job and was just talked
into it because I had kicked up
such a fuss.

By the formation of a committee
to plan for the program.
Committee named by Chancellor
and Faculty Senate Committee
on Committees. Ad hoc group.
Some students were on the
committee appointed by Association of Students University of
Nebraska.
Have always had a lot of administration support even when
there was a big change in the
administration at the university. Chancellor moved to
become Secretary of Agriculture,
Could not have made it without
strong university administration support.

Q, 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Never. Of course all kinds of
policies were changed.

Policies served as a slowing
effect on the development of the
program.

1) Had to have approval of all
undergraduate colleges to accept
credits from Centennial.

Felt that this slowness caused
the idea to be throughout more
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2) Had to borrow faculty.
3) Needed budget, from other
budget.
No trouble; it was a job, but no
trouble.

sharply before it was initiated.
It is time consuming to go from
college to college to receive
approval.
The program was never a great
emotional issue on campus. The
program progressed with ease.
Some debate in faculty senate.
There were some fears that this
would turn into the radicd nest
in the university.

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
1) Administration most important
Vice Chancellor
Chancellor
2)
3)

Administrative support was most
important. They put in money,
turned over dormitory, and dordtory had to be renovated.

College Deans
Faculty

Faculty (could have vetoed it)
if there had been a strong
faculty outcry against.

4) Department Chairmen who
loaned the faculty.
Faculties were nominated by the
departments.
Q, 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
Needed to get credit for new Centennial courses from colleges.

To work out how this would fit in
academically. To bring faculty
along.

First Senior Fellow visited all
colleges to get course approval.

Went by to see each Dean.
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Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they?

Knoll (English Professor, First
Senior Fellow) planned, wrote
proposal and gathered the money
and faculty.

Q. 24. Was/Were
initiated?

this/these

For how long?

What did they do?
Knoll, named Director by
Chancellor (called Senior
Fellow). Three Fellows at
first. Planning committee
became the advisory committee
for the program (with some
changes).

person/people active once the program was

Is/Are

he/they still active in the program?

Senior Fellow for two years.
One year in planning, three years
in all. Top brass were interested.
No longer with program.

First Senior Fellow was there
three years. Advisory committee continues to date.
although people have gone off
and on.

Q. 25. Was the final budget larger or smaller than the one which was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Did not think of it. Thought
about what I wanted to do, not
the price.

Q. 26.

Turned out more expensive on a
per student basis. The program
is about one-half as large as
we thought it would be. Total
budget is about the same.

Describe the formal decision-making process followed for the

initiation of the program:
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
Committee to Chancellor to Board
of Regents who approved it.
^
Needed to keep Faculty Senate informed but did not ask for permission.

(Probe for details)

Committee made recommendation to
Chancellor and Facdty Senate
Faculty Senate endorsed it and
Chancellor approved it. Finally
went to Regents as a budget
i^^°^-

223
Next had to go to colleges and
get them to approve the credits.

Discussed the idea with Faculty
Liaison Committee and Deans.
Each college had to vote on it.

Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Almost everything was done informally. It was the most
important. Just sort of did
it.

Q. 28.

Great deal done informally.
Most working out of problems,
especially with faculty were
handled this way. Was probably
more important than the formal.

Did any one person/people take responsibility for thampioning

the process of the program through the decision-making processes?
Robert Knoll (English Professor)
to Chancellor. The trick was to
move from idea to classroom.

Q. 29.

Robert Knoll (English Professor)
Faculty. Administrative roles
by Dean of Faculties and Allen
(English Professor)

Was there any substantial support that was not inside the

formal decision-making group?
No, it was an internal thing.

No

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
Only minor changes
Q. 31.

None

What would you do differently if you were to start again?

I am much wiser now so I would
not do it again.
Start at other end, not start
with living and teaching techniques,
but with subject matter. Would

Would have put more academic
requirements in it and less joy
of living kinds of things. As
it worked out, did not seem to
work out as important as we
would have liked. Not that the
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try to attract faculty with
interest in academics and who
agreed on academic goals
(training of the mind). Because he did not lay out subject matter, he got a bunch
of people who did not agree
on what they wanted to do.
Too worried about "touchyfeely".

program does not have academic
quality.
As far as putting it together,
I would not change.

I would now start with an
academic idea and move to
living.
No intellectual commitment
within community.
It was my fault, at least
partly, and no one else's.
Though people were in agreement about intellectual
ability.
Q. 32. What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)
No.
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UNIVERSITY OF ILLINOIS/CHICAGO CIRCLE

Name of person being interviewed:
James Griggs

Title:
Director, Education Assistant Program

Relationship to program:
Director

Q. 1.

Briefly explain the program - its goals and purposes

Increase the number of minority students
registered at Chicago Circle campus.
Not only bring them in but help them
survive. Not only to get them in but
help them get a degree.
Q. 2.

Number of students?

Approximately 2,000.
Q. 3.

How do students enter program?

We have people called "community
liaison's" who go out and recruit
throughout the community. We
go out to tell people about the
program and not wait for people
to come to us.
Q. 4.

Number of faculty?

This is difficult to answer. We
have a basic staff of say forty
people who operate on various
levels.
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Q. 5.

What level?

Recruiting staff - academic advisors each has 100 students, personal and
academic program. Have our own
English program and math course and
people who develop new courses in
things such as sciences,
Q, 6.

Administrators involved?

Director
Associate Director
Assistant Director
Q. 7,

The cost over and above the regular program?

$571,000 per year. It is more expensive
because of the cost of extra counselors,
recruiters and development of new courses.
But we have never figured out how much.
Q. 8.

Can you recall when the idea was first articulated?

Who

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

In 1968, just before I came. I
had been in contact with the university, but I had only a small
role at this stage.
Q. 9.

Did the idea originate in more than one area?

Does not know.

Was not really here.

Q. 10. What kind of reception did it receive?
Reception was a token program (by
the powers). Now it is still a
token program, but a larger one.

With whom?
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Some faculty would like to see us
wiped out, and on the other hand
we have a lot of people for us.
Our faculty is reflective of society,
we have all types.
Many people feel that this should
be the Harvard of this area, others
feel it should serve the people of
the city. I personally feel that
it should serve these people. Program should be larger, no additional
budget since 1970. Good support,
especially from administration.
Problems in Faculty Senate.
Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university University had one percent of its
students who were Black. Sixties.
King's assassination - brought
conscience money. This is a stronghold for Black Panthers and S.D.S.
In the community Sixties, King's assassination, etc.
We are sitting in a very vulnerable
area. I had to go around campus all
the time and put out fires,
Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?

(Probe)

People who developed the program
were trying to respond to a problem.
A problem of not enough minority
students at Chicago Circle,
Q, 13.

How did this new program idea differ from the regular programs

of the university?
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Recruits, Admissions policy has
been changed for these students.
New courses have been developed
for these students. Special
counseling - personal and academic,
Q. 14. Does the university have a tradition of trying innovative
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
Depends, yes and no. Depends in
which areas and with whom you
are working. Administration
has been the least problem.
Q. 15.

Did the idea have a champion who was able to carry it through

its conceptualization to its initiation stage?

Who was it?

(How important was this person?)
Vice Chancellor and a member of the
State Board of Higher Education.
They were important for general
support.
Q. 16.

How was the idea effected by other universities?

was this information obtained?

(a) visit

(c) other
About six programs of this sort in
the state. What we did is not new
but is a little different. Much
contact with programs throughout
the state.
Chicago Circle needs to be more
innovative because it is more
crucial than the other programs
(because of where it is).

If so, how

(b) journal article
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Q. 17. Were any alternatives considered?

If so, what were they? Why

was the decision made to use the one chosen?
We always felt that what we really
needed was a college. This college
would do more than just bring in
students, A college which would
really show the high schools how
to do it.
Want to talk about student-curriculumteachers who go out into these areas.
A whole program.
Now we are doing a patch-up job.
Decided to do this program because
we took what we could get and made
out of it all we could,
Q, 18, How much time elapsed from the initial thought on the program
to the formalization of the program? What were the changes that took
place in the basic idea during this time? l-Jhy?
(Total time)
I don't know how long the acting
director worked, but I came here
one day and the next day I was in
the foreground. I began to plan
as I found time at night. I have
never had the luxury of sitting
back and reflecting (taking a
sabbatical and go off).
Q. 19. How did the move from the idea or concept to the planning for
the innovation occur?
We plan when we can get together,
like planning on a battle field
during a war. Too busy to sit
back and think about planning.
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Q. 20, Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Admissions was seen as a hindrance
but has now improved. Also academic
transfer study policy needed to be
changed. Addition of courses.
Q. 21, Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
Needed receptive people here at
this university; a staff who could
relate.
Administrative support
Some faculty
Departments, like math, English,
counseling center, etc.
Outside pressures, like West
Side Organization
Q. 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
There were so many it is difficult to
point to them. Biggest obstacle was
some of the faculty. A few will stay
the same no matter what. It is frustrating when your own faculty does
not see value of program.
Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they? What did they do?
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Director started developing program
from the first day of his work. The
Acting Director initiated the program
then hired the Director to put it together.
Q, 24. Was/Were
initiated?

this/these

For how long?

person/people active once the program was

Is/Are

he/they still active in the program?

Yes, since 1968. I am still at
Chicago Circle. My participation
is important and I am respected
by faculty. If I would leave a
lot of people would try to knock
the program out, I would have to
be replaced by someone who understands students and faculty,
Q. 25.

Was the final budget larger or smaller than the one which was

first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Budget is smaller than it should be.
We generate money for other departments. Because we exist, other
departments can get money that they
would not have i.e. drug programs,
G.E.D. programs, community programs,
education, recreation, minority recruiting for engineers.
Q. 26.

Describe the formal decision-making process followed for the

initiation of the program:
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
I was not really familiar with this.

(Probe for details)
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Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Have been involved on informal basis,
in many areas both on campus and off.
We have done a lot, although I feel
I have only had limited success,
Q. 28.

Did any one person/people take responsibility for championing

the process of the program through the decision-making processes?
Don't know before I was employed
at Chicago Circle.
Q. 29.

Was there any substantial support that was not inside the formal

decision-making group?
Community West Side Organizations
and other community organizations.
Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?

By

whom?
Was not here at that time.
Q. 31.

\<Jhat would you do differently if you were to start again?

It would not be a program, I would
make it a college. It started as
an experiment, but should have pushed
for the establishment of a college.
A college that would have been a real
advantage to the university.
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Q. 32, What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)
Decision was made because of outside
pressure. I did not think they would
hire me after the first interview.
There were really four programs
before I came which I developed into
one coordinated program.
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UNIVERSITY OF ILLINOIS/CHICAGO CIRCLE
Name of person being interviewed;
Dr, Robert Hess

Dr, George Giles

Title:
Assistant Vice Chancellor for
Academic Affairs

Associate Dean, College of
Education

Relationship to program;
Program reports to office of
Vice Chancellor

Q. 1.

Acting Director when program
was first initiated. Has involved in Upward Bound prograa,
therefore became interested in
minority students. He then
joined with other faculty to
try to put together something
on a college level.

Briefly explain the program - its goals and purposes:

Education Assistance Program.
As I see it their goals and purposes are:
1) Recruit into the university
students who might be described as
educationally disadvantaged, who
might not normally come to the
university. Hence is important
in regard to minority groups.
2) Once students enter, see that
they get counseling support that
they need. Counseling and remedial courses (although they are
not called remedial).
3) Serve as response to whole
campus by serving those students
who need counseling or tutoring.

To do whatever is necessary to
assure academic success of minority
students.
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Q. 2. Number of students?
More than 2,000 (about 2,800).

Fifty to sixty at first (first
year).

Q. 3, How do students enter program?
1) University recmitment of
students who might not qualify
under normal situations.

I don't know. It would be best
to ask the Director.

2) Continuing students.
3) Students who are referred
to program.
Q. 4. Number of faculty?
Have staff of about forty,
Q. 5. What level?
Two-thirds are lecturers. They
are not tenured and also serve
as counselors.
Q. 6.

Administrators involved?

Director, Associate Director,
Assistant Director, thirteen
professionals - responsibilities
include counseling, recruitment,
etc.
Q. 7. The cost over and above the regular program?
Cost is higher, but not sure.
1.5 million (more or less),
Q. 8.

Can you recall when the idea was first articulated? I^no

articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)
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In 1966. It is hard for me to
say who articulated it. It was
a topic of great concem in
Faculty Senate; also considerable administrative interest and
Board of Trustees, mayor also
expressed interest.

Difficult to say. Several
people who were concerned but
did not know what they wanted:
Faculty
Students, although not much
Administrators, outside
pressure
Many saw the need. I was asked
by the administration to write
a document for a program. To
expand on ideas of the group.

Q. 9,

Did the idea originate in more than one area?

When the campus was opened ten
years ago it was assumed that
the campus would have about
thirty-five percent black students. After two years there
were only two percent. Needed
program to fulfill purpose
(mission). Idea was right for
its time.

Yes, in many areas. Felt by
many; students, faculty,
aciministrators and at least
in English, math and counseling
departments.

Q. 10. What kind of reception did it receive?
Some faculty felt this as our
mission. Others might like idea
but were concerned about the
quality of student body. Reception was mixed by faculty.
Most administrators were supportive.

With whom?

Received a good response because the job was to get something rolling.

Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the university Obvious concem for more minority
students.

Emerging black pride. Search
for black identity - students
were putting themselves together. Problems on other Udversity of Illinois campus in
Urbana.
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In the community Most people in Chicago assumed
that the mission of the university would be to serve the
minorities because Chicago is
largely Black and working class.
Mayor wanted a program of this
sort but he did not push.

Riots - King's death, great
Chicago riots. I sat in ay
apartment and watched part of
the city bum.

Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?

(Probe)

Effort to respond to problem.

A lot of things were happening
at once. Maidy not enough
minority students; BlacJcs were
not coming to Chicago Cirde.

Q. 13. How did this new program idea differ from the regular programs
of the university?
1) Change of adhnissions requirements.

Although I have a generd idea
I would rather you ask the
present director.

2) Remedial courses and whether
they should receive credit for
these courses.
3) Special counseling and advisement for these students.
Q. 14. Does the university have a tradition of trying innovadve
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
I would say no, but this university has always responded to federal funding opportunities and this
has generated innovation.

Yes, University of Illinois is
over one hundred years old and
has a reputation of excellence,
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Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage? Who was it?
(How important was t d s person?)
No. Broad base administration
support and widespread facdty
support.

I was asked by the administration to fill this role. I
said I would only do it until
a new director codd be named.
>fy participation was important
because I knew how to talk to
the Deans and how to work with
sensitivities of admissions,
etc. In short, I was a well
experienced, respected facdty
member.
I am not Black and do not
identify well with black students, so I was never interested in taking the job for
a great period of time.

Q. 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
Yes, effected by situation at
Urbana which is embarrassed by
lack of black students. Since
Urbana and Chicago Circle combine
reporting they would/could make
Urbana campus look not as bad.

Yes, it was. At that time
other universities were doing
this sort of thing and the
federal government was funding
similiar programs at other
universities.
By visits to other campuses.

Q. 17. Were any altematives considered?

If so, what were they? Why

was the decision made to use the one chosen?
Cannot answer.

No, not really. Because this
was the only model presented.
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There really should have been
but time constraints, etc. d d
not allow. Decided to do this
because they had a need to get
something going.
Q. 18, How much time elapsed from the initial thought on the program
to the formalization of the program? What were the changes that took
place in the basic idea during this time? Why?
(Total time)
Task was one and one-half to two
years. Was more difficult than
we originally expected. Not just
a case of going out to high schools
and rounding up students. Had to
go to neighborhoods and homes and
talk to parents, talk to students
in comer drug stores and street
corners. Needed people who could
relate to subculture. First with
Blacks, added Latins, then native
Americans.

Only a few months, I started
my assignment in April and by
September we had a drector.
No, no real changes, it was
expanded a great deal. One
of the biggest jobs was recruitment of students.

Q. 19. How did the move from the idea or concept to the planning for
the innovation occur?
Idea was debated in Faculty Senate.
Administration appointed an acting
director who developed a proposal
and started the necessary planning.

Very rapid. Partly by nadng
an acting director and drafting
a proposal and partly with
arrival of new director.

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Needed to get Board of Regents to
change admissions standards. This
was seen as a hindrance. Two
things have happened to help programs of this sort. Higher percentage; twelve percent of freshman

There were rigidities in
policies of the university like
admissions standards that we d d
not feel we could overcome.
Many policy changes were needed
but I am not familiar with them.
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class and not ten percent are
allowed in under special arrangements. Also let in people who
have a degree from any high
school (not just students who
took college-prep courses).
Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
1) Administration.
2) Faculty, although not full
support.
3) Community (Mayor)
4) The '60's and its concem for
Blacks and minorities.
Started with soft money from state
and federal governments, but has
moved more and more to state funds.

1) Office of Vice Chancellor
for Academic Affairs.
2) Chairman of math.
3) Director, Student Counseling Service.
4) Dean of Facilities.
Social support of the times;
concem for the Blacks
(minorities in general).
Budget support from federd
and state governments.

Q, 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
Getting this type of student to
come to campus. Fighting off
faculty resistance. Some faculty
would like for money to go into
other projects.
Developed recruiting program.

Need for money and people who
can relate to these students.
Recrdted and hired staff.
Obtained federal grant.
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Q. 23. Was there a person or group of people who championed the
program initiation?

Who were they? What d d they do?

Associate Professor of Education
who was named the Acting Director
wrote the proposal

Q, 24, Was/Were
initiated?

this/these

For how long?

I championed the program idtiation, as Acting Director, Wrote
proposal and helped sell program to faculty and administration.

person/people active once the program was

Is/Are he/they still active in the program?

Only a short time because he
insisted that they hire a
minority member.

I was involved two years in
planning. Not very involved
now.

Q. 25. Was the final budget larger or smaller than the one wdch was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
They originally asked for more
money and did not get it. We
are cost conscious enough not
to get into a situation where
we would misjudge.

What was planned was close to
what we spent.

Q. 26. Describe the formal decision-making process followed for the
initiation of the program; Levels?
off on the project?

Those persons who needed to sign

Those persons who needed to be aware of, but d d

not have to officially sign off on the program?
Was not clear. Faculty felt that
the Faculty Senate should
approve, but others felt this
was not necessary. A good deal
was handled acininistratively.
Final budget was signed off by
university officials with

(Probe for detdls)

It is not a process wdch bad
to go to the Facdty Senate
or Board of Regents or State
Higher Education Board. I
submitted proposal to Vice
Chancellor and he presented
it in turn to the Chancellor
who okayed it.
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approval of Board of Regents.
Appointment of Director had
to be acted on by Vice Chancellor of Academic Affairs.
And since he was given academic rank, by the college
in w d c h he has rank.
Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
This is a commuters' campus which
does not allow for much informal
interaction. Acting Director
did touch bases with everyone deans, departments, etc. Not
really formal, and not really
informal.

I had several good friends with
whom I maintained close informal relationships: with
math department chairman,
counseling director. Vice
Chancellor,
This was very important. It
was not the idea of needng to
convince someone but the idea
that they were working together and needed to stay in
touch.

Q. 28.

Did any one person/people take responsibility for championing

the process of the program through the decision-making processes?
Chancellor's office carried the
budget/program originally reported to the Chancellor.
Q. 29.

I did as acting director,

Was there any substantial support that was not inside the foraal

decision-making group?
Don't know.

Some like West Side Orgadzation, but not many.
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Q. 30. What suggestions and addtions were dscussed and implemented
as the program advanced through the decision-making processes? By
whom?
None.

No.

Q. 31. What would you do differently if you were to start again?
1) Try to tie staff in with
regular faculty.

Need to get staff. It was a
hassle to get staff since we
needed to rob departments.

2) Defined that they would be
responsible for all programs
of tds sort. Latin Affairs,
Native American Affairs. Came
to be known as the program for
Blacks and new programs were
developed for other minorities.

Wish we could have had more
time for planning, Everytdng in this university
is done on a crisis basis.

3) I would have placed it
under the Office of Academic
Affairs.
4) Greater budget accountability.
5) Clearer job descriptions as
related to student counseling
loads.
6) Greater liaison with academic
units.
Q. 32. What have I left out?

(Anything I missed in order to under

stand how and why this program was idtiated?)
Student perspective. I would
love to know more about students' attitudes. I mentioned
that counseling and advisement
were important. Program was
strong in math and English and
weak in science related fields.
Having problem tying these

None.
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students into professional
schools. A major function of
the Educational Assistant Program is to educate the students
and their families as to the
opportunities available under
the Illinois State Scholarship
Commission. Because many came
from such poor homes, they would
not be able to come if they only
obtain tuition waivers. Still
only a very small percentage take
advantage of the program.
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SOUTHERN METHODIST UNIVERSITY

Name of person being interviewed:
Dr. Bill Leonard

Dr. Al Watson, Jr.

Title:
Professor of Electrical Engineering

Associate Professor of Mechadcal Engineering

Relationship to program:
Principal investigator of the
project.

Q. 1.

Pilot study, developed three
laboratory units.

Briefly explain the program - its goals and purposes:

Project in conjunction with Sloan
Foundation of New York.
Purpose - develop self-paced
undergraduate engineering laboratories.

Develop self-paced laboratories
for students in regular laboratory courses in engineering.
1) Overriding economic goal to
get professor out of the
laboratory and into prograa
planning and development.
2) To make maximT.mi use of aidmum equipment (to save money)
by using one set of eqdpment
at different times. (Usually
available 24 hours a day.)
3) More "hands on" tiae for
each student. Achieve better
laboratory instruction.

Q. 2.

Number of students:

About 20 students in four regular
undergraduate laboratories.

Twenty, about.
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Q. 3. How do students enter program?
Required courses for engineers.
(Two areas reqdred, one is
optional.)

Reqdred courses for engineers.

Q. 4. Number of faculty?
Four.

One, plus a graduate assistant
(for his three udts).

Q. 5. What level?
Two associate professors, two
full professors.

Associate professor, plus
graduate assistant.

Q. 6. Administrators involved?
One professor (full) wrote proposal and is now principal investigator.

One - principal investigator.

Q. 7. The cost over and above the regular program?
About $5,000 total cost per three
units. Cost about the same.

Cost about the same overall.
The gain is in better instruction.

Q. 8. Can you recall when the idea was first articulated? Who
articulated it?
(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

Originally in 1970-71 by the Dean
of Institute of Technology.

Q, 9.

Did the idea originate in more than one area'

1) Dean spent a lot of time
selling the idea to the faculty.
2)

Idea has been in engineering
literature for several years
(4 or 5). Dean was ccjncemed
about poor ratings in laboratory instructions by certification committee.

Sloan Foundation interests.

Many people were aware, but the
Dean is the one who articdated
it.
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Q. 10. What kind of reception did it receive?
Faculty tended to be threatened
by the concept (did not want to
be without a job) - on the other
hand they were happy of the
thought of being relieved from the
drudgery of teaching in the laboratory.

With whom?

Students - Excellent, written
responses were very positive.
Faculty - Interested and generd
acceptance. Some were concerned
that they would have to work
harder.
Administration - Solidly behind
it, because of economic factors.

Q. 11. What was the existing social situation at the time of the conceptualization of the idea?
In the udversity Economic - concem to make faculty
more productive.

No, not really, but students
wanted to do experiments, not
just watch them.

In the community SMU attracts a lot of students
in the area from industry and
self-paced laboratories would
make it easier for them to take
courses.
Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?
Combination - need for improvement of undergraduate laboratories. They are weak.
Q. 13.

(Probe)
Both - because of weakness of
undergraduate laboratories,
poor marks.

How did this new program idea differ from the regdar programs

of the university?
Self-paced - time constraints
were eliminated. Allows student
to work at his own pace. Students
can go back and study or review
a unit at any time.

Self-paced
experiment,
equipment.

maximum "hands on"
Better use of
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Q. 14.

Does the u d v e r s i t y have a t r a d i t i o n of trying innovative

programs?
(Was tds a result of other programs?)
(Did this help bring about new programs?)
Yes. Therefore it makes this
type of approach easier.

No. This is a small crack in
the wall. Maybe some other
things can happen.

Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage? Who was it?
(How important was this person?)
Yes, Dean and Dr. Leonard - two
highly respected professors. They
were very important.

Yes, Dean. Very important at
the time he was Dean of the
Institute. Academirally strong.

Q. 16. How was the idea effected by other udversities?
was this information obtained?

(a) visit

If so, how

(b) journal artide

(c) other
No.

To a certain extent, knew what
a few universities were doing
by reading journals. Studed
medical scJiools in area (who
were doing sometdng similar).

Q. 17. Were any altematives considered?

If so, what were they? Why

was the decision made to use the one chosen?
Yes. Other types of equipment
but decided to go with the most
simple (cost-wise) and it has
turned out to be very effective.
Chose audio tapes to keep cost
down.

Other equipment was considered
(like television) but we felt
that it was not of the quality
that they wanted. We are
interested in moving into television later.

Another alternative would be to
leave it like it is or have more
professors.

The decision was made to do this
one because it was the most
logical next step (economically)
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Q. 18. How much time elapsed from the initial thought on the program
to the formalization of the program?

What were the changes that took

place in the basic idea during this time?

Why?

(Total time)
Three years. No basic changes "not really."

Q. 19.

Two months for his three u d t s along with his laboratory
assistant. No great changes in
idea. Natural evolution of what
they were doing.

How did the move from the idea or concept to the planning for

the innovation occur?
March, 1974, proposal written.
June, 1974, started program.

Dr. Watson (Associate Professor
of Mechanicd Engineering) spent
two summer months with laboratory assistant preparing the
experiments.
Professors at SMU work on d n e
month contracts. I was hired
for two summer months to develop
program.

Q. 20. Were the policies of the university seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
Neither. No real problems. It
was not necessary to change policy,

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?

Nothing to do with policy. Some
minor policies like purchasing,
etc. were a help, plus use of
physical plant personnel.

250

1) Dean.

1) Money - Sloan Foundation
grant to take time off to
develop laboratory materials.

2) Faculty - Dr. Leonard, several
other faculty members were
interested
a. Dr. Watson
b. Dr. Ginburg
3)

2) Dean, although he left.
3) Dr. Leonard, principd investigator.

Sloan Foundation.

Q. 22. What was perceived as being the greatest obstade to overcome'
What was done about it?
Faculty attitudes (still overcoming them). Started experimental projects to change
attitudes.

Don't know.

Q. 23. Was there a person or group of people who cJiampioned the
program initiation?

Who were they?

Dean left before it started
and left it in the hands of
the principal investigator who
was a professor of engineering.

Yes. Dr. Leonard, Professor of
Electrical Engineering, wrote
the proposal.

Q. 24. Was/Were
initiated?

this/these

For how long?

What did they do?

person/people active once the program was

Is/Are

he/they still active in the program?

Moderately, by controlling funds.
Still involved - has written
new proposal to extend into a
two year program.

Was not active. Professor of
Engineering picked it up. He
is the motivator - "bean
counter.

Q. 25. Was the final budget larger or smaller than the one w d c h was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Used this as guidelines $250,000.
This falls short of overall cost
because it does not include equipment, etc. (used mostly for salary).
But approximately the same was spent
that was asked for.

Same - I developed budget and
then spent the money so it was
the same,
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Q. 26. Describe the formal decision-making process followed for the
initiation of the program;
off on the project?

Levels?

Those persons who needed to sign

Those persons who needed to be aware of, but did

not have to officially sign off on the program?
Office of Development and Research
Dean
Several Vice Presidents
Provost

(Probe for details)

Dean
Office of Research and Grants
Up line through Vice President Provost

Q. 27. What informal decision-making processes were occurring?

Define

informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Many - with faculty and people
like the Provost. Discussions
with the Provost and other administrators were both formal and
informal, and at times cannot be
separated. Really was an attempt
to educate or inform the Provost.

Did not reqdre okay by department members. What he does in
the course is his own business,
so he d d his three udts on
his own.

Q. 28. Did any one person/people take responsibility for championing
the process of the program through the decision-making processes?
Dr. Leonard (Engineering Professor)
along with Associate Dean of
Engineering. Associate Dean for
Development in Institute.

Dr. Leonard, Engineering Professor,

Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
JJQ

Sloan Foundation, For planning physical plant and purchasing
department.

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes?
whom?
None.

^

None.

By
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Q. 31. What would you do differently if you were to start again?
No real changes although he would
have picked one other project out
of the three.
Q. 32. What have I left out?

O d y a few small details such as
change check-in and outs.
Basicdly it was well planned.
I would re-do audio cassettes.

(Anything I missed in order to under-

stand how and why this program was initiated?)
Upgrade undergraduate engineering
program. Build up laboratories.
Provide flexibility.
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NORTHWESTERN UNIVERSITY
Name of person being interviewed
Dr. Gordon

Dr, David Epperson

Title:
Professor of Journalism

Professor of Education and
Urban Studies

Relationship to program:
As a faculty member in the program. Member of core faculty
from the first year of the program.

Q. 1.

First director of the program.
Originator of the concept.

Briefly explain the program - its goals and purposes:

First and foremost - to get students into more informal contact
with faculty and vice-versa.
Develop a situation where some
learning is going on outside the
classroom. To blend the classroom and the living situation.
Focus on urban affairs by bringing
people of different disciplines
together. Idea was at first
directed toward students but it
has worked out to be just as
advantageous to the faculty
(especially the interdisciplinary part).

Concept got modified by reality.
What we were trying to do was
bring a closer linkage between
action and reflection by helping
students to see the ways that
the theories and conceptual
schemes finally get intact and
to how decisions are made in
real life, particularly in the
balance of injustice and creation
of greater equality of opportunity. Concept emerged at time
of student protest.
In my own mind, the concept goes
back another decade because I
was concerned with bringing
relevant solutions to problems
of the social order, and I have
been concerned as to how the
universities resources could be
used to heighten awareness of
students to these problems. In
most circumstances students have
had little or no bearing on real
life problems.
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Q. 2. Number of students?
Thirty-five who live in. About
sixty nonresident of whom forty
may come around for the activities.

About a dozen.

Q. 3, How do students enter program?
Self-selection. At first there was
some screening but none now. Students only have to show an interest.

Self-chosen - in some ways
selected, invited at ramdcna,
students from throughout the
university. Mainly the radcal
students joined at first.

Q. 4. Number of faculty?
This year, four involved centrally.
Twelve others marginally involved
in one way or another.

Four full time, several others
part-time.

Q. 5. What level?
Two are tenured. Two are
assistant professors. I got
tenure while I was in the program.
Q. 6.

Two tenured, two assistant
professors.

Administrators involved?

Two faculty members administrate
the program.

Two faculty members serve as
administrators.

Q. 7. The cost over and above the regular program?
Cost is higher. We are being
supported at a larger sum than
any others because it is an
experiment and we have a program that is expensive. Draws
from all schools on campus.
Needed financial support from
Urban Center.
Q. 8.

It is higher,

Can you recall when the idea was first articulated? Vho

articulated it?
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(Was it an idea that many people were aware of but could not or had
not articulated?)

(Probe for details)

It goes back beyond the time when
I was involved. It started with
talk about a Chicago outpost.
Some student demand but it was
not overwhelmingly. End of
'60's plans begun to be made.

Q. 9.

I took the idea of Northwestem
in the city to a seminar group
where we developed the idea and
wrote a draft. My imediate
boss was Director of Urban
Affairs who became Vice President of Academic Affairs. This
helped a lot in that ny boss
was already aware of t M s program and in favor of putting
it in action. President gave
an informal okay to go ahead.

Did the idea originate in more than one area?

Don't know how widespread it was.
But I suspect that it was not.

No, just a handfd of students
and a small number of faculty.

Q. 10. What kind of reception did it receive? With whom?
Well received by administration
because it was politically
expedient even if they were
not interested. One of the
main academic people came from
a program of this sort, so he
was very positive.

President was not opposed, He
was cautiously supportive.
Faculty and students were jxist
not aware. Some students
seemed to really like it. Vice
President for Acadedc Affairs,
very favorable.

Q. 11. IThat was the existing social situation at the time of the conceptualization of the idea?
In the university In the '60's student concern for
mankind. Northwestem University
had no real problems. The student government president was
very strong and kept problems
at Northwestern to a minimum.
All were concerned about better
communication.

Sixties - strike at the udversity. Changing university
aciministration, new President
and Academic Vice President.
The new regime was receptive
to change.
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In the commudty Some, because of a general thrust.
But we must be careful that this
is not over done.

Sixties. Nationwide concem for
relevance. Felt that commudties
would be more receptive to stnident participation at that time.
If the students could develop
the skills they would be happy
to xise them.

Q. 12. Was the idea a response to a problem or an effort to add to an
existing strength of the university?

(Probe)

There was one residential college
already, so this was an addition
to an existing strength.
In part, a response to problems
in that students were demanding
more for their money.

It was a new response. The u d versity had not participated in
this kind of action oriented
education except in vocationd
training,

Q. 13. How did this new program idea differ from the regdar programs
of the university?
Part of the idea of several
residential colleges, but all of
these programs are an attempt
to do things differently.

Real life experience, to
parallel the classroom experience,

Q. 14. Does the university have a tradition of trying innovative
programs?
(Was this a result of other programs?)
(Did this help bring about new programs?)
Some, certainly, but I am no expert
in that area. Departments have
done some things, but university
is not a wildly innovative university.

No, Since then we have done a
lot more,
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Q. 15. Did the idea have a champion who was able to carry it through
its conceptualization to its initiation stage? Who was it?
(How important was this person?)
Yes, David Epperson, Professor
of Education, and beyond that
Ray Mack, the new Provost who
is very willing to move into
new things. One of new wave.
This plus an increasingly
changing student body.

Yes, a professor of education
(person being interviewed). Of
course this was important, the
program would probably not have
worked if I had not been involved. The Vice President of
Acadeidc Affairs sdd that if
I would be the first administrator, then he wodd okay it,
If not, no.

Q. 16. How was the idea effected by other universities?
was this information obtained?

(a) visit

If so, how

(b) journal article

(c) other
In planning process we were made
aware of what was going on at
other universities. Brought in
consultant from California.

Yes, we did. In the planning of
the program a consdtant was invited to the campus. Two programs were easier to get going
at once. Consultant, author of
a book on cluster colleges, -made
several suggestions: needed
their own faculty at least in
part; needed own budget at least
in part and needed to have the
power to establish their own
courses.

Q. 17. Were any altematives considered?

If so, what were they? Why

was the decision made to use the one chosen?
The biggest one was whether it would
be self-contained - students would
eat together with professors, etc.
Did not turn out as possible. Has
not been practical to do this.
There were some other alternatives

Yes. At the sane time another
group across campus was suggesting a resident progran. It
was joined with this program.
One alternative considered was
not to have resident program -
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but I cannot recall them. This
was chosen because it was most
practical and most economically
feasible,

o d y urban program. Vice President was the one who decided
that we would not have budget
and own faculty. Partly because
of lack of budget plus pdlosophical reasons. He personally
assured us that facdty involved
would get rewarded,

Q, 18. How much time elapsed from the initial thought on the program
to the formalization of the program? What were the changes that took
place in the basic idea during this time? Why?
(Total time)
Serious planning was under a year.
Began in Fall of '71 and by May
they were taking applications.
Committee was an ad hoc committee
who answered only to the Vice
President. Made the process
faster but not especially better.
If they would have gone through
several departments and deans,
it would probably be smoother
now.

He had been thinking of some
type of program for over ten
years. At Northwestem campus
from the time of serious d s cussion - about 18 to 24
months. Once decision was made
to go with resident colleges,
progress was very rapid.

Q. 19. How did the move from the idea or concept to the plandng for
the innovation occur?
By naming the ad hoc committee
in the Fall of 1971.

Planning started with appointment of the Faculty Committee,
which included students. I
was the Chairman.

Q. 20. Were the policies of the udversity seen as a hindrance or an
advantage by those interested in initiation of the program?
(Was it necessary to change policy?)
The only problem with policy we
had was who was going to reward
the faculty who participated.

Policies having to do with rank
and pay were a hindrance.
Policies of laissez faire
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This has not been solved as of
t d s date. We were aware of
the power groups and had to be
careful not to step on any toes.
Policies were not really important
Aside from some small policy
changes like food services, none
were needed. Vice President bent
some policies in order for us to
do as we wanted. Found it
easier to deal with big university policies than with the small
ones like food services. The
people at the top are easier to
deal with than the people at
lower levels.

academic anarchy wdch has been
a long standing tradtion at
Northwestem was an advantage
to the process, Facdty does
not interfere with other facdty
members who are interested in
doing something different. So
faculty resistance at d l .

Q. 21. Where did support come from?
(human support)
(social situation support)
(material support - budget)
Which three were the most critical?
Vice President of Academic Affairs,
faculty, Dave Epperson and other
faculty.
Director of Center of Urban Affairs
made budget available.
Some student support, but not
widespread.
Social situation support concerns
for urban affairs and more studentfaculty contact.

Total support from the Vice President of Academic Affairs, -.-ho
carried it to the President.
Gave money, about one h d f for
all resident colleges to tds one.
Director of Urban Affdrs Center,
with money and his backing.
Gave material and persond
support.
Associate Director of Urban
Affairs who would obtain resources and share d s contacts
in commudty.

Q. 22. What was perceived as being the greatest obstacle to overcome?
What was done about it?
Not really anything except the
indecision of the aciministration.

Two major obstacles wdch remain
to date;
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The Vice President of Academic
Affairs took care of this,

1) Because the departments have
major claim to faculty time,
this program turns out to be
an add on, not a release time.
2) Students had similiar problems because their m d n
loyalties were also to their
major field of study - to
curriculum.

Q, 23. Was there a person or group of people who championed the
program initiation?

Who were they? What did they do?

Dr. Dave Epperson, Professor of
Education, developed program
and was the first Master,

Q. 24. Was/Were
initiated?

this/these

For how long?

Dr, Epperson, Professor of
Education, developed concept,
planned the program and was
the first Master.

person/people active once the program was

Is/Are he/they still active in the program?

Dr. Epperson was the first Master
of the program and served for two
years. He has pulled out of it
this year.

Yes, one year in planning and
two years as the Master of the
program. Not currently involved except I am supervising
its evaluation.

Ad hoc committee, some have stayed
involved, some have moved on. Most
faculty are still involved in some
sense.
Q. 25. Was the final budget larger or smaller than the one which was
first considered?

(This is an attempt to find out a "ball park" figure

of just how good was your guess as to cost.)
Does not recall. Cost is about
the same as we had expected but
fewer students involved.

Turned out to cost about what
I had expected it would cost.
However, if the program would
have been what I wanted it to
be it would have not cost any
more but it would have required taking some slots from
departments and moving them to
this program. This would not
have effected total cost for
the udversity.

261
Q. 26. Describe the formal decision-making process followed for the
initiation of the program; Levels?
off on the project?

Those persons who needed to sign

Those persons who needed to be aware of, but d d

not have to officially sign off on the program?
Ad hoc committee - the only other
step was to get approval from the
university administration.
Some small changes with food
services.
Field study has been expanded.
No idea about the President's
role. I am sure he was in on
some of the administrative
decision-making.

(Probe for details)

Concept was adopted by Faculty
Senate in the receipt of report
from imdergraduate comdttee.
President and Vice President of
Academic Affairs then felt they
had mandate. Four involved in
the endorsement:
1) One was me (Professor of
Education).
2) a. Director of Center for
Urban Affairs, who gave
money,
b. key Department Cnairmen, Deans.
3) Vice President of Academic
Affairs, and Dean of Students ,
4) President.

-g? r-efime
Q. 27, What informal decision-making processes were occurrin
informal - (basketball game - party)
(Of informal and formal, which were most critical?)
Some informal conversations with
faculty and students. t-Jhen consultant came in there was an
open meeting where anyone who
was interested could come. About
fifty came.

Informal network is more important than the formd one.
My relationship with the Director
of Urban Center who became Vice
President for Academic Affdrs
and our contacts with the President were mostly infortsal and
were most important. There vas
a history of persond relationships with key people.
Informal contacts were more important than formal. These
people had confidence in the
Vice President for Academic
Affairs and if he vas for it,
it must be alright.

Q. 28. Did any one person/people take responsibility for championing
the process of the program through the decision-making processes?
Dr, Dave Epperson, Professor of
Education, met with all officials.

Dr. Dave Epperson, first Master
and the Vice President,

Q. 29. Was there any substantial support that was not inside the formal
decision-making group?
Don't recall any.

No.

Q. 30. What suggestions and additions were discussed and implemented
as the program advanced through the decision-making processes? By
whom?
Changes from committee suggestions
were few.

Addition of the resident college
idea, during this time there
was a movement on part of students to assure a heavy participation by students in decisionmaking .

Q, 31, What would you do differently if you were to start again?
Slightly stronger effort on eating
arrangements. More concerned
than we were about problems of
the associate members. I don t
know if there is an easy answer
to how do you get people to take
part.

I wodd insist to adhering to
consultants advice. I had the
following situation: After investing myself for several
months in a program I was told
I codd have part of what I
wanted but not all. Do I then
give it up or take what is only
partly what I wanted, and hope
I can add more later. I wodd
now insist upon my own budget
and an opportudty to have my
own core facdty. I would define college's mission and
style in a much more restricted
way.
We attracted people who were
dissatisfied with the status

263
quo but these people had d f ferent ideas as to what to do
and these concepts were not
always compatible. People
were too diverse. Define mode
of operation - cannot serve d l
the needs of d l the people,
Q. 32. What have I left out?

(Anything I missed in order to under-

stand how and why this program was initiated?)
How much structure do you provide,
how much is overdoing? There was
a second year let down, several
people reacted negatively to students working on doctoral dissertations. There was too much staff
the second year. We don't have much
data, but I am convinced that we need
more graduate students in the house.
Hope to have several graduate students
live in next year.

