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CHAPTER I 

THE PROBLEM 

Each year colleges and universities open their 

doors to a new, fresh, and vibrant group of entering fresh

men students, many coming from diverse family backgrounds, 

and each coming to the institution of higher learning for 

his own reasons. Some will eventually leave as successful 

graduates, but it is to the freshman who leaves of his own 

choice before the completion of the first nine weeks of 

school to whom this report directs its attention. More 

specifically, the family of orientation and the environmen

tal factors of his background will influence his initial 

success or failure. This will constitute the major focus 

of the investigation. Much attention has been directed to

ward the family and its influence upon the individual members 

in a variety of situations. It is with awareness of this 

fact that the influence of the family upon the newly inde

pendent individual who is leaving home to attend college 

for the first time will be evaluated. 

Student success in college has been the subject of 

much investigation in recent years. This seems particularly 



justified when one realizes that the nation's future will 

be shaped by the students of today. It was this topic that 

the late President Kennedy directed his attention to in his 

August 1, 1963 new conference. Regarding the nationwide 

dropout rate, he asked all American parents to urge their 

children to go back to school in September and to assist 

them in every way possible to stay there (Hackman and Dy-

singer, 1970). 

Early research on college dropouts was directed 

mostly toward the socioeconomic backgrounds of the students; 

more recently, however, as higher education has become more 

universally important, institutions have begun to investi

gate other reasons for attrition. As a result of this con

cern, there has been a broader consideration of how the in

stitution can better serve the student (Schmid and Reed, 

1966). In one study Johnson (1954) concluded that it is of 

fundamental importance that a college fulfill the many needs 

of its students. The most valid criterion of its success 

in this direction is the tendency for the students to remain 

in the institution. Yet, every year a significant number 

of young Americans discover that the college environment is 

not as they had imagined it would be (Strom, 1964). These 

students indicate that neither their professors nor their 

curricular experiences seem to relate to who they are, what 

they have, or what they can do (Strom, 1964 and Reed, 1968). 

Among possible solutions suggested to help solve 



these critical student problems is the establishment of 

a program during the first semester to help the student 

adjust to his new environment by assisting him in making 

academic, financial, personal, and social decisions (John

son, 1954). This would provide the institution with a 

vehicle by which the student can be offered reassurance 

and support as a type of substitute for what the family has 

done prior to his departure from home. The program would 

be most effective for the prospective dropout student as 

tends to be more dependent than those who remain in college 

(Astin, 1964). 

The need for finding solutions to the problems of 

the unsuccessful student become acutely evident, especially 

when one realizes how large the dropout rate is. In a 1969 

study it was reported that less than half of the students 

who enter college complete a degree in four years and 28 

per cent withdraw during the freshman year (Hannah, 1969). 

Hannah also concluded in his investigation that the first 

thoughts of leaving occurred before initial enrollment for 

20 per cent of those who withdrew during the first year. 

Alexander Astin (1964) further verified the proportion of 

dropouts by stating that no more than a third of the stu

dents who enter college will complete the baccalaureate 

degree with the highest rate of dropout occurring during 

the first year. Chase (1970) stated that by the close of 

the junior year half of the students who began three years 



before as freshmen will have dropped out of the class. Ross-

man (1970) indicated that the saddest aspect is that a siz

able proportion, about 10 per cent of an entering class of 

very capable students, are lost to college forever. 

In addition to the literature which indicates a 

changing rate of dropout, Robert Strom's research (1964) 

showed that the concept of the dropout, itself, has changed. 

Until recently there was no public cause for concern about 

whether a dropout would constitute a social liability. To

day, however, drastic changes have occurred in the econ

omy of the occupational structure of the nation. Strom be

lieves the problem is not more dropouts today, but that 

there is a smaller demand for them than ever before. There 

no longer is the absorptive quality in the work force to 

take care of the mistakes made by the individual within the 

educational system. He emphasizes this problem emphatic

ally since less education accompanies a decrease in job 

opportunity. During this decade the number of workers under 

age twenty-five will increase by at least 4 5 per cent. Thus, 

it is understandable that of the approximate 700,000 drop

outs each year, the jobs for which they are suited are 

rapidly vanishing. 

The high rates of attrition are costly to society 

and to colleges and universities. The most profound effects 

of withdrawal, however, are on the students themselves, 

since withdrawal represents a highly impactful renunciation 



of a decision which involves substantial levels of per

sonal and economic commitment (Hardman and Dysinger, 1970). 

Environmental Factors Influencing 
Withdrawal from College 

Research has revealed that college dropouts come 

from lower socioeconomic backgrounds, have lower ranks in 

high school, are planning to get lower degrees, and apply 

for relatively fewer scholarships (Astin, 1964). 

Knowing that the individual with desire can ac

complish much, it can be assumed that students can survive 

through all but the most serious difficulties. If commit

ment is low, however, the problems often encountered by 

students early in their college careers can provide suf

ficient reason or even an excuse for withdrawal. The stu

dent's home may be a factor in determining his reaction 

to the freshman adjustment period. Hackman's findings in

dicate that when the parents believe the student will per

form well in college, there is a stronger measured commit

ment of the student. Shoffner and Klemer (197 3) believe 

that it is the parent's responsibility to assure the student 

that it is realistically possible for him to achieve com

pletion of college. Thus, research has given new credence 

and validation to the old maxim: "To enlarge what a man can 

do, you must first enlarge what he thinks he can do." This 

is largely a function of the family of orientation. 



since parents serve as role models for their chil

dren, it might be anticipated that many aspects of the 

parent-child relationship would be associated with the 

child's eventual level of academic attainment. Anderson, 

Mawby, and Miller (1965) indicate that parental self ap

praisals may provide for children a "looking glass" by 

which they form their concepts of themselves. This re

search gives cause to view the parents as significant in

dividuals affecting the student's eventual withdrawal from 

or completion of college. 

In a study reported by Savicki, Schumer, and Stand-

field (19 70) concerning the role orientation of the student 

and its relationship to successful education persistance, 

the findings revealed that as role orientation within the 

family becomes more ritualistic, the student's dependency 

on his parents increases. In these cases where roles were 

more rigid and dependence on parents was higher, there was 

a greater probability of student success in college. The 

students who received more parental support for their voca

tional striving tended to be more cautious in that they 

could less afford to endanger this support. Dropouts may 

voluntarily break these approved patterns as a form of 

deviance (Nichols, Mumaw, Paynter, Plonk, and Price, 1970). 

The literature on college dropouts also reports on 

nonfamily environmental factors which relate to student fail

ure in education endeavors. Research indicates that the 



dropout participated in fewer secondary school activi

ties than the persistent student and had a lower first 

semester college grade point average (Lins, 1954). Many 

college freshmen participated in social organizations which 

helped them to form small groups involving positive rela

tionships that enhanced their adaptation to college. Iffert 

C19 58) reported in his study that of 2,000 graduating stu

dents, 52 per cent were members of social fraternities. 

The Schmid and Reed (1966) research concluded that the aca

demic load taken by freshmen was a significant variable as 

well, and had a definite relationship with the student's 

success. It was noted that dropouts tended to carry about 

five semester hours less than students who re-enrolled. 

Since some freshmen students were found to have a 

preconceptualized hesitancy about their ability to succeed 

in college. Slater (1957) hypothesized that students with 

more vocational interest and ambitions persistently tend 

to apply themselves and become more satisfied with school 

work. 

Personality Factors Influencing 
Withdrawal b'rom colJ.ege 

William Hannah (1969) concluded that there were 

personality and emotional differences between the persistent 

student and the dropout. He found the withdrawals to have 

less settled personalities with a restless unpredictable 
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spirit. They tended to think deeply, acting on feeling 

rather than measured consequences, and to be anxious about 

their environment and themselves. Also, the persisting 

college student was found to adhere to conformity and ac

cept authority with a definite conceptualized goal and a 

desire for achievement of this goal. 

In a study conducted at the University of California, 

the entering freshmen students were given the School and 

College Ability Test as well as the Omnibus Personality 

Inventory. After completion of the first year, the re

searcher compared the tests of those who withdrew with those 

who remained in school. The results indicated that the 

persisting students had higher verbal ability and were more 

intellectually orientated. In addition, Rossman (1970) 

found that voluntary withdrawals were more hostile and 

tended to be more maladjusted and less interested in schol

arly activities than the successful persisters. It was 

concluded that the students who persisted at Berkeley were 

more conventional and submissive to authority than students 

who had withdrawn. It was also indicated that the voluntary 

v/ithdrawers tended to be more sophisticated and complex than 

the persisters, with a broader range of interest and a less 

definite array of future plans. Rossman (1970) has said 

that many freshmen with high ideals and interests in intel

lectual matters are among the earliest to withdraw. It 

appears, then, that the entering freshman student most 



likely to remain in college, among other things, is able to 

accept authority, has moderate intelligence, and traditional 

parents. A review of the literature suggests that there 

are many factors which seem to relate to the success or 

failure a person experiences in college. Family variables, 

in particular, have been alluded to, but there is an ab

sence of research related to the interpersonal factors which 

affect a student's educational attainments. It is this area 

of study which constitutes the focus of the current inves

tigation . 

Purpose of the Study 

The purpose of the study was to determine how spec

ified variables related to family and peer involvement af

fect the tendency to remain in or drop out of college. 

It is through these variables (i.e., the dating 

relationship, the student's feelings about college at the 

time of entrance, the amount of attachment between the stu

dent and his family, his birth order, the support of his 

parents, and his life values) that this researcher attempted 

to gain insight into significant factors which distinguish 

between the persisting and the withdrawing student. 



CHAPTER II 

CONCEPTUAL FRAMEWORK 

Within the internal structure of the family, the 

child and parents operate in an area of dynamic, changing 

interactional roles. The current research is based upon 

the assumption that these roles are goal orientated. The 

family is viewed as a unity of interacting persons, each 

occupying a position to which a number of roles are assigned. 

How the individual fulfills these roles, according to the 

expectations of others, will be determined by the positive 

or negative sanctions he receives in response to his be

havior patterns. Thus, the individual perceives norms or 

role expectations which are held individually or collec

tively by family members and other significant persons with 

whom he interacts. 

In each new situation the individual encounters, he 

is confronted with a new set of role expectations to which 

he must respond. This is true of the entering freshman stu

dent who is leaving home to begin college. In addition, he 

presents a new and different self with new goals. Zachry 

states: 

10 



11 

. . . at all stages of emotional growth the 
young person seeks to attain status as a less 
immature person; this striving is an important 
factor in his development from infancy onward . . . 
(1932, p. 98). 

College students find themselves at a critical transition 

point moving toward greater independence from family and 

creating a new self to be presented in the image of an 

adult. 

In any new situation, adjustments of some type are 

usually required. This will likely be the case for both 

the student and his family as they define roles to be played 

in the college environment. Conkin states: 

. . . a full consideration of all factors in
volved in the course of normal adolescent 
emancipation reveals that there is a parallel 
change in the habits and attitudes of the parent 
as well (1935, p. 114). 

The transition to college is virtually the continuance of 

moving from adolescence to adulthood. Again, with this 

new situation also comes a readjustment of the self-concept 

soaring from adolescence to the internalization of the adult 

role. 

The individual gains insight into his new role and 

how to adapt through significant models. In a primary posi

tion among these models are parents and other family members 

Schoffner and Klemer (1973) state that parents serve as role 

models, affecting children's interests and achievement, and 

providing the developmental environment in which they grow. 

Our society is remarkable in the extent to which it concen-
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trates the scoialization of the child in the nuclear 

family (Slater, 1957). Thus, the family functions as the 

primary group in defining the child's universe of experience 

by providing significant models with which the youth can 

identify (Burchinal, 1961; Jacabsen, 1971; Coombs and Davis, 

1966). Anderson, Mawby, and Miller explain: 

. . . to be successful, one's behavior, based 
on self-expectations, has to achieve some degree 
of consistency with the expectations of parents 
and other family members, peer groups, teachers, 
and others who are in control of his entry into the 
adult world (1959, p. 10). 

Slater (1957) and Spiegal (1957) state that the 

internalization of parental values occurs to the degree that 

the nuturance, discipline, and reward come from the same 

source. Frye (1957) indicates that a child is rewarded for 

achievement, particularly by the mother, when she provides 

love and nurturance. Parsons (1955) and Emmerick (1962) 

believe much the same, stating that in most instances the 

mother figure is more permissive and supportative while the 

father is more denying and demanding. It is interesting to 

note, also, that one study indicated boys to be more sus

ceptible than girls to this parental influence (Walter and 

Stinnett, 1971). 

By the process of punishment and reward or accep

tance and rejection, the child develops his concept of ap

propriate role behavior and motivation for achievement of 

his objectives. In a review of motives and roles Hoffman 
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and Hoffman cite the following: 

. . . it is the basic parental attitudes 
toward the child rather than specific parental 
techniques which shape the need and motives 
late given expression in adolescent and adult 
life (1966, p. 421). 

It would seem, therefore, that if the value of educational 

achievement has been established by the family of orienta

tion, the adjustment for the freshman student will be con

ceptualized as a natural and expected process. For his ef

forts, the student will receive positive sanctions. How

ever, if the parents do not view education as a worthwhile 

goal for achievement, then the student will be less inclined 

to persist and there would be no significant punishment 

forthcoming from the parents. 

One of the best indicators of whether or not parents 

value education is the extent to which they, themselves, 

pursued educational endeavors. It might be speculated that 

the higher the parents' educational attainment, the greater 

the likelihood that their child would persist in his own 

college career. Accordingly, it may be anticipated that 

students who experience success in college have a higher 

degree of support from their parents than those who withdraw 

early in their freshman year. 

The degree to which parents have control over a 

child is a significant matter for consideration also. Re

search reveals, however, that parents tend to exert more 

control over some children than others. Birth order appears 
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to be a leading variable which predicts the nature of the 

parent-child relationship. It was found to be especially 

significant among the first born children. Compared with 

later born children, the first borns are more adult ori

entated, more traditional, and more likely to internalize 

parental aspirations concerning education and occupational 

achievement (McArthur, 1965; Altus, 1965; Kammeyer, 1966). 

Harris (1964) also explained the role analysis of 

the first born child in relation to later born children, 

suggesting a contrast or orientation by birth order. One 

major factor differentiating Harris' claims is that parents 

require and stimulate greater cognitive stretch on the part 

of their first born. Having no generational peers to medi

ate between the adult and the child's world, first borns 

develop greater role orientation and an early ability to 

perceive the world in more complex terms. This appears to 

be especially true of the eldest male child. He is expected 

to turn outward, to develop a self image as "the one who 

must make his mark on the world," not merely for his own 

sake, but for his family's (Rossi, 1965). As a consequence, 

in terms of his schooling, he is orientated positively to 

educational achievement. 

In one study regarding first born females, however, 

Kammeyer (1966) contends that they constitute "the conserva

tors of tradition." First born women, he maintains, are 

more likely to hold a traditional orientation toward the 



15 

female role, to have traditional beliefs about the female 

personality traits, and to indicate they might marry before 

completion of their college education. 

It can be predicted for the first born child that 

there is a value internalization process which will be a 

significant factor determining his need to achieve. Al

though some of the evidence is inconclusive, it appears 

that first born children tend to be the achievers and, con

sequently more apt to remain in school. 

From all indications, it appears that the attitudes 

held by parents have a significant bearing on the child's 

goals, aspirations, and possibly his life career or occupa

tion. Research does suggest that parent-child relationships 

do influence the occupational choices of the child as this 

is strongly affected by identification with parents and 

their life roles (Strahl, 1967). Thus, through their own 

career orientation parents provide guidance which helps a 

child prepare for the future. Shoffner and Klemer (197 3) 

suggest that this is the most important and significant 

model from which the child gains his career orientation. 

Therefore, one might expect parental values to be internal

ized and that behavior would be geared to pursue these 

values. On the other hand, if heavy parental influence cre

ates much pressure on the student, he may be passing through 

the educational experience without any clearly defined goals 

of his own. 
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Research compiled by Victor Savicki (19 70) re

veals that the persistent student is interested in learn

ing about people, sees college as a means to an occupational 

goal, is studious and likes new ideas, and is moderately 

tied to home. Savicki, Schumer, and Standfield (1970) in

dicate that the more ritualistic the orientation of the 

family, the more strongly the students are entangled v/ithin 

the network. Within this network if the parent-child re

lationship is close or the amount of attachment is great 

it would seem that the parents would desire that the student 

attend a university at a relatively close distance to home. 

If this relationship of close attachment is mutual, the 

student's goal may be to please his parents. Therefore, 

one can speculate that students who persist in their initial 

college experience may be more likely to live within a 

closer radius to the university. 

According to the theory of attachment devised by 

Stinnet and Walters (1967), subjects who indicated a low 

evaluation of family tended to be more peer orientated than 

subjects who reported a high evaluation of family. In this 

instance, the peer relationship greatly influences the es

tablishment of the individual's self concept. 

Peer friendships may be particularly influential in 

a dating situation. The dependence pattern of the individual 

transfers from the family of orientation to the dating part

ner who, then, becomes a significant other for the individual 
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(Slocum and Stone, 1959). Mawby and Miller (1965) found 

that an individual's self perception is directly related 

to the reference groups inpinging upon him. From this 

concept it appears that the student who has had a steady 

dating partner and then is separated from him or her at the 

beginning of the freshman semester would have a more dif

ficult process of adjustment during this period. 



CHAPTER III 

THE RESEARCH DESIGN 

Statement of the Problem 

The current study was conducted to determine the 

extent to which the family of orientation and significant 

individuals in the peer group exert influence upon the fresh

man student which leads to his persistence or withdrawal 

from the university. More specifically, it was deemed im

portant to pursue the probability that the family of or

ientation has a significant effect on helping the student 

to determine the importance of the college education and 

the value he places upon it. The following hypotheses which 

were derived from the foregoing review of literature and 

conceptual framework will be investigated: 

1. Greater parental support toward achieving a 

college education is more typical of successful 

than unsuccessful students. 

2. Successful students experience more positive 

feelings about entering college than unsuccess

ful students. 

3. Students who experience success in college are 

more likely to have parents with higher levels 

18 
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of college education than students who drop 

out. 

4. Second and later born children have earlier 

dropout rates than first born children. 

5. Unsuccessful students value career, education, 

and occupational achievement less than suc

cessful students. 

6. Unsuccessful students are more highly attached 

to their parents than successful students. 

7. Students who are highly attached to parents 

and who live more than 300 miles from the uni

versity have earlier dates of withdrawal than 

those students living within that distance. 

8. Those students having a steady boy or girl 

friend not attending Texas Tech have a higher 

dropout rate than those students whose steady 

partner is geographically more accessible. 

Sample Selection 

The population from which the sample was drawn con

sisted of the approximate 2 00 freshmen students who had 

withdrawn from Texas Tech University during the first nine 

weeks of the 19 73 fall semester. Of this total, some 125 

were randomly selected for the purpose of this study. These 

students will be referred to as "dropouts" or "withdrawers" 

and constitute the experimental group. One hundred and 
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twenty-five other students which will be considered as the 

control group also entered the University in the fall semes

ter of 1973. At the time of the research they had completed 

their first semester and were in the midst of their second. 

In this study they are referred to as "persisters" or "suc

cess ful s tudents." 

The proof of withdrawal for the experimental group 

was the completed withdrawal forms on file in the University 

Housing Office. The sampling of the 125 students was con

ducted by a random pull of the files with an outcome of 

sixty-three male and sixty-two female withdrawals which oc

curred during the 19 73 fall semester. The same method for 

random selection of the control group was used with data in 

the registrar's office. Student names and second semester 

registration forms which served as verification of re-

enrollment were provided. 

Each student who was selected to participate in the 

study was mailed a letter requesting his cooperation in the 

research along with a brief explanation of the project. These 

were enclosed with a questionnaire to be completed and re

turned in a self addressed, stamped envelope (Appendix A). 

The questionnaire (Appendix B) served as the total instru

ment for conducting the research. It tapped the variables 

for the hypotheses by the student's responses to the ques

tions. Face validity of the instrument was checked by three 
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family specialists who made suggestions for change prior 

to data collection. 

Measurement of Variables 

Various question and answer methods were used to 

draw out the desired data from the respondents. Direct 

multiple choice questions were asked to gain some knowledge 

about the student's background (i.e., age, sex, time of with

drawal from the university, whether or not now attending an

other university, etc.). Questions of this same nature 

were used to gain insight into the nature of the family en

vironment (i.e., the marital status of parents, level of 

education completed by both parents, and distance from the 

parent's home to the university). A fill-in-the-blank 

item was used to determine the occupational status of the 

father and mother. The responses were coded according to 

the Hollingshead Two Factor Index of Social Position. Also, 

multiple choice questions were asked concerning the student's 

dating status at the time of entrance into college, their 

concept of level of attachment to parents, and the amount 

of support provided by the parents at the time of entrance. 

In order to gain more specific information, their birth order 

position among siblings was requested. This was followed by 

two specific questions related to assessing their feelings 

about entering college and their life values. The specific 

responses provided for the first question included: antici-
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pated homesickness, apprehension, nervous, and frightened. 

These were considered to be negative responses. Inter

mingled with these were positive responses, excited and 

enthused. Depending upon how the students ranked them in 

priority, an overall assessment of feelings was determined. 

In the question attempting to tap their life values, the 

students were also asked to rank in order of importance the 

following: career or occupation, leisure or recreational 

activities, family relations, achievement in school, a home 

of my own. Feelings were coded according to whether the 

student ranked career or family higher. 

Analysis of the Data 

After the information had been compiled, the data 

responses were coded and assigned specific values according 

to the responses of the dropout and the persistent student. 

The Chi Square and T-test were used to analyze the data. 

The .05 level of confidence was established as the criterion 

for judging significance. 



CHAPTER IV 

INTERPRETATION OF THE DATA 

Characteristics of the Subjects Studied 

There were a total of 105 subjects who took part in 

the current study. Of these, fifty-two composed the experi

mental group, or the dropout students, and fifty-three com

posed the control group, or those students who had persisted 

through the first semester and had begun the second semester 

of their college careers. 

Two hundred and fifty questionnaires were prepared 

and mailed with a response of 105, representing a 42 per cent 

return. In the total group, sixty-one were male and forty-

four were female. The experimental group was composed of 

twenty-eight males and twenty-four females, while the con

trol group had thirty-three males and twenty-five females. 

The age range of the respondents was from seventeen to 

twenty-six years with the average age of the experimental 

group being 19.2 years and that of the control being 18.6. 

The respondents of the experimental group indicated 

that the average time of withdrawal for 32.7 per cent was 

in the first week of classes, 17.3 per cent between the 

second and the fifth week, and 50.0 per cent of the group 

23 
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occurred during the sixth through the ninth week of the 

semester. Of these students, 57.7 per cent are now attend

ing another university. This would indicate for more than 

half of the dropouts that withdrawal from Texas Tech did not 

necessarily indicate withdrawal from the college environ

ment. 

Since it was believed that the family has a consid

erable amount of influence upon the student and affects his 

degree of educational persistence, some additional data were 

obtained about the family of orientation of each student. 

The following information is descriptive of the respondents' 

families and is compared according to experimental and con

trol groups. 

In an effort to determine to some extent the social 

position of the respondents, educational and occupational 

questions about the parents were included. The fathers of 

both groups, the experimental and control, had approximately 

the same mean education level (ratings of 6.4 and 6.2 respec

tively) . This indicates that within both groups most of the 

fathers had at least attended college. The mean level of 

education for the mothers varied slightly with those of the 

experimental group averaging 6.2 which indicates they had 

attended college and those of the control group being slightly 

lower with 5.7 (5 = high school graduate). 

The occupations of the parents were also compared. 

White collar, or middle class, individuals were ranked as 
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executives, professionals, small businessmen, educators, 

and salesmen. For the purpose of this study blue collar, 

or working class, rankings were craftsmen, service workers, 

farmers, unskilled and semiskilled laborers. The average 

of both groups again was approximately the same with each 

being inclined to appear within the middle class category. 

In the experimental group, 76.9 per cent of the fathers 

were described as having white collar jobs as compared with 

73.6 per cent in the control group. With regard to occu

pational involvement of the mothers, 4 7.2 per cent of the 

respondents in the experimental group indicated that their 

mothers were gainfully employed. Slightly more, or a total 

of 55.8 per cent, of the mothers of control group subjects 

worked outside the home. 

The marital status of the parents was also investi

gated, and a preponderance of the respondents of both groups 

indicated their parents to be living together. The per

centage of this response was slightly higher for the control 

group (88.7%) than for the experimental group (84.6%). This 

suggests that the majority of the respondents within both 

groups had been reared in intact families, experiencing in

teraction with both parents. 

When seeking knowledge concerning the respondents' 

home environment, siblings were also considered of signifi

cance. For both groups the size of the families were 
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approximately the same averaging slightly more than two 

children. The respondents of both groups were more inclined 

to be second or later born children than the first born 

(59.6 per cent experimental group respondents and 71.7 per 

cent control group respondents in this category). 

While the family was believed to be a major source 

of influence for the respondents, significant others such 

as those within the dating relationship were also considered 

of importance. For this reason, information was also gained 

concerning the nature of the dating relationship at the 

time of entrance into college. Twenty-one of the experi

mental group or 4 0.4 per cent had a dating partner and 

thirty-six or 67.9 per cent of the control group did like

wise. Even though many respondents had steady dating part

ners, however, only 19.0 per cent of the experimental group 

and 19.4 per cent of the control group had a partner attend

ing Texas Tech. 

It is with these descriptive factors in mind that 

the results of the hypothesis testing will be discussed. 

Testing the Hypotheses 

In preparation for testing the hypotheses it was 

decided that sex controls would be imposed in a series of 

post hoc analyses in addition to the testing called for in 

the design. 

Hypothesis I: Greater parental support toward 
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achieving a college education is more typical of successful 

than unsuccessful students.—The experimental and control 

groups were tested to find if there was a significant dif

ference in the amount of parental support received by the 

two groups. A chi square test was used to determine both 

the mother's and father's degree of support for the student's 

decision to attend college. The two groups (experimental 

and control) indicated a high degree of parental support from 

each parent, particularly from the mother. In fact, 100.0 

per cent of the experimental group responded with positive 

indications of support, while the control group fell only 

slightly short of that number. Both groups of parents were 

essentially equally supportive of their children's vocational 

endeavors (Table C.l, Appendix C). 

A similar relationship also existed between the 

father and the student in both the experimental and control 

groups. There was virtually no variance between the amount 

of support received by the respondents of the two groups 

(Table C.2, Appendix C). 

Neither amount of support provided by mother or 

father reached the level of significance specified in rela

tion to the probability of the child remaining in college. 

The hypothesis, therefore, was rejected. In addition, no 

significant differences appeared when sex controls were 

imposed. 

Hypothesis II: Successful students experience more 
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positive feelings about entering college than unsuccessful 

students.—The responses indicating feelings about entering 

the University were analyzed by a chi square test of the 

experimental and control groups. In order to evaluate the 

respondent's feelings about entering college they were asked 

to rank five variables in order from most to least appli

cable in describing their feelings about attending college 

prior to leaving home. For the purposes of this research 

the responses were grouped as implying either positive or 

negative feelings. Those responses considered to be posi

tive were either excited or enthused; the negative responses 

included feelings of being nervous, frightened, apprehen

sive, or of anticipated homesickness. Depending upon whether 

the respondent ranked first what was coded to be a positive 

or negative feeling, his response was categorized into one 

of two groups and these groups were compared accordingly. 

The data of both the experimental and control groups in

dicated that the respondents experienced primarily positive 

feelings about entering college. The experimental group had 

69.2 per cent positive responses and the control group in-

dicated 60.4 per cent positive responses. The X" value 

equalled .555, which was not statistically significant. 

When chi square tests were run by sex, no appreciable level 

of significance was reached, but the results obtained were 

definitely distinguishing between the two groups. The test 

revealed greater differences between the sexes than between 
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the experimental and control split. 

Frequencies showed that the females of both groups 

had more positive feelings about entering college than did 

the males. A large majority (66.7%) of the female respon

dents in the experimental group indicated that they had posi 

tive feelings about entering college as did 70.0 per cent 

of the female control group. Whereas, within the experi

mental group, 71.4 per cent of the males indicated positive 

feelings about entering college and within the control 

group only 54.5 per cent did likewise. These data are dis

played in Table 4.1. 

TABLE 4.1 

FEELINGS ABOUT COLLEGE 
(Males and Females) 

Positive 

Negative 

Total 

Male 

Experimental 

Frequency Per Cent 

20 71.4 

8 28.6 

28 100.0 

Control 

Frequency 

18 

15 

33 

Per Cent 

54. 5 

45. 5 

100.0 

Positive 

Negative 

Total 

r e m a X e 

Experimental 

Frequency Per Cent 

16 66.7 

8 33.3 

24 100.0 

Control 

Frequency 

14 

6_ 

20 

Per Cent 

70. 0 

30. 0 

100. 0 

2 2 
Male: Corrected X = 1.18969 Female: Corrected X = .00786 d.f = 1 d.f = 1 
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Since the results were not statistically significant 

one is limited in terms of making any generalizations. How

ever, particularly as the findings were inversely directional 

to the hypothesis, certain trends may be indicated. It 

should be noted that those students who withdrew from col

lege within the first nine weeks had more positive feelings 

as they entered college than did the persistent students. 

This could indicate that members of the control group were 

more realistic in their perceptions of college and possibly 

better able to deal with their feelings of anxiety. It 

could be, also, that the description of their feelings at 

the time of entrance was stated more honestly than was the 

case with those who withdrew. It may have been very diffi

cult for those who were unsuccessful to admit fear or anxiety 

before entering college and could be a determining factor 

in one's ability to persist. 

The positive responses on the part of the female 

respondents could be viewed as being related to the concept 

that girls are more inclined to like school than are boys. 

This may be due partially to the influence of a specific 

role orientation. 

Hypothesis III: Students who experience success in 

college have parents with higher levels of education than 

students who drop out.—A t-test was used to test the data 

concerning the father's and mother's level of education in 

relation to the withdrawal or persistence of a student's 
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educational endeavors. Between the fathers of the two groups, 

there was virtually no difference in the amount of education 

that each had completed. Both the respondents of the exper

imental and control groups indicated that their fathers aver

aged at least some college education (X = 6.4 and 6.2 respec

tively). The mean educational level for the mothers of the 

experimental group was 6.2, also indicating they had had 

some college education. This suggests attendance, but not 

necessarily a degree. The distinction with the control 

group was that the average level of their mothers' education 

was completion of high school with only a few having fur

ther educational training (X = 5.7). Thus, there was an ap

preciable difference between the mothers of the two groups 

with those of the experimental respondents having a higher 

level of education. 

While the difference in years of schooling was not 

significant for either parent and the hypothesis was rejected, 

the variance between high school and college experience for 

the mothers could be suggestive of a trend. It was hypothe

sized that the mothers with children who had initial college 

success (control group) would have been more likely to have 

continued their own education to a higher level than would 

mothers of the experimental group. The results, however, 

indicated a reverse effect. The data could have significant 

implications as it does indicate that those mothers, many of 

whom had not been a part of the college environment, are 
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more inclined to have persistent rather than withdrawing 

children. This possibly relates to the idea that higher 

parental values toward education or the goal of achievement 

are more typical of those parents who, themselves, did not 

have the opportunity or were not able to achieve in this 

area. Goals for their children may have been based on un

fulfilled goals of their own. 

Hypothesis IV: Second or later born children have 

higher dropout rates than first born children.—The results 

of this test did not reach the .05 level of significance 

and, in fact, the variables did not appear to relate at all 

(Table C.3, Appendix C). Almost twice as many of the re

spondents in both the experimental and control groups were 

second or later born children. In the experimental group 

6 7.2 per cent were second or later born and in the control 

group 63.6 per cent fell into the same category. This sug

gests that more second or later born children withdrew, but 

also an equally large number stayed in school. Since the 

difference between the withdrawal rate of first and later 

born children in the two groups in minimal, the hypothesis 

Akk W%*«> ta^ ^ ^ %«i* .^ NB^ I \ ^ V ^ ^ ^ > N ^ • 

When the test was run controlling for sex, the re

sults were much the same as for the total group. 

Hypothesis V: Unsuccessful students value career, 

education, and occupational achievement less than successful 

students.—The data responses were analyzed by a chi square 
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test, but the comparison of the experimental and control 

groups revealed no significant difference in values. In 

order to obtain some indication of what the respondents 

valued most in life, a question was asked in which five 

items were listed and the respondents were asked to rank 

them in order of importance. Values included career or oc

cupations, leisure time, family relationships, achievement 

in school, and a home of my own. Respondents were divided 

according to whether they ranked "career" or "home" higher 

in their priority of values. The results from the data of 

the two groups indicated the responses to be in direct op

position to the hypothesis as 54.1 per cent of the experi

mental group responded with a higher priority for career and 

educational pursuits and only 45.9 per cent for home and 

family. In comparison, only 3 8.6 per cent of the control 

group valued career more highly than home. A larger per

centage (61.4%) of the control group valued what were con

sidered to be lower motivational responses with regard to 

the pursuit of a college degree (Table 4.2). 

A post hoc analysis controlled by sex showed that 

for males there was almost an equal balance emphasizing the 

two values with a slight movement toward stressing career 

in both the experimental and control groups (53.6 per cent 

and 54.5 per cent respectively). For females, however, a 

different trend appeared. While an equal proportion of 

females in the experimental group valued both career and 
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TABLE 4.2 

LIFE VALUES 

Experimental Control 

Frequency Per Cent Frequency Per Cent 

Career 27 51.9 23 43.4 

Home 25 48.1 30 56.6 

Total 52 100.0 53 100.0 

2 
Corrected X = 0.46143 

d.f = 1 

home, three times as many young women in the control group 

valued home over career (Table 4.3). 

TABLE 4.3 

FEMALE'S LIFE VALUES 

Experimental Control 

Frequency Per Cent Frequency Per Cent 

Career 12 50.0 5 25.5 

Home 12 50.0 15 75.0 

Total 24 100.0 20 100.0 
___ _ _ 

Corrected X = 1.918 
d.f = 1 

Although, once again, the .05 level of significance 

was not reached, a pertinent factor did emerge. The data 

appear to indicate a specific role orientation related to 

life values among members of the control group. It appears 

that possibly those females who are pursuing a college ed

ucation, while they conceptualize it as a worthwhile goal. 
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tend to value their role orientation of home and family of 

primary importance. It may be, too, that this group of 

women is more likely to follow traditional patterns of be

havior which have become normative for that age group. 

Since they value having a home of their own over a career, 

they may be following expectations which they have internal

ized over time that is appropriate to stay in school until 

the time comes when they can pursue their primary goal, es

tablishing a home and family. At the same time, the with

drawers who were more career oriented may have evidenced 

an impatience to "get on with a career" and, consequently, 

dropped out of school to go to work. Speculations about 

possible trends, however, must be conservative since the 

hypothesis was rejected for lack of statistical significance. 

Hypothesis VI: Unsuccessful students are more 

highly attached to their parents than are successful stu

dents. --The experimental and control groups were tested ac

cording to high and low parental attachment using the chi 

square test but, again, there were no significant differences. 

The students in both the experimental and control groups in

dicated a high amount of attachment with the mother and 

father. The indicators of attachment to parents were two 

separate questions stated as follows: "How close is the 

attachment between you and your father/mother?" Five pos

sible responses were provided including: none at all, a 

little, somewhat, considerable, and extremely close. It 
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was, then, from these responses that a positive (i.e., con

siderable, or extremely close) or negative (i.e., none at 

all or a little) degree of attachment was coded for the chi 

square analysis. 

When attachment with the mother was tabulated, it 

was discovered that 100.0 per cent of the respondents in 

the experimental group indicated positive support and 98.0 

per cent indicated likewise in the control group. While 

these percentages were calculated accurately according to 

the responses given, it would appear that some of the stu

dents, if they had been candid, would have responded other 

than with a very high degree of attachment. Conceivably, 

this could be explained by the complication of a social de

sirability factor which encourages respondents to answer 

according to normative patterns. 

The degree of attachment with the father also was 

weighted in an extremely positive direction and was found 

to be not significant. Tables C.4 and C.5 represent the 

findings (Appendix C). Further analyses controlled by sex 

for parental attachment revealed no significant data. 

Because of the definite pattern showing high attach

ment to both mother and father, the researcher decided to 

reassess the division of the responses conducted to complete 

the analysis. It soon became evident that the "somewhat" 

attached group which had been excluded from the original 
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analysis constituted a considerable proportion of the total 

group. It was, then, decided that the chi square test 

should be run again with a low attachment (1-2), moderate 

attachment (3), and high attachment (4-5) breakdown. 

The analysis testing attachment to father did not 

vary from the original findings. Essentially equal levels 

of attachment appeared in both the experimental and control 

groups (Table C.6, Appendix C). For attachment to mother, 

however, a different trend appeared. Where more of the stu

dents in the control group were moderately attached (52.8%), 

in the experimental group 59-6 per cent were highly attached 

to their mothers. There were no cases in the low attachment 

group (Table 4.4). 

TABLE 4.4 

ATTACHMENT TO MOTHER 
(Total Respondents) 

Experimental Control 

Frequency Per Cent Frequency Per Cent 

Positive 47 97.9 47 97.9 

Negative 1 2.1 1 2.1 

Total 48 100.0 48 100.0 

2 
Corrected X = .51064 

d.f = 1 

Since neither attachment to mother or father was 

statistically significant, the hypothesis must be rejected. 

To try and explain these results further, analyses were run 
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with sex controls imposed. None of the tests revealed 

significant findings, but one analysis (mother attachment 

of males) approached significance. Since there were no 

subjects in the low attachment group, the "moderates" were 

compared with the "highs" in a four cell chi square test. 

It was discovered that twice as many of the males in the 

group of persistent students were moderately attached than 

were highly attached to their mothers. Approximately 15 

per cent were more highly than moderately attached in the 

experimental group. Although this is not a marked differ

ence, the trends for the persisters and withdrawers are 

directionally opposite to each other (Table 4.5). 

TABLE 4.5 

ATTACHMENT TO MOTHERS 
(Males) 

Experimental Control 

Frequency Per Cent Frequency Per Cent 

Neutral 12 42.9 22 66.7 

High 16 57.1 11 33.3 

Total 28 100.0 23 100.0 

2 
Corrected X = 2.58246 

d.f = 1 

Hypothesis VII: Students who are highly attached 

to parents and who live more than 300 miles from the Uni

versity have earlier dates of withdrawal than those students 

living within that distance.—When the data were analyzed 
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according to the chi square test with the experimental group 

compared to the control, the .05 level of significance was 

not reached. Controls for attachment to mother and father 

were imposed in these tests by separating out the moderately 

(3) from the highly attached (4-5) respondents. In all groups 

the number living within 300 miles and those exceeding that 

distance was almost equal. These findings are represented in 

Tables C.7, C.8, C.9 and CIO (Appendix C) . Based on these 

findings, the hypothesis was rejected. Controls imposed for 

sex differences also revealed no significant results. 

Hypothesis VIII: Those Students having a steady boy 

or girl friend not attending Texas Tech have a higher drop

out rate than those students whose steady partner is geograph

ically more accessible.—Only those students who indicated 

they had steady dating partners were included in this partic

ular analysis. When the data were submitted for testing by 

the chi square technique according to whether the dating 

partner also was attending Texas Tech, there were no signifi

cant differences revealed between the experimental and con

trol groups. The results did indicate that more than half 

(54.3%) of the students had a steady dating partner at the 

time of entrance into college. Approximately 80 per cent of 

the sample in each group had a steady partner not attending 

Texas Tech (Table C.ll, Appendix C). The hypothesis was, 

thus, rejected. When sex was held constant, test results 

revealed no significant differences. 



CHAPTER V 

CONCLUSIONS AND IMPLICATIONS 

Restatement of the Problem 

The purpose of the study was to determine how spe

cific variables related to the family and peer involvement 

affected the tendency to remain in or drop out of college. 

Hypotheses derived from the review of literature were: 

1. Greater parental support toward achieving a 

college education is more typical of success

ful than unsuccessful students.. 

2. Successful students experience more positive 

feelings about entering college than unsuccess

ful students. 

3. Students who experience success in college have 

parents with higher levels of education than 

students who drop out. 

4. Second and later born children have earlier 

dropout rates than first born children. 

5. Unsuccessful students value career, education, 

and occupational achievement less than success

ful students. 

40 
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6. Unsuccessful students are more highly attached 

to their parents than successful students. 

7. Students who are highly attached to parents 

and who live more than 300 miles from the uni

versity have earlier dates of withdrawal than 

those students living within that distance. 

8. Those students having a steady boy or girl 

friend not attending Texas Tech have a higher 

drop out rate than those students whose steady 

partner is geographically more accessable. 

The relationships of the variables selected to 

assess the degree to which the family and the peer involve

ment affect the tendency of the student to remain or to with

draw from school were analyzed by comparing two groups of 

individuals. The experimental group consisted of 125 former 

students who had dropped out of Texas Tech University with

in the first nine weeks of classes during the fall semester, 

19 73. The control group was composed of a matched sample of 

Texas Tech students who had entered the University in the 

fall, 1973, had successfully completed that semester, and 

had registered for a second term in the spring, 1974. 

A questionnaire was devised and mailed out to the 

respondents for the purpose of data collection. The data 

were statistically analyzed by the use of the. pooled vari

ance t-test and the chi square technique. 
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Conclusions 

Although no significant differences between the 

experimental and control groups appeared in any of the anal

yses, it may be worthwhile to consider each briefly and re

flect on possible reasons for these outcomes. 

Parents of essentially all of the students in each 

group were perceived by those students as being extremely 

supportive of their scholastic endeavors. This fact alone 

suggests that the values of the parents in each of the two 

groups were somewhat similar in that they were stressing the 

same avenue of achievement for their children. In this 

society today, a college education has become an expected 

part of life for many individuals. Middle class parents, 

in particular, have followed this pattern of behavior. 

Since the social position of the parents of students in both 

the experimental and control groups was closely matched and 

was primarily categorized as middle class, the degree of 

support encouraging their children to attend college was ap

proximately the same. Consequently, one can speculate that 

the parent's of students in each group tended to support 

attempts for higher educational attainments for their chil

dren because of a normative pattern to which they were dedi

cated. 

The second hypothesis dealt with the concept that 

successful students experience more positive feelings about 
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entering college than unsuccessful students. When the ex

perimental and control groups were compared the results 

were inversely related to the anticipated directional rela

tionship. Both groups of students indicated primarily posi

tive feelings about entering college, but this positive emo

tional response was even more pronounced for the experimental 

group. This finding could have resulted from the fact that 

the persistent students were more realistic in their expecta

tions of the college environment. If their main goal for 

entering college was to eventually achieve a degree, conceiv

ably they would realize that all would not be easy in their 

pursuit and, thus, would experience some ambivalent feelings 

about the task. 

It could be suggested, therefore, that those with

drawing students who were not as realistic in their evalua

tion of the college environment had less ability to cope 

with the situations that arose during the process of adjust

ment, thus causing their departure. 

Also of significance in the analysis of this hypoth

esis was the tendency for females more than males to have 

greater feelings about entering college. This could definitely 

indicate a role orientation assumed during the socialization 

process of childhood years. The anticipated college experi

ence means different things to different people and for some 

of the young women in the sample may have suggested merely 

a new and different social life without any family or home 
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restrictions. For the male student, however, this may 

have been more of a turning point from adolesence to adult

hood with the realization that, for him, college would be 

a four year commitment which would affect his life and that 

of his future family. Consequently, the male is, indeed, 

apt to feel more pressure to persist, and therefore, may 

approach the situation with great reservations. 

There was also no support for the hypothesis that 

students who experience success in college have parents with 

higher levels of education than those who drop out. The 

findings of the research revealed that the father's level 

of education within the two groups was virtually the same 

with college attendance as the norm for both groups. The 

education of the mothers was slightly lower than that of 

the fathers, particularly for the control group. Although 

the differences in mother's educational level were not sig

nificant, it appeared unusual that the mothers of the drop

outs would have experienced a higher educational involvement 

than the mothers of the persisters. On the surface, this 

finding indicates that those mothers, many of whom did not 

attend college themselves, valued educational attainments 

for their children more highly than did those mothers who 

attended college. This attitude could reflect some type of 

dissatisfaction with the mother's own life which she did not 

want to see repeated in the life of her child. Whether she 
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wanted to attend college herself and was deprived of doing 

so or whether the dissatisfaction could have represented 

a widening gap between herself and her college educated hus

band, it is impossible to know. In fact, encouraging her 

daughter to attend college may have been one way to provide 

her with the means by which the daughter could have a "bet

ter life" than the mother. These are only general ideas 

that emerge from the slight trends suggested by the data, but 

might provide a fruitful area for future research. 

The review of literature indicated that first born 

children were more inclined to persist in the college en

vironment than subsequent children, but the data did not 

substantiate the hypothesis. It is difficult to tell why 

second and later born children were as apt to achieve the 

first born children, second and subsequent children may find 

that they are faced with a model to "live up to" in the 

older sibling. They may be more challenged through a com

petitive spirit that emerges among the siblings and, although 

they may not be as intelligent as the first child, internal 

motivational forces may encourage them to persist. 

Another factor which may have influenced the later 

children to stay in college is the financial situation of 

the parents. Particularly if the spacing of children in a 

family allows one to graduate from college before another 

one begins, the financial burden of the parents may become 

more manageable over time. Fathers during these middle years 
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are approaching the height of their earning power and find 

it less of a hardship to pay for a child's college educa

tion with each passing year. 

The smallness of families today which reduces the 

number of children to be educated as well as good dissemina

tion to parents of information about first born children 

and problems related to rearing them may also have affected 

the findings in the current study. 

The expectation that unsuccessful student v/ould 

value career, education, and occupational achievement less 

than successful students did not prove to be accurate. The 

results were in direct opposition as the findings indicated 

that members of the experimental group ranked the values of 

career, education, and occupational achievement above those 

of the control group. This may indicate that the withdraw

ing students had suffered a kind of impatience with the edu

cational process, and their need to reach goals of occupational 

achievement could have been a determining factor in their 

decision to withdraw. 

The persistent student was definitely more oriented 

toward home and family values. This was particularly true 

of the female persistent student. Since the students in the 

control group were in the college environment at the time 

they responded to the questionnaire, it would appear evident 

that they value somewhat the pursuit of an education, but 
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perhaps instead of being their primary goal, education was 

seen as a means to an end. While they value home and 

family primarily, they also value career and education as 

a means to eventually achieve a better family relationship. 

While the data indicated only slight trends, the inferences 

do seem plausible. 

When the experimental and control groups were com

pared with regard to the degree of attachment with parents, 

no significance differences appeared. Virtually all of the 

respondent indicated they were either somewhat, considerably, 

or extremely attached to their parents. Although none of 

the analyses related to the hypothesis reached the .05 level 

of significance, one test did approach this standard. When 

controls were imposed for sex, it became clearly evident 

that among the male persisters, twice as many were moderately 

attached to their mothers as were in the two upper categor

ies. This seems to indicate that students who are able to 

develop a greater degree of independence from their parents 

have better chances for success in their educational pursuits 

It would imply that they have been able to establish goals of 

their own and are setting out to achieve them without depend

ing greatly on their families. 

From the literature the hypothesis was generated 

that students who are highly attached to parents and who 

live more than 300 miles from the University would have 
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earlier dates of withdrawal than those students living 

within that distance. No significant differences, however, 

emerged between the experimental and the control groups. 

It is noteworthy that with both of these two groups there 

was little difference with regard to distance from home, 

with approximately the same percentage of the respondents 

living beyond the 300 mile distance as within it. 

It may be that the reason for no distinction being 

found for the persisters or withdrawers has to do with the 

specific region in which Texas Tech is located. As one be

gins to examine the geographic area, it soon becomes appar

ent that the University is virtually 300 miles from any 

sizable city. Also, since the State of Texas is so large 

if a student has to travel as many as 500 miles to college, 

it may not seem that the distance is so far since he is 

still in-state. 

In addition, the relatively high degree of affluence 

represented by the Texas Tech student body could also be 

a factor which contributes to discarding distance away from 

home as determinant of persistence in academic endeavors. 

The pattern of owning one's own car or having the resources 

to take a plane to his or her home town is common among Texas 

Tech students. 

The final hypothesis that those student having a 

steady boy or girl friend not attending Texas Tech would 
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have a higher dropout rate than those students whose steady 

partner is geographically more accessible was not supported. 

Within both groups over half of the respondents had a steady 

dating partner, but very few of these partners were attend

ing Texas Tech. Expectations for developing new relationships 

or the ease of staying in close touch with current friends 

may have accounted for the lack of any major differences oc

curring with regard to this variable. 

Implications 

Since a college degree has become a requirement of 

many white collar occupations and is highly valued by most 

middle class families, the area of investigation of the cur

rent research seems to hold much potential for future study. 

A number of methodological refinements need to be made, how

ever, if significant findings are to emerge. It is suggested 

that some of the indicators testing each variable should be 

reworked to allow for the use of statistical techniques which 

are designed to analyze interval data. Problems related to 

the social desirability factor should also be considered 

when new measurements are selected for use. 

Research of this type has a variety of implications 

for both families and the educational institution. Families 

need to know how they can best prepare their children for 

becoming independent and assuming responsibility for their 

future. Accordingly, representatives of colleges and univer

sities are constantly seeking ways to facilitate the 
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student's academic pursuits and could greatly benefit from 

additional information related to how family variables in

fluence scholastic success. Results of studies such as the 

one just reported could provide indispensable information 

for college curriculum planning as well as for individual 

counseling. 
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APPENDIX A 

TEXAS TECH UNIVERSITY 

College of Home Economics 
P. 0. Box 4170 

Lubbock, Texas 794 09 

Department of Home 
and Family Life January 24, 1974 

Dear Former Student: 

I am in the process of conducting an investigation to dis
cover significant characteristics about former Texas Tech 
students. Will you please fill out the enclosed ques
tionnaire and return it in the self-addressed, stamped 
envelope. 

Your early reply will surely be appreciated, and I thank 
you for your assistance. 

Sincerely, 

Nora Nelson 
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TEXAS TECH UNIVERSITY 

College of Home Economics 
P. 0. Box 4170 

Lubbock, Texas 79409 

Department of Home 
and Family Life January 24, 1974 

Dear Student: 

I am in the process of conducting an investigation to dis
cover significant characteristics about Texas Tech students 
Will you please fill out the enclosed questionnaire and 
return it in the self-addressed, stamped envelope. 

Your early reply will be appreciated, and I thank you 
for your assistance. 

Sincerely, 

Nora Nelson 
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APPENDIX B 

Questionnaire 

1. Sex (circle correct response) 
1. Male 
2. Female 

2. My age at last birthday was 

3. My length of attendance at Texas Tech has been 
(circle correct response) 

1. Presently attending Texas Tech 
2. Withdrew during the first week of classes 
3. Withdrew the second through the fifth week of 

classes 
4. Withdrew the sixth through the ninth week 

4. If your answer was No. 1 in question No. 3 above, do 
not answer this question. Are you now attending a 
different college (circle response) 

1. Yes 
2. No 

5. Circle the highest level of education completed by 
your father. 

1. Some grade school 
2. Completed grade school 
3. Some high school 
4. Completed high school 
5. Completed high school and also had other 

training but not college, e.g., technical 
6. Some college 
7. Completed college 
8. Some graduate work 
9. Graduate degree M.D., M.A., Ph.D., etc. 

6. Father's present job title: 

7. Circle the highest level of education completed by 
your mother. 

1. Some grade school 
2. Completed grade school 
3. Some high school 
4. Completed high school 
5. Completed high school and also had other training 

but not college, e.g., technical 
6. Some college 
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7. Completed college 
8. Some graduate work 
9. Graduate degree M.D., M.A., Ph.D., etc. 

8. If employed. Mother's present job title 

9. At the time I began college my parents were: 
(circle response) 

1. Both living together 
2. Divorced 
3. Separated 
4. Father was dead 
5. Mother was dead 
6. Temporarily living apart for reasons other 

than marital problems, if for longer than 
1 year. 

10. How many brothers and sisters do you have? 
brothers 
sisters 

11. What is your position in birth order among them? 
(i.e., 1st, 2nd, 3rd, 4th, etc.) 

12. The approximate distance of your home from Lubbock is: 
(circle the correct response). 

1. Lubbock area resident 
2. Less than 50 miles from Lubbock 
3. 51 - 150 miles from Lubbock 
4. 151 - 300 miles from Lubbock 
5. 310 - 500 miles from Lubbock 
6. Over 500 miles from Lubbock 

13. As the time to leave for college approached, how did 
you feel? Rank the following reactions according to 
how best described your emotional response at that 
time. (i.e., place a "1" by the feeling you experienced 
most, a "2" by the feeling you experienced next, and 
so on until all six have been ranked in order of im
portance. 

Excited 
Nervous 
Anticipated homesickness 
Frightened 
Enthused 
Apprehensive 
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14. At the time of your entrance into college did you have 
a steady dating partner? 

1. Yes 
2. No 

15. Was he/she attending Texas Tech at that time? 
1. Yes 
2. No 

16. If you had a steady dating partner how long had this 
relationship existed? (Circls the correct response) 

1. Less than 3 months 
2. 4 to 7 months 
3. 8 to 11 months 
4. Over a year 
5. Over 2 years 

17. Your father's attitude toward your attending college 
was: (circle the correct response) 

1. Greatly opposed 
2. Some opposition 
3. Neutral 
4. Supportive 
5. Very supportive 

18. Your mother's attitude toward your attending college 
was: (circle the correct response) 

1. Greatly opposed 
2. Some opposition 
3. Neutral 
4. Supportive 
5. Very supportive 

19. How close is the attachment between you and your 
father: (circle the correct response) 

1. None ac all 
2. A little 
3. Somewhat 
4. Considerable 
5. Extremely close 

20. How close is the attachment between you and your 
mother: (circle the correct response) 

1. None at all 
2. A little 
3. Somewhat 
4. Considerable 
5. Extremely close 
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21. Here are a list of 5 areas which certain individuals 
value in life. Mark the item you presently believe to 
be most important to you as "1", and the one that will 
give 2nd most satisfaction as "2", and so on until 
all 5 have been marked. 

Career or occupations 
Leisure time or recreational activities 
Family Relationships 
Achievement in school 
A home of m.y own 
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APPENDIX C 

TABLE C.l 

MOTHER'S SUPPORT OF COLLEGE ATTENDANCE 
(Total Respondents) 

Experimental Control 

Frequency Per Cent Frequency Per Cent 

Support 49 98.0 48 100.0 

Non-
Support 1 2.0 0 0.0 

Total 50 100.0 48 100.0 

Corrected X^ = .02767 
d.f = 1 

TABLE C.2 

FATHER'S SUPPORT OF COLLEGE ATTENDANCE 
(Total Respondents) 

Support 

Non-
Support 

Total 

Experimental 

Frequency 

47 

2 

49 

Per Cent 

95.9 

4.1 

100.0 

Control 

Frequency 

47 

1 

48 

Per Cent 

97.9 

2.1 

100.0 

Corrected X^ = 0.00033 
d.f = 1 
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TABLE C.3 

BIRTH ORDER 
(Total Respondents) 

Experimental 

First 

Second or 
Later 

Total 

Frequency 

21 

31 

52 

Per Cent 

40.4 

59.6 

100.0 

Corrected X = 1.20677 
d.f = 1 

Control 

Frequency 

15 

38 

53 

Per Cent 

28.3 

71.7 

100.0 

TABLE C.4 

ATTACHĴ IENT WITH FATHER 
(Males) 

Neutral 

High 

Total 

Experime: 

Frequency 

15 

13 

28 

Corrected 
d. 
x2 
,f 

tital 

Per Cent 

53.6 

46.4 

100.0 

= .08635 
= 1 

Control 

Frequency 

20 

13 

33 

Per Cent 

60.6 

39.4 

100.0 
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TABLE C.5 

ATTACHMENT WITH FATHER 
(Females) 

Low 

Neutral 

High 

Total 

Exp( erimental 

Freauencv 
-̂  ^_ 
0 

14 

10 

24 

Corrected 
d. 
X^ 
,f 

Per Cent 

0.0 

58.3 

41.7 

100.0 

= 2.33968 
= 2 

Control 

Frequency 

1 

8 

11 

20 

Per Cent 

5.0 

40.0 

55.0 

100.0 

TABLE C.6 

ATTACHMENT WITH FATHER 
(Total Respondents) 

Low 

High 

Total 

Experimental 

Frequency 

1 

41 

42 

Per Cent 

2.4 

97.6 

100.0 

Control 

Frequency 

4 

45 

49 

Per Cent 

8.2 

91.8 

100.0 

Corrected X = .55552 
d.f = 1 
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TABLE C.7 

LOW ATTACHMENT WITH FATHER 
DISTANCE FROM HOME 
(Total Respondents) 

Experimental Control 

Frequency 

Less than 
300 miles 

More than 
300 miles 

Total 

13 

16 

29 

Per Cent 

44.8 

55.2 

100.0 

Frequency 

12 

17 

29 

Per Cent 

41.4 

58.6 

100.0 

Corrected X =0.0 
d.f = 1 

TABLE C.8 

HIGH ATTACHMENT WITH FATHER 
DISTANCE FROM HOME 
(Total Respondents) 

Experimental 
Frequency Per Cent 

Less than 
300 miles 

More than 
300 miles 

Total 

12 

11 

23 

52.2 

47.8 

100.0 

Control 
Frequency Per Cent 

9 

15 

24 

37.5 

62.5 

100.0 

Corrected X = .51559 
d.f = 1 
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TABLE C.9 

LOW ATTACHMENT WITH MOTHER 
DISTANCE FROM HOME 
(Total Respondents) 

Experimental 

Frequency 

Less than 
300 miles 

More than 
300 miles 

Total 

8 

13 

21 

Per Cent 

38.1 

61.9 

100.0 

Control 

Freauencv 
tf I-

10 

18 

28 

Per Cent 

35.7 

64.3 

100.0 

Corrected X = .01647 
d.f = 1 

TABLE C.IO 

HIGH ATTACHMENT WITH MOTHER 
DISTAlNlCE FROM HOME 
(Total Respondents) 

Experimental 

Frequency 

Less than 
300 miles 

More than 
300 miles 

Total 

17 

14 

31 

Corrected 
d. 
x2 
.f 

Per Cent 

54.8 

45.2 

100.0 

= .28903 
= 1 

Control 

Frequency 

11 

14 

25 

Per Cent 

44.0 

56.0 

100.0 
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TABLE C.ll 

DATING PARTNER ATTENDING TEXAS TECH 
(Total Respondents) 

Positive 

Negative 

Total 

Experimental 

Frequency 

4 

17 

21 

Per Cent 

19.0 

81.0 

100.0 

Control 

Frequency 

7 

29 

36 

Per Cent 

19.4 

80.6 

100.0 

Corrected X = .09 6 89 
d.f = 1 


