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CHAPTER I 

INTRODUCTION 

Problem of the Study 

The problem of this study was to identify general and 

specific factors that influence and serve as predictors of 

a counselor trainee's ability to identify and interpret 

client nonverbal communication in a counselor-client inter

action. It was an investigation of similarities and dif

ferences between counselors in training as related to 

specific counseling skill. 

Purpose of the Study 

The general purpose of this study was to identify and 

define baseline measures for counselor trainees as related 

to a specific counselor skill. The study was an effort 

(1) to identify the specific counseling attitude and dog

matism structure of individuals enrolled in courses designed 

to train school counselors, (2) to discover how these struc

tures are related to a specific counseling skill (the iden

tification and interpretation of client nonverbal 

communication), and (3) to explore the possibilities and 

feasibility of further research in the area of specific 

training in nonverbal communication skills as related to 

counselor trainees. 



Scope of the Study 

In order to determine the relationship of counselor 

trainees' attitude and counselor trainees' dogmatism scores 

to the specific ability to identify and interpret client 

nonverbal communication, the subjects were limited to all 

individuals enrolled in counselor education courses at Texas 

Tech University during the Spring Semester of 1973. All 

subjects were treated as a sample and also divided into sub

groups according to criteria of age, sex, credits completed 

in counselor training courses, years teaching experience, 

scores on a counselor attitude scale, scores on a dogmatism 

scale, and combinations of these criteria. 

Two instruments were selected for the purpose of deter

mining each subject's counseling attitude and dogmatism 

structure. The test battery was composed of Porter's Test 

of Counselor Attitudes and Rokeach's Dogmatism Scale (D 

Scale). 

Definition of Terms 

In this study, the following terms should be inter

preted as herein defined: 

Counselor trainees: Individuals enrolled in counselor 

education courses at Texas Tech University during the Spring 

Semester of 1973. 

Nonverbal communication: Refers to both auditory and 

visual body movements. Auditory nonverbal communication 



includes tone of voice, speed of speech, and other vocal 

expressions of emotion. All part and/or whole body move

ments, including posture and expressions, are modes of non

verbal communication. 

Client: Designates the individual the counselor is 

counseling and may be thought of interchangeably as coun-

selee, interviewee, or other synonymous terms. 

Encoding: The use of subtle behaviors to convey a 

certain state, relation, or feeling. An "encoder" would 

be the individual conveying the state, relation, or feeling 

Decoding: The inference of another's state, relation 

or attitude from his behavior. A "decoder" would be the 

individual interpreting another's state, relation, or 

attitude. 

Need for the Study 

Social and emotional unrests of today indicate the 

need for stability and understanding of our young people. 

Counseling has been described as a remedy for this needed 

stability in the school. The skills required of a school 

counselor, who is expected to interject this stability 

into the milieu of students, are becoming more complex and 

demanding with changing times. 

Only one part of the multitude of skills needed by 

school counselors, the identification and interpretation 



of client nonverbal communication, was attempted as an area 

of study. An investigation of characteristics of counselor 

trainees was structured to relate the ability to rate client 

nonverbal communication to available data, both demographic 

and hypothetical. 

Little information was available as to how skills in 

nonverbal communication are used and learned by an individ

ual in a counselor-client interaction. There seems to be 

agreement that the skills are important. Harmon (1971) 

concluded: 

Practioners in counseling have long recognized the 
importance of nonverbal communication in the counsel
ing session. Many times the observed facial expres
sion and body movement of a client can tell us as 
much or more about that person than the verbal content 
of the interview. Yet there is little written about 
this topic in counseling journals or textbooks. . . . 
It appears that this is an area in which practicing 
counselors have little or no exposure, (p. 189) 

Patterson (1959) and Shertzer and Stone (196 8), as well as 

other writers in the field of counseling, have reported the 

lack of knowledge concerning the use of the nonverbal chan

nel of communication as an effective, trainable skill in 

counseling. 

"The challenge for the counselor is to be perceptively 

aware and maximally understanding of the flow of feelings 

and thought operating in the counseling relationship" 

(Johnson and Vestermark, 1970, p. 5). The counseling rela

tionship is more than just the verbal messages that are 



transmitted in the interaction. "Nonverbal behavior can be 

considered a relationship language, sensitive to, and the 

primary means of signaling changes in the quality of an on

going interpersonal relationship" (Ekman and Friesen, 1968, 

p. 180). Obviously, counselor educators are supportive of 

the position that the nonverbal communication in a counselor-

client interaction is of considerable importance. 

It was felt that more research should be initiated in 

an effort to contribute to the area of nonverbal communica

tion in counseling interactions. Prior research had con

tributed to the general area of nonverbal channels of 

communication, but little to the specific area of counselor-

client interactions. School counselors are important to 

the field of education, requiring expertise in many areas 

of skills. This study was designed to add knowledge and 

information to a specific area of counseling skills, iden

tification and interpretation of client nonverbal communi

cation in a counselor-client interaction. 

Counselor training programs generally offer structured 

training in handling verbal interactions for trainees, but 

put little stress on training in handling and understanding 

nonverbal interactions. Investigation into and expansion 

of the knowledge of nonverbal communication in a counselor-

client interaction needs attention by counselor educators. 

Research and study are needed to provide counselor education 



programs witli information and structure for development of 

methods for training in nonverbal, as well as verbal, inter

action skills. 

Questions and Hypotheses 

Assuming that a difference exists between individuals 

in relation to their ability in a specific counseling skill, 

this study sought to identify factors influencing the abil

ity to identify and interpret nonverbal communication of a 

client in a counselor-client interaction. One basic ques

tion that was not considered was how the skill of identify-

ing and interpreting nonverbal communication is learned. 

Little statistical data was available concerning the 

measurement of counseling skills. Counseling skills have 

basically gone unmeasured due to a lack of agreement among 

leaders in the counseling profession as to what to measure 

and how it can be measured through standard instruments. 

Few empirically supported studies were available that sat

isfy the majority of counselor educators and leaders. 

"There are few, if any, valid and reliable instruments avail

able to counselor educators that provide an estimate of the 

potential success of a counselor trainee" (Sternal, 1967, 

p. 66) . 

The study specifically dealt with one question: The 

discovery of significant differences between counselor 



trainees as to their ability to identify and interpret 

client nonverbal communication in a counselor-client inter

action, and what independent factors contributed to the dif

ference. The independent factors considered were: sex, 

age, years of teaching experience, courses completed in 

counselor training, counseling attitude, and dogmatism 

score. 

The following null hypotheses were formulated in an 

attempt to answer this question: 

HO, It was hypothesized that subjects identified by 

differences in counselor attitude as measured 

by Porter's Test*of Counselor Attitudes would 

not differ significantly in ability to rate 

client nonverbal communication. 

HO2 It was hypothesized that subjects identified by 

differences in dogmatism scores, high versus low, 

as measured by the Rokeach Dogmatism Scale (D 

Scale) would not differ significantly in relation 

to ability to rate client nonverbal communication. 

HO^ It was hypothesized that no difference would exist 

in the ability of males and females in identify

ing and interpreting nonverbal communication of 

a client in a counselor-client interaction. 

HO^ It was hypothesized that no difference would exist 

between age groups in the ability to identify and 
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interpret nonverbal communication of a client in 

a counselor-client interaction. 

HOc It was hypothesized that no difference would exist 

between groups identified by years of teaching 

experience and their ability to identify and 

interpret client nonverbal communication in a 

counselor-client interaction. 

HOg It was hypothesized that no difference would exist 

between groups identified by courses completed in 

counselor education (level of training) and abil

ity to identify and interpret nonverbal communica

tion of a client in a counselor-client interaction. 

HO^ It was hypothesized that no difference would exist 

between two specifically defined groups of coun

selor trainees. Group I and Group II (identified 

by specific combination of scores on Porter's 

Test of Counselor Attitudes and Rokeach's Dogma

tism Scale), in identifying and interpreting 

nonverbal communication of a client in a counselor-

client interaction. 

HOQ It was hypothesized that no difference would exist 

between any of the subgroups identified by the in

dependent variables in rating nonverbal communica

tion of a client in a counselor-client interaction. 

'8 



whether the interaction was conducted as a non-

directive or directive counseling interaction. 

Limitations of the Study 

The writer was aware of the many limitations of a study 

of this nature. Little has been done in the area of scales 

and criteria to be used to rate a counselor's ability to 

deal with client nonverbal communication. Also, little 

information exists in counselor education texts and journals 

as to how nonverbal communication is learned and used in a 

counselor-client interaction. 

This study did not attempt to define all or even a 

major portion of the needed criteria for admission to a 

counselor training program. Neither were the numerous 

needed skills for an effective or qualified counselor iden

tified or labeled. It was felt that a comparative study 

of some identifiable characteristics of counselor trainees 

as related to a specific counseling skill would be of 

value to the field of counselor education. 



CHAPTER II 

REVIEW OF LITERATURE AND RESEARCH 

Introduction 

Mehrabian (1972), presently one of the most active 

researchers and writers on nonverbal communication, in the 

initial statement in his recent work. Nonverbal Communica

tion, stated: "The last decade has seen a tremendous up

surge in research and popular interest in the phenomenon 

of nonverbal communication" (p. 1). This statement is 

substantiated by noting the recent volumes dealing solely 

with the subject (Beier, 1^69; Birdwhistell, 1970; Fast, 

1970; Hall, 1959, 1966; Hinde, 1972; Mehrabian, 1971, 1972; 

Buesch and Kees, 1964; and Scheflen, 1972). The number of 

articles related to the topic appearing in journals has 

shown a growth parallel to the number of books. 

The contributors to the area of nonverbal communication 

have varied in style and content from a "best seller" volume. 

Body Language by Fast (1970), to structured, scientific 

inquiries by Mehrabian (1972) and Ekman and Friesen (1968) , 

while Hall, an anthropoligist, has concentrated on the 

study of nonverbal communication as it exists among persons 

in various cultures, or within a culture for varying social 

occasions. 

One of tlie pioneering articles concentrating primarily 

on nonverbal communication in an experimental manner was 

10 



11 

by William T. James (1932). As a psychiatrist, he reported 

what he had observed while working with patients. In his 

study, James used photographs of a masked male in various 

postures and asked subjects to rate the attitude that each 

posture expressed and which portions of the posture were 

most significant. 

Much of the early writing (early implying prior to 

1960) centered around the nonverbal communication of those 

institutionalized in "mental institutions." The affect 

displayed by schizophrenics served as a primary source of 

data for early studies and experiments. Institutionalized 

individuals were accessible for extensive observation and 

experimentation under routine and experimental conditions. 

The results of these studies then were translated by psy

chiatrists into their work with patients. Concerning these 

early studies Mehrabian (1972) stated: 

Unfortunately, although many psychoanalysts suggested 
a relationship between postural cues and feelings or 
attitudes, their observations for the most part re
mained informal. Thus, no specific hypotheses for 
such relationships were propounded or experimentally 
explored, (p. 17) 

Dittman, Parloff, and Boomer (1965), reported similar find

ings when reviewing early research: 

In a thorough search of the literature the few refer
ences we have been able to find to nonverbal communi
cation are predominantly concerned with the use of 
nonverbal cues as indicators of long-term character 
traits. From this point of view, nonverbal cues 
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serve to differentiate between people rather than 
pointing to the moment-to-moment fluctuations in 
feeling within people, (p. 239) 

Two distinct groups of researchers have emerged over 

the past twenty years. The first of these groups believes 

in referring to "nonverbal behavior" in a narrow and more 

accurate sense as actions distinct from speech (Mehrabian, 

1972). Of this group the more prominent would include 

Birdwhistell, Ekman and Friesen, Exline and Winters, Hall, 

Kendon, Mehrabian, Scheflen, and Somer. The second group 

has used the concept of "nonverbal behavior" in a much 

broader sense, including in their discussion a variety of 

subtle aspects of speech (Mehrabian, 1972). Paralinguistics, 

or vocal phenomena, is included in studies by Boomer, Davitz, 

Dittmann and Llewellyn, Duncan, and Mehrabian. Even with 

the difference in definition of what should be included in 

a study of "nonverbal behavior," the two groups were inter

ested primarily in the same basic premise: the study of 

the total impact and use of nonverbal communication in an 

interaction between human beings. 

General Background Research on 
Nonverbal Communication 

The broad field of psychotherapy has begun to exhibit 

more interest in the general area of nonverbal behavior. 

Ekman and Friesen (1971) gave a synopsis of prior research 

related to nonverbal communication as conducted by psycho

therapists as a group: 
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Most of the experimental studies of nonverbal behavior 
. have not evaluated the importance of this data source 
by comparing it with other behavior measures of commu
nication modes. And, there has been little theoretical 
argument to suggest why measures of non-verbal behavior 
should be included in studies of psychotherapy process 
or evaluation or psychotherapy outcome. There has been 
no study, and little systematic exposition, or whether 
nonverbal behavior might be more or less important than 
verbal behavior with one or another kind of patient, or 
with one or another kind of therapeutic situation. 
Since most of those studying interactive nonverbal be
havior were motivated, at least initially, bv their 
interest in and commitment to psychotherapy research, 
and some have continued to practice as well as to do 
research, it is paradoxical that they have not at
tacked these questions, (p. 180) 

Ekman and Friesen further elaborated on their position, sup

porting the need for greater emphasis on research of non

verbal behavior by psychotherapists. They concluded that 

nonverbal behavior can be and usually is the "primary means 

of signaling changes in the quality of an ongoing inter

personal relationship" (p. 180). The verbal discourse may 

duplicate the nonverbal information but does not always 

serve as a true indicator of the true affect being displayed 

verbally. The client's movements toward or away from the 

counselor infer the client's attitude toward the counselor, 

serving as a better indicator of attitude than the verbal 

discourse. 

Argyle, Salter, Nicholson, Williams, and Burgess (1970) 

reported the obvious existence of two channels of communica

tion in an interaction between two individuals such as a 

client and counselor. They proposed a verbal and a nonverbal 
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channel functioning simultaneously. The verbal channel 

handles conscious attention while the nonverbal channel 

handles interpersonal matters, as client affect and/or 

attitude toward the counselor. 

Two counselor educators, Shertzer and Stone (1968), 

in a comprehensive text for counselor trainees. Fundamentals 

of Counseling, devoted little time to the discussion of non

verbal communication as related to a counselor-client inter

action. They proposed that the nonverbal behavior of a 

client is important and a factor in judging the accuracy of 

nonverbal exchanges, but discussed the topic only briefly. 

They concluded by stating "as more research effort is 

applied and a greater understanding gained, then more atten

tion will be given to nonverbal behavior in counselor 

education" (p. 401). 

Duncan (1969) reported that "researchers of nonverbal 

communication have usually followed one of two broad re

search strategies" (p. 121). These two strategies are: 

(1) The "external variable approach" consisting of the 

application of traditional psychological methods of research. 

This approach is statistical and experimental in nature. 

(2) The "structural approach" consisting of the study of 

communication as a tightly organized, self-contained system 

of language. 
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It seems appropriate to mention once again the work of 

two important contributors to the general "external variable 

approach" of the study of nonverbal communication, Ekman and 

Friesen. In 1968, they delved into past research on the 

subject as well as adding new dimensions to the topic. They 

proposed five major categories of nonverbal behavior. These 

categories are to serve a function as cues to regulate an

other's speech; i.e., when the speaker is to continue, or 

to prompt a listener to take over when the speaker stops 

talking. 

A primary contribution of Ekman and Friesen (1967) was 
% 

the demonstration that stationary body positions communi

cate gross affects as attitudes, whereas movements and 

facial expressions communicate specific emotion. Their 

findings further considered the differential role of the 

communication of gross affect of positive-negative attitude 

versus specific affect, such as joy or anxiety. Additional 

exploration into the research and findings of Ekman and 

Friesen indicated a trend in their efforts to study experi

mentally nonverbal behavior by comparing it with other be

havioral measures of communication modes. 

Psychologist Albert Mehrabian of the University of 

California at Los Angeles has contributed extensively to 

the study of nonverbal communication as related to the 

judgment and communication of affect. Mehrabian has not 
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confined his work to one area of nonverbal communication; 

he has researched the subject in the narrow sense as "ac

tions distinct from speech" and also from the position of 

paralinguistics. Of the numerous publications of research 

findings of Mehrabian three are appropriate for inclusion 

in this discussion: 

(1) A study in 1967 was designed to test communicator 

attitude as communicated by "Immediate head orientation." 

("Immediacy" meaning directness and intensity of inter

action between two people.) Mehrabian was interested in 

proving that "relatively more Immediate communicator orien

tation towards his addressee is decoded as a more positive 

communicator attitude towards the addressee" (p. 325). 

Pairs of female, undergraduate subjects were exposed to the 

experimenter who spoke to them casually in an interchange, 

displaying high head and body Immediacy to one subject in a 

pair and low head and body Immediacy to the second subject 

in the pair. The subjects then were instructed to rate the 

experimenter's attitude toward herself and the other sub

ject in the pair. The experimenter shifted her body orien

tation to be in contradiction to her head orientation. 

Significance was noted for head orientation, as displaying 

positive communicator attitude towards the addressee when 

orientation was toward the particular addressee. Wlien the 
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contradiction was displayed, significance was obtained with 

head orientation having precedence over body orientation. 

(2) A study in 19 59 conducted by Mehrabian reported 

eye contact, orientation, and body relaxation all related 

significantly to liked versus disliked addressees. 

(3) A follow-up to the 1959 study was conducted by 

Mehrabian (196 8). He again addressed the topic of communi

cation of attitude. In this study he investigated the 

communication attitudes by posture, orientation, and dis

tance cues. He included the four independent factors of 

encoder attitude, addressee status, addressee sex, and 

encoder sex. The subjects were asked to imagine an addressee 

they liked as opposed to one they disliked. Also, subjects 

were asked to imagine an addressee of higher status than 

themselves as opposed to one of lower status to serve as the 

method of including addressee status in the experiment. De

pendent measures in the study included eye contact, distance, 

head orientation, shoulder orientation, leg orientation, arm 

openness, leg openness, hand relaxation, foot relaxation, 

and trunk relaxation (measured by backward and sideways 

lean). The subjects were left alone, being observed through 

a one-way mirror by three raters, to assume eight positions 

as defined by the dependent variables. Results indicated 

that relaxation in communicator posture indicates both atti

tude and status to the addressee. Attitude and status 
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toward the addressee also are displayed by eye contact and 

directness of orientation, both increasing with a more 

positive attitude. 

In an examination of the effects of eye contact and 

verbal content on affective response in an interaction 

between two individuals, Ellsworth and Carlsmith (1968) 

proposed that the amount of eye contact in an interaction 

"has a significant effect on the subject's reaction to both 

the situation and the other person, and that this effect 

depends on the verbal content of the interaction" (p. 15). 

A total of 48 university undergraduates served as subjects 

for the study. Subjects were taken into a room with an 

experimenter who in turn began an interview on a pre-set 

topic: family placement of the subject in relation to 

siblings. The experimenter either looked at the subject 

frequently or hardly at all during the 10-15 minute inter

view. After the interview, subjects completed a question

naire about the interview. The findings of Ellsworth and 

Carlsmith (1968) indicated that "if the topic of conversa

tion is neutral to generally positive, subjects like the 

interviewer significantly more when she looks them in the 

eye" (p. 18). They found the reverse of this if the con

versation is critical of the siobject. 

Many other sources were available concerning research 

related to the general topic of nonverbal communication. 
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The preceding citations indicate the trend and flavor of 

experimentation and research that have been conducted on 

the general topic of nonverbal communication. 

Research Related To Counselor 
Nonverbal Communicati^ 

Few writers have attempted to limit their research to 

the effects of nonverbal communication with a specific, 

definable group. One specific group that has received a 

significant amount of attention through research has been 

the counselor and/or psychotherapist. As a group, coun

selors seemingly have need and use for more specific skills 
« 

in nonverbal communication as added dimensions to their 

work in an interaction with individuals. 

Strong, Taylor, Bratton, and Loper (1971) investigated 

what impact a counselor's gestures and postures have on the 

perception that the client forms of the counselor. The in

vestigation has implications for methods of training coun

selors. A sample of college coeds viewed and heard a 

standard interview, in which counselors emitted either high 

or low frequency of nonverbal movement versus only auditory 

segments of similar interviews. High frequency of movements 

produced more positive descriptions of counselors than did 

low frequency. The counselors that were heard and seen 

were rated more negatively than those only heard. Strong 
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et al. , felt some of the visual cues "disrupted their 

[coeds] positive stereotype of 'counselor'" (p. 554). 

A study related to that of Strong et al., was com

pleted by Island (1966). Counselor trainees rated as high 

and low in counseling techniques were filmed in an inter

view session and rated by a team of trained observers. 

Island obtained results indicating the importance of non

verbal behavior of counselors in an interview as related 

to their counseling ability. Those rated high by staff 

trainers were most consistent and skilled in their use of 

nonverbal cues when judged against counselor trainees rated 

low. Island suggested the implementation of nonverbal con

siderations as of value to a training program for counselors, 

Mehrabian (1970) addressed the use of nonverbal cues 

as a concept of reinforcement-learning theory applied to 

behavior modification. He discussed findings of the use of 

social reinforcers, as head nodding, to modify the behavior 

of a client of equal status. Krasner (1958) previously had 

reported similar results in a study in which head nodding 

was used as a reinforcer to show respect. Mehrabian pro

posed the use of nonverbal cues as an area for exploration 

as to the numerous ways to establish tlie most effective 

means of shaping behavior in interpersonal contacts. 

In recent experimental findings, Truax indicated that 

nondirective therapists use nonverbal cues to shape their 
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client's behavior (Truax, 1966). He further reported the 

use of inconsistent messages in a psychodynamic therapeutic 

session where the therapist was unwilling to be verbally 

directive, yet was nonverbally shaping the client's behavior. 

Mehrabian (1972) believed the rationale for such inconsis

tency would follow the lines that "when the verbal compo

nent includes a denial of manipulative intent, but the 

nonverbal cues nevertheless systematically communicate 

liking or respect, more effective shaping of another per

son's behavior will result, particularly when that person 

is openly resistant to influence or manipulation by a peer" 

(p. 189). 

A study conducted in 19 72 by Haase and Tepper demon

strated that the nonverbal component of a counselor-client 

interaction accounted for more than twice the variance in 

judged empathy as did the verbal component. A group of 

counselors was asked to judge filmed segments of a coun

selor in a counselor-client interaction as to the degree of 

empathy communicated by the counselor. The film was con

structed to include pre-judged, verbal empathic responses 

of high, medium, and low ratings. The nonverbal component 

also was structured as part of the counselor-client inter

action. Haase and Tepper concluded that counselor trainees 

should receive more training in nonverbal communication as 

part of their regular program. 
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Research Related To Counselor Understanding 
Of Client Nonverbal Communication 

From reported findings it was clear that a counselor's 

nonverbal communication was significant in the counselor-

client interaction. The reverse of this position, a 

client's nonverbal communication, was also of importance to 

this discussion. Implications have been drawn concerning 

the nonverbal behavior of a counselor and the importance of 

being aware of that behavior. Studies also have included 

the judgment of client nonverbal communication by a 

counselor. 

Scheflen (196 4) proposed that "posture or body posi

tioning indicate at a glance a great deal about what is 

going on in an interaction" (p. 316). He elaborated on 

this point by contending that regardless of the identity of 

the therapist, or the school of thought the psychotherapist 

endorses, there are basic configurations that occur in all 

sessions. Scheflen found a hierarchy of organized units 

for a nonverbal communication system. He identified and 

designated these units as: (1) The point, related to the 

maintenance of head position for the duration of making a 

point in a discussion; (2) The position, which "is marked 

by a gross postural shift involving at least half of the 

body" (p. 321); (3) The presentation, consisting of the 

person's total position during a given interaction. A 
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caution was given to researchers to take all nonverbal com

munication in context and relative to the individual style 

of the person prior to considering and labeling nonverbal 

cues. 

Dittman et al. (1965), undertook the task of determin

ing "whether observers differentiate and respond to bodily 

cues as distinct from facial cues" (p. 239). Their re

search was conducted by using filmed segments of a woman 

as interviewee. The interviewee expressed affect, pleasant 

and unpleasant, through facial and bodily cues in three com

binations. These combinations included both facial and 

bodily cues showing pleasant affect, both facial and bodily 

cues showing unpleasant affect, and the final segments 

where the facial expression was pleasant and bodily expres

sion unpleasant. Professional dancers and trained psycho

therapists were used as two distinct groups of judges in 

rating displayed affect. Some of the filmed segments of 

the interviewee included the whole picture while others 

excluded the face and showed only the bodily cues. The 

results indicated little difference in judging affect by 

the two groups. The dancers were attuned more to bodily 

cues while psychotherapists used facial cues to make their 

best judgments. More pleasant feeling was attributed when 

looking at the whole picture than when looking at the body 

alone. Dittman et al., concluded that facial cues were 
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easier for the judges to use, but bodily cues did produce 

consistent results as a means of appraising feelings. 

Ekman (1965), in a study similar to Dittman et al., 

found the head to be more informative when judging the 

nature of an emotion, while the body served as the better 

indicator of the intensity of the emotion. He proposed 

the need for further distinction between the nonverbal 

communication observed and the judgment of the emotion. 

Ekman and Friesen (19 67) attempted to replicate the 

previously mentioned work of Ekman and added a further di

mension to the experiment. The replication indicated "that 

head cues more frequently than body cues convey information 

about the nature of an emotion" (p. 717). The added dimen

sion was to explore the distinction between body acts and 

body positions. (Acts were defined as movements with defi

nite beginnings and endings. Positions were defined as 

the lack of movement for a discernable period of time.) No 

conclusive results were obtained for the hypothesis that 

body acts provide information concerning specific emotions, 

while body positions provide information related only to 

gross affect states. 

A study devoted to the perception and utilization of 

nonverbal communication by a counselor was attempted by 

Cullen in 1966. A random sample of 25 counselors in San 

Bernardino County, California, was used. A film depicting 



25 

a counselor talking with a counselee was shown to the sample 

group, the film serving as the instrument to be rated for 

counselee nonverbal communication. Cullen reported results 

contrary to those expected. Counselors without advanced 

certification utilized a significantly greater number of 

nonverbal cues than those with certification. Cullen urged 

exploratory studies to devise a method of early assessment 

and screening of individuals entering counselor education 

courses if skills in nonverbal communication are related 

to counselor effectiveness. Cullen proposed the need for 

a study to ascertain the use of nonverbal communication as 

a measure of counselor effectiveness. 

Gilbert (1961) attempted to establish a relationship 

between a counselor trainee's ability to respond empath-

ically and the ability to judge nonverbal behavior of a 

client. Also, he undertook to investigate the relationship 

between empathic understanding and nonverbal communication 

skills when compared with the subjects' age, sex, and level 

of training. Gilbert found no significant differences on 

any factors. He concluded that a relationship did not seem 

to exist between empathic understanding and ability to 

identify nonverbal behavior. 

A more recent study conducted in 1969 by Larson sought 

to establish how nonverbal communication was perceived and 

utilized by 46 counselor trainees in forming clinical 
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impressions of a client. Subjects were shown a videotape 

of a client in a counseling session and were asked to rate 

four types of nonverbal communication without, and later 

with, sound. After each observation, subjects were asked 

to give a clinical rating of the client. Subjects' results 

were compared to ratings completed by a faculty counseling 

group. Larson's findings were not conclusive as to the 

function of nonverbal communication in the formulation of 

clinical impressions by counselor trainees. 

Summary and Conclusions 

The research evidence and conclusions reached by in

vestigators of nonverbal communication were anything but 

encouraging. Each researcher felt the need to expand the 

knowledge and information on nonverbal communication and 

did contribute something to that knowledge. In summariz

ing the research that has been attempted, completed, and 

reported concerning nonverbal communication, there was 

found a definite lack of supportive evidence as to how 

nonverbal communicative skills are learned, both as an 

encoder and as a decoder. Obviously a study to identify 

the ability of counselor trainees' skills in nonverbal 

communication decoding at various stages of their prepara

tion as counselors would produce information indicative 

of needed training. 



CHAPTER III 

PROCEDURES 

The purpose of this chapter is to describe procedures 

for conducting the study. A description of subjects, in

struments, variables, data collection methods, and statis

tical procedures are given to facilitate understanding to 

the study. 

Study 

The sample (N=68) for this study was comprised of 

graduate students enrolled in counselor education courses 

in the College of Education at Texas Tech University during 

the Spring Semester of 1973. No criterion was applied for 

inclusion in the study other than the assumption that en

rollment in a course designed to train counselors indicated 

cin interest in and a desire to become more knowledgeable 

concerning counseling and counseling skills. 

Descriptions of Instruments 

Three separate instruments were used as methods for 

collecting data for this study. The instruments used were: 

(1) Porter's Test of Counselor Attitudes, (2) Rokeach's 

Dogmatism Scale (D Scale), (3) a 16 mm sound motion picture 

and corresponding scale for rating the ability of counselor 

trainees to identify and interpret client nonverbal 

27 
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communication, and (4) a questionnaire to gather demographic 

data. The motion picture was developed especially for this 

research project. 

Porter's Test of Counselor 
Attitudes 

Porter's Test of Counselor Attitudes was selected as 

the instrument to measure the counseling attitude of the 

sample group. Attitudes, it was felt, would play an impor

tant role in interviewing and counseling; therefore, they 

would likewise serve as a source for baseline data for 

comparison against the specific counseling skill of identi

fying and interpreting client nonverbal communication in a 

counselor-client interaction. Porter (1949) suggested that 

a need existed to obtain measures of counselor attitudes 

and to decipher the extent these attitudes have on determin

ing interview outcomes. In 1950, Porter published in his 

volume. An Introduction To Therapeutic Counseling, a 66 item, 

self-test method for counselors to rate their counseling at

titude. Of these 66 items the first 25 were selected for 

administration as an appropriate measure of counselor atti

tudes of the sample group in this study. Porter's (19 49) 

original counselor attitudes scale consisted of 10 items, 

but not until 19 50 did the 25 item test appear in the volume 

published that year. It was felt by this writer that the 

25 items (Appendix B) would give a clearer measure of 
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counselor attitudes, the longer version serving to elimi

nate possibilities of "chance" selection of responses. 

Five scales of responses exist in Porter's test: 

(1) evaluative, (2) interpretive, (3) understanding, (4) 

supportive, and (5) probing. These scales are illustrated 

by five responses of which the rater is to select only one 

as the "best" response he would make to a statement given 

by a client. 

Hopke (19 55) , using counselor trainees in a National 

Defense Education Act (NDEA) counselor training institute 

as subjects, reported a test-retest reliability correlation 

coefficient of 0.77 for the probing scale, and 0.76 to 0.79 

correlations for the understanding scale with other scales 

having lesser degrees of reliability. Results by Hopke 

(1955) and Sternal (1967) supported the Porter test as re

liable enough to be used in a comparison of groups. 

This study was concerned with only two of the five 

scales, the understanding and probing response scales, to 

which the subjects responded. These two scales were se

lected as criteria for differentiating attitudes of coun

selors. A summary of results obtained on the Porter are 

reported in Table 1. 
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TABLE 1 

MEAN AND S.D. ON THE UNDERSTANDING AND PROBING 
SCALES OF THE PORTER TEST 

(N=68) 

Type of Response Mean S.D. 

Understanding 6.91 5.76 

Probing 9.35 7.87 

Rokeach's Dogmatism Scale 
(D ScaleT 

Milton Rokeach, a social psychologist at Michigan State 

University, designed the Dogmatism Scale to measure cogni

tive correlates of general, authoritarianism. Rokeach (1960) 

begcui his original work through the study of idealogical 

dogmatism: 

. . . a closed way of thinking which would be asso
ciated with any ideology regardless of content, an 
authoritarian outlook on life, an intolerance toward 
those with opposing beliefs, and a sufferance of 
those with similar beliefs, (pp. 4-5) 

A person described as dogmatic or closed minded is rigid in 

his thinking and beliefs about a complex network of issues, 

not just a single issue. Rokeach (1960) proposed that the 

measurement indicated an "open" or "closed" minded individ

ual. The "closed" minded individual has been further de

scribed as one who accepts the statements of individuals in 

authority as fact, and proceeds to complete tasks, accept 

facts, or believe statements by authority figures as 

truisms. A "closed" minded individual has accepted certain 
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beliefs as truths, so he holds onto these truths regardless 

of other information, theoretical or empirical, presented 

to him. 

The Dogmatism Scale (D Scale) was selected as the 

appropriate form for measurement of the counselor trainees' 

belief system. Rokeach (1960) reported test-retest reli

ability coefficients witli a median r of 0.74. Further 

research was conducted by Rokeach to support the validity 

of the D Scale. The D Scale is reproduced in Appendix A. 

The subjects for this study demonstrated a range of 

scores on Rokeach's D Scale of 82 to 257. The mean scale 

score was 141.0 4 (X=141.04) with a standard deviation of 

32.95 (S.D.=32.95). A score above 141 was designated as 

being indicative of a more closed minded individual while 

scores below 140 indicated a more open minded individual, 

both scores relative to the sample tested. 

Select Groups: Combination of 
Porter and Rokeach Scores 

A further dimension was added to the study on a specu

lative basis as an attempt to establish further baseline 

data on counselor trainees. Scores on Porter's Test of 

Counselor Attitudes and Rokeach's Dogmatism Scale (D Scale) 

were used in a defined combination in an attempt to define 

groups of individuals with specific characteristics. It 

was assumed that the two groups would be unique and differ 
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significantly in their ability to rate client nonverbal 

communication in a counselor-client interaction. The two 

groups were defined and identified as follows: 

1. Group I comprised only those individuals who re

sponded with the most understanding responses (in 

the upper one-half) on the Porter test and the 

least probing responses (in the lower one-half) 

on the Porter test. This group had one further 

distinguishing characteristic—a score on the 

dogmatism scale in the lower one-third of the 

range of scores that placed them in the most open 

minded segment of the sample. 

2. Group II comprised only those individuals who re

sponded with the most probing responses (in the 

upper one-half) on the Porter test and the least 

understanding responses (in the lower one-half) 

on the Porter test. This group also had one 

further distinguishing characteristic—a score on 

the dogmatism scale in the upper one-third of the 

range of scores that placed them in the most 

closed minded segment of the sample. 

The data defining the two groups are reported in 

Table 2. 
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TABLE 2 

IDENTIFYING DATA FOR GROUP I AND GROUP II 

Data Classification 
By Scores 

Understanding Responses 

Range 

Mean 

S.D. 

Probing Responses 

Range 

Mean 

S.D. 

Rokeach's D Scale 

Range 

Mean 

S.D. 

Group I 

8-23 

17.73 

4.35 

0-6 

1.47 

1.85 

82-131 

109.60 

15.23 

Group II 

0-7 

2.00 

1.56 

7-21 

13.00 

4.24 

151-257 

171.20 

18.93 

The "contrived" grouping was based on closely comparable 

definitions of Porter (1950) and Rokeach (1960). Porter 

believed that counselors work on some sort of continuum 

between an internal and an external frame of reference. 

Porter defined the two frames of reference " . . . an in

ternal frame of reference (how the client sees himself, 

how he feels about the situation) and an external frame of 

reference (how the counselor sees the client, how the coun

selor feels about the client's situation)" (p. 61). The 

counselor trainee working from an internal frame of 
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reference selects more "understanding" responses on Porter's 

test while the counselor working from an external frame of 

reference would select more "probing" responses. Rokeach 

(1960) seemed to be referring to individuals with similar 

characteristics in his definition of open and closed belief 

systems. Rokeach (1960) defined an open belief system: 

The more open the belief system, the less should be
liefs held in common be a criterion for evaluating 
others, and the more should others be positively 
valued, regardless of their beliefs. In other words, 
the alternative to accepting and rejecting others on 
grounds of belief congruence is to accept others 
without evaluating them at all. (p. 63) 

Rokeach then described a closed belief system: "The more 

closed a person's belief system, the more he should evaluate 

otliers according to their agreement or disagreement with his 

own system; also, the more difficult should it be to discrim

inate between and separately evaluate a belief and the per

son holding the belief" (p. 63). 

Although the two instruments. Porter's test and 

Rokeach's scale, were designed to measure two heretofore un

related constructs. Group I and Group II could identify in

dividuals having like attributes. 

Instruments for Rating Client 
Nonverbal Communication 

A search and study of available instruments and related 

materials did not produce an acceptable method for portrayal 

of a client in a counselor-client interaction with an 
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accompanying rating of the client's nonverbal communication. 

It was necessary to construct and produce a 16 mm sound 

film and corresponding rating scale (Appendix D) to provide 

the instrument containing specific, controlled nonverbal 

and verbal cues. 

The script for "role-play" counselor-client inter

actions was devised by the researcher to portray equal num

bers of directive and nondirective interactions. The script 

was composed of verbal communication and corresponding non

verbal communication. Two female graduate students in the 

Theatre Arts Department of Texas Tech University were em-

ployed to play the counselor and client roles in the inter

actions. Neither actress had experienced counseling nor 

had they witnessed any type of counseling interaction. One 

actress portrayed the counselor for all directive inter

actions and the other actress portrayed the counselor for 

all nondirective interactions. Of 22 counselor-client inter

actions, 17 were portrayed with the client's verbal and non

verbal communications being consistent; i.e., the client 

communicated anxiety verbally and nonverbally. The remaining 

five counselor-client interactions were portrayed with the 

client's verbal and nonverbal communication being inconsis

tent; i.e., the client communicated joy verbally and guilt 

nonverbally. 
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A scale to rate the nonverbal communication portrayed 

was devised with accompanying instructions (Appendix C and 

D). The rating scale was to be used for each of 22 

counselor-client interactions, 11 with the counselor por

traying a directive role. The rating scale was comprised 

of three parts: 

(1) Counselor trainees were asked to rate whether the 

verbal communication was consistent or inconsistent with 

the nonverbal communication. 

(2) Counselor trainees were asked to rate the client's 

attitude toward the counselor as either positive or negative. 

(3) Counselor trainees were asked to identify the spe

cific emotion communicated nonverbally by the client and to 

interpret how the emotion was communicated. The choices 

for interpretation included the following: head, eyes, 

facial, voice, body, arms/hands, and legs/feet. The spe

cific emotions were limited to seven: anxiety, frustration, 

self-confidence, joy, anger, aggression, and guilt. On the 

rating scale, anxiety and frustration were combined as one 

scorable, specific emotion due to difficulty encountered 

by the actresses while attempting to differentiate between 

the two through specific nonverbal cues. The total possible 

score for the rating scale was 180. 

Prior to filming the role-play of counselor-client in

teractions , two videotapes were made and rated by a counselor 
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educator on the faculty of Texas Tech University, the 

actresses and the researcher. Of primary concern was the 

"feeling" the actress had about her portrayal of the spe

cific emotion and attitude. The nonverbal cues were 

altered to coincide with the natural gesture, posture, or 

attitude of the actress when experiencing the specific emo

tion outside of the role-play portrayal. 

The 16 mm sound film in color was produced by the pro

fessional staff in the studios of KTXT-TV Station, Texas 

Tech University. The camera filmed the interactions over 

the shoulder of the actress portraying the counselor and 

produced a full body picture of the client who was seated 

facing the counselor. Each counselor-client interaction 

was less than 60 seconds in length. A professional film 

editor assisted the writer in editing and splicing the 

film. Each interaction was preceded and followed by a 

five-second picture of the number of the interaction viewed 

(numbers 1 - 22) to insure a match of subject rating, rating 

scale page, and filmed interaction. Between each numbered 

interaction a 20-second segment of clear leader was spliced 

into the film. This segment of clear leader was used (1) 

to illuminate the screen and viewing room, allowing adequate 

light for subjects to clearly see the rating scale, and (2) 

to allow sufficient time for subjects to complete the rating 

scale. Each 5- and 20-second interval was timed precisely 
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by counting film frames during editing. The total length 

of the film was slightly less than 30 minutes. 

Variables 

Independent variables used to test the proposed hypoth

eses included: 

(1) Sex of the subjects 

(2) Age of the subjects 

(3) Years of teaching experience 

(4) Level of counselor training based on completed 

semester hours of course work in counselor education. 

(5) Counselor attitude as scored on Porter's Test of 

Counselor Attitudes. 

(6) Dogmatism score obtained from Rokeach's Dogmatism 

Scale (D Scale) 

(7) Combination of variables (5) and (6) to identify 

two contrived subgroups: Group I and Group II 

The data for these variables were obtained from the informa

tion supplied by the subjects when they completed a ques

tionnaire designed to gather demographic data (Appendix E). 

The distribution of the population according to sex indi

cated 37 females and 31 males. A distribution of data for 

variables (2) through (4) is given in Table 3. 



TABLE 3 

SAMPLE AGE, YEARS TEACHING EXPERIENCE, 
AND LEVEL OF COUNSELING TRAINING 

Varic±>le Range Mean 

39 

S.D. 

Age in Years 

Years Teaching Experience 

Level of Training* 

22-52 

0-30 

0-48 

31 .88 

5 .82 

1 2 . 2 2 

7 .74 
6 .89 

11 .62 

*Determined by semester hours of counselor education 
courses completed. 

Collection of Data 

Group testing procedures were used for collecting data. 

The subjects were not informed of the true nature of the 
« 

two scales. Porter's Test of Counselor Attitudes and 

Rokeach's Dogmatism Scale (D Scale), during initial data 

collection. The attitude test and dogmatism scale were 

administered early in the Spring Semester of 197 3 to stu

dents enrolled in graduate courses designed to train coun

selors in the College of Education of Texas Tech University. 

Demographic data (Appendix E) was collected at the same 

time as administration of the Porter test and Rokeach scale. 

Printed instructions accompanied all instruments. 

After a lapse of approximately six weeks, subjects were 

shown the prepared film and asked to complete the rating 

scale. Instructions for this portion of data collection 

(Appendix C) were distributed as part of the rating scale 

and attached as a cover sheet. 
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Scoring procedures for each instrument were as follows: 

(1) Porter's Test of Counselor Attitudes was scored 

by tabulating the number of "probing" and "understanding" 

responses selected by each subject. 

(2) Rokeach's Dogmatism Scale (D Scale) was scored by 

adding 3 points to each given response to obtain a total 

dogmatism score for the subjects. 

(3) The rating scale accompanying the film was scored 

by counting the number of correct responses given to 

consistent-inconsistent verbal communication versus non

verbal communication, positive or negative attitude cor

rectly identified, and specific emotion and the 

interpretation of how it was communicated nonverbally. The 

total score for each subject was the total number of correct 

responses. 

Data were collected and tabulated, then further com

plied and punched into data cards for computer analysis 

through the utilization of programs available at the Texas 

Tech University Computer Center. 

Eight subjects viewed and rated the film a second time. 

Even with the undesirable effect of only a one- or two-day 

lapse between viewings and the small sample size, it was 

felt that the computation of a test-retest reliability 

coefficient would be of importance and significance to this 

report. A test-retest reliability coefficient (Pearson r) 
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of 0.85 was obtained. It was felt this coefficient was 

artificially high due to the short period of time between 

testings (Downie and Heath, 1970), but had enough merit to 

be reported. 

Statistical Procedures 

In this study significant probability was set at P£.05 

for all hypotheses. The mean and standard deviation was 

computed for each separate set of data and variables and 

reported. Data were analyzed by computing differences be

tween subgroups of each independent variable as to the abil

ity to identify and interpret client nonverbal communication 

in a counselor-client interaction. Scores for computing 

differences were obtained from the prepared rating scale. 

Computer analysis techniques used were: (1) t test, (2) 

analysis of variance, and (3) Duncan's New Multiple Range 

Test (Dixon, 1971). 



CHAPTER IV 

RESULTS AND DISCUSSION 

Introduction 

All data were examined for significant difference 

between means of defined groups by either a t test or an 

analysis of variance combined with Duncan's New Multiple 

Range Test (Dixon, 1971). The t. test was contained in the 

Statistical Package for the Social Sciences, known as SPSS, 

with computation of data by this program conducted at the 

Texas Tech University Computer Center. The analysis of 

variance with the multiple range test is contained in the 

Biomedical Computer Program of the Health Sciences Computing 

Facility at the University of California at Los Angeles, 

also available and used for data analysis at the Texas Tech 

University Computer Center. 

The purpose for using the it test was to subject data 

to a comparison of means in the most straightforward method 

available. When subjects could be divided into meaningful 

dichotomies (as female against male or a defined subgroup 

against a second defined subgroup) , the t̂  test was used to 

test for significant differences between the means of 

scores obtained by rating client nonverbal communication 

in a counselor-client interaction. 

42 
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Analysis of variance was used as a further technique 

to compare means when more than two subgroups could be 

defined. This technique permits data from multiple groups 

to be compared simultaneously. Guilford (1965) gave the 

basis for the analysis of variance to be "to determine 

whether the sample means vary further from the population 

means than we should expect, in view of the variations of 

single cases from the same mean" (p. 169). The computation 

of the analysis of variance also is based on the premise of 

comparing the variance of the total group with the average 

variance of each separate subgroup. 

A further analysis of data was included in the "com-

putef program" designed to compute the analysis of variance. 

A comparison of means was conducted through the use of 

Duncan's New Multiple Range Test (Dixon, 1971). Instead of 

comparing the variance of all means of the subgroup against 

the mean of the sample, the multiple range test compares 

means in a successive method after ranking means from the 

smallest to the largest. This test examines for homogene

ity among means by comparing pairs of means of the sub

groups. Duncan (1955) proposed the existence of homogeneity 

if no statistical difference was found when all means under 

consideration have been compared as pairs. If the multiple 

range test isolates a mean or means that are not homogeneous 

with the other means of the subgroups, then there is reason 
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to believe that the subgroup differs significantly from the 

population and from the means of the other subgroups. 

The multiple range test was not considered to be a 

statistical method to replace or have precedence over the 

analysis of variance. Significant results obtained by use 

of this test offered an opportunity to isolate the specific 

area(s) that the analysis of variance only identified in 

general. The indicated difference provided the opportunity 

to speculate that the proposed null hypothesis could be 

rejected if further, more stringent research was conducted. 

Each independent variable (sex, age, years teaching 

experience, level of counseling training, counseling atti

tude, and dogmatism) was compared with the dependent vari-

cible, the ability to rate a client's nonverbal communication 

in a counselor-client interaction. A null hypothesis was 

proposed relating each independent variable to the depen

dent variable. 

Results and Discussion of 
Hypothesis One (HO^) 

The first hypothesis, which stated that subjects iden

tified by differences in counselor attitude would not score 

significantly different in ability to rate client nonverbal 

communication, was tested under three different procedures. 

Counselor attitude was based on trainee responses to the 



45 

understanding and probing scales of Porter's Test of Coun

selor Attitudes. The three procedures and results are 

presented separately. 

1. Subjects were divided into subgroups according to 

the independent variable, counselor attitude, as rated by 

their scores on the understanding and probing scales of 

Porter's test. The individual with a high score on the 

understanding scale would have a low score on the probing 

scale and vice versa. The sample was divided, first using 

the understanding scores, and the upper and lower halves 

compared for significant differences between means on rating 

client nonverbal communication. A procedure similar to 

understanding scores was followed, but this time scores on 

the probing scale were used to divide the sample. 

For division of subjects into subgroups according to 

understanding responses, the median of the number of under

standing responses was used (Mdn=7.5). Subjects selecting 

understanding responses seven times or fewer (low) were 

identified as a subgroup, whereas subjects selecting under

standing responses eight times or more (high) were iden

tified as a second subgroup. To test for significant 

difference between subgroups as to ability to rate client 

nonverbal communication, the nonverbal score means for the 

two subgroups were subjected to a t_ test. As shown in 
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Table 4 there was no significant difference in the nonver

bal score produced by the two subgroups. 

TABLE 4 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO COUNSELOR ATTITUDE 

(N=68) 

Subgroups 

Understanding Responses 

High 

Low 

Probing 

High 

Low 

(8-23) 

(0- 7) 

Responses 

(7-21) 

(0- 6) 

N 

34 

34 

t-value 

0.21 

35 

33 

t-value 

0.22 

Nonverbal 
Mean 

80.62 

81.44 

80.57 

81.46 

Scores 
S.D. 

16.07 

16.94 

P< 

ns 

16.20 

16.79 

P< 

ns 

The subjects next were divided into two groups using 

the median of the probing responses (Mdn=6.0) to form the 

subgroups. Subjects selecting probing responses six times 

or fewer were identified as a subgroup, and subjects select

ing probing responses seven times or more were identified 

as a second subgroup. To test for significant difference 

between ability of the two subgroups to rate client non

verbal communication, the nonverbal score means for the two 
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subgroups were subjected to a t test. As shown in Table 4 

there was no significant difference in the nonverbal score 

produced by the two subgroups. 

2. Further analysis was conducted by dividing the 

subjects into three subgroups of approximately equal size. 

Subjects were assigned to High, Medium, or Low categories 

of the understanding or probing scales on an arbitrary 

basis. The number of subjects in each category equaled as 

near an approximation of one-third of the total sample as 

possible. This division permitted the use of the analysis 

of variance as a second test procedure. Tables 5 and 6 

report the range of responses used to divide subjects into 

the three subgroups, the number of subjects in each sub

group, and the mean and standard deviation of scores 

achieved by rating client nonverbal communication. The F-

value obtained from the analysis indicated that there was 

no significant difference in the nonverbal scores achieved 

by any subgroup defined by understanding or probing 

responses. 

3. A third procedure employed Duncan's New Multiple 

Range Test. No significance between means of any subgroup 

was indicated as related to the rating of client nonverbal 

communication in a counselor-client interaction. Counselor 

attitude, as rated by Porter's Test of Counselor Attitudes, 

specifically understanding and probing response categories. 



48 

did not identify homogeneous groups of subjects that dif

fered significantly in ability to rate client nonverbal 

communication. 

TABLE 5 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO UNDERSTANDING 

RESPONSES FOR ANALYSIS OF 
VARIANCE 

Subgroups 

High 

Medium 

Low 

Range 

13-23 

4-12 

0-3 

N 

25 

18 

25 

F-value 

0.64 

Nonverbal 

Mean 

80.40 

84.67 

79.04 

Scores 

S.D. 

18.16 

12.07 

17.39 

P< 

ns 

TABLE 6 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO PROBING RESPONSES 

FOR ANALYSIS OF VARIANCE 

Subgroups 

High 

Medium 

Low 

Range 

9-21 

4-8 

0-3 

N 

23 

21 

24 

F-value 

0.34 

Nonverbal 

Mean 

81.35 

78.71 

82.75 

Scores 

S.D. 

17.62 

15.09 

16.71 

P< 

ns 
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As related to this investigation the null hypothesis 

was accepted. Counselor attitude as defined by understand

ing and probing responses on Porter's Test of Counselor 

Attitudes did not identify individuals who differed signifi

cantly in ability to rate client nonverbal communication in 

a counselor-client interaction. 

Results and Discussion of 
Hypothesis Two THOTJ 

The second hypothesis proposed measurement of the dif

ference of ability of subgroups, as identified by dogmatism 

scores, to rate client nonverbal communication in a counselor-

client interaction. Three procedures were utilized to test 

the null hypothesis. 

1. Subjects were divided into two subgroups, high and 

low, according to scores on Rokeach's Dogmatism Scale (D 

Scale). The higher the score on the scale the more "closed 

minded" the individual, the lower the score the more "open 

minded" the individual. The mean (X=141.04) was used for 

division of subjects into two subgroups. Subjects with 

dogmatism scores of 141 and above were designated as "high" 

and 140 and below as "low." To test for significant dif

ference between groups as to ability to rate client non

verbal communication, the nonverbal score means for the 

two groups thus formed were subjected to a t̂  test. As 
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shown in Table 7 there was no significant difference in the 

nonverbal score means produced by the two groups. 

TABLE 7 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO DOGMATISM SCORES 

FOR t TEST 
(N=68) 

Subgroups N 

Low Dogmatism (0-140) 

High Dogmatism (141-257) 

35 

33 

t-value 

0.32 

Nonverbal Scores 
Mean S.D. 

80.40 

81.70 

16.75 

16.23 

P< 
ns 

2. Data was further analyzed for significant differ

ence between means by analysis of variance. The sample was 

divided into approximate thirds, regardless of the interval 

the division established for the independent variable, the 

dogmatism score. Three subgroups were formed using the 

dogmatism scores of the sample: high (closed minded), 

medium, and low (open minded) scoring subgroups. The sig

nificance of difference between subgroups was tested by 

analysis of variance. The F-value obtained from the anal

ysis of variance was not large enough to meet the criterion 

for significance. Table 8 summarizes the results of the 

test for the three subgroups. 
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TABLE 8 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO DOGMATISM SCORES 

FOR ANALYSIS OF VARIANCE 
(N=68) 

Nonverbal Scores 

Subgroups (Range of scores) N Mean S.D. 

High (155-257) 21 83.86 13.96 

Medium (131-154) 22 79.18 18.09 

Low (0-130) 25 80.28 17.04 

F-value P< 

0.47 ns 

3. The third procedure used the same subgroupings 

described above. The multiple range test tested for sig

nificant differences between means of the three subgroups 

by comparing pairs of means from the least to the greatest. 

This procedure indicated all three subgroups to be homoge

neous with no subgroup differing significantly from the 

other two. 

Dogmatism did not appear to be a factor related to a 

counselor trainee's ability to identify and interpret client 

nonverbal communication as measured by the designed instru

ments. The null hypothesis was accepted, as a difference in 

dogmatism scores did not relate significantly with ability 

to rate client nonverbal communication. 
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Results and Discussion of 
Hypothesis Three THOTJ 

To determine if females differed significantly from 

males on scores obtained in rating nonverbal communication, 

the t test was used. The difference between means on the 

dependent variable for females and males was found to be 

significant (P=.05). Table 9 reports the differences be

tween the two subgroups of counselor trainees in rating 

nonverbal communication of clients on the rating 

instruments. 

TABLE 9 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAI4PLE 
GROUPED ACCORDING TO SEX FOR t TEST 

(N=68) 

Nonverbal Scores 

Subgroups N Mean S.D. 

Females 37 84.81 15.14 

Males 31 76.52 16.92 

t-value P< 

2.13 .05 

The proposed null hypothesis was rejected because the 

t-value exceeded the set level of significance, P=.05. 

Females differed significantly from males in ability to 

rate client nonverbal communication. The rating scores 

obtained by females as a group were significantly higher 

than scores obtained by the male group. 
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Results and Discussion of 
Hypothesis Four (HO.) 

The fourth null hypothesis proposed that no difference 

would exist between age groups of counselor trainees and 

ability to rate client nonverbal communication. The median 

age (Mdn=30 years) was used to separate subjects into two 

subgroups to test for significant difference between means 

of scores obtained by rating client nonverbal communication. 

One subgroup was formed of all subjects less than 31 years 

of age, the second subgroup contained individuals 31 years 

of age and older. To test for significant difference be

tween the two subgroups the nonverbal scores were subjected 

to a t. test. As shown in Table 10 there was a significant 

difference at tiie P=.05 level of confidence in the non

verbal scores produced by the two subgroups. The youngest 

age group scored significantly higher when rating client 

nonverbal communication. 

TABLE 10 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO AGE FOR t TEST 

(N=68) 

Subgroups (Age ran 

Oldest (31-52) 

Youngest (22-30) 

ige) N 

33 

35 

t-value 

2.80 

Nonverbal 

Mean 

75.57 

86.17 

Scores 

S.D. 

16.63 

14.60 

P< 

.05 
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In an attempt to be more explicit as to the age group 

that varied most from other age groups, subjects were 

divided into approximate thirds and designated as oldest 

(34-52), middle (27-33), and youngest (22-26) age subgroups. 

The independent variable, age, was not divided into equal 

intervals by this method of identification of subgroups 

due to the large number of individuals 33 years of age or 

younger that made up the sample. No maximum age limit 

existed for subjects as theoretically did a minimum due to 

the number of years of schooling required prior to admission 

to a counselor training program. Analysis of variance 
% 

tested for significant difference on the dependent variable 

between the means of the three subgroups. The F-value ob

tained from the analysis of variance was not large enough 

to meet the criterion on significance. Table 11 summarizes 

the data used in the analysis. 

TABLE 11 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO AGE FOR ANALYSIS 

OF VARIANCE 
(N=68) 

Subgroups (Age range) N 

Nonverbal Scores 
Mean S.D. 

Oldest (34-52) 

Middle (27-33) 

Youngest (22-26) 

23 

25 

20 

F-value 

2.94 

74.48 16.23 

84.24 15.84 

84.55 15.35 

P< 

ns 
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The multiple range test indicated one subgroup, the 

oldest group of subjects, differed significantly from the 

remaining two subgroups. The oldest subgroup was not homo

geneous with the other two when comparing the variance of 

subgroups as pairs. As reported in Table 11, the mean 

rating score of the two younger age groups is higher than 

the mean score obtained by the oldest group. 

Based on the results of the t. test, the null hypothesis 

was rejected at the P=.05 level of confidence. The youngest 

age group, 30 years of age or younger, scored significantly 

higher than the older age group. The analysis of variance 

did not provide evidence of a more specific definition of 

age groups. However, the multiple range test indicated 

tliat when the sample was divided into approximate thirds 

according to the number of subjects, the oldest age group 

(34-52) was not homogeneous with the two younger age groups. 

The null hypothesis was concluded to be rejected and age 

believed to be related to the ability to rate nonverbal 

communication. 

Results and Discussion of 
Hypothesis Five (HO^) 

The null hypothesis proposed that no difference would 

exist between subgroups identified by years of teaching ex

perience and ability to rate client nonverbal communication. 

Three procedures for the analysis of data were employed. 
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1. Subjects were divided into two subgroups according 

to the number of years of teaching experience completed. 

The median (Mdn=4.0) number of years was used as criteria 

for defining two subgroups. Subjects with the "most" ex

perience were those having taught four years or more, and 

subjects with the "least" experience were those having 

taught three years or less. To test for significant dif

ference between ability of subgroups to rate client non

verbal communication, the nonverbal score means for the two 

subgroups were subjected to a t test. As shown in Table 12 

there was no significant difference in the nonverbal scores 

produced by the two groups. 

TABLE 12 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO YEARS OF TEACHING 

EXPERIENCE FOR t TEST 
(N=68) 

Subgroups (Ye. 

Most (4-30) 

Least (0-3) 

ars expe rience) N 

33 

35 

t-value 

0.55 

Nonverbal 

Mean 

82.15 

79.77 

Scores 

S.D. 

16.76 

16.20 

P< 

ns 

2. To further analyze data subjects were divided into 

subgroups, each containing as close an approximation to one-

third of the sample as was statistically possible. The 
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independent variable, years of teaching experience, was not 

uniform as to intervals of years due to the large propor

tion of the sample having taught fewer than three years. 

The three subgroups were labeled as Most (6-30), Middle 

(2-5), and Least (0-1) number of years of teaching experi

ence. Data were subjected to analysis of variance to test 

for any significant difference between means of the sub

groups. The F-value obtained was not large enough to indi

cate significance at the level of confidence selected for 

this study. Table 13 reports the results obtained by 

analysis of variance of data of subgroups. 

TABLE 13 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO YEARS TEACHING 

EXPERIENCE FOR ANALYSIS OF 
VARIANCE 
(N=68) 

Nonverbal Scores 

Subgroups (Years experience) N Mean S.D. 

Most (6-30) 

Middle (2-5) 

Least (0-1) 

23 

24 

21 

F-value 

1.02 

77.43 

84.29 

81.29 

16.40 

15.27 

17.56 

P< 

ns 

3. The multiple range test was used to test for homo

geneity between the three subgroups described above. There 
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was no indication that a significant variance existed be

tween any of the three subgroups. 

A range of 30 years teaching experience to no experi

ence supplied the researcher with a sufficient range of 

yeeurs to test for existence of teaching experience as a 

factor in predicting ability of counselor trainees to rate 

client nonverbal communication. Although it might be ex

pected to achieve results similar to those found with age, 

years teaching experience did not produce an F-value 

approaching that when age was the independent variable. 

Nor did the t̂  test procedure approach that of the findings 
« 

when age was tlie independent variable. Obviously, as rated 

by this study, there existed no relationship between the 

independent variable of teaching experience and the depen

dent variable of ability to rate nonverbal communication 

of a client in a counselor-client interaction. The null 

hypothesis was accepted. 

Results and Discussion of 
Hypothesis Six (HO^) 

The sixth null hypothesis proposed the existence of 

no difference between subgroups identified according to 

level of training in counselor education and ability to 

rate client nonverbal communication. Data again were 

subjected to three procedures. 
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1. Subjects were divided into two subgroups on the 

basis of semester hours of counselor education courses com

pleted. The median (Mdn=9.3 semester hours) was used as 

the division criterion for the two subgroups. Due to multi

ples of three semester hours used to determine the level of 

counseling courses completed, the two subgroups did not 

contain equal numbers. Subgroups were designated as highest 

level of training (12 semester hours and above), and lowest 

level of training (9 semester hours and below). To test for 

significant difference between means of the two subgroups, 

as related to the ability to rate client nonverbal communica

tion, a t. test was used. As shown in Table 14 there was no 

significant difference in the nonverbal scores of the two 

subgroups. 

TABLE 14 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO LEVEL OF TRAINING* 

FOR t TEST 
(N=68) 

Subgroups (Semester Hours) N 

Nonverbal Scores 

Mean S.D. 

Highest (12-48) 

Lowest (0-9) 

32 

36 

79.87 14.99 

78.97 17.70 

t-value 

0.50 

P< 

ns 

*Based on semester hours of training completed. 
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2. Data were subjected to analysis of variance after 

defining three subgroups of the sample. This second pro

cedure for HOg is similar to procedures completed for 

previous hypotheses. Subjects were divided into subgroups 

of approximately one-third of the total sample. The divi

sion for the independent variable was more difficult due 

to level of training being identified by course work com

pleted, for course work was reported in multiples of three 

semester hours due to the method of signifying course credit 

at Texas Tech University. Three subgroups of subjects were 

designated as highest (18-48), middle (6-15), and lowest 

(0-3) semester hours. The analysis of variance was used to 

test nonverbal scores for significant difference between 

means of the subgroups. The F-value obtained was not large 

enough to indicate significance at the level of confidence 

selected for this study. Table 15 reports the results 

obtained by analysis of variance. 

3. The third procedure was the multiple range test. 

The test for homogeneity of the subgroup means by the multi

ple range test supported the finding of the analysis of 

variance that no significant differences existed between 

the abilities of the subgroups to rate client nonverbal 

communication. 

As indicated by the three procedures the level of 

training of subjects did not identify subgroups that 
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differed significantly in rating client nonverbal communica

tion as measured by the instruments utilized in this study. 

The null hypothesis was accepted. 

TABLE 15 

MEAN AND S.D. OF NONVERBAL SCORES FOR SAMPLE 
GROUPED ACCORDING TO LEVEL OF TRAINING FOR 

ANALYSIS OF VARIANCE 
(N=68) 

Subgroups (Hours completed) N 

Nonverbal Scores 

Mean S.D. 

Highest (18-48) 

Middle (6-15) 

Lowest (0-3) 

20 
29 

19 

F-value 

1.68 

75.80 
84.45 

81.32 

14.68 
15.90 

18.17 

P< 

ns 

Results and Discussion of 
Hypothesis Seven (H0_) 

The seventh null hypothesis proposed the existence of 

no difference in rating client nonverbal communication be

tween two contrived subgroups (Group I and Group II). As 

previously explained, the two subgroups were identified by 

combining subjects into subgroups who scored (1) relatively 

high on the dogmatism scale and high in understanding and 

low in probing responses on the counselor attitude test 

(Group I), and (2) relatively low on the dogmatism scale 

and high in probing and low in understanding responses on 



62 

the counselor attitude test (Group II). A t test was uti

lized to test for significant difference between means of 

rated nonverbal communication scores of the two subgroups. 

A summary of results is reported in Table 16. 

The contrived grouping of subjects did not produce 

subgroups that differed significantly in ability to rate 

client nonverbal communication in a counselor-client inter

action. The null hypothesis was not rejected on the basis 

of analysis of data collected for this study. 

Results and Discussion of 
Hypothesis Eight (HOg) 

The previously reported hypotheses considered differ

ences between means of "total" scores achieved by rating 

client nonverbal communication, the dependent variable. 

Specifically defined subgroups of the independent variables 

were used as the controlling data for analysis of the de

pendent variable, the ability to rate client nonverbal com

munication in a counselor-client interaction. The "total" 

score (180 maximum possible points) was obtained by summing 

(1) the score (86 maximum possible points) achieved by rat

ing interactions conducted by an actress role-playing a 

nondirective counselor, and (2) the score (84 maximum pos

sible points) achieved by rating interactions conducted by 

an actress role-playing a directive counselor. 
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The eighth null hypothesis stated that no significant 

difference would exist between means of nonverbal scores of 

any subgroup identified as independent variables, whether 

the interaction was conducted as a nondirective or directive 

interview. Hypotheses one through seven were retested by t. 

test and analysis of variance, where applicable, for signifi

cant differences in rating scores based on (1) nondirective 

and (2) directive interactions. Results for analysis of 

data by t_ test are reported in Table 17. Results for anal

ysis of data by analysis of variance are reported in Table 

18. 

A significant difference was found to exist between 

means of subgroups for two of the independent variables, 

sex and age. Significance was indicated by t̂  test and 

analysis of variance at the .05 level of confidence. The 

significant difference in the independent variables was 

for the nondirective counselor interactions. Findings in

dicative of females scoring significantly higher than males 

were found for rating client nonverbal communication in a 

nondirective interaction. These findings correspond with 

previously reported results of females scoring significantly 

higher than males on total scores of rating nonverbal com

munication of a client. 

Significance also was indicated when comparing ability 

to rate client nonverbal communication for subgroups 



TABLE 17 

MEAN AND S.D. OF NONVERBAL SCORES FOR ALL 
INDEPENDENT VARIABLES COMPARING 

NONDIRECTIVE AND DIRECTIVE 
INTERACTIONS FOR t TEST 

(N=68) 
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Independent Variables 

By Subgroups N 

Nonverbal Scores 

Nondirective 

Mean S.D. 

Directive 

Mean S.D 

(1) Sex 

Female 

Male 

37 49.35 10.97 

31 43.90 9.47 

t-value=2.17* 

35.46 8.14 

32.61 9.85 

t-value=1.30 

(2) Age (range of years) 

Oldest (31-52) 33 

Youngest (22-30) 35 

42.97 10.25 

50.54 9.69 

t-value=3.13* 

32.61 9.84 

35.63 8.00 

t-value=1.39 

(3) Yrs. Teacher 
Experience 

Most (4-30) 

Least (0-3) 

33 47.61 9.46 

35 46.17 11.67 

t-value=0.55 

34 .54 1 0 . 0 4 

33 .80 8 .04 

t - v a l u e = 0 . 3 4 

(4) Level of Training 
(Semester hours) 

Highest (12-48) 

Lowest (0-9) 

32 45.78 10.26 

36 47.83 10.95 

t-value=0.79 

34.19 9.46 

34.14 8.71 

t-value=0.02 
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TABLE 17—Continued 

Nonverbal Scores 

Independent Variables 

By Subgroups N 

Nondirective 

Mean S.D. 

Directive 

Mean S.D. 

(5) Understcinding 
Responses 

High (8-23) 

Low (0-7) 

34 

34 

46.50 10.89 

47.23 10.45 

t-value=0.28 

34.12 8.51 

34.20 9.60 

t-value=0.04 

(6) Probing Responses 

High (7-21) 33 

Low (0-6) 35 

46.85 10.26 

46.88 11.06 

t-value=0.01 

33.73 9.37 

34.57 8.76 

t-value=0.38 

(7) Dogmatism Score 

Low (0-140) 

High (141-257) 

35 45.63 11.93 

33 48.18 8.98 

t-value=0.99 

34.77 8.99 

34.77 9.11 

t-value 0.57 

(8) Contrived Groups 

Group I 

Group II 

15 46.67 12.79 

15 47.74 9.84 

t-value=0.19 

34.00 8.51 

31.87 9.70 

t-value=1.30 

•Significant values, P=.05. 

organized on the basis of age. The oldest age subgroup 

scored significantly lower than the middle and youngest sub

groups (P=.05) on the analysis of variance test for signifi

cance, and the oldest age group scored significantly lower 
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TABLE 18 

MEAN AND S.D. OF NONVERBAL SCORES FOR ALL 
INDEPENDENT VARIABLES C0r4PARING 
NONDIRECTIVE AND DIRECTIVE 

INTERACTIONS FOR 
ANALYSIS OF 
VARIANCE 
(N=68) 

Nonverbal Scores 

Independent Variables 
By Subgroups N 

Nondirective 
Mean S.D. 

Directive 
Mean S.D. 

(1) Age By Years 

Oldest (34-52) 

Middle (27-33) 

Youngest (22-16) 

23 49.35 10.97 

25 50.12 9.93 

20 48.75 10.08 

F-value=4.69* 

35.46 8 .14 

3 4 . 1 2 9 . 0 8 

35 .80 8 .17 

F - v a l u e = 0 . 5 9 

(2) Yrs. Teaching 
Experience 

Most (6-30) 

Middle (2-5) 

Least (0-1) 

23 44.35 8.60 

24 49.17 11.31 

21 47.00 11.59 

F - v a l u e = 1 . 2 2 

33 .09 1 0 . 2 4 

35 .08 7 .82 

34 .29 9 . 1 4 

F - v a l u e = 0 . 2 8 

(3) Level of Training 

Highest (18-48) 20 

Middle (6-15) 29 

Lowest (0-3) 19 

43 .10 9 .74 

48 .79 9 . 3 2 

47 .89 12 .66 

F - v a l u e = 1 . 8 8 

32 .70 9 . 7 1 

35 .65 9 . 3 5 

3 3 . 4 2 7 . 7 2 

F - v a l u e = 0 . 7 2 

(4) Understanding 
Responses 

High (13-23) 

Middle (4-12) 

Low (0-3) 

25 46.60 12.23 

18 48.06 7.63 

25 46.28 11.02 

F-value=0.15 

33 .80 9 . 7 0 

3 6 . 6 1 5 . 7 3 

3 2 . 7 6 1 0 . 1 1 

F - v a l u e = 0 . 9 9 
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TABLE 18—Continued 

Nonverbal Scores 

Independent Varicibles 
By Subgroups N 

Nondirective 
Mean S.D. 

Directive 
Mean S.D 

(5) Probing Responses 

High (9-21) 23 

Middle (4-8) 21 

Low (0-3) 24 

46.52 10.82 

45.29 9.82 

48.58 11.22 

F-value=0.55 

34.83 9.46 

33.43 8.94 

34.17 8.96 

F-value=0.13 

(6) Dogmatism Score 

High (155-257) 

Middle (131-154) 

Low (0-130) 

21 49.95 7.38 

22 45.04 11.61 

25 45.88 11.74 

F-value=1.33 

33.90 8.80 

34.14 9.85 

34.40 8.76 

F-value=0.02 

than the youngest on the t̂  test for significance of differ

ence. Both of these results were for the nondirective 

interaction. 

The results obtained in a comparison of all independent 

variables in rating nondirective and directive interactions 

did not permit the rejection of the null hypothesis. The 

findings should be viewed in light of earlier findings of 

this study: females scored significantly higher than males, 

and the oldest age group scored significantly lower than 

younger subjects when ratings of all interactions were 

included for analysis. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, 

AND RECOI^ENDATIONS 

Summary 

The primary purpose of this study was to identify and 

define baseline measures for counselor trainees as related 

to a specific counselor skill, the identification and in

terpretation of client nonverbal communication in a 

counselor-client interaction. A secondary purpose was to 

discover the relationship of other descriptive criteria in

cluding sex, age, teaching'experience, and level of train

ing as factors indicative of a counselor trainee's ability 

to rate client nonverbal communication. 

A review of related research and literature revealed 

that few studies have been conducted in the area of coun

selor trainee ability to rate client nonverbal communica

tion. A major obstacle encountered in studies of this 

nature has been the lack of availability of an instrument 

that could be used as a means of rating this specific skill, 

Considerable time and effort were spent devising and 

producing a film and accompanying rating scale to be used 

as an instrument to measure the specific counseling skill. 

Eight independent variables were proposed as bases of 

rating differences between the scores obtained by subgroups 

69 
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on the devised instrument. Test-retest reliability of the 

film as a measuring instrument was tested with a small 

sample (N=8) after a very short lapse of time, indicative 

of an artifically high correlation coefficient of 0.85. 

Of the eight independent variables (sex, age, years 

of teaching experience, level of training, probing re

sponses on Porter's test, understanding responses on 

Porter's test, dogmatism score, and a combination of scores 

on Porter's test and dogmatism scores) all but sex and age 

could be considered, and in some instances are considered, 

as baseline data for admission to a counselor training pro

gram and/or certification as a school counselor (i.e., 

years teaching experience and level of training). All 

eight independent variables were treated separately as 

though each would be used for consideration as baseline 

data in a counselor training program. 

The statistical analysis of the data included computer 

programs designed to test for significant differences be

tween means of scores obtained by each subgroup of the 

sample, subgroups designated according to independent vari

ables. Analyses used included: (1) t test, (2) analysis 

of variance, and (3) Duncan's New Multiple Range Test 

(Dixon, 1971). The .05 level of significance was estab

lished as the level of confidence required for statistical 

significance. 
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Findings 

The first null hypothesis was that there would be no 

significant differences between subgroups defined by vari

ance in scores on Porter's test and their ability to rate 

client nonverbal communication in a counselor-client inter

action. It was expected that a high number of understand

ing responses and a low number of probing responses on 

Porter's test would correspond with the counselor skill of 

rating client nonverbal communication. Results of this 

research did not indicate the existence of this premise. 

Prior training related to "active listening," or similar 

verbal response techniques taught in counselor education 

courses, tended to produce higher numbers of understanding 

responses than would normally be expected. This conclusion 

is supported by research indicating that counselor trainees 

learn to respond according to faculty expectations of what 

constitutes "right" answers (Tyler, 1961). There were no 

significant differences between subgroups. The null hypoth

esis was not rejected. Counselor attitude did not identify 

subgroups that varied significantly in ability to rate 

client nonverbal communication. 

The second null hypothesis, that there are no signifi

cant differences between counselor trainees assigned to 

high, middle, and low groups by the Rokeach Dogmatism Scale 

(D Scale) and ability to rate client nonverbal communications. 
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was accepted at tlie .05 level of confidence. Subjects were 

assigned to high, middle, and low dogmatism subgroups rela

tive to the sample. The assumption was made that the 

higher the dogmatism score the more closed minded, and the 

lower the dogmatism score the more open minded, the indi

vidual. Rokeach's dogmatism scale did not identify sub

groups that differed significantly in rating nonverbal 

communication as presented by the instrument rated. 

The third null hypothesis was that there would be no 

significant differences in rating client nonverbal commu

nication between female and male subjects. This hypothesis 

was rejected at the .05 level of confidence. Female partici

pants scored significantly higher in ratings than did male 

subjects. This finding is compatible with the work of 

Argyle. Argyle et al. (1970), conducted research using 

videotapes with a rating scale and reported women to be 

"relatively more affected by nonverbal signals than men" 

(p. 2 30). The use of actresses in the filmed instrument 

would seem to indicate the possibility of males attending 

more closely; however, this not being true further substan

tiates the finding that females are more proficient in 

rating client nonverbal communication as presented by the 

instrument used for this study. 

The fourth null hypothesis proposed the existence of 

no difference in rating client nonverbal communication 
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between subjects identified according to years of age. At 

the .05 level of confidence the t test found a significant 

difference between the rating scores of the two subgroups, 

oldest and youngest. A second procedure, the analysis of 

variance, did not find a significant difference between 

scores of subjects divided into three subgroups. A third 

procedure for analysis of data, the multiple range test, 

was conducted. The examination indicated that the two 

youngest subgroups of subjects were homogeneous, but the 

older subgroup differed significantly from each of the other 

two. The null hypothesis was rejected. The younger sub

jects, as a group, scored significantly higher than older 

subjects. 

The fifth null hypothesis proposed that a significant 

difference in ability to rate client nonverbal communication 

would not exist between subgroups identified by years of 

teaching experience. The range of years of teaching experi

ence for subjects was from no experience to 30 years. Sub

jects were divided into three subgroups for analysis of 

data. Neither the t̂  test nor analysis of variance indicated 

a significant difference between any subgroups as to ability 

to rate client nonverbal communication. The multiple range 

test analysis provided supporting evidence of the existence 

of no difference between subgroups. Based on the data anal

ysis the null hypothesis was accepted. Years of teaching 
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experience was not a variable capable of differentiating 

between subgroups as to cibility to identify and interpret 

client nonverbal communication in the instrument rated. 

The sixth null hypothesis stated that no difference in 

rating client nonverbal communication would exist between 

subgroups of subjects identified by levels of training in 

counselor education. Subjects were divided into subgroups 

based on the number of semester hours of courses in coun

selor education that had been completed. The range of 

hours of training was from individuals beginning counselor 

training to individuals having completed 48 semester hours. 

Neither the t_ test, analysis of variance, nor the 

multiple range test indicated significant difference between 

subgroups identified according to level of training and abil

ity to rate client nonverbal communication. The null hypoth

esis was accepted. 

The seventh null hypothesis proposed no significant 

differences in rating client nonverbal communication would 

exist between subgroups (Group I and II) contrived by 

selecting specific individuals according to counseling 

attitude and dogmatism scores. The selection was proposed 

to combine: (1) subjects (Group I) Porter (1950) described 

as "working from an internal frame of reference" and sub

jects Rokeach (19 60) would describe as "open minded," and 

(2) subjects (Group II) Porter described as "working from 
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an external frame of reference" and subjects Rokeach would 

describe as "closed minded." The contrived grouping was 

attempted to identify individuals "unique" as to traits for 

counselor trainees and to ascertain if this "uniqueness" 

could become a basis for predicting the specific counseling 

skill of identifying and interpreting client nonverbal com

munication in a counselor-client interaction. 

The t test was utilized to test for significant differ

ences between Group I and Group II. There was no signifi

cance indicated, therefore the null hypothesis was accepted. 

The grouping did not identify unique subgroups of individuals 

for the same reason described in the discussion of Hypothesis 

#1, counselor trainees answered Porter's test according to 

what they thought to be the "right" answer that was expected 

by counselor educator faculty members. This fact would 

negate the subgrouping as being unique or truly definitive. 

The eighth and final null hypothesis examined all sub

groups of all independent variables for significant differ

ences in rating client nonverbal communication in 

nondirective and directive counselor-client interactions. 

HO, through H0_ tested for differences between "total" 

scores achieved by subjects as they rated the instrument. 

HOg divided the "total" score into its two component parts: 

(1) Scores based on an actress role-playing a nondirective 

counselor, and (2) scores derived from an actress 
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role-playing a directive counselor. All data was analyzed 

by t test, analysis of variance, and/or Duncan's New Multi

ple Range Test (Dixon, 1971). 

Subgroups of two independent variables differed sig

nificantly at the .05 level of confidence in rating client 

nonverbal communication on nondirective counselor-client 

interactions. Significant differences were indicated by a 

t test on two instances: (1) Females scored significantly 

higher on rating client nonverbal communication, and (2) 

Significant difference was found to exist between age 

groups, the oldest-age subgroup rated the instrument with 

significantly lower scores than did younger subgroups. 

Analysis of variance and the multiple range test reported 

similar findings on analysis of data for the independent 

variable of age. 

HOQ cannot be rejected or accepted as a whole. There 
8 

were no significant differences among any of the subgroups 

in rating the directive interactions. Sex and age were the 

only exceptions to the null hypothesis, and only for non-

directive interactions. There was significant difference 

between subgroups of these two independent variables in 

rating client nonverbal communication in nondirective 

interactions. 

The fact that no significant differences were noted 

for the directive interactions could be attributed to lack 
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of ability of the particular actress to portray the specific 

emotion and accompanying nonverbal cues as the client in the 

directive interactions. Another possibility could be the 

abruptness of the counselor responses as distractions from 

the nonverbal cues being portrayed by the actress. 

Conclusions 

Based on the findings of this study, the following 

conclusions were reached: 

1. Sex is a determining factor in counselor trainees' 

ability to rate client nonverbal communication. 

Females were affected more by nonverbal cues than 

were males. 

2. The descriptive variable of age tended to identify 

subjects by age groups as to ability to rate client 

nonverbal communication. Older age subgroups 

achieved lower rating scores than did younger 

subgroups. 

3. The descriptive variables: (1) years of teaching 

experience, and (2) level of training in counsel

ing did not identify distinctive subgroups that 

differed significantly in rating client nonverbal 

communication. 

4. Porter's Test of Counselor Attitudes and Rokeach's 

Dogmatism Scale (D Scale) did not identify baseline 



78 

data capable of predicting a counselor trainee's 

possession of a particular counseling skill, rating 

of client nonverbal communication in a counselor-

client interaction. 

The findings of this study indicate the need for more 

precision and sophistication in research prior to attempting 

to train school counselors in the skill of identifying non

verbal communication. A need exists for the development of 

instruments capable of accurately measuring the skill an in

dividual possesses in rating nonverbal communication, but 

this must be coupled with knowledge of "what enables one 

individual to be more capable" than the next individual. 

There appears to be agreement among counselor educators and 

theorists tliat the ability to utilize nonverbal cues in an 

interaction is of importance. Alfred Adler (1929) stated: 

"It is natural for cin individual to express himself with 

his whole body, so that it is often more instructive to 

watch a person's movements - how he walks, sits, smiles, 

or fidgets - than to hear what he says" (p. 63). 

Recommendations for Further Study 

The following recommendations for further study are 

made: 

1. This study should be replicated in several ways: 

(1) Subjects that are in other areas of the edu

cation field should be compared with the results 
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obtained by counselor trainees; (2) Individuals 

that have not chosen education as a profession 

should be included in a study to ascertain if 

training in the field of education has any bearing 

on ability to rate nonverbal communication; (3) 

Practicing, experienced school counselors should 

rate the instrument as a comparison with counselor 

trainees; and (4) Results achieved in rating the 

instruments by other counselor trainees who receive 

their training at other universities should be com

pared with the results of this study. 

2. A test-retest reliability coefficient needs to be 

established for the film that served as the pri

mary instrument and the accompanying rating scale. 

3. Other baseline data should be included in future 

studies. A personality inventory could serve the 

researcher with many more intra- and inter-

individual variables for comparison of the specific 

counseling skill as related to individual 

differences. 

4. Counselor training programs need to establish spe

cific training in nonverbal communication skills. 

Pre- and post-tests should be included in the 

study to ascertain if nonverbal communication 

skills can be taught. 
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APPENDIX A: ROKEACH'S DOGMATISM SCALE (D SCALE) 

Instructions 

The following items concern what an individual thinks 

and feels about a number of important, social educational 

eind personal questions. The best answer to each statement 

below is your personal opinion. Many different and oppos

ing points of view are covered; you may find yourself 

agreeing strongly with some of the statements, disagreeing 

just as strongly with others, and perhaps uncertain about 

others. Whether you agree or disagree with any statement, 

you can be sure that many other people feel the same as 

you do. 

Mark each statement in the answer space provided ac

cording to how much you agree or disagree with it. Please 

mark every one. 

Write -Hi, -H2, +3, or -1, -2, -3, depending on how you 

feel in each case. 

+1: I AGREE A LITTLE -1: I DISAGREE A LITTLE 

-1-2: I AGREE ON THE WHOLE -2: I DISAGREE ON THE WHOLE 

+3: I AGREE VERY MUCH -3: I DISAGREE VERY MUCH 
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•fl 
+2 
+3 

1. 

2. 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

10. 

11. 

12. 

13. 

14. 

I AGREE A LITTLE -1 
I AGREE ON THE WHOLE -2 
I AGREE VERY MUCH -3 

I DISAGREE A LITTLE 
I DISAGREE ON THE WHOLE 
I DISAGREE VERY MUCH 

The United States and Russia have just about noth
ing in common. 

Communism and Catholicism have nothing in common. 

The principles I have come to believe in are quite 
different from those believed in by most people. 

In a heated discussion people have a way of bring
ing up irrelevant issues rather than sticking to 
the main issue. 

The highest form of government is a democracy and 
the highest form of democracy is a government run 
by those who are most intelligent. 

Even though freedom of speech for all groups is a 
worthwhile goal, it is unfortunately necessary to 
restrict the freedom of certain political groups. 

While the use of force is wrong by and large, it 
is sometimes the only way possible to advance a 
noble ideal. 

Even though I have a lot of faith in the intelli
gence and wisdom of the common man I must say that 
the masses behave stupidly at times. 

It is only natural that a person would have a much 
better acquaintance with ideas he believes in than 
with ideas he opposes. 

There are certain "isms" which are really the same 
even though those who believe in these "isms" try 
to tell you they are different. 

Man on his own is a helpless and miserable creature 

Fundamentally, the world we live in is a pretty 
lonesome place. 

Most people just don't give a "damn" for others. 

I'd like it if I could find someone who would tell 
me how to solve my personal problems. 
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+2: I AGREE ON THE WHOLE -2 
-f3: I AGREE VERY MUCH -3 
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I DISAGREE A LITTLE 
I DISAGREE ON THE WHOLE 
I DISAGREE VERY MUCH 

15. It is only natural for a person to be rather 
fearful of the future. 

16. There is so much to be done and so little time to 
do it in. 

17. Once I get wound up in a heated discussion I just 
can't stop. 

18. In a discussion I often find it necessary to re
peat myself several times to make sure I am being 
understood. 

19. In a heated discussion I generally become so 
absorbed in what I am going to say that I forget 
to listen to what the others are saying. 

20. In a discussion I'sometimes interrupt others too 
much in my eagerness to put across my own point 
of view. 

21. It is better to be a dead hero than to be a live 
coward. 

22. My hardest battles are with myself. 

23. At times I think I am no good at all. 

24. I am afraid of people who want to find out what I'm 
really like for fear they'll be disappointed in me. 

25. While I don't like to admit this even to myself, my 
secret ambition is to become a great man like 
Einstein, or Beethoven, or Shakespeare. 

26. The main thing in life is for a person to want to 
do something important. 

27. If given the chance I would do something of great 
benefit to the world. 

28. If I had to choose between happiness and greatness, 
I'd choose greatness. 
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+2 
+3 

I AGREE A LITTLE -1 
I AGREE ON THE WHOLE -2 
I AGREE VERY MUCH -3 

I DISAGREE A LITTLE 
I DISAGREE ON THE WHOLE 
I DISAGREE VERY MUCH 

29. It's all too true that people just won't practice 
what they preach. 

30. Most people are failures and it is the system 
which is responsible for this. 

31. I have often felt that strangers were looking at 
me critically. 

32. It is only natural for a person to have a guilty 
conscience. 

33. People say insulting and vulgar things about me. 

34. I am sure I am being talked about. 

35. In the history of mankind there have probably been 
just a handful of*really great thinkers. 

36. There are a number of people I have come to hate 
because of the things they stand for. 

37. A man who does not believe in some great cause has 
not really lived. 

38. It is only when a person devotes himself to an 
ideal or cause that life becomes meaningful. 

39. Of all the different philosophies which exist in 
this world there is probably only one which is 
correct. 

40. A person who gets enthusiastic about too many 
causes is likely to be a pretty "wishy-washy" 
sort of person. 

41. To compromise with our political opponents is 
dangerous because it usually leads to the betrayal 
of our own side. 

42. When it comes to differences of opinion in religion 
we must be careful not to compromise with those who 
believe differently from the way we do. 
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I DISAGREE A LITTLE 
I DISAGREE ON THE WHOLE 
I DISAGREE VERY MUCH 

43. In times like these, a person must be pretty 
selfish if he considers primarily his own happiness. 

44. To compromise with our political opponents is to be 
guilty of appeasement. 

45. The worst crime a person could commit is to attack 
publicly the people who believe in the same thing 
he does. 

46. In times like these it is often necessary to be 
more on guard against ideas put out by people or 
groups in one's own camp than by those in the 
opposing camp. 

47. A group which tolerates too much differences of 
opinion among its own members cannot exist for 
long. 

48. There are two kinds of people in this world: those 
who are for the truth and those who are against the 
truth. 

49. My blood boils whenever a person stubbornly refuses 
to admit he's wrong. 

50. A person who thinks primarily of his own happiness 
is beneath contempt. 

51. Most of the ideas which get printed nowadays aren't 
worth the paper they are printed on. 

52. I sometimes have a tendency to be too critical of 
the ideas of others. 

53. In this complicated world of ours the only way we 
can know what's going on is to rely on leaders or 
experts who can be trusted. 

54. It is often desirable to reserve judgment about 
what's going on until one has had a chance to hear 
the opinions of those one respects. 

55. In the long run the best way to live is to pick 
friends and associates whose tastes and beliefs 
are the same as one's own. 
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I DISAGREE A LITTLE 
I DISAGREE ON THE WHOLE 
I DISAGREE VERY MUCH 

56. There's no use wasting your money on newspapers 
which you know in advance are just plain propaganda, 

57. Young people should not have too easy access to 
books which are likely to confuse them. 

58. The present is all too often full of unhappiness. 
It is only the future that counts. 

59. It is by returning to our glorious and forgotten 
past that real social progress can be achieved. 

60. To achieve the happiness of mankind in the future 
it is sometimes necessary to put up with injustices 
in the present. 

61. If a man is to accomplish his mission in life it is 
sometimes necessary to gamble "all or nothing at 
all." 

62. Unfortunately, a good many people with whom I have 
discussed important social and moral problems 
don't really understand what's going on. 

63. Most people just don't know what's good for them. 

64. There is nothing new under the sun. 

65. To one who really takes the trouble to understand 
the world he lives in, it's an easy matter to 
predict future events. 

66. It is sometimes necessary to resort to force to 
advance an ideal one strongly believes in. 



92 

APPENDIX B: PORTER'S SCALE OF COUNSELOR 

ATTITUDES 

INSTRUCTIONS: In this instrument a series of excerpts from 
interviews are presented. Each excerpt is an expression by 
a client concerning an aspect of the situation he faces. 
Little or no information is given you about the nature of 
the person speaking. No further information on the case is 
available. You will not even know where in the course of 
the interview series the expression takes place. In brief, 
you are presented with isolated client expressions. 

Following each such client statement is a series of 
five possible counselor responses. You are to select the 
one response which seems to you to be the most apt response 
you could make in reply to the client. Where no response 
seems best, select the response which best approximates the 
response you would like to see. 

Mark your selection by circling the number of the 
response. 

1. Woman - age 47 - Quite tense 

"I really don't know what to do. Ah -, I really 
don't know whether to go back to teaching school. It 
gets on my nerves so - I can't hardly stand it - but 
I've got tenure and a good salary. Or else make a 
clean break and really do the thing I am interested 
in. (Slight pause.) But that would mean starting in 
at the bottom with a very small salary and I wouldn't 
know whether I could do that or not." 

1. Could you tell me a little more about your new 
field of interest? It is quite important that 
we think about this clearly. 

2. Well, before you jump into something new you should 
be very sure that it is really more worthwhile and 
will provide at least the security and feeling of 
contribution that teaching brings you. 

3. Well, now, possibly we can help you with that deci
sion. Probably we can give you some tests which 
will furnish you with some idea as to whether you 
might expect to be successful in the line of your 
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new interests. And maybe we could explore some of 
the things which give you dissatisfaction in your 
teaching work. 

4. This indecision of yours is an understandable thing 
and stems from the conflict between your uncertainty 
over the new line of interest and your mixed feel
ings of dissatisfaction with the teaching job yet 
hesitance to leave the security which it affords. 

5. It's really a tough decision, isn't it? Whether to 
take the risks of starting out in the new field or 
whether to stick by the security of the irritating 
teaching job. 

2. Girl - age 19 

"I tell you I hate my father. I hate him! I hate 
him! I hate him! And there's no reason for it. He is 
a minister - a good and righteous man - . He has never 
laid a hand on me - but I have this terrific feeling 
against him - and it makes me feel so terrible because -
there is no reason for it. It's a sin to hate your 
father - especially if you don't have any real reason 
for it. I - it worries me." 

1. Of course you feel guilty about hating him so, es
pecially since you can't put your finger on what he 
has done to make you hate him. And then, too, even 
though you see only your hatred of him you'll find 
that underneath it all you have some love for him 
and this plays a part in your feelings of guilt. 

2. I guess everyone at some time or another goes 
through a period when they hate one or both of their 
parents. It's really not at all uncommon. Most peo
ple find that they can work out some way of getting 
along until things settle down. 

3. This is certainly something which you will want to 
get cleared up. Happy relationships with parents 
are too constructive a thing to a person, not only 
now at your age, but in the future as well, you 
won't want to jeopardize what it can mean to you. 

4. It worries you that you should hate your father 
without reason and yet feel sinful for hating him. 
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5. I think we ought to get to the root of that worry. 
Tell me about your father: all about him. You say 
he s never laid a hand on you, but maybe he has not 
let you do a number of things you wanted to do. 
Can you think of anything along this line? 

3. Man - age 30 

n I have the queerest feeling. Whenever anything 
good happens to me - I just can't believe it. I act as 
though it never happened. And it worries me. I wanted 
a date with Myrtle - and I stood around for weeks before 
I got up enough courage to ask her for a date and she 
said 'yes' - and I couldn't believe it. I couldn't be
lieve it so much that I didn't keep the date!" 

1. You've got to grow up, fellow, and get a little more 
realistic idea about women. They're human, too, you 
know, and want dates just as much as you do. 

2. It just doesn't seem real when something good happens 

3. You have probably denied to yourself so strongly that 
anything good could happen to you that when it does 
it seems unreal. 

4. I am wondering whether or not these feelings of un
reality are associated with any particular area of 
your life. Would you like to tell me more about 
what you mean when you said, "Whenever anything 
good happens to me"? 

5. Well, I'm not too sure that you should be so worried 
about it. It doesn't mean anything in itself, really 
I think we'll be able to get to the bottom of it all 
right. 

4. Man - age 59 

"I couldn't let my son help me now that I'm down and 
out. I've got that shred of pride left - because you 
see I remember when he was a kid I didn't turn my hand 
to help him. I traipsed around the country - his mother 
died when the kid was born - and I let the relatives push 
him around and stuck him in foster homes - and now - It 
certainly was like a knife stuck in me when we met the 
other day and he said, 'We can make a go of it together. 
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Dad - I've got a little money saved up.' No - No - I 
won't let him do it. I will clear out of here. It'll 
be hard - but - I haven't done one thing for him - or 
anyone else - for that matter." 

1. Have you investigated the possibility of an old age 
pension? Possibly something could be worked out 
there that wouldn't make it necessary for you to 
impose on your son or accept help from him. 

2. What was your married life like? Had you and your 
wife planned for a child? 

3. Your behavior in the past makes you unworthy of the 
help your son wants to give you now, is that what 
you mean? 

4. Have you thought about what it will mean to your son 
if you don't let him do this thing which he wants to 
do for you? 

5. I see what you mean. You feel that you don't deserve 
the help he wants to give because in the past you did 
nothing to earn it. And your statement that you never 
have done anything for anyone else makes it look as 
if it might be a real problem to you to accept respon
sibility for helping others, and to accept help from 
others. 

5. Man - age 35 

"I'm determined to get ahead. I am not afraid of 
hard work. I am not afraid to take a few hard knocks -
if I can see my goal out there in front. And I'm not 
averse to climbing over a few people - who get in my 
way - because this means a lot to me. I can't be satis
fied with just a mediocre job. No, I want to be 
somebody." 

1. You see yourself as a deeply ambitious person, is 
that it? 

2. You feel that you just have to be out on top no 
matter what you may do to others. 

3. What do you suppose is behind this strong determina
tion of yours to get ahead? 
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4. Would you be interested in taking some tests to 
determine in what areas you might expect to be most 
successful? It might be of real help to you, 
although it is possible with your drive that you 
could be successful in a number of fields. 

5. Strong ambition can be a real asset to any man. Are 
you really sure, though, that you mean it when you 
say you're not averse to climbing over those who get 
in your way? Couldn't that turn out to do you more 
harm than good? 

Man - age 21 

"Shall I marry her? Or shall I think of my future? 
If a fellow is going to think of his future - if he's 
got ambition and drive to get ahead - he's got to be 
hard - and forget all about sentiment - But I do love 
Marie - I really do - And she's been my inspiration -
if we broke off, I don't know what I'd do. I don't know 
whether I should be able to do a thing - I don't know. 
On the other hand, I can't afford advanced study and 
marriage too. And Marie says, if we can't get married 
now, she isn't willing to wait - I don't know what to 
do. I love her, but if she loved me, would she say, 
•Now or never?' That's the thing I can't answer." 

1. That is, you can't decide whether to marry and risk 
your future or whether to plan for your future and 
risk losing out on the marriage. They seem so de
pendent on each other. 

2. It is not really so much a problem of indecision 
between marriage and vocational plans as it is the 
deeper problem of whether you should be dependent 
upon your own self-approval or dependent upon her 
approval of what you do. 

3. I am wondering, there, if you can't have both the 
career and marriage. Have you two discussed ways 
and means of increasing your income by extra work 
or by her working? Most universities or schools 
would cooperate with you. And besides there just 
isn't time for expensive entertainment among mar
ried students working their own way. There would 
not be the demand for social acitivities that you 
might expect to find out in a community. 
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4. I think you have got to take into account how Marie 
will feel if you go ahead and decide to follow your 
studies and not get married now. What will it do 
to her? The decision you make ought to take into 
account what is best for both of you. 

5. I think you may have hit on something significant 
there; how much she loves you. Could you tell me 
a little more about that? How she acts toward you 
and your ideas? 

7. Girl - age 29 

"I'm afraid to be alone. I really am. I'm afraid 
I'll kill myself and I don't want to - but I get so de
pressed. I get caught in a terrific clutch of fear -
It's unreal, but it's there. And I get so worked up I 
could scream. I want to get outside and I'm afraid to 
go out in case I run in front of a car - and I'm afraid 
to stay in - I'm afraid of myself - I'm afraid to go to 
the doctor and get an examination. I'm afraid he'll 
tell me it's cancer. My mother had it. My grandmother, 
my aunt. I've lived with it all my life - and it's 
hell - cind v;hen this first came up - See - I break out 
in a sweat just talking about it. Christ, is there 
any help!" 

1. Aside from your fear have you experienced any symp
toms which lead you to think you really might have 
cancer? 

2. This terrific fear just never lets you alone. 

3. If you have any reason at all to think that you 
might have cancer, you really should try to control 
your fear enough to have a medical examination. 

4. Would you like to try this: Whenever you experience 
one of these fears call me on the telephone, either 
here at the office or at home, and talk it over with 
me. Talking it over oftentimes helps a person to 
get a grip on himself. 

5. My guess is that if we trace these fears a bit we'll 
find that they are not as real as you feel them to 
be. I think you are punishing yourself for some
thing about which you feel pretty guilty. 
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8. Woman - age 30 

"I've lived in this town for ten years now - and in 
the same apartment for seven years - but I don't know 
anybody. At the office I just can't seem to make 
friends. I just freeze up - I try to be nice to the 
other workers, but I feel all stiff and uncomfortable 
inside. And then I tell myself that I don't care. 
People aren't dependable - Everyone is out for himself. 
I don't want any friends - and sometimes I think I 
really mean that." 

1. Well, I'll tell you what I can do. I can arrange 
for you to join a small social group at the "Y." 
I send quite a few people there who have difficulty 
in making friends. Most want to start out by taking 
ceramics, leather tooling or some other handicraft. 
This gives them something to do as a basis and per
mits them to make friends slowly and at their own 
pace. How does that sound to you? 

2. Possibly if you could tell me a little more about 
how you go about trying to make friends we could 
get a clearer idea of what is involved. 

3. It's gone on so long it almost has you convinced -
is that what you mean? 

4. Maybe your not wanting friends is just to protect 
you from something else. 

5. That's a pretty \inhappy situation, to be without 
friends, and one that I would really work on. There 
are a number of things that you might do to learn 
how to make friends and the sooner you start the 
better. 

9. Man - age 4 2 

"But can't you tell me what to do? Can't you make 
a few suggestions? I'm willing to do anything but I 
just don't know which way to turn. I'll work hard to 
help myself - if you'll just tell me whether you think 
it will help me or not - and whether you think I can 
get over this personality problem. If you'll just tell 
me what to do, I'll be so grateful to you." 

file:///inhappy
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1. Maybe one of the important parts of your situation 
is that you don't have real confidence in yourself. 
Do you see? 

2. Really, it's not so important what you do so long 
as what you do is a product of your own self-
dependence. You've got to learn to do the things 
which are good auid right because you feel they are -
not me. 

3. I gather you just don't feel capable of working this 
out yourself? 

4. Before it would be possible to answer any of your 
questions satisfactorily I'd have to have quite a 
bit of information about you, about your family, 
your childhood, your work, your relationship with 
your wife and so forth. 

5. Well, you've really asked for a lot there, all right. 
I think I can best answer you in this way: We'll 
work together talking over these things that bother 
you. You'll think of some things and I'll think of 
some things that maybe you've missed. And maybe be
tween the two of us, we'll get to the bottom of all 
this and figure out a path for you to follow that 
will solve most if not all the problem. I wouldn't 
worry too much about it. I think we can be fairly 
sure of making headway. 

10. Man - age 35 

"I expect, that if I took this job - with the under
standing that I'd be given the opportunity to prove my 
value to the firm - and had a chance for promotions -
yes, I believe that's the soundest way to go about it. 
It's not as spectacular as I would like to have it - No, 
I don't really want a spectacular job any more - just a 
good solid job with a future. Yes. I'll take this job 
and discuss my plans with the boss quite frankly and 
honestly. Then my wife and I can get some feeling of 
permanence and we can buy a home and really think about 
the future here in this city. The kids need an anchor, 
too. They haven't had that - but from now on we are all 
going to have our feet down on solid earth." 

1. That's fine. The long way around can be the short 
way home. I think you've really got your feet on 



100 

the ground now for sure. The kind of thinking you're 
doing is certainly the most constructive. 

2. That sounds good to me. And if you run across any 
difficulty in thinking through how you're going to 
present your problem to the boss, or if you want 
any help in planning how to make yourself more 
proraotable - just remember that I'm always here to 
help you. 

3. I'm wondering if you've investigated the promotional 
policy of the company to see if the path you want to 
follow is the one most likely to lead to promotion. 

4. Of course! The spectacular may be appealing but the 
more mature way pays off. 

5. It may not be spectacular but I gather the soundness 
of it is what really appeals to you. 

11. Man - veteran - age 30' 

"What's the use of anything? No one plays fair and 
square with a guy. The fellows who stayed at home got 
all the plums. They all took advantage of us while we 
sweat it out at the front. I hate their guts - every 
one of them. They are all double-crossers. And my 
wife - " (long pause). 

1. You started to say something about your wife? 

2. You feel they took advantage of you and it really 
makes you boil. 

3. You've been taken advantage of and it makes you 
pretty angry. Well, that's natural. 

4. I understand how you feel about that but it's going 
to block you from getting ahead if you don't try to 
get away from it. 

5. You've got lots of company with your anger. It's 
justificible in so many cases. But you'll forget it 
as time goes on and you get established again. 
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12. Man - age 33 

"I tell you I am in one hell of a fix! I'm in love 
with the swellest girl on the face of the earth - and 
she loves me. I'm sure of that. But I'm not worthy of 
her. I can't ask her to marry. I've got a criminal 
record. She doesn't know about it - But I know it'll 
come out some day - No. I couldn't marry and have 
children. I've got a record that proves to the world 
that I'm a first class son-of-a-bitch." 

1. Well, it would certainly be unfair to her to marry 
and to discover about your past later. Don't you 
almost have to tell her about it now? 

2. You feel afraid to face her with your record be
cause she might turn you down and you just 
couldn't stand that. 

3. Could you tell me a little as to why you're so sure 
that she wouldn't be able to accept you if she knew 
about your past? ' 

4. Possibly if you were to have her come in to see me 
I could talk with her and lead her to see that your 
past is your past and does not necessarily mean 
that you couldn't have a happy future together. 

5. You see yourself as unworthy of her beyond all 
shadow of a doubt. 

13. Man - age 27 

"I've come to the conclusion that if I'm not happy 
in the work I'm doing, then I'll get another job. And 
that's what it adds up to. I've hung on because I 
spent four years in college getting ready to do it. 
Now I think I'd be a lot happier if I chucked the 
whole thing and entered this other field - even if it 
does mean starting at the bottom and working my way 
up - . 

1. You feel that you'd be a lot happier if you could 
just escape your work and start out in a field 
where you are more adequate, is that it? 

2. Whether this is the field in which you'll end up 
no one can say, but it seems to me quite sound 
that you are counting more on yourself. 
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3. Have you thought of the possibility of working out 
a combination line? It seems a shame to just toss 
out all you've lined up so far. 

4. You've decided that you'd do better to change. 

5. How much study have you given this new field? 

14. Girl - age 23 (physical handicap) 

"I can't do any of the things my sister does. I 
can't dance or go riding or date the boys. I'm a - I 
look at Ciiarlene - and I wish I was her. You can't 
know the feeling I get deep inside me - I want to be 
able to have pretty clothes like hers - and to go out 
and have a good time. It makes me sick inside me -
But she can't help it - She was born that way. And 
I can't help it because I was born this way - and I 
get this feeling. I love my sister. Really I do -
but I just cried and cried - until I was sick. I 
want the things other girls have. I can't help it -
I'm only human. I know it's a sin to feel as I do -
but she has everything and I have nothing. 

1. I'm wondering - since you aren't going to be able 
to engage in physical activities as your sister 
does - I'm wondering if there aren't some other 
sources of activities which might be satisfying. 

2. I can appreciate why you'd envy her so but since 
you can't compete with her it's not much use in 
using up your energies with envy. You've got to 
buckle down and build a world that satisfies you. 

3. In other words, you feel envious of your sister 
because you can't compete with her and you feel 
guilty about your envy because you love your 
sister too. 

4. I'd like to get a better idea of just how you re
act to her directly and how she reacts to you in 
some of these situations. 

5. You say in one breath that you envy your sister. 
You say next that you love her. Now couldn't 
your feelings of guilt be due to these conflicting 
feelings? 
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15. Mem - age 27 

"I got out of the Navy last month and I thought, 
'Now what?' I looked for a job - and right there I 
ran into a snag - I couldn't make up my mind what to 
do - I thought I ought to go back to school and finish 
up and I thought I'd be happier if I signed up for 
more Navy - and then I looked for a job - and nothing 
stood out as a clear choice. Everything looked good 
and everything looked bad - and I felt - well, what 
the hell? Am I going nuts? Am I always going to be 
so messed up inside of me that I won't be able to move 
in any direction?" 

1. You're wondering just what's at the bottom of it 
all. 

2. Let's go cihead and discuss some of the things -
why don' t you want them and why do you want them -
maybe we can find a clue that will point out the 
answer. 

3. This is a thing which so many G.I.'s have faced. 
It'll disappear largely in time. Why not just 
take something until you get your feet back on 
the ground? 

4. No, I don't think you need to remain messed up or 
really that you're messed up now. You're con
fused, yes, but if you set your mind to it, you'll 
overcome your confusion and move ahead in a more 
natural manner. 

5. You're confused - and alarmed with your confusion. 
This is to be expected when you suddenly find your
self facing the necessity for making decisions 
after a long period of having even minor decisions 
made for you. 

16. Man - age 35 

"I know I could make a success of that business 
All a person needs is a little overall vision, some 
common sense, and the courage to try it. I've got 
that - So - If I could just get ahold of the cash -
I'd sure take the plunge." 
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1. If you'd think it wise I could give you the name 
of an Investment Counselor who'd be glad to go 
over the proposition with you and possibly give 
you some good leads on how to seek financial 
support. 

2. That's fine! One must feel sure of himself if he 
expects to make a go of something. To go into 
something hesitantly can really make it get all 
mixed up. You're on the right track and I wish 
you success. 

3. If you could get the cash to start, you feel sure 
you could make a go of it. 

4. You feel sure you could be successful because you 
now see what is involved in making the thing go. 
When you see things clearly assurance follows. 

5. Have you figured out what the risks are as yet? 

17. Girl - age 18 

"Oh, I couldn't work through my problem without 
help. You ask me questions and tell me - Because I 
wouldn't be able to - Honestly - I haven't got any 
idea how to go about it. I don't want to - It's like 
down at the office - I can't go ahead on my own - I 
just can't - I want to be told - then it's not my fault 
if things go wrong - And they would go wrong - because 
I don't know how things should be done. I feel so 
helpless. 

1. You say it's not your fault if things go wrong 
even after you've been told what to do. Can you 
tell me what you mean there? 

2. You feel that you just aren't capable of doing 
things unaided. 

3. It's not really that you can't go ahead on your 
own - it's just that you think you can't. That's 
one of the problems we can work on - to build up 
your confidence in yourself. 

4. Well, I could suggest some of the things you might 
talk about here in our interview and some of the 
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things you might think about between interviews. 
I might also suggest some things for you to do 
about your office work that ought to make it a 
little easier for you. 

5. You feel dependent upon someone else for nearly 
everything you do, don't you? And it probably 
makes you panicky when people throw you on your 
own, too. But when people tell you what to do 
you don't have to assume the real responsibility 
and hence it's not your fault if things go wrong 
- they just didn't tell you enough. 

18. Man - age 46 

"Well, this new man came into the company. He's 
a big shot - Has all the answers. Thinks he's going 
places. But, by God, he doesn't knov/ George P. 
Quipenque! I'll get ahead of him if I have a stroke 
trying!" 

1. You feel that you must be out in front. That it 
is really important to you to be the better man. 

2. It's a fine thing to try to get ahead but do you 
think that by starting out with such an attitude 
toward him you're going at it right? 

3. And that will probably take a lot of careful plan
ning and thinking . You'll want to go carefully. 

4. He really makes you want to beat him out. 

5. Let's wait a minute there. Wliy is it so important 
to you to want to get ahead of this man? 

19. 

"It's not that I don't want to do something about 
it - I just - well - I know what I ought to do - but 
for some reason or other I just can't - do a thing." 

1. Maybe if we talked over what you've thought of 
doing, we could figure out what is best to do. 
It's possible that the answer is something new. 

2. Let's try to get at what's behind this blocking. 
Tell me more about it. 
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3. Behind this blocked feeling you're experiencing is 
a conflict in your desires: you want to and you 
don't want to. 

4. YouI re blocked by something and you don't know what 
it is, is that what you're saying? 

5. Are you sure you know what you ought to do? It 
seems to me that if you really had a clear idea of 
what you ought to do you'd be able to go ahead. 

20. Man - age 60 

"I've got it all figured out. There's nothing for 
me to live for any more. My wife's dead. My kids 
don't need me. I'm too old to get a job. Just the 
fifth wheel on a wagon. And I'm tired of it all. I'm 
going to end it all - Put a bullet through my brain. 
And rest in peace." 

1. You feel there's nothing left in life for you. 

2. When things add up for a person like they've added 
up for you it really does make it tough to face. 
And sometimes there doesn't seem to be a way out. 
Yet - I think that if you'll stick with me on these 
interviews we may be able to find a way out. 

3. How long have you felt this way, may I ask? 

4. Escaping is one way, all right, but have you 
thought of what it would mean to your children to 
have you commit suicide? 

5. It seems to me that you are looking for a way to 
escape an otherwise intoleral:)le situation. 

21. Woman - age 43 

"I've decided that this is not going to help me. 
All it does is make me realize what I have to do and 
I'm sick of taking responsibility - I don't think 
I'll come back any more." 

1. Of course it has to be your decision - I can't 
force you to come - but you certainly aren't going 
to settle anything by backing away from it. 
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2. This has been too painful to you and now you want 
to escape the situation which produced the pain. 

3. It just doesn't seem to fill the bill for you. 

4. I'd like to know what your thinking has been in 
coming to this decision. 

5. Sometimes taking responsibility can be a pretty 
demanding thing. Possibly if you decided to con
tinue coming we could reach a point where you 
enjoyed responsibilities. 

22. Man - age 41 

"I've been married four times and each time I've 
thought, 'Boy, this is the real thing!' But none of 
them has ever been like this girl. She's the most 
beautiful girl you ever saw - And dance! And she 
dresses like a million dollars. She's out of this 
world!" 

1. You're really enthusiastic about her. 

2. How does she compare with your other wives? How 
did you feel about them before you married? 

3. If she's anything like you seem to feel she is, 
she must be quite a catch. Maybe this time 
you'll stick. 

4. Doesn't it strike you as odd that every time 
you've felt the same way? 

5. Just stop and analyze what you've said. The points 
which you mention as her good points are rather 
superficial. You are still a bit immature, I'm 
afraid. 

23. Man - age 29 

"I keep remembering how I walked out on Mary and 
the two kids. Five years ago - The law never caught 
up with me - I thought I was pretty smart - But now -
God, but I was a heel. I don't see how I could do it. 
And I'm so ashamed I can't look people in the eye. 



108 

Now I can't find her - Not a trace. Her relatives 
won't tell me where she is. i don't blame them -
But how could I have done it? Just because it was 
tough going. I tell you, I'll never have any self-
respect. Never! And I - I don't know what to do -
or how I can even try to rectify my big mistake. I 
don't know - •" 

1. There are a number of things you might do to try 
to find her. You could list her as a missing 
person and get police help. You could get a pri
vate detective agency to handle it for you. You 
might even be able to get a court order that would 
force the relatives to give her address. 

2. When did you decide that you wanted her back? Tell 
me about the circumstances. 

3. The hopelessness there seems pretty clearly con
nected with the feelings of guilt. 

4. Are you at all sure that you should try to go back 
to her? If you left her once maybe you'd do it 
again. Possibly you just didn't get along at all 
well and you were forced to leave her. 

5. As you see it then, your behavior is just plain 
unforgivable. 

24. Man - age 39 

"There is no other way to handle this than to 
destroy them completely. Remember this man was sup
posed to be my best friend - and he took my wife away 
from me - and after the divorce he married her - and 
then he pushed me out of the business. But I've got 
the evidence to ruin him. I could clean him out - and 
put him behind bars for the rest of his life. (Laught 
bitterly.) V̂ ouldn't that be something? My ex-wife 
married to something kept behind bars and not a dime 
left to live on?" 

1. Your desire to destroy them seems to me to be 
largely a desire for revenge. It may have grown 
out of the rejection and denial you experienced 
from both of them. 
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2. Wanting to get even is understandable but don't you 
think that is going pretty far? I certainly 
wouldn't do anything I'd regret later. 

3. You want them to suffer at your hand just as they 
made you suffer at theirs. 

4. After all that I can see where it would be really 
satisfying to see them suffer. Do you suppose, 
though, that you could get at them in some less 
drastic way? 

5. Has anyone else ever crossed you like that: in 
business, among your friends, when you were a kid 
in school? 

25. Girl - age 28 

"I just looked at her - She isn't so attractive as 
I am - She isn't smart - and she has no style - and I 
asked myself - 'How does she fool so many people?' Why 
can't they see through that sticky-sweetness? She can 
always do up a job in a hurry. Everyone is always 
admiring the way she does things - and I can't stand it. 
It just makes me sick. She has everything I want. She 
got my job - She got Bill - took him right away from me 
- and then denied it - when I put it to her. I just 
told her what I thought and she said 'I'm sorry.' But 
- well, I'll show her." 

1. Is she pretty much like the other girls with whom 
you've been thrown in contact? 

2. You feel that she always gets what you really 
should have. 

3. It sounds to me as if you're taking a pretty strong 
attitude against her. We all have prejudices 
against people but they seldom, if ever, do us any 
good. 

4. You've got a case of plain, old-fashioned jealousy 
brought on by being thrown into contact with some
one possibly a little more capable and slicker 
than yourself. 

5. Why don't you try to watch the things she does and 
beat her at her own game? If she's a four-flusher, 
you ought to be able to get the best of her. 
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APPENDIX C: INSTRUCTIONS FOR FILM AND 

RATING SCALE 

INSTRUCTIONS: You will view a 30 minute film composed of 

22 interactions between a counselor and a client. Specific 

emotions are demonstrated verbally and nonverbally. You 

are to rate the client's nonverbal communication. Specific 

questions to be answered are: 

(1) Was the client's verbal and nonverbal communica
tion consistent or inconsistent? 

(2) Was the client's attitude toward the counselor 
positive or negative? 

(3) What specific emotion was displayed by the client 
and the nonverbal cues that communicated the 
emotion? 

(TURN TO ITEM #A Al̂ D STUDY THE SCALE.) 

Each segment's number will appear before and after the 

interaction. A 20 second interval is provided between each 

interaction for you to complete the rating of that specific 

interaction. Do not attempt to go back to a previous item. 

You are to work individually without conferring with 

anyone else. 

Questions may be asked prior to the beginning of the 

film. 
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APPENDIX D: RATING SCALE FOR FILM 

ITEM # 

I. Was the verbal communication consistent or inconsis
tent with the nonverbal communication? 

II 

Consistent Inconsistent 

Was the client's attitude toward the counselor posi
tive or negative? 

Ill 

Positive Negative 

Identify the specific emotion communicated nonverbally, 
Indicate (by marking the boxes to the right of the 
specific emotion) the nonverbal cues that communicated 
the emotion. 

Specific 
Einotion 

Anxiety/ 
Frustration 

Self-
Confidence 

Joy 

Anger 

Aggression 

Guilt 

Head Eyes Facial Voice Body 
Arms/ 
Hands 

Legs/ 
Feet 
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APPENDIX E: DEMOGRAPHIC DATA SHEET 

Sex 

Age 

Complete the following: 

(1) Working on M.Ed. Yes No 

(2) Seeking Counselor Certification Yes No_ 

(3) Working on Ed.D. Yes No 

(4) Working on 30 hours above M.Ed. Yes No 

(5) Other 

Number of Hours of Counselor Education courses completed 

Number of years of teaching experience 

Number of years of counseling experience 


