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The cover, showing the old concept of the enclosed one room classroom with one 

teacher and the community isolated from the school, is the antithesis of this program. 

"The school" has long been isolated from the community; it is the hope and desire of 

this program to bring to light new insights and new possibilities of what education 

and the community of Kerrville can be if the school and the community work together. 

It is a school where the community can develop its future through its children and 

its participants. It is this idea, that by integrating the community with the school 

to form the "community/school" concept, that the community will have a viable force in 

shaping its future. This is the major theme and goal of this program. 

ri'¥. 
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It has been said that "Schools belong to the community."'' This is especially 

so for the community/school concept. In programming and planning a school, the 

community should have the utmost input and impact. It is most regretful, due to the 

distance and time involved, that the community of Kerrville is not more involved in 

this process. 

The people who did contribute to this endeavor are: 

• Participants of the Workshop for Kerrville Design Group 

• Linda Bryant - Dietert Claim 

• Mr. Blanton - K.I.S.D. 

• Jim Forest - K.I.S.D. 

• Robert Presley - K.I.S.D. 

• Gerald Shook - T.T.U. 
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SETTING Kerrville is a small southwest Texas community with some 18,000 citizens, and 

is located 66 miles northwest of San Antonio. On the banks of the Guadalupe River, 

in the early days of Texas' colonization, the community was originated by German 

settlers who were interested in cypress timber (for shingles industry) and in 

livestock rangeland. Its original name, Brownsborough, was later changed to Kerrville 

for James Kerr, a member of Stephen F. Austin's Colony. Now the community is the 

seat of government for Kerr county with an economy based mainly on health-care, 

tourism, and ranching. Health-care and tourism are especially important due to 

Kerrville's healthy and beautiful environment: moderate weather, rolling hills, 

winding streams and rivers, abundant wildlife, natural vegetation and flora. 

Because of this health-care industry and the environment, Kerrville is increasingly 

becoming a favorite retirement spot. 

STUOY During the school year of 1978-79, an in depth urban study was conducted for 

Kerrville by four Texas Tech students: Armando Gallardo, Jr., I-Jank Green, Douglas 

Schoemaker, and Fred Tally. The focus of the study was on the functional, interrelated 

components that make up any city: 

• Basic component 

• Social component 

• Natural and Man-made environment 

• Service component 
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DOWNTOWN KERRVILLE 

"OLD SCHRIENER HOME" 



• Organic systems 

• Governmental/Political component 

• Activities 

• History 

• Economic/Productive components 

• Image/form 

I S S U E S In studying these components, it was concluded that there are six major areas 

of problem issues: Human Issues; Natural and Man-made Environmental Issues; Economic 

Issues; Social/Cultural Amenities and Service Issues; Governmental/Political issues; 

and Image, Character, and Exterior Spatial Issues.^ The problems found are as follows 

• Eroding Potentials 

Kerrville is a community with more potential than most any other community in Texas. 
Yet it is developing much below this potential (lack of comprehensive planning with 
citizen input and enthusiasm). The national and state-wide images of Kerrville ere 
eroding from within. Sprawl, uncontrolled and poorly located growth, the quality 
of growth and related activities within Kerrville, and lack of attention to old and 
new development contributes to this eroding image and functioning capacities. 

• Diminishing Self-Determination 
• Obscuring Problems Through Growth 

Kerrville is becoming less capable of controlling its own destiny-overly dependent 
on San Antonio, Austin, and people v;ho don't live in Kerrville. Alternatives are 
beginning to be limited to: 

-dorm like community 
-bedroom community 
-specialized community without a complete range of people/activities 

Present accelerated growth causes over-confidence of people in Kerrville that will 
be good growth. 
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• Lacking Citizen Participation 

Kerrville is a community which historically was given positive and unified directions 
by a t'elatively few families. Now people in Kerrville must rely more, in making 
decision, on unifying a spectrum of diverse opinions and views. 

• Weakening Economic Base 
• Increasing Short-Term investments 

Kerrville's Economy: not enough wealth being created in Kerrville, wealth that is 
being created is not invested back into Kerrville through long term investments, 
consumer-related goods and services, and attractive employment opportunities. 

Consumer dollars flowing out, fixed incomes of elderly, large percent of income 
level below $5000, limited tax base, few employment opportunities for youth and 
young families, non-diversed economy (over-reliance on tourism). 

• Destroying Natural Environment 

Destruction of Kerrville's most precious resource-the natural environment, both 
outside and within the community. 

• Losing Unique Physical Qualities 
• Increasing Inefficiencies of Land Use Potentials 
• Lacking Strong Identifiable Places 

The buildings and urban spaces being created presently in Kerrville are not well 
conceived with the unique attributes of Kerrville; hence, Kerrville is beginning 
to copy and look similar to small cities throughout the southwest. Abandonment of 
buildings and land within Kerrville contributes to spreading out and weakening 
in the heart of the city. The downtown and its decay is becoming the symbol of what 
Kerrville will become without coordinated planning efforts. There is a lack of 
strong, identifiable places that can help concentrate Kerrville, provide strong 
individual and public participation, and to help organize the unity of the city. 

• Isolating River From Daily Life 

The river is excluded from the daily lives and the physical qualities of Kerrville. 
The river needs to be integrated into the fabric of the community (functionally 
and esthetically). 



• Conflicting Goals/Decisions of City and County Governments 

Severe lack of coordination between city and county governments resulting in 
Inefficient use of resources (land, water, etc.), and unclear goals for the future, 

• Increasing Economic Weakness due to Age-Sex Composition 

The age-sex composition of the future population based on existing trends indicates 
the emergence of very serious economic problems due to the income and buyinn 
characteristics of an elderly population.^ 

PLANNING 
ANO 

In response to these issues, it was concluded that if planning/design goals of 

concentration, nucleation, and integration** were utilized--Kerrville could change 

its present growth pattern to a more positive one. These goals can be combined to 

state the comprehensive concept of seeking to concentrate a broad spectrum of community 

and regional activities that are well integrated both functionally and visually in 

areas that become nuclei for services and amenities. It would follow that as 

nucleated areas become more clearly stated in purpose and scope that the charac

teristics of their connections would be equally meaningful as they relate to one 

another. This concept is to be applied to the whole as well as the parts, that is, 

all areas related to one single dominant core that is the summation of the unique 

qualities of the city and region. 

The general objectives are: 

• To design for Kerrville and its region's intellectual needs. 

• To design for Kerrville and its region's physical needs. 

• To design for Kerrville and its region's functioning, technical, economic. 



and efficiency requirements. 

• To design for Kerrville and its region's spirit and soul. 

The specific goals and objectives are: 

A hierarchical distribution and characterization of residential environments 
is proposed. 

A clear hierarchy of city street, with visual standards for each, should be 
established, and extensive planting and design improvements undertaken 
along strategic routes. 

The rivers and creeks of the city and region should be capitalized on 
as a positive element of the natural environment. These waterways 
could shape a structure for forming connecting links in natural environ
ment. These waterways could shape a structure for forming connecting 
links in natural corridors of open space, community facilities activities, 
and residential environments. 

A diversified spectrum of wealth creating elements should be introduced 
by capitalizing and expanding upon existing wealth creating industries. 

The role of the educational process as it relates to the community and 
region should be redefined and expanded upon to include business, professional, 
artistic, vocational and governmental activities. The region possesses 
an abundance of trained, knowledgable minds that in many ways is untapped 
potential.® 

l O P O S E O • COMMERCIAL PATTERN 
SOLUTIONS The central district would be emphasized with concentrated shopping and commercial 

employment as the dominant center. In addition, three or four other designated 

major clusters, or community centers would also be encouraged. The functions at these 

centers would be planned and controlled to complement, rather than to weaken the 

central districts function. 



• RESIDENTIAL ENVIRONMENT 

Highest density would be near the core, but there also would be an emphasis 

on other clusters and corridors of high density related to major transportation 

routes, open spaces, creeks, and topographic amenities. Densities would decrease 

as distance from these corridors increased, but there would be a wider choice of 

densities and housing types in all parts of the city. 

• WEALTH CREATING LAND USES 

Integration of expanding diversity in the wealth creating base into the 

fabric of the community would allow industries of various types to capitalize on 

location bound characteristics most suited to their product. Also people could live 

very close to their place of employment. This would be a dispersed system that 

would need to be integrated into a concentrated framework. 

• MAJOR CIRCULATION SYSTEM 

A hierarchical, clearly differentiated system of several traffic way levels 

would be developed. A system of relationships that would separate regional, local, 

and neighborhood traffic would be developed. 

• OPEN SPACE PATTERN 

Creation of a network of open space corridors would create a series of connectors 

between residential and commercial environments to large scale open space areas. 

This would be done by capitalizing on the creeks and the river. It would connect 

community facilities/amenities with natural corridors that provide spaces for 

things to occur free from intimidation of automobile traffic. 



COMMERCIAL 
Gi \A/EALTH 
CREATING 

- Educational Centers 

Industrial Parks 

ConveniencE Center 

Multiple Use Center 

Specialty Retai1/Entertainment 

General Retail 

Service/Professional 



RESIOENTIAL 

High density area 

Medium density area 

tow density area 

Elementary schools 

Junior high schools 

High school 
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MAJOR 
CIRCULATION 
SYSTEM REGIONAL TRAFFIC MOVERS 

Main Street 
Sidney Baker Street 

INDUSTRIAL TRAFFIC MOVERS 
East Loop 

LOCAL TRAFFIC MOVERS 
Nortside Blvd. 
Riverside Drive 



OPEN SPACE 
LINKAGES 

Northside Blvd. 

Main Street 

Future Hwy Loop 

Town Creek 

Guadalupe River 

Quinlan Creek 
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T H E S C H O O L The commercial pattern, residential environment, wealth creating land uses, 

circulation system and the open space pattern are seen as ultimate form solutions. 

To bring about these changes of concentration, nucleation, and integration; a 

school, strategically located with a program and process of sufficient scope, could 

become a catalyst or generator of proper urban form. In other words, if the scfiool 

becomes a "generator of community activity" and involves itself in daily community 

life, it can become an agent for correcting urban and social ills. 

It follows that if the school is going to be a "generator of community 

activity", it must be located in the heart of the community. It is the one place wht̂ re 

one has a direct personal relationship with the whole spectrum of thoughts, men, 

things, and systems, each of which derives its meaning from its relationship with 

the others. In order for this meaning to be clear and its communication complete, 

this place must be all inclusive spiritually, physically, temporally, and socially; 

and the integration and interrelation of these elements and qualities must be total. 

It unifies and gives life to all of the other things--it is the heart. 

In addition to the location of the school, the program and process of the 

school should be directed towards the community. No longer should the school be a 

monumental institution, withdrawn from the community for the sole purpose of 

educating the young. 

...more and more, the school must be worked into the community fabric, 
and must become a contributing member of the community, both to help 
ameliorate its ills and to enrich it through involvement with its life 
and culture.® 



This is the essence of the community/school concept. 

G O A L S A N D The purpose of the school, within the Kerrville Design Group's comprehensive 

plan, then is--

• To create a sense of place, a focus of the community's life and activity. To 
create a cohesive and attractive (magnetic) element in the community. 

* To create a means and a desire for the interaction of the citizens to formulate 
directions and goals of the community. To produce a highly interactive environment 
for students, government, and the entire community. 

• To utilize and integrate all resources available-~natural environment (river, site, 
nature) to the man-made environment (city, people). 

» To change the school environment. The mood and atmosphere of the school should 
reflect an awareness of a multicultural, multiethnic, and interdependent world. 

• To increase community involvement with greater use of readily available community 
resources, both inside the school and through involvement in community activities. 
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Gi FUTURE 
EOUCATION 

Formalized education in America started with the one-room, "little red 

school house". Its primary function was to be a home base for education with 

numerous extensions throughout and within the community--the farm, the home, 

and even the town. Later, the education program became more formal, specialized, 

and restricted; and the school became isolated. Robert Berridge, author of 

The Community Education Handbook, describes this change: 

The schoolhouse in early America, was a meeting place. Therein, a great 
many social, recreational and governmental activities were held. All 
people identified with it. It was a good place, a fun place, a place 
where they learned, worked, and played together. Yet, over the years, 
the unifying effect of the "little red schoolhouse" disappeared from 
the American experience. People have moved from community to community 
and have lost the family and community ties that were once so important 
to us. But people are again seeking "community". They are searching 
for unity, only the "little red schoolhouse" no longer exists as the unifying 
force. For one thing, the school has removed itself from the center of 
activity; in fact, in many cases people have been purposely shut out of 
the school. An invisible wall has been built between the community and 
the schoolP 

Evans Clinchy says the school "...is used almost entirely for a single purpose: 

the housing of children and teachers for the conduct of a district and mysterious 

thing called the educational process."''° 

The isolation of the school and the educational process from the community 

has long been seen as the least desirable. As Plato once said, "The city is the 

schoolhouse and all who live within our cities are our teachers."'"'' Today, according 

to Progressive Architecture, "More and more, the school must be worked into the 

community fabric, and must become a contributory member of the community, both to 

help, ameliorate its ills and to enrich it through involvement with its life and 



culture."''^ 

Architect Roseman believes that: "The best school would then seek ways of 

enriching its natural/human input with interacting natural places and man-made 

forms and objects for an inclusive rather than exclusive environment The best 

school becomes the city, rich and exciting just as the city itself becomes t\)e 

school. "'̂ ^ 

Today, the concept of community and school involvement is strongly taking 

hold in the so called Community Education philosophy. Robert Berridge stated: 

Now, with the Community Education as the vehicle, the school is again 
becoming the center of activity in the community. It is returning to 
its former expansive role in our society. As it does, the "little red 
schoolhouse" attitude is returning to the people and to the community. 
The attitude which develops through Community Education develops within 
people the feeling of belonging. The old attitude of community spirit is 
rejuvenated.'"* 

C O M M U N I T Y / S C H O O L Community education has been growing over the years due to many demographic and 

CONCEPT 

sociological changes. The small town hardly exists any. more, tlie cities are 

becoming so large that few citizens of communities are able to actively participate 

and get involved in the community affairs. Such things as poverty, crime, 

delinquency, drugs, and unemployment have increased such that, identification and 

solution are hard to obtain from an uninvolved community. Another reason for the 

rise of community education is "... dissatisfaction with public schools as they 

currently operate."''® Involvement in the schools is superficial and curriculum 

"...does little to prepare for living in a community."''^ This is where the concept 



of community education develops; Jack Minzey, a prominent activist and author 

of the community education philosophy, observes: 

Community Education is a philosophical concept which serves the entire 
community by providing for all of the educational needs of all of its 
community members. It was the local school to serve as the catalyst 
for bringing community resources to bear on community problems in an 
effort to develop a positive sense of community, improve community living, 
and develop the community process toward the end of self-actualization.'' 

Fred Totten, who wrote The Power of Community Education, believes: 

Community education has the potential to improve man's way of life, 't is 
believed that community education has the power to: 

Bring about a rebirth of people's faith in themselves and in society-
to replace resignation with hope. 

Help people overcome such barriers to social progress as bigotry, prej
udice, indifference, and intolerance. 

Establish unity of purpose on the part of people in the community. 

Relate appropriately the efforts of the home, the school, and the 
community in the development of each individual. 

Neutralize the fragmenting influences in the community. 

Help people gain maximum return on their common investment in school 
buildings and facilities. 

Bring about a united front for the solution of serious social problems. 

n a broader sense, it is believed that community education has the power to: 

Develop a philosophy of education that will have maximum potential to 
fulfill human needs. 

Put democratic principles to work in meeting human and community needs?^ 

Community education is the educational concept and process for bringing about 



changes, and the realization of goals; the community school is the method or "vehicle' 

by which the concept is ministered. It then becomes the most important factor for 

success.^° As Hanna and Naslund, v;ho wrote "The Community School Defined", describe: 

"The community school emerges as a vital force in man's continuing efforts to 

reach his goal of the "good life". It becomes a consciously used instrument of 

the community for this purpose."^'' The difference betv/een the community school, and 

schools of the past, is best described by the following: 

The traditional school teaches children to know, define, and catalog inform-
tion through its logically organized, orally learned curriculum. The 
progressive school adds comprehension of what they had learned as a new 
dimension for the education of young people and is further concerned to 
permit the self-expression of each child. However, it is important to 
know how to utilize information as well as define and comprehend. It 
was out of this need that the community school came into being...with this 
approach education is guided discovery and problem solving, not rote 
memorization. aa 



EDUCATIONAL 
GOALS A N D 

Some of the common educational goals and objectives expressed by educators: 

• "... to allow a student to learn about himself, through activities stressing 
perception, self-expression and self-expansion. These activities may take 
the non-verbal forms of music, art or physical development."^^ 

• "... to expand into the community through exposure, inviting and encouraging 
participation from other individuals and institutions."^^ 

• "dejuvenilize" school by providing more opportunities to deal with people of 
all ages. Break down the isolation of a youth subculture by making school 
more relevant to their lives today and not something to be regarded as mere 
preparation for some unknown future.^^ 

• To foster students with basic competencies along with intrinsic values 
of the arts and humanities. 
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The curriculum is the backbone of the community/school. Without a 

curriculum designed to center around life's/community's concerns, the school 

becomes just another institution. It must also be realized that the community 

education concept is not an appendage to an already existing curriculum; but 

IS a new approach to vitalizing the curriculum. The curriculum of the community/ 

school is ever changing with the needs and desires of the community it serves. 

It is therefore, not in the scope or the range of this program to design a new 

curriculum; but to give insights into what a community/school curriculum should 

do, and to provide requirements for a facility that would allow it to be implemented 

CURRICULUM 
ELEMENTS 

As stated earlier, the community education program is an evolutionary process, 

changing continually throughout the life of the community by new needs, new problems, 

and new ideas. The one constant in the program is its major goal of "life-centering 

education". Phi Delta Kappa, a nationally recognized education society, formed 

a task force which proposed a conceptual model to shape a "life-centering education". 

It is believed that the conceptual model "...can be shaped into a powerful and 

beneficial form of education."' .37 

Education is a lifelong, continuous process providing experiences, 
environments, relationships, challenges, and guidance individuals 
need to maximize their opportunities for growth in each period of 
personal transformation, to prepare for the changes demanded by each 
period of transition, and to cultivate the ability to negotiate the 
demands of changing circumstances in the society in which they live.^® 

Life is constantly changing; all individuals go through six stages: infancy. 
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childhood, adolescence, youth, adulthood, and old age. Each stage is unique in and 

of itself. Shifts from one stage to the other are marked by a "social transition".^® 

Each new stage is met with uncertainty because the changes present major crises to be 

dealt with on the individual's path to maturity. These personal transitions occur 

within the context of the individual's unique life situation. The person's survival 

is dependent upon his ability to cope with these problems presented by circumstances 

beyond his control. His successful negotiation of these problems is dependent on 

his ability to develop functional relationships. In fact, learning to accomplish 

the necessary changes and negotiations is the most important task of human develop

ment. 

Learning remains important through all of the stages of growth; "...the need to 

learn is constant "^^t is important that education be flexible enough to meet 

the changes of each of life's stages. A person who is unprepared for these changes 

suffers severely and often wastes much of his experience, skill, and time. A person 

with the ability to learn new skills, behaviors and attitudes will meet these 

changes more effectively. 

2 The purpose of education is to assist individuals to create a learning life- jl 

style with a developmental perspective based upon the discovery and continuing | 
refinement of each person's unique capacity for personal growth, relationships 
with others, and functional competence.^'' 

Education should be a continuous process that requires an approach suitable 

for a long-range perspective. Learning must involve the desire to use such resources 

of development as activities, relationships, and training to add to the available 



resources for growth. A way to master life's curriculum is to encourage a 

learning life-style in which a person is able to capitalize on the available 

resources. "Teaching may be thought of as the cultivation of that ability."^^ 

In order to develop a learning life style, it is important to cultivate a 

developmental rather than a static or regressive approach to life. 

A developmental approach is continuous with the ways people usually learn. 

It includes the skill of decision making and determining one's own course of 

life. A developmental approach provides challenge and encourages individual growth. 

The regressive approach is a stance in which individuals refuse to face 

opportunities for growth. The risks of change force the individual to retreat 

to the familiar methods and find sanctuary in a more secure time of life. 

Those who maintain a static approach maintain an unmoving attitude toward 

events and merely accept occurences with a helpless feeling and cling to tho familiar 

This is a passive, conservative stance that greatly restricts growth. 

Learning occurs throughout life. The educational process can encourage 

continued learning "if the learning in educational programs is continuous with 

the manner in which one learns from experience, studies, and activities outside 

school and throughout life "®^hen a person develops a learning life-style, 

he is designing his own life. 

3 Secondary education programs should cultivate such transformations as 
independence and responsibility in behavior and the formulation of a 
sense of identity based on competence. They should prepare the young 
to make the transition to such characteristics of adulthood as the ability 
to apply their knowledge and talent in useful work and jobs, to act 
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cooperatively with many, and to form loving, mutual, and lasting 
relationships with a few. Secondary programs also should prepare 
students to negotiate unprogrammed events in actual circumstances 
so that they will be able to cope with reality, give shape to their own 
lives, and participate in the evolution of society.^^ 

Adolescence is a time of various transformations. Some of these transformations 

include sexual maturity, rapid growth, intellectual maturity, an increased desire 

for independence, the need for recognition, the need for intimate relationships, 

concern about the future, and the need to experiment with the early evidences of 

adulthood. 

As well as dealing with these transformations, adolescents are preparing 

for new roles they must face. Some of these demands of growth they must deal 

with on the road to maturity are: 

1. They go from a position with a few rights to one of major responsibilities. 

2. They go from being taken care of, to taking care of someone else. 

3. Instead of being someone's child they become someone's parent. 

4. They change from a state of mandatory learning to one of self-
selected learning. 

5. And they go from surface understanding of the world to a position of 
responsibility and possible influence on world events. 

Adolescents must learn to cope with situations they do not understand. Problem 

solving in an abstract classroom setting is a start, but is unable to develop the 

art of coping. We constantly move forward into the unfamiliar, but it is possible 

to learn to plan the journey. It is best to begin training for coping early in 

life, but adolescence is the time of readiness for coping with adult life and must 
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be matched with opportunities and guidance to do so. Secondary education should 

help the adolescent to cope with the transformations to adulthood. 

^ 1 To cultivate transformations and prepare adolescents for transitions 
^ * and societal change, learning situations should give full attention to 

personal and interpersonal as well as academic content. The treatment 
of content in each domain should be as concerned with intense firsthand 
experiences and challenging productive activities as with relevant theoreti
cal studies.^^ 

The program of events in education must: deal more directly with personal 

and social issues, must include concrete experiences and applications to challenging 

activities in order to cultivate transformations, and guide students into a 

learning life-style. 

Learning situations are more effective if the learning is a balance of 

concrete experience and the academic. The academic study should be extended 

to include real experience, study, and productive activities. The academic domain 

includes facts, skills, and concepts. The social domain includes learning about 

people; especially forming relationships, working in groups, and resolving problems. 

It is the task of education not to over-emphasize the academic domain, but 

to cultivate growth and balance of the personal, social, and academic domains. 

Without actual, concrete experiences, purely academic studies are weakened greatly. 

Experience and study are of little value if they do not lead to practical 

application in useful ways. 

A learning experience is more meaningful if it is personal and self-directed. 

Self-directed learning in the secondary school can lead to lifelong learning. "Also, 
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when work in the academic domain complements learning in the personal and social 

domains, and concrete experience and useful activity enrich learning, it will be 

more important to students and more like to have long range, as well as immediate, 

value in their lives."^^ 

^ S Secondary education should be organized to teach students to develop and 
^^ implement their own personal programs, to develop programs in cooperation 

with others, and to pursue appropriate programs designed for them. In 
this process teachers should be organizers of suitable experiences, environ
ments, and personnel as well as programs of study, and they should be 
competent in methods of guiding individual development, training grou[)s in 
interpersonal relationships, and teaching the skills of academic mastery.^^ 

All events we experience teach something. It is the purpose of education to 

train students to gain from the everyday events they experience to further their 

own education. Learning situations should extend beyond the classroom and merge 

with real life experiences. 

In the traditional school, the selection of learning events is controlled by 

the necessity for mastering certain assigned subjects. In developing a learning 

life-style however, the selection of learning events is guided by the need for meeting 

the demands of changes and negotiations in human development. The usefulness of an 

area of study at a given time will govern its selection by a student. 

"An expanded range of learning events and instructional techniques demands 

an equally expanded range of context or environments in which they can occur. The 

classroom cannot be the world for adolescents; rather, the world should be the class

room. 
i3B There are many resources available in the community including craftsmen, 

libraries, recreation centers, rivers and mountairs, and many others. Growth demands 
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many varied experiences and activities. The resources must be identified and 

organized to be usefully implemented in the educational program. 

^ ^ To enable students to discover and develop their particular abilities 
^ ^ into performative competencies, the range of recognized accomplishment 

should be greatly extended by providing options within the program, 
by establishing a field options committee to grant credit for any worth
while learning experience outside the program, and by establishing an 
academic options committee to offer more structured learning opportunities 
within the program. Evaluation can be conducted by measuring each 
student's accomplishment against a baseline performance in the activity 
in an appropriate manner.^^ 

Three conditions related to a developmental learning style are: 

1. Expand what is considered to be an acceptable accomplishment. 

2. Give more choices in the way an accomplishment is achieved. 

3. Provide individual assessment of student work. 

One of the important tasks of public education is to help students discover 

their own talents and abilities. To offer students success in their own area of 

expertise, the school must offer many opportunities for learning. The community 

can provide artistic, technical, political, athletic, industrial, professional, and 

purely academic skills. Society needs capable youth--not just capable in reading, 

writing, and speaking, but those ready to meet society with many different skills 

useful to the community. Also, as more choices become available in the learning 

process, students can assume the responsibility for the choices they make. 

In some instances students can help design the curriculum. A "field options 

committee should be empowered to consider any learning experience students propose 

and grant credit toward graduation for it,"**° 
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Some of these proposals may include opportunities to travel, study independently, 

attend institutions in other areas, or take part in community organizations. 

These field options are not meant to take the place of the academic programs. 

Any student who proposes to substitute his academic coursework with a field option 

must have his request reviewed by an academic committee composed of representatives 

from the community and the school. | 

Evaluation of a field program must be individualized. The student must plan 

the program with an advisor and be certain of the desired degree of achievement. 

Together they must plan: 

1. Diagnosis 

2. Set goals 

3. Planning 

4. Teaching 

5. Evaluation 

6. Reformulation 

The secondary program will be divided into two parts: the junior and 
senior segments. Junior segment students will spend two months in each 
of eight centers, where they will choose a particular concentration in 
the areas of art, wilderness adventure and craft, practical investigation 
procedures, advanced academic studies, humanities and life skills, world 
study, practical productive skills, and self-directed program development. 
Senior segment students, with the assistance of their personal committees, 
will develop challenge programs in seven areas: physical or psychological 
adventure, creativity, service to others, rational investigation, practical 
skill, work experience, and academic mastery. In addition, social-recreational 
programs will be available, community events will be organized, and short-term 
workshops will be either available or required.***̂  
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The secondary level is divided into two parts: Junior and senior levels, 

the junior level is for 13 to 15 year olds, and the senior segment is 15 to 17 

year olds. Each level faces eight areas of challenge. 

Students entering the junior level from elementary school enter on of eight 

areas and remain there for about two months. After two months they move to 

another center and repeat this process until they complete all eight centers within 

a three year period. 

The eight centers for the junior segment are: 

1. The center for Fine, Applied, and Performing Arts. 

2. Wilderness School 

3. The Local Bureau of Investigation 

4. Workshop in Practical Activities 

5. The Institute of Advanced Studies (intensive academic studies) 

6. The Humanities Center and Life Skills Laboratory 

7. Center for the Study of the World 

8. School for guided Self-Education 

Each center involves experience, study, and productive activity. The junior 

segments are intended to train the student for greater independence necessary for 

the senior segment. 

The eight challenges of the senior segment are: 

1. Physical Challenge (test skill and daring) 

2. Creativity Challenge (poetry, acting, cooking, sculpture, painting, etc.) 
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* l ) is i û s \ onr plauN, 
progress.aitd prob 
lenrs with a famils 
Xiroup. 

* ( oi»sull cabinet 
makers arul other 
specialists. 

1 each smneoni' to 
carse. 

"Plan a shfiss of 
s ariou<i art fitrms 
ssitit other artists. 

"Open a small co-
o|>erati\ e shop to 

sell ss !trks of 

s arions \ oont; 
artists. 

"S<'ek a c<Hiu)tis\j(tii. 

"T ind and expcH-
ence tin- l>esl 
s( ulplure as ailable 

* \ isit and obsers e 
carvers a! work. 

• \ isit fortstr) and 
SS<MK1 research 

labor:ilories. 

' h iiul a w f) ik-slud\ 
job \s ith v^ood. 

"Study traditional 
carvinii and te< h-
nifpM". in books. 
courses, perhiipN in 
a traditional 
I'.iiropeaii vchottl 
of cars im;. 

* ( oniliK't research 
in sell <ti'ii;. prepur-
in^, and drsing 
flitches f'»r cais im;. 

" Imi tate t'"**! car^^ioi;' 

' Pruit it e parlicniui 
skills. su< h as 
•harpeoiny: took. 
under guirlance. 

' 1 xperiment ss ith 
rti'vs techiiitpies. 
iiess erjuipmenl. 
ness sts les. 

* Develop new 
finishes. 

"̂  Make a fib- of 
data on < ars jo^ 
w oods. 

"Set up siuir 
ossn stnilio. 

I 

Some Possible Elements of a I-earning Grid 
f<)r il Oeativit) (-'hallenKe in \VO<K1 Scidptnre. 



en 

3. Service Challenge 

4. Investigation Challenge 

5. Practical .Skill Challenge 

6. Work Experience Challenge ! 
i 

7. Academic Challenge I 

8. Extension Program (a chance to pursue a particular area of interest) i 
1 

Times will vary on how much time is spent on each challenge, but the average | 

will be two to three month. However, all eight challenges will be completed in | 

three years. At the culmination of the three years there will be a "transition jl 

ceremony" in which students demonstrate that they are ready for adult roles in the \i 

community. 

B Basic skills should be taught in action loops combining skills of 
experiencing with related process and production skills. They should 
be taught in direct relationship to ongoing activities. Training in the 
junior segment should be in how to develop skills in action loops so that 
the students can independently continue to improve their own performance 
beyond personal baseline levels in the senior segment.**'^ 

"All education programs which culminate in the ability to perform an activity 

must develop skills."**^When learning is strictly in the academic domain, reading, 

writing, and arithmetic are the necessary skills. But when learning involves actual 

activity, then the necessary skills become greatly extended and varied. 

Skill training should not be separate from real activity. Dull skills practice 

that is set apart from a meaningful experience is of limited value. Skills become 

concrete if they are directly related to the performance of the activity. If the 
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Core Skills Program follows the process by which humans develop skill rather 

than following the locical analysis of the way the skill is performed, the skills 

are developed more successfully. If a skill is needed, it is more easily mastered. 

It leads to more devoted practice in and out of class. 

C ^ The secondary program should culminate in a ceremony which appropriately 
^ ^ challenges students, acknowledges their accomplishment, and celebrates 

their moment of transition from school life to responsible membership 
in the community. This could include demonstration of achievement by 
individual students, a ceremony with family and friends, and a celebration 
conducted by members of the community.^** 

In the new secondary school, graduation is not a mere ceremony. It is a vital 

part of the educational process; a culmination of student progress. The students 

present their achievements to the community and demonstrate their readiness to enter 

the adult world. 

The graduation ceremony should be relevant to what it represents rather than 

just a celebration of the end of school. One important element of the ceremony is 

the chance for the younger students to see what lies ahead. Graduates would 

demonstrate skills, display achievements, and offer reports about the programs. 

Many presentations could go on at the same time and observers could see what they 

wanted rather than sitting through a long boring procession just to see one person 

walk across the stage. Graduation might conclude with a celebration at the school. 

Students and adults could come together to celebrate achievements, the formal 

transition to new roles, and the acceptance of community in welcoming the enrich

ment the students bring to the community. 
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^ f ^ T h e participants involved in each center of secondary levels should design 
* ^ ^ a n d implement their own educational program. A representative council 

empowered to make program decisions within agreed-upon policy and by agreed-
upon procedures should manage centers and other units. Management, 
organization, and logistical support should be adapted to the implementation 
and systematic development of the resulting programs.^^ 

The new secondary education is introducing major changes in the nature of 

education. These changes are best implemented if they are also major changes 

in the organization and management of education. Decision making will be made 

from the bottom up rather than from the top down. Students and the community 

will be involved in planning the curriculum. The decision of course must be 

sent to executive state or local committees for approval. An education assembly 

could be set up in each district to guide the improvement of education fo>" Itie 

entire community. This assembly would establish policy and procedure for planning 

new programs. A broad range of possibilities must be considered to guarant(;e the 

community's right to well organized and effective education. 

Unless management procedures are changed to serve open, systematic program 
development; unless the organizational structure is sufficiently flexible 
to create new patterns for quite different programs, and unless the logistical 
support system adapts to the unique needs of unfamiliar educational operations, 
secondary levels cannot happen, nor can any other major departures from 
familiar schooling!*^ 
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G E N E R A L Any building, as well as a school, is made up of activities. In the school 

these activities are limitless. As Gibbons' pointed out: "No matter how well 

planned, a program cannot embrace all the possible and desirable ways to learn, 

nor can it accomodate the diverse abilities and interests of all the people 

enrolled in it."^^Along with these possibilities and diversities, changes can 

occur throughout the live of the facility. Such as changes in: 

-type and/or level of education 
-balance of activities 
-inter-relation of activities 
-activity sequence 
-group organization and mode of learning 
-introduction of new activities 
-technological innovation 
-non-educational change 
-supply of teachers 

Therfore, as Charles Clark, a long time member of the Flint program, stated: 

"Flexibility becomes the theme because there is no way the planner can fully 

anticipate all future demands on facilities."'^^ Flexibility in William Caudill's 

words means: 

expansible space, that can allow for ordered growth; convertible space, 
that can be economically adapted to program changes; versatile space, that 
serves many functions; and malleable space, that can be changed "at once 
and at will."^^ 

In addition to flexibility. Educational Facilities Laboratories and I/D/E/A 

(Institute for Development of Educational Activities, Inc.) pointed out that the 

school is a place for people. And in order to make a school a people place, it 

should also provide for the following: 
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HUMAN SCALE: Physical settings must satisfy the need for a sense 
of identity. 

PERSONAL TERRITORY: Students and teachers alike need a sense of 
their own turf: a personal place to be alone and separate from 
group pressures, to work, to store and retrieve information and 
tools gathered for projects in progress. 

SPATIAL VARIATION: A building should provide options in the size 
and shapes of sub-spaces so people can gather in two's or four's, 
in groups of 10 or 20 or 100--and in each case provide the right 
amount of visual and auditory privacy. 

SPATIAL ORDER, NOT SPATIAL UNIFORMITY: Patterns of use should not be pre-
determining The space should permit people to array themselves in relation
ships natural to communication for the work at hand--with allowances for 
random meetings and room for horseplay, as well. 

MANIPULABILITY: The environment must allow itself to be manipulated by its 
users so spaces can be changed, lamps turned on and off, tools moved from here 
to there, and so on. Functional considerations aside, a facility that allows 
itself to be manipulated gives its users a sense of possession. 

ACCESS TO INFORMATION AND TOOLS: The management posture must emphasize service. 
It must make things easily available and invite "hands on" use. 

ENVIRONMENTAL FEEDBACK: A school facility must allow its occupants to stamp 
their presence on it. It must be ready to accept the graphic presentation 
of student activities and interests so that the building reflects who they are 
and how they're doing. Displays of student work help to build their sense of 
identity. They also make the surroundings more lively and relevant too. 

OPTIONAL SEATING AND WORK SURFACES: The facility must acknowledge that people 
work in a variety of natural postures: sitting up straight, lounging, leaning, 
perching, standing. It should offer a variety of seating (including the floor) 
and work-surface heights to accommodate them. 

GRACEFUL WEAR AND RENEWAL: Furniture should be allowed to be worn, used up, 
and renewed. Furnishings bought for their qualities of permanence tend to be 
cold, unyielding, anti-people. And they v/ear out anyway, becoming more un
pleasant as they do so than products that are frank about theilr wearability. 
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WORK ESTHETIC: The look of learning in action is a busy one, with things out 
use. But this seems to violate some cultural sense of order, 

teachers, and custodians have to understand that a place by 
and in active 
Administrators, 
being useful, interesting, and relevant, becomes attractive to its users 5 0 
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IIMDEPEIMOENT 
S T U D Y 

"Independent study permits the student to develop, with occassional delight 

and sometimes frustration, his own power to seek out information, organize facts, 

master material, and generally accept responsibility for his own learning."^''This 

activity should not be conceived as research, but instead investigation: delving, 

checking, substantiating, pursuing interests where the lead, nailing down certain 

skills and facts. 

DESIGN REQUIREMENTS 

1. Provide for individual areas/spaces where the student ran get out of the 
"hubbub" of the school (interior and/or exterior). 

2. Provide for an area can read and work with a minimum of distractions. 

3. Provide 3ocess to books, programmed-learning machines, etc. 

OBJECTIVES 
positive self-image 
problem solving 
accept responsibility 
skill development 
creativity 
discovery 
inquiry 

PARTICIPANT 
student 

MOLECULAR ACTIVITIES 
individual study 
general and specialized learning 
read 
write 
view 
listen 
draw 
record 
think 
experiment 



DIALOGUE "The child's most important learning takes place, before he goes to school, 

in this face-to-face fashion. Most often with his mother, very often with his 

father, with a sister or brother or playmate, the young child learns how to speak, 

how to feed and dress himself, how to count--an the endless things that together 

form the most important and substantial part of his lifetime learning."^^n the 

secondary school, this one-to-one contact should continue with the teacher and 

other students to reinforce the students education. 

DESIGN REQUIREMENTS 
1. Provide for areas which are intimate and private for one-to-one dialogue. 

OBJECTIVES 
guidance 
inspiration/catalyst 
reinforce learning experience 
checking out 
direction giving 
testing 

PARTICIPANTS 
student 
teacher 

MOLECULAR ACTIVITIES 
listening 
talking 
planning 

SEMIIMAR Traditional large class groupings in the past have been to restrictive to 

allow for active participation of the student. With small group areas "...in 

which discussions, the interplay between the minds of teacher and students, group 

reaction to ideas, and simple presentations all help sharpen ideas and evokfe 



ideals, help expose values and thoughts to criticism; a space in which the fires 

of enthusiasm are kindled; where in short, great teaching can take place."^^ 

DESIGN REQUIREMENTS 
1. Provide for informal group areas for 12 or smaller. 

2. Provide for the use of tape recorders, books, charts, maps, globes, 
phonograph, slides, film projector, overhead projector., etc. 

3. Provide display/demonstration wall. 

4. Provide blackout/dim-out control. 

5. Provide flexible electricial power grid. 

6. Provide soundproofing. 

7. Provide flexible partitions opening to neighboring seminars. 

OBJECTIVES 
communication 
intellectual growth 
stimulation 
acquisition of information 
opinion forming 
testing ideas/concepts 
initiate and motivate learning 

PARTICIPANT 

student 
teacher 
resource person 
community members 

MOLECULAR ACTIVITIES 

group discussion 
exchange 
examine 
criticize 
talk 



listen 
view 
write 
record 

P R E S E I M T A T I O I M "The little child has frequently found himself in large groups long before 

he reaches school--at the movies or the circus, at church, in a restaurant, at 

community ceremonies of various kinds. In nursery school and kindergarten, a 

teacher or two will often combine classes for trips, movies, visiting speakers 

or performers, /Fnd/ physical education." As a child gets older, the large group 

can continue to be utilized in the education process to introduce, stimulate, and 

emphasize topics of general importance. 

DESIGN REQUIREMENTS 
1. Provide for the use and storage of presentation equipment: slides, films, 

radio, phonograph, and audio--and videotapes, overhead projector, and 
chalk boards. 

2. Provide for various sizes of activities and groupings (after school 
movies, school assemblies, group instruction, large group instruction, 
large adult classes, community meetings, cultural, dramatic, musical 
events, etc.) 

3. Provide for flexible space definitions. 

4. Provide acoustic treatment. 

5. Provide blackout/diinout control. 

6. Provide access to smaller study areas. 

OBJECTIVES 
free other modes of learning 
stimulate 
introduction of general concept 
efficiency 
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PARTICIPANTS 
student 
teacher 
teacher's aid 
resource person(s) 
community members 

MOLECULAR ACTIVITIES 
demonstrate 
lecture 
debate 
discussion 
dramatics 
talk 
listen 
view 
write 
record 

LEARIMIIMG in the past, the school library has been simply a reservoir of books and 

periodicals. Now, especially with the community/school concept, a great resource 

center in which all media for learning are collected, including pictures, maps, 

filmstrips, motion picture films, microfilms, television and tapes. "Learning 

is the product of inquiry. Inquiry is a very personal thing. Inquiry can come in 

small group discussions, and it can come in individual study. Inquiry, however, 

does in all cases require extensive resource material as well as experimentation. 

Experimentation in the laboratory, programs of simulation through playing games, 

delving into literature and other media on a broad scale, also are major forms of 

inquiry. All of these programs must be available to the student, with the library 

serving as perhaps one of the largest centers for inquiry." ^^ 



DESIGN REQUIREMENTS 
1. Provide for readily accessible books, magazines, audio-visual and 

electronic resources, and dictionaries. 

2. Provide for living room or study atmosphere--comfortable, informal, 
variety. 

3. Provide for display space--"to help make the school a nexus of the best 
works of other men's minds and hands as well as projects by the school's 
students." 

4. Provide for reproduction area for teacher development of materials such 
as drawings, transparencies, and charts. 

5. Provide adequate Scoustics for a quiet environment. 

6. Provide areas for creative, independent study and for easy exhange 
of ideas. 

7. Provide lighting (60-80 foot candles) for reading areas. 

8. Provide an informal reading area accessible to newspapers, periodicals, 
and current literature. 

9. Provide for group and individual activities. 

10. Provide an area for the librarian for maintaining records and ordering 
materials. It should be provided with a desk and typewriter. 

11. Provide an area for the distribution of materials (check out) with super
vision of materials. 

12. Provide an area for cataloguing, classifying books, preparing book cards, 
mending preparing displays, sorting supplies and periodicals, and receiving 
deliveries. Should include work tables, sink and counter, typewriter, and 
book trucks. 

13. Provide an area for audio control by assigned personnel handling tapes--
program to play through headset at student carrel or individual study 
areas. 

14. Provide an area for audio-visual. 



15. Provide storage of audio-visual equipment. 

16. Provide for photocopiers accessible to students with acoustically 
private area. 

17. Provide for seminar groupings. 

18. Provide for accessibility to students and community. 

OBJECTIVES 
problem solving 
facilitating the work of the teacher 
serving the community 
knowledge development 

PARTICIPANTS 
student 
teachers 
teacher assistants 
community members 
librarians » 

MOLECULAR ACTIVITIES 
relaxing 
reading 
looking 
writing 
listening 
viewing 

F I I M E A R T Art has long been an important part of our culture and past cultures. Art 

has continually been used, by the Egyptian, Greek, and Roman cultures, as a 

means of self expression. Art is a visual expression of a person's attitudes, 

feelings, and thoughts about experiences which are personally meaningful to him. 

Art, therefore, becomes a means of showing the individuality of a person. 

In Kerrville particularly, art can take on a new, and strong meaning in 

the community. The community is presently the location of the annual Texas Arts 



Festival which draws numerous artists into the area. Along with this festival, 

Kerrville's beautiful environment, and a local artist foundation, the community 

can continue to grow as a regional center for the arts. 

DESIGN REQUIREMENTS 
1. Provide for large display areas for finished work. 

2. Provide for effective lighting to ensure effective color rendering on 
dark days and in the evening. 

3. Provide for storage for work-in-progress. 

4. Provide for a washing area easily accessible to students. 

5. Provide for ease of electric access in work areas. 

6. Provide for exterior access--night use, outside projects, visual. 

7. Provide for exterior displays during Texas Arts Festival and other 
events. 

8. Provide for both individual and group activities in the art area. 

9. Provide storage that is inaccessible to students. 

10. Provide space for drying art work. 

11. Provide flooring in the area that is easily cleanable and impervious to 
art materials such as paint and clay. 

12. Provide for separation of incompatible art activities. 

13. Provide storage for materials and equipment easily accessible to students, 

14. Provide for both vertical and horizontal work surfaces with ample space 
around them for activity. 

15. Provide for acoustic treatment to minimize noise level. 

16. Provide adequate ventilation to outside. 
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17. Provide for kiln (electrical) and drying area for clay products. 

18. Provide for gas outlets around work areas for Bunsen burners. 

19. Provide access to welding equipment. 

OBJECTIVES 
creativity 
self expression 
positive self-image 
visual discrimination 
sensory and perceptual acuity 
skill development 

PARTICIPANTS 
student 
teacher 
teacher assistant 

MOLECULAR ACTIVITIES 
painting-oil, water, color, tempera 
drawing-charcoal, pencil, pastel, pen and ink, oil crayons 
sculpting-paper mache, cutting, pasting, mixing, weaving 
cleaning up, washing 

I V I U S I C Music is also a form of art; self expression in the form of singing and 

instrument playing. It becomes a means of obtaining inner fulfillment by partici

pating and cooperating with peers, and expressing one's own musical ideas. 

Kerrville is especially proud of its high school band which has won several 

state sweepstakes. Also, the elderly take pride in their own musical capabilities 

and practice frequently. 

DESIGN REQUIREMENTS 
1. Provide adequate acoustic treatment for good sound control (reverberation, 

distribution). 

2. Provide instrument storage easily accessible to students. 



3. Provide convenient access to move large instruments to buses, stage, 
and playing field. 

4. Provide for openings so that a piano may be moved in and out. 

5. Provide for darkening of area. 

6. Provide chalk board for music. 

7. Provide for recording, reproduction and for transmission over P.A. system. 

8. Provide, if possible, natural lighting and ventilation. 

9. Provide for group activities: choral and band 

10. Provide for storage of music. 

11. Provide area for a choral instructor. 

12. Provide area for a band director. 

13. Provide for dressing and storage of choir robes. 

14. Provide for individual and small group practice areas. 

OBJECTIVES 
music appreciation 
cultural appreciation 
social development 
rhythm and balance development 
sensory and perceptual acuity 

PARTICIPANTS 
student 
teacher 
teacher assistant 
resource persons 
citizens 

MOLECULAR ACTIVITIES 
singing 
listening 



composing 
operating instruments 
handling of equipment 
relaxing 

^ " E E ^ ' ^ / O R A M A In addition to fine arts and music, speech and drama is another form of art. 

It becomes a means of encouraging development toward sophistication in oral ex

pression. Experiences are widened by acting out new roles and situations one 

might encounter. It allows one to understand himself and others and gain confidence 

in himself. 

DESIGN REQUIREMENTS 

1. Provide an area that can function as a stage for dramatic presentations. 

2. Provide an area for dressing. 

3. Provide for storage of props, costumes, and scripts. 

4. Provide a ceiling system that permits the hanging of tight weight props. 
5. Provide lighting that can be directed towards the area of dramatic 

presentation. 

6. Provide for adequate acoustics: 
keeping out bad noises il 
true sound i| 
audience hearing i[ 

II 
OBJECTIVES Ij 

language development 
social development 
cultural appreciation 
positive self-image 
effective communication 

PARTICIPANTS 
student 
teacher 



teacher assistant 
visitors: resource person(s), parents, citizens 

MOLECULAR ACTIVITIES 
dramatic presentation 
dress up 
speaking 
listening 
making special props 
relaxing 

I I M D U S T R I A L A R T S Industrial arts are usually not considered as an art form in spite of its 

name. But actually it is an art form that is geared more to practical utilitarian 

life applications; for example, cabinet making, drafting, etc. Industrial art users 

do not stop here but go on to more abstract art forms and merge with the fine arts 

domain. Some of the equipment used in industrial arts is yery applicable to fine 

arts and should be treated as such. 

DESIGN REQUIREMENTS 
1. Provide display for completed projects. 

2. Provide an acoustical separation between noisy activities and quieter 
activities. 

3. Provide easy access to first aid in the area. 

4. Provide for supervision of the area. 

5. Provide flooring and work surfaces that reduce impact noise and that 
are easily cleaned of splinters, nails, glue, paint, etc. 

6. Provide storage for materials and equipment. 

7. Provide access for receiving of materials and supplies. 

8. Provide for ventilation. 

9. Provide even illumination over all work surfaces. (80 foot candles) 
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10. Provide a well ventilated, and well constructed storage area for 
volatile liquids. 

11. Provide emergency power cut off switches with ease of access. 

12. Provide storage of in-progress projects. 

13. Provide protection from circulation and other activities. 

14. Provide for wash and clean-up area. 

15. Provide for a well ventilated area for finishing of projects. 

16. Provide for gas, compressed air, electricity, and water. 

17. Provide area for machinery out of circulation pattern. 

18. Provide for both individuals and group group activities. 

19. Provide horizontal and adjustable work surfaces with ample space for 
activity around them. 

20. Provide an area for handling and processing of film and prints with 
light locks. 

21. Provide area for drawing and composing. 

22. Provide area for constructing. 

23. Provide for storage of paper and finished drawings. 

24. Provide for restrooms. 

25. Provide manifold for gas and electric welding. 

OBJECTIVES 
self expression 
problem solving 
skill development 

PARTICIPANTS 
student 
teacher 
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HOME ARTS 

visitors: resource persons, citizens 

MOLECULAR ACTIVITIES 
sawing 
nailing 
drilling 
printing 
preparation and layout 
wood turning 
drafting 
boat building 
laminating 
furniture constructing 
sketching 
lettering 
looking 
listening 

Traditionally, home arts has been referred to as "home economics" and 

usually deals with foods and clothing specifically. Today, problems with daily 

home living have broadened--new husband/wife roles, running a family, economic 

changes--so that the emphasis is changing to a more practical and realistic one. 

"Courses may be offered in child care; home nursing; home construction; furniture 

construction; decorating; development of appreciation of the arts and hobbies as 

a basis for meaningful use of leisure time; the construction of clothing as a 

matter of artistry ratfier than economic need; cooking as a matter of diet,.. 

home financial considerations like setting up a home, running a family, budgeting 

and the use of credit. 

DESIGN REQUIREMENTS 
1. Provide for both individual and group activities. 

2. Provide for sewing areas. 

5B 
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3. Provide for hot and preparation and testing of foods. 

4. Provide for storage of materials and equipment. 

5. Provide for waste disposal. 

6. Provide for ventilation in cooking area. 

7. Provide for exterior access--eating, community use. 

8. Provide waterproof and easily cleaded working surfaces in the area 

OBJECTIVES 
social development 
living skills development 

PARTICIPANTS 
student 
teacher 
teacher assistant 
visitors-parents, elderly 

MOLECULAR ACTIVITIES 
eating 
cooking 
mixing 
tasting 
pouring 
stirring 
measuring 
sewing 
cutting 
listening 
smelling 
touching 
drinking 
serving food 
cleaning up 
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SCIENTIFIC "In science, the problem-solving approach inherent in many of the newer 

programs will be enhanced by emphasis upon small-group student teams attacking 

different problems that depend on the interest, capability, or level of mathe

matics of the five-person teams. In outline, a small amount of time may be 

devoted to presentation and general theory. A great deal of time will be spent 

by student teams of three to five students seeking solutions to problems 

developed by them with faculty aid and so arranged that the major problems 

tackled will cover the major ideas involved in the subject area. The science 

facilities will require easy access to the library, space for the student team 

to deliberate, laboratory space to test the hypotheses developed, a highly 

developed self-service storage and dispensing area, and access to single-

concept films that will do much of the skill training. 

This kind of open laboratory requires that faculty be available on a 

consulting basis. Aides will be needed."^^ 

DESIGN REQUIREMENTS 

1. Provide for both individual and presentation activities. 

2. Need ability to darken areas. 

3. Provide storage for equipment and materials. 

4. Provide exhaust in storage areas where materials are contained. 

5. Provide for gas, compressed air, water, and electricity outlets. 

6. Provide for storage of distilled water. 



7. Provide for horizontal working surfaces resistant to acids and 
other chemicals. 

8. Provide outdoor areas for research and experimentation. 

9. Provide adequate activity area to prevent accidents. 

10. Provide accessibility to outdoor learning environments. 

11. Provide secure storage for all chemicals, 

OBJECTIVES 
problem solving 
experimentation 

PARTICIPANTS 
student 
teacher 
teacher assistants 

MOLECULAR ACTIVITIES 
observing 
manipulating 
discussing 
inquiry 
discovery 
general science 
earth science 
biology 
chemistry 
physical 

"The program in business education at the secondary school level continues 

to grow in importance as a career study area. The needs are for skill study 

areas, increasingly on an open-laboratory, individualized program basis, and 

for simulations in many forms for the use of skills under conditions approaching 

those of the real world. There is also substantial use of work experience 

programs in the community. The enterprising business education program uses 



the school widely as a source of work experiences, i5B 

PHYSICAL 
DEVELOPMENT 

DESIGN REQUIREMENTS 
1. Provide for both individual and group activities. 

2. Provide horizontal work surfaces for typing, shorthand, record 
keeping, etc. 

3. Provide an area for typewriters. 

4. Provide storage of papers and business equipment. 

OBJECTIVES 
skill training 

PARTICIPANTS 
students 
teacher 
teacher assistants 
resource persons 
community members 

MOLECULAR ACTIVIITES 
typing 
shorthand 
bookkeeping 
manipulating machines 

Physical activities in the Community/School are the initial and long 

lasting key to the development of the Community Education program. It is 

the point that attracts community members to the school; thus introducing 

them to more and varied opportunities of involvement. 

DESIGN REQUIREMENTS 

1. Provide for different sizes and levels of activities. 

2. Provide areas for passive enjoyment of activities. 

3. Provide for both individual and group activities. 



4. Provide storage for gymnasium equipment. 

5. Provide storage for outdoor and out-of-season equipment. 

6. Provide areas for dressing with easy access to activity areas. 

7. Provide for showering and related necessities immediately accessible 
to dressing areas and activity areas. 

8. Provide for night use of outdoor and indoor activities. 

OBJECTIVES 
physical growth 
emotional growth 
catalyst for increased participation; use 

PARTICIPANTS 
students 
teachers 
community members 
the elderly 

MOLECULAR ACTIVITIES 
calisthenics 
badminton 
basketball 
dodgeball 
rope-climbing 
rope-skipping 
Softball 
tennis 
volleyball 
running games 
tumbling 
dancing 
football 
soccer 
track 
weight lifting 
touch football 
archery 

I I I I I I I I I 
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OUTDOOR 

COMMNITY 

Physical development is usually considered as an outdoor activity but 

outdoor activities do not stop here. Other things can and do happen outdoors 

like classes, club gatherings, friendly gatherings, eating lunches, meeting 

people, etc. The exterior environment of Kerrville is a great natural 

resource and should be appreciated and understood. Therefore, if activities 

could be encouraged to happen outdoors, people will begin to explore, observe, 

and build wholesome attitudes and appreciation of our natural environment. 

DESIGN REQUIREMENTS 
1. Provide exterior areas for various sizes kinds of activities v/hich 

capitalizes on attributes of the school site. 

OBJECTIVES 
appreciation of the natural environment 
bringing people together--"a place" 

PARTICIPANTS 
all inclusive 

MOLECULAR ACTIVITIES 
exploration 
observation 
reading 
relaxing 
eating 
club meetings 
displaying 
waiting 
walking 
playing 

The community will utilize most activity areas for various thinqs like 

adult education classes, town meetings, researching, eating, and club meetings 

Even though the community can use the activity areas, the community needs an 
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area that is not programmed into the daily student activities. It is a 

place the community can call its own. 

DESIGN REQUIREMENTS 
1. Provide an area that belongs to the community and not considered 

part of the daily student activities. 

2. Provide for both group and individual activities. 

3. Provide exterior access for community members. 

4. Provide access to Community School Coordinator. 

5. Provide an area for making of refreshments. 

OBJECTIVES 
collective effort 
planning 
involve community 

PARTICIPANTS 
Community members: parents, adults, elderly 

MOLECULAR ACTIVITIES 
looking 
speaking * 
discussing 
relaxing 
planning 

A D I V / I I N I S T R A T I O N The Administration activities are the heart of the school. This is 

especially so with the Community School Coordinator. As his name implies, 

he is the fulcrum of the Community/School; he is the connecting link between 

theory and practice. He interprets educational programs to the people, in 

turn he makes known to the central office the desires of the people in the 

community. Along with the coordinator, the principal is an important part of 



the school. He is the overall supervisor of the building program. Together, the 

principal and the coordinator are vital to the community education process. 

DESIGN REQUIREMENTS 

1. Provide PA system console and multiple-schedule clock system. 

2. Provide accessibility to student files. 

3. Provide area for group meetings. 

4. Provide area for Principal. 

5. Provide areas for (3) Assistant Principals. 

6. Provide area for Principal's secretary and waiting for (3) visitors. 

7. Provide for storage of books (60 linear ft.). 

8. Provide for work room for 2-3 people. 

9. Provide for 3 secretaries. 

10. Provide reception and waiting area for 3 visitors. 

11. Provide an area for the Community/School Coordinator with work surfaces 
and equipment, easily accessible to the community citizens. 

12. Provide a conference area for Community/School Coordinator 

13. Provide a secretarial area and waiting area for Community/School 
Coordinator. 

OBJECTIVES 
problem solving 
direction 
planning 

PARTICIPANTS 
principal-teacher 
assistant principal-student 
Community/School Coordinator-community 
secretaries 
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MOLECULAR ACTIVITIES 

planning 
discussing 
typing 
writing 
filing 
waiting 

G U I D A N C E The main function of the guidance staff is counseling, which involves both 

individual students/parents and small groups. The student may seek out guidance 

on his own, or referred by teachers, parents, school administrators, or scheduled 

by the counselor for a specific purpose. 

DESIGN REQUIREMENTS 
1. Provide for brochures and catalog display and ease of access to students, 

2. Provide for (4) private counseling areas. 

3. Provide an area for reception/waiting for parents and students. 

4. Provide secure storage for student files. 

5. Provide testing area with timer and pace clock. 

6. Provide an area for 3 secretaries. 

OBJECTIVES 
help 
direction 

PARTICIPANTS 
student 
counselor 
parent 

MOLECULAR ACTIVITIES 
speaking 
listening 
reading 



PLANNING 

waiting 
sitting 
testing 

All teachers need a homebase--an office-study. In the absence of their 

own classroom this area becomes particulary important to the teachers. II is a 

place where the teacher can come and relax, a place to keep records of students, 

of seminars, of their plans and accomplishments; a place of their own. 

DESIGN REQUIREMENTS 

1. Provide a horizontal work surface for reading, paper work, sorting, etc 

2. Provide for secur^ file storage. 

3. Provide for storage of books and papers. 

4. Provide an area for the recording of audio tapes. 

5. Provide for interaction among other teachers. 

OBJECTIVES 

coordination 
planning 

PARTICIPANTS 
teacher 
teacher assistants 
teachers 

MOLECULAR ACTIVITIES 
relax 
listen 
planning 
programming 
conferring 
record-keeping 
read 
write 
view 



draw 
record 
think 

D I N I N G Dining in the school has been traditionally for the students and some 

teachers; but the community/school is for everyone in the community: students, 

teachers, elderly, businessmen, doctors, and other citizens. The dining area 

bocomes a place to meet someone, talk, eat, and relax. It also becomes a way 

of bringing the community closer together. 

DESIGN REQUIREMENTS 

1. Provide for the preparation and storage of food. 

2. Provide an area for the distribution of food. 

3. Provide waste receptacles for cleaning up. 

4. Provide for easily accessible facilities for hand washing, etc. 
5. Provide for eating areas that can be used for students, adults, and 

the elderly. 

6. Provide for receiving of goods. 

OBJECTIVES 
physical well being 
bring people together 
socialization 
break down social barriers 

PARTICIPANTS 
students 
teachers 
community 
teacher assistants 

MOLECULAR ACTIVITIES 
eating 



looking 
relaxing 
discussing 
serving food 
drinking 
cleaning up 
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RELATIONSHIPS 

INDEPENDENT STUDY 
DIALOGUE 
SEMINAR 
PRESENTATION 
LEARNING RESOURCES 
FINE ART 
MUSIC 
SPEECH/DRAMA 
INDUSTRIAL ARTS 
HOME ARTS 
SCIENTIFIC STUDIES 
BUISNESS 
PHYSICAL DEVELOPMENT 
OUTDOOR 
COMMUNITY 
ADIMINISTRATIVE 
GUIDANCE 
TEACHER PLANNING 
DINING 

SITE/RIVER 
COMMUNITY ACCESS 
SERVICE ACCESS 
NOISE 
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I N T R O D U C T I O N One of the most important questions for a community considering developing a 

Community/School is the question of financing. What is it going to cost, and from 

where is the money going to come? 

? As stated in the Community Education Journal of May 1971: 

The community school concept does not mean an economy program. Rather, 
it is an improved educational program which costs more money but which, 
in the long run, is more economical because the results are so much greater. 

Actually, the community education program costs very little to initiate on d small 

scale. By using present facilities and present personnel, along with a lot of volunteer 

help, support and enthusiasm, the program can get a start with little or no expense. 

As Schofield, a researcher into Community Education, observed: "Such a course (of 

action) is open to all communities willing to spend the time to carry out their plans."^° 

As he continues to observe that "another advantage in small-scale operations ... is 

that the response of the community to community education can be measured before large 

expenditures are made."^''After the program has been well established and the needs and 

desires of the community grow, cost will increase between 6 and 8% for such things as: 

Community School Coordinator salary, personnel salary during summer, additional staff, 

additional janitorial services, lighting, telephone, and additional equipment and 

miscellaneous. For the facilities, costs are not expected to be much more than a 

traditional school because the Community/School utilizes most of the same spaces, only 

more efficiently. For example, areas are planned to be utilized most of the day and 

night by the students and the community. In addition, the program sends students out 

into the community for real learning experiences, thus reducing the number of students 
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in the facilities at one time. 

Today, more than ever, this question of financing is becoming ^ery crucial 

for any public program. With "Proposition 13" in California, with efforts to cut 

government spending in other parts of the nation, with Kerrville's recent 1975 bond 

election (to build a new high school) which failed, and with Kerrville's increasing 

elderly population which has no children or relationship to the traditional high 

school, it seems rather grim to find sources of funds for any public project. But, 

as Schofield points out, 

because the major purpose of community education is to make the education 
is to make the educational resources of the community available to all of 
its inhabitants, regardless of age, background, or position, everyone stands 
to benefit directly from community education programs. And because community 
education also aims to revise the content of education, making what is 
taught in the schools more relevant to the outside world, the school can 
become a more viable, valuble institution to the members of the community.^^ 

The considerations make up the major selling points of Community/Schools. In addition. 

Educational Facilities Laboratories stated that "A Community/School makes more efficient 

use of public money because it pools the resources of several agencies to purchase 

common goods and services. Furthermore, Community/Schools are often eligible for 

funds not available to a conventional school."^^ 

FEDERAL GOVERNMENT-Sources from the federal government are constantly changing, but 

many Community/Schools have found substantial amounts of funding from various govern

mental bills. The three primary federal sources of funds are: 

• Economic Opportunity Act of 1964. Provides work-study programs for youth, 
part time employment assistance, and many other services. 



• Elementary-Secondary Education Act of 1965, revised 1970. 
1) Title I primarily supports inner-city and urban schools. 
2) Title III is used primarily for new, creative, and innovative 

programs. 

Other possible federal funds for Kerrvelle are: 

• Higher Education Act of 1965. Provides national teaching fellowships. 
Other provisions allow acquistion of lifrary materials and set aside money 
to help solve community problems. 

• Adult Education Act of 1966. Funds instruction below college level to 
persons 18 years old and over who need further development in the skills 
of reading, writing, speaking, and arithmetic. 

• Older Americans Act of 1965. Funds training of personnel to help older 
citizens fulfill their basic needs. 

• Vocational Education Act of 1963. Provides for the construction, equipping: 
aid operation of residential vocational education schools. Money is avail
able to train for occupations and to meet the expenses of placement and 
supervision. 

ii National Opportunity Act of 1937. Stimulates and assists industry in the 
development, expansion, and improvement of apprenticeship training programs 
in the skilled crafts or trades. 

Child Nutrition Act of 1966. Supplies schools in low-income areas with 
equiqment for storing, preparing, transporting, and serving food to 
children. 

National School Lunch Act. Funds educational agencies to provide adequate 
school lunches. 

Manpower Development and Training Act of 1962. Established pilot program 
to train unemployed workers and to help them locate employment. 

Smith-Lever Act of 1958. The cooperative extension service provides edu
cational programs based on local needs in agricultural production and 
marketing, resource development, home economics, and youth development. 
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• Housing and Urban Development Act (HUD) (date not recorded). Supports 
Model Cities Program, which has community education elements.^** 

• STATE GOVERNMENT-The state's role in community education has increased over the 

years. For example, Michigan, Florida, Utah, Minnesota, Maryland and other states 

are currently directly financing such programs. Indirect means of state financial 

support are through state adult education, consumer education, health education, 

and vocational education funds. 

• BUSINESS AND INDUSTRY-As Jack Minzey, a strong supporter of community education, 

stated, "no group stands to profit more from Community Education than local business 

and industry."^^ Most private enterprises expect to make contributions to public 

endeavors as a part of their responsibility to the community. This is especially 

true when that business or industry receives much benefit from the improvement of 

employees involved in community education learning experiences. In Kerrville, such 

sources might be James Avery Craftsman (a large jewelry manufacturer) or possibly 

even Mooney Aircraft Corporation (aircraft and parts manufacturer). In addition to 

these possible sources might be the Schreiner corporation. The Schreiner's, long 

time direction leaders for Kerrville, have a lot of influences in the economics of 

the community with the bank and their department store. 

• PHILANTHROPY-Another possible source of funding, both individual and foundations, are 

from philanthropists. Locally, there are possibly numerous persons who are looking 

for worthwhile projects to contribute to, for both personal satisfaction and tax 

considerations. Some people give part of their income to such activities just for 
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the wish to identify themselves with good causes. Other people give for the tax 

benefit through tax deductible contributions. In addition to local philanthropists, 

outside sources are also possible. There are numerous foundations in all parts of 

the country who wish to participate in promising activities with which to identify. 

Some of the more common foundation support, for such educational programs include: 

the Besser Foundation, Alpena, Michigan; the Corning Foundation, Corning, New York; 

the Danforth Foundation, St. Louis, Missouri; the Ford Foundation, New York, New York; 

the Meyer Foundation, Washington, D.C.; the Mott Foundation, Flint, Michigan; the 

Rockefeller Foundation, New York, New York; the Sears Roebuck Foundation, Chicago, 

Illinois; and the Whirlpool Foundation, Benton Harbor, Michigan. 

LOCAL SERVICE CLUBS AND ORGANIZATIONS-These groups individually do not offer as much 

support as the other sources, but their combined efforts can be considerable. For 

example, they can finance a specific portion of the Community Education program. By 

taking a small, limited project, such as providing some equipment, they can make a 

significant contribution. In addition, through this fund raising technique, a new 

meaningful identity and involvement for the participating groups. 

OTHER GOVERNMENTAL AND SOCIAL AGENCIES-There are many programs in Community Education 

which will be of concern to other governmental units (county and city) in the community; 

such as recreation and community service programs. These units often are allocated 

funds for activities similar to some of those in the community school which are not 

used or not properly and efficiently utilized. Through consolidating these sources 

more effective programs and activities can be implemented. 



CLASS FEES-Payment for the programs by participants in programs is a good sources 

of funding. A fee plan can support at least 50% of the community educational prog-

ram while at the same time provide increased commitment of the community to its 

community school. As Boozer, of the Michigan school area, stated "a certain pride 

and increased interest results from partial support."®'' The fee should not be a 

barrier to the less fortunate, so there should be provided a free tuition program 

also. 

LOCAL TAXES-Over the long run, those who are directly served will have to bear most 

of the financial load. It is the financial goal of community education to obtain 

funds from the same sources from which we finance our traditional education programs. 

"If one truly believes in Community Education, then he believes that it is an ex

panded and legitimate part of the total education structure."®^ Therefore, it should 

receive the same support as the existing educational program-local taxes. As Minzey 

noted, "in fact, many districts discover that as they make education more relevant 

and meet the educational needs of more people in their communities, tax payers are 

willing to approve the money needed for such programs."®^ 

These means of financially supporting Community Education are not limited 

to those listed above, but are as vast as the imagination of the administrators and 

the community. Some of these other sources are voluntary help, donated items, para-

professional employees, and free programs. As it is shown, community education costs 

more but the orientation of the program builds on top of the traditional financial 

sources to form a more varied source of funds. 

i 
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FEDERAL GOVERNMENT 

SUMMARY 
* 
* 

* 
* 

* 
* 
* 

Economic Opportunity Act 
Elementary-Secondary Education Act 

Title I 
Title III 

Higher Education Act 
Adult Education Act 
Older Americans Act 
Vocational Education Act 
National Opportunity Act 
Child Nutrition Act 
National School Lunch Act 
Manpower Development and Training Act 
Smith-Lever Act 
H.U.D. Act 

STATE GOVERNMENT 

Direct funding of community education programs 
Adult Education 
Comsumer Education 
Health Education 
Vocational Education 

BUSINESS AND INDUSTRY 

* 
* 
* 
* 

Grants for total or partial support 
In plant classes 
In school classes 
Equipment, personnel, facilities 

PHILANTHROPY 

* 
* 

Partial or total 
Categorical Aid 

LOCAL SERVICE CLUBS AND ORGANIZATIONS 

* Short term funding 
* Fund raising activities 
* Personel (manpower) 
* Publicity 
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* Small program grants 

OTHER GOVERNMENTAL AND SOCIAL AGENCIES 

* Personel, teachers 
* Supplies, equipment, facilities 
* Training 

* Support Services 

CLASS FEES 

* Partial support 

LOCAL FUNDING (GOVERNMENT) 

* Partial or total funding 
* Categorical assistance-eg. recreation 

IN-KIND SERVICES 

* Teachers, supervisors, surveyors, tabulators, registrars, speakers 
bureau, teacher aides, etc. 
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21A - Lewisville siIty clay 

This soil type is characterized by slopes of 0 to 1 percent and located 

near floodplains and streams. In addition, this soil is high in fertility with a 

moderate permeability for air and water which makes a deep root zone. 

Specifically, this soil type is composed of four layers: 

1) surface is 12 inches thick with a firm, moderately alkaline, dark brown 
silty clay. 

2) Next layer below (8") is firm, moderately alkaline, dark brown silty clay 
with calcium carbonate concretions and threads. 

3) Next layer below (10") is firm, moderately alkaline, reddish brown silty 
clay with many soft bodies, concretions and threads of calcium carbonate. 

4) The next lower layer is firm, moderately alkaline, yellowish red silty 
clay in the upper part and clay loam in the lower part and contains 
soft bodies, threads and films of calcium carbonate. 

60BD - Karnes soils 

This soil type is characterized by slopes of 1 to 5 percent parallel to 

major perennial streams. Flooding is quite frequent, one to two times a year, 

for periods of 24 to 48 hours. 

This soil type is composed of: 

1) Surface (14") that is friable, moderately alkaline, grayish brovm, fine 
sandy loam. 

2) Next layer (17") is like the top layer except it contains a few threads 
of calcium carbonate. 

3) The supporting layer is moderately alkaline, brown fine sandy loam that 
consists of approximately 25"^calcium carbonate in the form of threads, 
soft bodies and cemented concretions. 



SOUTHERN STANDARD BUILDING CODE 



H E I G H T & A R E A 
R E S T R I C T I O N S 

r .F lOUP " C " S C H O O L O C C U P A N C Y — H K K J I I T A N D A R E A |{h><TKIC ' r iONS 

^ L L O W A H L F , H R I C H T S 

T y p e Con.s tn ic t ion Used** 

A L L O W A H L K AHKA.S 

S q u a r e Fi>t't p e r h'loor 

S t o r y 

I l r i R h t 

T y p e I — F i r e p r o o f 

T y p e II - - F i r e -Ucs i s l i ve 

T y p e I I I — H e a v y Timl .e r* 

Ty|>c I V — Noii-CorTihiistil.le* 

T y p n V — O n l i n . ' i i y * 

Typ '" VI— Wooil F r a m e * 

N o L i mi t 

80 F t . 

T w o 

T w o 

T w o 

T w o 

F i r s t 

I ' io ' . r** ' 

N o I , imit 

No Limi t 

18.0(tO 

12,000 

12,000 

8,ii00 

SCCOIKI 

Floor 

N o L imi t 

No Limit 

12,0110 

12,000 

12.0(10 

8,0i(0 

Thi r i l F l o o r 

a n d Al>ove 

N o L i m i t 

N o l i m i t 

N o t I ' e r m i t t e d 

No t Fci n i i t t r i l 

N o t r e r m i t i e ' I 

No t I 'ei m i l t e d 

• F l o o r s lo ra tcd imnn'i l i i i tcly aliove iisalile space in b a s c m r n i s or coll . i is sli.-ill l \ a \ i ' a fiii'-r«'.<istaiice rati ' i(^ >>r 
not li'ss t h a n o n e - h o u r r x i e p t w h e r e .in a p p r o v e d a u t o m a t i c s p r i n k l e r s y s t e m i; pr . )vid ' 'd ; j ir '-vidod, h o w . ' v i i , 
tha t w h e r e h.asi 'mcnis or cellar.^ a r e ii-cd a- cla:'^I'lminii or ar.-cmli 'v roiin>s tln 'v •̂ hMJi In- ( i - imted a ' a ;-tiiry. 

**At least o n e - h o u r in t e r io r firr-i'<';i:;! i\i- roi'.:.l i i i r t iMi shall he u.'-ed throi i^jhcut in all ' " .mup "(."" (.school;,), 
two or m o r e s t o r i e s in lieiKht. 

" * T l i i ' . \ i r n of .a i inc-^tii iy ' r \ | n ' I I I . IV'. oi \ ' ImililiiiK may I"' ihcii>as>'d oiw ImndKi l piTci-nt l l O l i ' ; ^ if 
the hliildin^j is . s i i rnnindid on all .Mdi'.". hy a p n a i a i i e n l o|)cn spai <• of not l .^s l l iaa :;i\t> (<•'') fi > I, and 
t h e r e a r e no t less t h a n two ex i t s provided from ea'-h c l a s s room, one of which opens d i r ec t ly t o t h " f<1er ior 
of th"' huildiIl^;. 

Buildings in which people come together for education or inst ruct ional purposes 

shal l be c lass i f ied in Group C - School Occupancy. 

EXCEPTION: 

Parts of buildings used for the congregating or gathering of 75 or mare persons 

in one room shall be c lass i f ied as in Group E - Assembly Occupancy, regardless of 

whether such gathering is of an educational or inst ruct ional nature or not. 

Schools for business or vocational t ra in ing shall be c lass i f ied in the same 

occupancies and conform to the same requirements as the trade, vocation or business 

taught. 



C R O U P "K" A S S E M B L Y O C C U P A N C Y 

A L L b W A I l L E ^ I E I G t l t S 

Ty)ie C o n s t r u c t i o n Uf=o<l 

S t o r y 
HoiRht 

N o L i mi t 
80 F t . 

T y p e I — Firepi-oof 
T y p e ir — F i r e Res is t ive 
T y p o I I I — H e a v y T i m h e r * 

C r o u p F, ] Workinp: Staj je N o t P e n n i t l e d 
C r o u p !•; 1 N o n - W o r k i n g M a n e * One 
G r o u p F 2 W o r k i n g S t a p e One 
C r o u p E 2 Non -Woik inp : S l . i j j e ' T w o 

T y p e IV — N o n - C o m h n . s t i h i e ' * 
C r o u p F I W o r k i n g S t a g e Not I ' e r m i t t r d 
( ; iou | ) F 1 N o n - W o i k i n g S t a ^ e One 
( i r o u p K 2 W o i k i n g S t a g e One 
C r o u p F 2 N o n - W o r k i n g S t a g e T w o 

T y p e V — O r d i n a r y * * 

C r o u p F 1 W o r k i n g S t a g e N o t P e n n i t t e d 
C r o u p F, 1 N o n - W o i k i n g S tag . . Qpp 

• C r o u p F 2 W o r k i n g S t a g e Qne 
( ; roup F, 2 N o n - W o i k i n g S l a g o Two 

T y p e VI - - Wood F r a m e 

^ ' • " " P I^ 1 N o t Poi-mitted 
C r o u p F 2 W o r k i n g S t a g e Qnc 
C r o u p F 2 N o n - W o i k i n g Sl.age One 

• B u i l d i n g s whieh a r e s u r r o u n d e d on all s ides hy a p e r m 
provided wi th an a p p r o v e d a u t o m a t i c s p r i n k l e r s y s t e m 
• • O n e - h o u r f i r e - re s i s t ive floors shal l he requ i red . 
• • • • S o , . Sect ion ,M2.2 and Sect ion .MI.C, f.ir C M , ption t. 
I S e e S.ctioM -lO.'t for Al lowahle Area lncro;ise.<<. 

F U ; i I T . \NI> A R E A P . L S T R I C T I O N S 

A LLI)\VAHLI-: F L O C M r A l i K A t 

S q u a r e F e e t p e r F loo r 

F i r s t Second T h i r d I ' loor 
F loo r F loor a n d Ahovi-

No L i mi t N o L i m i t N o Limit 
No L i m i t No L imi t N o L imi t 

12,000 N o t P . - rmi l tcd 
lO.OOO^*" N o t P e r m i t t e d 
] 2,000* • • • 1 2 , o 0 i l ' ^ ^ ' 

8.000 N o t P e r m i t t e d 
O.OOO'^** Not P e r m i t t e d 
S.OOO^*** 8.000* *•* 

8.000 N o i P e r m i t t e d 
C.OOO"^* Not P e r m i t t e d 
8,000*»»* 8 , 0 0 0 " * » 

3,000 Not P e r m i t t e d 
5,000 N o t p e r m i t t e d 

a n e n t open space of not less t h a n s ix ty (60) f e e t a n d 
shall not be l imi ted in a r e a . 

II .areii l imi ta t ion . 

Buildings in which provision is made for the congregation or gathering of 75 or 

more persons in one room or space shall be classified in Group E - Assembly Occupancy. 

Such room or space shall include any occupied connecting room or space in the same 

story, or in a story or stories above or below, where entrance is common to the rooms 

or spaces. This occupancy induces buildings having an auditoruim and a stage provided 

for the use of movable scenery, or having an auditorium for viewing motion pictures for 

theatrical purposes. 
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EXIT 
REQUIREMENTS 

• SUB-CLASSIFICATIONS 

Group E-1 Large Assembly - shall include theaters and assembly having a working 

stage and having a capacity of 700 or more people. 

Group E-2 shall include theaters and places of assembly having a capacity of 75 

to 700 people. 

• ARRANGEMENTS 

Exits shall be so located that the distance from the most remote point in the 

floor area, room, or space served by them to the nearest exit, measured along the line 

of travel shall be not more than 125 feet for Group C and 100 feet for Group E. 

• MINIMUM NUMBER OF EXITS 

Every room or floor space of a building occupied by 75 persons or more shall 

have not less than two independent exits. 

In Group E-2 Small Assembly places there shall be at least two exit ways, and in 

Group E-1 Large Assembly places, there shall be mot less than three exitways, except 

where more than 1,000 persons ate accomodated there shall be at least four exitways. 

OCCUPANT CONTENT 
For determining the exits required, the minimum number of persons or occupant 

content of any floor area shall be no less than 

Group C 
-classrooms & recreation 
-laboratories, museums, 
libraries, and similar rooms 

-shops, vocational, and 
administrative rooms 
-gymnasiums 

FLOOR AREA/PERSON 
20SF 

30SF 

lOOSF 
15SF 
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Group E 
-assembly w/ fixed .seats 
-assembly w/out fixed seats 

6SF 
15SF 

CAPACITY OF MEANS OF EGRESS 
The capacity or number of persons per unit (22 inches) of means of egres: 

through doors, corridors, stairs and other paths of exit travel shall be: 

Group C 
-level travel 
-stairs 

Group E 
-level travel 
-stairs 

100 
60 

100 
75 

For Group E, The minimum aggregate width of main entrance doorways shall be 

sufficent to accommodate 50 percent of the occupant content but no less than 36 inches. 

Main entrance doorways shall be considered as part of the requirements for the means 

of egress. 

• MEANS OF EGRESS FOR STAGE AND DRESSING ROOM AREAS 

Not less than one exit to a street, exit court, or passageway to a street, 3 feet 

or more in width, shall be provided from each side of the stage of ewery Group E-1, 

Large Assembly Place, and from each side of the sub-stage or basement or cellar under 

the stage. Each tier of dressing rooms shall be provided with at least two means of 

egress, each not less than 2'-6" wide, one of which shall lead directly into an exit 

court or street. 

• EXIT OUTLETS 
Every required exit shall provide continuous and protected egress discharging 



finally into a street, an open space leading to a street, or into an exit court or 

passageway leading to a street or into an approved open space having access to a 

street. 

The width of such courts or passageways shall be not less than the width of 

the exits tributary thereto. There shall be no reduction of width in the direction 

of exit travel. Such courts or passageways shall be not less than 8 feet in height. 

Slope of floors in exits shall not exceed one foot in ten feet. 

FOYER REQUIRED 

In every Group E-1, Large Assembly Places, a foyer consisting of a space at 

the main entrance of the audititorium or place of assembly shall be provided. Such 

foyer, if not directly connected to a public street by all the main entrances or 

exits, shall have a straight and unobstructed corridor or passage to every such main 

entrance and exit. 

The width of foyer at any point shall not be less than the combined width of 

aisles, stairways, and passageways tributary thereto. The foyer shall be at the same 

level as the back of the auditorium, and exits leading therefrom shall not have a 

steeper gradient than 1 foot in 10 feet. 

LOCATION OF BUILDING 

All buildings of Group E, Assembly occupancy shall front directly upon at least 

one public street or public place not less than 30 feet wide, in which front shall 

be located the main entrance and exit of such building. 



• AISLES AND SEATING 
Every aisle shall lead to an exit door or to a cross aisle running parallel to 

the seats and leading directly to an exit. 

Aisles, cross-aisles, corridors, and passageways shall be of width at least 

equal to the minimum width required for exits in this Code, but in no case shall the 

width of an aisle or cross-aisle be less than the width of the widest aisle, passage, 

cross-aisle or exit which it serves. No aisle shall be less in width than 36 inches, 

measured at its narrowest point at the end farthest from the foyer, plus an increase 

of 1% inches for each 5 feet of lenfth of such aisle from its beginning to an exit, 

except that aisles with seats on one side only may be 6 inches less in width, and 

except that when not to exceed 60 seats are served by an aisle, its width may be 30 

inches. Where egress is provided at both ends of an aisle, the aisle may have a 

uniform width not less than the average widths herein specified. No cross-aisle 

shall be less than 3 feet-6 inches wide. An aisle bordering on a means of entrance 

shall be not less than 4 feet wide. 

There shall be no obstructions of any kind in any aisle. Aisles shall not have 

a slope of more than one in ten except that the maximum gradient in aisles on the 

main auditorium floor shall not exceed one in five. Ramps steeper than one in eight 

shall have non-slip surface. 

Rows of seats between aisles shall have not more than 14 seats. 

Rows of seats opening on to an aisle at one end only shall have not more than 

7 seats. Seats without dividing arms shall have their capacity determined by allowing 



18 inches per person. 

Exits and aisles shall be so located that the travel distance to an exit door 

shall not be greater than 100 feet measured along the line of travel. 

Steps shall not be used in aisles of the main auditorium floor, or in other 

aisles, where differences of level can be overcome by gradients not exceeding those 

permitted herein. Where steps are used in aisles, such steps shall extend across 

the full width of aisles and shall be illuminates; treads and risers shall be as 

required elsewhere in the Code for exit stairs. No isolated steps shall be permitted 

nor shall the aggregate rise of a group of steps exceed 21 inches. 

In places of assembly used regularly for theatrical or similar performances, or 

for the display of motion pictures, the seats shall be securely fastened to the floor. 

In cafeterias, cafetoriums, gymnatoriums and similar multi-purpose places of assembly, 

the seats shall not be required to be fastened to the floor. All other Group E, 

Assembly occupancies seating more than 200 persons shall have seats fasteded to the 

floor. 

CONTINENTAL SEATING SYSTEMS 

Maximum number of chairs per row shall not exceed eighty (80). 

Side wall exits and side aisles shall be provided in accordance with one of the 

following methods: 
1. Two exits, one each side of the auditorium, may serve not more than five 

rows of chairs directly between these exits provided the width of these 



exits shall not be less than 6'-0" for eacfi exit. They may be so placed 

that the ends of each fifth row may terminate no less than 18" from the 

side walls and the ends of the other four rows shall terminate so as to 

form side aisles of not less than 48-inch width. 

2. Tvio exits, one each side of the auditorium, may serve not more than four 

rows of chairs directly between these exits provided the width of these 

exits shall be not less than 5'-0" for each exit. They may be so placed 

that the ends of each of each fourth row may terminate no less than 18" 

from the side walls and the ends of the other three rows shall terminate 

so as to form side aisles of not less than 42-inch width. 

3. Two exits, one each side of the auditorium, may serve not more than three 

rows of chairs directly between these exits provided the width of these 

exits shall be not less than 4'-0" for each exit. They may be so placed 

that the ends of each third row may terminate no less than 18" from the 

side walls and the ends of the other two rows shall terminate so as to 

form side aisles of not less than 36-inch width. 

Aisles, except as provided herein, shall be not less than 44 inches in width. 

Where exits are provided on only one side of the auditorium, no aisle may serve more 

than 50 seats per row, and exit doors shall be provided along each such aisle at the 

rate of one pair of exit doors for each 5 rows of seats. Such exit doors shall pro

vide a minimum clear width of 6'-0" for each exit. 

Aisles shall provide access to a cross aisle, foyer or exit. 



The length of travel to an exit door by any aisle shall not be greater than 

150 feet. 

No dead-end aisle shall be greater than 20 feet in length. This does not refer 

to walkways required between rows of seats. 

The width of cross aisles, foyers, exit lobbies, or exit passageways shall be 

of sufficient width to accommodate 50% of the total occupant load served by such 

aisles or spaces. 

Main entrance doorways and exit doorways which open directly to the outside of 

the building shall open directly to a street or open public space and shall be of 

sufficient width to accomodate 50% of the total occupant load but shall not be less 

than the sum of the required width of all aisles, exit passageways, exit ways, or 

exit foyers leading thereto. 

S T A I R \ A / A Y S • GENERAL 

Exterior and interior exit stairways shall be constructed of non-combustible 

materials throughout in the following buildings: 

1. All buildings of Type I, Fireproof and of Type II, Fire-Resistive con

struction. 

2. All buildings of Group C-Schools over 2 stories; Group E-1 Assembly 

Occupancy, E-2 over 2 stories. 

3. All other buildings over two stories in height or occupied by more than 

40 persons above or below the first story at street or grade level. 



• BASEMENT STAIRS 

In Group E, Theaters and Assembly occupancies, no exit stair from a lovver 

story shall lead to an exit doorway serving an exit stair from an upper story. 

In no case shall a stair from a lower story lead to an exit doorway serving an 

exit stair from an upper story, unless such stair from below is separated at its 

upper end from the stair above by partitions equal to the fire rating of the stair 

enclosure. 

• TREADS AND RISERS 

Treads and risers of required stairs shall be so proportioned that the sum 

of two risers and a tread, exclusive of projection of nosing, is not less ttian 25 

inches nor more than 25 inches. The height of riser shall not exceed 7 3/4 inches, 

and treads, exclusive of nosing, shall be not less than 9 inches wide. Every tread 

less than 10 inches wide shall have a nosing, or effective projection, of approximately 

1 inch over the level immediately below that tread. 

Treads shall be of uniform width and risers of uniform height in any one flight 

of stairs. 

The use of winders and/or spiral stairways, is prohibited in stairways serving 

as required exits. 

• LANDINGS 

No flight of stairs shall have a vertical rise of more than 12 feet between 

floors or landings; provided that in stairways serving as exits in buildings of 

• Group E Theater and Assembly occupancies, such vertical rise shall not exceed 8 feet 



between landings. 

The length and width of landings shall be not less than the width of stair

ways in which they occur. 

In buildings of Group E Assembly occupancies, flights of less than three 

risers shall not be used in stairways, interior or exterior, passageways, at 

entrance or elsewhere in connection with required exits. To overcome lesser dif

ferences in level, gradients not exceeding 1 foot in ten feet may be used. 

Width of stairs shall not decrease in the direction of exit travel. 

The minimum width of any stair serving as a means of egress shall not be less 

than 36 inches. 

L I G H T Si • MINIMUM REQUIREMENTS 

V E N T I L A T I O N Every habitable room of buildings hereafter erected shall have one or more 

windows, unless otherwise, specifically provided herein, to afford adequate light 

and ventilation. The requirements specified in this chapter shall be considered 

as minimum requirements supplementary to all State laws regulating light and ven

tilation. 

Where windows are required such windows shall open on a street, public space, 

yard, or approved open space that will afford adequate air and light. Required 

windows shall be so constructed that when fully opened, the total opened, the total 

open space shall not be less than one-half the required window area. 

Skylights, vents, louversjor mechanical ventilation may be substituted for 

windows when approved by the Building Official, provided adequate light and ventilation 



is provided to meet the requirements of this chapter. 

Except as otherwise provided herein, required windows shall have glazed 

openings of clear glass of area not less than 1/10 of the floor area of the room 

served by them with the following exceptions: 

Basements and cellars not used for habitational purposes-windows shall have 

an area not less than 1/50 of the floor area served. 

Storage rooms-windows shall have an area not less than 1/20 of the floor 

area served. 

Obscure glass, glass blocks and similar glazed panels that admit less light than 

clear glass shall have area increased to admit amount of light equivalent to 

the above requirement. 

Year around mechanically ventilating conditioned air systems may be substituted 

for windows, as required herein, in rooms other than rooms used for sleeping 

purposes. Window type air conditioning units are not included in this exception, 

Rooms where by reason of use of occupancy, dust fumes, gases, vapors, odors or 

other hazardous, obnoxious, or injurious impurities exist shall be provided with 

adequate additional ventilation to insure safe and healthful conditions. 

• CLASSROOMS 
Classrooms in School occupancies shall have at least unilateral light. The 

windows shall be located on the long axis of the room. 

EXCEPTION: When mechanical ventilation is provided, artificial lighting, with 

foot candle values at desk top or work table level not less than set forth below, may 



be substituted for unilateral lighting. 

Type Room Minim.um Values 

Cool̂ ing 50 foot candles 

Lecture and Demonstration 150 foot candles 

Sewing 150 foot candles 

D»^^^ting lOo foot candles 

Others 70 foot candles 

S A N I T A T I O N • TOILET FACILITIES 

Toilet facilities shall be provided in all occupancies for each sex. The 

number provided for each sex shall be based on the maximum number of persons of 

that sex that may be expected to use such building at any time. (See Southern 

Standard Plumbing Code.) 

S P R I N K L E R & • OCCUPANCY CLASSIFICATIONS 
Group C - Light Hazard 

Group E - Ordinary Hazard 

• GROUP E-1 LARGE ASSEMBLY OCCUPANCY 
An approved automatic sprinkler system shall be provided in Group E-1 Large 

Assembly Occupancies over areas which could be used for the display, sale or storage 

of combustible materials when such display, sale or storage floor area exceeds 20,000 

square feet. 

• REQUIRED 
In Group E-1, Large Assembly occupancies, a standpipe outlet with hose attach-
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ment shall be provided on each side of the rear of the place of assembly, on each 

side of the rear of each balcony and gallery, on each side of the stage, on each 

tier of dressing rooms, and within 50 feet of all property rooms, storerooms and 

workrooms. 
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LEARNING 

A contrast m styles Organizational structure in sctiools. as m other social boc/ies. is slutting Irom x(oy 
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FLINT OPEN 
SCHOOL 

In order to give more depth and reality to this project, it v.'as decided 

to follow an existtg school's educational program and process which is based 

on the guidelines established earlier in the program. The existing school 

chosen is called the "Flint Open School" in Flint, Michigan. 'Flint, Michigan 

can be called the capital or focal point of the community education m.ovement; 

therefore, it is only fitting to pattern this school after one that is so well 

established. 

The Flint Open School is best described by the following pamphlet distributed 

by Flint Michigan Independent School District; 

The Flint Open School provides for an iaformal, individualized success-
oriented program with a wide variety of learning experiences, including a 
broad range of planned activities both in the classroom and in the community 
outside the school building. Students are encouraged to follovj their ovin 
interests, to be motivated internally, so group work and activities are 
encouraged to help develop social skills as vrell as academic. Parents play a 
vital role in the Open School, putting their special skills to vjork in planning, 
decision-making, working vfith teachers in the interest centers, and many other 
activities contributing to school development. 

The Open School will offer a six-hour academic program. A broad range 
of course offerings £ind extra-curriculax' activities v̂ ill be available to students 
enrolled in the Open School. 

Flint's Open School is a developing community made up of students, staff, 
parents, and other interested adults - who work together to help each person 
grow according to his/her own personality and styles. 

The school programs stressL l) good self-image, 2) respect for human 
dignity, 3) 'development of the learning process, and ^•) responsible decision
making. 



IMPROVEMENT OF SELF-GOHCEFr 

A youngster's growth involves the development of both intellectual and 
social skills. Basic to both is a healthy opinion of oneself. If a youngster 
Is independently strong,he v;ill have the strength to build with others. 
Initiative, decision-making, the acceptance of responsibility and concern for 
the needs and rights of others are areas of emphasis in the learning activities 
of the Open School, 

LIFE SKILLS 

Those com.petencies needed to be a successful person are important 
educational goals, Knoidng how to find information, how to solve problems, 
to try out new approaches or different ideas and share them vrith others, how 
to cooperate, to be articulate, to develop reading and computation skills are 
among the important life skills learned at the Open School, Preparation for 
a life of continuous learning enables students to cope and to contribute in a 
vrorld of rapid changes, 

MULTI-AGE GROUPING 

Since persons do not develop skills or interests at the same age and 
rate, activities in the Open School are based on interest and what the student 
can actually do. l.'hile older students px^ovide leadership models for younger 
students, their feelings of importance and responsibility are enhanced by the 
various age g-roupings. 

I NT JilGR ATiiiP ClTRi; IC ULIM 

Teachers try to integrate learnings from many areas into projects and 
activities, believing that real learning like life is not compartmentalized, 
that learning possibilities are everywhere. 

SELF-SCHEDULING 

Students help plan their schedules by selecting courses and/or activities 
from the array available, thus becoming actively engaged in designing the own 
education. Each can move at his/her ovm rate and style while the teacher serves 
as an advisor/guide providing immediate close-range support. 



FAIIILY INV0LVH1BHT 

Believing that education is a process where everyone is a learner and 
also that everyone is a teacher, we see our parents grovdng as more complete 
human beings and vddening their knovfledge as they share their skills and 
talents with their ovm and other children, teachers, and other parents. 
Parents assist as volunteers in a variety of ways. Students also act as 
resource persons. 

THE COMiMUNITY AS LEARNING CENTEÎ  

People learn everywhere, vfherever they are. Trips are planned to take 
advantage of activities, people and events in the community. The Open School 
enables students to see themselves in relation to their community and the 
world. 

EVALUATION 

At the Open School, students are evaluated only in terms of their own 
progress v/ithout comparison to other students. Because stress is on self-
directlon, the pupils' self-evaluations are very important. 

Anecdotal records are vnritten by the teacher to keep a running account 
of each student's progress in social, emotional, physical, and academic areas. 

Records are based on direct observation, teacher interaction viith the 
student assessment of interests, samples of pupil's work and standardized tests. 

These records help the teacher to write the evaluation of each student, and 
to discuss student progress with the parents and student at conferences, 

WHAT IS LEARNED? 

Appreciation for individual differences 
How to get along with others 
Hou to learn 
Self-motivation 
Responsibility 
Reading, writing, and computations 
Self-discipline 
How to solve problems 
Decision m£ilcing 
How to cooperate 



TEACna^i'S ROLE 

The Oî en School teacher is a "guide/helper" , managing rather than con
trolling. The teacher encourages students to be increasingly more responsible 
for their own learning and behavior by l) trusting student's ability to make 
decisions, Z) allowing them to do much of their ovm planning, 3) encouraging 
independence along vdth cooperation and, k) helping them plan and organize their 
ovm activities, interest centers, or field trips, 

ADVANTAGES 

An opportunity for students to be Involved in making choices directly 
affecting tlieir ovm education 

The opportunity for students to develop their own learning styles. 

A chance to use the community as a learning resource. 

An opportunity to pursue and develop areas of special interest.^ 
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E I M R O L L M E I M T Gi Total Enrollment - lOOO students 
DISTRIBUTION 

Maximma number of students in building: 

M ADDITIONAL 
REQUIREMENTS 

8:20-10:50 
10:55-1:30 
1:35-3:30 

Social Studies - 250 
Humanities and Language Arts • 
Science - 200 

Chemistry 
Biology 
Physics 

50 
75 
75 

Foreign Languages - 75 
Mathematics - 250 
Business - 250 

Typing 
Practice 
Business 
Mechanics 

Industrial Arts 
Home Economics -

Sevang 
Cooking 
Management 

Art - 50 
Music - 100 

Band 
Choir 

75 
50 

25 
- 5^ 
75 
25 
25 
25 

90 
90 

75^' 
85% 
60/0 

- 250 

1350 
1530 Maximum 
1080 

Physical Education - 120 

The following is a list of numerical requirements to complete the preceding 
program. These requirements are based on the Kerrville High School Program. 
"Flint Open School Education Î rogram", and the Complete Guide for Planning 
New Schools, 

Learning Resource Center 
Librarians - 2 and 2 visitors each 
IMC Specialist - 1 and 2 visitors 



Reference - 10,000 volumes 
Books - 21,000 volumes 
Periodicals - 1?5 linear feet (bound) 

175 linear feet (unbound) 
Individual Study Carrells - 33O students 
Relaxed reading - 170 students 
u'orkroom - 20 linear feet cabinet space 
Entry - 10 catalogue cabinets 
Audio Visioal Carrells - 3O-35 students 
Special Studies forum (Media) - 60 
Seminar (2) 15 students 
Material Production Center - sink, large vfork table, cabinet space 

(50 linear feet), 3"̂'' people 
Storage - films and tapes I30 square feet 
Darkroom - 2 people, sink 

Music 
Ensemble room - 190 square feet 
Music Storage - 35 linear feet 
Dressing and Uniform Storage (male and female) - 44 linear feet 

of rod space, changing area for 15 
Practice rooms - ih ^ 50 square feet 

2 ^ 65 square feet 
Percussion Practice Room - 170 square feet 

Speech/Drama 
Instruction - 30 students 
Theater - 750 patrons 

Industrial Arts 
liood '.-'ork Area 

2 vfood lathes miter saw 
sander/grinder planer 
drill press jointer 
jigsav; handsaw 
mortiser 2 eirc welding booths 
circular savf 

Materialstorage 150 square feet 
Dark room - 3 students 



Physical Development 
Gym - 3 high school regulation basketball courts 
Pool - 6 regulation racing lanes 
Lockers -' men - 60 street clothes 

650 gym clothes 
108 team lockers 

women - oO street clothes 
650 gym clothes 
54 team lockers 

Outdoor - 1 football field 
2 Softball 
4 tennis 
2 volleyball/basketball 

Community 
Comm\inity room - 25-30 people 
Game room 6 pool table 

6 ping pong 
8 card tables 
3 shuffle boards 

Administration 
Student files 150 linear feet 
Conference 10 people 

Teacher Planning 
Social Studies - 11 teachers 
Hvmanities and Language Arts - 16 teachers 

Science - 9 
Fore ign I^anguage - 3 
Mathematics - 12 
Bus iness - 7 
Indistrial Arts - 2 
Home Economics - 4 
Art - 2 
Music - 2 
Physical Education - 7 

Dining - 6OO people 

^m^tBrn 



C I R C U L A T I O N Vehicula" circulation to the site comes from two points: Riverside 

Drive from the south and Lemons Street from the north. Because these two 

points are at opposite sides of the Guadalupe river, the parking areas are 

divided accordingly. 

On the south are two parking areas, one directly south and one directly 

north of Riverside Drive. The north lot, being off of the flood plain, is a 

permanent parking area for 80 students arriving from south Kerrville and any 

comiaunity citizens wishing to use the recreation fields vdthout having to go 

through the building. This parking lot takes on the same character of others 

v/hich are built along the park '.dth lai-ge grassy pedestrian overpasses. The 

lot north of Riverside is for overflow parking (8o) for use in peak conditions 

as during the Texas Arts Festival, theater productions and the like. Because of 

its occasional nature, the paving sarface used is called Checkerblock , a 

concrete webbed mat. It allows for auto traffic vfhile penrdtting grass to grov: 

through the \iehs thus blending into the surrounding area. 

On the north bank, vehicula circulation becomes more intense because of the 

building location and site relationship to the neighborhoods. Circulation to 

the site comes from an entrance aligned wdth Lemos Street. This allows the 

tise of traffic lights during peak times. Once on the site, drivers can elect 

to turn directly into a parking area, or drop off a passenger and then park. 

This choice allows the drop off area to be fully utilized vdthout being tied up 
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with people finding a parking place. Parking is then divided into two areas: 

student parking and visitor/staff parking. The visitor/staff parking is located 

closest to those areas of the building used by staff and visitors - mainly the 

recreational facilities, community services, and the administration areas. 

The student parking on the other hand is separated and to the east of the 

visitor/staff parking. This separation allows more control of use of the 

parking areas. Also, being on the east, students can go directly to the academic 

vmits if desired. These parking areas, though large, are designed in such a 

vfay as to be broken up ;dth the berms and existing trees vfhere possible; also, 

the slope of the site allows terxacing of the parking areas. 

Bus movement is the same for private autos with a drop off area, except 

buses are parked to the far east of the site so as not to create a wall of 

buses both visually and physically in front of the building, l.hen school is 

dismissed the buses are allowed to move back to the loading areas, without going 

out into the street, by a loop created through the parking area. 

Service access to the kitchen and mechanical areas by necessity is 

provided on the northeast portion of the building. This location maĴ es access 

easy to these areas vihile allowing the driving area to become a major part of 

the facility without sitting off to one side of the site. Because of the location 

of the service area in relation to the drop off drives, the service entry is placed 



at an angle to the drive and below ĝ 'ade. This design allows the service area 

to not be highly visible and also allows the kitchen and receiving to be on 

the same leve], 

Pedestrian movement on the site comes from four areas: south parking, 

north parking, Town Greek River Corridor, and the dovmtown Guadalupe River-

vfalk. Access from the south parking areas is provided by a pedestrian bridge. 

This bridge is designed to span over the flood plain to prevent damage, on such 

an occasion, by building a potential wall across the river. Therefore, because 

of the bridges' height, pedestrians from the south parking area may enter the 

bridge on grade. On the other parking area, north of Riverside Drive, pedes

trians vfalk up a set of stairs. These stairs also provide: access fi'om the 

building to the recreation fields, support for the bridge, a break in the long 

expanse of bridging, and a restroom facility for patrons of the recreation 

fields. This support, and others along the bridge are designed to allow 

flood waters to run aroxmd it easily. Also, the bridge is designed to break 

up the length into segments which reduce the feeling of a very long v.'alk. At 

the end of each segment is a place for paur,e and view. These view points are 

further enhanced by the location of the bridge In relation to the building and 

the islands. The bridge runs along the edge of the east island vfhich allows 

pedestrians to v;alk through the Cypress tree tops and thus gives not just one 

large view of the river and the building, but three unique views. The first shovfs. 
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just a hint of the building through the two islands and a view, to the right of 

the dounto\m river area. The second view becomes more confining directing the 

eyes more to the building and a view to the left of the small island and the 

small connecting river. Finally, the third opens completely to the building and 

another view to the left of the second branch of the dovmtovm river area. The 

bridge finally ends into the major focal point of the building - the commons. 

(iThlch is described later.) 

Pedestrian access from the downtown rlverv;alk is also directed to the 

coramons but in order to better connect the Learning Resource Center to the 

river and the main public library, pedestrians are allowed to diverge off the 

river path and enter the library off tlie east end of the building or to enter 

onto the plaza level. 

Access to the north, from Towm Creek, is also directed tov;ards the commons 

but also directed tovjards the Tot Lot, i-ecreation and commimity areas. This 

relationship creates a tie of these areas tovrards the neighborhood located along 

'tlie creek. Also, pedestrians need not cross any vehicular paths. 

Unfamiliar visitors v/ho arrive from the north parking area, are encouraged 

to walk across a bridge towards the i^eceptionlst, Idth this design visitors 

need not question where to go because of the strong emphasis of this area from 

the parking lot. Once on the bridge, visitors vialic over the drop off area and 

come next to the commons area. At tlds height, visitors can see most everything 



just a hint of the building through the two islands and a vievf, to the right of 

the downtown river area. The second view becomes more confining directing the 

eyes more to the building and a view to the left of the small Island and the 

small connecting river. Finally, the third opens completely to the building and 

another vievf to the left of the second branch of the dovmtovm river area. The 

bridge finally ends into the major focal point of the building - the commons. 

(Vi'hlch is described later.) 

Pedestrian access from the downtown riverwalk is also directed to the 

coinmons but in order to better connect the Learning Resource Center to the 

river and the loain public llbi-ary, pedestrians are allowed to diverge off the 

river path and enter the libx̂ ary off the east end of the building or to enter 

onto the plâ -a level. 

Access to the north, from Towm Greek, is also directed tovfards the commons 

but also directed tovjards the Tot Lot, recreation and commimity areas. This 

relationship creates a tie of these areas tovrards the neighborhood located along 

•Uio creek. Also, pedestxians need not cross any vehicular paths. 

Unfamiliar visitors v/ho arrive from the north parking area, are encouraged 

to walk across a bridge to\/ardr, the receptionist, 'i.'ith this design visitors 

need not question tfhere to go because of the strong emphasis of this area from 

the parking lot. Once on the bridge, visitors vfalk over the drop off area and 

come next to tlie commons area. At tlds height, visitors can see most everything 
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happening around the bulling. He or she can see the excitement going on and 

m.aybe v;ant to participate. But more Important, being at tlds level, visitors are 

introduced to the river very stx-ongly. Here they can appreciate the design of 

the facility. 

The remaining site use and development becomes especially important in 

achieving the goals and addressing the issues set forth in the program. These 

issues and hovr solved ares 



SITE DESIGN 

ERODING POTI^ITIAIS 

DIMINISHING SELF DETERMINATION 

OBSCURING PROBLEMS THROUGH 
GROWTH 

UCKING CITIZEN PARTICIPATION 

NEAKENING ECONOMIC BASE 

INCREASING SHORT-TERM INVESTMENTS 

DESTROYING NATURAL ENVIRONMENT 

LOSING UNIQUE PHYSICAL QUALITIES 

INCREASING INEFFICIENCIES OF 
LAND USE POTENTIAIS 

LACKING STFJONG IDENTIFIABLE 
PIAGES 

ISOUTING RIVER FROM DAILY LIFE 

CONFITGTING GOALS/DECISIONS OF 
CITY AND COUl̂ TY GOVERNMENT 

INCREASING ECONOMIC IvEAKNESS 
DUE TO AGE-SEX COMPOSITION 



FroKi these issues it therefore becomes important for the design to create a 

strong identity of "place", while not isolating the river but utilizing it. 

The bidlding is thus directed tovrards the river as a major focal point and 

the site becomes "an extension of the building."^ To create this focal point 

and extension of site, the building replaces and becomes the river banic by burying 

part of the facilities into the banIc and raising some of the others over the site. 

This alloŵ s a flovi from one side of tl-ie building to the other; thus, the building 

does not become a barrier to the river but a tramsition to it. 

At the heart is the major transitional element, the commons. The commons 

becomes the entry point of the building vdth all activities and the river en

circling it. To the north is the drop off point for students and visitors, to 

the south is the pedestrian bridge and the river, to the viest are the heavily used 

comin.vmity activities: the pool, gym, theater, community services, and the arts. 

To the east ax-e the more academic letirning areas, (science, math, English, etc,,.), 

tlie administration, and dining, 

C O I V I i V I O N S "̂t the heart of the school is the commons. It is designed to be: the major 

entry point, the mixing point of students and the coiamvmity, the socializing 

point, the link from the back side of the building to the river, a vlevipoint 

and orientation point to the river, the finale or starting point of the Arts 

Festival and the focal point of activity of the building second only to the river 



in emphasis. In fact, the commons directs itself tovrards the river by being 

dug into the banIc and flowing out at 45° angles tovrards the river. The commons 

is designed at this angle in order to direct the attention and views tovrards the 

downtovm Guadalupe area. Also, this angle is chosen because it create a better 

perspective view along the river bend (instead of looking straight into a 

wall of trees), it directs vievrs in the opposite direction of the west sun, and 

it better utilizes the sumraer breezes from the southeast. To further emphasize 

this angle, the form of its surrounding areas run parallel and perpendicular to 

this angle. Also, the canopy's structure, which links the two sides, emphasizes 

this angle by the location of the coluirais (which line up from only a 45° 

direction), and the spanning structural members. The idea of the canopy is 

to further provide an activity area and transition point to the idver. The 

height of the individual canopies causes the area to open up to the river and 

its trees. The plamtlng on top of the canopy (vraterlng provided by a trickle 

type irrigation system) aJid aroimd the columns provides a transition from man 

made to the wild of the river. The canopy then tal̂ es on the character of the 

Cypress trees. At the opening of the commons is the amphitheater vrhich tenraces 

down and opens up to receive the river. The amphitheater is situated tov;ards the 

east river for reasons of rain control, its relationship to the river as a back 

drop, its relationship to the theater for access and other vievrpoints, and its 

relationship to the terrace areas of the academic houses which give more 



dynamic views of a presentation. 

D I N I N G Directly off, and opening into (by glass) the north east side of the commons, 

is the dining area. The dining area is located here because tliis is the point 

where people enter the bidlding, go to their lockers, and vrait to go to classes. 

This area, being used by students and community members, becomes an actively 

used area all day for eating, socializing and relaxing. During good weather, 

meals or snacks can be talcen outside, again to further em.phasize the river. 

The dining room itself Is raised aJid lowered to break up the large area into 

smaller more Intimate areas. 

Encircling the north irest and south west portion of the commons is the arts 

section. These areas are separated by the commons, from the academic areas 

becavise these ax'eas reqidre more use of the community, specialized teachers, and 

moj'G sound control. Arts are physically grouped into two areas: at the end of 

the coiiunons area are the Home Arts, Fine Arts and Industrial Arts, and at the 

south west area of the commons under the theatea: are Music, Band, and Speech/ 

Drama, These areas are groxiped together like this because of their relationships 

to each other. The Fine Arts are located between the Home Arts and the Industrial 

Arts because of the relationships between them. Industrial Arts facilities can 

be used for Fine Arts projects and Fine Art facilities can be used for Home Art 

projects. In the center of the Fine Arts and the Home Arts is a court area. 



This area becomes a controlled area for use of outdoor art projects and outdoor 

cooldng and eating. Also, this area produces natural lighting for the art areas. 

The flues for tlie kiln and cooking pit provide a sculptural element for the 

tenrace level. The Industrial Arts area is separated from the music areas by a 

corridor for acoustical reasons. Access to the arts for materials is provided 

by a x̂ amp in the commons v/hich serves as another circulation point, 'Jith the 

arts at the end of the coiomons, and with the glass wall there, the art area ties 

into and becomes an iraportant pax-t of the commons. 

The Speech/ Drama, Music, and BaJid areas are also off of the commons tovrards 

the southvrest. These areas because of their nature are enclosed and visually 

sex've as the base for the theater above. The primary reason for locating these 

areas here is because of the theater, but also because the amphitheater is 

readily accessible to these areas, 
I 

JPI^AZA 1 On the second level, above the ax̂ ts, is the Plaza level which is at street 

level. This level acts as circulation transitional space around the top of the 

conuaons. Parts of this level are covered with planting to bring about the transi

tion. The main pu]:pose of this Plaza is for the community, -for all high com.munity 

use activities are located around it. The Plaza has three main vie\rss dovm into 

the coramons, towax'ds the dovmtovm river area, and another vievr which is towards 

the southwest under the Commimity sei-vice wing. The purpose of introducing these 

vievrs is a-'-̂aln to make the river a focal point and to introduce people to it and 



the school. Once visitors see the view of the commons, to their right (south

vrest) they will see a hint of another view under the Community Service .ing. 

This vievr is intended to attract them tovrards it so that they become aware 

of the flanJdng activities - the recreation and the theater. 

On the second level, off of the plaza and above the music areas, is the 

theater. The theater is located on the south of the building because instead of 

becoming a vrall to the river, it becomes an attraction element to bring people 

out to the river. Also, because of its thrusts out into the river, it becomes 

another point to view the river, The roimd shape of the theater better allows 

people to flovr aroimd it from the plaza to the entrances. The entrances are 

purposely located on the southeast end so as to force people to come in contact 

wdth river. Also at this end, from one entrance to the othex' is a glass curtain 

vrall which again opens itself towards the dovmtown river area. 

Inside the theater is a "flexible thrust stage".' The flexible thrust stage 

is chosen because of the numerous types of productions that might happen in the 

theater: concerts, films, drama, tovm laeetlngs, etc... The flexible thrust stage 

is a blend oi the prosccniuia stage and the thrust stage. The reason for this 

aiTangement, Corry describes best: 

If the various activities apart from stage shows are of g-reatest importance 
the flexible thrust stage could be most suitable. The partial encirclement 
of its platform by the audience has distinct advantages for concerts, 
whether orchestral, choral or by individual perfoxTners: it vrould also 
be very good for lectures and meetings.-' 



Radiathig around the stage is the seating area. Because of the radiating 

seating, people are vritldn the 50 foot limit of seeing facial details. 

Directly off of the stage are two entrances to other areas below. These 

entrances are tiro entrances to other areas below. These entrances are for 

actors vrlio use the thrust part of the stage. 

The back stage area is, not provided with a fly tower because of the larger 

expense plus it vrould seldora if ever be used by amateur companies, 

R E C R E A T I O N Opposite the theater, across the plaxa, are locared recreation areas. On 

the first level tovrards the south is the pool. Here the pool can open up to the 

sun and have a nice gently sloping area for outdoor sunning. Along with the 

regulation size pool, a vrading pool is provided for small childx̂ en. It is 

located close to the lockers for use of the i-estrooms by children in time of 

need. Its triangular shape allows people to walk around it easily and breaks up 

the rectangular appearance of the regulation pool. Because the pool area is 

buried into the river bani:, it causes the direction of orientation to be tovrards 

the river. Along the back vrall tiered steps are provided vrhich serve as a 

llndtcd viewing area but mainly a place for svrimmers to relax. Just off the pool 

area are the locker rooms. The locker areas are located here because of the 

quick acces fx-om the pool to the shovrers and its access to the outdoor sunning 

and recreation areas. 



Above the pool level is the gym. Located here, with a large window into 

the pool, the gym and the pool become somewhat connected and encoui-age people to 

participate in each area. Also its location allo\rs better access to visitors, 

the Tot Lot, and the neighborhood along Town Creek, Along the \rest vrall of the 

gyia are the offices and storage areas; here the supervisor can watch people 

coraing or goin;̂ -. Along the east i,"all are tiered seating steps. These steps 

allovr limited vievring (this is not a spectators gym, just recreational) and 

resting of pax"ticipants. Each basketball court is divisible from the othex's, 

and a synthetic floor is provided so different uses can occur, such as skating, 

dancing, e t c , 

COIVUN/IUNITYj In between the theater and the gym are the coirimimity areas: game x'oom, 

coramunity lounge, and the coraiaunlty services. They are located on the 3rd level, 

hovering above the plaza level, so as to malce a connection between the gym 

and the theater. Also, to allow circulation betvreen them and opening another 

area to the river by a picture frame effect. Also, being on this level, it is 

given an added emphasis to new visitors vrith a connecting bridge to the visitor 

pa3:king area. Also, good views of the river are afforded by this location. 

On the north side of the copimunlty area is the reception area and comraunity 

se:rvices. The reception area comes right off of the bridge; so, visitors can 

recieve infonnation from him or her directly. Also, being located here, 
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comiaunity serAdces are quite accessible to the community and the receptionist. 

To the south of this area are the game room and coriimunity lounge. These areas 

are given a good view of the river, plus they have a set of stairs to the 

shuffle boards, gym, and other areas. The community room located here becomes 

a waiting area for the community services plus a pleasant place to relax after 

playing in the game room, gym, pool, or another area. 

The science aî ea is located on the first level tovrards the north of the 

LRC, The science areas are located heire because of their specialized nature. 

Equipment, environmental needs (light and air), and instruction require this 

area to be more structmred and enclosed. Although, this area is physically more 

structured, it is designed to encoura,ge a flow of activities between the lecture 

areas and labs. The lecture areas are tovrards the far north, because they need 

to be enclosed, and the labs and independent study areas are along the north 

glazed wall. The glass wall encourages students to come into the area, plus 

being off of a court area access is qiu.te easy to other academic areas. 

The design and combined location of the science facilities permits students 

to explore fully the logical development of a problem, without being restricted 

to the lab facilities of a particular science. 

The burdness area is also located at this level because of it special 

equipment. It too is opened up to the students by this court area. 



A D M I N I S T R A T I O N The administration is located in the center of the facility for accessibility. 

It is located off of the commons and the dining area; this puts it amongst the 

circulating students. ..dth the glass vralls it too opens itself up to the 

students. Not to encourage authoritative control but to encourage help and 

guidance. In fact the interior layout is open planned. This maJces it free, 

accessible and inviting to the students - permits a flo\r of communication, 

* 

L R C Located at the base of the school, nestled into the river bank is the LRC, 

The LRC is designed to become the heart and roots of the acadendc building both 

physically and philosophically. 

Access to the LRC is afforded frora three directions, Fir-st from the 

coraiaons area. This entrance, sheltered by the overhanging houses and the recessed 

doors, is made for community members, and the above academic houses who use the 

conuaons area. Another entrance is located to the north to tie all acaderdc 

areas to the LRC, The south entry ties the river and the laain dovmtovm library 

to the IiRG, 'dth three entrances, control becomes important; therefore the 

circulation desk is located toward the center so that all entrances can be seen. 

Also, the circulation desk becomes accessible to all areas. 

Because tlie LEtC should be a heavily used place, it gives a pleasant and invi

ting living room atmosphere. A living room or study atmosphere is achieved through 

the use of informal and comfortable materials and fabrics on vralls and floors, 

deployment of lounge chairs and work tables in open arrangements and variety 



in atraosphere. 

Located at the vrest entry, is a display space so when coramunity visitors 

come, they can see what is going on in the school. The major reading space is 

located along the south. Here sliding glass doors open up to the river giving a 

pleasant reading environiaent. Outside the sliding doors is an area for reading 

or group discussion. Conversation pits vrith bollards for sitting provide 

for this activity. Also, to give a sense of place and some security, the area 

is enclosed by a benne and planted idth vines. Also, a shade canopy wdth vines 

growing on it further define this space. 

At the southeast entry is located the Special Media Fcrum. Located here next 

to other AV areas, it creates a more inviting entrance vrith its round form, 

P L A Z A S Above the LRC and under the academic houses, is a slice of open air called 

the Plaza, This plaza, like the one on the other side of the commons, serves 

as a flow of space from the back side of the building to the rivex'; thus tying 

the two together. This space allows for numerous uses, such as outdoor classes, 

socializing, but more important it allows the Arts Festival to weave through the 

building. 

This area has many entrances from the building but the entrance from the 

river is next to the southeast library entrance, i'ith the entrance here, the 

Arts Festiveil can better vreave through the plaza. Also, wdth the entrance here, 

tlie circular media foruia allovrs the stairs to weave around it and on top, the 



area gain;.-, an added s ignif icance . 

A C A D E I V I I C Above the plaza and the LRC are the academic houses. According to Paul 

-'airren: 

A 'house' can be, defined as a sort of 'school id thin a school' wherein 
educational programs, functions, and facilities are arranged to encourage 
extensive consideration of every student as an individual from the standpoints 
of (liira - or her -) self, teachers, adndnistrators, and the institution^ 
The primary emphasis is intended to be on individuals and small groups," 

Because of the highly individualized educational progi-am and the size of the 

student body, six houses of 140 students and 6 to 7 teachers are formed. The school 

is divided into - student 'houses' to give each student and faculty member a sense 

of com.raunity and identity. The purpose, then, of the house plan is social and 

psychological, rather than academic. The size of the jouse allows the student to 

7 
"relate himself a little laore to a group" or " to put his roots dovm."' Idthin 

each house will be taught English, foreign languages, math, and social studies 

whj.ch require a minim.um of special eqidpment, '' Although the houses are 

separated physically, the houses are not isolated. The six houses are g-rouped 

into two groups. In each of these groups there is a flow of space along the 

river side. 

This flow of space, while giving an emphasis to the river and individual 

lcarnin(i stations, creates a spiritual bond bet.reen them. Also, each group of 

houses is coimected by terrraces, vrhich serve as circulation space, but also as 



a connection bctŵ een units. Because of this bond betvreen houses, outstanding 

teachers or highly trained specialists are encouraged to move freely from house 

to house as needed, or Interested students may be brought together from various 

houses for certain educational happenings. 

Within each house the area is very much open. For the individualized 

educational program and modular scheduling, the open plan becomes a necessity, 

because open plantiing: 

proiaotes individualized leaxming 

emphasizes individual instruction 

provides more student - teacher multi - activity 

maximizes individual teacher competencies 

facilitates variable fjupil groupings 

o 
In other words - accessibility, diversity and accessibility. 

The open space school is best described by Propst: 

Properly viewed, an open facility is a space that breathes. Its elastic 
properties allow choice and variety, including enclosure to the degree 
desired. It lends itself to the formation of non-regimented but discrete 
subspaces of varying size and shape. It allows Individuals comfortable 
personal territory, while it allows any size group to arrange itself in 
a natural geometry for the task at hand and feel sufficiently surrounded. 
Its subspaces can ma.lntain a deliberate degree of contact and interaction 
vrith the rest of the school,^^ 

According to Danzig: space deraands for modular scheduling require virtual 

11 
elimination of 20 x 30 foot classrooms,-^ The groupings that are needed are: 
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Large group for basic concepts (IOO-3OO) 

Mediuia group for ideas and techniques (25-50) 

Small group for exchanging and /, „ , ̂ \ 
eitararnxng (10-15; 

Individual groups for searching and ^. /, ̂ N 

expgrimentxng (12) 

In the house itself are housed the medium, the small, and the individual 

groups. Because of noise and sight control, the medium groups are located 

tovrards the north area. Here the area is slightly screened from outside happenings 

and circulation more intense around these areas. In the center of the house is 

located the restrooms, seminar and teacher planning areas. The restrooms 

are located here and designed in such a way as to make it accessible for all 

student areas vrithout disrupting othen: students. Also the round form located 

next to one entrance creates an entry area and allovrs people to move around it 

vrith ease. The seminar areas are located here because they provide a transition 

from the medium group to individual groups. The teacher planning area is located 

to the othex' entrance, With this location and round form another space is formed 

around the entrance vrhile allovdng a flovr around it. Also, its location and the 

glass walls malce the teachers accessible to the students in all areas. In 

addition to these reasons, according to Gump, non - substance time, is reduced 

by locating teachers "anchor places very near the teaching areas. Otherwise, if 

amy materials and resources were distant from location at which teachers begin 
13 

segment action, thus increased time to start activities would be expected," 
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Also, with the grouping together of teachers and the glass walls, "... teachers 

will not work like independent practitioners isolated behind closed doors. 

Rather, they will work cooperatively, busy - even bustling - setting 

Trhere individual enthusiasms, energies, and talents constantly on display 

produce a richer and more satisfying experience tlian any single teacher could 

provide."-^ 

Towards the south, or riverside of the house are the individual study 

areas. Here the area is raised 3 feet to define the area wldle shortening 

the ceiling height for intimacy, and for a feeling of place. Here were visual 

distractions are not as important, and the emphasis of individual study, the 

area opens up to join the other houses and opens up to the river, l.ith the 

emphasis on tliis area, it becomes an exciting area in which to work and 

study. Off of the bottom level is a terrace which allows students another place 

to study or teach vrhile still maJcing the river an important part of the school. 

The large group or presentation area is located betvreen the houses and 

separated frora them. This location permits any house to use a px-esentation ax̂ ea. 

In the presentation areas are 3 rooms which are divisible into four. Because 

the average use of this facility reqidres for groupings of 60 - 120, the 

encircling tiered seats vdll work \rell. On occasion though, larger groups 

are necessary; therefore, the entire space opens up to form a theater in the 

round. In the center, vrhere the teacher presents, is a screen vrhich can easily 

adapt to these two raajor grouping sizes with a projector stand at each necessary 

file:///rell


1 
location. 

The tex'race that connects the presentation area to the houses acts as 

circulation space from area to area and level to level. Also, it acts as an 

outdoor class area and another point to make the river a part of the building. 
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MATERIALS The laaterlals selected for this school are very important to the image and 

transition that must occur. First, the raaterials should have a massive quality 

in order for the school to look permanent, to give it a definite strong image 

to the public. So people wdll knovr it will always be there for them and so 

people will think of it as a landmark, a place to go in the community. 

Secondly, the materials must provide a transition from the man - made to the wdld 

qualities of the river. Therefore, a concrete structure wdth (split face) 

textui'ed concrete block walls will be used. The textured block vialls, though 

somevrhat rustic, have an orderly and man made quality with its vertical lines. 

The block is then empihasized on the north of the building, the built up side 

of the river, and gradually fades on the river side. The concrete structure, vrith 

its striated appearance from the vrood forms, becomes even more rustic and becomes 

heavily used on the river side. With vines grovring on the concrete structure 

(on the riverside) the building further becomes a transitional element. 

Division 3 light vieight concrete 

structural concrete 
precast concrete tees (gym) 
Checker blocks^ 

Division k split face textursi concrete block 
concrete laasoni-y units 
concrete pavers 

Division 5 plastic laialnates 
Division 6 steel reinforcement 

vreathering steel (theater) 
metal steel framing 
steel tresses (theater) 

Division 8 acoustical plastic 
gypsuia plaster 
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acoustical baffle system 
acoustical tile and grid system 
acoustical panels 

Division 9 5 ply built-up roofing 
plastic vraterproffing raembrane 
asphalt-and-glass waterproofing 
rigid insulation 
masonry insulation fill 

Division 10 carpeting 
synthetic gym floor 
ceramic tile 
seamless resilient flooring 

Division H metal doors 
anodlzed aluminum frames and doors 

Division 12 double insulated solar gray glass 
clear plate glass 
safety glass 
operable skylight (pool) 
skylights (gym) 

Division 13 enamel paint 
latex iJalnt 

S T R U C T U R A L The structural system used is primarily a concrete a two-vray vraffle slab 

system. This systera is chosen because of its: fire proof qualities, its shallow 

depth (to reduce floor to floor heights), and the appearance it gives on the 

terrace levels. The gym, because of its long spans, should have precast 

structural tees. The arts area, because of its rectangular system, has a concrete 

joist system. And the theater, because of its long span and formal qualities, 

should have structural steel trusses. 
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M E C H A N I C A L The mechanical system chosen for the school is a water system trith four 

coil units and a central chiller and boiler. This system vras chosen for 

several reasons: central station equipment has a much longer life (25 years), 

its flexibility for adaptation to the building's configuration, lower initial 

cost of a central station system, provides a masking noise (lO-l5 db) which 

is necessary for open planning, consexves space, and individual room controls 

with quick response to thennostat settings. 

For cooling, a compressive refrigeration cycle is used. This allows use of 

the river for spray ponds which adds to the atmosphere of the commons. 

In areas vrhere humidity and vlntilation are a problera, the gym and pool, 

an all air system is provided with a unit for each. 
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Because flexibility is so Important in the academic houses and the'library, 

a flexible lighting and electrical grid is important. Therefore, a ceiling 

grid system used by the Metropolitan Toronto Library is used. The ceiling 

system consists of a grid of acoustical baffles suspended from the ceiling. 

The baffles do not enclose the ceiling space thereby allotring easy access and 

instant flexibility. The lighting is composed of strip luminares for general 

overall light and for task lighting use larger light fixtures which play into 

the wiring system in the ceiling. This system, though functional, gives these 

areas a pleasant tone also. Instead of seeing a sea of glaring uniform lights, 

one vrould see sheltered and contrasting light. 

In the art areas, to give more flexibility in display lighting, track 

lighting is used more. 

In exterior areas, for mood, dovmlights are used. 
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