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CHAPTER I 

INTRODUCTION 

Throughout the country, there is a recognized need for improving 

programs of teacher education. Home economics education programs need 

to provide training to enable prospective teachers to recognize, under- • 

stand, and meet the needs of youth of all socio-economics levels. There 

is a need to provide opportunities for pre-service teachers to under

stand and appreciate community agencies that influence family life. 

The student teaching experience alone cannot fulfill adequately these 

needs. Patterson states: 

Student teachers enter upon this experience inadequately 
acquainted with the problems and resources of the community 
and with the developmental needs of children and youth in 
our democratic culture, except as they may have "learned" 
about these problems in books. Student teaching is too 
brief in extent, too long delayed in time, and too narrow 
in the available range of responsible experiences to 
effect the desired professional competencies needed for 
today's teachers. (1:422) 

LaGrone (2) describes the concepts of teaching of the teacher 

education student as being limited to the classroom aspects of teaching. 

Teaching tends to be considered as telling students about the subject. 

Considering the teacher as a member of a community and of a profession 

is not likely to be among the immediate concerns of the teacher education 

student. LaGrone states: 

At this point in his development there is also some question 
about the prospective teacher's deep concern about the 
school as a social institution or for the child as a learner. 
And further the teacher education student may have a negative 
orientation to professional preparation since he has been 
subjected to the current conflicts about teacher education, 
(258) 
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Research is the key way to improve programs of teacher education. 

Much research needs to be dons concerning the effect of present programs 

of teacher education, and experiments with new methods of teacher training 

need to be conducted. In Cartwright's interpretation of James B. Conant*s 

report, he states: 

How can the education of teachers improve? The only certain 

basis for wise decisions is certain knowledge. Certain 
knowledge requires research. There is almost no research — 
about teacher education. Scholars are only beginning to 
discover ways of doing the needed research. It will be a 
long time before there is enough certain knowledge based 
on research to guarantee the needed results. (3:188) 

Statement of the Problem 

The problem of the study was to determine the effects of specified 

pre-student teaching experiences in Home Economics Education 426 on the 

pre-service training of prospective home economics teachers at Texas 

Technological College. One aspect of the problem was concerned with 

determining the growth home economics teacher education students made 

during the course in the following: 

recognizing their teaching capabilities at 
the present time; 

understanding specific concepts—factors in
fluencing secondary students, teaching 
behavior, and self-evaluation of teaching 
behavior; 

understanding the contributions of specific 
community agencies to education for family 
living. 

Another aspect of the problem involved determining the relationships 

between: 

specific concepts of a self-rating scale 
and a multiple choice test; 

specific concepts of a self-rating scale. 

Some questions pertinent to the problem were es follows: 
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1. Are there significant differences in feelings of home eco

nomies education students regarding teaching capabilities 

after having participated in specified pre-student teaching 

experiences? 

2. Do specified pre-student teaching experiences make a signi

ficant difference in understandings by home economies 

education students of specific concepts? 

3. Were understandings of the contributions of specific community 

agencies to education for family living increased through 

participation in specified pre-student teaching experiences? 

4. Is there a significant relationship between feelings of 

teaching capabilities regarding understandings of factors 

influencing secondary students as measured by a self-rating 

scale and understandings of factors influencing students as 

measured by a multiple choice test? 

5. What is the relationship between feelings of teaching capa

bilities regarding understand\ngs of factors influencing 

secondary students and self-evaluation of teaching behavior 

as measured by a self-rating scale? 

Purpose of the Study 

The purposes of the study were two-fold. The major purpose was 

to determine the differences specified pre-student teaching experiences 

in Home Economics Education 426 made in the following attainments by 

home economies education majors: 

1. increased feelings of self-confidence in teaching compe
tencies; 



2. expansion and clarification of specific concepts—factors 

influencing secondary students, teaching behavior, and self-

evaluation of teaching behavior; 

3. understanding the contributions of specific community 

agencies to education for family living. 

The second purpose was to establish information of the relationships 

between: 

1. specific concepts of a self-rating scale and multiple choice 

test; 

2. specific concepts of a self-rating scale. 

Hypotheses 

The following null hypotheses were tested in the study: 

(There is no significant difference between:) 

1. sub-scores of feelings of teaching capabilities regarding 
teaching behavior made on a self-rating scale at the be
ginning and conclusion of Home Economics Education 426; 

2. grand total scores made on a self-rating scale of what the 
respondents felt their teaching capabilities to be at the 
beginning and conclusion of Home Economics Education 426; 

3. sub-scores made on a multiple choice test examining knowledge 
of self-evaluation of teaching behavior at the beginning and 
conclusion of Home Economics Education 426; 

4. grand total scores made on a multiple choice test examining 
understandings of specific concepts at the beginning and 
conclusion of Home Economics Education 426, 

(There is no significant relationship between) 

5. sub-scores of feelings of teaching capabilities regarding 
understandings of factors influencing secondary students made 
on a self-rating scale and sub-scores of understandings of 
factors influencing secondary students made on a multiple choice 
test. 

6. sub-scores of feelings of teaching capabilities regarding 
teaching behavior made on a self-rating scale and sub-scores 
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of feelings of teaching capabilities regarding understandings 
of factors influencing secondary students made on a self-
rating scale. 

'Definition of Terms 

The following terms are defined in accordance with the' purposes 

of this study: 

HOME ECONOMICS EDUCATION 426 - senior level course that is a prerequi
site to student teaching and is taken parallel with Home Economics 
Education 432, a course in methods; two one hour meetings each 
week or students participate in direct teaching experiences in 
lieu of a class meeting; students participate in specified pre-
student teaching experiences which enable them to observe and/or 
teach people of varying socio-economics levels and different 
races. 

SPECIFIED PRE-STUDENT TEACHING EXPERIENCES - direct laboratory experi
ences provided in Home Economics Education 426 which include: 

(1) observing a designated student in a junior or senior high 
school homemaking class, accompanying the homemaking 
teacher on a visit to the home of the student being ob
served, and doing a follow-up observation of the student 
in her homemaking class; 

ij 

(2) teaching two self-prepared lessons of a series planned by 
a team to one of the following groups: 

a. 4-H clubs 
b. girl scouts 
c. girls scouts and adults at Guadalupe Neighborhood Center 

for Latin Americans 

(3) observing adult classes representing the Caucasian, Latin 
American, and Negro races; 

(4) observing a junior or senior high school meeting of FHA; 

(5) attending a city-wide installation of FHA officers; 

(6) attending a FHA officers' workshop. 

PRE-STUDENT TEACHER - student enrolled in Home Economics Education 426; 

PRE-SERVICE TRAINING - used synonomously with teacher education; prepa
ration of prospective teachers. 

SPECIFIC CO.VCEPTS - (l) factors influencing secondary students (here
after will be referred to as factors influencing students). 
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(2) teaching behavior, and (3) self-evaluation of teaching be
havior. 

SUB-SCORES - the scores made on each concept of the self-rating scale 
of teacher competencies and multiple choice test of specific • 
concepts. 

GRAND TOTAL SCORES - the scores made on the self-rating scale of teacher 
competencies and multiple choice test of specific concepts. 

Scope and Limitations of the Study 

« 

The study was conducted during the fall semester, 1966. The 

participants in the study were limited to junior and senior college 

women in the Department of Home Economics Education in the School of 

Home Economics at Texas Technological College in Lubbock, Texas. The 

total sample consisted of all of the forty-two students enrolled in two 

sections of Home Economics Education 426 in fall semester, 1966. 

Investigation was limited to certain specified pre-student 

teaching experiences. The effects of seminar sessions and resource 

persons were not measured in the study. The investigation focused 

on the extent to which experiences in Home Economics Education 426 con

tributed to increased understandings of factors influencing students, 

teaching behavior, self-evaluation of teaching behavior, and community 

agencies. The writer recognized that other concepts were included in 

the course; however, these concepts are needed by home economics edu

cation students and were the ones selected for the study. 

The findings of this study involved only the home economics edu

cation students who participated in the study at Texas Technological 

College. Teacher education programs vary within different schools and 

departments of the college as well as in other colleges and universities 

throughout the United States, 



A review of pertinent literature was made and is presented in 

Chapter II. 



CHAPTER II 

REVIEW OF LITERATURE 

Today the quality of teaching in our schools and colleges is a 

matter of prime concern to educators. Therefore, the need for appraisal 

of teacher education programs and the need for improvement of teacher edu

cation programs as indicated by appraisals is apparent. Educators are 

discovering weaknesses of pre-service training and are experimenting with 

various techniques that may strengthen the programs. In the review of 

literature, the following topics pertinent to the improvement of teacher 

education will be discussed: surveys of schools, curriculum changes, 

innovations, professional laboratory experiences, internships, and the 

culturally disadvantaged. 

Surveys of Schools 

Several educators have evaluated teaching through extensive surveys 

of schools. From the surveys, numerous weaknesses of existing teacher edu

cation programs and state certification requirements have been identified. 

Over a two year period, Conant (4) and his colleagues visited seventy-

seven institutions of all types in twenty-two states and the departments 

of education in sixteen states. They observed classes, talked with faculty 

members, examined textbooks and course outlines, and talked with 400 students 

in order to get their opinions of their training programs. In 1963, a 

summary of these findings along with twenty-seven recommendations for the 

improvement of teacher education and state certification were published 

8 
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in Conant's book, The Education of American Teachers. Conant recommends 

that teacher education students should be recruited from the top 30 percent 

of high school graduates. The college education of a prospective secondary 

teacher should consist of two years of broad academic education, a se-

quential major of 42-48 hours, 12-18 hours of professional education of 

which nine hours should be devoted to practice teaching and special methods. 

Conant states: 

The policy of certification based on the completion of state-
specified course requirements is bankrupt. (3:191) 

He recommends, also, that a teacher should be required to hold a bachelor's 

degree from a state recognized institution (3). The.institution should 

affirm that the teacher is adequately prepared and has been tested in an 

actual teaching situation. 

Another extensive survey study of teacher education in over one 

thousand high schools and hundreds of colleges has been made by Carrothers 

(5). He observed classes in all teaching fields and concluded that teachers 

have not developed superior teaching methods. Carrothers states: 

Altogether too often teachers meet only the legal minimum re
quirements: they are neither interested student's nor scholars . 
in their teaching fields. (5:180) 

He also states: 

Some of the most able pupils in today's high schools are being 
denied their inalienable right to a basic, challenging edu
cational program. (5:181) 

Poorly educated teachers cannot present this challenge. 

Curriculum Chanaes 

Changing the curriculum of teacher education students is considered 

essential by many educators for improving pre-service training. Some edu

cators think that curriculum changes should focus on course sequence and/or 
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course content* Several educators believe that an effective teacher edu-
• . * • 

cation curriculum should be the responsibility of the entire faculty. Wiles 

(6) feels that present teacher education curriculums require a different 

content in the professional sequence. He states that content courses should 

be reorganized in terms of a discipline and the curriculum of the public 

school. A further recommendation by Wiles, as well as Conant (3, 4) is 

that teacher education should be a responsibility of the total instruction. 

Attempts are being made by several institutions of higher learning 

throughout the United States to modify their teacher education curriculum. 

Northwestern University began a new teacher education program in the fall 

of 1965 (7). The program coincides with some of the recommendations of 

Conant (3, 4 ) , who will be a consultant to the university. Traditional 

education courses for prospective teachers will be abolished. Emphasis 

will be placed on subjects to be taught. The theory, methods, and problems 

of education will be presented in seminars, tutorials, and practice teaching. 

The students' last two years will consist of clinical experiences in local 

schools. The students will serve as research assistants, student teachers, 

teacher aides and in other capabilities which will give them insight into 

the teaching profession. At Northwestern University, a principal recom

mendation of Conant's (3, 4) will be incorporated into a key curriculum 

change which is 

. . . the entire university's acceptance of the responsibility 
for the quality of teacher graduates, a responsibility that 
is usually left to the school of education, (7:76) 

Stiles (8) points out that since 1930, the University of Wisconsin 

has maintained the all-institution approach to teacher education, which 

is in agreement with the recommendations of Conant (3, 4) and Wiles (6), 

The basis for the program is the belief that 
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The development of high quality programs of teacher edu
cation demands the joint and cooperative attention of the 
total faculty. (8:191) 

In 1961-62, the faculty of the School of Education at the University of 

Wisconsin consisted of 888 professors who represented sixty-five depart

ments. These faculty members help make policy, plan curriculum, recruit, 

select, and advise students. 

One method used by the University of Wisconsin to improve college 

curriculum is to evaluate the elementary and secondary programs (8). The 

School of Education maintains two standing committees whose members are 

selected from the faculty members of various schools and departments of the 

university. Their duties are to make recommendations to the School of 

Education concerning policy and programs thus contributing to curriculum 

changes to meet needs of elementary and secondary school children. 

In 1966, the Federal Government invested $8,500,000 in research for 

the improvement of teacher education and teaching methods for the nation's 

schools (9). The United States Office of Education selected Stanford 

University and the University of Texas as research centers. The research 

will cover a five year period. 

At the University of Texas, research will be focused on developing 

programs for student teachers and in-service teachers. The goals of the 

program are 

. . . to make them more successful in understanding pupils 
and more resourceful in trying new methods, curricula, and 
materials. (9:442) 

The center hopes to establish a system through the Austin public schools 

of demonstrating to teachers and educators improved teaching methods. 

At Stanford University, the objective of the research will be to 

Improve the quality of teaching. In order to attain this goal. 
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Studies will be made of the characteristics and techniques of 
teachers and the impact of teacher behavior on the learning 
process of students, (9:443) 

Demonstrations in testing new procedures will be conducted. 

In May, 1963, the Educational Media Branch of the United States 

Office of Education awarded the American Association of Colleges for Teacher 

Education (AACTE) and the Associated Organizations for Teacher Education 

(AOTE) a contract to begin a twenty-seven month project entitled "A Project 

to Improve the Professional Sequence in Pre-Service Teacher Education 

Through the Selected and Planned Use of New Media" (TEAM project) (2). 

In the development of professional curriculum content, the TEAM project 

was concerned with three areas—learning processes, structure of knowledge, 

and new media. 

The TEAM project utilized Asahel D. Woodruff's approach to concept 

formation in which 

. . . it is assumed that the prospective teacher (teacher 
education student) because of many and varied exposures to 
teaching has formed prior to course enrollment certain con
cepts about teaching and that these concepts exist within 
soma sort of conceptual scheme. (2:7) 

In developing a professional education curriculum, emphasis should be 

placed on the reorganization and extension of the conceptual schemes of 

teaching that the teacher education student already possesses. The cur

riculum should begin with those concepts that are directly related to the 

teacher's classroom functions. 

The broad field called education is composed of a limited associ

ation of sub-divisions, such as history, administration, and psychology. 

It was pointed out that 

The sub-divisions tend to have a structure that is best 
characterized by a criterion of internal consistency oriented 
toward research and specialization within each area rather 
than criteria related to cognitive learning or pre-service 
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professional teacher education, (2:9) 

This segmentation of the elements of education tends to disconnect and 

diffuse the appropriate content for a professional education curriculum. 

In selecting the content, the basic criteria " . . . should be based on the 

anticipated teaching functions" (2:11). 

The AACTE and AOTE feel that a media system developed with the 

professional education curriculum can assist the teacher education student 

in developing the most complete conceptual scheme. Actual teaching situ

ations can be recorded for observation and analysis by the prospective 

teachers. It is believed that 

Some of the persistent problems of time, distance and numbers 
and environment control are effectively corrected or mini
mized by closed-circuit television, videotape recorders, 8 mm 
film, etc. (2:12) 

Having experience with the various media as a teacher education student 

will enable the student to utilize the new media in his future role as a 

teacher. 

Innovations 

Innovations such as television, slides, films and tape recorders 

offer unusual opportunities for improvement of teacher education. As pre

viously mentioned in the review of the TEAM project (2), these innovations 

can alleviate many problems. Television, for example, can relieve the 

difficulty of student teacher placement as colleges rapidly increase in 

enrollment. It can give student teachers opportunities to see other teachers 

in action as wall as themselves. 

At Illinois State University, television was found to be very effec

tive in an education course (10), The course consisted of a lecture and 

laboratory with four and five year old children at the campus kindergarten. 
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The objectives of the course were: 

(1) to provide opportunities for the student to use in
sight and sensitivity in her work instead of formulas and • 
patterns; (2) to guide and develop competencies which fur
ther the self-confidence of the student in her work with 
children; (3) to give the student opportunities for testing 
ideas and procedures in her work with children. (10:334) 

Each student planned two short fifteen to twenty minute lessons 

without the assistance of her supervisor. The plans were not turned in 

for approval prior to the presentation. The lesson was presented in the • 

campus studio. Three television receivers were in the viewing room. In 

the studio, one camera focused a long shot on the student teacher and the 

children. The other two cameras focused on close ups of the children, 

student teacher, and materials used in the lesson. 

In the viewing room, the other students watched the presentation. 

Most of the students had never had the opportunity to view classmates in 

actual teaching situations. After the presentation, the students evaluated 

in a professional manner the student teacher in her role as a teacher. 

Three or four weeks later the student presented another lesson and the 

same procedure was followed. 

Most of the students felt they had improved. All of the students 

were receptive to the idea and felt they had built self-confidence. The 

comments of the students 

• • . indicated a deepening realization of the truth of such 
fundamental tenets as the importance of individual needs, the 
necessity for having realistic expectations, and the value of 
flexibility: . . . |l0:338) 

The supervisors felt the experience was valuable and concluded that the 

experiences 

• • . increase the student's appreciation and understanding 
of ths objectives and techniques of good teaching, (10:339) 
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At Hunter College, Shueler and Gold (11) conducted a study on the 

use of kinescopes in preparing student teachers. The hypotheses of this . 

study were: (1) The kinescopes would give the student teachers an oppor

tunity to see their teaching performance. (2) Since student teachers are 

often unaware of the things they do, they could improve their performance 

on the basis of more accurate perceptions of what they do. (3) Supervisors 

would have better communications with student teachers. Sixty student 

teachers participated in the study over a three semester period. These 

supervisory methods were compared: 

(1) Supervision via use of kinescope recordings alone—no obser-

vation visits; observed by supervisor from television control 

room; five recordings made and formed basis of supervisory 

conference; 

(2) Supervision via personal visitation—five observation visits 

made by supervisor; notes from observations used for confer

ences; no kinescope used; 

(3) Supervision via a combination of in person visitation and 

kinescope recordings—give observation visits; kinescope re

cording made during each visit; notes and recordings used for 

supervisory conference. 

To measure any change in teacher self-concept, the student teachers 

were interviewed at the beginning and end of the semester. Supervisors 

were asked to give their reactions. The study showed improvement of stu

dent teachers in general, but no important differences occurred among ths 

experimental methods employed. The conventional student teachers felt they 

were not getting as much benefit from their student teaching experiences 

as those in ths experiment. The student teachers who used the kinescope 



16 

recordings felt they learned more. Supervisors felt better prepared to 

assist and guide students with the use of the kinescope recordings, Schueler 

and Milton concluded by stating that television can make ", , , a signifi

cant contribution to educational inquiry" (11:364). There is, however, 

much need for research in this area. 

At the University of Oklahoma, Fulton and Rupiper (12) compared 

direct and vicarious observations of teaching. The study was conducted 

in three basic professional education courses, A random sample was selected 

during registration. Two sections of each course were arranged. One 

section made vicarious observations, and the other section made direct 

observations. Members of the direct observation group made nine, thirty 

minute observations in the public schools. The other group participated in 

nine, thirty minute vicarious observations by viewing films and slides. 

Course objectives and concepts were used as a basis for selecting pertinent 

film sequences ", , , most illustrative of the behavior situations or 

community settings" (12:158). 

The findings of this study showed the students participating in 

vicarious observations had a greater understanding of concepts related to 

teaching. The investigators felt that many of the problems associated 

with direct observations can be alleviated by this audio-visual technique. 

Professional Laboratory Experiences 

Professional laboratory experiences are another way of enriching 

teacher education programs. Pre-service training has been criticised for 

the lack of direct experiences which would give ths student an understanding 

of the differences in people and of the learning process. Rivlin states: 

There is just too big a gap between the limited experience 
and responsibility of a student teacher and the full 
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responsibilities of a classroom teacher, which the new 
teacher is expected to be able to shoulder the minute he 
is appointed, (13:177-178) 

Andrews (14) finds that during the past twenty-five years many out

standing teacher education programs have been conceived and established. 

The average teacher education programs of most institutions, however, have 

not changed to any great extent, Andrews states: 

Nothing less than a major effort of the united profession 
will supply the funds, adequate schools, the trained 
personnel, the basic research, the creative designs, and 
the administrative and supervisory imagination and skill to 
bring into existence outstanding programs of functional re
lated, professional laboratory experiences for every teacher 
education institution in America. (14:14) 

Many institutions are presently including professional laboratory 

experiences in their programs. Innovations, such as the use of television 

in the study at Illinois State University (10), can be used to strengthen 

the experiences. 

At New York University, Levine (15) conducted a study in which pro

fessional laboratory experiences were included. Fifty freshmen students 

assisted in the office of a public or private school one half day each 

week. This enabled the students to see behind the scenes and to get an 

introduction to the schools. The students were given the opportunity in 

class to discuss any problems they might have and to share experiences so 

students could become familiar with other schools and communities. 

To check the progress of these students in later years of their 

training, Levine (16) conducted a follow up study of the remaining thirty 

of the original fifty students in their junior year. The students evalu

ated their laboratory experiences through questionnaires, personal inter

views, and subjective written accounts of their experiences. 
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The office experiences the students had were filing, delivering 

messages, answering the phone, checking attendance, and mimeographing (16), 

Classroom experiences included preparation of materials and bulletin boards. 

They had direct experiences with students through their work in the library 

and nurse's office. 

All of the students felt their experiences were rewarding and contri

buted to their understanding of the profession. The greatest value of 

their experiences was two major areas: 

, , , an increased familiarity with children and in achieving 
a more realistic approach to school problems, (16:31) 

The principals of the participating schools expressed approval and 

endorsement of the program. They indicated other areas in which the stu

dents needed and had received help: 

, • , the importance of punctuality, the need for developing 
a sense of propriety in behavior and in appearance, the 
necessity for not divulging confidential records, and the 
emphasis on an objective and sincere interest in place of 
sentimentality in connection with the children, (16:33) 

Levine concludes that student teaching will be more profitable if 

it is preceded by various types of professional laboratory experiences. 

She states: 

Too often the prospective teacher is given insufficient 
opportunities to become acquainted with the large variety 
of problems with which a teacher must cope. Laboratory 
experience should therefore include firsthand acquaintance 
with as many of the facets of school activities as possible, 
as well as with the educational needs and resources of the 
community, (15:380) 

From the findings in a regional research project, Lehman and Haas 

(17) saw possibilities for a junior experience seminar. The first finding 

indicated that work experiences, such as being a leader in a children's 

camp or working in someone's home, tended to be associated with low atti

tude scores toward different socio-economics groups. The second finding 

MMiii .4 i. 
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indicated that travel and college course experiences, provided outside 

the classroom, other than observations, were associated with low attitude 

scores of junior college women. Some of the experiences were described 

by the students as being quite superficial and others as having considerable 

depth. The students indicated that they had not given thought to their 

attitudes and feelings toward these experiences. The investigators came 

to the conclusion that 

The meaning of one's reaction has to be expanded to include 
one's frank recognition of that reaction and consideration 
of its influence on the role which a teacher plays. (17:356) 

Based on these findings, the authors designed a pilot study with 

the following goals: 

. . . to test the effectiveness of an experience seminar 
in promoting these outcomes: to secure evidence of change 
in attitudes and to bring about a greater understanding of 
differences in people through experiences, (17:356) 

The study was in the School of Home Economics at Ohio State University. 

One hundred fifty-nine freshman girls were given an attitude inventory 

test, and two years later, those majoring in home economics were retested. 

Sixteen of these juniors volunteered to participate in the experience semi

nar. No credit was given for the seminar. 

The experiences of the seminar students were varied. The students 

worked with small children, most of whom were Negroes, waiting to see 

doctors at the Well Child Conference, Other experiences included working 

with children in a school for the mentally retarded, participating in a 

social evening with Negro and white college students, and working with 

sub-teen age girls in a settlement house. In the seminars, various situ

ations were presented, and the possible levels of attitudes and values 

were discussed. 
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The study was evaluated by individual conferences conducted at the 

end of the semester. The students valued the contact with different types 

of people at the community center. The result was much insight into the 

differences in people. They felt the project should be continued on a 

voluntary noncredit basis. The leaders of the seminar concluded that 

"Change doss not come quickly as a result of a few experiences" (17:358). 

Toward the end of the study, 

. . . students were thinking more realistically and specifi
cally about the role of the teacher as she works with per
sons of many types. (17:359) 

At Wayne State University, Allen and Seaberg (18) conducted two 

action research studies of professional preparation of prospective elemen

tary teachers. The studies were planned as a two semester sequence in which 

education theory was put into classroom practice. 

Twenty-six juniors enrolled in the basic professional introductory 

course designed by Allen (18). The purpose of the course was 

. . . to provide opportunities for students to recognize 
the major functions performed by classroom teachers and to 
recognize guiding principles of teaching and learning with
in which he might develop his professional behavior, (18:333) 

Some of the methods used for the accomplishment of these objectives were 

guided observations and participation experiences in community agencies, 

interviews of specialists in the field of human behavior, and discussion 

of case studies. 

Seaberg (18) designed a sequence to the first course in which twenty-

one of the original twenty-six students participating in the first course 

enrolled. Ths purpose of this course was to gain further insight into 

the role of the teachers. The students taught a half day in public schools. 

The results of the study showed the growth of the students in their 

conception of the teacher role as consistent and continual. Cooperating 
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teachers and principals ranked the student teachers' high level of achieve

ment as ". . . facilitating good human relations; assuming responsibility 

as a contributing member of the profession; . . ." (18:336), Thsy rated 

the student teachers lowest in guiding learning. This indicates a need 

for further research in this area because a major purpose of student teaching 

is assuming leadership in guiding learning. The investigators 

. . . came to see the professional preparation of pre-service 
teachers as a progression through a series of developmental 
levels of planned experiences. (18:337) 

Grinder (19) found that students through observations in addition 

to lectures in adolescent psychology gained confidence in their teaching 

ability, increased their understandings of adolescents, and learned to apply 

psychology. Students presented data from their weekly observations of 

classroom or extracurricular activities in written field reports. The 

observations enabled them to test hypotheses concerning human behavior. 

Patterson (1) describes a plan for teacher education that would 

include direct laboratory experiences beginning with the first semester 

that a student enrolls in the professional program of studies. The major 

purpose of the plan is to provide first hand experiences with children, 

youth, and adults in school and community situations. The experiences 

focus on: 

(1) A realistic awareness of the many social, economic, personal, 
and professional problems faced by today's teachers, and 
schools 

(2) A developing understanding of children and youth as they grow 
up under the conditions and tensions of our times 

(3) The professional duties which comprise the role of the teacher 
in today's schools. (1:425) 



Internships 

Many educators believe that prospective teachers should serve an 

internship comparable to that of doctors and lawyers. Internship provides 

them with rigorous and realistic experiences with the problems of their 

profession (20), 

Oregon is developing the internship program in its colleges and. 

universities (21), An intern is defined by law as a: 

, , • regularly enrolled student of an approved teacher 
training institution who is non-certificated and who teaches 
under the supervision of the staff of such institution and 
of the employing school district in order to acquire practi
cal experience in teaching and for which the student re
ceives both academic credit from the approved teacher 
education institution and financial compensation from the 

: school district, (21:252-253) 

Principals and supervising teachers of interns have found the program 

more effective in developing teaching skills than student teaching. The 

interns are able to make a better adjustment to the role of teacher, learn 

how to use various resources and techniques, and gain more insight into 

pupil differences and needs. 

In 1964, Stanford University embarked upon a graduate internship 

program of teacher education (22). The program is a source of research 

and experimentation for new methods and concepts in teacher education. 

Interns enter as a class in June and remain until the following June. The 

program involves the following phases: 

1. Continuous practice in teaching, initially in the instruction 
laboratory in micro-teaching for summer quarter, followed by 
nine months of internship (full responsibility for two classes 
for the entire academic year at one-third beginning salary). 

2. Continuous study in the scientific, behavioral foundations of 
education. 

3. Continuous study of the curriculum and instructional procedures 
of the teaching major (in the Stanford program, candidates are 
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prepared to teach only in their major area of teaching com
petence). 

4. Continuous study of secondary education, including curriculum, 
guidance, school organization, and administration. 

5. Continuous study within the relevant academic department. 

6. Continuous examination of classroom performance with a tutor 
supervisor who works with the intern for the entire twelve 
month period. (22:297) 

The University of California at Los Angelos initiated a secondary 

teacher internship program (23). Interns begin a six weeks' pre-service 

training program in the summer. Four hours each day are devoted to practice 

teaching in the summer session at a local high school. In addition, the 

interns receive basic preparation in educational psychology, secondary 

curriculum and methods, and social foundations of education. During the 

regular school year, the interns are salaried, teach full time, and are 

given supervision by experienced staff members who are given released tims 

from their teaching duties to assist them. A University supervisor makes 

periodic visits. Every second week the interns are required to return to 

the campus for a seminar which gives sufficient credit to meet requirements 

for a fifth year of teacher training. This also qualifies them for perma

nent credentials. 

The University of Wisconsin offers a similar internship program (20). 

A screening committee interviews the candidates for internships. The 

committee determines whether or not the candidates meet the scholarship 

requirements and have " . . . acceptable speaking ability, love of subject 

matter, spirit of willingness, or other favorable qualities" (20:135). 

The interns are paid $1200 by the school system for their services. During 

internship, a teacher with extensive experience guides and stimulates each 

intern. 
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The Culturally Disadvantaoed 

The teachers in urban schools face many problems. Riessman (24) 

points out that by 1970, there will be one culturally disadvantaged child 

for every two children enrolled in schools in the larger cities, Riessman 

says there is a need for a specialized teacher education program for pre

paring teachers and administrators for working with culturally disadvan

taged children. He proposes that the program include direct experiences 

with the culturally disadvantaged because knowledge and understanding of 

the culturally disadvantaged cannot come from books and courses alone. 

Internships could be provided for students to work with ministers, social 

workers and other community leaders in culturally disadvantaged areas once 

a week. 

Rivlin (25) recommends that campus laboratory schools be modified. 

Most of the schools cater to highly selected people. Rivlin states: 

. . . the problems in education today are the problems of the 
youngsters who would never be admitted to our laboratory school. 
(25:54) 

Syracuse University is presently conducting a program for preparing 

teachers to teach in deprived areas (26). 

The underlying assumption of the Program is that teachers 
of culturally disadvantaged children and youth need a 
specialized kind of preparation different from that pro
vided by typical teacher education programs and that such 
preparation will enable these teachers to make a more effec
tive and positive impact on the attitudes and lives of the 
pupils with whom they work. (26:1) 

It is also hoped that the participants will seek and desire positions in 

deprived schools and bring about needed curriculum changes. 

Syracuse University has activated a fifth year program featuring a 

paid internship similar to those discussed in previous studios (20, 21, 

22, 23). Participants must attend two summer sessions and the intervening 
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academic year, 

In the first summer session, students are placed in classroom 

situations in the Croton Summer Demonstration School housed in Croton 

Elementary School, which serves predominately the Negro slum area of 

Syracuse, In the morning, students observe and experience the kinds of 

pupils and instructional problems they will be confronted with as interns. 

Every afternoon the students attend a seminar at which the staff of the 

program discuss the philosophy and methods of teaching the disadvantaged. 

During the academic year, the students serve as interns and assume 

the regular responsibilities and activities of a teacher. They teach 

a half day and take courses at the university the other half. The courses 

increase the students' understanding and knowledge of disadvantaged per

sons. 

The second summer session provides opportunities for students to 

work individually on weaknesses or to increase strengths with additional 

experiences. The students can take courses also. 

Summary and Conclusions 

The surveys of Conant (3, 4) and Carrothers (5) indicate apparent 

areas in existing teacher education programs which need modification. In 

the review of literature, curriculum changes, innovations, professional 

laboratory experiences, internships, and preparation for teaching disad

vantaged youth were discussed as possibilities for improving as well as 

enriching pre-service training of teachers. An investigation of the 

literature reveals the need for research in teacher education if esta

blished programs are to be modified to produce high quality teachers. 

In conclusion of the review of literature. Cox states in his article, 
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"Initiating a Program of Pre-Student-Teaching Laboratory Experiences," 

that 

• The enduring improvement of any society depends upon the 
education provided for its young people. The effectiveness 
of that education, in turn, depends upon the quality and 
type of preparation provided for those who teach the young. 
Consequently, the relationship between trends in education 
and the preparation of teachers is both intimate and signi
ficant, (27:159) 

The procedures used in this study and the treatment of data are 

discussed in Chapter III. 



CHAPTER III 

. METHODS AND PROCEDURES 

Development of an Instrument 

The data for the study were collected through use of a question

naire developed by the investigator. Pertinent literature was reviewed 

before the questionnaire was designed. The review of literature enabled 

the investigator to develop items with more breadth, depth, and clarity. 

The questionnaire consisted of four parts: 

Part I, biographical information; ^ 

Part II, a self-rating scale of teacher 
competencies; 

Part III, a multiple choice test of specific 
concepts; 

Part IV, open end questions regarding contri
butions of community agencies. 

Part I of the questionnaire consisted of twelve questions regarding 

personal and background information of the participants in the study. The 

personal background information requested indicated the age, marital status, 

number of children, number of younger brothers and sisters, and present 

occupational status. Questions of background information elicited replies 

regarding the number of high school and college activities and the number 

of semesters in which respondents were enrolled in homemaking courses in 

high school. 

To develop Part II and Part III of the questionnaire, the investi

gator formulated course objectives based on three specific concepts which 

were considered by the instructor to be fundamental to the course. The 

27 
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concepts were as follows: 

factors influencing students 
teaching behavior 

self-evaluation of teaching behavior 

Part II, the self-rating scale of teacher competencies, consisted 

of twenty-nine items. Each item in the self-rating scale pertained to 

one of the three specific concepts on which the course was based. Each 

respondent was requested to rate herself regarding what she felt her capa

bilities as a teacher to be at the present time. Each of the possible 

five ratings were weighted according to the following scale: 

0 — Unsatisfactory 
1 — Satisfactory 
2 — Good 
3 — Very Good 
4 — Superior or Excellent 

The respondents were directed to indicate self-ratings to each item by 

placing a )(, in the column of the scale to the left of each item which best 

described their feelings of their teaching capabilities at the present 

time. Sub-scores for each concept and a grand total score of the entire 

self-rating scale were tallied. The highest possible scores were as 

follows: 

Sub-score I Factors Influencing Students 20 
Sub-score II Teaching Behavior 92 
Sub-score III Self-Evaluation of Teaching 

Behavior 4 

Grand Total Score 116 

Part III, consisting of thirty-eight pen and paper multiple choice 

questions, was designed to determine the understandings of the specific 

concepts by each respondent. As in Part II, each question was related 

to one of the three specific concepts. 

To obtain plausible responses for the multiple choice questions, 

the stems were first stated as open end questions. Thirty-three open end 

SliMti: 
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questions were administered to a home economics education methods class 

which met the second session of summer school, 1966, The class was 

directed to list as many answers as possible for each question. From 

the answers to the questions, plausible responses for the multiple choice 

questions were developed. The procedure cited above indicated, also, 

a need for additional questions. 

The first draft of the multiple choice questions was pre-tested 

at the conclusion of summer school, 1966, by the same home economics edu

cation methods class that responded to the open end questions. An item 

analysis of the questions was made. The following formula was used to 

compute an index of discriminating power of each question: 

D = itL 
N • 

where 

D = index of item discriminating power 
U = number of pupils in upper group who answer the test item 

correctly 
L = number of pupils in the lower group who answer the test 

item correctly 
N = number of pupils in each of the two groups. (28:193) 

The discriminating power of the test items was considered good at +0.20 

level or above (28:193). To determine the level of difficulty of the 

questions, the following formula was used: 

P = N 

J_ (100) 
'̂ t 

where 

P = percentage of pupils who answer the test item correctly 
N = number of pupils who answer the test item correctly 
Ni = total number of pupils who attempt to answer the test 

item. (28:189) 

The difficulty of each item was considered good at the 40 - 70̂ !̂  level 
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(28:194), Revisions were made on the multiple choice questions as indi

cated by the item analysis, and the final draft of Part III was completed. 

The highest possible scores that could be made on Part III were 

as follows: 

Sub-score I Factors Influencing Students 13 
Sub-score II Teaching Behavior 15 
Sub-score III Self-Evaluation of Teaching 

Behavior 10 

Grand Total Score 38 

Part IV of the questionnaire consisted of twelve open end questions 

designed to determine the understandings by the respondents of the contri

butions of specific community agencies to education for family living, 

A Directory of Health. Welfare, and Recreation Resources in Lubbock. Texas 

(29) was used as a guide in developing the questions. Services of various 

agencies were listed. The students were directed to write the namB(s) 

of the agency(s) which performed the services in the space provided. 

Collection of Data 

The pre-student teaching questionnaire was administered as a pre

test to two sections of Home Economics Education 426 in the fall semester, 

1966, The total sample consisted of all of the forty-two students en

rolled in the two sections. The pre-test was given during the first week 

of the semester before any actual instruction or pre-student teaching 

experiences had occurred. Students participating in the study were told 

explicitly that their answers would be kept in strict confidence and would 

have no affect on their grade in the course. Each student was given as 

much time as necessary to corrplete the questionnaire. The respondents 

were directed to check the questionnaire carefully to see that every 

question was answered. 
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At the conclusion of the course, the pre-student teaching question

naire was administered as a pos t - t e s t to the forty-two students p a r t i c i 

pating in the s tudy. The pos t - t e s t was given the l a s t week of the semester. 

All of the students had completed the i r specified pre-student teaching 

experiences, and a l l c lass ins t ruc t ion had been presented. Again the 

students were to ld that the i r answers were confidential and would have 

no affect on t he i r grade in the course. 

From the cumulative records in the Office of the Dean of Home 

Economics, over-a l l college and home economics grade point averages for 

each respondent were obtained by the inves t iga tor . 

Specified pre-student teaching experiences of each student were 

determined and are shown in Table 1 on the following page. 

Treatment of Data 

The questionnaires were scored by hand. Responses to the biographi

cal information in Part I were tabulated in percentages. Sub-scores were 

determined for each specific concept on the self-rating scale in Part II 

by tallying the ratings by each respondent which related to each concept. 

Grand total scores of the self-rating scale were determined by tallying 

the sub-scores. 

One point was given for each correct multiple choice question on 

Part III. Sub-scores of the pre- and post-tests were tallied for the 

specific concepts. Grand total scores were determined by tallying the 

sub-scores of the concepts, 

A total of thirty-eight variables (Appendix B ) were coded and trans

ferred to IBM cards. The data were processed by the IBM 7140 Electronic 

Digital Computer to find the means, standard deviations, and correlation 
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TABLE 1 

SPECIFIED PRE-STUDENT TEACHING EXPERIENCES IN 
WHICH HOME ECONOMICS EDUCATION 426 

STUDENTS PARTICIPATED 

Experiences N Percentages* 

Observed a student in a junior 
or senior high school home-
making class 42 100 

Accompanied a junior or senior 
high school homemaking teacher 
on a home visit 42 100 

Had a FHA experience—observed a * 
junior or senior high school 
FHA meeting, attended city-
wide installation of FHA offi
cers, and/or attended a FHA 
officers' workshop 42 100 

Observed and evaluated the teach
ing of a team teacher 42 100 

Taught two self-prepared lessons 
to one of the following groups: 
4-H 12 . 29 
Girl Scouts 15 36 
Adults at Guadalupe Neighborhood 
Center 6 14 
Girl Scouts at Guadalupe Neigh
borhood Center 9 21 

•Percentages rounded to nearest whole numbers 

matrix. A program designed by Tim Placke and Kenneth Stokes (30) was 

used to determine the means and standeird deviations. To establish the 

correlation coefficients of the post-test, a pre-designed Pearson product-

moment correlation program by Charles Burdsal (31) was employed. 

The correlation matrix was inspected for coefficients with high 

values, A table of Critical Values of the Correlation Coefficient (32:315) 

for a two-tailed test was entered at 40 degrees of freedom in order to 
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determine the significance of the correlation coefficients. The null 

hypothesis was rejected if the correlation coefficient was found to be 

significant at the ,05 level of confidence or less. 

To determine the significance of the differences between the means 

of the pre- and post-test scores, t-critical ratios were computed using 

the following formula (32:137): 

y (SVNI) + (SVN2) 

where 

r X = mean of the post-test (sub-scores and grand total scores of 
self-rating scale and multiple choice test) 

X^ ••=.- î ean of the pre-test (sub-scores and grand total scores of 
self-rating scale and multiple choice test) 

2 
s = unbiased estimate of the population variance 

N, • s number of subjects who took post-test 

N« = number of subjects who took pre-test 

To determine the levels of significance of the t-critical ratios, a table 

of Critical Values of t for a two-tailed test was entered at 40 degrees 

of freedom (32:308), The following formula was used to compute the de

grees of freedom (32:137): 

N. + N - 2 = degrees of freedom 

Differences between the means were considered significant at the .05 level 

of confidence or less, and the null hypothesis was rejected. 

Responses to the open end questions in Part IV were not treated 

statistically because of the subjectivity of the answers to the questions. 

Replies to each item on the pre- and post-tests were compared by the in

vestigator to determine the improvement in recognition by the respondents 

of the functions and services of specific community agencies at the 
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complet ion of the course. The i n v e s t i g a t o r considered the respondents to 

have evidenced some improvement i n t h e i r recogn i t i on i f no name(s) of an 

agency(s) was given on the p r e - t e s t and a name(s) was given on the pos t -

t e s t or i f a name of an agency was given on the pos t - t es t tha t was not 

given on the p r e - t e s t . The t o t a l number of co l lege students i n d i c a t i n g 

some improvement on each of the twelve items was tabu la ted i n percentages. 

Ana lys is and i n t e r p r e t a t i o n of the f i nd ings are presented i n Chapter 

I V , 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF THE DATA 

The da ta were ana lyzed t o es t ima te the s i g n i f i c a n c e of d i f f e r e n c e s 

between the f e e l i n g s and unders tand ings o f the respondents on the p r e -

and p o s t - t e s t s , t o es t ima te the d e p e n d a b i l i t y o f c o r r e l a t i o n on the p o s t -

t e s t s between sub-scores o f the concepts mads on a s e l f - r a t i n g sca le and 

a m u l t i p l e cho ice t e s t as w e l l as d e p e n d a b i l i t y o f c o r r e l a t i o n between 

the sub -sco res o f s p e c i f i c concepts made on a s e l f - r a t i n g s c a l e . The raw 

scores made on the s e l f - r a t i n g s c a l e and m u l t i p l e cho ice t e s t o f the p r e -

and p o s t - t e s t s were ana lyzed and i n t e r p r e t e d t o r e v e a l f u r t h e r i n f o r m a t i o n 

r e g a r d i n g the d i f f e r e n c e s between f e e l i n g s and unders tand ings a t the be 

g i n n i n g and c o n c l u s i o n of the cou rse . Obta ined b i o g r a p h i c a l i n f o r m a t i o n 

was t a b u l a t e d t o ga in i n s i g h t concern ing c h a r a c t e r i s t i c s and c o l l e g e 

academic achievement o f respondents i n v o l v e d i n the s t u d y . A l l da ta were 

ana lyzed i n terms o f group responses . The number ( N ) was 42 i n a l l cases . 

Obtained Biographical Data 

/I 

Table 2 on the following page shows the tabulated responses by 

number and percentages by the respondents to Part I of the questionnaire. 

A synthesis of the obtained personal and background information is given 

in Table 2. 

Analysis of Table 2 shows that the majority of the college students 

were 19 to 21 years of age and were single. Twelve percent of the sample 

had children. Most of the respondents had younger brothers and sisters. 

Seventy-nine percent of the college students were not employed on a part-

35 
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Variables N Percentages* 

Age 
19 - 21 
22 - 25 
Over 25 

Marital status 
Single 
Married 
Separated 
Widowed 

of Children Number 
0 
1 
2 
3 

Number of younger brothers 
and sisters 

0 
1 
2 
3 
4 

Employed part-time 
Yes 
No 

Number of hours employed 
each week 

1-9 
Over 10 

Took homemaking in high 
school 

Yes 
No 

Number of semesters of home-
making taken in high school 

0 
1-4 
5 - 8 
9-10 

28 
9 
5 

29 
11 
1 
1 

37 
1 
2 
2 

16 
17 
5 
3 
1 

9 
33 

4 
5 

37 
5 

5 
16 
20 
1 

67 
21 
12 

69 
27 
2 
2 

88 
2 
5 
5 

38 
41 
12 
7 
2 

21 
79 

44 
56 

88 
12 

12 
38 
48 
2 

M<K 
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Variables N Percentages* 

Plan to teach after graduation 
Yes 
No 

Number of high school 
activities 

0 
1 - 4 
5 - 8 

Number of college activities 
0 
1 - 4 
5 - 8 

41 
1 

1 
25 
16 

3 
35 
4 

98 
2 

2 
60 
38 

7 
83 
10 

•Percentages rounded to nearest whole numbers 

time basis thus enabling the students to devote mora time to their college 

work. It was interesting to note that 88^ of the sample had homemaking 

in high school. Thirty-eight percent had 1 - 4 semesters of homemaking 

in high school while 48^ had 5 - 8 semesters. Another interesting variable 

to note is that 98^ of the respondents plan to teach after graduation. 

Table 3 on the following page presents the tabulated academic back

ground data of the respondents. The over-all college and home economics 

grade point averages were obtained from the grade slips from the Dean of 

Admissions and Registrar in the cumulative records of the students in the 

Office of the Dean of Home Economics, The over-all college grade point 

average for the sample ranged from 3.8 - 2,0 with a mean of 2,9. The 

home economics grade point average for the group ranged from 3,8 - 2.2 

with a mean of 3.0. Forty percent of the sample had cumulative college 

grade point averages above the mean of 2.9 while 36% of the sample had 

home economics grade point averages above the mean of 3.0, The grade 



38 

TABLE 3 

GRADE POINT AVERAGES OF PRE-STUDENT TEACHERS 

Grade Point , 

3,8 
3,7 
3,5 
3,4 
3,3 
3,2 
3 ,1 
3.0 
2,9 
2,8 
2,7 
2,6 
2,5 
2.4 
2,3 
2,2 
2,0 

Average 

.̂ 

' • 

• 

•< 

» 

Number of Pre-Student Teachers • 

Over-All Colleoe Home 

1 
0 
3 
2 
1 

• 1 
3 
6 
1 
5 
3 
6 
4 
2 
2 
1 
1 

Economics 

2 
1 
2 
3 
2 
1 
4 
7 
7 
4 
2 
1 
2 
0 
3 
1 
0 

po in t averages of the sample are h i g h . At Texas Tech, senior home eco

nomics educat ion students are requ i red to have an o v e r - a l l co l lege grade 

po in t average of no less than 2.25 i n order t o do stude'nt teach ing . I n 

determining the o v e r - a l l col lege grade po in t average p r i o r to doing s t u 

dent teach ing , the highest grade i s used when a course has been taken 

t w i c e . The requirement of a 2.25 o v e r - a l l co l lege grade po in t average 

could serve as a mot iva t ing force t o the sample which i s composed of 

senior home economics educat ion students t o s t r i v e fo r a high grade po in t 

average, 
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Analysis and Interpretation of Raw Scores 
of Part II: Self-Rating Scale and 
Part III; Multiple Choice Test 

The raw scores made by the respondents on Part II: Self-Rating 

Scale are presented in frequency distributions in Tables 4, .5, 6, and 7. 

Part III: Multiple Choice Test raw scores are shown in frequency distri

butions in Table 8 and 9, pages 43 and 45. 

TABLE 4 

SELF-RATING SCALE SUB-SCORES REGARDING FACTORS 
INFLUENCING STUDENTS 

Intervals 
Pre-Test 
Frequency 

Post-Test 
Frequency 

16 
14 
12 
10 
6 
6 
4 
2 

17 
15 
13 
11 
9 
7 
5 
3 

0 
3 
9 
10 
6 
8 
5 
1 

5 
8 
10 
14 
4 
1 
0 
0 

Analysis of Table 4 shows that the self-rating scale raw sub-scores 

for the concept, factors influencing students, ranged from 15 - 2 on the 

pre-test and from 17 - 6 on the post-test. On the pre-test, the modal 

interval 10 - 11 contained 10 respondents while 9 respondents fell in the 

interval 12 - 13. Forty-eight percent of the college students were in 

the intervals below the modal interval 10 - 11 on the pre-test. On the 

post-test, the largest class interval was also 10 - 11 which contained 

14 respondents. The interval 12 - 13 included 10 respondents. Twelve 

percent of the college students fell below the modal interval 10 - 11 on 

the post-test as compared to AQ% on the pre-test. The higher sub-scores 
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on the part of the post-test self-rating scale which focused on factors 

influencing students indicated that respondents felt more capable in this 

aspect of teaching after having had specified pre-student teaching experi

ences. 

TABLE 5 

SELF-RATING SCALE SUB-SCORES REGARDING 
TEACHING BEHAVIOR 

Intervals 

66 
60 
54 
48 
42 
36 
30 
24 
18 
12 

-71 
- 65 
-59 
- 53 
- 47 
- 41 
- 35 
- 29 
- 23 
- 17 

Pre-Test 
Frequency 

0 
2 
4 

. 6 
6 
5 
3 
7 
7 
2 

Post-Test 
Frequency 

5 
11 
10 
5 
5 
3 
3 
0 
0 
0 

Table 5 reveals the range of raw sub-scores regarding teaching 

behavior made on a self-rating scale as 65 - 12 on the pre-test and 71 -

30 on the post-test. The two modal intervals on the pre-test were 18 -

23 and 24 - 29, each containing 7 respondents. Thirty-eight percent of 

the respondents scored in the lower 3 intervals ranging from 29 - 12 on 

the pre-test while no respondents scored in the lower 3 intervals on the 

post-test. Fifty percent of the respondents fell in the upper intervals 

54 - 59 and 60 - 65 on the post-test as compared to 14^ of the respondents 

scoring in these intervals on the pre-test. Five college students scored 

in the highest interval 66 - 71 on the post-test while none of them scored 

in the interval 66 - 71 on the pre-test. Analysis of the raw scores indi

cated that college students felt mo.re confident in their teaching 

S'fi 
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capab i l i t i es regarding teaching behavior and rated themselves higher on 

the post - test s e l f - r a t i n g scale as a resu l t of having speci f ied pre-student 

teaching experiences. 

TABLE 6 

SELF-RATING SCALE SUB-SCORES REGARDING 
SELF-EVALUATION OF TEACHING BEHAVIOR 

Pre-Test Post-Test 
Raw Scores Frequency Frequency 

4 0 5 
3 3 20 
2 15 • 15 
1 19 2 
0 5 0 

Analysis of the raw sub-scores of sel f -evaluat ion of teaching be

havior made on the s e l f - r a t i n g scale i n Table 6 reveals the range on the 

pre-test as 3 - 0 and 4 - 1 on the post - tes t . Ninety-three percent of 

the college students made raw scores of 0, 1 , or 2 on the pre-test while 

only 40^ made these scores on the post - tes t . Sixty percent of the respond

ents scored a 3 or 4 on the pos t - tes t . No college students scored a 4 

on the p re - tes t . I t i s evident that respondents f e l t more capable i n 

the i r teaching regarding sel f -evaluat ion as indicated by the i r higher 

scores on the post- test a f ter having speci f ied pre-student teaching experi

ences. 



TABLE 7 

SELF-RATING SCALE GRAND TOTAL SCORES 

Intervals 
Pre-Test 
Frequency 

42 

Post-Test 
Frequency 

85 
77 
69 
61 
53 
45 
37 
29 
21 

92 
84 
76 
68 
60 
52 
44 
36 
28 

0 
0 
5 
7 
5 
7 
5 
.7 
6 

5 
6 
13 
4 
6 
6 
0 
0 
0 

The range of the grand total scores made on the self-rating scale 

as presented in Table 7 is 76 - 21 on the pre-test and 92 - 45 on the 

post-test. The pre-test scores were evenly distributed over the range 

of intervals 76 - 21 with no college students falling in the upper two 

intervals of 77 - 84 and 85 - 92. On the post-test, no respondents fell ' 

in the lower 3 intervals ranging from 44 - 21 as compared to AZ% of the 

respondents falling in these intervals on the pre-test. The modal inter

val on the post-test was 69 - 76 and contained 13 college students. As 

a result of having specified pre-student teaching experiences, it seems 

that college students had an over-all increase in their feelings of teach

ing confidence regarding the specific concepts as indicated by their higher 

scores on the post-test self-rating scale. 

In regard to respondent understandings of factors influencing stu

dents as measured by a multiple choice test shown in Table 8 on the follow

ing page, the range of raw sub-scores made on the pre-test was 1 3 - 4 and-

13 - 6 on the post-tost. The concentration of scores on the pre-test was 

in the interval 8 - 9 which contained 20 college students or 4B5b of the 
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Intervals 

12 - 13 
10 - 11 
8 - 9 
6 - 7 
4 - 5 
2 - 3 

Intervals 

12 - 13 
10 - 11 
8 - 9 
6 - 7 
4 - 5 
2 - 3 

Intervals 

12 - 13 
10 - 11 
8 - 9 
6 - 7 
4 - 5 
2 - 3 

TABLE 8 

. MULTIPLE CHOICE TEST SUB-SCORES 

Factors Influencing Students 
Pre-Test 
Frequency 

1 
11 
20 
6 
2 
0 

Teaching Behavior 

Pre-Test 
Frequency 

.4 
21 
14 
2 
1 
0 

Self-Evaluation of Teaching 

Pre-Test 
Frequency 

0 
1 
6 
24 
9 
2 

Behavior 

Post-Test 
Frequency 

4 
26 
11 
1 
0 
0 ' 

Post-Test 
Frequency 

15 
20 
6 
1 
0 
0 

Post-Test 
Frequency 

0 
0 
27 
14 
1 
0 

sample. The large majority of respondents scored in a range of 5 points 

from 11 - 6. On the post-test, the modal interval 10 - 11 contained 26 

respondents or 62^ of the sample and was in the upper end of the conceivable 

range of scores 13 - 2. Eighty-eight percent of the scores of the respond

ents fell in the intervals 10 - 11 and 8 - 9 . No college students scored 
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in the lower two intervals . I t seems tha t the understandings by the r e 

spondents of factors influencing students increased as indicated by the 

higher scores on the pos t - t e s t af ter having par t ic ipated in specified pre-

student teaching experiences. 

Analysis of understandings of teaching behavior in Table 8 on the 

preceding page reveals that the range of scores made on the p re - tes t was 

1 3 - 4 and 13 - 6 on the pos t^ t e s t . The modal in terval on the pre - tes t 

was 10 - 11 which contained 21 college s tudents . Ths in te rva ls 10 - 11 

and 8 - 9 contained 35 respondents, a majority of the sample. On the post-

t e s t , the concentration of scores was in the upper two in te rva l s with a 

t o t a l frequency of 35 cases or 813% of the sample. Analysis of data i nd i 

cated tha t the scores the respondents made on understandings of teaching 

behavior were higher on the pos t - t es t as a resu l t of the course. 

The range of scores regarding understandings of self-evaluation 

of teaching behavior made on the pre - tes t was 1 1 - 2 and 9 - 4 on the 

p o s t - t e s t . The modal in te rva l on the pre - tes t was 6 - 7 which contained 

24 college students or 57̂ ^ of the sample. Eleven college students scored 

in the lower two in te rva l s of 4 - 5 and 2 - 3 . No respondents scored in 

the highest in t e rva l 10 - 11 . On the pos t - t e s t , the modal in terval was 

8 - 9 with a frequency of 27 respondents or 64^ of the respondents. The 

majority of the college students scored in a range of 3 points from 9 - 6 . 

Forty-one students scored in t h i s range. As a r e su l t of specified pre-

student teaching experiences, i t seems to the writer that college students 

made higher scores on understandings of self-evaluat ion of teaching be

havior on the pos t - t e s t multiple choice t e s t . 



TABLE 9 

MULTIPLE CHOICE TEST GRAND TOTAL SCORES 

45 

Intervals 
Pre-Test 
Frequency 

Post-Test 
Frequency 

32 
29 
26 
23 
20 
17 
14 

34 
31 
28 
25 
22 
19 
16 

0 
5 
12 
13 
8 
3 
1 

7 
18 
11 
6 
0 
0 
0 

Examination of Table 9 shows a range of 31 - 14 made on the pre

test grand total scores of the multiple choice test and a range of 34 -

23 on the post-test. On the pre-test, the concentration of scores was in 

the intervals 26 - 28 and 23 - 25 containing a total of 25 respondents 

or 6O5S of the sample. Twenty-nine percent of the respondents scored in 

the louier intervals ranging from 22 - 14. No college students scored in 

the highest interval 32 - 34. On the post-test, 6% of the college stu

dents scored in the upper intervals 26 - 28 and 29 - 31. Seven respondents 

scored in the highest interval 32 - 34. No respondents scored in the 

lower intervals ranging from 22 - 14. Analysis of the raw scores indi

cates that the over-all underfetandings by the respondents of specific 

concepts as measured by the multiple choice test increased as a result 

of having specified pre-student teaching experiences. 

Analysis of Differences 

The means and standard deviations of the pre- and post- test scores 

of Part I I : Self-Rating Scale and Part I I I : Mult iple Choice Test were 

analyzed to determine the differences between feel ings and understandings 
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at the beginning and conclusion of Home Economics Education 426. Responses 

to Part IV: Open End Questions were examined to determine the differences 

between the understandings of the contributions of community agencies to 

education for family living at the beginning and at the conclusion of the 

course. 

Part II; Self-Rating Soale 

The differences between sub-scores and grand total scores made on 

the pre- and post-tests of the self-rating scale are presented in Table 

10 on the following page. On the self-rating scale, students rated their 

feelings of teaching capabilities regarding their understandings of fac

tors influencing students, teaching behavior, and self-evaluation of teach

ing behavior. The tests of hypotheses one and two are shown. 

Of the three specific concepts shown in Table 10, the difference 

between the mean scores of teaching behavior was found to be significant 

-at the .01 level. This was a test of the first hypothesis which stated 

that there was no significant difference between the sub-scores of feelings 

of teaching capabilities regarding teaching behavior as measured by a 

self-rating scale at the beginning and conclusion of Home Economics Edu

cation 426. Hypothesis one was rejected. It seems that respondents felt 

more confident in their teaching capabilities regarding teaching behavior 

after ths completion of specified pre-student teaching experiences. Fur

ther examination of the means of the other two specific concepts indicated 

increased feelings of teaching competencies regarding the understandings 

of factors influencing students and self-evaluation of teaching behavior 

eventhough the differences were not significant. 
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TABLE 10 

DIFFERENCES IN SELF-RATING SCALE SCORES AT 
THE BEGINNING AND CONCLUSION OF 
HOME ECONOMICS EDUCATION 426 

Var, 
No, Variables 

Pre-Test 
M SD 

Post-Test 
M SD 

Level of 
Significance 

6 Factors 
Influenc
ing stu
dents 

*7 Teaching 
Behavior 

8 Self-Evalu
ation of 
Teaching 
Behavior 

**5 Grand Total 
Scores of 
Feelings of 
Teacher Com
petencies 

9,28 2,98 12,23 2,46 1.82 

37.52 14.02 54.64 10,27 3,53 

1,38 0,79 2,66 0,75 1,76 

47,95 15.74 69.54 12.51 11.61 

* Test of hypothesis one 
** Test of hypothesis two 

n s 

.01 

n s 

,001 

To test hypothesis two, which stated there was no significant 

difference between the grand total scores made on the self-rating scale 

at the beginning and conclusion of the course, the means of the grand 

total scores made on the pre- and post-test self-rating scale were com-

pared. The difference was found to be highly significant at the .001 

level; therefore, the second hypothesis was rejected. Analysis of the 

self-ratings of teacher competencies by the college students indicated 

that as a result of the specified pre-student teaching experiences in the 

course, college students felt mora capable of teaching. In a similar 

study. Grinder (19) found that college students gained confidence in their 
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teaching ability through observations in addition to lectures. The college 

students participating in this study had actual teaching experience as 

well as observations. 

Part III: Multiple Choice Test 

In Table 11 on the following page, the differences between sub-

scores and grand total scores made on a multiple choice test on the pre-

and post-tests are shown. Part III tested the knowledge of the college 

students concerning factors influencing students, teaching behavior, and 

self-evaluation of teaching behavior. The tests of the third and fourth 

hypotheses are given. 

The pre- and post-test mean scores made on the three specific con

cepts indicated an increase in the understandings of the concepts; however, 

the differences were not found to be significant at the .05 level or less. 

The third hypothesis, which stated there was no significant difference 

between the sub-scores regarding understandings of self-evaluation of 

teaching behavior made on a multiple choice test at the beginning and con

clusion of the course, was retained. Either of two assumptions may be 

made. First, the respondents had a thorough understanding of the specific 

concepts; and, therefore, the course was of no value to them in this re

spect. Second, the multiple choice test was not valid in measuring the 

understandings by the respondents of the specific concepts. 

As presented in Table 11, the difference between the mean grand 

total scores of the multiple choice test on the pre- and post-tests was 

found to be significant at the .02 level. Hypothesis four was rejected. 

The results of this aspect of the study seemed to indicate that specified 

pre-student teaching experiences did increase the over-all understandings 



TABLE 11 

DIFFERENCES IN MULTIPLE CHOICE TEST SCORES AT 
THE BEGINNING AND CONCLUSION OF HOME 

ECONOMICS EDUCATION 426 
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Var. 
No. Variables M SD M SD 

Level of 
Significance 

14 Factors In- 8,35 
fluencing 
Students 

15 Teaching 9,64 
Behavior 

*16 Self-Evalu- 6.23 
ation of 
Teaching 
Behavior 

**13 Grand Total 24.38 
Scores of 
Understand
ings of 
Specific 
Concepts 

1.88 10.04 1.43 1.69 n s 

1,55 10.80 

1.49 7.78 

1.36 

1.09 

0.17 

1,76 

3.55 28.64 2.56 2.61 

n s 

n s 

,02 

* Test of hypothesis three 
** Test of hypothesis four 

of specific concepts as measured by Part III of the questionnaire. Similar 

studies also have found this to be true (12, 15, 16, 17, 18, 19). 

Part IV: Doen End Questions 

The open end questions in Part IV of the questionnaire concerned 

the understandings by the respondents of the contributions of specific 

community agencies to education for family living. Since this part of 

the questionnaire requested subjective answers to the questions, the re

plies of the respondents were not treated statistically. 
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The questions sampled the recognition rather than the depth of 

understandings by the respondents of the functions and services performed 

by specific community agencies. The percentage of respondents that indi

cated some improvement on each item of Part IV was as follows: 

liSSl Percentage 

80. Educational opportunities for adults 74 

81. Preventive services and health education 76 

82. Opportunity to improve living conditions 60 

83, Disaster services, health, and welfare 
reports for servicemen or families, classes 
in Home Nursing, Mother and Baby Care 67 

84, Counseling services in relation to 
marriage problems, problems of children 
and youth, problems of aging, and indi
vidual adjustment problems 32 

85, Educational and recreational program 
based on the needs of girls 86 

86, Citizenship training, physical fitness, and 
recreational and educational programs for 
boys 76 

87, Emergency help to needy families and 
transients 69 

88, Protective casework services to children, 
supervises adoption of children 36 

89, Day care services for children of working 
or invalid mothers, or when circumstances 
make it necessary for the child to be 
cared for outside the home 57 

90, Active and cultural recreation for people 
of all ages 62 

9 1 , Programs of h e a l t h , wel fare , and r e c r e a t i o n 
planned t o meet the needs of the Lat in 
American s e c t i o n of the c i t y 67 

Seventy-four percent of the co l lege s tuden t s displayed improvement 

in r e c o g n i t i o n of the community agency(s) which provides educat ional 



51 

opportunities for adults (item 80), As a specific pre-student teaching 

experience, two groups of team teachers taught a series of lessons to two 

adult classes at Guadalupe Neighborhood Center, The experiences of the 

team teachers were shared with the other members of Home Economics Edu

cation 426 during regular class meetings. It may be assumed that as a 

result of being associated with a particular community agency during pre-

student teaching or through seminar discussions, college students were 

able to recognize the functions and services of that agency on the post-

test. 

On item 81, 76^ of the respondents showed improvement. The major 

contact that college students had in their pre-student teaching experi

ences with specific community agencies that provide preventive services 

and health education was through Guadalupe Neighborhood Center. The Well 

Baby Clinic is adjacent to the Center. Several of the team teachers had 

the opportunity to talk with the personnel of the clinic and to obtain 

their assistance in getting women to attend the adult classes. Inspection 

of the raw data revealed that the majority of the respondents recognized 

community centers as performing this service in addition to the Red Cross. 

It seems as though the respondents saw possibilities for health education 

classes being taught at community centers similar to the adult classes 

that were taught by the team teachers during pre-student teaching. 

Sixty percent of the respondents improved in their recognition of 

the agency(s) which provides the opportunity to improve living conditions 

(item 82). The replies of the respondents on the post-test indicated that 

they felt community centers in general and specifically, Guadalupe Neighbor-

hood Center, could perform this function. Again it seems apparent to the 

writer that the college students associated the function of the particular 
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agency stated in item 82 with the functions and services of ths agencies 

with which they were associated during pre-student teaching or seminar 

discussions. 

On item 83, 67^ of the respondents evidenced growth in their recog

nition of the agency(s) which provides disaster services, health and 

welfare reports for servicemen or families, and classes in Home Nursing 

and Mother and Baby Care, The majority of the answers as shown by exami

nation of raw data were United Fund and/or Well Baby Clinic, The United 

Fund is responsible for the financial support of two of the agencies—girl 

scouts and Guadalupe Neighborhood Center—which the students worked with 

during pre-student teaching. As a result, the college students probably 

attributed its support to this particular agency whose functions were 

stated in item 83, As previously discussed, the respondents came in con

tact with Well Baby Clinic through their experiences at Guadalupe Neighbor

hood Center, It may be assumed that the respondents recognized the Well 

Baby Clinic as performing these functions and services after having been 

associated with the agency during pre-student teaching. 

Thirty-two percent of the college students showed improvement on 

item 84 regarding the agency which provides counseling services in relation 

to marriage problems, problems of children and youth, problems of aging, 

and individual adjustment problems. Inspection of the raw data revealed 

that the majority of the college students did not respond to the question 

on the pre-test or post-test. To the writer, it is evident that the 

majority of the respondents were not able to recognize the specific agency 

which performed the services stated in item 84 as a result of having no 

contact with the agency during pre-student teaching experiences. 
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On item 85, 86?̂  of the respondents showed growth in their under

standings of agencies which provide educational and recreational programs 

based'on the needs of girls. During pre-student teaching, team teachers 

worked with 4-H groups, girls scout tropps, and girls scouts at Guadalupe 

Neighborhood Center. As a result of these experiences and seminar dis

cussions of these experiences, college students grew in their understandings 

of the functions and services of these agencies as indicated by the im

provement on the post-test. 

Item 86 concerned the agencies which provide citizenship training, 

physical fitness, and recreational and educational programs for boys. 

Seventy-six percent of the respondents exhibited improvement in the under

standings of these agencies after completing the course. Although the 

pre-student teachers worked only with girls in their experiences with the 

community agencies, they probably became aware of agencies of comparable 

organization for boys, such as 4-H and boy scouts, through their pre-student 

teaching experiences. 

Sixty-nine percent of the college students improved in their recog

nition of the agency(s) which provides emergency help to needy families 

and transients (item 87). Inspection of the raw data revealed that the 

majority of the students that improved on the post-test answered Red Cross, 

Salvation Army, and/or United Fund, The only contact that respondents had 

with any of these agencies during their pre-student teaching experiences 

was the United Fund, which gives financial support to the girl scouts and 

Guadalupe Neighborhood Center, As a result, it may be inferred that college 

students who recognized the United Fund as performing the services stated 

in item 87 on the post-test improved as a result of having pre-student 

teaching experiences. Respondents who answered Red Cross or Salvation 
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Army did not improve as a result of having pre-student teaching experi

ences. 

On item 88, only 36^ of the respondents improved in their recog

nition of the agency(s) which provides protective casework services to 

children and supervises adoption of children. Two groups of team teachers 

taught a series of lessons to two 4-H groups at Lubbock Children's Home, 

The pre-student teachers had limited opportunities to investigate the 

policies and procedures of the orphanage. As a result, it is apparent 

that a lack of exposure by the college students to the agency(s) that per

form this specific service during the pre-student teaching experiences 

resulted in a low percentage of improvement of recognition at the com

pletion of the course. 

Fifty-seven percent of the college students improved on item 89 

in their recognition of the agency(s) which provides day care services 

for children of working or invalid mothers, or when circumstances make 

it necessary for the child to be cared for outside of his home. Inspection 

of raw data revealed that respondents replied United Fund and/or community 

centers. Again, it appears to the writer that the respondents associated 

the function of this particular agency with the functions and services of 

the community agencies that they came in contact with during pre-student 

teaching experiences. 

The percentage of improvement on item 90 regarding the agency(s) 

which provides active and cultural recreation for people of all ages was 

62, Community centers and/or United Fund were the answers that the majority 

of the students gave on item 90. The assumption may be made that after 

having been associated with these agencies during pre-student teaching, 

pre-student teachers were more capable of recognizing the agency which 
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provides active and cultural recreation for people of all ages. 

On item 91, 675̂  of the respondents recognized the agency(s) which 

provides programs of health, welfare, and recreation planned to meet the 

needs of the Latin American section of the city. Inspection of the raw 

data revealed that the majority of the students recognized Guadalupe 

Neighborhood Center as performing this function. The respondents were 

associated with this agency through pre-student teaching experiences, 

seminar discussions, and the director of the center that spoke to the 

class, it may be assumed that the respondents grew in their understandings 

of the agency as a result of these experiences. Further inspection of the 

raw data showed that the majority of the college students who evidenced 

no improvement after completing the course were familiar with the functions 

of this agency at the beginning of the course. 

Analysis of Correlation Coefficients 

A correlation matrix of the post-tests was analyzed to determine 

the significance of the relationships between the following: 

age and self-rating scale scores 

age and multiple choice test scores 
planning to teach and self-rating scale scores 
over-all college grade point average and multiple 

choice test scores 
home economics grade point average and multiple choice 

test scores 
self-rating scale and multiple choice test scores 
concepts as measured by a self-rating scale 
self-rating scale scores and specified pre-student 

teaching experiences 
multiple choice test scores and specified pre-student 

teaching experiences. 

Analysis was divided into the following areas: (l) personal characteristics, 

(2) academic characteristics, (3) self-rating scale and multiple choice 

test scores, and (4) specified pre-student teaching experiences. 
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Personal Characteristics 

The correlation between age and sub-scores and grand total scores 

made on the self-rating scale of teacher competencies is presented in 

Table 12 below, 

TABLE 12 

CORRELATION BETWEEN AGE AND SELF-RATING SCALE SCORES 

Var, 
No, Var iab les 

Level of 
Signif icance 

19 
6 

19 
7 

19 
8 

19 
5 

Age 
Factors Influencing Students 

Age 
Teaching Behavior 

Age 
Self-Evaluation of Teaching 
Behavior 

Age 
Grand Total Scores of Feelings 
of Teacher Competencies 

-,089 

-,181 

-.343 

-.187 

n s 

n s 

-.05 

n s 

Inspection of Table 12 reveals that all of the correlations between 

age and the scores made on the self-rating scale were negative. Age had 

no affect on the way in which the students rated themselves on their feelings 

of teaching capabilities regarding their understandings of factors influ

encing students and teaching behavior and on grand total scores made on 

the self-rating scale. The relationship between age and self-evaluation 

of teaching behavior was found to be significant at the -.05 level. The 

majority of the college students who rated themselves low on the post-

test self-rating scale were 19 - 21 years old. Analysis of the data 

indicated that after having specified pre-student teaching experiences, 
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the 19 - 21 year old college students felt less capable of evaluating 

their own teaching behavior, ,>. 

• Table 13 reveals the correlation between age and the sub-scores 

and grand total scores made on the multiple choice test regarding under

standings of specific concepts. 

"•̂  TABLE 13 

CORRELATION BETWEEN AGE AND MULTIPLE CHOICE TEST SCORES 

Var. 
No, Variables 

Level of 
Significance 

19 
14 

19 
15 

19 
16 

19 
13 

Age 
Factors Influencing Students 

Age 
Teaching Behavior 

Age 
Self-Evaluat ion of Teaching 

Behavior 

Age 
Grand Total Scores of Under
standings of Specific 
Teaching Concepts 

.144 

-.009 

.342 

.221 

n s 

n s 

,05 

n s 

Age was significantly related at the ,05 level to the understandings 

by the respondents of self-evaluation of teaching behavior as shown in 

Table 13, page 57. The correlation seems to indicate that the majority 

of college students who were 19 - 21 years old made higher scores on their 

understandings of self-evaluation of teaching behavior on ths multiple 

choice test as a result of having participated in specified pre-student 

teaching experiences. Further inspection of the table reveals that age 

was not significantly related to the scores that college students made 

on understandings of factors influencing students and teaching behavior. 
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Although the correlation between age and grand total scores made on the 

multiple choice test was not found to be significant at the .05 level, 

the correlation was relatively high. Analysis of the data indicates that 

the respondents 19 - 21 years of age increased their over-all understandings 

of the specific concepts as measured by the multiple choice test to some 

degree as a result of participating in specified pre-student teaching 

experiences included in the course. 

In Table 14, the correlation between planning to teach and the sub-

scores and grand total scores made on the self-rating scale is presented. 

TABLE 14 

CORRELATION BETWEEN PLANNING TO TEACH AND 
SELF-RATING SCALE SCORES 

Var. Level of 
No, Variables r Significance 

28 Planning to Teach 
6 Factors Influencing Students ,140 n s 

28 Planning to Teach 
7 Teaching Behavior ,370 ,05 

28 Planning to Teach 
8 Self-Evaluation of Teaching 

Behavior -,068 n s 

28 Planning to Teach 
5 Grand Total Scores of Feelings 

of Teacher Competencies ,327 .05 

As shown in Table 14, the correlation between planning to teach 

and grand total scores made on the self-rating scale regarding teacher 

competencies was found to be significant at the .05 level. Another signi

ficant relationship was found to exist between planning to teach and the 

feelings by the college students of their teaching capabilities regarding 
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teaching behavior. Analysis of the data seems to indicate that the re

spondents were highly motivated and confident of their over-all capabilities 

to teach after having had pre-student teaching experiences. The college 

students were not confident to a high degree in their feelings of teaching 

capabilities regarding their understandings of factors influencing students 

and were doubtful of their ability to evaluate their own teaching. 

Academic Characteristics 

Table 15 shows the c o r r e l a t i o n between o v e r - a l l co l lege grade point 

average and sub-scores and grand t o t a l scores made on the mul t ip le choice 

t e s t r ega rd ing unders tandings of s p e c i f i c concepts . 

TABLE 15 

CORRELATION BETWEEN OVER-ALL COLLEGE GRADE POINT 
AVERAGE AND MULTIPLE CHOICE TEST SCORES 

Var. Level of 
No. Var iables r Signif icance 

17 Over-All College Grade Point 
Average 

14 Fac to r s Inf luencing Students .346 .05 

17 Over-All College Grade Point 
Average 

15 Teaching Behavior .100 n s 

17 Over-All College Grade Point 
Average 

16 Se l f -Eva lua t ion of Teaching 
Behavior .227 n s 

17 Over-All College Grade Point 
Average 

13 Grand Total Scores of Under
standings of Specific 
Concepts .326 .05 
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Analysis of Table 15 reveals the corre la t ion between over-a l l college 

grade point average and understandings of factors influencing students as 

measured by the multiple choice test-was found to be s ignif icant at the 

,05 l e v e l . Another s ign i f ican t re la t ionship at the ,05 level existed be

tween over -a l l college grade point average and grand t o t a l scores made on 

the multiple choice t e s t . I t i s apparent that the respondents having the 

higher over -a l l college grade point averages made higher scores on under-
* 

standings of factors influencing studertts and higher grand t o t a l scores 

on the pen and paper t e s t than respondents having lower grade point aver

ages. Further analysis of the data indicates that over-al l college grade 

point average was not s ign i f icant ly re la ted to the scores that students 

made on the multiple choice t e s t concerning understandings of teaching 

behavior and se l f -evaluat ion of teaching behavior. 

The corre la t ion between home economics grade point average and 

scores made on the multiple choice t e s t i s presented in Table 16. 

TABLE 16 

CORRELATION BETWEEN HOME ECONOMICS GRADE POINT 
AVERAGE AND MULTIPLE CHOICE TEST SCORES 

Var. Level of 
No. Variables r Significance 

18 Home Economics Grade Point 
Average 

14 Factors Influencing Students .346 .05 

18 Home Economics Grade Point 
Average 

15 Teaching Behavior -.074 n s 

18 Home Economics Grade Point 
Average 

16 Self-Evaluation of Teaching 
Behavior .178 n s 
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Var. 
No. 

18 

13 

TABLE 16—Continued 

Variables 

Home Economics Grade Point 
Average 

Grand Total Scores of Under
standings of Specific 
Concepts .229 
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Level of 
Significance 

n s 

A significant relationship at the ,05 level was found to exist be

tween home economics grade point average and understandings of factors 

influencing students as measured by the multiple choice test (Table 16, 

pages60, 6l)» The correlation seems to indicate that the college students 

having higher home economics grade point averages made better scores on 

the pen and paper test regarding understandings of factors influencing 

students than respondents having lower home economics grade point averages. 

This same relationship existed between over-all college grade point aver

age and the feelings by respondents of their teaching capabilities re

garding their understandings of factors influencing students, (See Table 

15, page 59) Table 16 indicated that the majority of the college students 

having a high home economics grade point average made poor scores on under

standings of teaching behavior. The correlation between home economics 

grade point average and grand total scores made on the multiple choice 

test was not found to be significant at the .05 level. Analysis of the 

correlations indicated that home economics grade point average was no 

indicator of scores made on ths multiple choice test. It seems to the 

investigator that the multiple choice test was not reliable in measuring 

understandings of the specific concepts. 
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Part III Self-Ratino Scale and 
Part III: Multiple Choice Test 

\ Table 17 presents the correlation between the sub-scores and grand 

total scores made on the self-rating scale and the sub-scores and grand 

total scores made on the multiple choice test. A test of hypothesis five 

is shown, 

• TABLE 17 

CORRELATION BETWEEN SELF-RATING SCALE 
SCOARE AND MULTIPLE CHOICE 

TEST SCORES 

Var, 
No, Variables 

Level of 
r Significance 

* 6 

14 

7 

15 

8 

16 

5 

13 

Self-Rating Scale: Factors 
Influencing Students 

Multiple Choice Test: Factors 
Influencing Students 

Self-Rating Scale: Teaching 
Behavior 

Multiple Choice Test: Teach
ing Behavior 

Self-Rating Scale: Self-
Evaluation of Teaching 
Behavior 

Multiple Choice Test: Self-
Evaluation of Teaching 
Behavior 

Self-Rating Scale: Grand 
Total Scores 

Multiple Choice Test: Grand 
Total Scores 

-,064 

-,110 

-.346 

-.215 

n s 

n s 

-.05 

n s 

* Test of hypothesis five 

Hypothesis five, which stated that there was no significant re

lationship between sub-scores of feelings of teaching capabilities regarding 

understandings of factors influencing students on the self-rating scale 
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and sub-scores of understandings of factors influencing students made on 

the multiple choice test, was retained. The correlation between sub-scores 

of teaching competencies concerning self-evaluation of teaching behavior 

made on the self-rating scale and the multiple choice test was found to 

be significant at the -.05 level. Although the self-rating scale and 

multiple choice test were designed using the same specific concepts, no 

positive, significant relationships were found between the two parts of 

the questionnaire. Inspection of the raw data revealed that on the post-

tests, students that scored high on the multiple choice test rated them-

selves low on the self-rating scale. This finding may be a variable which 

contributed to the negative correlations. Due to a lack of information 

concerning these correlations, the writer does not feel warranted in 

attempting to make a meaningful interpretation of the data. 

Correlation between the sub-scores of the three specific concepts 

made on the self-rating scale is presented in Table 18. A test of hypo

thesis six is given. 

TABLE 18 

CORRELATION BETWEEN SELF-RATING SCALE SUB-SCORES 

Var. 
No. Variables 

Level of 
Significance 

* 6 
7 

6 
8 

7 
8 

Factors Influencing Students 
Teaching Behavior 

Factors Influencing Students 
Self-Evaluation of Teaching 
Behavior 

Teaching Behavior 
Self-Evaluation of Teaching 
Behavior 

.724 

.337 

.341 

.001 

.05 

.05 

* Test of hypothesis six 
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As shown in Table 18, page 63, a highly significant relationship 

was found at the ,001 level between feelings of teaching competence re

garding understandings of factors influencing students and teaching be

havior. Hypothesis six stated there was no significant relationship 

between feelings of teaching capabilities concerning understandings of 

factors influencing students and teaching behavior. As a result, hypo

thesis six was rejected. Another significant relationship was found at 

the ,05 level between feelings of teaching competence regarding under

standings of factors influencing students and self-evaluation of teaching 

behavior. The correlation between teaching behavior and self-evaluation 

of teaching behavior also was found to be significant at the .05 level. 

Analysis of the data shows that the feelings of confidence of the respond

ents in their teaching capabilities in one area affected their feelings 

of confidence in their teaching capabilities in other areas. Respondents 

who rated themselves high on one concept of the self-rating scale also 

rated themselves high on the other two concepts. 

Specified Pre-Student 
TeachinQ Experiences 

Table 19 on the following page shows the correlation between grand 

total scores made on a self-rating scale and specified pre-student teaching 

experiences. 

Zero correlation was found between self-rating scale grand total 

scores and the variables 31, 32, 33, and 34, Low correlations, three 

being negative, wore found between self-rating scale grand total scores 

and teaching two self-prepared lessons to either 4-H, girl scouts, adults 

at Guadalupe Neighborhood Center, or girl scouts at Guadalupe Neighborhood 

Center. The correlations indicated that any one pro-studont teaching 
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TABLE 19 

CORRELATION BETWEEN SELF-RATING SCALE GRAND 
TOTAL SCORES AND SPECIFIED PRE-STUDENT 

TEACHING EXPERIENCES 

Var. 
No. Variables 

Level of 
r Significance 

8 

31 

8 

32 

Self-Rating Scale: Grand 
Total Scores 

Observed a student in a junior 
or senior high school home-
making class 

Self-Rating Scale: Grand 
Total Scores 

Accompanied a junior or senior 
high school homemaking 
teacher on a home visit 

.000 

.000 

n s 

n s 

8 

33 

8 

34 

8 

35 

8 

36 

8 

37 

8 

38 

Sel f -Ra t ing Sca le : Grand 
Tota l Scores 

Had a FHA experience 

Se l f -Ra t ing Sca le : Grand 
Tota l Scores 

Observed and eva lua ted the 
t each ing of a team teacher 

Taught two s e l f - p r e p a r e d 
l e s sons to one of the follow
ing groups: 

Se l f -Ra t ing Sca le : Grand 
Tota l Scores 

4-H 

Se l f -Rat ing Sca le : Grand 
Total Scores 

Gi r l Scouts 

Se l f -Ra t ing Sca le : Grand 
Total Scores 

Adults a t Guadalupe Neigh
borhood Center 

Se l f -Ra t ing Sca le : Grand 
Total Scores 

G i r l Scouts a t Guadalupe 
Neighborhood Center 

.000 

.000 

.135 

- .103 

- .007 

- .023 

n s 

n s 

n s 

n s 

n s 

n s 
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experience had no affect on the grand total scores made by the respondents 

on the self-rating scale. An individual experience did not contribute 

to an increase in the over-all feelings by the respondents of their 

teaching capabilities as measured by a self-rating scale. 

The correlation between grand total scores made on a multiple 

choice test regarding understandings of specific concepts and specified 

pre-student teaching experiences is presented in Table 20, page 67. 

Zero correlation was found between grand total scores made on the 

multiple choice test and the variables 31, 32, 33, and 34 as shown in 

Table 20, page 67. Correlations between the grand total scores and the 

experience of teaching two self-prepared lessons to either 4-H, girl 

scouts, adults at Guadalupe Neighborhood Center, or girl scouts at Guada-

lupe Neighborhood Center were low. It may be inferred that an individual 

pre-student teaching experience had no affect on the over-all understandings 

by the respondents of specific concepts as measured by a multiple choice 

test. 

A summary of the study, conclusions, and recommendations for fur

ther study follow in Chapter V. 
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Var. 
No. 

CORRELATION BETWEEN MULTIPLE CHOICE TEST 
GRAND TOTAL SCORES AND SPECIFIED PRE-

STUDENT TEACHING EXPERIENCES 

Variables 
Level of 

Significance 

16 

31 

16 

32 

Multiple Choice Test: Grand 
Total Scores 

Observed a student in a junior 
or senior high school home-
making class 

Multiple Choice Test: Grand 
Total Scores 

Accompanied a junior or senior 
high school homemaking 
teacher on a home visit 

.000 

.000 

n s 

n s 

16 

33 

16 

34 

Multiple Choice Test: Grand 
Total Scores 

Had a FHA experience 

Multiple Choice Test: Grand 
Total Scores 

Observed and evaluated the 
teaching of a team teacher 

Taught two self-prepared 
lessons to one of the follow
ing groups: 

.000 

.000 

n s 

n s 

16 

35 

16 

36 

16 

37 

16 

38 

Multiple Choice Test: Grand 
Total Scores 

4-H 

Multiple Choice Test: Grand 
Total Scores 

Girl Scouts 

Multiple Choice Test: Grand 
Total Scores 

Adults at Guadalupe Neighbor
hood Center 

Multiple Choice Test: Grand 
Total Scores 

Girl Scouts at Guadalupe 
Neighborhood Center 

'--' ' 

.046 

.103 

-.022 

-.152 

n s 

n s 

n s 

n s 
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CHAPTER V 

SUMMARY, CONCLUSIONS, IMPLICATIONS AND 
RECOMMENDATIONS FDR FURTHER STUDY 

The purposes of this chapter were to summarize the study, to 

identify the findings and conclusions which seemed warranted from analy

sis of the data, to show implications from the findings of the study for 

improving teacher education programs, and to present recommendations for 

further research as a result of the study. 

Summary of the Study 

The purposes of the study were twofold. One purpose was concerned 

with determining the differences that specified pre-student teaching 

experiences in Home Economics Education 426 made in the growth of pre-

student teachers in the following: 

increasing feelings of self-confidence regarding 
teaching capabilities; 

increasing understandings of specific concepts-
factors influencing students, teaching behavior, 
self-evaluation of teaching behavior; 

increasing understandings of the contributions of 
specific community agencies to education for 
family living. 

Secondly, the study attempted to establish information of the relation

ships between the following: 

specific concepts of the self-rating scale and multiple 
choice test; 

specific concepts of the self-rating scale. 

Data were secured through a pre-student teaching questionnaire 

designed by the writer to secure information about personal background, 

feelings of teaching capabilities, and understandings of specific concepts 

68 
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and of the contr ibut ions of spec i f i c community agencies to education for 

fami ly l i v i n g . The.questionnaire was administered as a pre- and post-

test to the sample which was composed of a l l of the for ty- two students 

enro l led i n two sections of Home Economics Education 426 at Texas Techno

l og i ca l College i n the f a l l semester, 1966. 

A t o t a l of t h i r t y - e i g h t variables (Appendix B ) was coded, t rans

fer red to IBM cards, and processed at the Computer Center at Texas Techno

log ica l College. Means, standard deviat ions, corre la t ions, and percentages 

were the tools of analysis employed i n the study. 

The nu l l hypothesis was rejected at the .05 leve l of confidence or 

less , T - c r i t i c a l ra t ios were computed to determine the signif icance of 

the d i f ferences. A table of C r i t i c a l Values of t for a two-ta i led test 

was entered at 40 degrees of freedom to determine the levels of signif icance 

of the t - c r i t i c a l r a t i o s . The post- test corre lat ion matrix was inspected 

for both posi t ive and negative coef f ic ients of high values. The s i g n i 

ficance of the cor re la t ion coef f ic ients was determined by a table of 

C r i t i c a l Values of the Correlat ion Coeff ic ient for a two-ta i led tes t , 

Findinos of the Study 

Findings from analysis of the data which were found to be s i g n i -

f leant were as fo l lows: 

1 . After having par t ic ipated i n speci f ied pre-student teaching 

experiences i n Home Economics Education 426, there were s i g n i 

f i can t differences i n over -a l l feel ings by college students 

of teaching capab i l i t ies (SL = .001), pa r t i cu la r l y regarding 

teaching behavior (SL = .01) , as measured by a se l f - r a t i ng 

scale. 



5* ' 

70 

2. There was a significant difference in over-all understandings 

by home economics education students of specific concepts 

(SL = ,02) after participation in Home Economics Education 

426 as measured by a multiple choice test, 

3. Understandings by home economics education students of the 

contributions of specific community agencies to education for 

family living increased as a result of being associated with 

particular community agencies during pre-student teaching 

experiences. 

4. The relationship between age and feelings of teaching compe

tencies regarding self-evaluation of teaching behavior as meas

ured by a self-rating scale was significant at the -,05 level, 

5. The relationship between age and understandings of self-evalu

ation of teaching behavior as measured by a multiple choice 

test was significant at the ,05 level, 

6. There was a significant relationship between planning to teach 

after graduation and over-all feelings of teaching capabilities 

(SL = .05), particularly regarding teaching behavior (SL = .05), 

as measured by a self-rating scale, 

7. There was a significant relationship between over-all college 

grade point average and over-all understandings of specific 

concepts (SL = .05), especially concerning factors influencing 

students (SL = .OS), as measured by a multiple choice test. 

8. The relationship between home economics grade point average and 

understandings of factors influencing students an rr.sasured by 

a multiple choice test was significant at tho .05 level. 
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9, There was a negative significant relationship between feelings 

of teaching capabilities regarding understandings of self-

evaluation of teaching behavior as measured by a self-rating 

scale and understandings of self-evaluation of teaching be

havior as measured by a multiple choice test (SL = -.05). 

10. There were significant relationships on the self-rating scale 

between feelings of teaching capabilities regarding under

standings of factors influencing students and teaching be

havior (SL = .001), factors influencing students and self-evalu

ation of teaching behavior (SL = .05), and teaching behavior 

and self-evaluation of teaching behavior (SL = .05). 

Findings from analysis of the data which were not found to be signi

ficant were as follows: 

11. Differences in feelings of teaching capabilities regarding 

understandings of factors influencing students and self-evalu

ation of teaching behavior were not found to be significant 

at the .05 level or less as measured by a self-rating scale. 

12. Differences in understandings of the specific concepts—factors 

influencing students, teaching behavior, and self-evaluation 

of teaching behavior—were not found to be significant at the 

,05 level or less as measured by a multiple choice test, 

13. There was not a significant relationship at the ,05 level or 

less between feelings of teaching capabilities concerning under

standings of factors influencing students and teaching behavior 

and over-all feelings of teaching capabilities as rreasured by 

a self-rating scale. 
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14. There was no significant relationship at the .05 level or less 

between age and understandings of factors influencing students 

and teaching behavior and over-all understandings of specific 

concepts as measured by a multiple choice test. 

15. There was no significant relationship at the .05 level or less 

between planning to teach after graduation and feelings of 

teaching competencies regarding understandings of factors in

fluencing students and self-evaluation of teaching behavior 

as measured by a self-rating scale. 

16. There was no significant relationship at the .05 level or less 

between over-all college grade point average and understandings 

of teaching behavior and self-evaluation of teaching behavior 

as measured by a multiple choice test. 

17, There was no significant relationship at the .05 level or less 

between home economics grade point average and understandings 

of teaching behavior and over-all understandings of specific 

concepts as measured by a multiple choice test. 

18, There were no significant relationships at the .05 level or 

less between feelings of teaching capabilities regarding under

standings of factors influencing students and teaching behavior 

and over-all feelings of teaching capabilities as measured by 

a self-rating scale and understandings of factors influencing 

students and teaching behavior and over-all understandings of 

specific concepts as measured by a multiple choice test, 

19, There were no significant relationships at the ,05 level or 

less between over-all feelings of teaching capabilities as 

measured by a self-rating scale and any one specified pro-r.tudent 
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teaching experience, 

20. There were no significant relationships at the .05 level or 

less between over-all understandings of specific concepts as 

measured by a multiple choice test and any one specified pre-

student teaching experience. 

Conclusions 

The conclusions from the study which appeared to be warranted from 

analysis of the data were as follows: 

1. All, not just one, of the specified pre-student teaching experi

ences which included a combination of actual teaching; obser

vations of junior or senior high school homemaking classes, 

FHA meetings, and adult classes; and making a home visit contri

buted to increased feelings of teaching capabilities and to the 

expansion and clarification of specific concepts, 

2. The understandings of contributions of specific community 

agencies to education for family living increased as a result 

of having associations with the specific agencies while parti

cipating in specified pre-student teaching experiences. 

3. Over-all college grade point average serves as an indicator 

of over-all concept attainment as measured by a multiple choice 

test. Over-all college and home economics grade point averages 

are both indicators of understanding the concept, factors in

fluencing students, as measured by a multiple choice test. 

Home economics grade point average was not an indicator of 

over-all concept attainment as measured by a multiple choice 

test. It seems that the multiple choice test uas not valid 
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and reliable in measuring all aspects of the understandings 

of the specific concepts. There is a need to test the question

naire in various situations and to make improvements as indi

cated. 

4. Feelings of teaching capabilities in one area are significantly 

related to feelings of teaching capabilities in other areas. 

5. Planning to teach after graduation increases over-all feelings 

of teaching competencies, particularly regarding teaching be

havior. 

Implications 

It is believed that the ideas and techniques used or developed in 

this study as well as those reviewed in the literature have the following 

implications for improving teacher education programs at Texas Tech as 

well as in other colleges and universities: 

1. Actual teaching experiences—such as teaching 4-H groups, girl 

scouts, or adults—enable teacher education students to uti

lize, test, and understand the theories, principles, and methods 

of teaching which they study in professional education courses, 

2. Through a variety of pre-student teaching experiences—obser

vations, home visits, actual teaching, resource persons, and 

seminar sessions—teacher education students gain insight re

garding factors influencing students, roles of a teacher, and 

facets of teaching, 

3. Pre-studsnt teaching experiences can be plannsd which enable 

teacher education students to become acquainted with the 

cultures of various socio-GConomic classes and races, Exa-plec 
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of possible experiences are: 

a. Team teaching in organizations such as 4-H, girl scouts, 

and teenagers and adults in community centers or churches; 

b. Tutorial sessions with students through the public schools 

and community agencies; 

c. Observation and participation in public schools where pro

grams for disadvantaged youth are conducted; 

d. Home visits made with school nurses, teachers, or social 

workers, 

4. Pre-student teaching experiences can acquaint teacher education 

students with resources of the community, namely community 

agencies, 

5. Innovations resulting from the creative use of equipment such 

as tape recorders, television, films, and slides can enrich 

pre-student teaching experiences as well as alleviate many 

problems as numbers of teacher education students increase. 

6. Participation in pre-student teaching experiences enable teacher 

education students to develop a realistic afDproach to teaching. 

Recommendations for Further Study 

The need for extended research revealed in the study was as follows: 

1. a study of the feelings of teaching capabilities and under

standings of specific concepts and community agencies after 

having participated in student teaching; 

2. a longitudinal study which measures feelings of teaching capa

bilities and understandings of specific concopts from the 

freshman through the senior year; 
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3. a longitudinal study which includes pre-student teaching 

experiences from the freshman through the senior year; 

4. a similar study performed in other colleges and universities; 

5. the development of an objective instrument which measures the 

depth and breadth of the understandings by college students 

of the functions and services of specific community agencies; 

6. a continuation of the present study with the objective of 

improving the validity and reliability of the self-rating 

scale and multiple choice test; 

7. an experimsntal study conducted in a secondary school in which 

teachers utilize various teaching innovations. 
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Appendix A: PRE-STUDENT TEACHING QUESTIONNAIRE 

This questionnaire is part of a research study that is being con
ducted in cooperation with the Home Economics Education Department at 
Texas Technological College. The study is concerned specifically with 
determining the effects of pre-student teaching experiences on the 
preparation of prospective home economics student teachers. The question
naire consists of four parts. 

Please ansvjer the following questions and statements to the best 
of your ability. Your answers will be kept in strict confidence and will 
have no affect on your grade in Home Economics Education 426. Your assis
tance and cooperation are sincerely appreciated. 

PART I. BIOGRAPHICAL INFORMATION 

1. Name Age 
Last First Middle 

2. Check (i^) your marital status: 
a. Single ĉ. Divorced ê. Widowed 
b̂. Married d. Separated 

3. Number of children 

4. Number of younger brothers Number of younger sisters 

5. Are you employed part-time? Yes No 

6. If yes in No. 5, type of employment 

7. How many hours do you work each week? 

8. Did you take homemaking in high school? Yes_ 

9. If yes in No. 8, number of semesters 

10. Do you plan to teach after graduation? Yes_ 

No 

No 

11. List activities in which you actively participated in high school. 

12, List activities in which you actively participated in college. 
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PART II. RATING SCALE OF TEACHER COMPETENCIES 

PURPOSE: To evaluate your understanding of your capabilities as a teacher 
at the present time 

DIRECTIONS: Place a X, in the column which best describes your under
standing of your capabilities in each of the following areas of teaching. 

0 — 

0 

Unsatisfactory 

1— 

1 

- ... >•..-»• 

•Satisfactory 

2 — 

2 

Good 

3 — 

3 

•Very Good 

4—Superior or Excellent 

4 AREAS OF TEACHING 

13. Motivating students 

14. Stimulating students' interests 

15. Recognizing students' potentials 

16. Developing students' potentials 

17. Becoming acquainted with the culture of 
students 

18. Recognizing individual needs of students 

19. Planning learning experiences to meet 
individual physical needs of students 

20. Planning learning experiences to meet 
individual mental needs of students 

21, Planning learning experiences to meet 
individual emotional needs of students 

22. Organizing a lesson plan 

23. Presenting a lesson plan 

24, Planning for different types of learning— 
cognitive, affective, psychomotor 

25. Planning for different levels of learning— 
knowledge, comprehension, application, 
analysis, synthases, evaluation 
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0— 

0 

Unsatisfactory 

1— 

1 

'Satisfactory 

2 — 

2 

Good 

3— 

3 

•Very 

4 — 

4 

Good 

' 

• 

Superior or Excellent 

AREAS OF TEACHING 

26. 

27. 

28. 

29. 

30. 

31. 

32. 

33. 

34. 

35. 

36. 

37. 

38. 

39. 

40. 

41, 

Communicating with students on their level 
of understanding 

Establishing a good rapport with studerfts 

Creating an atmosphere for learning 

Maintaining acceptable classroom behavior 

Handling behavior problems tactfully and 
effectively 

Creating interaction among students 

Selecting appropriate illustrative 
materials to use in a lesson 

Using illustrative materials effectively 

Presenting a demonstration 

Supervising a laboratory experience 

Planning and executing a field trip with 
students 

Using films or filmstrips 

Guiding students in group work (buzz 
groups, panel discussions, etc) 

Using role-playing 

Selecting appropriate evaluation techniques 

Recognizing strengths and weaknesses in 
teaching 



PART III. TEACHING CONCEPTS 

PURPOSE: To determine your understanding of the following teaching con
cepts: 

a. Factors influencing students 
b. Teaching behavior 
c. Self-evaluation of teaching behavior 

DIRECTIONS: In the blank to the left, place the letter which indicates 
the best answer to the following questions, 

42. Whenever ths teacher asks a question. Donna always raises her 
hand to answer eventhough she may not know the answer. What 
is the reason for her action? 
A. Lacks self-confidence and security 
B. Needs to have a feeling of accomplishment 
C. Feels she will get a better grade 
D. Needs the attention gained from her behavior 

4̂3. If you had a student in class who appeared to be a leader, which 
of the following methods would be best to try to develop this 
potential? 
A. Appoint the student to be chairman of a group demonstration 
B. Give her a book.to road on developing leadership ability 
C. Assign the student the duty of passing out papers and 

checking role 
D. Assign the student a special report to present to the 

class 

^ 44. Which of the following has the greatest affect on an adolescent's 
long-term goals? 
A. S t u d e n t ' s resources 
B. Family l i f e 
C. Previous teachers 
D. Peer group 

4̂5, A new fad is invading a local high school. Which of the follovj-
* ing would have the greatest affect on an adolescent's partici

pation in the fad? 
A. Parents 
B. Peers 
C. Teachers 
D. Siblings 

46, Why is it the responsibility of the teacher to recognize the 
potentials of students? 
A. The teacher can give students individual help, 
B ! The teacher will be able to instruct the studunt on his 

own level. 
C. The teacher can challenge students to fulfill their 

potential capabilities, 
D, The teacher is in a position to recognize, encourage, and 

guide davelopm^nt of potentials, 
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_47. Miss Clark is a beginning teacher. It is essential that she 
know and understand the developmental tasks of the students 
she will be teaching. Why? 
A. So the teacher won't advance beyond the level of students 
B. SO that student interests can be the focal point of 

teaching 
C. So the teacher can plan appropriate learning experiences 
D. So the teacher can help students progress to ths next level 

of tasks 

_4B. Which of the following would be a developmental task of later 
adolescence? 
A. The gang interest is changing to that of one or two best 

friends. 
B. They resent parental control at times and assert soma 

independence. 
C. Thsy desire status outside the family group in the adult 

world. 
D. Doing things with the hands is most important. 

_49. Which of the following has ths greatest affect on adolescent 
behavior? 
A. Environment 
B. Peer group . 
C. Values and goals 
D. Total experiences 

_50. On a home visit, you learn that Jane enjoys arranging flowers 
and has dons several arrangements for her home. Which of the 
following procedures vjould be best for you to do to help Jane 
develop her potential? 
A. Urge Jane to assist you in teaching a unit on flower 

arranging by giving several demonstrations. 
B. Give Jane a book to study on tips and techniques of 

arranging flowers. 
C. Suggest that she work on the decorations committee for 

the FHA banquet, 
D. Urge Jane to do soma arrangements to beautify the home-

making department. 

51, It is the responsibility of the teacher to guide the development 
of her students. In order to do this, which of the following 
would be most important for the teacher to know about her stu
dents? 
A. Their goals and expectations of life 
B. Their levels of achievement in past homemaking experiences 
C. Their experiences in the home, school, and community 
D. Their level of maturity, potentials, and values 
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_ 5 2 . Why is it particularly important to use a variety of teaching 
experiences for Homemaking I? 
A. To maintain interest so students will take advanced home-

making courses 
B. To maintain interest because their attention span is short 
C. To provide a variety of learning experiences 
D. To discover the developmental level of each student 

53. You are teaching the first of a series of lessons in good 
grooming to a group of teenagers. The girls are all very quiet 
and have little to add to the discussion. Which of the follow
ing teaching personalities should you try to maintain? 
A. Be very friendly, enthusiastic, show an interest in each 

girl, but remain aloof. 
B. Be very authoritative and stern but warm to the girls, 
C, Be a friend and pal to the girls, and show your humorous 

side, 
D, Be friendly but firm, enthusiastic, and show an interest 

in each girl, 

54, A class is composed of students from different socio-economic 
backgrounds. Since most of the girls are from a middle class 
background, the teacher decides to teach the class on their 
level. What is wrong with this approach? 
A. The students of low socio-economic backgrounds will not 

use the things taught in their homes, 
B. The students of low socio-economic backgrounds may be 

embarrassed and become dissatisfied with what they have, 
C. The needs of the students in low and high socio-economic 

backgrounds will not be met, 
D. The students of high socio-economic backgrounds would not 

be interested in the course, 

5̂5. What is the main purpose of promoting interaction among students? 
A. So the interest and enthusiasm of students can be re

vitalized 
B. So the classroom will be more at ease 
C. So the teacher can recognize leadership potentials in 

students 
D. So students can learn from each other 

56, Why is it important to use a variety of evaluation techniques 
with students? 
A. To evaluate and test knowledge fairly 
B. To get a better picture of learning 
C. To stimulate interest in evaluation 
D. To measure all aspects of student growth 
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_57, What is the purpose of student evaluation? 
A. To measure student growth toward goals 
B. To help students recognize their goals and values 
C. To determine the developmental tasks to which the students 

have advanced 
D. To determine if students realize the importance of the 

subject matter 

,58. In your observation of a homemaking class, you found that the 
students leisurely came into class, began talking to each other, 
the roll was checked, and half of the period was over before 
actual teaching began. What was the reason for their action? 
A. The teacher was not organized for class, 
B. The teacher did not create an atmosphere for learning. 
C. The teacher was indifferent toward the students, 
D. The students did not like and respect the teacher. 

.59. If you were observing a homemaking class, what would be the 
best indication of the effects of the attitudes of a teacher 
toward her students? 
A. Interest shovjn toward students 
B. Quality of student learning 
C. Class response of students 
D. Goals of students 

.60. Why is it important to plan learning experiences to meet indi
vidual needs? 
A. So the learning experiences can be beneficial to each 

student 
B. So the interests of the students can be maintained 
C. So the goals of students can be achieved 
D. So the potentials of each student can be developed 

.61. What is the most difficult problem associated with group 
interaction? 
A. fi'aintenEince of a permissive atmosphere 
B. Insecurity of teacher and student 
C. Mediation of arguments 
D. Keeping the discussion on the topic 

62. If you were given the assignment to teach a series of sewing 
lessons to a Girl Scout troop, which of the following things 
would you do first? 
A. Become familiar with the Girls Scouts and their functions, 

B. Decide what items the girls should construct first and plan 
accordingly. 

C. Become familiar with the culture of the girls, 
D. Find out how much sewing experience the girls have had. 
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.63. What can education mean to one of a low socio-economic level? 
A. Education is a means of obtaining knowledge and developing 

the mind. 
B. Education helps one to deal with the environment in which 

he lives, 
C. Education is a compulsory thing that has to be done until 

one is 16 years old, 
D. Education provides the opportunity to rise to another level 

and achieve goals. 

_64. Although a teacher feels she has planned appropriate learning 
experiences for her students, there is a loss of student 
interest. What should the teacher do first to stimulate 
interest? 
A, Try some different techniques of teaching 
B, Evaluate the subject matter in relation to students* needs 
C, Have students participate more in class 
D, Show more interest and enthusiasm toward students 

_65, Which of the following would be the best classroom experience 
for a student to develop a motor skill? 
A. Role p lay ing 
B. Panel d iscussion 
C. Demonstration 
D. Laboratory 

_66. Which of the follouang would be the best teaching technique for 
"" motivating advanced homemaking students at the beginning of a 

semester? 
A. Presenting book oriented lessons 
B. Teacher-student planning of lessons 
C. Providing a variety of learning experiences 
D. Using external rewards 

67. Why is it important to use a variety of self-evaluation tech

niques? 
A. To evaluate the lesson accurately 
B. To evaluate all of the teaching techniques 
C. To evaluate all aspects of teaching behavior 
D. To make self-evaluation interesting 

_68. For most teachers, the most difficult problem in self-evaluation 

of teaching is 
A. F ind ing the time 
B. Se lec t ion of methods 
C. Evaluat ing a t t i t u d e s 
D. Being ob jec t i ve 
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69. What would be the best indication of one's teaching effectiveness? 
A. Changes of student behavior 
B. Good grades on tests 
C, Interest shown by students 
D, Student participation in class 

"70. What is the result of self-evaluation in teaching? 
A. Contented students 
B. Interesting teaching techniques 
C. Constructive teaching 
D. A good philosophy of education 

71. What is the most important purpose of self-evaluation of 
teaching? 
A. To see if a teacher conducts her class democratically 
B. To serve as a guidslins for improvement 
C. To see if a teacher is achieving her objectives 
D. To see if teacher attitudes and behavior are affecting 

interest and success of the class 

7̂2. When should one analytically evaluate her teaching behavior? 
A. Day by day 
B. At the end of the week 
C. At the end of a unit 
D. During the lesson 

73. Why should self-evaluation be a continuous process? 
A. To determine one's philosophy of education 
B. To evaluate the continuous process of teaching 
C. To prevent ths teacher from becoming stagnant 
D. To measure one's development 

74, Which of the following would be most helpful to consider in 
self-evaluation of teaching? 
A. Content o f lessons 
B. Personal qua l i t i e s 
C. Unders tand ing o f the l e a r n i n g process 
D. S t r e n g t h s and weaknesses 

DIRECTIONS: In the blank to the left, place the letter of the statement 
which is not ths correct answer to the following questions, 

75, Which of the following is NOT an example of creating interaction 
among students? 
A. Special report by a student 
B. Lecture by the teacher 
C. Foods laboratory 
D. Discussion lead by the teacher 
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.76, Which of the following statements is NOT true about potentials 
of students? 
A. Each student is aware of his potentials. 
B. Each student has a basic urge to grow toward his fullest 

potential. 
C. Each student is unique in his potentials, 
D. Each student has inherent potentials. 

.77, Which of the following is NOT true about motivation? 
A. Motivation which originates with the individual is more 

effective than that which is imposed from without. 
B. Adult-imposed pressure is much more effective in motivation 

than peer-group pressure, 
C. External ren/ards sometimes are necessary and effective in 

stimulating initial interest. 
D. A high degree of motivation is closely related to creativity, 

.78, Which of the following would NOT be included in self-evaluation 
of teaching? 
A. Atmosphere of the classroom 
B. Organization of routine procedures 
C. Attitudes toward students 
D. Students' philosophies of life 

.79. Which of the following would NOT be a factor to consider in 
evaluation of teaching behavior? 
A. Behavior changes of students 
B. Tests given in class 
C. Long term goals of students 
D. Response of students in class 

PART IV, COMMUNITY AGENCIES 

PURPOSE: To determine your understanding of the contributions of community 
agencies to education for family living 

DIRECTIONS: Write the name(s) of the agency(s) which performs the follow
ing services. Sons of the items__may_ have more than _one ansivar. 

What agency or agencies provide(s): 

80, Educational opportunities for adults? 

81, Preventive services and hsalth education? 
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82. Opportunity to improve living conditions? 

83. Disaster services, health and welfare reports for servicemen or 
families, classes in Home Nursing, Mother and Baby Care, etc.? 

64. Counseling services in relation to marriage problems, problems of 
children and youth, problems of aging, and individual adjustment 
problems? 

85, Educational and recreational program based on the needs of girls? 

86, Citizenship training, physical fitness, and recreational and edu
cational programs for boys? 

87. Emergency help to needy families and transients? 

88. Protective casework services to children, supervises adoption of 
children? 

89. Day care services for children of working or invalid mothers, or 
when circumstances make it necessary for the child to be cared for 
outside of his home? 

90. Active and cultural recreation for people of all ages? 

91. Programs of health, welfare, and recreation planned to meet the 
needs of the Latin American section of the city? 

Before turning in your paper, please check the questionnaire 
careful 1 y to see that you have ansv;sr̂ d jivoxy_iiy3^y^IL» 



Appendix B: LIST OF CODED VARIABLES 

Var, No. Variables 

Pre-Test Self-Rating Scale 
1 .....Grand Total Scores 
2.........,Sub-Scores of Factors Influencing Students 
3..........Sub-Scores of Teaching Behavior 
4..,,......Sub-Scores of Self-Evaluation of Teaching Behavior 

Post-Test Self-Rating Scale 
5,,,.,...,,Grand Total Scores 
6,,,.......Sub-Scores of Factors Influencing Students 
7.. Sub-Scores of Teaching Behavior 
8.......,,.Sub-Scores of Self-Evaluation of Teaching Behavior 

Pre-Test Multiple Choice Test 
9 ....Grand Total Scores 
10...,.,..,,Sub-Scores of Factors Influencing Students 
11...,,,,...Sub-Scores of Teaching Behavior 
12..........Sub-Scores of Self-Evaluation of Teaching Behavior 

Post-Tost Multiple Choice Test 
13,,.,...,.,Grand Total Scores 
14..,,. Sub-Scores of Factors Influencing Students 
15....,,....Sub-Scores of Teaching Behavior 
16..........Sub-Scores of Self-Evaluation of Teaching Behavior 

Academic and Biographical Background 
17..... Dvor-all college grade point average 
18..... Home economics grade point average 
19 ...Age 
20,,, ,Marital status 
21,.,..,,...Number of children 
22,.........Number of younger brothers and sisters 
23,.........Part-time employment 
24,. Type of employment 
25.... NuFnbsr of hours employed 
26,..,......Took homemaking in high school 
27 .....Number of semesters of homemaking in high school 
28,... .Plan to teach after graduation 
29,..,..,.,.Number of high school activities 
30,... Number of college activities 

RpRnified Pre-Student Teaching Experiences 
31, ..Observed a student in a homemaking class 
32 .^..Made a home visit 
33 ....FHA experience 
34..........Observed and evaluated a fellow student's teaching 
35,..., Taught 4-H 
36..........Taught girl scouts 
37...,,.....Tauaht adults at Guadalupe Neighborhood Center 
38!!!!!!!.!.Taught girl scouts at Guadalupe Neighborhood Center 
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