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CH/^.PTER I 

THE PROBLEM, I T S SPECIFICATIONS AND ORGANIZATION 

I wonder hov; a humiTiingbird 

Can hover in the air. 
And flap his wings with all his might 

And not go any\7here (2:51)? 

The long discussed gap between research and practice 

is particularly evident in primary grade language arts-

The busy teacher lacks time and preparation for translating 

the scientific jargon into concepts, primary-level vocabu

lary, and lesson-size portions. Administrators lament 

these facts, but do not provide adequate professional 

personnel or finances for the efforts of the staff. 
The Problem 

Statement of the Problem 

It v;as the purpose of this study (1) to meld certain 

creative language specialists' thinking into a working 

platform for development, (2) to provide a basic, but 

general, scope and sequence organization for grades one, 

two, and three, and (3) to set selected short-term goals 

with specific suggestions for achieving them in the class

room laboratory'—in short, to seek a constructive pedagogy 

for creative language. 



Importance of the Problem 

The importance of a design for creative language 

was conceived as a pyramid based on three overlaid needs. 

The first was that of creativity; the second V7as creative 

language teaching; and the third, for a structure to enable 

the teaching of creative language. 

Need for Creativity.—Creativity has been studied 

for many years. Scales and factors of several schools of 

thought have been researched v/ith varying results. The 

quest for the essence of creativity is still a very 

heuristic activity. "Our creativity studies are still 

in their infancy. . . . We feel that there is a strong 

thread of creativeness which links all fields of human 

endeavor (33:16-17)." Authors brandished the statement 

that creativity is present in the very young children and 

is stifled early in life. "Curiosity atrophies after 

childhood unless it is transferred to an intellectual 

plane (6:90)." Business leaders repeatedly call for 

"creative leadership." Scientists plead for "creative 

research." "The plain fact is that there is a crying need 

for this concept of creativity to be taught in every class

room in America (33:5)." 

Need for Creative Language.--LanQuaqe is conmunica-

tion. "All languages are easier to le-arn by practice than 



by rules (45:526)." Creative language can give that 

practice. The receptive tools of the language arts have 

been given more didactic prominence. The tools of ex

pression, less well-identified, have been treated more by 

trial and error. The expressional tools need to be taught. 

The Encyclopedia of Educational Research, well-knovm for 

its summaries, supplies the following statements 

(30:382-383): 

These skills /instruments for the transmission 
of ideas, experiences, and information/ are 
just as technical in their use as . . . the 
arts of music, painting, and sculpture. 

The development of skill in English composition 
is largely dependent upon the use that is made 
of it. 

Most pupils fail to make an effective transfer 
of expressional abilities to other school 
subjects unless they are definitely stimulated 
to do so. 

Effective teaching of English composition has 
been done in the classroom, but /the child 
learner/ is not especially sensitive to the 
fact that he is learning English. 

Taking these statements in concert, an hypothesis 

came to mind. If this learning need be apparently 

Incidental, involve technical skills, provide transfer 

opportunity and useful experience, then the language 

curriculum needs to have one approach which does not openly 

presume to teach English, provides ample practice in each 

area of learning within the student's frame of reference. 



and identifies specific skills -and techniques with the 

uses—creative language teaching. 

The language curriculum must meet the needs of a 

globe that is shrinking. Communication between two parties 

must go beyond the expression of basic ideas to a command 

of enough vocabulary to enable the speaker and the receptor 

to detect and express nuances of meaning and persuasion. 

Communication in this sense becomes more than a practical 

tool, but an art form in which the most skillful users 

are better equipped in practice and in artistic refinement. 

"Correct" English needs to be expanded to include the more 

elusive strata of language as defined by linguists. Joos 

expresses the primary functions of the five styles he 

defines as (26:27): 

Good intimate style fuses two personalities. 
Good casual style integrates disparate per
sonalities into a social group which is greater 
than the sum of its parts, for now the per
sonalities complement each other instead of 
clashing. Good consultative style produces 
cooperation without the integration, profiting 
from the lack of it. Good planning may be the 
more discriminate. Good frozen style, finally, 
lures him into educating himself, so that he 
may the more confidently act what role he 
chooses. 

The language curriculum at present does not usually refer 

to these styles (17:244-247). Basic language curriculum 

should introduce and promote concepts of enough depth to 

Include a glimpse of these pinacles of communicative 

development. 



Through persistent pursuit of language three 

introspective prongs appear; language presents its subtle 

emotional, intellectual, and self-motivational facets. 

Learning to read . . . used to be the Open 
Sesame /sic/ from the workaday world of monotony 
into the fascinating world of experience; now 
any three-year-old can get quicker results by 

-turning on television (2:14). 

Creative language can make a new dimension in the language 

curriculum by emphasizing thinking, the most imaginative 

of the language arts. This open-ended path makes our 

wildest dreams in the realm of expression; their expression 

leads to communication which progresses to the possible 

(6:11). Quite aside from the intellectual face, language 

expression holds a joy of creation which should not be kept 

from anyone, much less from the child (6:97). The school 

child can be stratified into a mold, but personal satis

faction from creating is a self-motivating activity (2:18). 

The drive of motivation is one that is seldom seen unless 

some creative outlet is allowed (20:35). Hand in hand with 

the drive of motivation is the emotional release available 

to those v/ho choose to express themselves. With some people 

this release is in the form of tantrums; with others letters, 

stories, dreams, and fantasies. Psychologists repeatedly 

emphasize the need for socially acceptable ways of ex

pressing emotion (30:165-172). And language can provide 

an endless mode. Creative expression represented 
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Intellectually, motivationally, emotionally or In combi

nation needs to be recognized by both the teacher and the 

student for its merits and demerits. 

The need for change in the language curriculum is 

noted in research (30:382). Social needs of the community 

and of the v;orld are not being met in the present day 

curriculum. Creative language can meet some of the needs 

for communication in a changing world, provide a self-

motlvatlng drive, an emotional outlet, and an unexplored 

world of intellectual pursuit. Therefore, creative 

language can be a sound basis for Instruction. 

Need for Structure.— 

For who today is easy in English? . . . 
Teachers are seldom quite sure v/hat they should 
teach in their language arts classes, let alone 
how they should teach it. . . . Many teachers 
build a curriculum as patchy as a squatter's 
shack (2x2). 

"An effective language program must provide systematic 

instructional opportunity in definitely scheduled language 

periods (30i383)." The reports of practice and research 

present two sides of the same coin. In the state of Texas 

there is no textbook for language in grades one and two. 

The guide provided by the state mentions creative expression, 

but does not allow a time span, nor does the guide include 

creative expression in the English language arts (38:10). 

No attempt has been made to organize the various efforts of 



teachers, researchers, or language arts specialists to 

define and structure creative language in the primary field 

The design for creative language takes shape. It 

is founded on the basic assumption that creativity is a 

•part of each person. This creativity is a key to that 

person's learning. The learning of a person is furthered 

through the communication skills. The expressional com

munication skills are in need of a pattern for instruc

tional purposes. 

Specifications of the Problem^ 

Limitations 

Personal experience, physical feasibility, and the 

desire to do a truly practical piece of work were the 

important factors considered in the limitations of this 

study. By limiting the study to creative language, the 

total field of language arts was not undertaken and is 

mentioned only in its relation to creative language. Since 

creative language has not been structured in any of the 

school systems of the investigator, this research has 

always been welcomed v/ork, and has amplified the language 

arts curricula. Private and parochial schools are able 

because of their peculiar place, to deal with creative 

language in diverse ways. This study was limited to the 

public schools because of textbooks, the state guidelines, 
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and other unifying factors. Creative language was placed 

within the framev/ork of the public school program, within 

the state language arts guidelines, and was purposely 

exploring only one plane of the language arts. 

The questionnaire necessitated certain opinion 

questions; it dealt with ideas which are not in common 

practice even on the college level, much less in the 

elementary school. These opinions and technical questions 

prompted the use of interviews for data gathering. The 

interviev/ technique further limited the study to the geo

graphical area of Harris County. Harris County supports 

twenty school districts; it is the metropolitan Houston 

area. The bounds of the county seemed appropriate for a 

study of this type. The area is small enough to conduct 

personal interviews yet large enough to reach large, small, 

progressive, and conservative school systems. The prospect 

of interviewing each primary teacher in Harris County 

presented the problem of time. Unless full-time inter

viewing were done, the project would bog down in mechanical 

data collecting. The limit of one teacher from each grade 

level in each district was set. Humble Elementary School, 

which was used to sample the data sheet, is an exception. 

Certain of the larger school districts were given more 

representatives in order to balance the opinion of the 

total sampling with the number of teachers in the primary 



field. Experimental research v/as limited, therefore, to 

these sampling techniques within the bounds of Harris 

County, Texas. 

Action research v:as the basis for the lesson plans. 

Specification of grades was limited to the personal research 

of the investigator. Alongside the individual class 

research is reported the subsequent research of other 

classrooms similar in size and structure to the investigator's 

Further trial is reported within the confines of Harris 

County v/ith specification being the grade level only. 

The limitations of this study do not limit its usefulness 

or its adaptability. These v/ere merely lines of demarcation 

for this specific study. In a field where no practical 

structure v/as evident, the bounds of study are almost 

infinite. 

Definitions 

Language arts are defined as (41:1270): 

The subjects taught in elementary and secondary 
schools that aim at developing the learner's 
comprehension of v/ritten and oral language as 
well as his use of it for communication and 
expression. 

The portion of the language v/hich was under close scrutiny 

in this study is the subject that aims at (41:1270): 

developing the learner's . . . use of[written 
and oral language!. . . for expression. 
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The section V7as further focused on the portion of expression 

which is creative. The following dictionary definition v:es 

applied (41:532): 

having the qaiality of something created rather 
than imitated or assembled; expressive of the 
maker; imaginative. 

For the purpose of this study, creative language is defined 

as: oral and written expression which is considered by the 

child as his creation. 

The terms creative language and creative expression 

were at times used interchangeably. Language was defined 

as "the faculty of verbal expression and the use of words 

in human intercourse (41:1270)." Expression was defined as 

"the act or process of representing, especially by language 

(41:803)." Since expression is used in defining language, 

and language is used in defining expression, they were used 

as synonyms in this paper. Creative language as treated, 

is not the mere applying of creative teaching techniques 

to the field of language arts. The design for teaching, 

as stated, is a didactic plan for creative language in the 

primary child. 

Procedures and Organization of the 
Remainder of the Study 

In devising a pedagogy for creative language, the 

first problem which was approached and subsequently reported 
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in Chapter Tvra was an historical survey to ascertain v/hen 

creative language vjas defined and construed as a distinct 

element of written communication. From this point of 

classification to the present, the survey attempted to 

explore the general trends and particular turns of the 

subject in the educational, literary, and psychological 

fields. In reporting the consensus of recent periodical 

articles, a present status of creative language v/as shov/n. 

A special section. Chapter Three, was devoted to 

various media in English and other literature. Exploring 

the uses of writers, and discovering the applications of 

prose and poetic forms in the primary frame of reference 

added to the specific suggestions v-zith other implied 

procedures. 

Special techniques v/hich have proven effective for 

authors in the field of creative language, for classroom 

teachers who have experimented v/ith the lessons constructed 

in this v7ork, and for the experimenter were discussed. 

Motivational techniques, both long range and immediate, 

as well as atmospheric suggestions for the classroom were 

examined in Chapter Four. 

An interviev7 with three teachers from each of the 

twenty public school districts in Harris County v/as con

ducted for the purpose of determining the need for the 

proposed course of study, the status of the subject in the 
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Harris County schools, and the receplability of teachers 

to this design for teaching. Chapter Five detailed the 

v/hole experiment. Purposes, methods, obstacles, and con

clusions were treated. 

A basic outline of the design for teaching is pre

sented as projected for grades one, tv/o, and three; 

Chapter Six reported this design evolved from the sum of 

the study. Practical applications of the theoretical 

portion of this paper are also presented in Chapter Six 

in the form of eighteen lessons in creative language. 

Personal action research was undertaken to prepare the 

specific suggestions for these short-term goals.' This 

same research v/as first tested by co-workers v/ithin the 

same building. Ultimately the lessons were tried by 

selected classes in Harris County. 



CHAPTER II 

RESUME OF HISTORY AND PRESENT STATUS 

OF TEE PROBLEM 

In the Beginning 

In defining the beginning of creativity one faces 

the problem of being a kind of supreme being or of ignoring 

the evidences of creativity extant in the history of the 

world. Man is in essence a creative being or he v/ould 

not have evolved or have been able to survive so many 

changes. Prehistory is judged to be the time before the 

use of writing (19:8). For the purpose of this investi

gation, then the beginning is the beginning of history. 

Writing came into being as the result of the need 

for recording the business of growing societies (10:16). 

Commerce, lists of belongings, royal decrees, and oddly 

enough, recipes are among the earliest of the extant 

written specimens. These writings are not creative v/riting, 

but born of the necessity of everyday life. Creative 

writing that crosses the bounds into prehistory, hov/ever, 

are the myths, legends, and ethical writings of the various 

societies. These works were passed on from generation to 

generation by v/ord of mouth until the scribes of each 

civilization preserved them for posterity in a written 

13 
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form. One of the most notable examples is that of the 

Judaeo-Christian Old Testament (10:17). 

Primitive societies educated their offspring to 

perpetuate the status quo (10:18). More advanced cultures, 

namely the Sumerians, Egyptians, and Babylonians, built 

organized educational institutions into the framev;ork of 

their society, but this education was for the same utili

tarian reasons as the primitive culture (10:21). The 

preservation of the more complex society depended upon the 

ability of the younger generation to read and v/rite, to 

compute figures, and to maintain a certain amount of 

physical prowess in order to maintain and expand each 

individual nation. 

Early in historic time the Sophists, living on the 

island of Sicily, began to educate the youth of their 

nation. One distinct difference in this civil organization 

is the fact that in the society, the individual was called 

upon to express himself in the courts of the city. The 

Sophists, fathers of the teaching profession, were the 

first to consider methodology and to accept money for 

educational services (8:24). These Sophists began a 

tradition v;hich might be named the beginning of teaching 

creative expression in history (8:30). 

The student v/as guided in the acquiring of knov;ledge, 

given definite rules of rhetoric, and then given models to 



15 

follow and an opportunity to "create" his ovm oratory under 

the supervision of a master. Needless to say, this method 

was crude and often not creative. 

Organized Education and Creativity 

The Greek city state of Athens incorporated some 

of the Sophists' learning and methods while at the same 

time condemning them personally. Plato and Aristotle both 

show evidences of creativity in their personal writings 

even though the idea of the copybook and the reverence for 

the model had become a major portion of the Greek educa

tional set-up (8:21). Isocrates pronounced that the 

technique of rhetoric was comparatively easy, but the correct 

use of the technique could not be brought under any set of 

rules or taught by one man to another; it could only be 

learned by experience. Pupils and master joined in careful 

analysis and criticism of their own creative efforts, 

continually seeking to improve the effectiveness of their 

discourses (8:15-30). The Socratic methodology also lends 

itself to the creative mind since it aimed at a new way of 

thinking and feeling rather than at the mastery of any 

specific body of content (8:45-46). 

The Roman take-over of the Hellenistic civilization 

also included the adoption of the educational system as its 

ovm. The Roman v/as much more utilitarian than the Greek; 
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so the ideal state of man v/as quickly forgotten for the 

more obvious uses of practical learning (10:116-124). 

Although several texts refer to the creative efforts 

of certain isolated individuals in the church-oriented 

medieval and renaissance schools, the plain fact is that 

these schools were almost totally interested in the 

absoluteness of learning, and were concerned with rote 

learning from models rather than the primitive experience 

methods practiced by the Greco-Roman civilization (10:183). 

Alcuin, the teacher of Charlemagne, considered 

himself a preserver and a conveyor, but not an originator. 

Drill and repetitive exercises v̂/ere the basic diet, and 

each bit became substantiated by citation of a "Church 

Father" or Scripture. Alcuin did have techniques which 

piqued the creative bones. Dull drill v/as leavened fre

quently v/ith riddles. Students gained a sense of intellectual 

respectability by matching wits v/ith the master in com

posing poetry, answering riddles, and solving puzzles 

(8:47-58). 

Scholasticism employed a method of structuring and 

presenting materials; the core was the lecture. The 

riddles and puzzles of Alcuin developed into the verbal 

chess game of Abelard. Each element took on a stylistic 

character (8:59-68). In the Middle Ages the principal aim 

of education was the ability to read Latin, and the 
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principal method was to memorize the required books. The 

whole educational process v:as largely a passing on of the 

content of textbooks from teacher to student (10:183). 

Western education v/as far from creative, but it v/as notably 

utilitarian. 

The first quarter of the eighteenth century is 

often called the Age of Reason (37:118-119). 

It accepted life as revealed in the manners 
and actions of men, rather than in their dreams 
and aspirations. It v/as critical, realistic, 
satirical, rather than idealistic. It sought 
a clear expression of definite ideas that should 
be understood by everyone, rather than the 
suggestion of ideas that were novel or subtle or 
individual. 

The concept of the well-rounded personality of the individual 

is an ideal that still stirs the imagination. Conversely, 

when this ideal is perverted to a belief in rampant individ

ualism, the necessities of social cooperation are neglected. 

When the Greek artistic genius created masterpieces, of 

literature, poetry, architecture, and sculpture, all the 

world paid homage. But when such artistic achievements 

have been uncritically accepted as the final arbiter of all 

aesthetic standards, the creativity of more recent centuries 

has too often been minimized (10:35). 

It v/as practically in the twentieth century before 

the bonds of church-oriented education condoned experi

mentation with other types of learning (10:509). This is 
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not to say that creativity did not exist, for creative 

expression transcends organized society itself. The 

creativity of the individual or of the society vras not 

given a place in the curriculum of the schools (10:373) 

in any part of the world (8:157) save a fev/ isolated cases 

(32:69-77), even to the present day. It is proper to say 

that the modes or fashion in writing are evident in each 

era of English, American, and other writings. These 

writings can be analyzed to identify the dominant traits 

of each period. These traits and these v/ritings are a 

subconscious by-product of education if there is any rela

tion to formal education at all (29:vi-vii). 

The Present State of Creative 
Expression in Education 

The Puritan influences on the American culture are 

very evident in our present-day outlook on the creative. 

Three concepts which pervade the mass thinking and inhibit 

our creativity are: (1) the idea that v/ork and thrift are 

virtuous; that beauty and play are bad or unimportant, 

(2) the idea that creativity is a possession of the few, and 

that the many should only copy or imitate, (3) the idea 

that creativity is restricted to a fev/ areas of life 

(56:84-91). 

Perhaps the most significant contribution to 

creative v/riting in the United States vjas begun in the 
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desperation of the depression VJorks Progress Administration 

(88) . Portions of these projects were v/riting. Many 

historical studies and legendary folklores are preserved 

in the v/ritings of the W.P.A. v/riter's program. The 

"writer's program v/as far from a creative endeavor in the 

main, though a fev/ volumes contain original fare, but this 

brought writers from each state together and banded them 

to a common cause. The relationships that started then 

perhaps led to the early Bread Loaf talks (24:4-5) and 

the college-oriented writing classes in which the art of 

v/riting in any medium was explored. 

Gradually the writing of the college and'university 

students has sifted into the high school and then to the 

junior high school. Recently, with the aids of government-

sponsored and privately-endowed creativity studies, the 

creative movement has filtered into the elementary school. 

Most people are enthusiastic about its existence, and are 

willing to try a few samples; but the idea of actually 

setting about the teaching of a course of study in develop

ing creative writing is far from the texts that are on the 

market of today. Isolated lessons in creativity are pre

sented in the trade magazines, but the idea of regular 

didactic exercises pointed to the science, skill, or art of 

writing are considered by the majority of the teaching 

profession as flights of fantasy. 



CHAPTER III 

EXPLORING THE CREATIVE LA1̂ TGUAGE MEDIA 

An explorer moves into the uncharted territory of 

an idea. First the field is defined. Important parts of 

the main objective are discussed. Certain things are 

found v-zhich are capable of change. Resource people and 

resource places add bits of familiarity. On return, one 

pathv/ay, a criterion of the idea, can be charted. 

The Meaning of Media 

Media can mean many things to many people. Roget's 

Thesaurus in its original form offers more than a dictionary' 

description. Division two is the communication of ideas. 

This communication is broken into the nature of ideas 

communicated, the modes of communication, and the means of 

communication. Further, the means of communication are 

divided into natural and conventional means. The con

ventional means are sub-headed language generally, spoken 

language, and written language. It is the conventional 

means of communication of ideas, a rather tangible com

ponent, which is named media in this study. 

The media are not limited to such categories as 

correspondence, description, prose, or drama hov/ever. 

20 
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. . . the child has acquired not only a v/ay of 
saying something, but a powerful instrument for 
combining experiences, an instrument that can 
nov/ be used as a tool for organizing thoughts 
about things. It has been remarked that v/ords 
are invitations to form concepts. It can equally 
be said that the combinstorial or productive 
property of language is an invitation to take 
experience apart and put it together in nev/ 
ways. . . . in some unkaov/n but considerable 
measure, the pov/er of words is the pov/er of 
thought (79:25). 

The Macmillan English series states that language 

is the "magic" by which the child can "see" into other 

people's minds, and by v/hich he can express what he sees 

and feels (79:9). Language, then, is an instrument of 

power for the child by which he can convey the inventions 

of his mind. 

Important Considerations for Selecting Media 

Language, an Art Form 

The language art is indeed an art; it has the 

attributes of an art including the use of expression, the 

tools of mechanism, the satisfaction, and the frustration 

(3:3-19). 

All good teaching of English is creative, in 
the central sense that the child is helped, not 
only to develop linguistic skills, but also to 
grow through the habitual clarification and 
expression of his o;vn feelings and thoughts. 
. . . All good thinking and writing is creative, 
no matter what the subject (78:3). 
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An important principle that teachers of language arts 

should understand is that language is activity, not some

thing static. It is the most complicated activity human 

beings have learned as a society, or have to learn as an 

individual (79:vi). Language requires energy, specific 

physical skills, and high intellectual pov/ers. It also 

requires knov/ledge, but not simply knowledge; language is 

action v/hen it is used, and its art must be learned in 

action (79:vi). 

Size of Linguistic Unit 

The building blocks of language are v/ords--

vocabulary. There are name words, action v/ords, descrip

tive words, and words that stick other v/ords together. 

The building blocks are pat together to form a sentence. 

A name block and an action block form the simplest con

struction. Adjective words and adverb v/ords are glued 

together with prepositions, conjunctions, and other 

grammatical categories. Basic sentences can be used 

effectively in striving for complete thoughts. Children 

can explore ideas and can become aware of both the bare 

essentials of thoughts, and the differences thoughts can 

take on, as they become more and more decorated v/ith 

specificity. 
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One can use his command of v/ords to choose the 

best single word, or use it in multiplicity. Both sizes 

are important. From the point of vocabulary enlargement, 

one can proceed to building sentences of various types, 

the paragraph, descriptive passage, the narrative scene, 

or a poetic form. Or the beginning can be a larger form 

proceeding to specific words. Determining the size of 

linguistic unit is the option. 

Purpose of the Initiator 

Communication reveals a different complexion as 

the form and purpose of the discourse changes. A child's 

letter to his mother is warm, friendly, and full of 

references dependent on the receiver's personal knov/ledge 

in order to be understood (15:538). How separate is the 

business letter meant to convey ideas to a stranger 

(15:533). The professional v/riter often forms his offerings 

with illusive and hidden meanings to entice the reader 

(34:68-79); the teacher strains to provide as clear a 

pathv/ay to understanding as is possible (83:68-79). Yet, 

a child can v/rite a paragraph; a teacher can write a 

paragraph; a businessman can write a paragraph; and an 

author can v/rite a paragraph. The form of communication 

is important in providing a familiar setting for the 

informed reader (15:538). Purpose, though not necessarily 
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affecting the conversation outv/ardly, bears its mark on 

the choice of form, the choice of v/ord, and the choice of 

length (17:253-261). 

Skill of the Initiator and Receiver 

Skill obviously is important in limiting and un-

limiting communication. When no common speech is available, 

sign language makes communication possible. A nursery-

school child can look at a book, but since he cannot read, 

the language is not communicated. A scholar can describe 

and inform his colleagues of very technical matters, yet 

the naive reader will find that no communication is taking 

place even though he can read every word. The converse 

is also true; the writer must use his skill initially. 

The baby imitates until the family shows approval. The 

child strives to make letters according to a pattern. The 

student studies specific rules and examples before attempt

ing a first book review. The amount of skill and the kind 

of skill present in both reader and writer, initiator and 

receiver, have a direct influence on the communication. 

Variables Within the Creative Language Media 

In considering factors v/hich are identifiable in 

the various specific work activities in language arts, 

sets of variables appear. Patterns of organization. 
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creativity indices, quality and q;aantity correspondence, 

and prose-poetry demarcation can singly or in concert be 

directly or indirectly manipulated. 

Patterns of Organization 

Patterns of organization are evident when the 

inquiring mind seeks to discriminate likes and differences, 

and to note the presence or absence of repetition. 

Alliteration, rhyme, and formal poetic rhythm through the 

use of poetic feet are examples of common recurring 

patterns which have been used in conscious ways to produce 

growing knowledge of language-arts phenomena. "Knowledge 

comes from noticing resemblances and recurrences in the 

events that happen around us," states Wilfred Trotter 

(6:128). Other patterns require a kind of redefinition. 

Consider the idea of sensory perception. There are aural 

likes and differences. There are aural repetitions and 

the lack of aural repetition. Patterns can be brought to 

the conscious level in visual forms too, though the present 

state of grov/th in the language arts does not emphasize 

their existence in conscious teaching. Coinciding with the 

patterns mentioned are patterns of a conceptual and 

structural nature. Much as "modern mathematics" has 

brought attention to the patterns in its discipline, the 

language has patterns which, upon scholarly thought and 
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consideration, can be ordered and used to produce more 

effective students through more conscious use of these 

tools. 

Creativity Indices 

Much research has been done in the visual-arts 

fields concerning factors v/hich indicate creativity 

(33:31-46). Terms such as fluency, flexibility, originality, 

and redefinition are used with as much ease in this dis

cipline as noun and verb are used in gramiTiar. There is an 

easy transfer of this research to the language arts field, 

if the reader first considers that creative language is 

oral art and v/ritten art. The transfer from oral art and 

written art to visual art and vice versa then becomes merely 

the transfer from one sense organ to another. Certainly 

these factors of creativity which have been sho\vn through 

research projects to influence visual arts (33:31-46) are 

malleable factors in the language arts. 

Quality and Quantity Correspondence 

An old cliche attributed to Madame de Stael is 

(36:1386): "If I had more time, I should have written 

you a shorter letter." This feature is all too easily 

forgotten, or at least unnoticed. Quality work reqfuires 

more time and less quantitative demand; quantitative work 
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likev/ise sacrifices some of the quality that is possible 

(25:131). Early in learning to write, days and even v/eeks 

v/ere spent to perfect one paragraph. One spent time 

choosing the proper v/ord in the topic sentence. Hours were 

taken to accept or reject detail sentences. The closing 

sentence v/as carefully worded to make a truly total v/hole. 

Little by little the time -spent on each paragraph v/as less, 

and the total number of words multiplied. A reversal of 

the trend toward quantity made the one-page paper of high 

quality the goal. The teacher must use quality and quantity 

factors with enough prudence to avoid discouragement, and 

with enough demand to challenge the pupils. 

Prose-Poetry Demarcation 

Poetry has an appeal for children that is not found 

in many facets of comiiunication. Robert Lynd captures the 

affinity children have (37:32-33): 

The child is a poet from the age at v/hich he 
learns to beat a silver spoon on the table. 
He likes to make not only a noise, but a noise 
with something of the regularity of an echo. 
. . . We may even trace the origins of the 
poet in those first duplications of sound that 
lead a child to call a train a puff-puff and 
its mother ma-ma. Cynics may pretend that it 
is nurses and foolish parents who invent the 
language of babyhood. It is the child, hov/ever, 
who feels that sound does not mean enough till 
it has rhymed itself double, and v/ho of its 
ov/n accord will gravely murmur cawr-cawr to a 
scratching hen or wow-v/ov/ to a dog \\/ith 
expectant eyes and ears. 
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Men define poetry in as many v.̂ ays as there are men; each 

feels that his analysis captures the real essence and 

that others lack something (37:1-2). Poetry is a very 

personal thing. It is this very closeness that v/ill afford 

him a feeling for v/riting that will transcend his need to 

define the art or to find a definite framev/ork that he 

needs to call poetry (39:23). 

Levels of Response 

In the design for creative language there is a 

large variable v/hich the writer has 'chosen to call the 

level of response. A portion of this level of response 

is defined by linguists as, for example, the five levels 

of English usage treated by Martin Joos (17:2-7). There 

is a continuum of convention in response. The instructor 

has need to require pupils to v/rite a "Shakespearean 

sonnet." Lower in the spectrum of response, the primary 

teacher may ask for three words that begin with the same 

sound. There is a definite need for stringent rules to be 

followed at times in order that deviation from these rules 

can be duly noted by the learner. There is the opposite 

need to express oneself without the reins of convention. 

There are few teachers who are v/illing consciously to 

consider that this variable is a continuum, not just two 

poles. The instructor can and should require some bonds 
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of convention and loosen them in an order such that the 

pupil can become aware of these levels of response. 

Emotional Involvement 

There is a measure of emotional involvement which 

is also a fluctuating element. Mauree Applegate treats 

laughter (2:493) and the therapeutic value of releasing 

pent-up feelings (35:12). Nina Walter states that the 

basis of poetry is emotional (39:18), It would seem that 

the concept is larger, hov/ever. Once, in the classroom, 

this writer prepared pupils to v/rite for Mother's Day. 

The motivation v/as already at a peak; v/ords and thoughts 

spilled out, until suddenly, each child realized that 

Mother was too close to put Her on paper. The variable 

grew and this writer has since considered the personal 

emotional involvement of the young v/riters in the assign

ments made. There are times when the relationship is 

distant, and therefore, the writing is aloof, formal, or 

practical and just informative. There are times \̂ ĥen the 

involvement is great and stirring pieces or nothing but 

quiet comes. The emotions, varying in intensity and kind 

(69:75), are to be considered in the media of creative 

language. 
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Resource Aids for Creative Language Actiyities 

To stimulate an exchange of ideas, the person must 

feel that there is something of value to say. It is good 

to provide time and exercise in writing, but real thoughts 

produce real growth. The obvious occasions for expression, 

such as holidays and school functions, are usually already 

a part of the school curriculum (87) ; many educators write 

a litany for Thanksgiving and a letter to Santa. Nina 

Willis Walter in the book Let Them Write Poetry includes 

a list titled "Sources of Inspiration." This list is 

included in the appendix section of this thesis. 

"Inspiration is the pinprick that starts the 

creative impulse functioning (39:3)." Creative expression 

comes from consciousness of the awakening. Children are 

given opportunities for inspiration in other places than 

school and at other times than the schoolday. The teacher 

needs to provide not just the awakening, but a series of 

avenues of acceptable and pleasing expression. Certain 

skills are needed and can be systematically developed, 

at least partially, through choice of medium. The Macmillan 

Company summarizes the following skills (79:vii): 

1. to express thoughts in speech easily and 
effectively 

2. to think before speaking 

3. to learn to listen intelligently 
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4. to develop stores of words 

5. to develop v/ays to put words together in 
good sentences and to link sentences 
together 

6. to develop reading 

7. to make transition from the vocal art of 
speaking to the visual art of v/riting 

8. to find ways of helping children learn 
the stories that every child should know 

9. to learn to appreciate and understand 
poems 

The instructor on occasion is inspired and has a 

desired skill, but cannot seem to remember a convenient 

vehicle suitable for the inspired subject and the skill 

object. Listed in the appendix section of this thesis is 

a special kind of dictionary dealing v/ith selected lin

guistic devices taken largely from Untermeyer's Forms of 

Poetry. These devices are useful and adaptable for grade-

level lesson planning. Along with these aids for building 

individualized lessons is, also, in the appendix section, 

a topical gathering of activities from selected textbooks 

and source books available to the voriter. 

Criteria for Selecting a Medium 
in Creative Language 

In summary, these criteria are suggested for 

selecting a medium in creative language. 
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I. Make a value judgement as to the relative 

priority of: 

A. The art form of the communication 

B. The size of linguistic unit of the 

communication 

C. The purpose of the initiator of the 

communication 

D. The skills of the initiator and receiver 

II. Determine the relative placement of each 

variable in order to implement the priority. 

III. Consider the practical confinements of time 

and space for source of inspiration, avenue 

of skill, and vehicle of expression. 



CHAPTER IV 

ENABLING CREATIVE LANGUAGE POTENTIAL 

"Enable implies provision of the means or opportunity 

for doing (41:745)." This section attempts a "zoom lens" 

means of organization. Generalities of creative language 

teaching are first stated as goals, research, and history. 

Moving closer, the classroom as a structure is discussed. 

A focus on procedures, methods, and permutations permits 

enabling—"to make practicable (41:745)." 

Long-Range Ideas—An Overviev/ 

Goals 

Goals within the educational system of a democratic 

society have been bounced between the community at large 

and the educational society since the beginning of the 

democratic ideal. The primary concern of instructional 

goals is to assure attainment of the objective. 

If eventual creativity in a subject matter is 
an instructional objective, then the terminal 
behaviors which are related to this comprise 
the specific behaviors to be elicted in an 
instructional situation (20:7). 

33 
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Research Concerning Suecessful 
Creative People 

Characteristics of creative people are still in 

the state of observation and hypothesis. One writer 

maintains that freshness of outlook and originality need 

not suffer if reading is used as a stimulus to thinking, 

and if the scientist is, at the same time, engaged in 

active research (6:6). The basis of these findings is 

personal observation of self and colleagues over a period 

of time, an admittedly primitive research technique 

(33:29). Following much the same type of observational 

research, another notion is declared (6:90): 

Once a set of data is contemplated, the mind 
tends to follov/ the same line of thought each 
time and therefore unprofitable lines of 
thought tend to be repeated. There are tv/o 
aids to freeing our thought from this con
ditioning; to abandon the problem temporarily 
and to discuss it v/ith another person, prefer
ably someone not familiar with our v/ork. 

Description of personal feelings that have been supported 

by co-v/orkers is another method of consideration used in 

this open-ended field. 

The most characteristic circumstances of an 
intuition are a period of intense v/ork on the ̂  
problem accompanied by a desire for its solution, 
abandonment of the vs/ork perhaps with attention 
to something else, then the appearance of the 
idea with dramatic suddenness and often a sense 
of certainty. Often there is a feeling of 
exhilaration and perhaps surprise (6:97). 



35 

Research into the characteristics of creative people is 

still inadequate. 

Two methods of feeding great minds have been 

discovered through the efforts of educators to detect and 

encourage creative growth. The first method is to present 

constant challenge and stimulus. Pose problems. Make 

things difficult to do. Produce things to think about, 

and question that thinking at every chance. Since these 

minds are inventive and original, propose experiments and 

open doors to discovery of things hidden (33:6). A second 

method is to bring these abilities in contact v/ith other 

eminent minds (33:6). It is not enough for a clever child 

to depend on only his fellow classmates, teachers, and 

parents, but he needs to depend on men and women of real 

and undeniable distinction (33:6). 

Historical Concepts of Creative 
Learning 

Creative learning has been a product of teachers 

since written history is recorded. The famed Socratic 

method, termed teaching by discovery or deductive reason, 

aimed at a new way of thinking and feeling rather than at 

the mastery of any specific body of content (8:45-46). 

Alcuin, precursor of Middle Age culture (8:47), encouraged 

students to compose poetry, answer riddles, and solve 

puzzles (8:58). Comenius of the seventeenth century'. 
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emphasizing sense perception, correlation of vzords v/ith 

things, reading with v/riting, and amusement with serious 

study, aimed at a practical application in everyday life 

(8:93-100). Releasing latent powers in children of the 

poor through an implemented philosophy of the primacy 

of the concrete and particular, over the abstract and 

general, Pestalozzi spaned the eighteenth and nineteenth 

centuries (8:107-113). Twentieth-century educators, 

mushrooming the need for creative teaching, tout themselves 

as innovators instead of carriers of an already long 

tradition. 

Climatizing the Classroom 

Physical Structure 

Physical classroom environment for a creative 

climate can be viewed as the arrangement of the room and 

the equipment v/ithin the room (39:2). Classrooms can be 

arranged in such a way that centers of interest are defined 

(79:19); objects of decore become definite focal points 

or recessive complements for the instructor's purpose 

(39:2), and students enjoy a relative freedom of movement 

(53:76-83). The classroom is then a stage contributing 

to an informal, yet workmanlike atmosphere (69:76). The 

teacher may need to be creative in order to provide a 

variety of materials, but it is just this variety that is 
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most important. The equipment must not only be present 

in the room; it must be in usable places and in usable 

forms. Wood scraps are good to have, but not on the top 

shelf of the back closet. The arrangement and equipment 

of the classroom constitute an instructional aid; creativity 

does not occur automatically, nor does absence of apparent 

attention signal lack of creative learning. "The class

room should be a children's room of the children, by the 

children, for the children (39:2)." 

Social Structure 

Assuming the school is structured in one of the 

conventional patterns of today, there are within some kinds 

of boundaries a person or group of persons designated to 

be teachers, and a person or group of persons designated 

to be students. Although the pragmatist might expound on 

the importance of mutual challenge (12:263), there is a 

peculiar place for the teacher and a peculiar place for 

the student. Although the one-to-one relationship is a 

part of learning, there is a place for group learning and 

there is another place for overt leadership of a group. 

For these reasons the social structure will be discussed 

in conventional terms of teacher and student. 

The teacher in the classroom has an active role 

to fulfill. The primary teacher manifests this role more. 
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for the pupils do not display accurate recall or rapid 

accurate expressional skill, but are able to create. The 

teacher must "capture spontaneous word pictures (22:340)." 

The teacher must listen on the playground and recall 

particular uses of rhythm, rhyme, alliteration, assonance, 

and onamatopoeia that flourish profusely in the freedom, 

intensity, and exuberance of play (79:51). Note the goal 

of the activity in considering teacher planning and pupil 

planning, for certain activities are definitely the teacher's 

province, and others belong to the students (2:58-62). 

Children will appreciate use of strong specific directions--

action words that act, not subtleties (2:34). Questions, 

even open-ended ones, require an active teaching place. 

Praise and display of work demand an active role. The 

teacher is an active leader in these areas, and shoulders 

the responsibility of open leadership. 

The passive role of the teaching figure is in one 

sense less obvious; but to the trained observer, evidence 

of this role is easy to see. Planning and thinking are 

common phraseology for the ideas connected with this 

passiveness. The teacher creates security and confidence 

through a feeling tone of empathy (49:279-283), evolving 

ways of v/orking, removing fears, and locating needs 

(53:76-83). Consideration of the implications and pro

jections of modes of presentation, goals, and possible or 
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probable frustrations are ell a part of the teaching job. 

The teacher v/ho v/ants to have creative, thinking, pro

ductive, and therefore successful pupils must do much of 

his own thinking ahead of time (2:58-62). 

Students also play a variety of roles in the class

room. Learning group culture and being creative are not 

contradictory (9:281). The pupils have responsibilities 

and privileges to themselves and to others in direct 

correlation with the number of persons involved, the amount 

of space available, and the time limitations. It is 

important for the teacher to take action to set patterns 

of leadership and "fellowship" in the classroom and in 

groups. Individual work also has special learning situa

tions as the pupils feel need for aloneness and need for 

fellov/ship (53:76-83). Students need active trend-setting 

to define the roles and active examples for the use of the 

roles (79:53). 

Mental Structure 

The primary mental ingredient of the classroom 

is thought, the most imaginative of the communication 

arts (2:17). Motivation of thought is usually provided 

by curiosity and interest (46:302-315). The students must 

do the activities of thinking in order to grov/ mentally. 

Paul Torrance outlines these "tentative principles to 
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guide teachers in developing creative thinking through 

school experiences (33:46)." 

1. Value creative thinking. 

2. Make children more sensitive to environ
mental stimuli. 

3. Encourage manipulation of objects and ideas. 

4. Teach how to test systematically each idea. 

5. Develop tolerance of new ideas. 

6. Beware of forcing a set pattern. 

7. Develop a creative classroom atmosphere. 

8. Teach the child to value his creative 
thinking. 

9. Teach skills for avoiding peer sanctions. 

10. Give information about the creative 
process. 

11. Dispell the sense of awe of masterpieces. 

12. Encourage and evaluate self-initiated 
learning. 

13. Create "thorns in the flesh." 

14. Create necessities for creative thinking. 

15. Provide for active and quiet periods. 

16. Make available resources for v/orking out 
ideas. 

17- Encourage the habit of working out the 
full implication of ideas. 

18. Develop constructive criticism—not just 
criticism. 

19. Encourage acquisition of knov/ledge in a 
variety of fields. 

20. Develop adventurous-spirited teachers. 
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There is an element of danger in promoting creative 

thinking. Human understanding of the mind is not great. 

Society has been subjected to some of the ill effects of 

mental gyrations such as "brainwashing" and propagandizing. 

In the language program a major emphasis on mechanics can 

stifle creativity (79:39); but unchecked expression can 

reinforce bad habits (78:1). Restraint and responsibility 

are important to teaching judgement in the attempt to 

build discriminating, effective, and conscious use of the 

details of the language in the rapid choices of everyday 

life (78:1). 

Slov/, slov/ 
Mind t e n d r i l grow 
Tov/ard v/hat we need 
To what we knov/. 

Read, 
Heed, 
Listen, 
Learn, 
Ponder, 
Wander, 
Think, 
Yearn, 
Choose, 
Spurn, 
Use. 

Slov/, slow 
Mind tendril grow 
Yet we never know 
Never ever knov/. 

(2:22) 
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Utilization Techniques 

Procedures 

Procedure, defined as a mode of action, is the 

description of action in general or an action in particular, 

and prompts a moment to ponder semantics. Synonyms of 

procedure are: process (35:1147), action going forward, 

progression; operation (35:1009), working with something, 

doing; transaction (35:1503), a crossing a pathv/ay; and 

maneuver (35:871), action seeking a way out, alternatives. 

These subtle shades of meaning provide a most pertinent 

frame for discussion. 

The teaching procedure of "process" has a kind of 

cyclic aspect. Repeat the historical cycle of growth 

found in poetry. Early extant poetry is organized, but 

is free flowing and mysterious to current ears; traditional 

English poetry follov/s stringent rules which produce lilt 

and mechanical rhyme consistently and great masterpieces 

on occasion (37:17-18); progressively poets have broken 

\\/ith tradition and bowed more and more only to the ear and 

subtleties of expression. Here is a need for both freedom 

and direction. By following a similar cycle of general 

to specific description, a kindred procedure emerges. The 

taxonomical cycle might begin v/ith an action. Mauree 
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Applegate offers these six steps of teaching specific verbs 

to any age of school child (2:36): 

1. Observe the action. 

2. Decide together the v/ord that exactly says 
the action. 

3. Write the v/ord. 

4. Act out the v/ord. 

5. Record the word in a personal list. 

6. Use the word as often as you can. 

Here then, is a mode of action which contains an adaptable 

quality, and at the same time maintains a balance of 

freedom and direction. 

"Operating" has been called the workshop method 

(39:5). It is not unlike "on-the-job training" in that 

the emphasis is on doing, sometimes without really under

standing the why of doing. Nina Willis Walter approaches 

simple analogy and v/ord pictures in this way (39:5): 

Give copies of a short easy poem containing 
an image. 

Stars 

The stars are God's lanterns 
Lighting His way 
Each night after darkness 
Closes the day. 

Underline the image. 

Try to make other images about the stars. 

If the primary teacher has from the first helped children 

to go back over their first story charts to find together 



44 

better v>/ays of saying v/hat they v/ant to say, this basic 

rewriting operation v/ill lead from class-searching to self-

searching (2:33). "Operating" can be more sophisticated 

too, as exemplified in this plan for the development of 

appreciation of poetry (39:6): 

1. Begin v/ith poems already knov/n and loved. 
Read them aloud. 

2. Teach the children to read poems. 

3. All those v\/ho wish to, memorize them. 

4. Encourage the class to select poems. 

5. Collect and copy a class book of poems. 

6. Encourage children to illustrate their 
poems. 

7. Allov/ children to find poems to go v/ith . . . 

8. Use a bulletin board as a center of interest. 

"Operating" is deceptively simple; it is most dependent 

on the passive preparatory role of the teacher. 

"Young children are rarely ready to make choices 

except within a parent's or teacher's framev>/ork (2:52-55)," 

says Mauree Applegate, stating the basic precept of 

"transaction"—a bridgework (35:1503). Most nearly like 

the lecture, certain basic data are presented in this 

procedure by the teacher; then the students use the 

principles conceptually (20:45-47). Problem solving 

technique shows this (3:159-183): 
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•1. Define the problem.. 

2. Search for alternatives. 

3. Appraise the alternatives for merit. 

4. Select a course of action. 

5. If the action fails, redefine, research, 
reappraise, and reselect. 

Teaching the evaluation of one's ov/n poem also illustrates 

the viewpoint (39:22): 

1. Begin with the title. 

2. Examine for padding. 

3. Omission of padding makes a more effective 
poem v/ith more rhythm, intensity, and impact. 

4. Check for a sound quality of words. 

Teacher-pupil planning and discovery are slow; 

"transaction" is useful, v/hen used with care, to expedite 

learning. 

The procedure of "maneuverability" is receiving 

much notoriety and is v/ell-defined in education at present. 

Discussion techniques, brainstorming, reflection, numerous 

patterns of seating, role-playing schemes, and other forms 

of group dynamics are multiplied in each month's periodical 

literature (33:249-304). These ideas of motivation and 

manipulation are not particularly new, but are becoming 

more and more a part of the standard repertoire of teaching 

procedures in every teacher's bag of tricks. 
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Methods 

Methods differ from procedures; a method is a mode 

of procedure, a systematic arrangement, such as a sequence. 

This method part of procedure has tv/o important selections 

(22:299-300). 

Methods have parts which need cognizant choice. 

General aspects can be the object of learning. Components 

such as parts, elements, or members are another alternative. 

Form, organization, or structure might receive major 

interest. Dynamics, forces, and systems, on the other hand, 

may be the most useful tools. There is a need at times 

for study of progressive stages sometimes called grov/th, 

development, or decline (22:299-300). Defining the kinds 

of parts that are really the object of learning v/ill make 

this learning easier, faster, and more lasting. 

Methods also have relationships v>/hich should be 

defined in the teacher's preparation (22:299). One can 

distinguish, differentiate, isolate, identify, describe, 

and discriminate (22:300). Each of. these words contains 

a slightly different concept of doing. Careful delibera

tion and decision beforehand will make the job of teaching 

exciting and rewarding. 
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Signs of Growth 

Four signs signal the instructor of definite grov/th 

in creative language and creative expression. Observation, 

at first, is mere observation (39:11). 

Oh, I see a butterfly. 

Second, the pupil makes the picture come alive by the 

addition of color words. This is often mistaken for poetry 

(39:11). 

I see a pretty yellov/ butterfly on the purple 
flowers. 

The third stage satisfies the imagination and is a little 

poem (39:11). 

The butterfly is a fairy's golden airplane 
Sailing over the purple flowers. 

Imagination will also be demonstrated by the use of 

inference and the use of analogy (23:177). During a 

discussion of speaking, Bereiter states (79:25): 

It enables the children to "unpack" meaning 
from sentences, to convey meanings v/hich they 
otherwise could not, and to draw inferences 
which carry them beyond the immediately given 
facts. 

Sensory impressions will nudge the children into expression. 

Remembered experiences will be recounted (57:206-210). 

There is a stimulated interest underlined by expanding 

vocabularies (52:271-274) and an appreciation of literature 

(65:1). "The more children write, the more interested they 

are in other people's writing (23:16)." Sharpened 
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observation, a stirred imagination, increased awareness, 

and stimulated interest testify to success in creative 

language (39:14). 



CHAPTER V 

THE SURVEY, ITS DEVELOPMENT AND DEPLOYMENT 

The purpose of this experiment v/as to ascertain 

the need for a constructive pedagogy for creative language. 

The teaching of creative expression in the primary grades 

of the public schools in Harris County, Texas, was sampled. 

Development of a Data Sheet 

Purposes and Sources of Questions 

A data sheet v/as constructed to organize the informa

tion to be gathered in the interview process. Following 

G. S. Wilson's suggestions concerning similarity factors 

(6:25), fundamental facts such as school, number of teachers 

in the building, and number of college hours in language 

arts were placed on the one-page, short-answer data sheet 

(21). School administrators of each district selected the 

personnel to be sampled. The second portion deals with 

creative language and depends on personal impressions, 

knov/ledge of the curriculum of the individual school, and 

firsthand knowledge of the present effectiveness of the 

language arts program. These questions indicated the 

teacher's concept of creative language and obtained 

additional sources of creative language materials. The 
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survey of five basic pieces of equipment indicated its 

availability to the individual classroom. Four questions, 

adapted from Paul Torrance's v/ork on creative thinking and 

problem solving (33) , again invite opinions of the present 

status of creative language within the school. Last, the 

data sheet indicates the willingness of the teacher to 

attempt a specimen lesson in his classroom listing grade 

assignment and number of pupils. 

Pilot Trial of the Data Sheet 

The data sheet in this form was duplicated and 

presented to the faculty of Humble Elementary School. Each 

teacher v/as asked to make suggestions and indicate possible 

problems. The original format was altered for clarity, 

but othen,\dse the data sheet appeared to be effective for 

organizing data. 

Dispensation and Collection of the Survey 

Subsequently, the Public School Directory for 

1966-1967 was consulted to enumerate school districts and 

allot larger districts more representatives. Table 1 lists 

the districts' schools involved in grades one, tv/o, three, 

allotment of data forms, and completed data forms. 

Excepting Houston and Humble, extra representatives were 

alloted to each district of more than three buildings 
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TABLE 1 

THE ENUD4ERATI0N OF DISTRICTS, ALLOTMENT OF DATA 

F0Rr4S, NUMBER OF SCHOOLS INVOLVED IN GRADES 

ONE, TWO, THREE, AND FORMS COMPLETED 

District 

Aldine 
Alief 
Channelviev/ 
Crosby 
Cypress-Fairbanks 
Deer Park 
Northeast Houston 
Galena Park 
Goose Creek 
Houston 
Humble 
Katy 
Klein 
LaPorte 
Pasadena 
Spring 
Spring Branch 
Tomball 
Sheldon 
Huffman 

Totals 

Number 
of 

Schools 

14 
1 
2 
2 
5 
4 
9 

10 
13 

158 
2 
3 
4 
3 
21 
3 
17 
2 
1 
1 

275 

Forms 
• Allotted 

14 
3 
3 
3 
5 
4 
9 
10 
13 
55^ 
12^ 
3 
4 
3 
21 
3 

17 
3 
3 
3 

185 

Forms 
Completed 

0 
3 
2 
3 
3 
3 
0 
0 
3 

54 
11 
3 
1 
0 
15 
2 

15 
3 
3 
1 

130 

^Houston, representing a great number of pupils and 
a great deal of uniformity, requested that the number of 
forms be reduced. 

^Humble Elementary School v/as used for the pilot 
study of the data sheet. 
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involved in grades one, tv;o, and three. Houston, repre

senting a great number of pupils and representing a great 

deal of uniformity, requested that the number of forms 

be reduced. Humble v/as used for the pilot study of the 

form. 

Beginning with office of the superintendent in each 

district, the investigator contacted the appropriate 

official, seeking advice and consent for the experiment 

in that particular district. It v/as necessary in some 

cases to present the body of material to a curriculum 

director or a supervisor for dissemination. At other times 

a principal v/as contacted for disbursement. At other 

times the investigator was able to contact each teacher 

personally. In any case the route preferred by the 

administrative authority was taken. 

Findings of Compiled Data 

District Cooperation and 
Individual Response 

Of the 20 school districts asked to cooperate in 

the sampling process, 16 returned completed data forms, 

2 officially declined to cooperate, and 2 districts offered 

no response. There v/ere 130 forms returned completed from 

the 185 data sheets distributed. Fifty-eight were either 

returned blank or not returned at all. Clear Creek School 
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District, a district not listed in the resource directory, 

but partially within Harris County, requested and returned 

three data sheets. 

Similarity Factors 

No answer was reported by 19 persons as to the 

number of teachers in the building, but 4 reported less 

than ten teachers; 26, more than ten and less than twenty; 

33, more than twenty and less than thirty; 34, more than 

thirty and less than forty; and 14 counted more than forty 

and less than fifty teachers in the building. A similar 

span is found in the nunnber of years taught; 3 teachers 

did not answer; 12 are in the first year of teaching; 

62 have taught less than ten years; 35, more than ten and 

less than twenty years; 11, more than twenty and less than 

thirty years; and 8 have taught more than thirty years. 

A perspective of the relative turnover revealed that 24 of 

the teachers are in their first year in that system; 

74 have taught more than one year and less than ten years 

in that system; 22 have taught more than ten years and less 

than twenty years in that system; 6 have taught more than 

twenty and less than thirty years in that system; 3 have 

taught more than thirty years in that system; and 1 did not 

answer the question. The relative spacing and experience 

of the surveyed teachers in the primary grades also 
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underlined both a span of knowledge and a depth of under

standing as tabulated: 

Grade One Grade Tv/o Grade Three 

One to four years 21 32 35 

Five to nine years 10 21 11 

More than ten years 13 9 7 

Formal knowledge of the language was measured by the number 

of college hours in language arts; 25 gave no answer; 28 of 

the teachers interviewed listed twelve or fewer hours; 

52 said between thirteen and tv/enty-four hours; 21 had more 

than tv/enty-five hours; and 4 teachers interviewed had 

degree majors in language arts. 

Success in obtaining the range of factors in the 

interviews was revealed by repeated spans in each of the 

eight questions. In only one instance are more than half 

of the teachers in one category; and this category con

sists of those having taught more than one year and less 

than ten years in the particular system surveyed. Con

sidering the hypothesis that many of the teaching force in 

the United States are working wives with children, it would . 

be a notion that this factor v/ould probably be true 

throughout the educational system. 
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Present State of Creative 
Language Teaching in 
Harris County 

The next questions v/ere considered to reveal facts 

about the present state of creative language in the school 

district. In rating themselves as a language arts teacher, 

3 teachers marked "in need of aid"; 78 marked average; 

5 gave no answer; and 44 reported the expected "strong." 

Following an almost identical pattern, 43 reported them

selves to be "one of the best teachers in their building"; 

77, average; none, below average; but 10 v/ere not marked. 

That creative language is important in the curriculum was 

indicated by 126 teachers; one marked "desirable"; and 

three v/ere unmarked. Creative language is taught in their 

school reported 117 teachers; 8 said no; 3 said not 

officially; and 2 did not answer. Creative language is 

in the curriculum guide reported 92 persons; 29 reported 

that it was not; 8 did not answer. The guide is effective 

recalled 61; 24 considered the guide partially effective; 

21 said no; and 24 did not answer. In the familiar Texas 

Education Agency terminology (38:116) 7 teachers reported 

teaching creative language thirty minutes per week, the 

lowest time listed; 2 teachers reported teaching creative 

language nine hundred minutes per week, the highest time 

listed; 3 wrote "varies"; 27 did not ansv/er; and the overall 

average time reported was sixty minutes per week. Although 
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ninety-nine teachers made no response or listed no 

specific sources or activities, the various sources and 

other organized courses of study mentioned are (87) : 

1. My Weekly Reader, especially the Teacher Edition 

2. Reading Manuals, basal textbook 

3. Spelling textbook 

4. Show and Tell 

5. Curriculum Guides in general 

6. Textbooks in general 

7» Inservice training 

8. Teacher's manuals in general 

9. Highlight's Magazine 

10. Oral Language Multi-Graded Team Teaching 
Pilot Study, Houston I. S. D. 

11. Oral Expression Class, Cypress-Fairbanks I. S. D. 

12. Personally Collected Materials 

13. Gulf Region Educational Television Program 

14. Sequence Cards 

15. Profession Growth Courses 

16. Handwriting Manual 

17. E. D. L. materials 

18. Filmstrips and Motion pictures 

19. Holidays 

20. Non-graded guide for Language ArtS/ 
Pasadena I. S. D. 
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21, Curriculum Bulletin 590BM20, Houston, I. S. D. 

22. Curriculum Bulletin 57CBM9, Houston, I. S. D. 

Conclusions Concerning 
Present Status 

Because of the steady increase of unansv/ered 

questions as the generalization of teaching creative 

language progressed to the specifics of time, sources, 

and activities, it was considered that perhaps there was 

a significance in these omissions. It was noted that two 

districts provided curriculum bulletins and guides v/hich 

deal directly v/ith creative language. It was also noted 

that sixteen teachers have personal collections of creative 

expression activities. The educational television has also 

made an effort to provide creative language lessons. There 

are several attempts to implement the study of creative 

language in Harris County. These efforts are largely 

uncoordinated; and are mostly taught as isolated lesson 

experiences. It is concluded that there is a real need 

for a structured organization of creative language study. 

Survey of Eguipment 

In the survey of equipment it was found that most 

of the schools have provided adequate kinds and numbers 

of audio-visual aids. There were only four teachers 

v/ithout a tape recorder in the building, three mentioned 
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no duplicator, seven did not have a primary typewriter, 

nine have no overhead projector, and nineteen have no 

opaque projector in the building. Most of the interviev/ed 

teachers felt that any equipment that was needed v/as 

available, however, and required little more than a 

request. 

Activities, Contributions, 
Liabilities, and Needs 

The last questions drew a variety of responses; 

these v/ere so informative that tv/enty activities were added 

to the topical list in the appendix. Most of the activi

ties mentioned in this thesis were named by at least one 

person in the survey. Although many of the statements were 

repeated, certain statements are quoted from the data 

sheets to illustrate the findings and conclusions. 

The most often cited need or liability was that 

of "an outlined systematic approach (87)." Other needs 

indicated were materials, ideas, sources of information, 

"more suggestions on lead-ins to creativity" (87), 

"additional motivation needs to be provided" (87), and 

"a need for varied concrete experiences" (87). Regardless 

of whether the wording was "course of study," "organization," 

"curriculum," "guidance," or "instruction," there was a 

stated need for structure in creative language (87). 
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Certain statements represented needs of the teacher; 

others represented identified conceptual liabilities (87): 

1. need good, creative, imaginative, patient, 
dedicated teachers 

2. need special language teacher 

3. need teacher training, teacher experience 

4. need planning time, greater exposure to 
methods of instruction, lack of time for 
the teacher to prepare to use sources 

5. do not have success with original poems 

Needs were also expressed as factors over which 

the teacher feels little or no control (87): 

1. Television has stifled originality and. 
inventiveness. 

2. Substandard language patterns meet /sic/ 
by student outside of school 

Misconceptions and misunderstandings are prevalent 

too (87): 

1. Children do not possess mechanics of 
penmanship. 

2. Most creative language is in form of art 

3. School day is to /sic/ short and all time 
is spent doing reading, spelling, math, 
etc. 

4. Takes av/ay time from teaching basics 
(punctuation, grammar etc.) 

5. Not enough time to include basic skills 
and creative language 

6. Little time to devote to creative language 
after basic subject-content subjects 
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7. We concentrate on creative language the 
last semester due to oral language the 
first part. It is taught as an outgrov/ch 
of experiences. 

8. The greatest liability is "being able to 
express themselves effectively in the 
written language." 

9. The greatest liability is "for the child 
to get basics in language (e.g. punctua
tion, capitalization)." The greatest 
need is "for the child to get the funda
mentals in language." 

Administrative needs and liabilities were few in 

number, but often expressed. The factor of "time" was 

written on one-third of all the interview sheets. 

"Elimination of v/asted time in the school day to give time 

for creative things" (87) was expressed by one teacher. 

Another said, "One of the most inhibiting factors is the 

rush and pressure of the daily schedule; it is essential 

that the child have time for quiet thinking . . . whenever 

the teacher realizes that he has been stimulated (87)." 

"Space" was also a repeatedly indicated need. Some needs 

expressed individual problems such as "administrative 

concern" (87) and "providing large audiences for which 

children may perform (87)." 

There were many organizational contributions within 

the sampling. Often mentioned programs were phonics, 

reading, language arts, the Gulf Region Educational 

Television series on creative writing, films, libraries. 
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and nature. Some comments reveal a depth of understanding 

and well-read professional teachers (87). 

1. Friendly nurturing classroom atmospheres 

2. Rich living at school 

3. Concentration on oral language rather than 
grading written work 

4. Development of and respect for unique 
worth, abilities, talents, and contribu
tions of individual student 

5. Child's suggestive projects put into 
action 

6. Make pupils think that what they have to 
offer is important 

Compilation reveals that the teacher and child 

are most often the contributing factors (87): 

1. I like to think all activities invite 
originality, creativity, and inventiveness— 
at least I teach in this direction 

2. An enthusiasm on the part of both teacher 
and child 

3. I am of the opinion that if students are 
given the privilege to exemplify their 
creativity, the teacher may be able to 
obtain valuable information from individuals 

4. Productive guidance that gives praise only 
to the really good results of the children's 
expression 

5. Team teaching 

6. Children, experiences, imagination, 
background 
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Conclusions Based on the Survey 

1. School districts, other organizations, and 

individuals in Harris County have identified the need for 

creative language teaching. 

2. School districts, other organizations, and 

individuals in Harris County have attempted to meet the 

needs for creative language through isolated lessons in 

creative writing. 

3. Individuals in Harris County have identified 

the need for organization in creative language. 

4. Tangible equipment is usually available to the 

teachers of Harris County. 

5. Many different activities invite originality, 

creativity, and inventiveness in Harris County. 

6. Contributions are made to creative language 

in many forms in Harris County. 

7. Liabilities do exist and are identified. 

8. Needs too, are identified. 



CHAPTER VI 

A DESIGN FOR TEACHING CREATIVE LANGUAGE 

In the process of ferreting out knowledge of 

creativity research and observation, Hastie's "Education 

of an Art Teacher" (47:260-273) became a source of inquiry. 

Hastie describes "examples of progressionalized activity 

to provide a skeleton of a theory of instruction (47:272)." 

The sequence prescribed in this design is not meant to 

purloin or corrupt Mr. Hastie's examples, but to adapt 

his skeleton to the creative language field of study. 

Basic Structural Concepts 

The structure of this design has provision for 

timing and repetition. Timing is a relatively simple 

requirement based on the data-sheet research findings; 

one hour per v/eek devoted to creative expression will give 

an ample amount of importance to the study, yet will allov/ 

for an overflow of time into correlation activities. This 

hour does not need to be in one lesson time, but will on 

occasion need to be broken into two, three, four, or five 

parts, as well as taken at other times in one large sv/ath. 

Repetition is also a part of the didactic plan. 

A cycle of six lessons will fit neatly into the conventional 

63 
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school year. The cycle, repeated six times, should give 

enough repetition to be remembered, and enough variation 

to be palatable. 

This design has six approaches or center poles of 

activity: media, basic generalization, purpose, reinforce

ment, rev/ard, and interrelation. The center was theorized 

as polarization in that the approach is concerned with the 

mind-set of the instructor and the goal of the learner. 

1. "Exploration and the predisposition to learn" 

is first discussed by Hastie (47:260). "Give the familiar 

the optimum of uncertainty," says Hastie (47:260). Explore 

materials; examine the medium; analyze its fundamental 

components; hypothesize about hov/ it will act under certain 

conditions; and test it (47:261). Taking this concept 

and redefining Hastie's medium of the crayon into the 

language medium of words, and subdividing the word into 

first vocabulary building, and further into verbs, adjec

tives, and alliteration; sample lessons were conceived, 

developed, and tried as described in the field trial section 

of this chapter. 

2. The second approach, "structuring knowledge 

for learning (47:263)," develops a basic generalization. 

Begin with an overview; reduce it to the basic essentials; 

then expand the tool to unknov/n limits (47:264). The 

basic idea for creative language selected for these three 
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sample lessons is discrimination. In the first grade 

pupils simply note likes and differences. Second-grade 

pupils find similes in an action situation. Work in the 

third grade becomes more sophisticated, v/ith figures of 

speech in a descriptive situation. 

3. Purpose, need, or practical communication are 

the focal point for the third approach to creative language 

Material is presented with a balanced degree of stress on 

production, perusal, making judgements, and trying to 

understand what has gone into it (47:266). Letters of 

invitation and thank-you illustrate one sample approach, 

v/hile reporting information and reporting individually 

gathered information attempt to show a planned grov/th 

program v/ithin one approach perspective. 

4. "Form and Pacing of Reinforcement" (47:268) 

is an excellent opportunity for group and committee 

assignments. Experience charts, and cooperative writing 

offer good opportunities for the personal participation, 

the observation of others in the same yet diversified act, 

and the place of knov/ledge to be used for correction pur

sued by Hastie (47:269). This is the place to consider 

the more mechanically-oriented jobs of understanding forms 

and rules; reinforcing knowledge by using that knov/ledge. 

Writing endings to sentences in grade one, and the second-

grade and third-grade examples of simple poetic forms. 
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one based on syllables and one based on parts of speech, 

present trial lessons demonstrating this approach to 

creative expression. 

5. Sample lessons titled, "The Season in General" 

and the "Weather in Particular," illustrate a fifth 

approach to creative expression named by Hastie "Nature 

and Pacing of Rev/ards" (47:269). This topical approach 

assumes the competence of the student, presents a large 

problem, and incorporates and integrates previous learnings 

(47:270). The focus is upon the reward, reason, or 

objective for learning (47:270). The third sample lesson 

for this approach uses a movie for the trial material. 

6. "Interrelation of Knowledge" (47:271) assumes 

that the student is capable of expression. The student 

is presented v/ith an experience of some kind, looks at it, 

searches out the essence, uses his craft to express the 

meaning for others to see (47:271). Although this type 

of lesson is popular v/ith older students, it is also 

successful with very young and very inexperienced students 

if the choices of activity are carefully presented in the 

five other approaches. 

Eighteen Model Lessons 

The following lessons are models prepared to 

coincide v/ith the skeleton perspectives of the design 
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for teaching. Of the total eighteen lessons, six are for 

grade one, six for grade tv/o, and six for grade three. 

These six lessons for grade one represent one lesson in 

each of the approaches: media, basic generalization, 

purpose, reinforcement, reward, and interrelation. In 

like manner, the lessons for grades two and grades three 

represent each of the polarizations. The element of 

repetition is deliberately not used. 

Lesson Plan 

Vocabulary Building Grade One 

Verbs 

Purpose: This lesson is designed to aid in building a 

vocabulary of verbs—verbs which are specifically the 

movement v/ords describing the movements of animals the 

children have seen or are acq[uainted v/ith. 

Point of Departure: This lesson begins at story-time. 

Read the story Just Me by Marie Hall Ets. 

Application: If you could be "just-like" an animal, what 

animal would you be and how v/ould you look? Have the 

children demonstrate the actions and tell the name of the 

animal. Attempt to use v/ords to describe the action. 

Certain verbs will of necessity need to be in the front 

of your mind. Here are some aids: 
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ramble 
jump 
whisk 
hover 
swim 
slip 
tumble 
crouch 
souse 
v/allow 
zig-zag 

Culmination: 

crav/l 
leap 
skip 
climb 
float 
slide 
sprawl 
stoop 
coil 
wag 
jog 

tv/itch 
creep 
step 
clamber 
plunge 
slump 
cut capers 
bend 
twirl 
shake 
squirm 

There are several wa 

bounce 
wiggle 
stride 
scramble 
dive 
droop 
flounce 
bob 
twist 
shuttle 

hop 
worm 
zoom 
swarm 
fall 
stumble 
squat 
duck 
v/hirl 
see-saw 

ys to culminate this 

and any creative language lesson. The time factor must 

be considered with your choice. 

1. It is quite possible that the children v/ill 
feel satisfied after discussing the movements 
and will need to change to another matter. 

2. An experience chart either in prose or poetry 
as a class effort might make a good final 
experience. 

3. It might be in the form of pictures in v/hich 
the teacher v/rites the animal name and motion 
at the top of the picture. This can be 
displayed later. 

4. Another activity might be to ask the children 
to draw pictures again, but for the purpose 
of freeing the teacher to v/rite the dictation 
of each child or of children who volunteer 
to tell a "story." 

5. The teacher might put a basic form on the 
board which will include some built-in success 
such as: "If I could be any animal I wish, 
I would wish to be (88)." 
Then encourage a follow-up sentence to tell 
why. During the copy time, the teacher visits 
each desk to reproduce any words which are 
difficult for the child. 
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Lesson Plan 

Vocabulary Building Grade Tv/o 

Adjectives 

Purpose: To aid in building a backlog of descriptive 

vrc>rds and phrases and to aid in perception. 

Point of Departure: Observe three pieces of wood. One 

is a piece of a limb v/ith the bark intact. The second 

is a crosscut section of a trunk. The third has been 

split length-wise showing the strands within the tree. 

Place the pieces of wood on a prominent table of display. 

Leave them without comment until several children have 

observed them and have asked, "What are these for?" 

Application: Talk about the wood. What do you know about 

this v/ood? Can you tell hov/ old it is? Hov/? Can you 

tell if it is alive? Is it? Is it or was it healthy? 

What color is the wood? Is it just brown? What other 

colors do you see? What shapes can you see? Note the 

shape as a whole, the rings, the dissecting lines, the 

saw marks, the insect marks, etc. Talk about the strings 

in the wood that is vertically cut. Can they hurt you? 

Will they alv/ays hurt you? Talk about the bark. What 

does the bark do for the tree when it is alive? VThy is 

the bark rough in texture? Talk about the wood. 
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Culmination: Ask each child in the room to think of one 

word to describe the v/ood. Some children will spill over 

with adjectives, but try to fend them off until the more 

timid children have had an opportunity for one v/ord. 

Continue until interest is vraning. Put the words and 

phrases on the board as they are called. Number the items, 

so that the children can have a reference if they wish to 

ask a question. Ask the children to v/rite how the v/ood 

looks to them, not to the class, but to them. Try not to 

limit the length in either direction. Attempt to maintain 

the assumption that the "color" words and phrases are 

before them and they will use as many as they feel necessary. 

This attitude may not v/ork, unless the class has been given 

some freedoms before. If it does not, a limit of not less 

than three thoughts (sentences) using at least three 

descriptive words should not tax a student too much and 

should allow the more apt to use more sentences and more 

description. 

Lesson Plan. 

Vocabulary Building Grade Three 

Alliteration 

Purpose: To classify and categorize certain nouns by 

using the scientific classification of primates. To prick 

the intellectual curiosity by using the alliterative tool. 
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Point of Departure: Make and display the bulletin board 

of selected pictures of primates taken from the Life 

Magazine Series, "The Private Life of Primates." Use the 

simple label. Primates. 

Application: Discuss the board. What are the basic likes 

and differences in the primates? What is a primate? Are 

they all monkeys? Where do they live? Call attention to 

the various faces and sizes of the animals. Discover the 

name primate, the classification mammal, animal, and talk 

briefly about the collectiveness of certain nouns. Put 

them in descending order such as animal, mammal, primate, 

gorilla. Touch the subject and leave it. Then talk about 

the various pictures and talk about the figures of speech 

which each picture might suggest. Introduce alliteration 

as a figure of speech. Use examples and then call upon 

the class to add others. Great, garrulous gorilla 

Meek, mild marmoset Ask each child to v/rite one allitera

tive phrase for one picture. Ask each child to write a 

descriptive paragraph about one of the pictures. 

Culmination: Ask each person to read his paragraph and 

alliterative phrase. Collect the paragraphs and phrases. 

Do any correcting that is necessary. Display the papers 

under the appropriate animal picture or in the library-

shelf. Display the phrases under the pictures. 
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Lesson Plan 

Discrimination Grade One 

Likes and Differences 

Purpose: To point out the likes and differences v/hich 

can be discovered by just looking at two contrasting 

photos. 

Point of Departure: Use one large picture from Silver 

Burdett Co. It is an advertising pamphlet for their 

science series. The picture shows an Eskimo child eating 

and an American boy eating. 

Application: Have each child study the two pictures. Tell 

him to look for things that are alike and things that are 

different. In the action research class, the pictures 

were displayed in the cafeteria on a lov/ bulletin board. 

As the children finished their meal, they were allowed to 

go to the board for a close look at the pictures. The 

group was limited to four students. This did not take 

much extra time, but the children had a definite time to 

look and very little distraction. 

Culmination: Follov/-up v/ith a discussion. Some children 

might wish to tell the differences either in dictation or 

on their own. Volunteer children will want to put their 

impressions on paper. Others may be content to just listen 

and add occasional observations to the discussion. 
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Lesson Plan 

Discrimination Grade Tv/o 

Similes in Action Situation 

Purpose: To point out the use of similes in describing 

action. 

Point of Departure: Assemble a bulletin board of rodeo 

pictures taken from Life Magazine article entitled "The 

Break-neck Spectacle." A simple caption, rodeo, will 

suffice since the action of the pictures is the object of 

the display. 

Application: This lesson is a discussion. Talk about the 

man falling off his horse. What does he feel like? Do 

you suppose he is as sore as . . . ? How is the horse? 

What does the horse look like? Use the five senses and 

the cue word like and the "as......as" formula. Continue 

to explore each picture on display. Record the figures 

that the children express. Some of the children will v/ant 

to v/rite, but this is not necessary as this lesson is 

specifically directed toward a particular type of descrip

tion which may not fit the expressions of an individual 

child. 

Culmination: If v/riting is demanded by your children, 

give them the opportunity. Be hesitant so they think they 

are changing your mind. Transfer the figures of speech 
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on your chalkboard underneath the pictures. Action 

research classes have responded days later v/ith small v/ord 

pictures shyly placed on the teacher's desk. These, of 

course, were duly noted and displayed with great pomp. 

Lesson Plan 

Discrimination Grade Three 

Figures of Speech in a Descriptive Situation 

Purpose: To peruse a picture or an object and describe 

it in another frame of reference. 

Point of Departure: Make a bulletin board and interest 

table display using seashore pictures, fishnet, seashells, 

and floats. Encourage the children to bring any inter

esting shell they might have. 

Application: After the display has been noted several 

days, begin the discussion prior to writing. Sometimes 

when v/e look at something, it reminds us of something else. 

Here are two poems that do just that thing. Listen. 

The Green Cat 

The long green bus. 
Like a cat in the sun. 
Rests itself 
At the end of a run. 
While it waits, it purrs 
As nice as you please 
And sometimes it gives 
A big cat sneeze. 
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It has tv/o eyes 
That can glow in the dark. 
And a nose that looks like 
A long paint mark, 
A bumper mouth 
And four gray feet. 
There it goes slithering 
Dov/n the street 1 

Fish of the Air 

The colored leaves appearing. 
Copper, red, and fair. 
Blowing round in circles. 
Darting here and there 
Are little schools of fishes 
In pools of autumn air. 

Now look at the pictures and the shells here. Do they 

remind you of something else? Can someone tell us what 

one of these shells reminds him of? Record the suggestions 

on the chalkboard. Continue to discuss the shells and 

their properties. If necessary, talk about the colors, 

the forms, the sizes, and other things to stimulate syn

thesis. As pencils begin to appear, ask the children to 

work on their ideas on paper. Remind them that the whole 

idea may not come easily. Encourage them to put do\m the 

fragments of ideas that they feel are good. Walk around 

the desks as the children work offering aid and congratu

lations when needed. 

Culmination: Collect the efforts. At leisure, parcel 

the complete works together. Put the good ideas together 

and use them for the next day's class discussion. Discuss 
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the ideas and how they are good. Let the class as a whole 

add to the piece and improve or complete it. Have the 

children recopy their work in final draft form. Contrive 

some way to display or use the papers in the room or in 

the school. 

Lesson Plan 

Practical Communication Grade One 

Letter of Invitation or Thank-you 

Purpose: To give the child the opportunity to communicate 

his ideas and his ov/n verbiage in the written form and for 

a practical reason. 

Point of Departure: The appropriate opportunity is not one 

that is contrived, but it must come from the daily activity 

of the class. Invitations to parents to go to PTA meetings, 

notes to invite parents or classes to programs, to come 

and see particularly interesting things in the room, or 

any reason to invite can be used in this lesson. Likev/ise 

the thank-you approach is also appropriate. Action research 

classes have thanked parents for party preparations, special 

items brought to class, and extra time spent in helping the 

class with particular projects v/hich required their help. 

The point of departure must be set by the teacher of the 

particular class and it needs to be real. 
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Application: Tell the class of the need for communication. 

Remind them of the things that need to be said. Important 

words such as: invite, thank-you, the date, the place, 

the time, the name of the function, and other data need 

to be v̂ /ritten on the board and numbered for easy reference 

by the children. Cut paper or a tablet into 1J$" strips 

to give a good tool for writing individual words. Have 

the children come to you for words or raise their hands 

and go to them depending on which process is most comfortable 

for you, the teacher. Have the children set to work writing 

the letter. Remind them to sign the letter. Collect the 

communications. If the communications are going to be 

accompanied by an official notice, the letters need be 

checked only to make certain that they communicate some 

information. If the communication is not accompanied by 

a notice, a compilation of all the letters will give all 

the facts even though no one letter is complete. (A 

teacher-made stencil has proven most effective.) 

Culmination: Have each child read his communication to the 

class. The children are always pleased and most often can 

remember enough to read their own letters in spite of new 

and unfamiliar words. More apt children will be able to 

read all of the letters of the class after having listened 

to the first reading. Make sure to send the letters. If 

the children wish a copy of their ov/n, make two sets in 



78 

the case of two classes, one set in the case of parents. 

Teachers who have received these invitations and thank-you 

notes have also enjoyed having the letters read in their 

classes and this becomes a snov/balling activity. The 

important thing to remember in these letters is that the 

letter must be the child's ovm. His ov>m words in his own 

way (even if the English language suffers a little). Each 

child enjoys saying things himself and even if it is 

duplicated by another in the class, he can say that he 

wrote it himself. 

Lesson Plan 

Practical Communication Grade tv/o 

Reporting Information 

Purpose: To provide an opportunity to gather information 

and report it in the student's ovm words. 

Point of Departure: Use tv/o thermometers. Measure and 

record the temperature several times each day during the 

first part of a week. Use the second thermometer with the 

children on an interest table. A bowl of ice or a drinking 

fountain provide interesting movements in the mercury. 

With careful placement of the radiator or a light bulb the 

opposite effect can be observed. Some enterprising experi

menter will make the temperature change too rapidly and 
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the mercury is likely to "break" into several parts. This 

is the time to do some teaching about volume and tempera

ture. (Consult your science text.) To remedy the situa

tion, place the thermometer in the heat situation again 

until a single line if formed, then allov/ the thermometer 

to cool slov/ly. Coordinate this lesson with the appropriate 

science unit. 

Application: After several days of observation and experi

mentation, set aside a time for writing. Set the stage by 

reading the poem "Thermometer" by Margaret Hillert. 

Thermometer 

The thermometer has 
A little red line 
That jumps right up 
When the weather is fine 
But when it is cold. 
As everyone knov/s, 
Dovm to the little 
Round bulb it goes. 
It squunches all up 
In a tight little ball 
As if it can't stand 
The cold at all. 
When the weather begins 
To change, why then. 
It carefully starts 
To climb again. 

Ask the children to write the things that they have learned 

about the thermometer and the temperature. Put some key 

words on the board, numbered for reference, such as: 

thermometer, temperature, hot, cold, warm, 
cool, ice, radiator, outside, inside, 
comfortable, mercury, etc. 



80 

Ask the children to write their stories to tell you v/hat 

they know about the thermometer and the temperature and 

its measurement. Stress the fact that you are interested 

in reporting the facts at this time. 

Culmination: Collect the papers and read them at leisure. 

Correct them and make a stencil compiling the work of the 

class. The next day have each child read his ov/n story. 

This is helpful in evaluating the knov/ledge of the children 

in the class, though it is by no means a total evaluation 

of any child's knowledge of a subject. Some children will 

be able to tell you insights that they have not expressed 

orally, and vice versa. 

Lesson Plan 

Practical Communication Grade Three 

Reporting Individually-gathered Information 

Purpose: To gather and report information on an individual 

basis. 

Point of Departure: Use the Instructor magazine "Pictures 

of Workers Here, There, and Everywhere" published one in 

each issue for the years 1963, 1964, and 1965. By using 

all of the pictures and the accompanying sketches of the 

jobs, a neat package of individual information and a large 

picture v/ill be available for thirty students. Each is 
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relatively on the same reading level and the facts are 

within the same scope. 

Application: Distribute the picture and reading matter to 

each child. If possible give the child a choice, but that 

is not necessary. Encourage the use of any other available 

references. Ask each child to study his character and to 

read the information. Tell him to write a good paragraph 

about his particular worker. 

Culmination: Collect the paragraphs and correct them if 

necessary. Have the student recopy his corrected para

graph. This can be onto better quality paper than usual 

(Steck has some with a place for an illustration), onto 

an individual stencil, or onto just ordinary paper. Dis

play the paragraphs. Encourage questions from the class. 

If the stencil is used, make a worker booklet to take home. 

Lesson Plan 

Restriction of Form Grade One 

Half-Sentences 

Purpose: To give children some definite guidelines and 

yet leave some room for individual ideas. Teachers and 

children alike are cautious in beginning to v/rite their 

own ideas. This exercise is admittedly a contrived way of 

loosening the pencil in the child's hand and gently asking 
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for his own ideas, as well as giving the teacher an oppor

tunity to see v\7hat might happen if she v/ill "free her 

children to write." 

Point of Departure: This lesson is taken from a typical 

seat-work assignment in the second or third preprimer 

vocabulary level. It is introduced as such. The children 

have probably matched halves of sentences before to make 

them make sense. They may have done this very page the 

day before, but today it is different. 

1. Milk is good 7. Is the milk 
2, Are you a 8. Where will 
3. Help me find 9. Sally may go 
4. Sally and Jane 10. We want Sally_ 
5. Get the blue 11. Did you eat 
6. Maybe we can 12. The boys went_ 

Application: Ask the children to complete each sentence in 

his ov/n words. Remember to tell them to use the appropriate 

punctuation mark. Make sure that each child has his own 

reader out and ready to use as a reference for spelling. 

Some children who are more creative thinkers will need some 

additional words. 

Culmination: The fun begins when the children read each 

sentence and see how many different endings are among the 

papers. The children will plan for the day when this 

assignment comes again. 
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Lesson Plan 

Restriction of Form Grade Two 

Cinquains 

Purpose: The lesson is formed to introduce young writers 

to the intensity and impact of brevity in a pseudo-poetic 

form. 

Point of Departure: A relatively obscure poetess, Adelaide 

Crapsey, promoted and wrote in a form v/hich she named a 

cinquain. This form has five lines and deals v/ith a definite 

number of syllables in each line. The original form has 

been corrupted for the purpose of learning into a formula 

which can produce a pleasing effect with an economy of 

words. The basic formula is: 

Line One - one noun 
Line Two - two adjectives 
Line Three - three verbs 
Line Four - four words expressing a feeling 
Line Five - one synonym for the noun in line one 

As the children grow in the use of the formula, the various 

parts of speech can be interchanged to fit the particular 

thought of the child-v/riter. 

Application: Begin by reading several cinquains. 

Clouds Butterflies 
Earth's roof Delicate hues 
Moving gray mists Soft wings fanning 
Gentle drops of rain A fairy's flying car 
Overcast Monarch 
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Puppy River 
Fluffy ball Swift stream 
Frisky, wagging, jumping Majestically tv,usting, turning 
Partner and gentle pal Rushing tov/ard the sea 

P^t Power 

Try a class cinquain. Ask for a name word. Here are some 

suggestions: 

fish, alligator, snake, clown, castle, airplane 

Have the children think and begin to write their own 

cinquains. Remind them to think through the kinds of words 

that they v/ill need to use. Use the nomenclature which 

is in your regular teaching, i.e. name v/ord, two picture 

words, three action words, four words to tell how you feel 

or how it feels, another name word for the same thing. As 

the children write they will need your help to spell and 

to think. 

Culmination: Read the finished cinquains. Have each child 

read the ones which he thinks are good. Look at the un

finished cinquains. This is the most rewarding part. The 

class as a whole can make some nice additions to a good 

thought. They can think together and put the ideas of one 

child into focus. Some cinquains do not materialize. Be 

prepared for this and prepare the children. Voice the fact 

that v̂ /hen one is working with an "art fonn, " success is 

not alv/ays or even often an outcome. This particular form 

can give the children a feeling of success. It has a cer

tain quality that the children like. They v/ill want to 

do this again. 
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A good follow-up for the cinquain is a penmanship 

lesson using each child's ov/n cinquain for his lesson. 

Display the work or bind it v.dth brass fasteners for the 

reading table. 

Lesson Plan 

Restriction of Form Grade Three 

Haiku 

Purpose: The lesson is intended to capitalize on the 

learning of syllabification which is advanced enough to 

be useful as a tool. It is further aimed toward the idea 

that writing can be more than ordinary communication. 

Point of Departure: A very old and very elaborate form of 

Japanese poetry is freely adapted for this lesson. Haiku 

or hokku is composed of three lines. Because of the nature 

of the Japanese language, the poetry does not rhyme. The 

lines are counted by syllables. The first line contains 

five syllables, the second, seven, and the third, five. 

The whole poem has an elaborate list of nuances and allusions, 

but for the purpose of instruction, the subtle points of 

haiku are not even stated. It suffices to say that we 

need to speak of only one idea. This idea needs to be 

vivid and expressive, but must stay within the correct 

number of syllables per line. 
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Application: Introduce the children to haiku by reading 

some examples. 

Something makes a soundI One thin lonely leaf 
With no one near, a scarecrow Falls from a spreading v.ullov/. 
Fallen to the ground. Others will join it. 

Crunch, crunch go the leaves Flowers, purple, red. 
Under my feet as I walk Are ver̂ ?' beautiful things 
Making fall music. And so are blue ones. 

Sparkling shining soap The caped crusaders 
Different colors in it. Batman, hero, a good guy 
Just popping at me. Holy Applesauce! 

If it is necessary, make a haiku poem v/ith the class. 

Third graders should have itchy pencils after listening to 

the haiku. Do not insist that the ideas have a poetic 

flair. Let these ideas be really down to earth and stress 

the mechanical. The more important points of the poetic 

form will come as the child deletes the less important 

words in his ideas in order to meet the syllabic require

ment. Let him think he is searching only for a mechanical 

thing, but let him discover that in that search, he can 

find something more. Encourage topics which are close at 

hand or are in the subject areas of the moment. Several 

action research poems reflect the knowledge gained from 

moments spent watching the turtle tub. Earlier, haiku 

was inspired by Robert, a guinea pig. 

Culmination: Have volunteers read their poems to the class. 

Collect all the papers and evaluate them at your leisure. 

Copy the poems correcting spelling and other glaring errors. 
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onto a master and duplicate copies of all successful poems 

for all of the children in the class. Read them the next 

day and send them home to your parents. If a school news

paper is available, some of the haiku might be contributed. 

Other classes might enjoy reading your poems also. 

Lesson Plan 

Focused Topic Grade One 

The Season in General 

Purpose: To give students an opportunity to write more 

than just facts, but to express their thoughts about a 

subject. 

Point of Departure: In the first grade a topic can be 

focused, but it must have a broad base. The seasons are 

particularly adaptable to the feelings and more subjective 

writing or dictating called for in this part of creative 

language. 

Application: Point out and discuss the changes of the 

season. For spring read several poems to capture other 

feelings about spring. Expressions of first graders, 

hampered by their lack of writing skill, need a special 

technique. Ask the children to drav/ a picture about 

Spring as a climax to the poems and ideas about the season 

which is new or in progress. Tell the children v/ho want 
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to make a word picture or a story, to v.̂ rite their nc.ir.es 

on the chalkboard in some orderly fashion. Call the 

children back to a quiet corner singly and record the 

story or impression. Type the stories with a primary 

typev/riter onto a stencil and make a reading lesson for 

the next day. 

Culmination: Have each child read his story aloud. Send 

the stories home with an appropriately decorated cover 

either teacher designed or pupil initiated. Parents enjoy 

these booklets. A teacher friend (88) writes this letter 

for her classes. 

Dear Parents, 

Cherish these poems! 
Guard them with 
Tender, loving care! 

File them v/ith 
Important valuables. 

Your child has 
Captured 
A bit of beauty 
And it is recorded 
Here faithfully 
By his teacher 
For eternity. 

Years from now. 
Both you and he 
May read them 
Together 
T^d smile. 

http://nc.ir.es
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Lesson Plan 

Focused Topic Grade Two 

The Weather in Particular 

Purpose: To reach for more than factual reporting in 

expressing ideas within the limit of an outlined topic. 

Point of Departure: Since this topic needs to be a direct 

experience, the weather on a particular day is a good 

choice for the subject. Fog, rain, v/ind, or any vivid 

change in the day's appearance or feel can be used as a 

basis of information. 

Application: Take the children outside so that they can 

experience as near as possible the full extent of the 

phenomena. Talk about how different things are today. 

Some children may volunteer statements. Remember any choice 

bits of description or any figures of speech that the 

children say in passing. After returning to the classroom, 

consult Arbuthnot's Time For Poetry in the sections marked 

"Wind and Water" and "Round the Calendar." Read some poetry 

that is appropriate to the weather you just observed. This 

can be prepared by you minutes before you take the class 

outside if you are not familiar with the poems. Motivate 

the children to write their ideas about the day and the 

weather. Encourage them to put dovm how they feel, what 

it is like, to use onomatopoeia, and possibly alliteration. 
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Do not expect a long piece, but one that is truly fresh 

in ideas. 

Culmination: Display the papers. Take them to another 

class and read them aloud. Illustrate the papers. Repro

duce them to take home and to put on the library shelf. 

Read them over the speaker system to the school. Display 

the papers in the cafeteria v/ith appropriate pictures. 

Let someone else see and/or hear the writings of the class. 

Lesson Plan 

Focused Topic Grade Three 

A Movie 

Purpose: This lesson is designed to prick the imagination 

of the young writer and encourage an original story. 

Point of Departure: A movie, #LA-111 from the Harris 

County Film Library, "Let's Write a Story" (Grades 1-6) 

B&W-ll min. 

Application: Preview the film. Since the film requires 

two definite stops for the teacher to record words and 

phrases and ideas of the children on the chalkboard, the 

film should be shown in the classroom. The movie does the 

stimulation and motivation. 

Have the children write a story about all or part 

of the movie. Stress the fact that reporting the movie 
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is not the purpose of the lesson, but that imagination and 

original ideas are the more important things. Remind the 

children that the whole movie need not be taken, nor does 

the section need to end as the movie ended. 

Culmination: Read the stories at leisure, correct them 

sparingly, and return them to the children for final 

copying. Post some or all of the stories on a bulletin 

board or make a folder for the library shelf. 

Lesson Plan 

Freedom of Expression Grade One 

Happy Birthday 

Purpose: The purpose of this lesson is to provide each 

person with a personal expression about, to, for, against, 

or from something. 

Point of Departure: This particular lesson can be put into 

your plans months in advance, although the outcomes may 

be different each time it is attempted. Begin on a birth

day. It can be George Washington's, the principal's, 

the school's, the tov/n's, or any special birthday. 

Application: This plan is difficult to outline because 

the students decide what kind of expression to use. Pre

pare the stage by discussing birthdays in general and the 

particular family-group pleasantries of the class. Discuss 
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presents, parties, and cards. Talk of all the important 

things. When most of the children have talked enough, 

pose this question. What can we do to celebrate 's 

birthday? The suggestions will come thick and fast. 

Discuss the limits of space and time and money. What are 

the things that we can do in the classroom? We can write 

stories, poems, draw pictures, make birthday cards, make 

paper articles, make clay articles, and other things 

depending on the individual classroom. In the first grade 

the children are sometimes hampered by their skill v/ith a 

pencil, so the teacher can volunteer to take dictation or 

offer to record messages on tape v/hich she can transcribe 

later. The important thing is for each child to decide 

to do something. Use gentle persuasion for those who balk. 

Set about the individual tasks. 

Culmination: Sing "Happy Birthday" and have each child 

tell his way of marking the day. Remind the children that 

this kind of celebrating is for only special birthdays. 

Distribute the items to the birthday person or display 

them for others to see. 

Note: The children must be in good basic control before 

a lesson of this type can be attempted. The children need 

prior instruction in the ways of creative expression suit

able before they are subjected to a choice situation. This 

kind of lesson is adaptable to any of the direct experience 

situations you might have in the school. 
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Lesson Plan 

Freedom of Expression Grade T\/o 

A Holiday 

Purpose: To give the child the opportunity to express 

himself creatively and to have a choice of form. 

Point of Departure: Mother's Day is the topic. Mothers 

are close to the children, so care must be taken to probe 

into the emotional skin of the student, but not to pierce 

so deeply that expression becomes difficult. 

Application: Mother's Day is a national holiday to honor 

Mothers. Children can discuss the many v/ays that mothers 

are important to them, the ways mother help them, care 

for them, and love them. Read several expressions of 

others for their mothers like "About Softness," Unknov/n, 

"Mothers are for . . . ," Dorothy Hev/itt, and "The Nicest 

Gift," Regina Sauro. Second grade children want to make 

some gift for their mothers. The form of expression 

might be a jingle inside a specially made card. It might 

be a class experience story or a class-v/ritten poem. 

Some children will want to v/rite on their ov/n. In order 

to choose a form, the children v/ill need to be familiar 

with several forms and their characteristics. Most of 

the children will want to write one day and recopy a 

corrected draft on a second day. When a true choice of 
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form is given, the teacher can not alv/ays be certain of 

the outcomes. 

Culmination: The final activity depends on the expressions 

The teacher might duplicate the writings of the entire 

class. Second graders enjoy making the stencil themselves. 

This can be done by lining a stencil ahead of time and 

providing a place for a picture or illustration for those 

so inclined. Give the children practice first since 

corrections are difficult on a stencil if this form is 

chosen. There is always the possibility that the efforts 

of the class are not pleasing to them. In this case, the 

teacher and the children can write a class story, litany, 

or poem v/hich can be re-written in each child's script 

and appropriately decorated for Mother. 

Lesson Plan 

Freedom of Expression . Grade Three 

A Visit to a Construction Site 

Purpose: To give students a direct experience and then 

exact their impressions in v/ritten form. 

Point of Departure: Take the class to a construction site 

Spend as much time as necessary. Provide a comfortable 

place to watch the work. Construction can be a crew 

digging a ditch, paving a road, a repair crew working in 
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the building, or any vjork activity. Watch the children 

and stay as long as the construction occupies most of their 

interest. Try to point out interesting things that are 

happening. File away any chance remarks that are partic

ularly colorful. 

Application: On coming inside, discuss the scene of con

struction. Tell what v>/as happening. What colors v/ere 

seen? What sounds were heard? Any smells? What did it 

look like? Try to get some similes. What kinds of activity 

did you see? Did you see someone as busy as . . . ? Did 

you see someone as fast as . . . ? etc. Motivate and 

stimulate through discussion of the scene. Draw on the 

use of sound and hov/ to V'/rite the sounds (phonetically) 

they heard; avoid giving the trite spellings so that 

fresh ones will appear. Ask the children to v/rite their 

impressions of the construction. Remind them that their 

work need not and would perhaps be better if it were not 

a factual account of what they saw. Point out the different 

familiar forms such as a descriptive paragraph, a panorama 

poem, a minute particle of the scene in prose or poetry, 

haiku form, or cinquain form, or any form they choose. 

Remind the children to use "colorful" v/ords and to consider 

the importance of each thing. In some cases if motivation 

is still not adequate these poems will aid in tapping some 

ideas about construction and building: 
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"Steel Dinosuars," M. Charles Rebert 
"Automobile Mechanics," Dorothy Baruch 
"A Modern Dragon," Rowena Bastin Bennett 
"Stop-Go," Dorothy Baruch 
"Block City," Robert L. Stevenson 

Culmination: Collect the efforts. Edit and correct if 

•necessary. Read the best or successful efforts to the 

class and select some to use for the class to improve upon 

(especially if the ideas are good, but the form or structure 

is not particularly dynamic and is not up to the usual 

standard of that student). Reproduce the stories. Teacher, 

make a stencil of all offerings. Each child make his ovm 

stencil and bind together as a book for each child. Have 

each child reproduce his ov/n in his best writing for a 

single compilation. Have each child reproduce his o\>m 

vnriting for display in the room. The important thing is 

to do something v/ith the work. Use it in some way that 

is satisfying to the children. 

Field Trial of the Models 

Trial of the model lessons consisted of three 

stages. First, the lessons were developed in the investi

gator's classrooms using action research techniques. Co

workers were asked to participate and offer suggestions 

in the second stage of trial. The last trial was in 

Harris County v̂ /ith teachers who had no contact with the 

investigator except the data sheet interviev/ and the 

v/ritten lesson. 
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As the basic design for teaching v/as researched 

and developed, the specific lessons v/ere v/ritten for dis

tribution in the spring of the year. Of the eighteen 

lessons, fourteen have been used in the investigator's 

class at the prescribed grade level and in the form that 

is presented in the design. The other four lessons were 

adapted because grade-level access v/as inconvenient, or 

because the time of the year v/as not appropriate. 

During the spring of 1967 the thirteen classroom 

teachers of Humble Elementary School agreed to experiment 

with one lesson in each of their respective classrooms. 

One teacher responded most actively by completing six 

separate lessons before the end of the semester and offered 

many suggestions, aids, and observations. Another co

worker, already a collector of creative writing activities 

and techniques, contributed three lessons in the field 

trial as well as many techniques from her personal files. 

In spite of these active teachers, five of the eighteen 

lessons were not returned. 

In the follov/ing spring, teachers who had marked 

the data sheets as willing to try an experimental lesson 

were contacted. The lessons were again distributed to 

eighteen classrooms. Of the total, twelve lessons were 

returned completed, three were returned unused, and three 

were not returned. 



98 

The purpose of the field trial of the nodel lessons 

was to test the v/ritten communication form of the lesson, 

to enlist comments and suggestions from the trial teachers, 

and to find out if others in the profession found these 

lessons useful. Teachers participating in the field trial 

were most helpful. There were two of the lessons which 

were marked as unsuccessful. All the other cover-sheet 

questions were answered positively. Suggestions and comments 

included (88): 

1. The words from this particular lesson 
(grade one) were not from our basal reader, 
but the lesson v/ould be more advantageous 
for a school with the same basal series. 

2. The material presented in the pictures 
(sent with the lesson packet) v/as not 
enough to equip the children v/ith a work
able knov/ledge of the habits, nature, and 
characteristics of the animals. 

3. As a part of a more complete program, my 
class would benefit from a similar lesson 
each v/eek; alone, it would need to be 
followed up with a little more directed 
program. 

4. This lesson is especially suitable not 
only from the language arts viev/point, but 
correlates especially V"/ell.with mathematics. 

5. We were studying New York City and city 
workers at the time so this lesson worked 
in nicely with our unit. 

6. Helps with syllabication. Makes a child 
more conscious of listening for syllables 
in words. Anxious to express themselves, 

7. I had the children act out the various 
movements of the animals in the story. 
Then the action verbs were more exciting 
to them. 
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8. Weekly v/ould be too often. 

9. Did not have enough time to compile the 
children's papers. 

10. I made this lesson a class project. As 
the vocabulary increases, it can be done 
on an individual basis. 

11. Should have many oral examples before the 
project is started, 

12. We had a lot of fun trying to think and 
write our thoughts, 

13. I think had we been working on this for 
several weeks we would have done better. 

14. Children enjoyed this lesson. 

15. Interesting and I thought, good especially 
since it is a low average to middle average 
second grade. 

16. This lesson seems especially valuable for 
third grade pupils. 

17. The papers are sent as they v/ere turned in 
with no corrections. Even as they v/orked, 
I made no corrections. 

18. They thoroughly enjoyed this and all 
participated eagerly, 

19. Prior to the introduction of this lesson, 
we made alliterative phrases for fun. 
They loved this, 

20. They learned a lot, had fun, and increased 
their vocabulary, 

21. As other school activities were already 
scheduled, I did not have time to develop 
this lesson thoroughly. Hov/ever, we enjoyed 
it. 

22. My children liked this lesson. 

23. Too much for second grade. 
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24. I find it very hard to follow your lesson 

25. We used the story in our reader titled 
"The Birthday Cake." After we v/ere 
finished and v/hile we waited for the bus, 
played an oral game where each one brings 
a gift (imaginary) to Grandfather. "I'm 
going to Grandfather's party and I'm 
taking a tie and a handkerchief." One 
item is added and all are repeated in 
order. We had fun. 

Summary 

A general didactic plan has been presented. The 

plan includes provision for specific teaching time in the 

skill of creative expression. A scheme of repetition 

structures the reinforcement of knov/ledge. The six per

spectives of approach provide skeletal framing for both 

instructor and learner. The plan is illustrated by model 

lessons which have been tried in actual classroom use. 

The comments and suggestions of the practicing educators 

seem to indicate that there is something of value in this 

design for creative language. 



CHAPTER VII 

SUMMARY AlTD RECOMI-IENDATION 

Purpose 

The purpose of this study was to seek a constructive 

pedagogy for creative language. Basic to the problem v/as 

the assumption of the existence of creativity in each 

student. The need for the study was approached as the need 

for the teaching of creativity, the need for teaching of 

creative language, and the need for structure in the teach

ing of creative language. The study v/as limited to primary-

grade classes and to Harris County, Texas. Creative lan

guage was defined as oral and written expression v/hich is 

considered by the child as his o\'m creation. 

Survey of the Literature 

The survey of literature involved three searches. 

The historic search including creativity, creative expres

sion, and education revealed that "ancients, like the 

moderns, voiced divergent views (12:1)," and that the 

debate concerning the nature and nurture of creativity 

continues (12:1). Media, a second search, was defined as 

a means of communication. Considerations of form, size, 

purpose, and skill coupled with variables and resource aids 
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emerged as three criteria for selecting a medium in creative 

language. A perspective of enabling creative language 

potential, the third search, was treated first as goals, 

successful creative people, and concepts of creative learn

ing; then scrutinized as the physical, social, and mental 

structure v/hich climatizes the classroom; and finally 

focused as the utilization techniques of procedure, method, 

and feedback. 

The Survey, The Design, and The Field Trial 

The present state of creative language teaching in 

Harris County, Texas was determined through interviev/s 

v/ith selected primary-grade teachers within the twenty 

public school districts of the county. A one-page short 

answer data sheet was constructed, subsequently pilot-

tested, and used in the collection and organization of the 

factors, activities, contributions, liabilities, and needs 

polled in the survey. Eighteen specimen lessons were con

structed from an amalgamation of the literature and the 

interviews. The creative language lessons were manipulated 

in the investigator's classrooms in order to assess sub

jectively the elements and the variable parts that had been 

identified. The appraisal of the practicing teacher v/as 

then sought through a field trial of the model lessons 
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which illustrate scope, sequence, and a theory of 

instruction. 

Conclusions 

The survey of opinions of practicing teachers and 

writers in the field indicated that a design for teaching 

creative language is needed. 

The trials of the eighteen specimen lessons indi

cated that a design for teaching creative language such as 

is proposed in this study, is workable and useful. 

Recommendation 

By completing the repetitive cycles and correlative 

opportunities, the design for creative language teaching 

points tov/ard a course of study. This language program 

in its full three-year form would then be ready for experi

mentation. It is the recommendation of this investigator 

that the design proposed in this thesis be given this 

further trial and study. 
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APPENDIX B: CHART OF PRIMARY GRADES MINIMUM TIME 

ALLOTMENTS 

1 1 3 

.1 

Tliis cliart sliows grapliically liic iiiiniinum aiuuunt of liiue allotlcd to cacki of llic 
areas in tiio clcincutary curriculum. JNotc tiic unsciicdulecl block of lime wliicli permits 
flexiLility in planning according to the needs of tlio local school. 

( 3 8 : 7 6 ) 
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APPENDIX C: SOURCES OF INSPIRATION FROM LET THEM VJRITE 

POETRY 

1. In the Schoolroom 
A. Activities, games, stories, music 
B. Creative work in other fields 
C. Objects: vases, bov/ls, models, toys, artifacts 
D. Pictures 
E. Living things: flowers, plants, insects, pets 
F. Exhibits 
G. Things seen from the v/indov/s 

2. The Out-of-doors 
A, Trees, flov/ers, plants, gardens, growing things 
B, Animals, insects, birds 
C, Mountains, rivers, lakes, oceans 
D, Stars, sun, moon, clouds, sky 
E, Seasons, night, day, sunrise, sunset 
F, Wind, storms, rain, fog, thunder, lightning 
G, Playtime activities 

3. Relations v/ith people 
A. Parents and other adults 
B. Brothers and sisters 
C. Friends 
D. Neighbors 
E. Babies 

4. Special occasions 
A. Holidays 
B. Excursions 

5. The city 
A. Buildings, tall old, new, memorials 
B. Bridges 
C. Industrial activities, machines, men at work 
D. Street noises 
E. Transportation facilities 
F. Parks 
G. Other centers of interest 

6. The Country 
A. Farms, farmers, farm activities 
B. Fields, crops, orchards 
C. Farm animals 
D. Woods, forests, streams 
E. Roads, lanes, paths, fences, gates 

mfe 
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Personal experiences 
A. Immediate experiences 
B. Remembered experiences 
C. Imagined experiences 

8. Books 

9. Poetry 
A. Read aloud by the teacher and others 
B. Read silently 
C. Creative work of other children 
D. Bulletin board displays 
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APPENDIX D: DICTIONARY OF SELECTED LINGUISTIC DEVICES 

Alliteration—Alliteration is the repetition of the same 
sound in words succeeding each other at close 
intervals. Usually it refers to the repetition of 
a sound or letter at the beginning of words (37:3). 

Amphimacer—One of the poetic feet from the Greco-Roman 
tradition used in English poetry. It has a trio 
of long, short, long syllables (37:14-16). 

Amphibrach—One of the poetic feet from the Greco-Roman 
tradition used in English poetry. It has a trio 
of short, long, short syllables (37:14-16). 

Analogy—A relation of likeness, between two things or of 
one thing to or with another, consisting in the 
resemblance not of the things themselves but of 
two or more attributes, circumstances, or effects 
(40:32). 

Anapest—One of the poetic feet in the Greco-Roman tradition 
used in English poetry. It has tv/o short syllables 
followed by one long syllable (37:14-16). 

Assonance—The resemblance rather than the correspondence 
of sound. Rhyme is an exact matching of the vov/el 
sound, assonance is an approximation of it. 
Example: earth, hearth; late, fade; v>/illow, yello.v 
(37:4). 

Blank verse—A deceptive fo2rm for the young writer of 
poetry its lack of rhyme and apparent simplicity 
make it seem easiest whereas it is actually the 
most difficult medium to sustain (37:52). 

Cadenced verse—It is based on a broad movement rather than 
on a fixed pattern. Cadenced verse gets its effects 
through subtle shades of changing rhythms and 
through a delicate sense of balance. Example: 
Amy Lowell (37:17-18). 

Cinquain—A variety of cjuintet adapted by Adlaide Crapsey. 
The lines have respectively tv/o, four, six, eight, 
and two syllables each. The form is very strict 
(37:63-69). 
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Couplet—It is as the name implies, a pair of rhymes. 
The lines must match in length, in rhyme, or both. 
Although it rarely stands by itself, a couplet 
may sometimes constitute a complete brief poem 
(37:55). 

Dactyl—One of the poetic feet from the Greco-Roman tradition 
used in English poetry. A long syllable is followed 
by two short ones. The dactyl and anapest often 
slide into each other. It is particularly effective 
v/here speed, a lilting movement, or even a gallop 
is desired (37:14-16). 

Epigram—An epigram in verse is a short poem which is con
fined to one subject and usually finished with an 
ingenious turn of thought. Sometimes it is merely 
a pointed saying happily expressed in rhyme; often 
however, it holds a large idea condensed in a 
packed space. There is no rule as to length; the 
greatest number of epigrams seem to be quatrains 
although some of the finest are couplets. 
Example: Little strokes 

Fell great oaks, 
Benjamin Franklin (37:11-12) 

Foot—A group of syllables marked off as constituting a 
metrical unit in verse, analogous to a measure in 
music (40:322). 

Free Verse—Free verse is based on a broad movement rather 
than on a fixed pattern. It is founded on a 
general rhythm rather than on any precise meter. 
It differs from formal poetry only in its irregu
larity of rhythm. It does not sound so different, 
but it looks different. Examples: Walt Whitman, 
Leaves of Grass; Echoes and London Voluntaries, 
Henley; The North Sea, Heinrich Heine; Bible Psalms," 
Job, Solomon (37:17-18). 

Haiku—A Japanese poem form that has three lines. The 
lines contain five syllables, seven syllables, and 
five syllables respectively. There is no note of 
accent or rhyme. Characteristics are brevity, 
lack of sentence structure, condensation, and 
suggestion (32:1-24). 

Hyperbole—A word which means nothing more nor less than 
exaggeration. It is used to add force or intensity. 
Sometimes it reaches the limits of the ridiculous 
(37:20), 
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Iambus—A short syllable follov;ed by a long one. This is 
the most common of the English metrical feet 
(37:16). 

Interior rhyme or Internal rhyme—This is merely the 
repetition of the rhyme sound v/ithin the line or 
inside the structure of the poem itself. Examples: 
Wallace Irv/in, Song for a Cracked Voice; Thomas 
Hood, The Double Knock; Kipling, Tomlinson; Boy 
and Tadpoles, Untermeyer; In Yesterday and Today, 
Untermeyer (37:21-22). 

Limerick—This is a simple form; it is a five line stanza 
built on two rhymes (a-a-b-b-a), The third and 
fourth lines are one foot shorter than the other 
three. The final line has come into use in con
temporary work as a freak of spelling or a final 
curious surprise twist. For examples consult the 
works of Edv/ard Lear (37:58-59), 

Metaphor—This is that figure of speech v/hich is directly 
founded on the resemblance one object bears to 
another. It is a comparison which is made or 
rather implied \>/ith out any preposition to express 
the comparison (37:13-14). 

Metrical Verse—The traditional form of English poetry; 
it seeks its effects chiefly through definite 
lilt of meter and the magic and satisfaction of 
rhyme (37:16), 

Narrative Verse—This is that kind of poetry which tells 
a story. It has no particular form (37:25), 

Onomatopoeia—This is the formation of a word by imitation 
of some particular sound; the syllables thus 
formed suggest the object which produces the sound 
(37:25-26), 

Orientale—Found in most collection of the French forms, 
it is of Malay origin and popularized by Victor 
Hugo, It has four line stanzas, each verse repeats 
intact two of the lines of the preceding verse. 
The second and fourth of each stanza become the 
first and third of the succeeding one. For Example 
In Town, Austin Dobson; First Performance, Michael 
Lev/is (37:63-64). 
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Palindrome—A word, verse, or sentence thst is the same 
when read backv/ard or forward. Example: madam. 
Was it a cat I sav/? (40:604). 

Parody—This is an imitation of a particular style so 
exaggerated or distorted as to be humorous. For 
example: Jack and Jill, Anthony C. Deane (37:27). 

Personification—This is the representation of an inanimate 
object or abstract idea as endowed with personal 
attributes (the floods clap their hands) (40:628). 

Pivot words—These are what Lewis Carroll christened in 
English "portmanteau words" and exemplified in his 
"I wear tobacchanalian v/reaths of smoke." Another 
is Thackerayes "devotea-pot." Two words telescoped, 
so to speak, into one. This device is used 
seriously in Japanese and is greatly admired 
(32:65). 

Polyphonic Prose—This is a cross between poetry and prose. 
Paul Fort originated it. It appears to be prose, 
but to the ear it has a definite poetic structure 
though irregular (37:228), 

Puppetry—This is the art of minipulating puppets (40:686), 

Quatrain—This is the most common stanza structure in all 
poetry. It consists of only four lines. It has 
endless variations and possibilities (37:64-65). 

Quintet—This is a five line stanza. The rĥ mie scheme 
is usually a-b-a-b-b (37:68-69), 

Rebus—A mode of expressing words and phrases by pictures 
of objects whose names resemble those v/ords or 
the syllables of which they are composed; hence, 
a form of riddle made up of such representations 
(40:705), 

Rhyme—This is an exact match of the vov.̂ el sound and the 
final consonant sounds. Example: earth, birth; 
late, fate; willow, pillov/ (37:4). 

Simile—This is a metaphor vfhich employs the word as or 
like to express the comparison (37:13-14). 
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Spondee—This is one of the rarer English metrical feet. 
It has two long syllables follov/ing each other 
(37:16). 

Terza Rima—This is a set of stanzas of three lines usually 
eleven syllables in length, lined in succession 
by interlocking rhymes; aba, bob, cdc (37:92). 

Triolet—One of the French forms v.̂ ith eight lines and two 
rhymes. The first and second lines are repeated 
as the seventh and eighth lines (37:92-93). 



121 

APPENDIX E: TOPICAL LISTING OF CREATIVE LANGUAGE ACTIVITIES 

Resources Useful for Building Skills 

Sources of Collected Works 
1. Easy in English (2:30, 32, 273, 274) 
2. Time for Poetry (4) 
3. Creative Writing Bulletin, Victoria, 

Texas (66) 
4. Teaching World Affairs in American Schools (44) 
5. The Macmillan English Series K-I (79:23) 
6. The Forms of Poetry (37:126, 128) 
7. Let Them Write Poetry (39:appendix) 

Proofreading Checklist 
1. English Your Language, Grade Two (84:122) 

Listening 
1. Creative Expression (23) 
2. The Macmillan English Series, Two (79:42,49) 
3. Develop a Listening Post (87) 
4. Listen to stories and retell accurately, 

visualize as he listens, begins to draw 
simple conclusions, forms attitudes tov/ard 
characters, recognizes that some characters 
and events of stories are similar to those 
in his own life (87) 

Assessment of Language Development 
1, English Your Language, Grade One, T,E. (86) 

Experience Charts and Cooperative Stories 
1. English Your Language, Grade One, T.E. (86) 
2. English Your Language, Grade Two (84) 
3. Language Round Up, Two (82) 

Aids for Independent Writing 
1. The theme has already been chosen and as 

children are working on big pictures or 
other activities, one child is called to 
desk. He dictates his "v/ord picture" to 
teacher, v/ho writes it dov/n in "teacher 
shorthand" so child is not hampered by 
inability to spell v/ords . . . Teacher 
then types all children's poems for souvenir 
booklets (87) 
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3 
4 

"transition" 
a dog. 

Original stories started in this 
method half v/ay On board: I have 

(What is his name?) 
He is fun to play v/ith, 
(Is he big or little?) 
We are good friends. 
(What color 

Children copy the given sentence, then 
the question on the second line making 
stories different. This leads easily 
original stories (87). 
Keep an Opening Sentence File (87) 
Readiness—discuss what comes before and 
after a selected picture (87) 

is he?) 
ansv/er 
all 

into 

Sharing 
1. Establish a Conversation Corner (87) 

Vocabulary 

Synonyms 
1. Keys to Good Language, Tv/o (67:47, 73) 
2. Keys to Good Language, Three (68:26) 
3. Language Round Up, Three (80:129) 

Vocabulary Grovrth and Development 
1. Easy in English (2:32, 33, 40, 42) 
2. Our English Language, Grade Tv/o (60:35) 
3. Creative Expression (23:195, 196) 
4. Adventures with Language (72:57, 65) 
5. Spelling Grovrtih, One (75:91, 100, 108, 109, 

110) 
6. The Macmillan English Series, K-I (79: 

20, 23, 26, 27) 
7. The Macmillan English Series, Three (77: 

59, 81) 
8. Let Them Write Poetry (39:14) 

Taxonomy 
1. Easy in English (2:46, 48) 
2. The Macmillan English Series, K-I (79:20, 23) 
3. Let Them Write Poetry (39:9) 

Antonyms 
1. Keys to Good Language (67:55, 74) 
2. Language Round Up, Tv̂ o (82:77) 
3. Language Round Up, Three (80:81) 
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Di scrimination 

Rhyming 
1. English Your Language, Grade One, T.E. 

(86:135, 136, 169, 170) 
2. English Your Language, Grade Two (84:103) 
3. English Your Language, Grade Three (85:135) 
4. Keys to Good Language, Three (68:107) 
5. Language Round Up, Tv/o (82:65, 72) 
6. Language Round Up, Three (80:123) 
7. Spelling Growth One (75:105, 106) 

Synonyms 
1. Keys to Good Language, T̂ /o (67:47, 73) 
2. Keys*to Good Language, Three (68:26) 
3. Language Round Up, Three (80:129) 

Description 
1. English Your Language, Grade One, T.E. (86:91) 
2. English Your Language, Grade Three (85:56) 
3. Keys to Good Language, Tv/o (67:54, 44, 45, 62) 
4. Keys to Good Language, Three (68:25) 
5. Language Round Up, Two (82:93, 94) 
6. Make a "Whatsit Box" (87) 
7. Adventures with Language (72:68) 
8. Creative Expression (23) 
9. Let Them Write Poetry (39:17) 

10. Skills in Spelling, Book Three (64:25) 
11. Spelling Gro\Nrth, One (75:89, 90) 
12. The Macmillan English Series, K-I (79) 
13. The Macmillan English Series, Two (78: 

16, 17, 59, 64, 69) 

Aural Discrimination 
1. The Macmillan English Series, K-I (79: 

20, 23) 

Comparisons 
1. Let Them Write Poetry (39:5, 17, 21) 
2. Telling and Writing Stories and Poems, 

Houston Curriculum Bulletin (83) 

Sensory Perceptions 
1. English Your Language, Grade T̂ vo (84:164) 
2, Let Them Write Poetry (39:9, 13) 
3, Our English Language, Grade Two (60: 

52, 76, 112) 
4. The Macmillan English Series, K-I (79:20, 23) 
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5. The Macmillan English Series, Two (78: 
22, 23, 60, 61, 62) 

6. The Macmillan English Series, Three (77: 
233, 253) 

Antonyms 
1. Keys to Good Language (67:55, 74) 
2. Language Round Up, Two (82:77) 
3. Language Round Up, Three (80:81) 

Practical 

Reports 
1. English Your Language, Grade Two (84:64) 
2. Keys to Good Language, Three (68:19) 
3. Language Round Up, Two (82:80) 
4. Language Round Up, Three (80:38, 39, 66, 

112, 113, 125) 
5. Skills in Spelling, Book Three (64:73) 
6. The Macmillan English Series, Three (77: 

255, 278) 

News Story 
1. English Your Language, Grade One, T.E. 

(86:2, 24) 
2. Language Round Up, Tv/o (82:70) 
3. Language Round Up, Three (80:65) 
4. Our English Language, Grade Tv70 (60:96, 99) 
5. Skills in Spelling, Book Three (64:13) 

Announcement s 
Notices 

1. Language Round Up, Three (80:24, 93) 
2. Skills in Spelling, Book Tv/o (63:74) 
3. The Macmillan English Series, K-I (79:15) 

Write Plans 
1. Skills in Spelling, Book Three (64:42, 81) 

Explain 
1. Language Round Up, Three (80:103, 151) 
2. Our English Language, Grade Two (60:86, 88) 
3. The Macmillan English Series, Two (78:28, 29) 

Captions 
1. English Your Language, Three (85) 

-, _ > - — 
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Rules 
1. English Your Language, Three (85) 
2. Language Round Up, Two (82:58) 
3. Skills in Spelling, Book Three (64:93) 

Directions 
1. English Your Language, Three (85:145) 
2. The Macmillan English Series, K-I (79:41) 

Solving Problems 
1. English Your Language, Three (85:168) 

Restriction of Form 

Begin Stories 
1. Language Round Up, Three (80:116) 

End Stories 
1. Keys to Good Language, Two (68:49) 
2. Language Round Up, Three (80:117) 
3. The Macmillan English Series, K-I (79:4, 5) 

Tell A Story 
1. Begin an Oral Composition Program (87) 
2. Try some "Picturesque Talks" (87) 
3. English Your Language, Grade One, T.E. (86) 
4. Keys to Good Language, Two (67:13, 27, 

64, 68, 76, 77) 
5. Language Round Up, Two (82:37, 103) 
6. Language Round Up, Three (80:10, 11, 35, 

36, 146) 
7. The Macmillan English Series, K-I (79: 

5, 26, 27) 

Riddles 
1. English Your Language, Grade One, T.E. 

(86:116, 169, 170) . 
2. English Your Language, Two (84:108) 
3. English Your Language, Three (85:67) 
4. Our English Language, Grade Two (60:64, 71) 
5. Skills in Spelling, Book Two (63:71, 110) 
6. Skills in Spelling, Book Three (64:28) 

Recipes 
1. English Your Language, Grade One, T.E. (86) 

Menu 
1. English Your Language, Grade One, T.E. (86) 
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Letter 
1. English Your Language, Grade T\-/o (84:99) 
2. Keys to Good Language, Tv/o (67:43) 
3. Keys to Good Language, Three (68:80, 81) 
4. Language Round Up, Tv/o (82:43, 71, 86) 
5. Language Round Up, Three (80:83, 89, 90) 
6. Our English Language, Grade Two (60:50) 
7. Skills in Spelling, Book Two (63:14, 46, 

89, 98) 
8. Skills in Spelling, Book Three (64:11, 

45, 68, 96) 

Write Cartoons (87) 

Act out a story using Gestures only (87) 

Sentences 
1. Adventures with Language (72:17) 
2. Keys to Good Language, Tv/o (67:75) 
3. Language Round Up, Two (82:52) 
4. Our English Language, Grade Two (60:39) 
5. Skills in Spelling, Book Three (64:35, 

38, 56) 
6. Spelling Grovth One (75:90, 92, 93, 94) 
7. The Macmillan English Series, K-I (79: 

26, 27) 

Write a Play 
1. Skills in Spelling, Book Two (63:35) 
2. Skills in Spelling, Book Three (64:22, 99) 

List 
1. Skills in Spelling Book Two (63:50, 68, 

107, 113) 
2. Skills in Spelling Book Three (64:79, 102) 

Write a Story 
1. Write "What, Where arid When sentences" (87) 
2. Adventures with Language (72:14, 31, 36) 
3. English Your Language, Grade One, T.E. 

(86:69) 
4. English Your Language, Grade Two (84: 

116, 123, 128) 
5. English Your Language, Grade Three (85:152) 
6. Language Round Up, Three (80:45) 
7. Our English Language, Grade Two (60:32) 
8. Skills in Spelling, Book Two (63:11, 20, 26, 

29, 38, 44, 53, 77, 80, 83, 86, 95, 101, 104) 
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9. Skills in Spelling, Book Three (64:5, 8, 17, 
22, 31, 34, 48, 51, 59, 62, 65, 85, 86, 90, 
109, 111) 

10. Spelling Grov/th One (75:97, 98, 99, 104) 
11. The Macmillan English Series, Tv/o (78:140, 

141) 
12. The Macmillan English Series, Three (77: 

199, 230) 

Litany 
1. English Your Language, Grade One, T.E. (86) 

Slogan 
1. English Your Language, Three (85:198) 

Words for a Song 
1. English Your Language, Three (85:64) 

Rewrite in a Different Form 
1. Calvalcade T. E. February, 1967 (55:1) 
2. Easy in English (2:33) 
3. English Your Language, Three (85:81, 155) 

Paragraph 
1. English Your Language, Three (85:166) 
2. Keys to Good Language, Three (85:35, 36) 
3. Language Round Up, Three (80:56, 57) 
4. The Macmillan English Series, Three (77:177, 

197) 

Organization 
1. English Your Language, Three (85:171) 
2. Our English Language, Grade Tv/o (60:61, 62) 
3. Telling and Writing Stories and Poems, 

Houston, Texas (83) 

Minutes of a Meeting 
1. English Your Language, Three (85:151) 

Write a Poem 
1. Creative Expression (23) 
2. Keys to Good Language, Tv/o (67:59) 
3. Keys to Good Language, Three (68:110) 
4. Language Round Up, Tv/o (82:102) 
5. Let Them Write Poetry (39:6, 8, 10, 7, 22, 23) 
6. Skills in Spelling, Book Three (64:76) 
7. Spelling Gro\'/th 
8. The Macmillan English Series, Tv/o (78:144, 

147) 

itm*-iM 
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Restriction of Topic 

Tell a Story 
.1, English Your Language, Grade One, T,E. (86) 
2. Keys to Good Language, Two (67:13, 27, 64, 

68, 76, 77) 
3. Language Round Up, Two (82:37, 103) 
4. Language Round Up, Three (80:10, 12, 35, 

36, 146) 
5. The Macmillan English Series, K-I (79: 

5, 26, 27) 

Letter 
1. English Your Language, Grade Tv/o (84:99) 
2. Keys to Good Language, Two (67:43) 
3. Keys to Good Language, Three (68:80, 81) 
4. Language Round Up, Two (82:43, 71, 86) 
5. Language Round Up, Three (80:83, 89, 90) 
6. Our English Language, Grade T\̂/o (60:50) 
7. Skills in Spelling, Book Two (63:14, 46, 89, 

98) 
8. Skills in Spelling Book Three (64:11, 45, 

68, 96) 

Story Sequence 
1. Language Round Up, Two (82:40) 
2. Spelling Grovi:h, One (75:95, 96, 101, 102, 

103) 

Wishes 
1, Skills in Spelling, Book Two (63:65) 

Autobiography 
1. Creative Expression (23:195, 196) 

Holiday 
1. Easy in English (2:40, 42) 
2. English Your Language, Grade One, T.E. 

(86:85, 151, 152) 
3. English Your Language, Grade Two (84:80, 

85, 101, 123, 128) 
4. English Your Language, Grade Three (85:56) 
5. Keys to Good Language, Tv/o (67:27) 
6. Our English Language, Grade Two (60:32, 46) 
7. Skills in Spelling, Book Two (63:35, 62) 
8. Skills in Spelling, Book Three (64:22, 31, 

35) 
9. The Macmillan English Series, K-I (79:40) 

-*-— 
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Find the Topic 
1. Easy in English (2:36) 
2. English Your Language, Three (85:145) 
3. Let Them Write Poetry (39:12) 

Make a Poetry Notebook . . . children write their 
own verse (87) 

Write one-sentence tongue twisters (87) 

Number Stories Oral and Written (87) 

Have poetry day once a week, keep a poetry book 
for each child (87) 

Freedom 

Choice of Activity 
1. Skills in Spelling, Book Two (63:92) 

M M M M h M M M H M ^ 
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APPENDIX F: DATA SHEET 

Creative Language—A Design for Teaching A Thesis by Katherine Knighten 
Date 

Data Sheet 

Name ^ Ŝchool "_ District 

No. teachers in building N̂o. years taught? In this system? 

Grades taught and no. of years 
No. college hours in language arts (include all possible). 

Rate yourself as a language arts teacher, strong average in need of aid 

Rate yourself in your building. one of the best average below average 

Do you believe that creative language is important in the curriculum? 

Is creative language taught in your school? no. min. per week 

Do you have a curriculum guide or a portion of a guide dealing with creative 
language? Is your guide an effective tool? 

Do you have some other organization of a course of study? Ŵhat? 

Please give a brief scope and sequence outline in grades one, two, and three, 
(use the back if necessary) 

Do you have access to: a tape recorder (in my classroom in my school no) 
primary typewriter (in my classroom in my school no) 
duplicating machine (in my classroom in my school no) 
overhead projector (in my classroom in my school no) 
opaque projector (in my classroom in my school no) 

What kinds of activities in your classroom or school invite originality, 
creativity, and inventiveness in the language arts? 

What in your opinion is the greatest contribution to creative language in your 
school? 

What in your opinion is the greatest liability to your creative language program? 

What is the most important need in your creative language curriculum? 

Would you be willing to try an experimental lesson based on the author's 
action research? P̂resent grade assignment N̂o. of pupils 

Creative Language is defined for the purpose of this study as oral or \>n:itten 
expression which is considered by the child as his creation. 

Please return this form to: Katherine Knighten 
914 Fall Creek Dr. 
Huffman, Texas 

liirii 
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APPENDIX G: COVER SHEET FOR EXPERIMENTAL LESSON 

This is an experimental lesson in creative language. 

Before you begin, notice that there are six categories of 

lessons. In the normal thirty-six v/eek school year, each 

category would be used six times—one lesson per v;eek. The 

lessons are in sequence. Since you are using only one experi

mental lesson, your particular lesson plan may be in the 

middle of a sequence. 

1. Vocabulary Building 
2. Discrimination 
3. Practical Communication 
4. Restriction of Form 
5. Focused Topic 
6. Freedom of Expression 

Evaluation of Sample Lesson 

Name Ĝrade pate of Experiment_ 

Is this lesson a success in your classroom? 

Do you have any suggestions or comments? 

Are the plans sufficient? enough detail? too much?_ 

Would your class benefit from a similar lesson each week?_ 

Please include v/ith this evaluation the original 

papers of your children, a copy of any ditto work done in 

connection with the lesson, and any pictures, etc. v/hich 

might prove helpful. 

Please send lesson packet to: Katherine Knighten 
914 Fall Creek Dr. 
Huffman, Texas 

.dstibrii 
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