
ATTITUDES OP FRESHMEN HOME ECONOMICS STUDENTS 

TOWARD THE BASIC CORE IN THE 

HOME ECONOMICS CURRICULUM 

by 

ALICE ELIZABETH HODGENS, B.S. In H.E. 

A THESIS 

IN 

HOME ECONOMICS EDUCATION 

Submitted to the Graduate Faculty 
of Texas Teehnologleal College 
In Partial Fulfillment of 
the Requirements for 

the Degree of 

MASTER OP SCIENCE IN HOME ECONOMICS 

Approved 

Accepted 

August, 1966 



f-\c ^9^ ^ 1 '1 

73 

NoJ9 

ACKNOWLEDGMENTS 

I am deeply Indebted to Dr. L. Ann Buntln and 

Miss Phyllis Drake for their assistance suid encourage

ment while directing this thesis. 

My sincere appreeiatlon Is expressed to Dr. Owen L. 

Caskey for his guidance and help In the presentation of 

the data for this study, 

I wish to thank the members of the Home Eeonomles 

faculty at Texas Teehnologleal College for their generous 

cooperation In administering the questionnaire. 

Special appreeiatlon is expressed to my husband, 

Wiley, for his depth of understanding and to my son, Roy, 

for assembling the questionnaire. 

11 



CONTENTS 

ACKNOWLEDGMENTS 11 

LIST OP TABLES Iv 

LIST OP FIGURES v 

I. INTRODUCTION 1 

Purpose of <the Study 3 

Scope of the Study 3 

Importance of the Study 4-

Related Literature 4-

Definition of Terms 13 

II, PROCEDURE 15 

Basis for Selecting Sample 15 

Collection of Data 16 

III. RESULTS OP THE STUDY 18 

Analysis of Sample 18 

Analysis of Study 26 

IV. SUMMARY AND CONCLUSIONS 43 

LIST OF REFERENCES 48 

APPENDIX 51 

111 



LIST OP TABLES 

I. Education of Subjeets» Fathers 22 

II. Edueatlon of Subjects' Mothers 23 

III, Oecupatlons of Subjects' Pathers 24 

IV. Oecupatlons of Subjects' Mothers 25 

V. English 26 

VI. History and Government 28 

VII. . Sciences 30 

VIII. Applied Arts 33 

IX. Child Development, Pamlly Relations and 

Orientation 34 

X. Clothing and Textiles 37 

XI, Poods and Nutrition 39 

XII. Management and Consumer Problems 41 

iv 



LIST OP FIGURES 

I. Ranlc In High School Graduating Class 20 

II. Future Plans of the Respondents 21 



CHAPTER I 

INTRODUCTION 

Changes In the needs of college students demand 

that continual evaluation be made in the program of 

education today. (1) Current writings of well-known 

educators show that change Is at a constant pace. 

Ralph W. Tyler (2), In his article "The Impact of Stu

dents on Schools and Colleges," states that the lag 

between major changes today and our adaption to these 

changes Is a threat to our very survival. In "Education 

for the Jet Age," John A. Hannah (3)» notes that edu

cation must be appropriate to the times; and in this 

era, the huge labor force in the world of work must be 

educated, for It Is this group which has the task of 

producing goods and services for the betterment of 

mankind. 

When the public educational system was forged 

during the formative years of our country, its Initial 

purpose was to provide opportunity for realization of 

individual potentiality. The development of the indi

vidual, was to progress while he remained well-adjusted 

in the "niche" of life he occupied because of his birth 

status and his natural ability. (2) This is no longer 

true, for old cultural patterns are disintegrating, 

and all classes of society persist in their demands 



for education. The American educational Instltutlbns 

have become a wide avenue for social mobility of the 

present generation, In a world that has seen knowledge 

double In less than twenty years. (4) Knowledge Is not 

static; therefore change Is Inevitable. (5) Never has 

the need been greater for Insight and understauidlng of 

human growth said development. Home economies must be 

constantly alert to revisions and Improvements which 

are necessary In preparing young women to face the future 

realistically. (5) Powerful changes In education during 

this century have resulted In greater emphasis on teach

ing genereil principles, rather than struggling with 

countless isolated facts and unnecessary repetition of 

skills. (5) 

No subject field has a corner on developing Intel

lectual abilities. (5) Because our present social 

system values "pinpoint specialization" In edueatlon. 

It Is Important that the family remains the basic 

reproductive and economic unit. (6) Home^ economics 

centers on the family and effective living. (7) Is 

this not basic knowledge for any or all educational 

programs? How do young women entering college view 

their educational opportunities? One way to determine 

possible answers is to base a study on young women's 

attitudes. Many young women are unimpressed by 

required college courses or the offered eleotlves. (7) 



To gain further insight concerning young women's 

attitudes, a descriptive study of two hundred home economics 

freshmen from different backgrounds and with a variety of 

previous education In home economics (If any) was made. 

Purpose of the Study 

The purpose of this descriptive study was .to learn 

the attitudes of young freshmen college women toward 

their opportunities for higher education In home economics 

and 

1. to study the varied backgrounds of the subjects 

before entering college, 

2. to determine the attitudes of the subjects 

toward the eight areas of general education 

represented In this study, and 

3. to learn If there Is a relationship between the 

attitudes of freshmen home economics students and 

their parents' education and occupations. 

Scope of the Study 

The sample was limited to 18 and 19 year old fresh

men home eeonomles students enrolled during the spring 

semester of 1965-I966 at Texas Technological College. 

Data were tabulated from the responses to a self-designed 

questionnaire covering eight general education areas In 



the required home economies curriculum. Each question

naire was accompanied by a personal Information sheet 

for the subject's background before entering college. 

The questionnaire was administered to 234 young women 

enrolled In the School of Home Economics, and later the 

sample was delimited to consist of 200 subjects. 

« 

Importance of the Study 

The results of this descriptive study will reveal 

the attitudes of young women enrolled In the School of 

Home Economics toward the required basic core subjects 

In the Home Economies curriculum. Students' attitudes 

are Important, and the School of Home Economies at Texas 

Technological College Is Interested In learning the atti

tudes of Its students toward both home economies subject 

matter and non-home economies subject matter required In 

the home economies courses of study. 

Some Insight Into possible reasons for variations 

In the attitudes of the freshmen home economies subjects 

may be gained from the data gathered from the personal 

Inventory sheets accompanying the questionnaires. 

Related Literature 

Our higher educational system has a difficult 

task to accomplish In order to educate the high school 

graduates of today as citizens of tomorrow. In 1965 



the number of high school graduates In the United 

States was estimated to be 2,362,589. (9) It was re

ported that 53•2 per cent of these 1965 high school 

graduates entered Institutions of higher learning In 

the ffiO-l of 1966, At the beginning of the school year 

1965-1966, Institutions of higher learning in the United 

States enrolled some 5»570f271 students taking creditable 

work toward degrees. Of this total number, men students 

outnumbered women students by a ratio of five to three at 

the baccalaureate level. (10) 

It is in these Institutions of higher learning 

that the great bulk of knowledge, which Influences the 

environment of present day man, has accumulated, accord

ing to Lynton K. Caldwell (11) a professor In the 

department of government at Indiana University. At one 

time as few as three subjects were thought to categorize 

man's knowledge. How many more we now require is a 

matter of Inclusive debate. (12) The history of Western 

thought suggests that boundaries in general education 

areas have become obsolete as problems are solved and new 

problems do not fit Into previous categories of 

learning. We now realize that the role of knowledge 

In education Is one of greater understanding of the 

time and culture in which we live. (13) 

In the past two centuries, the society In the 

United States has greatly Increased In complexity, yet 



the baby today does not differ appreciably from babies 

bom at the time of the American revolution. (2) Indi

cations are that modem life has Increased In difficulty 

and magnitude with each successive generation. Due to 

this fact, present day colleges have a greater responsi

bility toward the maturation, mental health, and social 

productivity of today's youth. Solomon Slmonson (14), 

of Yeshlva University, New York City, sets forth the 

Idea that educators too frequently rely on the academic 

subjects of English, foreign languages, science, mathe

matics, social science, the elective system and extra

curricular activities. A different viewpoint Is expressed 

by Henry Wlnthrop (15)» chairman of social sciences at 

the University of South Florida, who relates that the 

long-standing educational controversy between generallsts 

and specialists has produced results favorable to speciali

zation. 

Now, self-realization has largely been displaced by 

students choosing practical vocations. A consequence of 

this narrowing life-work Is the oft-erltlclzed pattern 

of conformity, which Is the result of man's craving for 

common ground. (l4) The conformity enveloping those 

of our age cannot be dispelled by switching patterns, 

shifting attitudes, or reversing tides. It would then 

seem that conformity emerges as a real problem of our 

time. In order to cope with conformity and Its partners. 



Insecurity and apathy, a new curriculum has been suggested 

which would require three new subject fields as proposed 

by Slmonson. (14) These new subjects would be tentatively 

entitled applied logic, applied ethics, and applied 

rhetoric. Perhaps, these are worthy of consideration In 

view of the thoughts expressed by Theodore R. Vallance (l6), 

who Is director of Special Operations Office at the American 

University in Washington, D, C. Vallance says, as a group, 

entering college students seem unaware of what they want 

from life and they diversify their experiences early In 

college In order to sample the choices available, hoping 

for a lessening of the probability of wrong selections. 

One might assume that our colleges and universities 

offer little Intellectual climate at present to provide 

bearings for young people seeking to find meaning and 

direction for their lives. A review of literature Indi

cates this Is not true, 

Henry Robert Welnstock (1?) found In his Doctoral 

study concerning liberal and professional undergraduate 

education that steadily Increasing enrollment In colleges 

and universities Is Influential in establishing further 

criticism of higher education, Lamar B. Johnson (18) 

suggests that higher education develops competent citizens 

with basic fundamental values and purpose to life. A 

close relationship among formal education, earning 

ability, and available Job opportunities Is reported by 
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Bernlce Mllbum Moore and Wayne H. Holtzman (19)» In their 

reporting of Income and education of women workers. 

Great progress has been made toward equality of the 

sexes In education In the past seventy-five years (18), 

yet, a woman must constantly readjust and redefine her 

educational objectives to conform to the realities of the 

present, which Include: 

1. change In the role of women, 

2. Increase In percentage of American women gain

fully employed, 

3« rapid mobility of society with trends toward 

greater urbanization, 

4. early marriage and young parenthood, 

5. Interchange of traditional roles of family members, 

6. longer life expectancy. 

Supporting these realities In part Is the Information from 

Bernlce Mllbum Moore (20) who reminds us, 

. . .some three million women In the United 
States will carry a dual assignment of homemaklng 
and earning by 1970. Proficiency In homemaklng 
would release time for earning for these women, 
enabling them to be more effective mothers and 
community service workers. Home economies In 
higher edueatlon must teach the skills In home-
making and prepare many women, as well, for 
specific gainful employment. (20) 

And again from an article by Pred Schab (10), he 

states that from 1949-1950 to 196I-1962 women's college 

degrees Increased 53 P©^ cent and are continuing to 

Increase steadily. He states further that women now 



dominate the fields of home economics, nursing, library 

science, education, foreign languages, Enerllsh, Journalism 

and fine arts. Today, about five hundred colleges and 

universities In the United States grant degrees with a 

major in home economics. (21) 

In the state of Texas, home economics was first 

taught In a regular classroom about 1900, according to 

Blanche Maurle Green Phillips (22), whose Doctor's 

research study concerned the home economics program In 

Texas. Her study shows that the Girls' Industrial 

College of Texas, (now Texas Women's University) offered 

the first college-level home economics program In Texas 

In 1903. The first classes were known as domestic arts, 

domestic science, and rural arts. Similarly, at Texas 

Technological College, the first School of Home Economics 

was known as household economics and was one of the 

four Initial schools at Texas Technological College In 

1925. (23) The curriculum was limited In scope at the 

beginning, and has constantly been revised In order to 

meet the steadily expanding roles of educated women as 

homemakers, mothers, citizens, wage earners and pro

fessional women. 

The objectives of the School of Home Economics at 

Texas Technological College, as listed In the current 

general catalogue for 1966-1967, are education, research, 

and service, with the two major objectives being the 
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education of women for personal living and for employment 

In home economics. Research Is also being carried on to 

expand further knowledge In home economies. Through the 

years, Texas Technological School of Home Economics has 

Increased and expanded. In 1965-1966, the largest class 

of freshmen home economics students In the history of 

the school was enrolled. The class numbered more than 

four hundred. The total number of home economics 

degrees granted at Texas Technological College since 

1927 Is 2,11^. In May, 1966, 108 Bachelor of Science 

and three Master of Science degrees In Home Economics 

were granted. 

The School of Home Economics at Texas Technological 

College Is designed to serve men and women In these 

groups: (1) students majoring In home economics as a 

career field; (2) students In other schools of the college 

desiring training for homemaklng or to supplement degree 

plans; and (3) persons who want to take refresher courses 

or to work toward an advanced degree. The School of 

Home Economics offers work leading to the degree of 

Bachelor of Science In Home Economics with a major In 

applied arts, clothing and textiles, foods and nutrition, 

home economics education, or home and family life. A 

degree In general home economics Is offered for students 

desiring a broad background of preparation for homemaklng, 

but It does not Include the professional areas. 
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Preshmen students are enrolled In the home economics 

core program which offers a broad picture of the economic, 

social, psychological and esthetic needs of family living 

in order for the students to determine their own areas 

of interest. The value of a general education for the 

college undergraduate as background for her specialization 

Is agreed on by almost everyone In higher education. 

Henry Wlnthrop (15), describes specialization In college 

edueatlon as Indlspenslble for the complex twentieth 

century. Lamar B. Johnson (18) tells that a good 

general education Is a necessary platform on which to 

build a specialized education to carry out our purposes 

In life. According to Ralph W. Tyler (2), the educa

tional effectiveness of a college Is Influenced by the 

student social system. Group attitudes are Important In 

determining what courses students will take, what content 

they will learn, and whether they are widely eligible 

for college admission and for programs of preparation 

for professions. 

Group attitudes affect the amount and kind of 

study students do In college. The student Image of 

the liberal arts "co-ed" as a smartly dressed and 

socially active young woman about campus was Indicated 

as an Influencing factor In a study made at the University 

of Illinois. The Image of the student In home economics 

was found to be a naive young woman who spent long hours 
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In the laboratory with little time for social life or 

campus activity. Many students whose abilities and 

Interests might be attracted to home economics as a 

field of study are Influenced by attitudes of other 

students to avoid home economies courses. Since different 

women have different views of living, as expressed by 

Althea K. Hottel (2^), the satisfactions of meaning 

vary In Individuals, and there can be no pattern of 

education suitable for all women. 

What are the responsibilities of a home economics 

program In higher education? Lela 0'Toole (7), In her 

writing entitled "Home Economics In Higher Education— 

Implications for Curriculum," suggests that home economies 

In higher education should fulfill requirements of 

students to be educated as persons, family members, 

parents, citizens, and workers. Home economics In 

higher education should also contribute to the fulfill

ment of students in other fields. Since home 

economics Is not a technoloiry, It must draw from the 

arts and sciences to provide effective liberal and 

professional education for Its students. Home economics 

In higher education must equip the student for effective 

living. Home economics must also help students see 

meaning In everyday experience and prepare students to 

apply basic principles and concepts to the solution of 

life problems. (25) Lastly, home economics must 
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prepare the home economics graduates going Into business 

and Industry by providing her a sound and extensive 

background In the basic sciences. (26) 

Definition of Terms 

For the purposes of this descriptive study, the 

program of study listed below will be referred to as the 

home economies "core curriculum" at Texas Technological 

College as taken from the 1965-1966 college catalogue. 

Bachelor of Science in Home Economics 
I. Foundation courses In schools other than Home 

Economics to provide breadth In liberal 
education (46-^8 semester hours): 
Eng. 131-132—College Rhetoric 
Eng. 231-232—Masterpieces of Literature 
Govt. 231—American Government, Organization 
Govt. 232—American Government, Functions 
Hist. 231-232—History of the United States 
Physical education or band, ^ semesters 
Science, 18-20 semester hours selected from 
at least two of the three following science 
groups: 
1. Biological (Zool. 137 or equivalent 

required) 
2. Physical 
3. Social (Soc. 230 or 233 or 331 

required) 

II. Courses to provide basic concepts In personal 
and family living (20 semester hours): 

Ap. A. 131—Design Applied to Dally Living 
Ch. D. & F. R. 131—Personal and Family 
Relationships 

Cloth. & Text. 131—Wardrobe Analysis, 
Construction and Buying 

Food & Nutr. I3I—Nutrition and Food 
H. Mgt. 131—Management and Consumer Problems 
H.E. Ed. 333—Introduction to Research In 
Home Economics 

H.E. Ed. 411—Home Economics Seminar 
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III* Additional courses In major fields of home 
eoonomlos (as listed In departmental currloula)* 

IV. Courses In the School of Home Economics and 
In other schools of the College to support 
major field (as listed In departmental 
curricula). 

V. Eleotlves In any school of the College to 
complete 12? semester hours. 



CHAPTER II 

PROCEDURE 

Basis for Selecting Sample 

The sample for this descriptive study was chosen 

from the largest freshman class In the history of the 

Texas Technological School of Home Economics and 

originally consisted of two hundred and thirty-four 

freshmen. Subjects were limited to eighteen and nineteen 

year old young women enrolled during the spring semester 

of I965-I966, and consisted of students In seven sections 

of child development and family relations classes and two 

sections of home management classes, as stated In 

Appendix A. 

Availability and cooperation were the prime 

requisites for personally administering the self-

deslgned questionnaire to these classes. The writer was 

able to reach a large number of subjects In a relatively 

short period of time In this manner. 

After giving the questionnaire as a pre-test to 

twelve freshmen students not later responding, the 

questionnaire requiring an answering period of 30-35 

minutes was administered on March 21, 22, 23, I966. 

Preshmen home economics students In the above mentioned 

classes responded to the questionnaire In which seventy-five 

15 
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statements were answered by checking either "agree" or 

"disagree." The eight general education areas repre

sented in the questionnaire are 

1. English (rhetoric), 

2. history and government, 

3. sciences, 

4. applied art, 

5. child development, family relations and 

orientation, 

6. clothing euid textiles, 

7. food and nutrition, 

8. management and consumer problems. 

A more complete description of the general education 

areas may be found In Appendix B. 

Data were obtained anonymously from the question

naire along with the personal Information from the 

accompanying sheet. Twenty-three Instruments were dis

carded due to failure of the respondents to complete 

them or because the subjects were over nineteen years of 

age, A total of two hundred and eleven usable Instruments 

was obtained. Eleven Instruments were pulled out of the 

stack at random, and the remaining two hundred were pre

pared for presentation of the data. 

Collection of Data 

Enrollment lists for freshmen home economics 
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classes that would afford the desired number of students 

as subjects for the descriptive study were obtained from 

the office of the secretary to the Dean of Home Economics 

at Texas Technological College early In the month of 

March I966, 

Permission was secured from the department head and 

Individual Instructors In order that the writer admlnls-

ter the self-designed questionnaire developed to 

1. determine attitudes of subjects toward required 

courses In home economics curriculum; 

2. secure personal Information of respondents' 

background and previous home economics experience 

(If any); and 

3. learn If there Is a relationship between those 

questioned and their parents' education and 

occupation. 

In nine classes of freshmen students. These classes 

consisted of seven sections of child development and 

family relations and two sections of home management. 

As questionnaires were handed to the writer, they 

were stacked In the order In which they were finished. 

All questionnaires were checked for completeness, and 

the results of the statements Indicated were tabulated 

and the complete data summarized. 



CHAPTER III 

RESULTS OP THE STUDY 

The success of the Texas Technological College of 

Home Economics Is determined by Its education of the 

Individual through meaningful learning experiences. An 

Instrument designed to determine young freshmen women's 

attitudes toward required subjects In the core curriculum 

was developed and personally administered to 234 respon

dents. The total number of valid Instruments was 211, 

out of 234 or 90.1 per cent of the total. Eighteen 

of the Instruments discarded were considered useless 

because of Incompleteness. Five Instruments were dis

carded because the respondents were over 19 years of 

age. The question, "What Is your age?", on the Infor

mation sheet was used as a control question to assure 

that the questionnaires to be used In the study were 

answered by young respondents of 18 or 19 years of age. 

After stacking the 211 valid Instruments, eleven were 

pulled out of the stack at random to leave an even two 

hundred subjects. 

Analysis of Sample 

Ninety-seven and five-tenths per cent of the subjects 

were single, and 80.5 pe^ o®̂ ^̂  ^f ^^® respondents had been 

reared In a town or city. Only 6.5 per cent of the 

18 



19 

respondents reported no previous home economics training 

before entering college, while 11.5 per cent had home-

making In Junior high school only. Twenty per cent of 

those responding had both Junior and senior high school 

homemaklng courses, and 62 per cent had high school 

homemaklng courses only, ranging from 1 to 4 years. 

The attitudes Include the views of young women not 

having completed any homemaklng courses before entering 

college as well as those having had Junior high school 

and/or senior high school homemaklng with a range of 

1 to 5 years. 

The largest group of respondents, (57.5 per cent), 

of the total sample was graduated from high schools of 

1,001-5,000 students, while only 2.5 per cent had attended 

high schools of under 100 students. Three per cent had 

attended high schools of over 5,000 students. Thirty-

seven per cent reported attending high schools of between 

101-1,000. 

The sizes of the high school graduating classes of 

the subjects ranged from under 10 to over 500, with only 

one of the samples graduating from a high school class 

of less than 10 while 41 per cent of the respondents 

were In classes of "over 500" graduates. Pour per cent 

ranged from 11-25, while 19 per cent were from 26-100 

graduates, l6 per cent from 101-250, and 19.5 per cent 

from 251-500 students. 



FIGURE I 

RANK IN HIGH SCHOOL GRADUATING CLASS 

20 

Top 10^ 
of 

GraduatIng 
Class 

Upper 50,̂  
of 

Graduating 
Class 

Lower 
50^ 
of 

Graduating 
Class 

The largest group composed of 123 respondents 

Indicated they were In the upper 50 per cent of their 

high school graduating class, while 55 subjects were 

In the top 10 per cent of their senior class. Only 22 

admitted graduating In the lower 50 per cent of their 

class, as Illustrated In the bar graph (Figure I) 

above. 

Sixty-two students or 31 per cent of the responding 

subjects reported earning part of their college expenses, 

while 138 of the sample students, comprising 69 per cent 

of the total, reported they did not help with their college 

expenses. 
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FIGURE II 

FUTURE PLANS OF THE RESPONDENTS 

Four of the respondents Indicated they Intended to 

pursue a career only, while I65 planned to be homemakers 

and pursue a career also, with 3I subjects Indicating 

they plan to be full-time homemakers only. One respon

dent added that she would seek gainful employment If 

necessary to help her family. 

One hundred and ninety-two subjects or 96 per cent 

of the total sample reported that their parents were 

presently living together, while one respondent said In 

a pencilled note that her father was recently deceased. 
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but that her parents had lived together until his death, 

Three students Indicated their parents separated, and 

four reported their parents divorced. 

TABLE I 

EDUCATION OP SUBJECTS' PATHERS 

Elementary grades only 

Some high school 

High school graduate 

Had some college 

College graduate 

Beyond 

Level of Education of Father 

Number 
Reported 

10 

22 

40 

59 

38 

Percentage 
of Total 

5.0 

11.0 

20.0 

29.5 

19.0 

31 15.5 

The largest percentage of the respondents' fathers 

fell In the "had some college" group consisting of 

29.5 per cent of the total reported, - The smallest 

group of fathers had finished only the elementary grades 

and comprised 5 per cent of the total group, A substan

tial group had finished college, and made up 19 per cent 

of the fathers, while 3I fathers, comprising 15.5 per cent 

of the total, had gone "beyond" the baccalaureate degree. 

An example of the personal Inventory sheet used In the 

study may be found In Appendix C, and raw scores for the 

same In Appendix D, 
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TABLE II 

EDUCATION OP SUBJECTS' MOTHERS 

Level of Education for Mother 

Elementary grades only 

Some high school 

High school graduate 

Had some college 

College graduate 

Beyond 

Number 
Reported 

2 

13 

71 

65 

37 

12 

Percentage 
of Total 

1.0 

6.5 

-55.5 

32.5 

18.5 

6.0 

Students Indicated their mothers' educational 

levels as above that of their fathers' In some categories. 

Mothers attending only elementary grades made up only 

1 per cent of the group as compared to 5 per cent of 

the fathers. Thirteen per cent of the mothers were 

reported as having some high school, while the mothers 

again surpassed the fathers at the high school graduate 

level by making up a total of 35*5 per cent of the total 

mothers reported, compared to 20 per cent of the fathers 

In the same classification. More mothers than fathers 

"had some college," while only one more father was 

reported as a college graduate than were mothers; however, 

the 15.5 per cent of the fathers who had gone "beyond" the 

baccalaureate degree was far beyond the 6.5 per cent of 
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the mothers reported In the same category. 

TABLE III 

OCCUPATIONS OP SUBJECTS' FATHERS 

Occupational Classification 
of Father 

Number 
Reported 

13 Retired or deceased 

Unemployed 0 

Unskilled 0 

Semi-skilled 9 

Skilled 24 

Offlce-sales-clerical 25 

Owner-operator-manager 49 

Owner-operator-manager (agr.) 32 

Professional 48 

Percentage 
of Total 

6.5 

0.0 

0,0 

4.5 

12.0 

12.5 

24.5 

16.0 

24.0 

All subjects reported their father was employed, 

with the largest group of 49 or 24.5 per cent of the 

total comprised of "owners-operators-managers" and the 

next largest group of 48 or 24 per cent made up of 

professional men. 

There were no unskilled workers Indicated among the 

fathers, and only 12 of the number or 6 per cent of the 

total were retired. One student, as mentioned previously, 

reported her father was deceased. The smallest group (9) 

of fathers reported were In the "semi-skilled" 
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classification of occupation while 32 of the fathers of 

respondents or l6 per cent of the total were engaged 

in the occupation of agriculture. 

TABLE IV 

OCCUPATIONS OP SUBJECTS' MOTHERS 

Occupational Classification 
of Mothers 

Retired or deceased 

Unemployed 

Unskilled 

Semi-skilled 

Skilled 

Offlee-sales-clerical 

Owner-operator-manager 

Owner-operator-manager (agr.) 

Professional 

Number 
Reported 

2 

107 

2 

7 

17 

34 

11 

0 

20 

Percentage 
of Total 

1.0 

53.5 

1.0 

3.5 

8.5 

17.0 

5.5 

0.0 

10.0 

Respondents reported that 53.5 per cent of their 

mothers were unemployed outside home, comprising a group 

of 107 full-time homemakers. Twenty mothers (or 10 per 

cent) were reported as professional workers while 1? 

per cent of the mothers were "offlce-sales-clerlceQ." 

workers. Of the total 45.5 per cent were employed as 

full-time workers outside the family home. 
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Analysis of Study 

TABLE V 

ENGLISH 

Percentage of Freshmen 
Checking Each Response 
"Agree" "Disagree" 

1. Writing and speaking effec
tively (rhetoric) are advan
tageous to a home economist. 95.5 4.5 

2. English Is Important to all 
students who desire to speak 
and write effectively. 92.5 7.5 

3. Desirable benefits of English 
courses Include effective 
reading, writing and self 
expression. 90.0 10.0 

4. Through study of English, I 
may Increase my ability to 
verbally express myself In 
social as well as professional 
groups. 83.0 17.0 

5. The study of English helps me 
to become more effective In 
home, community and pro
fessional activities. 74.5 25,5 

6. Study of such courses as 
English required of home 
economics students may lead 
to Interesting avocations 
for some girls 73.0 27.0 

7. English Is beneficial to my 
understanding of other 
courses. 72.5 27,5 

8. English courses can help me 
learn to listen Intelligently 
and respond accordingly. 71.0 29.0 

9. I view English (rhetoric) 
strictly as a requirement 
for graduation, 31.5 68,5 
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TABLE V—Continued 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

10. The home economics student 
learns to read and listen 
with better understanding 
through required English 
courses, 57.0 43,0 

11, As a course, English provides 
useful Information for the 
home economics student. 50,5 49.5 

The freshmen home economics students were presented 

eleven statements In the required genersQ. education area 

of English (or rhetoric) and asked to check "agree" or 

"disagree" In the boxes following each statement. 

The statement with the largest agreement was, 

"Writing and speaking effectively are advantageous to a 

home economist." Ninety-five and five-tenths per cent 

of the respondents checked "agree," Slightly fewer 

students (92,5 per cent) "agreed" on "English Is Important 

to all students who desire to speak and write effectively," 

On the strength of these two statements, English (or 

rhetoric) would seem to offer advantages to home economics 

students. In order to encourage young women to take 

advantage of the benefits of effective writing and reading. 

It would seem that the course must be appealing both In 

presentation and content. Complete data concerning English 

(rhetoric) may be found In Table V. A sample of the ques

tionnaire administered In the study may be found In 
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Appendix E, while raw scores for the questionnaire may be 

f o\md In Appendix P. 

TABLE VI 

HISTORY AND GOVERNMENT 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

1. History assists me to gain 
perspective In time beyond 
my own age. 71.5 28.5 

2. The main purpose of the study 
of history Is broadening my 
understanding and enjoyment 
of the world around me, 62,5 37.5 

3. The real worth of study of 
government Is In satisfying 
my course requirements, 6l,5 38.5 

4. A home economics student 
will find a course In history 
of benefit to her, 44.5 55*5 

5. The study of government 
processes Is basic to my 
knowledge of organizational 
methods, 58.0 42.0 

6. The study of government offers 
useful knowledge and Informa
tion for the student of home 
economics. 40.5 59.5 

7. One gains the basic tools of 
analysis and research through 
the study of government. 37.0 63.0 

8. History Is beneficial to me 
because It affords an effec
tive method of arranging 
all known facts. 35^5 64.5 
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Table VI Illustrates how the respondents felt about 

the required courses of history and government. The 

statement that "History assists me to gain perspective 

In time beyond my own age." drew the highest response 

(71.5 per cent) In the "agree" category. Sixty-two and 

five-tenths per cent of the respondents felt that history 

was broadening their understanding and enjoyment of the 

world around them. Apparently the respondents were 

some apprehensive of the statements concerning the 

study of government as 61.5 per cent "agreed" that the 

real worth of the study of government offered useful 

knowledge and Information for the home economics student. 

Responses Indicate the need for better understanding 

of the real worth of the study of government and history. 

Additional percentages on data concerning the statements 

on history and government may be found In Table VI. 
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TABLE VII 

SCIENCES 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

1. A home economics student 
should Increase her knowledge 
of sociology to better under
stand the Influences In the 
community In which she lives. 78.0 22,0 

2. A sound knowledge of 
bacteriology helps students 
understand the Importance 
of special handling of 
certain foods. 77.5 22,5 

3. Sociology Is a study of 
human group behavior vital 
to me as a student of home 
economics, 73«5 26,5 

4. Sociology offers usable 
knowledge for me as a student 
of home economics. 69.0 31.0 

5. Sociology places much 
emphasis on community 
Influences and Is bene
ficial to me In making 
adjustments necessary In 
everyday life. 68.0 32.0 

6. Basle knowledge of anatomy 
and physiology are essential 
for one Interested In a 
career of food and nutrition. 64.0 36.0 

7. Bacteriology helps provide 
the fundamental Information 
on which nutrition, preparation 
and care of food Is based. 59.0 4l.0 

8. Understanding of the physical 
sciences can result In 
Interests leading to more 
significant living. 58.0 42.0 
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TABLE VII—Continued 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

9. Without the study of 
chemistry and science, I 
would have little difficulty 
In understanding and Inter
preting Information for 
myself or others concerning 
textiles, food and consumer 
goods, 54.5 1^^^^ 

10. The main value of biological 
science courses Is satisfy
ing college requirements. 52.0 48.0 

11. Through the study of 
physical sciences, I can 
develop problem solving 
methods and skills that will 
help me as a student through
out college. 46.5 53.5 

12. The study of bacteriology 
would offer much of value 
for me. 32,0 68,0 

13. Knowledge of chemistry Is 
necessary for the home 
economist to Interpret 
consumer goods for the 
Industry she represents. 30.5 69.5 

14. Chemistry and science are 
necessary for my personal 
knowledge and the develop
ment of ability and skill 
In critical thinking In all 
subject areas of home 
economics. 23,5 76.5 

Respondents were not In agreement to the same 

percentage on the science and chemistry statements as 

shown In Table VII. The statement with the highest 
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percentage of agreement (78 per cent) concerns the need 

to increase one's knowledge of sociology to better under

stand the Influences In one's community. The second 

subject In agreement Is the statement concerning the 

knowledge of bacteriology In order to better understand 

the Importance of special handling of certain foods. 

The percentage of agreement on this statement Is 77.5 

per cent. 

The highest percentage of disagreement on the 

science and chemistry statements was "Chemistry and 

science are necessary for my personal knowledge and the 

development of ability and skill In critical thinking 

in all subject areas of home economics." Respondents 

agreeing made up only 23.5 per cent of the total number. 

It would seem that the samples' attitudes toward 

the required science courses are less favorable 

In general than are their attitudes toward other core 

curriculum subjects. 

Other data covering all phases of science and 

chemistry Included In the study may be found In Table VII. 
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TABLE VIII 

APPLIED ARTS 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

1. Through the study of applied 
arts, one may discover and 
develop abilities leading to 
a variety of Interesting 
activities. 86.5 13.5 

2. Principles of art are Impor
tant In all areas of home 
economics. 82,5 17.5 

3. Recognition of beauty In 
natural form Is a pleasure I 
can derive from training In 
applied arts, 82,5 17,5 

4. Through study of applied arts, 
I have the opportunity to 
develop creative self 
expression. 82,0 18,0 

5. Creative art work Is Impor
tant to all students of 
home economics since art Is 
an Integral part of everyday 
living. 79.0 21.0 

6. Personal enrichment In dally 
living develops ;through an 
awareness and appreciation of 
art. 76.0 24.0 

All six of the statements concerning Applied Arts 

ranked above the 75 percentile In "agreement," as shown 

In Table VIII. Respondents checked "agree" on 86.5 per 

cent of the questionnaires for the statement, "Through 

the study of applied arts, one may discover abilities 
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leading to a variety of interesting activities." The 

statements, "Principles of art are Important In all 

areas of home economics" and "Recognition of beauty In 

natural form is a pleasure I can derive from training 

in applied arts," both drew 82.5 per cent agreement. It 

appears that the respondents are somewhat more favorable 

in their attitudes toward applied arts courses In the 

core curriculum than toward a number of other subjects. 

TABLE DC 

CHILD DEVELOPMENT, FAMILY RELATIONS 

AND ORIENTATION 

Percentage of Freshmen 
Checking Each Response 
"Agree" "Disagree" 

1. Home and family living courses 
help me to realize the Im
portance of the family In 
personality development and 
social progress. 96.0 4.0 

2. Study In child development 
and family relations should 
help me to better understand 
my personal capabilities. 95.5 4.5 

3. Home and family living 
courses offer understanding 
and knowledge of value to 
the girl who marries before 
graduating. 94.5 5.5 

4. Study In personal and family 
relations develops values 
significant to a wholesome 
family life. 93.5 6.5 

5. A course In child develop
ment is not a waste of time. 91.5 3*5 



35 

TABLE IX—Continued 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

6. Education for family living 
should concern every student 
of home economics. 90.0 10.0 

7. Studies In home and family 
life are a good background 
to help me work with people. 89.5 10.5 

8, I can better understand my 
own development and behavior 
through studying how children 
develop and behave. 89.0 11.0 

9, A major purpose of child 
development Is preparation 
for parenthood and family 
life, 89.0 11.0 

10. Observation and participa
tion In the nursery school 
affords an understanding of .̂ 
the role of nursery school 
In the total educational 
program. 81.5 18.5 

11. Helping a student under
stand the broad aspects of 
home economics Is part of 
the purpose of freshman 
orientation, 70,0 30,0 

12. Home economies students 
receive help In adjusting 
to campus life through 
freshman orientation, 58,5 41.5 

Table IX shows the attitude responses toward the 

twelve statements concerning child development, family 

relations and orientation studies. 

The child development and family relations courses 
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drew a rather general high response of "agreement," Of 

all the statements, the most agreeable percentage-wise 

(96 per cent) was the statement "Home and family living 

courses help me to realize the Importance of the family 

In personality development and social progress," 

Respondents "agreed" to fewer degrees but with 

consistency on other statements concerning child develop

ment and family living. The two statements concerning 

freshman orientation drew the lowest attitude responses 

as shown In the table on the preceedlng page, those of 

70 per cent and 58.5 per cent respectively, In agreement. 

A number of added comments on these two statements led 

the writer to believe that students feel they need more 

help In adjusting to campus life and In becoming acquainted 

with courses of study and other aspects of home economics. 

As one respondent added, "The course Isn't long enough 

to give me the help I need." Another respondent added, 

"I would like to see the orientation course lengthened 

and strengthened because It has helped me and I know It 

could really help others." Another comment was, "The 

course falls short of the purposes for which It Is Intended 

because the Instructor has to try to teach so much In one 

unit." 

The orientation statements drew more added comments 

penned in the margins of the questionnaire than did any 

other statements. 
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TABLE X 

CLOTHING AND TEXTILES 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree""" 

1. Skills In construction and 
fitting of garments help 
assure better made and well 
fitting apparel for the 
Individual. 

2. The Increase In world wide 
clothing consumption and 
availability promises to 
expand the textile field, 
careerwlse. 

3. Knowledge of the elements of 
good construction taught In 
clothing and textiles Is of 
value when purchasing reatiy 
made garments. 

4. Knowledge of the properties 
of textiles, fabrics and 
finishes Is beneficial to 
me when purchasing fabrics 
to be used for construction 
of garments as well as 
selecting ready to wear. 

5. Knowledge of the properties 
of textiles assist and add 
Interest to the selection, 
care and use of fabrics In 
the home. 

6. Clothing and textile studies 
may prepare a girl for 
Interesting Job possibilities 
in the world of fashion. 

7. Courses In textiles and 
clothing help me to know 
how to plan and maintain a 
wardrobe as well as to be 
appropriately dressed. 

97.0 3.0 

96.5 3.5 

96.0 4.0 

95.5 4.5 

94.5 5.5 

94.0 6.0 

88.5 11.5 
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TABLE X—Continued 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

8. There Is much personal 
satisfaction to be gained 
from studies of clothing 
and textiles, 84.5 15.5 

9. Careerwlse, the clothing 
and textiles field of home 
economics offers unlimited 
possibilities for the Indi
vidual with skills and 
creativity, 77,0 23,0 

10. One learns to be more creative 
through the study of clothing 
and textiles. 69.5 30,5 

The statements on clothing and textiles studies 

showed that the respondents "agreed" that skills In con

struction and fitting are very Important. Perhaps the 97 

per cent of those of favorable attitude reflects the 

strong Interest young women have In their appearance and 

clothing. 

Careerwlse, 96.5 per cent of the respondents "agreed" 

that the textile field promises to expand. The value of 

knowledge of the elements of good construction In clothing 

when purchasing ready made garments drew favorable 

response of 96 per cent of the total respondents. 

Evidently the subjects were certain to a lesser 

degree about the opportunities for creativity In clothing 

and textiles as the two least favorable statements percentage

wise concerned creativity as shown at the bottom of Table X, 
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TABLE XI 

POODS AND NUTRITION 

Percentage of Freshmen 
Checking Each Response 
"Agree" "Disagree" 

1, Poods are necessary to the 
lives of all people and 
ability to select food 
Intelligently should be of 
major concern to all of us. 99.0 1.0 

2, By developing skills In meal 
planning and preparation I 
can use time, energy and money 
more advantageously. 97.0 3.0 

3, A thorough understanding of 
nutrition and food prepara
tion will be of great benefit 
to me as an Individual and a 
homemaker, 93.0 7.0 

4, Knowledge of nutrition Is 
Important though vitamins 
and food supplements are 
available on the market 
today, 92.5 7.5 

5, study of foods and nutrition 
Is valuable In helping one 
make Intelligent selections 
of the many ready prepared 
foods available on the 
market. 92.0 8.0 

6, The science of nutrition Is 
essential to food preparation 
and proper nourishment of the 
body. 89.0 11.0 

7, Poods courses offer ample 
opportunity to develop skills 
in selection, preparation and 
service of food, 85,0 15.0 

8, Competency In foods and nutri
tion opens the doors to many 
interesting ceoreers. 77.5 22,5 
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TABLE XI—Continued 

9. For value received, foods 
and nutrition studies 
require that a student 
spend too much time In 
laboratory and class. 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

65.5 34.5 

Table XI shows that the respondents "agreed" to a 

very high degree (99 per cent) percentage-wise that 

foods are necessarily a part of their lives and a major 

concern. This statement (Number 1 In Table XI) drew 

highest attitude agreement of any statement In the 

questionnaire. 

Respondents generally "agreed" to the value of the 

knowledge of nutrition and food preparation which drew 

93 per cent of total favorable attitudes expressed. 

Surprising to the writer was that only 89 per cent 

of the respondents expressed favorable attitudes toward 

the statement, "The science of nutrition Is essential to 

food preparation and proper nourishment of the body." 

Perhaps most of the respondents have not yet had enough 

experience In actual meal preparation to realize the 

value of the contribution of nutritional knowledge toward 

proper nourishment of the body. 

Respondents' attitudes {65.5 per cent) show that 

quite a large group believe that foods and nutrition 
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studies require a maximum of time expenditure In labora

tory and class. 

Complete data on foods and nutrition statements In 

the study are shown In Table XI, 

TABLE XII 

MANAGEMENT AND CONSUMER PROBLEMS 

Percentage of Preshmen 
Checking Each Response 
"Agree" "Disagree" 

1, Ability and skill In home 
management should prove 
valuable to a girl who hopes 
to combine marriage and a 
career. 95.5 ^.5 

2, Management and consumer 
studies are helpful In the 
realization of problems 
facing one as full-time 
homemaker. 93.5 6.5 

3, The Importance of the 
human as a resource and the 
wise use of time are parts 
of the purposeful study of 
management. 92.0 8.0 

4, One can learn to analyze 
family goals and Identify 
values through study of 
home management. 88.5 11.5 

5, A student taking home 
management will find the 
principles applicable 
throughout life, 87.0 13.0 

The statement concerning ability and skill In home 

management proving valuable to young homemakers with a 
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career drew 95.5 per cent "agreement." 

The next statement as shown on Table XII shows 

that 93.5 per cent of the respondents "agreed" that 

management and consumer studies are helpful to full-time 

homemakers. Respondents "agreed" to a lesser degree 

(87 per cent) that principles taught In home management 

would be applicable throughout their lifetime. 

It appears that the respondents do not fully realize 

as yet the value of these principles. 



CHAPTER IV 

SUMMARY AND CONCLUSIONS 

The purpose of this descriptive study was to learn 

the attitudes of freshmen home economics students toward 

the core curriculum at Texas Technological College. The 

purpose was three-fold: 

1. to discover the differences In the backgrounds 

of the young women home economics students 

before entering college; 

2. to study the variation of attitudes of the 

subjects In the study toward the eight areas 

of general education as represented In the study; 

3. to learn If there Is a relationship between 

the attitudes of freshmen home economics students 

and their parents' education and occupation. 

Two h\mdred freshmen students In the Texas Technological 

College School of Home Economics participated In the study. 

Subjects were enrolled during the spring semester I965-

1966. 

The following summary Is drawn from this study: 

1. Texas Technological College freshmen home 

economics students were nearly all either 

eighteen or nineteen years of age, single, and 

a large majority were reared In towns or cities. 

Most of the subjects had previously taken some 

1*3 
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homemaklng either In Junior or senior high 

school or both. Over fifty per cent of the 

young women were from small to moderate size 

high schools, and a majority were In the upper 

fifty per cent of their class scholastlcally. 

About thirty per cent of the subjects helped 

with their college expenses. Eighty per cent of 

the young women planned to combine marriage, 

motherhood and a career In the future. 

2, Respondents agreed that English (rhetoric) Is 

Important to a home economist In order that she 

can read and write effectively. History was 

thought to give a person perspective In time 

beyond their own age. Sciences were thought to 

be beneficial for the home economist but not 

entirely necessary for the Individual. Applied 

arts was thought to help develop appreciation of 

beauty In the Individual's mind. Child develop

ment studies proved popular with the subjects 

and were not considered a waste of time, Pamlly 

relations studies were thought to be useful and 

purposeful. Preshmen orientation was less 

popular and thought to be too massed for Its 

purpose. Subjects felt that clothing courses 

teaching skills In construction and fitting were 

beneficial and that clothing and textiles fields 
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offered opportunities for careers for young women. 

Poods and nutrition studies proved to be the most 

universally appealing to the respondents who felt 

that foods were most Important In people's lives. 

Those questioned felt that home management studies 

would help develop short-cuts In household and 

work techniques. 

3. Almost all of the subjects' parents were currently 

living together. Nearly all the fathers of the 

subjects had at least some high school, and 

thirty-seven per cent and over were college 

graduates or beyond. The respondents' mothers 

were exceptionally well-educated, with over 

thirty-five per cent of them high school 

graduates, and about thirty-five per cent college 

graduates or beyond. All fathers were reported 

either employed or retired. There were no un

skilled workers, and the greatest number (about 

25 per cent) of the fathers were owners-operators-

managers, with professional men making up almost 

twenty-five per cent of the group of fathers as 

well. Over fifty per cent of the mothers of the 

respondents were full-time homemakers while the 

remaining mothers were gainfully employed outside 

the home. 

Since this Is chiefly a descriptive study, further 

examination of some aspects of the study Is reasonable. 
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Assuming that the sample and treatment used as well as 

Interpretation of the results are reasonably sound, the 

following conclusions and assumptions are made: 

1. Texas Technological College freshmen home 

economics students do have definite differences 

In their backgrounds before entering college. 

2. There are many decidedly different attitudes ex

pressed toward the general education areas 

represented In the descriptive study. 

3. Attitudes toward home economics courses In general 

ranked higher percentage-wise than did non-home 

economics with the subjects of this study. 

4. It Is not learned that there Is a relationship 

between the attitudes of freshmen home economics 

students and their parents' education and occupation, 

5. Data tends to disprove some earlier study on the 

attitudes of college women concerning home 

economics (27), where It was shown that the 

higher the father's education and the higher his 

occupation, the less likely the subject was to 

major In home economics. 

Bearing In mind the conclusions and assumptions prev

iously made, the following recommendations based on the 

findings of the study are that: 

1, further Investigation be made Into this study 

because more comprehensive study Is needed, 

2, more evaluation on the attitudes of freshmen home 
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economics students be made for future study, 

3. further evaluation of the attitudes of Texas 

Technological College home economics students 

be made with the purpose of further Improving 

the statiis of home economics on this campus, 

4. the School of Home Economics continue to bring 

to the attention of the freshmen home economics 

majors the Importance of the non-home economics 

subjects In the core curriculum In order that 

their attitudes toward these subjects may Improve. 
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APPENDIX A 

CLASSES PARTICIPATING IN THE DESCRIPTIVE STUDY 

The following classes provided the original sample 

number of 234 freshmen home economics students In order 

that the writer would have usable data from at least 200 

students, a satisfactory number for the research study. 

1 . 

2 . 

3. 

4. 

5. 

6. 

7. 

8. 

9. 

C D P R 

C D P R 

C D P R 

C D P R 

C D F R 

C D F R 

C D F R 

H M 131 

H M 131 

131-1 

131-2 

131-3 

131-4 

131-5 

131-7 

131-8 

-2 

-3 

22 

25 

27 

24 

26 

20 

31 

30 

29 

234 
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GENERAL EDUCATION AREAS REPRESENTED IN 

THE STUDY AND NUMBER OP STATEMENTS 

INCLUDED IN QUESTIONNAIRE 
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1. English = 11 statements 

2. history and government = 8 statements 

3* sciences 

4. applied arts 

5. home and family life, 

child development, 

orientation 

= 14 statements 

a. biological 

bacteriology 

zoology 

b. physical 

chemistry 

c. social 

sociology 

= 6 statements 

= 12 statements 

6. clothing and textiles = 10 statements 

7. foods and nutrition 

8. management and consumer 

problems 

9 statements 

5 statements 
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APPENDIX C 

Opinions of Required Freshman Courses 

We are attempting to learn your opinions of the 
college courses required for freshman home economics 
students at Texas Technological College. These 
opinions are to be used In a research study. 

We ask that you take this booklet and complete 
It with the necessary responses to all questions and 
statements. Your cooperation will help make the study 
possible. 
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Personal Inventory Sheet 

This Information sheet Is designed to gain necessary 
Information for the study without revealing Identities. 
Please give honest replies to all questions. 

Cheek where 
you live: 

Are you 
married? 

What Is your 

In country 
In town 
city 

yes 
no 

age? 

or 

Check homemaklng courses you 
have taken before entering 
college: 

none 
7 - 8 grade 
high school courses 
(l,-2,-3,-4 years) 

Cheek size of high school 
where you graduated: 

under 100 
"101-250 
"251-500 

501-1000 
[1001-5000 
"over 5000 

Check s i z e of graduating 
c l a s s : 

under 
"11-25 
"26-100 

10 101-250 
[251-500 
"over 500 

Check how you ranked In 
your graduating c l a s s : 

t o p l i 
"upper 50^ 
"lower 50^ 

Do you earn part of your 
c o l l e g e expenses? 

yes 
n̂o 

What are your future plans? 
career only 
homemaker and career 
homemaker only 

Check those which apply 
to you: 

p̂arents living together 
p̂arents separated 
parents divorced 

Check the highest level 
of education of each of 
your parents: 

father mother 
Attended ele
mentary grades 
only 
Some high school 
High school 
graduate 
Had some college 
College graduate 
Beyond 
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Check the occupational classification of each of your 
parents: 

father mother 

retired or deceased 
unemployed 
unskilled 
semi-skilled 
skilled 
offlce-sales-clerlcal 
owner-operator-manager 
owner-operator-manager (agr.) 
professional 
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where you l i v e 

are you married? 

what I s your age 

Homemaklng courses 
before c o l l e g e 

s i z e of high school 
where graduated 

s i z e of graduating 
c l a s s 

Number 
Reported 

1 . 

2 . 

3 . 

4 . 

5. 

6. 

7. 

8. 

9. 

1 0 . 

1 1 . 

1 2 . 

1 3 . 

1 4 . 

15 . 

1 6 . 

17 . 

1 8 . 

1 9 . 

?7 

16? 

5 

195 

1? 

2? 

124 

5 
23 

21 

?o 

115 

6 

1 

8 

38 

32 

?? 
82 

country 

town 

yes 

no 

none 

7 - 8 only, 40 7 - 8 
some high school 
homemaklng 
high school homemaklng 
only, 1 , - 2 , - 3 , - 4 (any 
or a l l ) 

under 100 

101-250 

251-500 

501-1 ,000 

1 ,001-5 ,000 

over 5,000 

under 10 

11-25 

26-100 

101-250 

251-500 

over 500 
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rank in graduating 
class 

Do you earn part of 
your college 
expenses? 

future plans 

family background 

level of education 
of father 

level of education 
of mother 

20. 

21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

32. 

33. 

34. 

35. 

36. 

37. 

'I'l top 10^ 

123 upper 50^ 

_ 22 lower 50^ 

62 

22 

40 

51. 

2L 
31 

yes 

138 no 

4 career only 

homemaker and career 

31 homemaker only 

193 parents living together 

3 parents separated 

4 parents divorced 

31. 10 elementary grades only 

some high school 

high school graduate 

had some college 

college graduate 

beyond 

elementary grades only 

38. 13 some high school 

39• 71 high school graduate 

^0. 65 had some college 

41. 37 college graduate 

42. 12 beyond 
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occupational classi
fication of father 

47. 

48. 

occupational classi
fication of mother 52. 

55. 

56. 

57. 

58. 

59. 

43. 

44. 

45. 

46. 

12 

0 

0 

9 

retired 

unemployed 

unskilled 

semi-skilled 

24 skilled 

25 offlce-sales-clerlcal 

^9. 49 owner-operator-manager 

50. 32 owner-operator-manager (agr.) 

51. 48 professional 

17 

34 

retired 

53. 107 full-time homemaker 

54. 2 unskilled 

semi-skilled 

skilled 

offlce-sales-clerlcal 

11 owner-operator-manager 

0 owner-operator-manager (agr.) 

60. 20 professional 
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There are no "rlghtf' or "wrong" opinions of any of these 
statements referring to college courses. Please read 
each statement carefully and decide If you agree or 
disagree. Then place a check (•) In the space provided 
for your answer at the right edge of each sheet. Please 
respond to every statement. Thank you for your help In 
this study. 

1. Courses In textiles and clothing 
help me to know how to plan and 
maintain a wardrobe as well as to 
be appropriately dressed. 

2. The science of nutrition Is essen
tial to food preparation and 
proper nourishment of the body. 

3. History assists me to gain perspec
tive In time beyond my own age. 

4. Study In child development and fam
ily relations should help me to 
better understand my personal 
capabilities. 

5. Sociology Is a study of human 
group behavior vital to me as a 
student of home economics. 

6. One learns to be more creative, 
through the study of clothing 
and textiles. 

7. Bacteriology helps provide the 
fundamental information on which 
nutrition, preparation and care 
of food Is based. 

8. Home and family living courses 
help me to realize the Importance 
of the family In personality 
development and social progress. 

9. The study of English helps me to 
become more effective In home, 
community and professional activ
ities. 

agree 

1 

disagree 

i 
1 
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10. 

11. 

12. 

13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 

History Is beneficial to me because 
It affords an effective method of 
arranging all known facts. 

Study of food and nutrition Is 
valuable In helping one make 
intelligent selections of the many 
ready prepared foods available on 
the market. 

English Is beneficial to my 
understanding of other courses. 

Study In personal and family 
relations develops values sig
nificant to a wholesome family 
life. 

Clothing and textile studies may 
prepare a girl for interesting 
job possibilities In the world 
of fashion. 

Through the study of applied 
arts, one may discover and 
develop abilities leading to a 
variety of Interesting activities. 

Helping a student understand the 
broad aspects of home economics 
is part of the purpose of fresh
man orientation. 

The home economics student learns 
to read and listen with better 
understanding through required 
English courses. 

A thorough understanding of 
nutrition and food preparation 
will be of great benefit to me 
as an Individual and a home-
maker. 

The study of government 
processes Is basic to my knowledge 
of organizational methods. 

Sociology places much emphasis 
on community Influences and Is 
beneficial to me In making adjust
ments necessary In everyday life. 

agree disagree 
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21. 

22. 

23. 

24. 

25. 

26. 

27. 

28. 

29. 

30. 

For value received, food and 
nutrition studies require that a 
student spend too much time In 
laboratory and class. 

Careerwlse, the clothing and 
textiles field of home economics 
offers unlimited possibilities 
for the individual with skills 
and creativity. 

Through study of applied arts, I 
have the opportunity to develop 
creative self expression. 

agree disagree 

Competency In foods and nutrition 
opens the doors to many Interesting 
careers. 

Knowledge of chemistry Is necessary 
for the home economist to Interpret 
consumer goods for the Industry 
she represents. 

A major purpose of child develop
ment Is preparation for parent
hood and family life. 

Writing and speaking effectively 
are advantageous to a home 
economist. 

A student taking home management 
will find the principles appli
cable throughout life. 

The main purpose of the study of 
history Is broadening my under
standing and enjoyment of the 
world around me. 

Without the study of chemistry 
and science, I would have little 
difficulty in understanding and 
Interpreting information for 
myself or others concerning 
textiles, food and consumer 
goods. 
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31. Poods are necessary to the lives 
of all people and ability to 
select food Intelligently should 
be of major concern to all of us. 

32. English courses can help me 
learn to listen Intelligently 
and respond accordingly. 

33. A home economics student should 
Increase her knowledge of 
sociology to better understand 
the Influences In the community 
In which she lives. 

34. Studies In home and family life 
are a good background to help me 
work with people. 

35. Knowledge of the properties of 
textiles assist and add Interest 
to the selection, care and use 
of fabrics in the home. 

36. Sociology offers usable knowledge 
for me as a student of home 
economies. 

37. The Importance of the human as a 
resource and the wise use of 
time are parts of the purposeful 
study of management. 

38. Chemistry and science are 
necessary for my personal 
knowledge and the development 
of ability and skill in critical 
thinking In all subject areas of 
home economics. 

39. Through study of English, I may 
Increase my ability to verbally 
express myself In social as well 
as professional groups. 

40. Recognition of beauty In natural 
form Is a pleasure I can derive 
from training In applied arts. 

agree disagree 
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41. Home and family living courses 
offer understanding and knowledge 
of value to the girl who marries 
before graduating. 

42. Poods courses offer ample oppor
tunity to develop skills in 
selection, preparation and 
service of food. 

43. Observation and participation 
In the nursery school affords an 
understanding of the role of 
nursery school In the total edu-
eatloneuL program. 

44. One gains the basic tools of 
analysis and research through 
the study of government. 

45. The main value of biological 
science courses Is satisfying 
college requirements. 

46. Knowledge of the properties of 
textiles, fabrics and finishes 
Is beneficial to me when pur
chasing fabrics to be used for 
construction of garments as 
well as selecting ready to wear. 

47. Personal enrichment In dally 
living develops through an aware
ness and appreciation of art. 

48. Knowledge of nutrition is im
portant though vitamins and food 
supplements are available on the 
market today. 

49. The study of government offers 
useful knowledge and information 
for the student of home economics. 

50. English Is Important to all 
students who desire to speak 
and write effectively. 

51. A course In child development 
Is not a waste of time. 

agree 
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52. Ability and skill In home manage
ment should prove valuable to a 
girl who hopes to combine marriage 
and a career. 

53• Principles of art are Important 
In all areas of home economics. 

54. The Increase In world wide 
clothing consumption and availa
bility promise to expand the 
textile field, careerwlse. 

55* study of such courses as English 
required of home economics stu
dents may lead to interesting 
avocations for some girls. 

56. A home economics student will 
find a course In history of 
benefit to her. 

57* I can better understand my own 
development and behavior through 
studying how children develop 
and behave. 

58. Home economics students receive 
help m adjusting to campus life 
through freshman orientation. 

59. Creative art work Is Important to 
all students of home economics 
since art Is an Integral part of 
everyday living. 

60. A sound knowledge of bacteriology 
helps students understand the 
Importance of special handling 
of certain foods. 

61. Knowledge of the elements of good 
construction taught In clothing 
and textiles Is of value when 
purchasing ready made garments. 

62. The study of bacteriology would 
offer much of value for me. 

agree disagree 
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63. 

64. 

65. 

66. 

67. 

68. 

69. 

70. 

71. 

72. 

Desirable benefits of English 
courses Include effective reading, 
writing and self expression. 

Understanding of the nhyslcal 
sciences can result in Interests 
leading to more significant 
living. 

By developing skills In meal 
planning and preparation I can 
use time, energy and money more 
advantageously. 

One can learn to analyze family 
goals and Identify values through 
study of home management. 

agree disagree 

There Is much personal 
tlon to be gained from 
clothing and textiles. 

satlsfac-
studles of 

As a course, English provides 
useful Information for the home 
economics student. 

Skills In construction and fitting 
of garments help assure better 
made and well fitting apparel for 
the Individual. 

Management and consumer studies 
are helpful in the realization 
of problems facing one as full 
time homemaker. 

The real worth of study of 
government Is In satisfying my 
course requirements. 

Through the study of physical 
sciences, I can develop problem 
solving methods and skills that 
will help me as a student 
throughout college. 

73. Education for family living 
should concern every student of 
home economics. 
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74. I view English (rhetoric) strictly 
as a requirement for graduation. 

75* Basic knowledge of anatomy and 
physiology are essential for one 
Interested In a career of food 
and nutrition. 

agree disagree 
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Statement 
Number 

1 

2 

3 

4 

5 

6 

7 

8 

9 

' 10 

11 

12 

13 

14 

15 

16 

17 

18 

19 

20 

Agree 

177 

178 

143 

191 

147 

139 

118 

192 

149 

71 

184 

145 

187 

188 

173 

140 

114 

186 

116 

136 

Disagree 

23 

22 

57 

9 

53 

61 

82 

8 

51 

129 

16 

55 

13 

12 

27 

60 

86 

14 

84 

64 

Area of 
Study 

6 

7 

2 

5 

3 

6 

3 

5 

1 

2 

7 

1 

5 

6 

4 

5 

1 

7 

2 

3 



69 

APPENDIX P (Continued) 

Statement 
Number 

21 

22 

23 

24 

25 

26 

27 

28 

29 

30 

31 

32 

' 33 

34 

35 

36 

37 

38 

39 

40 

41 

42 

43 

Agree 

131 

154 

164 

155 

61 

178 

191 

174 

125 

109 

198 

142 

156 

179 

189 

138 

184 

47 

166 

165 

189 

170 

163 

Disagree 

69 

46 

36 

45 

139 

22 

9 

26 

75 

91 

2 

58 

44 

21 

11 

62 

16 

153 

34 

35 

11 

30 

37 

Area of 
Study 

7 

6 

4 

7 

3 

5 

1 

8 

2 

3 

7 

1 

3 

5 

6 

3 

8 

3 

1 

4 

5 

7 

5 
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APPENDIX P (Continued) 

Statement 
Number 

44 

45 

46 

47 

48 

49 

50 

51 

52 

53 

54 

55 

' 56 

57 

58 

59 

60 

61 

62 

63 

64 

65 

66 

67 

Agree 

74 

104 

191 

152 

185 

81 

185 

183 

191 

165 

193 

146 

89 

178 

107 

158 

155 

192 

64 

180 

116 

194 

177 

169 

Disagree 

126 

96 

9 

48 

15 

119 

15 

17 

9 

35 

7 

54 

111 

22 

93 

42 

45 

8 

136 

20 

84 

6 

23 

31 

Area of 
Study 

2 

3 

6 

4 

7 

2 

1 

5 

8 

4 

6 

1 

2 

5 

5 

4 

3 

6 

3 

1 

3 

7 

8 

6 
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n 

statement 
Number 

68 

69 

70 

71 

72 

73 
• * ' • 

74 

75 

Agree 

101 

194 

187 

123 

93 

180 

137 

128 

Disagree 

99 

6 

13 

77 

107 

20 

63 

72 

Area of 
Study 

1 

6 

8 

2 

3 

5 

1 

3 




