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ABSTRACT 

 Identity development in the period of emerging adulthood is explored with 

additional focus on parent communication and traditional markers of the transition 

to adulthood. Gender specific analyses versus a gender combined sample and 

identity domain specific analyses versus global identity assessments are 

addressed. The sample consisted of 1,694 18 to 25 year olds from three colleges 

in separate regions of the United States. A positive association was found between 

identity and parent communication, with father communication more strongly 

associated with identity than mother communication. Traditional markers of adult 

transition, work and leaving the parental home, are discussed in relation to the 

changing demographics of emerging adulthood, with speculation that the two 

transitions are process-oriented for emerging adults rather than outcome-oriented. 

Theoretical and methodological implications for future directions are discussed. 
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CHAPTER I 

 

INTRODUCTION 

 

Problem Statement 

 

The social construction of the teenage years underwent a change in the 

middle of the twentieth century in Western or modern societies, a change in which 

education became the primary occupation of youths in their teen years. The teen 

years, adolescence, began to be viewed and studied as a separate developmental 

period (Furstenberg, 2000). As the twentieth century came to a close, continuing 

changes in the social structure of modern societies appeared to have further 

postponed the entry to adulthood and the undertaking of adult responsibilities well 

beyond the teenage years. This further delay of the transition to adulthood has led 

to the recognition of a life stage separate from adolescence and preceding 

adulthood. Arnett (1997, 2000), coining the term emerging adulthood, identified 

the period as spanning the years between 18 and 25. Arnett likened emerging 

adulthood to a bridge between adolescence and adulthood (Arnett, 1998). Arnett‟s 

body of research on the topic has clarified some characteristics of emerging 

adulthood; however, additional research is needed to fully understand the 

evolution of the developmental processes of those individuals who have moved 

from adolescence to the emerging adulthood.  

Adolescence has been defined as a transitory period (Baumeister & Tice, 

1986), a period wherein individuals experiment with change in interpersonal 

relationships (Lefkowitz, 2005) and in ideological views (Arnett, 1997) through 
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internal explorations of the beliefs and values instilled in childhood (Nelson, 

Badger, & Wu, 2004). The explorations and experimentations of adolescence are 

necessary to the formation of a personal identity, the outcome goal of adolescence 

(Erikson, 1956). The developmental processes begun in adolescence appear to 

continue in emerging adulthood, with a continuation of adolescent 

experimentation in life choices and directions, and of the exploration of 

adolescent identity issues (Arnett, 1998; 2000). Development for individuals in 

these two transitory periods, adolescence and emerging adulthood, occurs on two 

levels: within the individual and within the social context.  

Individual level development, with person-to-person variations, occurs 

through maturation (see Furstenburg, 2000 for a review) in cognitive and 

psychosocial processes (Erikson, 1956). Within the social context, development 

occurs within the society at large, the family, and the peer group (Erikson, 1956). 

Societal contextual influences are interdependent (Grotevant, 1987), having 

varying degrees of influence throughout the teen and post-teen years. The 

influence of parents versus the influence of peers illustrates the variations in 

external influences across the age spans. In early adolescence the influence of 

parents appears to have greater strength than does that of the peer group; however, 

by late adolescence, as parents‟ influence decreases, the influence of the peer 

group increases (Meeus & Dekovic, 1995).  

A review of the literature regarding modern, industrialized societies shows 

variations in how individuals experience the period of emerging adulthood. To 
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facilitate understanding of the developmental processes of the years between 18 

and 25 and emerging adulthood as a life stage, the current research examines two 

related areas of study: (a) identity development and its association with parental 

relationships, specifically the emerging adults‟ perception of their communication 

with their parents; and (b) the markers of transition to adulthood as experienced in 

emerging adulthood in relation to identity development and communication with 

parents.   

Identity is operationalized using three identity domains, ego strength, 

autonomy, and identity commitment. Identity has been shown to have individual-

to-individual variations which differ with both gender and age (Pastorino, 

Dunham, Kidwell, Bacho, & Lamborn, 1997). Thus, the current study considers 

the relationship of identity development in emerging adulthood by examining the 

level of identity development in terms of age and gender.  

Drawing on the body of literature regarding the role of contextual 

influence, specifically the changes in the parent/child relationship across time, the 

current study explores the associations between emerging adults‟ identity 

development and their relationship with their parents. The parent/child 

relationship is operationalized using emerging adults‟ perception of their 

communication with their parents. Much of the body of research on parents and 

their children has focused on the mother/child dyad (McBride & Mills, 1993) and 

on the absence of fathers (Cabrera, Tamis-LeMonda, Bradley, Hofferth, & Lamb, 

2000); however, more recently research has begun to investigate the role of 
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fathers (Flouri, Buchanan, & Bream, 2002; Videon, 2005). The inclusion of an 

examination of both mother/child communication and father/child communication 

helps fill a gap in the existing literature regarding the role of fathers in their older 

children‟s lives.  

The second area of study focuses on the transitions to adulthood to further 

define Arnett‟s period of emerging adulthood as a separate and distinct life stage. 

From a sociological standpoint, the markers of the transition from adolescence to 

adulthood have been characterized as following a specific biological time frame 

(Marani, 1987) or as the completion of specific life events (Elder, 1994). The life 

course perspective maps individual movement through the life span, movement 

that is anticipated to occur in a specific age-graded sequence of life events (Elder, 

1994). The normative pattern of transitional events is first school completion, 

followed respectively by work force entry, marriage, and finally, 

childbirth/rearing (Green, 1990). Arnett (2000) found that in modern society the 

criterion for having transitioned to adulthood was related to the more intangible 

processes of individualism rather than to the traditional sociological markers of 

role transitions. 

In modernized societies, the period between the ages of 18 and 25 is 

marked by demographic diversity and unpredictability (Arnett, 2000). Individuals 

in this life stage experience situational differences, with many having entered the 

work force already having married or begun childrearing (Arnett, 2000; Bynner, 

2005). The idea of a period of extended identity exploration is supported by the 
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demographics of a select subset of 18-25 year olds (see Arnett, 2001; Arnett & 

Taber, 1994 for a review); however, questions regarding the ability to engage in a 

role hiatus remain. Continued inquiry is needed to further define emerging 

adulthood as a life stage in modern society. The current study examines the 

importance of transition to adult roles in relation to identity development to 

advance knowledge about those who have not begun adult transitions compared to 

those who have made one or more role transitions. The research examines the 

identity development of individuals who vary as to what adult responsibilities 

they have undertaken. The findings should add to the body of literature regarding 

emerging adulthood as a separate, distinct life stage and how the stage is 

manifested.   

To complement the first area of the study‟s inquiry, transitions to 

adulthood include analyses of the parent/child communication relationship 

between emerging adults and their parents in relation to transition status and 

identity development. Although emerging adults have often made one or more 

transitions to the traditional roles of adulthood, the influence of parents appears to 

continue into the period of emerging adulthood (Youniss, 1983). The role of 

gender is also examined in relation to adult transitions. 
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CHAPTER II 

 

LITERATURE REVIEW 

 

The purpose of this review of literature is two-fold. First is a review of the 

available literature regarding emerging adulthood as a separate stage in the life 

span. Included in the review is the literature regarding identity development in 

late adolescence and emerging adulthood and the literature regarding the 

parent/child relationship, specifically the role of communication. The issues of 

identity that are explored include (a) ego strength, (b) autonomy, and (c) the 

commitment to a stable sense of identity. The second purpose of this review is to 

identify gaps in the understanding of emerging adulthood as a life stage through 

examination of (a) identity development within emerging adulthood, and (b) the 

communication relationship between emerging adults and their parents as 

perceived by emerging adults.  

 The review of literature is divided into four sections. The first section 

discusses the theoretical foundations of and arguments for emerging adulthood as 

a life stage. The second section, comprised of six parts, focuses on identity 

development. Within the identity development section, there is first a discussion 

of the historical influences on the formation of personal identity. Second, the 

construct of identity including a definition of identity is discussed. The third part 

reviews relevant theoretical models of identity development. Fourth, two identity 

domains, ego strength and autonomy, are discussed. Fifth is an examination of the 

processes by which individuals acquire or commit to a stable identity. Finally, the 
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differences in gender are discussed in relation to identity formation. The third 

section of the literature review explores relationships between parents and their 

children in late adolescence and emerging adulthood. This section has an 

emphasis on communication and includes a discussion of differences both by 

gender of the emerging adult and the parents. The fourth and final section of this 

review is a synthesis of the literature regarding the period of late adolescence and 

emerging adulthood, identity development, and parental communication, 

including the influence of gender.  

Emerging Adulthood as a Life Stage 

In his theory of emerging adulthood, Arnett (1997) proposed that in 

modern American culture there appears to be a distinct life stage between 

adolescence and adulthood. Arnett‟s proposal of a transitory period leading from 

adolescence to adulthood was not new. Erikson (1968) proposed that a prolonged 

adolescence was typical for youths in industrialized societies. Identifying a period 

in which youths were free to experiment with finding a place within society, 

Erikson described individuals who were no longer adolescents, but who had not 

yet acquired the full responsibilities of adulthood (Erikson, 1968). Arnett suggests 

the period of emerging adulthood, characterized by a largely undecided future, to 

be a time of “role hiatus” (Arnett, 2000). Arnett embraces Erikson‟s concept of 

identity exploration, describing emerging adulthood as a time of frequent change 

and exploration of possible life directions in regards to work, love relationships, 

and worldviews (Arnett, 1998, 2000).  
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In his review of the literature regarding identity formation, Arnett found 

that although identity formation is a task of adolescence the process rarely is 

complete by the end of the teenage years, rather it continues into the next decade 

of life (Arnett, 2000, for a review). In modern America, as well as other 

industrialized cultures, the period of emerging adulthood is a time of extended 

opportunity to explore and develop a stable sense of identity.  

In order to define the period he identified as emerging adulthood, Arnett 

conducted multiple studies with samples of individuals between the ages of 13 to 

19, 18 to 25, and 21 to 28. Arnett used subjective concepts related to Erikson‟s 

exploration of identity in quantitative and qualitative designs to determine what, 

for his participants, constituted the move from youth to adulthood (Arnett, 1997; 

1998; 2000; 2001). Additionally, the transition to adulthood was assessed though 

questions based in traditional sociology and the life course perspective.  

Regardless of these transitions, Arnett found there were intangible 

processes of individualism that constituted the predominate criteria for having 

transitioned to adulthood. Processes found to be related to the transition to 

adulthood included (a) accountability for one‟s actions, (b) decisions regarding 

one‟s beliefs and values, (c) movement toward equality in relationships with 

parents (Arnett, 1997; 2001), and although somewhat more tangible but still 

related to individualism, (d) financial independence (Arnett, 2001). The role 

changes and specific events held to be important transition markers in traditional 

sociology, when assessed by Arnett‟s samples, were rated low in how the move to 
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adulthood was measured (Arnett, 1997; 2001). Arnett (1997) suggests that to the 

emerging adult, the transformation to adulthood is a process wherein changes in 

individuals‟ psychological processes gradually develop rather than being the 

result of the attainment of specific adult roles related to marriage, childrearing, 

education, and careers (Arnett, 1997). 

Identity Development 

 The concept of personal identity has been the subject of numerous 

scholarly writings and continues to be the subject of debate among social 

scientists. Early identity theory emerged from Freudian study, followed by 

disciplinary debates regarding the developmental processes of identity (Cote & 

Levine, 2002). Recent literature has attempted to move the debate toward a more 

unified construct (Bosma, Graafsma, Grotevant, & de Levita, 1994; Cote & 

Levine, 2002). Bosma et al. took an interdisciplinary approach to more clearly 

define identity and the developmental processes of identity, drawing together a 

group of scholars from psychoanalysis, psychology, history, and literature. Cote 

and Levine‟s work consolidates ideas proposed from psychology and sociology. 

Historical and contextual changes in personal identity 

 Historically, the sphere of influence on the development of a personal 

identity was believed to be restricted to the family of origin and the small segment 

of society to which individuals were exposed (Cote & Levine, 2002). Individuals‟ 

life choices were to a large degree predetermined, decided by familial ties and 

obligations that resulted from intergenerational expectations.  Individuals 
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encountered relatively few life choices that had major, long-term consequences 

(Cote & Levine, 2002). Parents typically made decisions regarding occupation 

and marriage (Baumeister & Tice, 1986). The lack of available life choices 

resulted in limited reflection on personal meaning, future possibilities, and 

potential outcomes (Cote & Levine, 2002).  

Modernization in the later part of the 19
th

 century led to a redefining of the 

teenage years; the age began to be viewed as a period of identity struggle, an 

effort to find one‟s self. Modernization brought about a new cultural environment 

(Baumeister & Tice, 1986), wherein individuals began to be influenced by factors 

outside the historical networks of influence. The individual connections to factors 

that had once guided relational bonds, vocational expectations, and morality were 

altered, and prescribed roles (identities) once assigned to members of specific 

social groups became less rooted and less a result of a sense of community (Cote 

& Levine, 2002). In the new environment, adolescents evolved from lacking in 

power regarding personal choices to having multiple occupational and marital 

options available, as well as having an extended period in which to make those 

choices (Baumeister & Tice, 1986).  

The changes in societal norms impacted how adolescents viewed the 

world, themselves, and their options (Cote & Levine, 2002). Individuals‟ life 

decisions became increasingly voluntary, based on the self-interest of the 

individual (Cote & Levine, 2002). As the scope and consequences of life 

decisions broadened, adolescence began to be viewed as a period wherein 
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adolescents experienced increased difficulty in making life choices (Baumeister & 

Tice, 1986). The increased difficulty regarding life choices coincided with 

adolescents‟ growing awareness of the far-reaching impact of personal choices 

(Cote & Levine, 2002). With the movement toward self-motivated decisions and 

resultant internal struggles, scientists became aware of a new developmental field 

of study, the study of identity development. 

Definitions of Personal Identity 

The study of identity as an adolescent development construct is largely 

based on the work of Erik Erikson (1956, 1959, and 1968). Defining identity as 

the distinguishing character of an individual (Erikson, 1956), Erikson determined 

identity to be an individual‟s perception of self with specific values regarding 

vocation, relationships, religious and political beliefs (Erikson, 1968). Erikson‟s 

body of research focused on the individual in relationship to the self as well as in 

relationship to the context of the culture. Erikson saw the processes of identity 

development as involving the exploration of one‟s own capabilities in relation to 

societal expectations and the opportunities within the society (Erikson, 1956).  

Subsequent identity research has added to and clarified the construct. 

Graafsma (1994) defines identity as an awareness or perception of a continuing 

sense of sameness that begins to emerge in the first three years of life as 

individuals begin to become aware of themselves as individuals who are separate 

from others (Graafsma, 1994). Josselson (1994) considers identity to be the 

synthesis of the individual and the social world with the formation of an 
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indivisible whole (Josselson, 1994). Rangel (1994) indicates that elements of 

identity are both predetermined and formed through a combination of one‟s 

immediate characteristics (gender, ethnicity and ethnic circumstance, and life 

events) and the historical and cultural context of residence. Furthermore, Rangel 

specifies identity formation as an ongoing process throughout the lifespan, with 

no specific endpoint. In sum, it can be said that one‟s identity is both the 

perception individuals‟ have of themselves as they interact with others within the 

social context and the enduring perception individuals have of themselves as a 

result of those interactions.  

Theoretical Foundations of Identity 

 Erikson’s psychosocial stage theory A pioneer in the study of identity 

formation in modern societies, Erikson (1956) noted the importance of both the 

individual and the context of culture in the development of personal identity 

(Erikson, 1956). Erikson indicated that there are multiple factors influential in the 

process of identity formation. Individual psychological and biological makeup 

linked to societal, cultural, and historical environments (Cote & Levine, 2002). 

For Erikson, the culture of residence influences age appropriate explorations and 

life events, all of which contribute to identity development (Erikson, 1956).  

Erikson proposed the process of forming an identity as a series of crises 

encountered by individuals combined with the ensuing struggle to negotiate 

through the crises. A working definition of crisis would be a point at which the 

individual is faced with internal decisions regarding issues of ideology (Erikson, 



                                    Texas Tech University, Janis L. Henderson, August 2008 

13 

 

1956) and the prospect of actively choosing among alternatives (Marcia, 1966). 

The negotiations of life crises are the developmental tasks of Erikson‟s 

psychosocial stages; the successful negotiation of the tasks results in having made 

decisions and choices regarding the available alternatives. A stable sense of self 

or identity develops through the resolution of the crises/tasks that individuals 

confront as they progress through the age-graded series of psychosocial stages. In 

his Psychosocial Stage Theory, Erikson noted that each stage has a primary crisis 

and corresponding task and that the crises and tasks of the early years of life 

culminate in the identity crises of adolescence (Erikson, 1956). 

 Ego development in theory An understanding of identity development is 

aided by a review of the ego, a mental structure of personality first identified by 

Freud (1923). Early in life, infants‟ mental functions are driven largely by innate 

needs (Miller, 2002); however, with age, individuals begin to adapt to their 

environment as the mental structure, the ego, begins to function. The ego is both 

structural (an organization) and dynamic (an organizer), working to reconcile life 

experiences with internal perceptions (Graafsma, 1994). Through evaluation of 

past and present decisions and events, and an analysis of potential consequences, 

the ego mediates between individuals‟ personal desires and the need to conform to 

societal rules (Miller, 2002). Ultimately the ego strives for continuity of behavior 

(Graafsma, 1994) by seeking a balance between the opposing forces of personal 

need and societal conformation (Lerner, 2002).   
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Ego‟s mental processes operate from rational, organized, secondary-

process thought. Secondary-process thought includes mental activities such as 

perception and cognition (Lerner, 2002) in the form of memory, problem solving, 

logical thought (Miller, 2002), planning, and an adaptation to reality (Baron, 

1953). A key component of secondary-process thought is identification, a process 

wherein the self develops a picture of the world and operates within that world 

(Miller, 2002).  

With age and experience, the ego develops greater levels of organization 

(Miller, 2002), functioning in an adaptive fashion to meet the societal demands of 

the culture in which the individual resides (Lerner, 2002). The ego constructs 

meanings for self, others, and the outside world (Loevinger, 1976) and functions 

as a reference point for individuals‟ perceptions of their interpersonal worlds in an 

attempt to make sense of life experiences and the internal integration of those 

experiences. Through exploration of life experiences the ego develops (Graafsma, 

1994). Ego development facilitates individual identity development. 

Similar to Erikson‟s theory of ego, Loevinger‟s Stages of Ego 

Development Theory removes the age-graded constraints Erikson placed on the 

developing ego. Instead, Loevinger identifies conditions favorable and/or 

essential for transition from one ego development stage to the next ego 

development stage (Loevinger, 1966). For Loevinger, advancement through the 

invariant stages of ego development incorporates the accomplishments of the 

previous stage into progression to the subsequent stage. Progression through the 
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stages is seen along a continuum of behaviors, moving from a state of being pre-

conformistic (impulsive, self-centered) to a state of being autonomous 

(individuality, coping). Individuals move through conformity (beginnings of 

recognition of social norms) and post-conformity (self-evaluation) as they 

progress from pre-conformity toward autonomy. Progression through Loevinger‟s 

ego stages is individualistic, with some individuals exhibiting arrested 

development and others developing at an accelerated rate (Hauser, Powers, & 

Noam, 1991).  

 Self-theory of identity development Identity formation, as explained by the 

self-theory of identity, is a conceptual structure that integrates the self and the 

external world using a theory of self that directs individuals‟ adaptations to 

everyday life (Berzonsky, 1993, 2003). The process of integrating external events 

of the physical and social world is cognitive in nature (Berzonsky, 1989) in that 

individuals evaluate the input received from their environments and interpret 

meanings of the input based on their internal sense of standards, goals, and self-

regulatory strategies. As the evaluation process occurs, individuals‟ 

internalizations bring about a sense of self identity (Berzonsky, 1993, 2003).  

The self-theory model conceptualizes the process that underlies identity 

formation as social-cognitive.  The processing of external input occurs according 

to three styles of identity formation (Berzonsky, 1989). The normative style 

describes individuals who, when confronting issues in conflict with their 

internalized self, conform to the expectations of others.  An avoidant orientation 
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refers to those who avoid addressing identity issues. The information orientation 

applies to those individuals who evaluate external input at a cognitive level and 

modify their self-concept when they determine a revision to be appropriate after a 

determination that the input is valid but in conflict with their internalized self 

(Berzonsky, 1989). The styles of processing, while cognitive in nature, do not 

necessarily occur on a deliberate, conscious level (Berzonsky, 2003).   

 Identity Control Theory Although much of the research literature 

regarding identity has emerged from Eriksonian theory, Identity Control Theory 

(ICT) is a framework that has drawn the attention of numerous scholars 

(Kerpelman, 2001; Robertson & Powers, 1990). ICT, emerging from the 

discipline of engineering and later evolving to explain development and behavior 

in humans, presents an internal process approach (Robertson & Powers, 1990). 

ICT focuses on external and internal processes as mechanisms allowing for 

identity change in a “moment-by moment task of forming and reforming identity” 

(Schwartz, 2001). In a commentary article, Kerpelman (2001) addressed the 

major concepts of ICT.   

According to Kerpelman‟s analysis, ICT holds that identity standards 

(self-definitions) are determined by the internal interpretations of environmental 

input (social feedback). The external forces of the environment provide context 

for and input of information for individuals to interpret. Once environmental input 

is processed, individuals respond to the information, determining it as consistent 

or inconsistent with their own internal standard of identity. External information 
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that is consistent with individuals‟ identity standards is then transformed to 

become a part of the individuals‟ identity or self-definition. The processing of the 

input can be said to be a transformation of the information into goals. Goals are 

defined as individuals‟ perceived roles or desired accomplishments. Therefore, 

developing individuals‟ goals are definitive of their individual idea of self (or 

identity). Over time, individuals‟ perceptions of self become relatively stable 

(Kerpelman, 2001).  

 Commonality across theories of identity At the core of the Eriksonian-

based frameworks, the self-theory of identity, and ICT is the concept of 

individuals as having an internal sense of identity, a sense of self. While 

expressed differently within the frameworks (as tasks, goals, or input processing), 

the process of identity formation is an ongoing state of fluctuation leading to an 

internally expressed loyalty to the determined sense of self. In all the theoretical 

perspectives the process of identity development begins in adolescence and 

continues throughout the lifespan (Berzonsky, 1993, 2003; Erikson, 1980; 

Grotevant & Cooper, 1986; White, Speisman & Costos, 1983).    

Identity domains 

 Ego strength In the Erikson tradition, the development of the ego occurs 

as a result of the exploration of the crises and tasks of the psychosocial stages. 

Each of the stages has a primary ego goal that results from exploration of the 

corresponding crises and tasks (Erikson, 1956). Sufficient exploration of a 

developmental crisis and its corresponding task followed by a commitment to an 
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ideological belief system results in the attainment of the stage goal or ego strength 

particular to that stage (Erikson, 1956, 1959). Throughout the life span, 

individuals possess some degree of ego strengths; however, full potentiality 

follows a specific maturational timeframe (stage progression). These windows of 

opportunity for optimal development of ego strengths occur as a result of 

successful resolution of stage tasks (through exploration) during the 

corresponding age-graded psychosocial stage (Erikson, 1959).  

 The ego strength of a given stage is grounded in the ego strength of the 

preceding stage; the resolution of a psychosocial stage and its ego strength 

provide new meaning to the ego strengths from previous stages (Erikson, 1985). 

The construction of overall healthy ego strength can be seen as the integration of 

the personal traits represented by each of the individual ego strengths of hope, 

will, purpose, competence, fidelity, love, care, and wisdom. Weak ego strength is 

characterized by lower levels of the strengths and higher degrees of hopelessness 

and withdrawal, compulsivity and impulsivity, inhibition, inertia, role repudiation 

(diffidence and defiance), exclusivity, rejectivity, and disdain (Markstrom, 

Sabino, Turner, & Berman, 1997).   

Viewed as a continuum, ego strengths represent one end of the continuum 

and the corresponding antipathy represents the opposing end of the continuum. 

The successful resolution of a psychosocial stage results in the presence of a 

balance between the ego strengths and their antipathic counterparts; Erikson 

theorized that some degree of each antipathy is necessary for optimal ego strength 
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levels to exist. However, too great a degree of the opposing antipathy 

characterizes weak ego strength (Erikson, 1985). Individuals construct their own 

resolution of the stage crises; resolutions are not limited by either/or conditions of 

the positive and negative aspects of the ego strengths, but rather are formed from 

both positive and negative elements of the ego strengths (Marcia, 1994). Ego 

strengths are aspects of effective personal functioning (Barron, 1953) and appear 

to be internal and instinctual, found in “healthy individuals” (Markstrom et al., 

1997) having a strong sense of reality, feelings of personal adequacy and vitality 

(Baron, 1953) and capable of complexity of thought (Hauser et al., 1991). Erikson 

acknowledged that not all individuals successfully resolve the tasks of the 

psychosocial stages, with resulting antipathic counterparts of the ego strengths.    

Markstrom et al. (1997) identified the eight ego strengths as an 

understudied component of Erikson‟s psychosocial stage theory. Hypothesizing 

that higher levels of the ego strengths would be representative of higher levels of 

psychosocial maturity and personal adjustment, the authors developed a measure 

to assess development of the individual ego strengths and provide an overall ego 

strength score. The authors‟ findings indicated that their measures accurately 

assess adolescent and adult ego strength. Additionally, the authors found that the 

measure is indicative of overall psychosocial maturity as those with higher levels 

of ego strength appeared to have greater psychosocial maturity (Markstrom et al., 

1997).  
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Autonomy The development of autonomy is one goal of the identity crises 

of adolescence (Erikson, 1968; Spear & Kulbok, 2004). The independence that 

characterizes autonomy is not cognitively achievable until adolescence (Pardeck 

& Pardeck, 1990). In adolescence, teens begin to be able to negotiate with others 

(Spear & Kulbok, 2004), thereby modifying their connections with those others 

(Josselson, 1994). The modification process allows adolescents to form an 

autonomous self, independent from parents and peers (Noom, Dekovic, & Meeus, 

2001) while maintaining healthy connectedness to family (Sessa & Steinberg, 

1991). Development of autonomy is considered to be a prerequisite for the 

transition from youth to adulthood (Noom et al., 2001). For adolescents‟ to 

develop optimum levels of autonomy, a variety of interactions and experiences 

are required (Spear & Kulbok, 2004). The formation an autonomous sense of self 

includes processes of internal development (psychosocial processes, maturation, 

and cognitive advances) and is influenced by the adolescents‟ external 

environment (Allen, Hauser, Bell & O‟Connor, 1994).  

Early literature regarding adolescent autonomy considered the attainment 

of independence from the family as the goal of autonomous development; 

however, more recent literature has broadened the operationalization of the 

construct.  Steinberg and Silverberg (1986) indicated that the construct of 

autonomy functions as an umbrella for numerous inter-related concepts. In a 

conceptual analysis of autonomy across several research disciplines, Spear and 

Kulbok (2004) found that although independence or self-governance constituted 



                                    Texas Tech University, Janis L. Henderson, August 2008 

21 

 

the prevailing definition of autonomy, the construct included the concepts of self-

determination, locus of control (self versus parental), self-reliance, and self-

concept.  

Following their evaluation of autonomy perspectives, Noom et al. (2001) 

reported that the elements of autonomy are encompassed within one of three 

processes, cognitive, regulatory, or affective. The authors presented a three-

dimensional model of adolescent autonomy that integrated the three processes. 

The first element of the model, attitudinal autonomy, concerns the cognitive 

process of choosing and defining options and making decisions regarding those 

options to define a goal. Functional autonomy, the second, is the regulatory 

process and incorporates competence and control and the development of 

strategies to achieve goals. Functional autonomy involves perception of 

competencies, responsibilities, and control. Emotional autonomy is the affective 

process and is related to feeling confident about choices and goals and feeling 

emotionally independent from parents and peers. Emotional autonomy is related 

to the ability to resist external pressure (Noom et al., 2001).   

In sum, autonomy is a multifaceted construct, wherein individuals achieve 

a balance between internal versus external regulation and independent 

connectedness. The period of adolescence may be seen as a critical window for 

individuals to begin to develop an autonomous self, prior to their entrance to 

adulthood.   
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 Identity Commitment Identity commitment is the degree to which 

individuals have explored life experiences, formed internal interpretations of 

those experiences, and made a commitment to an ideological sense of self. An 

ideological sense of self reflects the degree of personal investment individuals 

express in a particular belief system (Marcia, 1967). Individuals who are 

characterized as having a high level of identity development are able to “see” 

themselves as separate from their family of origin, able to maintain a stable set of 

ideological values, and in possession of the ability to set and see a goal through to 

fruition (Erikson, 1968). A committed, stable sense of self is impacted by the 

validation and confirmation received in relationships with others (Cote & Levine, 

2002).  

Marcia‟s (1966) Identity Status Model conceptualized Erikson‟s process 

of exploration and commitment by classifying degrees of exploration and 

commitment into four statuses. Each status of the model reflects the degree of 

exploration by individuals and their degree of commitment to an internal belief 

system. According to the model, individuals who adequately explore the tasks of 

adolescence and commit to a belief system are identity achieved. Individuals who 

are actively in the exploration process and have made no commitment are identity 

moratorium. The foreclosure status defines individuals who, having experienced 

no exploration of crises, have made a commitment to a belief system. Individuals 

who have experienced no exploration and made no commitment are identity 

diffused. The model used an interview to determine the presence or absence of 
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exploration and commitment in the ideological domains of occupation, religion, 

and politics (Marcia, 1966).  

A large body of research has explored and expanded upon Marcia‟s 

original Identity Status Model. Marcia and Freidman (1970) expanded the model 

to include sexual behavior standards (Marcia & Freidman, 1970); later the model 

was further refined to include issues of friendship, dating, and sex roles 

(Grotevant, Thorbecke, & Meyer, 1982) and values (Balistreri, Busch-Rossnagel, 

& Geisinger, 1995). Adaptations of the model have addressed the problematic 

time-consuming interview format, creating measures that have a shortened 

administration time.  Balistreri and colleagues designed a measure that assessed 

dimensions of exploration and commitment in four ideological domains 

(occupation, religion, politics, and values) and four interpersonal domains 

(friendships, family, dating, and sex roles) using a short paper/pencil format. 

Balistreri and colleagues‟ instrument was found to classify individuals into the 

four statuses much the same as the original Marcia instrument (Balistreri et al., 

1995). Thus, the use of the Balistreri instrument provides an assessment of 

individuals‟ identity status in a format that allows a greater ease of administration, 

particularly when time constraints are an issue.    

Identity development by gender 

How the construct of identity evolves for females compared to males is 

difficult to tease apart. Gender differences in identity development have been 

well-documented (Erikson, 1968; Pastorino et al., 1997; Waterman, 1982); 
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however, a significant amount of research has found support for similarities by 

gender in identity development (Archer, 1989; Sartor & Youniss, 2002; 

Streitmatter, 1993; Waterman, 1982). The opinion of scholars regarding gender 

similarities and differences appears to be dependant upon method of examination; 

researchers have proposed that findings of similarities and differences are also 

dependant upon whether analyses are conducted globally or by domain specific 

methods. Pastorino and colleagues (1997) reported differences by gender are 

apparent when analyses conducted were domain specific rather than through 

analysis of identity as a global concept (Pastorino et al., 1997).  

In examining gender differences in identity development, this study 

considers four areas of prior research. First, research that considers gender 

differences using Erikson‟s psychosocial stages, specifically the stages of identity 

development and issues of intimacy, are considered. Second, gender pathways of 

identity development using Marcia‟s identity statuses and adaptations to Marcia‟s 

original framework are reviewed. Third, differences of development by gender are 

considered based on the process of male versus female socialization patterns, 

specifically in intra- and interpersonal domains. And finally, the literature 

regarding gender differences in complexity of identity development is reviewed.  

Gender specific issues of identity and intimacy In Erikson‟s psychosocial 

development framework the developmental task of adolescence is identity 

achievement. The antipathic counterpart of identity is identity confusion (Erikson, 

1956). In assessing identity achievement versus identity confusion, Sartor and 
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Youniss (2002) found no difference by gender in identity development. However, 

Gilligan (1986) argued for gender differences in processes of psychosocial 

development. Gilligan found that males resolve crises of identity through the 

processes of autonomy and individuation, whereas females resolve identity crises 

by developing interpersonal relationships and a sense of connectedness in their 

relationships. Subsequent research supports Gilligan‟s descriptions of identity 

development, showing that the process of developing as an autonomous, 

individuated person differs by gender (Beyers & Goossens, 1999; Sneed, Johnson, 

Cohen, Gilligan, Chen, Crawford, & Kasen, 2006).  

According to Erikson‟s psychosocial stages of development, following 

identity formation is the resolution of issues of intimacy and relationships in 

young adulthood (Erikson, 1956). Research has shown that males progress 

through the psychosocial stages as described by Erikson (first identity 

development in adolescence followed by the task of intimacy in their twenties) 

while females seem to develop in the domains of identity and intimacy in tandem 

(Cramer, 2000; Josselson, Greenberger, & McConochie, 1977; Marcia, 1980; 

Schiedel & Marcia, 1985).  

Gender specific issues of identity statuses A large portion of research 

regarding gender differences in identity development has followed Marcia‟s line 

of inquiry using the identity development statuses of Diffused, Foreclosed, 

Moratorium, and Achieved (Marcia, 1966). Within this body of research there is 

not a consensus as to whether male and female status pathways are similar or 
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different. Some scholars have found there to be no significant difference between 

how males and females proceed toward an achieved status (Archer, 1989; 

Streitmatter, 1993; Waterman, 1982).  Pastorino et al. (1997) noted changes 

across historical time in how similarities versus differences were interpreted. 

Their review indicated a shift from support for gender pathway differences in the 

1970‟s to support for pathway similarities by the 1980‟s (Pastorino et al., 1997).  

Research by Mallory (1989) found support for gender differences in status 

pathways, but not to the extent to necessitate differentiating between males and 

females in the creation of an instrument to assess identity development and 

personality characteristics (Mallory, 1989). However others have found support 

for gender pathway differences (Cramer, 2000; Schiedel & Marcia, 1985).   

For example, Schiedel and Marcia (1985) found a greater proportion of 

females in the high level status of Achieved than the proportion of males in the 

Achieved status. Additionally, in the age range of 18-24 years the proportion of 

females in Achieved status remained relatively stable in contrast to a sharp 

increase in the proportion of Achieved status males in their early 20‟s (Schiedel & 

Marcia, 1985). Cramer (2000) found further support for differences in movement 

through identity statuses. Her research included personality characteristics in 

relation to identity development, finding the relationship to be moderated by 

gender. Cramer reported greater similarity between genders in the committed 

statuses of Foreclosed and Achieved than in the uncommitted statuses Diffused 

and Moratorium. In other words, her findings indicated males and females were 
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dissimilar when actively exploring identity but similar when not actively 

exploring (the pre- and post-exploration statuses). The similarities within the 

committed status of Achieved included males and females describing themselves 

as assertive with a sense of adequacy; however, there were differences in how the 

genders defined manifestations of assertiveness and adequacy. Males used 

terminology related to self-definition and autonomy; female terminology 

expressed assertiveness through verbal interactions and adequacy through social 

adaptations (Cramer, 2000). 

Gender specific issues of socialization Differences in how the genders are 

socialized have been identified as having an impact on how males and females 

form their identity (Arnett, 2001; Gilligan, 1979) with gender differences shown 

to occur within the interpersonal and ideological spheres of development. Males 

developed earlier in intrapersonal domains, whereas females developed earlier in 

interpersonal domains (Cramer, 2000; Gilligan, 1982; Josselson et al., 1977; 

Pastorino et al., 1997). Male socialization, with an emphasis on independence and 

autonomous behaviors (Berk, 2000), may be more conducive to development in 

ideological concepts. Conversely, the stress on relationships characteristic of the 

socialization process of females (Berk, 2000) may lead to their earlier advances in 

interpersonal identity domains.  

Gender and identity development complexity For some scholars, the 

research in gender specific identity development involves a difference at a more 

abstract level. Archer (1989) found support for the argument for similarity in 
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gender progression through the identity statuses; however, Archer included a 

caveat that identity development for girls may be more complex than for boys 

(Archer, 1989). In finding support for differences by gender, Beyers & Goossens 

suggested autonomous development may be more stressful for females than for 

males (Beyers & Goossens, 1999). Lytle and colleagues (1997) suggested that 

female development has moved to include intrapersonal domains, concluding 

female identity development to be more adaptive to societal change (Lytle, 

Bakken, & Romig, 1997). Cramer (2000) concludes that females have a broader 

range of choices in establishing an identity as they are encouraged to go beyond 

the stereotypical female role (Cramer, 2000).    

When considered as a whole, the existing literature appears to support 

some degree of difference in the pathway to a stable identity by gender.  For 

example, Archer (1989) and Streitmatter, (1993) documented gender variations in 

identity development pathways; however, the differences were not at statistically 

significant levels (Archer, 1989; Streitmatter, 1993).  These gender variations in 

pathways appeared to be followed by an outcome marked by a large degree of 

similarity. Pastorino et al. (1997) concluded that research findings regarding 

gender differences and similarities had shifted across time, moving from support 

of differences by gender in the 1970‟s to similarity by gender in the 1980‟s. Lytle 

and colleagues‟ (1997) concluded that female development had adapted over time 

to societal change. At question then is the point at which the identity development 

of females and males is similar and the point at which the pathway of identity 
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development of each gender diverges from the other.  Arnett, in his research 

exploring the existence of a period of emerging adulthood, has found differences 

by gender in the process of identity development (Arnett, 2001); therefore, in a 

sample of 18-25 year-old college students differences by gender in the 

associations between identity and the variables of parent communication and adult 

role transitions would be expected. 

Late Adolescence/Emerging Adulthood and Parent Relationships 

Youniss (1983) found support for the importance of a continuing bond 

between parents and their children throughout adolescence; the entrance into late 

adolescence and the period of emerging adulthood does not eliminate the 

importance of parents (Youniss, 1983). Although there appears to be an increase 

in the influence of the peer group and a lessening of the influence of parents in 

late adolescence and emerging adulthood, the family remains the primary context 

of influence (Collins, 1990). Parental relationships appear to have a greater 

impact than peer relationships in several key areas. Parent, rather than peer, 

relationships have been found to be more influential in adulthood (Field, Lang, 

Yando & Bendell 1995). The quality of the parent/child relationship appears to 

have greater prediction strength for adolescent well being than does the quality of 

peer relationships (Greenberg, Siegal & Leitch, 1983). Parent/child relationship 

quality is associated with self-esteem (Armsden & Greenberg, 1987) and parental 

emotional support is positively associated with higher levels of identity 

achievement (Sartor & Youniss, 2002). Adolescents who reported more intimate 
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relationships with their mothers and fathers than with peers had higher self-

esteem, less depression, and lower risk-taking scores (Field et al., 1995).  

The parental role can be seen as becoming a “launching pad” for the 

exploration of self (Sartor & Youniss, 2002). Youniss proposed that the 

parent/child relationship provides adolescents with validation of their own self-

concept. The parent/child bond provides the adolescent with a venue to “find self” 

in the form of family membership (Youniss, 1983) and is crucial to providing an 

environment for continued growth into emerging adulthood (Hauser et al., 1991). 

For example, the quality of the parent/child relationship has been associated with 

self-esteem (Greenberg et al., 1983; Hauser et al., 1991) and supportive parenting 

has been positively linked with aspects of social competence, cognitive 

development, and creativity (Hauser et al., 1991).  

Communication relationships 

 The impact of the communication between adolescents and their parents 

on the psychological well being of adolescents and emerging adults has been 

found to be an influence that continues with the transition into adulthood (Videon, 

2005), with an association between the quality of communication within the 

family and adolescent identity development and psychosocial constructs 

(Grotevant & Cooper, 1986). Specifically, communication regarding emotional 

states has been shown to have a significant association with adolescents‟ 

psychosocial development (Papini, Farmer, Clark, Micka, & Barnett 1990).  
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 Grotevant and his colleagues (Grotevant & Adams, 1984; Grotevant & 

Cooper, 1985; Grotevant, Thorbecke, & Meyer, 1982) found that the 

communication between parents and their children was an important aspect of the 

parent/child relationship. Their findings indicated that within families, positive 

communicative behavior is associated with parent/adolescent (a) connectedness, 

(b) interaction, and (c) ability to negotiate disagreements.  Connectedness has 

been conceptualized as mutuality of respect, permeability of the relationship, and 

responsiveness. These processes can take both verbal and nonverbal forms 

(Hauser et al., 1991). Interaction refers to reciprocity within communicative 

relationships (Collins, 1990; Pardeck & Pardeck, 1990; von der Lippe & 

Amundsen, 1998). Negotiation is the ability of family members to express and 

resolve conflicts (Pardeck & Pardeck, 1990). Families with adolescents who 

identify family communication as good also rate their satisfaction with their 

family higher (Barnes & Olsen, 1985) and family communication appears to be 

significantly correlated with well-being, self-esteem, and some aspects of coping 

(Jackson, Bijstra, Oostra, & Bosma, 1998; Thomas, Booth-Butterfield, & Booth-

Butterfield, 1995).  

 An understanding of the relationship between adolescents and their 

parents includes acknowledging the impact of individuals‟ perceptions. 

Relationship satisfaction is related to the individuals‟ perception of the 

relationship. How communication within the family is perceived has been found 

to be an important factor in how the overall relationship is perceived (Jackson et 
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al., 1998). The manner in which adolescents perceive the communication between 

themselves and their parents has an impact on the relationship and thus on the 

adolescents‟ well being (Thomas et al, 1995). Thomas and colleagues‟ research 

found that self-esteem was negatively impacted by the perception that parents 

were deceptive in communication. Adolescents‟ perception of open 

communication with parents and satisfaction with those interactions was 

associated with higher levels of self-disclosure. Adolescents were more likely to 

self-disclose to parents when they perceived parents as open and concerned 

(Papini et al., 1990).  

Gender and communication 

The examination of the communication relationships of parent/child dyads 

can be analyzed on the group level (the family as the analysis unit) and on the 

individual level (units of analysis are parents and their offspring). Additionally, 

the method of analysis must account for the complexity of the multiple dyadic 

combinations of gender.  

Barnes and Olsen (1985) examined the communication relationship 

between parents and their children at both the family and individual levels. First, 

at the family level, the authors found that families with higher overall parent/child 

communication scores had higher levels of family satisfaction and cohesiveness. 

At the individual level, the authors found no difference in how males and females 

perceived communications with their parents. However, the authors found a 

substantial difference in how mothers and fathers interacted with their 
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adolescents, finding that adolescents perceived their interactions with their 

mothers as more positive than their interactions with their fathers (Barnes & 

Olsen, 1985).  

Contrary to the results of Barnes and Olsen, a body of research supports 

individual-level, gender-of-child differences in the perception of the parent/child 

relationship. Papini and colleagues (1990) found females to have significantly 

greater emotional self-disclosure than do males with their parents (Papini et al., 

1990). Sneed and colleagues (2006) reported that males, over the course of 

adolescence, decreased in the amount of family contact more rapidly than did 

females (Sneed et al., 2006). Steinberg (1981) indicated significant differences in 

the relationship patterns in mother/son dyads compared to father/son dyads. 

Steinberg found that the maturity of sons impacted the parent/child relationship in 

that as sons matured their level of deference to mothers decreased whereas sons‟ 

level of assertiveness with their fathers decreased (Steinberg, 1981).   

The existence of literature with analyses by gender of the child and 

literature with analyses by gender of the parent adds to the complexity of 

understanding parent/child communication. Research by Youniss and Smollar 

(1985) found that difference in the perception of the mother/child relationship and 

the father/child relationship was modified by the gender of the child. Their 

research indicated that the mother/child relationship was perceived more 

positively, with females having better communication with their parents than 

males. Additionally, the authors found that females had better relationships with 



                                    Texas Tech University, Janis L. Henderson, August 2008 

34 

 

their mothers whereas males viewed their relationships with their mothers and 

their fathers with similar levels of satisfaction. Differences in communication 

were found by gender of the parent, with conversations between mothers and their 

older adolescents differing from conversations between fathers and their older 

adolescents. In conversation with their older adolescents, mothers were found to 

have discussions that focused on practical and personal domains; these 

conversations tended to have a high degree of reciprocity. Conversations between 

fathers and their older adolescent were found to have a greater focus on practical 

matters and to be more directive than reciprocal (Youniss & Smollar, 1985).  

 Findings by Jackson and colleagues (1998) exemplify the difficulties in 

teasing apart the effects of gender in the parent/child communication relationship. 

Jackson et al., reported findings from two separate studies that contradicted each 

other regarding differences by gender in adolescents‟ satisfaction with their 

communication with their parents. In one study Jackson et al., found a trend for 

males to have higher levels of satisfaction with fathers than did females with 

fathers, as well as finding support for less problematic communications with 

mothers and higher levels of satisfaction with mothers than with fathers. These 

finding were contrary to their findings in a separate study of no difference by 

gender in how males and females perceived communications with their parents 

(Jackson et al., 1998).  

 The literature regarding the relationship between older adolescents and 

their parents consistently supports the importance of the parent/child relationship 
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(Barnes & Olsen, 1985; Grotevant & Adams, 1984; Grotevant & Cooper, 1986; 

Grotevant & Cooper, 1985; Grotevant, Thorbecke, & Meyer, 1982; Jackson et al., 

1998; Papini et al., 1990; Thomas et al, 1995). How adolescents perceive the 

parent/child relationship has been shown to be impacted by the quality of the 

communication within the relationship. Adolescents‟ perceptions of the 

parent/child relationship and parent/child communication as positive are linked to 

more positive levels of parent/child connectedness and interaction and with more 

positive negotiations within the family (Greenberg et al., 1983; Jackson et al., 

1998).   

 Due to the literature supporting a continued positive relationship 

association between older adolescents and their parents, it can be expected that a 

positive communication relationship would have continued importance for 

individuals in the period defined as emerging adulthood. As such, the relationship 

between emerging adults and their parents could be expected to continue to 

impact the developmental processes once associated with adolescence and 

currently thought to continue in emerging adulthood. The examination of the 

adolescent parent/child relationship for gender specific similarities and 

differences that occur based on gender of the child and gender of the parent would 

be beneficial to further clarify the role of gender in the period of emerging 

adulthood.           
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Late Adolescence/Emerging Adulthood, Identity, and Parental 

Communication  

Recent research on the role of the family on the developmental processes 

in adolescence and emerging adulthood has changed the once prevalent views of 

parent/child relationships. Traditional thought held that the influence of parents 

became nearly nonexistent, replaced by peer influence. Although peers do begin 

to exert influence, parents continue to be important in identity development 

through the adolescent years and into emerging adulthood (Youniss, 1983).   

Ego and the family 

Hauser et al. (1991) found support for a link between supportive family 

transactions and ego development in that the family environment can either 

promote or hinder adolescents‟ developing ego. Parental acknowledgement of 

children‟s unique individuality promotes ego growth as does parental acceptance 

and support. Adolescent ego growth is supported in families who have open 

communication, allowing each other to express ideas and participate in problem 

resolution. Interactive exchanges in the form of explanations, encouragement of 

curiosity, verbal problem solving, and expressions of empathy encourage ego 

growth. Positive communication between parents and their children enhances ego 

growth when reciprocal and frequent (Hauser et al., 1991).  

Conversely, ego growth appears to be inhibited in families in which 

parents and children fail to see each other as unique and separate. Parenting that is 

characterized by “impaired listening” has been found to be associated with 
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arrested ego development. Complexity of thought on the part of the adolescent, a 

facet of ego growth, appears to be compromised by parenting characterized as 

distracted or judgmental. Thus, there should be a positive association between 

good parent/child communication and ego development (Hauser et al., 1991).    

Autonomy and the family 

The body of literature on autonomous development indicates that both 

support and conflict in the family are necessary for the development of autonomy 

in late adolescence and emerging adulthood. Research on autonomy indicates that 

the familial environment is most cited as affecting autonomy in either a negative 

or a positive manner (Grotevant & Cooper, 1985; Pardeck & Pardeck, 1990; 

Spear & Kulbok, 2004). Family structure, interaction patterns, and style of 

parenting are key factors of autonomous development (Pardeck & Pardeck, 1990); 

specifically, communication and the emotional environment of the family (Spear 

& Kulbok, 2004). Relationships between adolescents/emerging adults and parents 

require reciprocity to facilitate healthy development (Allen et al., 1994; Pardeck 

& Pardeck, 1990).  

Adolescents‟ pursuit of autonomy can disrupt the family system and be a 

cause of concern for parents. The typical relationship between adolescents and 

their parents is conflictual; however, the presence of conflict is a normal, even 

critical aspect of the relationship (Pardeck & Pardeck, 1990). Conflict provides 

the conditions necessary for relational changes to occur between parents and their 

older children. The subsequent relational changes foster greater levels of equality 
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in the relationship (Noom et al., 2001). High quality communication between 

parents and their adolescent children should facilitate the resolution of inter-

family conflict and thus enhance autonomous development in young adults.   

Communication within the family 

 The parent/child relationship, including emotional support and 

communication, has a significant impact on the identity development (Faber, 

Edwards, Bauer, & Wetchler, 2003) and psychological well being of adolescents 

and emerging adults, with influences continuing into adulthood (Videon, 2005). 

The quality of family communication has been found to impact the identity 

development of adolescents (Grotevant & Cooper, 1986; Papini et al., 1990). In 

general, the literature stresses the importance of a warm, supportive family 

environment (Grotevant & Cooper, 1985; Pardeck & Pardeck, 1990; Spear & 

Kulbok, 2004) with a positive link between the communication patterns of 

mothers and of fathers and their adolescent children‟s identity development 

(Cooper, Grotevant, & Condon, 1983) and adolescents‟ psychosocial 

development (Papini et al., 1990). Identity development has been shown to be 

enhanced when adolescents perceive the home environment as supportive 

(Pardeck & Pardeck, 1990) and in homes with parent/child interaction, 

connectedness, and negotiation (Grotevant & Cooper, 1985; Hauser et al. 1991; 

Pardeck & Pardeck, 1990).  

Family relationships with higher levels of cohesiveness, supportiveness, 

and greater valuing of the parent/child interactions appear to be more 
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conversation-oriented, encouraging sharing of feelings and ideas (Fitzpatrick & 

Ritchie, 1994). Adolescent self-disclosure to parents appears to be more likely 

when they are satisfied with parental emotional support and when they perceive 

their parents as open and concerned (Cooper et al., 1983). Sartor and Youniss 

(2002) indicated that both parental monitoring and parental emotional support 

were positively associated with higher levels of identity achievement. The Sartor 

and Youniss study defined parental monitoring as management through reasoning 

and encouragement; emotional support was operationalized as emotional comfort 

or advice (Sartor & Youniss, 2002). In the environments with greater levels of 

parental communicative quality and openness, adolescents are more able to 

develop greater levels of ego strength (Hauser, 1978), become more autonomous 

(Allen et al. 1994), and commit to ideological beliefs having explored internal 

crises (Sartor & Youniss, 2002).    

Components of a communicative style that facilitates adolescent 

development are frequency of communications, communications that are 

reciprocal and do not limit complexity of thought (Hauser et al., 1991), and 

communications that are encouraging of an open exchange of ideas (Fitzpatrick & 

Ritchie, 1994; Orrego & Rodriguez, 2001). Parents can provide communication 

interactions that offer explanations, encourage expressions of curiosity, 

verbalization of problem solving, and expressions of empathy. These types of 

communicative interactions promote cooperative problem solving; additionally, 
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adolescents who experience these types of interactions are more apt to actively 

explore issues and articulate the results of their explorations (Hauser et al., 1991). 

As parents and their older adolescents interact, the relationships and roles 

of the parties begin to transform (Collins, 1990) as do the bonds between them 

(Youniss, 1983). The transformations are facilitated by the maturation process of 

cognitive development that allows adolescents to perform the formal thought 

operations necessary for development in specific identity domains such as moral 

thought and self-reliance. The transformation process allows a reformation of the 

parents‟ identity (Youniss, 1983) and of the adolescents‟ identity (Grotevant, 

1987; Youniss, 1983). The identity transformations of adolescence presumably 

prepare these individuals for the move to the next life stage. Therefore, positive 

parent/child communication is expected to be positively related to the process of 

identity development for emerging adults. 

Gender, identity, and communication 

 The question of the influence of gender, both of the emerging adult and of 

the parent, on the association between identity development and the parent/child 

relationship is complex due to the multiple dyadic relationships (mother/female 

child, mother/male child, father/female child, and father/male child). Research 

findings indicate an impact by gender on identity development and parent 

communication. Males who were found to be high scoring on identity exploration 

appeared to have fathers whose interactions were encouraging of and tolerant of 

assertiveness, whereas for similarly high identity-scoring-females father 
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interactions were more apt to include disagreements (Grotevant & Cooper, 1985). 

For females, mother interaction and father interaction appear to be associated with 

female identity exploration, whereas only for interactions with fathers was there 

an association with identity exploration for males (Grotevant & Cooper, 1986). 

Sartor and Youniss (2002) found no differences by gender in identity 

achievement; however, they found that specific factors of parenting related to 

identity achievement varied in impact by child gender. The authors reported that 

males perceived less support and monitoring from parents and had a stronger 

association between identity and parenting support than did females. However, 

the difference in perception did not translate into differences in identity scores. 

The authors suggested that, overall males‟ perception of lower levels of support 

may somehow impact the association between parent communication and identity 

for males (Sartor & Youniss, 2002). 

Hypotheses and Research Questions 

Emerging adult identity and parent communication 

 Hypothesis 1. Perception of communication with parents Previous 

research on parental communication has focused individually on identity variables 

rather than the associations between identity variables and the perceived quality 

of both mother communication and father communication. Additionally, the 

existing literature indicates that the perception of the individual in the 

communication dyad impacts how the individual views the quality of the 

relationship. Therefore, the current study explores the association between both 
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mother communication and father communication with three identity variables 

(identity commitment, ego strength, and autonomy) exploring the quality of the 

communication relationships from the perception of individuals in late 

adolescence and emerging adulthood.  Thus, the first hypothesis predicts higher 

levels of perceived parental communicative quality are associated with higher 

levels of each of the identity variables. 

 Hypothesis 2. Perception of communication with mother versus with father 

Historically, due to long-standing theoretical and developmental perspectives, the 

role of the father has received less attention than has the role of the mother in the 

outcomes of children. Traditionally the mother has been considered the primary 

influence on children with fathers‟ influence considered as secondary, if at all. 

Research on parental roles in child rearing has shown children to have less 

interaction with their fathers than with their mothers (Amato, 1994). Although 

recent research has begun to highlight the importance of fathers in the 

development of their children, specifically in the development of identity (Amato, 

1994; Videon, 2005), the body of literature continues to indicate that the majority 

of childrearing and household tasks remain the responsibility of mothers 

(Bulanda, 2004). As noted previously, the communication relationship between 

adolescents and their parents appears to differ by gender of the parent; therefore, a 

comparison of the association between identity and communication with both 

mother and father is included in the current study. Although the literature supports 

recent changes in the role of fathers, the continued prominence of mothers in the 
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parent/child relationship leads to the second hypothesis predicting that 

perceptions of mother communication have a stronger association with identity 

development than perceptions of father communication. 

Research question 1 Parent communication and gender of emerging adult 

and parent Emerging adults‟ perception of their communication with their parents 

was examined to further knowledge and understanding of the role of gender on 

communication and identity development. The differences in correlations between 

communication and identity are tested across the four pairings of mother/son, 

father/son, father/daughter, and mother/daughter. Additionally, the influence of 

parent gender was explored by an examination of mean differences in mother 

communication and father communication for female children and an examination 

of differences in mother communication and father communication for male 

children. Based on the complex nature of the analyses and the varied findings in 

the literature, this aspect of the study was exploratory in nature rather than 

predictive of a specific direction of association.  

Exploration of issues related to emerging adulthood as a life stage 

Continued inquiry is needed to further define emerging adulthood as a life 

stage in modern society. First the current study addresses age and gender 

influence on the process of identity development for emerging adults. The study 

then examines three separate research questions regarding those who have not 

begun the transition to adult roles compared to those who have made one or more 

role transitions. Although Arnett asserted that emerging adulthood had less to do 
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with transitions than individual-oriented processes, the study of both aspects in 

one study allows exploration of transition status, individual identity, and 

communication with parents.  

Hypothesis 3. Identity development, gender, and age differences within 

emerging adulthood The conflicting findings in the literature regarding gender 

effects on identity development provide a rationale for continued investigation 

into how males and females move toward a stable identity. The literature 

documents similarities and differences in how males and females experience 

identity development (Meeus & Dekovic, 1995; Pastorino et al., 1997). A review 

of both the literature regarding gender differences in ideological development and 

the literature supportive of domain specific analyses rather than global measures 

of identity would imply that emerging adults differ by gender when ego strength, 

autonomy, and identity commitment are examined independently but not when an 

overall measure is used (Pastorino et al., 1997). An additional consideration 

concerns the emerging adults‟ age. Based on the literature, gender differences are 

not expected among young adults but should be seen among those in late 

adolescence (Meeus & Dekovic, 1995; Schidel & Marcia, 1985). Thus, the study 

examined gender differences for the three identity variables at the younger ages 

(18 and 19 years) of emerging adulthood and again at the older ages of the period 

(20 to 25 years). The expectation, based on the differences in male and female 

developmental theory, would be that males would be expected to have higher 

levels of the three identity variables than females at the younger ages (18 and 19 
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years) of emerging adulthood. Based on previous research regarding pathway 

similarities across the age span, if differences do exist at 18 and 19, the 

differences would be nonsignificant among the older emerging adults (20 to 25 

years).  

Hypothesis 4. Differences in identity development by transition status This 

study examined the relationship between identity development and the type and 

number of transition roles undertaken to assess the impact of role transitions. Role 

transitions were identified as the domains of work status (having transitioned to 

work), living arrangements (living in the parental home versus having transitioned 

from the parental home), and marital status (having transitioned beyond 

singlehood). Arnett‟s research would argue that transition status should make no 

difference in identity development levels. However, more traditional theories of 

development would expect that roles would make a difference. For the current 

study, differences in levels of identity development were hypothesized to follow 

traditional sociological norms and were therefore were expected to vary by 

transition status such that those who have made adult transitions would score 

higher on measures of identity development than those not having completed 

transition events. Greater numbers of transitions were expected to be positively 

related to identity development.  

Research question 2. Associations among identity, gender, and transition 

status In his review of the relevant literature, Arnett (1998) noted gender 

differences in historical and traditional cultural norms; however, his findings 
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regarding the criteria for transitioning to adulthood did not appear to be related to 

gender of the emerging adults. Based on Arnett‟s findings that males and females 

had similar responses to questions regarding markers for the transition markers to 

adulthood, gender differences in associations of transition status and identity 

development were not expected.  If the association between identity and transition 

status is found to be related to gender it is expected that the differences would be 

along traditional gender specific associations in that a transition to the 

intrapersonal domains of work and living arrangements would have a greater 

association with male identity development and a transition in the interpersonal 

domain of moving beyond marriage would have a greater association with 

females. 

Hypothesis 5. Associations among identity development, parent 

communication, and transition status With the transition to adult roles, the 

interactions between emerging adults and their parents change, moving toward 

more egalitarian relationships. The emerging adults‟ perception of these changes 

appears to be an important element of their transition to adulthood (Arnett, 2000; 

Bynner, 2005). This study explored whether role transition status altered the 

association between identity development and the quality of parent 

communication. The communication relationship with mothers and the 

communication relationship with fathers were predicted to be less related to 

identity once emerging adults made a role transition, whereas, the  

communication relationships were expected to be more related to identity when 
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no adult transition had been made. The association with gender was explored in 

regards to the research question.  

In sum, the study consists of two areas of inquiry. First, emerging adults‟ 

identity development and (a) their perceived communication with their parents, 

including analyses of mother versus father communication and (b) gender 

differences related to emerging adults‟ identity development and communication 

with parents are examined. And second, this is an investigation of the period of 

emerging adulthood in relation to (a) identity development and status of 

transitions to adult roles (type and number of transitions in work status, marital 

status, and living arrangements), (b) differences by transition status in 

associations of identity development and parent communication, and (c) 

differences by gender in associations of identity development and transition 

status.  
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CHAPTER III 

 

METHODS 

 

Participants 

The sample for this study (N = 1694) was 67% female (n = 1128) and 33% 

male (n = 565). The participants were students recruited from three college 

campuses in separate regions of the United States to increase the generalizability 

of the study (cf., Fischer, Forthun, Pidcock, & Dowd, 2007). Age of the 

participants for the study ranged from 18 to 25 years (M = 20.35, SD =1.62). The 

sample was not ethnically diverse with 86% White/non-Hispanic, 6% African 

American, and 4% Hispanic. Family of origin income averaged $60,000 to 

$75,000. The respondents were enrolled in a variety of academic majors; with the 

average GPA ranging from failing to 4.0 on a scale where 4.0 equals an A. The 

average GPA was 2.20. Institutional IRB approval was obtained at each of the 

three college campuses. 

Measures 

Identity domains 

The three identity domains identified in the literature review, ego strength, 

autonomy, and identity commitment were study variables. The first identity 

domain, ego strength, was assessed through use of the Psychosocial Inventory of 

Ego Strengths (Markstrom et al., 1997); the use of subscales in the Markstrom et 

al. instrument allows a focus on specific ego strengths. The subscales of purpose, 

competence, and wisdom operationalized ego strength. Topics used to form the 
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identity domain of ego strength pertain to politics, religion, and personal values. 

Each of the 12 ego strength questions use a five-point Likert scale with 1 = „not 

descriptive of me‟ to 5 = „very descriptive of me‟ using statements such as “I have 

strengths that enable me to be effective in certain situations”. The scale had a 

Cronbach‟s alpha of .81. The mean was 3.7 (SD = 1.0). 

The second identity domain variable, autonomy, included concepts of 

attitudinal, emotional, and functional autonomy. The 15 autonomy questions were 

from the Adolescent Autonomy Questionnaire (Noom et al., 2001) with 

statements such as “When I disagree with others, I tell them”; the Noom scales 

employs the same five-point Likert scale as the Markstrom instrument. The 

Cronbach‟s alpha was .83 for adolescent autonomy. The mean was 3.3 (SD = .79).  

Third, to measure the variable identity commitment, participants responded 

to questionnaire items from the Ego Identity Process Questionnaire (Balistreri et 

al., 1995). The Balistreri et al. instrument consists of a series of statements in 

which the participants indicate how closely the statement applies to themselves. 

The 32 questions use a six-point Likert scale with 6 = „strongly agree‟ to 1 = 

„strongly disagree‟ on statements such as “I have definite views regarding the way 

men and women should behave”. The Cronbach‟s alpha reliability was .77 for the 

identity commitment scale. The mean was 4.3 (SD = 1.9).  

Identity factor score 

A fourth identity variable was formed for comparison of domain specific 

analyses with a global assessment of identity.  The global identity factor score 
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(IFS) was formed by factoring the three identity variables. One factor was 

identified. The IFS was calculated based on the factor score coefficients as 

weights. To eliminate negative scores a value of five was added. The Cronbach‟s 

alpha reliability for the IFS was .71 with a mean of 11.3 (SD = 1.4). The IFS was 

included in analyses for the hypotheses and research questions, as appropriate. 

The inclusion of the IFS allowed for comparative analysis of the data with the 

existing literature that used global identity measures versus domain specific 

measures.   

Parental Communication 

Questionnaire items indicating the respondents‟ perception of 

communication between themselves and their parents were from the Inventory of 

Parent and Peer Attachment (Armsden & Greenberg, 1987). Two separate 

identical sections were used, one labeled as pertaining to the respondents‟ 

relationship with their mothers and one labeled as pertaining to the respondents‟ 

relationship with their fathers. The identical statements assessed respondents‟ 

perception of parental support and style of communication. The communication 

assessment section included statements such as “My mother/father helps me talk 

about my difficulties”. The items used a five-point Likert scale with 1 = „almost 

never or never true‟ to 5 = „almost always or always true‟ to rate respondents‟ 

responses to the statements. The Cronbach‟s alphas were .91 for both the mother 

and father communication scales. The mean for mothers‟ communication was 3.9 

(SD = .56); fathers‟ communication mean was 3.3 (SD =.53).   
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Role transition events 

Study respondents‟ status regarding role transitions were assessed through 

responses to a series of demographic questions. The transition to adult roles was 

operationalized as (a) working full-time, (b) living apart from parents, and (c) 

moving to marriage or beyond (i.e. separated, divorced). Participant responses 

that indicated a specific transition had not been completed were coded with a 

score of zero. Responses that indicated the respondent had completed a specific 

transition were coded with a score of one. For example, for the work transition 

those who had not transitioned to work were given a 0 and those who had made 

the transition to work were given a score of 1. Therefore, individuals‟ transition 

scores could range from a 0 (indicating no transitions) to a 3 (indicating having 

made all three transitions). Transition frequencies are reported in Table 1 and 

Table 2. Additionally, a sum of the respondent‟s affirmative scores determined 

the number of transitions completed.  
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Table 1: Frequencies of Transition to Adult Roles 

            

        

        No transition  Transition  

            

 

Full sample   

 Work       41%   59% 

    n = 1694      n =690  n =1002   

 Live in parental home      16%   84%   

   n = 1694     n =264  n =1422  

 Marriage and beyond    94%   5%   

   n = 1694     n =1599 n =92 

 

Females   

   

 Work       38%
   

62%
   

    n = 1127     n =432  n =695
 

 Live in parental home    15%  85%
   

    n = 1125     n =170   n = 955
 

 Marriage and beyond    94%
 
    6%

  
  

    n = 1126     n =1058 n =68
 

 

Males  

 

 Work      46%    54%    

    n =565     n =258  n =307   

 Live in parental home    17%    83%    

    n =561     n =94  n =467   

 Marriage and beyond    96%     4%    

    n =565     n =541  n =24 
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Table 2: Frequencies for Number of Transitions to Adult Roles  

            

     

    Full sample  Females  Males 

   

            

 

No transition   n =61   n =39   n =21  

    4%      4%     4%   

    

1 transition   n =814   n =506   n =308 

    48% 
 
   45% 

 
   55% 

 
 

     

2 transitions   n =755   n =537   n =218 

    45% 
 
   48% 

 
   39% 

 
 

 

3 transitions   n =64   n =46   n =18 

    4%    4%    3% 
 

 

 Total n   1694   1128   565 
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CHAPTER IV 

 

RESULTS 

 

Identity 

The three identity scales had significant positive correlations with each 

other but the strengths of the correlations varied, reflecting the uniqueness of each 

form of identity. Ego strength correlated significantly with autonomy (r = .63, p < 

.01) and identity commitment (r = .45, p < .01) and autonomy was significantly 

correlated with identity commitment (r = .30, p < .01).  

Emerging Adults’ Identity Development and Their Perception of Parent 

Communication 

 The first area of investigation examined emerging adults‟ identity 

development in relation to their perception of their communication with their 

parents.  

H1 Parent/emerging adult communication and identity 

Hypothesis one predicted that higher levels of perceived parental 

communication would be associated with greater levels of each of the identity 

variables. Pearson correlations first tested the hypothesis that participants‟ 

perception of communication with mothers and fathers would be related to higher 

levels of identity commitment, ego strength, autonomy, and the IFS. As predicted, 

there was a significant positive correlation between mother/emerging adult 

communication and each of the four measures of identity and between 

father/emerging adult communication and each of the four identity measures. As 
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may be seen in Table 3, all correlations were significant (p < .01) and supported 

the hypothesis.  

H2 Comparison mother/father communication 

The second hypothesis predicted that the correlation between levels of identity 

development and communication quality for the mother/emerging adult dyads 

would be higher than for the father/emerging adult dyads. To test the hypotheses, 

the Pearson correlations for each parent communication on each identity measure 

was compared to the other parent communication on the same identity measure to 

test for the significance of the difference of the correlations of mother versus 

father communication for the identity domains. For example, the association 

between identity and mother communication was compared to the association 

between identity and father communication. The correlation between mother 

communication and father communication (r = .36, p < .001) was used as a 

control. A one-tailed p value was used due to the directional prediction. The 

hypothesis was not supported. 

There was a significant difference in the association between mother 

communication compared to father communication in the identity domains of ego 

strength (Z = -2.08, p < .05; mother communication, r = .20; father 

communication, r = .26), autonomy (Z = -3.39, p < .05; mother communication, r 

= .07; father communication, r = .16 ) and the IFS (Z = -2.5, p < .01; mother 

communication, r = .20; father communication, r = .27); however, the difference 

was not in the anticipated direction. Father communication was more highly 
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correlated with each domain than was mother communication. For the domain of 

identity commitment the difference between mother communication and father 

communication was nonsignificant. The correlation scores are reported in Table 3, 

Table 4 shows the significance of the difference. The hypothesis was not 

supported, in that the direction of the difference for all measures of identity was a 

higher correlation between father communication and their emerging adult 

children‟s identity development than mother communication and the identity 

development of their emerging adult children.  

 There was a significant difference in autonomy (Z = -2.69, p < .01) and 

the IFS (Z = -2.02, p < .01) as associated with mother communication compared 

to father communication however, the difference was not in the anticipated 

direction. Father communication was more highly correlated with autonomy (r = 

.16) and the IFS (r = .27) than was mother communication and autonomy (r = .07) 

and the IFS (r = .20).  The correlations scores are reported in Table 3, the Fisher z 

transformations are shown in Table 4. The hypothesis was not supported, in that 

the direction of difference for all measures of identity was a higher correlation 

between father communication and their emerging adult children‟s identity 

development than mother communication and the identity development of their 

emerging adult children. The difference in the association of identity development 

with mother communication and father communication was significant for 

identity measures of autonomy and IFS.   
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RQ1 Gender effects 

The research study examined gender differences in identity development and 

communication relationships by gender of the emerging adult and by gender of 

the parent, examining four possible dyadic combinations:  

(a) mother communication/female child and mother communication/male  

child, 

(b) father communication/female child and father communication/male  

child, 

(c) female child/mother communication and female child/father  

communication, 

(d) male child/ mother communication and male child/father  

communication. 

No specific predictions were made regarding the associations between parental 

gender and emerging adult children‟s gender and level of identity development. 

To assess the moderation effect of the gender of the parent, the Pearson 

correlation scores for mother communication and female children on each of the 

measures of identity were compared to the Pearson correlation scores for mother 

communication and each of the measures of identity for male children. The 

correlation scores were transformed to Fisher‟s z scores to test the significance of 

the difference between mother communication/female child identity and father 

communication/female child identity. The same process was completed for father 

communication and each measure of identity for female emerging adults and male 
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emerging adults.  To assess the moderation effect of the gender of the emerging 

adult child, the process was repeated by comparing the correlation scores of 

female emerging adults on each measure of identity and mother communication 

with the correlation scores for each measure of female identity and father 

communication using Fisher z transformations to test the significance of 

difference. The comparisons were then completed for the identity measures for 

male emerging adults and each form of parental communication. The significance 

of the difference was tested using a two-tailed p value as there was no directional 

prediction. The Pearson correlations for each are shown in Table 3, the Fisher‟s z 

scores are shown in Table 4. 

 Of the four examined combinations, only one comparison had a significant 

difference. Among female children the comparison of mother communication (r = 

.07) and father communication (r = .16) was significantly different for autonomy 

(Z = -1.99, p < .05). All other comparisons of differences were not significant 

(shown in Table 4). There was no hypothesis for the analyses; the research 

question was exploratory in nature. Considering the number of comparisons, the 

low value of the Z, and the exploratory nature of the analysis, there is likely no 

difference in emerging adult children‟s views of their mother communication and 

father communication.    
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Emerging adulthood as a life stage 

 The second area of study examined Arnett‟s stage of emerging adulthood. 

The hypotheses and research questions in this area made specific predictions 

based on an analysis of the existing literature.  

H3 Identity development, gender, and age differences within emerging 

adulthood 

The first hypothesis regarding emerging adulthood as a stage expected males to 

have higher levels of identity than did females at the earlier ages of the stage (18 

and 19), with no significant difference expected between males and females at the 

older ages (20-25). A MANOVA comparison of the mean scores for each identity 

variable for males compared to the mean scores of the identity variables for 

females was used to examine the prediction of an age by gender effect (means 

shown in Table 5). The prediction was not supported in that the analysis found no 

age by gender interaction effect for identity development (Wilks = .999, F (3, 

1676) =.315, ns). The analyses found no effect of age on identity development 

(Wilks = .999, F (3, 1676) = .433, ns); however, gender was found to have an 

effect on identity development (Wilks = .975, p <.001).  

 To further examine the effect of gender on identity development, follow-

up univariate ANOVAs were conducted.  No significant effect of gender was 

found for ego strength or the IFS; gender was found to have a significant effect on 

autonomy (F (1, 1681) = 22.40, p < .001) and identity commitment (F (1, 1691) = 

7.66, p < .01). The follow-up univariate analyses are shown in Table 6. For 
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autonomy the effect of gender was in the predicted direction, in that males (mean 

3.40, SD = .55) had significantly higher levels of autonomy than did females 

(mean 3.26, SD = .55). The direction of association for the identity commitment 

variable was not as anticipated in that females had significantly higher levels of 

identity commitment (mean 4.33, SD =.64) than males (mean 4.24, SD = .64). In 

sum the findings of the analyses for the third hypothesis were contradictory and 

weak in support of the predictions for gender effects on identity development. 

And contrary to the prediction, there was no age effect and no gender by age 

interaction effect on identity development.   

H4 Differences in identity development by transition status 

 It was expected that identity development levels would vary dependent 

upon the completion of a transition event in that the identity development level of 

those who had not completed a transition would be lower than the identity 

development level of those who had completed a transition event; additionally, 

identity development would be positively related to the number of transitions 

completed.  

The relationship between the identity development domains (ego strength, 

autonomy, identity commitment, and the IFS) and emerging adults‟ status on 

transition events (those who had not completed a specific transition event 

compared to those who had completed a specific transition event) were examined 

by conducting two separate MANOVAS to test for main and interaction effects on 

identity development with the completion of a transition event. The first 
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MANOVA analysis used transition to work and transition from the parental home 

as the independent factors, the transition to marriage and beyond was not included 

in the analysis as the sample size was too small (N = 92 made the transition). In 

the second MANOVA, the transition to marriage was used as the independent 

factor. The prediction that a transition to an adult role would be related to higher 

levels of identity development was only partially supported. The transition to 

work was significantly associated with identity (Wilks = .995, F (3, 1670) p <.05), 

as was the transition from the parental home (Wilks = .994, F (3, 1670) p <.05). 

No interaction effect of work transition by transition from the parental home was 

found (Wilks = .998, F (1, 1670) = 1.044, ns) on measures of ego strength, 

autonomy, identity commitment, or the IFS. A transition to marriage and beyond 

was nonsignificant (Wilks = .997, F (3, 1670) = 1.67, ns) in relation to identity 

development.  

Follow-up univariate tests were conducted to test for the direction of effect 

for each role transition on each of the specific identity domains. A transition in 

work status had a significant association with levels of ego strength (F (1, 1670) = 

7.804, p < .01) and the IFS (F (1, 1670) = 5.364, p < .05). The transition from the 

parental home had a significant association with levels of ego strength (F (1, 

1670) = 7.553, p < .01), autonomy (F (1, 1670) = 7.573, p < .01), and the IFS (F 

(1, 1670) = 8.045, p < .01). Means and standard deviations for all three transition 

types are listed in Table 7; Table 8 provides the results of the univariate follow up 

tests. The direction of the effect was similar for both the transition to work and the 
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transition from the parental home, in that higher levels of identity were found for 

those who had completed the transition event in the identity domains wherein a 

significant association between the transition event and the measure of identity 

was found.  

RQ2 Associations among identity, gender, and transition status 

The second research question explored the relationship between identity 

development, gender, and transition status. Differences by gender were not 

specifically predicated; however, the research question did expect that if gender 

differences on the association between identity and transition status were found, 

the differences would follow traditional gender expectations. A transition in the 

intrapersonal domains of work and living arrangements was expected to have a 

greater association with male identity development and a transition in the 

interpersonal domain of moving beyond marriage was expected to have a greater 

association with female identity development. The influence of gender on the 

relationship between identity development and transition status was tested using 

three different statistical analyses.  

First, Pearson correlations were conducted for each identity measure and 

each transition type for both females and males to examine the significance of 

identity development for each transition by gender (shown in Table 9). Overall, 

transition to an adult role was significantly related to the identity development of 

males more frequently than the identity development of females.  A transition 

from the parental home and the number of transition events were significantly 
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related to all four measures of identity for emerging males. A transition to 

marriage and beyond and number of transition events were associated with 

identity for females. Table 9 indicates, by gender, the specific role transitions that 

had significant associations with the measures of identity.  

There was partial support of the idea that gender associations would be 

consistent with traditional gender role expectations. The intrapersonal domains of 

work and living arrangements were not significantly associated with identity 

development for the females in the sample, whereas for males, the transition to 

work was associated with males‟ levels of identity commitment. The transition 

from the parental home had a positive relationship with all four measures of 

identity for males. The interpersonal domain of marriage had a positive 

association between a transition to marriage and beyond and all measures of 

identity for females. A transition in marriage status had a negative significant 

association with ego strength for males.    

The second analysis for the research question tested the significance of the 

difference between the association of each measure of identity and each role 

transition for females compared to the association of each measure of identity and 

each role transition for males. The correlations reported in Table 9 were 

transformed to Fisher‟s z scores and tested for significance of differences using a 

one-tailed test due to the directional hypothesis (also shown in Table 9). Where 

significant differences between the associations for females compared to males 

were found, the differences followed the expected traditional associations of 
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gender. With a transition in the intrapersonal domain of leaving the parental 

home, male scores on the IFS were significantly higher (r = .119) than were 

female scores (r - .018, Z = 1.95). For the interpersonal domain of marriage 

transition the difference between females and males were significant for ego 

strength (z = 2.57) and the IFS (z = 2.27). The scores for females were higher for 

both ego strength (r = .06) and the IFS (r = .08) than for males (r = -.08, r = -.042, 

respectively). With two of the three tests of significance of difference at the p < 

.05 level, caution should be exercised in interpreting these findings as support for 

gender differences.  

Multivariate analyses and between-subjects tests were conducted by 

gender, identity domain, and status on each transition event for the third analysis 

for the research question. Due to small sample size the transition to marriage and 

beyond (those making the transition, N = 92, with smaller cell sizes partitioned by 

gender) was not included in the multivariate analyses. There was no main effect 

of gender for status on the transition to work (Wilks = .973, F (1, 1677) = 15.283, 

ns) or the transition from the parental home transition (Wilks = .983, F (1, 1671) 

= 9.626, ns); however, gender did have a main effect on identity development for 

both the transition to work (Wilks = .973, F (1, 1677) = 15.283, p < .001) and the 

transition from the parental home (Wilks = .983, F (1, 1671) = 9.626, p < .001). 

Means and standard deviations are shown in Table 10. Multivariate findings are 

shown in Table 11 and univariate test results are in Table 12.  
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For a transition in work status, the expectation of a traditional gender-

specific effect was only partially seen.  Contrary to the thinking behind the 

research question, females who had not made the transition to work had lower 

levels of ego strength (3.6, SD = .60) and autonomy (3.3, SD = .53) than did 

females who had made the transition (3.7, SD .60 and 3.4, SD = .53 respectively). 

The global IFS for females who had transitioned to work was higher (.005, SD = 

1.0) than for those who had not made the transition to work (-.05, SD = 1.0). 

Contrary to the expectation of the research question, for males levels of autonomy 

remained constant (without transition 3.4, SD = .56; with transition 3.4, SD = .53) 

regardless of work transition status. Conversely, and in line with the expectation, 

the transition to work for males was consistent with traditional roles for ego 

strength and identity commitment in that males who had not made the transition 

had lower levels of ego strength (3.6, SD = .66) and identity commitment (4.2, SD 

= .62) than did those males who had made the transition (3.7, SD = .66 and 4.3, 

SD = .64 respectively). The global IFS for males who had transitioned to work 

was higher (.10, SD = 1.0) than for those who had not made the transition to work 

(-.03, SD = 1.0). In line with the expectation, for females the level of identity 

commitment remained constant regardless of status on the transition to work 

(without a transition 4.3, SD = .63; with transition 4.3, SD = .64). Means and 

standard deviations for the transition to work are shown in Table 10.   

Similar to the transition to work, the transition from the parental home 

only partially supported the tradition-based research question. For females ego 
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strength and identity commitment remained constant for those who had and those 

who had not made the transition (ego strength without 3.7, SD .62, with 3.7, SD 

.59; identity commitment without 4.3, SD .68, with 4.3, SD .63).  However, 

contrary to expectation, those who had not made the transition had lower levels of 

autonomy (3.2, SD .53) than those who had made the transition (3.3, SD .56).  

Males who had transitioned from the parental home had higher levels on all four 

measures of identity than did those who had not made the transition (ego strength 

without 3.5, SD .68, with 3.7, SD .62; autonomy without 3.3, SD .57, with 3.4, SD 

.54; identity commitment without 4.1, SD .71, with 4.3, SD .62; IFS without -.24, 

SD 1.0, with .09, SD 1.0). Table 10 shows the means and standard deviations for 

the transition from the parental home.  

The univariate analyses for the transition from the parental home showed a 

significant interaction of home transition and gender for ego strength and the IFS; 

therefore two one-way ANOVAs were used to examine the interaction effect.  

The analysis found that males who had not made the transition from the parental 

home had significantly lower levels of ego strength than did those who had made 

the transition (p = .01). The global IFS followed the same pattern with males 

significantly lower on the global measure of identity without a transition from the 

parental home compared to those who had completed the transition (p < .01). 

There was no difference for females.  
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H5 Associations among identity development, parent communication, and 

transition status 

The fifth hypothesis addressed the association of identity development levels with 

levels of parent communication and transition status, predicting communication 

with parents to have a higher correlation with identity development for emerging 

adults who had not made an adult transition, and conversely, parental 

communication was expected to be less related to identity for emerging adults 

having completed role transitions. The prediction was partially supported.  

 Pearson correlations were calculated for (a) each of the four measures of 

identity development with (b) each form of parental communication and (c) 

within each transition status possibility (i.e., the correlation for ego strength, 

mother communication, and without/with a transition to work; the correlation for 

the IFS, father communication, and without/with a transition to marriage and 

beyond). The correlations for each of the calculations were then compared using 

Fisher z transformations with a one-tailed p value to test for the significance of 

the difference between the correlations. The analyses were to determine if those 

who had completed a transition event had significantly different levels of 

association between each identity domain and each form of parent 

communication. A post hoc examination by gender was completed, using the 

same pattern of analysis of Pearson correlations and Fisher‟s z transformations for 

females and for males.  
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The 48 correlations between the measures of identity and type of parent 

communication by transition type are reported in Table 13. Of the analyses of 

correlations between identity, parent communication, and transition status, most 

of the associations were significant, similar to those in Table 3 where correlations 

were calculated regardless of transitions. Exceptions were few, in that five of the 

correlations were nonsignificant. For the transition to work, females who had 

transitioned did not have a significant association between autonomy and mother 

communication. The transition from the parental home for males who had not 

transitioned was not significantly associated with ego strength and mother 

communication. No significant association was found for those who had not 

transitioned from the parental home, female or male, between the measure of 

autonomy and mother communication. For home transition and males who had 

not made the transition from the parental home, there was no association between 

autonomy and father communication. For those females who had not made the 

transition, there was no association between their level of identity commitment 

and father communication.  

Fisher‟s z transformations of the correlations reported in Table 13 were 

conducted to determine if the association between parental communication and 

the identity variables for participants who were pre-transition significantly 

differed compared to the associations between parental communication and the 

identity variables for those who were post-transition. The transformations showed 



                                    Texas Tech University, Janis L. Henderson, August 2008 

69 

 

no significant differences for the transition to work or the transition to marriage 

and beyond. Fisher‟s z transformations are reported in Table 14.    

For the transition from the parental home significant pre- and post-

transition differences in associations were found at the .05 level. Although the 

large number of significance tests for the hypothesis suggests a need to view 

findings at the .05 level with caution, the significant differences for the transition 

from the parental home were all in the same direction and therefore are reported. 

When comparisons were conducted for the full sample, there was a significant 

difference between those who had not transitioned from the parental home (r = 

.13) compared to those who had transitioned (r = .26) for the association between 

identity commitment and father communication (Z = -1.96, p < .05). For females, 

there was a significant difference (Z = -2.06, p < .05) in the association between 

father communication and identity commitment for those who had not 

transitioned from the parental home (r = .08) and those who had made the 

transition (r = .25). A significant difference was for found males who had not 

made the transition compared to males who had made the transition for the 

association between mother communication and the domain of ego strength (Z = -

2.44, p < .05; without transition r = -.01, with transition r = .27) and mother 

communication and the domain of autonomy (Z = -2.74, p < .05; without r = -.2; 

with r = .12). There was overall consistency to the findings in this section, in that 

there was a trend for parent communication to be significantly associated with the 

measures of identity for participants with and participants without role transitions. 
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The significant differences found for the transition from the parental home the 

direction of association was for those having transitioned from the parental home 

to have higher levels of identity than did those who had not transitioned. 

Nonetheless, many of the comparisons were significant at the p < .05 level and 

with the large number of analyses should therefore be viewed with caution.   

 In addition to the previous examination of communication relationships 

between emerging adults and parents, the relationships were examined for 

patterns of communication by gender of emerging adult and transition type. The 

transition from the parental home and the transition to marriage and beyond were 

examined for significance of differences in the communication correlations. Table 

15 shows the correlations and Table 16 shows the Z score values as a result of 

comparing the significance of the difference of the correlations (after the 

correlations were transformed to Fisher‟s z). Of the pairings analyzed, three had 

significant differences in associations that were of interest. The first two pairings 

were associations for a transition from the parental home. For participants who 

had not transitioned from the parental home there was a significant difference (Z 

= -2.54, p < .05) in females‟ communication (r = .36) with their parents compared 

to males‟ (r = .48) communication with their parents, with males having a greater 

level of association. The second significant pattern for the transition from the 

parental home found that for females there was a significantly higher association 

(Z = -2.55, p < .01) with parent communication for those who had made the 

transition from the parental home (r = .36) than those who had not (r = .16). The 
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third communication/transition pattern with a significant difference was with the 

transition to marriage and beyond. For those who had not made the transition 

there was a significant difference (Z = -3.38, p < .001) between females‟ (r = .34) 

and males‟ (r = .49) pattern of communication with parents. Males‟ 

communication with parents was more strongly related to parental communication 

than was females‟ communication. 

Summary 

 The study examined two areas of identity in emerging adulthood. In the 

first area, the associations between emerging adults‟ identity development and 

their parental communication were found to have a positive correlation. When the 

full sample of emerging adults was examined for difference by gender of the 

parents, there was a stronger association between fathers‟ communication and 

emerging adults‟ identity than between mothers‟ communication and emerging 

adults‟ communication. The difference in the associations was at significant levels 

for the identity variables of autonomy and the IFS. When the sample was 

analyzed for differences by gender of the emerging adults and gender of the 

parent the identity variable autonomy was found to have a greater positive 

association with father communication for female emerging adults than for 

mother communication; an association that was significantly different. All other 

gender-by-gender analyses of differences of association between identity and 

parental communication were at nonsignificant levels. Table 17 charts 

comparisons of the findings of the study using global, full sample assessments 
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versus gender specific assessments. As stated previously, the high number of 

analyses combined with significance levels at p < .05 warrants caution when 

interpreting the analyses.      

The second area examined emerging adulthood identity development in 

relation to gender, age in the life stage, status on three transition variables, and 

parental communication as related to status on transition variables. Gender was 

associated with identity development; however, neither an age nor age by gender 

effect was found. The transitions to work or from the parental home were related 

to identity, with the associations following traditional expectations overall. Table 

18 charts the associations between the identity variables and the transition types. 

The association between emerging adults‟ identity and their communication with 

their parents was significantly different for those who had not transitioned from 

the parental home than for those who had transitioned from the parental home.  

An additional area of inquiry, included as a post hoc analysis, was the 

comparison of the research findings when analyses were conducted using the 

domain specific identity variable compared to analyses conducted using the global 

assessment of identity (the IFS). Table 19 provides an overview of the different 

outcomes dependent upon the method used to assess identity.  
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Table 3: Correlations between Identity Development Variables and Parent Communication 
              

 

   Mother communication    Father communication   

              

 

  Full Sample Females  Males  Full sample Females  Males 

              

 
Ego strength .20**  .19**       .23**  .26**  .26**.  .26**  

  n =1677  n =1124     n =552   n =1654  n =1111  n =542 

 

Autonomy .07**  .07*      .11**  .16**  .16**  .17**  

n =1674  n =1123    n =550  n =1652  n =1110  n =541 

 

Identity   .23**  .22**        .25**  .24**  .22**  .28**  

   commitment n = 1677  n = 1124     n = 552  n = 1655  n = 1111  n = 542 

 

IFS  .20**  .20**  .23**  .27**  .27**  .28**  

  n =1674  n = 1123  n = 550  n =1652  n = 1110  n = 541 

              

* p < .05; ** p < .01;  
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Table 4: Significance of Difference (Z) of Correlations for Identity Development Variables and  

Communications by Gender of Parent and Gender of Child 

              

 
 Mother/father Mother Father Female child Male child 

 communication communication communication and     and    

 and  and  and  parent  parent  

 full sample child gender child gender gender  gender   
        

 

Ego   -2.08*  -.74  -.04  -1.62  -.83 

  strength   

 

Autonomy  -3.39*   -.75  -.31  -1.99*  -1.0 

 

Identity   -.08  -.49  -1.18  .025  -.57 

  commitment  

 

 IFS  -2.25**   -.66  -.31  -1.65  -.85   

      

        

* p < .05; ** p < .01 
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Table 5: Means and Standard Deviations for Mother/Child Communication, Father/Child  

Communication, and Identity Development Variables by Gender and by Age Group  

Classification 

              

 
    Females      Males   

    

Variables Full sample Younger  Older  Full sample Younger  Older 

    (18 and 19) (20-25)    (18 and 19) (20-25) 

              

 
Mother   3.9 (.89)  3.9 (.90)  4.0 (.89)  3.8 (.77)  3.7 (.78)  3.8 (.76) 

  Communication n  = 1124 n  = 357  n  = 767  n  = 552  n  = 205   n  = 347 

 

Father  3.3 (1.0)  3.3 (1.0)  3.3 (1.0)  3.4 (.90)  3.3 (.96)  3.4 (.85)  

  Communication n  = 1111 n  = 355  n  = 756  n  = 543  n  = 202  n  = 341  

 

Ego strength 3.7 (.60)  3.6 (.62)  3.7 (.60)  3.7 (.64)  3.7 (.67)  3.7 (.62) 

  n  = 1126 n  = 358  n  = 768  n  = 559  n  = 206  n  = 350 

 

Autonomy 3.3 (.55) 
a
  3.2 (.57)  3.3 (.54)  3.4 (.55) 

a
 3.4 (.57)  3.4 (.54) 

  n  = 1126 n  = 358  n  = 768  n  = 556  n  = 206  n  = 350  

 

Identity   4.3 (.64)  
b
 4.3 (.64)  4.3 (.64)  4.2 (.64) 

b
  4.2 (.63) 4.2 (.64) 

  Commitment n  = 1126 n  = 358  n  = 768  n  = 564  n  = 206  n  = 350    

         

IFS  -.02 (1.0) -.06 (1.0) -.00 (1.0) -.04 (1.0) .04 (1.1)  .04 (1.0)  

      n  = 1126 n  = 358  n  = 768  n  = 556  n  = 206  n  = 350 

              

Note: Matching superscripts in a row indicate means are significantly different  
a
 p < .001; 

b 
p < .01 

 

 

  



                                    Texas Tech University, Janis L. Henderson, August 2008 

76 

 

Table 6: Identity Development and Univariate Effect of Age and Gender 

              
 

Univariate effect     F (df = 1, 1678)   p  Eta sq 

              

 

Ego strength 

 Age .711 ns 

 Gender .323 ns  

 Age x gender .514 ns 

 

Autonomy 

 Age .001 ns 

 Gender 21.92 ***  1.3% 

 Age x gender .514 ns 

 

Identity commitment 

 Age .001 ns 

 Gender 7.48 **  .4% 

 Age x gender .062 ns 

 

IFS 

 Age .352 ns 

 Gender 1.58 ns 

 Age x gender .220 ns 
              

** p < .01; *** p < .001 
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Table 7: Identity Development Means and Standard Deviations by Transition Status 

              
   

Transition type  /    All   No transition  With transition 

 identity variable      

              

 

To work   

 Ego strength   3.7 (.61)   3.6 (.62) 
a
  3.7 (.61)

 a
  

     n = 1681   n = 687   n = 994   

 Autonomy   3.3 (.56)   3.3 (.56)   3.3 (.55)     

     n  = 1681  n  = 60   n  = 994   

 Identity commitment  4.3 (.64)   4.3 (.63)   4.3 (.65)   

     n = 1681   n  = 687   n  = 994   

 IFS    .002 (1.0)  -.05 (1.0)
 b   

.03 (1.0)
 b  

     n = 1681   n  = 687   n  = 994   

 

From parental home 

 Ego strength   3.7 (.61)   3.6 (.64)
 c   

3.7 (.61) 
c 

 

     n = 1675   n = 261   n = 1414   

 Autonomy   3.3 (.56)   3.2 (.56) 
d  

 3.3 (.56)
 d

    

     n  = 1675  n  = 261   n  = 1414   

 Identity commitment  4.3 (.64)   4.3 (.70)   4.3 (.63) 

     n = 1675   n  = 261   n  = 1414   

 IFS    .001 (1.0)  -.12 (1.0)
 e  

 .02 (.98)
 e  

n = 1675   n  = 261   n  = 1414 
 

To marriage and beyond 

Ego strength   3.7 (.61)    3.7 (.62)   3.7 (.57) 

     n = 1680   n = 1588   n = 92   

 Autonomy   3.3 (.56)   3.3 (.55)   3.4 (.58)     

     n  = 1680  n  = 1588  n  = 92   

 Identity commitment  4.3 (.64)   4.3 (.64)   4.4 (.66)     

     n = 1680   n  = 1588  n  = 92   

 IFS    -.001 (1.0)  -.01 (1.0)  .16 (1.0)     

     n = 1680   n  = 1588  n  = 92  
 

              

Matching superscripts in row are significant differences 
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Table 8: Identity Development and Univariate Effect of Work and Parental Home Transitions 
              

 

Univariate effect    F (df = 1, 1670)   p  Eta sq 

              

 

Ego strength 

 Work    7.80    ***  .5%   

 Home    7.55    ***  .5% 

 Work x home   2.78    ns 

 Marriage and beyond    .44    ns 

 

Autonomy 

 Work    2.09    ns 

 Home    7.57    ***  .5% 

 Work x home   1.32    ns 

 Marriage and beyond  3.04    ns 

 

Identity commitment 

 Work    1.37    ns 

 Home    1.28    ns 

 Work x home     .05    ns 

 Marriage and beyond  2.14    ns 

 

IFS 

 Work    5.36    **  .3% 

 Home    8.04    ***  .5% 

 Work x home   1.79    ns 

 Marriage and beyond  2.46    ns 

              

** p < .05; *** p < .01    

Did not include Transition to Marriage and Beyond in interaction due to disproportionate N in the marriage transition  

group (N = 92 versus N = 1588).  
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Table 9: Correlations Among Identity Development Variables, Transition Type, and Number of  

Transitions and Significance of Difference (Z) Between Females and Males 

              

         

Transition type         gender difference 

        Full 

 Identity Variable  sample  Females Males  Z score   

              

 

Transition to work       

Ego strength   .047*  .043  .058  -.29 

     n =1686 n =1127 n =559 

 Autonomy   .012  .017  .028  -.21 

     n =1681 n =1125 n =556 

Identity commitment  .033  .001  .084*  -1.61 

     n =1691 n =1127 n =564 

IFS    .040  .029  .065  -.70 

     n =1681 n =1125 n =556 

 

Transition from home 

Ego strength   .044*  .009  .109**  -1.93 

     n =1680 n =1125 n =55 

 Autonomy   .058*  .037  .105**  -1.31 

     n =1675 n =1123 n =552 

 Identity commitment  .024  -.005  .076*  -1.57 

     n =1685 n =1125 n =560 

 IFS    .053*  .018  .119**  -1.95* 

     n =1675 n =1123 n =552 
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Table 9 Continued 

              

         

Transition type         gender difference 

        Full 

 Identity Variable  sample  Females Males  Z score   

              

 

Transition to marriage and beyond  

Ego strength   .016  .058*  -.075*  2.57** 

     n =1685 n =1126 n =559 

 Autonomy   .043*  .072**  -.012  1.6 

     n =1680 n =1124 n =556 

 Identity commitment  .035  .051*  -.009  1.16 

     n =1690 n =1126 n =564 

 IFS    .038  .076**  -.042  2.27* 

     n =1680 n =1124 n =556 

 

Number of transition events  

Ego strength   .069**  .061*  .089*  -.54 

     n =1688 n =1128 n =559 

 Autonomy   .058**  .063*  .081*  -.35 

     n =1683 n =1126 n =556 

 Identity commitment  .057**  .020  .112**  -1.79 

     n =1693 n =1128 n =564 

 IFS    .077**  .064*  .111**  -.91 

     n =1683 n =1126 n =556 

              

* p < .05; ** p < .01 
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Table 10: Means and Standard Deviations for Identity Development Variables by Gender and  

Transition Status 

              
 

Identity Variable        

 Transition Type  

  Transition Status    Full sample Females  Males 

              
  

Ego strength         

 Work status 

  All     3.7 (.61)  3.7 (.64)  3.7 (.64)   

  No transition to work   3.6 (.62)  3.6 (.59)  3.6 (.66)   

 Transition to work   3.7 (.61)  3.7 (.60)  3.7 (.62) 

 Home status 

  All      3.7 (.61)  3.7 (.60)  3.7 (.64) 

  No transition from parental home  3.6 (.64)  3.7 (.62)  3.5 (.68) 

  Transition from parental home  3.7 (.61)  3.7 (.59)  3.7 (.63) 

 

Autonomy 

 Work status 

  All     3.3 (.56)  3.3 (.55) 
a
 3.4 (.55)

 a
 

  No transition to work   3.3 (.55)  3.2 (.53)  3.4 (.57) 

  Transition to work   3.3 (.55)  3.3 (.56)  3.4 (.53) 

 Home Status 

  All      3.7 (.61)  3.3 (.55)
 b

 3.4 (.55)
 b

 

  No transition from parental home  3.2 (.56)  3.2 (.54)  3.3 (.57) 

  Transition from parental home  3.3 (.56)  3.3 (.55)  3.4 (.54) 

 

Identity Commitment 

 Work Status 

  All     4.3 (.64)  4.3 (.64) 
c
 4.2 (.64)

 c
 

  No transition to work   4.3 (.63)  4.3.63)  4.2 (.62) 

  Transition to work   4.3 (.65)  4.3 (.64)  4.3 (.64)  

 Home Status 

  All      4.3 (.64)  4.3 (.64) 
d
 4.2 (.64)

 d 



                                    Texas Tech University, Janis L. Henderson, August 2008 

82 

 

Table 10 Continued 

              
 

Identity Variable        

 Transition Type  

  Transition Status    Full sample Females  Males 

              
 

  No transition from parental home  4.3 (.70)  4.3 (.68)  4.1 (.70) 

  Transition from parental home  4.3 (.63)  4.3 (.63)  4.3 (.62) 
 

IFS 

 Work Status 

  All     .002 (1.0) -.02 (1.0) .04 (1.0) 

  No transition to work   -.05 (1.0) -.05 (1.0) -.03 (1.0) 

  Transition to work   .03 (1.0)  .005 (1.0) .10 (1.0) 

 Home Status 

  All      .001 (1.0) -.02 (1.0) .04 (1.0) 

  No transition from parental home  -.12 (1.0) -.06 (1.0) -.24 (1.0) 

  Transition from parental home  .02 (1.0)  -.01 (1.0) .10 (1.0) 

             
Matching superscripts in a row indicate significant difference in mean 
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Table 11: Effect of Gender and Transition Status on Identity Development 

              

 

Transition  

 Overall effects     Wilks   p 

              

 Work status 

 Transition to work    .997   ns 

 Gender      .973   *** 

 Transition to work x gender   .999   ns 

 

Home status 

 Transition from parental home  .995   * 

 Gender      .983   *** 

 Transition from parental home x gender .997   ns 
              

* p < .05; *** p < .001  
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Table 12: Univariate Effect on Identity Development of Gender and Transition Status 

              
 

Identity variable      F    p Eta sq 

 Transition type 

  Univariate effect 

              

 
Ego strength        

 Work status 

  Transition to work 4.068 (df = 1, 1677)  ns   

  Gender .160 (df = 1, 1677)  ns  

  Transition to work x gender .081(df = 1, 1677)  ns 

 Home status 

  Transition from parental home  5.714 (df = 1, 1671)  * .3% 

  Gender 1.263 (df = 1, 1671)  ns 

  Transition from parental home x gender  4.213 (df = 1, 1671)  ** .3% 

 

Autonomy 

 Work status 

  Transition to work .757 (df = 1, 1677)  ns 

  Gender 21.855 (df = 1, 1677)  *** 1.3%   

  Transition to work x gender .041 (df = 1, 1677)  ns  

 Home status 

  Transition from parental home  7.494 (df = 1, 1671)  ** .4% 

  Gender 6.990 (df = 1, 1671)  ** .4%  

  Transition from parental home x gender  1.588 (df = 1, 1671)  ns 

 

Identity commitment 

 Work status 

  Transition to work 2.487 (df = 1, 1677)  ns    

  Gender 8.529 (df = 1, 1677)  ** .5%  

  Transition to work x gender .041 (df = 1, 1677)  ns   

 Home status 

  Transition from parental home 1.678 (df = 1, 1671)  ns 

  Gender 9.451 (df = 1, 1671)  ** .6% 

  Transition from parental home x gender  2.221 (df = 1, 1671)  ns 
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Table 12 Continued 

              
 

Identity variable      F    p Eta sq 

 Transition type 

  Univariate effect 

              

 
IFS 

 Work status 

  Transition to work 2.487 (df = 1, 1677)  ns   

  Gender  .267 (dF = 1, 1677)  ns 

  Transition to work x gender  .561 (df = 1, 1677)  ns 

 Home status 

  Transition from parental home 7.376 (df = 1, 1671)  ** .7% 

  Gender  .250 (df = 1, 1671)  ns   

  Transition from parental home x gender  4.029 (df = 1, 1671)  ** .2% 

              

* p < .05; ** p < .01; *** p < .001  
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Table 13: Correlations between Identity Development Variables and Parent Communication by Transition Type 
              

 

 Full sample  Females    Males   

Transition type               

  

      Parent communication type    Transition status  Transition status  Transition status 

              

 Identity variable    

     No Yes  No Yes  No Yes 

              
 

Transition to work     

Mother communication  

Ego strength   .20*** .21***  .18*** .20***  .23*** .24*** 

     n =684 n = 991  n =431 n = 692  n =253  n = 299 

Autonomy   .08* .06*  .11* .04  .08 .14**  

     n =682 n = 990  n =430 n = 692  n =252  n = 298 

Identity    .21*** .25***  .20*** .23***  .19** .30***  

   Commitment   n =684 n = 991  n =431 n = 692  n =253  n = 299 

IFS     .19*** .21***  .20*** .20***  .20** .26***  

     n =682 n = 990  n =430 n = 692  n =252 n = 298 

Father communication  

Ego strength   .23*** .28***  .23*** .28***  .23*** .29***  

     n =673 n = 979  n =426 n = 684  n =247 n = 295 

Autonomy   .18*** .15***  .16*** .15***  .20** .15** 

     n =671 n = 979  n =425 n = 684  n =246 n = 295 

Identity    .21*** .25***  .20** .23***  .25** .31***  

   Commitment   n =673 n = 980  n =426 n = 684  n =247 n = 296 

IFS    .25*** .28***  .24*** .28***  .27*** .30***  

        n =671 n = 979  n =425 n = 684  n =246 n = 295    

  

Transition from parental home  

Mother communication 

Ego strength   .15** .21***  .21** .19***  -.01 .27**  

     n =260 n =1409  n =169 n = 952  n =91 n = 457 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

87 

 

 

 

Table 13 Continued 
              

 

 Full sample  Females    Males   

Transition type               

  

      Parent communication type   Transition status  Transition status  Transition status 

              

 Identity variable    

     No Yes  No Yes  No Yes 

              
 

Autonomy   .03 .07**  .08 .07*  -.02 .12**    

     n =259 n = 1407 n =169 n = 951  n =90 n = 456     

Identity    .30*** .22***  .33*** .20***  .17 .25***  

 Commitment   n =260 n = 1409 n =169 n = 952  n =91 n = 457 

IFS    .19*** .20***  .25** .19***  .05 .25***  

     n =259 n = 1407 n =169 n = 951  n =90 n = 556 

 

Father communication  

Ego strength   .18** .27***  .15* .28***  .24* .25***  

    n =256 n = 1390 n =168 n = 940  n =88 n = 450     

Autonomy   .14* .16***  .15* .15***  .12 .16***  

     n =256 n = 1388 n =168 n = 939  n =88 n = 449     

Identity    .13* .26***  .08 .25***  .23* 28***          

      commitment   n =256 n = 1391 n =168 n = 940  n =88 n = 451 

IFS    .18** .28***  .16* .29***  .24* .27***  

     n =256 n = 1388 n =168 n = 939  n =88 n = 449 

 

Transition to marriage and beyond     

Mother communication  

Ego strength   .20*** .21*  .19*** .19  .23*** .02 

     n =1582 n = 92  n =1054  n = 68  n =528 n = 24 

Autonomy   .07** .11  .07* .11  .11** .11 

     n =1579 n = 92  n =1053 n = 68  n =526 n = 24 
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Table 13 Continued 
              

 

 Full sample  Females    Males   

Transition type               

  

      Parent communication type    Transition status  Transition status  Transition status 

              

 Identity variable    

     No Yes  No Yes  No Yes 

              
 

Identity    .23*** .22*  .22*** .16  .24*** .30 

 Commitment   n =1582 n = 92  n =1054 n = 68  n =528 n = 24 

IFS    .20*** .22*  .20*** .20  .23*** . 15  

       n =1579 n = 92  n =1053 n = 68  n =526 n = 24 

Father communication  

Ego strength   .25** .40***  .24*** .44***  .26*** .16 

     n =1561 n = 90  n =1043 n = 66  n =518  n = 24 

Autonomy   .16*** .15  .15*** .20  .18*** -.04 

     n =1559 n = 90  n =1042 n = 66  n =517 n = 24 

Identity    .23*** .26**  .21*** 28*  .29*** .07 

          Commitment   n =1562 n = 90  n =1127 n = 66  n =519  n = 24 

IFS    .26*** .34***  .25*** .40***  .29*** .07  

     n =1559 n = 90  n =1042 n = 66  n =517 n = 24 

              

 

* p < .05; ** p < .01; *** p < .001  

 

 

 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

89 

 

Table 14: Test of Significance of Difference (Z) in Correlations of Identity Development with Parent 

Communication by Pre- and Post-Transition  
              

       

   Mother communication           Father communication            

Transition type       

  Full   Full 

      Identity variable  sample Females Males sample Females  Males  

                 

 

Work transition:       

  Ego strength    .23  -.24  - .12 -1.17 - .90 -.80    

  Autonomy    .40 1.05  - .78    .61   .25   .61     

  Identity   -.78  -.44 -1.29  - .91 - .58 - .83 

      commitment    

  IFS -1.1   .09 - .82  - .67  - .62 - .35 

 
Home transition:       

  Ego strength  - .88  .24 -2.44* -1.45 -1.63 - .08     

  Autonomy  - .53  .10 -2.74*  - .28  - .05 - .33 

  Identity  1.22 1.6  - .69 -1.96* - 2.06* - .42 

      commitment    

  IFS - .17  .74 - .17 -1.53 - 1.57       -1.53 

 
Marriage transition:       

  Ego strength - .06 - .02  1.0 -1.47   .43   .45 

  Autonomy - .44 - .32   .01   .11  - .38  .99    

 Identity  .09   .52 - .28 - .27  - .58       1.02 

       commitment    

  IFS - .21 - .02 - .02 - .71 -1.26      -1.2 

                 

 

* p < .05; ** p < .01; *** p < .001  
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Table 15: Correlations of Parent Communications by Emerging Adult Gender and Transition Type  

              

 

Transition type 

 Transition status    Females  Males    

              

 

Transition from parental home 

 Without transition    .16*   .39*** 

       n = 168  n = 88 

 With transition    .36***   .48*** 

       n = 940  n = 450 

Transition to marriage and beyond 

 Without transition    .34***   .49**** 

       n = 1043  n = 518 

 With transition    .11   .11 

       n = 66   n = 24 

              

* p < .05; ** p < .01; *** p < .001  
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Table 16 

Parent Communications Correlation Group Differences by Emerging Adult Gender and Transition Type:  

              

             

Transition Type    Comparison Groups   Z  

              

 

From parental home    Females without transition  -2.55  

      Females with transition 

 

From parental home    Males without transition    -.94  

    Males with transition 

 

From parental home    Females without transition  -1.88  

      Males without transition 

 

From parental home    Females with transition  -2.54*  

      Males with transition 

 

To marriage and beyond   Females without transition   1.88  

      Females with transition 

 

To marriage and beyond   Males without transition   1.91  

    Males with transition 

 

To marriage and beyond   Females without transition  -3.38***  

      Males without transition 

 

To marriage and beyond   Females with transition     .00  

      Males with transition 

              

* p < .05; *** p < .001  
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Table 17: Comparison of Global Assessment versus Gender Specific Assessments 
              

 

Sample   Variables  Findings of  Differing gender  Reference table       

makeup  examined   global analysis  specific findings   Hypothesis or     

     (full sample)     research question    

              

 

Males  Mother communication significant difference NS difference    Table 4     

  versus   between mother/father between mother/father H 2     

  father communication communication  communication 

 

Females  No work transition significant association NS association  Table 9 

  versus    between transition event with ego strength  RQ 3 

  work transition  and ego strength 

 

Males  No work transition significant association NS association  Table 9 

  versus    between transition event with ego strength  RQ 3 

  work transition  and ego strength 

 

Females  No home transition significant association NS association  Table 9 

  versus    between transition event  with ego strength,  RQ 3 

  home transition  with ego strength,   autonomy, and  

     autonomy, and IFS IFS  

Males  No home transition significant association NS association  Table 9 

  versus    between transition event  with Id commitment RQ 3 

  home transition  with Id commitment        

 

Females  No marriage transition NS association  significant association Table 9 

  versus    between transition event  with ego strength,  RQ 3 

  marriage transition with ego strength,  Id commitment, and   

     Id commitment, and IFS 

     IFS 

 

Males  No marriage transition NS association  significant association Table 9 

  versus    between transition event  with ego strength,  RQ 3 

  marriage transition with ego strength 
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Table 17 Continued 
              

 

Sample   Variables  Findings of  Differing gender  Reference table         

makeup  examined   global analysis  specific findings   Hypothesis or     

  (full sample)        research question    

              

 

Males  No marriage transition significant association NS association  Table 9 

  versus    between transition event  with autonomy  RQ 3 

  marriage transition with autonomy  

 

Females  Number of transitions significant association NS association  Table 9 

     between number of with Id commitment RQ 3 

     transition events and  

     Id commitment 

      

Females  Work transition  Significant association NS association  Table 13 

  association with  with communication  with transition  RQ 4   

  mother communication without and with   for autonomy 

     transition for autonomy 

 

Males  Work transition  Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  mother communication without and with   for autonomy 

     transition for autonomy 

 

Males  Home transition  Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  mother communication without and with   for ego strength, 

     transition for ego strength, Id commitment, and 

     Id commitment, and IFS IFS   

 

Females  Home transition  Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  father communication without and with   for Id commitment 

     transition for Id    

     commitment   
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Table 17 Continued 
              

 

Sample   Variables  Findings of  Differing gender  Reference table         

makeup  examined   global analysis  specific findings   Hypothesis or     

  (full sample)        research question    

              

 

Males  Home transition  Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  father communication without and with   for autonomy 

     transition for autonomy    

        

Females  Marriage transition Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  mother communication without and with   for ego strength, 

     transition for ego strength, Id commitment, 

     Id commitment, and IFS and IFS  

 

Males  Marriage transition Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  mother communication without and with   for ego strength, 

     transition for ego strength, Id commitment, 

     Id commitment, and IFS and IFS  

 

Males  Marriage transition Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  father communication without and with   for ego strength, 

     transition for ego strength, Id commitment, 

     Id commitment, and IFS and IFS  

 

Males   without and with  NS difference  Significant difference Table 14 

  home transition and  between    ego strength  RQ 4 

  mother communication without and with  autonomy 

     transition for ego  

     strength and autonomy   
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Males   without and with  Significant difference NS difference  Table 14 

  home transition and  between    Id commitment  RQ 4 

  father communication without and with   

     transition for Id  

     commitment  

      

 

 

Full sample without and with  NS difference  Significant difference Table 14 

  transition and   between    Id commitment  RQ 4 

  father communication without and with   

     transition   

 

Females   without and with  NS difference  Significant difference Table 14 

  transition and   between    Id commitment  RQ 4 

  father communication without and with   

     transition   
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Table 18: Associations between Identity Variables and Transition Types 
               

 
    Transition Transition from  Transition to  Number   

    to work  parental home  marriage   of transitions 

               

 

Ego strength  

 Full sample X X - X   

 Main effect/transition X X - - 

 Females - - X X 

 Males - X X* X 

 Main effect/gender  - - X - 
      

Autonomy 

 Full sample - X X X   

 Main effect/transition - X - - 

 Females - - X X 

 Males X X - X 

 Main effect/gender X X - - 
 

Identity commitment 

 Full sample - X - X   

 Main effect/transition - - - - 

 Females - - X - 

 Males X X - X 

 Main effect/gender - X X - 
 

IFS 

 Full sample - X - X   

 Main effect/transition X X - - 

 Females - - X X 

 Males - X - X 

 Main effect/gender - - - - 

       

X indicates positive association 

X* indicates negative association 

- indicates no association
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Table 19: Comparison of Global Identity Development Assessment and Domain Specific Identity  

Development Assessment 
              

 

Sample   Variables  Findings of  Differing domain  Reference table      

 makeup  examined   global analysis  specific findings   Hypothesis or  

           research question 

              

 

Full sample Mother communication significant difference NS difference    Table 4     

  versus   between mother/father Id commitment  RQ 1     

  father communication communication  ego strength 

 

Full sample Gender effect on  NS effect of  Significant effect  Table 6  

  identity variables  gender   of gender on   H 3 

        autonomy 

        Id commitment 

 

Full sample No work transition NS association  Significant association Table 9 

  versus    between identity  ego strength  RQ 3 

  work transition  and transition event 

 

Males  No work transition NS association  Significant association Table 9 

  versus    between without  ego strength  RQ 3 

  work transition  and with transition 

 

Full sample No home transition significant association NS association  Table 9 

  versus    between without  Id commitment  RQ 3 

  home transition  and with transition 

 

Females/ with transition from significant difference NS difference  Table 9 

  Males  home   between females  ego strength  RQ 3 

     and males  autonomy 

        Id commitment 

 

Females/ with transition to  significant difference NS difference  Table 9 

  Males  marriage and beyond between females  autonomy  RQ 3 
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Table 19 Continued 
              

 

Sample   Variables  Findings of  Differing domain  Reference table         

makeup  examined   global analysis  specific findings   Hypothesis or  

           research question 

              

 

     and males  Id commitment 

 

Full sample No marriage transition NS association  Significant association Table 9 

  versus    between without  autonomy  RQ 3 

  marriage transition and with transition 

 

Males  No marriage transition NS association  Significant association Table 9 

  versus    between without  ego strength  RQ 3 

  marriage transition and with transition 

 

Females  Number of transitions Significant association NS association  Table 9 

     with number of   Id commitment  RQ 3 

     transitions 

 

Females  Work transition  Significant association NS association  Table 13 

  association with  with communication  with transition  RQ 4   

  mother communication without and with   for autonomy 

     transition 

 

Males  Work transition  Significant association NS association  Table 13 

  association with  with communication  without transition  RQ 4   

  mother communication without and with   for autonomy 

     transition 

 

Full sample Home transition  Significant association NS association  Table 13 

  association   with communication  without transition  RQ 4   

  mother communication without and with   for autonomy 

     transition 
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Table 19 Continued 
              

 

Sample   Variables  Findings of  Differing domain  Reference table        

makeup  examined   global analysis  specific findings   Hypothesis or  

           research question 

              

 

Females  Home transition  Significant association NS association  Table 13 

  association   with communication  without transition  RQ 4   

  mother communication without and with   autonomy 

     transition 

 

Females  Home transition  Significant association NS association  Table 13 

  association   with communication  with transition  RQ 4   

  father communication without and with   for Id commitment 

     transition 

 

Males  Home transition  Significant association NS association  Table 13 

  association   with communication  without transition  RQ 4   

  father communication without and with   for autonomy 

     transition 

 

Males   without and with  NS difference  Significant difference Table 14 

  transition and   between    ego strength  RQ 4 

  mother communication without and with  autonomy 

     transition   

 

Full sample without and with  NS difference  Significant difference Table 14 

  transition and   between    Id commitment  RQ 4 

  father communication without and with   

     transition   

 

Females   without and with  NS difference  Significant difference Table 14 

  transition and   between    Id commitment  RQ 4 

  father communication without and with   

     transition   
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CHAPTER V 

 

DISCUSSION 

 

 The goal of the current research was to examine the identity development 

of emerging adults to add to the understanding of emerging adulthood as a life 

stage. The section begins with a discussion of the comparative methodology 

employed for analyzing identity development and differences by gender. The 

discussion includes the operationalization of identity and the merits of gender 

specific analyses rather than an analysis combining females and males. The 

remainder of the discussion is divided into four sections to present the findings. 

First, emerging adults‟ identity development and parental communication are 

discussed. Second, the findings regarding identity and emerging adulthood are 

reviewed for implications for Arnett‟s theory of emerging adulthood. The third 

discussion item is the development of identity in relation to adult role transitions. 

The final section of the discussion points out the limitations and strengths of the 

current study as well as discusses future directions for research in the areas 

addressed by the current study.   

Comparative methodology for identity development and gender analyses 

 The use of comparative methodology for the variables investigated was a 

strength of the current study. Two areas of the study were examined using global 

and specific analyses. The broad operationalization of identity development with 

the use of three domain specific variables (ego strength, autonomy, and identity 

commitment) and the use of a global assessment provides an in depth analysis of 
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the identity development of the participants and allows for a comparison of the 

influence of the two methods of operationalizing identity. For the current study, 

identity development was assessed in the original questionnaire using measures of 

three domain specific identity development variables, ego strength, autonomy, 

and identity commitment. In order to compare domain specific versus global 

identity assessments, a global identity score was created.  

 Pastorino and colleagues (1997) noted that global analyses of identity 

development obscured meaningful gender differences that may otherwise be 

apparent when examined via domain specific methodology (Pastorino et al., 

1997). The findings of the current study, in support of Pastorino et al., found 

variations dependent upon the use of the global IFS assessment or use of the 

domain specific assessments. The association of gender on the identity variables 

illustrates this concern. When identity for the full sample was examined, analysis 

using the global IFS found no effect of gender. However, when the domain 

specific variables were used for analysis, a gender effect was found for two 

identity variables, autonomy and identity commitment (see Table 6).  

 In a review of 25 years of study of identity development and parental 

relationships, Meeus and de Wied (2007) identified the methodology used in the 

reviewed studies. The authors noted that of 64 assessments of identity in 23 

studies, 12 employed domain specific methods. Meeus and de Wied found little 

support for a link between identity and parental support (Meeus & de Wied, 

2007). However, when considered in light of the current findings of a 
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considerable number of associations between identity and parental 

communication, future studies need to approach the study of identity with a wider 

range of variables to assess identity development. The inclusion of domain 

specific and global IFS analyses, as in the current study, allows for a wider scope 

for understanding identity pathways. Table 19 provides an overview of identity 

development variations when compared via the domain specific identity variables 

versus the global IFS assessment. 

 The use of comparative analyses for the full sample and analyses by 

gender is a second strength of the current study. Similar to the findings regarding 

the operationalization of identity, including gender also supported examinations 

of identity development using specific rather than global assessments. For 

example, the associations between identity and mother communication and 

identity and father communication were significantly different when calculated 

for the full sample; however, when calculated controlling for gender, the 

difference was significant for females and nonsignificant for males. When 

considered with much of the existing literature, the current study would suggest a 

strong argument against non-gender specific, global analyses of identity 

development in favor of gender specific and domain specific identity analyses. 

 From a gender system perspective, gender is a fundamental source of 

organization for a society. The gender of the parent can be considered the most 

influential factor in the development of the parent/child relationship (Ferree, 

1990). Additionally, the gender of the child has been found to have the greatest 
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impact on the parent/child interaction (Youniss & Smollar, 1985). Working from 

the perspective that the influence of gender is pervasive, the current study 

provides a greater understanding of the influence of gender on identity 

development with the inclusion of comparative analyses of the full sample and the 

gender specific variations. Table 17 provides an overview of the variations in the 

analyses of the full sample and gender specific samples.  

Emerging adult identity and parent communication 

The current study did not look at separate domains of content of emerging 

adults‟ communications with their parents; rather the study examined the 

associations between positive communication patterns with levels of identity 

development. Prior research has shown that communication patterns and content 

differ dependent upon the make-up of the dyad, such as mother and female or 

male child compared to father and female or male child. The current study found 

that a positive communication relationship appeared to be important to identity 

regardless of the makeup of the dyad.  

As expected, greater levels of the four measures of identity development 

were associated with greater levels of perceived parental communication. One 

interpretation of the current findings is that more positive communication quality 

and openness provide an environment in which adolescents and emerging adults 

are able to develop greater levels of ego strength, become more autonomous, and 

explore internal crises and then commit to ideological beliefs. These findings are 

consistent with separate studies of ego strength (Hauser, 1978; Hauser et al., 
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1991), autonomy (Allen et al., 1994), and identity commitment (Sartor & 

Youniss, 2002) in that these studies found that home environments with high 

levels of openness and high quality of parent/child communication were 

conducive to identity development in each of the three domains. Parental support 

in the form of open communication may facilitate identity development with 

adolescents and emerging adults able to use their parents as sounding boards for 

discussions regarding matters of identity and identity development. Such a 

relationship could allow the opportunity to voice thoughts and receive feedback in 

a supportive and open environment while giving weight to the emerging adults‟ 

thoughts and concerns. The perception of parents as willing to listen and engage 

in discussions could allow for increased critical thought regarding matters of 

identity and give validation to self-worth. Additionally, the perception that their 

parents consider these exchanges worthy of discussion may encourage exploration 

and ultimately commitment to ideological concepts. 

Conversely, a second possibility reverses the direction of association. That 

is, for the positive association between identity and parental communication it 

may be that those emerging adults who have higher levels of identity development 

are more willing to participate in communications with their parents as are the 

parents with them. The higher levels of identity development may allow for a 

more mature and open exchange of ideas and thoughts. Collins (1990) found that 

as parents and older adolescents interacted their relationship and roles 

transformed. The maturation process, facilitated by higher levels of identity may 
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provide an environment in which emerging adults and parents are able to enjoy 

more positive communication. 

Emerging adult gender and parent gender 

The relationships between older adolescents and their parents have been 

well documented, with examination of the dyads by both gender of the adolescent 

and gender of the parent. The literature documents similarities and differences in 

the role of gender in the developmental pathway of adolescence and in the role of 

gender in the impact of parent/child relationship on the developmental process of 

identity (Barnes & Olsen, 1985; Grotevant & Cooper, 1986; Papini et al., 1990; 

Sartor & Youniss, 2002). The current study explored the association of gender on 

identity development in emerging adulthood and the relationship of gender on the 

parent/child relationship and identity. To fully explore the role of gender, each 

research area was examined using emerging adult gender and parent gender as 

variables for analysis and comparison with four dyadic pairings of parent and 

emerging adult child examined for identity development, parent communication, 

and adult role transitions. 

The relationships fathers enjoy with their adolescent children differ 

markedly from the relationships mothers have with their adolescents. For 

individuals in late adolescence, the relationship with their fathers has been found 

to resemble the unilateral authority/submission relationship more typical of the 

childhood years (Youniss & Smollar, 1985). Youniss and Smollar found that 

adolescents continue to seek the approval of their fathers, with fathers providing 
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validation of their adolescents‟ behavior. The father/adolescent relationship 

appears to groom adolescents for adulthood, with a focus on future orientation 

and long term goals.  

In contrast, older adolescents and their mothers have been shown to move 

toward more equalitarian relationships, characterized by conversational 

exchanges. The less future-oriented mother/adolescent relationship was found to 

have a greater focus on ongoing, daily issues (Youniss & Smollar, 1985). In 

adolescence, mothers continue to be seen as the primary caregiver; whereas 

fathers have a decrease in interaction time with their adolescent children 

(Bulanda, 2004; McBride & Mills, 1993). Fathers have been perceived as having 

greater insight and connection to the societal environment external to the family 

home (Youniss & Smollar, 1985). 

The four measures of identity employed in the current study were 

positively correlated with both mother and father communication regardless of 

whether the analysis used the full sample or gender specific breakdowns of the 

participants. When comparing the difference in the associations between mother 

communication and identity and father communication and identity, the difference 

was not significant for the full sample or the male only breakdown of the sample. 

Likewise, for mothers and fathers the association of their communication with 

child identity did not differ by gender of their child. For the female only sample, 

there was a significant difference in the communication relationship with mothers 

compared to the communication relationship with fathers for the identity variable 
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of autonomy. For female participants, the impact of their relationship with their 

fathers appears to foster autonomous development. It may be that the image of the 

father as having a greater connection to the environment outside of the home may 

account for the importance of daughters‟ communications with their fathers.  

 When adult role transitions were examined in relationship to parent 

communication and gender, significant gender differences were found for the 

transition from the parental home and the associations between identity and parent 

communications. The communication relationship with mothers was associated 

with ego strength and autonomy development, with increased levels of both 

identity measures for those who had completed the transition from the parental 

home. Father communication was related to females‟ identity commitment and 

the transition from the parental home, with greater levels of identity commitment 

for those who had made the transition. When the full sample was examined, the 

findings were similar to the female specific sample breakdown. The move from 

the parental home appeared to operate differently for the parent/emerging adult 

relationship than for the two other transition variables. The move from the 

parental home was related to emerging adults‟ identities differently dependent 

upon gender in that for females, with the exception of autonomy and father 

communication, the associations between pre- and post-transition were not 

significantly different for mother or father communication. However, for males, 

mother communication had significant pre- and post-transition differences in the 

domains of ego strength and autonomy.  
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 Further study of the patterns related to the move from the parental home 

would be useful to clarify differences between it and the other transition events. It 

is evident that the move from home is associated with emerging adults‟ 

relationships with their parents differently than are the transitions to work and to 

marriage. It may be that the current pattern of multiple residences for children 

(Kelly, 2007) and multiple family forms (Copeland & White, 1991) may have an 

influence on the communication patterns of parents and their children, thus 

impacting the association between parental communication and identity.  

 To summarize, communication between emerging adults and their mothers 

and fathers appears important to emerging adults‟ identity formation. The current 

study found linkages between emerging adults and communications with their 

parents, regardless of the gender of the emerging adult or gender of the parent. 

However, the findings are consistent with previous research suggesting a need to 

reevaluate how parental roles influence emerging adults (Flouri et al., 2002; 

Videon, 2005). Combined, the prior literature and the current findings indicate 

that the notion of fathers as a less important, secondary influence in the 

developmental process of their older adolescent and emerging adult children is 

outdated. However, the current findings indicate mothers continue to be of 

importance. Parental communication was found to be significant regardless of 

emerging adults‟ location on each of the three transition statuses. The current 

study does not support the recent suggestion of Meeus and de Wied (2007) that 
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there is a lack of a link between the parent/child relationship and adolescent 

identity development. 

Emerging adulthood and identity development 

  The first research question specific to the exploration of the period of 

emerging adulthood investigated the effect of gender and age on identity 

development. Using the existing literature (Meeus & Dekovic, 1995; Schidel & 

Marcia, 1985) to form the prediction, the current study expected to find an effect 

of age by gender on identity development levels. The proportion of females who 

were Achieved status remained constant across ages within Schiedel and Marcia‟s 

sample, whereas the proportion of Achieved males increased as age increased 

(Schiedel & Marcia, 1985). Based on this existing literature regarding the effect 

of gender and age, males were expected to have higher levels of identity in late 

adolescence (18 and 19 year olds), followed by a shift to similar levels of identity 

for females and males at the older ages of emerging adulthood (20-25). However, 

no age or age by gender effect was found in the current study, a finding that is not 

consistent with Schiedel and Marcia‟s findings. The current findings may not be 

consistent with the prior research findings due in part to differences in the 

methodology used to measure identity. The Schiedel and Marcia study utilized 

identity status measures rather than measures of domain specific identity 

achievement.  

 A second consideration in the interpretation of the current findings 

regarding age is the relatively few participants aged 23 to 25 (n = 177). Although 
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there was no age effect found in the current sample, there might be an age effect 

in a sample with a more even distribution of age. Additionally, the differing 

findings between this study and the earlier research may be due to the potential 

differences in the life experiences of cohorts from two decades apart. 

Analysis of the role of gender in the process of identity development has 

been complicated by contradictory research findings. In the research literature, 

females and males have been found to be similar and not significantly different in 

their identity development (Archer, 1989; Streitmatter, 1993); however, the 

identity development of females has been found to be more complex and stressful 

than male development (Archer, 1989; Beyers & Goossens, 1999; Cramer, 2000; 

Lytle et al., 1997). In the literature, females‟ identity development has been found 

to co-occur with intimacy development (Cramer, 2000; Josselson et al., 1977; 

Marcia, 1980; Schiedel & Marcia, 1985). Additionally, support has been found 

for gender differences when identity development assessments were domain 

specific rather than global in nature (Pastorino et al., 1997).  

The existing literature regarding gender-specific processes in the 

formation of identity led to the current expectation that higher levels of identity 

would be evident for males compared to females, a prediction that was not fully 

supported. For ego strength, the female and male scores were virtually identical. 

However, consistent with previous research documenting gender differences in 

identity development (Meeus & Dekovic, 1995; Pastorino et al., 1997), a gender 

effect was found for the two identity development variables of autonomy and 
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identity commitment. The expected main effect of gender on autonomy (i.e., 

males having higher levels of autonomy than females) followed traditional 

expectations and is supportive of previous research (Beyers & Goossens, 1999; 

Sneed et al., 2006). However contrary to the prediction, female scores for identity 

commitment were higher than were male scores for identity commitment. Higher 

female identity commitment scores could be interpreted to support Schiedel and 

Marcia‟s (1985) findings that a greater proportion of females were in the 

Achieved status than were males. It should be noted that the actual mean 

differences between women and men were relatively small, as were the explained 

variances.  

In light of the conflicting findings in the existing literature and of the 

relative similarity between the females and males in the current study, it is 

speculated that the measures of identity development currently in use need to be 

adapted to reflect a greater sensitivity to the changing norms of modern society. 

The development of new measures to assess the formation of identity should 

address the changes in the social structure of modern societies, changes such as 

those addressed in recent studies of emerging adulthood. Specific to address 

would be the activities and experiences of pre-adolescence for females and males, 

with a focus on areas of where these experiences differ compared to previous 

generations. For example, the current opportunities for females to participate in 

competitive sports differs from previous generations; a difference which warrants 

examination to assess identity development. Additionally, it would be beneficial 
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to examine future orientation in adolescence and emerging adulthood in regards to 

female and male role expectations in a marital/partner relationships and family 

formation as well as expectations in work and career goals. Changing societal 

norms regarding these areas of life have implications for the process of identity 

development. It could be expected that measures attending to the changes in the 

social structure of the periods of adolescence and emerging adulthood would 

increase the validity of the measurement of the identity development process and 

as such the measurement instruments could be expected to have greater precision 

in the assessment of gender-specific variations.  

Emerging adults’ identity development and adult role transitions 

Individual analyses of the role transitions under examination in the current 

study did not support a strong influence for any one adult transition; however, for 

those who had assumed more than one adult role there appeared to be higher 

levels of identity compared to those who had not assumed adult roles. This 

difference by number of transitions held regardless whether identity was assessed 

with domain specific measures or by global assessment. When these findings are 

considered in light of Arnett‟s research (Arnett, 1997; 2001) it seems that 

although emerging adults do not necessarily view the traditional markers of 

adulthood as indicative of a move to adulthood, the assumption of traditional roles 

is associated with their sense of identity. Each transition status is discussed here, 

including the variations of the transition in relation to gender.  
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Transition to work 

  Of the three transition events included in the study, the transition to work 

occurs for most individuals prior to entry into the period of emerging adulthood. 

The lack of association between identity and work status is not surprising in light 

of statistics that indicate most individuals complete a transition to work while in 

the period of adolescence, with 80% of high school seniors working at least part 

time (Arnett, 2004). Arnett found early employment to be convenience and need 

driven. Noting that between the ages of 18 and 30 the average American changes 

jobs approximately seven times, Arnett speculated early employment to be 

unrelated to career aspirations (Arnett, 2004). Early entry to the work force and 

the prevalence of those who work at some type of paid employment during 

adolescence would imply that the transition to work is less of a transition to an 

adult role and more a rite of passage through adolescence. Additionally, the trend 

for those between the ages of 18 and 30 to hold multiple jobs may be interpreted 

as a type of “testing out” of various work environments for a “best fitting” job. 

Thus, it is speculated that in modern societies work no longer represents an 

outcome of the developmental processes of adolescence, rather in late 

adolescence and emerging adulthood work represents a part of the developmental 

process of identity formation.  

The current study, in support of the proposed idea of early work 

experiences as a factor in identity exploration, found that for those who had 

transitioned to work most measures of identity were higher than were the levels of 
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identity development for those who had not made a transition to work.  Of those 

included in the sample, almost 60% indicated they were currently employed at 

least part-time. These findings, combined with Arnett‟s reports of employment 

trends during adolescence and emerging adulthood, suggests that identity 

exploration occurs concurrent with working. Additional study in patterns of work 

in adolescence, emerging adulthood, and young adulthood is necessary to further 

explore whether the role of work status is reflective of a change in the meaning of 

an entry to the workforce. Alternately, further study may reflect a need to redefine 

the transition to work to account for differences in work that meets the definition 

the need and convenience driven jobs of Arnett‟s sample as compared to a 

definition that encompasses a career and a move to adulthood. 

In the social and economical makeup of pre-modern society, when male 

youths entered the workforce they were taking a first step on what was likely a 

life-long career path.  For female youth, a job taken while in their early twenties 

was seen as a temporary move while searching for a husband (Cote & Levine, 

2002). In the current social structure, both females and males‟ early work 

experience appear to be a part of their identity exploration process. Unlike the 

often predetermined pathway to adult roles of pre-modernization (Cote & Levine, 

2002), the workforce entry of American youth and emerging adults may be seen 

as a pathway to a stable sense of identity and a pathway to a future career. Arnett 

notes many emerging adults have the luxury to move from job to job due to the 

changes in age of marriage and childrearing (Arnett, 2004). The delay of entry to 



                                    Texas Tech University, Janis L. Henderson, August 2008 

115 

 

marriage and to childrearing allows a period of time in which emerging adults 

have the ability to change jobs with few consequences to persons other than 

themselves. Arnett proposed the experience of individual jobs are less important 

than the sum of those jobs. Further examination is needed of how work-related 

experiences impact identity across the span of adolescence and emerging 

adulthood.   

The study of work as a function of identity exploration would benefit from 

additional study on the early work patterns of emerging adults including the 

examination of part or full time employment, the age of work entry, number of 

job changes. Other directions for study include variations in types of jobs worked 

in relation to career aspirations, whether early jobs are related to career goals, and 

at what point in development emerging adults switch from holding a job to 

advancing a career. 

Transition from the parental home 

For emerging adults, the parental home has been something of a revolving 

door.  Most emerging adults leave the parental home in their late teens, about 

70%; however, nearly half return to the family home at some point (Arnett, 2004). 

Of the current sample, over 80% were not living in their home of origin. Multiple 

moves out and back into their parents‟ homes may be similar to the multiple job 

changes of emerging adults in that the move to and from living independently 

may be a function of identity exploration. The patterns of moves from the home 

of origin and the association with identity development levels should be examined 
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with respect to first move from home, subsequent moves back in and out of the 

family home, and motivation for the transitions. 

When examining the communication patterns of male children with their 

parents, the finding that those who had not made a transition from the parental 

home had significantly lower correlations of mother communication with identity 

compared to those who had made the transition is of interest. The existing 

literature indicates older male children have lessened parental interactions than do 

female children (Sneed et al., 2006); therefore, the pattern of a stronger 

association between identity development and mother communication when the 

child has moved from the parental home is worthy of further investigation. 

Perhaps mothers are consulted by sons for their presumed expertise in managing a 

household ranging from such mundane activities as laundry to the more complex 

nuances of roommate relationships. These supportive conversations may 

strengthen identity development. Future research could explore such associations 

in more depth.     

Transition to marriage and beyond 

The findings of the transition to marriage and beyond may have raised as 

many questions as it provided answers.  The limitations of the sample size should 

be considered in analyzing the findings, as only 5% had made the transition. The 

low number of participants having made the transition is consistent with the 

increasing age of marriage in modern society (Arnett, 2004). Arnett cites changes 

in acceptance of sexual relations as responsible for emerging adults choosing to 
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delay entry to a marital relationship. The acceptance of premarital sex and 

cohabitation allow emerging adults to explore multiple relationships on the path 

to a committed married relationship. According to Arnett, emerging adults‟ entry 

into married relationships frequently occurs after other adult role transitions are 

complete (Arnett, 2004). Future investigation into the identity development of 

emerging adults should examine levels of identity development in relation to how 

emerging adults classify relationships.  If premarital sex and cohabitation are 

normative for emerging adults, it may be beneficial to study how these 

relationships are classified (noncommitted versus committed) and associated with 

identity development.  

When the transition to marriage and beyond was examined by gender, the 

associations differed markedly with the direction of association in support of the 

prediction of a greater strength for the relationship between female identity 

development and the interpersonal transition to marriage than for males and the 

transition to marriage. For females the move to marriage appeared to be positively 

related to identity development; however, the transition was negatively associated 

with the measures of identity development for males (autonomy was 

nonsignificant). The findings regarding the communication relationship with 

parents and male emerging adults who had transitioned to marriage is difficult to 

analyze due to the small number who had made the transition (N = 24); however, 

these preliminary findings suggest a need to further explore the parent/son 

relationship in terms of identity when the emerging adult moves into a husband 
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role. Further study is warranted to determine if the trends found for the 4% of the 

current sample‟s male participants having transitioned to marriage and beyond 

would be replicated in larger samples.     

Number of transitions 

Analysis of the association between the study variables and the number of 

transition events showed a correlation between higher numbers of transitions and 

identity development levels. The relationship did not differ by gender in that both 

males and females who had more role transitions had greater levels of each 

identity measure, with the one exception of identity commitment for females. 

Although the number of transitions was associated with greater levels of identity, 

the relationship between number of transitions and identity does not appear to be 

as complex as is the relationship between specific transition events and identity 

development. 

The current study provides some support for Arnett‟s suggestion that the 

traditional markers of adulthood are no longer the measure by which those in their 

third decade mark the move to adult responsibilities. However, the current study 

suggests a need for redefining how traditional adult transitions are employed in 

the examination of emerging adulthood. Rather than a simplistic view of 

traditional transition markers as not useful in measuring the move to adulthood, it 

appears to be more appropriate to reevaluate how identity development is 

measured using the variations in the traditional transitions to capture the nuances 
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of emerging adults‟ development. Emerging adulthood appears to be a period 

during which identity development and task acquisition have some overlap. 

Limitations, strengths, and future directions 

The large sample size, the use of multiple regions for data collection, and 

the use of reliable measures for analysis are strengths of the study; however, the 

lack of diversity in the socio-economic status of participants‟ families, the 

ethnicity of the participants, and the inclusion of only college students could have 

an effect on the generalizability of the findings.  Future studies should include 

participants from more diverse backgrounds. Although the majority of emerging 

adults in the United States continue their education beyond high school with 

college and university attendance (Stevenson, Kochanek, & Schneider, 1996) 

there remain a number of individuals in the period of emerging adulthood who do 

not. Speculating, it is possible that the identity development of emerging adults 

enrolled in college and the identity development of those choosing different post-

high school paths are different. Individuals who, post-high school, go directly into 

full-time work have been found to have a greater likelihood of having been in 

trouble or labeled as a troublemaker in high school and of being suspended from 

high school (Stevenson et al., 1996). These characteristics make the examination 

of those not attending institutions of higher education intriguing for study in 

regards to identity development pathways and the association with supportive 

parent relationships. The students in the study had a mean GPA of 2.2, a fairly 



                                    Texas Tech University, Janis L. Henderson, August 2008 

120 

 

low average. Future research may find variations based on a sample with a higher 

mean GPA.  

The study could have been further strengthened by the inclusion of a 

greater range of specifics regarding the work experiences, the patterns of moving 

out of and back into the parental home, and the significant relationships and 

cohabitation patterns of emerging adults. Future studies should include a greater 

depth of analyses regarding the patterns and differences in the patterns of 

emerging adults‟ role transitions. Such variations could be differentially 

associated with communication.  

 The findings reported here emphasize the importance of communication 

between adolescents and their parents, offering further insight into the role of the 

father on his children‟s developing identity. This finding supports other research 

regarding the importance of children‟s relationships with their fathers. The 

father/child relationship has been shown to have greater power for predicting 

adult adjustment than does the mother/child relationship (Lewis & Lamb, 2003). 

The current findings are supportive of Lewis and Lamb‟s suggestion that efforts 

should be made to develop measures that more accurately assess the father/child 

relationship.   

 A focus on the role of the absent father and his level of involvement was 

beyond the scope of this study as the information regarding fathers in this study 

came from those who had sufficient contact with fathers to answer questions 

regarding communication with him. The impact of absent fathers is an important 
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concern due to the increase in the number of absent fathers (Cabrera et al., 2000) 

and research that shows nonresident fathers are significantly less involved than 

are fathers residing in the home (Williams & Kelly, 2005). The role of 

communication of less involved fathers on the identity development of their 

children may not follow the pattern of father communication found in the current 

sample.  

Reflecting upon the research questions of the current study, some specific 

outcomes were predicted; however, the nature of the project was exploratory. The 

questions examined and outcomes anticipated were grounded in the existing 

literature since Erikson‟s early writings. The overall intent of the study was to 

further the knowledge base on the contemporary period of emerging adulthood. 

Due to the contradictory nature of the existing literature and the changing face of 

the period of life under scrutiny, it is not surprising that many of the findings were 

complex and nondefinitive.  

Although referenced as early as the late 1960s by Erikson, the existence of 

a distinct stage in the life span that encompasses a “bridge” between adolescence 

and adulthood has been a relatively unexplored area. Erikson described a period 

of psychosocial moratorium wherein the youth of modernized societies were 

allowed an extended period of role experimentation to find a place within their 

social context (Erikson, 1968). Examination of the developmental period of 

emerging adulthood suggests Erikson‟s period of moratorium is even more 

appropriate 40 years later. The findings of the current study suggest that the age 
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range identified by Arnett as emerging adulthood reflects processes of Erikson‟s 

psychosocial moratorium occurring later than adolescence. Emerging adulthood 

warrants study as a period separate from adolescence and preceding the entrance 

to adulthood.  

 In the years since Arnett first proposed emerging adulthood as a distinct 

life stage social science research has expanded on his theory; however, the 

development of measures specific in design to assess the period has thus far been 

a relatively neglected area. Reifman, Arnett & Colwell (2007) developed a 

measure to examine whether specific characteristics proposed by Arnett to be 

salient for emerging adults are more prominent in the stage of emerging adulthood 

than at other life stages. The Reifman et al. instrument allows for the examination 

of variables such as life satisfaction and future orientation, exploring the variables 

with items regarding exploration and instability of identity, sense of possibility, 

and degree of self-focus. The instrument addresses issues related to Arnett‟s 

proposal that emerging adult experience a feeling of being in-between (Arnett, 

1998, 2004). The work by Reifman et al. is an important early step in the 

assessment of emerging adulthood; however, a need continues for the 

development of a measure of identity specific to the transition from adolescence 

to period of emerging adulthood in modern societies.  

 The current findings regarding the transition to work and the transition 

from the parental home suggest a need to reevaluate the two life events as 

developmental tasks of emerging adulthood rather than markers of the transition 
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to adulthood. As such, these transitions should be examined as part of the 

exploration process and incorporated into identity development theory. The 

transition to a marriage commitment, unlike the other transition variables of the 

study, appears to continue to be separate from the exploration process, continuing 

as a marker of transitioning to adulthood. As such in future studies it may be more 

appropriate to examine marriage in samples that include participants in the later 

ages of emerging adulthood and participants in their late twenties.   

 Coupled with the proposal to reevaluate how the identity development of 

modern emerging adults is measured is the suggestion to consider the concepts of 

Identity Control Theory. The framework of may be increasingly useful for 

understanding the newly evolved characteristics of those in their early twenties. 

The study of identity as an individual moment-by-moment process wherein 

identity is formed and reformed and as a process impacted by external (transition 

to work, transition from the parental home) and internal (perception of ability to 

communicate with others, intangible processes of individualism) mechanisms 

may be more appropriate than rigid classifications within a prescribed stage 

framework.  

 The body of literature regarding emerging adulthood suggests that in 

modern society the process of identity formation has changed and is continuing to 

change. Likewise, as speculated here, the traditional sociological markers of the 

transition to adulthood appear to have changed in meaning for those in emerging 

adulthood compared to previous generations. There exists a need to reassess the 
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existing methods to assess identity; measures, that while sufficient for previous 

generations, no longer appear sufficient to accurately assess the modern 

individual who is no longer an adolescent yet not quite an adult. Therefore, the 

challenge for social scientists is to find appropriate methods whereby identity 

development in the period of emerging adulthood may be accurately assessed, 

with a focus on clarification of the effects of gender and developmental tasks.  

 

 

 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

125 

 

REFERENCES 

Allen, J. P., Hauser, S. T., Bell, K. L., & O‟Connor, T. G. (1994). Longitudinal 

 assessment of  autonomy and relatedness in adolescent-family interactions 

 as predictors of adolescent  ego development and self-esteem. Child 

 Development, 65, 179-194. 

 

Amato, P. R. (1994). Father-child relations, mother-child relations, and offspring 

  psychological well-being in early adulthood. Journal of Marriage and the 

 Family, 56, 1031-1042.  

 

Archer, S. L. (1989). Gender differences in identity development: Issues of 

 process, domain and  timing. Journal of Adolescence, 12, 117-138.  

 

Armsden, G.C., & Greenberg, M. T. (1987). The inventory of parent and peer 

 attachment: Relationships to well-being in adolescence. Journal of Youth 

 and Adolescence, 16, 427-454. 

 

Arnett, J.J. (1997). Young people‟s conceptions of the transition to adulthood. 

 Youth and Society, 29, 3-23.  

 

Arnett, J.J. (1998). Learning to stand alone: The contemporary American 

 transition to adulthood in cultural and historical context. Human 

 Development, 41, 295-315. 

 

Arnett, J.J. (2000). Emerging adulthood: A theory of development from the late 

 teens through the twenties. American Psychologist, 55, 449-480.  

 

Arnett, J.J. (2001). Conceptions of the transition to adulthood: Perspectives from 

 adolescence through mid-life. Journal of Adult Development, 8, 133-143.  

 

Arnett, J.J. (2004). Emerging adulthood: The winding road from the late teens 

 through the twenties. New York: Oxford Press. 

 

Arnett, J.J., & Taber, S. (1994). Adolescence terminable and interminable: When 

 does adolescence end? Journal of Youth and Adolescence, 23, 517-537.  

 

Balistreri, E., Busch-Rossnagel, N.A., & Geisinger, K.F. (1995). Development 

 and preliminary validation of the ego identity process questionnaire. 

 Journal of Research on Adolescence, 11, 401-423. 

 

Barnes, H. L., & Olson, D. H. (1985). Parent-adolescent communication and the 

 Circumplex Model. Child Development, 56, 438-447. 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

126 

 

Barron, F. (1953). An ego strength scale which predicts response to  

  psychotherapy. Journal of Consulting Psychology, 5, 327-333. 

 

Baumeister, R. F., & Tice, D. M. (1986). How adolescence became the struggle 

 for self: A historical transformation of psychological development. In J. 

 Suls & A.G. Greenwald (Eds.), Psychological perspectives on the self. 

 Hillsdale, NJ: Erlbaum. 

 

Berk, L.E. (2000). Child development. Boston: Allyn & Bacon.   

 

Berzonsky, M. D. (1989). Identity style: conceptualization and measurement. 

 Journal of Adolescent Research, 4, 267-281. 

 

Berzonsky, M. D. (1993). A constructivist view of identity development: People 

 as post-positivist self-theorists. In J. Kroger (Ed.), Discussions on ego 

  identity. Hillsdale, NJ: Erlbaum.   

 

 Berzonsky, M. D. (2003). Identity style and well-being: Does commitment 

  matter? Identity, 3, 131-142. 

 

Beyers, W., & Goossens, L. (1999). Emotional autonomy, psychosocial  

  adjustment, and parenting: Interactions, moderating and mediating  

  effects. Journal of Adolescence, 22, 753-769.  

 

Bosma, H.A., Graafsma, T.L.G., Grotevant, H. D., & de Levita, D. J. (1994). 

 Identity and development. Thousand Oaks, CA: Sage. 

 

Bulanda, R. E. (2004). Paternal involvement with children: The influence of 

 gender ideologies. Journal of Marriage and the Family, 66, 40-45. 

 

Bynner, J. (2005). Rethinking the youth phase of the life-course: The case for 

 emerging adulthood? Journal of Youth Studies, 8, 367-384. 

 

Cabrera, N.J., Tamis-LeMonda, C.S., Bradley, R.H., Hofferth, S., & Lamb, M.E. 

 (2000). Fatherhood in the twenty-first century. Child Development, 71, 

  127-136.   

 

Collins, W. A. (1990). Parent-child relationships in the transition to adolescence: 

  Continuity and change in interaction, affect, and cognition. In R.  

  Montemayor, G. Adams, & T. Gullotta (Eds.). From childhood to  

  adolescence: A transitional period? Thousand Oaks, CA: Sage  

 Publications. 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

127 

 

Cooper, C. R., Grotevant, H. D., & Condon, S.M. (1983). Individuality and 

 connectedness in the family as a context for adolescent identity formation 

 and role-taking skill. Adolescent Development in the Family, 22, 43-59. 

 

Copeland, A.P., & White, K. M. (1991). Studying families. Applied Social 

 Research Methods Series, Volume 27. Newbury Park, CA: Sage 

 Publications.     

 

Cote, J.E., & Levine, C. G. (2002). Identity formation, agency, and culture. 

 Mahwah, NJ:Lawrence Erlbaum Associates. 

 

Cramer, P. (2000). Development of identity: Gender makes a difference. Journal 

  of Research in Personality, 34, 42-72. 

 

Elder, G.H., Jr., (1994). Time, human agency, and social change: Perspectives on 

 the life course. Social Psychology Quarterly, 57, 4-15. 

 

Erikson, E. (1956). The problem of ego identity. Journal of American 

Psychoanalysis, 4, 56-121.  

 

Erikson, E. H. (1959). Identity and the life cycle. Psychological Issues, 1, 50-100. 

 

Erikson, E. (1968). Identity: Youth and crisis. NY: Norton. 

 

Erikson, E. (1980). Identity and the life cycle: A reissue. New York: Norton. 

 

Erikson, E. H. (1985). The life cycle completed. W. W. Norton, New York. 

 

Faber, A.J., Edwards, A.E., Bauer, K.S., & Wetchler, J.L. (2003). Family  

  structure: Its effects on adolescent attachment and identity formation. The 

 American Journal of Family Therapy, 31, 243-255. 

 

Ferree, M.M. (1990). Beyond separate spheres: Feminism and family research. 

 Journal of Marriage and the Family, 52, 866-884.   

 

Field, T., Lang, C., Yando, R., & Bendell, D. (1995). Adolescents‟ intimacy with 

 parents and friends. Adolescence, 30, 133-140. 

 

Fischer, J.L., Forthun, L., Pidcock, B., & Dowd, D. (2007). Parent relationships, 

 emotion  regulation, psychosocial maturity, and college student alcohol 

 use problems. Journal of Youth and Adolescence, 36, 912-926. 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

128 

 

Fitzpatrick, M.A., & Ritchie, L.D. (1994). Communication schemata within the 

 family: Multiple perspectives on family interaction. Human   

  Communication Research, 20, 275-301. 

 

Flouri, E., Buchanan, A., & Bream, V. (2002). Adolescents‟ perceptions of their 

  fathers‟ involvement: Significance to school attitudes. Psychology in the 

  Schools, 39, 575-582. 

 

Freud, S. (1923).  The ego and the id. In A General selection from the works of 

 Sigmund Freud  (1957) NY: Liveright Publishing Corporation. 

 

Furstenberg, F.F. (2000). The sociology of adolescence and youth in the 1990‟s: 

 A critical commentary. Journal of Marriage and the Family, 62, 896-910. 

 

Gilligan, C. (1979). Women‟s place in man‟s life cycle. Harvard Review, 49, 431-

 446. 

 

Gilligan, C. S. (1982). In a different voice. Cambridge, MA: Harvard University 

 Press. 

 

Gilligan, C. S. (1986). On “In a Different Voice”: An interdisciplinary forum: 

 Reply. Signs, 11, 324-333.  

 

Graafsma, T. L. G. (1994). A psychoanalytic perspective on the concept of  

 identity. In H. A. Bosma, T. L. G. Graafsma, H. D. Grotevant, & D. J. de 

 Levita (Eds.), Identity and development. Thousand Oaks, CA: Sage. 

 

Green, A. L. (1990). Great expectations: Constructions of the life course during 

 adolescence. Journal of Youth and Adolescence, 19, 289-303. 

 

Greenberg, M.T., Siegel, J.M., & Leitch, C.J. (1983).  The nature and importance 

 of attachment  relationships to parents and peers during adolescence. 

 Journal of Youth and Adolescence,  12, 373-386. 

 

Grotevant, H.D. (1987). Toward a process model of identity formation. Journal of 

 Adolescent Research, 2, 203-222. 

 

Grotevant, H.D., & Adams, G. R. (1984). Development of an objective measure 

 to assess ego identity in adolescence: Validation and replication. Journal 

 of Youth and Adolescence, 13, 419-438.  

 

Grotevant, H.D., & Cooper, C.R. (1985). Patterns of interaction in family 

 relationships and the development of identity exploration in adolescence. 

 Child Development, 56, 415-428. 



                                    Texas Tech University, Janis L. Henderson, August 2008 

129 

 

 

Grotevant, H.D., & Cooper, C.R. (1986). Individuation in family relationships: A 

 perspective on individual differences in the development of identity and 

 role-taking skill in adolescence. Human Development, 29, 82-100. 

 

Grotevant, H. D., Thorbecke, W.L., & Meyer, M.L. (1982). An extension of 

 Marcia‟s Identity Status Interview in to the interpersonal domain. Journal 

 of Youth and Adolescence, 11, 33-47. 

 

Hauser, S.T. (1978). Ego development and interpersonal style in adolescence. 

 Journal of Youth & Adolescence, 7, 333-352. 

 

Hauser, S., Powers, S.I., Noam, G. G. (1991). Adolescents and their families: 

 Paths of ego development. New York: Free Press. 

 

Jackson, S., Bijstra, J., Oostra, L., & Bosma, H. (1998). Adolescents‟ perceptions 

 of communication with parents relative to specific aspects of relationships 

 with parents and personal development. Journal of Adolescence, 21, 305-

 322. 

 

Josselson, R., Greenberger, E., & McConochie, D. (1977). Phenomenological 

 aspects of psychosocial maturity in adolescence. Part II girls. Journal of 

 Youth and Adolescence, 6, 145-167.  

 

Josselson, R. (1994).  Identity and relatedness in the life cycle. In H. A. Bosma, 

 T. L. G.  Graafsma, H. D. Grotevant, & D. J. de Levita (Eds.), Identity and 

 development. Thousand Oaks, CA: Sage. 

 

Kelly, J.B. (2007). Children‟s living arrangements following separation and 

 divorce: Insights from empirical and clinical research. Family Process, 46, 

 35-52. 

 

Kerpelman, J.L. (2001). Identity control theory, exploration, and choice: A 

 Commentary on Schwartz‟s “The evolution of Eriksonian and Neo-

 Eriksonian Identity theory and research”. Identity: An International 

 Journal of Theory and Research, 1, 81-86. 

 

Lefkowitz, E. S. (2005). “Things have gotten better”: Developmental changes 

 among emerging adults after the transition to university. Journal of 

 Adolescent Research, 20, 40-63. 

 

Lerner, R. M. (2002). Concepts and theories of human development (3
rd

 ed.). 

 Mahwah, NJ: Erlbaum. 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

130 

 

Lewis, C., & Lamb, M.E. (2003). Fathers‟ influences on children‟s development: 

 The evidence from two-parent families. European Journal of Psychology 

 of Education, 18, 211-228. 

 

Loevinger, J. (1966). The meaning and measurement of ego development. 

 American Psychologist, 21, 195-206. 

 

Loevinger, J. (1976). Ego development: Conceptions and theories. San Francisco: 

 Jossey Bass. 

 

Lytle, L.J., Bakken, L., & Romig, C. (1997). Adolescent female identity 

 development. Sex Roles, 37, 175-185. 

 

Mallory, M.E. (1989). Q-sort definition of ego identity status. Journal of Youth 

 and Adolescence, 18, 399-411. 

 

Marani, M. M. (1987). Measuring the process of role change during the transition 

 to adulthood. Social Science Research, 16, 1-38.  

 

Marcia, J.E. (1966). Development and validation of ego-identity status. Journal of 

 Personality and Social Psychology, 3, 551-538. 

 

Marcia, J.E. (1967). Ego identity status: Relationship to change in self-esteem, 

 “general maladjustment”, and authoritarianism. Journal of Personality, 26, 

 119-133. 

 

Marcia, J.E. (1980). Handbook of adolescent psychology. New York: Wiley. 

 

Marcia, J.E. (1994). The empirical study of ego identity. In H. A. Bosma, T. L. G. 

 Graafsma, H. D. Grotevant, & D. J. de Levita (Eds.), Identity and  

  development Thousand Oaks, CA: Sage. 

 

Marcia, J.E., & Friedman, M.L. (1970). Ego identity status in college women. 

 Journal of Personality, 38, 249-263. 

 

Markstrom, C.A., Sabino, V.M., Turner, B. J., & Berman, R. C. (1997). The 

 psychosocial inventory of ego strengths: Development and validation of a 

 new Eriksonian measure. Journal of Youth and Adolescence, 26, 705-732. 

 

McBride, B. A., & Mills, G. (1993). A comparison of mother and father 

 involvement with their preschool children. Early Childhood Research 

 Quarterly, 8, 457-477. 

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

131 

 

Meeus, W., & Dekovic, M. (1995). Identity development, parental and peer 

 support in adolescence: Results of a national Dutch survey. Adolescence, 

 30, 931-944. 

 

Meeus, W., & de Wied, M. (2007). Relationships with parents and identity in  

 adolescence: A review years of research. In M. Watzlawik & A. Born  

 (Eds), Capturing identity: Quantitative and qualitative methods. Lanham,  

 MD: University Press of America. 

 

Miller, P. H. (2002). Theories of developmental psychology, (4
th

 ed). New York: 

 Worth. 

 

Nelson, L.J., Badger, S., and Wu, B. (2004). The influence of culture in emerging 

 adulthood: Perspectives of Chinese college students. International Journal 

 of Behavioral Development, 28, 26-36. 

 

Noom, M. J., Dekovic, M., & Meeus, W. (2001). Conceptual analysis and 

 measurement of adolescent autonomy. Journal of Youth and Adolescence, 

 30, 577-595. 

 

Orrego, V. O., & Rodriguez, J. (2001). Family communication patterns and 

 college adjustment: The effects of communication and conflictual 

 independence on college students. The Journal of Family 

 Communications, 1, 175-189. 

 

Papini, D. R., Farmer, F.F., Clark, S. M., Micka, J.C., & Barnett, J. K. (1990). 

 Early adolescent age and gender differences in patterns of emotional self-

 disclosure to parents and friends. Adolescence, 25, 959-976. 

 

Pardeck, J. A., & Pardeck, J. T. (1990). Family factors related to adolescent 

 autonomy.  Adolescence, 25, 311-319.  

 

Pastorino, E., Dunham, R.M., Kidwell, J., Bacho, R., & Lamborn, S.D. (1997). 

 Domain-specific gender comparisons in identity development among 

 college youth: Ideology and relationships. Adolescence, 32, 559- 577.  

 

Rangel, L. (1994). Identity and the human core: The view from psychoanalytic 

 theory. In H. A. Bosma, T. L. G. Graafsma, H. D. Grotevant, & D. J. de 

 Levita (Eds.), Identity and development .Thousand Oaks, CA: Sage. 

 

Reifman, A., Arnett, J.J., & Colwell, M.J. (2007). Emerging Adulthood: Theory, 

 assessment and application. Journal of Youth Development, 2,1-12.  

 



                                    Texas Tech University, Janis L. Henderson, August 2008 

132 

 

Robertson, R. J., & Powers, W. T. (1990). Introduction to modern psychology: 

 The control theory view. Gravel Switch, KY: Control Systems Group. 

 

Sartor, C.E., & Youniss, J. (2002). The relationship between positive parental 

 involvement and identity achievement during adolescence. Adolescence, 

 37, 221-224. 

 

Schiedel, J.D.G. & Marcia, J.E. (1985). Ego identity, intimacy, sex role 

 orientation, and gender. Developmental Psychology, 21, 149-160.  

 

Schwartz, S. J. (2001). The evolution of Eriksonian and neo-Eriksonian identity 

 theory and research: A review and integration. Identity, 1, 7-58. 

 

Sessa, F.M., & Steinberg, L. (1991). Family structure and the development of 

 autonomy during adolescence. Journal of Early Adolescence, 11, 38-55. 

 

Sneed, J.R., Johnson, J.G., Cohen, P., Gilligan, C., Chen, H., Crawford, T.N., & 

 Kasen, S. (2006). Gender differences in the age-changing relationship 

 between instrumentality and family contact in emerging adulthood. 

 Developmental Psychology, 42, 787-797. 

 

Spear, H.J., & Kulbok, P. (2004). Autonomy and adolescence: A concept 

 analysis. Public Health Nursing, 21, 144-152.  

 

Steinberg, L. (1981). Transformations in family relations at puberty. 

 Developmental Psychology, 17, 833-840. 

 

Steinberg, L., & Silverberg, S. B. (1986). The vicissitudes of autonomy in early 

 adolescence. Child Development, 57, 841-851. 

 

Streitmatter, J. (1993). Gender differences in identity development: An 

 examination of longitudinal data. Adolescence, 28,55-66.  

 

Stevenson, D.L., Kochanek, J., & Schneider, B. (1998). Making the transition 

 from high school: Recent trends and policies. In K. Borman & B. 

 Schneider (Eds.) The adolescent years: Social influences and educational 

 challenges: Ninety-seventh yearbook of the National Society for the Study 

 of Education, Part 1. Chicago: The National Society for the Study of 

 Education.  

 

Thomas, C. E., Booth-Butterfield, M., & Booth-Butterfield, S. (1995). 

 Perceptions of deception, divorce disclosures, and communication 

 satisfaction with parents. Western Journal of Communication, 59, 228-

 245.  



                                    Texas Tech University, Janis L. Henderson, August 2008 

133 

 

 

Videon, T. M. (2005). Parent-child relations and children‟s psychological well-

 being: Do dads matter? Journal of Family Issues, 26, 55-78. 

 

von der Lippe, A. L., & Amundsen, E. (1998). Individuation, ego development 

 and the quality of conflict negotiation in the family of adolescent girls. 

 Scandinavian Journal of Psychology, 39, 25-31.  

 

Waterman, A. (1982). Identity development from adolescence to adulthood: An 

 extension of theory and a review of research. Developmental Psychology, 

 18, 341-358. 

 

White, K. M., Speisman, J. C., & Costos, D. (1983). Young adults and their 

 parents: Individuation to mutuality. New Directions for Child 

 Development, 22, 61-76. 

 

Williams, S. K., & Kelly, F. D. (2005). Relationships among involvement, 

 attachment, and behavioral problems in adolescence: Examining father‟s 

 influence. Journal of Early Adolescence, 25, 168-196.  

 

Youniss, J. (1983). Social construction of adolescence by adolescents and parents. 

 New Directions for Child Development, 22, 93-109. 

 

Youniss, J., & Smollar, J. (1985). Adolescent relations with mothers, fathers, and 

 friends. London: University of Chicago Press.  

 

 

 

  
  



                                    Texas Tech University, Janis L. Henderson, August 2008 

134 

 

APPENDIX  

 

SURVEY QUESTIONNAIRE 

 

Questionnaire Section I Demographics 

 

Questionnaire Section II Personal Attitudes, Opinions, and Beliefs 

 

Question 1, items a through ff were drawn from the Ego Identity Process 

Questionnaire (Balistreri, Busch-Rossnagel, & Geisinger, 1995). 

 

Question 2, items a through l were drawn from the Psychosocial Inventory 

of Ego Strengths, subscales of purpose, competence, and wisdom 

(Markstrom, Sabino, Turnder, & Berman, 1997). 

 

Question 3, items a through o were drawn from the Adolescent Autonomy 

Questionnaire (Noom et al., 2001). 

 

Questionnaire Section III Relationship with Parents 

 

Question 1, items a through i and Question 2, items a through i were 

drawn from the Inventory of Parent and Peer Attachment (Armsden & 

Greenburg, 1987).   
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I. Demographic Information 

 
1. What is your gender?   (1) Male  (2) Female 

 

2. What is your age (write in on    
answer sheet) ? 

 

3. What is your ethnic origin?  (1) American Indian/Alaskan Native   
     (2)Hispanic/Latino     

    (3) White/Non Hispanic     

    (4) Black/Non Hispanic     
    (5) Asian/Pacific Islander     

    (6) Other 

 
4. What is your classification?  (1) Freshman     

    (2) Sophomore     

    (3) Junior       
    (4) Senior       

    (5) Other 

 
5. Are you working?  (1) Yes, full-time      

    (2) Yes, part-time      

    (3) No 
 

6. With whom do you live?  (1) Roommate(s)     

    (2) Alone       
    (3) With Parents(s)     

    (4) With Spouse     
    (5) With Children Only    

    (6) Other 

 
7. What is your marital status?  (1) Single      

    (2) Married     

    (3) Divorced     
    (4) Separated     

    (5) Widowed 
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II. Personal Attitudes, Opinions, and Beliefs 

 
The following questions ask about your personal attitudes, opinions, and beliefs.   Since these questions are about you,  

there are no right or wrong answers.  Your first response is usually the best.  Because this is a psychological study, 

 many questions may appear redundant.  This is necessary to more thoroughly understand your attitudes, opinions, and beliefs.   
 

 

Question 1:  How well do the following statements describe you?  Please place the number corresponding to your response 
 on the answer sheet.   

 

 

Not descriptive                                                

       of me 

        Hardly  

descriptive of me 

Sometimes descriptive/ 

Sometimes not descriptive  

            of me 

Fairly descriptive     

        of me 

Very descriptive  

      of me 

         1           2                3          4          5 

 
 

 

a. I feel okay with the way I‟ve handled my  1 2 3 4 5 6 
life so far. 

 

b. I really don‟t know what strengths or skills 1 2 3 4 5 6  
I have to offer society. 

 

c. I am involved in a variety of activities that  1 2 3 4 5 6 

allow me to use my skills and abilities. 

 

d. I really don‟t know what I want out of life. 1 2 3 4 5 6 
 

e. I‟m afraid of what might happen to me in 1 2 3 4 5 6  

the future. 
 

f. When I think of my future, I see definite  1 2 3 4 5 6 

direction for my life. 
 

g. Even when I have opportunity to do things  1 2 3 4 5 6 

I might be good at, I usually can‟t get started. 
 

h. I have strengths that help me to be effective in  1 2 3 4 5 6 

certain situations. 

 

i. Fear keeps me from striving for many of my  1 2 3 4 5 6 
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goals. 

 
j. When I reflect on the past, I feel sadness and  1 2 3 4 5 6 

regret. 

k. I‟m not afraid of what the future has in store  1 2 3 4 5 6 
for me. 

 

l. Even though I‟m sometimes afraid of failing, 1 2 3 4 5 6  
if there‟s something I want to do I try to do it. 

  

Question 2:  The next questions concern how you deal with everyday life.  Choose the answer that suits you best using the  
same responses as above.   

 

a. I find it difficult to decide what I want.  1 2 3 4 5 6 
 

b. I usually go straight for my goal.  1 2 3 4 5 6 

 
c. I find myself getting nervous when im-  1 2 3 4 5 6 

posing my own will on others. 

 
d. Making a choice comes easy for me.   1 2 3 4 5 6 

 

e. I find it difficult to start a new activity  1 2 3 4 5 6 
on my own. 

 

f. I often find myself not knowing what to  1 2 3 4 5 6 
Think about some things. 

 
g. I have a tendency to adapt to what other  1 2 3 4 5 6  

People want. 

 
h. I easily step up to something new.  1 2 3 4 5 6 

 

i.  When I disagree with others, I tell them 1 2 3 4 5 6 
 

j. When I am asked what I want, I know   1 2 3 4 5 6 

what to say. 
 

k. I tell other people that they are right,  1 2 3 4 5 6 

even when I am not sure. 
 

l. I often change my mind when I listen   1 2 3 4 5 6 

to the opinion of others. 
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m. I have doubts about what to do.  1 2 3 4 5 6 
 

n. I am an adventurous person.  1 2 3 4 5 6 

 
o. I feel at ease in new situations.  1 2 3 4 5 6 

 

 
 

Question 3:  How strongly do you agree with the following statements about yourself?  Please place the number corresponding  

to your response on the answer sheet. 
 

 

Strongly disagree Disagree Slightly disagree Slightly agree Agree Strongly agree 

         1           2             3          4     5          6 

 
 

 

a. I have definitely decided on the occupation I  1 2 3 4 5 6  
want to pursue. 

 

b. I don‟t expect to change my political principles  1 2 3 4 5 6 
and ideals. 

 

c. I have considered adopting different kinds of  1 2 3 4 5 6 

religious beliefs. 

 

d. There has never been a need to question my   1 2 3 4 5 6 
values. 

 
e. I am very confident about what kinds of friends  1 2 3 4 5 6 

are best for me. 

 
f. My ideas about men‟s and women‟s roles have  1 2 3 4 5 6 

never changed as I became older. 

g.  
I will always fore for the same political party. 1 2 3 4 5 6  

 

h. I have firmly held views concerning my role in 1 2 3 4 5 6 
my family 

 

i. I have engaged in several discussions concerning 1 2 3 4 5 6 
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behaviors involved in dating relationships. 

 
j. I have considered different political views thought- 1 2 3 4 5 6 

fully. 

 
k. I have never questioned my views concerning  1 2 3 4 5 6 

what kind of friend is best form me. 

 
l. My values are likely to change in the future.   1 2 3 4 5 6 

 

m. When I talk to people about religion, I make  1 2 3 4 5 6 
sure to vice my opinion. 

 

n. I am not sure about what type of dating relationship 1 2 3 4 5 6 
is best for me. 

 

o. I have not felt the need to reflect upon the   1 2 3 4 5 6 
importance I place on my family. 

 

p. Regarding religion, my beliefs are likely to change  1 2 3 4 5 6 
in the near future. 

 

q. I have definite view regarding the way in which 1 2 3 4 5 6 
men and women should behave. 

 

r. I have tried to learn about different occupational  1 2 3 4 5 6 
fields to find the best one for me. 

 
s. I have had several experiences that made me  1 2 3 4 5 6 

change my views on men‟s and women‟s roles. 

 
t. I have consistently re-examined many different  1 2 3 4 5 6 

values in order to find the ones which are best for 

me. 
u. I think what I look for in a friend could change in  1 2 3 4 5 6 

the future.  

 
v. I have questioned what kind of person is right for  1 2 3 4 5 6 

me to date. 

 
w. I am unlikely to alter my vocational goals.  1 2 3 4 5 6 

 

x. I have evaluated the different roles I may have in  1 2 3 4 5 6 
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my family. 

 
y. My ideas about men‟s and women‟s roles will never 1 2 3 4 5 6  

change. 

 
z. I have never questioned my political beliefs.  1 2 3 4 5 6 

 

aa. I have had many experiences that led me to review 1 2 3 4 5 6 
qualities that I would like my friends to have. 

 

bb. I have discussed religious matters with a number of  1 2 3 4 5 6 
people who believe differently than I do. 

 

cc. I am not sure that the values I hold are right for me. 1 2 3 4 5 6 
 

dd. I have never questioned my occupational aspirations. 1 2 3 4 5 6 

 
ee. The extent to which I value my family is likely to  1 2 3 4 5 6 

change in the future. 

 
ff. My beliefs about dating relationships are firmly held.  1 2 3 4 5 6 
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III. Communication with Parents 

 
Some of the following statements ask about your feelings about your mother and father, or the person who has acted as 

your mother or father.  If you have more than one person acting as your mother or father (e.g. a natural mother and a  

step-mother; natural father and a step-father) answer the questions for the one you feel has most influence you.   
 

Question 1:  How true are the following statements about your relationship with your mother?  Please place the number 

 corresponding to your response on the answer sheet.   
 

 

Almost never or 
     never true 

Not very often 
        true 

Sometimes true 
      

Often true Almost always or  
always true 

         1        2          3       4          5 

 

 
a. I like to get my mother‟s point of view on things   1 2 3 4 5  

I‟m concerned about. 

 
b. I feel it is no use letting my feelings show around   1 2 3 4 5   

my mother. 

 
c. My mother can tell when I‟m upset about something. 1 2 3 4 5  

 

d. My mother has her own problems, so I don‟t bother 1 2 3 4 5  
her with mine. 

 

e. My mother helps me understand myself better.  1 2 3 4 5   
 

f. I tell my mother about my problems and troubles.  1 2 3 4 5 

 
g. My mother helps me talk about my difficulties.    1 2 3 4 5 

 

h. I can count on my mother when I need to get some- 1 2 3 4 5 
thing off my chest. 

 

i. If my mother knows something is bothering me, she  1 2 3 4 5 
me  about it.  
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Question 2:  How true are the following statements about your relationship with your mother?  Using the same responses as 

 above, please place the number corresponding to your response on the answer sheet.   
 

 

a. I like to get my father‟s point of view on things   1 2 3 4 5  
I‟m concerned about. 

 

b. I feel it is no use letting my feelings show around   1 2 3 4 5   
my father. 

 

c. My father can tell when I‟m upset about something. 1 2 3 4 5  
 

d. My father has her own problems, so I don‟t bother  1 2 3 4 5  

her with mine. 
 

e. My father helps me understand myself better.  1 2 3 4 5   

 
f. I tell my father about my problems and troubles.  1 2 3 4 5 

 

g. My father helps me talk about my difficulties.    1 2 3 4 5 
 

h. I can count on my father when I need to get some-  1 2 3 4 5 

thing off my chest. 
 

i. If my father knows something is bothering me, she  1 2 3 4 5 

me about it.
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