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ABSTRACT 

An array of leadership programs and curricula characterize th4e concept of 

leadership through a variety of definitions. This study is an attempt to describe 

leadership from the viewpoint of mral high school students. Current curricula available 

for youth leadership development are based on leadership models that mirror skills and 

behaviors addressed in literature aimed at an aduh audience. Students' definitions may 

reflect an adolescent stage of development and reveal a mral sense of place. 

This qualitative study looks at twelve high school students from three varied mral 

and small schools in west Texas who participated in the Rural Youth Leadership 

Academy (RYLA) throughout one school year. This case, one instance of leadership 

exploration and development, was a yearlong endeavor within leadership seminars, but is 

treated as one occurrence. Data was collected as an observer-as-participant. Student data 

from applications, journals, activities, and interviews are analyzed along with the 

curriculum presented to students during RYLA and this researcher's thoughts before, 

during, and after the experience. 

Insights were gained into how mral youth perceive leadership and the ways in 

which their mral sense of place may impact their perceptions. Implications for those who 

design leadership curricula are explored through the findings. 
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CHAPTER 1 

THE PROBLEM 

Intioduction 

Educators address leadership development for youth through a variety of formal 

programs. Representative examples of these programs (Foster & Silverman, 1988; 

Kames & Bean, 1995; Richardson & Feldhusen, 1996; Roets, 1986; Sisk & RoseUi, 

1987; Texas Education Agency, 1998) focus on development of skills and behaviors as 

found in aduh leadership models (Bennis & Nanus, 1985; Covey, 1990; Gardner, 1990). 

Leadership models are available that address leadership in a corporate or government 

setting. These models define the concept of leadership according to their experience with 

organizations that focus on economic gains. Leadership models address personal 

development through skills and behaviors and group development that encourages 

organizations to leam as a group in order to grow as an entity or that suggests a moral 

view. An example of moral development is Foster (1986) who centers leadership on the 

values and norms of the group. 

Rationale for addressing leadership in youth ranges from a generic need in our 

society for more effective leadership (Kames & Bean, 1995) to development of skills that 

enhance self-esteem in the adolescent stage of development and serve as a precursor to 

adult leadership (van Linden & Fertman, 1998). 

One recent study of youth and leadership (Roach et al., 1999) calls for educators 

to look at successful youth programs outside the school setting for insight into how youth 

develop leadership. Their study addresses the influence of adolescent development on 

activities appropriate for leadership. Roach, et al. (1999) find that the adolescent stage of 

development requires a different approach to leadership than that of adults because youth 

draw from "wisdom in spontaneity" (p. 17) rather than a depth of experiences. 

Experiences are also related to the students' sense of place. Wotherspoon (1999) 

defines circumstance, or sense of place, as "how lives are situated in particular sites, 

encompassing unique social, cultural, and economic relations" (p. 133). Roach et al. 

(1999) surveyed urban and suburban youth. In this attempt to explore leadership from a 



youth perspective, the rural circumstance of the participants of this study is not taken into 

account. This study takes Roach's descriptions and explanations, but looks for 

conclusions relative to the rural circumstance. 

Curricular examples or the leadership models that influence them do not address 

leadership specifically from a rural point of view. How mral youth perceive leadership is 

explored in this study. Influences that have an effect on mral youth perceptions of 

leadership are also addressed. 

This study describes one instance of leadership fraining. Twelve students from 

three rural school districts participated in the Rural Youth Leadership Academy (RYLA). 

Students attended nine sessions at a common location throughout the year. These 

sessions, freated as one instance, provide insight into leadership from students' point of 

view as well as that of the curriculum and of the teacher as researcher (Richardson, 

1992). 

Different points of view were analyzed for influence on participants' perceptions 

of leadership. The perspective of the students was evaluated from the student data. 

Influence of the curriculum presented to participants was probed for elements that are 

conveyed both overtly and covertly throughout the sessions. This researcher's influence 

as sessions were planned and delivered was also evaluated for impact on students' 

perceptions of leadership. 

This study had two objectives. The first objective looked at mral youth 

perceptions of leadership. The questions that guided this objective include the 

following: 

1. How do mral youth define leadership? 

2. How are students' definitions influenced by the leadership-focused 

experiences during the Rural Youth Leadership Academy (RYLA)? 

The second objective attempted to give a voice to rural youth. These questions 

guided inquiry about rural circumstance: 

1. How do mral experiences impact beliefs about leadership? 

2. In what ways does sense of place impact their perceptions? 



This study presents an analysis of students' perceptions of the concept of 

leadership and their actions during leadership-focused experiences, the curriculum 

presented to students during seminar sessions, and this researcher's reflections of the 

development of sessions and insight during the experience. From this study mral youth's 

perceptions of the concept of leadership could be added to the literature that attempts to 

provide leadership opportunities for youth. 

Background of the Problem 

How mral youth perceive of leadership has not been explored. A variety of 

examples of leadership are available to youth. Business leaders that students may 

observe, adult school leaders, local government leaders, state and national pohtical 

leaders in the spotlight and in history, religious leaders students know from the news or 

from personal experience, school organization leaders, family members, friends, and 

acquaintances provide examples of leadership in their lives. In the recent past, special 

leadership programs and curricula have been developed. Yet, how mral youth define 

leadership has not been explored. 

In working with mral youth in leadership seminars, I observed their leadership 

actions. These actions led me to explore how rural students perceive of leadership and 

whether a mral sense of place affects beliefs about leadership. As I probed their 

perceptions, I hoped to see if mral youth perceive of leadership in a way that could 

impact current youth leadership opportunities available to them. 

What are the influences on mral youth perceptions of leadership? Definitions of 

leadership provided by school and community and by corporations are influences on 

students' thinking about leadership. Rural youth leadership experiences have traditionally 

revolved around school related organizations such as Future Farmers of America (Texas 

Education Agency, 1998c), Future Homemakers of America -STAR (Texas Education 

Agency, 1998d), 4-H, student government, athletic activities, and non-school 

organizations such as Boy/Girl Scouts and religious groups. These organizations provide 

leadership opportunities for those willing to seek and accept them. Aside from 



experiences in these organizations, leadership skills are rarely addressed in school 

settings except in programs for gifted learners (Addison, Oliver, & Cooper, 1987). Even 

though educators constmct leadership programs and curricula (Foster & Silverman, 1988; 

Kames & Bean, 1995; Richardson & Feldhusen, 1996; Roets, 1986; Sisk & RoseUi, 

1987; Texas Education Code, 1998), few current special programs or curricula address 

leadership from the viewpoint of a mral sense of place. This study looks at mral youths' 

perceptions of leadership to gain insight into their definitions of leadership. 

Roach et al. (1999) revisited leadership development among youth. Their study 

reveals: "how emerging youth leadership differs from established measures and 

leadership theories drawn from adults" (p.l3). Although Roach et al. (1999) showed that 

perceptions of leadership were based on developmental stages of adolescents, the 

influence of local culture is not explored. 

Influences are found not only in the literature that provides leadership models, 

through curricula provided to students and by its organization, but also within the schools 

that provide curricula and the places that youth develop their leadership. The influence 

of the local culture is reflected in youth reactions to everyday situations. From our 

founding fathers' rural roots (Ferling, 2000) to current leaders in mral areas, leadership 

roles reflect a sense of place. Rural sense of place is witnessed through those who live in 

a mral setting as they react to daily situations (Berry, 1990). Students' reactions are 

evidence of leadership roles, as they perceive them. 

Sense of place along with adolescent development affects communication acts as 

described by Habermas (1979) and developed by Foster (1986) as leadership acts. Both 

communication and leadership acts incorporate the norms and values of community in the 

actions of its participants. Whether formal or informal, commimication and leadership 

acts of mral students reflect their sense of place. 

Influences play a role in how rural youth conceptualize leadership. This study 

observed these influences to add insight into mral youth's perceptions of leadership. 



Statement of the Problem 

This study explored how mral youth perceive of leadership and how sense of 

place affects those perceptions. Leadership development opportunities abound in 

corporate settings and for government entities. To a more limited degree leadership 

development is available for youth through curricula. Examples found in adult settings 

and through curricula provided youth a variety of definitions of leadership and means to 

develop leaders. These examples provide insight into the concept of leadership and 

descriptions of actions of leaders, yet how mral youth perceive leadership has not been 

addressed. 

Youth perceptions of leadership are also related to their adolescent development 

(Roach et al., 1999). Roach and her colleagues searched to discover exactly how youth 

grasp leadership. Their findings indicated that adolescents' approach to leadership 

development was different from that of adults because of their limited experiences. 

However, Roach et al. (1999) included only urban and suburban youth and did not 

address perceptions of mral students. 

Sense of place affects experiences and learning derived from those experiences 

(Berry, 1990; Wotherspoon, 1999). As youth seek to define their lives in light of their 

experiences, local circumstances become paramount to their perceptions. How does 

sense of place affect perceptions of leadership? 

Differences between adult leadership theory and available leadership curricula, as 

well as differences between adult and youth leadership, were vital to this study. Current 

curricula are based on goals designed for adults. Curricula conceptualize leadership as 

training with skills (Kames & Bean, 1995; Richardson & Feldhusen, 1996) or as personal 

behavior (Roets, 1986; Sisk & RoseUi, 1996). The viewpoints of current curricula were 

analyzed to suggest appropriateness in regard to mral perspectives and sense of place. 

Purpose of the Study 

The purpose of this study was to explore how mral high school youth perceive 

leadership. This study attempted to discover how the concept of leadership is constmcted 



by mral youth. By listening to the voices of young students who are growing up in a 

rural setting, leadership opportimities could be reconstmcted to complement their 

perceptions. 

Adults have created Leadership development programs for corporate situations, 

communities, and school youth. Available models for all three include skills and personal 

tiait development. Programs designed for corporate audiences seek to achieve economic 

goals (Bennis & Nanus, 1985; Covey, 1990; Gardner, 1990; Senge, 1990) or find their 

basis in norms and values of the group (Foster, 1986). Institutions and organizations have 

developed leadership fraining specifically for rural adults (Dhanakumar, Rossing, & 

Campbell, 1996; Texas Rural Development Council, 1997). These programs include 

personal, community, and economic development goals in much the same way as 

corporate models. 

Leadership models for adults that incorporate a moral view focus on development 

of communication to facilitate shared decision-making. Foster (1986) did not aim at 

economic success, but designed leadership experiences based on determining the 

collective vision of members. Foster's model echoed what Habermas (1979) called 

communicative action. This action merged the values and norms of the participating 

population in persuasive argument. When all parties have an opportunity to express 

ideas, collective decisions can be reached. The relationship of this model to mral youth 

perceptions added to this study. 

For educators concemed with formal leadership development, curricula designed 

for youth fall into two categories. One category is designed for all students (Flippen, 

1995; Roets, 1986; Shepperd, 1996; Texas Education Agency, 1998). A larger body of 

work has been designated for youth who have been labeled as gifted or for students who 

exhibit leadership abilities (Foster 8c Silverman, 1988; Gallagher, 1982; Kames, 1989; 

Kames & Bean, 1995; Parker, 1989; Richardson & Feldhusen, 1996; Sisk, 1987; Sisk & 

RoseUi, 1996). 

This study was one instance of leadership. Individual (Bennis & Nanus, 1985; 

Covey, 1990; Gardner, 1990), group (Senge, 1990), and moral (Foster, 1986; Greenleaf, 



1977) models of leadership are compared with mral influences of school and community 

(Haas, 1992; Sher, 1987). The comparison may allow for understanding about leadership 

opportunities appropriate to mral youth. 

Objectives and Ouestions 

The first objective inquired how rural youth perceive of leadership and the 

influences that shaped those perceptions. The questions that guided this objective 

included the following: 

1. How do mral youth perceive leadership? 

2. How are students' perceptions influenced by the leadership-focused 

experiences during the Rural Youth Leadership Academy (RYLA)? 

The second objective attempted to give a voice to rural youth. Their sense of 

place, experiences, and factors that influence those experiences provided a unique 

perspective to their definition of leadership. This study examined the influence of local 

culture or sense of place on the students' perceptions of leadership. If indeed mral 

experiences permeate youth perceptions, how does that impact beliefs about leadership? 

In what ways does sense of place impact their perceptions? 

Through an analysis of their definitions of leadership and their actions during 

leadership-focused experiences, the curriculum presented to students during seminar 

sessions, and this researcher's reflections during the experience, I hoped to gain insight 

into leadership as perceived by mral youth. 

Significance of the Study 

This study will expand that of Roach et al. (1999)) who point out differing 

perceptions and needs of youth and adult leaders. The influence of adult leadership 

models will be noted for their relationship to leadership curricula for youth. As rural 

educators and community members search for meaningful experiences for their youth, 

this study hopes to approach the symbiotic relationship of rural school and community 

(Haas, 1992). This insight will attempt to add to the body of knowledge that searches to 



foster the sense of place that serves and sustains mral schools and communities (Haas & 

Nachtigal, 1998; Howley, 1997; Wotherspoon, 1999). By understanding how mral youth 

perceive leadership and how sense of place impacts beliefs, leadership opportunities 

could be synchronized with mral place values. 

Definitions 

The terms rural, and leadership evoke mental images that vary according to 

personal experiences. I have chosen to define these terms and related ones through a 

combination of definitions found in the literatiu-e and in my personal and professional 

experiences. 

Youth in this study includes high school age students from grades 9-12. The bulk 

of the participants were from grades 10-12. 

Corporate leadership encompasses philosophies and programs designed to 

enhance the economic position of the corporate group. Corporate leadership programs 

require participants develop team goals based on the vision of one leader toward a 

positive economic outcome. 

Leadership development can be formal or informal. It refers to the ways that 

youth and adults perceive of leadership abilities and acquire skills and display behaviors 

to accomplish personal and/or collective goals. 

Rural -Population density, isolation, and economics each play a role in 

designating a rural area. A geographically rural area is one that is defined as having a 

population less than 2500 and not within a Standard Mefropolitan Statistical Area 

(SMS A) (Tompkins & Deloney, 1994). A small school is one with no more than 400 in 

the elementary school and a secondary school with not more than 800 students (Cotton, 

1996). The districts in this study range from a total school population of 198 students to 

846 and 1400. The largest school has a high school (grades 9-12) population of 430. 

Sense of Place, or local circumstance is based in the local culture with its 

particular social, cultural, and economic relations (Wotherspoon, 1999). Sense of place 

connects the past to the present to order the fliture. 



Assumptions 

One issue that clouds this discussion involves the concept of giftedness. 

Participants in this study were selected from a pool of identified gifted students within 

their respective school districts. School officials selected students to apply for the 

leadership academy from the pool of identified gifted leamers. During the first seminar 

participants wrote in their joumals about being gifted and about how they express 

learning and leadership stiengths. 

Curricula for leadership development in gifted education are available. The 

rationale for providing curricula for gifted leamers includes the notion that these are the 

youth who will lead in all professions as they mature (Passow, 1978; van Linden & 

Fertman, 1998). The assumption that only gifted youth will be leaders is problematic. 

Leaders lead now and have led in the past without benefit of identification for special 

programs or curricula designed for a gifted population. 

Because the term gifted is problematic and the degree and direction of giftedness 

in the participants is unclear, this study looked only at the correlates between the 

students' perceptions of leadership and current curricula. The issue for this study will not 

be the assumption that because these students are identified as gifted, they will become 

leaders, but how the curricula related to them as students in a rural school. 

Methods 

An interpretive framework "to leam the special views of actors, the local 

meanings" (Stake, 1994, p. 242) guided the research. In searching for the local meanings 

this method was selected because of my "intrinsic interest" (p. 242) in the case. As an 

intrinsic case study, it was designed to understand how youths' perceptions of leadership 

are important in their mral world by "developing its issues, contexts, and interpretations" 

(p.242). This case, one instance of leadership exploration and development, was a 

yearlong endeavor with nine leadership seminars, but was freated as one instance. 

Data was collected as a participant observer. In one aspect of teacher research, 

teacher as formal educational researcher, I acted as teacher-as-researcher (Richardson, 



1992). I was not able to completely participate with the students because of the distance 

among home bases. Therefore, the term of observer as participant was more appropriate 

to the study (Atkinson & Hammersly, 1994). 

I chose a highly participative role for myself (Adler, Adler, & Rochford, 1986) in 

the academy sessions. As a participant, I was able to immerse myself in the academy 

activities in order to experience students' ordinary conversations and those conducted 

while working on projects (Emerson, Fretz, and Shaw, 1995) so that I could "penetiate ... 

their work situation..." (Goffinan, 1989). Personal journal entries reflected my 

participation and observation, as do videotapes of academy sessions. Student interviews 

added insight to the observations made during the academy sessions. 

Participants for this study were selected from a convenient sample. The districts 

involved were readily available to this researcher and they, in turn, made their students 

available for participation. Students were selected for the Rural Youth Leadership 

Academy (RYLA) through an application process. The researcher selected three school 

districts based on their size and their previous involvement in less formal leadership 

sessions, then visited with appropriate school personnel about the suggested research 

problem. Permission to meet with identified gifted students in grades eight through 

eleven was given. In late spring the year before the academy was formalized, I met with 

students from the identified pool to explain the academy and the requirements for 

selection. One district chose which students could attend the meeting, one district only 

allowed eleventh grade students to attend, and one district invited all identified gifted 

students in the next school year's grades nine through twelve to attend the information 

session with the researcher. The pool of students was given the formal application to 

complete and retum to local school personnel. The researcher collected the applications, 

evaluated them according to a pre-established mbric, and accepted all applicants. 

The leadership academy met once a month during the school year from September 

through May. The twelve participants met two days in October to accommodate the team 

building nature of the session and did not meet in April due to scheduling conflicts. 

10 



til looking for mral youths' perceptions of leadership, I observed them as they 

explored and developed leadership. As an observer of these youth, I gathered 

information through joumal entries of participants, academy session activities, and a 

variety of materials used to guide academy activities. 

Information about pre-application information and from each participant's 

application to attend the academy was a part of the documentation that assisted in 

analysis of the study. Student-generated activity responses, responses to published 

checklists and scales, a test of creative thinking, and student journal responses were 

documents that aided in the analysis. An in-depth, open-ended interview conducted on 

the students' home campuses after RYLA sessions concluded, and this researcher's 

reflection during the yearlong study completed the context of the study. 

Analysis was divided into three sections. The first section looked at themes that 

emerged from student data. Student applications, students' responses during seminars 

and in joumal reflections, and replies to questions posed in the final interviews 

constituted the first part of the analysis. 

The second part of the analysis looked at the curriculum delivered to students. 

Written curriculum included that which was presented to the participants in student 

application information and questions, seminar strategies, and joumal probes. The 

influence of intentional and hidden curriculum through pre-application information, 

seminar's activities, leadership scales, and tests of creative thinking were analyzed for 

effect. 

The researcher's insights created the third part of the analysis. Joumal entries that 

reflected ideas for and about activities, the influence of student reactions to seminar 

sessions, and research findings discovered throughout the experience lent insight into the 

analysis that looked to uncover how rural students perceive leadership. 

11 



CHAPTER n 

REVIEW OF LITERATURE 

Intioduction 

Leadership literature presents leadership as a concept with a variety of definitions. 

This study, one that looks at how rural youth define leadership, is yet another that 

attempts to conceptualize the term. Leadership designed for adults and leadership 

curricula developed for youth are a part of this literature review. Both venues tout 

multiple views of leadership development. Leadership models define leadership as 

leadership that promotes economic gain in a corporate setting or creates an atmosphere 

for community problem solving. Curricula for students are grounded in adult models and 

mirror the skills and behaviors found in aduh leadership. The idea that leadership is a 

skill to be developed or a group of behaviors exhibited by an individual leads educators 

to design curricula that reflect that belief This review attempts to present ideas from 

definitions that influence leadership curricula. 

Leadership models created for leadership in an adult world are reflected in 

curricula for youth. How youth define leadership in relation to then: stage of 

development adds to an understanding of youth perceptions of this concept and its place 

in their lives. The influence of adolescent development on design, deUvery, and response 

to leadership curricula by youth has been limited (Roach et al., 1999). Van Linden and 

Fertman (1998) address leadership in relation to adolescence and also note the dearth of 

such curricula. The influence of adolescent behavior in relation to leadership 

development is investigated for its impact on leadership curricula and the youth who are 

exposed to them. 

Finally, the influence of the mral sense of place through an exploration of the 

mral community and mral school is examined. Leadership models for aduhs m a 

corporate setting assume youth will lead in that setting as aduhs. As such they do not 

address mral venues. Because this sttidy looks at rural high school students' perceptions 

of leadership, literature related to the rural circumstance is also examined. This Uterature 
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adds the mral element to my analysis of the students' actions and reflections throughout 

the study. 

Curricula aim toward developing youth for a fiiture leadership context. This 

chapter explores these ideas by discussing the theories of leadership, curricula for youth, 

and the role that a mral sense of place plays in leadership. 

Leadership as Theory 

Just as there are muhiple definitions of leadership, there are multiple descriptions 

of leaders. Definitions and descriptions relate to who leads, how an individual becomes a 

leader, or the goal(s) for the leader(s). Authors supply definitions or infer definition 

through perceived goals for leaders. Leadership is seen as personal (Bums, 1978; Bennis 

& Nanus, 1986; Covey, 1990; Gardner, 1990) or group development (Senge, 1990). 

Greenleaf (1977), Habermas (1986), and Foster (1986) present leadership m a moral 

context. Rural leadership models (Kansas Agricultural and Rural Leadership Program, 

1989; Dhanakumar et al., 1996; Texas Rural Development Council, 1997) mirror 

personal and group development models. 

Historical Perspective 

Our founding fathers, whose lives were based in a rural, agrarian setting, 

espoused beliefs based on their experiences, took on leadership responsibilities, and went 

back to their vocations. Leadership was not a vocation; it was a responsibility of 

citizenship. They did not lead to reach economic goals of a corporation, but to fulfill a 

duty as one citizen reflecting the needs of their community (Jefferson, 1782). 

One early belief claims that leaders are bom, not made. Bennis and Nanus (1985) 

refer to this conviction as the "Great Man" theory of leadership. This notion fed the 

belief that only certain people "whose inheritance and destiny made them leaders" (p. 5) 

could lead and all others must follow. Leadership was predestined, not developed 

through overt instmction. 
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Another early opinion was that events made leaders of ordinary citizens (Bennis 

& Nanus, 1985). According to this viewpoint, Jefferson just happened to be available to 

contribute to the new country; he was neither bom to lead nor overtly developed any of 

the abilities that he used to direct toward shaping a new nation. When he proposed in his 

"Notes on Virginia Q.XIII, 1782, "Every government degenerates when tmsted to the 

mlers of the people alone. The people themselves, therefore, are its only safe 

depositories" (Jefferson, 1782), his ideas would have fallen on fallow ground if not for 

the momentous times. 

Still another viewpoint infused the "Great Man" idea with that of leaders in a 

great context. Abigail Wills wrote: "Great necessities call forth great leaders" (Gardner, 

1990, p. 39). A bom leader must be given a context in which to lead, else natural 

leadership ability is not realized. 

For whatever reason and however they became leaders, our founding fathers were 

reared in rural areas, gaining their experiences from a rural perspective. As the nation 

grew, some mral areas remained and some developed into growing cities. The growth of 

cities related to the growth of the industrial nation. Industry created corporations and 

corporations created corporate leaders. Twentieth century researchers began to look for 

common tiaits of leadership among economically successfiil leaders in the corporate 

setting in order to translate their abilities for others to follow. 

Early corporate leaders, Sloan with General Motors and Vail with AT & T, were 

studied because of their corporate success (Commager, 1961; Dmcker, 1966; Stogdill, 

1948). More current corporate authors include Bennis and Nanus (1985), Gardner, 

(1990), and Covey (1990) who have continued to study economically successfiil 

corporations to determine personal behaviors and skills that create profitable companies. 

Senge (1990) added systems thinking which accesses the synergy created by a group who 

leam how to leam together. Greenleaf (1977) views leadership through service while 

Habermas (1979) and Foster (1986) look at leadership actions grounded in the value 

systems of group members. Adults based on their experiences as adults constmct all of 

these views. 
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Leadership as Personal Development 

Leadership literature for corporate America includes the belief that a leader is one 

person who creates and communicates a vision while inspiring all members of the group 

to collectively tianslate that vision into action. Gardner (1990) calls this process 

persuasion. Bennis and Nanus (1985) base their discussion of a tiansformative leader as 

who creates focus and action through communication of vision on the works of Bums 

(1978). Covey (1990) encourages individuals to work synergistically to form a belief 

system that accommodates the leader's vision. 

Gardner's belief is an example of leadership in corporate settings that view 

leadership as an overt act in which one person creates a vision for a corporate goal and 

persuades members of the organization to complete tasks that will reach that 

predetermined goal. 

Gardner (1990) believes leadership is: " . . . the process of persuasion by which an 

individual or leadership team induces a group to pursue objectives held by the leader or 

shared by the leader and his or her followers" (p.l). His work acknowledges the rights 

and responsibilities of the followers. While still maintaining that the leader creates the 

vision for the process, Gardner conceives of followers as contributors to the process as 

they illustiate their commitment to the leader's vision. In his view individuals must be 

wiUing to take on leadership to make their own part of the organization work. As this 

happens throughout the system, the organization becomes more effective. Even though 

one leader transfers some decisions and actions to others, h is still one vision that is being 

implemented. 

Bennis and Nanus (1985) write that: "the new leader is one who commits people 

to action, who converts followers into leaders, who may convert leaders into agents of 

change" (p. 3). While on the surface, their definition of a leader includes all participants 

in the organization; the use of the term converts suggests that one person persuades 

members of the group to adopt one perception of action or change. 

Bennis and Nannus (1985) also discuss the term transformative leader as 

described by Bums (1978). In order to describe the development of a transformative 
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leader, the authors posit four stiategies: vision, communication, tmst, and collaboration. 

Each of these strategies creates an organization in which all members pull together to 

tianslate the vision into reality. Transformative leaders are able to move all members of 

the organization from individually pursuing personal goals to putting their energies into a 

common goal. Leadership allows each person to satisfy personal needs while creating a 

common culture of pride. The primary goal is not development for the individual but for 

corporate growth. 

Covey (1990) sees leadership potential in all people and provides means to 

develop that potential in any individual. In Principle Centered Leadership, Dr. Stephen 

Covey (1991) embraces the image of leaders as continuous leamers who are service 

oriented and share positive energy. Covey says that leaders keep their lives in balance 

while savoring life as an adventure, living synergistically, and working from the inside 

out to self renew. His view is one of personal development. A person in a leadership 

position can develop these attributes simultaneously, but without communicating core 

values the leader will be leading self only. The goal of development is to create an 

individual for the purpose of leadership, rather than as individual development. 

Leadership as Group Development 

Systems thinking of Senge (1990) espouses leadership for a better understanding 

of organizational change. Senge's work speaks to the power of all stakeholders in 

decision making for common goals. Senge presents the notion of learning organizations 

in which the members of the group are free to leam how to leam together. Senge sees the 

organization as a group who synergistically create a vision based on common behefs. As 

group members expand their own leaming, the organization grows because new patterns 

of thinking are discovered and abilities to create results are expanded. The Fifth 

Discipline (Senge, 1990) is a basis for development of both corporate and non-profit 

organizations. In the case of non-profit organizations, the systems approach to change 

expands leadership among all participants toward a commonly developed vision. Senge 
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moves beyond skill development and focuses on self-exploration to determine commonly 

held beliefs that will hold together an organization for any purpose. 

Leadership in a Moral Context 

Greenleaf (1977), Habermas (1979) and Foster (1986) present a moral context in 

which to consider leadership. Sledge and Harper (1990) developed Greenleaf s notion of 

servant leadership for university students. Greenleaf notes that the "way some people 

serve is to lead" (p. 112). Through service to others, rather than self interest, the leader 

becomes a follower to the needs of others. Sledge and Harper (1990) developed 

Greenleaf s ideas into a servant leadership program that presents characteristics and 

actions of a leader through the term servant leader rather than leader. Their work 

addresses power^ communication, parliamentary procedures, vision, and conflict-

resolution from the viewpoint of service. Their definition of servant hood is the: 

"predisposition to give of oneself without seeking reward" (p. xi). These authors go on to 

say, "leadership is a role that may be assumed and relinquished" (p. xii). 

Habermas (1979) describes communicative action. This action merges the values 

and norms of the participating population in persuasive argument. When all parties have 

an opportunity to express ideas based on individual belief systems, common values are 

discovered that lead to collective decisions. In this process each person plays two roles. 

One role is that of the initiator and the other as a product of actions determined by the 

initiator (Habermas, 1979). The process is circular and is steeped in local norms and 

values or, as he describes, socialization. This circular process is similar to Greenleaf 

(1977) in that a person can be an initiator or leader at any given time. The leader can also 

be a product of actions, a servant, depending on the situation that is presented to the 

group and as the group perceives the need based on their collective values. 

Communicative action or social interaction is what Habermas (1979) calls 

practical knowledge. This knowledge is related to leadership in that it is bound by the 

consent of the participants and based on norms and values common to the group. The 

community tacitly or overtly agrees upon values to define behaviors. The community 
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bases decisions on shared values and norms through communicative actions. Leadership 

acts are a reflection of common values. 

This part of Habermas conveys that the concept of humans as autonomous and 

rational, when ignored, allows authoritarianism to find its way into leadership. The 

models of Bennis and Nanus, Covey, and Gardner, by not including communicative acts 

as described by Habermas, allow for authoritarian or one vision leadership to prevail 

because the value of the individual is subordinated for economic goals of the 

organization. 

Foster (1986) echoes what Habermas (1979) calls communicative action. Foster 

suggests that organizational theory move from economics, one of control and 

perpetuation of a class system, to one in which the moral sense: "cultural, professional, 

ethical" (p. 24), deals with the value systems of all participants. Leadership leads to 

"tiansformative action ... [that] entails making decisions in a moral context" (p. 26). 

Foster flirthers that leadership occurs in leadership acts. His defmition includes the idea 

that these acts are "bounded in space and time" (p. 187) and discusses leadership as 

"democratic and rational participation" (p. 187). This participation allows all parties' 

voice before democratically constmcted decisions are made. Foster sees leadership as a 

reflection of all individuals' input based on personal values and community norms. 

Rural Leadership Models 

Rural leadership programs parallel personal and group leadership development 

models yet add a mral dimension. One adult leadership program developed with the 

support and/or direction of a variety of state departments, utility companies, universities, 

and public and private business is Texans in Leadership (Texas Rural Development 

Council, 1997). This alliance was built with an eye toward economic revitalization of 

mral Texas. Their rationale is that: "The ability of Texas communities to devise and 

implement successfiil economic development stiategies is heavily influenced by the 

quality of leadership in each community" (Introduction). 
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Texans in Leadership (Texas Rural Development Council, 1997) stresses 

economic development. Needs statements revolve around economic needs of mral 

communities. Its developers approach this task by teaching the leadership skills they 

believe will uhimately lead to self-defined mral economic goals. Communication skills, 

presentation skills, survey and motivation techniques, and parliamentary procedure are 

skill areas included in program sessions. Leadership styles, team problem solving, 

conflict resolution, and strategic planning are included to carry out economic tasks. 

This group sees leadership development as necessary for the implementation of the 

consortium's vision. 

Similar programs developed for mral leadership include KARL (Kansas 

Agricultural and Rural Leadership Program, 1989), and WRLP (Dhanakumar et al., 

1996). KARL'S mission statement refers to development of quality of life. Outcomes 

center on challenges that community leaders must face. One of the challenges is 

economic. While economics is the heart of their purpose, KARL (1989) focuses on 

leadership and agriculture while Texans in Leadership looks at community and 

economics. 

WRLP (Dhanakumar et al., 1996) from the Division of Cooperative Extension in 

the University of Wisconsin - Extension (Madison) encompasses both issues and skills. 

Included are public issues and civic and community development. For skill development 

among participants, the focus is on communication, networking, and self- confidence. 

Texans in Leadership (1997) targets economic development, KARL examines 

agricultural development, and WRLP investigates issues surrounding community 

development. The primary influence of these programs is in the notion that mral 

leadership is not inherently different from other aduh leadership models. The import of 

these programs lies in their belief that mral areas require a specific approach to leadership 

development that is in some way separate from approaches for corporate training. 
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Leadership as Curriculum 

Glatthom's theory of curriculum coupled with adolescent stage of development 

guide this review of leadership as curriculum. Glatthom's (1987) types of curriculum and 

each type's relationship to curricula reviewed are noted. Adolescent stage of development 

(Erikson, 1980; Juhasz, 1982) is reviewed as well as a study of adolescent leadership 

development (Roach et al., 1999) and a work of youth leadership curriculum (van Linden 

& Fertman, 1998). 

Glatthom: Recommended 

Glatthom (1987) discusses the recommended curriculum as that which is designed 

by professionals in the given field. Recommended curriculum is influenced by "societal 

tiends, ... advancements in technology, ... professional associations and individuals,... 

and federal and state legislation and court decrees" (p. 5). Societal trends play a large 

part in curriculum designed for leadership development. The influence of an economic 

goal in corporate leadership models is evident in the leadership curricula available. 

Calls for state and national educational standards influence curricula (National 

Commission of Excellence in Education, 1993). Texas Essential Knowledge and Skills 

(Texas Education Agency, 1998) and summons for national standards (Elementary and 

Secondary Education Act [ESEA]), 1994) define and direct curricular options and 

content. A look at state and national standards notes the absence of mandated curriculum 

for leadership. Even though leadership may be infused in some standards (Texas 

Education Agency, Chapters, 1998c), the implication is that leadership development is 

less important than basic skills in core academic areas. Whether state and national 

standards assume leadership development or dismiss it as less important than basic skills, 

their influence is felt in a dearth of formal leadership opportunities for youth (Addison, 

Oliver, & Cooper, 1987). 

Since many of the leadership curricula are designed for gifted leamers, Texas 

state laws and State Board of Education mles as reflected in the Texas State Plan for 

Gifted and Talented Students (Texas Education Agency, 1996) governing curricular 
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offerings for this population are important to note. This law says that gifted leamers must 

be given opportunities to experience a differentiated core academic curriculum: 

mathematics, science, social studies, and language arts. Schools may address gifted 

learners' needs in leadership, creativity, and artistic areas, after core areas are 

accommodated. This means that leadership abilities are left to happenstance not only for 

gifted youth, but also by extension all youth in their schools (Addison, Oliver, 8c Cooper, 

1987). An example of this statement is evidenced by a state initiative that looks for 

exemplary services for gifted leamers. One criterion for this designation is that the 

school offers curricula in the four core areas as well as in leadership, artistic areas, and 

creativity. Currently, only one small, mral school in the state meets the standard (Texas 

Education Agency, 1999). 

Leadership classes are rare. Agricultural Science (Texas Education Agency, 

1998c) and a few elective classes mention leadership. Texas Essential Knowledge and 

Skills (TEKS) for Psychology (Texas Education Agency, 1998a) guides students to leam 

about the "individual in society" ([Texas Education Agency, 1998a, 113.36(1)]) with the 

expectation that class members "participate in a class as a leader and follower" (Texas 

Education Agency, 1998a, [TECl 13.36 (1) (A)]). Psychology is generally found as an 

elective course. Sociology is also an elective course. Section (1) describes (1) 

Citizenship and roles of students as community members ([Texas Education Agency, 

1998a, 113.37 (1) (A), (B)]). As noted by Addison, Oliver, and Cooper (1987), 

leadership opportunities are left waiting in the wings. 

A New Generation of Leadership (National/State Leadership Training Institute, 

1976) is not a program or curriculum for developing adolescents as leaders, but is a work 

designed to provide an understanding of leadership for educators who wish to develop 

leadership in their students, ft is not a written curriculum, but a recommended one. Each 

chapter is authored by a different person or group and expresses a variety of viewpoints. 

For example, the National Manpower Institute takes the viewpoint of leadership as 

service leaming in which they say that students leam school curriculum through 

community service. One of their points is that while students leam through authentic 

21 



situations, citizens for the future are being created. On the other hand, the Pmdential 

Insurance Company sees leadership development as skills and abilities and is focused on 

" . . . how the business world can use its leadership program for employees on students 

who are leaming the world of work" (p. 39). This provides a corporate viewpoint aimed 

at economic goals. 

Glatthom: Written 

The written curriculum, according to Glatthom (1987) assures control of that 

which is offered to leamers. Goals, objectives, and a scope and sequence of leaming 

activities comprise the written curriculum. Glatthom says that the function of the written 

curriculum includes: "mediating, standardizing, and controlling" (p. 8). Mediation refers 

to the union of the ideal curriculum with the reality of setting in which it is delivered. 

Standardizing is a part of contioUing in that when curriculum is delivered to a wide 

audience, an effort is made to regiment the delivery of goals and objectives to ensure 

common access. Through standardization the overseeing group can contiol the ideals set 

forth in the written documents. 

As an educator, 1 was looking for leadership literature that could be franslated for 

high school youth. Many leadership curricula are designed for leamers identified as 

gifted (Foster & Silverman, 1988; Gallagher, 1982; Kames, 1989; Kames & Bean, 1995; 

Parker, 1989; Richardson 8c Feldhusen, 1996; Roets, 1986; Sisk, 1987; Sisk & RoseUi, 

1996). The rationale for providing curricula through programs for gifted leamers includes 

the notion that these are the youth who will lead in all professions as they mature 

(Passow, 1978; van Linden & Fertman, 1998). Other leadership curricula, though sparse, 

are designed for all youth (Flippen, 1995; Shepperd, 1996; Texas Education Agency, 

1998). 

The following survey includes samples of available curricula for youth leadership. 

This is by no means an exhaustive look into available curricula on this subject. Some are 

designed specifically for gifted leamers and some are for all students. Only one, Roets' 

Leadership: A Skill Training Program (1986) was developed within a mral setting. 
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Futiire Farmers of America (FFA) and Future Homemakers of America (FHA) were 

originally designed for mral youth, but now encompass youth living in mral, urban, and 

suburban areas. Future Farmers of America (FFA), Future Homemakers of America 

(FHA/STAR), and 4-H programs fortify youth needs in the area of leadership. Because 

their programs are common to rural schools and because their curricula are widely known 

and available, I only included Agricultural Science (Texas Education Agency, 1998c) as 

an example of these. (Note: The Agricultural Science reference is 1998 because the new 

Texas Essential Knowledge and Skills [TEKS] were adopted in September 1998. 

National FFA leadership curricula were begun in 1928. The 1998 TEKS reflect the 

philosophy of the original organization.) Otherwise, it is a representative one and 

incorporates the most widely accepted works of the authorities in the field of youth 

leadership. 

Even though not all the curricula discuss leadership in terms of skills, skills are 

embedded in all. More recent works are concemed with experiences that facilitate 

authentic leaming with skills embedded throughout then- presentation (Sledge & Harper, 

1990; Kames & Bean, 1995). 

Early educational works focus on the leader as the one in charge and lean toward 

developing discrete skills for that person. The Agricultural Science curriculum first 

developed in 1928 (Texas Education Agency, 1998c) focuses primarily on the duties of a 

leader as head of a meeting and the relationship of Parliamentary Procedure to that role. 

A New Generation of Leadership by the National/State Leadership Training Institute 

(1976) submits a variety of approaches that are presented from discrete skill development 

to enhancement of creative thinking and community service. Roets' (1986) work assumes 

leadership in the gifted population and is built around skill development. Foster and 

Silverman (1988) focus on leadership in a participatory democracy. They are among the 

first to discuss leader, follower, and leader as follower. Parker (1989) overtly states that 

leadership fraining is for those with the intellectual and creative potential to lead. Her 

curriculum is buih totally around skill development. Sledge and Harper (1990), grounded 

in Greenleaf s Servant Leadership (1977), infuse skiU development as a part of the 
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cumculum, along with community service and recognition of all participants as leaders. 

Kames and Bean (1995) develop curriculum that builds on the perceptions of students. 

Theirs also includes skill development, but it is inserted in authentic situations and role-

playing. Flippen's work. Teen Leadership (1995), incorporates skills, but goes beyond 

other curricula by adding the development of principles for living. The John Ben 

Sheppard (1996) fomm constmcts skills through authentic practice as students develop a 

community service project. Current approaches to leadership build on the early works in 

the field that focused on skills. They extend these early efforts by adding the concepts of 

service leaming and community involvement. 

Glatthom: Taught 

The taught curriculum is what I taught students. The "personal practical 

knowledge" (Glatthom, 1987, p. 12) of the teacher defines the taught curriculum. This 

knowledge has five orientations: "the context of specific situations ...; to various 

theories of practice ...; to social conditions and constraints ...; to self...; and to 

experience .. .(p. 12). This knowledge along with "the teacher's need for stability and 

predictability" (p. 12) combine to create the decision he/she makes about the taught 

curriculum. 

An example of the taught curriculum delivered to RYLA students, Kames' and 

Bean's Leadership for Students (1995) presents the viewpoint that the teacher is a guide 

who facilitates students as each develops a personal definition and concept of leader and 

leadership. The taught curriculum for RYLA was based on this viewpoint. The 

researcher's ideas and plans stemmed from teacher as facilitator view of teaching. 

Leadership for Students (Kames & Bean, 1995) provides a myriad of definitions 

is provided through quotations of students. Traits are not specifically listed, but activities 

are provided which help students determine, through the thoughts of other youth, 

characteristics of leaders and leadership. Kames and Bean (1995) refer to skill 

development as training. The sections for skill development take in characteristics and 

attitudes toward others. Skills are developed through fraining sessions that include topics 

24 



such as characteristics and qualities of great leaders, attitudes and self-concept, and 

influences on leadership. . Leadership is viewed as opportimity and as community 

service. Also provided are opportunities for leadership and community service, joumal 

writing and mind mapping, and analogy development. Activities are built around 

reflection on statements and insights of other students. Each chapter includes a section 

titled: "Think About ft," "Talk About It," "Write About It," and/or "Do It." These 

activities provide experiences in various modalities and with a variety of products to 

demonstiate leaming. 

Glatthom: Tested 

Leaming that is assessed through tests made by the teacher, those created by the 

district, and standardized tests encompass the tested curriculum. In schools the tested 

curriculum, according to Glatthom, appears to drive instmction (see p. 13). No formal 

testing was associated with the Rural Youth Leadership Academy. However, Sisk's 

Leadership: Skills and Behaviors Scale (Sisk, 1987) and Torrance Test of Creative 

Thinking (Torrance, 1984) were administered. The inclusion of these tests was to add 

insight into students' perceptions of leadership. Their influence was felt in the hidden 

curriculum. 

Glatthom: Leamed 

The leamed curriculum according to Glatthom (1978): "denotes all the changes 

in values, perceptions, and behavior that occur as a result of school experiences" (p. 14). 

In this case, this designation encompasses leaming from both what is intended for 

students to leam and the hidden elements of the curriculum that students leam. The 

understanding is that students may leam from both presentation and arrangement of 

elements of any curriculum. This review includes the curriculum presented to RYLA 

participants and curriculum they may have experienced in their school setting. The 

hidden influence was only present when the student(s) experienced a particular 

curriculum. 

25 



Philosophy expressed in the following curricula adds insight into authors' 

definitions of leadership and tiaits that leaders possess and to the leamed curriculum, 

especially the hidden one. Leadership Curricula in Agricultural Science (Texas 

Education Agency, 1998c) infiises leadership skills throughout delivery of content, but 

focuses on leadership as it applies to group meetings through practice of Parliamentary 

Procedure. While skills are developed through Personal Skill Development materials, 

competitive events concentrate on parliamentary procedure used in the democratic 

process. Traits valued in this curriculum look for those who can perform in stmctured 

settings and work cooperatively within groups in an organized democracy. The 

competitive natiu-e of leadership and the role of citizens in a democracy are its hidden 

elements. 

Sidney Fames, who is instmmental in the development of creative studies and is a 

part of A New Generation of Leadership (1976), discusses how gifted students who are 

not creative may not completely fiilfiU the role of leader in the fliture. His philosophy is 

that leadership can be developed and leadership curricula must include creative thinking 

to ensure the development of fiiU potential in fiiture leaders. This book, one of the early 

works defining leadership curriculum, is an attempt to place an emphasis on leadership 

development and to provide a variety of views on how to accomplish that goal. Its 

influence on the hidden curriculum is one that deUvers the message that leaders are 

creative and that creative problem solving is a component of leadership. 

Lois Roets' Leadership: A Skills Training Program (1986) is the only example 

written from a mral perspective. Her book expresses her philosophy that leadership is 

developed through studies of people of achievement, a personal and public commitment 

to leadership, and the inclusion of debate and discussion in activities for students as well 

as planning and completion of projects. The bulk of the activities revolve around some 

type of action or activity under the heading of project. Other terms for leadership she 

presents are goal setting and planning. Evaluation, by self and by the public through 

opinion, surrounds both the term leadership and her program components. The hidden 
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elements to be leamed through this curriculum include achievement and service through a 

concrete project with a discemible goal. 

Roets (1986) curriculum divides skills between what a leader does (what) and 

how a leader expresses leadership tiaits or develops skills (how). For example, what 

skills pertain to what a leader does including understanding personality types, different 

points of view, body language and using symbolic language. The how skills can be 

categorized as self-concept, written and oral skills, projects and problem solving, and 

listening and nonverbal language. Activities are built around four major components of 

leadership and involve a paper/pencil format of read then vmte an answer. There are 

limited role-plays and practice for public speaking. The section on project planning 

includes scenarios with suggested activities for personal projects. Other parts of the 

curriculum include oral skills and problem solving activities. 

Richardson and Feldhusen (1996) also developed a curriculum for leadership. 

The contents include several chapters on characteristics of leaders and skills of 

leadership, goal setting, and parliamentary procedure. These authors define leaders as 

those accorded power because of personality or rank, as the initiator of action, or 

according to characteristics deemed appropriate for leadership by the group (see p. 5). 

Richardson and Feldhusen's (1996) point of view was not expressly provided to 

the students, but one of their activities from the chapter: "Skills of a Group Leader" (p. 

39) was incorporated into one of the sessions. This activity was to create a community 

service project for Gilligan's Island. Richardson «& Feldhusen's purpose for the activity 

was to encourage unusual solutions to problems. From this students may leam that 

community service, creative thinking, and problem solving are characteristics of a leader 

and essential to leadership. 

Dorothy Sisk with Hilda RoseUi (1996) discuss leadership as characteristics that 

include " . . . influencing others toward individual or group efforts and does require 

persistence, forecasting, problem solving and the implementation of action" (p. 3). Their 

book defines leadership from an adult models' viewpomt, discusses the commonalties of 

leadership curricula, provides a prototype for developing leadership, and defines 
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leadership as a process to be leamed. In their activities section they present skills that are 

infused into key concepts such as leadership and community, leadership as a need of 

mankind, and leadership and self The hidden curriculum for students is that leadership 

can be leamed and attainment of certain skills will create a leader. 

Students completed the Sisk Leadership: Skills & Behaviors Scale (1987) found 

at the end of the Sisk and RoseUi work. In this behavior scale, students describe their 

behaviors in relation to a variety of statements built on these categories: 

Positive Self Concept, Communication, Decision-Making, Problem 
Solving, Group Dynamics, Predicting/Forecasting, Organizing/Planning, and 
Implementing Skills, Motivation, and Discerning Opportunities, (pp. 102-106) 

Personal development, skills, problem solving, and communication intended for 

group development is the message conveyed. 

Foster and Silverman (1988) assert that public schools contribute to the 

development of citizenship within a democracy. To that end, they feel that children 

should develop leadership skills in order to function in and contribute to both their 

community and in their democracy. Key terms noted in the infroductory sections include 

democracy/society, organization, characteristics associated with positional leadership 

(decision-making, power, influence). The terms echo the language of characteristics 

related to leadership. The fraits they espouse for leaders fall in two categories: what is a 

leader and how do leaders act. For example, in "What is a leader?" they say that a leader 

is liked and respected by most of the members of his class, is looked to by others when 

something must be decided, or is a leader in several kinds of activities. In the second 

category, a leader is one who is able to influence others to work toward desirable goals, 

can judge the abilities of others and find a place for them in the groups' activities, or 

seems to sense what others want and helps them accomplish it. Their viewpoint is one in 

which one leader determines the vision for the group. Foster and Silverman's philosophy 

of leadership as it applies to a democratic society is stated in this way: "A good citizen is 

both a leader and a follower. At any moment the circumstance may call the follower to a 

position of leadership" (p. 356). 
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Parker (1989) says in Educating the Gifted for Leadership "... society cannot nor 

will not survive without intelligent, imaginative leadership. Leadership tiaining is 

therefore mandatory for those members of our population who have the intellectual and 

creative potential to lead" (p. 3). She defines skills for leaders within a framework that 

includes cognition, interpersonal communication, problem solving, and decision-making. 

The tiaits essential for leaders include intellectual potential, creative potential, 

communication skills, problem-solving skills, and decision-making skills. Her position is 

that one person who is bright and creative will lead others. 

Servant Leadership (Greenleaf, 1977; Sledge & Harper, 1990) strives to develop 

community leaders. A positive moral dimension is included that assumes a stiong sense 

of personal morality and a willingness to serve mankind. Sledge and Harper (1990) say: 

"This program seeks to channel, enhance, and focus that basic altmism" (p. viii). They 

define leadership as a role that may be assumed or relinquished. A person may be a 

leader in one situation and a follower in another. The leader as servant implies that 

servant hood is an attitude of the soul and that leadership is the fulfilling of a role (pp. xii, 

xiii). These views are also expressed in the tiaits of leaders: an attitude of servant hood, 

resistance to stiess, interpersonal skills, goal-orientation, and self-confidence (p. 10). 

Sledge and Harper (1990) believe the person with the skills necessary for a particular job 

will lead until someone with more skills appropriate to the situation completes the 

project. 

Sledge and Harper (1990) provide no activities with their handbook. The teacher 

creates and implements activities with information from the book. This source provides 

information on both types of leaders and historic leaders. Discussions about servant 

leadership and the problem of power, community leadership, and ethical leadership are 

included. The "how to" of communication (listening, empathy, sympathy), productive 

meetings (time management, parliamentary procedure), developing vision and goals 

setting, and productive conflict management are given. 

The John Ben Shepperd Student Leadership Fomm Institute's (Shepperd, 1996) 

definition of leadership is: "Leadership is a quality, composed of certain leamable skills 
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and personal characteristics, that motivates and influences others to achieve a new future" 

(p.8). A long list of traits of leaders is given that includes words from aduh leadership 

literature such as vision, problem solving, communication, mles and regulations, and 

delegates authority. Also, words of service are given: cares about others, moral values, 

community stewardship, brings out the best. The John Ben Shepperd Fomm (1996) 

provides opportunities for participants to develop community service through a variety of 

activities. Skills are infused with a community action plan. Skills to be developed 

through this single day of activities and follow-up service include communications 

(communicating vision, public speaking, listening), goal setting, creative problem 

solving, action plan development, joumal writing, and volunteerism. 

Adolescent Development 

Adolescent development influences youth perceptions of leadership. Adolescence 

is the time in which youth form their identity and search for independence (Erikson, 

1980; Juhasz, 1982). Embedded in the formation of identity is, according to Erikson 

(1968), decision-making about their future occupation, their gender identity, and roles 

within the political and religious arenas. As a time of fransition, there are needs specific 

to the age (van Linden & Fertman, 1998). Among these needs are sociality and values 

and morality defined in this way: 

Sociality: ... need to try out different roles as they continue to form their 
identities, and values and morality: .. .forms the frame of reference through 
which to view the world, the adolescent needs to discuss opinions, experiences, 
thoughts, and feelings in an atmosphere of caring tmst and acceptance with both 
peers and adults, (p. 13) 

Kohlberg and Gilligan (1971) address youth as an age that: "fives through a 

period of universal doubts, and moves toward the quest for more profound tmths and a 

new solidarity with humankind" (p. 121). They goes on to explain: "The developmental 

model is a model of movement from integration with a particular community,... to an 

integration with the universal community, the community of all humans and of 

metaphysical principles and tmths" (p. 122). 
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Leadership curricula described in this review do not overtly address youth 

developmental issues. With the exception of Kames and Bean's (1995) inclusion of 

student definitions, curricula mimic skills and behaviors found in adult models. 

According to the findings of Roach et al. (1999): 

Current views of youth leadership do not address the possibility that actual 
and emerging youth leadership may differ in significant ways from established 
adult leadership, and few program curricula take into account everyday or 
national processes and situations that enable youth ... to emerge through 
leadership, (pp. 13-14) 

The Roach study involved 30,000 school age youth between the ages of 8 and 28. 

These youth participated in 120 youth-based organizations in 34 regional areas within the 

continental United States and Hawaii. The study was not conducted within the confines 

of the school, but in youth organizations young people had identified as effective leaming 

environments (see p. 14). The youth-based organizations included athletic activities, 

involved some type of community service, or were centered on the arts. This empirical 

study collected data through field notes, tape recorded activities, interviews, and daily 

logs. A statistical analysis was also completed on a sample that participated in the 

National Educational Longitudinal Survey. Roach's study covers a decade and draws 

from "underserved and at-risk communities of young people identified and promoted as 

leaders within out-of-school youth organizations" (p. 13). Also, their study looks at 

arenas that allow for accountability, responsibility, and decision-making in youth. They 

find that, "Whereas experience and maturity count for adults looking at leadership, the 

young people of this study attend to what may be termed wisdom in spontaneity-the 

ability to assess situations quickly and step forward or backward in taking direction for 

the benefit of the group" (p. 17). 

Observation and constant adjustment to situations allows adolescents to talk 

through problems to find solutions. Leaders are constantly leaming and releaming from 

each other. As one youth describes: ".. .this process of leaming 'tums a me into a we" 

(p. 18). Leadership for them is a team effort with leadership ebbing and flowing to match 

the situation (see pp. 18-19). Adolescents value "self-knowledge and helpful relations to 
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others as keys to valid models of leadership, counter to traditional notions of charisma or 

influence as individual traits. Basics to leadership are accessibility and responsibihty to 

followers" (p. 19). 

The notion of teamwork is ever present. One youth may contribute as leader one 

day and follower the next. According to Roach (1999): 

The fluidity of roles enable youths to carry various responsibilities, 
practicing and performing in the different roles necessary to hold the organization 
in place or move it forward. Many youth identify this leadership leaming as 
critical for gaining self-knowledge as well as technical information about the 
work of organizations as 'open systems'. (p.20) 

Roach et al. (1999) sum up their findings in this way: "Its focus for youth must 

be the issue of how leadership happens, not who leads" (p. 23). 

Van Linden and Fertman (1998) support the Roach study through their 

presentation of current leadership approaches for youth. They say: " . . . most adults and 

adolescents rely on a definition of leadership that focuses on the tiansactional model of 

'doing leadership tasks.' This limited view is out of sync with the lives of teenagers; it 

does not take into account the developmental stmggles they face" (pp. 16-17). 

These authors suggest a leadership curriculum in which students can tmst their 

ovm instincts when practicing skills and behaviors associated with leadership. 

Donaldson (1986) addresses the difficulty with which mral adolescents are forced 

to choose between the equally sfrong pulls of local community and moving from that 

community for economic reasons. His insights include Kohlberg and Gilligan (1971) who 

say this transition time is difficult for youth as they move from a dependent role to one in 

which their thoughts are developed in accordance with and integrated to the community 

into which they will live, mral or not. Donaldson's study acknowledges that rural youth 

must live with the dichotomy that perceives of values found in their experiences with 

those that they may encounter outside the mral setting. His views are reflective of 

Roach's (1999) study and van Linden and Fertman's (1998) vievv^ioints in that he 

recognizes the difference between adolescent needs and adult perceptions based on 

experiences with which youth have not yet come into contact. 
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Rural Influence on Leadership 

As Roach et al. (1999) noted, youth reactions to leadership relate to their 

everyday situations. Everyday situations take place in their small schools and rural 

communities. Rural and small evoke mental images that vary according to personal 

experiences. Fictional Mayberry and the Joads conjure up exfremes in what constitutes 

rural areas and small towns. More current images of football lights and empty main 

stieets also contribute to the images of small schools and mral life. 

Definitions of Rural and Small 

Researchers defme mral and small in many ways. Their definitions center on the 

concepts of size, isolation, and economic conditions (Barker, 1986; Cotton, 1996; 

Edington & Koehler, 1987; Huang, 1995; Huang & Howley, 1991; Lewis, 1992; Sher, 

1977; Tompkins & Deloney, 1994). 

The relationship of mral and small is based on the US Census definition of Small 

Town and Rural. According to Tompkins and Deloney (1994), a small town is a town 

not within a Standard Mefropolitan Statistical Area (SMSA), but with a population 

between 2500 and 25000. Rural is a place with a population under 2500 and not within 

an SMSA (Tompkins & Deloney, 1994). 

Size is related to population density. All non-mefropolitan areas are referred to as 

mral (Huang & Howley, 1991). Rural places are large areas with few people (Huang, 

1995). This definition encompasses the notion of isolation. Isolation is based on lack of 

communication and transportation links to metropolitan areas. Even though a small town 

or mral area may have intemal links, the perception is that the people are isolated because 

they are not a part of a metiopolitan area. 

A small school could be located in a mefropolitan area, and the majority fall into 

areas defined as rural (Sher, 1977). Tompkins and Deloney (1994) say: "many of these 

regions are quite remote, far-removed from more mefropolitan cities" (p. 55). Definitions 

of a smaU school fall into a range of 300-400 students in grades 9-12 (Huang, 1995; 

Cotton, 1996; Barker, 1986). Nonstatistical measures of a small school describe 
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attributes related similarly as defined for a small town isolation and economic factors 

relative to fewer human resources (Tompkins & Deloney, 1994). 

Generic characteristics of rural schools refer to remote regions far removed from 

mefropolitan cities (Tompkins & Deloney, 1994). The notion of isolation is conveyed in 

this statement: "Far beyond the cities, beyond the interstates, out at the end of the roads, 

rural schools..." (Huang, 1995, p.l). However, isolated areas are not aU the same. One 

person's definition may not be another's because of their personal setting, for example. 

Deep South versus Midwest or agricultural versus mining. The idea that mral may be 

defined statistically according to numbers of people in relation to area of living space is 

appjirent. So is the notion that mral to a farmer, to a retiree, and to a mill worker will 

evoke three different images of mral. 

Rural isolation connects to economic characteristics. Because human and 

financial resources are scarcer, limited economic resources are available to rural 

populations (Tompkins & Deloney, 1994). Variations occur in economic bases found in 

rural areas. Rural for some means a quiet area for vacation or retirement, for some an 

agricultural community interconnected with surrounding agricultural communities, and 

for some a mill town isolated by forests or vast, cultivated fields. The people who are 

rural may participate in agriculture, mining, or manufacturing, may be retired, or may 

work in recreation/vacation related occupations. Rural areas are very diverse, yet the 

opinion is evident that economic resources are lacking in relation to those in metiopolitan 

areas. Marsh's economic source is related to that of Catclaw. Most adults work in 

Catclaw, for an electric cooperative that serves the county in which Catclaw and Marsh 

are situated, or for the school district. Schrade and Brinker's economic base is 

agriculture. However, families are found in both towns that cam their living in Catclaw. 
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Rural Sense of Place 

Specifically, sense of place refers to individual reactions based on how their 

"lives are situated in particular sites, encompassing unique social, cultural, and economic 

relations, even as they are integrated into more global processes" (Wotherspoon, 1998, p. 

133). Howley (1997) refers to sense of place as a local circumstance. All definitions 

convey an interaction between person and place (Haas & Nachtigal, 1998; Vitek & 

Jackson, 1996). 

Community, sense of place, local culture, and local circumstance impact students' 

everyday situations. All convey a sense of belonging related to social space, whether 

physically close or not (Haas, 1994; Hobbs, 1992; Stephens, 1994). The term community 

encompasses multiple groups. There are school, church, and social communities as well 

as rural communities. Communities share common traditions and problems that create a 

sense of belonging. Sense of place stems from experiences that are common among the 

community culture. The reciprocal nature of community and its individuals create a 

symbiotic relationship. 

Rural perspectives related to particular community and the ideal of community 

are ignored in favor of corporate models (Howley, 1997). Howley's assumption is that, 

on the part of the corporate view, there is no experiential base for mral leaders to pull 

from or that the base is an inappropriate one. Cultivating community, or creating a 

culture as corporate models describe, in order to share a vision is a shared experience. 

The corporate/nation building models ignore local experiences in favor of new 

experiences relevant to a national view. Howley (1997) maintains that in the early years 

of our country we, as Americans, shaped our communities and our communities shaped 

what we would call American. Today, the national view is one in which everything and 

everybody needs to be changed; the system must be changed for the nation. Further, 

world-class-standards create a product that is out of place in mral communities. All this 

creates "a mismatch between mral schools' national purposes and the nature of local rural 

economies" (p. 6). Rural schools should reflect their community with national purposes 

to be determined by local needs. 
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Howley (1997) discusses how nation building prepares youth to "... ignore local 

issues" (p. 12). Similarity in findings of the Wisconsin Rural Leaders Perspective program 

(Dhanakumar et al., 1996) study are reflective of Howley (1997). The Wisconsin 

program study finds that communication among members of the community for the 

purpose of enhancing effectiveness with local issues, not those beyond the community 

level, plays a greater role in leadership development than a focus on ".. .public, social, 

and society issues" (p.l). 

Theobald, in Teaching of the Commons (1997), concludes with the hope that rural 

areas can start the healing forces to rebuild our nation rather than allowing nation 

building to take over our rural communities. Rural areas are small enough to begin the 

healing in a democratic and humane manner. Theobald says: "These places have the last 

best shot at restoring a sense of the interdependence, at restoring time to the service of 

education, and at elevating a healthy respect for risk up to the status of cultural wisdom" 

(p. 161). 

Reciprocal connections are a part of sense of place. Berry (1990) defines local 

culture as "a collection of memories, ways, and skills necessary for the observance of 

preserving and improving the local soil" (p. 22). We concurrently become products of our 

culture and determine our own values and goals (Saville-Troike, 1978). Our culture 

instills mles to live by as new beliefs and behaviors are created which lead to new mles. 

Community and School 

Influence of community on school and the school upon community is a part of the 

reciprocal nature of local culture. Sense of place connects school and community in mral 

settings. Because of their particular circumstance, rural students experience life in a 

different way than their urban and suburban counterparts (Wotherspoon, 1998). 

Differences are reflected by indicators such as "employment pattems, ... educational 

attainment, and participation in community activities" (Wotherspoon, 1998, p. 132). 
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While still recognizing the role of the school in the life of the community, the 

following authors define the sway community has on school. Some see their influence in 

negative terms while others see positive aspects. 

Lewicki (1993) examines why rural communities are a natural locale for 

influencing changes in education. Rural communities are by nature decenfralized. He 

explains that neighbors are not strangers so that "informal networks of rural areas is ripe 

for authentic educational restmcturing" (p. 83). As Lewicki points out: "An integrated 

rural community is a powerful force" (p. 84). This statement acknowledges the fact that 

everyone who participates in the small community and school has a vested interested in 

what happens at school and can sustain any changes that are initiated by this group. 

Another approach that addresses the communities' influence on the schools is that 

of Jonathan Sher (1987). He describes anew ww: placism. "Placism is discrimination 

based upon where people happen to live. Such discrimination, even when inadvertent, 

has had very negative effects on rural communities and rural schools" (p. 87). Sher says 

ihdA.placism is one influence that explains why mral schools don't get their share of 

funding. The focus of economic base as a factor in the discussion of mral community 

influence is evident. When the mral community's economic beise is eroded, it suffers the 

discrimination of Sher's (19S1) placism. The school then also senses the negativism. 

The mral community may influence the school or the school may influence the 

community. Whichever occurs, interaction and interrelatedness of the two may be 

inescapable. The fraditions and problems that affect the vitality and viability of the 

school correspond to that of the community. 

School and Community 

Small schools are as diverse as their small communities. Most small schools are 

found in mral areas (Sher, 1997). Cotton (1996) speaks to what is good about small 

schools. Her list includes positives that relate directly to students. For example: 

"Personal and academic self-concepts are more positive; A higher quality of 

interpersonal relations is found; Students participate in exfracurricular activities at 
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significantly higher levels; and Students take more responsibility for their own leaming" 

(pp.2-3). These may occur because: "Leaming activhies are more likely to be 

individualized; and Classes are smaller and scheduling is more flexible" (pp.2-3). 

Cotton's research suggests the influence of the mral community through interpersonal 

relations, extia curricular participation, and teaching teams. 

The push and pull of education for development of intellectual potential (Clifford, 

1997) with education for economic ends (Howley, Howley, & Pendarvis, 1995) is 

explored by those who address education in a mral setting. Michael Apple's view is that: 

"This fransformation [of the purposes of education ...] involves a major shift - one that 

Dewey would have shuddered at - in which democracy becomes an economic, not a 

political, concept and where the idea of the public good withers at its very roots" (p. xiv). 

Wotherspoon (1999) sees an interactive role in development of mral culture, or 

sense of place, as he states: "Other commentators argue that mral schools can play a vital 

role in fostering a sense of place that is critical to the development of meaningful social, 

economic, and cultural opportunities in uniquely situated communities" (p. 131). 

Wotherspoon goes on to say that schools help to sustain communities by fostering a sense 

of place in youth. Even though school may see its role as one that prepares students for 

life beyond the community, it is that community and sense of place are a vital foundation 

for integration into a larger community. 

School and community connection is seen in the purpose statement in Sense of 

Place (1994). "This connection, when explored through education involving communal 

dialogue and local resources, will result in the students, school staff, and community 

developing a sense of awareness, appreciation, and stewardship for their area." 

Haas (1994) thinks that schools must reinforce communities. The children of the 

community must be nourished by and for the community. Neither parents nor school can 

accomplish this task alone. For her, sense of community does not extend to the American 

or global community, but must be in that particular community with a vested interest in 

its youth. 
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hiterrelated: School/Community 

Marty Stiange (1999) in addressing a group at the "Inaugural Conference on 

Gifted Education in Rural Schools" stressed that academic excellence happens in schools 

that incorporate sense of place. He strives to develop only reforms that concur with 

community value systems. He goes on to say that excellence comes with those who are 

committed to community instead of separated from it. 

Nation building is the topic of Howley's (1997) study. In explaining why mral, 

suburban, and urban schools should be different, but are not perceived as such, Howley 

says that rural schools' diversities are disregarded. He believes: 

Disregard of these entails the invisibility of the peculiarities of mral 
families, rural ways of living and working, and local mral meanings and 
knowledge. In our disregard for manual labor, an enduring reality in mral 
America, we have as a people forgotten how much reflection and clevemess good 
handiwork requires. Relying on machines has helped to make the culture stupid. 
Computers may be carrying this stupidity one step fiirther. (p. 5) 

Howley believes that reflection and creative thinking are the heart of education. 

When education replaces these concepts with button pushing on computers, educators are 

disregarding fundamental aspects of leaming. 

A review by Pat Chfford (1997) of Out of Our Minds (Howley, Howley, & 

Pendarvis, 1995) paraphrases the authors' view of what school should be: " . . . the 

fostering of intellectual habits of thought, meaning-making and discourse in all students 

regardless of their putative (and arguable) inborn potential" (p.4). She goes on to say that 

in the authors' view tme education is one in which school respects intellect, the artifacts 

of intellect, and all students' intellectual potential. 

In a review of DeYoung's Goodbye to Little Kanawha (1995), Howley (1997) 

sums up sense of place and the importance it plays in education in this way, "... we find 

that local circumstance - call it 'sense of place' - inspires people to make meaning and to 

give meaning to life. ... Important (if neglected) questions in education need the purchase 

that an understanding of mral circumstances provides" (p. 5). Howley's point of view 

was instrumental in development of my perceptions of students from the inception of this 

study. 
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Rural settings instill a set of values and norms that influence their institutions 

(Wotherspoon, 1999). Adults view leadership in a way that adolescents cannot because 

of life experiences and communication pattems (Roach et al., 1999). 

National standards and rural outlooks are at odds because the national outlook is 

one that ignores local issues (Howley, 1997). Reform movements led by ̂  Nation at 

Risk (1983) and national and state standards (Texas Education Agency, 1998; ESEA, 

1994) impact rural youth through curricula and by defining one-size-fits-all policies for 

schools. 

Leadership programs and curricula also ignore vision as a shared experience 

(Howley, 1997). Shared experience is based on taking experiences from the past and 

present to predict the fiiture. Without past or present, vision for either local or national 

needs cannot be developed. Whether positive or negative for rural leaders, nation 

building permeates leadership development in both youth curricula and leadership 

models. Rural communities want their children to hold jobs and compete in the market 

place. The price they pay to accommodate nation building is the absence of the rural 

sense of place. 

According to the Howley, Howley, and Pendarvis (1995), in Out of Our Minds. 

leaming as a virtue has been cormpted into leaming for economic gain. The intellect 

they speak to is the intellect shaped and valued by the local circumstance. 

Summary 

Each section of this literature review presents a window into available sources 

that address the problem set forth in this study. Leadership models for adults and 

leadership curricula for youth combine skills and behaviors for personal development 

and/or group growth. Whether the aim of the model is for shaping fransformational 

leadership, fostering group synergy, or building on values and norms of group members, 

youth curricula mirrors adult efforts for adult audiences. 

Leadership curriculum, even when available, is rarely formally addressed in 

schools. The dearth of recommended curricula (Glatthom, 1987) and the lack of 
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inclusion of vmtten curricula into the school setting combine to limit opportunities for 

formal leadership development. Elements of intentional and hidden curricula, when 

leadership is explicitly addressed, influence perspectives of leadership. 

This combination along with curriculum designed by and for adults ignores the 

adolescent stage of development (Roach, 1999; van Linden and Fertman, 1998). 

Leadership curricula that address the adolescent stage of development are rare. Those that 

infuse a rural sense of place with adolescent stage of development are even more rare for 

rural educators. 

Leadership models may describe leaders who create economically successful 

organizations (Bennis & Nanus, 1985; Covey, 1990; Gardner, 1990). Others speak of 

creating teams who leam how to leam together for a common goal (Senge, 1990). Still 

others explain how leadership happens with autonomous persons who determine direction 

through establishment of norms and values (Foster, 1986; Greenleaf, 1977; Habermas, 

1979). Youth leadership opportunities build on the skills and behaviors identified by 

these adults to reach a goal. This review of adult and youth leadership leads to a 

questioning of the appropriateness of any one model for differing stages of life. As 

Roach (1999) and van Linden and Fertman (1996) note, a youth's worldview differs from 

an adult's view because of their stmggle with determining norms and values and their 

place in the world (Erikson, 1980). 

Coupled with stage of development is sense of place (Wotherspoon, 1999). 

Curricula presented to youth as they develop norms and values should recognize 

developmental stage of life and how that life is situated in a place (Haas & Nachtigal, 

1998; Wotherspoon, 1999). The interrelationship of available leadership curricula 

grounded in adult models, youth stage of development, and the sense of place that 

facilitates youths' development of norms and values led to this study. 

This study looks at the voices of twelve rural youth to add their perceptions of 

leadership. An analysis of their perspective may help educators determine how rural 

youth perceive leadership. Their voices may add insight into leadership opportunities that 

address needs of mral youth. 
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CHAPTER III 

METHODOLOGY 

In order to probe the meaning of leadership for mral youth I chose a qualitative 

inquiry design for my study. This investigation lent itself to qualitative methods because 

1 was looking for students' perceptions of leadership rather than measurable evidence of 

leadership growth. As the youth in this study constmcted and conveyed their realities 

(Lincohi & Guba, 1985), and as I sought "to leam the special views of actors, the local 

meanings" (Stake, 1994, p. 242), a quaUtative perspective accommodated this exploratory 

and personally interactive approach (Merriam, 1998). 

Data was collected and analyzed through an ethnographic case study (Merriam 

1998, pp.18, 27). Ethnographic case information parallels the actual experiences of the 

youth and allows for "awareness and understanding (Stake, 1994, p. 238). As such, this 

study looks at participants' perceptions. This case, one instance of leadership 

exploration and development, was a yearlong endeavor, but was treated as one event. 

This study was undertaken because, according to Stake (1994): "In what we may 

call intrinsic case study, one wants better understanding of this particular case ... The 

study was undertaken because of intrinsic interest in [rural youth leadership]" (p. 137). 

The research attempted to uncover these twelve students' perceptions of leadership as 

they relate to their sense of place. 1 was not interested in building a theory of leadership, 

but in exploring these twelve youths' leadership experiences. Through repeated 

encounters with instances of leadership, readers can come to know about rural youth 

perceptions of leadership as if they were a part of the experience (Stake, 1994; Merriam, 

1998). Thick descriptions of the participants and their environment wiU put the reader in 

their mral perspective. Voice of youth leaders as they participated in the seminars 

permits readers to hear youth perspectives in first person. 

As researcher 1 chose a highly participative role for myself in the academy 

sessions (Adler, Adler, & Rochford, 1986). As participant, 1 was able to immerse myself 

in academy activities to experience students' ordinary conversations as well as 
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interactions while working on projects (Emerson, Fretz, & Shaw, 1995) so that I could 

"penetiate their work situation..." (Goffinan, 1989, p. 125). 

Atkinson 8c Hammersly (1994) define participant observation as "complete 

observer, observer as participant, participant as observer, and complete participant" 

(p.248). These participation boundaries are stmctured according to how well the 

researcher is known to the students who are studied and how much is known about the 

researcher by participants in the study (see p. 249). Spradley (1980) elaborates on the 

definitions of a participant observer as one who engages in and observes the social 

setting, and as one who is able to discem commonplace happenings. How completely the 

researcher is oriented to the insider or outsider viewpoint as mentioned by Atkinson and 

Hammersly (1994, p. 249) was limited by distance. Because 1 was not able to be a 

complete participant with the students outside of the Rural Youth Leadership Academy 

(RYLA) seminars due to distances among home bases, data collection through observer 

as participant was appropriate to the study. 

As a participant observer I sought to be "neufral and nonjudgmental" (Merriam, 

1998, p. 75). I attempted to be nonjudgmental toward the students and the directions they 

took with their study of leadership. However, I included their ideas for seminars along 

with those found in published curricula and professional joumal articles. 

The role of engagement by the researcher and how participants view the 

researcher's role (Atkinson & Hammersly, 1994, p. 249) changed from previous 

experiences with leadership seminars. In earlier leadership seminars, my role was one of 

facilitator for those who actually conducted the sessions. No research was conducted 

with the experiences. During a meeting with them before they applied to attend the Rural 

Youth Leadership Academy (RYLA), students were informed that 1 would be conducting 

a research study about them and their perceptions of leadership as well as desigtung 

leadership development opportunities for their sessions (Appendix A). 

The boundary of the social setting was each of the nine days' experience. 

Observations were bounded by the interactions of researcher, students, and curriculum 

during the seminars. As a participant observer the researcher must keep detailed records 
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of observations. My personal joumal entries (see Appendix D) together with videotapes 

of sessions (Appendix B) reflected this type of participant observation. 

Through in-depth, open-ended interviews that were semi-stmctured (Fontana & 

Frey, 1994), participants and school personnel informed the study about mral perceptions 

particular to this case. Videotapes of interviews were recorded and analyzed. This 

record, along with student joumal entries, student-generated materials, participants' 

application to attend the academy, responses to published leadership checklists, creative 

thinking measurements, and leadership scales documented insight to youth perceptions 

and to their experiences. Pre-appUcation information, outlines of academy sessions, and 

materials used to guide academy activities (Appendix A) framed the study. 

Insurance of Rigor 

In order to insure rigor in qualitative research, tmstworthiness must be established 

in the form of creditability, transferability, dependability, and confirmability (Lincoln & 

Guba, 1985). Creditability is established through prolonged engagement, persistent 

observation, triangulation, referential adequacy materials, and member checks 

(Erlandson, Harris, Skipper, & Allen, 1993, pp. 30-31). Prolonged engagement and 

persistent observation were accomplished in this study through work over time with 

participants, sponsors, and districts. My ten-year relationship with districts and two 

previous years' experience with leadership seminars assisted this requirement. Multiple 

sources of data from students and from the researcher allowed for triangulation. Initially, 

I did not know students personally, but 1 did know about their school and community 

culture. 1 had many opportunities to work with their schools and visit in their 

communities over a ten-year span. 

Multiple sources of data from students and from the researcher allowed for 

triangulation. In order to convey a "slice of life" perspective, student input was gathered 

through observations, interviews, and joumals. Participants were given franscripts of their 

interview for comments and clarification. Copies of this chapter were sent to sponsors 
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for clarification and added insight. Their input cleared up some technical errors in 

descriptions of their respective towns. 

Thick description of the context and participants of the study and purposive 

sampling permit fransferability (Lincoln & Guba, 1985). By adding elements that 

immerse the reader in the physical and mental setting of the sessions, readers can 

determine if overt and covert influences presented in this study can apply to their 

environment (Eriandson et al., 1993, pp. 97-98). 

Reliability and vahdity as described by quantitative researchers are approached in 

a different way in qualitative study (Erlandson et al., 1993, p. 133). Reliability in this 

study was met through elements of tmstworthiness as described by Erlandson, et al. 

(1993) that is based on the work of Lincoln and Guba (1985). The tiaditional inquiry term 

of reliability is determined in naturalistic inquiry through dependability. Student data 

(Appendices B-C) and reflexive joumal entries (Appendix D) linked to meet this 

requirement. 

Tmstworthiness was established through recognition of researcher bias that may 

be seen in the reflective joumal entries, but can be limited by critical subjectivity. 

Reason (1994) addresses reflective thought in his discussion of critical subjectivity. 

Through the recognition of researcher bias, awareness and articulation of biases, and 

acknowledgment of the presence of multiple realities to all who participate in the process 

bias is acknowledged. The inclusion of student data and reflexive joumal entries that 

allow for "cycling and recycUng between action and reflection so that issues are 

examined several times in different ways,..." (p. 327) acknowledged and limited 

researcher bias. 

Merriam (1998) also addresses sensitivity as that which "extends to understanding 

how biases or subjectivity shape the investigation and its findings" (p. 23). Merriam 

suggests that the researcher accommodate others' views through recognition of multiple 

realities. Member checks allowed the researcher's "constmction of reality to the research 

situation, which interacts with other people's constmctions or interpretations of the 
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phenomenon being studied" (pp. 22-23) to interact with other viewpoints observed and 

expressed dining the study. 

The naturalistic term credibility accomplished intemal validity through prolonged 

engagement, persistent observation, triangulation of the muhiple sources of data, 

referential adequacy, member checks, and reflexive joumal entries as described earlier in 

this chapter. 

In Chapter FV I interpreted the results of this ethnographic case study. Through 

the interaction of descriptions and insights in my reflexive joumal entries, students' 

voices and products, and curriculum presented to students, I hoped to present leadership 

as seen through the hearts, minds, and eyes of mral youth. In Chapter VI discussed and 

drew conclusions about their viewpoints. The test of validity will come in evaluating 

leadership opportunities for mral youth. 

Data Collection 

Data collection and data analysis is an interactive process (Erlandson et al., 1993; 

Glaser & Stiauss, 1967). As I listened, observed, and wrote in my reflexive joumal, 

insights and further questions evolved. This constant comparative method (Glaser & 

Strauss, 1967) helped in the design of the curriculum delivered to the students in the form 

of questions that eventually became the semi-stmctured interviews conducted at the end 

of RYLA sessions and in the categories that shaped themes. 

The works of Glaser and Stiauss (1967), Stake (1994), and Atkinson and 

Hammersly (1994) guided the collection of data. Glaser and Strauss (1967) suggest 

interviews, observations, and documents as "shoes of data." Stake's (1994) intrinsic case 

study that uses repeated observation of the actors was accommodated through on-going 

observations and my reflexive joumal. The reflexive joumal along with records of 

seminar sessions documented data gathered as observer as participant (Atkinson & 

Hammersly, 1994; Merriam, 1998). 
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Interviews 

Interviews were unstmctured during the course of the seminars. This is what 

Lofland (1971) refers to as a complement to participant observation. As conditions and 

issues presented themselves and as 1 developed categories and a working hypothesis, 1 

discussed perspective on leadership with individuals, small groups, and the group as a 

whole. These interviews were recorded in my reflexive joumal and transcribed as a part 

of my thoughts about experiences as they were happening. Their content (Appendix C), 

and my reflections of the day (see Appendix D), were analyzed and presented in the last 

section of Chapter IV. 

After RYLA was complete, I scheduled interviews with each participant. These 

were formal field interviews as described by Fontana and Frey (1994, see page 365). The 

setting was "preset but in field, somewhat directive, and semi-stmctured." (Fontana & 

Frey, 1994, p.365), I allowed one to two hours for each interview that took place on the 

students' home campuses. These interviews were video taped. Each interview began 

with the students talking about themselves, their families, and their school and 

community lives. Next, I asked a series of questions based on readings about rural youth 

and leadership. I deviated from the scripted questions when students' responses 

accommodated a closer or deeper look. At the end of the question series, I asked 

participants to add information about the seminars or their leadership experiences (see 

Appendix C). This procedure follows Merriam's (1998) opinion that neither the exact 

wording nor the question order is determined beforehand. The last part of the interviews 

followed Yin's (1984) suggestion: "In some situations the investigator may even ask the 

respondent to propose his or her own insights into certain occurrences and may use such 

propositions as the basis for further inquiry" (p.83). At this point of the interview I asked 

students to make suggestions about how to constmct better sessions, what the sfrong and 

weak points were, and what activities to keep, delete, or add. 

47 



Observation 

Because 1 was observer as participant, I could not always take field notes during 

all sessions. At the end of each session I recorded my observations about individuals, the 

group, the processes of the day, my interpretation of the day's events, and notes about 

informal interviews in my joumal (Appendix D). 1 made every effort to describe in detail 

and use concrete terms as Spradley (1980) and Merriam (1998) suggest. 

Documents and Records 

Student joumals, student-generated materials, each participant's application, 

checklists and leadership scales that relate to youth leadership descriptors and behaviors, 

and results of a test of creative thinking encompassed the documents and records from the 

leadership seminars. 

Data Analysis 

Questions that guided the analysis were based on two objectives for the study. 

The first objective looked at how mral youth perceive of leadership. The questions that 

guided this objective included the following: 

How do rural youth perceive leadership? 
How are students' perceptions influenced by the leadership-focused experiences 

during the Rural Youth Leadership Academy (RYLA)? 

The second objective attempted to give a voice to mral youth. Their sense of 

place, experiences, and factors that influence those experiences provided a unique 

perspective to their definition of leadership. This study examined the influence of local 

culture or sense of place on the students' definition of leadership. If indeed rural 

experiences permeate youth perceptions, how does that impact beliefs about leadership? 

In what ways does sense of place impact their perceptions? 

During the course of the sessions, my observations and student products were 

categorized to find pattems, note relationships, and find meaning (Wolcott, 1985). 1 

followed the suggestions of Erlandson et al. (1993) with tools of tmstworthiness, 

triangulation, development of working hypothesis, and testing of working hypothesis (pp. 
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115-116), to facihtate identification of categories and themes. This was accomphshed by 

adding students' ideas for session topics with those of professionals who design curricula 

for leadership and research that supports leadership development in youth. I evaluated 

my observations, products of sessions, and formal leadership curricula by comparing 

categories that emerged from each. I looked at emergent themes for commonalties to the 

works of rural and adolescent researchers (Howley, 1997; Howley, Howley, & Pendarvis, 

1995; Howley & Theobald, 1995; Roach et al., 1999; Wotherspoon, 1999) and for themes 

described by Habermas (1979) and Foster (1986). These comparisons led me in 

designing questions asked informally during RYLA sessions and more formally in semi-

stmctured interviews. They also led to the inclusion of documents (student leadership 

scales and checklists, Torrance Test of Creative Thinking, student joumals, and students' 

academy applications). 

Observations and interviews were unitized to facilitate emerging categorization 

(Erlandson, et al., 1993). All data was sorted into three categories: student data, 

curriculum, and the researcher's insights. All units were assigned to a category, 

including units that did not accommodate emerging themes. 

Analysis of each of the three was presented as independent of the others. Chapter 

four looked at themes that emerged from the analysis for their commonality, relationship 

to the guiding questions, and implications for practice. 

Context and Participants 

Context 

Data for this study is drawn from nine sessions of the Rural Youth Leadership 

Academy (RYLA) designed for students in a ten county area surrounding a West Texas 

city. This small city, Catclaw, has a population of 120,000 and is home to the regional 

educational center that serves school districts within a 90-mile radius of the city. While 

the city has diversified interests, the sustaining forces are oil, cattle, farming, and a 

military base. There are three private universities in the city and an airport with 

commuter service. 
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The regional educational center, where the September, December, January, and 

May sessions were held, serves the districts as a liaison for the state education agency. 

While the state agency is regulatory in function, the center is one of service. The center 

was estabUshed in 1968 as one of twenty throughout the state. Consultants work with 

district personnel and students in content areas, in special education, with special 

populations, and with various federal initiatives. As consultant who worked with RYLA, 

I also work with students and district personnel through advanced academic studies, such 

as Advanced Placement classes and programs for students identified as gifted and 

talented. 

One of the services the regional education center offers to districts for their gifted 

leamers is a student seminar twice a semester for students on a variety of topics. Districts 

may choose to send their students to these seminars or conduct field trips on their own. 

Topics have varied. Problem solving curricula, Sea World adventures, invention 

competitions, games day creations, noted authors presentations, and leadership 

development seminars are some of these opportunities that have been offered. The three 

districts selected to participate in RYLA could also send all their identified gifted 

students to other seminars as described above. 

The academy is rooted in my experiences with two previous years' leadership 

seminars conducted with students from this region and ten years' experience with schools 

in this area. Issues and insights gathered from these sources initiated the study 

surrounding RYLA sessions. 

Districts selected for participation had been a part of previous leadership 

seminars. District personnel had requested additional leadership seminars for their 

students through the regional education facility. These three schools accommodated this 

study because they were of diverse size and location in this region. 

RYLA was conducted at a common site for the participating schools. Most of the 

sessions were at the regional educational facility or at a small university in Catclaw. Two 

days of sessions were at a camp facility in close proximity to the city, yet still within 

driving distance of all three school districts. 
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Information to districts prior to their agreement to participate in RYLA 

characterized the purpose for the academy as preparation for students to accept leadership 

roles in their community. The rationale was defined in this way: 

Students from mral districts have a variety of opportunities for leadership 
development within the school setting. However, specific leadership skills 
are neither overtly taught, nor are leadership career possibilities explored. By 
connecting research from both mral and leadership studies, then franslating them 
through the Social Studies Advanced Studies TEKS, gifted students' affective and 
cognitive needs can concurrently be met. (Appendix A) 

Students, parents, and district personnel were informed before the study that: 

"The information gathered in this study will help us to better understand how students 

view leadership in a small school and community" (Appendix A). 

Student goals included developing and enhancing leadership abilities and working 

collaboratively in order to develop and implement a community service project. The 

community service project idea was an extension of the previous years' leadership 

seminars. Students did not complete this type of project because seminars were adjusted 

according to student input during the year. Students decided to create their own 

leadership Web page instead of a community service project. 

Another goal listed was for students to eam one credit for Social Studies 

Advanced Studies as defined by the Texas Education Agency (1998a). Because only one 

student showed interest in the credit and none of the districts were willing to dedicate a 

teacher to the course, this aim was dropped. 

Initially, the applications were to be evaluated. The following were listed in the 

criteria forjudging the student applications: 

How well does the student grasp the concept of leadership? 
How well does the student express ideas and opinions (support, elaboration, 

foundation)? 
Evidence of high interest in leadership. 
Evidence of perseverance and task commitment. 
Evidence of in-depth understanding of issues. 
Evidence of complex, critical, and creative thinking. 
Evidence of unusual insight into leadership. 
Evidence of enthusiasm for the subject of leadership. 
Evidence of desire to explore and research careers in leadership. 
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These criteria were designed to look for those students who were interested in 

leadership and would commit to participating with the academy activities and 

requirements. Students attended nine sessions held on ten days. Each day began at 9:30 

am and concluded at 12:30 pm. This time schedule accommodated travel to and from 

Catclaw so that students could leave their home district after school began each day and 

to retum before the bus was needed after school. 

Originally, students were told that they would come to Catclaw once a month for 

seminars. The October seminar involved two days at the ROPES course, and the April 

session was canceled because of scheduling conflicts with the schools. 

Session schedules were as diverse as the sessions. The first seminar involved 

lecture, role-play, group discussions, and small and large group brainstorming. The 

October seminar was built around outdoor team building experiences. In November 

students participated in a conference designed for adults in small, rural communities. 

December and January seminars were similar in stmcture to the September session. 

Students created a Web page and completed a leadership questionnaire in March. In May 

students drafted a plan for fiiture seminars and made presentations about their plans. 

Gaining Entry. A key to conducting ethnographic research is to establish rapport 

with the informants (Glaser & Stiauss, 1967). The three schools selected for RYLA 

allowed students to participate in previous leadership seminars, and the adult sponsors in 

these schools were well known to this researcher. Through previous seminars and other 

work related endeavors, rapport was already established with both youth and adult 

sponsors. I had worked with all but one of the students in previous seminars, both 

leadership and content related, and all of the sponsors who participated with the students. 

This rapport facilitated the establishment of RYLA, the commitment of the regional 

educational facility, and the participation of districts. 

The sample was one of convenience. The three districts involved in the study 

were selected by the researcher from a pool of forty-three districts, not by random, but to 

accommodate varying size and familiarity with school and community. School personnel 

in the districts limited the pool of possible participants by allowing only students 
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identified as gifted the option of participation. In one of the districts sponsors only 

permitted twelfth grade students the option of application while in the other districts all 

high school gifted students were given the opportunity to apply for RYLA. Even though 

students were told how their apphcations would be evaluated for admission to the study, 

all students who applied were accepted. 

I approached the districts with a plan of intensive study with the students through 

leadership seminars, similar in perspective to the previous years' sessions. The sessions 

were a part of contracted services offered through the regional educational facility, and 

participating district sponsors were given information that this was also a qualitative 

study conducted by me as both their regional educational contact and as a researcher 

doing work for this dissertation. Participants, their parents, and school district personnel 

understood the dual purpose RYLA and agreed to be a part of the seminars and the study. 

In addition to the districts, the regional educational facility executive director was 

provided with parameters of the study and agreed to allow RYLA to be an element of 

services provided to the districts (see documents in Appendix A). 

My role in the study was to facilitate students' opportunities as 1 observed the 

perceptions of leadership. Not only was I designing the curriculum with their input, but 1 

was also observing students with insight that comes from familiarity with the subjects. 

During the study, rapport with students and sponsors allowed me to talk with them 

concerning what I was seeing and to hear their voices as they described concepts of 

leadership and ideas for activities. Because I had worked with most of the students in 

previous endeavors and was open to them about what 1 was doing, they gave of their 

opinions and insights, often whether I solicited them or not. They questioned me about 

my research and why I was interested in them (Appendix D). 

Researcher Oualifications and Biases 

My qualifications and biases are interwoven. As Haas and Nachtigal (Place 

Value, 1998) point out, the interaction of person and place forms that person's sense of 

place. Wotherspoon (1998) also addresses sense of place as how "lives are situated in 
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particular sites, ..." (p. 133). Along with Haas and Nachtigal (1998) and Wotherspoon 

(1999), Howley (1997) and Berry (1990) focus on the reciprocal connections within a 

community as a facet of sense of place. My personal sense of place produces my 

qualifications and leads to my biases. The schools, sponsors, communities, and youth 

participating in this study are very similar to me and to my background. I grew up in a 

community and school the size of Schrade. My role in this study as participant observer 

was based on my experiences of growing up in a mral area, participating in leadership 

roles in the community as a youth and an adult, and from observing how my own 

children have done the same. The study was important to me because I see small 

communities throughout our part of Texas facing both old and new challenges. 

Leadership, whether in a large city or a small community, is still called for in order to 

meet these challenges. 

Personal Bias. I married my best friend from high school, we reared our children 

in a small, mral community, and 1 taught in the community for seventeen years. I was a 

mral youth, as were my husband, children, and as are now my grandchildren. 

My husband and I own a small, mral-based company that serves mral customers 

and is a part of our life-long community. Our son is a part of this business, and our 

daughter and her husband own a rural-based company in an adjacent small town. None 

of us has primary experience with a large corporation. Although we often deal with the 

corporate outlook through distributors and customers, our base of knowledge and our 

biases are mral. 

As a mral person in my world-view and experience, I am uniquely qualified to 

conduct this study. I have lived part time for ten years in the small city where I work, 

have not taught in a large urban or suburban district, and have not worked in a large 

corporation. I understand the world from a mral perspective with my personal mral sense 

of place a lens to view the world. This viewpoint also creates my biases. 

These biases allowed for theoretical sensitivity in analyzing the data. Because I 

come from a rural background, I understood the basis for comments and the insights of 

these youth and their sponsors. The rural background that my students and I shared may 
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be different from that of citizens of Iowa or Wyoming rural backgrounds, but was similar 

in that the regional area studied was settled at approximately the same time in history 

with people from similar backgrounds. The students are of fourth generation immigrants, 

as are my own children. Students' voices were familiar to my experiences and those of 

my children. The bias inherent in what I listened for and what I heard is apparent. 

However, through publications of the National Rural Education Association (NREA) and 

attendance at their conference and that of the Texas Rural Education Association 

(TREA), I recognized that the rural experiences of RYLA students are related in many 

ways to those of rural students throughout the United States. I noted that my biases as a 

rural educator correlate to biases of other mral educators. 

Professional Bias. As an educator for twenty-eight years, I also carry biases about 

what and how children leam. As an educator of migrant children juid gifted children, I 

understand education from a perspective of special circumstances that require particular 

curricula for special populations. As a consultant for advanced academic services, I 

understand different ways of knowing and over the years have had opportunities to see, 

leam, and practice a myriad of leaming designs developed for educators. My philosophy 

as an educator is eclectic and continually experimental. 

Course work associated with this doctorate has raised my awareness and 

understanding still another level from my experiences. I have been able to study the 

philosophical bases for many of the curricular designs presented as "the way" to educate 

children. All of these experiences have culminated in a bias that sees curricula touted as 

"the one way" approach to leaming as inappropriate, not because of particular content, 

but in light of the "one way" mentality. 

This study was precipitated on my biases. I believe that no one curriculum 

designer can know how to accommodate the leaming of another person unless that 

educator knows how each individual learns or what values guide that individual. I believe 

that curricula designers can impose neither an adult, corporate leadership view nor a non-

mral view on youth who have limited experiences with leadership outside their rural 

setting or with their mral sense of place. 
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Biases that stem from looking at my own practice also occurred. Curriculum that 

I chose to include and leadership authors that 1 embraced colored not only my analysis of 

students' input, but also their views and opinions of leadership as presented by this adult 

with, presumably, their best interest at heart. The bias that comes from their input as a 

reflection of my beliefs and that of other adults in their lives is one that cannot be 

evaluated. 

Participants 

Marsh. Three schools participated in the study, Marsh, Schrade, and Brinker. The 

largest, Marsh, has a school district population of 1419 and a high school with 434 

students. The district has grown in the last five years creating a need for a new high 

school building. Marsh Middle School is housed in the old high school building, grades 

3-5 now attend classes in the old middle school facility, and Kindergarten though grade 2 

are in the original elementary building. A Kindergarten through grade five campus is 

located in an adjacent town that consolidated with Marsh. The high school is located two 

blocks north of the other schools' buildings. 

The town of Marsh is located a few miles west of Catclaw. An interstate highway 

bypassed Marsh in the 1960s. Many businesses grew up adjacent to the interstate and 

those in the town began to fade away. Also, because of its proximity to Catclaw, there 

are few merchants left in the city limits. One grocery store, a variety store, a funeral 

home, post office, insurance agency, bank, farmer's cooperative cotton gin, beauty shop, 

and hardware store are in the town proper. Within the city limits are another grocery 

store, gasoline stations, a Dairy Queen restaurant, auto mechanic shops, antique stores, 

and a car dealership. 

A railroad track separates the town from a larger residential area and the school 

facilities. Many trains pass through the tovra on a daily basis. Most houses were built 

between the 1920s to the 1980s. A newer residential area with homes built in the 1990s 

lies to the south of the school football stadium. A smattering of new houses is found to 
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the north of the interstate. Most of these are within the city limits, but some stietch 

beyond the city. 

Along with ranching and farming, the largest employers in the town of 2500 are 

the school district and the Culpepper County Electric Cooperative. Of the three students 

who participated in RYLA, only one had parents who work in Marsh. The other two sets 

of parents work in Catclaw. The sponsors who accompanied the students to the sessions 

live in the community. 

Schrade. Schrade Independent School District is located in the town of Schrade, 

which is approximately thirty miles north of Catclaw. The population of the community 

is 3761, and the school population is 846. Their junior and senior high include 376 

students. Students attend a primary school on one side of town and grades 3-12 are 

located together within a four-block radius. Cotton farms and cattle ranches surround 

Schrade. The city hall is the center of their downtovm square. Located around the square 

are variety stores, a clothing store, local utility offices, an educational cooperative office, 

two banks, a movie theater, a movie rental store, a furniture store, and the local Masonic 

Lodge. A Texas highway bypass has moved other businesses from downtown to 

locations closer to the highway. Near the highway are a grocery store, convenience store, 

three farm implement dealerships, a hardware store, service stations, WaLMart, and a 

variety of local and chain restaurants. A cattle auction bam was built three years ago, but 

is currently out of operation. 

Two of the students live with their families on farms and one lives in town with 

his mother. All parents are employed within Schrade or in the surrounding farm 

community. The sponsors who brought the students live within the community. 

Brinker. Brinker, the smallest town and school of the three, has a population of 

326, and lies an hour's ride south of Catclaw. The school district population includes 

198, and their high school count is 70. All grades attend classes in the same building. 

The facility consists of the original school built in 1923 zmd a new addition for junior 

high and high school classes. The school, football field, gymnasium, cafeteria. 
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agricultiu-al building, and classrooms are located at the edge of the community within 

three acres. The town of Brinker has a main street with a restaurant, feed and hardware 

store, and an arts & crafts store. A convenience/grocery store is located across the 

highway from Main Street. Within the community are two churches, a post office, an oil 

tiansport company, and a mechanic's shop. Land surrounding Brinker is ranch land, 

some with producing oil wells. 

West of Brinker is a town of 10,000. On the outskirts of Brinker is a lake that 

provides electrical power to surrounding areas. 

Six students from Brinker were a part of RYLA. Their parents work at the 

school, in surrounding towns, or own/lease ranches. The sponsor who worked with these 

students lives in Brinker, one block from the school in one of the twelve school-owned 

houses. 

Students. Three students from Schrade, three students from Marsh, and five of 

the six students from Brinker had participated in previous years' leadership seminars. In 

past years' seminars, my role had been as facilitator to outside presenters who designed 

the seminars' contents and presented the curriculum to the students. The students were 

not a part of a research study in the two previous seminars. At the beginning of this study, 

RYLA students knew me by sight and by name because I had informally visited with 

them during seminar experiences in past years and on their campus during visits to their 

classes. 

Twelve students participated in all the sessions of RYLA. Students were selected 

through an application process. The researcher requested a meeting with high school 

students identified as gifted in each of the participating districts. In the meeting, seminar 

sessions and their purpose were explained. Applications for RYLA, with a specified 

deadline, were given to each student. Local sponsors agreed to collect applications. In 

two of the districts, sponsors encouraged some of their students to apply, but pressure 

was not placed if the individual did not want to complete the application. In one of the 

districts, none of the students met the apphcation deadline. Because the sponsors wanted 

their twelfth grade students to participate, I again took applications to the district and 
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gatiiered the students in the library. Each student was required to complete the 

application, and all applicants were accepted. Eventually, of these seven students, only 

three actually participated in all the sessions and are a part of the study. 

The students are introduced through a quote selected by the researcher. The 

quotes come from the formal interviews conducted after RYLA sessions were complete 

(see Appendix C). Some quotes are from the section in which I asked students to 

intioduce themselves and tell something about who they are, about their families, and any 

other information that would help the reader to know more about them. Others come 

from questions that allowed insight to their values or the norms that influence their 

thinking about who they are and/or inspired them as they were growing up. 

Gary. 

GARY: I went to Jefferson [in Catclaw] ... and I was actually getting in 
trouble a lot, just doing stupid stuff ... I've taken a complete 180. I was getting 
into frouble in Catclaw, and now, I guess, [I'm] a decent student. I may get into a 
little mischief every once in a while, but that's about it. 

Gary is a senior and eighteen years old. His early years were spent in College 

Station as his dad completed an engineering degree. The family moved several times 

during Gary' early life and settled in Catclaw when Gary was in third grade. During his 

seventh grade year, the family moved out to Marsh for the children to go to school in a 

small town atmosphere. 

The local Chamber of Commerce named Gary Student of the Year. He started a 

band for his church that plays one night a week so that the youth will have a place to be 

with other youth. Gary won first in the state frack meet with his running ability. Gary 

believes that he may have to go to a city to eam a living, but hopes to live in a town 

similar to Marsh so that his children can grow up in the same type atmosphere. Gary 

plans to attend college on a tiack scholarship and be a premed major. 

Mike. 

MIKE: ... what's influenced me and who I am the most is my family and 
my friends, especially my parents and who they are and the fact they stayed 
together, when some of the other kids' parents didn't. And that really kind of 
taught me, you know, no matter what happens, just to keep fighting and finish 
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what you start. And, you know, as bad as things, get, they'll get better. And have 
as much fun as you can with the bad times and leam something from them. 

Mike is also a senior and eighteen years old. He has lived in Marsh all his life. 

Mike's life has been ahered by a serious injury to his leg. Through this injury, a near-

fatal disease of one of his close friends, and the death of a coach, all in a matter of 

months, Mike says that he has leamed to accept hfe as it comes, but also set goals in 

order to focus on the positive. He has participated in PALS (Peer Assisted Leadership 

Service), a group that mentors young, at-risk students, Teen Court, a group that is trained 

to adjudicate school-related problems, and he a member of the church band that Gary 

initiated. Mike plans to attend a private technical college in a large city. While in school 

majoring in computer systems, he plans to work in the computer field to defray school 

costs. 

HaUi. 

HALLI: I'm a city girl, but I like to do country things just as well as 
anybody and I think of myself more as a country girl, but I've been told I live like 
a city girl because we have a brand new house and it's just two miles out of tovra, 
but.. . 

Halli is a senior and eighteen years old. She and her parents are life long residents 

of Marsh, even though her father owns a business in Catclaw. Her mother sometimes 

helps out in the business, but is primarily a housewife. Halli has an older brother in 

Pharmacy school. Halli is active in her church, does a variety of volunteer work, and is a 

part of the basketball and softball teams. She plans to attend a private university in 

Catclaw and to major in elementary education so that she can teach second grade. 

Ben. 

BEN: My grandparents - or my dad's parents had a big part in raising 
me. ... and they're really good people. ... they really are the biggest [influence] 
you know. They take a lot of pride in the fact that, you know, I have - I've gotten 
real involved [in church activities] and stuff 

Ben is a senior and eighteen years old. He lives with his mother in Schrade. He 

lived in a neighboring town until second grade, then moved to Schrade. His patemal 

grandparents were very instmmental in his life. Ben spent many summers with them and 
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lived with them for several years as a young child. Even though his dad has lived in 

various tovras in Texas, Ben is able to see him during vacations. Church is very important 

to Ben, and he spends much of his non-school time in church activities. All year he has 

planned attend a small, prestigious liberal arts college in the northeast. During the 

seminars he was accepted at the college and was making made plans to attend. 

Brandi. 

BRANDI: I think that sometimes people that live in small cities have a 
different perspective on things, and you know, like my sister, she lives in a big 
city. She grew up in the big city, and she reacts differently to things than I do. 

Brandi is a senior and eighteen years old. Brandi moved to Schrade when she was 

one year old and has lived with her mother and stepfather on a farm adjacent to Schrade 

since then. She has a half brother and sister who live with her dad in Georgia. Brandi 

works with the Texas Parks and Wildlife Management in a project called the Bob White 

Brigade. She developed a presentation about quail that she presents statewide to adults 

and children. This work has enabled her to receive scholarships. She plans to attend a 

state university that offers a scholarship based on her work with The Bob White Brigade. 

Elise. 

ELISE: But it's nice that everybody knows everybody, and they know 
what to expect from those people and it's - it's nice that way; everybody is 
clicking. But it [Schrade] is a little cliquish sometimes. People tend to associate 
with people they're related to. 

Elise is a senior and seventeen years old. EUse has not always lived in Schrade, 

but does so now with her mother and stepfather, who adopted her. She also has a 

younger brother. She lived in several cities in the United States, attended school in a 

small city where she lived with her grandmother for two years, and attended a Navy 

school in South Carolina until the middle of her sixth grade year. At that time, she 

moved to Schrade and has lived there since. Elise has plans to marry after she graduates 

and move with her marine husband to the East Coast. She intends to attend college 

wherever her husband is stationed. (At the last minute, Elise changed her plans, did not 

marry, and moved to the coast of Texas to live with relatives and attend a small college.) 
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Belinda. 

BELINDA: My name is Belinda. I'm a freshman at Brinker. I'm 15, and 
my dad works at Wal-Mart, and my mom works at Sabanna as a prison guard. I'll 
get my license in September when I'm 16. 

Belinda is a freshman in high school and is fifteen years old. She has an older 

sister who is a senior in high school, is married, and has a baby. Her parents live in 

Brinker, but work in surrounding larger towns. She plans to leave Brinker to become a 

physical therapist, but plans to live as an adult in Brinker. 

Mark. 

MARK: I am the oldest brother out of three. Two brothers that live with 
me and I have a sister that's 24 years old, but she doesn't live with us. She is my 
half sister on my dad's side and my parents have been together since I was bom 
and they are really good to be with and nice to me and have been very 
inspirational to me in my development. 

Mark is a sophomore in high school and is fifteen years old. He is the oldest of 

three brothers. He moved to Brinker when he was two years old. He participates in 

sports, speaking contests in agriculture classes, and University Interscholastic League 

academic competitions. He is an honorary deacon in his church. He plans a career 

outside of Brinker. 

Becky. 

BECKY: My dad changed jobs and it was easier since it was out of 
Houston. It was easier to be based in Texas and not very far away. We have been 
here for nearly 7 years. My dad has always had this dream to build an 
underground house. So we picked up some property that my grandparents have 
because they have been here for a long time. 

Becky is a sophomore in high school and is sixteen years old. She and her family, 

parents and a younger brother, moved to Brinker about seven years ago. They are 

building their own house, with each member pitching in on all facets of the job. The 

house is on a ranch her grandparents ovm, about five miles southwest of Brinker. She 

attended a private school before coming to Brinker. Her dad's work allows him to 

62 



commute to other parts of the country while living in Brinker. Her mother is a 

housewife. She does not plan to live in Brinker after high school. 

Sandy. 

SANDY: I'm Sandy. I've lived here for almost three years, and my 
parents are Jeanne and James Cross. I have a brother, Chad; my sister's Katy 
Klein. And those are the only two that live with me. I've got other ones, but, 
like, they don't live with us. We live out on the K Back C Ranch. He does -
he's a rancher. He's a farmer and has a ranch, and my mom works at the cafe. 

Sandy is a junior in high school and is seventeen years old. She has only lived in 

Brinker for three years. Her family, mother, stepfather, brother, and sister, live on their 

ranch outside of Brinker where her father is a rancher. Her mother works in the cafe in 

Brinker. She participates in athletics. Sandy has not decided what career plans she has. 

Shane. 

SHANE: I'm 17, and I have a family of six. I have three younger sisters, 
and I live with my mom and dad in Brinker. My dad is the foreman for Minister 
and Son constmction in Summerside, Texas. And my mom - she just does 
oddball stuff most of the time. Sometimes she - she'll substitute up here. But 
mostly, I guess, she's a housewife. 

Shane is a junior in high school and is seventeen years old. He, his parents, and 

three younger sisters live in the town of Brinker. They have lived there since Shane was 

in the second grade. His mom is a housewife and his father works in a neighboring town. 

Shane participates in track, football, basketball, tennis, and University Interscholastic 

League academic competitions. He is parliamentarian for the FHA chapter and was a 4-

H district councilman. Shane also works part-time in a nearby restaurant. Shane 

volunteers his time to others in the community on an informal basis. He plans to be a 

psychologist. 

Will. 

WILL: I've lived in Brinker all my hfe. ... about the best thing I like 
doing with my time, if it's not sport or whatever, is just sitting down and being to 
myself because I don't have that much time to do that because my life is so busy. 
If it's not tiack, if it's not my girlfiiend, if it's not church, if h's not school, you 
know, what else could it be? 
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Will is a junior in high school and is sixteen years old. His family consists of his 

parents, an older brother in optometry school, and a younger brother and sister. His 

mother teaches at the school. Will participates in all sports, is active in his church, and 

worked for a while at the same restaurant as Shane. He plans to work in Twin View over 

the summer because he will be taking a college course and has a job in the University 

Center. Will is a member of FFA, but is not an officer in the organization. He plans to 

become a physical therapist. 

Limitations 

Limitations of the study include the lack of transferability to urban and suburban 

populations. This study makes no claim about differences with urban and suburban 

populations. Further, this study may not be transferable to other mral populations with 

differing economic bases, isolation factors, and size of community (Huang, 1995; Huang 

& Howley, 1991; Tompkins & Deloney, 1994). Transfer may be made to other mral 

populations with common backgrounds of economy, isolation, and size. The purpose of 

the study was to look at the mral perspective and how sense of place affects that outlook. 

Whether the findings franslate to urban and suburban settings were not considered. 

Even though the sample was one of convenience in that participants were readily 

available to the researcher, in order to accommodate the purposes of this study, these 

youth were selected to gain "emerging insights about what is relevant to the study" 

(Erlandson et al., 1993, p. 33). These authors also address the need for a sample that will 

provide "both the typical and the divergent data that these insights suggest" (p. 33). By 

having participants from three schools diverse in size and location, yet all considered 

mral, this objective was met. Differences in size and location of these three schools 

provided negative case instances. 

The idea that leadership can be taught or should be taught to youth also limited 

this study to educators with similar beliefs. Lack of transfer occurs as different teachers, 

facilitators, and students participate with differing curricula. 
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The study did look at these twelve mral youth compared with adolescents studied 

by Roach et al. (1999), so that the reader may uncover similarities in findings that relate 

to adolescent development. However, the study is limited to high school youth. Only two 

of the twelve participants were not in the 11* or 12* grade. The maturity level of older 

high school students may create a lack of transfer for all ages of high school students and 

certainly that of middle school students. 

My joumal of reflexive thought and action documented the research process. 

Also, my biases and values are revealed and recognized as an influence on the study and 

on analysis of data from the study. 
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CHAPTER IV 

INTERPRETATION OF STUDENTS' PERCEPTIONS 

OF LEADERSHIP 

The purpose of this study was to explore rural youths' perceptions of leadership. 

This qualitative research study was based on the yearlong experiences of twelve mral 

high school youths as they participated in the Rural Youth Leadership Academy (RYLA). 

Data participants supplied during RYLA sessions, curriculum presented to them, and this 

researcher's reflections during the study supply an interpretation of students' perceptions 

of leadership. Participants' applications to attend RYLA, franscribed videos of seminar 

sessions, and individual student interviews constituted the Student Data segment of this 

interpretation. The second piece of this analysis examined the influence of the curriculum 

presented to students during RYLA. Seminar activities, leadership curricula and tests, 

and interview questions that shaped student thinking about leadership are examined for 

their impact on students' perceptions. Finally, my reactions to the experience through 

joumal entries were analyzed for insights into analysis of student data and development 

of curricular experiences for RYLA. 

Themes emerging from content analysis related to the purpose and objectives of 

this study. The purpose of this study was to explore how mral high school students 

perceive of leadership. In this exploration I had two primary objectives: 

1. The first objective was to examine the experiences of mral students in RYLA 

to see how these rural youth perceive of leadership. Analysis of their actions and 

reflections during leadership-focused experiences, the curriculum presented participants 

during seminar sessions, and this researcher's reflections throughout the year combine to 

consider their experiences. 

2. The second objective attempted to give a voice to mral youth. Their sense of 

place provided a unique perspective, in this case, to leadership. A mral youth voice may 

add insight for educators who develop leadership opportunities. 

66 



Analysis was grounded in the constant comparative method as described by 

Glaser and Stiauss (1967). From students' apphcations, I looked at possible areas of 

interest for the seminars as well as their perceptions of leadership. During the seminars I 

asked students for their input about the stmcture of seminar sessions. As students worked 

throughout the sessions, 1 re-evaluated my perceptions of their interests toward 

leadership, hiterview questions, while grounded in rural literatiire and youth curricula, 

were adjusted according to students' input during seminars and reactions to leadership 

situations. 

The study also looked at the impact of a mral setting on these youth. Using 

stiident data and curriculum segments of this analysis, I looked at the implicit influence 

of sense of place on students' experiences and on their explicit answers to questions 

posed during the final interviews. Using data from stiidents' interviews, I probed 

community and school experiences with leadership, investigated attitudes about 

community leadership, and searched for how sense of place influenced leadership 

actions. This part of analysis satisfied the purpose of the study that sought to give a voice 

to mral youth. 

The third part of the analysis focused on my reflections as the researcher. The 

experience is examined through joumal entries and comments on my point of view 

during the days' activities. This segment is grounded in adult and youth curricula. My 

philosophy of teaching based on Dewey (1902) and a constmctivist vievi^oint (Brooks & 

Brooks, 1993) also influenced reflections during the experience. 

Student Data 

Perceptions of leadership depended on students' orientation to others or to a task. 

Whether in a group setting that required teamwork or acting as an individual, student data 

identified leadership as situational. Situational leadership linked shared leadership and 

leadership through expertise. Both themes are centered on the terms of leaders and 

followers and the concept of service. 
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Associated with the perception of shared leadership were the categories of 

teamwork, adaptability, and leading by example. Leadership through expertise was 

expressed by students' perceptions that leaders exhibit definable traits or leamed abilities. 

Within this theme are notions of leadership as individuality, leadership by power, 

leadership through leaming, and goal setting. Leaming involved skills and abilities 

exhibited by or required of leaders. Skills and abilities were know-how, problem solving, 

and communication. Goal setting included the idea that goals were necessary for 

achievement and to create order. 

Situational 

Situational leadership referred to the terms leader and follower that students used 

in reference to leadership. Students viewed leadership as shared by leader and follower 

through expertise of team members. This perception was based on their belief that 

different situations called for different leaders. In their applications, students referenced 

this viewpoint as they discussed being both a leader and a follower. Seven of the twelve 

participants suggested leadership as shared among group members. When asked what 

they expected to gain during the yearlong experience, some overtly said both leader and 

follower, while others implied the same idea. 

BRANDI: Leadership and follower quahties. 

ELISE: To leam how to be a better leader as well as a better follower. 

BEN: For my growth as a leader. A leader is a servant to all. 

HALLI: To help some followers become better leaders. 

SHANE: Let everyone have an equal share of influence in a project. 

SANDY: To share leadership skills. To be an individual leader also to be a 
follower among other leaders. 

WILL: Exchange of ideas. 
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These applications were the avenue for students to be able to attend RYLA. In 

that light, the view of these students could have been biased by previous years' leadership 

seminars' focus. Students were led in previous years' sessions by a group of university 

students who were a part of a Servant Leadership program. This program emphasized the 

philosophy that a good leader is a good follower and that the role shifts with the expertise 

of the task and the group (Sledge & Harper, 1990). Since students who apphed were 

those who wanted to attend RYLA, their views may have been a reflection of what they 

believed would buy a ticket into the seminars. 

In January, students were given information about types of leaders (Sledge & 

Harper, 1990). Each group selected two of the types and created a skit that exemplified 

the types they had chosen. After presentations to each other, I asked each person to write 

in the joumal the type(s) of leader (s)he most closely identified as his/her type. Only 

Belinda wrote one type. The notion of different types of leaders for different situations is 

carried through by their inclusion of more than one type. Mike, Gary, Halli, Ben, Brandi, 

and Sandy each listed two leadership styles. Elise, Shane, and Mark describe three or 

more. For those who listed more than one, their reasons were similar to Shane's 

explanation: "Different situations, different types" (Appendix B, January). (Will gave no 

response and Becky did not attend that day.) 

In the final sessions' joumal entries students expressed leadership as situational in 

these ways: 

BRANDI: Everyone is a leader in his or her own way and someone has the 
choice to be a leader at every situation. 

SANDY: Tell [students in fiiture RYLA seminars] how the Leadership Academy 
helped us all become better leaders in many different ways. ... Tell how leaders are 
different - some are creative and some aren't, how some like to give speeches and some 
don't. Just tell what is special and different about everyone as a leader. 

The next question also elicited reactions that included situational leadership. The 

question was asked this time because the idea of leader and follower had been a part of 

their perceptions from the applications to the final presentations. To better understand 
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their thinking, I asked: "Is one person always the leader? If yes, how? Ifno, howis 

leadership distributed?" Gary responded with this point: 

GARY: It varies, depending on what's going on. If someone is appointed, 
they're going to be the one that's having things in order. If it is a group project, 
everyone has a chance to be the leader whatever his or her strengths. 

In order to probe this view students were asked: "When you see somebody that is 

a leader, in your mind, by what criteria do you judge that person a leader?" Brandi 

responded in this way: 

BRANDI: Somebody that is willing to follow as well as lead. 

Situational leadership as observed in their perception of leader and follower(s) 

related to shared leadership based on expertise exhibited by a person for each situation. 

This perception of leadership as situational implied that leadership was shared according 

to expertise of group members. 

Service 

As noted earlier the concept of leader and follower was inherent in previous 

seminars that included Servant Leadership (Sledge & Harper, 1990). Community service 

was the emphasis of the two previous years of leadership seminars. The first year, 

students chose a group community service project and worked within their own school 

group and community. The second year, students were randomly selected for a team, and 

that group chose a community service project to complete in Catclaw. Grounded in 

these experiences, participants in RYLA saw service as an expression of leadership. 

Service was perceived as helping others, sometimes as a part of a group and 

sometimes through individual effort. In their applications, students referred to service as 

helping. Eight students referred to service either as an individual action or as an 

opportunity through group interaction. 

BEN: A leader is servant to all. 

GARY: To help somebody else in some way. 

SANDY: To enhance my ability for helping others. 
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BRANDI: To serve the world. 

SHANE: Help community and people m and around it. 

MIKE: Benefits for the people around me. 

HALLI: To help some followers become better leaders. 

BELINDA: Implement a community service project. 

RYLA students wove this theme throughout the seminars. Service as helping was 

seen in the September session's analogy of a lioness to leadership. According to one 

group a lioness: "Takes care of young and takes care of the pride" (Appendix B: 

September A). 

At the close of the September session students were asked to give ideas for future 

RYLA seminars. One of the four categories of was service. Students suggested 

community service projects (Appendix B: September C). 

In December as students were making analogies, one group said that tools were 

like leadership in that they fix broken things and keep everything together (Appendix B, 

December). 

Later in the same session six students referred to service with helping defined as 

doing good. Characteristics of leadership that related to service are these: 

ELISE: Did something good. 

BEN: Do something for a good cause. 

BECKY: Helping people. 

MIKE: Done something for good. 

SANDY: Helps people. 

WILL: Do something outstanding. Helps people. 

In asking students to create a community service project, I was building on their 

earlier references to service. Gary's group provided perceptions of leadership as service 
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through teaching skills for survival. Mike and Ben brought the comforts of home to the 

sfranded people, and Haiti's group suggested service through physical help with 

necessities of hying. Will and Sandy would help fix the boat, and Becky's group 

designed a community service project on the island for the marooned people to help 

themselves find their way home (Appendix B: December). 

In December's leadership games that students created, the situational game one of 

the groups developed involved team members helping each other. Individual stiengths 

served to lead the group to its goal (Appendix B: December). 

Students, through an examination of eminent leaders' characteristics in the 

January seminar, listed five references to leadership as helping or service. This list 

parallels the list of characteristics students provided in the December session. 

1. Do something for a good cause. 

2. Done something for good. 

3. Helps people. 

4. Did something outstanding. 

5. Help everyone. 

(Appendix B: January) 

The May seminar asked students to describe the first seminar day for a future 

RYLA. Only two students included an idea for service as a part of fiiture seminars. 

WILL (joumal): Ithink we need to have a day of community service. Help the 
less fortunate people. Visit people in nursing homes, food drives, mow old peoples' 
lawns for free, play with kids that have disabilities. Talk on radio about leadership 
academy. 

WILL (presentation): This is a house, my name is Will and I think for our first 
day I would tell people to help around the community, Uke mowing peoples' lawns, food 
drives or something like that just to help our. Helping Hands to help the less fortunate 
people. First day get together and have everyone meet each other. Just basically doing a 
community project together and help around the community. 

BEN (joumal): I'd like for them to see that mral leaders have to look a tittle 
harder for their opportunities and many times must start their own service projects rather 
than join existing ones. But our impact is just as great as anywhere else—large city or 
small farm town. 
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And one student spoke of service as an individual action. 

MARK (joumal): 1 have leamed a lot from the Leadership Academy. I now am 
able to pace circumstances I once failed. An example of one situation I was able to 
handle happened about two weeks ago. I was in my Ag class. I was running the belt 
sander. We were repairing some of our cabinets. We were just applying paint thinner. I 
asked one of my fellow Ag students to open the large door at the south end of the 
building. The wind immediately blew in as soon at the door opened. It (the wind) blew a 
door open on the north end of the building. The door stmck one of my friends about an 
inch above his eye. The blow made about a one-inch deep abrasion above his right eye. 
Blood was everj'where. The teacher was in the main building tending to another project. 
I was able to keep everyone calm. And get clothes and a first aid kit for my fiiend. The 
leadership academy gave me the confidence and ability to deal properly with this 
situation. 

In their final interview I asked students what formal instmction they had had with 

leadership. Of the seven who answered this question one referenced community service. 

BRANDI: There's a leadership program through Farm Bureau. You leamed a lot 
about the government. That was mainly what they taught you was being a good citizen 
and being a good leader in your community. The main focus of it was community 
service (Appendix C). 

When asked about informal instmction with leadership, Gary gave the only 

example that included service. 

GARY: Teen Court was started this year. I was kind of a leader because we kind 
of had to show everybody how to do it... I'm not elected a leader, but we do community 
service stuff and that helps somebody out (Appendix C). 

Leader and follower(s) roles were embedded in situational leadership through 

service. The concept of shared leadership through expertise for a task implied service, 

whether with fellow group members or to an outside recipient of their efforts. While 

students expressed service as a goal for the academy in their apphcations and referred to 

helping others throughout the course of the seminars, their ideas for future leadership 

opportunities did not include service. 
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Shared Leadership 

Teamwork 

Aligned with shared leadership was teamwork. Teamwork presented the need for 

all members of a team to work together to accomplish a task. Leader and follower(s) 

spoke to roles of team members while teamwork focused on reaching a goal through 

shared efforts of all members of the group. 

This category was seen first in students' recognition of teamwork in their 

applications. Nine of the twelve students mentioned teamwork or the ability to work in a 

group as a part of their expectations for the experience. 

ELISE: To improve my abilities to work in a group. 

BEN: Group work is a necessity. 

SHANE: I will help boost morale among other members of my team. 

GARY: To leam to work with others who wish to be leaders. 

HALLI: To work as a team. Receive teamwork and social skills. 

MARK: Group participation skills. 

SANDY: To leam to cooperate with individual as well as groups. 

WILL: Cooperate with individuals to improve my social skills. 

BELINDA: To ... work cooperatively with other groups. 

Students not only participated in groups and worked as teams in seminar sessions, 

but they also expressed the desire to do so and perceived that they would often approach 

leadership as a group in future endeavors. 

In the September session, students did not include this concept in their forced 

analogies, but nine of the twelve referred to teamwork on their Leadership Lifelines 

through extracurricular activities in which each was a part of some type of team. Of the 

three who did not mention extiacurricular activities, two cite 4-H activities, which often 

include team projects (Appendix B: September). 
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September's seminar also asked students to suggest fiiture seminar topics and 

activities. Their suggestions are categorized in four ways: games, role-plays, service 

projects, and new leaming. Two of these, games and service projects, inferred or stated 

that teamwork was a part of what they felt was necessary to develop leadership 

(Appendix B: September). 

The October seminar at the ROPES course was built around teamwork, and all 

activities required that students work in teams. Since students did not write in joumals, 

only my field notes contain information about their perceptions of teamwork. My one 

reference about their teamwork, other than the curriculum that required they work 

together, was in the closing activity. 

At the end of the day, the students and sponsors stood in a circle 
and talked about what had been important about the two days. The kids' 
comments centered on working with others, getting to know the other 
students, leaming to tmst people they did not know all that well. 
(Appendix B) 

In December's leadership games that students created, one group devised an 

adventure game (Appendix B: December). In the presentation of their game, Shane 

instmcted about the game in this way: 

SHANE: Choose your own adventure game. It's in game form. Start with a 
card. You can't do it by yourself It was meant for small groups, preferably three or 
maybe four. 

Another activity during this session required students to divide into groups to 

practice creative problem solving. The task was to create a community service project 

for GiUigan's Island (Richardson & Feldhusen, 1996). Two of the four groups referred to 

teamwork. 

WILL and SANDY: Get the community together and go find the biggest pahn 
free and go repair the hole in the boat. Make like a big cork and make it airtight so they 
could go home in the boat. 

SHANE, MARK and BECKY: .. .We'll gather materials they had, such as 
curtain rods and old metal for an antenna. .. .This is a community service project because 
everybody who lives there are a part of the community and they'll want to help so they 
can get off the island. 
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In their joumals at the end of the day I asked students to list five characteristics of 

leadership. Albeit the students had worked in groups all day and had referenced 

teamwork throughout their activities, of the over fifty characteristics listed by the eleven 

students present at this seminar, only two related to team or group. Becky listed as one of 

her five: "leading mass movement - unite," and Elise said: "Unity" (Appendix B, 

December). This may have occurred because participants considered characteristics as 

particular to a person whereas teamwork related to a group. 

One of the stiategies for the January meeting was to give students information 

about eminent people (Sledge & Harper, 1990). At the end of the day I asked them to list 

in their joumals characteristics of any person of eminence. Approximately one-third of 

the characteristics referred in some way team-focused characteristics. For example, 

students gave descriptors such as "understanding of everyone's needs, helps people, 

social, uniting, and easy to identify with" (Appendix B, January). 

The last seminar's goal was for students to synthesize the RYLA experience. 1 

asked that each one design the first day of seminars for the next year. (Some students did 

plan for a first session, but some planned for the whole year.) Eiglit of the twelve 

participants included teamwork. For some the notion of teamwork was implied in their 

activities, for some it was explicit. 

WILL (presentation): .. .1 think for our first day I would tell people to help 
around the community, ... First day, get together and have everyone meet each other. 
Just basically doing a community project together and help around the community. 

BRANDI (joumal): My day would start with the students splitting up in groups. 
Then I would tell each group to make up a business.. ..To me being a leader is helping 
others and taking responsibility. 

ELISE (presentation): .. .make a brochure that has the names of the group and 
inside the meaning of your name. 

ELISE (joumal): Develop a group name. 

BELINDA (joumal): My leadership Day would include: Using everyone in one 
group. We should get together and make up a big long play. 
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GARY (presentation): ... Third, get together in groups and devise activities to 
display their own leadership and a plan for how it would take place. ... And also pick out 
some kind of mascot. ... Maybe have some kind of a mascot because you're going to be 
together for a while. 

MIKE (presentation): Split up into teams and have a leader and leam to work as 
a team and also have some fim at the same time. 

BECKY (presentation): I thought for the Leadership Academy we could do a 
scavenger hunt. We could go all around Catclaw and divide up into teams, not all from 
the same school. The whole purpose of leadership is to blend and to leam about 
everyone else. ... So we would work together to solve the riddles and then have a part 
and celebrate. 

In the final interviews teamwork emerged throughout the questions posed to the 

students. When asked if being from their town made them different or unique, Gary 

posed: "We're willing to work together. The group of people that I work with when I 

have to do different projects is one group of people. And 1 work well with the people 

from Marsh because I've known them since I was in seventh grade" (Appendix C). 

In response to this same question, Halli says: "Togethemess. The aspect of 

knowing everyone" (Appendix C). 

I asked the same question to some of the students but added: "What does it (your 

town/school) have in common with others?" (Appendix C). Shane and Halli added these 

thoughts. 

SHANE: We work together until needs are fulfilled and we meet our goals as a 
town. 

HALLI: Everybody knows everybody. Lots of people coming up for certain 
occasions and working together despite their differences. 

When asked to define community, five of the six students queried included 

teamwork in their answers. 

MIKE: I just think of a collection of people right there together and that they got 
to work to make the community as hospitable and as friendly to being as nice a place to 
be in as they can and then to keep it growing and keep working and get it back [sic]. 

GARY: People in it. And the people in it have a lot to do with it, you know, how 
willing people are to get involved and give their time or their ideas. 
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HALLI: Well, a community, 1 would think, is a bunch of citizens that live in the 
same town, coming together for a cause. 

MARK: A group of people working together for a common purpose to have a 
home there and working together to better their lives through each other. 

BECKY: A community where people are working together to better themselves, 
their school, their kids, and every other aspect of their life. 

I noted the theme of teamwork throughout their interviews, so I asked if one 

person was always the leader and how leadership is distributed. Brandi referred to 

teamwork. Two of the other seven asked specifically referenced teamwork. The other five 

related to situational leadership. 

HALLI: You need a group of leaders that work together, called teamwork, 
toward a common goal or vision. Just because one person might get the final decision, 
they are all still leaders. 

BRANDI: Leadership is usually everybody working together, sometime with one 
main person ahead that's the main leader. 

Halli also referred teamwork in her response to the question: "Which is more 

important, who leads or how leadership happens?" 

HALLI: I like to see a lot of people getting involved, rather than one. I like to do 
leading, but I don't like to do it alone. 

In responding to questions in the interviews seven of the twelve participants 

referred to teamwork specifically. Their answers reflected teamwork as a part of the 

view of shared leadership in which a team works together with one person emerging as a 

leader when the situation call for expertise. Students' perceptions of leadership include 

the element of teamwork in applications, seminars, future sessions, and in their personal 

interviews. 

Adaptability 

Related to shared leadership was the category of adaptability. Adaptability 

conveyed agreement among team members. This point of view as a part of shared 

leadership expressed how a leader cannot be separate from the group or beyond it. 
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Students valued leaders who could adapt their viewpoint in order to conform their 

thinking to that of the group, or that leadership is getting others to agree with to a group 

goal. Cooperation, common identity, and blending were words they used to express 

adaptability. 

Becky and Belinda referred to adaptability as a part of their applications for their 

leadership academy experiences. Becky, explaining assets she brings to the experience, 

said: "I have a sense of humor that always comes in handy when getting people to agree 

and participate" (Appendix A). 

Belinda in explaining her expectations for the seminars was more overt in her 

sentiments: "To develop new leadership skills, have fiin, and work cooperatively with 

other groups" (Appendix A). 

In the September session's forced analogy, Halli states the role of adaptability 

within a group as she saw the leader as flexible. 

HALLI: Well, this pink ball is squishy. It is like a leader because it, well it gives 
when you mash on it. It is flexible and a leader has to be flexible and change. 

In January, the students were given information that defined different types of 

leaders (Sledge & Harper, 1990). From this information students were asked to list the 

types(s) that they exhibit. Adaptability as a personal characteristic was seen in those four 

who saw their leadership style as Pleaser: Elise, Brandi, Belinda, and Mike. The Pleaser 

style fit with adaptability in that the Pleaser was one who was "group reliant rather than 

self-reliant." (p. 14). Of those four all but Belinda, who only listed Pleaser, also listed 

Performer. The Performer was one who "analyzes group norms" (p. 15) for recognition 

and prestige. Students who listed both of these attested to the need for adaptability within 

a group. 

Becky spoke to blending the group and Shane conveyed his desire to be adaptable 

in order to reduce stiess among the group during the last seminar in which students 

suggested ideas for a day of RYLA in the fiiture. 

BECKY (presentation): I thought for the Leadership Academy we could do a 
scavenger hunt. We could go all around Catclaw and divide up into teams, not all from 
the same school. The whole purpose of leadership is to blend and to leam about 
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everyone else. ... So we would work together to solve the riddles and then have a party 
and celebrate. 

While not every student incorporated adaptability with each opportunity, seven of 

the twelve included this element as a part of shared leadership at some point in the 

experience. 

Leading by Example 

Another element of shared leadership was found in students' applications and 

seminars as they implied leading by example and exphcitly cited it in the final interviews. 

However, none of the students referred to this concept when asked about then-

suggestions for fiiture RYLA experiences. 

In the applications leading by example implied that there are adult leaders who 

can teach them by example or that they can lead by example. During seminar sessions 

students suggested leadership by example for friends, through personal characteristics, 

and as a part of a service project. In the final interviews, students looked upon themselves 

as leaders for younger children or for friends. 

In the applications to attend RYLA half of the participants alluded to leadership 

by example. 

BEN: To understand the qualities that the populace looks for in a leader. 

SHANE: Help me to become a better person to myself as well as to others. 

GARY: To help somebody else in some way. To leam to work with others who 
wish to be leaders. 

HALLI: To help some followers become better leaders. 

SANDY: To share leadership skills. 

WILL: Broaden horizons toward leadership and ethics. To share ideas and goals 
with peers. 

During the September seminar, leading by example for friends was Sandy's mput. 

An example from her leadership lifeline was that she exhibited leadership with her 
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fiiends. Mike revealed that he provided his own leadership in his personal life, mside of 

himself (Appendix B: September B). 

Students were asked to list characteristics of leadership in the December semmar. 

Leading by example is inferred in some of their answers about personal characteristics 

(Appendix B: December B). Characteristics listed as integrity, good patriots, brave, do 

something good or for a good cause, socially respectfiil, want to change fradition, and 

honesty supposed leading by example. 

In the December presentation of a community service project for Gilligan's 

Island, one group offered leadership by example. Gary's group talked about teaching the 

members of Gilligan's group to fish so that they could take care of themselves, rather 

than provide the fish to them (Appendix B: December). 

When asked, in the final interviews, to name places, times, and types of activities 

in which they practiced leadership, Becky, WiU, and Brandi replied that they practiced 

leadership by example for younger children. 

BECKY: With my brother. I think that he follows me and mimics what I do, so I 
need to be on my best attitude and behavior so that he will copy what I do and it will 
make him a better person. 

WILL: 1 try to do it all the time because you don't know when httle kids are 
going to watch you and look at you and try to copy what you're doing. 

BRANDI: Anytime I meet people younger than me, I feel 1 do have to practice 
leadership because they look up to me. I feel very obligated to show a good example to 
them. 

Mike talked about leadership by example with his fiiends. 

MIKE: Leadership is important to me because it's not always out there. It's not 
something that's available, and for a long time - 1 mean, I noticed through my friends, 
they didn't' always have someone. I mean, you're - when you thmk of it, you're - a kid 
is supposed to have parents, you know, to take care of them and guide them. Sadly, 
though, that's - 1 mean, we've go to start, you know, getting that out; that's not always 
how it is now, and there needs to be someone else. 

Mike also gave his opinion in the final interview about leadership by example as 

he talked about what would be important to include in future RYLA seminars. He was 
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the only student to approach leadership from this viewpoint, but it was not his only 

opinion. He also included teamwork and leaming. 

MIKE: Look at other people who have succeeded and look at what they've gone 
through and listen to what they have to say, that's important. 

Even thought students perceived of themselves as leaders who understand others 

are watching them, they did not view this concept as something overtly developed in a 

formal setting. 

Expertise 

Inherent in the leader/follower view of leadership is that a leader is one who leads 

according to expertise necessitated by the group or the task (Sledge & Harper, 1990). In 

the September seminar, students were asked to create an analogy of leadership with an 

animal. Sisk and RoseUi (1996) and Richardson and Feldhusen (1996) suggest forced 

analogies as a part of their leadership activities. A combination of analytical and creative 

thinking (De Porter, 1992) and analogical reasoning (Torrance, 1995), these analogies 

force thinking beyond a known object into novelty with an absfract idea. 

One of the groups presented the hippopotamus as a leader because (s)he leads by 

his/her expertise, by doing what needs to be done, and by plodding along and getting a 

job done. Another group talked about a lioness. The fimction of the lioness, according to 

this group, is to gather food, to take care of young and take care of the pride, and 

leadership through action (Appendix A). 

During the October ROPES experience, students exhibited behaviors of a leader 

or a follower as they moved their group over a 12-foot wall. In my field notes I recorded: 

"The students discussed several strategies, then gave leadership over to Gary and Mike 

who had completed the course in previous trips" (Appendix B, October). Because of 

their expertise, they were accorded the lead role. Others made suggestions, but followed 

their lead. 

In the December session, students were asked to name community leaders. While 

the implication on my part was that commuiuty leaders do occupy a definite position in 
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the community, the five students who responded gave names of people whose job granted 

them leadership according to their expertise in the community. 

BEN: Minister, Congressman, Doctor. 

ELISE: Congressman, Storeowner, Superintendent. 

GARY: Principal, Counselor, Vice Principal. 

BRANDI: Congressman, Doctor, Preacher. 

MIKE: Preacher, Teacher, Principal. 

An exception was Elise's mention of a storeowner. However, the storeowner was 

also a school board member and influential with the local Chamber of Commerce. 

(Appendix B, December C). 

Another vicAvpoint of leadership as situational through expertise came from the 

December session in which students crafted a leadership game. One group created a 

game that Brandi referred to as "one of those situational games." In the game, the leader 

came forward as the one who could figure out the how of the situation or could physically 

complete the task. As the problems were confronted, different students took on the role of 

leader or follower as dictated by the task to be completed. The person who could assume 

the position of leader would complete the task of the moment and the other team 

members would become the followers (Appendix B, December). 

In this same session, students were again asked to create a forced analogy. 

Students implied expertise required by the situation as that which directed who emerged 

as the leader. 

HALLI: Well, this pink ball is squishy. It is like a leader because it, well if 
gives when you mash on it. It is flexible and a leader has to be flexible and change. 

BRANDI: Well, tools and animals are like leadership because each can adjust to 
the situation. 

In the presentation of what they had described in their joumals, students 

expressed expertise in this way: 

SANDY: I am Sandy and I think we should build something. 1 don't know 
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what, but something where we could use everybody's ideas. And also where everyone 
would have a chance to show leadership. 

MIKE: Put leaders and teams in a situation and especially in a situation that 
they weren't prepared for, so they would have to come up with something. 

MIKE: It is distributed by who's the best for the situation. And if you're a 
leader you know when it's your time to step dovm, and know when it's your time to step 
up and take on whatever it is. 

BECKY: No, I don't think one person is always the leader. It depends on if 
you know more about it or if you've experienced what we are about to need a leader for. 

BEN: No, I think it's kind of determined by your expertise. 

Student interviews conducted after RYLA reinforced the expertise view of 

leadership. When asked about their area of sfrength in leadership one student responded 

with the concept of leader and follower. 

MIKE: My area of sfrength would be with encouraging people and being able to 
tmst me. 1 realize I'm not always going to be the top leader. I got to turn over leadership 
sometime. I've got to reach my goal. If you're not able to realize that, I think maybe 
you're a fake leader, if you just want to always be the leader. 

Even though only one student responded in this way to the probe, the next 

question elicited reactions that include situational leadership as a theme. The question 

was asked this time because the idea of leader and follower had been a part of their 

perceptions from the applications to the final presentations. To better understand, I 

asked: "Is one person always the leader? If yes, how? If no, howis leadership 

distributed?" Of the eight who were asked this question, three students replied with a 

variation on the category. 

MIKE: It is distributed by who's the best for the situation. And if you're a 
leader you know when it's your time to step down, and know when it's your time to step 
up and take on whatever it is. 

BECKY: No, 1 don't think one person is always the leader. It depends on if 
you know more about it or if you've experienced what we are about to need a leader for. 

BEN: No, I think it's kind of determined by your expertise. 
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Although Mark did not respond to the previous question with reference to 

leadership for a situation, his answer to the next question, whether who leads or how 

leadership happens is of more importance, was the only response of the seven queried 

who talked about leadership for each situation in this question. 

MARK: I am more interested in who will step up to leadership. 

In order to fiirther probe their definition of leadership all of the students were 

asked: "When you see somebody that is a leader, in your mind, by what criteria do you 

judge that person a leader?" Two of the students who had not previously included the 

idea of a leader as both a follower and leader did so in this answer. 

BRANDI: Somebody that is willing to follow as well as lead. 

SHANE: Good advice and good leadership will be in somebody that will step up 
in the clutch. 

The last question that elicited the idea of leadership by through expertise 

reinforced Haiti's earlier mention of a leader as one who is flexible in leadership. The 

question posed: "Why is leadership important to you? Is leadership important to you? If 

it is, why?" expands her idea of adaptability. 

HALLI: Well, it's important because you need to know who's in charge, and 
sometimes the leaders need to realize that there's times to follow, that they don't always 
have to be in charge. 

Becky says much the same thing, but with a slightly different emphasis on the 

person rather than the concept of leadership. 

BECKY: Because I want people to know they don't have to march to the same 
beat as everybody. You can have your ovra ideas, you can have your own opinion, and it 
will be okay. If you don't voice your opinion you will never leam from your mistakes. 
Everybody can be a leader. You don't have to be a follower.... 

Eight of the twelve students referred to leadership through expertise throughout 

the seminars. Whether in their applications, in their actions during seminars and in their 

joumal responses to probes during seminars, or in the final interviews, all participants 

embraced the idea that the role of leader and follower depends on the expertise of the 

leader within a situation. 

85 



Individuality 

Individuality referred to characteristics of leadership in which students defined a 

leader as someone whose expertise as leader comes by being different in some way. 

While adaptability was seen as a part of group interaction, individuality was seen as 

personal action. 

Only once in the applications was individuality mentioned. Brandi expressed that 

one of her goals for the RYLA was to develop original ideas (Appendix A). 

One of the animals selected for the forced analogy in September's session was the 

zebra. Students compared a zebra to leadership by saying that it "leads by standing out in 

a crowd" and that its "difference from others makes it a leader" (Appendix B: September 

A). 

When students were asked to list characteristics of leadership in the December 

session, three students listed individuality through "brave" (Sandy, Mark, Will) and "do 

something outstanding" (Will) (Appendix B: September A). Both these words suggested 

an individual who led through individual thought or action. 

In January, students were asked to list the characteristics of eminent leaders. 

Again, one of the characteristics named was "did something outstanding." "Brave" was 

another characteristic that was repeated and could be connoted as leaders who were 

different from other people (Appendix B: January). 

In the final session as students reflected in their joumals about their experience 

and about what others should know about leadership, Becky talked about her 

individuality in this way: 

BECKY (joumal): ... I want people to know you don't have to put on airs and 
pretend to be someone your [sic] not to be valued as a leader. A leader is guidance that 
comes from you and your heart. People will respect you more for who you are, and not 
what you try to be. 

Belinda spoke of individuality of thought as she presented her feelings. 

BELINDA (joumal): I would like the world to know that leadership is composed 
of four parts: Communication, Honesty, Creativeness, Group Activities. Our academy 
has developed all four of these things. We have leamed to work together in the ROPES 
course as well as creating plays, presenting our opinions and much other stuff We have 
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communicated honestly with each other and whether we realized it or not we are all 
creative in different ways. 

Sandy's joumal entry expressed the individuality that is the essence of this 

category. 

SANDY (joumal): I think you should tell them about everyone's personalities 
and how they are the same and different because of their environment. Tell how the 
Leadership Academy helped us all become better leaders in many different ways. Tell 
how the towns are different because of the sizes and how that affects our leadership. Tell 
how leaders are different - some are creative and some aren't, how some like to give 
speeches and some don't. Just tell what special and different about everyone as a leader. 

Only two replies to questions incorporated the idea of individuality in the student 

interviews. The first was in asking about the uniqueness of their community and the 

second came from the query about who were their community leaders. 

GARY: We have Teen Court. And Teen Court is .... I think I've gained a lot 
from that because you have to have a different way of thinking. 

MIKE: The leaders in Marsh are those who start to stand out from the others 
when the times are tough. 

Individuality, being different was considered in its relation to students' inclusion 

of adaptability as a part of leadership. While they see adaptability as essential for 

teamwork, individuality through expertise is one of the assets they saw for leaders as they 

work within a group. 

Leadership by Power 

Students' view of leadership by expertise also referred to power. Power was 

related to expertise in that power was derived through expertise. 

No references to power were found in students' applications. However, as 

students created forced analogies in September, the groups who selected the lion 

compared it to leadership in these ways: 

1. Leads by power, 

2. Power - sfrength gives him leadership by his place in culture, 

3. Considered King of the j ungle, 
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4. Recognized as the leader. 

The characteristics of lion (male) while different from descriptors of lion (female) 

implied power through expertise. Students gave the male lion individual power 

characteristics while the female lion was described as a leader only by her fimction in the 

group (Appendix A, September). This gender distinction was the only one found in the 

student data. 

Forced analogy answers given in December again included lion. While not 

gender specific, the group (Will and Sandy) implied power in that a lion: "Knows what 

needs to be done and is domineering" (Appendix B, December). 

When asked to create a community service project for Gilligan's Island, one 

group implied power through economic expertise. 

GARY: Well, me and Heath [sic] are millionaires and have time to spend money. 
We need to find a way to trick people into helping us help them. Here's Gilligan's Island 
and here's America (Shows on a small, globe sfress ball) If we have the Caribbean Cmise 
Line, we get people to go free on a cmise and they will go with us to Gilligan's Island. ... 
(Appendix B, December C). 

The leadership styles chosen in January by students as those that resembled their 

individual leadership styles revealed four of the students (Mark, Gary, Halli, and Sandy) 

who saw themselves as the Commander type (Sledge & Harper, 1990). The Commander 

is one who leads because he/she is the one who knows what needs to be done and how to 

accomplish the task (p. 12). However, in all four cases, this was not the only style they 

listed. 

Students' presentation and/or joumal entry in the May seminar that reflected 

leadership by power included Shane in his joumal and Gary in his joumal and 

presentation (Appendix B, May). 

SHANE (joumal): ... Most people in rural areas like to think leadership is mostly 
political, well that is not always the case as I have leamed here in this year's leadership 
program. I leamed that not only are people elected leaders, but there are some who are 
bom and some who are hand made. 

GARY (joumal): At first I sat back and let others control as time progressed I 
began to move into leadership positions. 



GARY (presentation): The session would basically be just a briefing to give 
reasons why you are even in the Leadership Academy. ... And the last part, pick out 
some kind of mascot. Your king of the jungle who is some type of a leader and you have 
alpha canine, who is the leader of a pack of dogs. 

In the interviews Mike referred to power through physical expertise in response to 

the question: "Is one person always the leader? If yes, how. Ifno, how is leadership 

disttibuted?" 

MIKE: Sometimes there is just one person and sometimes there is a group of 
leaders putting in their input. But there is usually someone that is older or bigger, the one 
who has done it before and steps up as the leader and kind of directs things. 

These responses indicated seven of the students viewed leadership that comes 

through power. Whether power through physical sfrength, economic expertise, or 

intellectual ability, leadership through power is another description of leadership student 

data provides. 

Leadership through Leaming 

Leaming was an expectation of the students. Students expected that they would 

leam about leadership and about skills that would help them with leadership in the fiiture. 

In the September RYLA seminar suggestions, students referred to leaming as 

knowledge imparted by an expert for immediate and future leadership. 

Group 1: Interview and ask someone in a leader position to give a lecture to the 

group. Go to museums. 

Group 2: Leadership web page. Make a commercial for television. 

In their Leadership Lifelines five of the students (Brandi, Becky, Gary, WiU, and 

Belinda) said they practiced leadership through academics (Appendix B: September). 

During the December seminar, students were asked to create an analogy to 

leadership using some common objects I had provided to them. Will and Sandy chose a 

key and a lock. They compared the two objects to leadership by saying that the key and 

lock open ideas and opportunities just as leaders do. 

During this same session, students were asked to Ust characteristics of leadership. 

Answers that relate to leaming came from Gary and Becky. 

89 



GARY: Intelligent. Open-minded. 

BECKY: Explore. 

Examples of leaming came in responses to the joumal probe: "The best thing 

about today ...." Elise included leaming. 

ELISE: The best thing about today (joumals): I leamed to make a website. The 
Intemet is an awesome tool for education. I leamed a lot more about the Intemet and 
how to create a web page. We got to leam how to make a web page. I leamed how to 
create a web page and find pictures and music to download off the Intemet. 

In his final interview Mark expressed: "I have leamed a lot from the Leadership 

Academy. 1 now am able to pace circumstances I once failed. ... The leadership 

academy gave me the confidence and ability to deal properly with this situation" 

(Appendix C). In his application one of Mark's expectations for the experience was: 

"Leadership skill to help me succeed in life" (Appendix A). 

Students' responses implied leaming as a part of the process to develop as leaders. 

This view was refined in their view of skills exhibited and abilities required of leaders. 

Skills and Abilities 

Within leaming, skills and abilities emerged as a category. This category grew 

out of students' expectations that they would acquire skills and develop abilities during 

the course of the academy. Skills and abilities were a part of expertise in which students 

saw expertise as the determining factor for the role of leader or follower in any given 

situation. Examples of skills and abilities were know how, problem solving, and 

communication. Their inclusion of skills and abilities were reinforced throughout the 

seminars but only reflected by Mark during the final interview. 

The bulk of their replies about skills and abilities came from their applications. 

ELISE: To get all the fraining and develop all the skills that I possible can in 
order to have a head start on life after high school. 

BRANDI: To leam more about the world around us. To leam more about the 
world around us. To leam many things about people. 
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SHANE: To receive information on how to become a leader. 

GARY: Leam skills for later life. Enhance leadership skills. 

MIKE: Leam to use talents. 

HALLI: Receive teamwork and social skills. 

SANDY: To advance my leadership skills. 

MARK: Leadership skill to help me succeed in life. Skills for adult life as a 
lawyer. To leam goal setting. 

WILL: To associate with the minds of others. 

BELINDA: To develop new leadership skills. To leam. To develop better skills 
for adult life. 

Embedded in skills and abilities was problem solving. In his application Ben 

hopes: "To develop my problem solving and compromising skills" (Appendix A). 

Presentations of one group of students' leadership game in December provided 

the examples of problem solving as a part of their perceptions of leadership. 

BRANDI: .. .You have to figure out how to get the people across this big crack, 
like two feet wide. 

Haiti's joumal and presentation referred to problem solving as she talked about 

activities that could develop problem-solving abilities. 

HALLI (joumal): My Leadership Day would include: leaming how to juggle, 
work on puzzles, go back and leam juggling tricks, play chess and leam how to play. 

HALLI (presentation): I am Halli and I think for my leadership day I would let 
everybody leam how to juggle and play chess all day. Why? Because 1 think it helps 
your brain, makes you think and helps your problems solving skills. 

Students distinguished as leaders those whose expertise allowed them to problem 

solve through tasks. 

Another skill students expected to develop or recognized as necessary for 

leadership was communication. One student expressed the need for communication in her 

application. 
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BECKY: Develop more communication and social skills. 

Eminent leaders' characteristics as perceived by the students were "communicate 

ideas, communication, and well presented" (Appendix B, January). 

In the May presentations, Mike submitted communication as a necessary part of 

leadership development. 

MIKE: Leaming to speak in front of people and to getting your ideas across ... 

Expertise of participants determined the role of leader or follower(s) within a 

group. Skills and abilities of individuals, specifically knowing how to do something, 

problem-solving ability, and communication skills, were examples of students' 

perceptions of expertise they would acquire or already possessed. 

Goal Setting 

Goals included goal setting for the purpose of achievement or creating order. 

Achievement included immediate goal attainment and the idea of goal setting for the 

development of leadership for the fiiture. Creating order was a category that stemmed 

from students' position that preventing chaos is a goal for a leader. 

Achievement 

In applications goals were presented as expectations for the future and their life 

after school. All twelve students referred to personal goals or goal setting as a part of this 

experience. 

ELISE: To get all the tiaining and develop all the skills that I possible can in 
order to have a head start on life after high school. 

BEN: For my growth as a leader. 
BECKY: Mold me into a better leader and citizen for society. 

GARY: To leam skills for later life. To sfrengthen my leadership skills for fiiture 
use in my hfe. 

SANDY: To explore and research careers in leadership. 
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goals. 

BRANDI: To expand knowledge of what we want to do with the future. 

SHANE: Help me become a better person to myself as well as to others. 

MIKE: To finish what 1 start. To extend my limits. Benefits for the future. Set 

HALLI: To help in life and in the workplace. 

BELINDA: To develop better skills for adult life. 

MARK: Leadership skill to help me succeed in life. To leam goal getting. Skills 
for adult life as a lawyer. 

WILL: To share ideas and goals with peers. 

While the applications referenced personal goals for individual performance, the 

November seminar brought out group goal achievement. After the experience with the 

TMNC group in November, Becky said in her joumal: "I don't believe that only one 

person helps accomplish a goal." 

The web page day elicited the reactions to the joumal probe: "The best thing 

about today ...." that captured the essence of group achievement through collective 

individual accomplishment. One student said in the joumal entry: "I got to build a web 

page and I had fim. The best thing about this session is that we all worked as individuals 

to get a whole site done" (Appendix B: March). 

Elise's joumal entry and presentation in the May session revealed her belief in 

goals as a part of leadership. 

ELISE (joumal): Leadership Seminar: 
1. Define leadership. 
2. Develop group name. 
3. List goals for the year. 
4. Develop a mission statement. 
5. Design a brochure with the name, mission statement, goals and definition of 

Leadership. 
6. Make poster with the mission statement and one with a checklist of the goals 

so they can keep track of their accomplishments through the year. 
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ELISE (presentation): My name is Elise. To come in and first define leadership. 
Then come up with a name instead of Leadership academy, something catchy. Then list 
all the goals for that year, and from those goals develop mission statements. Then 
make a brochure that has the names of the group and inside, the meaning of your name. 
And then whatever you decided your definition was, and your mission statement 
(Appendix B: May). 

In the final interview I asked students: "Which is more important to you, how 

leadership happens or who leads?" (Roach et al., 1999). These three answers revealed 

the importance of how reaching a goal influences their thinking about leadership. 

BELINDA: How leadership happens. Sometimes it really doesn't depend on 
who leads. It's just making sure it happens. 

GARY: I'd say how it happens. Who does it isn't real important as long as what 
needs to get done, gets done. 

BECKY: Who leads. I feel if there is somebody leading who I feel has no 
business leading, they don't know what they are talking about and the only reason they 
are leading is by popularity. But if you have someone who is a responsible, honest, 
respected person, leading will change society (Appendix C). 

A similar response came from Gary when asked about his criteria for leadership. 

Sandy and Ben echoed his sentiments. 

GARY: Well, you kind oflook at what they're a leader of How does it run? It 
is the product of the leadership that you look for. 

SANDY: They've got good ideas that everyone responds to and everybody talks 
about, and it benefits everybody. 

BEN: I guess the first thing you look at is what they got accomplished, but then I 
like to look to see what kind of change happened inside the group (Appendix C). 

Goal setting as a part of achievement was found in applications, to some extent in 

their seminar experiences, and reflected in interview answers. 
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Creating order 

Students' references to leadership in order to prevent chaos created this category. 

In addition to their ideas about adaptability, the bulk of the references came from their 

final interviews, so I looked back to their applications, joumal responses, and information 

from RYLA seminars for other mentions of this perception. Creating order was inferred 

in four of the applications, only two references were found in seminars, yet half of the 

students overtly discussed this idea in the final interview. The question that brought out 

this view probed their perception of the importance of leadership. 

In the applications, students infiised the idea of creating order through words such 

as mediate, cooperate, and compromise. 

BECKY: A mediator and can resolve situations. I have a sense of humor that 
always comes in handy when getting people to agree and participate. 

GARY: Leam to compromise better. 

SANDY: To leam to cooperate with individuals as well as groups. 

WILL: Cooperate with individuals to improve my social skills to allow me and 
my peers to work with each other. 

In December's session when students created analogies with common objects, one 

group chose a hair clip and lock. Their explanation was that the hair clip and lock are 

like leadership because they: "hold things together like leaders hold a group together" 

(Appendix B: December A). 

During the same session as students listed characteristics of leadership in their 

joumals, Elise said: "Uniting" and Becky said: "Leading mass movement - unite" 

(Appendix B, December B). 

There were no other examples of leadership for the purpose of creating order until 

the final interviews. Gary, Mark, Sandy, Brandi, Shane, and Ben spoke to this idea when 

responding to the question, "Why is leadership important to you? Is leadership 

important to you? If it is, why?" 

GARY: If you have a catastrophe, there has to be someone somewhere to kind of 
say what goes and what doesn't in working government and you step down from your 
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government to a working city council, and then your authorities at school. And without it 
there's - there's no one to take control of what goes on, and it's just chaos. 

MARK: WeU, ifwe didn't have leaders our community wouldn't be here. The 
United States would not be here. I mean if there weren't leaders in society and 
communities it would be like a Mad Max movie. 

SANDY: I don't know. I - leadership - everyone - someone has to lead 
everything ahnost. I mean, that doesn't - it can be a group leader or - it doesn't just have 
to be one person. But if you don't - if you don't have leadership, it's just chaos. 

BRANDI: Because without leaders you don't have - you don't have really 
anything. You know, you have to - you have to have somebody to lead people or you're 
going to have complete chaos; you know, that can be good or bad. 

SHANE: Leadership is important to me because somebody has to do it. 
Somebody - everything needs a leader is what I think, and without leaders it's just 
anarchy and total mayhem. That's what I think. But that's why leadership is important 
because you don't want anarchy or total mayhem. You want some order; you don't want 
confusion. 

BEN: Well, I guess because all the leaders I've seen, have been - you know, they 
talk to me and stuff, and they influence me a lot, and it takes a leader to get things going. 
You know, it's just kind of chaos without someone heading it up. 

Students set goals for a variety of reasons. They saw goal setting as an activity of 

a leader, thus adding to their perceptions of the composition of leadership. 

Discussion of Student Data 

Student data reveal that students perceive of leadership as situational. This term 

was chosen to express their perception of leadership because students saw leadership as a 

shared task in which the expertise of the groups' members determined who accepted the 

role of leader or of follower(s). Roles of participants as leader or follower were grounded 

in their perceptions of leadership through service. Whether a reflection of past 

experiences or current understanding, students referenced leaders and followers first 

through service, then through leadership opportunities. 

Shared leadership was expressed through their descriptions of leadership as 

teamwork, leading by being an adaptable member of the group, and leading by example. 
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The theme of expertise was communicated by their view of leadership through 

individuality, power, leaming, and by goal setting. Individual expertise was seen as 

necessary when the participant took on the role of leader within a task. Leadership 

through power was a category seen by students that defined a leader's expertise as 

created through his/her power. Leaming was an expectation of participants. Embedded 

in leaming were skills and abilities students possessed or expected to develop. The skills 

and abilities participants included were problem solving and communication. Goal 

setting referenced two categories: goal setting to achieve a team or individual goal and 

setting goals to create order within the group to complete a task. 

Curriculum 

This study focused on students' perceptions of leadership yet did not ignore the 

influence of vmtten, intentional, and hidden curriculum that shaped those perceptions. 

The second part of this chapter analyzed the curriculum delivered to the students. 

Glatthom (1987) referred to both written and leamed curriculum. Leamed curriculum 

consists of intentional and hidden curriculum (Glatthom, 1987). Written curriculum 

presented to RYLA students included the pre-application information and student 

applications. Seminars' activities and sfrategies, joumal probes, leadership scales, tests 

of creative thinking, and interview questions were also analyzed for their influence as 

intentional and hidden curriculum. 

Written Curriculum 

Glatthom (1987) explained that the written curriculum could assure confrol of 

what was offered to leamers. He said that goals, objectives, and a scope and sequence of 

leaming activities form the written curriculum. In the Rural Youth Leadership Academy 

(RYLA), the pre-application information, information gathered from students' 

applications to attend the academy, and seminars' stmcture constituted the written 

curriculum. Glatthom also commented that the fimction of the written curriculum was to 

mediate, standardize, and confrol (see p. 8). This written curriculum was mediated in that 
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goals meshed with the setting in which they were delivered. However, the elements of 

standardization and control were not found because this curriculum was not delivered to a 

wide audience and an oversight group did not determine the ideals set forth. 

Themes that emerged from RYLA's written curriculum included development of 

the skills of communication and critical thinking, personal characteristics of task 

commitment and goal setting, personality styles, teamwork, and prior leadership ability. 

Skills. Before the students completed their applications to attend the RYLA, they 

were given information about the expectations for the seminar, what they would be doing 

during sessions, and how their applications would be evaluated. In the "Criteria for 

Judging the Application," two of the seven standards implied skill development. These 

measures told students that a leader is someone who communicates through the written 

word and thinks critically and creatively. 

1. How well does the student express ideas and opinion? 

2. Evidence of complex, critical, and creative thinking (Appendix A). 

Skills to be developed were both generic and specific. Skills were generically 

mentioned in the application as students were asked to list skills that they expected to 

gain from the experience. 

Critical thinking skills were listed in the pre-Application's "Tentative Schedule" 

(Appendix A) as a probable topic. Critical thinking as presented in this curriculum refers 

to analytical thinking strategies. Approaches to problem solving that involve analysis of 

the problem, consideration of possible solutions, evaluation of possibilities, and solutions 

based on these analyses constituted critical thinking as presented in the curriculum. 

Personal Characteristics. Before the students completed their applications to 

attend RYLA, they were given information about the expectations for the seminar, what 

they would be doing during sessions, and how their applications would be evaluated. 

Personal growth was one of the goals listed for the leadership academy in this pre-

Application information. This statement implied that leaming about leadership in order 

to develop the participant as a leader would be a part of the curriculum delivered to 

students. This part of the curriculum presented that leadership has definable 
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characteristics. Four categories emerged as characteristics of leaders: Task 

Commitinent, Creative Thinking, Goal Setting, and Styles. 

Task Commitment as a characteristic of a leader was also seen in the information 

schools and students received prior to applying to attend RYLA. Listed under 

"Expectations" was the following statement: "Students and their parents will be required 

to sign a confract agreement that allows student participation and that stipulates 

agreement that the student will complete the academy requirements" (Appendix A). 

The "General Information" section of this packet includes the same sentiment in 

that it states: "Students must attend all ten sessions at Region 14 ESC" (Appendix A). 

Pre-application information students, parents, and school personnel were given 

information indicated that students could eam a credit in Advanced Social Studies. The 

essence of the idea was that students would set individual goals for completing an 

independent study project that would eam a credit. Another part of the Advanced Social 

Studies project was to explore careers associated with leadership. Inherent in career 

exploration was the notion of setting a goal for a specific career. None of the students 

chose to pursue this option and districts were not in favor of committing a person to 

oversee the study. It was, however, a part of the information students received as they 

considered applying to attend RYLA. In the actual application that potential participants 

completed was the required response that asked for their personal goals for the 

experience. 

Personality Styles. Personality styles as suggested by Keirsey and Bates (1984) 

were shared with students during the January seminar (Appendix B: January). Students 

answered questions about their preferences on the Keirsey Temperament Scale, zmd then 

were given written information about each personality. Students had time to read about 

their own style and discuss their fellow RYLA members' types. A formal discussion 

followed in which students reflected on the information and its relevance, or irrelevance, 

to leadership. Students were given stickers for their joumals that identified their 

personality style according to four of the sixteen descriptors. 
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Teamwork. The October days at the ROPES course were billed as team building 

for leaders. All activities were designed for teamwork. In fact, teamwork was required 

in order to complete tasks. The goal of the activities and the sfrategies was to create 

success with a task through teamwork (Appendix B: October). 

Prior Leadership. In the application, students were asked to talk about their 

previous experiences as leaders. This statement conveyed to them that they had akeady 

been leaders. Again in September, students were asked to complete lifelines of their 

leadership experiences. This, too, supposed they had been leaders before the RYLA 

experience. 

Intentional Curriculum 

The leamed curriculum as Glatthom (1987) defined it involved the "changes in 

values, perceptions, and behaviors" (p. 14) experienced by the participants of RYLA. The 

intentional curriculum, what was intended for students to leam, provided a blend of 

activities gleaned from pubhshed curricula of Richardson and Feldhusen (1996), Sisk and 

RoseUi (1996), and Kames and Bean (1995). Activities from published leadership 

curricula, supplied as intentional curriculum, included skill development. Skills related 

to individual and group abilities and included communication, critical thinking, and 

creative thinking. Activities also incorporated task commitment, personal characteristics, 

teamwork, and the role of students as leaders. Stiategies reinforced the belief that service 

was a part of leadership (Sledge & Harper, 1990). 

Skills. The November seminar that was held in conjunction with the Texas 

Midwest Community Network conference told students about the importance for rural 

areas to network information. As a part of the conference students attended various 

sessions. One of the sessions that students chose to attend was entitled "Communicating 

in Small Communities." They were told that leaders of the small towns represented at the 

conference must communicate positively with each other and with those from other small 

towns in order to survive. At the conference's Information Expo was a book by the 

Marketing Alliance Preview that showed how communities will be linked electionically 
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to communicate more quickly with each other and prospective businesses and industries 

(Appendix B: November). 

While waiting for lunch, students were given the opportunity to visit with their 

state representatives to the Texas Legislature. While the students didn't talk much with 

them about their role as government leaders, they observed their sponsors communicating 

with them about the upcoming legislative session. 

In Febmary students were invited to be a part of a local university's junior 

leadership workshop. The theme of the day was "Leadership through Effective 

Communication." The morning's topic was "Listen up: Listening with Your Eyes and 

Ears"(Appendix B: Febmary). The consultant for the day presented a variety of 

activities to help students understand the role of communication for a leader. 

A local news anchor gave the luncheon speech in which she talked of 

communicating through outward appearance. Since only four of the twelve students were 

able to attend this session, the impact of message was limited to those four. 

The final reference to communication as a part of the curriculum came during the 

last seminar. As the students were preparing to design their first day for next year's 

group of RYLA students, I gave them a list of the topics we had covered during the year 

and talked about each session's topic. Since the November session referenced 

communication and the Febmary session was built on communication as a quality of a 

leader, this skill was presented as a part of the curriculum. 

The September and December meetings included critical thinking in the form of a 

forced analogy (Appendix B: September, December). During the September meeting, 

students were also asked to create a Venn diagram based on their synthesis of information 

about characteristics of giftedness. Also, students were required to think critically as they 

developed a timeline of their life as a leader. 

More instances of creative thinking were found in the curriculum than critical 

thinking. Again, creative thinking was mentioned as a possible topic in the "Tentative 

Schedule" (Appendix A). 
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In December the students were presented with two opportunities for creative 

thinking. First they were asked to develop a community service project for the 

inhabitants of GiUigan's Island (Appendix B: December). Because the island was 

fictional, the task involved students' ability to be creative in their thinking about the 

proposed project. Students were then asked to design a leadership game. First they 

brainstormed types of games. Then groups each created a game that incorporated 

elements of leadership. 

During the leadership workshop in Febmary, one of the handouts that were 

discussed in relation to creative thinking as a part of leadership was "Fifty Phrases that 

Kill Creativity" (Appendix B: Febmary). The message to students was that leaders think 

creatively and encourage followers to do the same. 

Task Commitment. January's session addressed the notion of eminent people as 

leaders. The text given to students spoke of leaders as those who had achieved eminence 

in an array of activities and how that eminence was franslated into their consideration as a 

leader (Harper & Sledge, 1995). The information told of the leader's commitment to an 

idea or to a task. 

In March, the students completed the "Roets Leadership Scale" (Roets, 1986). Of 

the twenty-six statements in which students rank themselves as a leader according to 

degree, thirteen of the descriptors referred to task commitment (p. 104). 

Personal Characteristics. Personal characteristics of leaders were conveyed 

through a set on buttons given to groups of students in the September session (Appendix 

B: September). Students were asked to look at all the buttons and to pin on the 

characteristic(s) that applied to each of them. Students could choose from empathy, 

integrity, tolerance, confidence, honor, justice, imagination, wisdom, cooperation, and 

courage. Because they were presented as characteristics of leadership, the idea that 

leaders display specific qualities became part of the curriculum. 

After students looked at their personality styles, they were given information 

about leadership styles (Sledge & Harper, 1990). The leadership styles identified 

strategies incorporated by a variety of leaders. Students applied the information by 
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creating skits about two of the types they selected for presentation. After all types had 

been presented, they were asked to list in their joumals how they perceived of themselves 

as leaders according to the typologies given (Appendix B: January). 

Teamwork. Throughout the seminars students were placed in groups and asked to 

work together for a solution to a problem, to come up with a creative answer, skit, or 

point of view, or to complete a task. Only during joumal writing and the final days' 

presentations were students asked to work individually. 

Role of Students. The suggestion that students' ideas were of equal importance to 

the plans suppUed by experts was deUvered throughout the seminars. In the September 

meeting students were asked what they would like for topics for the seminars. They 

brainstormed ideas in groups and suggested ideas to their peers and the researcher 

(Appendix B: September). 

At the end of the October sessions at the ROPES course, students were asked to 

reflect to the whole group about what they had leamed from the two days. The 

implication of this activity was that their opinion about the experience was important for 

the group and the group leaders. When the students arrived at the conference in 

November, they were given the choice of sessions to attend. This freedom of choice 

communicates that their choices were valuable. 

Again in January students were asked what they wanted to do for the March 

meeting. On this occasion the message conveyed was that they can have an opinion 

about what they perceive as leadership (Appendix B: January). In Febmary's workshop, 

the presenter specifically told students that they were the "cream of the crop" because 

they were chosen to attend the workshop. They were told that they were already leaders. 

As a part of the curriculum the junior leadership workshop identified the students as 

leaders. And in May students were asked to think about the experience for students in 

fiiture RYLA seminars. As they created and presented their ideas for a first day or entire 

year of sessions, the message was that they knew "how to do" leadership. At the end of 

the May session, 1 talked about each student individually, their leadership, and their input 
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into the experience. This personalization of the sessions led them to understand that they 

were leaders. 

Service. Service, as a component of leadership, was a part of the intentional 

curriculum. Leader/follower philosophy was inherent in Sledge &Harper (1990) as 

delivered in previous years' seminars and a part of the thinking process of the researcher 

in curriculum development for RYLA. This philosophy described a leader as someone 

who leads or follows according to the needs of the group and the group's goals. The 

goals always included service in some form. Service could be serving other members of 

the group or service to an outside recipient, e.g. Community Service. 

Hidden Curriculum 

Again, the leamed curriculum as Glatthom (1987) defined it involved the 

"changes in values, perceptions, and behaviors" (p. 14) experienced by the participants of 

RYLA. The hidden curriculum, those elements delivered to students without overt 

explanation for their inclusion, consisted of interview questions and completion of 

leadership scales and creative thinking measures. 

While the final interviews were to better understand how students thought of their 

experience, the analysis of the interviews was included as a part of the curriculum 

because the students saw me as the person who brought the curriculum to them during the 

sessions. In that light, interviews were an extension of RYLA seminars. 

Themes that were a part of the hidden curriculum again included skill 

development. Skills found were communication and critical thinking. Task commitment 

or task abandonment was also a part of the hidden curriculum, as were leadership styles 

and the role of the students as leaders. 

Skills. Specific skills were written in the Sisk "Leadership Skills & Behaviors 

Scale" (Sisk & RoseUi, 1996). Seven of the nine categories were Usted as skiUs that 

addressed "Predicting/Forecasting Skills," "Organizing/Planning Skills," and 

"Implementing SkiUs" (p. 106), "Communication Skills," "Decision-Making SkiUs" 

(p.l03): "Problem Solving," and "Group Dynamics" (p. 104). 
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Communication as an attribute of a leader was presented in pre-application 

information and throughout the year as participants were given tasks to complete then 

share aloud with the group or were asked to study material and present the content 

through a skit or role-play. Effective communication of ideas was implicitly signaled as a 

quality a leader should posses or could develop in these ways throughout the November, 

Febmary, March, and May seminars (Appendix B). 

I asked the students to complete two leadership-rathig scales at the beginning of 

the March seminar. One was "Leadership: Skills & Behaviors Scale" developed by 

Dorothy Sisk (Sisk & RoseUi, 1996). One of the nine sections of the scale was 

"Communication Skills" (p. 103). However, this section contained six of the thirty-three 

probes in the inquiry, and was the longest section in the rating scale. 

The ROPES course involved students in critical thinking even though the 

emphasis was on team building. On both days as students were required to solve 

problems assigned by the camp leaders, they had to critically think through possibilities 

to determine the best team result. 

Three parts of the "Sisk Leadership Rating Scale" (Sisk & RoseUi, 1996), given at 

the beginning of the March meeting, incorporated critical thinking with the inclusion of 

"Problem-Solving Skills," "Predicting/Forecasting Skills," and "Organizing/Planning 

Skills."(p. 106). However, only six inquiries were found in these three sections. 

Task Commitment/ Task Abandonment. In the "Criteria for Judging the 

Application," one of the seven standards implied characteristics of a leader. This 

statement presented the idea that a leader was someone who would stick to a given task. 

Two examples of hidden curriculum supplied to the students referred to task 

abandonment. On two occasions the researcher abandoned tasks. The first task was the 

requirement that students attend at least three meetings in their community (Appendix A). 

Students were given a contract to be signed by themselves, by their parents, and by 

school district officials. Even when urged by sponsors and this researcher, none of the 

students retumed the contract and none attended any meetings unless a part of a regular 

school assignment or award. Neither the researcher nor school personnel enforced this 
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requirement. Other requirements on their time did not allow them to attend meetings 

outside of school time. The researcher did not impose this request because of lack of 

power to mandate attendance. School personnel did not believe that they had power to 

insist on this requirement. 

The second task was the development of individual Web page that defined 

leadership. Students determined that they wanted to spend a day doing this. The students 

did as much as they could during the March session, but were unable to complete their 

Web page for a RYLA website. The two leaders of this venture attempted to complete 

the task, but were unable to because of time and distance from the research site. Student 

data revealed that students were more interested in leaming the process than seeing the 

finished product. 

One task was designed to be a part of the curriculum, but the students also created 

one. The message to the students in the first case was that commitment to my task was 

not required, and in the second case, that process was more important than finished 

product. 

Leadership Styles. Leadership styles, as a part of the characteristics a leader 

exhibits, was another feature of curriculum given to students. Leadership styles were 

explored in interviews in which I asked students two questions to see if leadership types 

or personality styles played a part in their perception of leadership. 

When you see somebody that's a leader, in your mind, what criteria to you judge 

that person by? 

Why is leadership important to you? Is leadership important to you? If it is, why 

(Appendix C)? 

Role of Students. In the interviews students were asked to name "places, times, 

and types of activities in which they practiced leadership" (Appendix C). As students 

reflected on their experiences, they could infer that they were leaders before, during, and 

would be after the RYLA seminars. 

During the final interviews, students were asked to suggest fiiture seminars. For a 

final time, students were delivered the message that their insight was as valuable as an 
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expert's was because they had practiced leadership and knew what was needed by youth 

of their age and circumstance. 

Two final interview questions were designed to examine leadership development 

as an integral part of leadership. 

1. What formal instmction with leadership have you had? 

2. The rest said they had not been in any class. 1 asked them to name the places, 

times, and types of activities in which they practiced leadership (Appendix C). 

Another question asked students to taUc about their area of stiength in leadership. 

This question supposed one quality to be developed beyond another. 

In probing leadership in their community I asked the following questions that 

presumed leadership could be developed or that leadership could be developed for a 

specific purpose. 

1. Is leadership in school different from leadership as an adult? 

2. What is leadership in the community? 

3. Who are the leaders in your community and what do they do? 

Discussion of Curriculum 

The message delivered through both the written and leamed curriculum told 

RYLA students about skills to develop leadership, task commitment and/or task 

abandonment, and that the students were either akeady leaders or already knew how to 

practice leadership. Similar elements found in both the written and leamed (both 

intentional and hidden) curriculum were personal characteristics required of leaders, 

teamwork, and styles of leadership and personality. Service was a part of only the 

intentional curriculum. 

One part of the hidden curriculum was found in the application process. This 

process suggested that only students who completed the application in accordance with 

the criteria provided would be accepted to participate. Selection criteria given with the 

application assumed that students were already leaders in some way. 

107 



Leadership development was presented as a process that involved critical or 

analytical thinking, primarily through problem solving. The hidden curriculum told these 

youth that problems and their solution were at the core of what a leader does and that a 

process must be completed to solve problems. Through activities that focused on 

characteristics inherent in a problem solver, RYLA participants were also deUvered the 

message that a leader exhibits or develops specific abilities to accomplish goals. Those 

characteristics involved persistence through task commitment, the ability to think 

creatively, the need to set goals and accomplish them, and a personality style that lends 

itself to understanding all members of the group as well as self That these behaviors 

would lend themselves to teamwork was intrinsic to the curriculum. The curriculum 

delivered the message that participants portrayed leadership characteristics through the 

assumption that they were already leaders in the application process and through the 

inclusion of their ideas for seminar topics. 

Researcher's Thoughts 

This section of the analysis looked at my insight into the experience. Categories 

were developed from my joumal reflections of each seminar. My thoughts affected both 

the hidden and intentional factors of the leamed curriculum as well as selection for the 

written curriculum. Insights fell into two classifications. The two categories were tmst 

and defining leadership. 

Tmst 

As seen in the analysis of the curriculum, my definition of leadership included 

service to others. Within the notion of service was the idea that a leader is one who can 

follow or lead depending on the needs of the group to accomplish a task. Inherent in that 

definition was the need for teams and teamwork to reach a common goal. With that in 

mind, the most common theme found in my thoughts was that of tmst, my tmst of the 

students and their tmst of me, of other adults, and of each other. 
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Levels of tmst could be found in the way in which students responded physically 

and mentally. Their physical and mental participation included engaging in activities and 

verbally contributing to group discussions. The role that tmst played in team building 

was one in which I observed students as they build camaraderie among themselves as one 

group instead of three. According to my perceptions, their rate of response to activities 

was indication of their tmst of each other and of the activity itself 

A sub-theme of tmst was the tug of war of my plans versus their plans. My plans 

were the curriculum that I designed for early sessions of RYLA. Even though I asked 

students to express what they wanted to do in sessions and how they wanted to complete 

activities or projects, I also had a preconceived way of accomplishing a task or did not 

tmst them enough to tum session planning over to them. 

The influence of their peers was also a part of tmst. As students remained with 

their own school group, from September to December I saw students as dependent on 

each other. This category was noteworthy because students did not continue this 

behavior in the spring sessions. 

Adult approval was another part of tmst. My joumal included entries that suggest 

students' needed to check out adult thinking before proceeding with an idea or task. As 

their familiarity with and tmst of RYLA adults increased, their need for adult approval 

with ideas decreased. 

Participation as an element of tmst. Tmst was exemplified through activities and 

discussions. As tmst developed so did level of participation. 1 noted this through 

physical and mental energy, participation in team building, and rate of responses. How 

students participated was as important to me as whether they did or did not participate in 

activities, even though 1 did note in the January joumal: "Even if they are shy, they seem 

to be involved in the activities, whether overtly or covertly" (Appendix D: January). 

Observations that I made included whether or not they were quiet upon arrival to sessions 

or while waiting to find out the day's plan (Appendix D: September, October). This 

observation was important because I only mentioned it in the first two sessions. In 
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subsequent sessions I commented on their physical and mental vigor, either as enjoyment 

(Appendix D: December) or as energy (Appendix D: December, January, Febmary). 

Another term I applied to mental energy was focus. On the second day of the 

ROPES experience I noted that students "didn't mentally check in and out so often," and 

"These students knew when to stay tuned in for their own needs" (Appendix D: 

October). 

Participation in team building activities was another component of tmst. In 

September I reflected on their desire for games in fiiture sessions to be built around team 

building. My joumal poses that: "The only consistent response was team building" 

(Appendix D: September). The ROPES experience was about team building, that was 

how it was described to students before they arrived, and I also noted the following: 

"The kids' comments centered around working with others, getting to know the 

other students, leaming to tmst people they did not know all that well" (Appendix D: 

October). 

Again, tmst as seen in team building was noted in the December joumal. 

"... and general camaraderie among the kids was evident. I don't know if this is 

because they have "bonded" through experiences or ROPES, or they are glad to be in the 

company of kids who act like them" (Appendix D: December). 

Later, in the same joumal entry I mention teamwork in this way: "So far, the kids 

talk about leadership in terms of adaptability, teamwork, and acceptance of all ideas" 

(Appendix D: December). 

While I talked about how the students participate through teamwork as a result of 

their tmst of each other, 1 was also providing counter examples showing my lack of tmst 

with their ideas. At the end of the September joumal, I said: "I made some suggestions 

about topics of study for leadership, such as communication, only consistent response 

was team building. Perhaps that is because that was the focus of the last two years of 

leadership seminars. Hmmm...." 
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"I plan to take their ideas and provide opportunities to observe tiaditional leaders 

-political and non-traditional - people in a mall. Then have them overtly discuss, write, 

describe, draw characteristics of leadership" (Appendix D: September). 

Again, I did not tmst their judgment about what they perceived of as leadership 

tiaining. In the December joumal I wnrote about what I perceived as a need for the next 

session. 

"Next time I want to do something academic to see how they respond. I 
think it will not be favorable, but I may get surprised. I'm going to try to let them 
know that we don't just play games and that see real research and new leaming 
must take place in all endeavors. I will see if they respond to the challenge" 
(Appendix D: December). 

And at the end of the Febmary entry I wrote: "Two of the students really seemed 

to know a great deal about constmcting a Web page and wanted the responsibility of 

leading the sessions. "We'll see" (Appendix D: Febmary). 

Even in the March seminar I did not tmst that they could do the job they 

suggested. The joumal from this experience remarked about my panic because no adult 

knowledgeable about web design would be available. I provided two activities so the two 

leaders for the day could have planning time, and found a person from our technology 

department to be available in case the students needed "something." 1 even included a 

disclaimer for their joumal entiy in this probe: "I wish had happened today" 

(Appendix D: March). 

Students continued to participate whether activities were my idea or theirs. The 

only exception was the November session. On the surface, students participated, but 

without the mental and physical energy mentioned earlier. I included my lack of tmst 

because I noted it in my comments juxtaposed with tmst as exhibited by students. Level 

of participation did not appear to be influenced. The difference in how they participated 

could be determined. 

Another part of participation was rate of response. On several occasions I 

remarked about how quickly students responded and worked. In the December session I 

observed: "Again, this only took about 20 minutes as opposed to the 30-45 that I had 
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allotted" (Appendix D: December). And: "Again, what I had thought would take an 

hour, took half that time" (Appendix D: December). In the January seminar I noted how 

quickly the students worked with the information about scholarly behavior and at the end 

of my joumal reflection, I said: "The thing that always impresses me about these 

students is how quick they are to grasp new information how ready they are to soak up 

anything, and how creative they are on the spur of the moment" (Appendix D: January). 

Tmst as seen through my plans versus student ideas. My preconceptions about 

how students would react to a situation or task and how that assignment should be 

accomplished often led me to design opportunities that students did not express that they 

wanted or needed. As noted earlier, in September I asked about their ideas for future 

seminars. Even after they had made suggestions, I wrote in my joumal about what I had 

planned for them. The lists were not parallel (Appendix D: September). 

In the October days at ROPES, I noted after the first day that students: "checked 

in and out mentally" (Appendix D: October). My perception is that they didn't need the 

information the adults were providing. On the second day of this experience I 

commented that the students took over the operation from the adults, discussed how not 

participating was a choice, and that one of the girls said she had leamed she could do 

anything. My response to their input was this: "I will be looking for tiansfer and long 

term effects of this leaming as I observe the kids on the fiiture dates" (Appendix D: 

October). 

Still, 1 did not tmst what they perceived as the lessons leamed to be of import to 

the whole experience. 

During the seminar in November, I made several suggestions to the students about 

what they could be doing during the Texas Midwest Networking Conference. My level 

of tmst was such that I did not believe that the students could know what to do in this 

situation or that they wouldn't do what I deemed important for the experience. 

"When the students weren't in a session, I encouraged them to go around and 

listen to leaders to see what they talked about. They really couldn't do that; they wanted 

to stick together" (Appendix D: November). 
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I described the students' reaction to my suggestion that they create a leadership 

game by using ideas from books about leadership and using materials I had brought to 

create the game. My joumal reflected that they did not use the books at all, but: "went 

directly for the 'stuff and began to create the game" (Appendix D: December). This 

same entry told how I would try to do something "academic to see how they respond." I 

continued: "I think it will not be favorable, but I may get surprised. I am going to try to 

let them know that we don't just play games and that some real research and new leaming 

must take place in all endeavors. I will see if they respond to the challenge" (Appendix 

D: December). 

Again, I did not tmst their insight or judgment about what they perceived of as 

valuable for leadership development. 

On the other hand, students' tmst in themselves and their ideas seemed to 

increase. In January, as students worked with the Keirsey and Bates (1995) information, 

I noted that I was surprised that they did not answer as their peers did, but were very 

individual in their perceptions and that they did not just please their peers with their 

answers (Appendix D: January). 

At the junior leadership conference, even though only four students attended, an 

example of this theme came through to me. The luncheon speaker talked about the value 

of outward appearance for communication. 1 recorded. 

The luncheon speaker did not hold their interest until she took questions from the 

audience. The questions were of greater depth than the speaker had addressed in her 

speech. Once the kids began to ask questions, such as: '"how do you handle constmctive 

criticism?" ... their interest was peaked. These four students were not afraid to ask 

questions or give opinions (Appendix D: Febmary). 

The last example of the differing ideas the students and 1 had came in the March 

meeting. I suggested that we have a banquet in May and have parents and sponsors come 

to see what they [students] had done during RYLA. I gave them my expectations for the 

presentations and talked about how this could happen. The students' reaction was that 

they didn't have time to complete a project of quality, and that they didn't really need 
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another task to complete. While I felt it was important to have a cuhninating project for 

closure, the students had no need for one (Appendix D: March). Even with this input, I 

did have the students bring closure to the experience in the May seminar by asking them 

how they would constmct a beginning day for another RYLA (Appendix B: May). 

Tmst as an aspect of peer influence. Development of tmst of their peers in RYLA 

was gradual. Influence of peers in their own schools was noted in early seminars, but 

nonexistent in later ones. In actions that I first termed provincial, students tended to stick 

to their own school groups unless required to work with students from the other two 

schools. This action was first noted in the September meeting (Appendix D: September) 

and reiterated in the first day of ROPES as I said: "Students were cordial to each other, 

but did not mingle and visit beyond their own group" (Appendix D: October). Even 

after working on tmst and team building for two days, one of the students commented at 

the end of the seminar that she only asked students from her school to hold the ropes and 

spot her (Appendix D: October). 

As students participated in the networking conference in November, I found that: 

"they wanted to stick together" (Appendix D: November). Students were provided two 

tables for the luncheon. My field notes say: "All the Brinker students sat at one table 

and the students and sponsors from Marsh and Schrade at the other" (Appendix D: 

November). 

At the end of the December session, after students had worked with at least two 

other groups, I asked them to get into a circle, throw a ball to someone and say what that 

person did best during the day. My joumal says: "Kids seemed to stick to kids from 

their school" (Appendix D: December). 

However, after the December session, 1 make no mention of this tendency in the 

spring seminars. 

Adult approval as a facet of tmst. Tmst of their own actions and ideas was related 

to their tmst with adults. 1 noted instances of adult approval in the form of students' 

reactions to my instmctions, to their sponsor's wishes, and with any adults who were a 

part of the seminars. From early in the September day my joumal records. 
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"I feh that most of the time, when I asked for input, the students repeated exactly 

what they had heard form me" (Appendix D: September). 

At the end of that seminar, when I had asked them for ideas for fiiture sessions, 

my reaction to their ideas was: "My perception was that his answer was more for adult 

approval, than a real desire to have a speaker" (Appendix D: September). 

In the November seminar I observed as students entered the conference area, 

"They [students] stood back and waited for their sponsors to initiate conversation 

with the registiation personnel. When I appeared, they tumed to me for help" (Appendix 

D: November). 

However, this is the last mention of students' reactions that sought adult approval. 

I also noted during the October and November seminars that students appeared to want 

adult company. Whether this is for adult approval or not is pure conjecture. In October, 

my field notes and joumal entries recorded the following: 

"Students tended to stay with their school fiiends and their own sponsors. 
The sponsors bantered with the students about happenings at school and in the 
students' personal lives. The sponsors appeared to have rapport with the students 
that moved beyond school boundaries. They knew about each other's social lives 
and often participated together outside of school activities" (Appendix D: 
October). 

Students also talked with me during that session. Some of the students came to 

me to talk about what I was studying and wanted to know why I was studying them. I 

explained the research, the whats and whys, and asked them what input they had about 

leadership in their school and community (Appendix D: October). 

As participants' level of tmst with adults increased, their need for adult approval 

appeared to decrease. Their familiarity with adults in the sessions increased their 

willingness to tmst their own judgment rather than mimic the ideas of adults. 

Defining Leadership 

The other theme I found was that I was defining leadership for students. The 

examples given in these entries show how I provided certain definitions of leadership. 
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The ROPES experience was explained to students to be about teamwork. The 

message for both days was that leaders must work together and that leadership cannot 

happen without teamwork (Appendix B: October). 

I also noticed that during the December, January, and Febmary sessions, 

leadership was being defined for students. In the December and January seminars, I 

defined it for them through the topics that I chose to include for study, and the theme of 

the Febmary conference at the local university told students that communication was 

important enough for leadership that it was the topic for the entire day. 

"The day started with me telling them that leaders think creatively" (Appendix D: 

December). This was my joumal entry from December's seminar. After 1 made the 

statement, students were asked to create analogies and develop a game. Later in the day I 

intioduced heroes. The message in this exercise was that heroes are leaders (Appendix 

D: December). 

In my reflections of the day I note that students: " . . . talk about leadership in 

terms of adaptability, teamwork, and acceptance of all ideas" (Appendix D: December). 

Since 1 have told them that creative people are flexible thinkers, had them work in groups 

throughout the experience, and contemplate how all people can be leaders, I have defined 

leadership and they have told me what I said. 

My next paragraph in the December joumal addressed how I would infroduce 

academics in the next session. My thinking was expressed in this way: 

"I'm going to try to let them know that we don't just play games and that some 

real research and new leaming must take place in all endeavors" (Appendix D: 

December). 

Again, I told them that leaders must always be leaming. In January, I followed 

through with this notion. My joumal says that I: "connected it [scholarly behavior] to 

leadership by showing how leaders react in relation to the scholarly behaviors described 

by Kaplan, ..." (Appendix D: January). I coimected leadership to scholarly behavior 

later in the day when I had them present information about a renowned leader and choose 

which scholarly behaviors that person exhibited (Appendix D: January). 
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Next, I defined leadership as eminence as 1 explained: "The reason I had them do 

this is that not all the eminent people started out to be or chose to be a leader, but because 

of their eminence they were considered a leader" (Appendix D: January). 

I carried the idea a step fiirther and told them that leaders have to understand 

themselves and others through the Keirsey Temperament Scale (Appendix D: January). 

Discussion of My Thoughts. Tmst as a theme in my thoughts took on various 

faces. Tmst as it affected students' level of participation both personally and in team 

building were two of those faces. This researcher and the students displayed another 

view of tmst as our plans for sessions diverged then ultimately converged. Tmst as seen 

through the influence of their peers and adults who had input with sessions were also 

illusfrated through my reflections. 

As I defined leadership for students and they looked to me or to their peers for 

confirmation, the tug of war between our ideas could have been compromised. As I 

provided definitions and standards of acceptance for action, while still soliciting their 

input, a message was conveyed to students about leadership, theirs and mine. 

Definitions of leadership included teamwork as a facet of leadership, leaders as 

creative and life-long leamers who achieve some level of eminence in their life, and 

leaders as those who understand and appreciate their stiengths. 

Summary 

Situational leadership referred to the terms leader and follower that students used 

to convey their perceptions of leadership. Students viewed leadership as shared by leader 

and follower(s). Each role was determined by the expertise of team members. This 

perception of leadership recognized that within any team a leader emerged and team 

members became followers according to expertise necessitated by a given situation. 

Participants based this view on the belief that different situations called for different 

leaders. Teamwork, adaptability to team members' viewpoints, and leading by being an 

example to others were facets of shared leadership. 
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Inherent in the leader/follower view of leadership was the perception of the leader 

as one who leads according to expertise required by the situation. Whether through 

individual actions, power derived from expertise, development and expression of skills 

and abilities, or setting goals for achievement and to create order, expertise called for by 

the task at hand determined team members' roles as leader or foliower(s). Individual 

actions and teamwork along with leader and follower roles also included service as 

fimdamental to leadership. 

RYLA curriculum, both vmtten and leamed, delivered the message to participants 

about skills to develop leadership, that task commitment and/or abandonment were a part 

of leadership, and that participants were already leaders. Skills were presented as 

communication and critical thinking through problem solving. Activities communicated 

that a leader exhibits or develops specific abilities to accomplish goals. Working with a 

team was also intrinsic to the curriculum. Activities stmctured around teamwork 

contributed to this perception. The curriculum also assumed that participants were either 

already leaders or already knew how to practice leadership. From the application process 

through the final interview participants were asked to enumerate previous leadership 

experiences and to tell how they practiced leadership 

An analysis of the researcher's joumal entries revealed themes of tmst and 

defining leadership. According to the joumal, levels of tmst among the researcher, 

RYLA participants, and other aduhs influenced participants' perceptions and 

development of leadership and the curriculum they experienced. The researcher defined 

leadership through inclusion of teamwork, through curriculum that exemplified leaders as 

creative and life-long leamers who achieve some level of eminence in their life, and with 

activities that saw leaders as those who understand and appreciate their abilities. 
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CHAPTER V 

DISCUSSION, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS 

The Rural Youth Leadership Academy (RYLA) was designed to facilitate an 

understanding of mral youths' perceptions of leadership. One purpose of this study was 

to explore how rural youth perceive of leadership and how their perceptions of leadership 

were influenced by experiences during the Rural Youth Leadership Academy. The 

discussion of this purpose and this researcher's conclusions looked at analysis of the 

student data to focus on the first question along with the examination of the curriculum 

and this researcher's joumal to clarify the influence of the academy experience on their 

perceptions. 

A second objective of this study was to give a voice to mral youth. How mral 

experiences impact beliefs about leadership and ways sense of place impact their 

perceptions of leadership were questions that guided this inquiry about mral 

circumstance. Integration of the analysis of student data, curriculum, and this researcher's 

insights, combined with responses to specific questions that spoke to the mral 

circumstance in the final interview addressed this part of the inquiry. 

Leadership 

How do mral youth define leadership? 

Just as literature about leadership from an adult viewqioint presented multiple 

definitions of leadership, so did students' perceptions. Literature that addressed 

leadership was presented as individual development, group development or development 

from a moral center. Students in this study linked individual and group development 

with the moral point of view. 

Participants' integration of individual behaviors, group building and task 

completion, and the moral view of valuing each person's norms and values reflected their 

perceptions of leadership and their adolescent stage of development. Participants were 

open to all ideas, yet selected only those that fit with their personal perceptions of growlh 
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as a leader or the needs of their team at that moment. This stage of their life as described 

by Erikson (1980), observed by Roach (1999) and translated into curriculum by van 

Linden and Fertman (1998) accounted for perspectives of youth who participated in 

RYLA. 

Students talked about expertise in order to complete a task. Students recognized 

leaders as those who knew how to complete a task, or said they needed to find out how to 

do what was required to complete a task. Analysis of students' data revealed that 

students perceived of leadership in terms of situational action, including teamwork, and 

service with skills embedded in each. Their perceptions depended on orientation to 

others or to a task. The students in RYLA recorded that a part of individual behaviors 

they needed for leadership were skills. Communication and problem solving were 

specific skills mentioned. Participants talked about problem solving as a skill for leaders. 

Some students talked about critical and creative thinking process as a part of fiiture 

leadership opportunities and incorporated these skills into their perception of leadership 

as service. 

Situational Leadership. The ways in which students addressed leadership as 

situational reflected Habermas (1979) and Foster (1986) who WTote about leadership acts 

as those in which participants act as initiator of the acts or as recipient of the action. The 

process as described by these two authors included the purpose of giving voice to each 

member of the group, determining norms and values of the group, and creating a goal 

based on those values. The students perceived leadership as a give and take process in 

which each one had a voice and a role in reaching goals. Their translation also 

approximated that of Greenleaf (1977) who expressed the notion of servant leadership in 

which both leader(s) and follower(s) contribute to a goal. 

RYLA participants communicated that whoever had the expertise for the situation 

was the person who emerged as the leader for the moment. Students illustrated this 

perspective as they talked of leadership as situational. Students said that leadership was 

dependent on the person who had the expertise for the problem at hand. Students' 

situational leadership incorporated team building as students determined who was best 
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suited to do a job, to complete a task, or to reach a goal. Students' ideas about teamwork 

as adaptability and individuality as well as leading by example and through power 

showed their understanding of leadership as a shared effort. This observation of students 

was the similar to that of Roach (1999) who said that youth draw from their knowledge of 

peers and aduhs who are working with them and leam what they need in order to 

complete a project. The situational aspect of leadership as they saw it reflected their 

adolescent stage of development as described by Erikson (1980) and observed by Roach 

(1999). Their perspective also emulated that of Foster (1986) and Habermas (1979) who 

say that leaders perform through leadership acts that involve an initiator and receiver of 

the action who may then become an initiator, creating the give and take process students 

exhibited. 

Teamwork. Teamwork was parallel to situational leadership. Students viewed 

leadership as all members of the team working together to accomplish a task. Situational 

leadership described roles of team members, and teamwork concentiated on reaching a 

goal through the energies of the team members. 

Teamwork involved the idea of leader and follower and the reciprocal flow of the 

two roles. This give and take of roles included their perceptions of adapting ideas for the 

completion of the goal and of individuality for standing out among others. Adaptability 

was documented as a part of leadership through group interaction. Individuahty was seen 

as leadership through personal actions and as a characteristic of being different in some 

way. Students saw leaders as those who could adapt for the purpose of reaching group 

goals and as those whom's ability to see things differently contributed to attainment of 

group goals. 

A part of teamwork participants perceived was leading by example and leading 

through power. Students said leaders were those who lead by being an example to others. 

They saw themselves as leaders to peers and younger children. They also looked to 

others as examples. Students stepped back when adults were present and commented 

about aduhs who were examples to them. Leading through or by example coupled with 

teamwork incorporated Senge's (1990) notion of group development through 
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establishment of group norms and values. Conversely, as students were searching for 

their place in the world (Erikson, 1980) and determining their own and their groups' 

norms and values, they integrated leading by example into teamwork. 

Participants also referred to leadership by power. They saw power through 

expertise as another way to reach a goal or move a group in a particular direction. Their 

reliance on adults in power positions and their list of commumty leaders that reflected 

some type of power or example position in their lives, related to their stmggle to develop 

value systems (Erikson, 1980). As students observed and mimicked adults who led 

through power or example, they were "trying out" a role. In their development, students 

were practicing types of leadership they had observed to determine which fit with their 

norms and values, as well as that of their group, their school, and their community. 

Leading by example related to the servant leadership ideas of Greenleaf (1977), 

while leading through power integrated the ideas of Bennis and Nanus (1985), Covey 

(1990 and Gardner (1990). 

Service. Closely aligned with situational leadership was service. RYLA students 

incorporated a moral view as suggested Greenleaf (1977) through their presentation of 

service. Greenleaf s (1977) Servant Leadership presented a leader as one who serves 

others in ways that accomplishes a goal. Their perceptions of leadership as service 

involved helping others through group work or as an individual. 

Students practiced and talked about leader and follower. Their perceptions not 

only involved leader and follower roles through expertise, but leader as follower through 

service. Service was a component of their perception of how leaders lead and as a way to 

develop leadership. Students' perceptions of leadership as service described by Habermas 

(1979) and Foster (1986) was found in their ideas about the value of each person's input 

into solving a problem. Service, coupled with participants' perspective of situational 

leadership, reflected these ideas. 

Goal Setting. Goal setting was another of the perceptions of leadership in which 

students integrated group, individual, and moral leadership and reflected their adolescent 

stage of development. Goal setting was interwoven with situational leadership. 
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teamwork, and service. Goals were recognized as necessary for achievement and to 

create order within a group. Participants stated that goals could not be reached if chaos 

prevailed. Students described setting goals and achievement through goal 

accomplishment not only as a skill, but also as how teamwork is realized and service 

completed. 

This viewpoint reflected the inclusion of goal setting with team building as a 

component of leadership. They saw a leader as one who leads through adaptabihty, 

individuality, example, and power. These elements of teamwork inferred creating order 

among distinct personalities to meet a mutually defined goal. Goal setting pointed 

toward goal completion or being a part of a group. 

Summary. As students defined leadership, they integrated individual, group, and 

moral views of leadership. Students responded with situational leadership through 

teamwork based on their experiences. The give and take of leader and follower roles in 

teamwork that facilitated their practice in leadership situations allowed for service and 

goal setting and meshed with their adolescent stage of development to practice roles for 

fiiture leadership occasions. 

How are students' definitions influenced by the leadership-focused experiences during 

RYLA? 

The curriculum presented during the RYLA experience and the input of this 

researcher as teacher may have affected participants' perceptions of leadership. The 

influence of this researcher and the curriculum designed for the Rural Youth Leadership 

Academy were also a part of their actions and reactions during RYLA. By narrowing 

participants' focus to team building, their reactions were directed in specific ways. RYLA 

curriculum was considered in light of written curriculum and the influence of its 

intentional and hidden elements (Glatthom, 1987). This, along with the researchers' 

thoughts, adds insight into the questions of how RYLA influenced students' perceptions 

of leadership. RYLA curriculum brought the idea that all leadership involved teamwork, 
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that students were already leaders, and that task commitment or task abandonment were a 

part of leadership. 

Teamwork. Throughout RYLA this researcher defined leadership for the 

participants through teamwork. Through my actions and with the experiences I designed, 

I determined how students could best develop leadership skills and conveyed those ideas 

through my own actions, my design of sessions, and information provided to participants. 

Throughout the seminars students were required to work together, compromise their 

ideas, and produce a group project. These examples, coupled with two days devoted to 

team building during ROPES, led students to view leadership through teamwork. 

Role as Leaders. As noted in Chapter FV, during the spring session, students 

became more self-confident about their ideas for leadership semmars. This confidence 

revealed my growth of tmst in their abilities and insights as seen in my joumal entries 

and a curriculum that supplied group-selected, open-ended tasks that told participants 

they were already leaders and that their opinions equaled those of experts in the field of 

leadership development. Through activities during seminars students began to identify 

their norms and values and to define leadership personally, which allowed them to 

become more decisive with their ideas. 

The curriculum presented leadership as an ability students already possessed and 

that their input into the design of the leadership experiences was valued. Two facets of 

this theme were seen through the curriculum. The first was that students had already 

been leaders. In the applications students were asked to talk about previous experiences 

as a leader. Activities that they completed implied that they had been leaders at some 

time. In the final interviews students were asked to name "places, times, and types of 

activities in which they practiced leadership." 

Task Commitment/Task Abandonment. My lack of task commitment or move 

away from a predetermmed goal that I set did not influence students from reaching their 

own goals. Instead, they seemed to accept this as a response to their goals. Another 

explanation of this acceptance was in their presentation of leader and follower. In this 

case, the researcher was in the follower position and participants were leaders. This view 
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also illustiated my presentation of their role as equal to the curriculum and experts m the 

field. 

Conclusions. Even though RYLA experiences may have forced these youths' into 

team situations, as long as RYLA youth were provided the opportunity to express their 

ideas in group-selected, open-ended activities, their development as leaders appeared 

accommodated. Participants acknowledged their role as leaders and identified their 

leadership stiengths as they took on the direction of RYLA activities. Participants 

recognized leaders as followers in some instances and demonstiated that they knew when 

to accept the leader or follower role in order to reach a goal. In this process, students 

created experiences from which to draw in new situations. RYLA experiences furthered 

these youths' leadership development by adding to a perspective of leadership that served 

their stage of development and complemented current and past leadership experiences. 

Rural Influence 

The second purpose of this study, to give a voice to rural youth, is presented here 

in relation to their perceptions of leadership. How the integration of individual and group 

leadership development along with a moral view of leadership interacts with the 

reciprocal influences of school and community examines these youths' mral sense of 

place. 

Since experiences are the cmx of leadership practice, development, and 

expression, the participants' mral sense of place added texture to this study. In addition 

to the curriculum and this researcher's influence, these youths' sense of place played a 

part in their perceptions. Curriculum presented to youth as they developed norms and 

values recognized not only developmental stage of life, but also how that Ufe is situated 

in a place (Haas & Nachtigal, 1998; Wotherspoon, 1999). hi the Rural Youtii Leadership 

Academy, that sense of place was mral. 

Two questions guided this objective of the study. The first question asked: "How 

do rural experiences impact beliefs about leadership?" The second question: "In what 

ways does sense of place impact their perceptions?" was designed to relate their 
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perceptions to rural culture. The two questions combined to explore the rural influence 

on RYLA participants' perceptions of leadership. 

How do rural experiences impact beliefs about leadership? 

In what ways does sense of place impact their perceptions? 

Teamwork. Responses to interview questions added insight into these youths' 

rural perceptions. How rural sense of place influenced those perceptions was seen 

stiongest in their perception of leadership through teamwork. As they spoke of working 

together, getting involved, and working toward a common goal, the rural perspective was 

accommodated through teamwork. 

Students talked of community and teamwork and reflected that communities share 

common tiaditions and problems that create a sense of belonging. Sense of place stems 

from experiences that are common among community culture. Lewicki (1993), in talking 

about the stiength of a mral community to make educational changes, described the 

"informal networks of mral areas ..." (p.83). These networks can influence their youth 

by the fact that they see the values and norms of the community through this informal 

process. It is the reciprocal nature of community and its individuals that create this 

symbiotic relationship. Theobald (1997) calls this relationship a "sense of 

infradependnce" (p. 161). 

Students' perspective of leadership as teamwork with members of the group 

serving as both leader and follower as dictated by the specified task, echoed Saville-

Troike (1978) who said that we concurrently become products of our culture and 

determine our own values and goals. Our local culture instills mles to live by as new 

beliefs and behaviors are created which lead to new mles. As students practiced 

leadership through the development of group norms and values, they drew from their 

local culture. 

Service. Berry (1990) defined local culture as "a collection of memories, ways, 

and skills necessary for the observance of preserving and improving local soil" (p.22). 

Students brought their local culture to the experience. Their rural sense of place was a 

part of the RYLA group norms and values they developed during this experience. By 
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incorporating their sense of place, RYLA validated their local culture while reinforcmg 

the values and norms of their communities. 

Reinforcement of norms and values through experiences within their communities 

were found in their repeated statements of "everybody knows everybody." Interviews 

reflected the sense of place that allowed each to work with community through informal 

and self-selected service. Service: "doing good for others," was intrinsic. Formal 

service projects were not required for participants to practice service within their 

communities. In this way, service was a natural outgrowth of their rural perspective. 

Conclusions. Students' affirmation of "everybody knows everybody" created a 

framework for leadership grounded in teamwork and service. Teamwork and service 

were the elements of leadership that reflected a mral influence on RYLA participants. 

Their experiences were based in service and their sense of place found in teamwork. 

Summary 

RYLA participants integrated elements of leadership found in leadership models 

and curricula designed for adults and youth. Their perspective was grounded in their 

adolescent stage of development, their rural experiences, and the influence of the 

seminars' sessions designed by the researcher. Their inclusion of goal setting with 

teamwork and service and their definition of a leader as both a leader and a follower 

integrated all the factors of their current experiences, both time and place. 

Implications and Recommendations 

Implications 

Implications revolve around youths' adolescent stage of development and ways in 

which to give voice to a mral perspective. 

Adolescent Stage of Development. The findings of Roach et al. (1999) led to 

inclusion of a variety of leadership experiences for youth. According to Roach, youth 

find "wisdom in spontaneity" (p. 17). Wise actions, as defined in Roach's study, are a 

reflection of past experiences. As educators, we can further students' wisdom by 

providing a variety of activities that allow freedom of spontaneity. These activities 
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should also provide a task with a goal that will create new leadership experiences from 

which the youth may draw in future situations. The RYLA experience saw participants 

move from expectations of delivered leaming to a belief that the sessions they created 

added to their knowledge of leadership. 

Spontaneous wisdom was seen in RYLA students as they accepted a leader and 

follower role depending on their expertise as it related to the situation. By providing new 

leaming that adds to their base of knowledge about characteristics of leaders or 

information specific to community issues, youth could be given a base line of knowledge 

to incorporate with self-directed tasks. 

Rather than create a pre-adult curriculum, curricular opportimities in leadership 

could match their past and current experiences and address issues from a youth 

perspective. As van Linden and Fertman (1998) pointed out, adolescents require 

opportunities that create a "frame of reference through which to view the world, the 

adolescent needs to discuss opinion, experience, thoughts, and feelings in an atmosphere 

of caring tmst and acceptance with both peers and adults" (p. 13). Problem solving 

situations that relate to youth experiences and allow practice with leadership in an 

intellectually safe environment could enhance their budding expressions. Experiences 

that would reinforce youths' perceptions and accommodate their goals could enhance 

confidence in their knowledge about and experience with leadership roles. 

Rural. RYLA participants' voice revealed that they reflect leadership as 

teamwork. They also revealed that teamwork was how their mral communities solved 

local issues. Students who incorporated service into their ideas for fiiture leadership 

experiences and those who spoke of community service as a part of their leadership 

experiences disclosed the interaction of mral students with their local community. Their 

sense of place was found not only in their school experiences, but also in those of their 

church, community, and out-of-school events. Rural students were connected to their 

community because their community was connected to them. This interaction reflected 

Wotherspoon's (1999) belief that mral settings instill a set of values and norms that 

influence their institutions, and Haas's (1994) perspective that school must reinforce 
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communities, and that the children of the community must be nourished by and for the 

community. If, as Berry (1990) submitted, local culture is "a collection of memories, 

ways, and skills necessary for the observance of preserving and improving local soil" 

(p.22), by giving a voice to the rural perspective, leaders for mral issues and institutions 

could be created. 

Donaldson (1986) commented that mral youth live with the dichotomy of values 

found in rural experiences and those encountered outside mral areas. However, mral 

youth can draw from their experiences and make new judgments when they become 

adults and base beliefs on an adult viewpoint. After experiences such as RYLA, if these 

youth choose to live in a setting other than rural as adults, their experiences could be 

tianslated to accommodate the new setting. 

One question that begs address centers on the need for leadership tiaining. Is it 

necessary? According to Kames and Bean (1995), leadership must be addressed in 

schools because of a need for more effective leadership in our society, van Linden and 

Fertman (1998) avowed that leadership development was a way to enhance self-esteem 

during adolescence. On the other hand, conclusions in this study showed that leadership 

through service was natural with these students. However, these twelve mral students 

chose to participate in RYLA, a leadership development experience. Their participation 

in such an endeavor could lead to the conclusion that the value of training lies in 

validation of students' perspectives and opportunities to practice their abilities while 

leaming new skills that contribute to their individual, group, and moral views of 

leadership. 

Recommendations 

Adolescent Stage of Development. Further studies, such as that of Roach et al. 

(1999), but in the school setting, would add depth to the Roach study. Even though their 

study was of great magnitude, 30,00 students, and longitude, ten year span, the fact that 

only students identified as at-risk and in out-of-school settings were studied limited its 

applicability to school-based curricula. Such a study could look at the elements of 
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adolescent development as reported by this study, but observe them within the school 

setting. 

Another study that could evolve from the one described above could look at the 

concept of teamwork. A question raised by the RYLA study ponders the effect of youth 

influences that place them in team situations at every tum. Not only did RYLA's 

stmcture insinuate teamwork, but also team sports, cooperative leaming, clubs and social 

groups, and the perspective of the industrial age team workplace may have an effect on 

participants' expressions of leadership through teamwork. 

Rural. A study similar to the one suggested by Strange (1999) would help youth 

recognize the values and norms of their community that define who they are and at the 

same time give a voice to mral youth. Leadership opportunities could include a study of 

local culture that examines how values and norms influence its members. This would 

also allow for insight into the relationship of youth leadership experiences to adult ones 

in a mral setting. 

A Final Statement 

The Rural Youth Leadership Academy was but one instance of leadership 

development that occurs everyday in mral schools and communities. If, indeed, 

leadership development will prove to be an asset to the youth who will lead and/or follow 

tomorrow, this study suggests that the implication to students that they are or can be 

leaders is enough to focus their efforts in a way that will enhance their abilities, value 

their mral sense of place, and fiimish experiences from which they can draw in any 

setting. 
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PROPOSAL FOR ACTIVITY USING HUMAN SUBJECTS 

I. Emic Definition of Leadership as Perceived by Rural, Gifted Youth 

II. The purpose of this study is to explore how rural, gifted high school students 

perceive the concept of leadership. This study is constmcted around gifted education, 

rural education, and leadership curricula. The influence of a rural setting on the school 

and its curricula, the term gifted and how gifted high school youth perceive leadership, 

and leadership curricula specific to the gifted population is investigated. 

Gifted high school students in mral settings have a variety of stmctured and 

unstmctured opportunities for leadership development. This study explores their enuc 

definitions of leadership. By eliciting their perceptions of leadership, current leadership 

curricula are compared to determine appropriateness for a mral gifted population. 

Rural, gifted students experience life in a different way from their urban and 

suburban counterparts. Because of their experiences, their concepts of leaderships are 

likely different. Rural perspectives and strengths have been ignored in favor of urban 

education models. National and mral outlooks are at odds because the national outlook is 

one that ignores local issues (Howley, 1997). Whether discrimination in the form of 

placism (Sher, 1987), top-down reforms inspired by A Nation at Risk (1983), or federal 

policies that focus less on mral needs and more on a single set of public policies (Stem, 

1994), the national view has been imposed on mral schools. 

The high school students in the Rural Youth Leadership Academy (RYLA) have 

been identified to receive services appropriate for gifted leamers. Services include open-

ended questioning with outcomes that reflect a faster pace as well as depth and 

complexity of thought (Texas Education Agency, 1996). Activities, projects, and 

products are student-initiated. Guidance was provided by leadership curricula designed 

for gifted youth: Roets (1986), Foster & Silverman (1988), and Kames & Bean (1995). 

Students compare and contrast these curricula to their own perceptions. 

The academy aims to determine which skills, if any, are relevant for mral 

leadership curriculum. This study allows mral gifted students to determine leadership 
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concepts and skills that are specific to their needs. As they do so, they create their own 

definition of leadership and formulate opportunities to develop and enhance those 

leadership abilities. 

This study is significant because previous curricula and research on leadership 

development of gifted youth has not been specific to mral students. This study looks at 

emic definitions of leadership by gifted students in mral settings. The insight into how 

rural, gifted students perceive of leadership provides information for evaluation and 

development of leadership curricula for this population. 

Benefits to students include formal presentation of leadership that allows for 

growth. Through this study future academies will better address the needs of mral, gifted 

youth. No payments were made to the students or their local schools. During the first 

session at the Education Service Center, the researcher paid for lunch for all participants 

and sponsors. 

III. A. The subjects are students identified as gifted in their respective school 

districts. Each made application to attend the Rural Youth Leadership Academy 

during school year 1998-1999. 

B. Students of pubUc high schools. 

C. Students were recmited through the selected school districts' counselor and/or 

coordinator for gifted programs. A sample application form and sample 

parent permission form is attached. 

a. Ceceha Boswell 
Region 14 Education Service Center 
1850 Highway 351 
Catclaw, TX 79601 

b. The purpose of this study is to explore how rural, gifted high school students 

perceive the concept of leadership. 

In order to attend the academy, eligible students were required to complete 

the application form. A copy of the form and its scoring template are 
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attached. RYLA provided a formal opportunity to develop leadership 

abilities. 

c. There are no stated monetary benefits. Lunch was provided for one session. 

d. Research was conducted at Region 14 Education Service Center, McMurry 

University, Catclaw Civic Center, and the home campuses of the students. 

The researcher in this project is Cecelia Boswell, Region 14 Education 

Service Center, 1850 Highway 351, Catclaw, TX 76444. Contacts for the 

school districts are listed below: 

Susan Graham, Assistant Superintendent 
Schrade CISD 
507 South Orient St. 
Schrade, TX 79553 

Robbie Hicks 
Marsh ISD 
P.O. Box 430 
Marsh, TX 79536 

Brenda Smith 
Brinker CISD 
P.O. Box 505 
Brinker, TX 79506 

IV. A. Students were videotaped during group sessions. Their joumal entries were 

read and re-typed for the researcher. Students' joumals were retumed. Individual 

interviews were videotaped and franscribed. Student received the original 

videotape. Activities during sessions were joumalized and videotaped. Samples 

of activities were retained for analysis. 

B. Any risks concem issues of privacy. The videotapes include personal 

information about students and their families. The researcher will be the only 

person to view the tapes, and the original tapes will be retumed to students. 

When the tapes are transcribed, the students' names and personal information 

will be changed to avoid identification. 
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V. A copy of the consent form signed by the student and his/her parent or guardian is 

attached. The researcher retains originals. The local school districts provided 

consent by allowing the researcher to solicit applications from the chosen pool of 

students. 

VI. The sending district maintains liability for students while traveling from the home 

district to the ESC or other meeting sites. Each group of students was chaperoned 

by a representative of the school district. 

Liability for students while in the facilities of the researcher is maintained by the 

ESC. 

144 



LEADERSHIP RESEARCH STUDY 

You are invited to participate in a research project. The following information is 
provided in order to help you to make an informed decision whether or not to participate. 

You were selected to participate in this study because you have participated in the 
leadership seminars at Region 14. 

Participation in this study will require that you be interviewed at least twice for 
about one hour each. These interviews will be recorded. 

There are no risks or discomforts associated with this research. In fact, you may 
find the leaming experience enjoyable and the information helpfiil to you when you are 
an adult. The information gathered in this study will help us to better understand how 
students view leadership in a small school and community. 

Any information obtained during this study which could identify you will be kept 
strictly confidential. The information obtained in this study will be used as the data for 
my research on leadership in mral schools, and your identity will be kept strictly 
confidential. 

You may ask questions concerning the research before agreeing to participate. 
If you have questions about the project you may call Cecelia Boswell or Terry Harlow at 
Region 14 ESC (915-675-8600), write the Texas Tech University Institutional Review 
Board for the Protection of Human Subjects in the care of the office of Research 
Services, Texas Tech University, Lubbock, Texas 79409, or call 806-742-3884. 

If this research project causes any physical injury to participants in this project, 
treatment is not necessarily available at Texas Tech University or the Student Health 
Center, nor is there necessarily any insurance carried by the University or its personnel 
applicable to cover any such injury. Financial compensation for any such injury may be 
provided through the participant's own insurance program. Further information about 
these matters may be obtained from Dr. Robert M. Sweazy, Senior Associate Vice 
President for Research, 806-742-3884, Room 203 Holden Hall, Texas Tech University, 
Lubbock, Texas 79409-1035. 

You are voluntarily making a decision whether or not to participate in this 
research study. You have the right to withdraw from participation at anytime without ill 
will or penahy. Your signature and that of your parent/guardian certifies that you have 
decided to participate having read and understood the information presented. You will be 
given a copy of this consent form to keep. In addition, all audio recordings are your 
property and will be mailed to you at the end of this study. 
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Parent/Guardian Signature Student Signature 
REGION 14 EDUCATION SERVICE CENTER: LEADERSHIP ACADEMY 

Students may apply to participate in the Region 14 ESC, Division of Advanced Academic 

Services, LEADERSHIP ACADEMY conducted in the school year 1998-1999. The 

purpose of this academy is to develop leadership abilities in mral youth so that they are 

prepared to accept leadership roles in their communities. 

RATIONALE: 
Students from rural districts have a variety of opportunities for leadership development 
within the school setting. However, specific leadership skills are neither overtly taught, 
nor are leadership career possibilities explored. By connecting research from both mral 
and leadership studies, then translating them through the Social Studies Advanced Studies 
TEKS, gifted students' affective and cognitive needs can concurrently be met. 

STUDENT GOALS: 
• Develop and enhance leadership abilities, 
• Work collaboratively in order to develop and implement a community service project, 

and 
• Eam one credit by completing requirements (TEKS) for Social Studies Advanced 

Studies. 

EXPECTATIONS: 
• Each district must have a social studies teacher of record to work with the students on 

campus and to attend each academy session with the students in Catclaw. 
• Students will complete an application in order to be selected for the academy. (Only 

ten students in Region 14 will be selected to attend.) 
• Students and their parents will be required to sign a contract agreement that allows 

student participation and that stipulates agreement that the student will complete the 
academy/course requirements. 

• Districts also agree to implement the course on campus the next school year for all 
interested students. 

TENTATIVE SCHEDULE VOK LEADERSHIP ACADEMY: 

September: 2 days: Team/Tmst building at R.O.P.E.S. Course, low and high 
elements 

October -March: 1 day per month: Topics may include Ethics, Goal Setting, 
Career Exploration, Definitions and Characteristics of 
leaders. Collaboration with leaders, and Critical and 
Creative Thinking processes 

April: Community Service Project 
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May: Project Presentations 
GENERAL ESTFORMATION 

A variety of responses are required for applicants to the Leadership Academy. 
Participants will be required to complete the Leadership Strengths Indicator: A Self-
Report Leadership Analysis Instrument for Adolescents, Roets' Rating for Leadership 
Skill, Form CR of Stmcture of Intellect, and responses to the prompts and questions 
included on the application form. Those selected for the academy will be notified by 
June 15. If possible, the Stmcture of Intellect Test and leadership instmments will be 
completed prior to the beginning of school. Region 14 Education Service Center and/or 
the school district will provide any books/materials required for the course. 

Students will be required to complete outside assignments and will be expected to 
produce quaUty products in order to eam the credit for Advanced Social Studies. 
Students must attend all ten sessions at Region 14 ESC; these sessions are not included in 
the ten day absence mle since they are a part of your academic program. 

CRITERIA FOR JUDGING THE APPLICATION 

How well does the student grasp the concept of leadership? 
How well does the student express ideas and opinions (support, elaboration, foundation)? 
Evidence of high interest in leadership. 
Evidence of perseverance and task commitment. 
Evidence of in-depth understanding of issues. 
Evidence of complex, critical, and creative thinking. 
Evidence of unusual insight into leadership. 
Evidence of enthusiasm for the subject of leadership. 
Evidence of desire to explore and research careers in leadership. 
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P.O. Box 316 
De Leon, TX 76444 

Mr. Terry Harlow, Executive Director 
Region 14 Education Service Center 
1850 Highway 351 
Catclaw, Texas 79601 

April 20,1998 

Mr. Harlow, 

I am planning a project for next school year with high school students in Schrade, Marsh, 

and Brinker. The project involves the students' participation in a Leadership Academy 

sponsored by Region 14 ESC, Advanced Academic Services. This academy is an 

extension of the leadership seminars I have conducted for the past three years. Enclosed 

is the information provided to the districts and students for their participation. 

My purpose for informing you of this academy is to let you know that some of the 

information I gather from the academy will be used in my dissertation. The topic of my 

dissertation study relates to the perceptions of leadership in gifted youth in rural 

communities. I have told the three schools' adminisfrators that the academy will be 

included in my study and each has agreed to participate. I also have permission forms 

that will be signed by the students and their parents so that each knows about the study 

and agrees to participate. I have included a copy of that permission form for your 

information. 

Thank you for your continued support in all that I do with Region 14 ESC and our clients. 

When you have questions, let me know so that we can discuss them. 

Sincerely, 

Ceceha Boswell 

cc: Vicki Weller 
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Applications 

Responses were required to these questions and statements: 

1. List at least three benefits you expect to receive from this academy. 

2. Why do you believe you will be an asset to this academy? 

3. Why do you want to participate in the. Leadership Academy? In explaining 

why you want to participate in this academy include you personal goals. Also mclude 

any expectations you have for your experience in the academy. Other ideas that you may 

include are your past experience in leadership, what skills you hope to develop, and what 

abilities you will enhance. Include any information you feel is relevant to your 

participation in this endeavor. 

SANDY: I could share my leadership skills and creative thinking with others. (1 
want) to elaborate my creative thinking. 

WILL: (I want) to corporate (sic) with individuals to improve my social skills. 

BEN: I want to develop my problem solving and compromising skills. 

BELINDA: I want to develop new leadership skills, have fim, and work 
cooperatively with other groups. 

BECKY: 1 would certainly like to develop communication skills. 

SHANE: I personally will get great satisfaction out of helping a community and 
the people in and around it. 

MARK: Ever since I was about five years old I have wanted to be a lawyer. I 
have tried all my life to leam and experience things that might help me to better my 
chances of becoming lawyer. I want to participate to accomplish my goal. I also want to 
leam goal setting. I feel these things are priceless if you look to succeed in life, and that 
this academy will better these skills. 

KEISHA: Being a leader would enhance my ability for helping others. Helping 
,these days, is a big part of the world. 

GARY: The first benefit that I expect to receive from this academy is to 
sfrengthen my leadership skills for future use in my life. I feel that as 1 get older in my 
profession, which I want to go into, I would need these types of skills. 
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ELISE: To build confidence in myself so 1 can be an effective leader, and to help 
me do better in school activities that involve a form of leadership. 

BEN: I have leamed most ofmyviews on leadership in the Church. I look to the 
greatest leader of all, Jesus Christ, and try to partem my life after his. He teaches that a 
leader is a servant to all. I hold this to be very tme. 

BECKY: I have a sense of humor that always comes in handy when getting 
people to agree and participate. 

BELINDA: I want to develop new leadership skills, have fim, and work 
cooperatively with other groups. 

WILL: I wish to work with different individuals and their ideas. Last year the 
leadership program was adequate, but it was mainly seminars and not interaction. There 
needs to be more exchanging of the ideas between the participants and the mentors. 

HALLI: I expect to receive a friendship with other schools as well as work on 
those with my classmates. I expect to receive teamwork and social skills. 

KEISHA: Being able to explore and research. Cooperating (sic) with individuals 
as well as groups would be a big part about leadership. 

SHANE: I believe I will be an asset to this academy because I believe I follow 
directions well and will give everything my best shot, and will always try to finish on a 
deadline. I will also help boost morale among other members of my team, and let 
everyone have an equal share of influence in a project. Kind of like King Arthur if you 
will. 

ELISE: I want to participate in the Leadership Academy because I feel it is 
beneficial for me to get all the training and develop all the skills that I possibly can in 
order to have a head start on life after high school. I want to leam how to be a better 
leader as well as a better follower. I believe that everyone has to follow sometimes and 
the best followers seem to become the best leaders. 

BECKY: I think this skill [mediation] is extiemely important when trying to 
organize diverse groups of people with different views about how a project or problem 
should be completed. 

SANDY: To explore and research careers in leadership. 

BEN: I want to develop my problem solving and compromising skills. 

BRANDI: (I want to) leam more about the world around us and leam to become 
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better leaders. I have both leadership and follower qualities. I think that attending the 
Leadership Academy would be a great opportunity to explore the worid around us and 
leam how to become a better leader. I am good at coming up with original ideas. 

BELINDA: My main expectation for attending this academy is to leam. 

WILL: I wish to work with different individuals and their ideas. I hope that this 
academy will allow me and my fellow peers to work with each other. 

BEN: I want to develop my problem solving and compromising skills. 

BRANDI: I have both leadership and follower qualities. 

MARK: (1 want to leam) group participation skills. 

HALLI: I think that it is important to work as a team, being open-minded, and 
refusing to quit. 

BECKY: I am a mediator and can resolve situations when two opposing opinions 
can't come to a decision. A leader should be decisive, and being a mediator is an 
important asset. I have a sense of humor that always comes in handy when getting 
people to agree and participate. 

SANDY: (I want to) leam to corporate (sic) with individuals as well as groups. 
I would not only leam to be an individual leader also to be a follower among other 
leaders. 

SHANE: I will also help boost morale among other members of my team, and let 
everyone have an equal share of influence in a project. 

BELINDA: I hope to work cooperatively with other groups. 

ELISE: To leam to work with others, considering their ideas as well as mine 
I expect this experience to improve the way I interact with others and improve my 
abilities to work in a group. 

GARY: I would be able to leam to work with others who wish to be leaders, 
therefore improving my communication skills and also leaming to compromise better. 
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RURAL YOUTH LEADERSHIP ACADEMY 
SEME^AR OUTLINES 

September 
Purposes and Goals 
Understand giftedness 

Understand ties of leadership to giftedness 

Understand responsibility of giftedness 

Explain study 

9:15-11:15 

ll:15-Noon 

Noon-12:45 

12:45-1:15 

What is giftedness? How Am I Gifted? How is Leadership 

connected to Giftedness? 

What is Leadership? 

Lunch 

Brainstorm topics for Sessions 4,5, and 6 

October 

Purpose and Goals 

Team Building, Problem Solving 

Day 1: 

8:30-11:30 

11:30-Noon 

Noon-2:15 

Day 2: 

8:30-11:30 

11:30-Noon 

Noon-2:15 

Participate in Low Elements of ROPES course 

Lunch 

Continue team building and problem solving with group 

activities 

Participate in High Elements of ROPES course 

Lunch 

Continue with ROPES course and debrief experience 

November 

Purposes and Goals 

Observe rural aduhs in leadership organizations 
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Participate with rural communities in problem solving 

Texas Midwest Communities Network Conference 

9:00-12:15 Attend concurrent sessions of conference 

12:15-1:45 Luncheon and Keynote Speaker 

1:45-2:15 Meet with area legislators 

December 

Purposes and Goals 

Creative Thinking 

Perceptions of leadership 

Activities on campus of local university 

9:00—9:20 Creative Thinking Activity 

9:20-10:00 Fictional Community Service Project development 

10:00-10:15 Brainstorm types of games 

10:15-12:15 Create a leadership game 

12:15-12:30 Joumal and closure 

January 

Purposes and Goals 

Understand characteristics of leaders as presented in literature 

Consider personality types as a facet of leadership 

Activities on campus of local university 

9:00-10:00 Characteristics and Typologies of Leaders 

10:00-10:30 Eminent Leaders 

10:45-11:00 Discuss moming's information 

11:00-12:15 Complete Personality Scales and relate to other information 

12:15-12:30 Joumal and closure 

Febmary 
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Purposes and Goals 

Understand communication as a facet of leadership 

Activities on campus of local university 

9:00-3:00 Attend conference: "Leadership Through Effective 

Communication: Building Bridges -Not Walls" 

March 

Purposes and Goals 

Perceptions of leadership 

Development of web page 

Activities at regional educational facility 

9:00-9:30 Complete Leadership Scales 

9:30-9:45 Mike & Ben tell about Web Page constmction 

9:45-12:45 Constmction of individual and group web page 

12:45-1:00 Discussion and Joumal 

April 

No meeting 

May 

Purposes and Goals 

Bring closure to academy experience 

Perceptions of leadership 

9:30-10:15 Complete Test of Creative Thinking 
10:15-10:30 Discuss projects and activities during RYLA 
10:30-11:30 Design a day for a leadership seminar 
11:3 0-Noon Present designs 
Noon-12:30 Closing ceremony and Farewells 
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APPENDIX B 

TRANSCRIBED VIDEOTAPES 
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VIDEOTAPES 
NOVEMBER 
Students attending: 
Shane Elise 
Sandy Gary 
Will Mike 
Mark Ben 
Becky 

Catclaw Civic Center 
Texas Midwest Communities Conference 

Brinker students arrive. Shane leads the group into the building. All students wait for 

their sponsor to determine what to do next. As the sponsor assigns places, Shane asks: 

"Why am I supposed to go to that session? Where are these rooms? Can I go to another 

session if I want to?" 

The sponsor replies that he can ask me if he can change. 

Shane asks me if that is possible. I reply: "Because so few are attending today, 

you can choose any session you think will be interesting. Take notes if you think the 

information is worth remembering." 

Shane shares my information with the other students and with their sponsor. Will 

and Becky stand back and say nothing. Sandy asks: "What sessions are available?" 

Mark already has gone to the regisfration table to find a flyer about the sessions. 

He is looking at it and gives it to Sandy. The students gather around Sandy to look at the 

brochure. Becky decides to walk over and get her own brochure. 

While the Brinker students are looking at the sessions and discussing among 

themselves about sessions to attend, the Marsh students and sponsor arrive. Only Mike 

and Gary have come today. The other students had a biology lab they had to attend. 

Gary comes to me and asks: "What are we supposed to do? " 

I reply with the brochure and tell Mike, their sponsor, and him: "The brochure 

lists the sessions and room numbers. You can choose which sessions to attend. Take 

notes if you want to. Here are your joumals and pencils to take notes." 
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The Schrade students arrive during this discussion, see what is going on, take the 

session information and talk about what they will do with their sponsor. Only Ben and 

Becky have come today. The sponsors called me the day before to see if it would be 

okay for Brandi to miss. No reason for her absence was given. 

SESSIONS 

I attended a session with Gary and Ben. They sat toward the back of the group 

and did not visit with anyone before the session began. The presentation was on the topic 

of,. They started by taking notes during the session, but soon stopped. They seemed to 

pay polite attention, but did not appear to be too interested in the topic. 

The next session 1 attended with Mark and EUse. They sat toward the middle of the room. 

They reacted much the same way as Gary and Ben. They started by taking notes, soon 

stopped, and sat quietly during the presentation. 

The third session was with Shane and Will. They sat on the front row. The 

presenter was a young lawyer and an energetic speaker. While neither boy asked any 

questions, they appeared to very interested in the speaker. They took no notes about his 

topic, but paid close attention to him all during the presentation. 

LUNCH 

The students were given two tables. They waited to be seated until the sponsors 

told them where to sit. Because they deferred to the sponsors about seating, Marsh and 

Schrade sat at one table and Brinker at the other. They waited until all the adults had 

gotten in line before taking their place in line. None of the adults spoke to them and they 

visited quietly among themselves. While in line, 1 asked Gary and Mike about the 

sessions they attended. Gary replied: "They were okay. None of that really applies to 

us." Mike agreed. As the other students stood in the lunch line, they talked about 

happenings at school and in their personal lives. 
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TABLE TALK 

MIKE: Did you see that guy from Austin? He was pretty cool. 

GARY: No, 1 went to something about how little towns can advertise better. Are 
you going to the game this week? 1 think it will be good. 

MKE: Yeah, I think I will. When are we going to practice for Monday night? 

GARY: I guess we can Sunday afternoon. 

Ben and Elise Usten to Mike and Gary. They only talk when their sponsors ask a 
question. 

SCHRADE SPONSOR: How do y'all like this? Ben shmgs his shoulders. 

ELISE: I don't really understand what they are saying. 1 guess I don't know 
enough about how our town is mn. But it is good, though. 

At the other table Will and Sandy talk together, too quietly to be heard. The 
sponsor asks, generically: "What did you go to hear? How was it? What did you leam?" 

MARK: One about how to raise money. It was pretty good. The guy did let 
people ask a lot of question. 

SPONSOR: Did you ask a question? 

MARK: No. I wanted to ask one in the deal the lady did, but it was time to go 
and I didn't want to make everybody late to the next one. She was pretty good. 

SPONSOR: What about you, Shane? 

SHANE: Aw, they were pretty good. Nothing special. 

SPONSOR: Becky, what did you hear about? 

BECKY: Just a lot about how to make the town better, how to get more money 
for the town. I think all those places are bigger than Brinker. I don't think any of that 
would work in our town. 

The master of ceremonies announces the speaker for the day. The students sit 

quietly, laugh at most of the jokes, and listen to the speaker. After the luncheon speaker. 
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the master of ceremonies introduced the students and talked about how they would be our 

future leaders and how happy their gourd was to have them participate today. The 

students all stood when recognized. 

AT THE EXHIBIT HALL 

The students were invited to visit the exhibits set up for the conference 

participants. They could also visit with their legislator during that time. Mark played 

with some puzzles that were freebies at one of the exhibits. He sat at an empty exhibit 

table. As the local newspaper interviewed Becky, Mark would look up surreptitiously, 

but pretended to be ignoring all that was going on around him. She didn't say much. 

Gary and Mike "disappeared." Ben and Elise stood around and listened to the sponsors 

visit with the legislators. Shane, Will, and Sandy moved from one exhibit booth to the 

next, not saying anything. The listened to the exhibitors, then joined Mark at the table 

with the puzzles they had received. 

STATE REPRESENTATIVE: What have you done here today? 

BEN: I've attended some programs about making your town better. 

ELISE: Me, too. 

SCHRADE SPONSOR: We've had a pretty good day. There have been some 
interesting sessions. What are y'all going to do this time in Austin? What about 
education? 

The State Representative begins to talk to sponsors about the legislative session 

and the upcoming election. The students fade out of the conversation and stand around as 

if they are waiting for the sponsors to say what to do. Gary and Mike reappear, speak 

briefly to their sponsor, then the sponsor ways it is time for them to leave. Gary and 

Mike thank me for the day and the lunch. They say they have to get back for football 

practice. The other sponsors say that they must leave for the same reason. The students 

all personally thank me for the experience of the day and for lunch, say their good-byes 

to each other, and leave. 
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VIDEO 
DECEMBER 

Students attending: 

Shane Ehse Lacey 
Sandy Gary Heath 
Will Mike 
Mark Ben 
Becky Brandi 

McMurry University, President's Dining Room 

TABLE I 

Will, Sandy, Becky, Mark, and Shane (Brinker) 

TABLE II 

Halli, Lacy, Gary, Heath (Marsh) 

TABLE III 

Ben, Brandi, Elise, (Schrade) and Mike (Marsh) 

Assignment 1 

ME: One the table you have a variety of toys and toy animals. Take any two and 
compare them to leadership. How are they like leadership? You may work in pairs or in 
groups. When you've finished, you can tell the group what you decided. 

Students work for approximately 10 minutes. 

TABLE I 

SHANE: What to y'aU think? 

MARK: Let's do something with the key. 

SHANE: Yeah, that's a good idea. 

BECKY: (Says nothing. Just nods and watches the two boys.) 

SHANE: 1 like the bolt, too. 

MARK: Well, what can we say? A key is like leadership because it opens doors, 
and ... 
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SHANE: and leaders open doors. 
MARK: Yeah, that's good. Becky, is that okay with you? 

BECKY: (Nods yes). 

MARK: What else could we do? 

(Camera switches to Will and Sandy.) 

WILL: What are we gonna say? You have any ideas? 

SANDY: No, what do you want to do? 

WILL: Well, what could we say about the key and the lock? That might... 

SANDY: A lock protects. A key opens. What does that mean for leadership? 
Let's see, a leader protects everybody from mistakes, and ... 

WILL: And a key opens ideas and opportunities like a leader. 

SANDY: Yeah, that's good. 

WILL: I think we ought to do something with the lion, too. 

(Camera switches to Halli and Lacey.) 

HALLI: 1 like the pliers. What can we do with them? 1 know, pliers get things 
that are too tight, so, hmmm,... pliers and leaders get things out of tight situations. What 
about that? 

LACEY: Yeah, that's okay. What else? 

HALLI: Well, this pink ball is squishy. It is like a leader because it, well it gives 
when you mash on it. Help me. 

LACEY: (Shmgs shoulders.) 

HALLI: It is flexible and a leader has to be flexible and change. I know two 
others things I just thought of, too. The hair cUp and the lock. They hold things together. 

(Camera switches to Gary and Heath.) 

GARY: What are we going to say? 
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HEATH: 1 don't know. What are you doing this weekend? You want to do 
something? 

GARY: I don't know. Check with me later. Our band has to practice sometime. 
What can we do with this? (He picks up the pliers.) 

HEATH: I don't know. What does a crescent wrench do? It helps hold stuff and 
tum it. 

GARY: Yeah, that's it. What else can we do? She said to do two things. 

HEATH: I don't know. What about the panther? ft's fast. 

GARY: I know. A crescent wrench makes the job go fast and a panther runs fast. 

HEATH: Yeah, okay. 

(Camera switches to Ben and Mike.) 

MIKE: What do you want to do? 

BEN: I guess we could use some of these tools. We've got pliers, a wrench, 
screwdrivers, and a hammer. Or what about the animals? That might be easier to 
compare to leadership. 

MIKE: What animals are there? A lion, a camel, and a monkey? Here's a ball 
also. We might use that, too. 

BEN: Yeah, a ball and a camel. Those are real different things. 

MIKE: That's good. They both have humps or bumps on them, they don't need 
water, and they both could survive in a desert. That will work. Where do you plan to go 
to college? Have you sent in all your stuff? 

BEN: I'm trying to go to Swarthmore. But it may cost too much. I'd really like 
to go somewhere I've never been. Have you decided? 

MIKE: I think 1 want to go to DeVry in Dallas. I just want to do computer stuff, 
so I don't think I want to go to regular school. 

(Camera switches to Brandi and Elise.) 

BRANDI: This will be fun. I think the tools will be easier. What do you want to 
do? 

ELISE: Well, what do they do that is like leadership? 
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BRANDI: Tools fix things. Some ofthese put things back together. I guess that 
is like leadership. 

ELISE: Yeah, that works for me. Anything else we should say? 

BRANDI: I think that is okay. 

PRESENTATIONS: 

ME: Well, let's hear it from y'aU. Who wants to be first? Okay, WiU and Sandy. 
(Will looks to Sandy and she tells him to present. He asks her what to say. She whispers 
something to him.) 

WILL: (Holds up key and lock.) A key and lock are like leadership because they 
protect and open ideas and opportunities. Lions are like leaders because they are 
domineering and know what needs to be done. 

ME: Good job. What do the rest of you think? 
(Directs everyone to applaud.) Who wants to go next? Shane? 

SHAlsTE: Keys are like leadership because they open up doors and leaders open 
up doors. A wnrench is like leadership because, well, a bolt can't fimction without it, like 
a group can't fimction without a leader. 

(Mark looks down most of the time, but nods in agreement. Elise just watches 
Shane without saying anything or nodding.) 

ME: Thank you. And what do the rest of you think about their ideas? (AU 
applaud.) Next? (Looks at those who have not yet presented. Mike and Ben nod that they 
are ready.) Okay, Mike and Ben. 

MIKE: A ball and a camel are alike because they both have humps and don't 
need water, and they can survive in the desert. 

ME: How is that is like leadership? 

MIKE: I don't' know. We just put two things together. 

ME: Well, think about it some more and see what you can come up with. I'll 
come back to you later. Do you appreciate their effort? (All applaud.) Gary, do you and 
Heath want to be next? 

GARY: Yeah, a panther and a crescent wrench are because the panther is fast and 
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ME: And how are those like leadership? 

HEATH and GARY: (Both shmg.) 

ME: And what do you think of their analogy? (Everyone applauds.) HaUi and 
Lacey? 

HALLI: A hair clip and a lock because they hold things together like leaders hold 
a group together. 

ME: Great. Did you do anything else? 

HALLI: Well, this is the best one. 

ME: Ahight. That leaves Brandi and Elise. 

ELISE: We decided that tools are like leadership because they fix broken things 
and keep everything together and that's all. 

ME: Good. Did you put something different with tools to make a forced 
analogy? 

BRANDI: No, just all the tools. 

ME: Some of you did this and some didn't. 1 wanted to see if you could make a 
forced analogy with two really different objects and then compare them to leadership. 
Some of you did that. Those of you who didn't, can you come up with something now? 

BRANDI: Well, tools and animals are like leadership because each can adjust to 
the situation. 

ME: That's a good one. Anyone else? 

WILL: Pencil and a puppet are both alike because they have a director and to get 
them to do what is needed to do. That's like leadership. 

ME: Anyone else? (All shake their heads to the negative.) Well, if you do, let us 
hear it. 

CREATIVE PROBLEM SOLVING 

ME: Now we are going to do some creative problem solving. On your paper is a 
list of the steps in problem solving. First you brainstorm all the ideas your group has for 
solving the problem. Then you clarify the problem by looking at what your group thinks 
the real problem is that requires a solution. From these two steps define the problem to 
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be solved. Next brainstorm as many solutions as you can. hi order to evaluate your 
solutions decide on criteria that will help rank the solutions. For example,, 
will it work, how will it work, do you have what you need to make it work, and so on. 
From that step determine the one best solution and that is the one you will present to the 
whole group. Do you remember the TV show Gilligan's Island? 

SHANE: Yeah, they were on this island and one time there was this Japanese 
guy. Yeah, they shipwrecked there and can't get off the island. 

ME: That's right. Do the rest of you remember it? (AU nod that they do 
remember.) Your task here is to develop a community service project for Gilligan's 
Island. What questions do you have? 

BEN: Do we figure out how to get them off the island? 

ME: Not necessarily. What you decide to do is up to you. If you use the steps in 
creative problem solving you can come up with a lot of different problems. You define 
the community service project. Now, what questions do you have? (No one says 
anything.) Okay, get to work. 

CONVERSATIONS WHILE THEY ARE WORKING: 

(The camera goes from group to group picking up bits of conversation.) 

BEN: Well, the island is a big place. What could they do there? 

MIKE: Well, we could think of a problem that has to do with islands. 

WILL: What do you want to do? 

SANDY: (Laughs) I don't care. What do you think? 

WILL: I guess we could figure out a way to fix the boat. 

SHANE: (Looking at WiU & Sandy) Ya'U copy us every single time. (Mark 
nods in agreement. Elise looks down.) I guess we could build them a house or a hotel. 

ELISE: I'm tired of building houses. 

MARK: Come on, let's figure out something. 

SHANE: (To me) Record someone else. We're not the only ones. 
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MARK: She needs the practice. (Lays his head down.) 

GARY: We have this ship (uses hands to show ship coming in to port) that 
cmises the Caribbean, through the Panama Canal, and we talk them into doing all the 
work, ft's tiie Habitat for Humanity on GiUigan's Island. 

HEATH: (During Gary' explanation. Heath is listening and nodding in 
agreement.) Noooooo. They can build it themselves. 

HALLI: We can, um,..What can we do? 

LACEY: (Looks at HaUi. Says nothing.) 

HALLI: Let's think of some kinds of community service. 

MIKE: We can bring home to Gilligan's Island. Youknow, bring home stuff to 
them. Clothes, Skinny's. Sonic, WaUVIart. 

BEN: Alright. 

ELISE: (Head in hands, not looking up, not saying anything.) 

BRANDI: We're going to bring Christianity to the headhunters. We want to help 
them not want to eat people. You know, change their diet. 

PRESENTATIONS OF CPS 

ME: Are you ready to present your projects? Okay, who's first? 

GARY: Well, me and Heath are millionaires and have time to spend money. We 
need to find way to trick people into helping us help them. Here's Gilligan's Island and 
here's America. (Shows on a small, globe stress ball). IF we have the Caribbean Cmise 
Line, we get people to go free on a cmise and they will go with us to Gilligan's Island. 
We will have speedboats that take supplies to them (people on Gilligan's Island) to fix 
their boat. We could just pick them up, but ifwe give them a fish, they can eat, ifwe 
teach them how to fish, they can feed themselves. So ifwe teach them how to fix their 
boat, they can get themselves off the island. Oh, yeah, somebody said that about the fish. 
I didn't make it up. 

ME: Okay. What do the rest of you think? (No one responds with comments. 
Everyone applauds.) Who wants to be next? 

BEN: They've been stranded out there for a long time, so we're going to bring 
them home. Actually, we're going to bring home to them. We'll take satellites and TVs 
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and build a WalMart and running water. Bring in some trailer houses. 

MIKE: Bring what they miss most. 

BEN: Just bring it to them. They can market their used ship parts over the 
Intemet and make a little money. 

MIKE: Chat rooms will give them somebody to taUc to. 

BEN: They can sell monkeys and bananas over the net. 

(Applause.) 

ME: Next? 

BRANDI: We're going to get a counselor for Gilligan because we believe he is 
chemically imbalanced and not safe for the others to be around. We will use taxpayer 
money to bring in counselors to help him. 

ELISE: (Says nothing. Looks on as Brandi talks.) 

(Smattering of applause.) 

ME: Who's next? 

HALLI: We're going to have Make a Difference Day. We'll have someone to 
help in their garden, build a storm shelter for hurricane season, weatherproof houses, take 
medical supplies, help them fix their boat, and have a non-perishable food drive. 

LACEY: (Rolls a ball across the table to Gary and they throw it back and forth. 
She says nothing during the presentation.) 

ME: Comments on their project? (Applause) Next? I believe this table has not 
presented. Will & Sandy? Shane? Mark? Becky? 

SANDY: Get the community together and go fmd the biggest palm tiee and go 
repair the hole in the boat. Make like a big cork and make it airtight so they could go 
home in the boat. (Laughs) 

WILL: (Sits looking down and playing with a stress ball.) 

ME: (Applause) And, finally, we have... (Sfretches hand out to the last group) 

BECKY: I'm Mary Ann, Shane is the professor, and Mark is the Skipper. We're 
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going to use the radio they already had. We'll gather materials they had, such as curtain 
rods and old metal for an antenna. When we pick up a signal, we'll know there's 
someone around. When we hear a glitch, we'll know there's a boat in the area and we 
could send a signal. This is a community service project because everybody who lives 
tiiere are a part of the community and they'll want to help so they can get off the island. 

(As Becky talks, Mark and Shane listen actively by shaking their heads and movmg their 
hands to reinforce what she says.) 

(Applause) 

ME: You've aU had some very good ideas. Did any of you go through the CPS 
method to come up with your idea or did you just talk about it? 

(Students all respond that they just talked about it. They didn't really know the process, 
so they just discussed it.) 

LEADERSHIP GAMES 

ME: For our last activity, you are going to create a leadership game. I want you 
to get in different groups this time so that you can work with someone 
new. Number off from one to four. (Students number off.) (Points to each one.) This is 
Table 1, this is table 2, table 3, and table 4. Go to your tables now. (Students move from 
their places to the newly assigned ones.) Do anything you want. I have a lot of different 
things you can use. I have some books with games if you want to look at them. What 
questions do you have? 

GARY: You mean, a game like Monopoly? 

ME: I mean any kind of game. Maybe we should brainstorm kinds of games. 
Anyone, give me kinds of games. 

MARK: Hopscotch. 

ME: That's an active game. That's a kind of game. Someone else. 

BEN: Computer games. 

ME: That is a type of game. 

BRANDI: Like Gary said, a board game. 

ME: Any others? Well, that is a good start. Do any kind of game you want. 
Camera goes from table to table. 
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TABLE 1: Gary, Mike, Will, and Becky 

All except Mike are sitting at the table. They have a sheet of white poster board 
with a small blackboard centered at the top and a giraffe (bendable toy) in the lower right 
comer. Becky sits poised with a black marker in her hand. Gary has a mbber stiess ball. 
Will is doing something with the toy constmction equipment. Mike is standing between 
Becky and Will looking at the table. 

go? 
GARY: Wait a minute guys, why have more than one dice when only one can 

MIKE: That way, in case we lose them. 

GARY: Should I just take these off? (Points to colored dots on mbber stress ball.) 
WILL: Yeah. We'll save these for options. 

MIKE: Yeah, this game is for ages 12 and up. Should we use these (points to toy 
constmction equipment) all the way across (sweeps hand across the poster board). 

GARY: Yeah. Which ones? 

MIKE: Yeah. 

GARY: Yeah. You know why? These are symbolism. Tmcks get you where 
you're going. Not like shoes or something that steps on people. 

BECKY: (Points to giraffe) Is this like our zoo area? (Looks at Gary) 

GARY: Yeah. 

BECKY: Is this where we start from? 

GARY: (Looks at Will and Mike) We don't have to leave them there. (Puts small 
stress ball that is replica of world in the middle of the poster board) Around the world! 

WILL: Yeah. Where's the tape? 

MIKE: Yeah, we need tape. 

BECKY: (Hands tape to Will) 

GARY: So it (points to the poster board) would have to be a circle? 
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Camera moves to another group. 

TABLE 2: Ben, HaUi, and Sandy 

All three are sitting at the table. Ben has a stress ball in from of him and some 
bendable animals. Halli has toy constmction equipment. Sandy has nothing in front of 
her. 

BEN: (Plays with various bendable animals. Says nothing.) 

HALLI: (Looks down. Plays with constmction toys. Says nothing.) 

SANDY: (Watches Halli. Says nothing.) 

TABLE 3: Heath, Mark, Brandi 

All three are standing. Brandi has made a long stick by joining magic markers 
end-to-end. She is adding markers to the end of the stack. 

BRANDI: How about five? 

HEATH: Yeah. 

BRANDI: Two of the big ones and three of the little ones? (Talking about magic 
markers) 

MARK: Yeah. (Makes a comment. Words unintelligible) 

BRANDI: Okay, but if we do that we'll need more of those. (Points to 
something on the table) So we can have five of those and two ofthese? 

HEATH: Yeah. (Picks up something from the table) 

BRANDI: That'U work. 

TABLE 4: Shane, Lacey, and Ehse 

All three are sitting around the table. The table is covered with bendable animals. 
Shane and Lacey are writing on half sheets of white paper. 

SHANE: AUright. Like you're on your way to the movies and you stop at a 
convenience store. 

LACEY: Okay, so this is trivia? It doesn't matter or is this afready a part? 
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(Laughs) 

ELISE: (Says nothing. Watches the other two and cut white paper in half) 

GAMES PRESENTATIONS 

SHANE: Choose your own adventure game. It's ingame form. Start with a card. 
You can't do it by yourself ft was meant for small groups, preferably 3 or maybe 4. It 
will have 2 options. It will have about 2 sentences and will be a situation on every card 
and 2 options. You choose one. 

ME: Brandi, tum one over so we can see what he is taUcing about. Let's play as 
we go along. 

BRANDI: OK.(Picks up one of the half sheets, tums it over and reads.) YouhaU 
want to go to a movie. You have 2 choices. 1)A horror movie or 2) a fiinny movie. 

ME: Then what do you do? 

SHANE: We had to make it short to get it done. 

BRANDI: (Picks up another card and asks Mike) You are in a convenience store. 
It is being robbed and you have the choice of trying to outsmart the robber or cooperate 
with him. 

MIKE: We're going to outsmart him. 

BRANDI: (Reads from an answer card.) He shoots everyone. 

EVERYONE LAUGHS 

HALLI: This is animal jenga or leadership jenga. (A tall tower of interlocking 
posable animals, toy constmction equipment, and toy tools). The hippo is down here 
(points to the inside, middle of the stack) holding everything up and everybody else is 
supporting everybody. And just try to take some off without all of it falling. 

ME: OK. Somebody tty it. 

Will hies and removes an object, then Mark, Shane, Mark, Lacy, Will, Mark, 
Will, Shane, and Mark each remove a part of the tower. Three of the boys discuss what 
to take next. Shane tells Mark which one to pull. Mark pulls successfiiUy from the 
bottom. Will takes the support toy crane. Ben pulls dog from the bottom. Ben and Elise 
discuss what to take next. 

171 



I ask Lacy to take and tum and she picks around on the stack. She and Halli 
discuss what to pick, then picks something from the outside. 

Will starts to take an inside toy tmck and HaUi yells: "No!" 

WILL: Yeah! (Slowly pulls the hippo out but puts back the toy crane to help 
support the stack, ft doesn't fall.) 

ME: So?? So, even with the base out, it didn't fall because everyone was 
supporting each other? 

BEN: Yeah! (Claps) 

BRANDI: Ours is one of those situation type games. (Picks up toy pliers) What 
happens is there was this big earthquake in this office building on like the 10* floor and 
everybody is on one side and the elevator's on the other side of this HUGE crack and 
some people were hurt. Like some people lost their hearing, some people got hit on the 
head and lost their sight, some people got a broken leg, some people were unconscious. 
You have to figure out how to get the people across this big crack, like 10 feet wide. And 
so they have all this stuff you would find in an office. They have like these things (holds 
up two Vi sheets of white poster board) that like float in the air (laughs) and you set them 
down and there has to be two feet on each one at the same time or it floats away and at 
least one ofthese (orange sheet of paper) at all times. 

ME: Let's get someone to play. 

MARK: Here's your little float boards to help yourself out. (Hands them Gary. 
Then takes them back and floats them to the floor) 

GARY: Put both feet on this one (white) and on this one (orange) at all times? 

MARK: At aU times. 

GARY: Get me some people. (Halli and Mike come over) Okay, Halli has a 
broken leg. 

Voiceof student out of camera: Mike you're blind. Mike covers his eyes with 
his hands. 

Gary, HaUi, and Mike all talk at same time. (Unintelligible. They are pointing to 
papers). 

GARY: Feet come here. (Motions to rest of students) 1 need feet. 
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Voice out of camera range: Mike, close your eyes and they'll try to get you 
across. 

(Will joins them.) 

GARY: (Throws down 2 yellow sheets of paper) Somebody come step on these. 

MIKE: Mrs. Boswell, come help us. 

Will picks up yellow papers. All discuss how to get across. Mike takes the lead. 
They join hands. Each one has feet on separate papers and slides across room. 

GARY: We need another one. 

Will has made it across the room. He says: "Can I send you another one?" 

GARY: Yeah, make a paper airplane. (Gary skates across the room on two 
papers. The rest follow. 

GARY: Unlock the world! We have a set of mles here. You have these colored 
balls and you drop one to see how far you move. 

Mike demonstiates with a green ball. 

GARY: You have these things (shows toy constmction equipment) you move 
with. And what you do is try and get keys to unlock with. You have to have five to do it. 
What you do is just move around the board and if you land on a blue spot you draw a 
card. 

Mike draws a card and reads: "Take a deep breath and hold it. Count to 10." 

GARY: That's not a very good one. (Picks up another card) Give all your keys 
to the gas station and stay where you are. Here's the gas station, (points) 

WILL: But you can run out of gas and get flat tires and stuff. 

ELISE: When you land on a circle you get to draw a card. 

GARY: Yeah. Well you see here is the world and there are all these obstacles. 

MDCE: Just because you get to the world doesn't' mean you get it. You've got to 
get all the keys. 

WILL: You just keep on going until you get tiie keys. 
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GARY: See this spot? 

MIKE: Yeah, you have to leave a key there. 

GARY: If you land on a green spot, you get a key. If you land on a brown spot 
you discard a key, but it you land here (points) and there's still a key there, you just take 
it. Now if you land over here (points to a row of 4 finger puppets) you have to pick up a 
skirt to see if a key is there. You only get the key if it is under the one you pick up. The 
game is for 3 to 5 Vi, 5-31/4, 31/4 to 22, 25 to 40, and 42- 90 or can't see any more. The 
makers of this game are not responsible for accidents. 

MIKE: (Takes book from Gary) Upon completion of the game you will have 
leamed what it takes to be a leader. Congratulations! 

GARY: And see these are different areas of the world and unlocking the world. 
You can't be in just one spot. These are like ideas; you have to go everywhere. 

MIKE: Collecting ideas. 

ME: What do you think? Would you play this game? 

BEN: Yeah, I'U play it. 

MIKE: We could make a computer version and market it. 

Applause 

JANUARY 

Students read information quietly without much talking or exchange of ideas. 
Will asks how long the skits should be and 1 respond with: "Just a few minutes." 

[There was a problem with the camera and the first skit was not recorded. The first skit 
was about the Avoider and the Pleaser.] 

PRESENTATION OF SKITS 

GROUP 1 

Gary, Halli, Belinda, & Mark, Halli and Belinda are seated at the table. Halli yells 
"Andale." To Gary who is off camera. Gary enters and sits down with Halli and Belinda. 
Mark races in with toilet paper draped around him. 

MARK: Guess what! The toilets ran over! 
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GARY: What? 

MARK: The toilets fan over. What are going to do? 

All talk at once. 

HALLI: (Stands and points to each person as she speaks) Belinda, you call a 
plumber. Gary, you get a maintenance man and Mark, you get some towels and clean up 
your own mess. 

(End of Skit) 

GARY: That was our first one. 

ME: Okay. What do you think that was? 

Off Camera Commander 

HALLI: Correct 

ME: Okay. Explain why that was commander. 

HALLI: Because I was telling everybody what to do and I didn't listen to any 
other ideas. Just - I had to have it my way and thought that I was right. 

ME: Okay. Next one. 

Halli, Gary, and Belinda are seated at the table. Mark leaves. 

MARK: Races in. The toilet has mn over again. 

GARY: What? 

MARK: The toilet has mn over again. 

HALLI: (Stands and points to each person as she speaks) Belinda, you call a 
plumber. Gary, you get a maintenance man and Mark, you get some towels and clean up 
your own mess. 

GARY: No we don't' need to do that. Just go tum the water valve off. Halli, you 
go talk to the maintenance man and get his plunger. Belinda, go get some towels and 
we'll all help clean it up and we'll be all ri^t. 
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The group leaves together. 

ME: Okay. What was that one? 

Off camera I think it was the attacker. 

ME: Is tiiat correct? 

GARY: Yes. 

ME: Okay why was that one the attacker? 

GARY: Well, I found fault in her ideas and I wentagainst her ideas even though 
she was definite about what she wanted to get done. 

ME: With a name like attacker, that connotation is negative to me. But was that 
solution negative? 

WILL: It could make a person feel bad. 

MARK: We took it as positive to get the job done. 

GARY: They were just very sure of themselves. 

GROUP 2 

Ben, Mike, Brandi, Elise 

MIKE: Have y'all decided what you're going to wear to graduation? 

BRANDI: Yes, the girls are going to wear white and the boys are wearing blue. 

MIKE: I think we should go as a class. Here's the principal. 

BRANDI: (Races up to Ben) The girls want to wear white at graduation. 

ELISE: No we don't. 

BEN: That sounds good. 

BRANDI: It's never been done before and I think it would be beautiful. 

ELISE: No I think we should aU wear blue. Thinkof some of the girls in the 
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class 

BEN: I tiiink ft is good. 

ME: Okay. What was that? 

Off camera Pleaser. 

ME: Okay. Pleaser. Did anything get done? 

ALL: No. 

ME: He made friends! 

(Next skit) 

MIKE: Okay, y'all. We're about to go out there and make a speech to the Senior 
Citizens Club, so y'all be in your best form. Talk properly. I don't want you to 
embarrass yourselves. 

BRANDT Whydon'tyoujustdoit? You'Ubefine. 

Ben and ELISE: (Walking away) Yeah. 

MIKE: No. Why are ya'U afraid? 

BEN: We might mess up. 

MIKE: That just limits you. If you think you will you might. (Steps up into a 
chair and stands up in front of the group.) If you're always putting Umits on yourself, 
what you can do physically or anything. You might as well be dead because it will 
spread to your work, your morality, your entire being. There are no limits!! You must go 
on. If it kills you, it kills you. A man by the name of Bmce Lee said that. (Steps down 
form the chair) If Bmce Lee can go out and wipe out an army of men,then we can go out 
and talk to these senior citizens and do the proper thing. 

BEN: That performance was so good! I'm inspired. 

MIKE: Now let's go out there! 

ME: What was that one? 

Off camera The performer. 
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ME: Did it work? 

ALL: Yeah! 

ME: Now, put which type or types you think you might be in your joumal. 

Students find joumals and begin writing. 
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APPENDIX C 

PARTICIPANTS' INTERVIEWS 
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(Because of flow of interview, not all students were asked all questions.) 

Interviews 

Q: What group do you belong to? 

SANDY: Well somebody in our class called us the "goody kids." I guess that 
group. Or the athletes, pretty much. 

ELISE: Yeah, I hang around with people that I go to church and youth and Grace 
[church-related youth group] and these things. 

MARK: I belong to our GT group, basketball, football, tennis, and track team. 
We have a speaking group in our UA [church youth group]. Brinker doesn't have many 
clubs. 

BEN: I don't know. This is something I've thought about lately a lot. It seems 
like I'm spreading myself too thin with a lot of my friendships because it seems like I've 
got friends in every clique we have. And it's kind of, 1 think, hurt a lot of my fiiendships 
because it's like 1 got to divide my time, and I don't stay with one group. So, you know, 
I'm kind of hopping in between people. ... I don't see myself having one specific group. 

GARY: What group? Are we taUdng about organizations or groups of friends? I 
have my little group of friends. I have, you know, my girlfriend; I'm with her a lot. Me 
and J.M. have a lot of our classes together, and so we end up doing a lot of stuff together. 
It's, you know, just a couple of us seniors. ... I'm offering myself to everybody, but I 
just like to be, you know, friendly to everybody and not being stuck up or anything like 
that. 

SHANE: The guys that I hang out with, they're real nice. They, all of my 
friends, basically, are seniors. I really enjoy going with them and doing the stuff they do. 
It's too bad I'm not a senior this year. 

HALLI: Well, considering I only have one person I tmly call a fiiend, I would 
say that I'm an outcast. I could be a part of the "in-group" if I wanted to be, but I don't 
like to associate with those people because of what they stand for. 

WILL: I guess if you ask somebody else they could tell you, but I really don't 
know because I - 1 don't think you could really type me out as, you know, I don't like - 1 
don't do dmgs. I don't smoke. I don't drink, you know, but I like to have a good time, 
so I guess you could put me as - in that big group - of three people. 

Q: Is there a certain group that you see yourself belonging to? 
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BECKY: I can get along with any group. I think it is part of my people skills. 
There is really not a group that I belong to, I am in my own group. 

BRANDI: Well, currently not really any because I'm only here three times a day. 
I have my fiiends, ... but I'm really not here enough to actually be a member of any 
group. 

Q: How are you connected to your community? 

GARY: But also, I play in my church choir. And I also have a small band that 
me and a couple of fiiends - in fact, Mike is in the band with me. And it's just a time for 
all the students to kind of get together and praise God on a Monday night. We go out to 
the nursing home every - about once a month and play music. So that's another service 
that we do for Marsh. That's - 1 mean, I guess I do a bunch of stuff in school that is also 
a type of community service, but as far as not school related, that would be it. 

SANDY: Become involved in it, I guess. Well, mainly because I live there. You 
can either decide to be a productive member of it, or, you know, not. 

ELISE: Well, location is one of them. And I share a lot of the ways of thinking in 
Schrade just - probably just because I've been here, and that's what I'm supposed to do. 

BEN: Yeah. I mean, Schrade has made me who I am, I guess. And 1 guess that 
in a way, I kind of- it's like I owe something to Schrade. But I'm not connected enough 
to where I, you know, I have to stay or something. 

SHANE: I live in town; that's how we're connected. If you don't live in town, 
you're basically not part of the community, I guess. Like people at the lake, 1 don't know 
much about them because they don't live in town. But if they lived in town, I'm sure I'd 
know a lot about them. 

MIKE: I'm connected mainly through the school and what the kids go through 
and getting involved in that. Also, you now, through church and what I do through 
church. And then, also, just who I am as a person. You know, being a leader really gets 
you involved because when stuff happens you're looked at, to see how you're reacting or 
whatever, and you're expected to get in there and get involved into whatever might be 
going on. So, I mean, involvement is a big ke;; in a small town leader thing. Well, one 
way - 1 mean, just a lot of people know me because of the things that I have done, the 
publicity I've had in papers and on the news and stuff like that. 

MARK: I'm not much of a leader in my community because I'm only 16 years 
old. I am not allowed to be on our city council, but I am a leader in my youth group and I 
am kind of, an honorary deacon in our church. 1 represent the youth in my church and I 

181 



explain what the youth feels like. And 1 think I impact our community because it is 
centered around the church. 

Q: When someone says you're 'rural' what does that mean to you? 

MIKE: Usually when 1 think of mral, I think of just somewhere out on the edge, 
out in the sticks, out in the wildemess. But really, I just - you know, this small town 
comes to mind, you know, like that - that country setting. The way most of look at it is 
that, you got your city boys, the counfry boys, and the cowboys. In Marsh, you've got an 
entire mix of those. Not everybody lives in Marsh. We've got a bunch of people from 
the farms and ranches outside. And then there's people there even closer to Catclaw that 
probably spend most of their time in Catclaw. So we've got a large mix; h's not just that 
one set stereotype that everybody see, you know, when they think rural. 

SHANE: When I think mral, I thing small town, kind of laid back, fiiendly 
environment as opposed to a city where you don't know everybody. You know, it's just a 
face. As in Marsh, you see the same people every day and you may just see a car 
somewhere some day and then see it again and see it again and realize. Hey, this person 
that I know works here now. It's just a lot more laid back, 

ELISE: It means that I live in a small town. I guess it could mean that I'm a 
"hick," but I am, so that's okay. 

BECKY: I don't like being classified as mral because the first thing that comes to 
mind is low class hicks, and that bothers me, because I am not. I try to avoid saying that 
I am from a rural town like Brinker because I don't sound like a hick. 

GARY: I don't live like a city person. I don't live like a cowboy though. That's 
what me and some friends were talking about that this summer that the stereotypical 
person is a cowboy for a small-town community, which I'm not a cowboy and I'm not a 
city boy. And that's when we cam up with a say this summer, we would say when 
someone would ask us: "So you guys are form Marsh? Are you a cowboy or whatever?" 
I'd say: "No, sir. We're a country boy." And he'd say: "What's that?" We had a 
saying, you know, that it's a guy that know how to live and fight in the world better than 
any guy in the world. That just something that - some comy saying we always had. You 
know, we like who we are, and 1 like who I am, and how' I've been raised.. 

Q: How do think being from Brinker, Marsh, or Schrade makes you different? 
What is unique about people form your town or school? 

GARY: People kind of look down on Marsh, but I take pride in knowing that I 
have achieved quite a lot on my own, and people from Marsh have helped me out with 
that. Marsh has plenty of achievements. 
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BRANDI: I think that sometimes that people that live in small cities have a 
different perspective on things. Like my sister, she grew up in the city and sometimes 
she reacts differently to thinking than I do. She's a little more cautious sometimes. She's 
not as tmsting to people. 

SHANE: We get along with a lot of other mral schools. There's a lot of 
communication between us and other mral schools. We get to know each other. 

GARY: We're willing to work together. The group of people that I work with 
when I have to do different projects is one group of people. And I work well with the 
people from Marsh because I've known them since I was in seventh grade, have Teen 
Court. And Teen Court is just where you're being judged by your peers. I think I've 
gained a lot from that because you have to have a different way of thinking. 

BECKY: When I'm going to apply to a college they may look at it because they 
want diverse people to come or they may look at it like, oh, that was easy, I bet she just 
blew through her high school. 1 don't think they will judge me fairly, like others form a 
bigger school. 

BEN: I think if I ever went to the top and excelled and became famous, it would 
make a difference then because nobody in Schrade really expects a lot. 

SHANE: You get to know a lot of people. And I think that is good. 

HALLI: Togethemess. The aspect of knowing everyone. 

MARK: I've experienced being out in nature. Not like when you go to the city 
park, that is not nature. 

BRANDI: Agriculture plays more of a big deal. FFA is a big part of my hfe right 
now. The outdoors impacts my life more than city things do. 

BECKY: Well, for one the house. I doubt many 16 or 15 year olds have built 
their own house. I travel more than some do. I have a more open-minded personality 
and I don't judge somebody right away. In the big cities tiiey just stereotype and exclude 
you right away based on the way you look. Driving a car, going to school, dealing with 
everyday life, dealing with people. Being a teenage and you are not represented as an 
aduh. You may the aduh views but you're not being taken seriously, you're just a kid. 

SANDY: You have more one on one with your teachers and you leam more 
because your teachers are more willing to help you. hi sports you actiially get to try. 

WILL: Our schools tend to care about us more, tend to want to be involved in our 

lives. 
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BEN: Our academic competition. I think we have good teachers. That's 
something they'll not be about to experience is getting to go and really pushed for it. 

ELISE: I probably wouldn't have become a twirier. I joined because everybody 
joins it, and I decided that was my thing, so I went on to be a twirier. 

Q: What characteristics makes your town or school unique and what does it have 
in common with others? 

BECKY: It is based a little to much on name. If you've been here for a long time 
you are a favorite over people. It's a lot of favoritism. I think all mral towns have the 
same mentality. City, public, rural there is a drastic change. 1 would say the mentahty 
around here is pretty closed minded, pretty basic. Nobody is open to new ideas and 
change is bad. They don't accept people kindly. You have to fit in by sports mainly. 
People here are nosey and they bother me. 

HALLI: Marsh is a community that's mn by certain people, certain families. 
Some of them are the in-crowd. It's who you now and how well. 

SANDY: People think up stuff Everybody likes to gossip. Everybody talks. 
Everybody has to know everything. It's just kind of a pain, pretty much. Most people, 
almost everybody is involved in something. 

GARY: Everybody knows everybody, and everybody knows everybody's 
business. That's one of the downfalls to it. 

SHANE: IthinkBrinker is one of the friendly towns. Everybody waves at 
everybody. There are confiicts in Brinker but they're resolved pretty quickly. We work 
together until needs are fulfilled and se we meet our goals as a town. Most people are 
related to each other so they are more friendly to each other and everyone knows each 
other. In Brinker we go around the entire town at Halloween because everybody knows 
everybody. Our teachers are more concemed about the students' well being. This goes 
outside school too. They taUc to people outside of school and help work through 
problems and everything. They really reach out to the community and so do a lot of the 
students. They reach out to the community and try to help. 

BEN: I know one thing that's really unique, the Methodist youth group. It is 
mainly church members, but you have Catholics, Baptists, and every race. That's 
something you wouldn't see everywhere. 

BRANDI: It has the largest amateur rodeo. That's pretty cool. 
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HALLI: Everybody knows everybody. Lots of people coming up for certain 
occasions and working together despite their differences. 

MIKE: Anything that happens affects a bunch of you. If you wanted to, you 
could call everybody by name, ft's kind of like a unity, somehow, that we all kind of 
have been raised and going through the same classes. At a small school, it offers so 
much more than a big school does. You wouldn't think so, but we've have program like 
PAL and Teen Court. 

WILL: I think everybody is pretty unique in their own way. I think we're unique 
because everyone is doing everything. Your leaming habits are different because of your 
teacher, if you need help, she or he will come and help you. They have time to come help 
you. 

MIKE: It has a lot to do with who I am. And like the guy was teUing me that 
interviewed me [for college], he said: "You're the first kid I've ever met that sounds like 
he can do this. I can't believe that they let you do that at the school." It's just a lot more 
personal atmosphere. I'm not saying they know everything about your life. That 
something Marsh and only a small mral community could offer. 

Q: From Place Value (Haas &Nachitagal, 1998): "Essay 3: A Sense of Worth: 
Education for Living Well Economically" I asked each to react to the following 
statement: Rural children have been educated to believe that opportunity of every kind 
lies elsewhere and that the last half century's mral experience of failure and decline has 
been largely due to the incompetence, or irrelevance, or mral people (p. 13). 

BRANDI: I don't think it's tme. I think we have as much an opportunity as a kid 
in New York City, probably more so, because there is so few of us. You have as much 
opportunity as you let yourself If you limit yourself and if you think like that, that you 
can't get anywhere because this is where you were bom, then you're not going to go 
anywhere. 

GARY: I think it's kind of saying that people that come out of a mral society 
aren't as capable as those in a suburban or a metropolis-type society. They say a lot of 
times if you come out of a small area that - that you wouldn't be able to survive in the 
city, but everybody is able to adapt. I believe that we're just as well prepared to get into 
any situation as anybody else. 

MIKE: I don't think that. I wouldn't go with incompetence or anything like that. 
I would say, maybe, lack of creativity, lack of ingenuity. But, I mean, tiiat's all kind of 
stereotypical that that you have to succeed; you have to go out. You don't. I mean, it's 
more who you are and what you want. 
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BELEVTOA: I don't believe that's tme because in our school we're taught that 
opportunity is all around you, if you try hard enough. 

BECKY: No, because the teachers and everybody else, only support the people 
that they think are going to make it. Anyone that doesn't show promise or that doesn't 
come from a specific background, just kind of let drift. I don't think they are really 
shown these opportunities and because of that I don't think some people deserve these 
kinds of awards. And people who do deserve things, don't get it. Because like I said it is 
based on favoritism, so I think that shows them that they don't need to try so hard 
because they are not going to get it anyway. Why try so hard if they are not going to 
reward me. 

BEN: It's kind oftme and kind ofnot, I guess. I think you can be successful to 
the people of Schrade. There're different kinds of success. But 1 think a lot of people are 
kind of, I guess, oppressed by living in a mral town because they're not expected to go 
out and do anything. You know, I said, something, want to go to MIT, and I was laughed 
at, you now. An I think that would discourage a lot of people in thinking that, well, 
there's nothing out there that I can do. There are a lot of people that just don't think that 
you can go anywhere and do anything outside of what's here. 

MARK: I'm going to have to agree and disagree with that. 1 believe that rural 
children get more opportunities. I've talked to my cousins who go to a huge high school 
and they have to specialize in one thing. You might not even be good enough to play to 
do that. Here we get to compete in basketball, football, track, tennis, and golf But there 
are little opportunities in Brinker for a career. There is no medical center. Doctors could 
be in Brinker but they're not going to have much business because there is not economic 
support. 

ELISE: To an extent. Actually, they have. There's a big thing among the kids in 
Schrade graduating, and we're about to, the first thing they want to do is get away from 
Schrade. But also, they're scared to get out of Schrade, even if they don't admit it. I 
think that's partly because people keep telling them, ft's a big, scary, bad world out there. 
And it's partly that, what happens in the rest of the world doesn't seem to happen here; it 
hasn't hh. Let's hope it doesn't happen here. 

Q: I read to them the following passage from Berry (1990) in Place Value (1997): 
A good local culture in one of its most important functions, is a collection of memories, 
ways, and skills necessary for the observance and preserving and improving local soil. A 
human community, it is to last long, must exert a sort of centrifugal force holding local 
soil and memory in place. Practically speaking every society has no work more 
important than this (p.22). 
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WILL: I tiiink it does because when Shane's grandmother used to live here, she 
would keep documents and stuff for the kids to look at about the previous years when she 
was alive because she had lived here all her life. 

BEN: We stick to a lot ofways, ways things have been done forever. For us to 
survive we've had to keep people here, people have grown up here, went to school here, 
and stayed here. 

BECKY: The only was they would preserve it because they don't like change. I 
don't think they are trying to preserve it. There are people here that want to make the 
changes but the memories and the way it has always been is just drilled into kids, and it 
will always be that way, you just can't change it. I think they're preserving it because 
they are not susceptible to change. 

MIKE: It - at times it may not seem lUce that's what we do, but really, that's kind 
of the foundation of everything that we do to grow. It's important to remember the past. 
It's also important that you don't live in the past; that you keep going on, but you can't 
forget about it. We have to remember those things and leam from them what we can and 
use that to help us as a community. Whatever decisions the school board makes, they've 
got to keep the past alive so that they don" you know, repeat a past mistake or say let's 
finish that. You know, it's important that we don't' forget the people - the leaders of the 
past and everything like that. That's really important as far as getting fiirther along. 

BRANDI: The past gives you something to be proud of or ashamed of If you 
don't have pride in something, you just don't care about it. Well, it defines who we are. 
It gives us an identity - identifies us. 

Q: I asked the students to draw an analogy between their town and Texas or the 
United States. 

MIKE: We are a typical Texas town. That's who I am and that's who I like to be. 
That's what I'm proud of being. Marsh is like the United States because -just our whole 
ideal of it, our thought of who we are, and you know, that we can - we can be a Catholic 
cowboy ifwe want to, and we can like it. Ifwe have a radical idea, we want to run with 
it and we can. And that's who we are, especially in a small town. I mean, a bunch of 
kids, you know, that love their freedom and try to experiment with it. And that's the 
whole of the United States is, is just the freedom and experimenting with that freedom, 
and then leaming when maybe that freedom is not such a good thing and that sometimes 
it's a real good thing; just experiment with it. 

Q: The students generally describe their community in such positive terms that I 
wanted to know if placism (citation) affected their perceptions m any way. 
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SHANE: Yes I have. Like going to UIL meets and competing with bigger 
schools. They figure bigger schools will be better. 

SANDY: Oh, yeah, because I think anywhere you go you're going to get 
discriminated or, just, judged, I think. They think you're different just because you come 
from a little town. 

MIKE: It does happen, but sometimes it's a good thing that maybe sometimes 
you're underestimated because of where you're from and that might just give you a little 
bit of an edge. 

GARY: That goes back to what we talked about earlier, people kind oflook 
down on Marsh just because, ... the term that they use sometimes would be Uke hicks or 
white frashes. And you can't put a stereotype like that on a whole entire town with the 
diversity of the people that they have. That's what a community is, a group of people, 
and you can see all types of different people. 

Q: Can you define community? 

MIKE: I just think of a collection of people right there together and that they got 
to work to make the community as hospitable and as fiiendly to being as nice a place to 
be in as they can and then to keep it growing and keep working and get it back. 

GARY: People in it. And the people in it have a lot to do with it, you know, how 
willing people are to get involved and give their time or their ideas. 

HALLI: Well, a community, I would think, is a bunch of citizens that live in the 
same town, coming together for a cause. 

MARK: A group of people working together for a common purpose to have a 
home there and working together t better their lives through each other. 

BECKY: Well, Brinker doesn't exemplify this. A community where people are 
working together to better themselves, their school, their kids, and every other aspect of 
their life. 

ELISE: I guess a group of people in a specific location, a group of people with a 
specific goal or a specific belief could be considered a communhy. 

Q: What is community spirit or community stewardship? 

ELISE: It's support for your community and helping to improve it. 

MARK: Sticking up for your community. 



BEN: Being loyal to your community and wanting it to be the best. 

BECKY: Spirit is in your heart, h's in your soul, it's in your mind, it's all those 
non physical things that you have towards something. Feelings are your spirit, ft's what 
you believe; it's your mentahty. 

GARY: Some type of service. How weU you're going to involve yourself in 
something. 

SANDY: The will or the want to help out in a community. 

ELISE: Community spirit would be saying you wished the best for it, and 
stewardship would be you actually doing something to gain the best for it. 

MIKE: It's kind of the feeling you're getting when you're home because there's 
no place like home. You've got the smell of cattle in the air, and that's the whole feel of 
it, and I want it to stay like that. If you're part of a community you need to work to keep 
that community healthy and pretty and keep that land. 

Q: Does the school influence the community or does the community influence 
the school? 

ELISE: It can work either way. In footbaU, I think the school influences the 
community. If we win, our team is exfremely supported. But in other ways, they 
influence us because the school has to match up to what the community expects. 

GARY: Probably goes both ways. The community may influence the school in 
the fact that maybe the community or the parents in the community disagree wit 
something with something that's going on within the school, so they speak out. But also 
the school influences the community because - I'd say more that maybe the school 
influences the school at different levels, you know, like maybe the elementary students 
are looking up to the high school students. 

BEN: I think down the road our school - the people our school tums out basically 
is going to be the community, so it's kind of a cycle. 

BECKY: The school is only trying to please the people in the community that 
have the name and who they think matter. 

SHANE: The school influences the community because without the school 1 
don't think there would be a community. I think our community revolves around the 
school because we employ a lot of people in the community here. 
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BRANDI: Mainly, young people make what people are. The town is defined by 
the teenagers tiiat are in it and what's going to come up. Our community centers around 
school events. 

SANDY: The school more influences the community because it is the 
community, pretty much. 

MARK: The school is the main job center for the community. 

WILL: Our school tries to teach kids to do stuff right in case parents don't. 

Q: What formal instmction with the leadership have you had? 

MIKE: There's no school that I know of that offers an actual course in 
leadership; that teacher you about the different types of leaders, and teacher you the stuff 
I've leamed through this program. There are classes that I think deal in leadership: 
PALS and Teen Court. But it's not a set class in leadership. 

MARK: There are leaders in AG. Everyone is responsible for a part. We work 
together as leaders. 

SANDY: I think I did something in AG. I really wasn't into it that much. I just 
did it because I had to. 

WILL: When you attend an FFA meeting, they go by the book. If you have an 
idea that you want to propose, you got to stand up in front of the committee. 

BECKY: I took Home Ec. Yes they did. It went along with the decision making 
process, along with being a good leader. They would give us worksheets on what 
qualities do you think are in a leader. We did touch on it. 

SHANE: Like in FHA, they have the Star Event leadership stuff, and all of our 
girls do that. 

BRANDI: There's a leadership program through Farm Bureau. You leamed a lot 
about the government. That was mainly what they taught you was being a good citizen 
and being a good leader in your community. The main focus of it was community 
service. 

Q: The rest said that they had not been in any class. I asked them to name the 
places, times, and types of activities in which they practiced leadership. 

BEN: I guess in sports, hi school, I was trying to be an example by doing my 
work and sttiff. hi church I give lessons and I help organize different things. 
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SHANE: I practice leadership in the classroom. I'll volunteer and tiy to step up. 
And leadership in playing in sports. 

MARK: Three weeks ago I was in AG shop and a kid in my class was hit with 
the door. I had to calm everyone down and apply first aid. That is one time that I had to 
practice leadership. I was captain of the football team and 1 had to kept the team 
together. 

GARY: Teen Court was started this year. I was kind ofa leader because we kind 
of had to show everybody how to do it. And PALS in the fact that there's small children 
tiiat I've put myself in a position where I could be a type ofa role model for them. There 
is church. And then I'm in student council, senior class vice president, and national 
Honor society. I'm not elected a leader, but we do community service stuff and that 
helps somebody out. I've had my band I do. In track I see how people kind of come taUc 
to me and I always try to be there for them, moral support. 

BECKY: With my brother. I think that her follows me and mimics what I do, so 
I need to be on my best attitude and behavior so that he will copy what I do and it will 
make him a better person. My parents freat me as an equal, they respect my opinion. So 
I believe when I give my opinion and they listen to it, I consider that kind of a leader. 

WILL: I try to do it all the time because you don't know when little kids are 
going to watch you and look at you and try to copy what you're doing. 

SANDY: At home, my little brother and sister. I lead them everywhere. 

BRANDI: Anytime I meet people younger than me, 1 feel 1 do have to practice 
leadership because they look up to me. I feel very obligated to show a good example to 
them. 

Q: What is your area of strength in leadership? 

MIKE: My area of sfrength would be with encouraging people and being able to 
tmst me. I realize I'm not always going to be the top leader. I got to tum over leadership 
sometime. I've got to reach my goal. If you're not willing to realize that, I think maybe 
you're a fake leader, if you just want to always be the leader. 

GARY: I've always been good at getting tilings going and getting an idea. Once 
I kind of put something forward for everybody to visualize what's going to happen, then 
they start thinking about it. 

MARK: I usually have a good way to participate and am able to get my point 
across. I am also a very good listener and I can visualize it. 

BELINDA: I'd say helping to solve problems. 
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WILL: Probably creativity. 

BEN: Kind of persuasion. I'm usually good with words, and so I can motivate. 
And I can usually keep myself focused on what needs to be done, and most of the time 
seeing the best way to get it done. 

SHANE: To make sure everything is done right and to step up when we need it. 
Not really take charge, but step up and present my ideas and stuff and try to get 
everybody up if they're down. 

BECKY: Talking because I am able to persuade people, to calm people down, to 
mediate. 

ELISE: I'm good at teaching people to do a certain thing. I can figure out who 
needs to do what to get the project done. 

Q: The theme of teamwork has been a part of all their answers, yet they taUc 
about their individual leadership qualities. The question: "Is one person always the 
leader? If yes, how. Ifno, how is leadership distributed?" was designed to probe their 
viewrpoints. 

MIKE: It is distributed by who's the best for the situation. And if you're a leader 
you know when it's your time to step down, and you know when it's your time to step up 
and take on whatever it is. 

GARY: It varies, depending on what's going on. If someone is appointed, 
they're going to be the one that's having things in order. If it is a group project, 
everybody has a chance to be the leader whatever their stiengths. 

HALLI: You need a group of leaders that work together, called teamwork, 
toward a common goal or vision. Just because one person might get the final decision, 
they are all still leaders. 

MARK: Sometimes there is just one person and sometimes there is a group of 
leaders putting in their input. But there is usually someone that is older or bigger, the one 
who has done it before and steps up as the leader and kind of directs things. 

BECKY: No, I don't think one person is always the leader. It depends on if you 
now more about it or if you've experienced what we are about to need a leader for. 

BRANDI: Leadership is usuaUy everybody working together, sometimes with 
one main person ahead that's the main leader. 

BEN: No, I think it's kind of determined by your expertise. 
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ELISE: If one person is the leader, we wouldn't have our own opinions and that 
would deny us of that, so there's no way that would work. 

Q: Which is more important to you, how leadership happens or who leads? 

BELINDA: How leadership happens. Sometimes it really doesn't depend on 
who leads, ft's just making sure it happens. 

GARY: I'd say how it happens. Who does it isn't real important as long as what 
needs to get done, gets done. 

ELISE: How it happens. It doesn't matter who get you there as long as it gets 
done. 

HALLI: 1 like to do the leading. 1 don't know, maybe how it happens. I like to 
see a lot of people getting involved, rather than one. 1 like to do leading, but I don't like 
to do it alone. 

SHANE: I guess how leadership happens. It doesn't really matter to me who 
leads as long as they lead well. If it's a bad leader, then it would matter. 

BECKY: Who leads. I feel if there is somebody leading who I feel has no 
business leading, they don't know what they are talking about and the only reason they 
are leading is by popularity. But if you have someone who is a responsible, honest, 
respected person, leading will change society. 

SANDY: If someone is leading that I just can't really stand, that's important to 
me. 

MARK: I am more interested in who will step up to leadership. Sometimes it is 
quite amusing. Me and my three brothers were trying to pull this wagon up a hill. 
Charles is 14,1 am 16, and Cory is 12. Cory brought up the idea that there was this 
telephone pole at the top of the hill. So he was able to step up and be that leader even 
though he is the youngest. As we were trying to pull it he was looking for other ideas 
that would be less work. 

Q: When you see somebody that's a leader, in your mind, what criteria do you 
judge that person by? 

MIKE: I look for integrity. I look for someone who's gomg to keep fighting no 
matter what happens. I look for someone who inspires me. A leader needs to encourage 
others. And also being tmstworthy. If you're going to lead me, you got to know what 
you're doing. You have to understand what being a leader is. You have to understand 
your place and who you are. 
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GARY: Well, you kind oflook at what they're a leader of How does ft mn? ft 
IS the product of the leadership that you look for. 

HALLI: Outgoing, always happy when they are mad or say. They don't 
overreact about anything. I also see leader as in caring for children a lot. 

BELINDA: Well, how they lead the group or encourage them and compromise. 

SANDY: They've got good ideas that everyone responds to and everybody talks 
about, and it benefits everybody. 

WILL: You have to have people who tiust you, who listen to you, who follow 
you, who believe every word you say, it's going to happen or it's happening. A good 
leader would be kind and fiiendly. 

BECKY: A good leader listens to everyone no matter what. They keep an open 
mind; they respect other people for the most part. 

BRANDI: Somebody that's confident in themselves; they know a lot about 
what's going on. Somebody that is willmg to listen to other people. Somebody that is 
willing to follow as well as lead. 

BEN: I guess the first thing you look at is what they got accomplished but then I 
like to look to see what kind of change happened inside the group. They make progress 
towards being more cooperative. 

SHANE: Good advice and good will be in somebody that will step up in the 
clutch. Somebody that won't, when they fall down, they'll get back up. 

MARK: A good leader would me a monarchy; they would want to be a 
democracy. Getting everyone's view and then act on that. 

Q: Is leadership in school different from leadership as an adult? 

BELINDA: Yeah, in a way, I guess, because in school you're not really out in the 
world yet, so it's going to be really different. 

HALLI: Definitely because as a teen, you're going to have different perspectives 
about things than when you're an aduh. Sometimes I think the teens can do a little better 
job at leadership than the aduhs because aduhs sometimes get too carried away with it, 
abuse their powers. And as teens, you don't' have that much power when you're a 
leader. It's how you gain your power and how much you get to consider whether you'll 
abuse it or not. You have more time when you're older to get power. 

194 



ELISE: til some ways. When you're older you have different ways of 
influencing people, but you are leading the same people. 

BECKY: As an adult you will always have to deal with the same types of people 
as you did in school and you are going to have to use the skills that you had in high 
school to know how to deal with these people. As an aduh you segregate yourself in 
places where you are comfortable and so generally you are going to have other people 
there that are going to be comfortable too. 

MIKE: til ways. There's different situations you are presented with. In the 
whole, you've still got to have laws for yourself, but the way you apply it and the 
situations we're faced with are of course different. 

BEN: I think the principles are the same; the circumstances are what changes. 

SHANE: Not a whole lot because the tasks will be different. 
GARY: 1 think it all relates to each other. If you're in leadership at school and 

you're in leadership when you're an adult, I just think it's all the same. Leadership is 
leadership. 

Q: What is leadership in the community?" and "Who are the leaders in the 
community and what do they do? 

SANDY: People get together to do stuff for the community and other people 
follow and help. Everyone puts in their own efforts to help run the community. 

GARY: You have to be willing to give up your time for something because 
you're not getting compensation except for just the satisfaction of knowing that you've 
done something for somebody else. You have to be able to coordinate so that you can 
actually lead people and be efficient about what you're doing and be domg something 
that's a good cause. 

BELINDA: People that can organize things. 

WILL: I think leadership is something we need in our community. I think it's a 
person that everyone can respect. It's someone that most people can respect and tmst and 
taUf to and confide in and that not only sets a good example, but encourages other people 
to lead the way also. 

BEN: Most of the time it's just somebody that wants to get something done and 
will take the initiative to do it. But, usually the leaders around here are not the ideal 
leader, ft's just basically who has the power and who are not afraid of getting taUced 
about and yelled at and all that. 
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BECKY: The squeaky wheel gets the oil. 

ELISE:They're the leaders who actually run the town. And then anybody who 
owns a business that has an impact on the economy is a leader because they can influence 
us. And tiien there's the school leaders and the teachers. They're all leaders. And church 
leaders. Anybody who has somebody else looking up to them for an example or advice 
or to help them do something. "Who are the leaders in the community and what do they 
do?" 

SHANE: Well, one of ours is kind of fiinny. Our mayor is also the janitor of our 
school, and he's real busy. We call him "rabbit" because he does so much running 
around. But, he's a real leader. He's one of my favorite people, leader people, in this 
town. The other one would be our superintendent. He gets out with the kids and tries to 
do stuff, interacts with us a lot. And 1 guess interaction would be the similarity between 
the two. They spend most of their time for other people and not for themselves. 

BELINDA: The main people, the mayors and other things, important groups that 
help our community. There's a whole lot of leaders. 

MDCE: The leaders in Marsh are those who start to stand out from the others 
when the times are tough. In a small town community you know who the leaders are. 
You know who you can count on and who you can't. 

WILL: I don't think there's very many leaders. There's very few adults we can 
tmst. 

BECKY: The leaders here are the people who are the big names and they are the 
ones who lead everybody into no change. I think the people who are making a difference 
aren't being represented fairly. I think they are being pushed into the shadows because 
they are the ones trying to make waves here. You just don't do that. 

ELISE: I think Schrade has too many leaders for its own good because it seems 
like everybody wants to lead, ft's a family thhig a lot of times. 1 guess it depends on 
what you call a leader. 

MARK: There is very little leadership in Brinker. We don't have any career 
politicians. We just have leaders that step up and fill the role. We just appoint them. 

Q: Why is leadership important to you? Is leadership important to you? If it is, 

why? 

GARY: If you have a catastiophe, there has to be someone somewhere to kind of 
say what goes and what doesn't in working government and you step down from your 
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government to a working city council, and then your authorities at school. And without it 
there's - there's no one to take confrol of what goes on, and h's just chaos. 

HALLI: Well, it's important because you need to know who's in charge, and 
sometimes the leaders need to realize that there's times to follow, that they don't always 
have to be in charge. I think too often leadership people don't understand what it is, and 
sometimes they take it for granted. 

MARK: Well, ifwe didn't have leaders our community wouldn't be here. The 
United States would not be here. I mean if there weren't leaders in society and 
communities it would be like a Mad Max movie. 

BELINDA: Because it can help you to leam more, and do the right things, and 
maybe not be as shy too. 

SANDY: I don't know. I - leadership - everyone - someone has to lead 
everything almost. I mean, that doesn't - it can be a group leader or - it doesn't just have 
to be one person. But if you don't - if you don't have leadership, it's just chaos. 

WILL: It is. I enjoy recognition, so as a leader - most leaders get recognized, 
and that's real important to me because I like people to see - because like I said, you live 
out here, not very many people are going to recognize you for what you do. So 1 like 
being recognized and - and I think that being a leader most of the time, if you do 
something extraordinary, you'll get recognized no matter where you're at. So if you can 
get recognized as a leader, that would be a great accomplishment. 

BECKY: Because I want people to know they don't have to march to the same 
beat as everybody. You can have your own ideas, you can have your own opinions, and 
it will be okay. If you don't' voice your opinion you will never leam from your mistakes. 
Everybody can be a leader. You don't have to be a follower just because someone is 
necessarily liked more. It's probably because someone is too scared to stand up to them. 
You need to have your own views and people will like you for who you are. 

BRANDI: Because without leader you don't have - you don't have really 
anything. You know, you have to - you have to have somebody to lead people or you're 
going to have complete chaos; you know, that can be good or bad. But, you know, 
leadership is important because every - somebody has to take confrol in every situation, 
and being a leader you - well, like me, I get pride from being the leader. I get - you 
know, there's - there's times when I'm so excited about something, you know, and I'm 
so excited that I can say, well, I did this. And so that's why it's really important. 

SHANE: Leadership is important to me because somebody has to do it. 
Somebody - everything needs a leader is what 1 think, and without leaders it's just 
anarchy and total mayhem. That's what I think. But that's why leadership is important 
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because you don't want anarchy or total mayhem. You want some order; you don't want 
confiision. 

BEN: Well, I guess because all the leaders I've seen, have been - you know, they 
talk to me and stuff, and they influence me a lot, and it takes a leader to get things going. 
You know, it's just kind of chaos without someone heading it up. 

ELISE: If everybody were followers then we wouldn't go anywhere. Ifwe didn't 
have anybody to take us, we wouldn't go anywhere; we would just sit still and, probably, 
we would just die out. 

MIKE: Leadership is important to me because it's not always out there, ft's not 
something that's available, and for a long time - 1 mean, 1 noticed through my friends, 
they didn't' always have someone. I mean, you're - when you think of ft, you're - a kid 
is supposed to have parents, you know, to take care of them and guide them. Sadly, 
though, that's - 1 mean, we've go to start, you know, getting that out; that's not always 
how it is now, and there needs to be someone else. And for a long time, I mean, there 
wasn't always someone I could count on as far as a friend, you know. I knew I had my 
parents and the church, but there wasn't always someone. So it was important to me to 
be someone that my fiiends could count on, and it was important - because we knew 
what it was Uke not to have someone. And that's why, we kind of, I guess, decided a 
long time ago that, hey, we need to step up. Ifno one else is going to, we need to. And 
it's about time someone does and someone says - someone isn't afraid to say anything 
that will get out what needs to come out and will do what needs to be done because 
there's a lot to lazy people out there. I mean, the world is ftiU of people: some willing to 
work; some willing to let them. I forget who said that. But I know - 1 know it's tme. 
And someone needs to step up. And ifno one does, then you're in frouble. So it's 
important to me that I may - whether I'm alone being a leader or whether I'm in a group 
of leaders, it's got to ~ it's got to happen. It's important. Nothing is going to go 
anywhere; nothing is going to happen. And there is going to be a bad time for a while. If 
there isn't anybody out there that the whole can look on, that they can tmst on, and that 
they can count on, something bad is going to happen. If there's no one there, it's going to 
really be a lot worse. And I mean, it's important to me not to be a fake leader. Because 
I've see - 1 mean, there's nothing - that's worse than - that's worse than just not being 
someone who won't even contribute because, I mean, you've got to watch out for those. 
If you lean on someone - 1 mean, if you just think about leaning, if you lean on 
something, if there's something not there, you're going to fall. I mean, it's important to 
be an actual leader and to stand for - and someone - 1 mean, there are times that I feel 
like, man, I wish people weren't counting on me so much. But you can't quit. I mean, 
you've go people leaning on you and counting on you. I mean, it's real important to me 
because I may not - 1 may not have ever decided, okay, I'm going to be a leader and then 
I what to do this and that, ft's something that I walked in to and it -it's more than that 
now, and it's important to me that that's who 1 am and I'm not a fake leader. I mean, 
leadership, that a tough question. I mean, it's really important to me. 
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Suggestions for Futtire Seminars 

ELISE: Definitely do R.O.P.E.S. again. We would have a specific project, Uke 
we did the Web page. That was a good thing to get everybody to use their skills they 
leamed, to put it together, and it's a good resource provided. But 1 think have the same 
activities and games and stuff, but have a big project or goal to work towards. 

BEN: I'd try to get more schools, but less people form each school. I liked it this 
year, but, the more people you get in, the bigger variation of ideas, the more you can 
leam because everybody is from a different community. 

BRANDI: I would give something, give them a chance to me more proud about 
it. I know it sounds really comy, but give them a T-shirt that ways I'm a member of the 
Leadership Academy. We enjoyed the R.O.P.E.S. course and stiiff like that, but give 
more ofa chance to be proud of it. 

BECKY: I like the hands on. I think the only way you can show what you've 
leamed and experienced yourself Experience is what builds people. I leamed 

different things, odds and ends that I keep with me. Everything I pick up I store, I will 
use it later on in life, I guarantee you. 

WELL: First I would have a meeting with all the kids and ask what they wanted 
to do. I'd probably have more interacting with others because that's how life is; you have 
to interact with other people a lot, all the time. 

SHANE: I don't think they would want me to design the whole year. I'd keep it 
basically the same as this year, but I'd do more of it. We could have done more. A full 
day would be a lot better. 

SANDY: I don't know. 1 have no clue. 

BELINDA: I thought the R.O.P.E.S. course was good. And the plays we had to 
act out. And writing in our joumals. I hope people leamed how to not only lead, but also 
actually work with others through communication. 

MARK: We should introduce everybody. 1 wouldn't do the R.O.P.E.S. course 
because it was dangerous and I could see someone being dropped and that wouldn't make 
me feel good. (Researcher's note: Mark has a dry sense of humor. He said aU this with 
a stiaight face, then broke into a grin. I followed with the question: "Why did you do it 
[R.O.P.E.S high elements]?") I wanted to get the leaming, I mean, I leamed a lot from 
that. I'm scared of heights. 

HALLI: I don't know, just a lot of "hands-on" activities. Kind of like how we 

199 



made those games and leave in R.O.P.E.S. If there was a way to do them aU, I'd do them 
all. I believe that the Leadership Seminar needs to be continued, ft's a chance for others 
to unite from different schools and cultures. 

GARY: I believe R.O.P.E.S. was good. And I liked the personality thing. Ithink 
that had a lot to do with it so people could kind of see where they stood as a leader. 
Come up with a task on your own to do problem finding. Let them come up witii a task 
that they think would be worthy of doing, and give them time to work on that. Look at 
other leaders, eminent leaders and see how they affect other people. Be creative. Use 
their brain in the games that we made that one time. 

MIKE: I would definitely keep R.O.P.E.S. camp. After you go through ft, and 
after you have to depend on people, it really brings you together in a group. I think it's 
good for a leader to have something unexpected to make them make a split second 
decision. Look at other people who have succeeded and look at what they've gone 
through and listen to what they have to say, that's important. Leam about the different 
types of leaders, stuff that we've never heard before. I would definitely have role playing 
in a situation where they weren't prepared. I wouldn't take anything away on anything 
from it. I think it's a good program and you can always add stuff to it. 
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APPENDIX D 

RESEARCHER'S JOURNAL ENTRIES, 

STUDENTS' JOURNALS, AND 

PRESENTATIONS IN 

MAY SEMINAR 
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Session 1 

Schedule: Stiidents arrive 9:00 am. 9:15-11:15: SUidents discuss, "What is 

giftedness? How Am I Gifted}- and "How is Leadership Connected to Giftedness?" 

From 11:15-Noon students brainstorm and present to the whole group the topic: "What is 

Leadership?" Lunch is brought in from noon until 12:45. From 12:45 -1:15 students 

brainstorm topics for Sessions 4,5, and 6 and present to researcher and each other. 

My Joumal: 9-8-98 

All but one student attended the seminars. Students all participated in the 

activities, but were unusually quiet. They were able to sit where they wanted. Their 

sponsors stayed in the room, but did not participate much with the students. I neither 

encouraged nor discouraged their participation. Most students stayed focused on the 

activities. The one or two that appeared to be not participating, showed through their 

joumal entries that they were mentally tuned into the seminars. I feh that most of the 

time, when I asked for input, the students repeated exactly what they had heard from me. 

For example, as I asked about their leaming stiengths, they couched them in the terms I 

had used, rather than their own. Either they are quick leamers, or they are used to 

regurgitating for teachers. However, when I asked off the cuff questions, I got answers 

with depth and thought. For example, as we were talking about leadership qualities, 1 

applied one to Hitler and asked if it applied. Their answers showed knowledge and 

analysis of thought: "He led the way his people wanted him to." "He told them what 

they thought they wanted to hear." However, when I asked to come up with ideas for the 

next three sessions, I only got responses that were games to play. They responded that 

the games were for team building. I reiterated that we would have two days of team 

building in October, but they couldn't get beyond that level. One suggested a speaker, 

but not too enthusiastically, more for adult approval. Some privately discussed an in-

depth idea- create a bill relevant to their lives, but said he would send me more 

information. 1 think he didn't want to discuss it in front of the others. My impressions 

was that those who responded readily had superficial ideas, while the others were 
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thinking more in-depth, but were afraid to express themselves in front of the group who 

gave the simpler ideas. I made some suggestions about topics of study for leadership, 

such as, communication, but the stiidents didn't "bite" on that. The only consistent 

response was team building. Perhaps that is because that was the focus of the last two 

years of leadership seminars. Hmmm... I plan to take their ideas and provide 

opportunities to observe traditional leaders -political, and non-fraditional - people in a 

mall. Then have them overtly discuss, write, describe, draw characteristics of leadership. 

Session 2 & 3 

Schedule: Wednesday. Arrive at Camp Tomahawk at 8:30 a.m. Participate in 

low elements of R.O.P.E.S. course. Lunch (Bring sack lunch and drinks are provided.) 

Leave at 2:15 p.m. Thursday: Arrive at Camp Tomahawk at 8:30 a.m. Participate in 

high elements of R.O.P.E.S. course. Lunch (Bring sack lunch and drinks are provided.) 

Leave at 2:15 p.m. 

My Joumal: 9/30 and 10/1/98 

Davl 

Students arrived at the Boy Scout Camp, Camp Tomahawk, by 8:30. The camp is 

located about twenty miles south of Catclaw, and is a Boy Scout Camp operated by Boy 

Scout froops of the area and the regional educational facility. The camp is in a very 
7 

wooded area that is about one-half mile from the Farm to Market highway. There is a 

large dining hall, a meeting facility, a covered pavilion and a variety of picnic tables and 

open areas for students to play games or visit. While students wait for the others to arrive, 

they taUc among themselves, within their own school groups. Students remained in their 

town groups when the facilitator began to explain the day. Students were cordial to each 

other, but did not mingle and visit beyond their own group. 

The students were very quiet as they began the day's activities. Each had to say 

their name and add an alliterative adjective before it that described them. Students 

seemed to like this and tried hard to find an appropriate adjectives to convey themselves 
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to the others. The girls used words such as caring, darling, and sweet, while the boys 

used cool, super, and awesome. However, one boy used happy and one girl used mighty. 

In the next activity a boy was paired with a girl, the boy blindfolded, and the girl 

was to lead him through an outdoor course - over logs, through frees, etc. Most pairs put 

the blindfolded boy in front with the girl behind giving directions. In two of the pairs, the 

girls got in front, with the boys' hands on their shoulders and guided them through. In 

the second situation, the leader confidentiy took the follower through because she had 

vision. The boy tmsted his leader because of her vision. MIGHTY METAPHOR!! 

Then the roles were reversed. Even though the others had seen the two pairs in 

which the sighted one led, they stayed in their same role: the two that had done it the 

other way continued, but all the others did it their original way. 

As the facilitator talked to the sttidents, he elaborated on the ideas. As he did, the 

sttidents "checked in and out" mentally. They either thought they didn't need the extia 

information or they are accustomed to checking in and out. 

Day 2 

On day two when the kids went to the high elements, tiiey were more relaxed than 

the first day, mingled a little more, and didn't mentaUy check in and out so often as the 

day before. When they went to the first obstacle, the 12-foot wall, they discussed what to 

do and looked for implications of different configurations of people over the wall. One 

boy took charge and made the first suggestions. Others were not afraid to give 

conflicting opinions, but in a positive way. There was never distention in the group. 

The stiidents brought a sack lunch and could eat anywhere on the premises of the 

camp. Some chose an outdoors-chapel area with benches, some went back to the picnic 

tables, and some sat on the ground. Students tended to stay with their school friends and 

their own sponsors. The sponsors bantered with the stiidents about happenings at school 

and in the stiidents' personal lives. The sponsors appeared to have a rapport with the 

students that moved beyond school boundaries. They knew about each other's social 

lives and often participated together outside of school activities. 
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Some of the sttidents came to me to talk about what I was stiidying and wanted to 

know why I was stiidying them. I explained the research, the what's and why's, and 

asked them what input they had about leadership in their school and community. They 

told me that they really didn't do much about leadership at school; that there are some 

kids who do everything in certain clubs and in athletics, but no one ever talks to them 

about being a leader or about leadership. 1 asked how they leamed to be a leader. No 

one had an answer for me. 

The next element, the 35-ft. Pole, caused the students to totally pay attention to 

the basic directions: they perceived it as "life or death". For students who often tune out 

simple, basic instmctions, these students knew when to stay tuned for their own needs. 

All students, except one girl, climbed the pole, walked across, and "fell" off. The 

students who were spotting and holding them readily helped each other, including the girl 

who chose not to climb. 

As the students moved to the next pole climbing/zip lining, they began to take 

over the entire operation. The facilitators stood back and let the kids take over. 

At the end of the day, the students and sponsors stood in a circle and talked about 

what had been important about the two days. The kids' comments centered around 

working with others, getting to know the other students, leaming to tmst people they did 

not know all that well. Although, one girl said she noticed that when she went on the 

high elements, she only asked kids from her school to hold the ropes and spot her. She 

said that she thought about how that wasn't good, but she did it anyway because she was 

going to be really high in the air. 

My observations of the students through out the second day included the fact that 

while they helped and verbally encouraged each other, whether from the same school or 

not, they took the course as a personal challenge. They wanted to take the risk and prove 

to themselves that they could do it. They realized they needed the help of the others, but 

the actiial, physical part was very individual for each sttident. 
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The one giri, who chose not to climb, stuck to her convictions. At the end 

session, the otiier kids and the facilitators congratulated her on sticking to her convictions 

and what that would mean outside the courses' realm. 

One girl, who was deathly afraid and panicked more than once, talked about how 

she feh better about her ability to do things she had never done: she could do anytiung! 

I will be looking for transfer and long term effects of this leammg as I observe the 

kids on the future dates. 

Student Joumals 

(Because of the time that the R.O.P.E.S. course took and the unavailability of 

places to write, the students did not write in their joumals about their experiences.) 

Session 4 

Texas Midwest Communities Network Conference Schedule: Arrive Civic 

Center 8:30 for registiation. Concurrent sessions: 9:00-9:50,10:00-10:50. Marketing 

Alliance Preview/Visit with speakers: 11:00 - 12:15. Luncheon and Keynote Speaker: 

12:15-1:45. Meet with area legislators for pictures: 1:45. Retum to campus: After 

pictures 

My Joumal: 10/21 

The students participated in the Texas Midwest Communities Network 

Conference. The conference was for small communities' governing bodies, volunteer, 

and paid. 

This conference was held at the Catclaw Civic Center located in downtown 

Catclaw. The students entered the glass doors and found themselves in front of 

registiation tables. They stood back and waited for their sponsors to initiate conversation 

with the registration personnel. When 1 appeared they ttimed to me for help. The 

students arrived with less apprehension than I had seen before; they appeared more self-

assured in a strange surrounding. 
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Schrade: Only brought two, but the other stiident emailed me that she could not 

be there and apologized for her absence. One of the sponsors also called ahead of time to 

ask if the student could miss the day. 

Marsh: Has seven students participating. Only two came to the conference. 

There was no advance waming that the students would not be there and no explanation as 

to why they weren't. The two who attended seemed very interested in the conference 

activities. 

Brinker: Of the six stiidents, only one was not able to be there. That sttident had 

forgotten about the conference, rode the bus to school, so would arrive too late to leave 

for Catclaw. 

The students were to observe leaders and extiapolate characteristics of leaders. 

They all attended two sessions of their choice. I had assigned them sessions, but because 

there were only nine of them, I told them to go to any session they wanted. 

Comments from students: 

I really like the one on Motivating Volunteers because I got a lot of 
ideas about how 1 could be a better leader in some of the meetings at 
school. The one on communicating was directed at small cities, not towns 
as small as ours. A town of less than 10,000 isn't really related to one of 
less than 1,000, like our town. 

When the students weren't in a session, I encourage them to go around and listen 

to leaders to see what they talked about. They really couldn't do that; they wanted to 

stick together. One student even commented that they feh Uke everyone was 

looking at them and asking: "What are you doing here." I didn't get that feeling, but the 

students did. 

One of the state legislators came up to talk with the students and they taUced a 

little, but the sponsors took over the conversation and discussed the upcommg legislative 

session. The legislator kept tiying to talk to the sttidents, but they kept deferring to their 

sponsors. 

The coordinator of the conference asked us to sit together at the luncheon and 

asked that we sit at one of the out-lying tables. The sttidents needed two tables. All the 
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Brinker stiidents sat at one table and the students and sponsors from Marsh and Schrade 

at the other. 

The students listened attentively to introductions, etc. The speaker was Cactiis 

Pryor who does humorous interviews, generally based on historical events in Texas. 

Some of the students appeared bored and didn't quite "get" some of the comments. But 

some of the kids thoroughly enjoyed what was being said and the presenter's dehvery. 

After the speaker, the conference chair recognized the students and made several 

positive comments. The students seemed proud of being asked to stand and being praised 

for their efforts. 

After the luncheon, the students were invited to meet with their legislator and 

have their picture made, but all seemed in a hurry to retum to their school because of 

football practice. None stayed to visit with the politicians. 

Student Joumals: 

MARK: "How to generate money for your organization - Phil Neighbors". Phil 
was a good leader. He gave his ideas as well as he listened to other people's ideas. He 
was well informed on the subject. He wanted to get to know all the people in the room. 
The best thing he did was allow everyone to intioduce themselves and tell where they 
were from and what they wanted to get from the seminars. He was open to questions at 
any time in the seminar. 

BECKY: I believe- that everyone's opinions should be valued and considered I 
don't believe-that only one person helps accomplish a goal. 

MARK: "Communicating with Small Towns". Karla was the leader of the 
seminar. She was very prepared, very organized, and very confident in her ability, and 
well informed on the subject (small cities). She could have made the seminar better by 
asking for questions after each case study. For example, she told ofa city who was 
having problems communicating with citizens due to they only hved there in the evening 
and weekends. I wanted to ask how they got their letter out informing the citizens when 
most people's weekend homes do not have mailboxes. But the question would have been 
off subject at the end of the seminar when she asked for questions." 

ELISE: A leader I observed was Scott. He did the following: (He did) not make 
sense to me! I couldn't understand most of the terms he used. 
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Session 5 

Schedule: Arrive at 9:00 a.m. Creative Thinking Activity at 9:00 a.m.-9:20 a.m. 

Community Service project at 9:20 a.m.-10:00a.m. Types of Games at 10:00a.m.-

10:15a.m. Create a Leadership Game at 10:30-12:15. Joumal and Closure at 12:15 a.m. 

12:30 a.m. 

My Joumal: 12/2 

Students arrived at the presidential dining room at McMurry University. This 

room is plushly carpeted with round tables and well-padded chairs, as well as sofas and 

soft lighting. The students who had participated in leadership seminars the first year knew 

this place because we had met every time in this location. For some the setting was new. 

Their comments included positives about the warmth of the room and the feeling that 

what they were doing was important because they were allowed to meet in this facility. 

Actually, the meeting was in this university setting to give the students experience on a 

college campus and because there were no rooms available at the regional educational 

facility. 

The students were tired. Most had gotten in from basketball games at midnight 

the night before and had to be at their school by 7:30 a.m. to get to Catclaw by 9:00 a.m. 

They came in quietly and sat on the sofas, not talking, just relaxing and looking around. 

When 1 welcomed them, they were polite and discussed the room's atmosphere, but were 

not their usual energetic selves. 

The day started with me telling them that leaders think creatively. So we began 

with their responses to a forced analogy. Kids were paired off as they saw fit, were given 

a variety of toys (poseable animals, toy tool kits, tiny puppets) and told to put any two 

together and say and are like leadership because . Kids did 

one then another instead of forcing the analogy. When I said that I wanted them to put 

two together they instantly were able to adjust their thinking, hiitially I had allocated 20 

minutes for the activity; it only took them about 5 minutes. (This matches the gifted 
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characteristic of needing a faster pace than peers.) The kids came up with off the wall 

ideas, other kids appreciated their ideas, and general camaraderie among the kids was 

evident. I don't know if this is because they have "bonded" through experiences or 

R.O.P.E.S., or they are glad to be in the company of kids who act like them. 

I am beginning to see certain students emerge to take charge of whatever they are 

doing. Gary, Shane, Mike, and Halli are obvious ones. Becky from Brinker usually 

prefers to work alone. The other kids razz her about it, but she seems not to care because 

she wants to express her ideas, is too quiet and shy to express in a group, so she goes off 

on her own. I'll be interested to compare her perceptions of leadership to that of the kids 

mentioned above. 

Next I gave the kids the scenario of designing a commuiuty service project for 

Gilligan's Island. First we established that they had seen the sit com and who the 

characters were. The kids stayed in their same pair (same as the forced analogies) for this 

activity. Again, this only took about 20 minutes as opposed to the 30-45 that I had 

allotted. All responses were different and all very creative in thought. While the kids did 

not spend a great deal of time on their ideas, the ideas were both deep and complex in 

their thinking. Some kids "enjoyed" the activity more than others did, but not all kids 

like all activities. 

Next, I had the kids brainstorm all types of games. Their list went beyond what I 

had thought of- OF COURSE! I say of course because kids usually do think beyond the 

boundaries of an adult and beyond one adult with different experiences. (This matches 

with Roach, et al.) 

The purpose of this was to get the kids to thinking about games so that they could 

create a leadership game. The directions I gave the kids were to create a leadership 

game. I had a variety of materials available for them to use: the toys, poster board, mles, 

scissors, glue, markers, and a variety of books as references about what leadership is. I 

grouped kids by numbering them off; just to change the dynamics and force kids out of 

their comfort zone to see how well they worked creatively and test "leadership skills" in a 

different situation. 

210 



They did not pick up the books for reference. They went directly for the "stuff 

and began to create the game, then see how it related to leadership. The point I got was 

that the kids could rationalize any ideas to what they want to do or have in mind. Some 

games were more complex in thought and presentation than others. The leaders 1 

mentioned above, even though in different groups, imtiated most of the ideas in their 

group and made the group's presentation. One group had two of the boys and their game 

was more thoughtfiil and complex than the others were. All games were different in 

concept and presentation. Some students did not contribute to their group, but wandered 

around looking at others, letting someone else take charge and complete the project. 

Again, what I had thought would take an hour, took half that time. 

In order to fill the time - because they couldn't leave until lunchtime - 1 

improvised by infroducing the idea of heroes. I read a list of heroes from a book 

designed for developing leadership in gifted kids (Feldhusen) and asked them to list in 

their journals which they considered to be heroes and which not. For example, Jane 

Fonda was NOT a hero, but Eleanor Roosevelt was. Then I had them compare with 

others at their table and come up with a list of characteristics of heroes that they put in 

their joumals. 1 then had them individually write about a hero in their joumal. They 

didn't seem to take this activity too seriously. I suspect that they felt that this was filler; 

that their intuitive side knew that this was not as important to me. That is MY feeling. 

We ended the session with a circle of what was best about the day (they also did 

this in their joumal). The requirement was that they throw a ball to someone and say 

what that person did best during the day. Kids seemed to stick to kids from their school. 

Naturally there had to be two exceptions to this as each school ran out of students. 

However, the kids expressed warm feelings to each other even if couched in joking terms. 

By the time they left the kids seemed to be more energized than when they came 

in. I saw the energy level come up during the moming as the kids "got into" their 

activities. 

They appear now to be more comfortable with each other and the sponsors from 

the other schools. 
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The sponsors only help when asked and generally do not participate in the 

activities. They leave it all to me unless I specifically ask them for help. 

So far, the kids taUc about leadership in terms of flexibility, teamwork, and 

acceptance of all ideas. I have not read their responses to see specifics. 

Next time, I want to do something academic to see how they respond. I think it 

will not be favorably, but I may get surprised. I'm going to try to let them know that we 

don't just play games and that some real research and new leaming must take place in all 

endeavors. I will see if they respond to the challenge. 

I will also try not to key on the kids I perceive as leaders within the group because 

they may not be leaders in different types of activities. I also want to see if they change 

any perceptions of leadership from a study of the topic. I'll do this through their joumal 

entries to get at their personal perceptions. 

Student Joumals: 

I gave the students some objects, such as lock and key and toy animals, then 

asked them to use the concrete items in this analogy:" are like leadership 

because ." 

Lions ... domineering and know what needs to be done. 

Key and lock ... they protect and open ideas and opportunities. 

Tools ... adjust to situations. 

Keys ... they open up doors (leaders open up ideas). 

A pink ball... is flexible. 

Tools ... they fix broken things and keep things together. 

Wrench ... a boh can't function without it like a group can't fimction without 

leaders. 

Pliers ... can grasp a situation and not let go. 

Pliers ... they can get things out of a tight situation.. 

Hair clips and a lock ... hold things together. 
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Games 

The culminating experience was one in which I asked the students to create a 

leadership game. I wanted to see leadership concepts important to them. They worked 

togetiier, in their designated groups that I had previously assigned, in order to get them 

out of their school-bound configurations. 

Leadership JENGA; the object of the game is to, as a team, stack it (a group of 

bendable figures) all together without letting it fall. 

Leadership: Board Game with dice and instmctions that included going forward 

and back according to how well the person completed a leadership task (give a speech, do 

community service, plan a party). 

Session 6 

Schedule: Arrive McMurry University-Presidential Dining Room at 9:15 a.m. 

Scholarly Behaviors, Characteristics and Typologies of Leaders at 9:15 a.m.-10:00 a.m. 

Eminent leaders at 10:00 a.m.-10:30 a.m. Discuss Typologies and Eminent Leaders at 

10:45 a.m.-l 1:00 a.m. Myers- Briggs discuss and relate other information at 11:00 a.m.-

12:15 a.m. Joumal and plan next meeting at 12:15 p.m.-12:30 p.m. 

My Joumal: 1/13 

McMeth University Campus 

Students all arrived early. They seemed to be ready for anything. One student 

came up and told me that he had been accepted at Swarthmore and that he was going! 

I talked to the kids about "Scholarly Behaviors". This information comes from 

work done by Sandra Kaplan for Advanced Academic Services, Texas Education 

Agency. The information deals with how scholars act and react to new mformation, old 

information, and information that they have synthesized for their academic work. They 

didn't seem too interested, but later on, when I connected it to leadership by showing 

how leaders react in relation to the scholariy behaviors described by Kaplan, they really 

seemed to understand the concept and began to reflect about themselves and other leaders 

they knew. 
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After the scholarly behavior information, I introduced Greenleaf s typologies of 

Leaders. This work has 6 types of leaders with an explanation of each. I told them to 

group themselves in threes or fours, and choose two of the types and create a skit that 

exemplified the type without saying the name of each so that the other groups could 

guess which they were doing. I gave them 30 minutes to work on this project. After 15 

minutes they were ready, presented excellent short skits, and were ready for the next 

activity. When I probed each group for why they presented the information in the way 

they did or why they answered the way they did, each was capable of expressing an 

opinion. There were no "1 don't knows". The students were articulate in their skits and 

in their explanations. 

The next activity had the students, in their same groups, take information about 

eminent people, choose one person from each of 5 sections (World leaders, Science, 

Sports, Literature, and American Leaders) and explain which type of leader (from the 

TYPOLOGIES) each could be or could have been. The students really wrangled with 

this. 

The reason 1 had them do this is that not all the Eminent People started out to be 

or chose to be a leader, but because of their eminence they were considered a leader. One 

student (the young man going to Swathmore) said: "I don't think was a leader, 

but he sure had some scholarly behaviors". That was exactly where I was going with this 

activity! I was going to express this notion after each student had been able to talk about 

his or her eminent person. Since he brought it up, I told them my ideas about scholars, 

eminence, and leadership. Then another (Gary from Marsh) began to talk about that 

concept. When all the rest gave their presentation about a person we discussed this 

concept again and I had them choose which of the scholarly behaviors (from a list I gave 

them at the beginning of the day) applied to them. 

Next, I talked about the fact that if they were going to be recognized as leaders, 

whether they chose to be or not, they should understand themselves and others as best 

they could. I brought the Myers-Briggs Temperament test and had them take the test. I 

gave them an explanation of each type so they read about themselves, but didn't give 
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much else. They were very involved in the activity. They were really interested to know 

about themselves and what it all meant. By the time they had taken scored the test, read 

about tiieir "type" and discussed it all amongst themselves, it was time to go. Most of the 

kids were ftituitive, and I was a little surprised that about half of them were hifroverts. 

Usually kids this age answer how they think they should answer or how their friends 

answer, and tum out to be Exfroverts. (My opinion is based on student seminars with the 

commercial product Tme Colors. The students tumed out to be whatever their fiiends 

were because they changed their answers to match or asked each other what to put on the 

questionnaire.) This group didn't talk among themselves and really took the exercise 

seriously. They wanted clean copies to take back with them for their friends and family 

to complete. 

I did ask them what we should do next time. I had the idea of an advertising 

agency in which they would advertise leadership. That is all I told them. Immediately 

they all decided they wanted to create a home Web page about the academy. Each person 

could describe themselves in leadership terms on their own web site. Several of the 

students told me what needed to be available in order to do this. All the kids seemed 

excited. I know this to be tme because I polled each one and got ideas from all. 

While the day was not totally dynamic, the students wanted and appreciated 

knowing the information I brought them. It seemed to be new leaming for them, even 

though they put in other ideas from studies and experiences they'd had before. 

The thing that always impresses me about these students is how quick they are to 

grasp new information, how ready they are to soak up anything, and how creative they 

are on the spur of the moment. Often they say how much they enjoy leaming something 

practical and something they are tmsted to express in any way without adults telling them 

what to do and how to do it. Never do I need to repeat instmctions; they either get it the 

first time, or they look around, observe others, and catch on to what's going on. (This 

also relates to Roach's findings.) Even if they are shy, they seem to be mvolved in the 

activities, whether overtly or covertly. 
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No one "take charge" person or persons emerged today. The responses, 

physically and verbally, were very individual. Each reflected on the information verbally 

or with a far a way look. Their elicited responses were each unique and specific to 

personal insights. I think their joumal entries will be interesting. 

Student Joumals: 

Applying the types of leaders to people they knew, the students' responses fell 

into these categories: 

Teachers 

Principals 

Peers (at home school) 

Eminent leaders' Characteristics: 

able to identify 

calm in all situations 

common belief 

creative 

easy to identify with 

good leaders 

integrity 

intelligent 

leaders 

open-minded 

social 

uniting 

well spoken 

communicate ideas 

do something for a good cause 

done something for good 

group activities 

Fellow participants 

Coaches 

President of U.S. A. 

brave 

can take initiative and not be pushy 

communicate ideas 

honest 

face fears 

good patriots 

kind 

self-confidence 

understanding 

respectful 

understandmg of everyone's needs 

well presented 

wisdom 

communication 

did something outstanding 

help everyone 
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helps people improve differences 

made changes publicly affected 

Session 7 

Schedule: Arrive McMeth University Campus Center at 9:00 a.m. Attend 

conference: Leadership Through Effective Communication; Building Bridges - Not 

Walls at 9:00 a.m.-3:00 p.m. Lunch included. 

My Joumal: 2/24 

This day is an area-wide leadership seminar conducted by McMeth University for 

regional eleventh grade students. Because of our former years' affiliation with McMeth 

Servant Leadership program, RYLA students were also invited. The speaker is from the 

University of the South and spoke on Communication for Leadership. The luncheon 

speaker was a local television newscaster who spoke on how to communicate through 

clothing. 

On the aftemoon before the seminar, the Brinker teacher called to say that their 

students could not come because she (the sponsor) was sick. 1 offered to be in charge of 

the students, but the adminisfrators did not want to send the students without a sponsor. 

Brinker has 6 students participating. 

Marsh ISD has only three students regularly attending and Schrade has three, also. 

There was one student from each ofthese schools who was sick, so there were only four 

students present. Two sponsors came with the Schrade students and one with the Marsh 

students, but she also was in charge ofa group of eleventh graders from that school. At 

our table, our group included the four students, two sponsors, and myself 

The presenter had plenty of energy and conveyed her messages in a positive and 

interactive way. Much of what she did, the students had participated with in previous 

sessions, but they willingly went along and tiled to "get something out o f the 

experience. At our table the student talked about what they had done before and how this 

could apply to their situations. 
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The luncheon speaker did not hold their interest until she took questions from the 

audience. The questions were of greater depth than the speaker had addressed in her 

speech. Once the kids began to ask questions such as: "How do you handle constiiictive 

criticism?" and "How do determine what is ethical to air and what is not?", their mterest 

was peaked. These four students were not afraid to ask questions or give opmions. 

They don't like to write in the joumals. I asked them to jot down all their ideas 

for the day in the joumal, but rarely did that happen. I never force the issue, just 

encourage once and go on. 

I discussed with the students about the next meeting in which we would constmct 

a Web page. Two of the students really seemed to know a great deal about constmcting a 

Web page and wanted the responsibility of leading the session. We'll see. 

Student Joumals: 

No joumal entries. 

Session 8 

Schedule: Arrive ESC at 9:00 a.m. Complete Leadership Scales at 9:00a.m.-9:30 

a.m. Mike & Ben tell about Web Page Constmction9:30-9:45. Web Page Constmction 

at 9:45 a.m.-12:45 p.m. Discussion and Joumal at 12:45 p.m.-l:00 p.m. 

My Joumal: 03/08 

This is Web page day! We are meeting in the computer lab and a meeting room 

at the regional educational faciUty. This is Monday and on Friday I found out that there 

would be no one from the Technology department to help students. I know absolutely 

nothing about creating a Web page, so I panicked. I emailed tiie two boys that 

volunteered to do the page and told them they were totally in charge on Monday. 

All students were present. 1 asked the students to complete the Sisk Leadership 

Scale and the Roets Leadership Scale to see how they perceive of themselves as leaders 

as it is presented in leadership curricula. As the students were filling out tiie scales, the 
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two boys got together and talked about how they were going to stmctiire the day. They 

talked for about 3 minutes and had their ideas ready. I was still nervous, although one of 

tiie technology people came in and said he would be around during the day for us. I told 

him to be on stand-by because I really wanted these boys to do it if possible. He could 

answer their technical questions. 

I tumed it over to the boys and asked them what we should do. One gave a brief 

overview of how the page would be created. The other boy said little. (These two 

students are from different schools.) We then went to the computer lab that the local 

technology person had set up for us. Mike was in charge and Ben did the technical work 

on the main computer. All students had their own computer and could create their own 

page or work with another student. Mike told them how to find sounds and pictures for 

their page. He also showed them the web page from his school as an example. The 

Students "took off on their own accord. Mike went around to help. There were 

others in the group who had constmcted their own web page and they helped those who 

hadn't. One of the teachers sat with some of her students and leamed from them. 

As I went around the room, kids were not talking much unless they needed help 

from someone. They were exploring and frying out sites and sounds. I will be very 

interested to see what each has written for their Leadership Web page. 

The students responded in their joumals to "the best thing about today..." and "I 

wish had happened today." 

Before we went to the lab, I asked the students about having a banquet at the end 

of the experience in which they would present to their parents, teachers, and each other 

about what they had leamed during the experience. I told them that their presentations 

could be anything, but had to be of high quality as judged by self and by me. No one said 

much. They asked when it would be. Some seemed excited by the idea; some seemed 

overwhelmed. The responses were: "1 don't know when I would have time to do this." 

"I think ft's worth ft for free food." "I already don't have a life." "I don't think we have 

a free night in May to do this." 
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I told them to talk about and/or think about it the rest of the day and let me know. 

The sponsors from two of the schools said their students just didn't have time to get ready 

for tiie presentations. The sponsors from the other school said to leave it up to the 

students. The students who were willing to speak up said that they didn't have time to do 

tiie presentation. When I told them (the sponsors) about the date of our next session, they 

said they couldn't come because of TAAS. The stiidents weren't involved, but the 

sponsors couldn't leave campus during that time. Ultimately, it was decided, because of 

lack of available dates the students could come or I could arrange for a room to meet, that 

the April session would not happen and that the students would come on May 5 to work 

up their presentations and present to each other. 

Sometime between now and May 5th I will attempt to get mto the schools to 

interview the students. 

Student Joumals: 

"The best thing about today..." 

"We got to do something fim and creative (and we didn't have to go to school on 

Monday)." 

"We got to be creative and make something that many people will get to see. I 

wish we had more time to improve our pages and that the computers were faster!" 

"Was that I leamed to make a web site. I wish I had figured out what to do 

sooner." 

"Creating my web site. I was able to explore my leadership roles, which I have 

taken on in my everyday life. 1 only wish that more time were available." 

"I leamed how to create a web page. I wished the song I wanted had worked." 

"Were making the web pages. The Intemet is an awesome tool for education 

when used properly. I do not wish for anything else because today was fine." 

"I got to build a web page & I had fun. The best thing about this session is that 

we all worked as individuals to get a whole site done. I wish that we could have had 

more time to work on this." 
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"I leamed a lot more about the hitemet and how to create a web page. I wish that 

Mark and I would've finished a little quicker and acttially knew what to do." 

"We got to leam how to make a web page, even though the computers were 

terrible. I wish that we could have got our web page made without the computers 

messing up and shutting down, ft would have been much easier." 

"I leamed how to create a web page and find pictures and music to download off 

tiie hitemet." 

Session 9: April 

Canceled because of scheduling problems with all students, sponsors, and 

districts. 

Session 10 

Schedule: Arrive ESC at 9:30 a.m. Test of Creative Thinking-Figural 9:30 a.m.-

10:15 a.m. Discuss project throughout the year at 10:15 a.m.-10:30 a.m. Design a day 

for a leadership seminar at 10:30 a.m.-l 1:30 a.m. Present designs at 11:30 a.m.-12:00 

p.m. Closing ceremony and Farewells at 12:00 p.m.-12:30 p.m. 

Instmctions: In designing your day, use the books available to see if there are any 

ideas that you think would develop leadership abilities. You do not have to use any of 

the ideas in the books. But, if you see something you like, feel free to use it. Write in 

your joumal how you would stmcture a day, then create a presentation about what you 

would do in a leadership seminar. 

My Joumal: 5/5 

The students came in and were fiiendly to all present. A feeling of excitement 

was in the air. They all wanted to know what we were going to do and were ready to 

start the day. Brinker's sponsor couldn't come, so a parent of one of the students came in 

her place. The student introduced me to her mother and we had a long conversation 
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about the house they were building and how much the whole family had leamed about 

building and about each other as they all worked to complete the project. 

I started the day by telling them how creative I had noticed they were as we 

worked on projects throughout the year. 1 explained the Torrance Test of Creative 

Thinking (Figural) and asked if they would be willing to complete it as a part of my 

study. I told them I was curious about how they would "measure" on the test because I 

had observed their creative abilities. I wanted to know if the test resufts would be equal 

to their obvious (to me) creative abilities. They said they would be happy to do it, if I 

wouldn't let any one see their resuhs. I promised to mail their test and the results to their 

homes so that only they would know. One of the sponsors and the mother who 

accompanied the Brinker group wanted to participate also. 

Next, I reminded them of all we had done during the year and asked them to add 

anything they wanted. No one said much. Even though I knew I would ask them 

individually in the interviews, I asked them to design a day for a leadership seminar next 

year. 

I talked about my study. I told them how 1 was looking for what was different 

and alike about mral and non-rural students and their opmions of leadership. I also told 

them about some of the prejudice I had felt from colleagues across the state as I talked 

about mral studies. I told them about how often what we do in our part of the state is 

discounted because it is not metropolitan or large. I told them that I thought it was 

important that RYLA be designed for their needs and according to their perceptions so I 

really wanted to know how they would design RYLA for the fiiture. 

I provided current youth leadership curricula and other leadership information for 

their reference if they wanted to look for any ideas. No one touched them. 

I asked that each work individually so that I could get a real variety of ideas and 

hear each person's voice. I asked them to write in their joumal what they would do then 

plan a presentation to the whole group describing or showing how the day would look. 
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As the students started to work, I was called to the executive director's office for a 

meeting. I was gone while the students created their presentations. I do not know how 

they went about the task. 

Each presentation was a reflection of the personality of the student. For example, 

Mike's was serious, Ehse's was very stmctiired, Mark's was funny, and Ben's was about 

service. 

After tiie presentation, I asked they we all get in a circle, including the sponsors. 1 

had gold medals for each student and each sponsor. I presented each one and said 

something personal to each student about their participation and their importance to me. 

It was a very moving ceremony and all were very serious and solemn. At the end of my 

part I asked that anyone who wished to could speak. All students responded with a 

positive about the experience and its importance to them. The sponsors did likewise. 

The group parted with promises to keep in touch and an exchange of email 

addresses. I'm really going to miss them and our interaction. 

Student Joumals 

RESEARCHER'S NOTE: I have Student Joumals and a franscript of their 
presentation together because in some of the cases, the presentation adds information to 
the thinking provided in their joumal entries. Some students used the joumal to write 
about their plan for a day and some used it to express their feelings about the academy 
and/or leadership in a rural area. (This came about as a result of my talk with them about 
how my study looks at perceptions of leadership by mral youth and some of the placism I 
was feeling from adults about studying mral youth and communities.) 

WILL: I think we need to have a day of community service. Help the less 
fortunate people. Visit people in nursing homes, food drives, mowing old peoples' lawns 
for free, and play with kids that have disabilities. Talk on radio about leadership 
academy. 

PRESENTATION: This is a house, my name is Will and I think for our first day 
I would tell people to help around the community, like mowing peoples lawns, food 
drives or something like that just to help our. Helping Hands to help the less fortunate 
people. First day get together and have everyone meet each other. Just basically doing a 
community project together and help around the community. Another student included 
service as a part of the activity. 
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MIKE: Leam quotes (memorize). Come up with a personal leadership story and 
share, Smudge stick (Native American Indian), Role-playing, Paintball, Start leadership 
Q & A forum. Interview leaders. 

PRESENTATION: My name is Mike. Its kind just a warm up activity for the 
day but I think it would be good. Leam quotes from leaders; leam a good quote and who 
said ft. Also any type of role-playing activity. 1 think ft would help our. Put leaders and 
teams in a sitiiation and especially in a situation that they weren't prepared for, so they 
would have to come up with something. Also I think it could be important to spread what 
you have leamed. Coming up with leadership stories and sharing them with other 
schools. Leaming to speak in front of people and to getting your ideas across and break 
some tension and stress. Paintball at Spinners would be good. Split up into teams and 
have a leader and leam to work as a team and also have some fim at the same time. 

BECKY: I think leadership is an important part of everyday life specifically at 
school. There are people that are followers that need direction. However, I want people 
to know you don't have to put on airs and pretend to be someone your (sic) not to be 
valued as a leader. A leader is guidance that comes from you and your heart. People will 
respect you more for who you are, and not what you try to be. The Leadership Academy 
I attended this year allowed me to leam about new people and make new friends. 

PRESENTATION: My name is Becky. I thought that for the Leadership 
Academy we could do a scavenger hunt. We could go all around Catclaw and divide up 
into teams, not all from the same school. The whole purpose of leadership is to blend and 
to leam about everyone else. So we would drive around town. Start out with a riddle at 
the leadership Academy and depending on where we would go have another riddle and 
we would have to solve it as a team. Something that would lead up to say, Wal-Mart and 
then you would go to Wal-Mart and there you would find another riddle that would take 
you to another place like H.E.B. And then eventually you would end up at a place where 
you would have a party. So we would work together to solve the riddles and then have a 
part and celebrate. 

SHANE: Well, I want to tell then I was very well behaved and very cooperative. 
Then what I think about people's opinion on leadership today. Most people in rural areas 
like to think leadership is mostly political, well that is not always the case as I have 
leamed here in this year's leadership program. I leamed that not only are people elected 
leaders but there are some who are bom and some who are hand made. Leaders like a 
schoolteacher, or the foreman for a ditch digging company are types of leaders also, and 
they don't hold any political status. I think of myself as a type of back home leader if 
someone does something wrong or there is a leave of absence. I fee that I could take on 
the load of the leader. BCind of like Vice President. This is what I feel like I would fall 
under. 

224 



PRESENTATION: I'm Shane and I thought one of the most stressfiil days, if not 
the first or second meeting day because nobody knows each other. And we could leam to 
get along. So I have designed a non-sfressfiil environment. We could all get together and 
weave a big basket. We would take the whole time doing it and that way it wouldn't be 
stiessfiil and we could talk to each other while making the basket and that way it 
wouldn't be stiessfiil. 

BRANDI: My day would start with the students splitting up in groups. Then I 
would tell each group to make up a business. Like music store or coffee shop. Tell them 
they need to make an advertisement for the newspaper and a public service 
announcement. Have them: design a logo, make a PSA, make a jingle (sic), act for the 
newspaper, commercial. You as the instmctor can have a mock radio show interview 
where they are asked questions. Record the commercials and have them watch them. 
To me being a leader is helping others and taking responsibility. Everyone is a leader m 
their own way and someone has the choice to be a leader at every situation. I am a leader 
through the way I give so much of myself to everything I do. 

PRESENTATION: My name is Brandi. My idea was to have people come in and 
make up a business. My idea was a music store and the business was called Stikolto 
Music. You could come in and listen to c.d.'s play your poetry, kind of like a coffee 
shop. I'm a visual person and I'm also majoring in communications. First they would 
have to design a logo for their store. Then they would have to make public service 
announcements for the radio or cable television. Then we would have to make a jingle, 
like rap or something. And then an ad for the newspaper. You could go into separate 
rooms and do the commercial and everyone could watch. Like a coordinator could do a 
radio interview or they could come in and you could ask them questions about their 
business, age groups, targets, and staff 

MARK: I have leamed a lot from the Leadership Academy. I now am able to 
pace circumstances I once failed. An example of one situation 1 was able to handle 
happened about two weeks ago. I was in my Ag class. I was miming the belt sander. 
We were repairing some of our cabinets. We were just applying paint thinner. I asked 
one of my fellow Ag students to open the large door at the south end of the building. The 
wind immediately blew in as soon at the door opened. It (the wind) blew a door open on 
the north end of the building. The door stmck one of my friends about an inch above his 
eye. The blow made about a one-inch deep abrasion above his right eye. Blood was 
everywhere. The teacher was in the main building tending to another project. I was able 
to keep everyone cahn. And get clothes and a first aid kit for my fiiend. The leadership 
academy gave me the confidence and ability to deal properly witii this situation. 

PRESENTATION: (MY NOTE: Get ready. Mark has a dry sense of humor!). 
My name is Mark. For the first meeting I think we should get into a big group and 
introduce each other. Because if you are on the course and they drop you then you would 
know who to blame for it. For about 30 minutes find out for the new people what is 
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being done and what is going to go on. What they're trying to do and what they're tiying 
to leam. Next hour I have an activity planned on which we come up with an invention 
for the market that could be used in everyday life. We would draw up plans for it and 
come up witii a marketing strategy and make a commercial. We would present our 
inventions to the group. We would be working on creativity, which is the main key to 
leadership. For the last thirty minutes we should talk about the next seminar and what is 
going to go on, and how we will be good leaders. 

ELISE: Leadership Seminar: 
1. Define leadership 
2. Develop group name 
3. List goals for the year 
4. Develop a mission statement 
5. Design a brochure with the name, mission statement, goals and definition of 

leadership 
6. Make poster with the mission statement and one with a checkhst of the goals 

so they can keep tiack of their accomplishments through the year. 
I always thought that I was more a follower. This academy has shown me that I 

am a leader and helped me develop my leadership skills. I better understand the meaning 
of leadership. 

PRESENTATION: My name is Elise. To come in and first defme leadership. 
Then come up with a name instead of Leadership academy, something catchy. Then list 
all the goals for that year, and from those goals develop mission statements. Then make a 
brochure that has the names of the group and inside, the meaning of your name. And 
then whatever you decided your definition was, and your mission statement. 

BEN: I'd like for them to see that mral leaders have to look a little harder for 
their opportunities and many times must start their own service projects rather than join 
existing ones. But our impact is just as great as anywhere else—large city or small farm 
town. 

PRESENTATION: My name is Ben. News is a big deal in schools. Conflict 
resolutions and stuff. 1 think it would be nice to see the waming signs. Get to know 
people, talk to them about it so we can prevent things from happening. Maybe their 
issues or something could be brought into the group and you could fry to understand them 
and see where they are coming from. Bring someone in from the Police Force who is a 
negotiator. Go through the steps of solving conflict. Tell when the signs get to the point 
that you need professional help. See different levels of their issues. 

SANDY: We should have built something constmctive as a whole group to use 
leadership and use everyone's ideas. I think you should tell them about everyone's 
personalities and how they are the same and different because of their environment. Tell 
how the Leadership Academy helped us all become better leaders in many different ways. 
Tell how the towns are different because of the sizes and how that effects our leadership. 
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Tell how leaders are different some are creative and some aren't, how some lUce to give 
speeches and some do not. Just tell what special and different about everyone as a leader. 

PRESENTATION: I am Sandy and I think we should build something. I don't 
know what but something where we could use everybody's ideas. And also where 
everyone would have a chance to show leadership. 

BELINDA: I would like the world to know that leadership is composed of four 
parts: Communication, Honesty, Creativeness, and Group Activities. Our academy has 
developed all four ofthese things. We have leamed to work together m ropes course as 
well as creating plays, presenting our opinions and much other stuff We have 
communicated honestly wit each other and whether we realized it or not we are all 
creative in different ways. My Leadership Day would include: Using everyone in one 
group. We should get together and make up a big long play. That would take up most of 
the day and we'd be communicating with each other and have a lot of fim. 

PRESENTATION: My name is Belmda and I thought for Leadership Day we 
could all go together and have one big play, that way we could communicate more. 

HALLI: My Leadership Day would include: leaming how to juggle, work on 
puzzles, go back and leam juggling tricks, play chess on leam how to play. We are just 
like any others. Because we are from a mral school doesn't make us totally different. 

PRESENTATION: I am Halli and I think for my leadership day I would let 
everybody leam how to juggle and play chess all day. Why? Because I think it helps 
your brain, makes you think and helps your problems solving skills. 

GARY: Look at books. Come up with activity. Give presentation. Since the end 
of elementary school I have made it a point to involve myself in many clubs and 
organizations. At first I sat back and let others confrol as time progress 1 began to move 
into leadership positions. Over time and with the help of this academy I have had a better 
chance to explore leadership. Being a good or bad leader. Such as bossy, or not a good 
leader. So now when I'm put in situations I step back and think if I am approaching the 
problem correctly. 

PRESENTATION: The best way to start off is to figure out a day that the 
Leadership Academy could plan out the first day. The session would basically be just a 
briefing to give reasons why you are even in the Leadership Academy. So I have just 4 
basic section to go through. First off on a piece of paper write down what your definition 
of leadership is and give examples on paper of leadership that you have wifriessed. The 
first day would be really that interesting, it would just be, kind of, what leadership was. 
Third, get together in groups and devise activities to display their own leadership and a 
plan for how it would take place. And the last part, have them taUc about leaders of the 
past or present, and what makes them leaders and how they are leaders. And also pick 
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out some kind of mascot. You king of the jungle who is some type of a leader and your 
have alpha canine, who is the leader of a pack of dogs. Maybe have some kind ofa 
mascot because you're going to be together for a while. 
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