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CHAPTER I 

INTRODUCTION 

The problems of the pregnant teen-ager of school age 

are many-fold. She is generally excluded from public 

schools during her pregnancy and for a time afterward, 

possibly missing an entire school year (1:62). At a 

young age she is generally poorly prepared to assume the 

responsibilities of motherhood as over one-half of 

unmarried mothers necessarily do (2:227). The unwed 

mother who cannot offer support to her child and relies 

on welfare is viewed negatively in the eyes of society. 

Programs have been established to aid expectant 

teen-agers during pregnancy. Providing a means of con

tinuing education can help avoid discouragement caused 

by being delayed in the educational progress. Also, 

special classes help prepare adolescents for the delivery 

of their babies. Some program directors have begun to 

realize other unique needs of these students and have 

provided forms of occupational education. Herzog (3:135) 

has suggested that unmarried mothers need emotional sup

port and training to become adequate mothers and partici

pating members who do not burden society. 



Vocational education during high school can prepare 

students to enter many jobs which do not require a college 

degree. Entry level skills for particular occupations 

can be obtained as well as a general knowledge of the 

world of work. The flexibility of vocational education 

enables programs to be planned to suit many unique situa

tions and individual needs of participants. 

The needs of the pregnant teen-ager are indeed 

unique, and the characteristics of a program for such 

a student often differ greatly from conventional educa

tional situations. The pregnant teen-ager could benefit 

greatly from a vocational program and emerge more able 

to assume the responsibilities with which her situation 

has weighted her. 

Statement of the Problem 

The problem of the study was to establish instruction 

in the occupation of child care aide within the "New 

Directions" program for pregnant teen-agers in Lubbock, 

Texas. In addition, the effectiveness of the following 

was determined: (1) classroom teaching about child care 

versus (2) classroom teaching plus on-the-job training 

as a child care aide. Effectiveness was judged by 

comparing student scores on a pre-posttest developed by 

the researcher and by an evaluation of attitudes expressed 



by the students through the administration of an atti

tudinal scale and personal interviews. 

Need for the Study 

For many years, the pregnant girl of high school age 

has presented challenges to the educational system. 

Generally, she is forced to leave public school when it 

becomes apparent that she is pregnant; and at this point 

she is left on her own. However, programs which provide 

for continuation of education and preparation for the 

delivery of the child have been established in some cities. 

Programs of this nature in the realm of vocational educa

tion would be of special benefit for the girl who: (1) 

keeps her baby and must contribute to the support of the 

child; (2) fails to return or complete school and needs 

to secure a job; (3) wants to enter a vocational program 

in public school; and/or (4) continues formal education 

as a means of later providing a source of income. 

The Young Women's Christian Association (YWCA) in 

Lubbock, Texas, has initiated a program called "New 

Directions" for pregnant girls of school age in which 

they may attend classes and earn course credits during 

the periods before and immediately following delivery of 

their babies. Academic instruction as well as classes 

in crafts, clothing construction, food preparation, and 



prenatal care are offered. Unfortunately, no occupational 

training is presently available through the program. 

The occupation of child care aide, which is a part 

of Home Economics Cooperative Education (HECE) in the 

public school system, would seem to be a useful and 

appropriate selection for application within the realm 

of "New Directions." Placements are available in 

Lubbock, Texas, for on-the-job training as a child care 

aide, and such opportunities may provide possible employ

ment later. In addition, concepts presented during 

instruction would be valuable for personal application 

within each girl's family situation. 

Purposes of the Study 

The major purposes of the study were to introduce 

a vocational education course of study into the "New 

Directions" program and to compare two possible methods 

of implementing such a curriculum in a course of study 

for pregnant teen-agers. A secondary purpose was to 

provide a basis for further research in similar specialized 

vocational curricula. 

Scope and Limitations of the Study 

The study was conducted with twenty-two students 

enrolled in the "New Directions" program in Lubbock, Texas. 

The sample constituted a unique population; participants 



were heterogenous in age, educational level attained, and 

interest in the course of study. The students in the 

experimental group were volunteers, and no attempt was 

made to control the quality or content of their on-the-

job training experience. In addition, no attempt was 

made to judge the quality or effectiveness of the instruc

tion provided during the study. The researcher-made 

pre-posttest instrument, based on instructional objectives, 

was used to measure the cognitive achievement of students 

in the sample. The interviews conducted and the attitude 

scale administered were evaluated to gain an approximation 

of students' attitudes toward the course of instruction. 

The control group received only classroom instruction on 

concepts related to jobs and child care. 

Hypothesis 

No significant difference will be found between the 

differential pre-posttest scores of students having only 

classroom instruction in the occupation of child care 

aide and the differential pre-posttest scores of students 

having classroom instruction plus job experience as child 

care aides. 

Treatment of the Data 

The significance of the differential mean pre-posttest 

scores for the experimental and control groups was 



determined by the use of the t-test and by the entering 

of a table of t values. A confidence level of .05 or 

beyond was interpreted as significant. 

Definition of Terms 

The following terms are defined as they apply to 

the study: 

1. Child care aide—a high school person, sixteen 

years of age and older, who works as an assistant at a 

child care center. Students are prepared for employment 

as child care aides in Home Economics Cooperative 

Education (HECE). 

2. Classroom instruction—clarification of concepts 

relating to child care and jobs. 

3. Differential mean pre-posttest scores—the 

average of differences found between students' scores on 

the pretest and on the posttest. 

4. HECE—Home Economics Cooperative Education; a 

vocational education course of study in which students 

receive classroom instruction and on-the-job training 

in jobs related to the field of home economics. 

5. On-the-job training—a means of putting theory 

into practice by working part-time at a child care center 

during course instruction. 

6. Pre-posttest—an objective test based upon child 

care concepts; instrument constructed by the investigator. 



7. Students—pregnant school-age girls enrolled in 

the Young Women's Christian Association's "New Directions" 

program, Lubbock, Texas. 

8. Vocational or occupational education--classes 

preparing students for careers; may include on-the-job 

training. 



CHAPTER II 

REVIEW OF LITERATURE 

The Pregnant Teen-Ager 

Illegitimate pregnancy represents the number one 

reason for school dropout among females (1:4). In a 

Chicago study (4:80), 70 percent of the girls excluded 

from school because of pregnancy never returned. 

H. J. Osofsky and J. D. Osofsky (5:825) have reported 

that the pregnant teen-ager frequently has a long history 

of educational disinterest, absence, and truancy; is 

often far below grade level; and has a poor success rate 

on return to school. Most school board policies exclude 

the pregnant girl from school until after her baby's 

adoption or until adequate plans are made for infant 

care. Exclusion may mean that nine to eighteen months 

of school are missed (1:62). 

During her lifetime the typical girl giving birth 

out of wedlock may cost the national welfare department 

$100,000. Almost all pregnant girls in a Syracuse, New 

York, study (5) were economically poor; 75 percent were 

on full welfare assistance and 10 percent were receiving 

partial welfare support. Deprived socioeconomic environ

ment and overcrowding in the home are factors which 
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adversely affect a child's development. Hartman (2:227) 

found in Minneapolis that 58 percent of the unmarried 

mothers kept their babies even though they were generally 

poorly prepared as potential homemakers and lacked 

mothering skills. It is estimated that 70 percent of the 

white infants, while only 10 percent of the nonwhite 

illegitimate babies, are legally adopted (3:134). Even 

where illegitimacy is more accepted, the girl, her baby, 

and her family encounter additional handicaps in achieving 

economic and family stability as a result of the preg

nancy (6:113). 

According to Family and Children Service, Incorpor

ated (7:45), 100 programs for pregnant teen-age girls 

which provide education and preparation for delivery exist 

in the United States. Professionals involved in such 

programs have stressed the girls' need for: 

. . . help and direction for a more satisfactory 
life, with realistic goals in education, vocation, 
and personal relationships. Attitudes of parents, 
school personnel, and communities toward the girl 
and the man involved often need to be changed or 
improved . . . (7:45) 

Many programs help girls consider alternative future 

plans (8:59), and some include a follow-up of educational 

and vocational guidance (9:53). A New York program offers 

office and business instruction in non-academic areas as 

options and attempts to develop salable skills by 
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providing information and basic training to prepare girls 

for the world of work (10:869). 

Pregnancy among the unmarried is found throughout 

the entire class structure (11:98); evidence supports that 

no single trait or condition—physical, intellectual, or 

emotional—stands as a constant variable characterizing 

the unmarried mother (12:344). There is, however, evi

dence that the unwed mother problem is basically related 

to socioeconomic rather than racial causes (13:714). 

Herzog (12:350) has said that patterns responsible for 

most out-of-wedlock births are related to both the culture 

of poverty and to the culture of an ethnic group but 

agrees that socioeconomic factors are probably more sig

nificant. Aug and Bright (14) have warned: 

Designation of an individual as an unwed mother of 
a particular group gives no information regarding 
the degree of fit to the subculture, the presence 
of disturbed interpersonal relationship, or the 
prognosis for illegitimacy in the future (14:592). 

It is important to remember that "For certain people, 

out-of-wedlock pregnancy is an accepted (by the subculture) 

and entirely 'normal' part of 'growing up'" (14:591). 

Aug and Bright also have said that one must view the 

pregnant teen-ager as an individual, a family member, and 

a member of a subculture group before determining the 

meaning of illegitimacy to that person. The out-of-

wedlock birth may be a commonplace event conferring a 
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positive status in the family and an important factor 

leading to increased understanding between the adolescent 

mother and her family. 

In the study conducted by Aug and Bright (14) of 

twenty-four unmarried mothers, only seven did not want 

the pregnancy; and only three placed their babies for 

adoption. The study revealed that unwed mothers had prob

lems of disturbed interpersonal relationships while others 

were found to be well-adjusted. Data from 169 unwed 

mothers in Furstenberg, Cordis, and Markowitz's study (15) 

indicated that two-thirds were shocked and extremely up

set upon discovery of pregnancy while 16 percent expressed 

positive feelings toward their pregnancy. Many of the 

girls thought pregnancy would interfere with their plans 

for school and expressed the opinion that they were too 

young for such a responsibility; one-half said it would 

hurt their chances for marriage. 

In a comparison of girls suspended from school 

because of illegitimate pregnancies to other girls of 

similar background, it was found that pregnant girls had 

a low self-image reflected in a low estimate of their own 

competence and orientation to marriage as an immediate 

goal (6:121). Shame, familial and societal pressures, 

and social stigma are often attached to a teen-age 

pregnancy (1:17). 



12 

Relying solely on physical devices, such as contra

ceptives to change the course of unwed motherhood for 

disadvantaged girls, will not succeed while individuals 

remain outside society with neither skills nor hope for 

the future (16:15). Unmarried parents must be helped to 

live responsible lives and function as productive self-

sufficient members of society (13:719, 16:17). 

The Black Adolescent Female 

The social stigma attached to premarital pregnancy 

for the low-income Black is not comparable to that suf

fered by the middle- or high-income Black or White 

(12:349), because sexual involvement and pregnancy repre

sent different problems for each (17:148). In a study 

by Ladner (18:310), abortions were often perceived 

in the black community as acts of taking human life and 

were to be avoided as were contraceptives. Furthermore, 

options for privacy and avoidance of criticism are definite 

limitations which the young unmarried girl who lives at 

home during her pregnancy must encounter (17:149). 

More Blacks than Whites are inclined to keep an 

illegitimate child. Criticism of acting immorally or 

insensitively by giving the baby for adoption is viewed 

as more threatening than the consequences of keeping the 

child. Middle-class sexual respectability is jeopardized 

by premarital pregnancy, because the event redefines past 
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behavior; the future social fate of low-income Blacks is 

threatened by the presence of an illegitimate child (17). 

Children of mixed racial background or of a minority group 

have proven to be particularly hard to place for adoption— 

especially in preceding years. Because of financial limi

tations, minority group families do not usually adopt 

babies. Therefore, adoption is uncommon in the black 

community (19:133). The newborn black infant becomes the 

responsibility of all members of the family, thus, 

releasing the girl from an exclusive mother role. However, 

the future is encumbered in some ways for any girl keeping 

an illegitimate child (17). 

Pressures, incentives, and conditions of black lower-

class life foster sexual involvement. There is more 

exposure to sexual conversation and activity, less parental 

control, and fewer constraints on sexual play. Sexual 

relations may provide a girl with things otherwise 

unattainable and, thus, be desirable because of the self-

esteem connected (17). Black female adolescents in Rains' 

program (17:14 9) were less concerned with sexual inter

course per se than with (1) the age and financial status 

of their boyfriends, (2) having a regular boyfriend, 

(3) the circumstances under which sex occurred, and (4) 

the avoidance of exploitation. Concerns about respec

tability were not tied to sexual behavior but included the 
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non-sexual and problematic matters of dress, staying in 

school, and avoiding legal trouble. Adolescent black 

females in Ladner's study (18:310) did not view themselves 

or their peers as immoral if they had premarital sexual 

relations or bore an illegitimate child. 

In her study of a slum area of Saint Louis, Joyce 

Ladner (18:299-300) found several characteristics common 

to the black adolescent female. She concluded: 

1. Extended families and peer groups were the 

principle source of positive self-percepts. 

2. Black adolescent females neither disliked them

selves nor wanted to be White but disliked the physical 

environment in which they lived and attributed blame for 

its condition to outside sources. 

3. The successful role model was a resourceful 

woman who could care for herself and her family. 

4. Acquisition of a formal education was perceived 

by many as crucial to being resourceful. 

5. Bearing a child often was perceived as symbolic 

of womanhood, because it signified a means of assuming 

responsibility. 

6. The desired marital partner was one who could 

act as protector, supporter, and companion to his family. 

7. In the absence of such a partner, marriage was 

viewed with ambivalence, although children born of pre

marital sexual relations were not rejected. 
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Ladner (18) also found that among Blacks a strong 

mother-child bond existed. She reported that preoccupation 

with adolescent rebellion, confusion, and the generation 

gap were not common. Rather, preoccupations were related 

to the more vital issues of survival. 

Broom and Glenn (20:76) indicated that Blacks have 

acquired nearly the same aspirations, goals, tastes, and 

standards as other Americans. In the study conducted by 

Kuvlesky and Obordo (21:81) of 233 high school sophomore 

females in East Texas, it was found that both black and 

white girls expected an average of three children. White 

girls preferred to marry earlier than Blacks while Blacks 

expected full-time work after marriage to a greater extent 

than Whites, even after the arrival of children. Black 

females indicated a greater concern for economic and 

material status. Kuvlesky and Obordo (21:80) concluded 

that race may influence a number of status orientations 

which adolescent girls hold toward family development. 

The black female heads at least 21 percent of all 

black families but is in the most disadvantaged of all 

sex-color groups with respect to employment opportunities. 

The black matriarch is employed primarily in domestic or 

service occupations. More married black women are employed 

than married white women, and separations related to the 

precarious work status of the husband are twice as frequent 
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among black than white families (18). In Kuvlesky and 

Obordo's study (21:82), almost one-half the individuals 

of both races desired employment, and more expected it 

after marriage—thus, indicating a need to provide effec

tive vocational programs. 

Vocational Education 

The public tolerates and is sympathetic toward the 

unwed mother who gives up her baby for adoption; and it 

allows the mother who keeps and supports her child to 

eventually join the identity group of other single parents. 

However, the unwed mother who must rely on welfare to 

support her child is viewed dimly and coldly by society 

(16:14). Osofsky (1) has said that little help has been 

given teen-age pregnant mothers for meaningful reentry 

into society and that the success of an educational program 

for pregnant adolescents must be judged by its ability 

to help girls become useful and productive citizens within 

the community. Herzog (3:135) has suggested that services 

for unmarried mothers should be designed to provide support 

during pregnancy as well as training to become adequate 

mothers and members who participate in, not burden, society. 

Only 12 percent of the nation's students have been 

exposed to skill-producing training, although that per

centage is now rising. The United States has the highest 
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youth unemployment rate in the world with ^ large amount 

concentrated among the minorities and urban poor. Con

comitantly, each year 750,000 students drop out of school 

before being graduated. These dropouts, as well as thou

sands of other students, have failed to obtain a broad 

understanding of personal opportunities and obligations 

in our free enterprise system and have not learned a 

specific skill. Vocational education can prepare students 

to enter the eight out of ten jobs not requiring a college 

degree which, according to the Bureau of Labor Statistics 

(22), will be available during this decade. 

Vocational education is unique in the opportunities 

it offers for relevant learning and student involvement. 

Zirbel (23) has suggested using small group instruction in 

vocational classes accompanied by a project approach for 

application of knowledge. Students could be allowed to 

make basic decisions in selecting and planning projects 

which would involve them in the educational process. 

Fortunately, opportunities exist to recognize and appre

ciate the unconventional and unwanted students. Trust 

can be shown; and interaction on a one-to-one basis can 

humanize education where concern about a student and his 

feelings, values, and attitudes will become important. 

A learner-centered approach can be used in vocational 

education which allows for individualized pacing to enhance 
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student success and self-image (24:34). Individual educa

tional objectives can be selected by and for each student 

to best suit his needs, and different means of achieving 

those objectives can be utilized. Glaser (24) has 

described the learner-centered approach as a system which 

"nurtures independent learning, and as a result, has the 

potential for producing individuals who are self-resourceful 

and self-appraising learners" (24:34). 

Mandell, Blackman, and Sullivan (25) concluded that 

customary skill training programs lacked the essential 

elements of social and interpersonal relationship orienta

tion. For disadvantaged youth, Mandell, et al. suggested 

the deemphasization of work orientation and encouraged 

provision of work credentials, access routes to work, and 

* focus upon a realistic view of the working world. Because 

conflicts with employers and employees are inevitable, 

Saputo and Gill (26) recommended that skill in human 

relations should be taught along with vocational skills. 

The use of case studies and follow-up discussions can help 

students become more aware of possible conflict situations 

and develop skills of analysis and proper performance. 

A study in Houston, Texas, utilized group sessions 

to instruct students in motivation and self-assessment 

procedures, labor market information, processes of 

obtaining employment, information on post high school 

training, and other resources. 
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Pre and post test measurement on cognitive and 
motivational elements showed significant gains 
in participants knowledge of the world of work 
and in their attitudes toward work and social 
mobility (27:54-55). 

Most of the pregnant students at the Adult Day 

School, Oklahoma City, Oklahoma, were reported as seeking 

encouragement and hope; thus, a paycheck could contribute 

greatly toward that goal with socialization in the class

room and in the world of work enhancing their well-being. 

Jobs were found through quiet, unpublicized means such as 

phone calls, personal contacts, and word-of-mouth; and 

the girls entered Adult Cooperative Office Education. 

Total enrollment for three years, 1967-197 0, included 

133 girls of which 85 were pregnant teen-agers. They 

were placed at jobs such as inventory clerk, cashier, 

receptionist, stenographer, clerk typist, filing clerk, 

office machine operator, and checker. Firms employing 

the pregnant students were insurance companies, retail 

stores, building contractors, and businesses such as Bell 

Telephone, Social Security Administration, the Federal 

Aviation Agency, and Tinker Air Force Base (28:38-39). 

Programs designed especially for small schools 

utilize projectors with earphones and film tape cartridges 

programmed to coincide with printed instruction books. 

The student proceeds at his own rate and accepts responsi

bility for completing a course. Specialized teachers may 
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not have to be hired, »and students can become acquainted 

with more vocational-technical trades and at much earlier 

ages (29:35). 

Short-term or vestibule training has given entrance 

level skills and knowledge of job fields. Certain sections 

of regular two-year programs have provided thirty to ninety 

hours of classroom study, lab and/or on-the-job training 

for exploration of a career field and preparation for part-

or full-p̂ time employment (30:44-45). Carroll (30) has 

said, "Both summer jobs and part-time jobs are more readily 

available to the trained than to the untrained" (30:45). 

Vestibule training may satisfy needs of students who 

cannot enroll in two-year programs, have difficulty 

choosing careers, and/or are dropouts or handicapped. 

Students are becoming involved in vocational educa

tion at one high school by operating a drive-in restaurant 

and school supply store across the street from their 

school (31:64). Students take turns acting as manager 

and business committee members with the council of a 

citizens' advisory committee. Forty students at another 

school, including twelve educable mentally retarded, are 

learning about nurseries, landscaping, greenhouse manage

ment, and lawn care while gaining practical experience by 

totally landscaping and maintaining school grounds. Upon 

completion of the course, students will require no more 
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than minimal on-the-job training. The advisory council 

for the program consists of area horticulture experts, 

and a special consultant assists students in locating 

summer and permanent employment (31:64). 

Wade (32:338) described a one-month child care 

training course which covers one area per week: health 

and safety, creative play and self-expression, homemaking 

arts and nutrition, and growth and development. Women 

involved in the training program showed evidences of 

increased self-worth and enthusiasm at being identified 

with a profession. Concepts emphasized in a child care 

training course might include: development from concep

tion through childhood, responsibilities, nutrition, good 

grooming, and practical skills (33:371). 

Fargo and Chanley (34:334) said that expectations 

of students in their community college day care personnel 

training course were necessarily limited; since it was a 

forty-hour program separated in time, had no reinforcement 

in a work setting, dealt with a wide range of complex 

areas of concern, and was taught to a heterogeneous group. 

Needs, as defined by the participants, generally were 

said to have been met, but those determined by the staff 

were not. It was suggested that trainees be assigned to 

centers where theory could be made operational. 
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A three-year program in child care guidance at 

Nashville's McGavock high school prepares students for 

jobs in child care services. The class meets two hours 

daily and includes the activities of classroom study, 

laboratory observation of children ages one through five, 

laboratory work, field trips, and internship experiences 

at local child care centers. During coursework students 

prepare and execute lesson plans for preschoolers and 

develop a child care center blueprint specifying facilities 

and programs to be uti-lized. Upon completion of this 

program, the student has knowledge and skills needed for 

employment as a paraprofessional in hospitals, nursery 

schools, and day care, kindergarten, and other child 

centers (35). 

As a guide for planning a vocational program or 

changing a present program, information must be collected 

on students' educational and career interests, current 

and future employment opportunities, and the availability 

of resources. Clearly defined objectives for the program 

should be formulated with alternative courses of action 

to meet those objectives. In addition, advisory committees 

should be used extensively in planning, evaluating, and 

implementing vocational programs (36:50, 37:24). 
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Interview Effectiveness 

Before conducting an interview it is beneficial to 

prepare a schedule of list of questions to be used (38:77). 

The use of such a guide standardizes the situation to some 

degree (39:213). Questions which do not provoke negativism 

should begin the interview, and topics that are emotionally 

neutral should gradually lead into the more personal types 

of questions (38:79). In phrasing, one should avoid 

offering alternate questions which imply a correct answer 

in order that the results will not be biased (38:79). 

Questions should be phrased in a language that the respon

dent can easily understand (39:218), and emotionally-toned 

words or phrases which may influence the respondent should 

be avoided (39:219). 

Ideally, the interview should occur in a place of 

privacy (38:77). Before the interview begins, a few 

minutes of small talk may help the respondent relax, thus 

establishing rapport (39:218). Purposes of the interview 

should be conveyed clearly and simply (38:78); the 

respondent more likely will react positively if he under

stands the purpose of the interview and of the individual 

questions (39:218). During the interview, the interviewer 

should be straightforward and frank; and he should avoid 

looks of surprise or shock, emotional tension, excessive 

sentimentality, and sympathy or antipathy (38:79). 
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Resulting information can be used to probe deeper to 

obtain further facts (39:213). Answers should be checked 

by rephrasing the answer and asking the respondent if 

that is what he meant (38:81). It is, however, undesirable 

to contradict or appear to be cross-examining the respon

dent (39:218). 

Data should be recorded at once or as soon as possible 

However, notations while talking may hinder the responses 

(38:81). Tape recording reduces the tendency of the 

interviewer to make an unconscious selection of data 

favoring his biases, because it can be heard more than 

once for evaluation. To minimize any undesirable effects 

of tape recording, and to gain the confidence of the 

respondent, the interviewer should carefully explain the 

evaluative purpose of the recording (39:216). 



CHAPTER III 

PROCEDURES FOR THE STUDY 

Preparation of the Curriculum 

The selected topics for the curriculum were based 

upon an overview of the HECE curriculum guide for Child 

Care Aide and Orientation to the World of Work published 

by the Home Economics Instructional Materials Center, 

Texas Tech University. A checklist of possible topics 

was administered to the director and nine students 

enrolled in the "New Directions" summer program. Those 

topics determined by the "New Directions" director to be 

most needed and of greatest interest to the students were 

selected to be incorporated in the curriculum design. 

HECE behavioral objectives were adapted for use with 

the "New Directions" students. Learning experiences 

suggested in the HECE materials, and other experiences 

which the investigator believed would be effective, 

were included in the curriculum. 

The curriculum consisted of a series of five lessons 

on topics of work and child care. Specifically, the 

topics were: job interviews, job success, jobs with 

children, caring for children, food for children, children's 

play, and health and safety for children. 

25 
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On-the-Job Training 

On-the-job training for the experimental group was 

provided at a local child care center whose director had 

previous experience with HECE students studying the 

Child Care Aide occupation. Enrollees at the center con

sisted of infants, toddlers, two-year-olds, three- and 

four-year-olds, and five- and six-year-olds. The sub

jects of the experimental group had an opportunity to 

work with each age group of children, and each student 

had a total of nine hours of on-the-job training which 

took place during the time that lessons on jobs and 

child care were being presented to both the experimental 

and control groups. 

Preparation of -the Pre-posttest 

To determine the degree of student achievement, a 

suitable testing instrument was required. Thus, an 

objective test was developed to measure achievement toward 

meeting the instructional objectives. Steps taken in the 

formulation of the test were: (1) constructing test 

items, (2) compiling test items into a suitable format, 

(3) pilot testing of the instrument, and (4) analyzing 

and revising the instrument. 

Items were based upon the learning objectives 

established in the curriculum. The purpose of the items 
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was to measure achievement of instructional objectives; 

a test grid was used to increase validity, or a close 

relationship of items to objectives. The grid included 

behavioral objectives, the desired level of learning in 

the cognitive domain for each objective, and an estimate 

of the percentage of emphasis or time spent on each 

objective. Test items then were constructed to measure 

achievement toward meeting the objectives at the stated 

levels with approximately the same percentage of emphasis 

as the instructional time. 

The items were arranged into a suitable test format 

based upon principles cited by Arny (41). For example, 

like items were grouped together, with the easier items 

at the beginning of the test. Instructions were prepared 

in an effort to be clear and concise and were placed in 

order that they would be readily apparent to the student. 

Because the study sample was anticipated to consist 

of approximately one-half black and one-half white stu

dents, the instrument was pilot-tested at a predominantly 

white high school, Monterey, and at a predominantly black 

high school, Dunbar, both located in Lubbock, Texas, and 

both potential sources of students for the "New Directions" 

program. Fifteen female students chosen from a study hall 

in each school were administered the test by the researcher. 
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The pilot tests were analyzed to determine the level 

of difficulty and index of discrimination of each item. 

Revision of test questions followed, and those which 

appeared excessively easy were removed or revised in order 

that they would be more discriminating. Items shown to 

be very difficult or non-discriminating were examined 

for clarity of instructions, word difficulty, and dis-

tractors that appeared too plausible. Because the stu

dents in the pilot test had not had child care instruction, 

it was deemed inadvisable to remove those test questions 

which were found to be very difficult. Items then were 

arranged within like groups according to level of diffi

culty and placed into a suitable test format for use with 

the study sample. 

The coefficient of reliability of the pilot test 

was computed using the Kuder-Richardson formula 20. The 

coefficient was found to be .83 which was determined to 

be sufficiently high for use in the study. 

Attitude Scale and Interview 
Schedule 

A scale was prepared to gain additional information 

about the attitudes of the sample toward the chosen lesson 

topics. The scale consisted of twelve statements to which 

each student indicated her degree of agreement or dis

agreement. Statements consisted of an expression of 
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interest in the topics, perceived relevance of the topics 

to the student, and general feeling of learning achieve

ment connected with the topics presented. 

An interview schedule was prepared for use with the 

experimental group. The schedule consisted of eleven 

statements designed to elicit each interviewee's attitudes 

toward the on-the-job training in which she was involved. 

Source of Subjects 

The experimental and control groups in the study 

were high school age girls enrolled in "New Directions," 

a program for pregnant teen-agers in Lubbock, Texas, 

during February and March, 1973. The control group was 

composed of eighteen female students: five sophomores, 

four juniors, and nine seniors. Three subjects were 

sixteen, eleven were seventeen, and four were eighteen 

years of age. Racially, the group consisted of nine 

Blacks, seven Whites, and two Mexican-Americans. Sixteen 

students came to the "New Directions" program from Lubbock 

high schools and two students came from other cities. 

Classroom instruction only, concerning child care and 

jobs, was provided for the control group. Major concepts 

covered were job interviews, job success, jobs with 

children, caring for children, food for children, children's 

play, and health and safety for children. 
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Four students made up the experimental group which, 

in addition to classroom instruction about jobs and child 

care, worked for pay one and one-half hours two days per 

week for a total of nine hours during the instructional 

period. The experimental group included two sophomores, 

one junior, and one senior high school student. Two of 

the subjects were sixteen-year-olds, one was a seventeen-

year-old, and one was a nineteen-year-old. Three students 

in the group were Black, and one was Mexican-American. 

Collection of the Data 

The pretest was administered to the subjects of 

both groups prior to any instruction or on-the-job 

training. In addition, the posttest was given to both 

groups at the close of the instructional period. An 

attitude scale was administered to as many students as 

possible who were present at some time during the instruc

tional period, but not necessarily members of the control 

group. The attitude scale was responded to by all members 

of the experimental group. Also, personal interviews 

were conducted with the experimental group, and these 

were tape recorded for added accuracy of evaluation. 

Treatment of the Data 

The t-test was used to determine significance of the 

differential pre-posttest scores of the experimental and 
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control groups. Popham (40:130) has stated, "The t-test 

is used to determine just how great the difference between 

two means must be in order for it to be judged significant, 

that is, a significant departure from the differences 

which might be expected by chance alone." He further 

stated, " . . . because a mean difference is 'significant', 

it is not necessarily a meaningful or important mean 

difference. Other factors, . . . must be used to judge 

the importance of any statistically significant event" 

(40:130). The t-test was selected for use in the study 

because, according to Borg and Gall (39:304), ". . . the 

t-test provides a more accurate estimate of the signifi

cance level of one's findings when small samples are 

studied." The t̂ -test models take into account the factors 

of mean difference, sample variability, and sample size 

(40:140). 

The t-test is computed by analyzing data in such a 

way that the statistic t is generated. The t value is 

interpreted for statistical significance from a probability 

table which indicates the probability that a mean differ

ence could be attributed to chance alone (40:140). The 

value of t was considered significant at the .05 level or 

beyond. Data obtained from the study were analyzed by a 

digital computer. 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF THE DATA 

Data collected for the study included pre-posttest 

scores for the experimental and control groups and atti

tudinal scale scores for members of the class. In addi

tion, personal interviews were conducted with the experi

mental group. The pre-posttest scores were the only data 

statistically treated. 

Test of the Hypothesis 

An hypothesis stated in the null form was used in 

the study. Statistical analysis of the data was completed 

to determine if there was a significant difference between 

the differential pre-posttest scores of subjects in the 

control group and subjects in the experimental group. 

The hypothesis read: 

No significant difference will be found between the 
differential pre-posttest scores of students having 
only classroom instruction in the occupation of 
child care aide and the differential pre-posttest 
scores of students having classroom instruction 
plus job experience as child care aides. 

The statistical analysis indicated that the null 

hypothesis could not be rejected at the .05 level or 

beyond. The value of t was not significant at that level, 

thus there was no significant difference between the 

32 
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differential mean scores on the pre-posttest of the experi

mental and control groups. Table 1 summarizes the statis

tics related to the analysis. 

TABLE 1 

DIFFERENCES BETWEEN PRETEST AND POSTTEST SCORES 
OF EXPERIMENTAL AND CONTROL GROUPS 

Source 

Control Group 

Experimental 
Group 

Number of 
Cases 

18 

4 

Mean Differential 
Score 

4.11 

3.50 

t Value 

0.21 

.05 = 2.086 

Additional Data Related to the Pre-posttest 

To determine if the students made any significant 

gains in learning as a result of the study, a t-test was 

used to find if the differential pre-posttest scores 

were significant within each group. Table 2 summarizes 

the findings related to the analysis. 

The value of t̂  for the control group was significant 

at the .01 level, indicating that significant learning 

did occur for the group. However, the value of t for the 

experimental group was not significant at the established 

level of significance, thus indicating that no significant 

learning, as measured by the pre-posttest, took place 

for the experimental group. 
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TABLE 2 

DIFFERENTIAL PRE-POSTTEST SCORES OF THE 
CONTROL AND EXPERIMENTAL GROUPS 

Source 

Control 
Group 

Experimental 
Group 

No. 

18 

4 

Pretest 
Mean Score 

41.778 

40.250 

Posttest 
Mean Score 

45.889 

43.750 

Mean 
Diff. 

4.111 

3.500 

t Value 

3.35 

1.35 

17df: 
.05 = 
.01 = 
.001 

2.110 
2.898 

= 3.965 

3df: 
.20 = 1.638 
.05 = 3.182 

Attitude Scale 

A researcher-made attitude scale was alministered 

to all four members of the experimental group, several 

members of the control group, plus other students who 

had been present during a part of the instructional 

period. Items were stated in a manner which would be 

easily understood by the respondents. Summaries of dif

ferences observed in student answers are presented in 

Tables 3 and 4. 

Students were instructed to indicate their degree 

of agreement with statements related to the lessons on 

jobs and child care by placing "1" beside the statement 

indicating "strongly agree," "2" showing'^gree;* "3" 

II c " denoting "no opinion," "4" specifying "disagree," or "5 
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indicating "strongly disagree." The reaction was scored 

+2 for an answer of 1, +1 for an answer of 2, 0 for 

response of 3, -1 for an answer of 4, and -2 for an 

answer of 5. Scoring was reversed for negative statements. 

The highest positive score possible was +24, and the 

lowest possible negative score was -24. Generally, 

positive feelings were expressed toward the lessons; only 

one student received a negative score. 

The mean attitudinal score of the experimental 

group was higher than that exhibited by the other students. 

Thus, one may assume that the members of the experimental 

group were more interested in the topics presented, 

perceived more relevance of the topics to themselves, 

and had a general feeling of higher learning achievement 

than did the other students. This assumption is supported 

by a close analysis of Table 4. 

Table 5 represents a summarization of the scores 

on the attitudinal scale. 

TABLE 5 

ATTITUDE SCALE SCORES MADE BY THE EXPERIMENTAL 
GROUP AND OTHER STUDENTS 

Group 

Experimental Group 

Other Students 

Number of 
Cases 

4 

15 

Range of 
Scores 

+6 to +14 

-3 to +15 

Mean 
Score 

+11.50 

+6.13 
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Answers given by the experimental group were con

sistently more positive than those given by other students, 

with the exception of responses to one item which read, 

"The topics were things I did not know about." This may 

indicate that experimental group members had more previous 

experience with the concepts presented than did the con

trol group. 

Interviews with Experimental 
Group Members 

Interviews were tape recorded with the four subjects 

in the experimental group. It was found that two of the 

subjects held previous jobs, but none had worked at a 

child care center. Babysitting had been done by all 

students, and three indicated that they had done so for 

pay. Three of the girls had child care experience with 

younger brothers and sisters; the fourth had experience 

with young nephews and nieces. 

The students were asked if, after having the experi

ence of working, they would desire permanent jobs at a 

child care center. Three replied in the affirmative and 

also indicated that they felt comfortable working at the 

child care center. 

One student thought the experience of working made 

the lessons which were presented during that time more 

interesting. Other students said the on-the-job training 
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experiences provided opportunities to learn in the areas 

based upon characteristics of various age groups of 

children and the responsibilities and demands made on one 

who works with various age groups of children. 

Three girls indicated that they believed it would 

be beneficial for other students who are being taught 

about jobs and child care to have the experience of 

actually working at a child care center. Comments made 

by the students included, "you learn more," and "you see 

how it is." The other interviewee felt that one's own 

family could teach students more about the care of 

children than could experiences at a child care center. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

FOR FURTHER RESEARCH 

The purposes of this chapter are to summarize the 

study and draw from an analysis of the data conclusions 

which seem to be warranted. Recommendations for further 

research are based upon findings of the study. 

Summary of the Study 

Major problems of the study were to establish a 

vocational education unit within the "New Directions" 

program for pregnant school-age girls and to compare two 

possible methods of implementing such a curriculum in a 

program for pregnant teen-agers. This was accomplished 

by: (1) preparing a curriculum to be presented on con

cepts related to jobs and child care, (2) providing 

on-the-job training for the experimental group at a 

child care center, (3) developing a pre-posttest instru

ment, and (4) preparing an interview schedule and an 

attitude scale to determine the feelings of the students 

involved toward the course of study. 

It was hypothesized that no significant difference 

would be found between the differential pre-posttest 
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scores of students having only classroom instruction in 

the occupation of child care aide and the differential 

pre-posttest scores of students having classroom instruc

tion plus job experience as child care aides. 

Data for testing the hypothesis were acquired from 

students' scores on a pre-posttest instrument. Data 

were analyzed through the use of a t-test to determine 

the significance of differential scores for the control 

and experimental groups. It was determined that the null 

hypothesis would be rejected if statistical tests revealed 

a level of significance at .05 or beyond. However, data 

were not significant at the .05 level. 

The study was limited to a group of pregnant teen-age 

girls enrolled in the "New Directions" program in Lubbock, 

Texas, during February and March, 1973. The control 

group was composed of eighteen students who received 

only classroom instruction on the concepts of jobs and 

child care. The experimental group of four students 

received classroom instruction plus on-the-job training 

at a child care center. 

Findings of the Study 

Findings obtained from the analyses of the data 

were as follows: 

1. There was no significant difference between the 
differential pre-posttest scores made by students 
of the experimental and control groups. 
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2. Interviews with experimental group members 
indicated that the experience of working at 
a child care center was indeed a learning 
experience, and three of the four inter
viewees recommended it for other students. 

3. On the attitudinal scale, members of the 
experimental group made higher positive scores 
than those made by other students. 

Conclusions 

It is recognized that due to the uniqueness of the 

population and small sample size, especially that of the 

experimental group, the study could make only a limited 

contribution to research in the area of vocational 

programs for pregnant teen-agers. The data collected 

related to concepts of jobs and child care and to on-the-

job training as a child care aide. Based upon findings 

of the study, the following conclusions were drawn: 

1. Because there was no significant difference 

found between the differential pre-posttest scores of 

the control and experimental groups, it was concluded 

that additional experience of on-the-job training for 

the experimental group did not significantly increase 

subjects' cognitive learning as measured by the pre-

posttest. 

2. Due to the responses of subjects in the experi

mental group during the interview, it was concluded that 

on-the-job training may be a beneficial experience for 
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students. They may explore first-hand, gaining experi

ence and knowledge of the job field and determining 

whether they would like permanent jobs as child care aides. 

3. As a result of the higher positive scores made 

by the experimental group on the attitudinal scale, one 

may conclude that on-the-job training may have resulted 

in more interest in the curriculum, higher perceived 

relevance of the topics to the students, and a general 

feeling of higher learning achievement. It is realized, 

however, that since the students were volunteers in the 

work experience, they may have responded in an identical 

manner had they not received any on-the-job training. 

Recommendations 

The study of the relevance of vocational education 

to pregnant teen-agers has revealed the need for further 

research in the following areas: 

1. Use of a similarly designed study with a larger 

sample size, especially for the experimental group. 

2. A study of like nature conducted over a longer 

period of time. 

3. A study designed with increased work hours for 

the experimental group to provide additional on-the-job 

experience. 
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4. A comparable study using a randomly-selected 

experimental group rather than volunteers, to have 

on-the-job training. However, in such a study, problems 

are likely to be encountered because of conflicting 

delivery dates of students' babies. 

5. A study of similar design in which lessons are 

presented more closely together in time rather than on 

alternate Wednesdays and Fridays. 

6. A study designed for the development and evalu

ation of an individualized course of vocational study for 

pregnant teen-agers which would minimize the effects 

of absenteeism and differences in age and previous 

knowledge. 

7. A similar study that also would determine the 

students* cognitive learning possible at a child care 

center. 

8. A replicative study based upon other areas of 

vocational education. 

9. A study of similar design conducted in a 

public school setting. 



APPENDIX A 

CURRICULUM: JOBS AND CHILD CARE 

Job Interviews and Applications 

Objectives 

The student will be able to: 

1. discriminate between good and bad procedures 
when going to job interview. 

2. correctly fill out job applications. 
3. identify common errors made in applying for 

jobs and know ways to avoid such errors. 

Learning Experiences 

1. Students fill out a mock job application. Dis
cuss problems encountered. 

2. Students read section from Changing Times, May, 
1970, "Don't Lose That Job Before You Get It," 
and relate to class the major ideas presented. 

3. Panel of three employers discuss important 
factors related to job applications and inter
views. On overhead projector view: (1) sample 
job application forms, and (2) interviewer's 
rating guide. 

4. Summarize by showing on overhead projector 
"Appropriate Behavior for a Job Interview," 
and "Sailing Through an Interview." 

Job Success 

Objectives 

The student will be able to: 

1. identify factors that can help one keep his 
job. 
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• 2. recognize ways dating can affect job per
formance. 

Learning Experiences 

1. Ask for definitions of personality. Students 
fill out "Personality Inventory." Discuss: 
"How can the items in the 'Personality Inventory' 
be related to job success?" , 

2. Use "Turn On—Turn Off": in small groups 
students make lists of things people do that 
turn them on and lists of things that turn 
them off. Discuss how these relate to jobs 
and self; each group presents conclusions to 
the class. 

3. Show on overhead projector "Notice of Termination 
or Work Interuption" form used by employers. 
Point out causes of loss of employment. 

4. Show transparency, "The Ten Commandments" (of 
job success). 

5. Pass case studies of workers for small groups 
to discuss questions on case study sheet. 

Jobs With Children 

Objectives 

The student will be able to: 

1. give examples of employment opportunities 
in child care. 

2. identify the major characteristics of 
children ages two through five and show 
how knowledge of these can be used in 
working with children. 

3. identify the principles of development 
and show how knowledge of these can be 
used in working with children. 

4. analyze situations in which various forms 
of guidance are used and determine the most 
appropriate action to take. 

5. explain the purposes of discipline and 
give examples of their use. 
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Learning Experiences 

1. Describe, with the help of informed students, 
cooperative education programs. 

2. Discuss jobs available in child care. 

3. Students respond to checklist, "What Kind of 
Child Care Assistant Would I Be?" Discuss the 
importance of characteristics on the checklist. 

4. Students answer quiz questions, "What Age Am 
I." Give answers and discuss characteristics 
of children using transparency, "Landmarks in 
Motor Development." Discuss: "How can knowledge 
of children's characteristics be used in working 
with children?" 

5. Discuss patterns of child development, types 
of growth, and ways to help children develop 
in specific areas of physical, intellectual, 
social and emotional growth. 

6. In small groups students write their definition 
of good discipline and relate it to the class. 
Discuss the goals of discipline and guidelines 
to follow in using discipline. Present 
case studies for evaluation exemplifying 
discipline practices. 

7. Handout sheets, "Children Learn What They Live;" 
explain and discuss. 

Health and Safety for Children 

Objectives 

The student will be able to: 

1. identify safety hazards which exist for 
small children and determine ways of 
accident prevention. 

2. recognize symptoms of illness. 

Learning Experiences 

1. Students tell about accidents they recall 
describing the happenings, the causes, and 
possible prevention of the accidents. 
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2. Discuss bulletin board college of safety 
hazards pointing out good safety practices. 

3. Relate information concerning the ages when 
children are most accident prone, the parts of 
the body most often injured and reasons for 
accidents occurring. Ask students how they 
can use this information in working with 
children. 

4. Construct bulletin board as general symptoms 
of illness are discussed. 

5. Refer to Home Nursing Handbook to review 
symptoms of common illnesses. 

Food For Children 

Objectives 

The student will be able to: 

1. determine the adequacy of meals for children 
2. plan nutritious snacks for children. 
3. evaluate practices concerning the feeding 

of children. 

Learning Experiences 

1. Present "Basic Four Food Groups" using bulletin 
board. Place "Quantity Guidelines" on bulletin 
board and briefly discuss planning meals. 

2. Play card game: students draw and discard 
trying to be the first to construct a one-day 
menu that meets nutritional needs of the pre
schooler. Discuss what was learned from the 
game bringing out important factors to keep 
in mind when feeding children. 

3. Review the transparency, "Landmarks in Motor 
Development," to see how children progress 
in their ability to skillfully feed themselves. 

4. Discuss nutritious snacks. 

5. Present case studies for discussion and evalu
ation of feeding practices used with children. 
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Children's Play 

Objectives 

The student will be able to: 

1. explain in what ways children learn and 
develop in playing. 

2. evaluate examples of guidance of play 
activities. 

Learning Experiences 

1. Students relate ways they have observed children 
playing. 

2. Discuss: "What purposes does play have?" 
Point out the values of play in development 
and socialization. 

3. Present principles of guidance related to play. 
Evaluate case studies of guidance of children's 
play. 



APPENDIX B 

TEST: CHILD CARE AND JOBS 

TRUE-FALSE 
Directions: If the following procedure will help prevent 

accidents happening to small children, darken 
the true (T) column on your answer sheet; if 
not, darken the false (F) column. 

1. Leave the stairway open so the child can learn to climb 
the stairs. 

2. Store all cleaning liquids under the sink. 

3. Tell the child not to play near the electrical outlets. 

4. Turn pan handles toward the back of the range. 

5. Learn mouth to mouth resuscitation. 

6. Store all plastic bags in a drawer or cabinet. 

7. Check periodically equipment such as beds or chairs. 

Directions: If the numbered statements below complete the 
phrase correctly, darken the true (T) column 
on your answer sheet. If they do not, darken 
the false (F) column. 

Children's play can be helpful to them because it: 

8. provides opportunities for children to practice future 
roles. 

9. helps children solve problems. 

10. helps children learn to get along with other people. 

11. releases surplus energy. 
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When going to a job interview you should: 

12. make sure you are clean. 

13. wear a lot of eye make-up. 

14. arrange your hair neatly. 

15. wear any type or style of clothing. 

For a job interview be sure to: 

16. ask the interviewer many questions. 

17. ask what the wages will be. 

18. get a good night's sleep the night before 

19. arrive early and wait. 

20. go alone to the interview. 

MATCHING 
Directions: On your answer sheet next to the number of 

Symptom, darken the number of the Common 
Illness that has such a symptom. 

Symptom Common Illness 

21. Tenderness and swelling of 1) Chicken pox 
salivary glands. 

22. High temperature, nosebleeds. 
2) Diptheria 

3) Measles 
23. Small reddish pimples or 

blisters. 4) Mumps 

24. Grayish-white patches in 5) Rheumatic fever 
throat. 

25. Tenderness of joints, rest
less sleep. 

26. Enlarged lymph nodes and rash. 

27. Mild cold symptoms. 
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Directions: On your answer sheet next to the number of the 
Characteristics children have, darken the 
number that is beside the Age at which children 
have that characteristic. 

Characteristic 

28. Walks up and down stairs alone. 

29. Dresses self. 

30. Feeds himself. 

31. Throws and catches a ball well. 

32. Unscrews lids. 

Age 

1) 2 years 

2) 3 years 

3) 4 years 

4) 5 years 

Directions In the menus below match the Food to the 
Basic Four food it belongs. Beside the number 
of the food on the answer sheet darken the 
number that is the same as the Basic Four 
group. Darken number 5 if the food contributes 
little to the diet. 

Menu A 

33. 
34. 
35. 
36. 
37. 

Menu 

Food 

Peanut Butter on 
Whole Wheat Bread 
Carrot Sticks 
Bananas in Jello 
Milk 

B 

38. Hot Dog 
39. Bun 
40. Potato Chips 
41. Pickles 
42. Coke 

Basic Four 

1) Dairy Products 

2) Meats Group 

3) Fruits and 

Vegetables 

4) Cereals Group 

5) Contributes little 
to diet 

MULTIPLE CHOICE 
Directions: Read the following questions, then read all 

possible answers and decide on one correct 
answer. On your answer sheet darken the 
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letter of the correct answer beside the 
question number. There is only one correct 
answer for each question. 

43. In evaluating Menus A and B in the question above, 
which would be best to serve to a child of preschool 
age? 

1) Menu A. 
2) Menu B. 
3) Both menus are acceptable. 
4) Neither menu is acceptable. 

44. Four-year-old Jan is painting at the easel. You should 

1) paint a picture for her to copy. 
2) ask her, "What is it?" 
3) praise her colors and forms. 
4) guide her hand as she paints. 

45. Ycpu are babysitting. Sandy's brother is hitting her 
with tHfe hammer because he is mad. You should: 

1) ignore him; he will quit when he is calm. 
2) say, "Come here and let's hammer this nail." 
3) say, "Now John, stop that, and go watch T.V." 
4) say, "Quit it or I'll beat your brains out." 

46. One main purpose of a snack at mid-morning for a 
child is that it: 

1) gives a child energy to avoid a late morning slump. 
2) keeps a child from eating too much at lunch time. 
3) increases the amount of food eaten during the day. 
4) provides a rest in the child's morning activities. 

47. Jane Smith is 3 1/2 years old, and her mother is 
concerned with her eating habits. Jane still has 
trouble using a fork, and it takes her so long to 
eat that her mother often feeds her. This also helps 
prevent spilled food. Even though Mrs. Smith has 
told her over and over not to play with food, Jane 
still occasionally uses her fingers when eating and 
seems to like to touch new foods. 

When giving Mrs. Smith advice, which one of the 
following statements would be true? 
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1) Mrs. Smith is right in not letting Jane touch 
her food. 

2) Jane's eating habits are normal for her age. 
3) Mrs. Smith should put food on Jane's fork but 

not feed her. 
4) If Mrs. Smith continues to feed Jane, her eating 

habits will improve. 

48. You took your little sister to the playground. She 
starts to stand up in the swing but is really not 
good enough at swinging to do that; you are afraid 
she will fall. You should say: 

1) "Don't stand up—you'll fall." 
2) "I'll tell on you if you stand up." 
3) "Only naughty girls stand up to swing." 
4) "Sit down when you swing." 

49. Through which stage of play would children pass first? 

1) Playing with each other a short period of time. 
2) Playing next to, but not with each other. 
3) Playing with others but often changing groups. 
4) Playing with only one certain group. 

50. You are with 3-year-old Billy at the swings. You 
should: 

1) encourage him or teach him to pump. 
2) push him as high as he wants to go. 
3) make a game out of swinging. 
4) tell him to "bail out." 

51. Concerning the principles of development among children, 
the following is true: 

1) The plan of development proceeds from specific to 
general. 

2) All children follow a similar pattern of develop
ment. 

3) Development is continuous and proceeds at a con
stant rate. 

4) Two children will vary little in their growth 
rates. 
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52. The part of a child's body most often injured by 
accident is the: 

1) arm. 
2) head. 
3) leg. 
4) neck. 

53. If babysitting for a child who is 2-years-old, you 
could expect him to: 

1) eat without your help. 
2) put on his pajamas without help. 
3) climb the stairs by himself. 
4) open containers in the kitchen. 

54. It is time for you and your 5-year-old sister Joyce 
to leave. You should say: 

1) "Are you ready to go, Joyce?" 
2) "It's time to go now, Joyce, OK?" 
3) "Joyce, tell me when you're ready to go." 

* * 4) "Joyce, we have to go now, come on." 

55. Which of the following foods would be the best snack 
food? 

1) Apple pie. 
2) Strawberry malt. 
3) Chocolate chip cookies. 
4) Lemon drop candy. 

56. The aim or purpose of discipline is to: 

1) punish the child when he does something wrong. 
2) prevent misbehavior by guiding toward acceptable 

behavior. 
3) teach the child to obey the adult who is in charge 
4) show the child which behaviors are wrong. 

57. Ages when accidents occur most often are ages: 

1) 1 and 2 years. 
2) 2 and 3 years. 
3) 4 and 5 years. 
4) 5 and 6 years. 
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58. The most important goal for mealtime is that: 

1) the child at least try all the foods served. 
2) the child eat all the food on his plate. 
3) the meal be a pleasant, happy experience. 
4) the meal contain all of the basic four food groups. 

59. You are feeding sisters with whom you are babysitting. 
One will not eat her meat but the other will. You 
should: 

1) hide bites of meat in the biscuit which she will 
eat. 

2) ignore it; not eating one meal will not harm her. 
3) say how good her sister is for eating her meat. 
4) say that she cannot leave the table until' she 

eats it. 

60. Before filling out a job application, the first thing 
a person should do is to: 

1) get a physical examination. 
2) get a health certificate. 
3) make a note of previous employers' names. 
4) obtain a social security number. 

61. In viewing a job for possible employment it is 
important to find out: 

1) what the job requirements are. 
2) what the opportunities to get ahead are. 
3) what the conditions are that one would work under. 
4) all of the above. 

62. Before writing down a name for a reference on a job 
application, you should: 

1) ask the reference person what he will say about 
you. 

2) ask the reference person for permission to use 
his name. 

3) find some important person's name in town to use. 
4) tell the reference person what to say about you. 
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63. The following statements illustrate attitudes toward 
work. Which of the following attitudes is the best 
to have? 

1) "I will do only what I'm told, nothing extra." 
2) "I will work at this job as if I owned the 

business." 
3) "What my boss doesn't know won't hurt him." 
4) "I don't need to dress nice; I don't know the 

people who come in." 

64. An assistant who cares for children who has had little 
or no professional training in child care may find 
employment in: 

1) individual's homes. 
2) hospitals or schools for the handicapped. 
3) nursery schools or kindergartens. 
4) all of the above. 

65. Which of the following is a good trait or characteristic 
that could help you keep a job? 

1) Getting to work on time. 
2) Reporting on other employees wrongdoings. 
3) Avoiding people with whom you do not get along. 
4) Being able to tell others what you do not like 

about them. 

NOTICE!!!! The following multiple choice questions ask 
you to darken the number of the answer that 
is not like the other answers. 

66. A child who is becoming ill may have all of the 
following symptoms except: 

1) eyes that are bloodshot or watery. 
2) irritability or fussiness. 
3) increased appetite. 
4) red or swollen throat. 

67. Activities that would be good before mealtime include 
all of the following except: 

1) stories. 
2) music. 
3) puzzles. 
4) tricycling. 
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68. The values of play for children include all of the 
following except: 

1) providing release for surplus energy. 
2) helping to relieve anxiety about new experiences. 
3) aiding in development of social skills. 
4) preventing feelings of aggressiveness. 

69. Playing with large lettered wooden blocks can be 
good for children. Which of the following ways 
is not a way in which this type of play could help 
children. 

1) Getting the child ready to learn to read. 
2) Allowing the child to get rid of emotional tension 

- 3) Helping the child's small muscles develop. 
4) Letting the child be creative. 

70. Humans develop or grow step by step. Knowledge of 
these steps can help us to do all of the following 
except: 

1) determine whether or not the child's I.Q. is 
normal. 

2) know what to expect of a child at various stages. 
3) compare the child to average standard measure

ments such as height. 
4) help the child learn what he needs to so that he 

can progress. 



APPENDIX C 

ATTITUDES TOWARD THE LESSONS ON 

JOBS AND CHILDREN 

Recently, you were involved in a series of lessons 
concerning jobs and children. There were several topics 
presented. They were: 

Job Applications and Interviews 
Job Success 
Jobs With Children 
Guiding Children 
Safety and Health for Children 
Food for Children 
Children's Play 

Below are statements expressing attitudes or feelings 
toward the lessons. Please indicate what your feelings 
are by placing the number that shows how much you agree 
or disagree with the statement beside the statement. 

STRONGLY NEUTRAL OR STRONGLY 
AGREE AGREE INDIFFERENT DISAGREE DISAGREE 

1 2 3 4 5 

For example: If you strongly disagree with a statement, 
place the number 5 beside it. If you cannot make up your 
mind, or have no feelings toward the statement, place a 3 
beside it. If you agree, but not too much, place a 2 
beside the statement. 

Please answer the statements as honestly and accurately 
as you can. 

I was interested in several, but not all of the topics 

I was interested in just one or two of the topics. 

I was interested in all of the topics. 

I was not interested in any of the topics. 
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The topics presented were things I did not know about 

_I could not see how these topics related to me. 

I did learn a few important things from the lessons. 

I learned very much from the lessons. 

_I am glad I got to learn more about jobs. 

_I 5UTI glad I got to learn more about children. 

I was glad when the lessons were over. 

I wish we could spend some more time on some of these 
"topics. 



APPENDIX D 

INTERVIEW SCHEDULE 

1. Have you ever had a job? What type? What was your 
work? 

2. Had you ever worked at a child care center before? 

3. Had you ever been around children before? Have you 
done any babysitting? 

4. What age children did you work with at the child 
care center? 

5. What group did you like the best? 

6. What group did you like the least? 

7. After having the experience of working, would you ever 
want to have a permanent job at a child care center? 

8. How did you feel about working? Were you comfortable, 
uneasy, or nervous at the center? 

9. Did the experience of working have any effect on your 
interest in the lessons presented on jobs and child 
care? 

10. What did you learn from the experience of working at 
the child care center? 

11. Do you feel that other students who are being taught 
about jobs and child care should have the experience 
of actually working at a child care center? 
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