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CHAPTER I 

INTRODUCTION 

In the year 1912 it was reported that 252 colleges 

in the United States were offering instruction in home 

economics. At these 252 colleges, 1788 students in 56 

colleges were enrolled in home economics education (14). 

At Texas Tech University alone in the six year period from 

May, 1965, to May, 1970, 493 women were graduated with a 

Bachelors degree in home economics education. Home eco

nomics education is a vital part of the total vocational 

education program in the United States today, and it is 

the responsibility of each college and university offering , 

instruction in this field to continually evaluate and to y^ 

revise its program for the betterment of the entire home 
/ 
; 
^ 

economics education program in the nation. 

Many follow-up studies have been done at colleges 

and universities in the United States to determine the 

adequacy of undergraduate education, to make comprehensive 

evaluations of the curriculum, to ascertain employment 

opportunities available to graduates, and to gather bio

graphical data concerning the graduates' private and pro

fessional lives. Studies conducted at Texas Tech University 

in the Department of Home Economics Education have pertained 

to student's perceptions of competencies acquired in home 

economics education courses focusing upon student teachers 



and their problems. There has never been a study conducted 

in the Department of Home Economics Education concerning 

the graduates' perceptions of their abilities to utilize 

specific competencies in their professions and their opin

ions about future considerations home economics education 

should incorporate into its program relevant to employment 

opportunities available to the graduates. 

Albanese (1) has stated that "The home economist 

must face the realities of a changing world and must con

tinue to effect the needed changes in a profession which 

stands alone in its concern for the total well-being of 

the family and individual." A university must meet the 

challenge of developing the best educational program pos

sible that is relevant to professional employment oppor

tunities. In order to meet this challenge, O'Toole (20) 

has proposed that the following questions be answered: 

1. Do the purposes of the home econom.ics education cur

riculum take into consideration the roles of 

women today as an aid to defining their needs 

in education? 

2. Has the faculty studied the changing roles of women 

and societal changes as a basis for revision of 

the curriculum? 

3. Are our professional curricula realistically planned 

to permit students to find employment in positions 

for which they are prepared? 



The present study is concerned with O'Toole's 

third proposal. Is the Texas Tech home economics educa

tion curriculum relevant to emplo\Tnent opportunities 

available to its graduates? 

In New Directions it has been specifically stated, 

"In meeting the challenge of better education for its 

professional workers, home economics must establish clear 

objectives, reevaluate them continuously, and set new 

directions in the light of those individual and family 

competencies to which the profession can contribute" (6). 

The present study is being conducted to help the Depart

ment of Home Economics Education evaluate its curriculum. 

Statement of the Problem 

The major problem of the study was to determine 

where emphasis might be placed in home economics education 

courses at Texas Tech University to provide future gradu

ates with competencies relevant to a variety of employmen : 

opportunities. In order to resolve the major problem, it 

was necessary to determine the major competencies that 

currently structure home economics education courses at 

Texas Tech University, to analyze the competencies that 

teaching and non-teaching graduates have found useful in 

their respective professions, and to indicate additional 

competencies that graduates believed could have benefited 

them in their professions. It was also necessary to 

collect biographical data in order to determine whether 



the year of graduation, professions entered, and other 

biographical factors were related to graduates' percep

tions of the usefulness of certain competencies. 

The Purpose of the Study 

The major purposes of the study were to determine 

the following: 

1. Graduates' perceptions of the usefulness of 

competencies that they had developed in home economics 

education courses taken at Texas Tech University to them 

in their professions. 

2. Additional competencies that could be included 

in the home economics education undergraduate program in 

the future to further benefit graduates in their professions. 

3. Specific biographical information thâ " may be 

related to the overall usefulness score on the questionnaire 

used for data collection. 

Hypotheses 

The null hypotheses tested in the study were as 

follows: 

1. There is no statistically significant difference 

between the mean usefulness score of each competency on the 

questionnaire by those graduates who are engaged in teaching 

professions and those who are engaged in other professions 

related to home economics. 



2. There is no statistically significant differ

ence between the number of competencies in specific cate

gories suggested by graduates engaged in teaching profes

sions and those engaged in other professions related to 

home economics. 

3. There is no statistically significant relation

ship between the overall usefulness score on the question

naire and the overall grade point average of the graduates. 

4. There is no statistically significant relation

ship between the overall usefulness score on the question

naire indicated by the graduates and their date of gradu

ation. 

Scope and Limitations 

The sample of the study consisted of Texas Tech 

University graduates in home economics education and gradu

ates who had double majors combining home economics educa

tion with another area of home economics from May, 1965, 

to December, 1970. A representative sample was selected 

from those who were graduated during this period of time 

by choosing every third graduate from an alphabetical list. 

The study dealt specifically with those graduates who had 

worked professionally for any length of time since gradu

ation. 

The content of the questionnaire used for data 

collection was concerned with home economics education 

subject matter only. It did not focus on other subject 



matter areas in home economics. The study was limited to 

the graduates' opinions and ideas for improvement of the 

undergraduate program. The study was concerned with spe

cific proposals for future considerations in home economics 

education courses at Texas Tech University to provide 

future graduates with backgrounds which may be more rele

vant to employment opportunities. 

Definition of Terms 

Graduates- Those with home economics education majors 

who have earned the Bachelor of Science Degree 

in Home Economics at Texas Tech University. 

Employment Opportunities- The positions in which home 

economics education graduates from Texas Tech 

University are employed. 

Competencies- Professional skills and capabilities empha

sized in home economics education courses. 

Overall Usefulness Score- The total composite score for 

each graduate as indicated by his responses 

to Part II of the questionnaire. College Prepa

ration and Profession. This score reflects 

how useful the graduate perceives competencies 

developed in home economics education courses 

at Texas Tech University have been to him in 

his profession. 



CHAPTER II 

REVIEW OF LITERATURE 

The following chapter provides a review of selected 

literature pertaining to the study. It has been divided 

into these four areas: (1) professional employment of 

graduates. (2) advanced degree work completed by graduates, 

(3) evaluation of a teacher education program, and (4) 

future emphasis in teacher education programs. 

Professional Employment 

In 1960 Moore (17) predicted that by 1970 one third 

of the entire labor force would be women. She also pre

dicted that two out of five women in the total population, 

omitting teenagers and women over sixty-five, would be em

ployed outside of the home. Nearly 50 per cent of the 

women between thirty-five and forty-five would be employed, 

and 55 per cent, of those between forty-five and fifty-five 

would be employed outside of the home. 

The national trends of educational attainment and 

labor force participation of women published in 1969 (26) 

provided the following data: the higher the level of 

education attained, the greater the likelihood that a woman 

will be professionally employed. In March 1968, 71 per 

cent of the women who had completed five years or more of 

college were gainfully employed, 54 per cent of the women 
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with four years of college, 48 per cent of women with high 

school diplomas, and 24 per cent of the women with less 

than eight years of schooling were employed. 

From these statistics it can be assumed that about 

50 per cent of the women in America were employed at the 

beginning of this decade. Since there is a greater likeli

hood that women who have obtained a college degree will be 

employed, it is worthwhile for home economics teacher edu

cators to ascertain whether their graduates secured teach

ing positions for which they were prepared. 

Lehman (15) conducted a survey of graduates of the 

School of Home Economics at Ohio State University from 1900 

to 1950. She found that 28 per cent of the graduates were 

gainfully employed at the time of the study. Three out of 

four were full time employees; 42 per cent were teaching. 

Fehlmann (7) conducted a follow-up study of home 

economics graduates at the University of Colorado. She 

found that about 75 per cent of the graduates followed a 

career. Approximately 40 per cent were in dietetics, 40 

per cent were teaching, 3 per cent were in nursery school 

activities, 3 per cent were home demonstration agents, 2 

per cent were home economists in business, 2 per cent were 

in merchandising, 1 per cent were interior decorators, 5 

per cent were food inspectors, 1 per cent were in their 

OVN^ business, and 2 per cent were in the air lines as 

stewardesses. 



In Lyle's (16) study conducted in 1957 with the 

graduates of Iowa State College between 1933 and 1952, it 

was found that 64 per cent of the graduates were employed, 

42 per cent full time. Seventy per cent of the employed 

were working in their specific field of preparation while 

25 per cent were not able to find employment in their field 

A study done in 1961 in Louisiana by Helen Nichols 

(18) involved home economics graduates from five colleges 

and two universities who were graduated between 1954 and 

1959. From 293 respondents, Nichols found that 238 held 

full time positions, 23 worked part time, and 66 were home-

makers. Of the 238 full time employed respondents, 113 

were teachers, 59 were extension agents, 36 were home serv

ice consultants, 29 were dietitians, and the 39 others were 

chiefly in business and secretarial positions. 

Heinz' (10) study in the College of Home Economics 

at the University of Maryland showed that of 109 respond

ents, 57 per cent were employed in positions related to 

their major field, 12 per cent were employed in positions 

related to home economics but not in their area of con

centration, 27 per cent were employed in positions not 

related to home economics, and 9 per cent had never been 

professionally employed. 

Stevens (23), in her study of 256 home economics 

graduates from the University of Iowa from 1953 to 1964, 

found that 66 per cent of the graduates had worked 
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professionally. About 35 per cent were teaching home 

economics, 23 per cent were in retailing, 18 per cent were 

in dietetics and food service, and 24 per cent were in 

other professions. 

Norton's (19) study of home economics graduates 

of the University of New Hampshire revealed that out of 

eighty four respondents, seventy five had been profes

sionally employed. Of those employed, 50 per cent re

mained in their major field, and 17 per cent were employed 

in related areas within home economics. 

From the review of related research it seems likely 

that home economics graduates will work professionally in 

their life span, and the majority will be employed in the 

field of their concentration. Nichols (18) and Fehlmann's 

(7) studies, although not limited to education majors, 

seem to indicate that a large percentage of home economics 

education graduates will be teachers. 

Advanced Degree Work 

A question often asked in follow-up studies is 

whether graduates tend to further their education beyond 

the baccalaureate degree in the area of home economics. 

Nichol's (18) survey indicated that 52 out of 293 respond

ents had done some advanced degree work. In Steven's (23) 

study it was found that 55.1 per cent of the University of 

Colorado graduates had advanced education in home economics 

and 1.6 per cent in other fields. Of the postgraduate work 
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done in the field of home economics, 54.9 per cent did work 

in dietetics, 33 per cent in education, 2.2 per cent in 

nursery school education, and 1.8 per cent in merchandising. 

Seven per cent had attained a masters degree, and almost 

1 per cent had attained a doctors degree. 

In Lehman's (15) study it was found that 13.7 per 

cent of the graduates of Ohio State University had earned 

either a masters or a doctors degree or both. There were 

8 per cent of the married graduates holding degrees beyond 

the baccalaureate, while 27.3 per cent of the single gradu

ates held an advanced degree. 

In Heinz' (10) study it was found that the motivat

ing factors for additional course work were "personal 

satisfactions, " "the desire to remain informed of currenr 

happenings in home economics or a related field," and "the 

personal desire to supplement areas in the undergraduate 

program in which they may have felt inadequately prepared." 

Thirty seven per cent of the respondents had enrolled in 

additional courses since graduation. Two out of 109 alumni 

had earned a Master of Science Degree in Home Economics. 

Norton's (19) findings revealed that 8 per cent of 

the respondents in his study had earned masters degrees. 

Eighteen others of the 84 respondents indicated advanced 

courses for improvement and/or enrichment of self including 

art, creative vrriting, Russian history, interior design, 

education, and crafts. 
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It seems that graduates do tend to seek to further 

their education in the area of home economics or in related 

fields. Single graduates are more likely to do graduate 

work than are married graduates. 

Evaluation of a Teacher Education Program 

Stufflebeam (24) defined evaluation as the science 

of determining the extent to which objectives have been 

achieved. This is done by first stating objectives in 

behavioral terms and then defining the criteria to be used 

in evaluating achievement. He expressed the opinion that 

current evaluation programs must be sufficiently specific 

and timely to influence educational programs. 

Tyler (25) also stated that evaluation is document

ing how well a program's objectives are met. Scriven (21) 

expressed the opinion that evaluation is judging the over

all worth of a program. 

Traditionally, educators have evaluated their pro

grams to determine the extent to which students have 

achieved the goals set for that particular program. 

Grotelueschen (8) describes a program by the people in 

it, the goals it seeks to accomplish, or the reason for 

which it exists. Programs generally take care of specific 

needs that have been identified. New needs continue to 

arise and old ones disappear, brought on by societal or 

educational changes. For this reason, evaluation must be 

a continual requirement for education programs. 
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In Blackman's (2) study it was found that having 

students evaluate their undergraduate courses was a worth

while method of evaluation of an educational program. 

Therefore, it seems that having graduates evaluate the 

effectiveness of objectives established for an under

graduate program and determining the extent to which they 

achieved specific goals set for the program is a valuable 

means of evaluation. 

Future Emphasis in Teacher Education Programs 

When considering the future emphasis in Home Eco

nomics Education at Texas Tech University, it seems appro

priate to consider what research has been conducted in 

this general area. The majority of educators agree that 

something should be done to insure an adequate te=icher 

education program. However, little direct assistance is 

available in the literature for university and college 

teacher-educators. 

In Nichol's (18) study it was found that the gradu

ates in his sample believed that these four goals should 

receive greater emphasis in undergraduate courses: 

1. the ability to be creative and apply imagination 

in solving problems, 

2. the ability to select or plan housing facilities 

and furnishings, 

3. the ability to use principles of psychology in 

working with people, and 
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4. the ability to understand and use equipment in 

the home. 

The respondents of Nichol's study also believed 

that more emphasis should be placed on housing, consumer 

buying, management of time, management of other resources, 

education, experiences in teaching adults, and techniques 

in public relations. 

In Jay's (15) study it was found that there should 

be emphasis on more practical training experiences and 

observations. The respondents expressed a desire for more 

in the areas of discipline, professional organizations, 

and preparation in subject matter other than the major 

field. The respondents indicated that they wanted less 

theory and more practical experience. 

Steven's (23) found that graduates believed it 

would have been desirable to have taken advanced courses 

in the areas of related art, family development, clothing 

and textiles, food and nutrition, education, psychology, 

and sociology. 

In Fehlmann's (7) study it was found that graduates 

wished they had elected psychology, public speaking, phi

losophy, sociology with emphasis on race relations, and 

journalism courses. 

Lyle's (16) study revealed that child development, 

psychology, and marriage and the family were courses the 

graduates wished they had taken. They also recommended 



15 

additional courses to the one required in each area in the 

fields of speech, English literature, psychology, social 

science, and physiology. 

In a study conducted by Chase (4) it was found that 

more than half the teachers in his sample expressed a feel

ing of inadequacy in evaluating students' backgrounds and 

in making contacts in the community. The teachers also 

expressed the opinion that they needed more student teach

ing. In Shav\/yer' s (22) study it was revealed that students 

expressed a desire for more practical application of actual 

teaching skills and greater experience in the use of media. 

The review of literature and related research 

indicate that emphasis should be placed on those areas 

contributing to participation in the community and to the 

welfare of family life in the community and in the indi

vidual's ov\m home. In the specific area of teaching, 

research indicates that greater emphasis needs to be placed 

on practical teaching experiences, discipline in the class

room, and evaluation of students' backgrounds. 

Summary 

A review of the selected literature has shovni that 

home economics graduates are likely to work professionally 

in their lifetime. They will probably be employed in their 

field of concentration, with a large percentage becoming 

teachers in a variety of fields. 
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Home economics graduates tend to seek further 

education for a variety of reasons including personal 

satisfaction, a desire to supplement their undergraduate 

program, and a desire to remain informed of current trends. 

An average of 15 to 20 per cent will probably seek further 

education. This is not a majority but it is a substantial 

percentage that may increase in future years. 

Evaluating an undergraduate program is a continual 

requirement for universities and colleges because of con

stant societal and educational changes. Having graduates 

evaluate the effectiveness of an undergraduate program and 

determining the extent to which they achieved specific 

goals is an effective means of evaluation. 

The'̂  study of selected literature has shown that in 

the specific area of teaching, graduates indicated that 

the following goals should have been stressed more heavily 

in their undergraduate education: 

1. the ability to be creative and imaginative, 

2. the ability to use principles of psychology when 

working with people, 

3. the use of less theory and more practical experiences 

and observation, and 

4. the ability to evaluate learners more effectively. 



CHAPTER III 

METHODS AND PROCEDURES 

The main purpose of the study was to determine the 

usefulness of competencies presently sought in home eco

nomics education courses to the graduates in their specific 

professions. Overviews including concepts and objectives 

for all home economics education courses were obtained and 

a comprehensive list was made of the objectives presently 

sought in each course. From the objectives, the compe

tencies used in the questionnaire were developed. 

Development of Questionnaire 

Data were collected from the respondents by the use 

of a questionnaire developed by the researcher (Appendix 

A) . Part I of the questionnaire, Personal and Professional 

Information, was developed to determine the month and yeai 

of graduation, the overall grade point average, the employ

ment status, and formal education of the respondents. 

Part II of the questionnaire consisted of the com-^ 

potencies presently sought in home economics education 

courses. A rating scale from one to six was provided to 

rate the usefulness of each competency to the respondent 

in his profession. A space was also provided to indicate 

whether the respondent had an inadequate opportunity to 

develop the competency, making it impossible for him to 

indicate a rating. 

17 
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Part III of the questionnaire was provided for the 

respondent to indicate competencies he believed could have 

benefited him in his profession. This was an open ended 

statement so the respondent could list competencies or 

elaborate on those listed if he desired. 

Selection of Sample 

One hundred and sixty four respondents were selected 

from the 493 graduates who were graduated from May, 196 5, 

to December, 1970, by choosing every third graduate from 

an alphabetical list for each graduation date during a five 

year period. The permanent addresses of these graduates 

were obtained from the permanent record files in the Col

lege of Home Economics at Texas Tech University. 

Treatment of Data 

Part I of the questionnaire was hand tabulated to 

determine the number of respondents by graduation date, 

the employment status of the respondents, and the opinions 

of respondents concerning the requirement and/or desira

bility of advanced degree work for their professions. The 

states in which those teaching secondary homemaking were 

employed were also tabulated. 

The means were also computer tabulated for the 

number of competencies suggested in Part III by each 

respondent in each of the two groups above. The sugges

tions were categorized into the following areas: 
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1. working in the community, 

2. the home economist, 

3. the learner, 

4. teaching, and 

5. program planning. 

A t-test value was tabulated for each group of 

suggested competencies to determine if there was a sta

tistically significant difference between the mean number 

of suggested competencies by each of the two groups. 

Using student's distribution table a t-test value equal 

to or larger than 1.96 would show a statistically signifi

cant difference at the .05 level of significance. 

Part III of the questionnaire was also hand tabu

lated to compile a comprehensive list of the competencies 

suggested by respondents. The following areas were used 

to group the suggested competencies: 

1. working in the community, 

2. the home economist, 

3. the learner, and 

4. teaching and program planning. 

The third and fourth hypotheses were analyzed by 

utilizing the Spearman rank correlation coefficient. The 

overall usefulness scores were correlated with both dates 

of graduation and overall grade point average to ascertain 

any relationships among the variables. 



20 

Data collected from Part II of the questionnaire, 

the usefulness to the graduates of specific competencies 

in their professions, were computer tabulated. The means 

were tabulated for every competency by using those respond

ents' scores indicating a rating. The respondents were 

categorized into each of the following groups: (1) those 

in teaching professions, and (2) those in related profes

sions. A t-test was tabulated for the means of the two 

groups to determine if there was a statistically signifi

cant difference between the mean scores of each group for 

each competency. Student's distribution table was con

sulted to determine the significance of difference. A 

t-test value equal to or larger than 1.96 would show a 

significant difference at the .05 level of significance. 



CHAPTER IV 

FINDINGS AND INTERPRETATIONS 

Graduation Dates of Respondents 

Of the 164 questionnaires sent to the graduates 

being surveyed, a total of 115 were returned; this was 

a 70 per cent return. The returns were spread among the 

various graduation dates as shown in Table 1. 

TABLE 1 

NUMBER OF RESPONDENTS BY GRADUATION DATE 

Graduation 
Date 

January, 1965 

May, 1965 

January, 1966 

May, 1966 

August, 1966 

January, 1967 

June, 1967 

August, 1967 

Total 

Number of 
Respondents 

Graduation 
Date 

Number of 
Respondents 

3 

6 

3 

7 

3 

4 

7 

1 

January, 1968 

June, 1968 

August, 1968 

January, 1969 

May, 1969 

August, 1969 

May, 1970 

2 

10 

1 

15 

2 

3 

19 

115 

^ 

*" 
I1II 

if... 

!&;.„ 

Employment Status of Respondents 

Of the 115 graduates participating in the study, 

101 had been employed for some period of time after 

21 
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graduation, and 14 had never been employed. Table 2 depicts 

the employment status of the graduates in the study. 

TABLE 2 

EMPLOYMENT STATUS OF GRADUATES 

Employed 

Profession 

Other Teaching 
Fields 

Related to Home 
Economics 

Other 

Number 

Teaching Secondary 
Homemaking 48 

17 

31 

5 

Not Employed 

Reason Number 

Full time 
homemaker 

Could not find 
employment 

13 

Total 101 14 

Only five of the respondents were employed in pro

fessions not related to home economics. These were: one 

laboratory technician, one secretary, one real estate sales 

person, and two insurance company employees. The respond

ents who were employed in fields related to home economics 

are depicted in Table 3. 
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TABLE 3 

RESPONDENTS IN PROFESSIONS RELATED 
TO HOME ECONOMICS 

Profession 

Home service advisors 

County extension agents 

Welfare technician 

Program director for National Dairy 
Council 

Director of the home economics 
instructional materials center 

Vocational food service teacher at 
institution for mentally retarded 

Fashion director for Vogue Patterns 

Educational director for drug 
rehabilitation center 

Therapeutic dietitian 

Food service manager 

Buyer for Sakowitz department store 

Number 

13 

9 

1 

1 

1 

1 

1 

1 

1 

Total 31 

Advanced Degree Work 

Three groups were used to categorize completion of 

graduate work beyond the baccalaureate degree: (1) respond

ents teaching secondary homemaking, (2) those engaged in 

other teaching professions, and (3) those graduates en

gaged in professions related to home economics. Table 4 
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shows the attitudes of these three groups regarding the 

requirement and/or desirability of advanced degree work. 

TABLE 4 

ADVANCED DEGREE WORK REQUIRED AND/OR DESIRABLE 

Profession Number Advanced Degree Advanced Degree 
work required work desirable 

Yes No Yes No 

Teaching secondary 
homemaking 48 4 44 43 5 

Other teaching 
fields 17 8 9 16 1 

Related profession 31 0 31 14 17 

Total 96 12 84 73 23 

Only a small percentage in each of the three groups 

indicated that advanced degree work was required for its 

profession. One respondent teaching secondary homemaking 

commented that she indicated advanced degree work was re

quired because she was given ten years in which to complete 

a masters degree. Of those respondents teaching secondary 

homemaking or another field, over 90 per cent believed that 

advanced degree work was desirable for their profession, and 

those engaged in professions related to home economics were 

almost evenly divided in their beliefs about the desira

bility of advanced degree work. Those respondents who were 

engaged in teaching indicated the desirability for advanced 
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degree work more frequently than those engaged in other 

professions. Using the same three groups, the actual 

graduate work completed is shovm in Table 5. 

TABLE 5 

GRADUATE WORK COMPLETED 

Profession Number who 
completed 
some gradu
ate work 

Average Number 
of hours 
completed 

Number who 
achieved 
masters 
degree 

Teaching secondary 
homemaking 

Other teaching 
fields 

Related 
professions 

24 12 

10 

As was true with the respondent's opinions about the 

desirability of advanced degree w.irk, those respondents in 

the teaching fields had completed more graduate work and 

attained a greater number of masters degrees than those in 

related professions. A logical conclusion would be that 

if a respondent believes advanced degree work is desirable 

for his profession, he will be more likely to complete some 

graduate work toward a masters degree. 

Teaching Residence 

For the study it was also desirable to know whether 

those teaching secondary homemaking taught in Texas or in 
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another state. Of the forty eight graduates in this group, 

thirty six had taught only in Texas, five had taught only 

in another state, and seven had taught some years both in 

Texas and in another state. 

Hypothesis One 

Each of the competencies presently sought in home 

economics education courses were rated by each respondent 

as to the usefulness to him in his specific profession. 

The respondents were grouped into two categories: (1) those 

engaged in teaching professions, and (2) those in profes

sions related to home economics. The means of each group 

for each competency and the level of significance are shovv̂ n 

in Table 6. 

TABLE 6 

MEANS AND LEVELS OF SIGNIFICANCE FOR COMPETENCIES 

Competency Teaching Related Level of 
Professions Professions Signifi

cance* 

Mean Mean 

A. Related to the Home 
Economist 

1. Give evidence of 
continued intel
lectual growth 4.48 3.50 N.S. 

2. Belong to profes
sional organiza
tions 4.01 3.33 N.S. 

3. Keep pace with 
trends in per
sonal appearance 5.13 4.38 N.S 
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TABLE 6—Continued 

Competency Teaching Related Level of 
Professions Professions Signifi

cance* 

Mean Mean 

4. Assume leadership 
roles in home 
economics 4.25 2.73 N.S. 

5. Assume leadership 
roles in commu
nity activities 4.26 3.45 N.S. 

6. Practice a profes
sional code of 
ethics 5.14 4.58 N.S. 

B. Related to program 
Planning 

7. Identify concepts 4.54 4.08 N.S. 

8. Use behavioral 
objectives 4.32 4.08 

9. Plan appropriate 
learning experi
ences for various 
situations and 
audiences 5.08 4.50 N.S. 

10. Develop daily 
lesson plans 3.82 4.00 N.S. 

11. Develop unit 
plans 3.94 3.83 N.S. 

12. Develop scope 
and sequence 
plans 3.84 3.73 N.S. 

13. Incorporate the 
philosophy of 
the vocational 
homemaking pro
gram to meet 
needs 3.88 3.82 N.S 
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TABLE 6—Continued 

Competency Teaching Related Level of 
Professions Professions Signifi-

14. Relate the social 
patterns of a com
munity to the home 
economics program 

20. Involve students 
in making generali
zations and sum
marizing 

Mean Mean 

canoe 

3.90 3.50 N.S. 

15. Develop curricula 
in light of con
temporary life 4.47 3.33 N.S. 

C. Related to Teaching 

16. Use team teaching 3.54 4.38 N.S. 

17. Develop a variety 
of evaluative 
methods 4.14 2.73 N.S. 

18. Ask questions 
involving vari
ous levels of 
learning 

19. Relate new ex
periences to 
past experiences 
of learners 4.41 4.58 N.S. 

4.27 4.08 N.S 

21. Stimulate learners 
by selecting rele
vant content, media, 
and methods 4.39 4.08 N.S, 

22. Reinforce learners 
in various ways 4.32 4.50 N.S 

D. Related to the Learner 

, I 

4.55 3.45 N.S. -j 
, t I M I 

11111 
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TABLE 6—Continued 

Competency Teaching Related Level of 
Professions Professions Signifi

cance* 

Mean Mean 

23. Adapt teaching 
materials to 
learners of dif
ferent socio
economic back
grounds 4.63 4.45 N.S. 

24. Adapt teaching 
materials to 
learners of dif
ferent cultural 
backgrounds 4.34 5.11 N.S. 

25. Analyze individ
ual differences 
and similarities 
of learners 4.30 4.67 N.S. 

26. Utilize learning 
processes effec
tively 4.24 4.73 N.S. 

27. Provide learner-
teacher planning 
for programs 4.04 4.33 N.S. 

E. Related to Home Economics 
in the Community 

28. Utilize information 
concerning the needs 
of learners and 
families within the 
community 3.87 3.44 N.S. 

29. Use current social, 
economic, and edu
cational trends in 
planning programs 4.36 4.00 N.S. 

30. Work in community 
programs 4.55 4.09 N.S 



Competency 

TABLE 6—Continued 

31. Use community 
surveys 

Teaching 
Professions 

Related 
Professions 

30 

Level of 
Signifi
cance* 

Mean Mean 

3.85 3.70 N.S. 

Significant at the .05 level. 

A t-test value equal to or larger than 1.96 would 

show a significant difference at the .05 level of signifi

cance between the means of each group for each competency. 

Since the t-test scores ranged from .0001 to .0003, there 

were no significant differences between the mean scores of 

the two groups. Thus, hypothesis one was retained. 

While testing hypothesis one it was found that all 

designated competencies were found to be of at least aver

age use to all respondents. Referring to Table 6, it can 

be seen that no competency had a mean score below 2.5. 

Hypothesis Two 

Hypothesis two stated that there was no significant 

difference between the number of competencies in specific 

categories suggested by graduates engaged in teaching pro

fessions and those engaged in other home economics related 

professions. The means were tabulated for the number of 

competencies suggested in Part III of the questionnaire in 

each of the following areas: 
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1. competencies related to working in the community, 

2. competencies related to the home economist, 

3. competencies related to the learner, 

4. competencies related to teaching, and 

5. competencies related to program planning. 

A t-test value was tabulated for those in teaching 

professions and those in related professions to determine 

if there was a significant difference between the groups' 

number of suggestions. The means for each area of compe

tencies for each group and the level of significance are 

shovm in Table 7. 

TABLE 7 

MEANS AND LEVELS OF SIGNIFICANCE 
FOR SUGGESTED COMPETENCIES 

Areas of Suggested Teaching Related Level of 
Competencies Professions Professions Signifi

cance 

Mean Mean 

1. Competencies related 
to working in the 
community 0.13 0.22 N.S. 

2. Competencies related 
to the home economist 0.33 0.30 N.S. 

3. Competencies related 
to the learner 0.89 0.46 N.S, 

4. Competencies related 
to teaching 0.59 0.30 N.S 

5. Competencies related 
to program planning 0.15 0.27 N.S 
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A t-test value equal to or larger than 1.96 would 

show a significant difference at the .05 level of signifi

cance between the means for each group. Since the t-test 

values ranged from .0001 to .0002, the null hypothesis was 

retained. 

Competencies Needing Emphasis or 
More Emphasis 

Part III of the questionnaire was concerned with the 

competencies respondents believed needed emphasis or more 

emphasis in the undergraduate home economics education pro

gram at Texas Tech University. The opinions were grouped 

into the following categories: competencies related to the 

learner, to teaching and program planning, to the home eco

nomist, and to the community. Seven respondents suggested 

comipetencies related to working in the community as shovni 

in Table 8. 

TABLE 8 

SUGGESTED COMPETENCIES RELATED TO 
WORKING IN THE COMMUNITY 

Suggested Competency Number of 
Respondents 

Securing and keeping volunteer adult leaders 2 

Assuming leadership in community projects 2 

Gaining rapport with people in the community 1 

Involving people in community action projects 1 

Working with non-professional people 1 
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Working in the community, securing and keeping 

volunteer adult leaders and assuming leadership in commu

nity projects were the competencies respondents indicated 

needed the most emphasis in the undergraduate program. 

Eight suggestions were made by twelve respondents concern

ing competencies related to the home economist as shovm 

in Table 9. 

TABLE 9 

SUGGESTED COMPETENCIES RELATED 
TO THE HOME ECONOMIST 

Number of 
Suggested Competency Respondents 

Organizing personal activities 4 

Assuming a leadership role in home 
economics 1 

Promoting a more contemporary com
munity image of home economics 1 

Interpreting the role of the home 
economics teacher to community 
and parents 1 

Finding one's teacher identity 1 

Achieving personal development 1 

Organizing a department 1 

Assuming responsibilities as 
sponsor for extra curricu-
lar activities 1 

Organizing personal activities was mentioned most 

often. This concern seems logical for any working woman 
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who wants to have time for her family, outside interests, 

and other responsibilities. Over half of the remaining 

competencies related to developing one's own philosophy 

of life and putting it into practice in every day life. 

Many competencies were suggested that relate to the home 

economist working with the learner. These are shown in 

Table 10. 

TABLE 10 

SUGGESTED COMPETENCIES RELATED TO 
WORKING WITH THE LEARNER 

Suggested Competency Number of 
Respondents 

Working with economically deprived 12 

Working with different social and 

cultural backgrounds 10 

Practicing effective methods of discipline 9 

Adapting materials to the needs of learners 9 

Working with adults 7 

Working with slow learners 4 

Adapting materials to individual levels 
of learning 3 

Relating the learning psychology of 

learners 3 

Recognizing learning problems 3 

Meeting problems of today's teenagers 2 

Working with various age groups in one 
situation 1 
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TABLE 10—Continued 

Suggested Competency Number of 
Respondents 

Counseling learners 1 

Working with the handicapped 1 

Stimulating learners to participate in 
extra curricular activities 1 

Activating meaningful programs for unwed 
mothers 1 

The greatest concern of the respondents was working 

with the disadvantaged—both economically and culturally. 

This might have been the greatest concern of the respondents 

because of little previous contact with the disadvantaged 

before engaging in a profession. 

Not only did the respondents indicate discipline — 

problems as an area of concern, but a few also added exten

sive comments stating that they had to attempt trial and 

error methods of discipline that wasted valuable time. 

Probably the majority of respondents had not encountered 

discipline problems in their student teaching situation 

because of the cooperating teacher's supervision. 

Adapting materials to the needs of learners was 

also a frequently mentioned concern of the respondents. 

This is a logical concern because if the learner's needs 

are not met he probably will learn little that is taught. 

This is because he can see no relevance to what is taught 
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and his life situation. It is also very difficult to meet 

the needs of every learner in every teaching situation. 

Working with adults was suggested by seven respond

ents. More and more educational systems, extension pro

grams, and other related professions are working with 

adults as well as children and teenagers. It seems prob

able that different teaching methods would be necessary 

to capture the interest of adult learners. 

Overall the competencies suggested in this cate

gory were mainly concerned with the difficulties of com

prehending individual learner's problems and backgrounds 

and finding solutions. Broad learning experiences con

cerning these competencies would probably be helpful to 

the respondents, but experience with actual individual 

problems would most likely be more beneficial. 

When suggesting competencies related to actual 

teaching and program planning, twenty eight comments were 

made concerning additional courses the respondents wished 

they had taken to help them in their teaching or program 

planning. These courses included six suggestions for 

demonstration techniques, three for public speaking, four 

for more consumer education and two for more experiences 

in food laboratories. One respondent suggested each of 

the following additional courses: quantity foods, busi

ness ethics, public relations, child psychology, sociology, 

chemistry, health, economics, Spanish, teaching job skills. 
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family living, and care and repair of equipment. The 

actual competencies suggested related to teaching and 

program planning are shovni in Table 11. 

TABLE 11 

SUGGESTED COMPETENCIES RELATED TO 
TEACHING AND PROGRAM PLANNING 

Suggested Competencies Number of 
Respondents 

Using visual aids and news media 10 

Evaluating learning programs 8 

Asking questions involving various levels 

of learning 5 

Using more teaching methods 2 

Knowing resources available 2 

Setting up workable files 2 
Advising Future Homemakers of America 2 

Motivating students through individual 

study 2 

Conducting classroom discussion 1 

Teaching in programs out of school 1 

Supervising home experiences 1 

Developing educational materials 1 

Planning bulletin boards 1 

planning relevant class projects 1 

The competencies suggested deal with the creative-

ness of the respondents such as using visual aids, using 
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more creative teaching methods, motivating learners through 

individual study, developing educational materials, planning 

relevant c_ass projects, conducting meaningful discussions, 

and asking questions. it seems likely that the best prepa

ration for a profession would be to produce graduates who 

can be creative, imaginative, and flexible in their methods 

and planning. 

Hypothesis Three 

The third hypothesis was analyzed by utilizing the 

Spearman rank correlation coefficient. When the overall 

usefulness score on the questionnaire and the overall grade 

point average of the graduates were correlated, a corre

lation coefficient of -0.04900 was obtained. Thus, the 

null hypothesis was retained. 

Hypothesis Four 

The fourth hypothesis was analyzed by utilizing 

the Spearman rank correlation coefficient. When the over

all usefulness score on the questionnaire and the date of 

graduation were correlated, a correlation coefficient of 

0.06271 was obtained. Thus, the null hypothesis was 

retained. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

The purpose of this chapter is to provide a summary 

of the study and to report conclusions which seem to be 

justified by the results of the analysis of data. Recom

mendations for further research are based upon the con

clusions in this chapter. 

Summary of the Study 

The major purposes of the study were to determine 

the graduates' perceptions of the usefulness of competen

cies that they had developed in home economics education 

courses taken at Texas Tech University to them in their 

professions and to determ.ine additional competencies that 

could be included in the home economics education under

graduate program in the future. It was also important to 

deteinnine if the graduates' dates of graduation and over

all grade point averages correlated with their overall 

usefulness scores on the questionnaire used for data 

collection. 

The null hypotheses tested in the study stated that 

there were no significant differences between: (1) the mean 

usefulness score of each competency on the questionnaire by 

those graduates who were engaged in teaching professions 

and those graduates who were engaged in other home economics 

39 
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related professions, (2) the number of competencies in 

specific categories suggested by graduates engaged in 

teaching professions and those who were engaged in other 

home economics related professions, (3) the overall use

fulness score on the questionnaire and the overall grade 

point average of the graduates, and (4) the overall use

fulness score on the questionnaire indicated by the gradu

ates and their date of graduation. 

The study was limited to home economics education 

majors who were graduated from May, 1965, to December, 1970, 

who had worked professionally for any length of time since 

graduation. The content of the questionnaire used for 

data collection was concerned with home economics educa

tion subject matter only. 

Data were collected from the respondents by the use 

of a mailed questionnaire developed by the researcher. The 

questionnaire was developed to obtain essential biographi

cal data, the usefulness of competencies presently sought 

in home economics education courses to the graduates in 

their specific professions, and additional competencies 

the graduates believed could have benefited them in their 

professions. 

Conclusions 

It was recognized that this survey pertained to 

only a sampling of graduates, and the interpretations could 

not be indiscriminately applied to the entire population. 
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Based upon the findings of the study the following con

clusions were drav/n: 

1. Since no competency had a mean score less than 

2.5, on a rating scale ranging from one to six, it is con

cluded that all home economics education courses taught at 

Texas Tech University are of at least average use to all 

graduates. ' 

2. The competencies presently taught in home eco

nomics education courses are useful to graduates in any 

teaching or home economics related profession. This could 

be true because the majority of professions related to 

home economics involve the basic teaching-learning process. 

3. Since all but fourteen of the home economics 

education majors had worked professionally for some period 

of time, it is probable that home economics education 

majors will continue to find professional employment with 

the majority of positions being in secondary homemaking 

teaching. The addition of a large number of occupational 

programs in Texas have increased the number of homemaking 

teaching positions. 

4. More advanced degree work was completed by those 

graduates engaged in teaching professions. This may be 

because of school requirements, longer periods of time free 

during the summer months to attend school, or because they 

may see more need in keeping abreast of current trends in 

a greater number of areas. 
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5. Competencies suggested by graduates for empha

sis or more emphasis in the home economics education under

graduate program that could receive greater consideration 

could be categorized into the following major areas: 

management, human relationships, evaluation, and media. 

6. A graduate's overall grade point average did 

not influence his overall usefulness score on the question 

naire. Therefore, it can be concluded that grades made in 

college do not determine how useful competencies acquired 

are to the individual. 

7. A graduate's date of graduation did not influ

ence his overall usefulness score on the questionnaire. 

Thus, the earlier graduates found the competencies pres

ently taught in home economics education courses just as 

useful as did the later graduates. This finding could 

indicate that basic concepts of principles related to 

teaching-learning do not change quickly. 

Recommendations for Further Research 

The study of Texas Tech University graduates to 

determine possible future goals in home economics educa

tion has revealed the need for further research in several 

areas: 

1. Complete data obtained from a larger sample. 

2. Test groups of graduates every two or three 

years. 
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3. Test graduating seniors to reveal the degree 

to which they developed competencies sought 

in home economics education courses. 
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APPENDIX A 

LETTER OF TRANSMITTAL AND QUESTIONNAIRE 

Dear 

Your cooperation is needed to complete a study 
evaluating the home economics education curriculum at 
Texas Tech University. The study is concerned with the 
usefulness of home economics education courses to gradu
ates in their specific professions. Your participation 
involves completing the enclosed questionnaire. The 
maximum time involved should be 20 minutes. 

Nowhere in the study will you be identified with 
any specific answer. I am interested in compiling total 
responses. All information will be treated in a pro
fessional manner. 

The information gained from the questionnaire 
can result in valuable enrichment of the home economics 
education curriculum in relation to professional oppor
tunities. It is very important that each questionnaire 
be returned since a limited representative sample has '< 
been chosen for study. If you have not been profes- \ 
sionally employed, please complete the first five items j 
in Part I so that the Department can bring its mailing ^ 
list up to date. 

Please return the completed questionnaire in 
the enclosed stamped envelope by November 15. Your 
cooperation will be greatly appreciated. 

Sincerely, 

Patricia Partney 

/PP 

End. - 2 
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TEXAS TECH UNIVERSITY HOME ECONOMICS EDUCATION 

GRADUATE QUESTIONNAIRE 

Part I. Personal and Professional Information 

Directions 

2. 

3. 

4. 

5. 

Please provide the information requested below 
by checking the appropriate boxes, and/or by 
completing the blanks: 

1. Name: 
First Middle Maiden Married 

Month and year of graduation: 

Overall grade point average to the nearest hundredth at 
the time of graduation: 

Are you presently employed? Q Yes Q No 

If you are not presently employed, please state your 
reason, briefly: 

6. Indicate all of the professions in which you have been 
engaged, the period of time in each, and whether you 
have been employed in the State of Texas: 

I I Teaching Positions 

I \ Elementary school 

1 \ Secondary school 

If you checked 
secondary school, 
please indicate the 
specific courses: 

I \ Homemaking Q I I | II 

P; III p ; IV 

I |_ Consumer Education 

No. of 
years 

In 
Texas 

Out of 
Texas 
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|_J Home Management 

j_J Home and Family Life 

I I Other homemaking 
area 

I I Homemaking and 
another area 

i I Another area 
completely 

I I College 

Specify areas 

1 I Other Home Economic Pro
fessions 

Specify job title(s): 

I j Other Professions 
Specify job title(s) 

No. of 
years 

In 
Texas 

Out of 
Texas 

7. Is formal education beyond the B.S. degree 
required for your job? 

I I Y e s I I N o 
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8. Is formal education beyond the B.S. 
degree desirable for your job? ^] Yes I | No 

9. Have you had any formal education 
beyond the B.S. degree? Q Yes | | No 

10. How many graduate hours have you 
completed? 

Part II. College Preparation and Profession 

Directions: For each of the following competencies please 
indicate how useful it has been to you in the 

professions in which you have been engaged for the longest 
period of time since graduation. If learning opportunities 
for achieving the competency were inadequate, please mark 
the box in the left-hand column. 

If you developed the compe-f-ency, please mark the 
usefulness by circling the appropriate number—the number 
1 being of no use and the number 6 being very useful. If 
you believe the competency has been partially useful to 
you, choose a number between 1 and 6, according to the 
usefulness. 

For example, if in Item 11, you feel you developed 
the competency in some home economics education course at ; 
Texas Tech, but you feel that giving evidence of continued ^ 
intellectual growth is only slightly useful to you in your j 
profession, you would circle the number 2. On the other t 
hand, if you feel you did not develop the competency you 
would check the box to the left and leave the rest of the 
item blank. 

Of No Use Very Useful 
1 2 3 4 5 6 

Inadequate 
Opportunity Competencies Usefulness 

A. Related to the Home Economist 

I ] 11. Give evidence of continued 
intellectual growth 12 3 4 5 6 
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I I 12. Belong to professional 
organizations 12 3 4 5 6 

I L 13• Keep pace with trends in 
personal appearance 12 3 4 5 6 

14. Assume leadership roles in 
home economics 12 3 4 5 6 

I [ 15. Assume leadership roles in 
community activities 12 3 4 5 6 

I I 16. Practice a professional 
code of ethics 12 3 4 5 6 

B. Related to Program Planning 

I [ 17. Identify concepts 12 3 4 5 6 

I [ 18. Use behavioral objectives 12 3 4 5 6 

I I 19. Plan appropriate learning 
experiences for various 
situations and audiences 12 3 4 5 6 

I \ 20. Develop daily lesson plans 12 3 4 5 6 

I [ 21. Develop unit plans 12 3 4 5 6 

I I 22. Develop scope and sequence 
plans 12 3 4 5 6 

I [ 23. Incorporate the philosophy 
of the vocational home-
making program to meet 
the needs of the individ
ual in the home, school, 
and community 12 3 4 5 6 

I I 24. Relate the social patterns 
of a community to the 
home economics program 12 3 4 5 6 

1 I 25. Develop curricula in light 
of contemporary life 12 3 4 5 6 
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C. Related to Teaching 

!___[ 26. Use team teaching 12 3 4 5 6 

I t 27. Develop a variety of 
evaluative methods 12 3 4 5 6 

I L 28. Develop a variety of 
educational media 12 3 4 5 6 

I I 29. Ask questions involving 
various levels of 
learning 12 3 4 5 6 

I L 30. Relate new experiences to 
past experiences of 
learners 12 3 4 5 6 

I [ 31. Involve students in making 
generalizations and •, 
summarizing 12 3 4 5 6 • 

I I 32. Stimulate learners by 
selecting relevant 
content, media, and 
methods 12 3 4 5 6 

I 33. Reinforce learners in ; 
various ways 12 3 4 5 6 

D. Related to the Learner 

I I 34. Adapt teaching materials to 
learners of different 
socio-economic backgrounds 12 3 4 5 6 

I T 35. Adapt teaching materials to 
learners of different 
cultural backgrounds 12 3 4 5 6 

I \ 36. Analyze individual differ- y 
ences and similarities 
of learners 12 3 4 5 6 

I I 37. Utilize learning processes 
effectively 12 3 4 5 6 

I I 38. Provide learner-teacher 
planning for programs 12 3 4 5 6 
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E. Related to Home Economics in the 
Community 

l__I 39. Utilize information concerning 
the needs of learner and 
families within the community 12 3 4 5 6 

I I. 40. Use current social, economic, 
and educational trends in 
planning programs 12 3 4 5 6 

I I 41. Work in community programs 12 3 4 5 6 

42. Use community surveys 12 3 4 5 6 

Part III. College Preparation Desirable 
for Profession 

Directions: Please complete the following open-end state
ment according to your profession: 

I I 43. I feel that I could have benefited in my 
undergraduate home economics education 
courses from development or more extensive 
development of the following competencies 
that are needed in my profession: 
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APPENDIX B 

OBJECTIVES OF UNDERGRADUATE HOME 
ECONOMICS EDUCATION COURSES 

The following objectives have been taken from all 

of the home economics education undergraduate course de

scriptions developed by the Department of Home Economics 

Education in the fall of 1971. The major objectives of 

home economics education are to provide opportunities for 

students: 

H.E.Ed. 331 

1. to identify the role, characteristics, and major 

responsibilities of an effective vocational home-

making teacher. 

2. to identify the needs of students and families at 

different levels of maturity, at different stages 

of the family life cycle, and from various socio

economic classes. 

3. to identify and describe contemporary social and 

economic trends and cite evidence to illustrate 

how they effected educational changes. 

4. to interpret the total vocational homemaking 

program, both useful and occupational. 

5. to develop a personal philosophy of vocational 

homemaking education by vnriting one's beliefs 

about teaching vocational home economics. 
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6. to write behavioral objectives and interpret 

their function in planning lessons and units 

and evaluating students' achievement. 

7. to use a conceptual approach in making lesson 

plans. 

8. to use a variety of methods of teaching 

effectively. 

9. to plan meaningful learning experiences for 

a variety of homemaking classes and subject 

matter areas. 

H.E.Ed. 411 

1. to identify behavior which indicates professional 

commitment and ethics. 

2. to demonstrate oral, written, and other non

verbal forms of appropriate communication for 

a professional person. 

3. to identify organizations which should contribute 

to continued professional growth. 

4. to defend the fact that home economics is an 

academic discipline which offers many opportuni

ties for contributing to a wide variety of phases 

of contemporary life. 

5. to establish and defend a position on a major 

issue of professional importance. 
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H.E.Ed. 426 

1. to gear teaching to needs and interests of students 

from differing socioeconomic and cultural back

grounds in the community. 

2. to identify basic needs of all human beings, as well 

as the differences due to environmental, ethnic, and 

cultural backgrounds. 

3. to work with other professionals in the community 

in related areas of concern, to supplement or 

reinforce important programs and activities. 

4. to use community resources. 

5. to define effective communication. 

6. to plan for and teach small groups in different 

settings. 

7. to apply teaching skills in informal teaching 

situations. 

8. to use flexibility and creativity in team teaching. 

9. to develop an on-going process of self evaluation. 

10. to analyze the student teaching program. 

H.E.Ed. 432 

1. to write and evaluate general and specific objec

tives to meet the needs of our students in all 

three domains. 

2. to plan, carry out, and evaluate a variety of 

learning experiences to meet the needs of students. 
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3. to identify and demonstrate techniques which 

stimulate different types of learners. 

4. to identify individual differences and similarities. 

5. to use and evaluate a variety of teaching tech

niques and methods to provide effective communica

tion and interaction with students. 

6. to develop skill in the selection and use of media. 

7. to select subject matter for different levels of 

homemaking according to objectives. 

8. to become skilled in constructing, using, and 

interpreting different types of evaluation appro

priate to the teaching-learning situation. 

9. to describe the purpose and function of an effec

tive vocational homemaking program. 

10. to develop methods of interpreting the Vocational 

Homemaking Program. 

H.E.Ed. 436 

1. to distinguish measurement from evaluation. 

2. to identify the components necessary for instruc

tion and evaluation. 

3. to identify the cognitive behavior measured in items. 

4. to recall the criterion for vnriting measurement 

items. 

5. to identify and classify each item of a test accord

ing to the construction criterion and the behavior 

measured. 
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6. to write instructional objectives in a sequence 

consistent with cognitive and/or affective 

development. 

7. to vrrite sample measurement items or devices 

appropriate for instructional objectives. 

8. to recall and describe qualities desired in 

measurement procedures and methods of estimating 

the degree to which these attributes are present. 

H.E.Ed. 461 

1. to become sensitive to the social patterns of a 

school community as evidenced by the selection 

of appropriate subject matter and learning 

experiences. 

2. to analyze curricula practices in light of their 

relevance to contemporary life. 

3. to apply principles of human grovrth and develop

ment and the learning process to specific students. 

4. to apply professional ethics to a total teaching 

experience. 

5. to analyze and evaluate strengths and weaknesses 

in competencies associated with effective teaching, 

6. to plan and evaluate creative teaching and learn

ing situations. 




