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CHAPTER I
INTRODUCTION
Growing concern in the area of consumer awareness has led to
an increased need for consumer education. Stanley (40) has reported
that greater activity in consumer research and larger numbers of
publications and texts are results of the increasing concern for improving consumer education.

There seems to be consensus that

"...individuals need to know how to operate and think in the marketplace" (19:15).

Consumer educators have reacted to the call for

action in teaching high school students to become better consumers
by including consumer education in the high school curriculum.
Luphur (31) has noted that legislators, educators, parents and
students are aware of the need for consumer education.

Legislation

in many states has helped bring consumer education to youth through
public school education.
As noted by the authors of Guidelines for Consumer Education
(23), concern for the rights of consumers began in the 1960's with
President Kennedy's recognition of the four rights of consumers.
These rights were the right to safety, to be informed, to choose
and to be heard.

Other presidents since Kennedy have acknowledged

the classic four rights of consumers in their programs.

Presidents

Johnson, Nixon and Ford emphasized consumer rights. Johnson's
emphasis was protection, Nixon's was on redress and Ford's emphasis
1

was consumer education.

Hawkins (26) noted that in 1973 Hawaii and

Illinois were the only states requiring consumer education in secondary
schools.

Nyheim (38) has reported that as of 1978 thirty-eight

states have adopted that same requirement with the other twelve
states in the process of considering adoption of the requirement.
Langrehr has stated, "the rationale of these programs was that the
consumer would be better prepared to meet demands of the marketplace"
(29:41).

It is apparent that the role of consumer education is

recognized, and that action continues to provide consumer education
to the people of this country.
In the Vocational Education Amendments of 1968 (P.L. 90-576)
(47), the name of Vocational Homemaking Education was changed to
Consumer and Homemaking Education. As a result of the Education
Amendments of 1976 (P.L. 94-482) (15), the priority given to consumer
education in 1968 was reinforced by the mandate to emphasize consumer education.

During the 65th session of the Texas Legislature

in 1978, the Senate Subcommittee on Consumer Affairs (11) expressed
concern about the fact that much of the Texas population lacked
adequate knowledge and skills to make effective consumer choices.
The same committee also was concerned that most consumer education
efforts were financed by major businesses and that legislation to
protect consumers was ineffective without efforts to educate Texas
consumers.
The complexity of our technological society requires that
consumers be aware of their rights and responsibilities in the

marketplace.

However, the same complexity causes consumers to be

unaware because of the new developments that frequently replace other
products and services. Constant development of a wide variety of
new products and services makes it difficult for consumers to
compare prices, quality and efficiency. Additionally, social
economic and psychological factors influence behavior in the marketplace.

Individuals' exposure to these different factors results in

people reacting differently in the marketplace.

Consumer educators

face the problem of deciding what to teach whom, since students have
such differing backgrounds and goals. For consumer educators to be
effective in teaching students to be responsible consumers they must
teach students to cope with the complexity of new technological
developments and, thereby, meet the students' needs. Authors of
Preparing the Consumer Educator have noted that, "Consumer education
is most effective when each student can relate it to his needs, his
goals and his social concerns" (12:2).
The total concept of consumer education encompasses so many
sub-concepts that it is difficult to single out the most important
aspects to be taught.

For example, in business it might be possible

to stress pure economic content, neglecting the issues and problems
facing the consumer in the marketplace.

Likewise, the consumer's

point of view could be emphasized with little attention given to
production and consumption related to the business world.

As Brown

and Dimsdale have noted, "Little in the way of progress in consumer
education can be made until it is determined 1. what needs to be

known and 2. how best to communicate this to the consumer" (8:59).
English has further stated that "...a consumer education course
should deal in real life situations" (19:42). However, many times
it is difficult to determine what students perceive as real life
situations since what is real to one person may not be real to
another.
Bailey (2) has recognized seven real-life problems that consumers are faced with in the 1980's. These problems are as follows:
1. The existence of an information gap causes problems in
decision-making.

The range of products from which to choose from is

wery diverse, with many variations in quality and costs. Much time
is needed to compare products, and often information about products
is scarce.
2. The continuation of a high standard of living in the United
States is evident.

The majority of consumers want top quality and

efficient products.
3. The impersonal dimension of shopping is greater now than
in the past.

Large shopping facilities and self-service shopping

are growing which minimizes the personal attention given to the
shopper.
4.

The existence of product performance problems causes many

customers to be dissatisfied.

The most complex products that are

being demanded have a high rate of breakdown, and repair service is
often difficult to obtain.

5
5.

The increased difficulty for many people to improve their

income level is caused by inflation.

Inflation is a major problem

which makes it difficult for more and more people to have purchasing
power.
6.

The limited incomes that prevent people from keeping pace

with inflation is another problem.

The disadvantaged, poor, elderly

and young are greatly affected by limited incomes. Also, other
resources are often limited.

It is sometimes difficult to compare

products, take advantage of economy packaging, achieve redress and
to practice other money saving techniques, because resources are
limited among individuals in these groups.
7. The diversity of consumer interests and needs represents
many points of view.

There is a lack of cohesiveness among consumers

•

that makes it difficult to find solutions to their problems. The
diversity that is represented by the real-life problems indicates
that consumers need to learn to make choices in the marketplace that
meet their needs and value systems and still remain within bounds of
their available resources.

Consumer education can help people solve

many of these problems.
Consumer education is beneficial in many ways. Bailey (2) has
suggested that consumer education can achieve the following:
-provide criteria for evaluation and judging of products
-provide more than buying information
-help consumers identify values, goals and available resources
-help in decision making
-stimulate more market-provided information.

statement of the Problem
Personnel in the Home Economics Instructional Materials Center
at Texas Tech University in Lubbock, Texas, and the Texas Education
Agency in Austin, Texas, have identified the need for development of
a consumer education student booklet to correspond with the Consumer
Education Specialized Course (44) curriculum guide. The primary
problem of the study was two-fold.

The first aspect of the primary

problem was to develop materials for inclusion in the consumer education student booklet.

This problem involved selection of one major

concept taught in consumer education courses for which instructional
materials were developed.

The selection of the one concept was

based on two sets of data. The results of a study conducted by Bell
and Durr (3), in which former and current consumer and homemaking
education students rated the concepts taught in consumer education
courses, indicated that insurance was rated highest in importance of
all concepts taught in consumer education courses. Additionally, a
survey done by the researcher of local junior and senior high school
students and a group of adults also indicated that insurance was a
primary concern for study in consumer education courses.
Four insurance topics were identified based on a review of the
Consumer Education Specialized Course (44) curriculum guide. Four
separate activities, one for each topic, were developed and field
tested.

Activity One, which was a self assessment activity, dealt

with reasons for insuring. Activity Two, which was a picture
identification activity, was concerned with identifying types of

insurance. Activity Three, which was a word maze, was concerned with
understanding insurance policies.

Finally, Activity Four, which was

a situation-response activity, dealt with buying insurance.
The second aspect of the primary problem was to determine
students' perceptions of the effectiveness of the materials developed.
This necessitated the development of an evaluation instrument.

The

instrument, in the form of a Likert-type scale had categories ranging
from strongly agree to strongly disagree. These categories were
used to measure the effectiveness of the materials as judged by
junior and senior high school students. The high school students
responding to the materials were enrolled in consumer and homemaking
courses. A mean score was calculated for each activity based on
clarity of purpose, clarity of directions, interest, time allotment,
enjoyability and the learning arising from the activity. A statistical
comparison of mean activity scores was made.

For each activity,

frequency counts were obtained for each dimension assessed, and rank
orderings of the activities on each dimension were determined.
The secondary problem of the study was to 1. assess differences
in mean importance ratings assigned to the four activities when
students were classified on various demographic variables, 2. determine if differences existed between preliminary rankings for the
four insurance topics and the final rankings of the same four topics
after studying each through a different instructional approach and
3. determine if perceived importance of studying insurance was
altered as a result of completing the four insurance related activities
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As a result of the study, it was determined what type of
activities to include in the consumer education student booklet that
will correspond with the Consumer Education Specialized Course (44)
curriculum guide.

Since students will benefit most from materials

that deal directly with their needs, student input is important to
make the student booklet beneficial.
Research Questions
The following research questions were addressed in the study:
1. What is the rank order of the mean dimension scores for
the four activities for each of the following dimensions?
a. The purpose of the activity was clear
b.

The directions were clear

c. The activity was interesting
d.

Enough time was allowed for the activity

e. The activity was enjoyable
f.

The activity helped me learn

2.

For each of the four activities, how many persons strongly

agreed, agreed, disagreed and strongly disagreed with each of the
following dimensions?
a.

The purpose of the activity was clear

b.

The directions were clear

c.

The activity was interesting

d.

Enough time was allowed for the activity

e.

The activity was enjoyable

f.

The activity helped me learn

Hypotheses
The following null hypotheses were tested in the study:
1. There are no significant differences among the mean activity
scores for the following activities:
a. Activity One — Self Assessment, Reasons for Insuring
b.

Activity Two — Picture Identification, Types of Insurance

c. Activity Three — Word Maze, Understanding an Insurance
Policy
d.

Activity Four — Situation-Response, Buying Insurance

2. There are no significant differences among the mean activity
scores for Activity One when the students are classified according to
the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

e.

total number of different consumer and homemaking courses
taken

3.

There are no significant differences among the mean activity

scores for Activity Two when the students are classified according to
the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group
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e.

total number of different consumer and homemaking courses
taken

4. There are no significant differences among the mean activity
scores for Activity Three when the students are classified according
to the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

e.

total number of different consumer and homemaking courses
taken

5. There are no significant differences among the mean activity
scores for Activity Four when the students are classified according
to the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

e.

number of different consumer and homemaking courses taken

6.

There is no significant difference between the mean preliminary

importance ranking and the mean final importance ranking for each of
the following insurance topics:
a.

reasons for insuring

b.

types of insurance

c.

understanding an insurance policy

d.

buying insurance
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7.

There is no significant difference between the mean insurance

importance scores assessed before and after completing four insurance
related activities utilizing different instructional approaches.
Scope and Limitations
The study was conducted in the Fall of 1981 with a group of
eighty-eight students from three West Texas high schools. The students were enrolled in consumer and homemaking classes. The consumer
and homemaking teacher at each school was contacted by telephone and
asked to select a class or classes consisting of high school junior
and senior students that could participate in the study. The researcher had limited control over the selection of students.
The schools were selected based on school size and geographic
location in relation to Texas Tech University in Lubbock, Texas.
The selection of classes to be involved at each school was based on
enrollment of junior and senior students. The sample was not randomly
selected but rather was one of convenience. Conclusions of the study
are limited to this sample.
Topics for the activities developed for the study were selected
on the basis of a review of the Consumer Education Specialized Course
(44) curriculum guide. The activities were presented to a group of
three graduate faculty members in the Department of Home Economics
Education at Texas Tech University who were asked to critique and
offer suggestions for revisions of each activity.

Eleven junior

and senior students presently enrolled in consumer and homemaking
courses in Texas worked through the activities as a pilot test and
r-*-

I

^..

^_.

'—

•p'-- revisions of each activity.
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The instrument used in evaluating the activities was developed
based on a study of methods for preparing questionnaires. The instrument was critiqued by three graduate faculty members in the
Department of Home Economics Education at Texas Tech University.
In spite of all precautions, the scope of the study was limited
by imperfections of a written questionnaire.

The possibility existed

that students interpreted statements and terms differently. Additionally, students may not have been familiar with the terms used
in the four activities which were evaluated.

These misinterpretations

were possible despite the simplicity of the four activities and the
questionnaire.

>
Definition of Terms

The following terms were defined in order to assist in understanding the study:
1. Activity Evaluation Form - a questionnaire developed by the
researcher to obtain information from students enrolled in consumer
and homemaking courses in Texas concerning four activities. Each
activity dealt with an insurance topic and was evaluated on six
different dimensions which were rated for each activity on a Likerttype scale ranging from strongly agree to strongly disagree.
2. Activity Four - a situation-response activity dealing with
buying insurance which was developed by the researcher.
3. Activity One - a self assessment activity dealing with
reasons for insuring which was developed by the researcher.
4. Activity Score - the sum of ratings assigned to each of
of four activities by any one individual.
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Participants of the study strongly agreed, agreed, disagreed or
strongly disagreed with each dimension.

Scores ranging from four to

one, with strongly agree assigned the score of four and strongly
disagree the score of one, were assigned to individuals' responses.
The score for any one activity could range from six to twenty-four.
5. Activity Three - a word maze dealing with understanding
insurance policies which was developed by the researcher.
6. Activity Two - a picture identification activity dealing
with the types of insurance which was developed by the researcher.
7.

Concept - one's mental perception of something.

8.

Consumer Education - "...the development of the individual

in the skills, concepts and understanding required for everyday
living to achieve within the framework of his own values, maximum
utilization of and satisfaction from his resources" (23:1).
9.

Consumer Education Evaluation Form - an evaluation form

developed by the researcher.
four sections:

The form consisted of the following

Background Information Form, Opinion Poll I, Opinion

Poll II and Activity Evaluation Form.
10.

Consumer Education Specialized Course Curriculum Guide -

a set of instructional materials developed at the Home Economics
Instructional Materials Center at Texas Tech University which provides
objectives and learning activities and is designed for a semester
course in consumer education for high school junior and senior males
and females.
11.

Curriculum - behavioral objectives, learning experiences,

evaluation techniques and content for a course of study.
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Curriculum Guide - a guide containing behavioral objectives

and learning experiences to aid teachers in planning consumer and
homemaking courses.
13.

Dimension - one of six aspects of the activities evaluated

for this study.
14.

Dimension Score - the sum of the ratings assigned to any

one of the six items for an activity by all participants.

Participants

of the study strongly agreed, agreed, disagreed or strongly disagreed
with each item, with scores assigned ranging from four to one, with
strongly agree assigned the score of four and strongly disagree the
score of one.

Dimension scores could range from eighty-eight to

three hundred"fifty-two.
15.

Final Importance Ranking - the rank, ranging from one to

four, with one being most important, which was assigned to each of
four insurance topics by participants of the study after completing
four insurance related activities.
16.

Generalization - "...basic ideas, principles and under-

standings that describe or explain facts..." (9:6).
17.

Home Economics Instructional Materials Center - a unit

established and operated at Texas Tech University under the direction
of the Texas Education Agency to develop and publish instructional
materials for secondary vocational consumer and homemaking programs
in Texas.
18.

Insurance Opinion Polls I and II - A two-question instrument

developed by the researcher to be used as a pre-and post-assessment
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of opinions about studying insurance and the ranking of importance
of insurance topics.
19.

Insurance Importance Score - the sum of the ratings

assigned by the participants to an opinion statement concerning the
importance of studying insurance.

Participants rated the statement

as very important, important, somewhat important or not important
before and after completing four insurance related activities,

^ery

important was assigned the score of four and not important the score
of one. Scores could range from eighty-eight to three hundred fiftytwo.
20.

Key Idea - the term used for generalization in this study

to provide clarity for students.
21.

Preliminary Importance Ranking - the rank, ranging from

one to four, which was assigned to each of four insurance topics by
participants of the study before completing four insurance related
activities.
22.

Topic - an aspect of a larger concept.

23.

Questionnaire - a written means of gathering descriptive

data from an individual.

CHAPTER II
REVIEW OF LITERATURE
The review of literature is divided into three sections. The
first section deals with the role of consumer education in society
and educational institutions. This section is subdivided into the
consumer education movement, consumer education in the curriculum
and selection of content for a consumer education course. The
second section deals with the effectiveness of consumer education
programs. The third section deals with a discussion of student
input in curriculum development.
The Role of Consumer Education in Society
and Educational Institutions
As noted by Hopkins (28), consumer educators must assume the
responsibility of preparing consumers for their roles as workers,
consumers and producers. According to the authors of Guidelines for
Consumer Educators,
The general concept of consumer education is preparation
for wise and responsible citizenship. Students should be
made to feel that they are "living" now as truly as are
adults; that their school is helping them live now more
rewardingly; and that with each day and each dollar they
spend they are learning to build a better future for
themselves and others. (23:1)
The responsibilities of preparing consumers are great. Wong (48)
has noted that teenage and adult consumers are faced with difficult
decisions in the marketplace due to the developments of new products
16
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and services. Stanley acknowledged "...youth need basic personal
economic understanding in order to cope with the economic problems
which occur during their lives" (40:14). A responsibility of consumer educators might be seen as helping students develop skills for
coping in the marketplace.

Lupher has pointed out that, "Young

adults are quick to point out their own deficiencies as financial
decision makers" and "a..that an improved understanding of economics
would be beneficial" (31:41).

Consumers must be aware of available

alternatives and deceptive schemes in the marketplace and must be
able to utilize consumer protection resources. Tonne (46) has pointed
out that individuals' values must be personally identified and
established in order to aid individuals in making decisions about
what to buy and how to buy.

Lupher has noted, "Being a consumer

is a lifelong responsibility..." (31:41), and further emphasizes
that educators must provide academically acceptable curriculum in
consumer education.

Langrehr and Mason (30) have mentioned that

students need to discover what they value and attempt to set goals
for what they want most out of life. Thus, Langrehr and Mason
concluded that consumer education "...needed to teach students how
to accomplish their goals and to derive satisfaction from goal
achievement" (30:70).
Many factors have and are continuing to influence the responsibilities of consumer education. Among these are the consumer
education movement, inclusion of consumer education in the curriculum
and the course content for consumer education.
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The Consumer Education Movement
The consumer movement came about in the early part of the
twentieth century.

Damron has noted the consumer movement was a

result of the economy changing from "...a producer's economy to a
consumer's economy; from an economy of scarcity to an economy of
plenty; and, with certain limitations from a seller's market to a
buyer's market" (13:272). According to Bailey (2), the consumer
education movement can be divided into three general eras. Bailey (2)
saw the first era beginning in the early 1900's and lasting until
the early 1930's. The second era began in the early 1930's and
lasted until the early 1960's when the third era began.
Bailey (2) has emphasized that drastic changes in the economy
have taken place since 1900. The Industrial Revoltuion and mass
production techniques were responsible for many of these changes.
Some of the changes that Bailey (2) pointed out are increased
population, increased numbers of people in the urban areas and large
markets created by railroad networks.
According to Chandler (10), during the 1920's educators were
urged to be aware of the economic habits of people and compare those
with scientifically supported standards of living.

Langrehr and

Mason (30) noted the people were overconsuming products such as
food and coal, and much of the nation's income was being spent on
luxuries. According to Langrehr and Mason (30), prior to the
Industrial Revolution the majority of goods which were consumed
were produced in the homes of the people consuming the goods. As
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more products were for sale in the marketplace, fewer products were
prepared in the homes.

It was believed that people were not prepared

for the role of buying, since they had been accustomed to producing
their own products.

Langrehr and Mason (30) noted that most consumers

were not adequately trained for trading in the marketplace.

During

this time, however, most of the economic problems were viewed from
the producer's standpoint rather than the consumer's; thus, little
was done to help the consumer.
Bailey (2) noted a second era in the consumer movement developed
in the 1930's with the Great Depression. Most people were concerned
with maintaining a decent living.

Chandler stated that during this

time many people "...deplored the prevailing consumer ignorance,
unfair pricing, inferior merchandise, deceptive advertising and
dangerous products" (10:146).

Chandler (10) also noted that most

businessmen were seen as crooks and the consumer was always right.
As a result of the concern expressed, Langrehr and Mason (30)
pointed out that the 1930's were characterized by a great push for
consumer education and for changing the marketing practice of
producers and the purchasing skills of consumers. Many new courses
were developed in the schools to remedy the problem of the exploited
consumer.

Langrehr and Mason stated that, "By 1939, 25,000 secondary

schools were providing consumer education" (30:67).
With the 1940's and 1950's came the life adjustment education
program.

According to Chandler (10), the emphasis during this period

was placed on education that related directly to real life activities.
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Langrehr and Mason noted that in 1945 the purpose of consumer education was defined "...to help people become more intelligent, more
effective and more conscientious consumers and to help the student
develop proper sets of values which would help set overall lifestyle
objectives, including consumption goals" (30:67).

Consumer education

was dealt with in many subject areas. The wide range of^treatment
resulted in competition among different education groups for inclusion
of consumer education in their specific subject areas. Chandler (10)
noted that most school administrators desired a separate course for
consumer education, however, a separate entity did not emerge.
Consumer education suffered in the late 1950's and early 1960's
due to the Sputnik period which prompted an academic push toward
excellence.

However, Chandler (10) reported that guidelines for

teaching a more useful approach to consumer education were provided
by a National Task Force report, sponsored by the Committee for
Economic Development and the American Economic Association.
According to Bailey (2), the third era in the consumer education movement began in the early 1960's. Langrehr and Mason (30)
pointed out that people were experiencing the same problems in the
1960's as in the 1930's. They faced the problem of inflation.

Just

as an effort was being made to improve consumer education during the
1930's, an effort was being made to improve consumer education during
the 1960's. Langrehr and Mason (30) noted that President Kennedy's
consumer bill of rights presented in 1962 was an important factor in
this era of the consumer education movement.

Later in the 1960's an
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effort was made to bring information to the consumer.

Bailey (2)

noted that attention was given to minorities, the poor, elderly and
children with the hope that consumer education could reduce abuse in
the marketplace and thereby reduce the need for government regulation
and intervention.

Truth in lending and truth in packaging were

among efforts enacted to enable the consumer to be informed.

Un-

fortunately, the information available to the consumer was not always
utilized.
In the early 1970's, inflation and energy crises generated more
concern for developing effective consumer education programs. Wong
(48) pointed out the strong influence made on the consumer education
movement by Nader's book Unsafe at Any Speed.

Consumers became more

aware of the marketplace and were less confident about the products
being sold.

Bloom and Silver (5) have noted that many businesses

such as J.C. Penney, Montgomery Ward and Procter and Gamble made
efforts to produce materials and programs for educating consumers.
As Langrehr and Mason stated, "...attempts were made to define the
body of knowledge reflected in the term 'consumer education'" (30:69).
The consumer movement continues to proceed in an effort to
become more cohesive and better understood.

As more people begin to

understand the nature and importance of the consumer movement more
people are coming to support consumer education.

According to

Damron (13), the demand for information and protection in the marketplace emphasizes that the consumer is no longer satisfied with merely
having goods and services available.
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Consumer Education in the Curriculum
Nappi (35), Brooks (6), Garman (19), Lupher (31) and Petrich
(39) have noted that there are no set guidelines determining to which
discipline consumer education belongs. Additionally, there are no
guidelines stating the knowledge and skills which are to be learned
in consumer education.

Therefore, not all experts agree on the

content of consumer education courses. Petrich has noted that surveys
of teachers revealed the following:
...teachers often put together bits and pieces they have
gleaned from previous education, and that oftentimes
several disciplines are joined in an attempt to produce
a broad and adequate program of consumer education. (39:92)
This accounts for varying types of courses with different emphases
on various aspects of consumer education. Additionally, standards
for course content vary from teacher to teacher and school to school.
Home economics teachers have long stressed the need for consumer education. Armstrong and Uhl (1) indicated in their report of
the 1970 Purdue Education Study, that ninety-seven percent of three
hundred home economics departments in national public school districts
had courses in consumer education.

Chandler (10) has noted that

consumer education courses can also be found in business, distributive
education, social studies and economics departments.
Grigar (24) has noted in Texas in 1970, the State Board of
Education adopted a set of goals for public schools in Texas. One
of these goals was for students to achieve, "Knowledge of the fundamental economic functions..." (24:1).

Grigar (24) also reported that

in 1973 Texas adopted the requirement of economic education in the
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curriculum, grades one through twelve in Texas.

English (16) noted

that legislation was also passed in Illinois in 1968 that required
high school students to study consumer education.

Consumer education

was taught statewide in Illinois beginning with the 1969-1970 school
year.

Lupher (31) reported in 1977 that the Ohio Department of

Education provided guidelines for teaching consumer education in
response to legislative action which made consumer education mandatory.
Of the fifty states, thirty-eight require consumer education.
Selection of Consumer Education Content
Since consumer education encompasses many sub-concepts, the
task of selecting content for a course is often difficult.

To make

this task easier, educators can meet student needs by identifying
concepts that are important and relevant.
Meeting Students' Needs
In 1973, Niss, Brenneke and Clow (37) reported that the need
was expressed for development of the Master Curriculum Guide in
Economics for the Nation's Schools. This need was expressed by the
Oklahoma and California participants at the Meeting of National
Association of Affiliated Economic Education Directors. Many
professional economic educators assisted in the development of the
Master Curriculum Guide (37) by working on comnittees or serving
in an advisory capacity to give direction to the project. Work on
the project began in 1973 and was completed in 1979. The purpose of
the project was to develop concept-based lessons which could be
incorporated easily into any subject area.
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The Master Curriculum Guide (37) was developed in two parts.
Part I (25) consisted of a conceptual structure of economics and
indicated how it could be used to enhance effective personal economic
decision making.

Twelve concepts deemed to be fundamental for in-

clusion in consumer education courses were identified.

These concepts

were as follows:
-scarcity and economic wants
-consumers
-workers and citizens
-opportunity costs
-income
-expenditure and prices
-the market system
-private and public consumer interests
-saving and investment
-consumer credit and borrowing
-economic risks
-freedom of choice
-government regulation
Part II consisted of lessons which enabled incorporation of the
concepts in Part I into curricula at various grade levels. The
Master Curriculum Guide (37) was believed to be successful and useful
by the developers.
The content of the Master Curriculum Guide (37) was geared to
students' interests and needs in their roles as consumers.

Since
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high school students have income from part-time jobs and allowances,
it is reasonable to assume they could benefit from lessons on wise
purchasing, saving and investing decisions. Other topics that were
considered relevant to the student-aged consumer in the Master
Curriculum Guide (25, 37) were as follows:
-purchasing clothing
-entertainment and transportation
-knowing when, where and how to buy
-knowing how income tax works, its benefits and how to file a
return
-knowing what type of saving plans and saving institutions
are available
-knowing how social security works
-knowing how to purchase insurance for cars and motorcycles
From these topics, five clusters of economic ideas were formed.
Each cluster was linked to one or more topic and each cluster was
related to other clusters progressively.
follows:

The five clusters were as

1. Basic Economic Problems, 2. The Market System, 3.

Household and Business Income, 4. Government Intervention and 5.
Measurement Concepts.
Eighteen lessons related to these topics were presented in
Part II of the Master Curriculum Guide (37). The concepts and lessons
for the Master Curriculum Guide were selected and presented in a
way to allow for their use in either business or consumer education
courses, based on the assumption that economic decision making is
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similar for both consumers and businesses.

Niss, Brenneke and Clow

(37) have pointed out in the rationale for the study that both
businesses and consumers are engaged in the following activities:
-earning income
-buying goods and services
-using credit
-deciding between saving and investing
-insuring against risk
-responding to government regulations
The perspective taken by the developers of the Master Curriculum
Guide (25, 37) is beneficial to students since it is directed toward
student needs. This perspective can help to solve a problem of
consumer education programs. Chandler (10) has emphasized that one
problem of consumer education programs is the remoteness of the
content from the students' daily experiences. Niss, Brenneke and
Clow (37) have pointed out that careful consideration should be
given to making the lessons relate to students' roles as consumers
in the marketplace.
Hopkins (28) has mentioned the three economic roles of individuals.

The economic roles are workers, consumers and citizens.

In all aspects, the individual is a part of consumption, production
and decision making that affects many people. Therefore, individuals
must be prepared for their economic roles.
Hopkins (28) conducted a study with the purpose of combining
business and consumer topics to provide a course outline that would
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be realistic to students in all economic roles. Hopkins (28) conducted a survey in thirty-three Minnesota post-secondary vocationaltechnical institutions during 1976. The survey, in the form of a
questionnaire, was mailed to business and occupational department
chairpersons in these institutions. Twenty-four questionnaires
were completed and returned. Respondents were asked to indicate
the number of courses offered that included consumer education
concepts and to indicate the number of students served by personal
finance or consumer education courses. The number of students
served ranged from three hundred to twelve. Five courses were
identified which included consumer education concepts.
The respondents were also requested to indicate areas other
than business, such as homemaking, that offered courses in consumer
education. The areas identified were accounting, marketing, agricultural banking and fashion merchandising.

It was determined that the

following topics were being taught in courses relating to consumer
education:
-basic economic concepts
-inflation
-unemployment
-market systems
-money management
-budgeting
-recordkeeping
-investing and saving
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-savings accounts
-stocks
-bonds
-credit
-insurance
-consumer services
-business law
-buymanship
A major finding of the Hopkins (28) study was that the number
of topics included in any one consumer education course was yery
limited.

Hopkins (28) has suggested that topics such as money

management, credit, insurance, investing and savings be taught in
conjunction with a study of business and the economic system. According to Hopkins (28), an integrated understanding of these topics
can help individuals to practice sound money management and decision
making which can lead to an increase in real income without an increase in money income.
There was no indication of the amount of emphasis which was
placed on any of the topics. However, based on lists provided by
respondents, it was evident which topics were considered most
frequently for inclusion in course content.

Hopkins (28) reported

that the topics considered most frequently were the following:
inflation, unemployment, market systems, budgeting, recordkeeping,
savings accounts, stocks, bonds, credit, insurance, consumer services,
business law and buymanship.
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By identifying what value students place on certain topics in
consumer education, it is possible to meet students' needs.

In a

study conducted by Garman and Gummerson, students were asked, "What
value do you now place on selected topics in consumer education?"
(20:328).

Respondents included 130 students from a suburban school

who had completed an eighteen-week consumer education course.

During

the summer following enrollment in the course, participants responded
to a questionnaire.

Mailing the questionnaire seemed better than

asking students to respond immediately upon completion of the course
since it allowed time for students to use the information.

Recall

was less of a problem also. Students ranked twenty-three topics
which had been covered in the course by using a five-point rating
scale.
Findings of the Garman and Gummerson (28) study indicated that
students rated the following five topics as essential to be included
in a consumer education course:

1. budgeting, 2. dishonest and

deceptive sales schemes, 3. automobile insurance, 4. principles
of wise buying and 5. value comparison shopping.

Seven topics were

rated as very important or essential. These topics included the five
topics rated as essential with the addition of credit and automobiles.
Of the total twenty-three topics rated, six were considered to be of
no value by one-fourth of the respondents. These topics included:
1. stocks and bonds, 2. consumer information, 3. private health
plans, 4. purchasing a home, 5. tenant-landlord relationships and
6. property insurance.
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Identifying Concepts
Armstrong and Uhl (1) reported that in 1970 a major study in
consumer education was conducted by an interdisciplinary team of
social scientists at Purdue University.

The sample of the study

consisted of administrators in three hundred public school districts.
The results of the Purdue Consumer Education Study indicated the
prevalence of consumer education in secondary schools. The importance
of topics in consumer education was determined by the percentage of
home economics, business education and distributive education courses
that treated consumer education in the courses. The topics most
frequently mentioned were determined to be the most popular topics.
Popularity of a topic did not serve as the sole indicator for inclusion
in consumer education curriculum, but it indicated interests and concerns.
In the Purdue Consumer Education Study (1), subject matter was
divided into twenty broad categories, with specific concepts included
within each category.

Of the twenty consumer education topic

categories, findings indicated that the three most popular topics
of consumer education were the consumer in the economy, family income
management and consumers in the marketplace.

Other popular topics

as determined by the Purdue Consumer Education Study (1) were credit,
savings and investment and food consumption.

These findings might

be seen as reflections of student and teacher interests in the subject matter of consumer education.
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English (18) conducted a survey of teachers in Illinois prior
to the 1969-1970 school year. The purpose of the study was to determine attitudes of Illinois consumer education teachers toward a set
of objectives and topics. The members of the Illinois Consumer
Education Curriculum Development Committee set forth the set of objectives and topics they believed appropriate for consumer education
courses. Two hundred seventy-three consumer education teachers in
Illinois participated in the survey. Twelve topics were selected by
the Illinois Consumer Education Curriculum Development Committee
to be necessary for inclusion in consumer education courses. The
survey indicated that all twelve topics were believed to be valuable
by the teachers who participated in the survey.

The five topics which

were most valuable were using consumer credit wisely, budgeting or
managing money, buying goods, making use of insurance and general
principles of consumer purchasing.
Bell and Durr conducted a study in 1981 "...to determine current and former vocational homemaking education students' perceptions
of the usefulness of consumer education concepts, and to provide a
basis for the improvement of consumer education in Texas" (3:10).
A ratingrscale questionnaire was utilized to obtain the needed
data. Students rated consumer education concepts on a five point
Likert-type rating scale. The sample included current and former
students in vocational homemaking.

Former students were identified

by teachers from two time blocks, 1969-1974 and 1975-1979.

Current

students were those enrolled as juniors and seniors in homemaking
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classes. The stratified random sample technique was used to obtain
a sample of the total population.
Findings from the Bell and Durr (3) study indicated that
participants perceived consumer education concepts taught in general
home economics courses more useful than concepts taught in the
specialized consumer education course. Also, Bell and Durr (3)
found that students who had taken larger numbers of homemaking
courses perceived consumer education concepts to be more useful
than those students who had taken only one or two courses in home
economics.

These findings have implications for developing more

effective materials for consumer education.
In a project funded by the Consumer and Homemaking Division of
the Texas Education Agency, basic competencies needed for beginning
teachers of home economics were identified.

Separate guides were

developed for competencies for eight subject matter areas of home
economics.

Durr (14) was the primary developer of the Consumer

Education guide.

In the Consumer Education guide, one terminal

performance objective of one competency was to "Analyze financial
protection plans available for individuals and family economic
security" (14:xii).

Enabling objectives for this terminal ob-

jective were as follows:
1.

Describe the purpose and value of insurance

2.

Identify the basic types of insurance

3.

Develop criteria for selecting insurance programs

4.

Evaluate insurance plans that provide family security

5.

Describe the program and purposes of social security

(14:xii)
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Relating directly to student needs can prove to be effective
in teaching consumer education.

Garman and Gummerson (20) have

noted that being aware of student needs helps teachers decide how to
develop consumer education course content.

Hawkins has stated,

"Feedback from students who have had a consumer education course
should help assess the effectiveness of such a course" (26:122).
Utilizing findings such as these or conducting similar surveys as
those discussed can add insight to the content to be considered for
inclusion in a consumer education course.
The Effectiveness of Consumer
Education Programs
Brown and Haas (7) conducted a study to determine if high school
home economics courses can and do indeed improve consumer competencies
The participants in the Brown and Haas (7) study were ninety young
adults from the 1969 or 1970 senior classes of twelve Colorado high
schools who volunteered during 1973 and 1974 to participate in the
study.

Data for the study were obtained from a questionnaire

developed by the researchers which included a list of 118 tasks which
were part of thirteen consumer competencies.

Each task on the

questionnaire was rated on a scale from zero to four indicating the
level of the participant's desire to attain or improve his/her
ability to perform that task.
The tasks were categorized into three categories which were
existence, relatedness and growth.

Brown and Haas (7) reported that

results indicated participants expressed greatest desire to learn
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more about the growth task. This task involved increasing control
over one's life and accomplishing important goals. The findings
of the Brown and Haas (7) study also showed that students with four
semesters of home economics were more concerned about their roles as
consumers than those with less than four semester hours of home
economics. These students were also found to perform more consumer
tasks related to management and decision making, utilizing community
resources, assuming community responsibilities and providing adequate
housing.

Tasks related to consumer-citizen roles, housing, consumer

protection and information and personal productivity were the least
performed tasks by sixteen percent of the respondents. The tasks
most commonly performed by approximately ninety-five percent of the
respondents were related to health habits, shopping habits and goal
setting-planning.
Another study focusing on the effectiveness of consumer education was conducted by Langrehr (29). Langrehr (29) set out to
determine if students improved their consumer competency in a required consumer education course and if instruction in consumer
education changed students' attitudes toward business.
Participating in the Langrehr (29) study were sixty-four
Illinois secondary students from two consumer education and two
economics courses and forty-six Alabama secondary students from three
randomly selected United States history classes. The Illinois students were chosen for the experimental group because consumer education had been required there since 1968. The Illinois group was
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comprised of juniors and seniors who had been randomly assigned to
their classes. The Illinois classes in the study were selected by
choosing two sections of each course taught by the same consumer
education teacher and economics teacher. Students in the Alabama
group were all juniors.

None of the Alabama students had taken a

consumer education or economics course. Also, at the time of the
1975 study no consumer education course was required in Alabama.
The three United States history classes from Alabama that provided
participants for the study were randomly selected from nine United
States history classes in one school in Alabama. The Alabama group
served as the control group.
Data for the Langrehr (29) study were gathered using Claar's
revision of the "Consumer Information Test." The test contained
sixty-eight questions with fourteen questions from each of the areas
of credit, money, management, insurance, savings and investments.
The test was given to both the control and experimental groups at
two different time periods. The test was administered during the
first two weeks of the semester and again during the last two weeks
of the semester.
Intelligence and social class were used as variables in the
analysis of data.

Langrehr (29) reported that the Illinois group

had significantly higher post-test scores than Alabama participants,
both when intelligence and social class were considered in the analysis
of scores and when they were not. There was no significant difference
between Illinois and Alabama group scores concerning attitudes toward
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business. Thus, Langrehr (29) concluded that consumer economics
competencies can be improved by requiring students to take a consumer
education course.
In order to determine whether consumer behavior was significantly
affected by consumer education, Hawkins (26) conducted a survey of
high school graduates in Kansas. Two assumptions were used as a
basis for the research.

It was assumed the students had not taken

consumer education courses since high school. Additionally, knowledge
acquired since graduation pertaining to topics involved in the study
was assumed to be a result of normal maturation.
Three hundred ninety-six former students of a Kansas high
school who were seniors during 1971-1972 were asked to participate
in the study.

Of these, 201 had taken a consumer education course

as a senior in high school (Group I ) . The other 195 had not taken
a consumer education course as a senior in high school (Group II).
Three follow-up attempts consisting of a post-card, a second questionnaire and a phone call yielded 146 usable responses from Group I and
126 usable responses from Group II.
The instrument used in the study was developed by Hawkins (26).
A panel of experts and a pilot study were utilized in the formulation
of the instrument.

The final form consisted of eighteen questions

to which graduates were to indicate their behavior concerning consumer education.

An analysis of the data indicated that there was a

significant difference between Groups I and II for only one of the
eighteen questions.

Hawkins (26) concluded that since a significant
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difference was found for only one question, consumer education had
little effect upon behavior of the students participating in consumer education courses. Based on the results of the study, Hawkins
(26) proposed three alternatives which are as follows:

1. that

behavior is not affected by consumer education, 2. that all forms of
education contribute to consumer knowledge and 3. that consumer skills
are rapidly lost after leaving high school.
Realizing that the credence given to findings in a study is
dependent on the validity and reliability of the instrument used,
Stanley (40) concentrated on developing a test to measure consumer
competencies.

The instrument Stanley (40) developed was a cognitive

test consisting of fifty-five multiple-choice questions. Two alternative forms of the test were constructed to prevent familiarity
with the test items when utilizing the pre-test and post-test research technique.

Reliability of the tests was based on five ad-

ministrations to various student populations.
The final form of the Stanley (40) instrument was administered
to 8,031 Illinois public school students in grades eight through
twelve. Of the 8,031 students, 5,296 had not taken a course in
consumer education and 1,757 had. The scores of both groups on the
fifty-five items were compared.

An analysis of the data revealed

slightly higher scores for students who had taken consumer education
than for those who had not. The scores were also analyzed by grade
level.

Findings indicated that scores increased five to eight points

for each group as grade level increased.
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Student Input in Curriculum Development
Steller has noted, "...thorough assessment of student needs
helps lay the groundwork for future curriculum activity" (42:163).
Steller (42) has pointed out that when planning curriculum, it is
necessary to close the gap between the way things are and the way
things should be. Steller (42) has proposed that a needs assessment
is an effective way for closing that gap. A needs assessment helps
to deal with the reality of a situation and, thereby aids in obtaining a true picture of student needs. As Murphy noted, "Diagnosis
of the needs of learners forms the basis for curriculum decisions"
(34:233). Additionally, Murphy (34) has stated that student needs
are often results of societal changes and influences. These changes
may be affecting students directly or indirectly and can be influential
in making curriculum decisions.

Contemporary changes Murphy (34)

pointed out were inflation, teenage unemployment, energy crisis and
home computers.
According to Neagly and Evans (36), children are more likely
to participate in an activity which they have helped plan.

However,

Garner and Acklen (21) have noted criticisms of students' involvement
in planning curriculum.

These criticisms centered around "...the

extent which students can be responsible for deciding their classroom
activities" (21:36).

Marquis (32) has noted that there is often

hesitation in allowing students to be directly involved in planning
curriculum for fear that they will demand more and more power.
Contrarily, Friendenberg has stated the following:
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The question is not whether students should be permitted
a voice in the appointments, curriculum design, relations
between school and community and other major issues in the
operation of schools and universities, but whether the
entire process of education is not becoming more decent
and more relevant because it is no longer possible to deny
them a voice in matters that affect them so profoundly. (18:27-28)
According to Garner and Acklen (21), curriculum planning has
traditionally been the responsibility of teachers. This approach
seemed to be adequate for the subject-centered curriculum.

The

traditional subject-centered curriculum does not dominate as much as
it did in the past.

Students have been given a role in planning

non-curriculum school activities which has led to involving students
in curriculum planning.

Marquis (32) has noted that students are

knowledgeable in curriculum matters and their involvement in curriculum decisions will not lead to students ruling what will be
taught.
Garner and Acklen (21) have reported results of several successful programs which involved student participation in curriculum
planning.

One approach is referred to as the Bonanza game which was

used in schools in Newman, Georgia.

In the Bonanza game, students-

are given a cartoon board with twenty-seven panels divided into nine
curricula areas. Two levels of improvement are shown for each
curricula area and each one is assigned a dollar value. Students
receive twenty paper clips representing one hundred dollars and are
told to choose the areas they wish to upgrade. Using the Bonanza
game has led to increases in vocational courses in the Newman,
Georgia, schools at the junior and senior levels. The increases
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resulted, since students participating consistently indicated a
desire for emphasis on job preparation skills.
A plan by Marquis (32) involved students working on committees
with teachers, administrators and school board members.

This plan

was used in Preque Isle, Maine, in 1973. The students proposed a
significant change in final exam policies for seniors. The outcome
of the committee work resulted in a well-prepared and educationally
sound presentation to the school board members.

The proposal was

well received by the school board and school corrmunity and was put
into action.
Student involvement can also serve as a basis for making certain
that all students are being represented in the school curriculum.
As Hogg and Giusti (27) have acknowledged, it is essential to avoid
stagnation in the schools by addressing only the motivated students
or only the less capable students. Students must be involved in
planning curriculum in order to develop to their fullest potential.
Backgrounds and interests of all students must be represented.
Students must be able to transfer the knowledge and skills they learn
in the classroom to real life situations.

In order for this to come

about, students' needs and wants should be the center of planning
curriculum.

Students are more apt to learn when they have had a

part in selecting what is to be taught.

Garman and Gummerson (20)

have reported that student input is essential in course development.
Toffler (45) has noted in Future Shock that students must be prepared
to think critically and make predictions concerning the future.
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Student involvement in curriculum planning can offer them the opportunity to think critically about their needs for the future and
offer a chance for implementation of their plans and ideas.

Garner

and Acklen have emphasized, "...that students are the raison d'etre
of curriculum, their suggestions, cooperation and evaluation can be
among the most meaningful elements in the entire learning process"
(21:36).
Summary
The review of literature has been concerned with the role of
consumer education, the effectiveness of consumer education and
student input in curriculum development.

Consumer education as a

part of the consumer movement and content of consumer education was
also addressed in the review of literature.
The literature on the consumer movement revealed an historical
progression regarding the inclusion of consumer education in the
curriculum of schools.

The movement has been promoting consumer

education since the 1920's, and the emphasis continues today.
The literature dealing with consumer education course content
and course effectiveness showed what researchers have determined as
important topics in consumer education courses. Some of the most
commonly identified topics were basic economics, credit and insurance,
Additional analysis of various studies showed that there are mixed
findings on the effectiveness of consumer education programs.
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The literature dealing with student input into curriculum
development brought out the fact that students can have an important
role in curriculum development.

For students' needs and wants to be

met, student input in curriculum development is important.

CHAPTER III
METHODS AND PROCEDURES
The major purposes of the study were to: 1. develop a set of
four activities for inclusion in a consumer education student booklet,
2. determine students' perceptions of the effectiveness of the
activities, 3. assess differences in mean importance ratings assigned
to the activities when the students were classified on various
demographic variables, 4. determine if differences existed between
preliminary rankings for four insurance topics and final rankings
for the same four topics after studying each activity through a
different instructional approach and 5. determine if perceived importance of studying insurance was altered as a result of completing
the four insurance related activities.
Information from the study will be used in the development of
a consumer education student booklet by personnel in the Home
Economics Instructional Materials Center at Texas Tech University in
Lubbock, Texas.

Development of materials and procedures of the study

are described in the following sections.
Development of the Activities
Topic Selection
Based on two sets of data which indicated that insurance was
an important topic to study in high school consumer education courses,
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the researcher developed four different activities on insurance
related topics. One set of data was the results of a study conducted
by Bell and Durr (3), in which former and current consumer and homemaking students in Texas rated the concepts taught in consumer education courses. The ratings indicated that insurance was rated the
highest of all concepts taught in consumer education courses. The
second set of data was provided by a survey conducted by the researcher
of junior and senior high school students and a group of adults in
the West Texas area. The students and adults indicated that insurance
was a primary concern for study in consumer education courses. This
survey was conducted at the following four West Texas high schools:
Brownfield High School, Idalou High School, Muleshoe High School and
Plainview High School. A total of eighty-two students responded to
the survey.

The adult group consisted of eighteen members of the

Idalou chapter of Young Homemakers of Texas in Idalou, Texas, and
twenty-three members of an adult Sunday school class at St. Christopher's
Episcopal Church in Lubbock, Texas. The 123 participants of the
survey were asked to list topics that they considered important to
study in consumer education courses.
The insurance related topics for the four activities were
identified based on a review of the Consumer Education Specialized
Course (44) curriculum guide. The four topics identified were as
follows:

1. reasons for insuring, 2. types of insurance, 3. under-

standing an insurance policy and 4. buying insurance.

45
Development of Activity Cover Sheet
For each topic the following were developed:

a conceptual

outline, behavioral objectives and a generalization.

The conceptual

outline identified the information to be covered in each activity.
The behavioral objectives identified the purposes of each activity.
The generalization, referred to as the key idea, stated what was
hoped students would gain as a result of completing each activity.
This information was compiled onto one sheet titled Activity Cover
Sheet which accompanied each activity.
Development of Activities
A different instructional approach was selected for each topic
which would enable achievement of the behavioral objectives.

Selection

of instructional approaches was based on a review of instructional
methods, curriculum guides and educational teaching kits. Activity
One was a self-assessment activity dealing with reasons for insuring.
This activity consisted of eleven true-false statements.

Students

were asked to respond to each statement, check their answers with
the key provided and then total the number of correct responses. A
scale was provided to indicate how the students rated on the activity
depending on the number of right answers.
Activity Two was a picture-identification activity dealing with
types of insurance.

Six pictures representing rooms in a house,

depicted risks that could exist.

Students were asked to identify a

risk in each picture and choose a type of insurance that would
protect against damages related to the risk pictured.

A list of
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types of insurance was provided.

Students could check their answers

by referring to the key provided.
Activity Three was a word maze dealing with understanding
insurance policies. A list of words was provided for students to use
in filling in the blanks of incomplete definitions. The words used
to fill in the blanks were then placed in the appropriate spaces to
complete the word maze. Students could check their answers to the
incomplete statements by having all the words fit in the word maze.
Activity Four was a situation-response activity dealing with
buying insurance.

The activity consisted of four specific situations

followed by a question.
activity.

Students worked in pairs to complete the

One partner was to spin a roulette wheel which accompanied

the activity in order to identify the situation to which to respond.
After discussing the answer with the partner, the answer was to be
checked by looking in an envelope with the same number on it as the
question answered.

This procedure was to be repeated until all four

questions were answered.

A list of possible answers for each question

was enclosed *in an envelope.

The envelopes were numbered one through

four and were attached to the activity.
Panel Input
Prior to testing, the four activities were submitted to a group
of three graduate faculty members in the Department of Home Economics
Education at Texas Tech University who were asked to critique and
offer suggestions for revisions for each activity.

Improvements were

made based on the group members' criticism and suggestions.

See
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Appendix A for a sample of the preliminary version of the four
activities including the Activity Cover Sheets.
Pilot Testing and Revisions
The revised activities were pilot-tested with a group of eleven
junior and senior high school students in the West Texas area who
completed each activity and offered suggestions for improvements.
The students' suggestions were implemented in refining the activities.
A discussion of the revisions follows.
The four cover sheets remained as they were originally.
revisions were made.

No

For Activity One no revisions were suggested.

The purpose and directions were clear, and did not require revision.
In the directions for Activity Two, a definition of risks was
added to clarify the meaning of the word risks. Additionally, the
six pictures were assigned numbers from one to six, starting with
one in the upper left hand corner. The numbers were added for
clarity.
For Activity Three, the numbers one and nine were switched
on the word maze so that the words would fit into the appropriate
spaces. All other aspects of Activity Three seemed clear and usable.
A cardboard arrow was attached with a brad to the roulette
wheel used for Activity Four. The directions were changed to correspond with the change on the roulette wheel. See Appendix B for
a sample of the final revision of the activities and Activity Cover
Sheets.
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Design and Development of the
Evaluation Instrument
Based on a study of methods for preparing evaluation instruments,
an instrument was developed for use in this study. The preliminary
instrument consisted of the following four parts:

1. a Background

Information Form, 2. a Pre-Assessment Item, 3. an Evaluation for
Insurance Activities and 4. a Post-Assessment Item.
Background Information Form
The Background Information Form was designed to obtain information about respondents.

The form consisted of four close-ended

items followed by a varied number of responses. Respondents were
asked to check the response(s) that best completed each item.
Students responded to items concerning the following background
information:

school size, ethnic group, sex and number of different

home economics courses taken.
Pre- and Post-Assessment Item
The Pre- and Post-Assessment Item was designed to obtain
students' assessment of the importance of studying four insurance
related topics. These two sections consisted of the same question
used as both a pre- and post-assessment.
Respondents were asked to rank four insurance related topics
as a pre-assessment of their perceived importance of studying
specific insurance related topics. The four topics were:

1. reasons

for insuring, 2. types of insurance, 3. understanding an insurance
policy and 4. buying insurance.

The respondents were asked to rank

the four topics from one to four, with one being the topic of
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most importance for study and four being the topic of least importance
for study.
The Post-Assessment Item was designed to be given to respondents after completing an evaluation of each activity.

Respondents

were asked to rank the same four insurance related topics as in the
Pre-Assessment Item.
Evaluation for Insurance Activities
The Evaluation for Insurance Activities was designed to obtain
information from students concerning the four activities. After
completing each activity described in the section Development of
Activities, students were supplied with an Evaluation for
Insurance Activities.

Students were asked to respond to six dif-

ferent items concerning each activity.

For each item, respondents

were to check one response on a Likert-type scale with four possible
responses ranging from strongly agree to strongly disagree.

Ad-

ditionally, space was provided for respondents to list strengths
and weaknesses, and other comments regarding the activities.
See Appendix C for a sample of the preliminary instrument.
Panel Input and Revisions
The instrument was submitted to a panel of judges consisting
of three graduate faculty members in the Department of Home Economics
Education at Texas Tech University.

Each panel member was asked to

critique the instrument and offer suggestions for improving the instrument.

Suggestions from the panel of judges were incorporated

to increase the content validity of the instrument.

The instrument
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was pilot tested along with the activities and as a result of the pilot
study, revisions were made.
One item was deleted from the Background Information Form, and
one item was added.

The total number of close-ended items remained

at four. The item regarding school size was deleted from the form,
since the researcher was able to label the instruments after collecting them from each group of students at specific schools. The
item that was added pertained to previous study of insurance in any
high school class.
The title Insurance Opinion Poll I was given to the pre-assessment
item.

One other item was added to this section.

The additional item

concerned the respondents' opinions about studying insurance. The
respondents were asked to check the one response that best completed
the statement.

Possible responses for the first item were very

important, important, somewhat important and not important.

The

second item allowed students to rank four insurance topics from one
to four, regarding importance of studying the specific topics. One
indicated the most important topic, and four indicated the least
important topic.
The title Evaluation for Insurance Activities was changed to
Activity Evaluation Form.

The revised form was divided into four

sections, with one section labeled for each activity.

Each section

consisted of the same six dimensions as on the Evaluation for Insurance
Activities.

The same Likert-type scale, with four possible responses

ranging from strongly agree to strongly disagree, was also used on

51
the revised form.

Space was provided for additional comments.

Space

for identifying strengths and weaknesses was deleted.
The post-assessment item was titled Insurance Opinion Poll II.
The same item was added to the post-assessment as was added to the
pre-assessment.

See Appendix D for a copy of the revised instrument.
Reliability of Instrument

The reliability of the instrument was computed through the use
of the split-half correlation between even-numbered items and oddnumbered items using data from the final sample. The instrument was
divided into two halves, the odd-numbered items and the even-numbered
items.

Each half was scored which provided two scores. When these

scores were correlated, a measure of internal consistency was provided,
The Spearman Brown Prophecy formula was applied to estimate the
reliability based on the full length test. As a result, a correlation coefficient of .90 was obtained for the Activity Evaluation Form
which was significant at the .001 level. This coefficient indicated
that the instrument was reliable enough to insure confidence in the
results.
Selection and Description
of Sample
Participants in the study represented students enrolled in
consumer and homemaking classes in three West Texas high schools.
The sample was not randomly selected but rather was one of convenience
The schools were selected based on school size and geographic location
in relation to Texas Tech University.

The schools selected were as
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follows:
School.

Plainview High School, Idalou High School and Muleshoe High
The consumer and homemaking teacher at each school was

contacted by telephone and asked to participate in the study.

The

teacher was then asked to select a class or classes consisting of
high school juniors and seniors that could participate in the study.
Eighty-eight students enrolled in consumer and homemaking classes
participated in the study by completing the activities developed
and the Consumer Education Evaluation Form.
Collection of the Data
Copies of the four insurance related activities and the Consumer Education Evaluation Form were taken by the researcher to the
consumer and homemaking classes at the three high schools that
participated in the study.

Arrangements were made with a consumer

and homemaking teacher at Plainview High School for the researcher
to administer the activities and evaluation form on October 7, 1981,
during two different class periods. Thirty-four students enrolled
in consumer and homemaking classes at Plainview High School participated in the study.
The consumer and homemaking teacher was contacted at Idalou
High School, and arrangements were made for the researcher to administer the activities and evaluation form on October 12, 1981,
during two different class periods. Thirty-six students enrolled
in consumer and homemaking classes at Idalou High School participated
in the study.
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Arrangements were made with a consumer and homemaking teacher
at Muleshoe High School for the researcher to administer the activities
and evaluation form on October 6, 1981, during two different class
periods.

Eighteen students enrolled in consumer and homemaking

classes at Muleshoe High School participated in the study.
Students in the classes were introduced to the researcher,
who explained the purpose of the study.

Each student was given a

copy of the Background Information Form and Opinion Poll I. The
directions were read to the students by the researcher, and the
students were asked to complete the two sections of the evaluation
instrument.

When all students were finished, the researcher read

the information on the Cover Sheet for Activity One. Students were
instructed to complete Activity One. Upon completion of Activity
One, all students were given a copy of the Activity Evaluation Form
and asked to complete the section designated for Activity One. The
same procedure was followed for the remaining three activities.
After completing the evaluation form for Activity Four, students
were given a copy of the Insurance Opinion Poll II and were asked
to complete the final part of the evaluation instrument.

Forty-five

to fifty minutes were required to collect all data from each class
of students. All activities and evaluation instruments were collected and placed in an envelope labeled with the school size.
Treatment of Data
Data obtained from the eighty-eight participants in the study
were numerically coded on computer sheets by the researcher and
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key-punched on cards at the Computer Center at Texas Tech University
in Lubbock, Texas. The cards were processed on a computer at Texas
Tech University.
The data were treated in the following ways:
1. Frequency counts were used to determine the number of
students responding strongly agree, agree, disagree and strongly
disagree for each of six dimensions on the Activity Evaluation Form
for each of the four activities
2. A series of t-tests were used for the following:
A.

to determine if any significant differences existed

between the mean preliminary importance ranking and the mean final
importance ranking for each of the following insurance topics:
1. reasons for insuring
2.

types of insurance

3. understanding insurance policies
4. buying insurance
B.

to determine if any significant differences existed between

the mean insurance importance scores assessed before and after completing four insurance related activities utilizing different instructional approaches
C.

to determine if any significant differences existed among

the mean activity scores for each activity when the students were
classified on the demographic variables of school size, sex and
previous study of insurance
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3. Analysis of Variance Tests were utilized for the following:
A.

to determine if any significant differences existed among

the mean activity scores for each activity when the students were
classified on the demographic variables of ethnic group and number of
consumer and homemaking courses taken
B.

to determine if any significant differences existed among

the mean activity scores for the four activities

CHAPTER IV
ANALYSIS AND INTERPRETATION OF DATA
Data from the study were analyzed to determine the effectiveness of four insurance related learning activities as perceived by a
selected group of consumer and homemaking students in Texas. Data
were also used to assess differences in mean importance ratings
assigned to the four activities when students were classified on
various demographic variables. The four activities which were
evaluated were as follows:
Activity One, a self-assessment activity dealing with
reasons for insuring
Activity Two, a picture identification activity dealing
with types of insurance
Activity Three, a word maze dealing with understanding
an insurance policy
Activity Four, a situation-response activity dealing
with buying insurance
Additionally, data were used to determine if differences existed
between preliminary and final rankings of four insurance topics and
preliminary and final rankings of the importance of studying insurance
Data were collected from eighty-eight selected junior and senior
consumer and homemaking students in Texas.
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A questionnaire entitled Consumer Education Evaluation Form,
was developed and utilized by the researcher. The questionnaire
consisted of four parts. Demographic data were obtained from the
first part.

Pre-assessment opinions regarding the importance of

studying insurance and rankings of insurance topics were obtained
from the second part of the questionnaire.

Post-assessments on the

same two variables were obtained from the third part. The fourth
part was used to obtain evaluation data for each activity.

The

project was undertaken to assist personnel in the Home Economics
Instructional Materials Center at Texas Tech University in Lubbock,
Texas, in developing a consumer education student booklet.
Data From the Consumer Education
Evaluation Form
Data were obtained from the questionnaire entitled Consumer
Education Evaluation Form.

The questionnaire was developed for use

by students after they had completed four insurance related activities
The Consumer Education Evaluation Form consisted of the following
four parts: Background Information Form, Insurance Opinion Poll I,
Insurance Opinion Poll II and Activity Evaluation Form. The Background Information Form was used to obtain information pertaining to
the following:

sex, previous study of insurance, ethnic group and

total number of different consumer and homemaking courses taken.
The demographic information was used for comparison purposes.
Insurance Opinion Polls I and II were used to obtain pre- and
post-assessments on two different variables. The first item dealt
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with the students' opinions regarding the importance of studying
insurance.

Four possible responses were provided.

These responses

were as follows: very important, important, somewhat important and
not important.

The second item allowed students to rank four in-

surance related topics from one to four, with one being the most
important to study and four the least important.
were as follows:

The four topics

reasons for insuring, types of insurance, under-

standing insurance policies and buying insurance.

The information

was used to determine if differences existed between the pre- and
post-assessment scores on both variables.
The Activity Evaluation Form was divided into four sections.
Each section was labeled for a different activity.

Students were

asked to respond to six different dimensions for each activity.

For

each dimension, respondents checked one response on a Likert-type
scale. There were four possible responses ranging from strongly
agree to strongly disagree. These data were used to determine the
effectiveness of four insurance related activities as perceived by
participants in the study.
Data obtained from the Activity Evaluation Form part of the
Consumer Education Evaluation Form were tallied separately for each
activity.
dimensions.

A mean score was figured for each activity for each of six
Frequency counts were run to determine how many students

strongly agreed, agreed, disagreed, or strongly disagreed with each
dimension.
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Data obtained from the Consumer Education Evaluation Form were
analyzed using analysis of variance and t^-tests to determine if any
significant differences existed among scores for each of the activities
when students were classified by specific demographic variables. Data
were also analyzed to determine if any significant differences existed
among the mean activity scores for each activity.
Additionally, the data were analyzed using a series of t^-tests
to determine if any significant differences existed between mean
preliminary importance rankings and mean final importance rankings
for the four insurance topics. A series of t^-tests was also used
to determine if a significant difference existed between the mean
importance score assessed before and after completing four insurance
related activities.
Student Demographic Data
Demographic data were collected from eighty-eight junior and
senior consumer and homemaking students from three West Texas high
schools.

Background information pertained to the following variables:

school size, ethnic group, sex, previous study of insurance and total
number of different consumer and homemaking courses taken.

Data

collected from students were used for comparison purposes. A summary of students' background information is found in Table 1.
As shown in Table 1, fifty-four (61.36 percent) students were
enrolled in a AAA (3-A) school, and thirty-four (38.64 percent) were
enrolled in a AAAAA (5-A) school.

Forty-nine (55.68 percent) of
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TABLE 1
STUDENT BACKGROUND INFORMATION
Number
(N=88)*

Percent
Responding

School Size
AAA (3-A)
AAAAA (5-A)

54
34

61.36
38.64

Ethnic Group
Hispanic
White
Other

29
49
10

32.96
55.68
11.37

47
40

54.02
45.98

13
23
22
30

H.77
26.14
25.00
34.09

19
69

21.59
78.41

Variables

Sex
"Temale
Male
Total Number of Consumer
and Homemaking Courses Taken
—
2
3
4 or more
Previous Study of Insurance
Yes
No

*Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due to
missing data.
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the students, which was a majority, were white. Twenty-nine (32.96
percent) of the students were Hispanic.

Forty-seven (54.02 percent)

of the students were female, and forty (45.98 percent) were male.
Data indicated that twenty-three (26.14 percent) of the students had taken two consumer and homemaking courses, and twenty-two
(25 percent) had taken three courses. Of the students responding,
sixty-nine (78.41 percent) had not previously studied insurance,
and nineteen (21.59 percent) had studied insurance.
Research Questions Examined
and Discussed
Two research questions were examined in the study. To answer
the questions, data obtained from the Consumer Education Evaluation
Form were used to determine mean dimension scores for each activity
and how many students strongly agreed, agreed, disagreed and strongly
disagreed with each dimension for each activity.
Question 1
Question 1 stated:
What is the rank order of the mean dimension scores for each
of the four activities for each of the following dimensions?
a.

The purpose of the activity was clear

b.

The directions were clear

c. The activity was interesting
d.

Enough time was allowed for the activity

e.

The activity was enjoyable

f.

The activity helped me learn
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Possible mean dimension scores ranged from four to one with
strongly agree being assigned four points and strongly disagree
assigned one point. Rank orders of mean dimension scores for each
activity are found in Table 2.
For four of the dimensions, the mean dimension scores for
Activity One were highest. These dimensions were as follows:
The purpose of the activity was clear
The directions were clear
The activity was enjoyable
The activity helped me learn
Mean dimension scores for Activity Three were highest for the dimensions
"The activity was interesting" and "Enough time was allowed for the
activity." Activity Three had the second highest mean dimension
scores for the four following dimensions:
The purpose of the activity was clear
The directions were clear
The activity was enjoyable
The activity helped me learn
Activity Two ranked third highest for the following five dimensions:
The purpose of the activity was clear
The directions were clear
Enough time was allowed for the activity
The activity was enjoyable
The activity helped me learn
Activity Four ranked fourth on all six dimensions.
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TABLE 2
RANK ORDER OF MEAN DIMENSION SCORES FOR EACH DIMENSION
FOR EACH ACTIVITY

Dimensions
1.

Rank Order of
Mean Scores

The purpose of the
activity was clear.

2.

The directions were clear.

3.

The activity was
interesting.

4.

Enough time was allowed
for the activity.

5. The activity was enjoyable.

6.

The activity helped me
learn.

Activity
Numbers

3.36
3.35
3.28
2.97

One
Three
Two
Four

3.48
3.35
3.14
3.02

One
Three
Two
Four

3.19
3.09
3.03
2.83

Three
Two
One
Four

3.36
3.27
3.27
3.20

Three
One
Two
Four

3.14
3.07
2.96
2.73

One
Three
Two
Four

3.28
3.18
3.08
3.04

One
Three
Two
Four
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The highest mean dimension score for "The purpose was clear"
was 3.36 for Activity One, and the lowest was 2.97 for Activity Four.
The highest mean dimension score for "The directions were clear" was
3.48 for Activity One, and the lowest was 3.02 for Activity Four.
Of the mean dimension scores for "The activity was intersting,"
3.19 for Activity Three was highest, and 2.83 for Activity Four was
lowest.

For the fourth dimension, "Enough time was allowed for

the activity," the high and low mean scores were 3.36 for Activity
Three and 3.20 for Activity Four. For the fifth dimension, "The
activity was enjoyable," 3.14 for Activity One was the highest mean
score, and the lowest was 2.73 for Activity Four. The mean scores
for the sixth dimension, "The activity helped me learn," was 3.28
for Activity One which was highest and 3.04 for Activity Four which
was lowest.
Question 2
Question 2 stated:
For each of the four activities, how many persons strongly
agreed, agreed, disagreed and strongly disagreed with each of the
following dimensions?
a. The purpose of the activity was clear
b.

The directions were clear

c.

The activity was interesting

d.

Enough time was allowed for the activity

e.

The activity was enjoyable

f.

The activity helped me learn
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The data were examined to determine how many students strongly
agreed, agreed, disagreed and strongly disagreed with each dimension
of each activity.

These data are found in Tables 3, 4, 5, 6, 7 and

8 with a separate table for each dimension.

Data regarding the first

dimension are found in Table 3. For the dimension, "The purpose of
the activity was clear," the following response categories were
chosen by the largest number of students for each activity:
Activity One - forty-five (51.72 percent) students agreed
Activity Two - fifty-four (62.07 percent) students agreed
Activity Three - fifty-five (62.50 percent) students agreed
Activity Four - twenty-nine (33.72 percent) students strongly
agreed and
twenty-nine (33.72 percent) students agreed
The smallest number of students responding to the purpose dimension
for each activity was as follows:
Activity One - two (2.28 percent) students strongly disagreed
Activity Two - no students strongly disagreed
Activity Three - no students strongly disagreed
Activity Four - three (3.49 percent) students strongly disagreed
Data regarding the second dimension are found in Table 4. The
largest number of students responding to the dimension, "The directions were clear," for each activity was as follows:
Activity One - forty-five (51.72 percent) students strongly
agreed
Activity Two - forty-six (52.87 percent) students agreed

k
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TABLE 3
FREQUENCY OF STUDENTS WHO STRONGLY AGREED, AGREED, DISAGREED OR
STRONGLY DISAGREED WITH THE DIMENSION, " THE PURPOSE OF THE
ACTIVITY WAS CLEAR" FOR EACH ACTIVITY
Levels of Agreement
N= 88*

Activities
Strongly
Agree
N
%

Agree
N
%

Di sagree
N

Strongly
Disagree
N

%

%

One

38
43.68

45
51.72

2
2.28

2
2.28

Two

29
33.33

54
62.07

4
4.60

0
0

Three

32
36.36

55
62.50

1
1.14

0
0

Four

29
33.72

29
33.72

25
29.07

3
3.49

Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due
to missing data.

•<
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TABLE 4
FREQUENCY OF STUDENTS WHO STRONGLY AGREED, AGREED, DISAGREED OR
STRONGLY DISAGREED WITH THE DIMENSION, " THE DIRECTIONS WERE
CLEAR" FOR EACH ACTIVITY
Levels of Agreement
N= 88*

Activities
Strongly
Agree
N
0/

/o

Agree
N

Disagree
N

Strongly
Disagree
N

%

%

%

One

45
51.72

39
44.83

3
3.45

0
0

Two

27
31.03

46
52.87

14
16.09

0
0

Three

34
38.64

51
57.96

3
3.41

0
0

Four

25
29.07

40
46.51

19
22.09

Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due
to missing data.

2
2.33
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TABLE 5
FREQUENCY OF STUDENTS WHO STRONGLY AGREED, AGREED, DISAGREED OR
STRONGLY DISAGREED WITH THE DIMENSION, "THE ACTIVITY WAS
INTERESTING" FOR EACH ACTIVITY
Levels of Agreement
N=88*

Activities
Strongly
Agree
N
%

Agree
N
%

Disagree
N
%

Strongly
Disagree
N
%

One

21
24.42

50
58.14

12
13.95

3
3.49

Two

24
27.59

47
54.02

16
18.39

0
0

Three

31
35.63

43
49.43

12
13.79

1
1.15

Four

22
25.58

32
37.21

28
32.56

4
4.65

Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due
to missing data.
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TABLE 6
FREQUENCY OF STUDENTS WHO STRONGLY AGREED, AGREED, DISAGREED OR
STRONGLY DISAGREED WITH THE DIMENSION, "ENOUGH TIME WAS
ALLOWED FOR THE ACTIVITY" FOR EACH ACTIVITY
Activities

Levels of Agreement
N=88*
Strongly
Agree
N
%

Agree
N
%

Disagree
N

Strongly
Disagree
N

%

%

One

29
33.33

53
60.92

5
5.75

0
0

Two

28
32.18

56
64.37

2
2.30

1
1.15

Three

37
42.05

46
52.27

5
5.68

0
0

Four

26
30.23

52
60.47

8
9.30

0
0

Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due
to missing data.
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TABLE 7
FREQUENCY OF STUDENTS WHO STRONGLY AGREED, AGREED, DISAGREED OR
STRONGLY DISAGREED WITH THE DIMENSION, "THE ACTIVITY WAS
ENJOYABLE" FOR EACH ACTIVITY
Activities

Levels of Agreement
N=88*
Strongly
Agree
N
%

Agree
N
%

Disagree
N

Strongly
Disagree
N

%

%

One

13
14.94

53
60.92

18
20.69

3
3.45

Two

16
18.61

52
60.47

17
19.77

1
1.16

Three

26
39.55

46
52.27

13
14.77

3
3.41

Four

20
23.26

26
30.23

37
43.02

3
3.49

Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due
to missing data.
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TABLE 8
FREQUENCY OF STUDENTS WHO STRONGLY AGREED, AGREED, DISAGREED OR
STRONGLY DISAGREED WITH THE DIMENSION, "THE ACTIVITY HELPED
ME LEARN" FOR EACH ACTIVITY
Levels of Agreement
N= 88*

Activities
Strongly
Agree
N
%

Strongly
Disagree
N

Agree
N

Disagree
N

%

%

%

One

23
26.44

55
63.22

8
9.29

1
1.15

Two

24
27.91

46
53.59

15
17.44

1
1.16

Three

27
30.68

51
57.96

9
10.23

1
1.14

Four

26
30.23

41
47.67

16
18.61

3
3.49

Total number of responses in some instances does not equal
eighty-eight and percentages do not equal one hundred percent due
to missing data.
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Activity Three - fifty-one (57.96 percent) students agreed
Activity Four - forty (46.51 percent) students agreed
The smallest number of students responding to the directions dimension
for each activity was as follows:
Activity One - no students strongly disagreed
Activity Two - no students strongly disagreed
Activity Three - no students strongly disagreed
Activity Four - two (2.33 percent) students strongly disagreed
Data pertaining to the third dimension are found in Table 5.
Analysis of data for the dimension, "The activity was interesting,"
revealed that the largest number of students responding for each
activity was as follows:
Activity One - fifty (58.14 percent) students agreed
Activity Two - forty-seven (54.02 percent) students agreed
Activity Three - forty-three (49.43 percent) students agreed
Activity Four - thirty-two (37.21 percent) students agreed
The smallest number of students responding to the interest dimension
for each activity was as follows:
Activity One - three (3.49 percent) students strongly disagreed
Activity Two - no students strongly disagreed
Activity Three - one (1.15 percent) student

strongly disagreed

Activity Four - four (4.65 percent) students strongly disagreed
Data regarding the fourth dimension are found in Table 6.
Review of data for the dimension, "Enough time was allowed for the
activity," indicated that the largest number of students responding
for each activity was as follows:
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Activity One - fifty-three (60.92 percent) students agreed
Activity Two - fifty-six (64.37 percent) students agreed
Activity Three - forty-six (52.27 percent) students agreed
Activity Four - fifty-two (60.47 percent) students agreed
The smallest number of students responding to the time dimension
for each activity was as follows:
Activity One - no students strongly disagreed
Activity Two - one (1.15 percent) student strongly disagreed
Activity Three - no students strongly disagreed
Activity Four - no student strongly disagreed
Data pertaining to the fifth dimension are found in Table 7.
Analysis of data regarding the dimension, "The activity was enjoyable,"
indicated that the largest number of students responding for each
activity was as follows:
Activity One - fifty-three (60.92 percent) students agreed
Activity Two - fifty-two (60.47 percent) students agreed
Activity Three - forty-six (52.27 percent) students agreed
Activity Four - thirty-seven (43.02 percent) students disagreed
The smallest number of students responding to the enjoyment dimension
for each activity was as follows:
Activity One - three (3.45 percent) students strongly disagreed
Activity Two - one (1.16 percent) student strongly disagreed
Activity Three - three (3.41 percent) students strongly disagreed
Activity Four - three (3.49 percent) students strongly disagreed

74
Data regarding the sixth dimension are found in Table 8.
Analysis of data for the dimension, "The activity helped me learn,"
indicated that the largest number of students responding for each of
the activities was as follows:
Activity One - fifty-five (63.22 percent) students agreed
Activity Two - forty-six (53.49 percent) students agreed
Activity Three - fifty-one (57.96 percent) students agreed
Activity Four - forty-one (47.67 percent) students agreed
The smallest number of students responding to the learning dimension
for each activity was as follows:
Activity One - one (1.15 percent) student strongly disagreed
Activity Two - one (1.16 percent) student strongly disagreed
Activity Three - one (1.14 percent) student strongly disagreed
Activity Four - three (3.49 percent) students strongly disagreed
Hypotheses Examined and Discussed
Seven null hypotheses were tested in the study. Hypothesis 1
was analyzed for statistical significance using analysis of variance
in conjunction with Duncan's multiple range test. Hypotheses 2, 3,
4, and 5 were analyzed for statistical significance using a series
of t^-tests for three of the demographic variables and analysis of
variance for two of the variables. For the demographic variable
regarding ethnic group, participants were categorized as white,
Hispanic or other. The "other" category referred to Black, Japanese
and Chinese students. When significant differences were found,
Duncan's multiple range test was used to determine which specific
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groups were significantly different from one another.

Hypotheses 6

and 7 were analyzed for statistical significance using a series of
t^tests.

Differences pertaining to each hypothesis were considered

significant at the .05 level and beyond.

The results of these

analyses are discussed and presented in table form.
Hypothesis 1
Hypothesis 1 was analyzed to determine if significant differences
existed among mean activity scores for the four activities.

Hypothesis

1 stated:
There are no significant differences among the mean activity
scores for the following activities:
a. Activity One - Self Assessment, Reasons for Insuring
b. Activity Two - Picture Identification, Types of Insurance
c. Activity Three - Word Maze, Understanding an Insurance Policy
d.

Activity Four - Situation-Response, Buying Insurance

Data regarding Hypothesis 1 can be found in Table 9.

Results

of the analysis of variance test indicated that there were significant
differences among the mean activity scores. Differences significant
at the .001 level were found.

Utilizing Duncan's multiple range

test, the mean score for Activity Four was found to be significantly
lower than the mean scores for Activities One, Two and Three.
Hypothesis 1 was rejected.
Hypothesis 2
Hypothesis 2 was analyzed to determine if significant differences existed among the mean activity scores for Activity One
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TABLE 9
ANALYSIS OF DIFFERENCES AMONG MEAN ACTIVITY SCORES FOR
ACTIVITIES ONE, TWO, THREE AND FOUR, UTILIZING
ANALYSIS OF VARIANCE

Activities

Mean Scores*
(N=88)

One

19.15a

Two

18.78a

Three

19.49a

Four

17.83b

F-Value

Level of
Significance

8.02

.001

*Mean Scores with the same l e t t e r are not significantly d i f ferent as determined by Duncan's multiple range test.

11

when students were classified according to demographic variables.
Data regarding Hypothesis 2a, b, and c can be found in Table 10.
Data regarding Hypothesis 2d and e can be found in Table 11.
Hypothesis 2 stated:
There are no significant differences among the mean activity
scores for Activity One when the students are classified according
to the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

e.

total number of different consumer and homemaking courses
taken

Hypothesis 2a:
Analysis of the jt-test results indicated that a significant
difference was found between the mean activity scores when students
were classified according to their school size. A difference
significant at the .01 level was found.

Students attending a

AAAAA (5-A) school rated Activity One significantly higher than
students in a AAA (3-A) school. Thus, Hypothesis 2a was rejected.
Hypothesis 2b:
Analysis of the ^-test results indicated that a significant
difference was found between the mean activity scores when students
were classified according to sex. A difference significant at the
.05 level was found.

Female students rated Activity One significantly

higher than male students. Thus, Hypothesis 2b was rejected.
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TABLE 10
ANALYSIS OF DIFFERENCES BETWEEN MEAN ACTIVITY SCORES FOR
ACTIVITY ONE BY DEMOGRAPHIC VARIABLES
UTILIZING T-TESTS

Variables
School Size
AAA (3-A)

Sex
Female

Previous Study of
Insurance
Yes
No

t_-Values

18.67

25

20.32
19.84

CO
CO

Male

52

Means

00
CO

AAAAA (5-A)

N*

Levels of
Significance

18.53

15

19.07

62

19.24

-2.69

.01

2.24

.05

-0.23

NS * *

Numbers may not equal eighty-eight due to missing data
•*

Not significant at the .05 level or beyond.
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TABLE 11
ANALYSIS OF DIFFERENCES AMONG MEAN ACTIVITY SCORES FOR
ACTIVITY ONE BY DEMOGRAPHIC VARIABLES UTILIZING
ANALYSIS OF VARIANCE

Variables

N*

Means

F-Values

Levels of
Significance

.82

NS**

.53

NS**

Ethnic Group
Hispanic
White
Other

29
47
10

18.76
19.48
18.70

Total Number of
Different Consumer
and Homemaking
Courses Taken
1
2

13
22

18.92
19.59

3
4 or more

22
30

18.64
19.30

Numbers may not equal eighty-eight due to missing data
**

Not significant at the .05 level or beyond.
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Hypothesis 2c:
Analysis of the t_-test results indicated that there was not a
significant difference between the mean activity scores of the students who had previously studied insurance and those who had not.
Thus, Hypothesis 2c was accepted.
Hypothesis 2d:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to ethnic group. Thus, Hypothesis
2d was accepted.
Hypothesis 2e:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to the total number of different
consumer and homemaking courses they had taken. Thus, Hypothesis
2e was accepted.
Hypothesis 3
Hypothesis 3 was analyzed to determine if significant differences
existed among mean activity scores for Activity Two when students
were classified according to demographic variables.

Data regarding

Hypothesis 3a, b and c can be found in Table 12. Data regarding
Hypothesis 3d and e can be found in Table 13. Hypothesis 3 stated:
There are no significant differences among the mean activity
scores for Activity Two when the students are classified according
to the following variables:
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TABLE 12
ANALYSIS OF DIFFERENCES BETWEEN MEAN ACTIVITY SCORES FOR
ACTIVITY TWO BY DEMOGRAPHIC VARIABLES
UTILIZING T-TESTS

Variables
School Size
AAA (3-A)
AAAAA (5-A)
Sex
Female
Male

N*

54

Means

t^-Values

Levels of
Significance

18.35

34

18.92

38

19.39

38

17.66

15

18.73

-.89

NS**

2.97

.01

.32

NS**

Previous Study
of Insurance

Yes
No

62

18.48

Numbers may not equal eighty-eight due to missing data
**

Not significant at the .05 level or beyond.
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TABLE 13
ANALYSIS OF DIFFERENCES AMONG MEAN ACTIVITY SCORES FOR
ACTIVITY TWO BY DEMOGRAPHIC VARIABLES UTILIZING
ANALYSIS OF VARIANCE

Variables
Ethnic Group
Hispanic
White
Other

N*

29
47
10

Means***

F-Values

Levels of
Significance

17.97b
18.86ab
20.70a

4).01

.05

Total Number of
Different Consumer
and Homemaking
Courses Taken
13
1
22
2

19.23
18.95

22
30

18.54
18.14

3
4 or more

.73

NS**

Numbers may not equal eighty-ei ght due to missing data.
**

***

Not significant at the .05 level or beyond.

Mean scores with the same letter are not significantly different as determined by Duncan's multiple range test.
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a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

e.

total number of different consumer and homemaking courses
taken

Hypothesis 3a:
Analysis of the ;t-test results indicated that there was no
significant difference between the mean activity scores when students were classified according to school size.

Thus, Hypothesis 3a

was accepted.
Hypothesis 3b:
Analysis of the t^-test results indicated that a significant
difference was found between the mean activity scores when students
were classified according to sex.
.01 level was found.

A difference significant at the

Female students rated Activity Two significantly

higher than male students.

Thus, Hypothesis 3b was rejected.

Hypothesis 3c:
Analysis of the t^test results indicated that there was no
significant difference between the mean activity scores of students
who had studied insurance and those who had not.

Thus, Hypothesis

3c was accepted.
Hypothesis 3d:
Results of the analysis of variance test indicated that there
were significant differences among mean activity scores when students
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were classified according to ethnic group.
at the .05 level were found.

Differences significant

Utilizing Duncan's multiple range test,

it was determined that students classified as "other" rated Activity
Two significantly higher than Hispanic students. Thus, Hypothesis 3d
was rejected.
Hypothesis 3e:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to the total number of different
consumer and homemaking courses they had taken. Thus, Hypothesis 3e
was accepted.
Hypothesis 4
Hypothesis 4 was analyzed to determine if significant differences existed among mean activity scores for Activity Three when
students were classified according to demographic variables. Data
relating to Hypothesis 4a, b and c can be found in Table 14. Data
regarding Hypothesis 4d and e can be found in Table 15. Hypothesis 4
stated:
There are no significant differences among the mean activity
scores for Acticity Three when the students are classified according
to the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

85

TABLE 14
ANALYSIS OF DIFFERENCES BETWEEN MEAN ACTIVITY SCORES FOR
ACTIVITY THREE BY DEMOGRAPHIC VARIABLES
UTILIZING T-TESTS

Variables
School Size
AAA (3-A)
AAAAA (5-A)
Sex
Female
Male
Previous Study
of Insurance
Yes

N*

54

t^-Values

.61

NS**

1.43

NS**

-.34

NS**

19.52

34

19.08

39

19.85

38

18.87

15

19.13

65

No

Means

Levels of
Significance

19.43

Numbers may not equal eighty-eight due to missing data
••

Not significant at the .05 level or beyond.
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TABLE 15
ANALYSIS OF DIFFERENCES AMONG MEAN ACTIVITY SCORES FOR
ACTIVITY THREE BY DEMOGRAPHIC VARIABLES UTILIZING
ANALYSIS OF VARIANCE

Variables

N^

Means

Ethnic Group
Hispanic
White
Other

29
47
10

19.31
19.41
20.40

Total Number of
uiTTerent uonsumer
and Homemakin?"
Courses Taken
1
2

13
22

20.62
19.65

4 or more

22
30

F-Values

Levels of
Significance

.55

NS * *

.96

NS• •

19.27
18.95

Numbers may not equal eighty-eight due to missing data
••

Not s i g n i f i c a n t at the .05 level or beyond.
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e.

total number of different consumer and homemaking courses
taken

Hypothesis 4a:
Analysis of the jt-test results indicated that no significant
difference was found between the mean activity scores of students
attending a AAA (3-A) school and those attending a AAAAA (5-A) school
Thus, Hypothesis 4a was accepted.
Hypothesis 4b:
Analysis of the t^test results indicated that there was no
significant difference between the mean activity scores when students
were classified according to sex. Thus, Hypothesis 4b was accepted.
Hypothesis 4c:
Analysis of the t^-test results indicated that there was no
significant difference between the mean activity scores of students
who had previously studied insurance and those who had not. Thus,
Hypothesis 4c was accepted.
Hypothesis 4d:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to ethnic group. Thus, Hypothesis
4d was accepted.
Hypothesis 4e:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to the total number of different
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consumer and homemaking courses they had taken.

Thus, Hypothesis

4e was accepted.
Hypothesis 5
Hypothesis 5 was analyzed to determine if significant differences existed among mean activity scores for Activity Four when
the students were classified according to demographic variables.
Data relating to Hypothesis 5a, b and c can be found in Table 16.
Data regarding Hypothesis 5d and e can be found in Table 17.
Hypothesis 5 stated:
There are no significant differences among the mean activity
scores for Activity Four when students are classified according to
the following variables:
a.

size of school

b.

sex

c.

previous study of insurance

d.

ethnic group

e.

total number of different consumer and homemaking courses
taken

Hypothesis 5a:
Analysis of the ^-test results indicated that there was no
significant difference between mean activity scores when students
were classified according to school size.
accepted.

Thus, Hypothesis 5a was
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TABLE 16
ANALYSIS OF DIFFERENCES BETWEEN MEAN ACTIVITY SCORES FOR
ACTIVITY FOUR BY DEMOGRAPHIC VARIABLES
UTILIZING T-TESTS

Variables
School Size
AAA (3-A)
AAAAA (5-A)
Sex
Female
Male
Previous Study
of Insurance
Yes

N*

54

t^-Values

17.60

34

18.16

39

18.60

37

16.68

15

17.80

62

No

Mean

Levels of
Significance

-.62

NS**

2.58

.05

.02

17.77

Numbers may not equal eighty-eight due to missing data
•*

Not significant at the .05 level or beyond.

NS**
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TABLE 17
ANALYSIS OF DIFFERENCES AMONG MEAN ACTIVITY SCORES FOR
ACTIVITY FOUR BY DEMOGRAPHIC VARIABLES
UTILIZING ANALYSIS OF VARIANCE

Variables

N*

Mean

Ethnic Group
Hispanic
White
Other

29
47
10

17.97
17.67
18.22

To_tal Number nf
Different Consiimerand Homemaking
Courses Taken
1
2
3
4 or more

13
22

18.92
18.36

22
30

F-Values

Levels of
Significance

.10

NS**

.72

NS**

17.37
17.32

Numbers may not equal eighty-eight due to missing data
**

Not s i g n i f i c a n t at the .05 level or beyond.
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Hypothesis 5b:
Analysis of the t_-test results indicated that a significant
difference existed between the mean activity scores when students
were classified according to sex. A difference significant at the
.05 level was found.

Female students rated Activity Four significantly

higher than males. Thus, Hypothesis 5b was rejected.
Hypothesis 5c:
Analysis of the t^-test results indicated that there was no
significant difference between the mean activity scores of students
who had previously studied insurance and those who had not. Thus,
Hypothesis 5c was accepted.
Hypothesis 5d:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to ethnic group.

Thus, Hypothesis

5d was accepted.
Hypothesis 5e:
Results of the analysis of variance test indicated that there
were no significant differences among mean activity scores when
students were classified according to the total number of different
consumer and homemaking courses they had taken.

Thus, Hypothesis

5e was accepted.
Hypothesis 6
Hypothesis 6 was analyzed to determine if significant differences existed between the mean preliminary and mean final importance
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rankings for each of four insurance related topics.

Data regarding

Hypothesis 6 can be found in Table 18. Hypothesis 6 stated:
There is no significant difference between the mean preliminary
importance ranking and the mean final importance ranking for each of
the following insurance topics:
a.

reasons for insuring

b.

types of insurance

c.

understanding insurance policies

d.

buying insurance

Hypothesis 6a:
Analysis of the ^-test results indicated that no significant
difference was found between the mean preliminary and mean final
importance rankings for the topic "reasons for insuring."

Thus,

Hypothesis 6a was accepted.
Hypothesis 6b:
Analysis of the ^-test results indicated that no significant
difference was found between the mean preliminary and mean final
importance rankings for the topic "types of insurance."

Thus,

Hypothesis 6b was accepted.
Hypothesis 6c:
Analysis of the jt-test results indicated that no significant
difference was found between the mean preliminary and mean final
importance ranking for the topic "understanding insurance policies."
Thus, Hypothesis 6c was accepted.
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TABLE 18
ANALYSIS OF DIFFERENCES BETWEEN PRELIMINARY AND FINAL
IMPORTANCE RANKING OF INSURANCE RELATED TOPICS
UTILIZING T-TESTS
Topic

Assessment

Reasons for
Insuring

preliminary

Types of
Insurance
Understanding
Insurance
Policies
Buying
Insurance

Mean
Ranking

-1.09

NS^

-.48

NS^

.16

NS^

1.39

NS*

2.21

final

2.07

preliminary

2.60

final

2.55

preliminary

1.86

final

1.89

preliminary

3.33

final

t-Value

Levels of
Significance

3.49

'Not significant at the .05 level or beyond.
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Hypothesis 6d:
Analysis of the t^-test results indicated that no significant
difference was found between the mean preliminary and mean final
importance rankings for the topic "buying insurance."

Thus, Hypothesis

6d was accepted.
Hypothesis 7
Hypothesis 7 was analyzed to determine if a significant difference existed between the mean preliminary and mean final insurance
importance scores.

Data regarding Hypothesis 7 are found in Table 19.

Hypothesis 7 stated:
There is no significant difference between the mean insurance
importance scores assessed before and after completing four insurance
related activities utilizing different instructional approaches.
Analysis of the ^-test results indicated that a significant
difference was found between the mean preliminary and mean final
insurance importance scores. A difference significant at the .001
level was found.

The mean final insurance importance score was

significantly higher than the mean preliminary score.
Summary
In summary, the following findings were a result of analyses
of data in the study:
1.

Activity One, a self-assessment activity dealing with

reasons for insuring, was identified as having the highest mean
dimension score for four of six dimensions.
were the following:

These four dimensions
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TABLE 19
ANALYSIS OF DIFFERENCES BETWEEN PRELIMINARY AND
FINAL MEAN INSURANCE IMPORTANCE SCORES
UTILIZING T-TESTS

Assessment

Mean Scores

Preliminary

3.18

Final

3.59

t-Value

Level of
Significance

4.95

.001
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-The purpose of the activity was clear
-The directions were clear
-The activity was enjoyable
-The activity helped me learn
Activity Three, a word maze dealing with understanding insurance
policies, had the highest mean dimension score for two of the dimensions.

These dimensions were as follows:
-The activity was interesting
-Enough time was allowed for the activity

Activity Three had the second highest mean dimension score for four
of the dimensions, which were as follows:
-The purpose of the activity was clear
-The directions were clear
-The activity was enjoyable
-The activity helped me learn
Activity Two was a picture identification activity dealing with
types of insurance. The mean dimension score for Activity Two
ranked third for the following five dimensions:
-The purpose of the activity was clear
-The directions were clear
-Enough time was allowed for the activity
-The activity was enjoyable
-The activity helped me learn
Activity Four, a situation-response activity dealing with buying
insurance, had the lowest mean score for all six dimensions.
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2.

A majority of students agreed that the purposes of all four

activities were clear.
3.

Forty-five (51.72 percent) students strongly agreed that

the directions were clear for Activity One.

For Activity Two, forty-

six (52.87 percent) students agreed, and fifty-one (57.96 percent)
agreed for Activity Three that the directions were clear.
4.

In response to the dimension "The activity was interesting,"

fifty (58.14 percent) students agreed for Activity One and fortyseven (54.02 percent) agreed for Activity Two.
5. A majority of students agreed that enough time was allowed
to complete all four of the activities.
6.

A majority of students responding to Activities One, Two

and Three agreed that those activities were enjoyable.
7. A majority of students agreed with the dimension, "The
activity helped me learn" for each of the four activities.
8.

A significant difference was found among the mean activity

scores for the four activities. The mean score for Activity Four
was significantly lower than the mean activity scores for Activities
One, Two and Three.
9.

Students from AAAAA (5-A) schools rated Activity One

higher than students from AAA (3-A) schools.

This trend was not

evident on other activities.
10.

Significant differences were found among the mean activity

scores for Activity Two when students were classified according to
ethnic group.

Students classified as "other" rated Activity Two

significantly higher than Hispanic students.
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11. A significant difference was found among the mean activity
scores for Activities One, Two and Four when students were classified
according to sex.

In each case, females rated these three activities

higher than males.
12.

No differences were noted among mean activity scores when

students were classified according to the total number of different
consumer and homemaking courses they had taken or previous study
of insurance.
13.

No significant differences were found between the mean

preliminary and mean final importance rankings of the following
insurance related topics:

reasons for insuring, types of insurance,

understanding insurance policies and buying insurance.
14. A significant difference was found between the mean preliminary and mean final insurance importance scores. The mean final
importance score was significantly higher than the mean preliminary
importance score.

CHAPTER V
SUMMARY, FINDINGS, CONCLUSIONS,
AND RECOMMENDATIONS
A summary of the study and conclusions which are justified
based on data analyses are presented in this chapter.

Based upon

findings of the study, recommendations are made for further study
and research in the area of development and analysis of studentoriented consumer education materials.
Summary of the Study
This study dealt with the development and evaluation of consumer education student-oriented material on the topic of insurance.
Results of the study will be used to aid in the development of a
consumer education student booklet by personnel at the Home Economics
Instructional Materials Center at Texas Tech University in Lubbock,
Texas. To this end, the study was based on the following purposes:
1.

to develop a set of four activities for inclusion in the

consumer education booklet
2.

to determine students' perceptions of the effectiveness

of the activities developed
3.

to assess differences in mean importance ratings assigned

to the activities when students were classified according to various
demographic variables
99

100
4.

to determine if differences existed between preliminary

rankings for four insurance topics and the final rankings of the
same four topics, after studying each topic through a different
instructional approach
5. to determine if perceived importance of studying insurance
was altered as a result of completing the four insurance related
activities
The sample for the study consisted of eighty-eight junior and
senior consumer and homemaking students from three West Texas high
schools. The students completed four insurance related activities.
The four activities were as follows:
Activity One, a self-assessment activity dealing with reasons
for insuring
Activity Two, a picture identification activity dealing with
types of insurance
Activity Three, a word maze dealing with understanding an
insurance policy
Activity Four, a situation-response activity dealing with
buying insurance
Students evaluated each activity by indicating on a Likert-type
scale whether they strongly agreed, agreed, disagreed or strongly
disagreed with six different dimensions for each activity. Additionally, students completed Insurance Opinion Polls I and II as
pre- and post-assessments. The Insurance Opinion Polls I and II
consisted of two variables. Students responded to the first variable

101
by indicating whether they thought studying insurance was very
important, important, somewhat important or not important.

For the

second variable, students ranked four insurance related topics from
one to four.
Form.

Each student also completed a Background Information

Background information was used for comparisons in the study.

The activities were field tested during October 1981. Data obtained
were analyzed using the analysis of variance test in conjunction
with Duncan's multiple range test, jt-tests and frequency counts.
Findings of the Study
The following findings were a result of analysis of data obtained from the study:
1. Activity One, a self-assessment activity dealing with
reasons for insuring, was identified as having the highest mean
dimension score for four of six dimensions. These four dimensions
were the following:
-The purpose of the activity was clear
-The directions were clear
-The activity was enjoyable
-The activity helped me learn
Activity Three, a word maze deal'ing with understanding insurance
policies, had the highest mean dimension score for two of the dimensions.

These dimensions were as follows:
-The activity was interesting
-Enough time was allowed for the activity
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Activity Three had the second highest mean dimension score for four
of the dimensions, which were as follows:
-The purpose of the activity was clear
-The directions were clear
-The activity was enjoyable
-The activity helped me learn
Activity Two was a picture identification activity dealing with types
of insurance. The mean dimension score for Activity Two ranked third
for the following five dimensions:
-The purpose of the activity was clear
-The directions were clear
-Enough time was allowed for the activity
-The activity was enjoyable
-The activity helped me learn
Activity Four, a situation-response activity dealing with buying
insurance, had the lowest mean score for all six dimensions.
2. A majority of students agreed that the purposes of all
four activities were clear.
3.

Forty-five (51.72 percent) students strongly agreed that

the directions were clear for Activity One. For Activity Two, fortysix (52.87 percent) students agreed, and fifty-one (57.96 percent)
agreed for Activity Three that the directions were clear.
4.

In response to the dimension "The activity was interesting,"

fifty (58.14 percent) students agreed for Activity One, and fortyseven (54.02 percent) agreed for Activity Two.
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5. A majority of students agreed that enough time was allowed
to complete all four of the activities.
6. A majority of students responding to Activity One, Two and
Three agreed that those activities were enjoyable.
7. A majority of students agreed with the dimension, "The
activity helped me learn" for each of the four activities.
8. A significant difference was found among the mean activity
scores for the four activities. The mean score for Activity Four
was significantly lower than the mean activity scores for Activities
One, Two and Three.
9.

Students from AAAAA (5-A) schools rated Activity One higher

than students from AAA (3-A) schools. This trend was not evident on
other activities.
10.

Significant differences were found among the mean activity

scores for Activity Two when students were classified according to
ethnic group. Students classified as "other" rated Activity Two
significantly higher than Hispanic students.
11. A significant difference was found among the mean activity
scores for Activities One, Two and Four when students were classified
according to sex.

In each case, females rated these three activities

higher than males.
12.

No trends were noted among mean activity scores when

students were classified according to the total number of different
consumer and homemaking courses they had taken or previous study
of insurance.
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13.

No significant differences were found between the mean

preliminary and mean final importance rankings of the following insurance related topics: reasons for insuring, types of insurance,
understanding insurance policies and buying insurance.
14.

A significant difference was found between the mean

preliminary and mean final insurance importance scores. The mean
final importance score was significantly higher than the mean preliminary importance score.
Conclusions
Based on the findings of the study, the following conclusions
were drawn.
1.

Data analyses indicated that Activity One was rated the

highest of the four activities.

Students found Activity One to have

the clearest purpose and directions, to be most enjoyable and to help
them learn more than the other three activities. This implies that
the true-false format of the self-assessment in Activity One was
well received by the students and should be considered for inclusion
in student-oriented materials. Also, an answer key was provided which
may have provided the necessary feedback to the students. This may
suggest that activities that provide such immediate feedback should
be considered for inclusion in student-oriented materials.
2.

Since Activity Two had average ratings, this may suggest

that changes are needed.

The activity may need to be analyzed

further before inclusion in student-oriented materials.
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3. Activity Three was perceived as being most interesting and
having enough time for students to complete the activity.

Since

Activity Three was rated second highest on the dimensions dealing
with clarity of purpose, clarity of directions, enjoyability and
learning derived from the activity, it seems to be the type of
activity in which students are interested.

This suggests that the

word maze format of Activity Three should be considered for inclusion
in student-oriented materials.
4. Since Activity Four was rated lowest of all activities on
all dimensions, it appears that students perceive this activity to
be ineffective.

The format of Activity Four was situation-response

items with a roulette wheel indicating the situation to which to
respond.

This activity format should not be included in student-

oriented materials.

Since the mean score for Activity Four was

significantly lower than the other three mean scores, this substantiates
the suggestion that Activity Four should not be considered for inclusion in student-oriented materials.
5. Since the majority of students at least agreed with each
dimension for each activity except Activity Four, it appears that
overall, students considered Activities One, Two and Three as being
effective.

This evidence suggests that these three activities should

be considered for inclusion in student oriented materials.
6.

Since there were significant differences among the mean

activity scores for Activities One, Two and Three when students were
classified according to sex, it appears that females found the
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activities more effective than males.

Perhaps researchers need to

explore the number of homemaking courses taken by males and females,
whether a female teacher has an influence on students and the kinds
of insurance covered in the activities. This implies that studentoriented materials that appeal equally to males need to be developed.
7.

Since there were no significant differences among preliminary

and final rankings of insurance related topics, it appears that
completing the four activities did not alter students' opinions
concerning the relative importance of studying each of the topics.
Therefore, the methods did not seem to have a differential effect.
8.

Analysis of data indicated that a significant difference

was found between mean preliminary and mean final insurance importance
scores.

Since the final score was significantly higher, it appears

that the perceived importance of studying insurance was altered as a
result of completing the four insurance related activities.

This

evidence suggests that these types of student-oriented activities
are beneficial in helping students see the relevance of the topic of
insurance.
Recommendation for Further Study
The study pertaining to the development and analysis of consumer education student-oriented activities for inclusion in a
consumer education student booklet has revealed the need for
further research in this area.
include the following:

Recommendations for further research
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1.

Replicating the study with a larger sample of consumer and

homemaking students
2.

Using the procedure for developing student-oriented

materials for other topics in different subject matter areas
3. Replicating the study with students representing other
parts of Texas to see how students in other areas compare to those
in the West Texas area
4.

Conducting a study to determine which methods students

enjoy most and learn from most, using a larger variety of instructional strategies
5. Conducting a study to determine which instructional approaches and content are most effective as perceived by males
6.

Conducting a study to determine what types of student-

oriented materials are in most demand by consumer and homemaking
teachers
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APPENDIX A
ACTIVITIES AND COVER SHEETS USED FOR PILOT STUDY
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COVER SHEET FOR ACTIVITY # I
Read this sheet before completing Activity # I.
OUTLINE - The following are the major concepts covered in Activity # I.
Reusuns lor Insuring
A. Protecting Against Losses
\i. Lj!>ing Financial Strain
C. Saving for the Future
PURPOSE - When you complete this activity you should be able to;
Explain reasons for having insurance protection.
KEY IDEA

The major idea you will get from this activiiy iN iliat:

Understanding reasons for having insurance can help in preparing lor insurjiiti:e inirciusi.'s.
METHOD - Complete the following attached activity.
Self-Assessment Instrument
TURN THE COMPLETED ACTIVITY INTO YOUR TEACHER
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^

WHAT DO YOU KNOW ABOUT INSURANCE '
For each of the following statements, place a check (•) in Che appropriate True or laKi.
box. After answering all questions, turn the page to the back to find the answers. Add up
the number of items you got right. Check the scale below to see how much you already
know about insurance.
True

laisc

1. Insurance can help people siurc ihe costs ol protection
against risks in their lives.
2. Having insurance is more important for poor ilnvL-rs than
lor good drivers.

l_l

3.

Property you own is protected when it is insured.

G

4.

Insurance protection can decrease the need lor money to
pay for damages to property or persons.

D

5. Property insurance provides protection lor home owners
rather than lor apartment renters.

D

6. When someone you depend on looses his/her life, insurance can do little to provide you with money.

a

7. The only type of health insurance a person needs is one
that pays for basic doctor bills and hospital bills.
8.

Insurance provides protection if you are sued by a person
who is injured on your property.

D

').

It IS most important for Ihe hreadwmiuris) in a lainily ID
have life insurance.

a

a

10.

Insurance lor retirement is unnecessary since llie eoveriiinent will take care of you.

u

ij

I I. Some life insurance policies can provide a way ol s.ivine
lor the luture.
l O l A L t J l CORkLCI ,ANSW1.I<S_
Siuinhvr oJ
Carreer Answers
9 -I I
You
6-8
^ ou
3-5
You
0-2
You

,_

seem lo be an insur.ince e\peii
seem to liavc the insurance picture
have .i eood start, kci-p up tlic work
need help, start siiidying insurance

^
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ANSWER KEY
1. T
2. F - It is important for all drivers to liuve insurance protection.
3. T
4. T
5. F - Renters need property insurance because their
property cannot be covered by a homeowners policy.
6. F - Life insurance provides security for dependents of
the insured.
7. F - Many health problems require more treatment tlun
basic visits to a doctor or the hospital.
8. T
9. T
10. F - Govemmlent sources cannot always be depended un
to take care of you.
11. T
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COVER SHEET FOR ACTIVITY #2
Read this sheet before completing Activiiy #2.
OUTLINE - The following are the major concepts covered in Activity #2:
I.

Types of Insurance
A. Auto
B. Life
C. Health
D. Property
E. Homeowner's
F. Income (Social Security)

II.

Protection Offered by Various Types of Insurance Coverage

PURPOSE " When you complete this activity you should be able to:
1. Identify types of insurance.
2. Explain types of insurance coverage available for specific kinds of risks one laces.
KEY IDEA — The major idea you will get from this activity is tliat:
Knowing types of insurance and the coverage of each helps you purchase insurance wisely.

METHOD - Complete the following attached activity.
Picture ID.
TURN THE COMPLETED ACTIVITY INTO YOUR Tl ACIIER WHEN DONE.
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A HOUSE FULL OF INSURANCE NEEDS
AUTOMOBILE
LIFE

Types uf Insurance
PROPERTY
HEALTH

HOMEOWNER'S
INCOME (SOCIAL SECURITY)

Identify one risk in each of the rooms pictured. Write that risk under the heading:. "Risks." Across
from each risk, name one type of insurance that could protect against damages from that risk. See
the example below.
RISKS
Ex: In Room 1: Retirement causes loss of income
Room 2:
Room 3:
Room 4:
Room 5:
Room 6:
Check your answers with the answer key on the back of this page.

INSURANCE
INCOME

f,-
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KEY
This is a list of possible answers.
RISKS

INSURANCE

1. Retirement-loss of income

Income: Life (.Savings): Health

2. Fire damage

Homeowners

3. Getting iiviired or sick

Health. Income, if you were
unable to work for a wliile

4. Unable to support family because of death of breadwiiuier

Life

5. Loss of property-damage or theft

Property. Homeowners

6. Damage to car or injury to others

Aulo. Properly

< '•
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COVER SHEET FOR ACTIVITY #3
Read this sheet before completing Activity #3.

OUTLINE - The following are the major concepts covered in Activity #3:
I.

Parts of an Insurance Policy
A. Declarations
B. Exclusions
C. Conditions
D. Endorsements

II.

General Insurance Policy Terms
A. Coverage
B. Deductible
C. Liabihty
D. Policy
E. Policyholder
F. Premium

PURPOSE - When you complete this activity you should be able to:
1. Define terms that are associated with insurance policies.
2. Explain different parts of an insurance policy.
KEY IDEA

The major idea you will get from this .iLlivity is that:

Understanding insurance policy terms will make it easier to uiiderstaiul a written policy
METHOD - Complete the following activity:
Word Puzzle
TURN THE COMPLETED ACTIVITY INTO YOUR TEACHER WHEN DONE.

I •

^
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INSURANCE POLICIES - WHAT ARE THEY ALL ABOUT?
Match the words listed under 'Terms" with the '*DeHnitious" listed below.
Then fit each word into the correct space to complete the word maze.
Terms
DI-CLARATIONS
ENDORSEMENTS
POLICY HOLDER

EXCLUSIONS
LIABILITY

DEDUCTIBLE
CONDITIONS

COVlR.ACiL
PREMIUM
POLICY

Definitions
Parts ol a Policy
li Personal information given to an insurance or agent is called the

Insurance Policy Terms
5. The written contract from the insurance
company is the
6. Money paid for coverage is'the

2. Risks not covered in the policy are the
J. Rights and obligations of the insurance
company and the policyholder are the
of the policy.
4. Additions to a policy which add extra
protection are known as

7. The dollar amount of money an insurance company will pay is called the
8. The obligation of the insured to pay the
cost of injuries or deaths caused by carelessness is known as _ .
.. _ . ^. ...
0. The amount of money the insured agrees
to pay before the insurance company
begins payment on a claim is the
10. The person to whom the policy is issued
is the

•XT

era:
IT

L"::n::i:
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COVER SHEET FOR ACTIVITY #4
Read this sheet before completing Activity #4.

OUTLINE - The following are the major concepts covered in Activity #4:
Factors to Consider When Buying Insurance
A. Selecting an Insurance Agent
B. Selecting an Insurance Company
)
PURPOSE - When you complete this activity you should be able to:
1. Identify characteristics of a good insurance company and agent.
2. Summarize factors affecting selection of an insurance company and agent.
KEY IDEA - The major idea you will get from this activity is that:
Wise selection of an insurance company and agent is related to !>atisfaction witli insurancLpurchases.
METHOD - Complete the following attached activity.
Insurance Roulette Wheel
TURN INTO YOUR TEACHER WHEN DONE.

122

THE INSURANCE ROULETTE WHEEL
Selecting an Insurance Company and Agent
1. Choose a partner to play insurance roulette. Use the roulette wheel on the following page.
2. Partner I spins the wheel first by placing a pen or pencil in the center of the wheel, then twirling the pen or pencil.
3. Match the number that is nearest to the point of the pen or pencil with the same iiumhercd
question below.
4. Answer the iiuestion below.
5. Have your partner check your answers by looking inside the same numbered cinelope wlucli is
attaciied.
6. Partner 2 repeats the same.
7. Repeat until both partners liave answers two different ijuestions each.
QUESTIONS
1. You have discovered that your present insurance company is paying claims very slowly. You
have decided to change insurance companies. What three (3) considerations will be most
important when selecting a new company?

Have your partner check your answers by looking in Envelope One.
2. You have just been married. Before you were married, you and your partner were covered
under your parents' insurance. What will be the first two (2) facts to know before selecting an
insurance agent?

Have your partner check your answers by looking in Envelope Two
3. Your grandparents are both retired. They own a mobile home and travel around ilie Unileil
States. What are two (2) facts they should know about the insurance company they select?

Have your partner check your answers by looking in Envelope Three.
4. You and your partner have been planning on st;irting a family. Your first baby jusi arrived.
Your family is beginning to grow! When selecting an insurance aecni, what are three (3)
qualities you should consider?

Have your partner check your answers by looking in Envelope Four.
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SELECTING AN INSURANCE COMPANY
All uf the following are correct answers.
.Make certain the company is reputable.
Compare premium rates for the same protection at different companies.
Check the company's financial record.
Get a copy of the company's annual report, and check Best s Annual Insurance
Guide.
Make sure the company is licensed by the state.
Check the company's claim service.
Make sure claims are settled promptly.
Check to see that claims are settled nationwide.
.Make sure that the company has satisfied customers.

SELECTING AN INSURANCE AGENT
All of the following are correct answers.
Know your insurance needs.
Be ready to ask meaningful questions.
Be able to trust your agent.
Make sure the agent is reliable.
Check to see what kind of services are offered.
Be sure your agent will discuss prices fairly and clearly with you.
Make sure the agent has an interest in you and your needs.
.Make certain that your agent will explain advantages and disadvantages ol different
policies.

APPENDIX B
FINAL ACTIVITIES AND COVER SHEETS
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COVER SHEET FOR ACTIVITY # 1
Read this sheet before completing Activity # I.
OUTLINE - The following are the major concepts covered in Activity # 1.
Reasons for Insuring
A. Protecting Against Losses
B. Ijsing linanctal Strain
C. Saving for the Future
PURPOSE - When you complete this activity you should be able to:
Explain reasons for having insurance protection.
KEY IDEA

The major idea you will get from (his activity i> (hat:

Understanding reasons for having insurance can help in preparing for insurance pureliases.
METHOD - Complete the following attached activity.
Self-Assessment Instrument
TURN THE COMPLETED ACTIVITY INTO YOUR TEACHER.
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^

=

^

WHAT DO YOU KNOW ABOUT INSURANCE?
For each of the following stalcmentH. place a check (/) in the appropriate True or False
box. After answering all questions, turn the page to the back to find the answers. Add up
the number of items you got right. Check the scale below to see how much you already
know about insurance.
True
1. Insurance can help people share the costs oC protection
against risks in their lives.

a

2. Having insurance is more iin|H>rtanl for poor drivers than
for good drivers.

lalse

a
u

3. Property you own is protected when it is insured.

u
a

4. Insurance protection can decrease Ihe need for money to
pay for damages to property or persons.
5. Property insurance provides protection for home owners
rather than for apartment renters.
(). When someone you depend on looses his. her life, in.surance can do little to provide you with money.

a

7. The only type of health insurance a person needs is one
that pays for basic doctor bills and hospital bills.

Li

8. Insurance provides protection if you are sued by a person
who is injured on your property.

a

u

9. It is most important for (he breadwinner(s) in a family to
have life insurance.
10. Insurance for retirement is unnecessary since the government will take care o( you.

u

u

11. Some life insurance policies can provide a way of saving
for the future.

u

a

TOIAL OK CORRECT ANSWERS
Number of
Correct Answers
9-11 . 1 . . . .You seem lo be an insurance expert
6-8
You seem to have the insurance picture
3-5
You have a good start, keep up the work
0-2
You need help, start studying insurance

^
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ANSWER KEY
1. T
2. F - It is important for all drivers to iuve insurance protection.
3. T
4. T
5. F - Renters need property insurance because their
property cannot be covered by a lioinc*owners policy.
6. F
Life insurance provides security for dependents of
the insured.
7. F - Many health problems require more treatment than
basic visits to a doctor or the hospital.
8. T
9. T
10. F - Govemmlent sources cannot always be depended on
to take care of you.
11. T
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COVER SHEET FOR ACTIVITY #2
Read this sheet before completing Activity #2.

OUTLINE - The following are the major concepts covered in Activity #2:
I.

Types of Insurance
A. Auto
B. Life
C. Health
D. Property
E. Homeowner's
F. Income (Social Security)

II.

Protection Offered by Various Types of Insurance Coverage

PURPOSE

When you complete this activity you should be able to:

1. Identify types of insurance.
2. Explain types of insurance coverage available for specific kinds o( risks one faces.
KEY IDEA — The major idea you will get from this activity is that:
Knowing types of insurance and the coverage of each helps you purchase insurance wisely.
METHOD - Complete the following attached activity.
Picture ID.
TURN THE COMPLETED ACTIVITY INTO YOUR TEACHER WHEN DONE.
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A HOUSE FULL OF INSURANCE NEEDS
AUTOMOBILE
LIFE

Types uf Insurance
PROPERTY
HEALTH

HOMEOWNERS
INCOME (SOCIAL SECURITY)

te ffl
A risk is the possibility of loss or injury. Identify one risk in each of the rooms pictured. Write that
risk under the heading, "Risks." Across from each risk, name one type of insurance that could
protect against damages from that risk. See the example below.
RISKS
Ex: in Room 1: Retirement causes loss of income
Room 2:
Room 3:
Room 4:
Room 5:
Room 6:
Check your answers with the answer key on the back of this page.

INSURANCE
INCOME
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KEY
This is a list of possible answers.
RISKS

INSURANCE

1. Retirement-loss of income

Income: Life (.Savings): Health

2. Fire damage

Homeowners

3. Getting injured or sick

Health. Income, if you were
uiuble to work for a while

4. Unable to support family because of death of breadwinner

Life

5. Loss of property-damage or theft

Property. Homeowners

6. Damage to car or injury to others

Auto. Property
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COVER SHEET FOR ACTIVITY #3
Read this sheet before completing Activity #3.

OUTLINE - The following are the major concepts covered in Activity »3:
I.

Parts o f an I nsurance Policy
A. Declarations
B. Exclusions
C. Conditions
D. Endorsements

II.

General Insurance Policy Terms
A. Coverage
B. Deductible
C. Liability
D. Policy
E. Policyholder
F. Premium

PURPOSE - When you complete this activity you should be able to:
1. Define terms that are associated with insurance policies.
2. Explain different parts of an insurance policy.
KEY IDEA - The major idea you will get from this activity is that:
Understanding insurance policy terms will make it easier to understand a wntlen policy.
METHOD - Complete the following activity:
Word Puzzle
TURN THE COMPLETED ACTIVITY INTO YOUR TEACHER WHEN DONE.
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INSURANCE POLICIES - WHAT ARE THEY ALL ABOUT?
Match the words listed under 'Terms" with the "Definitions" listed below.
Then lit each word into the correct space to complete the word maze.
Terms
DECLARATIONS
ENDORSEMENTS
POLICY HOLDER

EXCLUSIONS
LIABILITY

DEDUCTIBLE
CONDITIONS

COVLKAGL
PREMIUM
POLICY

Definitiuns
Parts of a Policy
1. Personal information given to an insurance or agent is called the

Insurance Policy Terms
5. The written contraei from the insurance
company is the
(). Money paid for coverage is the

2. Risks not covered in the policy are the
3. Rights and obligations of the insurance
company and the policyholder are the
of the policy.
4. Additions to a policy which add extra
protection are known as

7. The dollar amount of money an insurance company will pay is called the
8. The obligation of the insured to pay the
cost of injuries or deaths caused by carelessness is known as
9. The amount of money the insured agrees
to pay before the insurance company
begins payment on a claim is the
10. The person to whom the policy is issued
is the _ ,

8
1

I'
L!,

1.

—^—
;

[l
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COVER SHEET FOR ACTIVITY #4
Read this sheet before completing Activity #4.
OUTLINE - The following are the major concepts covered in Activity #4:
Factors to Consider When Buying Insurance
A. Selecting an Insurance Agent
B. Selecting an Insurance Company
)
PURPOSE - When you complete this activity you should be able to:
1. Identify characteristics of a good insurance company and agent.
2. Summarize factors affecting selection of an insurance company and agent.
KEY IDEA - The mqjor idea you will get from this activity is that:
Wise selection of an insurance company and agent is related to satisfaction with insurance
purchases.
METHOD - Complete the following attached activiiy.
Insurance Roulette Wheel
TURN INTO YOUR TEACHER WHEN DONE.
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THE INSURANCE ROULETPE WHEEL
Selecting an Insurance Company and Agent
1. Choose a partner to play insurance roulette. Use the roulette wheel on the following page.
2. Partner I spins the wheel first.
3. Match the number that is nearest to the pouit of the spinner with the same numbered question
below.
4. Discuss the answer to the question below with your partner and write the answer in ilie blank.
5. After you have answered the question, have your partner check your answers by lookini: inside
the same numbered envelope which is attached.
6. Partner 2 repeats the same.
7. Repeat until both partners have answers two different questions each.
QUESTIONS
1, You have discovered that your present insurance company is paying claims very slowly. Vou
Iuve decided to change insurance companies. What three (3) considerations will be most
important when selecting a new company?

Have your partner check your answers by looking in Envelope One.
You have just been married. Before you were married, you and your partner were covered
under your parents' insurance. What will be the first two (2) facts to know before selecting an
insurance agent?

Have your partner check your answers by looking in Envelope Two.
3. Your grandparents are both retired. They own a mobile home and travel around the United
States. What are two (2) facts they should know about the insurance company they select?

Have your partner check your answers by looking in I-iivelope Three.
4. You and your partner have been planning on starting a family. Your first baby Just arrived.
Your family is beginning to grow! When selecting an insurance agent, what are three (3)
qualities you should consider?

Have your partner check your answers by looking in Lnvelope Four.
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SELECTING AN INSURANCE COMPANY
All of the following are correct answers.
Make certain the company is reputable.
Compare premium rates for the same protection at different companies.
Check the company's financial a'cord.
Get a copy of the company's annual report, and check Best's Annual Insurance
(iuide.
Make sure the company is licensed by the slate.
Check the company's claim service.
Make sure claims are settled promptly.
Check to see that claims are settled nationwide.
Make sure that the company has satisfied customers.

SELECTING AN INSURANCE AGENT
All of the following are correct answers.
Know your insurance needs.
Be ready to ask meaningful questions.
Be able to trust your agent.
Make sure the agent is reliable.
Check to see what kind of services are offenrd.
Be sure your agent wUI discuss prices fairly and clearly with you.
Make sure the agent has an interest in you and your needs.
Make certain that your agent will explain advantages and disadvantages of different
policies.

APPENDIX C
EVALUATION INSTRUMENT USED FOR PILOT STUDY
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BACKGROUND INFORMATION FORM
Please place a check (•) in the blank to the left of the one response that best completes each statement.
The si/e scliool I attend is:
-.
A(l-A)
AA(2-A)
AAA (3-A)
AAAA(4-A)
AAAAA (5-A)
The ethnic group 1 belong to is:
Black
Hispanic
White
Other, please specify
My sex is:
Female
Male
The home economics classes I have taken including my present courses are: (check all that apply)
7th and 8th grade Homemaking
Homemaking I
Homemaking II
Homemaking 111
Child Development Semester Course
Consumer Education Semester Course
Home and Family Living Semester Course
Home Furnishings Semester Course
Home Management Semester Course
Home Nursing Semester Course

Below are four ideas related to insurance. Please rank the following topics from I to 4. with I heing
the topic you feel is most important to you to study at this time and 4 being the topic least important to you to study at this time.
Reasons for insuring
Types of Insurance
Understanding an Insurance Policy
Buying Insurance
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Below are four ideas related to insurance. Please rank the following topics from I to 4. with I being
the topic you feel is most important to you to study at this time and 4 bemg the topic least important to you to study at this time.
Reasons for Insuring
Types of Insurance
Understandmg an Insurance Policy
Buying insurance
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EVALUATION FOR INSURANCE ACTIVITIES
Your help in improving the activity is greatly appreciated. Your comments will be used to revise the
activities, which will later be field tested with a large number of students and eventually included in
a student booklet on Consumer Education.
Please indicate your response to each statement below by checking (/) the appropriate box. Then
please indicate main strengths, weaknesses, and any additional comments about the activity.

Strongly
.Igree

ACTIVITY #

Agree

Disagree

Strongly
Disagree

1. The purpose of the activity was clear

1

a

a

D

a

2. The directions were clear

2

a

n

a

D

3. The activity was interesting

3

a

a

D

a

4. Enough time was allowed for the activity

4

a

D

D

a

5. The activity was enjoyable

5

D

D

a

D

6. The activity helped me learn

b

D

a

D

D

The main strengths of the activity were:

The main weaknesses of the activity were:

Additional comments:

APPENDIX D
FINAL CONSUMER EDUCATION EVALUATION INSTRUMENT
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BACKGROUND INFORMATION FORM
Please place a check (•) in the blank to the left of the one response that best completes each statement.

The ethnic uroup I belong to is:
Black

Hispanic
White
Other, please specify
My sex is:
Female
Male
The home economics classes I have taken including my present courses are: (check all that apply)
7th and 8th grade Homemaking
Homemaking I
Homemaking 11
Homemaking HI

Child Development Semester Course
Consumer Education Semester Course
Home and Family Living Semester C^ourse
Home Furnishings Semester Course
Home .Management Semester Coiu-se
Home Nursing Semester Course
Have you studied insurance in any high school class?
Yes
No

INSURANCE OPINION POLL I
In my opinion, studying about insurance is:
very important.
important.
somewliat important.
not important.
Below are four ideas related to insurance. Please rank the following topics from 1 to 4. with I being
the topic you feel is most important to you to study at this time and 4 being the topic least important to you to study at this time.
Reasons for Insuring
Types of Insurance
Understanding an Insurance Policy
Buying Insurance
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INSURANCE OPINION POLL 11
Please place a check (y) in the blank to the left of the one response that best completes each statement.
In my opinion, studying about insurance is:
very important.
important.
somewhat important,
not important.
Below are four ideas related to insurance. Please rank the following topics from 1 to 4, with I being
the topic you feel is most important to you to study at this time and 4 being the topic least important to you to study at this time.
Reasons for Insuring
Types of Insurance
Understanding an Insurance Policy
''

Buying Insurance
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ACTIVITY EVALUATION FORM
You are to do four activities. When Activity 1 is completed, please fill out the part of the form for
Activity 1, Complete each of the remaining activities the same way. The teacher will give you
directions.
Please indicate your reactions to the activity by placing a check (•) in the appropriate box following
each statement,
ACTIVITY 1 - Self-Assessment
Reasons for Insuring
1.
2.
3.
4.
5.
6.

The purpose of the activity was clear . . .
The directions were clear
The activity was interesting
Enough time was allowed for the activity,
The activity was enjoyable
The activity helped me learn

ACTIVITY 2 - Picture ID

Types of Insurance
1.
2,
3,
4.
5,

The purpose of the activity was clear . . .
The directions were clear
The activity was interesting
Enough time was allowed for the activity,
The activity was eruoyable

6. The activity helped me learn
ACTIVITY 3 - Word Maze
Understanding an Insurance Policy
1,
2,
3,
4,
5,

The purpose of the activity was clear . . .
The directions were clear
The activity was interesting
Enough time was allowed for the activity.
The activity was enjoyable

6, The activity helped me learn
ACTIVITY 4 - Roulette Wheel
Selecting an Insurance Company and Agent
1.
2.
3.
4.
5.
6.

The purpose of the activity was clear . , .
The directions were clear
The activity was interesting
.
Enough time was allowed for the activity.
The activity was eiijoyable
The activity helped me learn
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