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CHAPTER I 

THE INTENTION, THE VALUE, AND 

THE r;:ETHOD OF THE STUDY 

University personnel who are involved in working 

directly with college students in their extra-curricular 

activities often are meeting problems in the changing 

attitudes of today's students. Foremost in the areas of 

student involvement on today's college campus is the col

lege union. Staff members of the union are often the first 

tc come in contact with the students* demands since they 

work vvith the students in programming for the campus com

munity. The union has often been the focal point of unrest 

on college campuses; and even though the problems of student 

rebellion are not confined to the college union, an av/are-

ness of what is happening in the unions can indicate the 

moods, the attitudes, and the situations for an entire 

campus. 

The college union has been a part of United St::ites 

campuses since 1896, when Houston Hall was constructed at 

the University of Pennsylvania. Designed as a meeting 

place for all members of the campus community, the union 



and its program have become strong influences in the lives 

of the participating students and in the lives of students 

for whom programs are planned and presented. As an expres

sion of student interests and concerns on today's college 

campuses, the college union offers an excellent opportunity 

for college students to be involved actively in the life of 

the campus comjnunity. 

Recently many changes in students' attitudes toward 

their education and its purpose have become evident to the 

staff members who work closely with the students in union 

programming. No longer are students content to sit back 

and watch things happen: they want to be a part of what 

is going on around them.. Questions are being asked of the 

adm.inistration regarding the relevancy of the education 

which the university offers. Students are seeking ways to 

make their education meaningful to them today as well as in 

the future. Issues are being met that previously had been 

ignored by students; and, as a result, union programming 

is becoming an increasingly vital part of tiie campus. 

As both an organization and a physical facility, the 

union is an important unifying force en the campus. Student 

and faculty relationships often are strengthened through 

informal discussion groups that allow dialo{-ue between 

members of both groups- V/ell-known speakers from all areas 



of interest are presented as part of the union program. 

Members of the campus community are provided the opportunity 

to hear and to meet many of the outstanding people of the 

day. The union often functions as a coordinator of programs 

which are presented in conjunction with various departments 

of the university. Through such programs, students' 

interests and understandings are expanded. Their educa

tion is broadened beyond the limitations of the classroom. 

Programs dealing with such issues as ecology, birth control, 

the draft, the Viet Nam YJar, and civil rights are a part of 

union programming and provide a challenge to the students' 

thinking and an opportunity for them to be well-informed 

and v/ell-functioning members of the campus community. Wnereai 

the students of the fifties and sixties followed a general 

pattern of social and fun-type programming, today's students 

are intent on providing a union program that will educate 

as v/ell as entertain. 

The college union on the university campus is changing. 

This change is reflected in the revised role statement of 

the Association of College Unions International v;hich is 

now under considei^ation by the organization's membership. 

In its original role, the college union was emphasized as 

the community center of the college, the "living room" or 

hearthstone of the campus, intent on providing the 



development of loyalty to the university among its students. 

In recent years, union professionals have sought a revision 

of the union's role to keep it in step with the changes 

which are occurring in the goals of the college unions on 

today's campuses. The wording of the revised role state

ment, now referred to as "The Goal of the College Union," 

is in keeping with today's changing campus climate as it 

stresses the responsibility of the union to people and to 

their academic and personal development. Today's college 

union is more than a "living room" of the campus; it is 

an integral and vital part of the educational life of the 

college. 

Active in the program^ming activities of the college 

union are various types of students. College students of 

the fifties and sixties involved in union programming were 

more content to accept the world as it was than are the 

'"The Union is an organization and a program designed 
to encourage students and others of the college community, 
to meet and share talents, inteiests, and ideas in an 
action-iearning sect^n^i. 

"In all its processes, throu^Ti the management of its 
physicol and hu.i:an resources, the Union encoura.ccs the 
interaction cf -liver::e groups of people, ideas, and values. 

"The Union's continuing goal is the creation of an 
atmosphere that encourages tne individual's self-develop
ment as a concerned, resiDonsible, humane citizen." "The 
Goal of tne Cc3.1ege Unioi;—1971," Zill Bulletin of; the 
Ar s:i_'Cj. a ̂i.ori o_f ColleP^ Una ons—International, XX̂ vI)! (Decsm.--
tier, 'i')) i'j ; , p . t. 



students of today. They were not radical but tended to be 

conservative in their political, economic, and social ideas. 

They held a realistic and practical approach to life and 

were intent on preparing themselves for a life-time voca

tion. 

In contrast to the students of the fifties and sixties, 

today's engage_ student is often active in his efforts to 

break the pressures which society imposes on the individual. 

Finding himself part of the vastness of today's large uni

versity campus, the engage student seeks methods of involve

ment that will recognize his rights as an individual. 

Through numerous devices—discussion groups; clothes that 

express freedom and individuality; and participation in 

social work in ghettos, mental hospitals, and the Peace 

Corps—he establishes his belief that it is the right of 

everj individual to build his own philosophy and values, 

his own life style, and his ov\n culture from a new begin

ning. As Charles Reich writes in The Greening of America, 

"One must live completely at each moment, not with the 

frenzied 'newness' of advertising, but with the utter 
2 

y;holencss; t h a t Heidegger e x p r e s s e s . " 

Changes a r e t a k i n g p l ace i n the programming a c t i v i t i e s 

*^Charles Reich, T_£e Greenir.:- of Am.erica (New York: 
iian Ji om. h ou s e, I nc . ^ 1970), p . 22^ . 



of the college union on today's campus. The findings of 

this study will provide relevant information for the 

university administration as well as for student personnel 

and union staff members on the growth and trends of program

ming activities v'hich are nov.' a part of college unions. It 

is hoped that because thiese activities are an indication 

of the tastes and interests of today's college students, 

they v/ill benefit hired university representatives in their 

search for v/ays of v/orking successfully with the demands 

of their students. Many institutions today are on the 

threshold of unprecedented growth. Information gained in 

this research from the country's largest universities will 

help to provide growing schools with insights into the 

types of problems that may present themselves as the uni

versity expands. 

Interviews with the staff members of four unions at 

four universities have provided the researcher with the 

basis of this study. There is not an attempt to establish 

generalizations about the system of college unions as a 

whole, but rather an attempt to provide information indica

tive of the moods and interests of the students on four 

campuses witn the possibility for development of guidelines 

for other universities. The study presents the developm.ent 

of various patterns of programming ideas at the institutions 



which have been studied without attempting to determine 

the effectiveness of the college union program on these 

campuses. 

The engage student is one of the types of students 

on today's college campuses. His questioning and searching 

are indications of the growing mood of today's college 

students. Though small in number on many campuses, this 

student is becoming m.ore prominent as his influence is 

being felt by tie campuses. An understanding of his in

volvement with the college unions which are considered in 

this study and an understanding of the views of him that 

are held by the union staff members v;ith whom he works 

provide an insight into some of the changes in today's 

college imion programming. These are exciting times. As 

a developing area of higher education, the tmion field 

needs information for the staff who serve as specialists 

on all aspects of college union programming. A view of 

the impact of the engage student on the progranmiing 

activities of the four university campuses which are in

volved in this study will hopefully provide insight into 

the developing trends in the progra;rming of the college 

union. 
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Methods of Study 

The material for this study was obtained through 

personal interviews with university staff members v/hose 

area of professional responsibility is directly related 

to the college union on four university campuses. The 

four universities involved were selected for this study 

because they have the largest single cam.pus enrollments 

in key geographical locations of the country. All four 

universities have an enrollment cf more than 32,000 stu

dents and have experienced student demonstrations of vary

ing degrees during the past few years, indicating a student 

body which is representative cf the engage student with 

v;hom this study is concerned. 

Universities with the largest single campus enrollment 

v/ere selected for this study because large budgets, more 

nearly complete facilities, and an adequate staff—all im

portant facets of a union program—are more often to be 

found at the large university than at the small college. 

Schools were chosen from contrasting geograpiiical locations 

in order to provide a cross-section of data v/hich would be 

representative of differing student bodies, differing stu

dent attitudes, and differing student-staff relationships. 

The union building on all four campuses was in the blue

print or building stage of an extensive expansion program, 



an indication of the universities' interest in this par

ticular area of the student life on campus. 

The researcher contacted the Union Director, the Pro

gram Director, and the Associate Vice-President for Student 

Affairs on each campus by mail to arrange for a convenient 

time for the university staff members to be interviewed. 

The purpose of the study was explained to the staff members, 

and tlie procedure for the taped interviev/ v/hich v/ould fol

low was outlined. All staff members v/ere very cooperative 

and expressed interest in the study. 

The researcher visited the following campuses in the 

late summer and early fall of 1971: 

University of Liaryland July 29,30, 1971 
The University of Texas Augu.st 23,24, 1971 
University cf V/ashington September 7,8, 1971 

University of Ivlinnesota October 26,27, 1971 

The visit to each campus was of approxim.:itely two 

days duration ruid allowod the researcher time to observe 

the physical facilities of the union and the campus as 

well as to interview the staff members. 

The personnel interviev.ed on each campus included the 

Union Director, the Program Director and/or Program Advisors, 

and the administrative staff m.em.ber to whom, L;:e union, staff 

is responsible. On each cp.mipus this person v;as tne Associ

ate Vice-President for Student Affairs. Two of tne unions 
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included program advisors in their program staff, and a 

third was adding two program advisors to its staff during 

the fall semester. 

The staff members who were interviewed, their union 

position, and their university are as follows: 

University of Maryland 
College Park, Maryland 
Student Union 

Frank Gray, Associate Vice-President 
for Student Affairs 

Bill Hoff, Union Director 
Neil Sanders, Program Director 

University of Minnesota 
Minneapolis, Minnesota 
Coffm.an Memorial Union 

Donald Zander, Associate Vice-President 
for Student Affairs 

Edwin 0. Siggelkow, Union Director 
Tom Stark, Program Director 
Dan Lundy, Program Advisor 

Vanne Mayes. Program Advisor 
Bernie Molitar, Program Advisor 

The University of Texas 
Austin, Texas 
Texas Union 

Ron Brov/n, Associate Vice-President 
for Student Affaii's 

John G. Steele, Jr., Union Director 
Shirley Bird Perry, Program Director 

Susan Clegett, Frogram, Advisor 
Karen Todar, Program Advisor 
Judith Sims, Program̂  Advisor 

University of V/ashington 
Seattle, V/ashington 
Student Union 

Steve Nord, Associate Vice-President 
for Student Affairs 
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University of Washington 
(continued) 

John Bickford, Union Director 
Marilyn Nelson, Program Director 

Questions were asked of the directors, the program 

directors/advisors, and the associate vice-presidents for 

student affairs. The questions which were asked of each 

staff member were directed at that person's particular 

relationship v/ith the union and with the students of the 

university. 

The questions which were asked of the union directors 

were related to such topics as the changes in union policies 

v/hich were initiated because of student actions or demands, 

the attitudes of the university students toward the union, 

and the relationship of the director to the union program 

and to the students v/ho are involved in it. 

The interviev/s v/ith the program directors and/or pro

gram advisors were quite valuable because these staff mem

bers work closely with the students on a day-to-day basis 

as they plan and execute the union programs. Questions 

which v/ere asked of the program staff related to the stu

dent-staff relationships within the college union, to the 

attitudes of the students toward the union as a facility 

and a program, and to the irinovative programmdng ideas 

which had been developed by the students Vvith v/hom the 

staff works. 
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The administrative staff members were asked questions 

about the relationship of the union to the university ad

ministration, about administrative communication v/ith the 

students and with the staff of the union, and about the 

value of the union program to the university. 

Significant Terms of the Study 

The follov/ing list of significant terms of the study 

is provided as an aid to the reader who may not be familiar 

with the college union program on the tmiversity campus. 

Knowledge of the meaning of these terms v/ill help in the 

reader's understanding of the study. 

Silent Generation 

The period of the fifties, the generation of the edu

cation of the gifted, gave rise to the term "silent genera

tion," Students of this era placed great emphasis on ex

cellence in the academics, on professionalism, and on 

success. They were known as the "silent generation" because 

they were hesitant to do anything that might jeopardize 

their chances for success. They were intent on getting 

along and on cooperating with others. 

They were willing to accept things as they were a.nd 

seldom questioned the authority of the college or the 

See Appendix. 
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professor. Grades were important, not for the knowledge 

to be gained in the course, but rather for obtaining the 

right job. These students were anxious to complete their 

education, which they considered to be preparation for 

both a job and life, so that they could put their personal 

plans into action. They wanted to find security. They 

were a somewhat dull, conforming generation, v/ithout any 

real spark of enthusiasm or originality. They concerned 

themselves more with day-to-day living, self-knowledge, 

and personal life plans than v/ith the problems of the out

side world. 

Engage Student 

Engage is a French adjective that means committed to 

act. The existentialist literature that evolved after 

World V/ar II used this term to describe man's role in a 

post-v/ar society as he searched for meaning. The term 

itself implies involvement, the demonstration of an im

passioned belief. It is closely allied with the existen

tial philosophy. In existentialism, action is the most 

important tenet. The individual has absolute freedom to 

look at the world as he chooses. But life imposes upon 

him a choice of action and the responsibility for that 

choice. The individual's psychology is, therefore, a 
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succession of acts. One does not merely exist; he creates 

his own being. He is what he decides to be. Engage is the 

adjective which describes a person v/ho actively pursues a 

life based.on an existential choice. 

The term engage is used in this study because it en

compasses the meaning of numerous English adjectives and 

allov/s an inclusive description of today's college student. 

College students today run the gamut from the so-called 

"silent majority" to the rebellious activists. The re

searcher v/anted the term engage to be broad enough to de

scribe all students: the openly rebellious, the activist, 

the aware, the concerned, the involved, the silent committed, 

the searching, the participating. All of these descriptions, 

in combination, are the engage student: the student who is 

seeking personal growth, satisfaction, and happiness in a 

world that often considers him to be out of step, unco

ordinated with the world. 

The study began with this definition of the term en

gage student by the researcher. From this definition, 

certain expectations about the behavior of the engage 

student were form.sd by the researcher. The term v;as con

ceived to describe the m:ajority of the students on today's 

college BJid university cam.puses. The following concepts 

were established for the study. 
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The engage students in today's colleges and uni
versities are actively seeking changes in the 
establishment as they interpret it on their 
campuses. The engage student represents all 
elements of the campus, including the minority 
student, such as the black and the Chicane, as 
well as the majority student, the student v/ho 
is active in student government and other cam.pus 
organizations. The engage student is usually 
most prominent as an upper-classman, a student 
who has been on the cam.pus long enough to learn 
about the v/orking of the organization and to 
establish his role on the campus. The engage 
student wants to be recognized as an individual, 

_ not just as a part of a large group. He is not 
necessarily a student of the radical revolution
ary variety, but rather he is the student who is 
active in a positive v.-ay on his campus. This 
student is actively trying to do something mean
ingful with his life, both in and out of the 
classroom. 

With these concepts in mind, the staff members of the 

four universities v/ere questioned to determine their con

cepts of the engage student. Because the word engage was 

unfamiliar to those interviewed, it was necessary to pre

face the questioning with an explanation of the origin of 

the term jeng;a£;£ as it was intended to be used in this study, 

Each interviev/ee v/as told that as a French adjective, the 

v/ord engage encompasses the meaning of several English 

adjectives—involved, active, aware, concerned, questioning-

all with a positive connotation. To use only one of the 

English adjectives, according to the researcher, rather 

than the term engage, would prevent a complete description 

of the college student v;ith whom this study is concerned. 
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For the purpose of this study, therefore, the researcher 

felt that the term engage most accurately describes the 

student who is being investigated. 

After being given the background of the origin of 

the term "engage student," staff members were asked to 

respond to the follov/ing question: 

My study is to determine the impact of the 
engage student on college union programming. 
To help me to arrive at an understanding of 
the engage student, as you see him on your 
campus, I v/ould like you to describe the 
characteristics of the student on your campus 
who often challenges authority, who seeks recog
nition of his rights as an individual, who is 
openly upset with the regimentation and the 
established requirements of the university, 
often seeking changes in the establishment, 
and who, in many Vvciys, is trying to do some
thing constructive with his education and his 
life. The student who possesses all of these 
characteristics is, according to my definition, 
the engage student of today's college campus. 
Your ansvver to this question v;ill establish for 
me the description of the engage student as you 
conceive him to be on your campus. 

The explanation of the engage student which v/as given 

by the university staff memibers did not concur with the 

researcher's preconceived notions about the characteristics 

of the en..Qo,'':c student. Instead, their views were much 

narrower than the researcher's in scope, thereby limiting 

the understanding of the engage student to a smaller 

group of students than originally intended. The tendency 

of the interviev/ees was to conceive of the engag/!; student 
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as the activist-radical type which is separate from the 

general, less active student body members. This limited 

group of students, whom the staff described as the very 

liberal-minded activists on campus, is the engage student 

who is referred to in this study. This paper, instead of 

supporting the original definition and intentions of the 

researcher, is built around the idea of the engage student 

as he is seen by the university staff members who were 

interviewed on the four campuses for this study. Thus, 

all references to the engage student that follov/ in this 

study are based on the concept of the engage student as 

the liberal-minded activist whom the university staff mem

bers described. 

Empathic Student 

Because the interviev/ees did not describe the less 

active student as engage, it becajne necessary in the study 

to construct a term for this second type of student. This 

student empathizes v/ith the engage student and his beliefs 

without actively advancing these beliefs; therefore, the 

term "empathic student" was selected by the researcher to 

describe this less active student. The empathic student 

is aware of the actions and concerns of the engage student 

but lacks the all-out comjnitment to act that is vital to 
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"*'̂® ê ga.ge student's temperament. The empathic student 

remains somewhat removed from active participation in the 

causes which are championed by the engage student. He ac

cepts the engage student's right to question and demand 

but is himself less interested in organizing an opposition 

group than is the engage student. The empathic student 

listens v/ell to the thoughts and beliefs of the engage stu

dent, and his own thinking is often influenced by the ideas 

which are presented by the engage student. He is more a 

joiner than the engage student and often is found a-s a 

member of union committees. Consequently, union program

ming may reflect his em.pathy with the engage student. 

This reflection is especially evident in programs in the 

social and political areas. The empathic student seeks 

ways of bringing about change in union prograiiiraing but 

is less active and demanding than is the engage student. 

Program of the College Union 

Activities which are developed and presented by the 

student commdttees of tha union for both the education and 

the enter'̂ aininent of the campus commiunity are referred to 

as the program of the college union. Included in this 

prograjn are speakers on campus, local and national topics; 

art exhibitions; performances in the fine arts area as 
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well as the popular music groups; films of all varieties— 

foreign, experimental, and popular—student conferences in 

all areas of contemporary issues; and many more activities. 

The variety and depth of programming is dependent upon the 

clim.ate of the campus. The selection of program̂ s is the 

responsibility of student comaT.ittees of various interests, 

with each committee working in a specific area, ĵ .e. 

speakers, special events, fine arts, international in

terests. Anything that is presented for the benefit of 

the college union clientele is in a sense programming. 

Programming includes even the food service, the games room, 

and the nev/sstand; for all of these services are specifically 

directed at the members of the campus community. In the 

December 19, 1970, issue of the Sa.turday Review, David 

Boroff, Associate Professor of English at New York University 

and author of Camnus, USA, writes that one of the measures 

of "institutional excellence" is what happens in college 

unions. 

College Union 
J . ''I ^ — ^ — • • W l » IIWI 

The college union is that building on a campus, vary

ing in size according to the enrollment of the university, 

where the students, staff, faculty, alumni, and guests 

meet for various programs. Also available at the college 
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union are meeting rooms for campus organizations, a food 

service, a games room, and, in some unions, the book store, 

and a United States Post Office. A part of college campuses 

in this country since 1896 (when Houston Hall at the Uni

versity of Pennsylvania was .built), unions came into 

prominence on campuses following World War II when many 

were built as memorials to the college men v/ho had given 

their lives in the war. 

Program Director 

The program director is that member of the union 

administrative staff who works with the students in an 

advisory capacity in their programming activities. Usually 

not considered to be a member of the faculty nor a member 

of the university administration, the program director is 

somev/hat of a liaison betv/een the students and the ad

ministration. It is his responsibility to make the student 

aware of the limitations of operation for the activities 

and at the same time to help the administration to be 

av.are of the interests and desires of the students. He 

meets regularly with the student executives and chairmen 

to keep up v;ith the developments in programiming and v/ith 

any personal problems that miay present themselves. The 

specific responsibilities of the program director vary 



21 

from campus to campus, depending upon the role that the 

college union plays on the campus. 

Program Advisor 

The program advisor serves as a member of the program 

staff of the college union and is responsible to the pro

gram director of the union. The program advisor usually 

works with a small number of the union committees that 

program in related areas. Unions with extensive programs 

often have a programming staff that includes several pro

gram advisors to assist the program director in working 

with the union in programming activities. 

Union Director 

The union director is the chief administrator of the 

business operation of the college union and of its person

nel: assistant director, program director, food service 

manager, and custodial supervisor. He is responsible for 

the enforcement of the union policies regarding the use 

of the building as set up by the union board and the uni

versity administration. As the immediate superior of the 

program director, he provides the necessary assistance 

with programming issues v;hich require administrative ap

proval. The union director prepares and implements the 

annual operating budget for the union and approves all 
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purchases and payments for the union operation. Most union 

directors have a business-oriented background, but they 

are also well-informed about the union clientele, the 

students of the university, and their interests and needs. 

Administrative Staff Member 

Each campus has a member of the university administra

tion to v/hom the union staff is responsible. It is this 

administrator's responsibility to keep the president of 

the university and his staff advised of the college union 

programming activities. V/hen problems arise that require 

administrative approval or advice, the union staff or 

students go to the administrative staff member. This 

responsibility is assig-ned to different administrators on 

each campus: usually the Dean of Students, the Dean of 

Student Life, the Vice-President for Student Affairs, or 

the Dean of Academic Affairs. 

Limitations of the Study 

This study deals v/ith staff and administrators' 

evaluations of the union program. No student opinion is 

used. 

This study does not deal with particular students 

but rather with a representation of students v/ho are 
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involved in union programming over the past few years on 

four university campuses. No attempt has been made to 

determine the effectiveness of college union programming 

on the campuses v/hich were studied, but the development of 

various patterns of programming ideas which have been 

instigated and implemented by the students v/ho are involved 

in the college union has been noted. Only four state 

universities are involved in the study; therefore, no 

generalizations are made about the college union system 

as a whole. The information v/hich is contained in this 

study serves as an indication of the moods and directions 

of the students on these four campuses with the possible 

developmient of guidelines for other universities. 

Because the study is limited to interviewing tech

niques and to that v/hich the staff members who were inter

viewed said, no statistical data are involved. The study 

deals with people and v/ith their thoughts, their reactions, 

and their accomplishments. 



CHAPTER II 

THE FUNCTION OF THE COLLEGE UNION 

rp The Function of the College Union as Perceived 
by Professional People in the Field 

The Association of College Unions—International 

(ACU-I) has expressed the goals of the college union in 

the following formal statement: 

The Union is an integral and vital part of 
the educational life of the college, sharing 
goals of academic and personal development. 

The Union serves as a community center and 
forum for the people who make up the college— 
students, faculty, staff, alumni, and guests. 
As a facility, it provides services, conven
iences, and amicnities needed to enchance the 
daily life of the college. 

The Union is an organization and a program 
designed to encourage students, and other mem
bers of the college community, to meet and 
share talents, interests, and ideas in an ac
tion-learning setting. 

Through cooperative governance between 
boards, committees, and staff, and through 
the provision of cultural, social, and recre
ational programs, there is the opportunity 
for ripening of intellectual, creative, and 
communicative capacities. 

In all its processes, through the manage
ment of its physical and human resources, the 
Union encourages interaction of diverse people, 
ideas, and values. 

The Union's continuing goal is the creation 
of an atmosphere that encourages the individual's 

24 



25 

self-development as a concerned, responsible, 
humane citizen.' 

This statement may be used as the starting point for an 

analysis of the vital and specialized functions of the 

college union. 

The college union functions in two major roles as a 

unifying force on the university campus: social and edu

cational. From the social point of view, the physical 

facilities of the building a>id the location provide a set

ting for formal and informal get-togethers of students, 

faculty, staff, and guests. Students and faculty members 

are provided a place to meet informally over a cup of 

coffee in the snack bar or at other informal meetings to 

discuss issues of concern or just to talk. Such meetings 

help to develop a personal relationship betv/een student 

and teacher and to instill a sense of community. Many 

campus organizations m.eet regularly in the union, and thus 

the union fulfills its "community center" function. It is 

considered important that the union provide a place for 

residence hall and commuter students to meet and grow in 

their feeling of belonging to the university comm:unity. 

In addition, m.ost unions provide these students with din

ing facilities and other conveniences such a.s a bookstore 

1 

*'Tne Goal of the College Union," Bulletin ôf the 
Association of College Unions—Internaticnal, XX..VIII 
"TDecember, 1970Ti P- 1» 
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(v/hich usually sells gifts, food, sundries, and clothing 

as Y/ell as books), a post office, and a newsstand. Re

creational facilities such as bowling, billiards, and 

ping pong serve the students' needs for extracurricular 

social activities. Games and tournaments are often held 

to add interest to these extracurricular activities. 

The prograjn v/hich the union offers provides for the 

educational development of the students. Programs v/hich 

are planned by students and financed v/ith student fees 

provide the campus with activities which range from 

speakers on contemporary issues to dances. The opportunity 

to serve as a volunteer committee member assists the par

ticipating student in developing a sense of social re

sponsibility. According to Porter Butts, former editor 

of Publications ACU-I, the union is a natural laboratory 

v/here all v/ho will may have a part in the direction of 
2 

community enterpi'ise. Programs are planned to entertain 

or to educate, and some programs accomplish both objectives, 

V/eekly movies v/hich are shown in the union theater provide 

students with entertainment on campus. Speakers of local 

or national interest are scheduled by union committees to 

add to the student's understanding of his total environment. 

Programs such as ballet, classical artists, and a symphony 

^A. I. A. Journal (March, 1964), p. 61. 
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orchestra enrich the college life of the student. Such 

programs also provide the student witn an opportunity to 

blend his in-class and out~of-class activities by enrich

ing his educational experience with speakers, ideas, and 

experiences v/hich he does not m.eet in class. Thus the 

union partially fulfills its function as an educational 

agency. 

The union offers students the opportunity for con

structive use of their leisure time by providing such 

areas as music listening rooms, art galleries, arts and 

crafts shops, and lounges for reading, watching tele

vision, or playing the piano. With such facilities avail

able to him on the campus, the student is able to enrich 

his education outside the classroom v/ithout leaving the 

campus. In fact, the union attem.pts to provide a total 

educational environment for students. They can be exposed 

to great art or music just by walking through the union 

building on their way to class. The union thus captures 

the interest of the students as a unique campus facility 

where entertainment and education are available to them 

in one place. Porter Butts explains the unique versatility 

of the union as a car:ipus facility in the following comment: 

It is a lounge, dining room, reading room, 
art gallery, v/orkshop, theater, music room, 
forlorn, game room, dance ana party center. 

http://attem.pt
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public relations agency, office building, 
ticket burea, post office, conference head
quarters and store. It may perform all of 
these functions, or part of them, or perhaps 
still others—but all brought together under 
one roof so that physical proximity does its 
part in furthering a sense of community.^ 

The Function of the College Union as 
Perceived by the Staff Members 

As an integral part of the campus con-mmity, the 

college union must fulfill certain responsibilities to the 

university students. As indicated in the preceding chap

ter, the interpretation of these responsibilities by the 

administration on each campus is a determining factor in 

the role that the college union and the college union 

personnel assume on each campus. 

The questioning of union staff members involved in 

this study revealed that there is a very noticeable dif

ference among them regarding the union's most important 

function, !..£•, programming. The general impression from 

the interviev/s is that the role of the union is changing 

from that of providing a social and fun outlet for stu

dents to that of creating opportunities for the students-

bo th those v.ho are involved in the planning of the programs 

and those who attend them—to grow intellectually, emotion

ally, and socially. In the period of the sixties, students 

^A. I. A. Journal (.Xarch, 1964), p. 61. 
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regarded the union as the center of social activity on the 

campus. It presented mainly dances, movies, and other 

social outlets which students sought. Students nov/ look 

to the union to assume a leadership role in educational 

as v/ell as entertainment functions. 

Staff members of one of the universities emphasized 

the vital relationship of the union to the classroom pur

suits of the students. In the opinion of these staff 

members, the students are often deprived of v/hat education 

is all about, of the understanding of how it relates to 

their daily life. The union, through its group activities, 

can give students the opportunity to put the theory of the 

classroom into practice as students work together on com

mon goals and develop the understanding which is necessary 

in order to live with diverse ideas. The staff em.phasized 

that the union must attempt to "wake up students" in a 
/I 

realistic sense to the \̂ orld in which they live. ' 

Most of the staff agreed that the programming of the 

union committees structure fulfills the main role of the 

union on the campus. Through its programming, the union 

provides for the intellectual, cultural, and social grov/th 

of the students. Staff members agreed that through 

Marilyn Nelson, personal interview. University of 
Washington, September, 1971. 
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participation in the committee structure of the union, any 

student is able to pursue his interests outside the class

room situation. He grows as an individual in the under

standing of himself and others in the exchange of ideas. 

A responsibility not referred to by union personnel 

of three of the campuses is defined by a program staff 

member of one university as a facilitator for things to 

happen on campus. This staff member expressed the opinion 

that the union should make its program personnel available 

to all student groups, not just to union committees, and 

thus use the expertise of the personnel to help all students. 

The union on this campus is considered to be the prime lo

cation for students to air issues of political and socio

logical concern. The interaction of all disciplines and 

interests of an institution of higher education is an 

important responsibility of this union, and programs are 

planned to bring together students and fa-culty for a sig

nificant exchange of thoughts and ideas. 

As well as having a responsibility to the students' 

intellectual development, the union has a role which in

cludes providing students a place to eat, talk, and study. 

The physical surroundings are important to these activities. 

•̂ Tom Stark, personal interview. University of Min
nesota, October, 1971. 
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Staff members observed that the attitude of students toward 

the use of the building improves as the atmosphere provided 

by the union improves. All staff members agreed that the 

union does provide the campus with food service, meeting 

rooms, and other facilities that are necessary in the life 

of the campus community. Of the four universities vhich 

were involved in this study, hov;ever, a staff member of 

only one institution regarded the union as a service 

station which is charged with filling the needs of the 

students. He saw the union's role on campus changing 

from being involved with what the student does to merely 

providing him with a necessary facility. This view is in 

contradiction to the opinions expressed on the other three 

campuses. The overall attitude is that the union has the 

responsibility to further the university's goal of teaching, 

research, and community service. And in so doing it should 

provide rest, recieation, and the personalization v.hich are 

very difficult to find on today's large campuses. 

One vice president for student affairs divided the 

responsibilities of the union into two distinct categories: 

developing programs of educational interest and benefit to 

all students (those participating as well as those viev/ing 

r 

^Bill Hoff, personal interviev/. University of Mary
land, July, 1971. 
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the programs), and providing a clean building where students 

can meet and relax.' Of these two responsibilities, this 

administrator felt that the educational role is more im

portant than the leisure facilities of the building. He 

was very definite about naming the educational role rather 

than the social or recreational aspects as the main respon

sibility of the union. These views also were held by staff 

members of two of the other three universities. 

The union's responsibility to the entire campus is 

seen by one staff member as providing the campus with a 

full understanding of its student responsibility in gover

nance, lielping to make known to the students the back

ground of student decisions: why and how and v/hen the 

decisions are made, where the money comes from, and other 
Q 

pertinent details. Such activity would make the process 

and content of decision-making more public and m.ore access

ible to the students' scrutiny than they hav̂ e been in the 

past. All staff members agreed that the typical student 

on the campus is not aware that the union is under student 

governance or that students are responsible for the variety 

of programs vhich are presented on cam.pus. 

'Donald Zanaer, personal interview. University of 
Minnesota, October, 1971. 

o 

Bernie Moli tar , personal interviev/ , Univers i ty of 
r.iinnesota, October, ^971. 
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One staff member indicated that although the general 

attitude of students on his campus tov/ard the union is 

positive, the union fails to communicate its real story 
Q 

to the campus.-^ It is his opinion that the union needs 

constant projection of what it is all about to help the 

student body to understand the role and f^mction of the 

union on the campus. This viev/ is evident in the inter

views of the staff on all the campuses which are involved 

in this study. 

Despite the fact that the union programming is 

financed through the fees of students who are uninformed 

about the union's function, the use of these fees is not 

challenged by the student body on any of the campuses. 

One staff member predicted that unless the union does a 

better job of informing the students hov/ the funds are 
10 used, there will be a serious challenge to paying them. 

The imion staff on all of the campuses in this study 

affirmed that there is a greater university acceptance of 

the union today than in the past. Hov/ever, it is interest

ing to note that the general attitude of the university 

students is that the union is controlled by a conservative 

element of the student body and that the programming is 

^Edwin 0. Siggelkov/, personal interviev;. University 
of Minnesota, October, 1971. 

''̂ Tom Stark, personal interview. University of Min
nesota, October, 1971. 
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not, consequently, as challenging or questioning as it 

should be. But the scene is changing. Staff members on 

all four campuses agreed that the engage student is making 

his presence felt as he becomes more involved in the activi

ties of the union. The conservative element, once in con

trol of many union boards and committees, is being replaced 

by the engage student v/ho seeks ansv/ers and educational 

"values in the union programming. Because of this attitude, 

the union is coming to grips in its programs with many of 

the contemporary issues of concern to students, not merely 

providing recreational facilities and fun times. 



CHAPTER III 

THE ATTITUDE OF THE ADMINISTRATOR 

TOWARD THE UNION 

The interviev/s v/ith the university administrators 

revealed significant differences and similarities in their 

attitudes tov/ard the role of the union on their individual 

campuses. On all four campuses the union personnel report 

directly to the office of the vice-president for student 

affairs; the imimediate administrator is the associate 

vice-president for student affairs. These administrators 

possess varying degrees of involvement v/ith the union on 

a day-to-day basis. Only one administrator actually 

schedules regular meetings with the students who are re

sponsible for the union program. Other administrators are 

involved v/ith the union only ^^when a situation arises that 

requires an administrative decision. Interestingly, this 

study has revealed that the miore closely involved the ad

ministrator is with the staff and the students of the union 

on his campus, the more detailed he is in his definition of 

the role of the union. 

In the interviews, all four administrators agreed that 

35 
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the main role of the union is to further the university's 

goals of teaching, research, and community service. They 

supported the opinion that the union can and should achieve 

these goals through thoughtful and stimulating programming. 

One administrator who, at one time, had served as a member 

of the union staff on his campus was quite e:;iphatic in his 

belief that without the union, as a facility and a program, 

the campus would lose much of its excitement and student 

interest. However,, he also recognized the union's goal 
1 

of enriching the campus as a very nebulous one. 

To insure the understanding of the educational aspects 

of the union, one administrator cited the need for a staff 
2 

which is respected by the students. ' He considered the 

relationship of the staff with the students to be of prim.e 

importance in fulfilling the union's meaningful and pur

poseful role on the campus. In his opinion, it is vital 

to the union program that students and staff be alert to 

the issues of the day. He welcomed a staff that is liberal-

minded, even to the point of being v.hat he called "slightly 

renegade." To function properly the union must be pro

gressive; and, at the same tim.e, it must develop trust and 

1 

Steve Nord, personal interview University oi V/ash
ington, September, 1971. 

p 
Donald Zander, personal interview. University of 

Minnesota, October, 1971. 
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understanding among students, staff, and administrators. 

Only on a campus where there is an open dialogue among 

students, staff, and administrators can such a union become 

a realitv. 

One of the administrators voiced some concern about 

the degree of staff involvem.ent in the union program. He 

believed that staff members too often assume much of the 

decision-m.aking responsibilities of the students, depriving 

them of the opportunity to be as involved in the programming 

as they should be. It was his opinion that staff members 

should function only as facilitators for some of the pro

gram needs which a.re expressed by the students. He criti

cized the programming on his campus for failing to meet the 

interests of the students of the university, students whose 

fees provide the funds for programming activities. He 

cited the loss of S5C,000 on pop music programs as evidence 

of the unwise use of these student funds by the programming 

students and the professional staff. 

One of the administrators v/ho v/as interviewed for this 

study coimnented on the relative importance of programming 
4 

and building facilities to the role of the union. He 
^& 

•̂ Steve Nord, 0£. cit, 

Ron Brown, personal interview. The University of 
Texas, August, 1971. 
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defined programming as the most important function of the 

union, but he identified the "hotel-keeping" facilities of 

the union as the item that makes programming a feasible 

part of the union. He maintained that the programming it

self could be done through any other office on campus were 

it not for the physical provisions of the union building. 

He stated that the union staff must engage in what he de

fined as "open field running," trying the new and unusual, 

not just staying with the same types of programs. He ad

vocated more free speech and discussion, for these activi

ties are the real essence of a university. He predicted 

that the union of the future will be less concerned with 

bowling alleys and other recreational facilities than with 

the intellectual development of the individual student. 

This viev/ is generally expressed by all of the administrators 

who were interviev/ed despite the views which they presently 

hold about the role of the union. 

The students' questioning of the university and the 

administration has prompted the university to become in

creasingly av/are of students, to talk v/ith them and to 

listen to what they say. Through the concerns of such 

members of today's generation, defined in this study as 

the engage students, this admiinistrator predicted that 

society will become more liberal and tolerant of change 
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than it is today.-̂  But today's college union must indi

cate to students that it is not the role of the university 

to reform society with all its ills. Instead, the uni

versity is to produce educated people who, as they develop 

and grov/ in their understanding of problems, may themselves 

change society. 

As mentioned earlier, the administrators agreed that 

violence on the campus is giving way to the search for in

creased communication betv/een students and administrators, 

to meaningful dialogue, and to understanding. To comple

ment this search, those people who were interviewed defined 

an important union responsibility as the development of a 

program that blends the extra-curricular and the college 

curriculujn and thus instills educational value into the 

activities of the union. It was most evident that all of 

the administrators who were interviev/ed recognized the im

portance of open communication channels between adminis

trators and students. 

Only one of the administrators, however, meets on a 

regular weekly basis with students for the purpose of 

keeping up v/ith students' thinking and feelings. Through 

these meetings he believes that he is able to keep up 

5 
Steve Nord, ££. cit. 

Donald Zander, a£. cit 
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with troublesome issues on the campus and to be aware of 

problems before trouble starts. The administrators of 

this university, and the assistant vice-president for stu

dent affairs in particular, are committed to open dialogue 

with students. Students serve on university committees 

and have done so for over forty years. As an additional 

aid to coimnunication, this administrator receives copies 

of the minutes of the meetings of all campus organizations, 

including the college iinion. If there are concerns ex

pressed in the minutes, areas of interest or possible 

problems, the administrator can call in the students to 

discuss the problem.s face to face and to work together 

toward a solution. This administrator obviously possesses 

a very positive attitude toward the students and recognizes 

their importance to the growth of the university. This 

positive attitude of the administrator is reflected in the 

important status which is given to the college union on 

the cajnpus. The educational role of the union is given 

prime consideration by the ad:ninistration, both for those 

v/ho are involved in plartning the union programs and for 

those who attend the programs. The facilities of the 

building provide a place for students to meet, to talk, 

and to spend leisure time. But these facilities are second 

to the educational aspects of the union. There is a 
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confidence in the value of the union and in the value of 

its program and its staff which is evident in the thinking 

of the administrator. 

The administrators who participated in this study 

recognized the union as a valuable expression of student 

interests and concerns, but their interviev/s reveal that 

they possess differing viewpoints of the most productive 

avenues toward the achievement of this goal. The inter

views also led the researcher to the realization that each 

of the universities, as a v/hole, possessed a different 

attitude toward its students and toward the program and 

activities of the union. These attitudes are crucial be

cause they affect the work of the union staff. 

Whereas one institution is interested in the educa

tional benefits in the union, a second one is oriented 

tov/ard the business function of the union rather than 

tov/ard its potential value as an educational force. This 

campus possesses a number of administrators. The result 

is a bureaucracy which is reflected in an over-structured 

union organization v/hich is bogged down in red tape. The 

business-oriented attitude of the administration tov/ard 

the union is evident in the associate vice-president's 

concern for monetary returns on prograuns. Little, if any, 

reference v/as made to the educational value of the programs. 



43 

On still another university csjnpus the administrators 

give little attention to the union and its program. Rather 

than seeking to meet and resolve problems that arise from 

student concerns, the administrators ignore issues, almost 

as if dealing with them might create additional problems. 

As a result, students v/ho are active in the programming 

activities of the cajnpus act independently of the university 

staff. These students make all decisions regarding the 

scheduling of programs. The university staff and the ad

ministrators accept this student control of the programming 

as the v/ill of the students and do not attempt to intervene 

in student decisions. 

The third campus is characterized by an administration 

that recognizes the groups or students v/ho create the most 

noise in seeking recognition of their requests. It seems, 

in some instances, that the more vocal the demands, the 

greater the chances of being heard. This attitude is re

flected in the use of the union building facilities, espe

cially since special groups demand and obtain exceptions 

to the rules and regulations that govern the union. How

ever, the administration recognizes the value of the union 

program to the educational development of the student life 

program on the campus and encourages student involvement 

in all areas of union programjning. The importance of 
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programs which deal with contemporary issues is stressed 

as the administration seeks to provide positive outlets 

for the students' demands. 

The union on the fourth campus is recognized by the 

administration as a valuable complement to the students' 

academic curriculum. A blending of the in- and out-of-

classroom activities is considered a genuine asset to the 

development of the whole student. Students have an open 

door to the administrator who is responsible for the 

union; and, consequently, possible areas of disagreement 

and misunderstanding are averted. The student who is 

active in the union is aware that the administration knov/s 

that he and the union do exist and that the administration, 

the staff, and the student are able to v/ork together to 

achieve their mutual goals. 

In summary, the administrator on the campus of each 

of these universities, v/ith one exception, is fully aware 

of the need for a strong union program to allov/ students 

the opportunity to add an extra learning dimension to their 

college education. There is no indication from three of 

the administrators that the money v/hich is spent on union 

programming does not meet student needs. Hov/ever, there 

is some concern that students v/ho are responsible for the 

programming are not as representative of the entire 



45 

student body as they could be; and, as a result, not all 

students of the university are having their particular 

needs and interests met. None of the administrators con

siders it his responsibility to bring about full participa

tion, but each evidenced confidence in the union staff to 

accomplish this end. The administrators understand the 

problems v/hich tlie union staff meets in working with today's 

college students. The administrators support the union 

staff members' position and indicate a confidence in the 

union staff's ability to v/ork v/ith the situation and to 

meet the best interests of the university, the students, 

and the union. 



CHAPTER IV 

THE STUDENTS AND THE COLLEGE UNION 

The program, of the college union is planned by volun

teer students who serve on various union committees v/hich 

are headed by student chairmen. The students who are active 

in the programming of the four college unions v/hich are dis

cussed in this study represent a variety of attitudes toward 

the purpose of the program and of the union in general. 

Represented in the activities of all four unions are groups 

as diverse as sorority and fraternity members and liberal 

activists. The conservative student has been the predomi

nantly active student in most college unions. One adminis

trator expressed the opinion that some union committees 

are too establishment-oriented; and, consequently, they 

are not alv/a,ys av/are of the vital issues of the day. It 

is the belief of the staff members that the conservative 

student's v.illin/ness to accept things as they are, without 

questioning, has perpetuated much of tne tra.ditional union 

programs. But staff m.smbers repo:̂ 't that today the movem.ent 

Donald Zander, personal interviev/. University of 
Minnesota, October, 1971. 
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in college unions is away from the conservative student 

control and toward the control of students who question 

and challenge the purpose and content of the union pro

gram. The variety of students v/ho are active in union 

programming has brought about significant changes in the 

direction v/hich is being taken by the union program. 

The Conservative Student 

The conservative student's involvement v/ith the union 

is declining on most campuses. As the ideas of the engage 

student are supported by the empathic student so that they 

influence the college union programming, the programs be-

com.e increasingly progressive and challenging in their 

content. The conservative student finds it difficult to 

accept this nev/ direction of the union program, and thus 

his activity in most programming areas is waning. His 

interests are mainly v/ith the social and fun activities, 

not with programs of a political or controversial nature. 

It is almost as if he prefers to isolate himself from 

situations that challenge his personal values and thinking. 

He finds it progressively difficult to participate in 

union progî ammiing that is concerned with the vital issues 

of society, his lessening degree of participation pro

vides the empathic and engage student with more control 

of the union program. 
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The Empathic Student 

Another type of student who is active in union pro

gramming is defined for the purpose of this study as the 

empathic student. This student is listening to the ideas 

that are presented by the engage student and reacting to 

them in various ways. Not yet willing to assume the 

open, rebellious attitude of the engage student, the em

pathic student is, nevertheless, aware of the beliefs and 

actions of the _en;̂ a£e student. He is becoming increasingly 

willing to question and challenge ideas in the manner of 

the engagi student. As a result, the empathic student re

flects the influence of the ̂ ngage student in his thinking. 

Gradually, the empathic student is adopting the mannerisms 

and beliefs of the engage student; and he may, in time, 

assume an active role in changing union policies and pro

grams . 

The Engage Student 

Making, perhaps, the greatest imipact on the college 

union scene is a nev/ breed of student who is defined for 

this study as the ̂ n;;̂ ate student. Independent in his 

actions, caught up v/ith the issues v/hich are facing con

temporary society, and impatient in his desire to see 

things change, the engage student has made the union 

staff aware of his presence on the campus. The engage 
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student is viewed by the staff as an influential force be

hind the changes that are occurring in today's union pro

gramming. His concern for today and for the evident social 

problems has brought him to the union. He resents organiza

tion and often seeks other outlets than the union for his 

involvement in the issues of the day. But gradually the 

engage student is coming over to the union where the funds 

are available. He recognizes the union as a vehicle for 

the accomplishm.ent of his goals. Involvement with the 

institution and with its regulations is a- nev/ experience 

for him. His resentment of the institution and its bureau

cracy makes it difficult for him to work within the struc

ture of the union. Consequently, he often challenges the 

rules that exist regarding union activities. Through the 

actions of the engage student many of the unions have be

come the focal point of political and social activity on 

their campuses. A later chapter will discuss the full 

impact of the engage student on the college union program. 

One program director has stated that some students 

consider themselves to be more far-out than they actually 
2 

are. She is of the opinion that students are often 

afraid of being too establishment oriented and that very 

2 
otiirley Perry, personal interview. The University 

of Texas, August, 1971. 
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often the far-out student has the edge over the so-called 

"straight" student because chairmen are concerned about 

being labeled as too conservative. The student who repre

sents a liberal attitude and life style is often selected 

for committee membership rather than the conservative, 

relatively unquestioning student. 

One staff member identified the students who are in

volved in union programming on his campus as being from 

two distinct groups.-^ One group he labeled "the students 

of the fifties," and he described them as being apathetic 

regarding large social and political issues. They are 

concerned instead v/ith dances and fun or with the gaining 

of expertise in a particular area. He observed that these 

students usually do not mix v/ith students of other life

styles. They often live at home and drink a lot of beer 

at parties, but they seldom smoke. 

This staff mem.ber described the other group of students, 

which includes the £ngggge student, as the "counter-culture." 

Members of this group v/ear their hair longer than the so-

called "fifties'* students, and the tv/o groups dress dif

ferently and do different things in their spare tim.e. 

Members of the counter-culture do not live at home; they 

-̂ Dan Lundy, personal interview. University of Min
nesota, October, 1971. 
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usually shun beer drinking parties, but they do smoke. 

This student is the one who wants to do his own thing. 

One staff member described him as being more alert and 

alive than any other generation of students has ever been 

but at the same time lazier when it comes to carrying 

through with his ideas. This student often possesses a 

strong background in a particular area of interest. He 

knows what he would like to see happen and why, but he 

sometimes lacks the drive to develop his ideas into con

crete plans. This characteristic is representative of 

the idealistic engage student who is very aware of social 

issues and concerns but shuns a year-long commitment to 

a committee that will work on programs in a particular 

area. Very often he is interested in only one select is

sue and seeks involvement with the union in order to achieve 

this one goal. He usually drifts away for awhile and then 

returns to be a part of the program for another short-time 

commitment. 

The engage student who is involved in the union on 

one campus was described by a program advisor as being 

intellectually astute and having very strong anti-

^Shirley Perry, 0£. cit. 

-̂ Bernie Molitar, personal interview. University of 
Minnesota, October, 1971. 
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organization and anti-establishment feelings. This stu

dent also tends to be very angry with the contemporary 

culture. He is concerned with social problems and seeks 

radical changes to correct many situations. He is con

cerned with the search for self and identity, and he is 

deeply involved in the struggle of finding how he is going 

to fit into this society and culture after he graduates 

from college. The advisor observed that this student 

exhibits no av/areness of the overall structure of the 

union and does not seem to care to be a part of it except 

to the extent that it may help him to achieve his goals 

through a particular program. For this purpose the engage 

student is often v/illing to take a risk in his activities 

if it will lead to the fulfillment of his goals and ex

pectations. 

In most instances, the engage student's degree of 

involvement in the union is determined by his interest 

in, and concern for, the content area of the commiittee 

v/ith v/hich he is v/orking. According to one program, director, 

many of the students v/ho participate tend to be the type 
7 

tnat needs reinforcemient from, others. Scholastically, 

Tom Stark, personal interviev/. University of Min
nesota, October, 1971. 

'̂ Ibid. 
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the students range from the A to the F student. It was 

the belief of the staff member that the student who is a 

top scholar does not very often participate because he 

does not need the support of others to accomplish what he 

wants out of his college activities. 

One program director observed that the coffeehouse 

program on his campus attracted the greatest variety of 
o 

students of any of the union committees. The diversity 

of the programs offered in the coffeehouse attracts the 

straight student as well as the student whose lifestyle 

is somev/hat unconventional. The director observed, how

ever, that the genuine "hippie" student does not partici

pate in the union program at any commiittee level. He at

tributed this lack of participation to the "hippie's" 

complete rejection of the union and its program as being 

too representative of the establishment of the university 

and possessing too miany rules and regulations which re

strict the students' actions. 

One program a'-ivisor cited e. group of students v/ho 
9 

react similarly to the engage student of this study.-̂  She 

described these students as the older, career-oriented 

o 

Tom Stark, OD. cit. 

^Judith Sims, personal interview, The University of 
Texas, August, 1971. 
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students who often participate on the speakers committee, 

v/orking with programs of an intellectual concern. These 

students have been, according to the advisor, unorganized 

in their approach to programming, unv/illing to confide in 

the advisor, and often resentful of the need to follov/ the 

set regulations that govern the details of programming 

with student funds. Even though the advisor did not neces

sarily consider these students to be engage students, their 

behavior patterns are sim.ilar. 

The engage student is described by staff members as 

bright and well read, concerned with the social problems 

that are a part of today's society, and apparently in

terested in orienting himself toward a new life-style. He 

likes the new and unusual in what he does; and this at

titude carries over into the types of programs in v/hich he 

is interested such as experimental films, speakers on con

troversial subjects such as sexuality and radical political 

the.'ories, and uniquely presented art showings. His interest 

in people and their concerns is evident in his willingness 

to work in community service projects such as tutoring and 

providing needed companionship for underprivileged 

10 children. He is active in such programiS as drug crisis 

10 
Marilyn Nelson, personal interviev/, University of 

Washington, Septemiber, 1971. 
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centers in the community. He wants his interactions with 

people to have meaning. 

Most of the students who were involved in the union 

program in the past were not very politically oriented. 

One program advisor observed that the student was usually 

non-partisan in his actions except when it came to playing 

the game of politics within the student comm.ittee structure. 

The general opinion of the union staff members was that the 

majority of the student v/ho v/ere active in the union a 

few years ago tended to be conservative in their thinking 

and somev/hat hesitant about programming in controversial 

areas. But v/ith the growing participation of the engage 

student in comjnittee activities, these same students are 

today more inclined to take the risk that accompanies an 

12 

attitude of increased commitment on issues. The ques

tioning and social concerns of the engagê  student are in

fluencing students to become increasingly aware of their 

personal values; and, as a result, students who are in

volved in the programming are becoming increasingly active 

^3 m programs on contemporary issues. 

11 

1 1 'Tom Stark, oo- cit. 

1 ? 
Susan Clagett, personal interviev/, The University 

of Texas, August, 197-
1 "̂  ^Xaren Todar, personal interviev/, The University of 

Texas, August, ^97'. 
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The Minority Student 

The minority student has many of the same complaints 

about society as the engage student, and both types of 

student offer many of the same challenges to society. The 

m.inority student, like the engage student, v/ants to change 

the present order and to escape all the old traditions 

v/hich have long held him back in society. But, surprisingly 

enough, the interviews of the staff members revealed that 

the minority student falls into a category all his own.; he 

exhibits a behavior that is distinct from that of the engage 

student. 

In the college union's efforts to involve the majority 

of the students of the university in its programming, either 

as planners or as viewers, the minority groups present a 

great challenge. The four campuses that are involved in 

this study are seeking through diverse methods to meet the 

needs and concerns of the minority students on their re

spective cam.puses. 

It appeal's evident that the minority groups—be they 

Black, Chicane, Indian, or Asian-American—regard the union 

merely as a source of available funds, not as a programming 

group that is interested in the minorities' concerns. A 

black advisor v/ho v:orks v/ith the minority groups on one 

campus epitomised this attitude v/hen she stated that the 
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union can offer the minorities something that they really 

want, and that is money. ^ Very often the minorities ap

proach the union for financial support of a project which 

is already planned and refuse any input or direct involve

ment by the union committee members. 

The unions on all the campuses have to fight being 

manipulated or used by other groups as they have often 

15 been in the past. " The result is a situation that exists 

on all four campuses that are involved in this study—the 

minorities are demanding funds and recognition by the 

union and the campus; and, in turn, the union is seeking 

ways to involve minority groups actively in all phases of 

union programming as participating members rather than 

just as recipients of funds. 

One main difficulty that has been encountered by all 

unions is that the minority groups are seldom able to 

agree v/ith each other. They v/ill not work together for 

a common cause; instead they seek equal but separate re

cognition. Minority groups that are housed in the union 

building on campus often seek separate offices. On one 

campus the demands of two minority groups for separate 

'Vanne Mayes, personal interview, University of Min
nesota, October, 197^. 

'Bernie Molitar, ££. cit 15-
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offices v/ere denied by the student board; and, as a result, 

1 fi 
the two groups now office together with no incident. The 

staff member regarded this concession as a big step toward 

unity among the minorities. 

Because members of the union board of one university 

regarded the black student group as a programming body, 

they voted to add the Afro-American Cultural Committee to 

the union program structure in an effort to include the 

17 black students in the expanding union program. This 

action followed the black students' demand for an area of 

their own in the union building in which they could share 

their culture v/ith the rest of the campus. Along with 

this request, they asked for thousands of dollars from the 

union with v/hich to redecorate the room. The demands v/ere 

met by the union board, and a room in the union was con

verted to an Afro-American Cultural Area at the cost of 

approximately ^4,000. The results have not, hov/ever, been 

as positive as had been hoped. This year's group of black 

students now wants a different area in the building and 

additional money. The staff has found that this group 

loses its enthusiasm for program^ming when it has to follov/ 

set regulations and very often acts as individuals rather 

'̂̂ John Bickford, personal interview. University of 
Washington, September, 1971. 

17 
Judith Sim.s, oo. cit. 
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than as a group, v/ith members of the group being unable to 

agree among themselves. Consequently, no programming is 

done by the group, and the room functions mainly as a 

separate lounge for the black students. On this same 

campus, the Chicane students did not express interest in 

having a room of their own in the union but made dem.ands 

for programming to be done for them and for their particu

lar interests and concerns. 

Tv/o staff members of different universities found that 

minorities never meet individually with advisors but alv/ays 

come in groups of ten or more, almost as if seeking confi-

dence in numbers. This arrangement makes it difficult 

for an advisor to work v/ith minority students on an indi

vidual basis and to get to knov/ the students v/ho do par

ticipate in the union program. The advisor of a minority 

group meets great problems in trying to cultivate the con

fidence of the students. Because minorities are not con

vinced that the union can help them (and according to one 

program advisor, the union has not demonstrated that it 

can ), minority groups on one campus are now making a 

conscious effort to v/ork together outside the union struc

ture. One staff micmber observed that the minority students 

1R 
John Bickford and Judith Sims, ££. cit 

1Q 
^Dan Lundy, a£. cit. 
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who v/ork in union programm.ing relate better with the whites 

than with other members of their minority groups v/ho regard 

20 

them as establishment. These students do not become in

volved in racial issues because they have found a place to 

be comfortable. 

On one campus, the chairman of the seminars area is 

21 a black student. Despite the fact that the comjnittee's 

advisor is also black, there is no participation by blacks 

or other minority students on the committee. One advisor 

stated that the chairman is not accepted by the black stu-

22 dents because to them she is a member of the establishment. 

Black students on one campus consistently argued that 

the programming v/as not oriented toward them and their 

2 ̂  preferences. In an attempt to draw these students into 

increased participation and involvement in the union pro

gramming, representative black students were asked to reviev/ 

the total union program for the year before anything v/as 

contracted. They reviewed the program and found it to be 

acceptable. The students and staff of the union hoped 

that this av/areness of the overall progrcuii would increase 

*̂̂ Tom Stark, 0£. cit. 

21 Vanne Mayes, oo. cit. 
22 
Tom Stark, a£. cit. 
Neil Sanders, personal interview. University of 

Maryland, July, 1971. 
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the attendance of blacks at the planned programs, but this 

increased attendance did not develop. Even those events 

which were programmed especially for the black students 

were very poorly attended by blacks. This campus has a 

dual problem: while members of the black student group 

complain that they are not considered in the campus pro

gramming, other groups are complaining that there is too 

much black talent offered for entertainment. Records shov/ 

that in the last three years S750,000 has been spent on 

programs of non-Caucasian artists such as Bill Cosby, 

Dionne V/arv/icke, Temptations, Jackson Five, and others. 

On another campus, the union provided the necessary 

funds for the black students to bring a nationally knov/n 

24 black group to play for a dance. This program v/as the 

first one that the black students had v/orked on as a group 

There v/as no participation by the union students in the 

planning of this program, only in the financing of the 

project. The program staff looked to this prograjn as an 

overture to drav/ing the black students into active in

volvement v'ith the union program. This very practical 

kind of participation may lead to the black student's 

av.-areness of the union activities and arouse his interest 

in becomdng a part of the union. One staff m.ember stated 

2/1 
^Vanne Mayes, 0£. cit. 
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that this step may be first in finding a workable solution 
pc 

to a difficult problem. "̂  

All campuses find that the minority groups do not 

identify with the union or its programs and that they 

seldom use the facilities. Minority students seem to 

feel no allegiance to the university as a whole. Instead 

they viev/ it as a large institution that is too involved 

in the bureaucracy and general activities of the campus 
26 to be concerned with unimportant minority students. 

One programi advisor commented that the engage student 

student is aware of the need to involve the minority student, 

but he encounters difficulty in knov/ing how to bring about 

27 such involvement. On this advisor's campus, attempts 

have been made to add a variety of records to the snack 

bar juke box to feature Spanish, black, oriental, and 

other music; but this approach does not really help the 

minority student to becom.e av/are of or involved in the 

union programi. 

Another program advisor at the same university de

scribed the black students as being very hostile toward 

the union and the university as .veil as tov/ard anyone v/ho 

PR 
^Dan Lundy, _0£. cit 
26 Vanne Mayes, OD. cit. 

'Susan Clagett, ££. cit 
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pO 

tries to involve them. This hostility v/as very evident 

to the advisor when she, as advisor to the newly incor

porated Afro-American Cultural Committee, arranged for a 

black artist, who was visiting on campus from Sierra Leone, 

to meet with the black students for an informal reception. 

The students consumed the refreshments for the reception 

before the artist arrived. When the guest entered the 

roomi, the students continued to play dominoes and to talk 

among themselves, completely ignoring the visitor. The 

advisor was embarrassed; but the black artist, understand

ing the attitiide of the black students, quietly worked his 

way into the students' conversations and soon v/as surrounded 

by students v/iio wanted to talk v/ith him. This situation 

made the staff member realize that the minority student 

finds it very difficult to accept programs that are planned 

and scheduled for his interest v/ithout his participation 

in the planning. The need is great for all groups to learn 

to v/ork togetner and to trust each other in the overall 

programming functions of the union. 

The only black program advisor v/ho v/as interviev/ed 

had once been a student at the university v.here she nov/ 

v/orks. She stated that m.any former barriers met by the 

minority student on the campus have been rem.oved and that. 

p o 

Judith Sims, op, cit. 
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given time, the minorities will become more involved than 

2Q 

they are at present. ^ She predicted that with the con

tinued efforts of the union to encourage the minorities 

to use the building, they would develop an interest in and 

an awareness of the programs that are held in the union. 

Full participation will take time, but she firmly stated 

that she believed such participation v/ill come. 

An interesting theory about v/hich group constitutes 

the minority was advanced by the director of one of the 

unions which is involved in this study. He expressed 

the opinion that the university has heeded the demands of 

the ethnic minorities in such proportions that these groups 

are now confident of being granted their demands. As a 

result, the v/hite middle-class students who are at the uni

versity for an education are in reality the minority 

students. No one at the university pays attention to them 

because they have no pressure group as the other minorities 

do. 

Very few minority students ask to participate in the 

union program, but staff micmbers spoke more of the black 

student involvem.ent than of any other minority group. The 

union program, on all campuses seemed to be black-oriented. 

2Q -̂ Vanne Mayes, op. cit. 

^ John Bickford, a£. cit 
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On the campus where the largest minority is the Asian-Ameri

cans, a staff member observed that the Asians, who for genera

tions have v/orked conscientiously at being accepted, are 

now realizing that they are considered a minority and, con

sequently, are becoming increasingly vocal,^^ 

The problems that ai-e met by the college unions in work

ing with minority groups must be handled well. One staff 

member considered that the union's willingness to give 

minority groups financial help in programiming may be the 

ip 

beginning of a workable relationship. Another staff mem

ber saw the necessity of treating all groups equally. -̂  It 

was his opinion that when all students are treated fairly, 

honestly, and openly, students, including members of the 

m.inority groups, v/ill respect the staff person v/ho m̂ a-kes 

the decisions. 

The four college unions v/hich are represented in this 

study have approached the minority problem in different ways. 

All of the unions are still seeking the correct and lasting 

solution, as is the rest of the world, in dealing v/ith the 

similarities and differences of all people who comprise 

its population. The engage student's v/illingness to reach 

1̂ 

-^ Marilyn Nelson, a£. cit 

^^Dan Lundy, _0£. cit. 

Ĵohn Bickford, _0£. cit. 
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out to others, to take the time to talk with the minority 

students on campus, is considered by some staff members to 

be a valuable beginning of improved relationships between 

the minorities and the union program. 

Staff members realize that they must develop a level 

of trust v/ith the minority students to be able to work 

successfully'- with them. One program advisor advanced the 

idea that the blacks are resentful of anyone who tries to 

help them and that although the intentions of the staff 

members and students may be good, culturally they do not 

really understand what the blacks, as a people, are trying 

to do. In fact, even the blacks may not be fully aware 

of what their purpose is. The staff person v/ho v/ould be 

able to work successfully with blacks or other minority 

groups must be ultimately trusted by the administration 

and be well-versed in the dilemmas of the administration. 

At the same time, to win the trust of the minorities, the 

staff member must be able to assure them that he will not 

betray their confidences to him. This theory is defined 

most capably by an administrator, who v/orks very success-

fully v/ith the minority groups on his caL̂ p̂us, v/ith this 

statement: "Where there is trust, you can reach under-

35 standing." 

-̂  Dan Lundy, OD. cit. 

35Donald Zander, 0£. cit. 



CHAPTER V 

THE ATTITUDE OF THE STAFF TOWARD 

THE ENGAGE STUDENT 

In the previous chapter the engage student has been 

identified by the college union staff members as a force 

on today's university campus. His participation v/ith the 

college union program is, to a great extent, determined by 

the attitude of the staff members toward him and toward 

his appearance, his actions, and his philosophy. It was 

a surprise to the researcher to learn that the staff m.em-

bers v.ere cautiously negative toward the engage student. 

Attitudes of the program directors and the program advisors 

were less negative than those of the union directors. Pro

gram personnel considered the engage student as a unique 

kind of individual. Hov/ever, they spoke negatively of his 

relationship v/ith others and of his reaction to authority— 

both important areas in the development of a relationship 

betv/een the progran-miing staff and the students. For the 

m.ost part, the attitudes of the union directors v/ere quite 

negative, focusing on the careless and inconsiderate 

actions of the engage student because he presents problems 

67 
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for the union directors in controlling the building. They 

used such adjectives as "radical," "impulsive," "demanding," 

and "abusive" in describing the engage student. The at

titudes of the adm.inistrators were even more negative 

toward the engage student and seem to have been built more 

on generalities of today's college students than on actual 

contact with the engage student. Adjectives which were 

used by the administrators to describe the engage student 

include "aggressive," "cynical," "impatient," and "anti-

establishment." On one campus the administrator who was 

interviewed presented a positive appraisal of the engage 
1 

student and his value to the campus. This administrator 

maintained open channels of communication with all students; 

and, as a result, he evidenced a better understanding of 

the feelings of the engage student than did other adminis

trators. 

The physical appearance and dress of the engage stu

dent is considered to be basically the same on all campuses. 

His physical appearance, as it v/as described by the inter

viewees, evolved as perhaps the most identifiable charac

teristic of the engage student. Each staff member indicated 

that the engage student appears to place little emphasis on 

1 

Dan Zander, personal interview. University of Min
nesota, October, 1971. 
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the value of clothes. He often purchases his clothes at 

surplus stores, and the clothes give evidence of much wear. 

He wears boots or sandals; or he goes barefoot, according 

to the weather. The engage student is fond of leather and 

uses it in various v/ays, including headbands, wide watch 

bands, bracelets, jackets, purses, and moccasins. These 

students, male and female, also often wear silver jewelry, 

heavy rings, and necklaces. In their dress and accessories 

they wear the unusual and the different, something to set 

them apart from the group which they refer to as the 

establishment. Staff members criticized the engage student 

for offending the tastes of others, not only by their sloppy 

dress but also sometimes by their immodest dress. 

It v/as obvious to the researcher that most of the 

staff members considered the engage student to be set apart 

from the other students of the campus. The detailed de

scriptions v/hich they gave of his physical appearance 

indicated that they were very observant of the engage stu

dent as a person. It may be that the staff members re

garded the very informal and casual dress of the engage 

student as a reflection of his entirely independent, non-

cooperative attitude. The staff people v.'ho worked closely 

with the er.r3-re student, hov/ever, were less concerned about 

his dress than v:cTe those whose relationship with the 
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student was removed. Also, the yotmger the staff member, 

the more tolerant he seemed to be of the engage student's 

dress and actions. In fact, some of the young staff mem

bers wore, in a somewhat modified fashion, the extreme 

styles of dress v/hich are characteristic of the engage 

student. It v/as almost as if they related to this student 

because they made the effort to understand the engage stu

dent as an equal whereas the older staff members seemed to 

be constantly comparing him to the way the student should 

be dressed according to their own standards. 

As a v/hole, staff members were not extremely critical 

of the hair length or beards and moustaches which the male 

engage students v/ore. It was interesting to observe that 

some male staff members, although not so extreme in their 

styles as the students, also were wearing longer hair, 

sideburns, and, in som̂ e cases, beards. It was the feeling 

of the researcher that perhaps these styles were an attempt 

to attain identity v/ith the e_a£age_ student, to gain an under

standing of his feelings and concerns. 

Staff members generally expressed similar ideas about 

the engage student's attitude tov/ard money and m,aterial 

possessions, and about his relationship to the establish

ment and to organizations. The engage student is thought 

to be inconsistent at tim.es in v.hat he says about the 

http://tim.es
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materialistic tendencies of the establishment and in how 

he values some of his possessions. Although he often 

condemns others for placing too much emphasis on material 

possessions, he is apt to seek quality in his own posses

sions. As an example, one staff member cited the fact 

that the bicycle that the engage student owns is usually 

a fine ten-speed model although a plain old bike v/ould 

serve his needs for transportation adequately and be 
2 

appropriate to his rejection of m.aterial possessions. 

Staff members v/ere critical of the engage student's 

apparent disregard for money and labeled him as financially 

irresponsible. One administrator expressed the opinion 

that this financial irresponsibility stems from the fact 

that the engage student is a part of a generation that has 

knov/n no material depression but has always been provided 

with the necessities of life. Staff members v/ho have 

worked with the engage student in programming have found 

that this lack of concern for money often creates difficult 

situations in the practical aspects of program scheduling. 

They expressed the v/ish that the engage student v/ould at

tempt to understand the financial details that are 

^Steve Nord, personal interviev/. University of Wash
ington, Septem.ber, 1971. 

-^don Bi-ovvn, personal interviev/, The University of 
Texas, August, 1971. 



72 

involved when the union is programming with student fees. 

The engage student's rejection of tradition has 

challenged the union programming staff to take a close 

look at how and v/hy it is operating. One staff member 

complained that the engage student's refusal to be concerned 

v/ith records or files of any kind made it extremely dif

ficult to keep an organized program. The engage student 

is not interested in the past or the future but rather in 

the situation as it affects him today. His actions, often 

performed with little regard for the past or for future 

consequences, sometimes place the union and the union 

staff in some jeopardizing situations. 

The staff members have noticed, however, that there 

is one exception to the engage student's lack of concern 

for the future. One staff member agreed that he finds 

it difficult to convince the engage student to plan ahead, 

especially in. short term programs. On the other hand, 

if the engage student wants to see certain programs con

tinue, he v/orks diligently to insure their success. For 

these program.s the staff member indicated that the engage 

student does plan ahead and does give evidence of concern 

Shirley Perry, personal interviev/. The University 
of Texas, August, 1971. 

'̂Tora Stark, personal interview. University of Min
nesota, October, 1971. 
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for the future. As an example he cited the engage student's 

interest in the coffeehouse program on the campus. Dedica

tion to the coffeehouse activities is an incentive to the 

engage student to work and plan for the future programs. 

Coupled v/ith the engage student's disregard for other 

than his own desires, the staff members criticized his in

ability to carry through with the necessary effort to bring 

his ideas into reality. One staff member considered the 

engage student to be more alert and alive than previous 

groups of students, but at the same time lazier. Another 

program advisor found that the program is sometimes jeop

ardized because the engage student is long on ideas but 

often short on his v/illingness to work toward carrying 
7 

them through to completion. 

According to the participants in the study, the or

ganizational structure of the university bureaucracy is 

rejected by the engage student. All staff members referred 

to the engage student as a "non-joiner." They said that 

he does not join a group merely for the sake of perpetuating 

the organization, for he sees no value in an organization; 

instead, he seeks short-term involvem.ent in situations 

Shirley Perry, ££. cit. 
r-l 

'Judith Sims, personal interviev/, The University of 
Texas, August, 1971. 
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where he can see his efforts succeeding. Those people 

who were interviewed said that impatience is a quality 

which is very often found in the engage student as he faces 

the complicated procedures of getting along in an institu

tionalized society. 

To one staff member, this impatience is based upon 

the engage student's unwillingness to see the whole pic-
o 

ture in a situation. The staff member suggested that too 

often the engage student is looking for issues that do not 

exist. As an illustration of this point, he gave the ex

ample of students' being denied the use of a campus 

facility for a speaker and immediately assuming that the 

decision was made because the administration was opposed 

to a controversial or politically involved speaker's ap

pearing on campus. The real truth of that situation was 

that so many departments of the university v;ere using 

campus facilities that it v/as impossible to schedule all 

of the desired speakers. Another staff member at the 

university observed that the engage student is quick to 

condemn as "uncommitted" any person v/ho wants all sides 
9 

of an issue to be heard. 

o 

John G. Steele, personal interviev/. The University 
of Texas, August, 1971. 

Q 

-̂ Shirley Perry, ££. cit. 
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Staff members have met problems in working with the 

engage student because he often refuses to accept a "no" 

answer in any situation. The union staff criticized his 

lack of respect for authority. They agreed that the engage 

student does not look thoroughly at the background of a 

situation that necessitates a "no" answer. Instead, he 

takes the "no" as a personal rejection of his rights as 

a student. It is interesting to note that only one staff 

member described the engage student as actually possessing 

a strong sense of what is right according to the university 

10 regulations. According to this union director, although 

the engage student may not want to admit it, he sometimes 

is v/illing to defend those regulations v/hen he sees that 

they are valid. 

All staff members indicated that the engage student is 

concerned with productive dialogue between people and 

authorities to further their understanding of each other. 

The reason for this interest is that he is seeking to 

maintain his identity in the vastness of the university; 

he tries to be recognized as an individual v/ho wants an 

active role in determining the relevancy of his education. 

As a method of expressing his individuality, he seeks mean

ingful dialogue with others, both v/ith his peers and with 

10 
John Steele, 0£. cit 
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the staff members with whom he works. One administrator 

observed that the engage student has turned av/ay from 

violence as a means of seeking change because he has 

learned that the only thing to be gained by force is force 

11 
in return. Another administrator viev/ed this preference 

for dialogue as an indication of the engage student's 

disenchantment with radical student leadership. He inter

preted this sign as an encouraging one that the engage 

students and the university administrators are reaching 

12 agreement about a positive approach to solving problems. 

Therefore, the use of violence has given way to dialogue. 

It is interesting to note, said one staff member, that 

v/hat the engage student asks of others he is not alv/â ŝ 

1 3 willing to give of himself. -̂  He often lacks tolerance of 

those who dress differently or who express views that are 

different from his on areas of concern to him. But, of 

course, this situation is not thought of as a dialogue. 

The union directors severely criticized the engage 

student's disregard for university and public facilities. 

His inconsiderate and careless attitude about the furni

ture and facilities of the union was especially disturbing 

1 1 
Ron Brov.n, 0£. cit. 
'̂ Steve Nord, o^. cit. 

1 "̂  ^Shirley Perry, 0£. cit 
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to the union directors because thoughtless actions often 

created problems for them in enforcing the rules and regu

lations v/hich govern the imion building. Also, the staff 

members often considered the actions and attitudes of 

these students offensive to visitors as well as to other 

students on cam.pus. The engage student's unwillingness 

to comply with union regulations v/hen asked to do so has 

complicated the administrative .responsibilities of the 

union director. The futility of attempting to convince 

these students of the necessity of obeying regulations 

was illustrated by one union director v/ith a personal ex

perience. Intent on interesting other students in a pro

ject to clean up a polluted river, engage students adver

tised their efforts by placing decals on doors and v/indov/s 

of the union. Thus, they polluted the beauty of someone 

else's environment, shov/ing little regard for the effects 

of their actions on others. The decals were almost im

possible to remove and often required the repainting of 

the wall or door. But, according to the director, any 

attempt on his part to enlist the help of the engage stu-

14 dents in removing the decals was in vain. 

Union directors question the sincerity of the engage 

student's professed stand on peace and love. All too often 

14 
John Steele, a£. cit 
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they have seen his actions violate any belief in peace 

and compassion. As an example, one union director related 

the problems which he has met in maintaining the union 

properly because engage students insist on bringing their 

1 5 
dogs into the building. ^ In fact, three unions have 

experienced serious problems because of the engage student's 

insistance on bringing his dog into the union, an act which 

is a violation of health regulations. One staff member 

seriously doubted the earnestness of the engage student's 

love for his dog because at the end of a semester the 

student leaves the campus and his dog behind, with the 

result that the union director must call the authorities and 

1 fi 
have many animals removed from the union property. The 

directors resent this thoughtless attitude of the engage 

student because it adds to the complications of union 

staff responsibilities. 

Staff members who were interviewed at two of the uni

versities expressed the opinion that the engage student 

possesses strong social and community interests and is 

active in community service programs such as tutoring 

and counseling the under-privileged children of the community 

^ J o h n Bickford, personal interviev/. University of 
Washington, September, 1971. 

1 f 

John Steele, ££. cit. 
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in which the university is located. One university allows 

the engage student to participate in social work and to 

receive academic credit for the time which he spends tu

toring or counseling with the under-privileged children 

17 

of the commiunity. The staff members felt that such 

actions prove that the engage student is open and v/illing 

to give of himself when he is being considered as an in

dividual by those with whom he comes in contact. 

The predominant conception of the engage student by 

by the union staff was that he is usually the white, middle-

class young person v/ho comes from a conventional background 

that has provided him v/ith more than the basic necessities 

of life. Staff members saw him as one who prefers to live 

off campus v/here he is not controlled by university regu

lations. This preference is another example of his in

sistence on independence. Staff members did not include 

the minority student in their idea of the engage student, 

principally because they consider the minority student to 

be miore concerned v/ith being involved in the struggle to 

further the progress of his ov/n kind than in allying him

self with other causes. A staff member, whose responsi

bilities lie m.ainly v/ith the minority students at one of 

17 'Marilyn Nelson, personal interview. University of 
Washington, September, 1971. 
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the universities, said that the minorities do not feel a 

part of the campus today even though people on all sides 

are saying the right thing. ° She predicted that they 

will gradually come to feel a part of the campus but that 

the process v/ill be slow and will come about only v/ith a 

great deal of patience and understanding on everyone's 

part. Until that time comes, she predicted that the 

minorities will isolate themselves and participate only 

in activities and concerns of their own particular group. 

Staff members who were interviewed conceived of the 

engage student as pursuing education for his development 

as a whole person, not as preparation for a particular 

type of lifetime job in society. Most of the staff mem

bers accepted this philosophy as having value in today's 

society. They admired the engage student's concern for 

knowledge and his search for an understanding of today's 

world, but they expressed some doubts about the result 

of this attitude on his future. Staff members are still 

bound by the belief that financial security is a must; 

the engage student does not agree. 

In summary, the staff mem.bers do not have a high 

opinion of the engage student. They describe him as 

1P) 

Vanne i.layes, personal interview, University of 
Minnesota, October, 1971. 
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unkempt in his appearance, demanding, lazy, impatient, in

considerate, and often inconsistent in his actions. He 

is a difficult student with v/hom to work because of his 

intolerance of others at the same time that he seeks ac

ceptance of his own ideas. His thoughtlessness of the 

rights of others creates many difficult situations for 

the students and the staff v/ho come in contact v/ith him. 

His independence and search for relevancy in his education 

places demands on the administration of the university. 

Staff members consider the engage student to be an active 

force on the campus as he searches for a way to change the 

institutional society with which he refuses to identify. 



CHAPTER VI 

THE IMPACT OF THE ENGAGE STUDENT 

ON UNICN PROGRAMS 

In the fifties and sixties college union programming 

philosophy emphasized the future life of the student. 

Many of the union activities of that period were directed 

at preparing the student to function as a responsible, 

contributing citizen in the community after his graduation 

from college. Today's union program is concerned with 

what the student is v/hile he is involved with college 

activities. Staff members agree that unions have always 

presented some programs with meaningful content, but today 

there is increased emiphasis on educational programming. 

As a result of student interest today, niimerous programs 

which deal v/ith contemporary issues are presented by the 

programming students of the union. The programs are v/ell 

received by students and faculty of the universities. 

Because of the pressures of the members of the campus 

community, including the engage student, the union often 

has been forced into a very political situation, both in 

its program̂ miing and in its board policies; and it has been 

82 
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forced to take stands on such issues as nudity, drugs, 

censorship, freedom of speech, and other problems.'' One 

staff member stated that the union tends to be not so ad

vanced in politics as the more political and moving organi

zations on campus, but it is apt to be more conservative 

and slower on taking up current issues. According to one 

program director, the participation of the engage student 

has brought about the concern with more contemporary topics 

in union programiming. 

The administrator at one of the universities attributed 

this change in programming to the change in the issues v/hich 

confronted society during the past few years. Programs 

have become more open in dealing with such social issues 

as sexuality, drug concerns, women's liberation, leftist 

political movements, and other topics. A few years ago 

such programming v/ould never have appeared on campuses under 

student sponsorship. The administrator commented that the 

first major issue to be met by union programming v/as the 

1 
Shirley Perry, personal interview. The University of 

Texas, August, 1971. 
2 
Tom Starl:, personal interviev/. University of Min

nesota, October, 1971. 
-̂ Beinie Molitar, personal interview. University of 

Minnesota, October, I971. 

Don Zander, personal interviev/. University of Min
nesota, October, 1971. 
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scheduling of controversial speakers such as communists. 

When they were first presented, these programs caused 

negative reactions from university administrators as well 

as from the community. As the issues have become more 

complex and the programs on such issues more numerous, 

people pay little attention today to that type of speaker. 

This administrator has strongly supported the right of 

free speech in the union programming on his campus. 

Films have become a very important part of today's 

union programming. The engage student recognizes the 

possibility that very strong current issues are treated 

in films v/hich are available through the union program, at 

moderate prices. Films are no longer considered simply 

for entertainment, for they provide many learning opportuni

ties as v/ell. A staff mem.ber told of films which were being 

presented on subjects that deal with social issues and 

which v/ere being used as the basis for a faculty-led dis

cussion period follov/ing the viewing of the film. One 

staff memiber referred to the use of films in programjning 

as an exploding area opening nev/ approaches to programm.ing 

for the enri;;re student. The enr^re student's interest in 

-̂ Dan Lundy, personal interviev/. University of Min
nesota, October, 1971. 

^Ibid. 
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dialogue is a part of the stimulus for this type of program

ming by the union. He welcomes programs that offer the 

opportunity for a stimulating exchange of thoughts and 

ideas. 

One program director commented that the engage student 

7 

is seeking relevant programs. He wants to come to a pro

gram and see something v/orthwhile; he wants to be enlight

ened. The programs must offer him an educational experience 

different from the one that he gains in the classroom. 

Staff members of tv/o unions stated that today's engage 

students are more interested in a particular content area 
o 

than in the overall program of the union. All programs 

are concerned with now, with what is happening today. The 

engage students are not joiners anymore; they tend to re

ject organizations and groupism. Peace is their number 

one concern today, and they display little interest in the 
g 

football team's gaining a number one national ranking. 

One staff member observed that student committees are very 

sensitive to pressure groups such as blacks, women's 

liberationists, radical elements, and others, often to the 

'Tom Stark, _0£. cit. 

Shirley Perry and Tom Stark, a£. cit. 

^Karen Todar, personal interview. The University of 
Texas, August, 1971. 
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point of paying a speaker an exorbitant fee because the 

committee is afraid not to bring him to campus. ""̂  

The encounter group phenomenon, which was much in 

evidence on college campuses a year or so ago, has given 

way to the engage student's personal search for interactions 

with individuals. As a result of the engage student's in

fluence, other students are seeking informal, small-group 

dialogues on their own. These dialogues are especially 

important on a large urban campus where a student often is 

a member of classes which number as many as two thousand, 

classes which allov/ him no opportunity to relate to other 

class members. In the opinion of one program director, 

the union's best avenue of approach is the program that 

provides students the opportunity to relate to others in 

11 
small group situations. One campus has a popular pro
gram that involves the students by having them meet in 

small groups at the home of a faculty m.ember for informal 

12 discussion of a topic or topics of mutual interest. 

This type of program helps to build friendships on a person-

to-person basis, not a student-to-teacher basis. This 

program, too, is an example of the enp^ge student's concern 

10 
Shirley Perry, a£. cit 
Tom Stark, 0£. cit. 

12 
Karen Todar, 0£. cit. 
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for meaningful involvement in his education which influ

ences today's union program. 

Other programming activities include such innovations 

as informal rap sessions and small concerts at noon, as 

well as other daytime activities, in contrast to the usual 

pattern of evening programming. Students on all of the 

campuses seem to enjoy the chance to hear music of all 

kinds in a sort of "happening" situation in the undon 

during the day. Very often bands welcome the opportunity 

to play a concert during the day as a type of audition be

fore the student body. At the large urban university this 

practice appears v/ith nationally known groups as well as 

with local talent. Groups realize the tremendous market 

which is available to them on a college campus. Daytime 

programmiing also meets the needs of the commuter student 

v/ho does not alv/ays have the opportunity to attend evening 

13 programs. 

The coffeehouse setting provides one of the most 

popular program.s; for engage students seek the quiet, 

personal involvemiCnt with performers. The coffeehouse 

program on one campus is an attem.pt by students to break 

the pattern of many commuter students v/ho are on campus 

•̂ Neil Saunders, personal interviev/. University of 
Maryland, July, 1971. 

http://attem.pt
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only to attend classes and who do not take an active part 

in programming, either as planners or viewers. A special 

area of the union basement (a popular location for coffee

houses on many campuses) has been set aside for coffeehouse 

programs that include a variety of acts: folk music, rock 

music, music theatre, rap sessions, and other small audience 

types of entertainment. These program̂ s are presented during 

the day as well as during the evening hours. Staffed en

tirely by student volunteers, the coffeehouse on this campus 

is the most carefully organized of all the union committees. 

Students are interested in having this program continue; 

and, therefore, they realize the necessity for tight 

organization. The engage student in this case realizes 

that people are important but also that the organization 

must fit the purpose of the group» The program and the 

15 

organization that sponsors it must complement each other. 

When entertainers are brought to the campus, students 

today v/ant them to do more than entertain. They engage in 

v.hat one staff member refers to as humanizing the artist 

by presentirg him. in such extra activities as miaster 

classes, lecture demonstrations, and informal meetings 
1 4 
^Tom Stark, _0£. cit. 
''̂ Ibid. 
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with students in the union or the classroom during his 

. .. 16 campus visit. 

According to one program director, students possess 

a lot more freedom in programming than they realize or 

17 even knov/ hov/ to use in many v/ays. ' On this particular 

cam.pus, students are not told by the union staff or ad

m.inistration that they carmot schedule certain films, 

speakers, or other programs, mainly because the students 

have evidenced a responsible attitude tov/ard programming. 

The policy board that gives final approval on speakers and 

other controversial prograrris is a student majority board; 

and, according to the program director, this composition 

of the committee avoids many conflicts regarding the de

cisions because judgments are made by the students, not 

18 by the staff or the faculty. 

The respect for tradition is not as important today 

as it has been in the past. The engage students evidence 

little concern for the effect of their actions on the future 

of the union program. They do not keep files of their 

activities because, as one program advisor stated, they v/ant 

1 f\ 

Neil Sanders, 0£. cit. 
17 'Shirley Perry, ££. cit 
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to do what they want to do and to have the freedom to de

cide about programs for themselves.^ 

The in-class out-of-class differentiation is fading 

as students challenge the relevancy of their classroom 

education. There appears to be a growing feeling among 

the engage students and others that the campus involves 

the community in which it exists. Students seek dialogue 

vrith residents of the community that will build under-

20 stanaing between the university and the community. Many 

programs which are sponsored by the college union relate 

to issues of concern to the community, and they are open 

to the members of the community as v/ell as to students and 

faculty of the university. Students are involved in tutor

ing programiS and other community service activities which 

the union sponsors. Much of the union programming today 

is done v/ith evidence of concern for others. The engage 

students want to have an impact on some of today's social 

problems. They evidence a genuine concern for the com

munity, nation, and v/orld that has not been in evidence 

in previous years among college students to the extent 

that it is today. 

1 Q 

"Susan Clagett, personal interviev/. The University 
of Texas, August, 1971. 

Marilyn Nelson, personal interview. University of 
Washington, September, 1971. 
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As it attempts to involve more and more of the uni

versity students in its activities, the union program is 

often presented in campus buildings other than the union. 

Programs are planned for married students' housing areas 

and for students of the law school of the university, and 

often a variety of programs is presented in an outdoor 

21 setting. 

-The students of the sixties often added com.mittees 

to the union structure that were concerned with academic 

progranming and dropped the e.mphasis on social or enter-

22 tainment-oriented programs. But, in contrast, today's 

engage student has made his influence felt in the rein

statement of fun and social types of programming. Thus, 

even fun is more meaningful than it used to be. Students 

are more tolerant of fun things today than they v/ere in 

the past. This tolerance v/as not in evidence during the 

time of campus tensions when students evidenced a certain 

amount of guilt about fun-and-gam.es ty^es of programs such 

as "pumpkin carving" or a "paint-in."^ Today, hov/ever, 

students include such nonsense program.s as frisbee throwing 

contests, marble and jacks tcurnam.ents^ kite flying 

21 
Shirley Perry, OD. cit. 
^Susan Clagett, _0£. cit. 

2 "̂  -̂ Bernie Molitar, o£. cit 

http://-gam.es
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contests, and other such activities in their union pro

gramming. Today's students realize that a balance must 

be achieved in programming; they recognize that people 

need fun, A program advisor observed that some of today's 

more sophisticated students may gripe about spending money 

on a program, such as Laurel and Hardy films, until they 

realize that three or four hundred students may have a 

better, happier day because laughter lifted them from a 

lousy mood." They then realize the importance of people's 

laughing together. 

Informality is the v/ord that describes much of today's 

tmion programming on all four of the campuses of this 

study. Students often enjoy sitting on the floor of the 

ballroom or on the grass at an outside concert, sharing 

music and other entertainment v/ith friends in an informal 

atmosphere. The stiff concert setting of rov/ on rov/ of 

chairs is becoming less frequent as the influence of the 

engage student's interest in simplicity and comfort is 

25 being met by the union program. 

Informal discussion groups are often led by faculty 

members v/ho also shun the form:al setting, v/ho use no 

podium, and v/ho may even sit on the floor v/ith the student? 

24 
Bernie Molitar, OD. cit. 

2̂" ''Shirley Perry, ££. cit. 
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Consequently, one advisor observed, students ask more 

questions of the discussion leader, and better dialogue 

-P m 26 follows. 

On one of the campuses, emphasis is placed on programs 

that deal with such topics as how and v-hen to buy insurance, 

banking and personal taxes, and political theories because 

students are asking for programs that educate them for 

27 some of the real concerns of life. ' Interest is high, and 

the staff member stated that he expects more of this type 

of programming to be scheduled. At the same university, 

students who are involved with classical programming have 

found that in order to draw students such as the engage 

student, a performer must relate in a meaningful way to 

the contemporary scene. 

The program director cited tv/o artists in particular 

that have m.et this requirement in the programming on his 

campus. Virgil Fox and Heavy Organ combines the music 

of Bach v/ith a mind-stimulating light shov/, and David 

Nagrin's performance of dance contains a commentary on 

the war. This program director has found that the staff 

that is working v/itn the engage students in programming 

must be able to v/ork v/ith the tastes of the students, v/ith 

2^ ̂Karen Todar, a£. cit. 

^'Neil Sanders, a£. cit. 
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what they want and like; but at the same time the staff 

must be able to direct the students' interests to an in

volvement with quality programs. Programs such as Virgil 

Fox and David Nagrin at this university prove that this 

involvement can be accomplished successfully. 

Many of the students possess grandiose ideas about 

the concert business and envision bringing to the campus 

such groups as The Beatles or The Rolling Stones, never 

fully realizing the complexity and expense of such a pro-
pQ 

gram. They are not concerned with details of such a 

program, only v/ith the idea of it. It is their feeling 

that, if they want it, they should be able to schedule any 

program. This attitude is found on many campuses, and it 

requires an infor.med and capable staff to help students 

accept the realities of the situation. This problem is 

lessening, hov/ever, as the interest of the engage student 

turns from, the mass audience type of program to the program 

that has a s.maller, more intim.ate atmosphere. 

In many areas staff members see the students' in

terests becom.ing m.ore specialized as they move tov/ard 

smialler, more selective programs in both educational and 

entertainment activities. Such progra.miS allow for better 

inter-mingling and better inter-disciplinary conversation. 

pQ 

Neil Sanders, o^. cit 



95 

And, according to one program advisor, that form of com

munication is exactly v/hat the union should be about.^^ 

One program advisor who works with the Committee on 

Art stated that he has observed an obvious change of stu

dent interest in the arts.^*^ The word "art" used to indi

cate one conglomerate area, but nov/ student interest in 

the subject is more specialized. There are fewer strictly 

art dilettantes; instead, students want to work in specific 

areas such as ceramics, pottery, or painting. Students 

want to be involved with programs in their particular area 

of interest. 

One program director indicated that students on her 

campus are v/illing to let the staff take over some of the 

31 

details in planning and executing a program. She con

sidered this reliance on the staff to be an interesting 

paradox. The students want to say that it is their program, 

yet they are not interested in doing it all themselves. 

They seem to express little interest in v/ho does the pro

gram, but they v/ant to make sure that the program is 

available to the campus. Another program advisor observed 

t)iat the students v/ith v/hom he v/orks are not concerned v/ith 

po 
-"Dan Lundy, oo. cit. 

^^Ibid. 

•^ Snirley Perry, op. cit. 
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gaining prestige or recognition for their work; but, as 

with other students on other campuses, they just want to 

be sure that the program is presented for the students of 

32 
the university.-" This attitude reinforces the search 

of the en{:z-6 student for a community of people v/ho ca.re 

about each other rather than about the advancement of the 

individual. 

During a demonstration on cajnpus, one university 

provided a rap center for rioting and concerned students 

so that they could discuss the issues and values which 

were involved in the cause of the demonstration in a con

cerned setting. This idea v.-as an outgrowth of the 

realization by students and staff members that there was 

a gî eat deal of confusion in the minds of many students 

about the demonstration, among those v/ho were participating 

in the demonstration as v/ell as among those who v/ere ob

serving it. Their values v/ere confused. Students v/ho 

were against the idea of a dem.cnstration found themselves 

reacting negatively to the sight of demonstrating students' 

being hit over the head by police officers. And students 

vr.o favored de.m.onstrating as a for.m of student protest 

found themselves objecting to the sight of policemen being 

•̂ "̂ Bernie Molitar, _oo. cit. 

'•' Neil Sanders, oo. cit. 
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hit in the face with bricks and bottles. All of these 

feelings of frustration needed an outlet, and the idea for 

the rap center was the answer. Students welcomed the op

portunity to share their ideas with other students and 

with faculty members; and, consequently, the sessions 

went very well. The idea for the rap center was well 

accepted. The program director reinforced the need for 

anticipation of the needs of the students by the union 

programming students and staff in such a situation. 

It was his opinion that this particular program would have 

been even more successful than it was had it started earlier, 

before the demonstration actually br.oke out. 

The engage student is quick to criticize the tradi

tional programiS of the union such as weekly dances or 

union holiday decorations. The awards banquet, long an 

established and accepted activity of most union program 

councils, has been entirely eliminated on some campuses, 

and it has been replaced by a picnic or a beer-bust on 

others. This change is another example of the engage 

student's influence in changing many areas of programming 

so that people interact with each other in an informal, 

easy situation rather than in a stilted, impersonal set

ting. Advisors also observed that there is increased 

^^Neil Sanders, 0£. cit. 
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interest in the co-sponsoring of programs with other campus 

departments and organizations because the engage student 

attempts to bring the campus together as a community. 

A quite unique approach to the blending of the union 

program with the academic curriculum has been made by one 

of the unions.-^ In order to provide students who are not 

drama majors with the opportunity to participate in the

atre, the union and the drama department jointly finance 

a Student Repertoire Theatre. The director's salary is 

shared by the two departments. This program is not a 

union program, but it is partially funded by the union; it 

is an experiment in uniting an academic area with the union, 

The program is now in its second year, and student partici

pation has been very gratifying" to the union and to the 

drama department. Staff members expressed the hope that 

this type of cooperation with other academic departments 

of the university would soon become a reality. 

Many of these new directions in college union program

ming are the direct result of the participation of the en

gage student on union committees. His questioning of regu

lations, his search for relevancy in all phases of his 

education, and his desire to have everyone accepted as an 

individual have added many dimensions to the union 

-^Shirley Perry, a£. cit. 
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programming. Programs are becoming increasingly oriented 

toward meeting the needs of the diverse groups of students 

who are found on every campus. 

The staff members of the four college unions in this 

study were quite definite in their opinions that the engage 

student who participates in the programming in today's col

lege union is making many breaks with the tradition of the 

committee structure of the union. One fact is obvious. 

The number of students who are actively involved in pro

gramming has declined noticeably in the past few years. 

Engag6 students are seeking meaningful involvement with 

others in their union activities, not just a group with 

37 

which to identify. The day of the large, cumbersome com

mittee is over. No longer are students content to join a 

committee simply so that they can be members of a group. 

They want their participation to have significance for 

them and for those with whom they work. Smaller committees 

insure active participation of all members and provide them 

the opportunity to know and to understand their fellow 

students better. Another result of the declining member

ship is that those who do participate work more efficiently; 

they are genuinely interested in what the committee is 

-̂ 'Marilyn Nelson, ££. cit. 

^ Susan Clagett, 0£. cit. 
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doing, and they have the opportunity to feel an important 

part of the activity. The personalization that results 

from being a part of a small group helps to maintain the 

engage student's interest in the goals of the group as well 

as in the friendships that he has formed with other student 

V, 39 
members." 

The engage student's attitude tov/ard the purpose of 

the union program, has been instrum.ental in initiating 

changes in tne procedure of committee selection as v/ell 

as in the conmiittee's approach to accomplishing its goals. 

In the fifties and sixties, programming was done by very 

well organized committees that met regularly, but the en-

gag^ student seeks short terra involvement with programming 

and is not v/illing or interested in ccmjnitting himself to 

a year-long membership on a committee. As a result of this 

attitude, student chairmen seem to be more judgmental of 

those v/ho are interested in participating on the committee. 
in They are not interested in selecting a comimittee of status 

seekers.^ They v.ant members v/ho are genuinely interested 

in the activities and concerns of the committee. On the 

camit̂ uses it is also apparent that there is less freshman 

involvemer.t with the co.-̂ miittees whicn are oriented toward 

-̂̂ Kâ ren Todar, ̂ ô . cit. 

/ 0 
Shirley Perry, ou. £i_ 
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sophomore and junior membership. One program advisor at

tributed this development to the fact that committee selec

tion is often made in the spring of the year, thus eliminat

ing freshmen from membership consideration until the second 

se.mester of their freshm:an year. One staff member ob

served that the trend is toward committees that are less 

production centered and more concerned about the members 

as people who want to know each other v/ell and to learn to 

42 work as a group. She credited this change to the presence 

of engage students on committees. Committees very often 

break dov/n into sub-committees or smaller groups to ac

complish their goals. This pattern reiterates the engage 

student's concern for the value and the recognition of the 

individual. 

Other committees are organized only long enough to 

accomplish the immediate goal of the group. It is the 

opinion of staff members that the engage students recognize 

the need for a program and for the correct set up of the 

organization, in this case the committee, to meet those 

recuirements. The program director at one union considered 

tnis approach to be a realistic set up because he considered 

that the problem.s v.hich students rr.eet in v/orking together 

^ Susan Clagett, ££. cit. 

^Marilyn Nelson, OD* £11.' 



102 

on a program are not very much different from other situa

tions in which students will find themselves dealing with 

43 people. It was his belief that the more experiences that 

students can have in college, the better able they will be 

to meet other situations after college. 

It is interesting to note how the engage student's 

concern for today and lack of concern for tomorrov/ are 

evident in the workings of the union committees vvith v/hich 

he is associated. A staff member related that the students 

at his university are not interested in keeping files of 

their meetings or activities; they are not interested in 

tradition of any kind. They do not care about v/hat has 

been done; they care only about what they are presently 

doing. 

One program director observed that engage students ap

pear to be interested in the committees that allow for cre

ativity, and they have been more innovative in their pro-

45 
gramming than students in previous years were. ' Another 

staff mie.m.ber labeled these sam.e students as impulsive and 

eager, often unv/illing to wait or give a situation good 

thourht before starting in to imiple.ment an idea. This 

43 Tom. Stark, £0. cit. 

'̂'Marilyn Nelson, ££. cit 

^^Tom Stark, op. cit. 
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urgency is also characteristic of some students who serve 

as chairmen with the result that they have trouble working 

with their committee because they want things done im

mediately. Another member of this union staff expressed 

concern that too often the chairmen function as idea-men 

and consider that the committee members' f\mction is to 

carry out the ideas of the chairmen. He also questioned 

the union's recognition of ideas rather than of the hard 

work of many committee members. In m.any cases it is not 

just the area of activity of the committee but the committee 

chairman who determines v/hether a committee is fun to work 

with. Even though they are eager, one staff member observed 

that some of the students with whom she v/orks are not al

ways interested in trying nev/ program ideas, and they often 

need encouragement from the staff to follov/ through v/ith 
/ '7 

an idea. 

Another staff me.m.ber observed that there is such a 

variety of students on the program council of the union on 

his campus that they sometimes find it difficult to com-

municate with each other. Tne situation requires that 

they take advantage of their similarities, yet they fail 

Bernie Molitar, 0£. cit 

'̂ 'Susan Clagett, OD. cit. 

"̂  Tom Stark, op. cit. 
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to do so in many instances. The result is that they do 

not work well together. He attributed this situation to 

the chairman's interest in the functions of his particular 

committee rather than to the meetings of the program council 

which have no specific programming purpose. Such a situa

tion reflects the engage student's influence. He rejects 

being a part of an organization, part of the establishment. 

He is not so concerned with the overall program of the 

union as he is with the small committee that is able to 

work toward and accomplish immediate goals. 

One advisor drew a quite interesting comparison between 

the committee organization of the two types of students 

49 

who work with the union program on his campus. He de

scribed the groups as culture and counter-culture groups. 

The students whom he described as the fifties student (he 

labeled these the culture group) want structure; their 

committees meet regularly every week and very often plan 

plan parties for the entire group. They are generally 

apathetic regarding large political and social issues and 

are primarily concerned with dances and other fun activities. 

Some of the members are interested in gaining the business 

expertise that participating as a member of a programming 

committee can provide. The other group which he described 

^^Dan Lundy, 0£. cit 
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became more evident in the union program about two or three 

years ago. The membership of this group includes the 

engage student. These committees are concerned with socio

political issues and reject the formal committee structure; 

they meet haphazardly and with somewhat less commitment 

to other than the particular issue in which they are in

terested. 

One program director criticized the union committees 

for not reacting early enough to programming on current 

50 issues. Often other groups on campus attempt a program 

on their own; but v/hen they are unable to work it out be

cause they lack financial backing, they bring the idea to 

the union committees. This staff member believed that 

the union should include more of the idea-type engage stu

dents on its committees than it presently does so that 

programs would be more exciting than they are now. It v/as 

his opinion that other groups on campus should not be the 

initiators of the challenging programs but that the union 

should take control. 

One director has found his job to be more complicated 

because of the thinking of som.e engage comm.ittee members 

who attempt to be more actively involved, not only in pro

gramming, but also in the actual operation of the union 

^ Tom Stark, oo. cit. 
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51 
building. Students often attempt to dictate where and 

how the furniture of the union should be arranged; and, at 

times, they try to direct the job activities of the union 

employees. When situations arise that require an adminis

trative decision regarding the union, these students no 

longer accept the director as the final authority. Instead, 

they take their problems directly to the union board. It 

is this director's opinion that the engage students are 

not willing to have someone else fight their battles; they 

want to be personally involved. 

Personal involvement sometimes reaches beyond student 

groups to include non-students. Several of the staff mem

bers who were interviewed considered non-students v/ho at

tempt to participate in campus life to be a part of the 

engage student group. Involvement of such non-student 

groups and of comjnunity groups in campus activities has had 

varying degrees of influence on the union activities of 

the four campuses Vvhich v/ere involved in this study. Ac

cording to one union director, the behavior of the non-

student often deters regular students from entering the 

union building. He cited the non-student's abuse of 

C 1 

-̂  'John Steele, personal interviev/. The University of 
Texas, August, 1971. 

5^Ibid. 
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union facilities—theft, vandalism, sleeping on chairs and 

couches—as well as his filth and often his immodest dress 

as some of the main problems that he has met in dealing 

with the non-student. He also reported that the non-student 

is reluctant to cooperate when asked to comply with the 

rules of the union. 

On the same campus, a program advisor stated that 

problems with non-students* selling their wares during 

student-staff-faculty craft shows, despite rules which re

stricted their participation, have forced the cancellation 

53 of that activity on the campus. Non-students also cause 

significant security problems at many union-sponsored rock 

concerts. Another program director confirmed that the ac

tions of non-students at concerts on his campus necessitate 

the hiring of a much stronger security force than would 

54 otherwise be needed. 

In contrast to this unfortunate situation, two of the 

campuses credited the non-student with a very positive in

fluence on the union program* On one campus a type of Ivan 

Illich free university has been developed by a former stu

dent who dropped out of the university because he resented 

the degree credit demands which were placed on him by the 

^^Susan Clagett, 0£. cit. 

^^Neil Sanders, o^. cit. 
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bureaucracy of the university.-^^ He is trying to bring 

together those who want to teach and those who want to 

learn so that each may grow in the understanding of himself 

and others. He is attempting to make education relevant 

for the teacher and the student. This non-student meets 

one of the most important qualifications of the engage 

student—he wants meaning to be an im.portant part of his 

education. 

A member of the program staff at the second university 

considered the input of the non-student to be very great. 

In fact, it often provided an incentive for the students 

who were active in union programming to take a good look 

56 at what they were presenting to the camipus. Another 

staff member observed that often the non-student is a 

prime-mover in programming areas such as films and poli-

57 tically-oriented programs. Most staff members observed 

that the larger the school and the more urban the society, 

the more "hangers-on" there v/ere and the greater number 

of non-students there were who appeared en the campus. 

Another program advisor on the sam.e campus stated that the 

non-students often give the progi-amming students excellent 

^'Marilyn Nelson, £o. £i_ 

^ Tom Stark, _aD. cit. 

-̂ 'Dan Lundy, OJD. cit. 
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ideas for programs as they discuss with them activities which 

they would like to see on campus.^ These ideas usually 

involve programs in the areas of debates and speakers on 

contemporary issues. Consequently, many union programs 

have a regular group of non-students who attend, and usually 

they are found sitting in the front row seats. Students 

and staff of the union soon are talking v/ith them on a 

first name basis. 

Union staff members report that the communities which 

surround the university campuses react both positively and 

negatively to activities which take place on the university 

campus. The engage students are often interested in com

munity involvement and have instigated service-oriented 

programs to open dia.logue betv/een the university and the 

tovnspeople. One staff member stated that it was his ob

servation that the topic on the campus has changed from 
59 

academic revolution to community problems. On one 

campus $1800 of student funds v/as spent to establish a 

drug center to aid the high school youth of the community. 

The decision to fund this project was preceded bv a great 

deal of philosophical discussion as to the validity of 

58 

-̂  Bernie Molitar, 0£. cit. 

-̂ -̂ Dan Lundy, a£. cit. 

Bernie Molitar, a£. cit. 
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spending student funds for such a project. Students and 

staff of the union came to the conclusion that the mere 

fact that the university exists v/here it does means that 

the students and the staff have a responsibility to the 

adjacent community. A program, advisor at this university 

commended the students for their basic concern for humanity, 

a concern that did not reouire the pigeon-holing of the 

people v/ith whom they were going to work. It made no 

difference to them v/hether the person was a student or a 

non-student, five years old or fifty years old; they were 

willing to give their time to help him. 

On most campuses the community does not pressure the 

university for programs, but certain actions of the mem

bers of the community may trigger the scheduling of pro

grams on the campus. For example, a staff member cited 

a community concern about hard drugs' moving into the area 

that brought about a series of programs v/hich were related 

to the drugs that were open to the students and the mem:ber 

of the community.^^ All facets of the student population 

of one ca:tpus, from the liberal left to the conservative 

right, vorked to present a commiunity conference, open to 

the T̂ ublic, and designed to make the comm:unity more aware 

^^Bernie Molitar, o^. cit. 

^^Shirley Perry, ££. cit. 
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of the activities of the university campus and to gain 

their support for other student sponsored activities. 

One administrator stated that the amount of community 

pressure regarding the activities of the students on his 

campus is much less than it used to be because of the 

community's growth in understanding and acceptance of 

today's college student, but he conceded that the uni

versity will alv/ays receive some flack from the community. 64 

•'Marilyn Nelson, 0£. c i t 

Donald Zander , 0£. c i t . 



CHAPTER VII 

THE EFFECT OP THE ENGAGE STUDENT ON UNION 

POLICIES, STAFF RESPONSIBILITIES, 

AND STUDENT-STAFF RELATIONSHIPS 

The preceding chapter outlines some of the changes 

that have taken place in the activities programmed by the 

college unions on the university csimpuses involved in this 

study as they are perceived by the staff members of the 

respective unions. These changes also have brought neces

sary changes in personnel responsibilities, policies of 

the union building, and relationships betv/een the students 

and the staff who work with the union program. 

As today's engage student searches for relevant and 

meaningful program content, his actions pressure the union 

staff to assume more involved and committed attitudes 

toward the value of their professional responsibilities 

than they have had before. One program advisor admitted 

that the engage student had been responsible for his 

complete change of attitude regarding his role as advisor. 

^Bernie Molitar, personal interview. University of 
Minnesota, October, 1971. 
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He said that he initially felt that it was his place to 

dominate the students and to feed them directions. But 

the engage student's search for active and meaningful in

volvement has made the staff member aware of the tremendous 

opportunity that he has as an educator to provide this 

involvement for the students through thoughtful counsel 

and guidance. 

Other staff mem.bers expressed a definite need for 

student and staff to work together closely in the planning 

and executing of the union program. They no longer per

ceive the staff as having authority over the students in 

the selection and development of programs, but they re

gard their responsibility as a partnership that requires 

cooperation and understanding from both students and 

staff. To facilitate v/orking together, all four of the 

unions have student and program staff office and v/orking 

areas in close proximity. Only one union, however, has 

the office of the director in the same area of the build-
p 

ing. The attitudes expressed by the staff members make 

it evident that most of them realize that they are working 

with a concerned and capable group of students. The staff 

membei's emphasize the inform.ality that pervades their 

v/orking relationships v/ith the students. Students no 

p 
University of Minnesota. 
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longer accept the staff member who attempts to separate 

himself from the students' everyday concerns. They want 

a staff member who v/ill provide them a good exchange of 

ideas and not just accept v/hat they say without really 

challenging them to think. 

On. most campuses the staff functions mainly in an 

advisory capacity, assisting the students in carrying out 

their ideas in programming; but it is apparent that the 

students often need and want all the assistance that they 

can get from the staff. The staff wants the students to 

have the freedom to work with their own programs; but, at 

the same time, the staff recognizes the need to aid the 

students in developing their ability to use wise judgment 

in making decisions. Today's advisor exhibits faith in 

the student's ability because he has taken the time to get 

to know the student as a person and to develop the atmos

phere of a working partnership. The engage student has 

asked for this kind of relationship; this association is 

v/hat he v/ants. Staff members and students are on a first 

name basis, and on m.ost cam.puses the students feel free 

to come into the advisor's office to talk as a friend. 

This freedom is helping', to break down barriers that have 

^Susan Clagett, personal interview. The University of 
Ter.as, August, ̂ 971. 
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existed between student and staff, and it encourages the 

atmosphere of a partnership. This student-staff partner

ship was defined by one program director as new to the 

students, old to the staff.''̂  It was her belief that the 

staff has recognized this need before, but students have 

not been so willing to enter into it before as they are 

today. 

Both groups now recognize the value of working to

gether on some programs and separately on others. The 

summer programming in one union is planned exclusively 

by the members of the staff, and it has proved to be very 
5 

successful, both in content and in attendance. Many 

students accept programming by the staff members and look 

to the staff for advice and help in many phases of program

ming activities. The usual pattern on the campuses is 

that staff members intervene only when a question of le

gality or school regulations enters into the students' 

planning of a program. Advisors have no control of pro

gram selection, but they often strongly discourage stu

dents' ideas that may lack a good foundation of under

standing. Students may not abandon a program idea as 

Shirley Perry, personal interview, The University 
of Texas, August, 1971. 

^John Steele, personal interview. The University of 
Texas, August, 1971. 
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the result of talking it over with a staff member, but 

they may change their approach to the situation. It is 

the opinion of the staff members that they must advise the 

students of the possible consequences of their programs, 

and that when the advisor presents advice honestly and 

thoughtfully, the students usually accept it. 

One program director admitted that the most difficult 

situation that he had faced in working with the engage stu

dents was helping them to develop their program idea rather 

than his idea. He realized that a staff member must be 

able to accept the students' program and help them to 

develop it the way that they want to do it, not the way 

that he thinks it should be done. He considered the most 

effective program the one in v/hich students make the 

necessary determinations and the staff person helps them 

to develop their ideas. Though the staff person does not 

receive public gratification for v/hat he has done, he 

knov/s that he has worked with the students to help to make 
7 

a program successful. A program director stated that if 

the staff person does not like the program that students 

are working on, he should tell them; but he should assist 

Tom Stark, personal interview. University of Min
nesota, October, 1971. 

'̂ Ibid. 



117 

the students in making the program succeed in spite of 

his dislike. 

The same program director made an interesting point 

when he stated that experience had taught him in dealing 

with the engage student that it was best to stay at home 

if he did not feel well because he could not be himself 
o 

in working with the students otherwise. If he goes to 

work when he is not feeling up to par, he alv/ays lets the 

students know it and tells them, "I am here today, but I 

am not me." He described the engage student as very open 

when the staff allows him to be. Because of this openness, 

a staff member should not play games in dealing with the 

engage student; he must be honest. 

Students on all campuses are encouraged to enter into 

the negotiations for programs, and staff members help when 

they are asked for help by the students. It is apparent 

that the staff member is needed to provide the continuity 

and availability that aids the student in working with 

agents who represent the artists whom the students wish 
9 

to bring to the campus. 

One staff member admitted that the engage students 

are often excellent teachers and provide valuable learning 

o 

Tom Stark, ©£. cit. 

%eil Sanders, personal interview. University of 
Maryland, July, 1971. 
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experiences for the staff.^^ Their openness and honesty 

challenge staff members to give their best and to be honest 

in their dealings with people. However, some staff mem

bers experience difficulty in relating to all types of 

students, and they may 7;ork better and feel less threatened 

with some than others. One program advisor observed, how

ever, that in many instances the staff is more tolerant 

11 
of student differences than the students themselves are. 

In this area the staff is able to help the engage student 

in his attempts to have all people accepted as they are. 

According to the staff member, such a task is one of the 

most important challenges which faces today's union staff 

member because he meets it every day as he works with the 

students. 

An administrator made the point that staff members 

attract students like themselves and that if the staff 

person is willing just to sit dov;n and take it easy, he 
12 

v/ill attract students v/ho work just as he does. He 

considered the engage student to be less concerned with 

the academic training of an individual than he is with 

whether that person is "with it." But the astuteness of 

10 Bernie Molitar, 0£. cit. 

'̂'shirley Perry, o^. cit. 

^^Donald Zander, personal interview. University of 
Minnesota, October, 1971. 
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the engage student demands a great deal of professionalism 

in the actions of the union staff. This student will not 

settle for a shallow or meaningless performance from staff 

members. The staff member who works successfully with 

engage students has to be aware of the needs of people and 

to be abreast of the happenings in today's world. Staff 

members must be broad in their interests and be able to 

relate to all kinds of students. At times, the staff 

may have to initiate conversation with students that is 

related to current happenings on the campus, in the com-

mtinity, or in the world. They must know what is relevant 

and be able to help students discover for themselves the 

important areas of concern. 

One administrator stressed this duty as one of the 

1 3 most important responsibilities of the union staff member. 

He considered it to be the staff's responsibility to keep 

the union program moving and vital and to keep it reaching 

out to the issues of the day. He considered it imperative 

that staff members stay young, either mentally or physically, 

and maintain a personal excitement about the union program 

in order to v/ork positively with engage students. Once 

the responsibilities becomie drudgeries, it is time to leave 

the union profession. It is the opinion of this 

-̂̂ Donald Zander, op. cit. 
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administrator that once the students stop griping, the 

university ceases to be a moving institution. It was 

his belief that gripes are important and that challenges 

are necessary to keep the university progressive. 

Interviev/s of the union staff members made it evident 

that they realize that the engage student desires open 

dialogue with the staff and asks for people who are v/ill

ing to engage with them, in intellectual discussion. He 

needs staff members who can think along with him. Engage 

students often question the rules and regulations and use

less red tape of the university administration. It is 

imperative that the staff members are fully aware of the 

15 rules and their meanings. Often the militancy of the 

students' attitudes makes this situation a very difficult 

one for the staff. But more than ever before, it is im

perative that the staff guide the students to follov/ the 

correct channels and to program v/ith integrity. One 

union director stated that students must be made to consider 

v/hat effect the programs v/ill have and to be responsible 

in their actions if the union is to maintain all the 

,̂ . . 1 6 
authority it can over their programming. 

'''̂ Donald Zander, OD. cit. 

''̂ Steve Nord, personal interview. University of 
Washington, September, 1971. 

^^Edwin 0. Siggelkow, personal interview. University 
of Minnesota, October, 1971. 
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Staff members of the four unions agreed that in has 

increasingly become the responsibility of the union staff 

to keep students informed of university policies and pro

cedures that affect their programming. The directors in

terpreted their role as one of responsibility to the ad

ministration to control potential problems and to minimize 

eventualities as they keep students and staff advised of 

administrative concerns. To the engage student, the staff 

person represents the university; therefore, the staff 

member must provide students v/ith the correct perspective 

of what has happened in the past and of how events may 

17 affect the future of the university. 

A major responsibility of the union staff member, ac

cording to one director, is to assist students in develop-
18 

ing the ability to live in today's world of diverse ideas. 

The students and the staff should come closer together as 

individuals in seeking answers to contemporary issues. 

.One program director v/as emphatic in her statement 

that if the union staff members consider themselves to be 

part of an educational team, they must function as more 

than administrators and assume the responsibility to think 

19 
through issues and to initiate necessary changes. •" She 

''̂ Bernie Molitar, 0£. cit. 

^^Marilyn Nelson, personal interview. University of 
Washington, Septe.m.ber, 1971. 

^9ibid. 
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did not consider it to be the responsibility of the engage 

students to do all the questioning of the university's 

rules and regulations. It was her opinion that the staff 

must join the engage student in his attempts to make his 

education more relevant and the university a more co

operative venture of the students, the staff, the faculty, 

and the administration. She considered a major responsi

bility of the union staff to be moving the university in 

terms of educational and community services. This pro

gress can be accomplished only by a staff that is willing 

to engage in dialogue and action with the engage student. 

Another interesting point was made by a program 

advisor v/ho stated that not only is it vital for staff 

members to keep up v/ith the thinking of students, but it 

is also essential that staff members keep up with the 

20 thinking of their fellov/ staff members. If the staff 

cannot talk and com.municate with each other, their effect

iveness in v/orking with students v/ill be very limited. 

Staff members must possess expertise in differing 

areas so that in com.bination they become a strong and 

workable staff. One staff mem.ber presented the belief that 

staff members should change their area of responsibility 

'̂̂ Dan Lu.ndy, personal interviev/. University of Min
nesota, October, 1971. 
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so that by working in a new area with a new group of 

students they may be stimulated in their thinking and 

21 work with a new freshness and enthusiasm. 

Administrative decrees, in some instances, have in

fluenced the way in which staff members relate to the stu

dents on one campus. A staff member met resistance from 

the administration when he asked that the students be 

briefed on the backgroiAnd of a. situation which they were 

22 questioning. An administrative decision prevented them 

from scheduling a certain program. It was the opinion of 

the administrator that it did not seem necessary that stu

dents get into the issue, for he did not consider that 

they were ready to understand the issues which were involved. 

It was this administrator's opinion that the responsibility 

of the union staff was to guide students, not inform them. 

Students are involved in the selection of new staff 

23 
members on tv/o of the four campuses. According to one 

staff member, this procedure has come about recently 

because of the engage student's desire to be an active 

force in the campus community. The selection of the staff 

^^John Bickford, personal interview. University of 
Washington, September, 1971. 

Tom Stark, 0£. cit. 

^ % n i v e r s i t y of Minnesota and Univers i ty of Washington. 
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with whom students can work is considered to be of prime 

importsince to the engage student. He realizes that the 

success of the student-staff relationship determines the 

success of the union program. This participation by the 

students helps them to develop a strong feeling of re

sponsibility for the staff member's success; and, as a 

result of this feeling, they evidence more concern for 

24 the program of the union. 

One program advisor considered her initial contact 

with the students to be crucial in her relationship with 

25 them. In her opinion, the majority of students comes 

to college without being very secure in its personal values 

These students have been tied to their families' political 

and social views, and their college experiences provide a 

serious challenge to what they think and what they believe. 

Students tend to follow the crov/d; but when, as the engage 

student does, they begin to question the rules of society, 

the union staff must be able to provide them the direction 

which they need. 

One director was quite emphatic when he stated that 
26 

the program staff was on its way out of the union. 

24Marilyn Nelson, 0£. cit. 

^%aren Todar, personal interview. The University of 
Texas, August, 1971. 

26Bill Hoff, personal interview. University of 
Maryland, July, 1971. 



125 

Because students possess strong capabilities and need very 

little direction, he considered the staff to have no func

tion. On this campus the program staff has been gradually 

tapering off its responsibilities during the past five 

years and turning them over to the students. He predicted 

the day when the staff member will stay in his office and 

wait for the students to come to him for advice on business 

and financial matters only. It was his opinion that the 

union no longer functions as an educational experience 

for the students but rather as a service to the students 

by providing the facilities and the services that the stu

dents need. 

He stated that his program staff used to relate more 

to students than it does now. Today's staff at this uni

versity may sit in on meetings with students, but the staff 

does not enter into the decision-making process. It only 

listens and answers questions about campus facilities and 

their availability. No longer does he regard it a staff 

responsibility to teach students. He expressed the opinion 

that today's students do not want help; they prefer to learn 

by themselves. The staff role is getting away from being 

involved with what the student does except as it provides 

him with a facility. He summed up his philosophy in these 

words: "I used to have a lot of fun working with students 
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and doing social programming—the things we liked to do. 

Nov/ v/e find ourselves as good managers, operating services 

wanted and needed by students." 

The attitude of this director reflects that of the 

administration in keeping hands-off student activities. 

Hov/ever, the program staff me.m.ber at the university in 

question v/as not in agreement v/ith his director's predic

tion. He observed that the students are becoming more 

independent in their approach to programming, but at the 

same time they are requiring and asking for staff help 

27 in solving some of the problems which they encounter. ' 

The students need the expertise of the program staff mem

ber. It was his belief that students do v/ant and need 

staff help. The staff can assist them in grov/ing in 

understanding of the purposes of programming. According 

to one program director, people are the stun total of v/hat 
po 

the union should be about. Too often a delineation 

exists betv/een students and staff and their individual 

responsibilities. But if the program is sound enough, 

students and staff do not have to worry about that rela

tionship. 
According to one union director, the engage students 

'Neil Sanders, OD. cit. 

"̂  Tom Stark, _0£. cit. 
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are definitely influencing the policies which govern the 
2Q 

union building on his campus. ^ New issues never before 

considered in operating a union building have come into 

existence and require the constant reviewing and amending 

of the house rules. One of the major problem.s is the 

presence of pets in the building. This development, brought 

about by the engage student's interest in owning a dog, has 

necessitated rules which restrict pets from the building; 

and signs are posted to that effect on the entrances of 

the union. Failure of students to abide by this regula

tion results in notification of appropriate legal authorities 

by the union staff, and these authorities remove the pets 

from the building. This difficulty has become a major 

problem on three of the four campuses involved in this study, 

and strict enforcement of the no pet rule is the result. 

Rules which restrict students from bringing bicycles into 

the building have also become necessary. Bicycles are very 

popular v/ith the engage student, and often he owns a very 

expensive one. To guard against theft, some students bring 

bicycles into the building and lock them, despite the fact 

that there are bicycle racks outside the union. This 

practice has made it necessary for unions to add rules 

about bicycles. One director admitted that having to make 

29 John Steele, ££. cit. 
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additional rules means that there are additional rules to 

be enforced, and enforcement of the rules is difficult.^ 

He offered the opinion that the only way for the situation 

to improve is to have the entire campus work together to 

develop an atmosphere of cooperation in v/orking toward 

common goals. 

None of the unions in this study has a dress code as 

a part of building regulations. This lack of rules was 

attributed by staff members to the impossibility of en

forcing dress codes in view of the dress style of many of 

the engage students. Even state lav/s governing dress in 

in food areas are sometimes very difficult to enforce. 

One director advanced the opinion that if a student in

sists on defying the state law and enters the cafeteria 

barefooted, it is his cv̂ n responsibility if he cuts his 

31 foot on broken glass. Staff members agreed that it is 

in vogue today to challenge authority; and the more rules 

that exist, the more challenges the students v/ill make 

against them. 

One union director reported that there has never been 

a specific v/ritten policy to govern the union on his campus. 

^ John Steele, oj:. cit. 

^ John Bickford, ci£. cit. 

^^Ibid. 
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Decisions are made as they are needed in individual situa

tions. An advisory board which is composed of seven stu

dents, two staff members, and one faculty member makes 

the decisions upon the recommendation of the "union director. 

The board uses the student handbook, the university poli

cies, and the rulings of the university board of regents 

as guides in making their decisions. This director has 

experienced no difficulty in operating the union under 

this system. He considered, however, that the union may 

continue to meet more problems that will require policies; 

and he predicted that the situation will continue to grow 

increasingly complex. He proposed that firm control be 

used in enforcing regulations. 

Another union director has adopted a different attitude 

as he attempts to meet the demands which the students of 

his cajnpus have placed on the union building. It was 

his opinion that the union must change its policies to meet 

the changes in behavior of the engage student. Gone are 

the days (on this campus) of furnishings and decor of 

aesthetic value because policies which restrict the misuse 

of such facilities cannot be enforced. Students now put 

their feet on the furniture and stand on the tables and 

chairs to make speeches. Therefore, according to the 

33 Bill Hoff, 0£. cijb 
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director, his only recourse has been to purchase fiimish-

ings for the union that can stand the abuse whereas a few 

years ago he would have purchased furnishings that would 

create an atmosphere of beauty and comfort for the students. 

Today when he buys a table, however, he wants to be sure 

that it will be able to take the strain of ten people 

standing on it at one time. The result is a building that 

has stone benches and hard surfaced walls that can take a 

beating—a building that, as he described it, resembles a 

museum more than a warm and attractive gathering place. 

All four unions have encountered serious problems with 

theft and vandalism. Furnishings and decorations through

out the buildings must be secured to prevent theft. One 

of the directors commented that students do not seem to 

care v;hat the building looks like. Another union director 

stated that ten years ago the union owned a permanent art 

collection which v/as valued in excess of three million 

dollars. Theft and vandalism by students and non-students 

have made it necessary for the paintings to be removed, and 

students are deprived of the opportunity to have great art 

as a part of their union experience. 

The time which today's university student spends on 

-''̂ John Steele, 0£. cit 

35 Bill Hoff, ££. cit. 
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campus does not follow the traditionally set pattern of 

daytime class hours. There are many night students, stu

dents who work and students v/ho live in the urban areas. 

To meet the needs of the variety of students who use the 

facilities of the building, tv/o unions keep sections of 

the building open on a tv/enty-four hour basis. The sec

tions which are usually kept open are the vending machine 

area and study tables and lounges that can be locked off 

from the rest of the building. This change has come about 

because of student requests on both campuses, and the 

unions have responded positively to the requests. One 

director summed it up by saying, "We have to be listening 

and paying attention to v/hat the students are saying." 

It appears that these tv/c unions are not only listening 

and paying attention to student requests but also attempting 

to meet the students' needs. 

University of Maryland and University of Washington. 



CHAPTER VIII 

CONCLUSIONS AND RECOMMENDATIONS 

Conclusion Î  

The researcher began with the assumption that the 

term engage student would include a majority of the students 

who are active in college union programming—students who 

are beginning to question how and v;hy things are done, mi

nority students who are seeking answers to their demands, 

and the general students who are seeking changes in areas 

of college union programming. The interviews revealed, 

however, that in the minds of the staff members the engage 

student was limited to a limited group of liberal activists 

who were actively challenging the university and the col

lege union program. The engage student does exist on four 

of the largest university campuses in the country. He 

definitely is a force to be dealt with, and he does exert 

an influence on the college union. 

Recommendation Î  

It is the recommiondation of the researcher that the 

term engage student should be used as the term to indicate 

131 
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the existence of this kind of student. English adjectives 

are often very restrictive in their meanings and make it 

difficult to select one term to describe accurately the 

student who is so complex in nature as the college student 

who is referred to in this study as the engage student. 

For example, the term "liberal activist," which is often 

used to refer to such students as are the subject of this 

study, indicates to most people someone who is completely 

against anything that is positive and constructive, some

one who advocates a complete break from the norms of society. 

To most people such actions carry v/ith them a negative con

notation, regardless of the actual effects of such actions. 

The term engage student does not present an immediate 

positive or negative connotation; but it allov/s for a less 

restricting, more tolerant concept of the student than do 

other labels. As this study reveals, the engage' student 

is a composite of neutral as well as positive and negative 

traits, and reference to him by the use of a single term 

such as "liberal activist" does not accurately describe 

him. On the other hand, the existentialist French term 

"engage" refers to many differing traits without the use 

of verbal redundancy. It is an exciting and stim.ulating 

term that allov/s for a broader concept and a more accurate 

understanding of this student than does any English term. 
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The fact that this student does exist and that in

dications are that he will continue to be a part of uni

versity life warrants the use of an accurate descriptive 

term for him, namely engage student. 

Conclusion II 

The findings of this study indicate that the engage 

student is making a valuable contribution to the college 

on these four university campuses. It is obvious that he 

has introduced a new attitude toward the value of higher 

education and the college union programming. His search 

for relevance in union activities has been instrumental in 

expanding the program to include more programming of 

political and social concerns than has been evident before. 

And, because of his desire for change, programming has 

taken new and exciting directions and moved away from set 

patterns and ways of doing things. He has brought about 

an awareness of others that has moved union programming 

out into the community in areas of concern such as drugs, 

education in the ghettos, pollution, and other pressing 

problems. His efforts have resulted in the increase of 

union programs that are intellectually challenging, both 

to the students who are organizing them and to those who 

are attending. Because of the engage student's influence, 

students who are now involved in the union are more 
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representative of the campus population than they were in 

the past. This representation has come about through his 

personal concern for people as individuals and his desire 

to have everyone accepted as a contributing member of 

society. His independent thoughts and actions have 

influenced the average student to evaluate his personal 

values and actions, and thus the engage student is a po

tentially positive force even though he creates some con

cerns for staff members. These are difficult times for 

young people as they search for meaning and purpose in a 

rapidly moving technological world. The engage student 

functions as a transitional naive prophet who is moving 

the university from being a cold, drab, meaningless ex

perience for students to one that is stimulating and 

challenging both intellectually and emotionally. 

Recommendation II 

The researcher recommends that all society should 

listen to the engage student and become aware of what he 

is saying as he challenges society. His message is a 

powerful one v:hen it is interpreted correctly. His search 

for recognition of each individual, for an education that 

enables people to live and work together effectively, and 

for a life that has value is a positive attribute that is 

tc be heeded by all who v/ork with him. Only when he is 
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accepted, despite the problems that he presents, as making 

a valuable contribution to college life will the university 

become as progressive and tolerant as it should be to meet 

the needs of today's college student. 

Instead of attempting to silence the demands of the 

engage student, the university administration and the uni

versity staff memibers should recognize hini as a positive 

force and seek ways of incorporating some of his philoso

phies into existing cam.pus policies. Society, hov/ever, 

should be somewhat cautious when listening to this stu

dent because there are some obvious inconsistencies in 

v/hat he says and v/hat he does. Though v/hat he says about 

society and the challenges that he issues may not alv/ays 

be true or even based on fact, his concern for others is 

a commendable trait. 

Conclusion III 

The researcher found that there v/as a sense of resent

ment against the engage student on the part of some of the 

staff because of his refusal to obey rules, his rejection 

of tradition, and his often disruptive attitudes and ac

tions v/ithin the union building. The presence of the engage 

student seemed to be an unwelco.me complication in the pro

fessional lives of some of the staff miCmbers. They indi

cated a preference for the return of the student of the 
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past, the student who did not question the organization 

and its regulations. This attitude was most evident in 

the older staff members whereas most of the younger staff 

members evidenced relative tolerance of the engage student 

and acceptance of his challenging attitudes and actions. 

Recommendation III 

It is the opinion of the researcher that many of the 

difficulties that are met by the staff members in dealing 

with the engage student and the resentment that results 

could be avoided if the operational rules could be re

evaluated and if outdated and unenforceable rules could 

be eliminated. The researcher recommends that new regula

tions should be initiated only after careful consideration 

of their full impact on the staff as well as on the patrons 

of the union. Staff members must initiate changes in union 

rules and regulations to meet the changing needs of today's 

students, not expect today's union to operate under yester

day's rules. Students' use of the building has changed, 

and provisions must be made to keep up v/ith these changes. 

These changes do not require the abolishment of the regu

lations of the past, but it does require a perceptive staff 

that is v/illing to be flexible in its working relationships 

with students. 
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The researcher considers it imperative that the staff 

member be progressive in his thinking and that he be alerted 

to the moods and the interests of the engage student. He 

should make a sincere effort to get to know the engage 

student as a person to enable him to understand his thoughts 

and behavior. He must be willing to learn from these and 

from all students. Staff members who continue to function 

in their responsibilities as they did five or ten years 

ago will continue to encounter difficulties in working 

with the engage student. These staff members do not have 

the typical nine-to-five type of job. If they are looking 

for a job that merely fills time, the union profession is 

a wrong choice. The staff member who wants to be up to 

the challenges of the engage student must look upon his 

profession almost as a v/ay of life, not merely as a job. 

The engage student v/ill be a welcome challenge to the 

staff member who regards himself as a member of a human 

relations team that is working to the benefit of the 

whole campus. 

Conclusion IV 

This study reveals that the attitude of the adminis

tration toward the university students and toward the 

value of the union program is important to the development 

of a challenging and comprehensive union program. The 
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closer the administrator is to the problems and concerns 

of the students, the more value he places on the college 

union program as an expression of student interests. The 

administration that accepts the engage student's philo

sophy as a valid part of the campus activities has .met 

fewer problems in dealing v/ith the engage student than 

has the administration that rejects his ideas. The ad

ministrators that have made efforts to develop open chan

nels of communication v/ith the students of the university, 

including those who are involved in the union programming, 

have made possible a union program that meets the issues 

and concerns which the engage student expresses. It is 

apparent that a progressive, thinking staff is vital to 

the success of the union programi on a campus. The ad

ministration that v/orks closely with the students is also 

aware of the need to have a union staff that reflects 

an understanding of students such as the engage student. 

Administrators and the union staff work together to 

further the -union program. 

Xecom-riendatiou ̂ V 

The researcner considers it vital to the success of 

the unj ori program that the administration recognize it 

as an educational unit of the campus. As a continuation 

of the student's education outside of the classroom, it 
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provides him with the opportunity to transfer the theories 

of the classroom to the situations that he meets in the 

world that surrounds him. The administration should 

work closely with the union staff and the students to 

bring about this blending of curriculum and extracurricu

lar activities. 

It is imperative that the administration recognize the 

importance of hiring well-qualified staff members for the 

college union. They should possess a good intellectual 

background to work with the engage students and with other 

students in developing a meaningful program that actually 

comes to grips with, issues that face contemporary society 

and other concerns of today's students. Students have 

indicated their desire to have an educationally oriented 

union program, not just a recreation center. The union is 

not merelA'" a service station for the camous, and the staff 

member is not a service station attendant. He deals with 

real people who have real concerns, and he must be educa

tionally current himself to be able to function adequately 

with today's (^n-yi^^e student. 

The university administration should require that 

union staff members attend classes at the university to 

keep them.selves av/are of the pressures and concerns that 

face today's college student. Only when the staff member 
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can react to a situation as both a student and a staff 

member will he be able to evaluate accurately the cir

cumstances that are related to an issue. His identifica

tion with the student will provide him with a sounder 

foundation for understanding the full potential of the 

imion program. 

Conclusion V 

It is apparent to the researcher, on the basis of 

this study, that the minority student definitely feels 

separated from the white students on the campus whether 

they are conservative, empathic, or engage. He does not 

identify v/ith the concerns of the white student, no matter 

which group he represents. The minority student not only 

does not identify v/ith the college union program, but he 

does not even identify with the university as an institu

tion. His main concern is to further the cause of his 

particular mxinority group, not to identify v/ith another 

group or organization. 

The minority group member v/ho does attempt to identify 

v/ith the college union program is usually rejected by other 

members of his minority group. He experiences great dif

ficulty in his struggle to become a part of this organiza

tion that is labeled by minority students as a representa

tion of the establishment. 
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Recommendation V 

The minority student must become a participant in the 

imion program. In order to accomplish this participation, 

the researcher recommends that additional union programs 

which deal with the issues that are of interest and concern 

to the minority be presented. The minority student should 

feel that the union program is involved in issues that re

late to him. Additional minority students should become 

members of the various union committees that plan the 

activities for the campus. The minority student should 

be provided more opportunities for interaction with other 

students of the university. Only through personal en

counters will a solution to the problem of minority 

involvement on the campus be realized. All of society 

is wrestling v/ith this same problem—how to involve minorities 

at all levels of interest. The researcher strongly recom

mends that the college union meet this issue head on. The 

college union is the logical place for this interaction to 

occur because it is the only campus facility that has the 

potential to reach all of the campus community. 

Conclusion VI 

The final conclusion of this study is that the college 

union on the large university ca.mpus has great difficulty 

in relating to the university students on an individual 
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basis and in attracting students to participate in the 

union program. Because of the size of the student body, 

the task of programming adequately for them is a difficult 

one. 

Recommendation VI 

It is the recommxendation of the researcher that the 

staff at the college union of the large university put 

forth increased efforts to involve the students of the 

university and to make them av/are of the activities of the 

college union. Many of the students at the large urban 

university are on campus during the late afternoon and 

evening hours. The progra.mming interests of these stu

dents should be considered as well as those of the daytime 

students. 

The union on the large tmiversity campus should .make 

an extensive effort in public relations to inform the campus 

community of its facilities and programs. The union needs 

to promote its activities aggressively and to stress its 

contribution to the achievement of a v/ell-rounded education, 

especially in the aî ea of hun.an concerns. 

Because the student finds him.self surrounded by masses 

of people on his v/ay to class as well as in class, he needs 

the opportunity to micet v/ith other students in smaller 

groups in order to give his educational experiences a more 
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personal meaning. Therefore, the union should schedule a 

greater number and variety of programs that are directed 

toward smaller and more intimate audiences. 

All of these improvements will require an increased 

number of staff mxcmbers and, also, perhaps, an increased 

number of hours that the programming staff is available 

to work v/ith the students. 



APPErTDIX 

Questions Asked of the Program Director 

1. V/Jiat do you regard as the role of the union on your 
campus? 

2. In what ways has the role of the union changed over 
the past fev/ years? 

3. Hov/ would you describe the type or types of students 
active in the union structure today? 

4. Describe the physical arrangements of the offices and 
work areas of the programiming staff and students. A.re 
they in close proximity? 

5. In v/hat v/ays do you see students seeking recognition 
by the administration? 

6. Has the union organization changed in: 

A. The number of people involved in the actual program 
planning? 

B. The pai'ticipation of the minority groups on campus; 
do they accept the union as an avenue for them to 
make t.heir concerns known? 

7. What is the comxj'Osition of the Union Policy Making and 
Programmiing Hoards (ni;j.aber cf students, staff, faculty, 
admini st rat i on)? 

8. V.'Tiat has been the de^-elopmental pattern of your union 
programiming in the ptist lev/ yea-rs. 

A. V/here does change initiate? 

1. The students 

2. The staff 

3. The administration 

14^ 
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B. In what ways do students make their desires for 
change knov/n? 

1. Through the accepted channels 

2. Through committees of students meeting with 
staff and/or administration 

3. Through individual leadership 

C. Has change moved from entertainment toward such 
programs as draft and drug counseling and other 
contemporary issues of concern? 

D. Y/hat consideration does the student program plan
ning council give to the campus and local com
munity interests and concerns? 

1. The students who are not involved in the union? 

2. The "street people"—the "non-student" student? 

3. The tov/n or community v/here the university is 
located? 

9. From your vantage point, what is the prevailing at
titude of students of your campus toward the union and 
its programming? 

A. What is the attitude of students tov/ard the spend
ing of student fees? 

1. Do they want control because it is student 
money? 

2. Are they willing to accept administrative 
controls that exist? 

3. Kov7 is the union budget divided among the 
comimittees? Is this a staff or student re
sponsibility? 

B. What is the student attitude tov/ard such things as 
a dress code being a part of union policy making? 

1. V/hat is the attitude of students toward controls 
and their responsibility tov/ard the image of 
the union? 
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2. The attitude toward building use regulations? 

3. Is programming done in other campus buildings 
than the union? 

10. V/hat controls do you have over student programming? 

A. How mxuch anxiety is exhibited on the part of the 
administration about the scheduling of people and 
events? 

B. How mucl̂  pressure do you have from agents to 
schedule certain programs? 

C. What is the role of minority groups in program
ming at your university? Has the programming 
indicated a growth of participation by these 
students? 

11. Y/hat procedures do you have for contacting speakers 
and negotiating for programs of all types? 

12. What new programming ideas and/or innovations have 
you used such as: 

A. Encounter groups 

B. Small group activities 

C. Group counseling 

D. Human relations groups 

E. Plans for reaching the lonely person v/ho needs 
the union but does not seek its services 

F. Provision for spontaneous programming 

13. V/rj.at iniluence have students outside the union had 
on progra.̂ i.mdng? 

1a, Should tiie non-student student be considered in the 
pj'Ogram,? 

15. In v.hat areas have you encountered the m.ost difficulty 
in working with students on your cam.pus? In w.̂.at 
areas have you been most successful in working v/ith 
them? 
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16. Do you find that you have students who are interested 
only in the immediate without looking into the future? 
How do you assist the students to understand their 
responsibility to those v/ho come after them? 

17. V/hat implications from the trends in student program
ming do you see as indications for programs of the 
future? 

Questions Asked of the Union Director 

1. As Director of the Union, how do you relate to the 
students involved in prcgramming within the union 
on your campus? To the student in general? 

2. In v/hat v/ays have student demands led to changes in 
union policies? 

3. What types of problems have you met in enforcing 
university regulations as they relate to the opera
tion of the union? 

A. Dress code 

B. Regulations regarding building use 

C. Freedom to bring pets 

4. How do you viev/ your responsibility to the administra
tion regarding student demiands of you and the union? 

5. According to the goal of the college union, the union 
is "an integral and vital part of the educational 
life of the college." In v/hat v/ays do you feel your 
union is fulfilling this goal? 

6. Hov/ do you interpret your responsibility to students 
as they relate to the administration and the university? 

7. Describe your interpretation of the attitude of the 
students and union on t:iis camigus. 

8. Hov/ do you as Union Director view your position as 
it relates to: 

A. The Administration 
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B. The Program Director 

0. The Students 

9. VThat are some of the goals for the union that you hope 
to accomplish, both in the near future and in long 
range planning? 

Questions Asked of the Administrator 

1. As an administrator how frequently do you meet with 
students regarding the union and its activities? 

2. Y/hat do you consider to be the role and function of 
the union on your campus? 

3. Does the administration viev/ the union as an important 
expression of student interests and concerns? 

4. Hov/ much pressure is put on the administration by the 
community and alumni to control or limit the program 
scheduling? 

5. What changes in programming interests have you observed 
in your university students over the recent years? 

6. In communicating v/ith today's college students, are 
you made av/are of certain attitudes of the students 
toward the entire system of higher education? 

7. Hov/ would you describe the attitudes of the majority 
of the students on your campus toward the purpose of 
the university, its responsibilities toward the stu
dent and the student responsibilities toward the uni
versity? 

8. What do you consider to be the trends in today's pro
gramming on your campus? 

9. In v/h?.t ways are students seeking to communicate their 
ideas to the administration? 

10. From the present trends in student programming, v/hat 
implications do you see for the union programming 
in the future? 
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