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CHAPTER I 

INTRODUCTION 

According to studies and surveys conducted by various governmental 

agencies (70, 71), individuals and family members in the United States 

must cope with increasing problems due to divorce, illegitimate children, 

and a mobile society. An analysis of statistics released in 1976 by 

the United States Department of Commerce (70) indicated that the divorce 

rate in the United States had almost tripled since 1940. In 1975 

approximately one person divorced for every two individuals who married. 

In 1956 there were 361,000 children involved in divorces, but by 1976 

the number had risen to 1,117,000 children affected by divorces. 

In 1977 personnel in the United States Department of Health, 

Education, and Welfare (71) stated that as many as one million young 

American women under age 20 became pregnant unintentionally and out-of-

wedlock each year. Personnel in the United States Department of 

Commerce (70) reported in 1976 that 21 percent of all births in the 

United States occurred in the age group between 12 and 19. Half of 

these girls were unmarried. 

In 1970 an anlysis of the United States Department of Commerce 

census statistics (70) showed that 50 percent of the United States 

population had lived at a different address five years earlier. 

Mobility was often caused by economic developments that changed the 

location of major industries and services in the country. This led 

to the movement of people from rural to urban areas and from established 

metropolitan areas to distant parts of the country. 

Gerald Caplan (12) has emphasized that mobility can add stress to 

family situations and relationships. Usually the mental stress does 

not affect infants and small children directly from a mental health 

point of view, unless the moving involves a parent-child separation. 

Adolescents may be affected significantly by having to change school 

systems and deal with the interruption of attachments to friends, 

educators, and surroundings. 

1 
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Wenk (74) has stated that although change may often be desired and 

may be considered necessary for progress, change also creates certain 

adjustment problems. One problem area may be associated with having to 

adapt one's personal attitudes and values as a means of adjusting 

and coping with various situations. American educators have taken steps 

to meet and overcome the problems of rapid change. Teachers strive to 

impart the facts and skills necessary for productive living in a contem

porary society, but they also are taking a role in helping students to 

clarify their attitudes and values so that their lives may be more 

fulfilling. 

Young persons in today's society often have to make major decisions 

related to vocations and marriage. Yet they may often be unprepared to 

make such momentous decisions, since they may have had little, if any, 

training in home and family living either in school or at home. Personnel 

of the Association of Administrators of Home Economics (7) emphasized 

the need to study the family when they stated: 

To continue building a viable and stable society, we 
must learn more about the behavioral aspects of our 
nation's greatest resource and most fundamental 
societal unit—the family. (7:20) 

Statement of the Problem 

It is important that home economics educators continually re-examine 

the effectiveness of the educational system in general and the home 

economies programs in particular. Pearl, Grant, and Wenk (45) have stated 

in The Value of Youth that schooling is most effective when it has many 

linkages to the needs and interests of youth and relates to the problems 

of society. 

The major problem of this research was to assess the perceived needs 

and interests of adolescents aided by mental health clinics regarding 

concepts presently included in home and family living courses in consumer 

and homemaking education programs in Texas public schools. These findings 

will be utilized in revising instructional curriculum materials for 

secondary home and family living courses to facilitate meeting the needs 
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of students in homemaking classrooms. A secondary problem of the study 

was to determine if differences existed in the perceived needs and 

interests of adolescents being aided by mental health clinics regarding 

concepts presently included in home and family living courses when the 

adolescents were classified according to certain demographic, employment 

educational, and homemaking educational variables. 

Purposes of the Study 

The following purposes for the study were undertaken: 

1. to identify current methods in the review of literature of 

meeting home and family living needs and interests of 

adolescents being aided by mental health clinics 

2. to develop an evaluation instrument to assess perceived 

needs and interests of youth regarding concepts covered 

in home and family living courses 

3. to develop an instrument for collecting demographic 

background information from clients' files 

4. to compile a listing of home and family living concepts 

based on the perceived needs and interests of adolescents 

who are aided by mental health clinics 

5. to determine if differences exist in the perceived needs 

and interests of adolescents regarding concepts in home 

and family living when they are classified according to 

certain demographic variables 

6. to make recommendations for revising curriculum materials 

for home and family living courses to better meet the 

needs of all adolescents including those aided by mental 

health clinics 

7. to make recommendations for further study for increasing 

the relevancy of home and family living courses to meet 

the needs of adolescents aided by mental health clinics 



Hypotheses 

The following null hypotheses were tested in the study: 

1. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being needed 

by adolescents aided by mental health clinics when they are classified 

according to the following demographic variables: 

a. age 
b. sex 
c. ethnic group 
d. marital status 
e. living situation 
f. number of persons supported by family income 

2. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being of 

interest to adolescents aided by mental health clinics when they are 

classified according to the following demographic variables: 

a. age 
b. sex 
e. ethnic group 
d. marital status 
e. living situation 
f. number of persons supported by family income 

3. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being needed 

by adolescents aided by mental health clinics when they are classified 

according to the following employment variables: 

a. employment status 
b. family income 

4. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being of 

interest to adolescents aided by mental health clinics when they are 

classified according to the following employment variables: 

a. employment status 
b. family income 
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5. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being needed 

by adolescents aided by mental health clinics when they are classified 

according to the following educational variables: 

a. highest education level completed 
b. current enrollment in school 
c. need for special education 

6. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being of 

interest to adolescents aided by mental health clinics when they are 

classified according to the following educational variables: 

a. highest education level completed 
b. current enrollment in school 
e. need for special education 

7. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being needed 

by adolescents aided by mental health clinics when they are classified 

according to the following homemaking educational variables: 

a. enrollment in homemaking courses 
b. enrollment in junior high school homemaking courses 
c. enrollment in high school homemaking courses 
d. enrollment in Future Homemakers of America/Home Economics 

Related Occupations (FHA/HERO) chapters 
e. officer in Future Homemakers of America/Home Economies 

Related Occupations (FHA/HERO) chapters 

8. There will be no significant differences between the mean 

numbers of home and family living concepts identified as being of 

interest to adolescents aided by mental health clinics when they are 

classified according to the following homemaking educational variables 

a. enrollment in homemaking courses 
b. enrollment in junior high school homemaking courses 
c. enrollment in high school homemaking courses 
d. enrollment in Future Homemakers of America/Home Economics 

Related Occupations (FHA/HERO) chapters 
e. officer in Future Homemakers of America/Home Economics 

Related Occupations (FHA/HERO) chapters 
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Scope and Limitations of the Study 

An important aspect of the study was to evaluate approximately 50 

adolescents who were being served by mental health clinics at the 

Central Plains Comprehensive Commxinity Mental Health/Mental Retardation 

Center located in Plainview, Texas. This facility served the following 

nine counties: Bailey, Briscoe, Castro, Floyd, Hale, Lamb, Motley, 

Parmer, and Swisher. The Central Plains Comprehensive Community Mental 

Health/Mental Retardation Center was begun in 1969 to work with these 

counties in developing, providing, and coordinating the delivery of 

mental health services and to aid in the prevention of mental and 

developmental impairments. 

A questionnaire was developed to assess youth's perceived needs 

and interests regarding concepts in the area of home and family 

living. This instrument was administered to adolescent clients by 

mental health workers in the various mental health clinics. Six clients 

who had not been dismissed from the services of the center, but could 

not be contacted personally, were mailed questionnaires. The lack of 

personal contact in some instances may have affected results. The 

self-reporting of the adolescents may have lacked accuracy due to the 

degree of involvement and interest in the project by each individual. 

The researcher completed an additional instrument for each client 

by obtaining background information from the clients' files. Some of 

the clients' files were incomplete, and this affected the amount of 

background information that could be obtained. The available information 

was used in the determination of differences in the perceived needs 

and interests of youth when they were classified according to demographic 

variables. 

Definition of Terms 

For the purposes of this study the terms and meanings given here 

were used: 

1. Adolescent—an individual who is 12 to 19 years of age. 

2. Adolescent being aided by a family service center—a young 

person who is in the age range of 12 to 19 years old who 
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has received counseling treatment by a psychologist or therapist 

at the Central Plains Comprehensive Community Mental Health/ 

Mental Retardation Center in Plainview, Texas. 

3. Central Plains Comprehensive Community Mental Health/Mental 

Retardation Center—a mental health center located in 

Plainview, Texas, that helps provide mental health care to 

all people in their communities at prices everyone can afford 

regardless of age, race, creed, or financial ability. The 

Center also provides complete hospital and emergency care for 

the more seriously ill. 

4. Client—an individual who is served by the Central Plains 

Comprehensive Community Mental Health/Mental Retardation 

Center. 

5. Concept—the mental image a person has of something; the amount 

of meaning one attaches to an item. 

6. Conceptual Framework for Homemaking Education in Texas—a 

publication containing an overview of homemaking education in 

Texas; a summary of homemaking scope and sequence by level 

and subject area; and conceptual outlines for the sequence 

courses, Homemaking I, II, III, and IV, and the specialized 

courses. Child Development, Consumer Education, Home and 

Family Living, Home Furnishings, Home Management, and Home 

Nursing. 

7. Consumer and homemaking education—instructional programs, 

services, and activities at all educational levels for the 

occupation of homemaking including but not limited to, 

consumer education, food and nutrition, family living and 

parenthood education, child development and guidance, housing 

and home management (including resource management), and 

clothing and textiles. 

8. Family—a collective body of persons living together under 

one roof and related by blood, marriage, common law living, 

or adoption. 
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9. Home and Family Living—a course authorized by the Texas Education 

Agency to be taught through the home economics departments of 

Texas public schools. Male and female students classified as 

high school juniors and seniors are eligible for enrollment in 

the course which extends over one semester of the school year 

and results in one-half unit of credit upon successful completion. 

The content of the course focuses on preparation for and 

establishment of a well-adjusted marriage and family situation. 

10. Impairment—deterioration, weakening, or diminution in quantity, 

value, excellence, or strength. 

11. Interest—something that the individual would like to know 

about. 

12. Mental health clinics—Central Plains Comprehensive Community 

Mental Health/Mental Retardation outreach offices located in 

Tulia, Friona, Littlefield, Floydada, and Dimmitt, Texas. 

13. Mental health worker—usually the first contact person at the 

mental health clinics that interviews a client. 

14. Need—necessary information. 

15. Special education—provision of child-centered educational and 

supportive services in combination with those provided in general 

school programs to meet the needs of students with educational 

handicaps. These handicaps might be physical disabilities, 

mental retardation, emotional problems, learning disabilities, 

speech impairments, autistic problems, or a combination of 

these handicaps. 



CHAPTER II 

REVIEW OF LITERATURE 

The review of literature was divided into four segments. The 

first part of the review dealt with adolescents in today's society. 

The second part of the review was concerned with how adolescents 

cope with problems they encounter. The third aspect focused on 

mental health problems and services involving today's adolescents. 

The fourth part reviewed preparing adolescents for home and family 

living. 

Adolescents in Today's Society 

Transitions Faced by Adolescents 

Strang (57) has noted that the image of the child at the 

threshold of adolescence, with one hand stretched toward 

childhood and the other toward adulthood, is a psychologically 

accurate symbol of the transitional period of adolescence. The 

period of adolescence is definitely a time of mixed feelings. 

Strang (57) has also pointed out that teachers and parents need 

to understand the psychology of "the overlapping situation" in which 

preadolescents find themselves. While desiring to be fully independent 

and competent, adolescents are, at moments, still in love with the 

security and irresponsibility of the very young. The shift from 

childhood to adolescence is one of the chief transitional stages in 

human development, since the individual is faced with the task of 

putting away childish things and taking on an adult role. 

Strang (57) has noted, though, that the transition from childhood 

to adolescence is not in all cases a period of "storm and stress." 

Whether or not individuals find this period stressful depends upon 

the demands and expectations of their environments, the competencies 

that they have acquired, and their attitudes toward restrictions and 

frustrations. The transition into maturity should be comparatively 

comfortable and uncomplicated if the individuals have acquired the 
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skills needed to cope with the new experiences and are introduced to 

these new experiences gradually. It is also important that adolescents 

be given as much responsibility as they are ready to assume at any 

given time. The individuals need to find that their needs and interests 

are recognized, accepted, and met by adults. If adolescents have 

learned during childhood to accept and face both minor and major 

difficulties, they will be equipped to handle the special problems of 

growing up. 

Adams (1) concurred with Strang (57) when he noted that adolescents 

stand on the threshold of adult responsibility. They are beginning to 

think for themselves and to question the wisdom of their parents. 

Sometimes they find that their parents are not too receptive to discussing 

issues. Adolescents often realize that no one in the adult world is 

perfect—including their parents. Adolescents may find that there is 

a discrepancy between what they have been taught as being right and how 

people actually conduct themselves. Adolescents often live in a world 

of high hopes and aspirations, but they find that other adults do not 

share either their enthusiasm or their ideals. They may often feel 

that teachers are great at hedging when asked questions. 

Needs, Interests, and Goals of Adolescents 

Adams (1) has stated that adolescents have their own personal 

concerns. Socially, they may be ill at ease, but they are learning to 

converse in both an adult and heterosexual world. They want to be 

accepted by the opposite sex. The adolescents often find that adults, 

especially parents, are strangely reticent to recognize their newly 

assumed maturity. When Adolescents act grown-up, adults convey to 

them that they are still children. When they revert to childhood 

behavior, adults often tell the adolescents to grow up. 

In Adlerian psychology, knowledge of people's goals is a major 

key to understanding their behavior. Adler (2) and Dreikurs (17) have 

both stressed that all human behavior has a purpose and represents a 

movement toward a need, interest, or goal. According to Dreikurs the 

most profound need motivating all humans is the desire to belong, to 
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find one's place, and to feel worthwhile in relation to others. As 

adolescents strive to determine their relationships to others, they 

attempt to overcome the unpleasant sense of inferiority induced by 

dependence, smallness, and vulnerability in childhood and to establish 

a sense of personal self-esteem. 

Erikson (19) has described the struggle for identity as a major task 

of the adolescent years. Adolescents face tremendous physiological changes 

while struggling to understand themselves and their roles in society. In 

the struggle for identity, personal independence from parents becomes a 

major issue. Even the most trivial issues become potential points of 

arguments between adolescents and their parents. The reactions of 

adolescents' peers assume as much and frequently greater importance than 

the reactions of their parents and other adults. 

Sorensen (54) has stated that adolescent sexuality, which includes 

the adoption of certain beliefs and behaviors in response to sexual 

desires, greatly influences what young people think and do in all aspects 

of their lives. Peer approval is very important at this time. 

Havinghurst (17) has stated that individuals learn various tasks 

at different ages. The developmental tasks of life are those things 

which arise at or about a certain period in the life of the individual. 

Successful achievement of these tasks leads to happiness and success • 

with later developmental tasks, while failure leads to unhappiness for 

the individual, disapproval by society, and difficulty with later tasks. 

Havinghurst has stated that adolescent developmental tasks include 

the following: 

1. Achieving new and more mature relations with agemates of 
both sexes 

2. Achieving a masculine or feminine social role 
3. Accepting one's physique and using the body effectively 
4. Achieving emotional independence of parents and other 

adults 
5. Achieving assurance of economic independence 
6. Selecting and preparing for an occupation 
7. Preparing for marriage and family life 
8. Developing intellectual skills and concepts necessary for 

civic competence 
9. Desiring and achieving socially responsible behavior 

10. Acquiring a set of values and an ethical system as a guide 
to behavior. (17:33-71) 
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There are two reasons why the concept of developmental tasks is 

useful to educators. Developmental tasks help in stating educational 

purposes in the schools. The second use of the concept is in the timing 

of educational efforts. It helps to determine when the teachable moment 

might be when the task should be learned. 

Kelly and Sweeney (33) identified the following interests or goals 

as being typical of those of adolescents: superiority, conformity, 

popularity, defiance, charm, beauty, sexism, intellectuality, and 

religiosity. Adolescents with the goal of superiority strive to be 

best at everything. They want to get the highest grades, win school 

elections, and gather top honors. The goal for conformity involves 

trying to meet all of the standards established in society. The 

standards set by society are motivating factors for adolescents to 

fulfill the need for conformity. These adolescents are literally 

young adults who have adopted the styles and manner of adults, rather 

than those of their peers. Adolescents with the interest in popularity 

are accumulators of friends and social contacts. They strive to be 

accepted and recognized by everybody. They are active in many school 

organizations. Tney also often win the approval of adults and peers, 

although some peers will react with envy and annoyance. 

Kelly and Sweeney (33) have stated that defiant adolescents want 

to be in complete control of the situation or at the very least not 

controlled by adults. Anything, no matter how trivial, is a 

point of contention between the defiant adolescent and some adults. 

The defiant adolescents often show a need for aggression. They 

strike out against others through fighting, vandalism, and delinquency. 

According to Kelly and Sweeney (33), charmers find their place 

not through genuine cooperation or productivity, but with smooth 

talk and pleasing manners. Initially, others are often charmed and 

flattered by these qualities of the adolescent, but with some adults 

the charm may eventually lead to annoyance. Among peers a successful 

charmer will provoke a mixture of admiration and envy. If the charmer 

is contradicted, the adolescent with these qualities will often sulk, 

withdraw, or pout for a while. 
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Kelly and Sweeney (33) have defined adolescents with the interest or 

goal of beauty as those who place too much emphasis on this one physical 

attribute rather than developing other qualities and talents. Thus, 

young persons blessed with physical beauty may find their exceptionally 

good looks to be a mixed blessing. On the one hand, physical beauty 

may attract others and make a positive impression. Indeed, some 

professions may largely require that one be physically attractive in 

order to have much chance for success. On the other hand, persons who 

rely almost exclusively upon their physical beauty and never develop 

other qualities and talents may be cheating themselves, since such 

persons tend to be shallow, self-centered, and poorly equipped for 

meeting the storms of life. 

Sexism involves an excessive development of stereotypical masculine 

or feminine characteristics and behaviors. Adolescent boys with these 

characteristics may exhibit excessive masculine behavior, while in 

girls sexism often takes the form of being too dependent with the 

underlying motivation to manipulate others. 

Kelly and Sweeney (33) have stated that adolescents with the need 

for intellectuality gain their feelings of value and belonging mainly 

from book learning and from discussing intellectual ideas. These 

students study or read and discuss ideas most of the time. They often 

have the approval of adults, but most of their peers seem indifferent. 

Adolescents with the need for religion seek belonging through an immersion 

in religious ideas and activities. They are regular and frequent in 

attendance at church. Religious themes seem to pervade their conversations. 

Adults typically seem to approve this behavior, while peers are largely 

indifferent. Other religious adolescents will give them approval. 

Kelly and Sweeney (33) has stated that many of the interests or 

goals may conflict with each other, and some may even be mutually 

exclusive. Adolescents may sometimes feel that they are actually 

battleground, on which such competing interests or goals fight for supremacy. 

According to Kelly and Sweeney (33) adolescents may be confused by 

the conflicting emotions, desires, needs, and pressures which are not 

understood by the young adults. Adolescents can benefit from understanding 

their needs, interests, and goals. 
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Cummings, Chamberlain, and Kelly have stated: 

Identifying goals is an especially difficult task for 
adolescents. Factors such as lack of self-understanding, 
peers and parental pressures, and uncertainty about the 
future can contribute to the difficulty of undertaking a 
meaningful look at one's goals. (15:46) 

Cummings, Chamberlain, and Kelly (15) have researched approaches 

to helping adolescents identify and prioritize goal selections. The 

Q-sort technique was judged to be motivating and unique for partici

pation. Thus, a Q-sort for goal assessment was developed by these 

researchers. 

Suggestions concerning typical goals that are important to the 

adolescents were received from 2A0 senior high school students and 

college freshmen. These suggestions were studied, reworded, and 

reorganized. A panel of counseling psychologists, university home 

economics faculty members, and high school teachers validated the 

classification system. A resulting list of 75 goals was obtained. 

Each goal was classified as an interpersonal, intrapersonal or 

material goal. Students sorted these 75 goals into seven pockets on 

the Goal Q-sort to form an approximately normal distribution. 

The Goal Q-sort was administered to 152 male and female adolescents 

in the eleventh and twelfth grades. Students were actively involved 

in the process of prioritizing their goals. The same Q-sort was 

given again to the same adolescents after a one week time interval. 

The results from the two administrations proved to be highly consistent. 

In 1969 Adams (1) surveyed 3,929 adolescents in the Philadelphia 

suburban schools regarding their major problem and interest areas. 

He found that for males the major areas of concern were school and 

academic difficulties; interpersonal problems, such as getting along 

with one's peer group and other people; family problems, usually 

involving both parents; and financial concerns. The females identified 

their three major problem areas as being school, interpersonal relation

ships and family interactions. Most of the girls' family problems 

involved their mothers. Basically interpersonal relationships and 

family problems were the males' and females' major areas of concern. 
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Eisenman (18) has stated that adolescents who depend upon their 

peers for companionship, support, and clarification of their roles 

during the adolescent transitional period often find that there are 

conflicts between their values and beliefs and those of their friends. 

It is because of these value conflicts that some adolescents turn to 

adults for advice and for models for mature behaviors. However, if 

the adults are aloof or unsympathetic, the adolescents will be unable 

to turn to them for assistance. Instead, such adolescents tend to 

reinforce their best selves—the selves they will further develop in 

the years ahead. According to Eisenman (18) adults can help adolescents 

achieve a socially useful and personally satisfying future by not 

focusing their attention on the faults of adolescents. Adults can be 

more effective by giving attention and sincere approval to reinforcing 

any moves adolescents make in the right direction. Behavior is changed 

by its consequences. 

Johnstone and Rosenberg (32) have stated that the adolescent peer 

culture plays an important role in determining the interests, attitudes, 

and behaviors of individual adolescents. This increasing influence of 

the peer culture is accompanied by a decreasing influence of parents 

and teachers. This results in a widening of the gap between the 

adolescents' society and the adults' society. 

Ways Adolescents Cope with Problems They Encounter 

Langham (36) has stated that adolescents are sometimes involved in 

emotional turmoils which may result in desperate actions. These problems 

can interrupt the formal education process. Some adolescents are involved 

in running away from home and/or being sexually active which can result 

in unwanted pregnancies or venereal disease. Adolescent marriages can 

interrupt the formal education process. Adolescents who drop-out of 

school are often unemployed. Adolescents are involved in increasing 

use of alcohol and drug abuse. There are more crimes being committed 

by adolescents. Each of these means of coping with problems will be 

dealt with in this section. 
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Runaways 

The Texas Department of Public Safety personnel (66) reported that 

in 1977, 13,77A runaways were arrested in Texas. Three out of five of 

the runaways were females. The typical runaway is 1A.5 years old, a female, 

and an Anglo who is unhappy at home and in school. She is frequently at 

odds with family, teachers, and peers. Not all runaways are arrested and 

returned home. Many of today's adolescents run away to escape sexual 

abuse at home or the harsh discipline, excessive drinking, or marital 

problems of their parents. In nearly all cases, there is a breakdown in 

family relationships. The runaways flock to urban areas, haunt places 

usually catering to adolescents, and often exist by prostituting 

themselves. 

Sexual Activity 

Austin (8) reported that in 1977 more than half of all adolescents 

in the United States 15-19 years old were sexually active, and one-fifth 

of all American adolescents 13-lA years old were sexually active. 

Austin (8) has stated that adolescents from all income and ethnic 

groups are beginning sexual intercourse at earlier ages. As a result, 

adolescents are running a greater risk of contracting venereal diseases 

and becoming pregnant when they do not wish to be pregnant. 

The Texas Department of Health personnel (62) reported that among 

all adolescents 19 years of age and under, the incidence of gonorrhea 

had more than doubled between 1970 and 1977. There were 10,A18 cases 

of gonorrhea in Texas in 1970 compared to 21,012 cases in 1977. Texas 

Department of Health personnel (62) reported that between 1970 and 

1977, gonorrhea cases among adolescent girls in Texas jumped 313 percent. 

Estimates are that only one in every four cases of gonorrhea is actually 

reported. 

Moore, Hofferth, and Wetheimer (42) stated that the proportion of 

all babies born to adolescent mothers increased between 1950 and 1977. 

In 1950, women under the age of 20 gave birth to 12 percent of all 

first children. In 1977, they bore 17 percent of all children and 32 

percent of all first children. The proportion of all births that occur 
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outside of marriage has been rising. In 1977, 15.5 percent of all 

babies were born to unmarried women compared to only four percent in 1950. 

Officials of Planned Parenthood Federation of America (46) have stated 

that many adolescents do not use contraception, mainly because they lack 

information about sex and birth control, and contraceptives are not 

available when they need them. 

Adolescent Marriage and Parenthood 

In 1977 personnel in the Texas Department of Health (63) reported that 

one out of every four Texans marrying each year was an adolescent. Although 

the 20-24 year old age group had the largest number of marriages in Texas 

eacn year, they comprised a smaller proportion of total marriages in 1977 

than they did ten years earlier. However, in 1977 the adolescent group, 

consisting of people 19 years of age and under, continued to comprise the 

same 23 percent of all marriages that it did in 1967. Adolescent marriages 

were two to three times more likely to break up than marriages of persons 

who are in their 20's. Adolescents who became pregnant before the wedding 

had three chances out of five of being separated or divorced within six 

years of marriage. Langham (36) has stated that adolescent parents are 

more likely to be emotionally immature and have unrealistic expectations 

of how children develop. 

Moore, Hofferth, and Wetheimer (42) attempted to trace the social 

and economic consequences of adolescent childbearing through the 

National Longitudinal Study of the Labor Market Expereinces of Young 

Women (NLS) data. This study was sponsored by the United States Department 

of Labor. As a part of the study 5,000 young women between 14 and 24 

years of age were initially interviewed in 1968. An attempt was made to 

interview these women annually from 1969 through 1973. Results of the 

studies led to the conclusion that adolescent childbearing leads to 

important negative consequences for the young mother and her family. 

The results of the related analyses indicate that adolescent childbearing 

is also costly for society in general, since an early birth seems to 

increase the odds that a mother will require welfare and assistance. The 

economic impact of an early birth is not direct. It seems to trigger a 
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chain of events that undermine economic well-being of the family. The 

most critical factor is the reduction in educational attainment for 

the adolescent parents that results from adolescent parenthood. 

Moore, Hofferth, and Wetheimer (42) have stated that income, 

occupation, fertility, sex role orientation, unemployment, and even 

the probability of divorce are affected by education. Among the 24-

year-old women in the NLS sample, girls who bore a child when they 

were 15 or younger had completed an average of nine years of school. 

In comparison, the average years of school was 10.5 for those who 

had a first birth at age 16 or 17. 

Moore, Hofferth, and Wetheimer (42) have stated that early marriage 

also aas a significant negative impact on the years of schooling a young 

woman is able to complete. It is difficult to distinguish between the 

effects of an early birth and those of an early marriage, since they 

so frequently occur together. The young woman who has a child and who 

is married is the most likely to drop out of school. A young woman 

who bears a child but does not marry is only half as likely to drop 

out as the young woman who' becomes both a mother and a wife. According 

to data in the NLS study, whether she marries or not, the school-age 

adolescent mother is considerably more likely to discontinue her formal 

education than the woman who is still childless at age 24. 

Education Related Disruptions 

In the 1970s, education became one of the most highly criticized 

aspects of life in Texas and the rest of the nation. Langham (36) 

reported that scores in scholastic achievement tests have been dropping 

in recent years and an increasing number of adolescents are functionally 

illiterate. Califano (11) has stated that 15 percent of 17-year-olds 

are illiterate, and about 15 percent of high school students will drop 

out before graduation. 

In 1977 members of the Texas Council on Crime and Delinquency (59) 

reported that in a study of 1,252 adolescents convicted of offenses 

in Texas, only 4.6 percent were at the proper grade level for their 
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chronological age in school. Although many causes of crime result 

from factors outside the school, the relationship between youth crime 

and school failure is startling. Members of the Texas Council on 

Crime and Delinquency (59) reported that in a study of 1,252 adoles

cents convicted of offenses in Texas, only 4.6 percent were at the 

proper grade level for their chronological age in school. Although 

many causes of crime result from factors outside the school, the 

relationship between youth crime and school failure is startling. 

Members of the Texas Council on Crime and Delinquency (59) have 

theorized that when youth perform poorly in scholastics, are not 

popular with classmates, and do not excel in an extracurricular 

activity, they suffer from low self-esteem. They revolt against the 

school by exhibiting disruptive behavior, truancy, vandalism, and 

violence. 

The results of a 1977 survey by the Texas Council on Crime and 

Delinquency (59) have indicated that teachers in urban schools have 

one chance in 55 of being attacked by students; in rural schools, the 

risk is one to 500. Schools are also reporting growing problems with 

discipline and absenteeism. In fact, in some of the largest school 

districts in Texas average daily attendance is dropping, even though 

the population is growing. 

Rubel (50) has stated that an estimated A,550 Texas school teachers 

are assaulted every year. In the course of a school year, secondary 

school teachers face the possibility of being stabbed, raped, strangled, 

or attacked—mostly be adolescent students. On a smaller scale, 

teachers are also regularly assaulted verbally and by gestures— 

ranging from insult and obscenity to death threats. The actual 

occurrence of violence may be three times greater than what is 

reported. Teachers are reluctant to report assault, and administrators 

do not want schools to get a negative reputation. Even though the 

percentage of assaulted teachers is small (3 percent), the fear of 

assault can have repercussions on student through distrust, over-

reaction, and loss of control. Langham (36) states that schools are 
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trying to reduce violence by exploring new kinds of learning environments 

that would minimize competition and give all students a chance to succeed 

and feel valued. 

In 1977 Langham (36) reported that the exact number of school drop

outs per year in Texas is known, but estimates are that 7 percent of 

Texas students in grades 9-12 leave school before graduating. Most 

dropouts quit school because of marriage or pregnancy, but a significant 

number also leave to find work. Dropouts have a difficult time finding 

a job. The unemployment rate for high school dropouts is double that 

for college graduates. When job hunting becomes too difficult, some 

dropouts become discouraged and quit seeking employment altogether. 

Lack of education and employment have serious implications for parents 

who must support a family. 

Unemployment 

Members of The Texas Exmployment Commission (67) have stated that 

the unemployment rate among Texas adolescents 16-19 years old is three 

times the state unemployment rate. This unemployment rate rises even 

higher in the summer months. 

The adolescent unemployment rate is based on the number of adolescents 

in or out of schools who are actively searching for part-time or full-

time work. They may be seeking extra pocket money or a source of liveli

hood. Adolescents who enter the highly competitive job market are 

competing against older workers with more schooling and job skills. 

Adolescents are further hampered by not knowing where their real job 

interests lie or much about job seeking and employment opportunities. 

Some adolescents face additional barriers, such as racial discrimination 

or geographic and cultural isolation. Some employers may be reluctant 

to hire adolescents because of minimum wage and child labor laws. 

Drug Use 

Members of the Texas Department of Community Affairs (60) stated 

that 18,197 drug arrests in Texas in 1977 involved adolescents 18 years 

of age adn under, Marijuana was the drug adolescents used in 90 percent 

of these arrests. Authorities are alarmed at the use of illicit drugs 
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that are consumed by adolescents, as indicated by data on arrests, 

drug treatment programs, and deaths. 

Arrests may reflect occasional recreational use of drugs, but 

admissions to drug treatment programs indicate a physical or emotional 

dependence. More than 1,900 adolescents under 20 years of age were 

admitted to drug treatment programs in Texas in 1977. Adolescents 

lA years of age and under were most likely to have a primary problem 

with inhalants, such as glue or gasoline, or marijuana. 

Alcohol Use 

Members of the Texas Commission on Alcoholism (58) have indicated 

that alcohol is the most commonly used drug among adolescents. Most 

Texas adolescents begin developing attitudes toward alcohol use long 

before the legal drinking age of 18. Alcohol may be more accessible 

and socially acceptable than marijuana and other drugs. 

An estimated 79,700 Texas adolescents have an alcohol problem 

which may stem from a psychological or physical dependence. One 

national study undertaken by the Texas Commission on Alcoholism (58) 

led to the conclusion that approximately 61 percent of high school 

students who drink "get drunk" at least once a month. 

Mental Health and Today's Adolescents 

Personnel from the American Psychiatric Association (A) have noted 

that many of adolescents' mental health problems are often transcient 

disorders that can occur without any definite underlying mental disorders. 

This behavior can represent a severe reaction to overwhelming environmental 

stress. If the adolescent has good adaptive ability the symptoms will 

often recede as the stress diminishes. Characteristic adolescent 

transcient behaviors may be such symptoms as overactivity, inattentiveness, 

shyness, feelings of rejection, over-aggressiveness, timidity, and 

delinquency. 

Personnel from the American Psychiatric Association (A) have stated 

the following behavior disorders of adolescence which involve mental 

health problems without involving organic brain damage: hyperkinetic 
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reaction to adolescence, withdrawing reaction of adolescence, overanxious 

reaction of adolescence, runaway reaction to adolescence, unsocialized 

aggressive reaction to adolescence, and group delinquent reaction of 

adolescence. 

Hyperkinetic reaction to adolescence is characterized by overactivity 

restlessness distractibility, and short attention span. Withdrawing 

reaction of adolescence is characterized by seclusiveness, detachment, 

sensitivity, shyness, timidity, and general inability to form close 

interpersonal relationships. The disorder of overanxious reaction of 

adolescence is characterized by chronic anxiety, excessive and unrealistic 

fears, sleeplessness, nightmares, and exaggerated autonomic responses. 

The adolescent tends to be immature, self-conscious, grossly lacking in 

self-confidence, conforming, inhibited, dutiful, approval-seeking, and 

apprehensive in new situations and unfamiliar surroundings. 

Personnel from the American Psychiatric Association (A) have 

stated that individuals with the disorder of runaway reaction to 

adolescence escape from threatening situations by running away for a 

day or more without permission. Typically they are immature and timid. 

They feel rejected at home, feel inadequate, and friendless. They may 

often steal. 

The disorder of unsocialized aggressive reaction to adolescence 

is characterized by overt or covert hostile disobedience, quarrelsomeness, 

physical and verbal aggressiveness, vengefulness, and destructiveness. 

Temper tantrums, solitary stealing, lying, and hostile teasing of 

other adolescents are also common. These adolescents often do not 

have consistent parental acceptance and discipline. 

Individuals with the disorder of group delinquent reaction of 

adolescence have acquired the values, behavior, and skills of a delin

quent peer group or gang to whom they are loyal and with whom they 

characteristically steal, skip school, and stay out late at night. 

This condition is more common in males than females. When group 

delinquency occurs in females it usually involves sexual delinquency. 

Shoplifting is also a common behavior. 
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Arlett (6) has named the following personality maladjustments 

of adolescents: frequent use of defense mechanisms, over-timidity, 

sense of inferiority or inadequacy with little use of defense 

mechanisms, and day dreaming. Individuals who use defense 

mechanisms frequently have no apparent abnormal physical changes. 

The individuals are constantly on the defensive and may hurt other 

people's feelings because of an inner fear. They may also delight 

in sarcastic responses which will scathe other people, tell untruths, 

tend to start minor or even major scandals about acquaintances, and 

are often irritable and feel imposed upon. 

Arlett (6) describes compensation as an example of a defense 

mechanism. The adolescent may compensate for being timid by showing 

off and speaking more loudly than other adolescent companions in an 

attempt to show off when the adolescent feels most submissive. 

Arlett (6) has stated that many of these personality difficulties 

in adolescents take the form of a general feeling of inadequacy. The 

personality difficulties may result from shyness, unwillingness to meet 

others, unwillingness to exchange opinions, or to take part in group 

activities except when forced to do so. Arlett (6) has noted that 

adolescents who daydream excessively tend to live for a part of the 

time at least in the daydream world. They have to plan for accomplishments 

which will be in the future. Their social adjustment problems are 

worked out in terms of the daydream world. The daydream world conflicts 

are resolved in fantasy rather than in facing problems realistically. 

Although daydreams are natural and normal, Arlett (6) has cautioned 

that excessive daydreaming may be symptomatic of a strong desire to 

escape reality and to live in an unreal dream world of fantasy. Perhaps 

the strongest manifestation of this desire to escape reality is expressed 

when one takes his own life. 

Personnel from the Texas Department of Health (63) have reported 

that suicide is the third leading cause of death among adolescents in 

Texas. The suicide incidence among adolescents 15-19 years old tripled 

between 1966 and 1976. Langham (36) has stated that the rise in 

suicides and attempted suicides among adolescents can be attributed 
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to an increase in depressive illness. Although once though to be a 

mental problem largely confined to older adults, depression is now 

occurring more among adolescents. The occurrence of depression is 

greatest in late spring and early summer among adolescents and is 

often evidenced by apathy, abrupt changes in behavior, declining 

school performance, family disruption, or preoccupation with death. 

Mental Health Services 

In 1978 Gaver (23) reported that since 1967, 27 community mental 

health centers had been created in Texas. Personnel in these centers 

provide the availability of mental health and mental retardation 

services to more than 80 percent of the Texas population. Comprehensive 

mental health and mental retardation programs include diagnosis and 

evaluation, outpatient treatment and brief hospitalization, family 

and group counseling, sheltered workshops, consultation and education, 

alternative living facilities, and a variety of other services 

designed to prevent and treat mental impairments. Gaver (23) noted 

that Texas state hospital populations dropped between 1966 and 1975 from 

almost 16,000 patients in 1966 to well below 8,000 patients in 1975. 

Reduced populations in state hospitals resulted in the patients being 

served in community mental health centers which produced a more effective 

staff-to-patient ratio in hospitals. Hospital coordinated outreach 

centers provide many of the same services in rural areas as community 

mental health/mental retardation centers do in larger cities. By 

offering early treatment and effective follow-up services, outreach 

staffs reduce admissions and readmissions of patients to state hospitals. 

Gaver (23) has indicated that improved technical and professional 

capabilities have made it possible for persons to live and work 

outside an institutional setting, when only a short time ago they would 

have required intensive personal and nursing care. All of these changes 

will continue to influence decentralization of residential facilities 

and expand community-based alternate care services. 

In the Texas Department of Mental Health and Mental Retardation 

Data Book 1977 (65) it was stated that the prevention of mental illness 
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is more likely to take place in the community than inside an institutional 

setting. Personnel of The Texas Research Institute of Mental Sciences 

(TRIMS) developed a school consultation program to help Houston teachers, 

counselors, and administrators deal more effectively with adolescents' 

mental health problems. 

It was also noted in the Texas Department of Mental Health and 

Mental Retardation Data Book 1977 (65) that the TRIMS consultant 

helped teachers identify school adolescents who should be referred 

for treatment. TRIMS personel also conducted monthly inservice programs 

for school counselors. The TRIMS personnel taught special education 

teachers to innovate classroom techniques such as making contacts with 

adolescents who were misbehaving or using the appropriate kind of 

encouragement for adolescents with learning problems. The staff also 

taught a group of parents new methods dealing with their adolescents' 

academic and emotional problems. 

Gaver (23) has stated that society has advanced from the dark 

ages into the noon day sun of helping people to recognize that 

mental health problems are very real. The future offers promises with 

many challenges for people with mental health problems. 

Preparing Adolescents for Home and Family Living 

According to Caplan (12), all the changes and trends in society 

today challenge the curriculum of the American school. Educators 

are challenged to provide an education which will help young people 

live productive, satisfying lives in the present and equip adolescents 

for the future. An educational curriculum must contain those studies 

which assist students to develop their talents. It is important to 

help adolescents prepare to live a productive life in order to improve 

their homes and communities. 

Harris (29) has noted that perhaps the challenge of helping 

adolescents prepare for living useful and fulfilling lives has 

greater significance for home economics than for any other single body 

of knowledge. This is especially true when one examines the philosophy 

of homemaking education. Stone and Church (56) have stated that 
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homemaking education is concerned with the education of youth and 

adults so that they may better develop the attitudes, understandings, 

appreciations, and skills related to human and material resources 

basic to satisfying family life. The individual as a member of a 

family group and the interactions and relationships between members 

of the family are of primary concern in homemaking education. 

According to Stone and Church (56) an important aspect of education 

for effective home and family life is the contribution which it 

can make to the total educational needs of the individual. The 

homemaking curriculum may change with social trends, but the goal 

of making the best contribution possible to good home and family 

living should remain constant. 

Curricula in school programs should be changing in order to keep 

pace with the way families live today. According to Kohn (35), no 

subject field has a corner on developing the intellect. Home economics 

can and should be both academic and vocational. Miller (Al) has 

stated that home economics programs can be planned and taught to 

help prepare pupils for successful personal and family life in the 

social and cultural environments of the times. Effective educational 

programs deal with the immediate and future needs of pupils , thus 

preparing adolescents to face the future realistically. Education 

must be appropriate to the times, and unless it meets the needs and 

anticipations of the people, it is not beneficial. Most important, 

education must prepare people to adapt to new circumstances and 

conditions and to new demands and opportunities. 

According to Miller (Al) , although enrollment in Texas for 

grades 7-12 will grow by only one percent by 1982, students in 

vocational education programs are expected to increase by A8 percent. 

One frequent criticism of schools is that they don't adequately 

prepare some youth to find jobs and deal with the real world. As a 

result of recent federal legislation, schools are being urged to 

provide more vocational education programs that will teach marketable 

skills to youth and provide more opportunities for career development. 

The ability to find a job right out of high school is becoming more 
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important, particularly with the high proportion of adolescents 

marrying and the number of dropouts who leave school because of 

pregnancy, economic necessity, or disinterest. 

Mallory, Buffman, and Laxon (39) have noted that the preparation 

of youth for satisfying personal, family, and community life is the 

combined task of educators in every subject in the secondary school. 

Homemaking education devotes a great deal of attention to preparation 

for home and family living. Mallory, Buffman, and Laxon (39) have 

stated that since homemaking teachers are trained to deal with home 

and family problems, much responsibility falls on them for the develop

ment of the overall program of home and family life education in the 

secondary school. Homemaking programs are designed to help males and 

females gain some homemaking skills and an understanding of human 

relationships which will help them to achieve more satisfying home 

lives in their families today and later as they establish homes of 

their own. According to Mallory, Buffman, and Laxon (39) a basic 

belief of homemaking is that education in home and family relationships 

can help adolescents learn better ways of meeting the situations in 

which they find themselves. Homemaking education helps adolescents 

recognize and place value upon aspects of home and family living 

which will endure regardless of rapid changes. 

Cross (lA) has stated that the essential competencies needed by 

both male and female homemakers must form the basis for designing 

homemaking programs. Those competencies that seem most essential 

in terms of current socio-economic conditions are parenting, inter

personal relationships, developing coping skills, managing financial 

resources, and meeting nutritional needs of the family. Parenting 

is the most crucial of the homemaker's responsibilities and ideally 

should be shared by both parents. 

Rogers (A9) has presented the idea that basic problems of today's 

society are accepted as a challenge by homemaking educators. Aikey 

(3) has stated that the home is society's most effective educational 

agency. Whether it be desirable or undesirable learning, the emotional 

weighting which accompanies living with the family makes learning much 
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more powerful and lasting than that acquired elsewhere. The home 

establishes the basic personality influence and provides the family 

with its names and status in the community. Aikey (3) feels that 

homemaking educators have a challenge to re-establish strong family 

units and to de-emphasis materialistic values. 

Home economics has a challenge to meet the trends in society and 

to help prepare adolescents for home and family life. The curriculum 

should be planned to include the needs and interests of adolescents. 

Summary 

The review of literature was divided into four segments: adolescents 

in today's society, how adolescents cope with problems they encounter, 

mental health problems and services involving today's adolescents, and 

preparing adolescents for home and family living. Adolescents have 

their own personal concerns. If curriculum developers and teachers 

understand these concerns they can utilize these needs and interests 

as a basis for planning home and family living curriculum. 



CHAPTER III 

METHODS AND PROCEDURES FOR THE STUDY 

Vocational home economics high school curriculum materials and 

programs of studies should be continuously evaluated in order to keep 

abreast with the current needs and interests of all youth who might 

enroll in these programs. The major problem of this study was to 

assess the perceived needs and interests of adolescents being served 

by mental health clinics regarding concepts presently included in 

home and family living courses in consumer and homemaking education 

programs in Texas public schools. 

A secondary problem of the study was to determine if differences 

existed in the perceived needs and interests of adolescents being 

served by mental health clinics regarding concepts presently included 

in home and family living courses. The adolescents were classified 

according to certain demographic, employment, education, and homemaking 

education variables in order for the comparisons to be made. 

Development of Instruments 

To achieve the purposes of the study, it was necessary to 

develop two major instruments. The first major instrument entitled 

"Questionnaire on Needs and Interests in Home and Family Living" was 

a two-part assessment device. This questionnaire was used to gather 

homemaking education background information from adolescents aided by 

mental health clinics and to measure the adolescents' interests and 

needs regarding home and family living concepts outlined in the 

Conceptual Framework for Homemaking Education in Texas (68). 

A copy of the questionnaire is found in Appendix A. The second major 

instrument developed was utilized in gathering demographic information 

from each adolescent's file which was established by the mental health 

clinics. This instrument was entitled "Background Information from 

Client File Form," and a copy of the instrument is found in Appendix 

B. The development of these two major instruments is detailed in the 

following sections. 

29 
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Questionnaire on Needs and Interests in Home and Family Living 

The "Questionnaire on Needs and Interests in Home and Family 

Living" consisted of two parts. The first part of this instrument 

contained questions which solicited background information concerning 

homemaking courses taken by the adolescents in junior and senior 

high school and the extent of their involvement in home economics-

related activities. Five closed-ended questions were used to obtain 

information concerning the types of homemaking courses the individual 

had taken, the number of semesters or quarters in homemaking that the 

individual had completed in junior high and high school, the number 

of years the respondent had held membership in a Future Homemakers of 

America/Home Economics Related Occupations (FHA/HERO) chapter, and 

the types of offices that the individual had held in the organization. 

The second part of the questionnaire consisted of a listing of 

28 concepts derived from the conceptual outline for home and family 

living courses located in the Conceptual Framework for Homemaking 

Education in Texas (68). The following concepts were included in this 

section: 

Understanding basic human needs 

Developing personality and character 

Understanding the individual 

Acting mature 

Becoming popular 

Determining what is important 

Deciding on goals in life 

Developing a philosophy of life 

Understanding the individual in family situations 

Being a better citizen 

Communicating with others 

Preparing for future loving relationships 

Preparing for marriage 

Preparing for being singel 

Understanding how families and communities work together 

Living in a changing world 
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Managing a family 

Managing a home 

Being a good consumer 

Understanding needs of children 

Preparing for being a parent 

Helping children develop 

Choosing housing 

Feeding the individual wisely 

Providing clothing 

Developing job skills 

Developing skills for a successful career 

Preparing for managing both a home and a career. 

The wording level was simplified, and some concepts were combined 

to arrive at this listing. Validity was established by developing a grid 

so that concepts on the questionnaire paralleled and covered all the major 

concepts set forth for home and family living courses in the Conceptual 

Framework for Homemaking Education in Texas (68). In addition, a panel 

of experts consisting of three faculty members in the Department of 

Home Economics Education at Texas Tech University compared the concepts 

derived by the researcher with those set forth for home and family 

living courses to further insure validity of the questionnaire concepts. 

A format was developed for the second part of the questionnaire 

to allow for ease of response. The concepts identified were listed on 

the left side of the page. On the right side of the page two parallel 

columns were formed. The first column was headed "Need," and the second 

column was headed "Interest." In the directions, a need was defined as 

necessary information and an interest as something an individual would 

like to know about. The respondents were instructed to make an "X" in 

the first column if the concept could be classified as one of their needs 

and in the second column if the concept could be classified as one of 

their interests. One or both columns could be checked for each concept. 

A draft of the major instrument "Questionnaire on Needs and Interests 

in Home and Family Living" was submitted to the following two panels of 

experts: three home economics education graduate faculty members at 

Texas Tech university and twelve graduate students enrolled in a home 
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economics education evaluation class at exas Tech University. The 

members of these two panels critiqued the instrument for clarity, 

organization, and format. Results were evaluated, and the suggestions 

were incorporated into the revised instrument. 

The "Questionnaire on Needs and Interests in Home and Family 

Living" was also pilot tested with a group of 10 young adults who 

were being served by the mental health clinics. The age range of 

this pilot test group was slightly older than the age range of the 

final sample members. The final sample members for the study had 

ages ranging from 12 to 19 years of age, while the pilot study 

members had ages ranging from 20 years of age to 27 years of age. 

Based on the suggestions of this group, some changes in the wording 

were made. 

Background Information from Client File Form 

The second major instrument, "Background Information from Client 

File Form," developed by the researcher was used to classify and describe 

the adolescents in the study according to certain demographic variables. 

The information for completing this instrument was obtained by the 

researcher from the adolescents' files at the Central Plains Comprehensive 

Community Mental Health/Mental Retardation Center in Plainview, Texas. 

This questionnarie consisted of fourteen closed-ended questions that 

were used to obtain information on the following client variables: 

Age 

Sex 

County of residency 

Ethnicity 

Who referred individual for therapy 

Marital status 

Current living situation 

Current employment status 

Occupational category 

Gross annual family income 

Number of persons supported by family income 

Highest education level completed 

Current enrollment in school 

Special education need status 



33 

The "Background Information from Client File Form" was submitted 

to the following two panels of experts for critiquing: three home 

economics education graduate faculty members at Texas Tech University 

and the Research for Human Rights Committee consisting of three staff 

members of the Central Plains Comprehensive Community Mental Health/ 

Mental Retardation Center. Members serving on the Research for Human 

Rights Committee included a psychiatrist and two psychologists. 

Results were evaluated, and suggestions for rewording of questions were 

incorporated into the revisions. 

Selection of the Sample 

A total of 72 adolescents being aided by mental health clinics 

were contacted to participate in the research study. Sixty-six of 

the 72 selected adolescents being aided by mental health clinics were 

contacted personally. Sixty-three of these clients were willing to 

participate in the study. Of these 63 clients, 61 completed the 

"Questionnaire on Needs and Interests in Home and Family Living." 

Six clients who had not been dismissed from the mental health clinics, 

but could not be contacted personally, were mailed questionnaires. 

This mail contact involved a personal letter, a self-addressed 

postage-paid envelope, and a release form for participating in the 

study. The release form was required by the Central Plains Comprehensive 

Community Mental Health/Mental Retardation Center for clients participating 

in research endeavors. Those clients contacted personally completed the 

release form when they completed their questionnaires. The release form 

provides written permission to the researcher to use the clients' 

responses from their questionnaires for research purposes at Texas 

Tech University. A copy of the' release form is found in Appendix C. 

Two of the six clients contacted by mail returned the "Questionnaire on 

Needs and Interests in Home and Family Living," and four did not respond. 

Therefore, a total of 63 of the 72 adolescents contacted completed the 

"Questionnaire on Needs and Interests in Home and Family Living" and 

the release form. A response rate of 92.A percent was attained when 

the survey was explained to the clients personally as opposed to only 
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33.3 percent when they were not personally contacted. Thirteen of the 

t)3 completed questionnaires could not be used because complete background 

information was unavailable in the clients' files or because the 

individuals had been diagnosed as having organic brain damage. Thus, 

50 complete sets of data were obtained and analyzed. 

Description of the Sample 

The sample used for this study consisted of adolescents who were 

being aided by mental health clinics of the Central Plains Comprehensive 

Community Mental Health/Mental Retardation Center in Plainview, Texas. 

The adolescents being served by mental health clinics were receiving 

counseling because of societal or home pressures. 

Demographic data collected for the individuals in the sample 

consisted of the following: 

Age 

Sex 

County of residency 

Ethnicity 

Who referred individual for therapy 

Marital status 

Current living situation 

Current employment status 

Occupational category 

Gross annual family income 

Number of persons supported by family income 

Highest education level completed 

Current enrollment in school 

Special education need status 

The data related to the above variables are summarized in Table 1. 

Information relation to occupational category was collected, but was 

incomplete. Therefore, it was not used in the analyses. 

The age range of the adolescents in the sample was from 12 to 19 

years of age. Fifty percent of the adolescents were in the ape range 

from 12 to 17 years old, and 50 percent of the participating, adoK scents 
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TABLE 1 

DEMOGRAPHIC BACKGROUND INFORMATION ON RESEARCH PARTICIPANTS 

Variables N Percents 

Age 
12-17 years old 
18-19 years old 

Sex 
Male 
Female 

County of Residency 
Floyd county 
Other counties (Bailey, Briscoe, Hale, Lamb 

Motley, Parmer, and Swisher) 

Ethnicity 
Anglo (Caucasian) 
Minorities—(mostly Mexican-American) 

Wno Referred Individual for Therapy 
Self, Family, Friend, or Clergy 
Court Judge, Police, Probation Officer, School 
Counselor, or other Persons 

Marital Status 
Never married 
Married, separated, or divorced 

Current Living Situation 
With spouse or children 
With parents, other relatives, or other situations 

Employment Status 
Not employed 
Employed 

Gross Annual Family Income 
$0-$10,000 
$10,001 and over 

Number of Persons Supported by Family Income 
1-5 
6 or more 

Highest Education Level Completed 
lltn grade or less 
12ta grade or more 

Current Enrollment in School 
No 
Yes 

Special Education Status 
Not needed 
Needed 

25 
25 

23 
27 

25 

25 

24 

26 

30 

20 

37 
13 

11^ 
37 

32 
18 

32 
18 

29^ 
20 

30 
20 

32 
18 

44 
6 

50% 
50% 

46% 
54% 

50% 

50% 

48% 

52% 

60% 

40% 

74% 
26% 

23% 
77% 

64% 
36% 

65% 
35% 

59% 
41% 

60% 
40% 

64% 
36% 

88% 
12% 

* N does not total 50, due to incomplete data. 
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Variables 

Home Furnishings 
Home Management 
Home Nursing 
Home Economics Cooperative Education 
Pre-Employment Laboratory Education 
Home Economics Coordinated Vocational Academic Ed. 
Home Economics Vocational Education for Handicapped 

Number of Quarters or Semesters Completed in Junior High 
None 
One to Three 
Four to Six 
Seven to Nine 

Enrollment in FHA/HERO Chapter 
No 
Yes 

Length of Enrollment in FHA/HERO Chapter 
None 
One year 
Two or more years 

Officer in FHA/HERO Chapter 
None 
Yes 

Types of Offices Held in FHA/HERO 
President 
Vice-president 
Secretary 
Reporter 
Pariiamentarian 
Treasurer 
Representative to State Convention 

N 

7 
4 
2 
1 
1 
0 
1 

41 
5 
3 
1 

32 
18 

32 
13 
5 

45 
5 

0 
1 
0 
2 
2 
0 
0 

Percents 

. 14% 
8% 
4% 
2% 
2% 
0% 
2% 

82% 
10% 
6% 
2% 

64% 
36% 

64% 
26% 
10% 

90% 
10% 

0% 
2% 
0% 
4% 
4% 
0% 
0% 

As indicated in Table 2, slightly over half of the clients had 

taken one or more homemaking courses. Forty-six percent of th -

participants had never taken any homemaking courses, and 54 percent 

had taken one or more homemaking courses. 

More of the clients had taken homemaking courses in high school 

than in junior high. Only 18 percent had taken any junior high 
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had ages ranging from 18 to 19 years old. Forty-six percent of the 

adolescents were males, with 54 percent of the participants being 

females. Fifty percent of the adolescents lived in Floyd County, 

Texas, with the remaining 50 percent of the adolescents living in the 

following Texas counties: Bailey, Briscoe, Hale, Lamb, Motley, Parmer, 

and Swisher. 

The sample was composed of 48 percent Anglos and 52 percent from 

other minorities, which were mostly Mexican Americans. Sixty percent 

of the adolescents were referred for therapy by self, family, friend, 

or clergy. A court judge, police, probation officer, school counselor, 

or other persons referred 40 percent of the adolescents for therapy. 

Seventy-four percent of the adolescents had never been married, 

while 26 percent were either married, separated, or divorced. 

Twenty-three percent of the adolescents were living with their spouse 

or children, and 77 percent were living with parents, other relatives, 

or in other situations. Sixty-four percent of the adolescents were 

not employed with 36 percent of the adolescents having a job. Sixty-

five percent of the adolescents' families had a gross annual income 

from $0-$10,000. Thirty-five percent of the adolescents' families made 

a gross annual income of $10,001 and over. Fifty-nine percent of the 

adolescents' families supported one to five people on this gross annual 

income, while 41 percent of the families had six or more persons supported 

on the income. 

For 60 percent of the adolescents the highest educational level 

completed was 11th grade or less. Forty percent had completed 12th 

grade or more education. Sixty-four percent of the adolescents were 

not enrolled in school, and 36 percent of the adolescents were currently 

enrolled in school. Eighty-eight percent of the adolescents did not 

need special education, while 12 percent did need special education. 

Additional information was collected on the following variables 

relating to the clients' homemaking education: 

Total number of homemaking courses taken 

Types of homemaking courses taken 
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had ages ranging from 18 to 19 years old. Forty-six percent of the 

adolescents were males, with 54 percent of the participants being 

females. Fifty percent of the adolescents lived in Floyd County, 

Texas, with the remaining 50 percent of the adolescents living in the 

following Texas counties: 

Bailey, Briscoe, Hale, Lamb, Motley, Parmer, and Swisher. 

The sample was composed of 48 percent Anglos and 52 percent from 

other minorities, which were mostly Mexican Americans. Sixty percent 

of the adolescents were referred for therapy by self, family, friend, or 

clergy. A court judge, police, probation officer, school counselor, or 

other persons referred 40 percent of the adolescents for therapy. 

Seventy-four percent of the adolescents had never been married, 

while 26 percent were either married, separated, or divorced. 

Twenty-three percent of the adolescents were living with their spouse 

or children, and 77 percent were living with parents, other relatives, 

or in other situations. Sixty-four percent of the adolescents were 

not employed with 36 percent of the adolescents having a job. Sixty-

five percent of the adolescents' families had a gross annual income 

from $0-$10,000. Thirty-five percent of the adolescents' families made 

a gross annual income of $10,001 and over. Fifty-nine percent of the 

adolescents' families supported one to five people on this gross annual 

income, while 41 percent of the families had six or more persons supported 

on the income. 

For 60 percent of the adolescents the highest educational level 

completed was 11th grade or less. Forty percent had completed 12th grade 

or more education. Sixty-four percent of the adolescents were not 

enrolled in school, and 36 percent of the adolescents were currently 

enrolled in school. Eighty-eight percent of the adolescents did not 

need special education, while 12 percent did need special educaticm. 

Additional information was collected on the following variables 

relating to the clients' homemaking education: 

Total number of homemaking courses taken 

Types of homemaking courses tjken 

Number of quarters or semesters of homemaking completed in 

junior high school 
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homemaking but 48 percent reported having one or more high school 

homemaking courses. Forty-four percent of the adolescents had taken 

Homemaking I, 14 percent had completed Homemaking II, four percent 

had completed Homemaking III, and two percent had completed Homemakin^g 

IV. Twenty percent of the adolescents had studied Home and Family 

Living, 22 percent had enrolled in Child Development, and two percent 

had completed Consumer Education. Fourteen percent had finished 

Home Furnishings, eight percent had completed Home Management, and 

four percent had taken Home Nursing. Two percent of the adolescents 

had been enrolled in Home Economics Cooperative Education, two percent 

had been enrolled in Pre-Employment Laboratory Education, none had ever 

taken Home Economics Coordinated Vocational Academic Education, and two 

percent of the adolescents had completed Home Economics Vocational 

Education for the Handicapped. 

Eighty-two percent of the adolescents had never completed a 

quarter or semester of homemaking in junior high school. Ten percent 

of the adolescents had completed one to three quarters or semesters 

of homemaking in junior high school, six percent of the adolescents 

had taken four to six quarters or semesters in junior high school, 

while two percent of the adolescents had completed seven to nine 

quarters or semesters of homemaking in junior high school. 

Fifty-two percent of the adolescents had never completed a 

quarter or semester of homemaking in high school. Forty percent of 

the adolescents had completed one to three quarters or semesters of 

homemaking in high school, four percent had completed four to six 

quarters or semesters of homemaking, and four percent had completed 

seven to nine quarters or semesters of homemaking in high school. 

Sixty-four percent of the adolescents had never been enrolled 

in Future Homemakers of America/Home Economics Related Occupational 

Chapter (FHA/HERO) chapters. Thirty-six percent of the adolescents 

had been members of this orgaization. Twenty-six percent of the 

adolescents had been members of Future Homemakers of America/Home 

Economics Related Occupational Chapters (FHA/HERO) chapters for one 
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year, while 10 percent had been members for two or more years. Ninety 

percent of the adolescents had never been an officer in a Future 

Homemakers of America/Home Economics Related Occupational Chapter 

(FHA/HERO) chapter, while ten percent had held offices. Two percent 

of the adolescents had served as vice-president, four percent had 

acted as reporters, and four percent had participated as parliamentarians 

for their chapters. None of the adolescents had served as president, 

secretary, treasurer, or as a representative to state convention for 

their chapters. 

Utilization of Materials and Collection of Data 

Approval for the research study was given to the researcher by 

the Director of Client Services of the Central Plains Mental Health/ 

Mental Retardation Center in Plainview, Texas. All mental health 

workers associated with the Central Plains Mental Health/Mental 

Retardation Center agreed to help with gathering the data. Directions 

for the study were given to the mental health workers by a written 

interoffice memorandum. This memorandum explained that adolescents 

being served by mental health clinics were being asked to participate 

in a research study at Texas Tech University, and that the results would 

be used in the completion of the researcher's masters thesis. The 

mental health workers were asked to have adolescents who were being 

served by mental health clinics complete the "Questionnaire on 

Needs and Interests in Home and Family Living" and a release form and 

to return the completed materials to the researcher as soon as possible. 

A copy of this memorandum is found in Appendix D. 

Five mental health workers collected the data for the study by 

administering the "Questionnaire on Needs and Interests in Home and 

Family Living" to their clients. Forty-eight of the adolescents from 

whom data were collected were contacted personally. Two of the adoles

cents responded via a mail contact. Personal contacts were made with 

clients when they visited the center for counseling sessions. It 

took each client approximately fifteen minutes to complete the 

questinnaire. The questionnaire was completed either before or after 
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the counseling session, depending upon the convenience of the situation 

for the adolescent and the therapist. The data were collected from 

August 1, 1979 to October 3, 1979, a time span of ten weeks. Release 

forms were signed by the clients releasing confidential information 

at the mental health clinics so that a "Background Information from 

Client File Form" could be completed by the researcher for each 

client. The demographic data for the "Background Information from 

Client File Form" were collected from August 1, 1979 to October 17, 

1979, a time span of twelve weeks. Confidential information is 

kept in the client records office at the Central Plains Mental Health/ 

Mental Retardation Center in Plainview, Texas. It took the researcher 

approximately 25 minutes to complete each form. The "Background 

Information from Client File Form" was completed after each participant 

had completed the "Questionnaire on Needs and Interests in Home and 

Family Living." 

Treatment of Data 

As was noted in Chapter I, the two primary problems focused upon 

in this study were assessing the perceived needs and interests of 

adolescents aided by mental health clinics regarding concepts presently 

included in home and family living courses in consumer and homemaking 

education programs in Texas public schools, and examining any differences 

noted in the perceived needs and interests when the adolescents were 

classified according to a variety of variables. The various demographic 

variables previously listed formed the independent variables for this 

study, while the adolescents' perceived needs and interests in the 28 

home and family living concepts constituted dependent variables. 

Frequency counts were made for each concept indicating how many 

of the clients checked it off as a need and how many checked it off 

as an interest. This provided the basis for determining which concepts 

were perceived as needs and interests most often. 

Data collected in the study were analyzed using the jt̂ -test. The 

values obtained were considered significant at the .05 level and beyond. 

The numbers of interests and needs checked by each individual were 
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totaled. The mean numbers of interests and needs were compared for 

individuals when they were classified by the various demographic 

and homemaking education variables. 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

It is important that home economics educators continually 

re-examine the effectiveness of the educational system in general 

and the home economics programs in particular. The major problem 

of this research was to assess the perceived needs and interests 

of adolescents aided by mental health clinics regarding concepts 

presently included in home and family living courses in consumer 

and homemaking education programs in Texas public schools. These 

findings will be utilized in revising instructional curriculum 

materials for home and family living courses to facilitate meeting 

tne needs and interests of students in homemaking classrooms. A 

secondary problem of the study was to determine if differences 

existed among the perceived needs and interests of adolescents aided 

by mental nealth clinics regarding concepts presently included in 

home and family living courses when the adolescents were classified 

according to certain demographic, employment, education, and 

homemaking education variables. 

Tne sample used for this study consisted of 50 adolescents who 

were being aided by mental health clinics of the Central Plains 

Comprehensive Community Mental Health/Mental Retardation Center in 

Plainview, Texas. The age range of the adolescents in the sample 

was from 12 to 19 years of age. 

The instrument entitled "Questionnaire on Needs and Interests 

in Home and Family Living" was used to gather homemaking education 

background information from adolescents aided by mental health 

clinics and to assess the adolescents' interests and needs regarding 

home and family living concepts. This instrument contained five 

closed-ended questions which solicited background information 

43 
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concerning homemaking courses taken by the adolescents in junior 

and senior high school and the extent of their involvement in home 

economics-related activities. The second part of the questionnaire 

consisted of 28 concepts derived from the concepts outlined for home 

and family living courses in the Conceptual Framework for Homemaking 

Education in Texas (69). Next to each concept there were two columns, 

one labeled need and one labeled interest. The respondents were 

instructed to mark an "X" in the columns if the concept could be 

classified as a need and/or an interest. One or both columns could 

be checked for each concept. 

The second instrument "Background Information from Client 

File Form," was used to classify and describe the adolescents in the 

study according to certain demographic variables. The information 

for completing this instrument was obtained by the researcher from 

the adolescents' files at the Central Plains Comprehensive Community 

Mental Health/Mental Retardation Center in Plainview, Texas. 

Analyzing Concepts to Determine 

Needs and Interests of Adolescents 

Utilizing data from the "Questionnaire on Needs and Interests 

in Home and Family Living" tallies were made for each concept to 

indicate now often each concept was checked off as a need and as 

an interest. The concepts that were most frequently identified as 

needs by the adolescents in the sample are listed in Table 3. There 

were 10 concepts that were most frequently identified as needs. 
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TABLE 3 

CONCEPTS CHECICED MOST OFTEN AS NEEDS BY ADOLESCENTS 

Numbers of Persons 
Concepts Checking As 

Needs 

Managing a home 32 

Communicating with others 30 

Managing a family 30 

Deciding on goals in life 29 

Preparing for future loving relationships 29 

Developing job skills 29 

Preparing for being a parent 28 

Preparing for managing both a home and a career 28 

Understanding needs of children 27 

Developing skills for a successful career 27 

Managing a home was checked most often as the concept adolescents 

in the sample felt they needed to know more about. Thirty-two of the 

50 adolescents checked this concept. Communicating with others and 

managing a family tied with 30 adolescents marking each of these as 

a need. Deciding on goals in life, preparing for future loving 

relationships, and developing job skills were each checked off by 29 

adolescents as concepts they needed to study. Twenty-eight adolescents 

indicated that preparing for being a parent and preparing for managing 

both a home and a career were needs. Twenty-seven adolescents ranked 

understanding needs of children and developing skills for a successful 

career as important concepts that they needed to study. 

The 14 concepts that were most frequently listed as interests are 

listed in Table 4. Due to several ties there were 14 home and family 

living concepts in the top 10 ranks of interests to study in home and 

family living courses. The concepts are listed in the order of frequency 
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that the adolescents checked them as interests for studying the home 

and family life concepts. 

TABLE 4 

CONCEPTS CHECKED MOST OFTEN AS INTERESTS BY ADOLESCENTS 

Numbers of Persons 
Concepts Checking As 

Interests 

Living in a changing world 33 

Understanding how families and communities work 32 
together 

Preparing for marriage 31 

Being a good consumer 31 

Determining what is important to the individual 28 

Feeding the individual wisely 28 

Choosing housing 27 

Providing clothing 27 

Developing job skills 27 

Understanding basic human needs 26 

Developing personality and character 26 

Becoming popular 26 

Understanding the individual in family situations 26 

Preparing for managing both a home and a career 26 

Thirty-three of the 50 adolescents in the sample checked living 

in a changing world as an interest that they would like to study. 

Tnirty-two adolescents checked understanding how families and communities 

work together as being an interest. Thirty-one adolescents marked 

preparing for marriage and being a good consumer as interesting concepts 

to study. Determining what is important to the individual and feeding 

the individual wisely were marked as interests by 28 adolescents. 

Choosing housing, providing clothing, and developing job skills were 
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indicated as being interests by 27 adolescents. Understanding basic 

human needs, developing personality and character, becoming popular, 

understanding the individual in family situations, and preparing for 

managing both a home and a career were interests of 26 adolescents. 

The only two concepts that were listed in the top ten rankings 

of concepts as both a need and an interest were developing job skills 

and preparing for managing both a home and a career. Twenty-nine 

adolescents checked developing job skills as a need, and 27 persons 

checked it as an interest. Preparing for managing both a home and a 

career was checked by 28 adolescents as a need and by 26 adolescents 

as an interest. 

Testing of Hypotheses 

The eight hypotheses set forth in the study dealt with the following 

broad categories of variables: demographic, employment, education, and 

homemaking education. These variables were studied in relation to the 

mean numbers of concepts checked off as needs and as interests in home 

and family living concepts from a possible 28 home and family living 

concepts listed on the "Questionnaire on Needs and Interests in Home 

and Family Living." The first and second hypotheses dealt with 

general demographic characteristics in relation to the adolescents' 

perceived needs and interests in home and family living concepts. The 

third and fourth hypotheses explored differences between the adolescents' 

perceived needs and interests in home and family living concepts when 

they were categorized according to employment related variables. The 

fifth and sixth hypotheses assessed differences in perceived needs and 

interests when education variables were considered. The adolescents' 

needs and interests in home and family living concepts were studied in 

relation to their homemaking education backgrounds in the seventh and 

eighth hypotheses. 

This section of the chapter consists of a report of the analyses 

of the testing of the hypotheses. Each hypothesis is stated and 

followed by pertinent discussion and tables. The ̂ -test was utilized 

for testing each subpart of each hypothesis. Differences for all 

hypotheses were considered significant at the .05 level and beyond. 
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Hypothesis 1 

Data were analyzed for Hypothesis 1 which stated: 

There will be no significant differences between the mean 
numbers of home and family living concepts identified as 
being needed by adolescents aided by mental health clinics 
when they are classified according to the following 
demographic variables: 

a. age 
b. sex 
c. ethnic group 
d. marital status 
e. living situation 
f. number of persons supported by family income 

Hypothesis 1 was analyzed to determine if significant differences 

existed between the mean numbers of home and family living concepts 

checked off as needed by adolescents when the adolescents were 

grouped into various categories on the demographic variables. 

Results of analyses of the sub-parts of Hypothesis 1 follow. 

The data relating to Hypothesis 1 are summarized in Table 5. 
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DIFFERENCES IN PERCEIVED NEEDS 
FOR HOME AND FAMILY LIVING CONCEPTS 
ACCORDING TO DEMOGRAPHIC VARIABLES 
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Variables 

Age 
12-17 years old 
18-19 years old 

Sex 
Male 
Female 

Ethnic Group 
Anglos 
Others 

Marital Status 
Never married 
Married, separated. 
or divorced 

Living Situation 
With spouse or children 
With parent, other 

relatives, or 

Number of Persons 
By Family Income 
1-5 
6 or more 

children 

Supported 

N 

25 
25 

23 
27 

24 
26 

37 

13 

11 

37 

29 
20 

Means 

11.80 
13.60 

11.57 
13.67 

14.21 
11.31 

12.73 

12.62 

12.82 

12.78 

12.86 
12.10 

t-values 

-0.89 

-0.96 

+1.35 

+0.02 

+0.01 

+0.34 

Levels of 
Significance 

NS* 

NS* 

NS* 

NS* 

NS* 

NS* 

* Not significant at the .05 level or beyond 

Hypothesis 1, Part a 

To analyze the data pertaining to Hypothesis la, adolescents were 

categorized into the following two groups based on their ages: 12-17 

years of age and 18-19 years old. Those adolescents in the 12-17 year 

old group indicated a mean of 11.80 home and family living concepts as 

being needs, and those in the 18-19 years of age group indicated a mean 

of 13.60 concepts as being needs. The t̂ -value obtained was not significant 

Therefore, null hypothesis la was accepted. Age did not make a difference 
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in the mean number of home and family living concepts adolescents 

perceived as needs. 

Hypothesis 1, Part b 

Hypothesis lb was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off by male and female adolescents. The male students checked 

off a mean of 11.57 concepts as being needs, and the females checked 

off a mean of 13.67 concepts. The _t-value obtained was not significant. 

Therefore, null hypothesis lb was accepted. Sex of the individual did 

not make a difference in the mean number of home and family living 

concepts adolescents perceived as needs. 

Hypothesis 1, Part c 

Hypothesis Ic was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off as needed by Anglos and persons of other ethnic backgrounds. 

Anglos checked off a mean of 14.21 concepts, and persons in other ethnic 

groups checked off a mean of 11.31 concepts. A nonsignificant t-value 

was found, indicating that there was no difference between Anglo and 

other ethnic groups regarding needs for home and family living concepts. 

Therefore, null hypothesis Ic was accepted. 

Hypothesis 1, Part d 

Hypothesis Id was examined to determine if there was a difference 

between adolescents of different marital status regarding the mean 

numbers of home and family living concepts checked off as needs. Those 

who had never been married checked off a mean of 12.73 concepts. Those 

who were married, separated, or divorced checked off a mean of 12.62 

concepts. The ̂ -value was not significant. Therefore, null hypothesis 

Id was accepted. Marital status did not seem to effect the number of 

concepts perceived as needed by adolescents. 
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Hypothesis 1, Part e 

In hypothesis le the mean numbers of home and family living concepts 

checked off as needed by adolescents in different living situtations were 

compared. The adolescents who were living with a spouse or children 

checked off a mean of 12.82 of the concepts as needs. The adolescents 

living with parents, other relatives, or in an institution checked off 

a mean of 12.78 concepts as needs. A nonsignificant ^-value was obtained, 

indicating that the living situation did not make a difference in the 

perceived needs of adolescents for home and family living concepts. 

Therefore, null hypothesis le was accepted. 

Hypothesis 1, Part f 

An analysis of Hypothesis If was made to determine if there was 

a difference in the number of concepts checked off as needs by adolescents 

coming from families where varying numbers of persons were supported by 

the family income. The adolescents who came from families where 1-5 

persons were supported by the family income checked off a mean of 12.86 

concepts, while those coming from families where 6 or more persons were 

supported by the family income checked off a mean of 12.10 concepts. A 

nonsignificant _t-value was found. Therefore, null hypothesis If was 

accepted. The number of persons supported by the family income did not 

appear to influence the number of concepts adolescents felt a need to 

study. 

Hypothesis 2 

Data were analyzed for Hypothesis 2 which stated: 

There will be no significant differences between the mean 
numbers of home and family living concepts identified as 
being of interest to adolescents aided by mental health 
clinics when they are classified according to the following 
demographic variables: 

a. age 
b. sex 
c. ethnic group 
d. marital status 
e. living situation 
f. number of persons supported by family income 
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Hypothesis 2 was analyzed to determine if significant differences existed 

between the mean numbers of home and family living concepts checked off 

as interests by adolescents when the adolescents were grouped into various 

categories according to the demographic variables. Results of analyses 

of the sub-parts of Hypothesis 2 follow. The data relating to Hypothesis 

2 are summarized in Table 6. 

TABLE 6 

DIFFERENCES IN PERCEIVED INTERESTS 
IN HOME AND FAMILY LIVING CONCEPTS 
ACCORDING TO DEMOGRAPHIC VARIABLES 

Variables 

Age 
12-17 years old 
18-19 years old 

Sex 
Male 
Female 

Ethnic Group 
Anglos 
Others 

Marital Status 
Never married 
Married, separated. 
or divorced 

N 

25 
25 

23 
27 

24 
26 

37 

13 

Means 

14.20 
14.48 

14.35 
14.33 

17.00 
11.85 

15.76 

10.31 

_t-values 

-0.13 

+0.01 

+2.63 

+2.44 

Levels of 
Significance 

NS* 

NS* 

.01 

.05 

Living Situation 
With spouse or children 
With parent, other 

relatives, or an 
institution 

Number of Persons Supported 
By Family Income 
1-5 
6 or more 

11 

37 

29 
20 

10.36 

15.32 

12.86 
12.10 

-2.11 .05 

+0.34 NS* 

* Not significant at the .05 level or beyond 
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Hypothesis 2, Part a 

To analyze the data pertaining to Hypothesis 2a, adolescents were 

categorized into the following two groups based on their ages: 12-17 

years of age and 18-19 years of age. Those adolescents in the 12-17 

year old group checked off a mean of 14.20 home and family living concepts 

as being of interest, and those in the 18-19 years of age group checked 

off a mean of 14.48 as being of interest concepts. The t-value obtained 

was not significant. Therefore, null hypothesis 2a was accepted. Age 

did not make a difference in the mean number of home and family living 

concepts adolescents perceived as interests. 

Hypothesis 2, Part b 

Hypothesis 2b was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off by male and female adolescents. The male adolescents 

checked off a mean of 14.35 concepts as being interests, and the 

females checked off a mean of 14.33 concepts. The _t-value obtained 

was not significant. Therefore, null hypothesis 2b was accepted. 

Sex of the individual did not make a difference in the mean number of 

home and family living concepts adolescents perceived as interests. 

Hypothesis 2, Part c 

Hypothesis 2c was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off as being of interest by Anglos and persons of other 

ethnic backgrounds. Anglos checked off a mean of 17.00 concepts, and 

persons in other ethnic groups checked off a mean of 11.85 concepts. 

A t-value, significant at the .01 level, was found indicating that 

there was a difference between ethnic groups regarding the number of 

home and family living concepts they perceived as interests. Therefore, 

null hypothesis 2c was rejected. Anglos checked off significantly more 

home and family living concepts as interests than did adolescents from 

other ethnic backgrounds. 
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Hypothesis 2, Part d 

Hypothesis 2d was examined to determine if there was a difference 

between adolescents of different marital status regarding the mean 

numbers of home and family living concepts checked off as interests. 

Those who had never been married checked off a mean of 15.76 concepts. 

Those who were married, separated, or divorced checked off a mean of 

10.31 concepts. The _t-value was significant at the .05 level. Therefore, 

null hypothesis 2d was rejected. Marital status did not seem to affect 

the number of concepts perceived as interests by adolescents of varying 

marital status. Those who had never been married perceived more interest 

in home and family living concepts than did those who were married, 

separated, or divorced. 

Hypothesis 2, Part e 

In hypothesis 2e the mean numbers of home and family living concepts 

checked off as interests by adolescents in different living situations 

were compared. The adolescents who were living with a spouse or 

children checked off a mean of 10.36 concepts as interests. The 

adolescents living with parents, other relatives, or in an institution 

checked off a mean of 15.32 concepts as interests. Ajt^-value, significant 

at the .05 level, was found indicating that the living situation did 

make a difference in the perceived interests of adolescents for home 

and family living concepts. Therefore, null hypothesis 2e was rejected. 

Those adolescents living with parents, relatives, or in an institution 

were more interested in the concepts than adolescents who were living 

with a spouse or children. 

Hypothesis 2, Part f 

An analysis of Hypothesis 2f was made to determine if there was a 

difference in the mean numbers of concepts checked off as interests by 

adolescents coming from families where varying numbers of persons were 

supported by the family income. The adolescents who came from families 

where 1-5 persons were supported by the family income checked off a 

mean of 12.10 concepts. A nonsignificant _t̂ -value was found. Therefore, 
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null hypothesis 2f was accepted. Family size did not appear to influence 

the number of concepts in which adolescents felt an interest. 

Hypothesis 3 

Data were analyzed for Hypothesis 3 which stated: 

There will be no significant differences between the mean 
numbers of home and family living concepts identified as 
being needed by adolescents aided by mental health clinics 
when they are classified according to the following 
employment variables: 

a. employment status 
b. family income 

Hypothesis 3 was analyzed to determine if significant differences existed 

between the mean numbers of home and family living concepts checked off 

as needed by adolescents when they were categorized according to 

employment characteristics. Results of analyses of the sub-parts of 

hypothesis 3 follow. The data relating to Hypothesis 3 are summarized 

in Table 7. 

TABLE 7 

DIFFERENCES IN PERCEIVED NEEDS 
FOR HOME AINID FAMILY LIVING CONCEPTS 
ACCORDING TO EMPLOYMENT VARIABLES 

Variables N Means t-values Levels of 
Significance 

Employment Status 
Not employed 
Employed 

Family Income 
$0-$10,000 
$10,001 & Over 

32 
18 

32 
17 

15.31 
12.61 

13.66 
15.53 

+1.27 

-0.85 

NS* 

NS* 

* Not significant at the .05 level or beyond 
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Hypothesis 3, Part a 

To analyze the data pertaining to Hypothesis 3a, adolescents were 

categorized according to whether they were or were not employed. Those 

adolescents who were not employed checked off a mean of 11.66 home and 

family living concepts as being needs, and those who were employed 

checked off a mean of 14.56 concepts as being needed concepts. The 

_t-value obtained was not significant. Therefore, null hypothesis 3a 

was accepted since the _t-value was not significant. Employment status 

did not make a difference in the mean number of home and family living 

concepts adolescents perceived they needed. 

Hypothesis 3, Part b 

Hypothesis 3b was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off as needs by adolescents who came from families with different 

family incomes. The adolescents whose family incomes were from $0-$10,000 

checked off a mean of 10.84 concepts as being needs, and the adolescents 

whose family incomes were $10,001 and over checked off a mean of 16.24 

concepts. The _t-value obtained was significant at the .05 level. 

Therefore, null hypothesis 3b was rejected. The family income did make 

a difference in the mean number of home and family living concepts 

adolescents perceived they needed. Those adolescents who came from 

families with higher incomes checked off more concepts as needs than 

those who came from families with lower incomes. 

Hypothesis 4 

Data were analyzed for Hypothesis 4 which stated: 

There will be no significant differences between the mean 
numbers of home and family living concepts identified as being 
of interest by adolescents aided by mental health clinics when 
they are classified according to the following employinent 
variables: 

a. employment status 
b. family income 
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Hypothesis 4 was examined to determine if significant differences 

existed between the mean numbers of home and family living concepts 

checked off as interests by adolescents when they were categorized 

according to employment variables. Results of analyses of the sub

parts of Hypothesis 4 follow. The data relating to Hypothesis 4 

are summarized in Table 8. 

TABLE 8 

DIFFERENCES IN PERCEIVED INTERESTS 
IN HOME AND FAMILY LIVING CONCEPTS 
ACCORDING TO EMPLOYMENT VARIABLES 

Variables 

Emplo3mient Status 
Not employed 
Employed 

Family Income 
$0-$10,000 
$10,001 & Over 

N Means 

32 
18 

32 
17 

15.31 
12.61 

13.66 
15.53 

_t-values Levels of 
Significance 

+1.27 

-0.85 

NS* 

NS* 

* Not significant at the .05 level or beyond 

Hypothesis 4, Part a 

To analyze the data pertaining to Hypothesis 4a, adolescents 

were categorized according to whether they were or were not employed. 

Those adolescents who were not employed checked off a mean of 15.31 

home and family living concepts as being interests, and those who 

were employed checked off a mean of 12.61 concepts as being interests 

The _t-value obtained was not significant. Therefore, null hypothesis 

4a was accepted. Employment status did not make a difference in the 

mean number of home and family living concepts adolescents perceived 

as interests. 
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Hypothesis 4, Part b 

Hypothesis 4b was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off as interests by adolescents who came from families with 

different family incomes. The adolescents whose family incomes were 

$0-10,000 checked off a mean of 13.66 concepts as being interests, 

and the adolescents whose family incomes were $10,001 and over checked 

off a mean of 15.53 concepts. The _t-value obtained was not significant. 

Therefore, null hypothesis 4b was accepted. The family income did not 

make a difference in the mean number of home and family living concepts 

adolescents perceived as interests. 

Hypothesis 5 

Data were analyzed for Hypothesis 5 which stated: 

There will be no significant differences between the mean numbers 
of home and family living concepts identiifed as being needed by 
adolescents aided by mental health clinics when they are 
classified according to the following education variables: 

a. highest education level completed 
b. current enrollment in school 
c. need for special education 

Hypothesis 5 was analyzed to determine if significant differences existed 

between the mean numbers of home and family living concepts checked off 

as needed by adolescents when the adolescents were grouped into various 

categories on education variables. Results of analyses of the sub

parts of Hypothesis 5 follow. The data relating to null Hypothesis 

5 are summarized in Table 9. 
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TABLE 9 

DIFFERENCES IN PERCEIVED NEEDS 
FOR HOME AND FAMILY LIVING CONCEPTS 
ACCORDING TO EDUCATION VARIABLES 

Variables 

Highest Education Level 
Completed 
11th grade or less 
12th grade or more 

Current Enrollment in 
School 
No 
Yes 

Need for Special Education 
Not needed 
Needed 

N 

30 
20 

32 
18 

44 
6 

Means 

10.53 
15.95 

12.06 
13.83 

13.34 
8.00 

t-values 

-2.58 

-0.78 

+1.62 

Levels of 
Significance 

.05 

NS* 

NS* 

* Not significant at the .05 level and beyond 

Hypothesis 5, Part a 

To analyze the data pertaining to Hypothesis 5a, adolescents 

were categorized into the following highest education level completed 

categories: 11th grade or less and 12th grade or more. Those adolescents 

who had 11th grade education or less checked off a mean of 10.53 home 

and family living concepts as being needs, and those with 12th grade or 

more education checked off a mean of 15.95 as being needed concepts. 

The _t-value obtained was significant at the .05 level. Null hypothesis 

5a was rejected, since the t_-value of -2.58 was statistically significant. 

Educational level did make a difference in the mean number of home and 

family living concepts adolescents perceived they needed. These 

adolescents with more education checked off significantly more concepts 

than those with less education. 
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Hypothesis 5, Part b 

Hypothesis 5b was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off by students currently not in school and students currently 

in school. Adolescents who were not in school checked off a mean of 

12.06 concepts as being needs, and the adolescents who were in school 

checked off a mean of 13.83 concepts. The _t-value obtained was not 

significant at the .05 level. Therefore, null hypothesis 5b was 

accepted. Enrollment in school did not affect the number of concepts 

perceived as needs by the adolescents in the sample. 

Hypothesis 5, Part c 

Hypothesis 5c was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off as needed by adolescents who were assessed as not needing 

special education and those assessed as needing special education. The 

adolescents who did not need special education checked a mean of 13.34 

concepts as needs. Those who did need special education checked off a 

mean of 8.00 concepts. A nonsignificant ^-value was found, indicating 

that there was no difference between those who needed and did not need 

special education regarding their perceived need for home and family 

living concepts. Therefore, null hypothesis 5c was accepted. 

Hypothesis 6 

Data were analyzed for Hypothesis 6 which stated: 

There will be no significant differences between the mean numbers 
of home and family living concepts identified as being of interest 
to adolescents aided by mental health clinics when they are 
classified according to the following education variables: 

a. highest education level completed 
b. current enrollment in school 
c. need for special education 
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Hypothesis 6 was analyzed to determine if significant differences 

existed between the mean numbers of home and family living concepts 

checked off as being of interest to adolescents when the adolescents 

were grouped into various categories according to education variables 

Results of analyses of the sub-parts of Hypothesis 6 follow. The 

data relating to Hypothesis 6 are summarized in Table 10. 

TABLE 10 

DIFFERENCES IN PERCEIVED INTERESTS 
IN HOME AND FAMILY LIVING CONCEPTS 
ACCORDING TO EDUCATION VARIABLES 

Variables N Means t-values Levels of 
Significance 

Highest Education Level 
Completed 
11th grade or less 
12th grade or more 

Current Enrollment in 
School 
No 
Yes 

Special Education Status 
Not needed 
Needed 

30 
20 

32 
18 

44 
6 

14.63 
13.90 

14.34 
14.33 

14.09 
16.17 

+0.35 

0.00 

-0.65 

NS* 

NS* 

NS* 

Not significant at the .05 level or beyond 

Hypothesis 6, Part a 

To analyze the data pertaining to Hypothesis 6a, adolescents were 

categorized into the following highest education level completed categories 

11th grade or less and 12th grade or more. Those adolescents who 

had 11th grade education or less checked off a mean of 14.63 concepts as 

being interests, and those with 12th grade or more education checked off 
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a mean of 13.90 concepts as being needed. The _t-value obtained was 

not significant. Therefore, null hypothesis 6a was accepted. Education 

level did not make a difference in the mean number of home and family 

living concepts adolescents perceived as interests. 

Hypothesis 6, Part b 

Hypothesis 6b was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off as interests by students currently not in school and 

students currently in school. Adolescents who were not in school 

checked off a mean of 14.34 concepts as being interests, and the adolescents 

who were in school checked off a mean of 14.33 concepts. The _t-value 

obtained was not statistically significant. Therefore, null hypothesis 

6b was accepted. Enrollment in school did not affect the number of 

concepts perceived as interests by adolescents in the sample. 

Hypothesis 6, Part c 

Hypothesis 6c was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off as being interests by adolescents who were assessed as 

not needing special education and those assessed as needing special 

education. The adolescents who did not need special education 

checked off a mean score of 14.09 concepts. Those who did need 

special education checked off a mean score of 16.17 concepts as 

being interests. The _t-value was found nonsignificant, indicating 

that there was no difference between those who needed and did not 

need special education regarding their interests in home and family 

living concepts. Therefore, null hypothesis 6c was accepted. 
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Hypothesis 7 

Data were analyzed for Hypothesis 7 which stated: 

There will be no significant differences between the mean 
numbers of home and family living concepts identified as 
being needed by adolescents aided by mental health clinics 
when they are classified according to the following 
homemaking education variables: 

a. enrollment in homemaking courses 
b. enrollment in junior high school homemaking 

courses 
c. enrollment in high school homemaking 

courses 
d. enrollment in Future Homemakers of America/ 

Home Economics Related Occupations 
^FHA/HERQ) chapters 

e. officer in Future Homemakers of America/ 
Home Economics Related Occupations 
(FHA/HERO) chapters 

Hypothesis 7 was analyzed to determine if significant differences 

existed between the mean numbers of home and family living concepts 

checked off as needed by adolescents when the adolescents were 

grouped into various categories on the homemaking education variables. 

Restilts of analyses of the sub-parts of Hypothesis 7 follow. The 

data relating to Hypothesis 7 are summarized in Table 11. 
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TABLE 11 

DIFFERENCES IN PERCEIVED NEEDS 
FOR HOME AND FAMILY LIVING CONCEPTS 

ACCORDING TO HOMEMAKING EDUCATION VARIABLES 

Variables N Means _t-values Levels of 
Significance 

Enrollment in Homemaking 
Courses 
No homemaking 23 10.74 -1.70 NS* 
One or more homemaking 
courses 27 14.37 

Enrollment in Junior High 
Homemaking Courses 

No homemaking in junior 
high 41 12.41 -0.56 NS* 

One or more homemaking 
courses in junior high 9 14.00 

Enrollment in High School 
Homemaking Courses 
No homemaking in high 
school 26 10.38 -2.32 .05 

One or more homemaking 
courses in high school 

Membership in FHA/HERO 
Never been a member of 
FHA/HERO 32 11.19 -1.91 NS* 

One or more years in 
FHA/HERO 

Officer in FHA/HERO 
Never held an office 45 12.36 -0.95 NS* 
Been an officer in 
FHA/HERO 

26 

24 

32 

18 

45 

5 

10.38 

15.21 

11.19 

15.39 

12.36 

15.80 

* Not significant at the .05 level or beyond 
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Hypothesis 7, Part a 

To analyze the data pertaining to Hypothesis 7a, adolescents 

were categorized according to whether they had ever taken any 

homemaking courses. Those adolescents who had no homemaking courses 

checked off a mean of 10.74 home and family living concepts as 

being needs, and those who had completed one or more homemaking 

courses checked off a mean of 14.37 concepts as being needs. A 

non-significant _t-value was obtained. Therefore, null hypothesis 7a 

was accepted. Whether or not the adolescents had had any homemaking 

courses did not make a difference in the mean number of home and 

family living concepts adolescents perceived they needed. 

Hypothesis 7, Part b 

Hypothesis 7b was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off as needed by adolescents who had no homemaking in 

junior high school and those who had junior high homemaking. Those 

adolescents who had no homemaking courses in junior high checked off 

a mean of 14.00 concepts. The _t-value obtained was not statistically 

significant. Therefore, null hypothesis 7b was accepted. Whether 

or not the adolescents had junior high homemaking did not make a 

difference in the number of concepts they perceived as needs. 

Hypothesis 7, Part c 

Hypothesis 7c was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off as needs by adolescents who had no high school homemaking 

and those who had high school homemaking. The adolescents who had not 

coinpleted any high school homemaking courses checked off a mean of 10.38 

concepts. Adolescents who had completed one or more homemaking courses 

in high school checked off a mean of 15.21 concepts. The _t-value of 

-2.32 was significant at the .05 level. Null hypothesis 7c was rejected 

The number of homemaking courses taken did seem to effect the number 
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of concepts perceived as needs by adolescents. Those who had high 

school homemaking checked off significantly more concepts as needs 

than those who had not had homemaking in high school. 

Hypothesis 7, Part d 

Hypothesis 7d was examined to determine if membership in Future 

Homemakers of America/Home Economics Related Occupations (FHA/HERO) 

chapters affected the mean numbers of home and family living concepts 

checked off as needed by the adolescents. Those who had never been 

members of FHA/HERO checked off a mean of 11.19 concepts as needs. 

Those who had been members of FHA/HERO checked off a mean of 15..39 

concepts as needs. The _t-value was not significant. Therefore, null 

hypothesis 7d was accepted. Membership in FHA/HERO did not make a 

difference in the number of concepts perceived as needed by adolescents. 

Hypothesis 7, Part e 

In hypothesis 7e a comparison was made of the mean number of home 

and family living concepts checked off as needed by adolescents who 

had and had not held offices in FHA/HERO chapters. The adolescents 

who had never held an office checked off a mean of 12.36 concepts. 

The adolescents who had been officers in FHA/HERO checked off a mean 

of 15.80 concepts as perceived needs. The _t-value was not found to 

be significant. Therefore, null hypothesis 7e was accepted. Holding 

an office in FHA/HERO did not affect the perceived needs of the 

adolescents for concepts in home and family living. 

Hypothesis 8 

Data were analyzed for Hypothesis 8 which stated: 

There will be no significant differences between the mean numbers 
of home and family living concepts identified as being of interest 
to adolescents aided by mental health clinics when they are classified 
according to the following homemaking education variables: 

a. enrollment in homemaking courses 
b. enrollment in junior high school homemaking courses 
c. enrollment in high school homemaking courses 
d. enrollment in Future Homemakers of America/Home Economics 

Related Occupations (FHA/HERO) chapters 
e. officer in Future Homemakers of America/Home Economics 

Related Occû fcions (FHA/HERO) chapters 
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Hypothesis 8 was analyzed to determine if significant differences existed 

between the mean numbers of home and family living concepts checked off as 

interests by adolescents when the adolescents were grouped into various 

categories on the homemaking education variables. Results of analyses 

of the sub-parts of Hypothesis 8 follow. The data relating to Hypothesis 

8 are summarized in Table 12. 

TABLE 12 

DIFFERENCES IN PERCEIVED INTERESTS 
IN HOME AND FAMILY LIVING CONCEPTS 

ACCORDING TO HOMEMAKING EDUCATION VARIABLES 

Variables N Means _t-values Levels of 
Significance 

Enrollment in Homemaking 
Courses 
No homemaking 23 12.78 -1.41 NS* 
One or more homemaking 
courses 27 15.66 

Enrollment in Junior High 
Homemaking Courses 
No homemaking in junior 
high 41 14.51 -0.35 NS* 

One or more homemaking 
courses in junior high 9 13.56 

Enrollment in High School 
Homemaking Courses 
No homemaking in high 

-0.89 NS* school 
One or more homemaking 
courses in high shcool 

Membership in FHA/HERO 
Never been a member of 
FHA/HERO 

One or more years in 
FHA/HERO 

Officer in FHA/HERO 
Never held an office 
Been an officer in FHA/ 
HERO 

26 

24 

32 

18 

45 

5 

13. 

15, 

13, 

16. 

13. 

19. 

.46 

.29 

.56 

.44 

.78 

.40 

-1.67 NS* 

-1.67 NS* 

Not significant at the .05 level or beyond 
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Hypothesis 8, Part a 

To analyze the data pertaining to Hypothesis 8a, adolescents were 

categorized according to whether they had ever taken any homemaking 

courses. Those adolescents who had not taken any homemaking courses 

checked off a mean of 12.78 home and family living concepts as being 

of interest, and those who had completed one or more homemaking courses 

checked off a mean of 15.66 concepts as being of interest. The _t-value 

was nonsignificant. Therefore, null hypothesis 8a was accepted. Whether 

or not the adolescents had any homemaking courses did not make a 

differerence in the mean number of home and family living concepts 

they perceived as interests. 

Hypothesis 8, Part b 

Hypothesis 8b was analyzed to determine if there was a significant 

difference between the mean number of home and family living concepts 

checked off as interests by adolescents who had no junior high homemaking 

and those who had junior high homemaking. The adolescents who had not 

taken any homemaking in junior high school checked off a mean of 14.51 

concepts as being of interest. The adolescents who had completed one 

or more homemaking courses in junior high school checked off a mean 

of 13.56 concepts. The _t-value obtained was not significant at the 

.05 level. Therefore, null hypothesis 8b was accepted. Whether or 

not the adolescents had junior high homeamking did not make a difference 

in the number of concepts they perceived as interests. 

Hypothesis 8, Part c 

Hypothesis 8c was analyzed to determine if there was a significant 

difference between the mean numbers of home and family living concepts 

checked off as interests by the adolescents who had no high school 

homemaking and those who had high school homemaking. The adolescents 

who had not completed any high school homemaking courses checked off a 

mean of 13.46 concepts. Adolescents who had completed one or more 

homemaking courses in high school checked off a mean of 15.29 concepts. 
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The t_-value was not significant. Therefore, null hypothesis 8c was 

accepted. Whether or not the adolescents had high school homemaking 

did not seem to affect the number of concepts perceived as an interest 

by adolescents. 

Hypothesis 8, Part d 

Hypothesis 8d was examined to determine if membership in Future 

Homemakers of America/Home Economics Related Occupations (FHA/HERO) 

chapters was related to the mean number of home and family living 

concepts checked off as interests by the adolescents. Those who had 

never been members of FHA/HERO checked off a mean of 13.56 concepts. 

Those who had been members of FHA/HERO checked off a mean of 16.44 

concepts that would be of interest to them. The _t-value was found 

to be not significant. Therefore, null hypothesis 8d was accepted. 

Membership in FHA/HERO did not make a difference in the number of 

concepts perceived as interests by the adolescents. 

Hypotehsis 8, Part e 

In hypothesis 8e a comparison was made of the mean numbers of 

home and family living concepts checked off as intersts by adolescents 

who had and had not held offices in Future Homemakers of America/ 

Home Economics Realted Occupations (FHA/HERO) chapters. The adolescents 

who had never held an office checked off a mean of 13.78 concepts. 

The adolescents who had been officers in FHA/HERO checked off a mean 

of 19.40 concepts as perceived needs. The _t-value was not found to 

be significant. Therefore, null hypothesis 8c was accepted. Holding 

an office in FHA/HERO did not affect the perceived interets of the 

adolescents in concepts in home and family living. 
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Summary 

In summary, the following were the findings resulting from the 

analyses data in the study. The findings are grouped according to 

the types of variables utilized in analyzing the number of home and 

family living concepts checked off as needs and interests. 

Concepts Checked Most Often As Needs and Interests 

1. Managing a home, communicating with others, managing a family, 

deciding on goals in life, preparing for future loving relationships, 

developing job skills, preparing for being a parent, preparing for 

managing both a home and a career, understanding needs of children, 

and developing skills for a successful career were the home and family 

living concepts checked most often as needs by adolescents. 

2. The following home and family living concepts were checked 

most often as interests by adolescents: living in a changing world, 

understanding how families and communities work together, preparing 

for marriage, being a good consumer, determining what is important 

to the individual, feeding the individual wisely, choosing housing, 

providing clothing, developing job skills, understanding basic 

human needs, developing personality and character, becoming popular, 

understanding the individual in family situations, and preparing 

for managing both a home and a career. 

3. The only two concepts that were listed in the top rankings 

of concepts as being both needs and interests were developing job 

skills and preparing for managing both a home and a career. 

Demographic Variables 

1. No significant differences were found between the mean 

numbers of home and family living concepts checked off as perceived 

needs by adolescents when the adolescents were classified on the 

following demographic variables: age, sex, ethnic group, marital 

status, living situation, and number of persons supported by family 

income. 
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2. No significant differences were found between the mean 

numbers of home and family living concepts checked off as p̂ r̂ceived 

interests by adolescents when the adolescents were classified on 

the following demographic variables: age, sex, and number of persons 

supported by family income. 

3. Significant differences were found between the mean numbers 

of home and family living concepts checked off as perceived interests 

by adolescents when the adolescents were classified on the following 

demographic variables: ethnic group, marital status, and the living 

situation. Anglos checked off significantly more home and family 

living concepts as being perceived interests than did persons of 

other ethnic groups. Those never married checked off more home and 

family living concepts as interests than those who were married, 

separated, or divorced. The adolescents who were living with parents, 

other relatives, or in an institution checked more concepts as 

interests than those who were living with their spouse or children. 

Employment Variables 

1. No significant differences were found between the mean 

numbers of home and family living concepts checked as perceived needs 

for home and family living concepts according to the employment status 

of the adolescents. It did not make a significant difference if the 

adolescents were employed or not employed. 

2. A significant difference was found between the mean numbers 

of home and family living concepts checked off by adolescents whose 

families had varying family incomes. Adolescents whose families 

made an annual family income of $10,001 and over checked off more 

concepts as needs than those adolescents whose families made from $0 

to $10,000 annually. 

3. No significant differences were found in the mean numbers of 

home and family living concepts checked off as perceived interests in 

home and family living concepts when the adolescents were classified 

according to employment status or the income level of their families. 
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Employment variables did not make a difference in the number of perceived 

interests in home and family living concepts indicated by the adolescents 

Education Variables 

1. A significant difference was found between the mean numbers of 

home and family living concepts checked off as perceived needs for 

home and family living concepts when the adolescents were classified 

according to the highest education level completed. Adolescents who 

had completed the 12th grade or more checked off significantly more 

concepts as needs than adolescents who had completed the 11th grade 

or less. 

2. No significant difference was found between the mean numbers 

of home and family living concepts checked off as perceived needs by 

adolescents when they were classified according to current enrollment 

in school. There was no significant difference found between the 

mean numbers of home and family living concepts checked as perceived 

needs by adolescents classified as needing and not needing special 

education. 

3. No significant differences were found between the mean 

numbers of home and family living concepts checked off as perceived 

interests for home and family living concepts when students were 

classified according to the highest education level completed, current 

enrollment in school, or special education need status. 

Homemaking Education Variables 

1. No significant differences were found between the mean 

numbers of home and family living concepts checked off as perceived 

needs for home and family living concepts when the adolescents were 

categorized according to the following homemaking education variables: 

enrollment in homemaking courses, enrollment in junior high homemaking 

courses, membership in Future Homemakers of America/Home Economics 

Related Occupations (FHA/HERO) chapters, or being an officer in (FHA/ 

HERO) chapters. 
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2. A significant difference was found between the mean numbers 

of home and family living concepts checked as perceived needs for home 

and family living concepts when the adolescents were categorized 

according to whether or not they had high school homemaking. Adolescents 

who had completed one or more homemaking course in high school perceived 

a greater need for home and family living concepts than adolescents 

who had never taken any homemaking in high school. 

3. No significant differences were found between the mean numbers 

of home and family living concepts checked off as perceived interests 

for home and family living concepts when the adolescents were 

categorized according to the following homemaking background variables: 

enrollment in homemaking courses, enrollment in junior high homemaking 

courses, enrollment in high school homemaking courses, membership in 

FHA/HERO, and being an officer in FHA/HERO. 



CHAPTER V 

SUMMARY, FINDINGS, CONCLUSIONS, AND 
RECOMMENDATIONS 

A summary of the study and conclusions which seem valid based 

on the analyses of data are discussed in this chapter. Based upon 

the findings of this study, recommendations are made for additional 

research regarding adolescents' needs and interests in the area of 

home and family living. 

Summary of the Study 
The primary goal of this research was to assess the perceived 

needs and interests of adolescents aided by mental health clinics 

regarding concepts presently included in home and family living 

courses in consumer and homemaking education programs in Texas 

public schools. A secondary aspect of the study was to determine 

if differences existed in the perceived needs and interests of 

adolescents being aided by mental health clinics regarding concepts 

presently included in home and family living courses when the 

adolescents were classified according to certain demographic, 

employment, education, and homemaking education variables. 

The study was conducted in August, September, and October, 1979. 

the sample for the study consisted of 50 adolescents who were being 

aided by mental health clincis of the Central Plains Comprehensive 

Community Mental Health/Mental Retardation Center in Plainview, 

Texas. Each of the adolescents being served by mental health clinics 

was receiving counseling because of societal or home pressures. 

Based on a review of literature and a study of methods for 

preparing questionnaires, the following two evaluation instruments 

were developed by the researcher: "Questionnaire on Needs and Interests 

in Home and Family Living" and "Background Information from Client 

File Form." The "Questionnaire on Needs and Interests in Home and 
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Family Living" consisted of two parts. The first part of the instrument 

contained questions to elicit the background information concerning 

homemaking courses taken by the adolescents in junior and senior 

high school and the extent of their involvement in home economics-

related activities. The second part of the questionnaire consisted 

of a listing of 28 concepts derived from the conceptual outline for 

home and family living courses located in the Conceptual Framework 

for Homemaking Education in Texas (69). A panel of judges assessed 

the instrument to help establish validity. 

Five mental health workers collected the data for the study by 

administering the "Questionnaire on Needs and Interests in Home and 

Family Life" to their clients. Forty-eight of the adolescents from 

whom data were collected were contacted personally. Two of the 

adolescents responded via a mail contact. Personal contacts were 

made with clients when they visited the center for counseling sessions. 

It took each client approximately 15 minutes to complete the 

questionnaire. The questionnaire was completed either before or 

after the counseling session, depending upon the convenience of the 

situation for the adolescent and the therapist. 

The second instrument, "Background Information from Client File 

Form," consisted of 14 closed-ended questions and was used to classify 

and describe the adolescents according to certain demographic 

variables. The "Background Information from Client File Form" was 

submitted to the following two panels of experts for critiquing: 

three home economics education faculty members at Texas Tech 

University and the Research for Human Rights Committee consisting 

of three staff members of the Central Plains Comprehensive Community 

Mental Health/Mental Retardation Center in Plainview, Texas. This 

information was collected after the adolescents had completed the 

"Questionnaire on Needs and Interests in Home and Family Living." 

The demographic, employment, education, and homemaking education 

variables formed the independent variables for the study. The adolescents 

prceived needs and interests in the 28 concepts derived from the 
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Conceptual Framework for Homemaking Education in Texas (69) 

constituted the dependent variables. 

Findings 

In summary, the following were the findings as resulting from 

the analyses of data in the study. The findings are grouped according 

to the types of variables utilized in analyzing the number of home 

and family living concepts checked off as needs and interests. 

Concepts Checked Most Often As Needs and Interests 

1. Managing a home, communicating with others, managing a family, 

deciding on goals in life, preparing for future loving relationships, 

developing job skills, preparing for being a parent, preparing for 

managing both a home and a career, understanding the needs of children, 

and developing skills for a successful career were the home and 

family living concepts checked most often as needs by adolescents. 

2. The following home and family living concepts were checked 

most often as interests by adolescents were: living in a chan (ying world 

understanding how families and communities work together, preparing for 

marriage, being a good consumer, determining what is important to the 

individual, feeding the individual wisely, choosing housing, providing 

clothing, developing job skills, understanding basic human needs, 

developing personality and character, becoming popular, understanding 

the individual in family sitijations, and preparing for managing both 

a home and a career. 

3. The only two concepts that were listed in the top ten rankings 

of concepts as being both a need and an interest were developing job 

skills and preparing for managing both a home and a career. 

Demographic Variables 

1. No significant differences were found between the mean numbers 

of home and family living concepts checked off as perceived needs by 
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adolescents when the adolescents were classified on the following 

demographic variables: age, sex, ethnic group, marital status, 

living situation, and number of persons supported by family income. 

2. No significant differences were found between the mean 

numbers of home and family living concepts checked off as a perceived 

interests by adolescents when the adolescents were classified on 

the following demographic variables: age, sex, and number of persons 

supported by family income. 

3. Significant differences were found between the mean numbers 

of home and family living concepts checked off as perceived interests 

by adolescents when the adolescents were classified on the following 

demographic variables: ethnic group, marital status, and the living 

situation. Anglos checked off significantly more home and family 

living concepts as being perceived interests than did persons of 

other ethnic groups. Those never married checked off more home and 

family living concepts as interests than those who were married, 

separated, or divorced. The adoles-cents who were living with parents, 

other relatives, or in an institution checked more concepts as 

interests than those who were living with their spouse or children. 

Employment Variables 

1. No significant differences were found between the mean 

numbers of home and family living concepts checked as perceived 

needs for home and family living concepts according to the employment 

status of the adolescents. It did not make a significant difference 

if the adolescents were employed or not employed. 

2. A significant difference was found between the mean numbers 

of home and family living concepts checked off by adolescents whose 

families had varying family incomes. Adolescents whose families 

made an annual family income of $10,001 and over checked off more 

concepts as needs than those adolescents whose families made from 

$0 to $10,000 annually. 
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3. No significant differences were found in the mean numbers of 

home and family living concepts checked off as perceived interests for 

home and family living concepts when the adolescents were classified 

according to employment status or the income level of their families. 

Employment variables did not make a difference in the number of 

perceived interests in home and family living concepts indicated 

by adolescents. 

Education Variables 

1. A significant difference was found betwen the mean number of 

home and family living concepts checked off as perceived needs for 

home and family living concepts when the adolescents were classified 

according to the highest education level completed. Adolescents who 

had completed the 12th grade or more checked off significantly more 

concepts as needs than adolescents who had completed the 11th grade 

or less. 

2. No significant difference was found between the mean ntimbers 

of home and family living concepts checked off as perceived needs by 

adolescents when they were classified according to current enrollment 

in school. There was no significant difference found between the mean 

numbers of home and family living concepts checked as perceived needs 

by adolescents classified as needing and not needing special education. 

3. No significant differences were found between the mean 

numbers of home and family living concepts checked off as perceived 

interests for home and family living concepts when students were 

classified according to the highest education level completed, 

current enrollment in school, or special education need status. 

Homemaking Education Variables 

1. No significant differences were found between the mean 

numbers of home and family living concepts checked off as perceived 

needs for home and family living concepts when the adolescents were 
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categorized according to the following homemaking education variables: 

enrollment in homemaking courses, enrollment in junior high homemaking 

courses, membership in Future Homemakers of America/Home Economics 

Related Occupations (FHA/HERO) chapters, or being an officer of 

(FHA/HERO) chapters. 

2. A significant difference was found between the mean numbers 

of home and family living concepts checked as perceived needs for home 

and family living concepts when the adolescents were categorized 

according to whether or not they had high school homemaking. Adolescents 

who had completed one or more homemaking course in high school perceived 

a greater need for home and family living concepts than adolescents 

who had never taken any homemaking in high school. 

3. No significant differences were found between the mean numbers 

of home and family living concepts checked off as perceived interests 

for home and family living concepts when the adolescents were categorized 

according to the following homemaking background variables: enrollment 

in homemaking courses, enrollment in junior high homemaking courses, 

enrollment in high school homemaking courses, membership in FHA/HERO, 

and being an officer in FHA/HERO. 

Data collected on the questionnaires were analyzed through frequency 

counts and _t-tests. The null hypotheses stated in the study were 

rejected when the _t-values obtained were significant at the .05 level 

or beyond. 

Conclusions 

Two of the 28 concepts derived from the Conceptual Framework for 

Homemaking Education in Texas (69) were checked by enough of the 

adolescents surveyed to rank among the top ten concepts as being both 

an interest and a need of adolescents aided by mental health clinics. 

The concepts dealt with developing job skills and managing both a 

home and a career. Both concepts were related directly to advancing 
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one's career. The only other career-oriented concept among the 28 

concepts listed, developing skills for a successful career, also 

made the top ten needs ranking list. The concepts pertaining to 

clothing, housing, food and being a good consumer all were among 

the top ten concepts most often listed as being of interest to the 

persons surveyed. The high popularity of the practical home and 

family living concepts may also indicate that the curriculum should 

give greater emphasis to equipping students with basic skills for 

improving their homes and careers. It is interesting to note that 

of the 28 concepts students could check that 22 of the concepts 

showed up either as top needs, interests, or both. The conclusion 

can be drawn that these concepts are ones which are relevant to 

the lives of the students served by mental health clinics. The 22 

home and family living concepts most frequently marked by adolescents 

in this study as being either needed by them or of interest to 

them included all six concepts concerning home and household skills, 

nine of the ten concepts pertaining to family relations such as 

marriage, parents, and children. All three career-related concepts 

were indicated to be top needs or interests. Four of the six concepts 

pertaining to setting goals and priorities, and fitting into the 

world around us made one of the top ten lists. Included among these 

were the two concepts checked most often as being of interest to 

adolescents. Two of the four concepts pertaining to personal 

development barely made the list of concepts checked most often as 

being interesting to the adolescents, while the other two failed 

to make either list. Few of the adolescents checked the concept 

regarding preparing for being single as being either needed or of 

interest to them. 

It appears that the concepts most likely to be chosen by 

adolescents as being interesting and/or needed are the concepts 

pertaining to developing and improving careers, houshold skills, and 

family relationships. Adolescents seemed to be especially interested 
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in learning to solve problems likely to be encountered within the 

marital relationship. 

The demographic variables of age, sex, ethnic group, marital 

status, living situation, and the number of persons supported by 

family income did not significantly affect the perceived needs of 

adolescents for studying home and family living concepts. The difference 

noted were so slight that they could have easily been caused by random 

chance. 

Apparently the 28 home and family living concepts investigated in 

the study are ideas that are equally applicable to adolescents of 

various ages, ethnic groups, and of both sexes. An adolescents' marital 

status and living condition, and the number of persons supported by the 

family income did not make a significant difference in the number of home 

and family living concepts marked by such adolescents as being needed 

by them. Virtually all persons need to understand many home and family 

living concepts, and the persons surveyed apparently recognized this 

need. Therefore, the home and family living concepts investigated in 

this study can be incorporated in the planning of curriculum to meet 

the needs of adolescents with a wide variety of background. 

On the other hand, the mere fact that adolescents may perceive 

that they may need to study certain home and family living concepts 

does not mean that such concepts will particularly interest adolescents. 

No significant differences were found in the mean numbers of home 

and family living concepts marked by the adolescents surveyed as being 

of interest to them when they were classified according to age, sex, 

and number of persons supported on family income. Therefore, the home 

and family living concepts can be incorporated into plans for teaching 

males and females of various ages who come from homes where various 

numbers of persons are supported by the family income. 

Significant differences were found, however, in the perceived 

interest for studying home and family living concepts when adolescents 

were classified according to the ethnic group to which they belonged. 

Anglos marked a significantly larger number of home and family living 
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concepts as being of interest to them than persons from minority 

groups. This could be a result of cultural values, or it could 

indicate that Anglos may be more interested in turning to education 

and programs of study for solving problems pertaining to home and 

family living. Home and family living curriculum should place a 

special emphasis on involving persons from minority groups in 

courses where these concepts are covered. Adolescents of all ethnic 

backgrounds are more interested in concepts when they are actively 

involved in studying them. 

Adolescents who had never been married also indicated more 

interest in studying a larger number of home and family living 

concepts than did adolescents who were married, separated, or 

divorced. Adolescents who had never been married could be anticipating 

the evencj more and may be hoping to make their marriages successful. 

On the other hand, adolescents who have been married may be receiving 

counseling from the mental health clinics because of unsatisfactory 

marital experiences. The adolescents may be disillusioned and feel 

that they do not want to study these concepts at this point in their 

lives. The adolescents may also believe that they had already 

learned from experience through practical living situations. 

Most of the adolescents in the home and family living classroom 

will problaby have not experienced being married, separated, or divorced. 

Therefore, in planning for students in the area of home and family 

living teachers need to be aware of the special interest of students 

who are living with children and spouses. Their interests may be 

different from those of other students. Therefore, the majority of 

students will in all likelihood be interested in these concepts. 

Adolescents living with parents, other relatives, or in an 

institution also indicated an interest in studying more home and 

family living courses than did adolescents who were living with 

spouse or children. This significant difference might be the result 

of the fact that adolescents living with their parents, other relatives 
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or in an institution have not yet experienced the full responsibility 

of having their own homes. They may not be aware of all it entails. 

These adolescents may be looking forward to this in the future, while 

those living with spouse or children may feel that they are learning 

from experiences or that being married had already answered many of 

their concerns that would be studied in t>-e home and family living courses. 

Therefore in planning for students in the area of home and family 

living teachers need to be aware of the special interests of students 

who are living with children and spouses. Their interests may be dif

ferent from those of other students. 

Whether the adolescents were employed made no significant 

difference in the mean numbers of home and family living concepts 

marked as being needed by or of interest to the persons surveyed. 

Many of the adolescents were in school, which could be considered their 

full-time jobs. The school occupied most of the adolescents' time 

and probably caused the employment factor to be of less significance 

for them. For that matter, it may be observed that a student who 

also holds down a job may still have the same or similar needs and 

interests concerning home and family living concepts as other students. 

Thus, a similar curriculum can be developed to meet the needs and 

interests of both groups. 

The family income level did make a significant difference in 

the adolescents' perceived needs for studying home and family living 

concepts. Tne adolescents whose family incomes were over $10,000 

perceived a need for studying a significantly larger number of home 

and family living concepts than the adolescents whose family income 

levels were $10,000 or less. It could be that the adolescents from 

the lower income groups are more concerned in the basic necessities 

for living such as having a job, being able to have enough food to 

eat, and having clothes to wear than they are about understanding the 

individual, deciding on goals and personal philosophies, and similar 

concepts. Although such basic necessities were included in the 28 
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home and family living concepts the adolescents were asked to evaluate, 

these concepts were heavily outnumbered by other more abstract concepts. 

The adolescents from families with annual incomes of over $10,000 would 

probably already have these basic needs of living fulfilled and may 

tend to be more likely to desire spending time studying more abstract 

nome and family living concepts. Persons from poorer families may 

tend to have parents with less education than families with higher 

incomes. This may result in the tendency to think that school in 

general, and especially non-required courses such as home and family 

living in particular, are not especially important to lower income 

groups. Home and family living curriculum could be drafted so as 

to help attract and retain persons from all income levels. For the 

lower income level adolescents this may involve analyzing their unique 

needs and capitalzing on these first. Adolescents from both income 

levels were interested in the same number of home and family living 

concepts. Thus, a curriculum might be planned using any of the 

concepts and then analyzing the particular needs of the group in order 

to individualize the curriculum to meet the needs of lower income groups. 

Adolescents who had completed the 12th grade or more indicated a 

need to study a significantly greater number of home and family living 

concepts than did adolescents who had completed the 11th grade or less 

in school. Adolescents who had completed more years of school probably 

recognized the value of home and family living education more than did 

adolescents with less education. The greater amount of education may 

make adolescents more aware of what they need to know. It is also 

possible that some of the 28 home and family living concepts listed 

were not worded in such a way to be meaningful for persons with less 

education. Nevertheless, the difference in education completed did 

not make a significant difference in the adolescents' interests in 

studying home and family living concepts. 

Neither the adolescents' current enrollment in school nor their 

special education statuses made a significant difference in the 

perceived needs or interests of the adolescents in studying home and 

family living concepts. It should be noted that the reasons why the 

adolescents were not in school were not tested nor controlled. Thus, 
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school dropouts were grouped together with graduates, although their 

respective outlooks on home and family living concepts could be 

radically different. It is indeed very likely that their responses 

may have cancelled each other out. 

There were no significant differences in perceived needs for or 

interests in home and family living concepts when adolescents were 

classified according to enrollment in homemaking courses taken, 

enrollment in homemaking courses in junior high school, membership 

in Future Homemakers of America/Home Economics Related Occupations 

(FHA/HERO) chapters, and being an officer in FHA/HERO. The only 

significant difference noted when homemaking education background 

was the independent variable occurred when the adolescents surveyed 

were categorized according to the number of homemaking courses 

completed in high school. The homemaking courses in high school 

may have caused the adolescents to perceive the need for home and 

family living concepts by creating more awareness for the importance 

for home economics and home and family living. It should be encouraging 

to high school home economics teachers that their students perceived 

a need for studying a greater number of home and family living concepts 

than adolescents who had not taken any home economics courses. The 

implication for recruitment into our high school homemaking programs 

is evident. It should again be noted that there was not a significant 

difference in the interest levels of the adolescent surveyed who had 

and had not had high school homemaking. Also, as was observed above, 

there was not a significant difference in the mean numbers of home and 

family living concepts checked as being either needed by or of interest 

to adolescents when the adolescents were grouped according to whether 

they had taken any homemaking courses in junior high. Perhaps more 

home and family living concepts should be introduced into the junior 

high school homemaking curriculum. 

The home and family living curriculum is important to persons of 

all backgrounds. A curriculum might be planned using any of the 28 
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concepts and then analyzing the needs in order to individualize the 

curriculum to meet the special needs of that audience. 

Recommendations for Further Research 

The study of adolescents' perceived needs and interests in studying 

selected concepts in home and family living has revealed the need for 

further research in this area. Recommendations for further research 

include the following: 

1. Conduct a study using the same questionnaire with two separate 

groups: adolescents being aided by mental health clinics, and a control 

group of adolescents enrolled in a non-homemaking classes in high 

school. This would evaluate the differences in perceived needs and 

interests of adolescents who were and were not being served by mental 

health clinics. 

2. Conduct a similar study using an older group of adults who 

would have had a little more time to experience or perceive needs and 

interests for home and family living concepts. For example, young 

adults from 20 to 30 years of age who were being aided by mental health 

clinics could be surveyed. 

3. Assess the strength of adolescents responses instead of 

merely indicating whether persons being surveyed believes they need 

to study particular concepts or would be interested in such a study. 

The survey questionnaire could be used to rate the degree of interest. 

For example, the person being surveyed could check one of several 

responses ranging from "strong interest" to "no interest." 

4. Compare the needs and interests of various groups of out-of-

school adolescents who were graduates and dropouts. 
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APPENDIX A 

QUESTIONNAIRE ON NEEDS AND INTERESTS IN HOME AND FAMILY LIVING 

Part I: Background Information 

The following information is being asked to help decide what adolescents 
would be interested in and need to know to prepare for home and family 
living. All information will be kept confidential. 

Directions: Complete the following by marking an "X" in the appropriate 
space(s) for each question. 

1. Which of the following homemaking courses have you taken: 
Homemaking I Home Nursing 
Homemaking II Home Economics Cooperative Ed. 
Homemaking III Pre-Employment Laboratory Ed. 
Homemaking IV Home Economics Coordinated 
Home and Family Living Vocational Academic Ed. 
Child Development Home Economics Vocational Ed. 
Consumer Education for the Handicapped 
Home Furnishings None of these listed 
Home Management 

2. How many total semesters or quarters have you completed in homemaking 
in junior high school? 

One Six 
Two Seven 
Three Eight 
Four More than eight 
Five None of these 

3. How many total semesters or quarters have you completed in homemaking 
in high school? 

One Six 
Two Seven 
Three Eight 
Four More than eight 
Five None of these 

4. How many years were you a member of the Future Homemakers of America/ 
Home Economics Related Occupations (FHA/HERO) chapter? 

One 
rp. Four 
Two 
rru More than four 
Three , 

None 
5. Which of the following offices have you held in Future Homemakers 

of America/Home Economics Related Occupations (FHA/HERO) chapter? 
President Treasurer 
Vice-president Representative to State Convention 
Secretary Other (specify ) 
Reporter None 
Parliamentarian 
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Part II: Needs and Interests: 

Directions: Below is a list of topics which could be covered in preparing 
adolescents for home and family living. Complete the 
following by marking an "X" in the appropriate column if 
the item is a need and/or an interest of yours. A need 
would be necessary information. An interest would be some
thing you would like to know about. You may want to "X" 
one or both columns. 

20 

1. Understanding Basic Human Needs 

2. Developing Personality and Character 

3. Understanding the Individual 

4. Acting Mature 

5. Becoming Popular 

6. Determining what is Important 

7. Deciding on Goals in Life 

8. Developing a Philosophy of Life 

9. Understanding Family Situations 

10. Being a Better Citizen 

11. Communicating with Others 

12. Preparing for Future Loving Relationships 

13. Preparing for Marriage 

14. Preparing for Being Single 

15. Knowing How Families and Communities Work 

16. Living in a Changing World 

17. Managing a Family 

18. Managing a Home 

19. Being a Good Consumer 

NEED INTEREST 

i 
1 

Understanding Needs of Children 

21. Preparing for Being a Parent 

22. 

23. 

24. 

Helping Children Develop 

Choosing Housing 

Feeding the Individual Wiselv 

1 '• 

25. Providing Clothing 

26. Developing Job Skills 

27. Developing Skills for Successful Career 

28 Preparing for Managing a Home and a Career! 
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APPENDIX B 

BACKGROUND INFORMATION FROM CLIENT FILES 

Directions to Interviewer: 

1. Age: 

2. Sex: 

3. County: 

12-13 years 
14-15 years 

Male 
Female 

Bailey 
Briscoe 
Castro 
Floyd 
Hale 

Complete the following by marking an "X" in 
the appropriate spaces for the client whose 
number is given above. 

16-17 years 
18-19 years 
over 19 years 

4. Ethnicity Anglo 
Mexican-American 

Who referred this individual for therapy? 
Self 
Family 
Friend 
Clergy 

8 

Current marital status: 
Never married 
Married 
Separated 

Current living situation: 
Alone 
With spouse 
With children 
With parents 

Current employment status of client: 
Not employed 
Employed part time 
Employed full time 

Occupational category of client: 
Professional 
Farmer 
Clerical 
Sales 
Craftsment 

Lamb 
Motley 
Parmer 
Swisher 
Other 

Black 
Other (specify 
Unknwon 

Court order 
Police or probation dept 
School system 
State hospital 
Other 

Divorced 
Widowed 

With other relatives 
In foster home 
In institutional agency 
Not on file 
Other 

Household Service 
Other (specify 
Not listed in file 
Not employed 
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10. Client's gross annual family income: 
$ 0 - 5,000 
5,001 - 10,000 

10,001 - 15,000 

11. 

12. 

Indicate number of persons supported 

3 
4 
5 

Highest educational level completed 
Less than 8th grade 
8th grade 
9th grade 
10th grade 
11th grade 
12th grade 

13. Is client currently in school? 
Yes 
No—dropout 

14. Special education status of client: 
Not needed 
Needed—currently receiving 
Needed—not currently receiving 

15,001 - 20,000 
Over $20,000 

on this income: 

to date 

6 
7 
8 
9 
10 or more 

by client: 
Vocational school 
Technical school 
1 year of college 
2 years of college 
3 years of college 
More than 4 years of 
college 

No—other reasons 
(specify 

Not in file 
) 
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APPENDIX C 

^ RELEASE OF INFORMATION FORM 

The following information is being asked in order to help 

revise curriculum in the area of Home and Family Life. We are 

interested in identifying the interests of both high school and 

college students in the area of home and family living. We are 

also interested in identifying your personal desires for course 

topics or presentations in home and family living. 

Be assured that all individual responses to information will 

be strictly confidential, and it will be used for research in the 

completion of my master's thesis. I will appreciate your help 

in this research and would ask you to read the following statement 

and sign the authorization for disclosure. 

Audette Kineaid 

I understand that my responses will be used for research purposes 

at Texas Tech University and authorize the disclosure of said information 

Full Name Date 
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APPENDIX D 

INTER-OFFICE MEMORANDUM 

To: Dawn, Rowena, Genell & Karen Title: Mental Health Workers 

From: Audette Kineaid Title: Mental Health Work 

Subject: Research Survey Date: 7-25-79 

I'm working on my masters thesis at Texas Tech University 

and surveying adolescents who are being served by mental health 

clinics. Please help by asking any of these adolescents to 

complete the "Questionnaire on Needs and Interests in Home and 

Family Living" and a signed release form. Please return as soon 

as possible. Thank you. 



iv 

APPENDIX 92 

A. Questionnaire.on Needs and Interests in Home and 
Family Living 93 

B. Background Information from Client Files 95 

C. Release of Information Form 97 

D. Inter-Office Memorandum 98 



LIST OF TABLES 

Table ^ 
Page 

1. Demographic Background Information on Research Participants 35 

2. Homemaking Education Background Information on Research 
Participants 38 

3. Concepts Checked Most Often as Needs by Adolescents . . . . 45 

4. Concepts Checked Most Often As Interests by Adolescents . . 46 

5. Differences in Perceived Needs for Home and Family Living 
Concepts According to Demographic Variables A9 

6. Differences in Perceived Interests in Home and Family Living 
Concepts According to Demographic Variables 52 

7. Differences in Perceived Needs for Home and Family Living 
Concepts According to Employment Variables 55 

8. Differences in Perceived Interests in Home and Family Living 
Concepts According to Employment Variables 57 

9. Differences in Perceived Needs for Home and Family Living 
Concepts According to Education Variables 59 

10. Differences in Perceived Interests in Home and Family Living 
Concepts According to Education Variables 61 

11. Differences in Perceived Needs in Home and Family Living 
Concepts According to Homemaking Education Variables . . . 64 

12. Differences in Perceived Interests in Home and Family Living 
Concepts According to Homemaking Education Variables . . . 67 


