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CHAPTER I 

INTRODUCTION 

Background and Setting 

"During the last two decades, there has been a growing concern about 

the perceived lack of educational benefits resulting from competitive youth 

Hvestock showing. This concern has been meaningful to professionals that 

work with youth such as those in 4-H and FFA" stated Smith (1987, p.40). 

There has been much written and expressed about the negatives of Hvestock 

shows due to competition. Some claim that this competition is the root of 

cheating, expense, and other negative aspects that surround the youth 

Hvestock show program (Stockton, 1977). 

However, several studies have fovmd that there are a number of 

benefits for youth through competitive Hvestock exhibition. Hankes (1996) 

discovered that exhibitors of champion Hvestock over the past decade at the 

Houston Livestock Show and Rodeo were pursuing or had accompHshed their 

educational and career goals. Her ex post facto study also revealed that a 

majority of the exhibitors perceived that life skills gained through exhibiting 

Hvestock had contributed positively to their future. 

Stockton (1977) states that junior Hvestock showing is the exhibition of 

Hvestock that was purchased and raised to help satisfy the 'learning by 

doing" teaching strategy that encompasses the FFA and 4-H youth programs. 

He asserts that Hvestock shows are a positive influence on youth development 

despite occasional negative pubHcity. Stockton continues by saying, 

'Tivestock exhibition gives youth something to do and work towards while 
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developing personal skiUs and knowledge of animal handling and selection" 

(p. 59). 

Competition is said to be the backbone of the stock show industry 

(Stockton, 1977). Martens (1975) stated that "competition is a social process 

that is so pervasive in Western Civilization that none can escape it" (p. 66). 

Furthermore, Martens said there have been many claims about the 

advantages and disadvantages of competition, but these are typically based 

on emotions rather than scientific evidence. 

One of the largest sites for competitive Hvestock exhibition by youth is 

the Houston Livestock Show and Rodeo. The Houston Livestock Show and 

Rodeo began as the Houston Fat Stock Show and Livestock Exposition in 

1931. The seven men who founded the Houston Livestock Show and Rodeo 

over lunch at the Texas State Hotel originaUy intended to use the show as a 

means of estabHshing Houston as a cattle marketplace and a center for 

information exchange among cattle producers. The event was also to support 

Texas youth by providing prize money and by purchasing market animals 

raised by FFA and 4-H members. In 1938, a rodeo was added to the 

festivities, and in 1957 the first scholarship was offered through the stock 

show. The show then began to support research projects at Texas coUeges and 

universities in 1970. Each year, Houston has increased its aUocation of 

money for education through scholarships and research grants. The Houston 

Fat Stock Show and Livestock Exposition changed its name to the Houston 

Livestock Show and Rodeo in 1961, and has since become one of the largest 

junior Hvestock shows in the world with a participation of over 14,000 boys 

and girls in 1994 (Available Internet: http://www. hlsr.com/gihistory.html, 

October 1997). 

http://www
http://hlsr.com/gihistory.html


The Smith-Hughes National Vocational Education Act established 

vocational agriculture courses in 1917. Henry Groseclose, an agricultural 

education instructor from Blacksburg, Virginia, is often credited for 

organizing the Future Farmers of Virginia for boys in agriculture classes. 

Soon similar groups were estabHshed across the coimtry. The Future 

Farmers of America was established in 1928 and has since become a vital 

addition to agricultural education. The Future Farmers of America was 

changed to the "National FFA Organization" in 1988 to recognize the growth 

of agriculture and agricultural education. This directed the organization to 

encompass the business, science, and technology of agriculture in addition to 

farming (Available Internet: http://www.agriculture.com/contents/FFA/about 

FFA/keyhis.html, October 1997). 

Supervised agricultural experience (SAE) programs are a primary 

'learning by doing" tool in agricultural education. There are many types of 

projects in which a student of agricultural education can participate. One 

method of satisfying the requirements for a SAE program is to have an 

animal project because it teaches youth to care, feed and manage Hvestock. 

FFA members can also show some of these animals in junior Hvestock shows, 

which are very popular in some areas. Showing Hvestock also adds to the 

competition aspect of the FFA (Available Internet http://jasmine.esul0.kl2. 

ne.us/loupcity/ organiza/ffa.html, October 1997). 

Statement of the Problem 

Data related to Hvestock shows have indicated that Hvestock shows are 

beneficial to FFA and 4-H youth. Not only do these shows aUow exhibitors a 

chance to win monetary awards to aid in their future, they develop Hfe skiHs 

that help as weU (Stockton, 1977). Although there have been a number of 
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quantitative studies which have identified perceived benefits of Hvestock 

exhibition, few case studies exist which indicate that such benefits actuaUy 

occur. Additional information is needed to vaHdate the Hfe skills that are 

gained and how they are developed through competitive Hvestock exhibition. 

Purpose and Objectives 

The purpose of this study was to vaHdate the Hfe skiUs gained through 

competitive Hvestock showing by Texas FFA members at the Houston 

Livestock Show and Rodeo and other Hvestock exhibitions. These skills were 

determined through observations of students, parents, advisors, and officials 

in their natural settings at the Houston Livestock Show and Rodeo and stock 

shows leading up to the Houston Livestock Show and Rodeo. Informal 

interviews were conducted with past and present Hvestock exhibiting FFA 

members and their families. A review of historical documents and Hterature 

on the Houston Livestock Show and Rodeo and stock showing was conducted 

as weU. As a means of accomplishing the purpose of this study, the foUowing 

research questions were asked: 

1. What type of Hfe skills can be attributed to competitive Hvestock 

showing by Texas FFA members at the Houston Livestock Show and Rodeo? 

2. How are these life skills developed in the environment of and 

interactions with the Houston Livestock Show and Rodeo and other Hvestock 

exhibitions? 

Sig-nifirance of the Studv 

Over the past two decades, the competitiveness of Hvestock showing 

has increased due to the desire of winning. This desire stems from three 



themes: Winning as Education, Winning as Prestige, and Social Relationships 

through Winning (Kieth, 1996). Kieth reported that "winning is something 

learned that prepares individuals for productive and successful Hves in the 

future" (p. 19). Stockton (1977) also reported that exhibiting Hvestock 

develops and prepares students for the future, even if the individual is not 

successful in the show ring. A number of other authors have pointed to the 

development of Hfe skills as the major benefit of Hvestock exhibiting by youth. 

VaHdating and determining how and what Hfe skills are attained by 

youth from competitive Hvestock showing are the questions sought in this 

study. Many of the Hfe skiUs that are perceived as benefits of Hvestock 

exhibition have been based on quaHtative studies that sought perceptions of 

those associated with the programs. The researcher was unable to identify a 

quaHtative study that could vaHdate these perceptions. If the development of 

Hfe skills through Hvestock exhibitions can be vaHdated and categorized, 

agricultural educators, parents, and Hvestock shows can utilize the 

information for improving instructional programs for FFA members. 

Information gained fi-om this study can also be used by Hvestock shows, FFA 

advisors and others to either improve or eliminate various aspects of Hvestock 

exhibition, depending upon the findings. 

Limitations 

The foUowing represent limitations of the study and should be taken 

into account when drawing conclusions based on the findings: 

1. SampHng techniques used in quaHtative studies do not aUow 

appHcation of findings outside of the participants. As this was a quaHtative 

study, generalizations to non-participants should be made wdth caution. 



2. Verbatim transcripts of audiotaped interviews for later analysis are 

unable to repHcate non-verbal communications such as body language. 

Therefore, much of the non-verbal communication observed by the researcher 

was not reported. 

3. Participants of the study may not have portrayed their true feehngs 

when being interviewed. 
4. Observations were recorded by the researcher and research partner 

causing situations to be recorded in their perspectives only. 

Definition of Terms 

For the purpose of this study, the foUowing definitions were used: 

Agricultural science teacher: An instructor who teaches agricultural 

sciences on the secondary level. This person also serves as FFA advisor to the 

local chapter and directs members participating in FFA activities such as 

showing Hvestock. 

Competition: The term as used in this study is a goal structure that 

exists when someone perceives that they can obtain their goal only if the other 

subject fails to obtain his/her goal. 

FFA: FormaUy known as the Future Farmers of America, the FFA is a 

youth organization rooted in agricultural education. Through the FFA, 

members may participate in leadership and competitive activities, such as 

Hvestock showing. 

FFA sponsor: An adult who serves as a leader in order to aid the FFA 

advisor or agricultural science teacher at events such as stock shows. These 

people may be the parents of FFA members. 
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Interactions: Interactions in the context of this study refer to those 

ongoing and recurrent engagements that may occur between two parties 

(people, environment, animals, etc.) to an event, a situation, or a contingency. 

Junior liyestock showing: The exhibition of Hvestock in a competitive 

setting by FFA and 4-H members. Livestock showing consists of raising an 

animal that wiU satisfy the SAE program set forth by the FFA. 

Tifp .sld11.9; Developed quahties gained throughout Hfe that are 

influential to personal, educational, and career success. 

Livestock shows: The site or event where Hvestock is exhibited. These 

exhibitions consist of smaU local shows, county shows, jackpot shows, and 

major stock shows such as the Houston Livestock Show and Rodeo. 

SAE: The actual, planned appHcation of concepts and principles 

learned in agricultural education. Students are supervised by agricultural 

teachers in cooperation with parents/guardians, employers and other adults 

who assist them in the development and achievement of their educational 

goals. The purpose is to help students develop skiUs and abUities leading 

toward a career. Supervised agricultural experience programs are activities 

and projects designed to satisfy the 'learning by doing" aspect of the FFA and 

agricultural education. The raising of Hvestock is one activity that satisfies 

the SAE program. Certain Hvestock projects c£in be shown competitively 

through Hvestock shows. 

> 
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CHAPTER II 

REVIEW OF RELATED LITERATURE 

Introduction 

In this review of Hterature, agricultural education was reviewed along 

with the FFA, organizations similar to the FFA, and effects of vocational and 

agricultural education. Livestock showing, effects and attitudes of 

competition, and the Houston Livestock Show and Rodeo were reviewed as 

weU. This Hterature review also provided an additional basis for the 

backgroxmd and setting of this study. 

Agricultural Education and the FFA 

The Smith-Hughes National Vocational Education Act estabHshed 

vocational agricultural courses in 1917. The basic purpose of vocational 

education is to prepare people for the world of work (Hillison, 1979). This 

instruction on the secondary level aided coUege instruction in assuring that 

there wiU always be an affordable abundance of food and fiber avaUable to 

the American people and other countries. 

Henry Groseclose, an agricultural education instructor from 

Blacksburg, Va., organized the Future Farmers of Virginia for boys in 

agriculture classes. Soon similar groups were estabHshed across the country. 

The Future Farmers of America was estabHshed in 1928 at the Hotel 

Baltimore in Kansas City, Missouri. This first convention consisted of 33 

delegates from seven states. Annual dues were set at 10 cents per member. 

The Future Farmers of America was changed to the "National FFA 
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Organization" in 1988 to recognize the growth of agriculture and agricultural 

education to encompass the business, science and technology of agriculture in 

addition to farming. FFA membership was also opened to middle school 

students (AvaUable Internet: http://www.agriculture.com/contents/ 

FFA/aboutFFA/keyhis.html, October 1997). The Future Farmers of America 

was designed to add leadership and personal development to agricultural 

education (Cepica, DUHngham, Eggenberger, and Stockton, 1988). 

The National FFA Organization is a driving force in developing 
leadership in today's youth. Active participation in pubHc speaking, 
career development events (CDE), chapter meetings, award and 
recognition programs, committees and community projects provide FFA 
members with opportunities to develop personal leadership skills. The 
organization motivates young people to make positive contributions to 
their homes, schools, communities, country, and world. (Official FFA 
Manual, 1997-98 p. 6) 

Agricultural education, vocational education, and the FFA hold strong 

to the 'learning by doing" method of instruction and development. Not only is 

this type of instruction practiced in the classroom and laboratory of 

agricultural science programs, it is supported and reinforced through 

activities such as Career Development Events and Supervised Agricultural 

Experience Programs (Cepica, DUHngham, Eggenberger, and Stockton, 1988). 

Career Development Events (CDE), formerly knowm as judging events 

are competitive FFA events that develop technical knowledge, judgment, 

reasoning, and sportsmanship. There are 19 competitive activities, such as 

Hvestock, horse, and meat evaluation that are held on the national level of the 

FFA (Cepica et al.). 

Supervised Agricultural Experience (SAE) programs date back to the 

beginning of Agricultural Education in the early 1900's. Since the beginning, 

agricultural education has emphasized complete instruction based on a 
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combination of components. These include classroom and laboratory 

instruction, leadership development through participation in the FFA, and 

the appHcation of the in class learning through involvement in supervised 

agricultural experiences (The National CouncU for Agricultural Education, 

1992). 

OriginaUy, supervised experiences were Hmited primarily to farming 

related activities for boys. This was the time in our country's history when aU 

agricultural students came fi'om farms and ranches and were destined to 

return home when their schooling was completed (Cepica et al., 1988). 

GeneraUy referred to as 'liome projects," experiential education usuaUy 

took the form of a production enterprise such as Hvestock, poiUtry or crops. 

The purpose of these home projects was to provide the student writh the 

opportunity to develop, through "real" supervised experiences, the skUls and 

knowledge required to conduct finandaUy rewarding agricultural production 

enterprises. These projects also provide a basis for classroom instruction 

(The National CouncU for Agricultural Education, 1992). 

HistoricaUy, supervised experiences were intended to provide 

agricultural students with exceUent preparatory opportunities for eventual 

occupations in the agricultural industry. These supervised agricultural 

experiences were more firequently referred to as "Supervised Occupational 

Experience" programs or SOE programs (Cepica et al.). 

AgricvUture has evolved and changed dramaticaUy at the national 

levels since earher times. Advances in technology, greater efficiency, and a 

more accessible marketplace have fueled this transformation. The evolution 

of agriculture has necessitated paraUel changes in the preparation of its labor 

force (Cepica et al.). 

10 
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Today's instructional programs in agricultural education emphasize 

fundamental and transferable agricultural knowledge; therefore, the 

definition of supervised agricultural experience has been expanded to include 

exploratory experiences. These include experiences leading to a better 

understanding of agricultural principles and practices but may not result in 

paid occupational experiences. The present accepted terminology for 

supervised experience in agriciUture is "Supervised Agricultural Experience," 

or SAE (The National CouncU for AgriciUtural Education, 1992). 

Supervised Agricultural Experience (SAE) programs are a primary 

'learning by doing'' tool in agricultural education. FFA members may 

participate in a SAE program that reflects their agricultural interests and 

career goals. SAE programs provide the members with hands-on experience 

in goal setting, planning and record keeping (AvaUable Internet 

http://jasmine.esul0.kl2.ne. us/loupcity/organiza/ffa.html, October 1997). 

The National CouncU defines supervised agricultural experience for 

Agricultural Education (1992) as: 

The actual, planned appHcation of concepts and principles learned in 
agricultural education. Students are supervised by agriculture 
teachers in cooperation with parents/guardians, employers and other 
adults who assist them in the development and achievement of their 
educational goals. The purpose is to help students develop skiUs and 
abUities leading toward a career, (p. 1) 

Supervised Agriculture Experience programs benefit teachers, 

employers, communities, parents/guardians, and the agricultural industry as 

weU as students. The most popular of SAE projects is the raising and 

exhibiting of Hvestock. This combines a competitive activity with a SAE 

project (National CouncU for AgriciUtural Education, 1992). 

11 
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Jaure (1997) reported that students join the FFA in order to 

participate in competitive activities, develop friendships, and meet new 

people. Jaure went on to conclude that one of the major reasons why 

agriscience students join the FFA is because they enjoy working with animals 

and exhibiting Hvestock. 

SimUar Youth Organizations 

Youth organizations have been common for many years. In the U.S., 

there are many clubs, organizations, and associations that provide 

opportunities to receive recognition and to interact with peers. These clubs 

prepare youth for a competitive society that they wUl encounter as adults 

(DeBord, 1990). Vocational student organizations provide these 

opportunities of participation in activities to high school youth that are 

enroUed in these programs. In 1993, the United States Department of 

Education recognized ten organizations as being an intregal part of vocational 

education. These organizations were Business Professionals of America, 

Distributive Educational Clubs of America, Future Business Leaders of America-

Phi Beta Lambda, Future Homemakers of America, Health Occupations 

Students of America, National Post secondary Agricultural Student 

Organization, National Young Farmers Educational Association, Technology 

Student Association, Vocational Industrial Clubs of America, and the National 

FFA Organization. The largest of these student organizations is the National 

FFA Organization (Vaughn, Vaughn, and Vaughn, 1993). 

The National FFA Organization and the 4-H Organization are two 

sinular organizations that serve the youth of America. In the past, these two 

organizations provided rural youth with leadership, feUowship, and 
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community service. Today, these organizations continue to do the same for aU 

American youth, and they posses a symboHc relationship of preparing youth 

to be successful adults through simUar educational activities and leadership 

development events (National FFA Organization, 1996). 

On May 8, 1914, the Smith-Lever Act was signed into law. This 

estabHshed the Extension Service which would be affiHated with the state's 

land grant university and experiment stations to aid in the effort of reaching 

the agricultural community with new information and technology (Vines and 

Anderson, 1976). Although the original statement of the Smith-Lever Act did 

not mention funding for agricultural youth clubs. Hurt (1994) states that 

"USDA officials recognized that youth agricultural clubs could provide and 

exceUent means to convey knowledge fi-om the experiment stations and Land-

Grant coUeges to the farm" (p. 259). Later amendments to the Smith-Lever 

Act aUowed Extension to include the 4-H program as part of its mission 

(Ladewig and Thomas, 1987). 

The 4-H organization is a youth club that involves members with 

hands-on activities, educational activities and experiences that develop them 

into productive members of society (Rasmussen, 1989). There are several 

competitive events that accompany a 4-H program. Bsiker (1991) reported 

that the largest of the competitive activities is the animal and poultry 

projects exhibit. Baker (1991), reported that youth, parents, and county 

extension agents beHeved that responsibUities are developed when competing 

in Hvestock shows. A study conducted by Kieth (1997) found that parents of 

4-H members in districts II and IV of Texas have a very positive attitude 

toward competition, despite their demographic background. Kieth (1997) 

stated that "the major reasons parents in the districts have their chUdren 
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participate in 4-H competitive events is because the parents feel it enhances 

their chUd's personal skUl development, enhances self esteem, motivates 

chUdren to success, and helps youth to set goals. They also enjoy the famUy 

social relationships that are created by competitive events" (p. 134). A 

quaHtative study conducted by Kieth (1996) foimd that "4-H parents and 4-H 

members view winning as something learned that prepares individuals for 

productive and successful Hves in the future" (p. 19). 

Clark (1978), looked into the benefits of participating in Distributive 

Education Clubs of America (DECA). Randomly selected students firom 

distributive education programs in Minnesota were compared as to their 

actual participation in DECA activities and their leadership and self-

confidence. Students reported on their involvement in DECA activities by 

ranking it in categories such as none, Httie activity, somewhat active, active, 

and very active. Over 27 percent of these individuals reported to be somewhat 

active whUe only 17.1 percent reported none. The major finding in this 

particular study was the difference between 'liigh activitj^' DECA students 

and those who were of low or no activity. "High activity" students had higher 

scores on the leadership scale portion of a Minnesota Counseling Inventory. 

This indicates that highly active students in the DECA organization were 

more self-confident and better leaders. 

Effects of Agricultural Education and the FFA 

A behef that is very common among agricultural educators and the 

FFA is "learning by doing," or experiential learning. Material becomes much 

more understandable, usable, and it is retained much easier when students 
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can apply what they have learned in real situations (The National CoimcU for 

Agricultural Education, 1992). 

The United States Senate Committee on Labor and PubHc Welfare 

(1968) supported youth organizations. This committee also beHeved that 

youth organizations are an intregal part to vocational education because it 

develops personal skUls through leadership and hands on activities. 

Much research has been conducted on the effects of FFA, agricultural 

education, and their activities. These studies look into the effects of 

agricultural education and the FFA on high school students, as weU as the 

long-term effects of agricultural education and the FFA. 

Ricketts and Newcomb (1984) conducted a study that looked at seniors 

in high school that were members of superior FFA chapters and FFA seniors 

that were not members of superior FFA chapters. The number of activities 

they were involved with determined the superiority of the chapters. This 

study revealed that seniors enroUed in superior chapters scored higher on 

tests that determined leadership and personal development skiUs than those 

seniors that were not members of superior chapters. Consequently, seniors 

that were not enroUed in FFA chapters scored lower on tests than individuals 

that were members of a FFA chapter. They concluded that the FFA should be 

used as a vehicle to strengthen these skills. They also recommended that 

students participate in as many of these activities that they can. 

Townsend (1981) later found that the activities of a particular FFA 

chapter did not effect an individual's personal development or participation in 

FFA activities. This suggests that students provide their own opportunities 

for participation in the FFA despite the plans of their chapter. 

15 
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Townsend and Carter (1983) studied the relationship between 

participation in FFA activities and the development of competencies in 

leadership, citizenship, and cooperation. They found that participation in 

FFA had a positive effect on this development and recommended that FFA 

needs to continue to stress personal development through activities. 

Rathbun (1974) conducted a similar study in order to look at the 

relationship between involvement in vocational student organizations and 

student success and development. This study found that participants heavUy 

involved in vocational youth organizations were perceived as having higher 

levels of abUity in leadership, citizenship, character, responsibUity, 

confidence, and cooperation. 

In 1974, Spooner surveyed students, parents, advisors, administrators, 

and employers of six vocational youth organizations. The study was stratified 

so aU clubs could be compared. Spooner found aU groups agreed that 

vocational youth organizations were an important aid to students. Members 

of the FFA also responded more positive towards their organization. 

The FFA does not claim the promotion of affective work competencies, 

but there is a relation between membership in the FFA and job success and 

satisfaction. Graduates in post-secondary agricultural mechanization 

programs who were members of FFA in the past possessed a higher level of 

affective work competencies when compared to those who were not members 

of the FFA (Benson, 1982). 

Hampson (1977) researched leadership and personal development 

competencies that are needed by employees in agriculture. Individuals from 

management, mid-management, and labor levels of Ohio agricvUtural 

industries were surveyed in the study. One-half of the individuals that were 
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identified as agricultural leaders were past FFA officers. Of aU that were 

surveyed, 39% were past members of the FFA. It was concluded that FFA 

participation is an important component of an individual's agriculture 

industry success (Hampson, 1977). 

Shelhamer and Bishop (1985) conducted a study in which Montana 

employers were asked to identify personal characteristics that make people 

more employable in agribusiness. Over 45% of these employers preferred 

some type of FFA involvement. Within this group, most of the employers 

preferred workers who participated in judging contests or were chapter 

officers. Agricultural employers preferred employees that had a strong 

academic background and had participated in extracurricular activities such 

as FFA. 

Vocational graduates experienced less unemployment than did 

graduates of general curricula according to a study conducted by Desy, 

Mertins, and Gardner (1984). They also foimd that vocationaUy educated 

graduates used their vocational education in their jobs. The work experience 

of past vocational students had a wide range of beneficial effects on earnings, 

employment opportunity, job status, and job satisfaction. 

Johnson (1980) found that fuU-time agriculturists and agricultural 

coUege students indicated a positive response to the statement that 

vocational agriculture, agricultural education, and the FFA helped them to 

choose an occupation. Johnson also reported that FFA activities were 

important when it csune to vocational agriculture and the world of work. 

In a study conducted by Herring (1979), graduates who had completed 

programs of vocational agriculture were surveyed, and 45.5% received no 
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further education, whUe 28.8% had received one or two years of coUege. 

Twenty-one percent of the sample had completed coUege. 

Taylor (1983) conducted a study that examined the relationship of 

Supervised AgriciUtural Experience Programs (SOEP) and emplo5nnent 

status. He concluded that over 50% of former vocational agriculture students 

said that over their educational entity, the vocational program that they were 

a part of had the most influence on them in their jobs. 

Fraze (1986) reported that vocational student organizations are 

valuable to the high school student. Approximately 60 percent of program 

completers in agricultural education received post-secondary education. Also, 

program completers of vocational agriculture have an employment rate of 99 

percent. Literature also supports that agricultural education, the FFA, and 

its activities are an intregal part of the success of vocational student 

organizations. Personal development and leadership are two of the major 

benefits of the FFA. It is also evident that a high level of participation in FFA 

activities increases the development of these skills. These skiUs include 

citizenship, cooperation, responsibUity, and confidence. 

Livestock Showing 

Junior Hvestock showing is the exhibition of Hvestock that was 

pxirchased and raised to help satisfy the 'learning by doing" teaching strategy 

that encompasses the FFA and 4-H youth programs (Stockton, 1977). The 

exhibition of animals dates back to the Roman Empire when horses were 

exhibited and placed based on their beauty and configuration. Although 

Hvestock has been selected for desirable traits and then used for breeding for 

many years, Hvestock showing was not developed until the 19th century. 
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Techniques were developed to predict the quahty and desirabiHty of Hvestock 

before they were slaughtered and processed. In the early 1900's, youth pig-

clubs began to develop across rural America. These pig-clubs were developed 

in order for youth to develop animal selection, feeding, and caring techniques 

through competition and social interactions of the exhibitors. These clubs 

were later developed into the modem Hvestock show encompassing many 

species (U.S. Department of Agriculture, 1915). 

The original intent of Hvestock exhibitions was to add in the 

improvement of Hvestock by aUowing producers to compete and share ideas. 

Livestock shows were traditionaUy thought of as a showcase for agriculture, 

but these shows have since become very industrial. The decreasing number of 

farmers and Hvestock producers brought this about. The Hvestock shows were 

moved from rural areas and became associated with fairs in bigger towns £uid 

cities. The Hvestock show is now considered more of an educational tool for 

the youth of America and less of method to improve Hvestock (SchUd, 1966). 

Stockton (1977) claims that competition is the backbone of the stock 

show industry. This individual level of competition does not discriminate 

because of size, sex, or physical abUity. The Hvestock show is a positive 

aspect to youth development despite the negative pubHcity that it sometimes 

gets. It gives kids something to do and work towards whUe developing 

personal skills and knowledge of animal handling and selection. 

Stockton (1977) said, "The tangible benefits most readUy observed 

from showing Hvestock are pride, confidence, and knowledge: pride in their 

individual accompHshments, confidence gained through their learning from 

doing, and knowledge obtain for future appHcation" (p. 63). Benefits also 

come about fi:om the time and effort that are put in by the student. "Not 
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every young person is proficient in sports, band, or simUar school activities. 

The care, management, and showing of Hvestock provide involvement for 

youth on an individual basis," said Stockton. If youth have nothing to do, they 

get into mischief and trouble. The exhibition of Hvestock gives kids something 

to do because animals need care. This takes up time as weU as develops 

responsibiHty. 

WUHams (1977) conducted a study that looked into Supervised 

Occupational Experience Programs (SOEP) of agriculture students. It was 

found that FFA activities, such as Hvestock showing, are a major factor in the 

development of skills pertaining to SOEPs. Chapters with a high level of 

participation showing Hvestock in the Northwest District of Oklahoma 

indicated that 41% to 100% of their members used only show animals as 

their SOEP, according to Morgan and HoUey (1984). They went on to find that 

increased participation in Hvestock showing increased participation in certain 

areas of the FFA. 

Baker (1991) reported that 4-H youth participate at thousands of 

county, state and national Hvestock exhibitions each year. This study on the 

benefits of youth exhibiting Hvestock also reported that 4-H youth, parents, 

and coimty agents beHeved that responsibUities, learning to compete, and 

increased self esteem were several beneficial aspects of youth hvestock 

exhibitions. 

Hankes (1996) reported that Houston Livestock Show and Rodeo 

exhibitors of champion Hvestock used their moneys to further their education. 

Over 50% of these exhibitors earned a bachelor's degree, whUe 93% have post 

high school education. One-half of the exhibitors of champion Hvestock are 
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entering non-agriculture related fields; therefore, skills, other than Hvestock 

skills, need to be gained through Hvestock showing (Hankes, 1996). 

Competition 

Previous studies as reviewed by Epstein and Harackienicz (1992) have 

reHed heavUy on Deutsch's definition of competition. Deutsch (1949) defines 

competition as: 

a social situation in which the goals of the separate individuals are so 
Hnked that there is a negative correlation among their goal 
attainments. An individual can attain his or her goal only if the other 
participant can not attain their goal. (p. 132) 

Competition Hes in every facet of our capitaHstic American society 

(McCuUers, 1986). Because American cultures have a quest for adventure, 

opportunities, and fortune, it has become a very competitive society. The 

competition level increases in the U.S compared to the rest of American 

society due to the country's heritage, economy, and government. Workers in 

the United States compete with one another for jobs and within the workplace 

after attaining a job. Our government revolves around elected officials that 

compete for a particiUar office. Cou.rtship itself is a form of competition in 

which one sex competes against rivals for a partner. Students in the 

American educational system have always competed for grades, claiss rank, 

and for acceptance into coUeges and universities. The increasing popularity of 

competitive sports in today's society has tremendously raised the competitive 

nature of our country (Rich and Devitis, 1992). 

Weber and McCuUers (1986) reported that the use of competition 

enhances performance and motivates the student. If the use of competition 

and rewards did not do this, it woiUd have been abandoned by society many 
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years ago. Deci and Ryan (1980) state that "any event which increases one's 

perceived competence and/or autonomy wiU increase intrinsic motivation" 

(p.42). Competitive situations push individuals to be more competent. 

Information and competencies of a particular task are developed to a higher 

level when competition is involved (Epstein and Harackiewicz, 1992). 

Weinberg and Jackson (1979) found positive benefits of competition as a 

motivational tool: 

WhUe external rewards have been shown to undermine intrinsic 
motivation in previous research, the information conveyed in succeeding 
or failing in a competitive activity seems to outweigh any deleterious 
effects of extrinsic reward. Starting with competitive youth sports, the 
value when an individual faUs can adversely affect self-esteem and 
feehngs of competence. Unfortunately, whenever someone wins there is 
usuaUy someone else who loses and these losses can undermine 
intrinsic motivation, (p. 501) 

Attacks on competition have come from various professions, including 

teachers, school administrators, smd phUosophers of education. These 

professionals object competition because it is unfair, it discriminates against 

the less able, and it perpetuates inequahty and social injustice (Prvulovich, 

1982). S. A. Reeve (1906) states that "the competitive relationship is not and 

cannot be a pleasant or a wholesome or an unselfish. Christian one, whatever 

may be the nature of the results. It is in its very essence an egotistical, 

overbearing thing, conceivable with the doer only in relation to the overcoming 

of other people" (p. 92). Wowerth (1912) expressed that "aU competition is 

essentiaUy selfish. This is its condemnation. No matter how much 

competition is regulated by forbidding the practice of objectionable methods 

the selfishness of it remains...The external and insuperable objection to 

competition from the ethical standpoint is the state of mind involved" (p. 

415). 
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Even though certain competitive activities that are used in education 

may be unfair, it would be more unfair if these activities were outlawed or 

banned (Prvulovich, 1982). One might question whether the triumph of 

victory in a competitive event compensates for the negative aspects of a 

potential loss. There is evidence showing that competitive-success has more 

value than success of a noncompetitive nature (Ames and Ames, 1978). 

Ladewig and McCuUers (1996) reported that competition can be 

controUed in an educational setting. It can be controUed and used as a 

teaching tool and learning strategy for youth. There are a number of youth 

organizations that hold competitions in an organized and controUed manner, 

such as youth sports and vocational student organizations. Competition 

appears to be an appropriate and acceptable style of behavior in 

organizations. When used appropriately, competition can help direct and 

focus behavior in a way to help organizational effectiveness (Sommer, 1989). 

The Houston Livestock Shpw ^nfl HO(1PO 

The Houston Fat Stock show and Livestock Exposition was estabHshed 

in January of 1931. A rodeo was added to the festivities in 1938, and in 1961 

the name was changed to The Houston Livestock Show and Rodeo. Today, it 

is one of the largest Hvestock shows in the country. In 1997, there were over 

33,367 entries in the Hvestock exhibition. This mission of the Houston 

Livestock Show and Rodeo, youth and educational development, began in 

1957 with the awarding of a scholarship (AvaUable Internet: http://www.hlsr. 

com/gihistory.html, October 1997). 

The Houston Livestock Show and Rodeo is a 501-(c)(3) charitable 
organization. The mission of the Houston Livestock Show and Rodeo is 
to make maximum use of faciHties, volunteer effort, staff and 
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financial resources to benefit youth, to support educational programs 
and institutions, to expand agricultural horizons and to preserve and 
honor pioneer heritage and ciUtures whUe estabHshing the Show as an 
internationaUy recognized attraction providing quaHty, affordable and 
entertaining learning experiences to spectators and to the general 
pubHc. (AvaUable Internet: http://www.hlsr.com/giFacts.html. October 
1997) 

In 1997, the junior Hvestock show exhibitors consisted of 14,520 boys 

and girls between the ages of 9 and 19 who were active in the Texas 4-H and 

FFA. These exhibitors competed for $3,630,754 in guaranteed premiums. 

This prize money accompanies over $1 mUHon doUars given in FFA and 4-H 

scholarships. The Houston Livestock Show and Rodeo holds the records in aU 

junior market categories. In 1995, the grand champion market steer sold for 

$500,000, and in 1997, the grand champion barrow sold for $85,000 

(AvaUable Internet: http:www.hlsr.com/gifacts.html, October 1997). 

Summarv of Review of Literature 

The review of Hterature provided evidence that Hvestock exhibitions are 

dedicated to youth development not only by rewarding monetary prizes and 

premiums, but also by developing and enhancing Hfe skiUs. 

The review also found the Houston Livestock Show and Rodeo to be one 

of the largest Hvestock exhibitions in the nation bringing in many exhibitors 

to the city of Houston. Due to this finding, the Houston Livestock Show and 

Rodeo served as the site for the field observation portion of the data coUection 

triangle. 

There are many mixed views when it comes to competition in education. 

Evidence revealed that competition has mixed resvUts in different situations 
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and with different individuals; however, competition seems to be appropriate 

in organizations such as the FFA. 

The review of Hterature also provided evidence that Supervised 

Agricultural Experience programs and other activities associated with the 

FFA help develop skills through its 'learning by doing" strategy. There was 

evidence that program completers of FFA and agricultural education gain 

personal development skiUs, leadership skiUs and other quaHties such as 

citizenship, cooperation and self-confidence. The Hteratvire revealed that 

program completers of agricultural education and vocational agriculture 

possess quaHties that are beneficial in gaining and succeeding in their jobs. 

These benefits were evident according to the program completer's 

employabihty, job satisfaction, occupational success, initial earnings, and 

satisfaction with their high school curricula. 

This review also found that skills are developed from the exhibition of 

Hvestock. Hankes (1996) also reported that further research needed to be 

conducted on the skills that are gained from showing Hvestock. 
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CHAPTER m 

METHODOLOGY 

Design for the Study 

The design for the study was quaHtative in nature. QuaHtative 

research is very common in social and behavioral sciences. This type of 

research is used to study organizations, groups, and individuals in their 

natural settings. QuaHtative research uses several data coUection methods 

such as interviews, observations, documents, books and videotapes; however, 

this data is not quantified by statistical methods. QuaHtative research 

requires critical analysis of real life situations that are happening at that 

particular moment (Strauss and Corbin, 1990). Basic procedures often 

involve(l) estabHshing field relationships for coUection of data and (2) 

utilizing symboHc interactionism for interpretation of the findings. 

EstabHshment of Field Relationships 

Trust, rapport, and cooperation characterize principles and methods in 

the development and perpetuation of quaHtative research relationships. 

Field relationships in quaHtative research depend upon negotiation, exchange 

and reciprocity (Jorgensen, 1989). Strategies utilized in the development and 

perpetuation of field relationships over the course of this study are 

summarized as ethics, reciprocity, entry to the field, and exit fi:om the field. 
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Ethics 

CresweU (1994) wrote that the quaHtative researcher has an obHgation 

to respect the rights, needs, values, and desires of research informants. In 

satisfying these obHgations, the researcher: (a) kept aU records, 

transcriptions, and field notes confidential and (b) assured the anonymity of 

research participants through ahas names in data coUection, data analysis, 

and thick description. 

Reciprocity 

The degree of reciprocity appropriate for a particular research study 

depends upon the topic and the amount of time the researcher spends with 

participants in the field (Glesne and Peshkin, 1992). Glazer (1982) defined 

reciprocity as "the exchange of favors and commitments, the buUding of a 

sense of mutual identification and the feeling of communit}^' (p. 50). The 

researcher in this study reciprocated site access by: (a) volunteering to help 

during stock shows including the Houston Livestock Show and Rodeo, and (b) 

offering to help participants with their projects when needed. 

Entry to and Exit from the Field 

Although gaining access to a research setting may be one of the most 

difficult and demanding aspects of quaHtative research, it provides latitude 

for creative engagement by the researcher (Jorgenson, 1989). Successful entry 

to the research setting may require a combination of negotiation, creativity, 

and common sense decision making. Entrance into most of the settings 

concerning Hvestock showing is open to the pubHc; however, entrance into non-

pubHc sites at the Houston Livestock Show and Rodeo was granted by 

27 



Houston Livestock Show and Rodeo officials. In this study, selected 

participants for the open-ended interviews were notified and asked if they 

woiUd like to participate in the study. Also, permission firom the participants 

of the interviews to enter certain settings was given to the researcher. 

SvmboHc Interactionism 

SymboHc interactionism was used as a means of vaHdating the Hfe 

skills that are gained and how they are gained through competitive Hvestock 

showing at the Houston Livestock Show and Rodeo. This framework is used 

when meaning is being made among people interacting with one another and 

their environment (Charon, 1995). SymboHc interactionism is based on the 

foUowing basic principles: (1) human beings react to things on the basis of 

the meaning that the particular thing has on them, (2) this meaning is a 

continuous process, and (3) meaning is a result of social interaction in society 

(Blumer, 1969). Charon (1995) claims that symbols are the bases for 

everything that characterizes the human being. Symbols include words, 

objectives, and aU acts with other people, and aU humans can be foUowed by 

their symboHc nature. Vernon (1968) also suggests that symbols are the 

basis for our social life. 

The central principle of sjnnboHc interactionism is to understand 

someone else. In order to do this, one must understand what others beheve 

about their world (Blumer, 1969). Vernon (1968) stated that making 

decisions about the particular symbols of others is not easy. One must 

develop an understanding of symboHc meaning FFA members, parents, and 

advisors place on their social world in order to understand the life skiUs that 

are attributed to competitive Hvestock showing. 
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Livestock showing in the FFA has many meanings for its participants. 

SimUar to other FFA activities, meanings are Hnked to social activity and 

competition. Livestock showing is competitive in nature and it rehes on a 

system of rewards. One reward that is attributed to competitive Hvestock 

showing is education and learning. Life skUls are also attributed to the 

Hvestock show program in the FFA (Stockton, 1977). The primary symbol 

analyzed in this study was educational experiences, more spedficaUy, life 

skiUs. The relationship between the participants and their environments at 

the Houston Livestock Show and Rodeo were also put into context. 

Assumptions of SymboHc Interactionism 

The foUowing are assumptions that are rooted in the theoretical 

perspective of symboHc interactionism: 

1. People act to particular things in different ways depending on what 

meaning the thing has for them. These can include humans, physical objects, 

actions of others, and everyday situations. 

2. Meanings are developed from social interactions within their 

society. 

3. Meaning is understood only in the present and is not influenced by 

the past. 

Assumptions for the Study 

The foUowing can be assumed about the FFA Hvestock program based 

on symboHc interactionism: 

1. FFA members, parents, and advisors develop meanings through 

social interaction with other individuals within the setting. 
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2. These meanings developed by FFA members, parents, and advisors 

are constantly changing when they interact with individuals or objects in the 

environment. 

3. AU stock shows are simUar to the Houston Livestock Show and 

Rodeo when comparing meanings related to life skUls gained through 

Hvestock showing. 

Participants 

Participants for this study consisted of FFA members that exhibited 

Hvestock at the Houston Livestock Show and Rodeo. Other participants 

included in this study were FFA families, FFA advisors, stock show officials, 

and others that have relationships with the environment of Hvestock showing. 

The participants for the interview portion of the study were purposely 

selected and consisted of eight past or present FFA members that had 

exhibited Hvestock at the Houston Livestock Show and Rodeo, and their 

famUies. Some FFA advisors were interviewed as weU. The advisors and 

parents in this study served two purposes because they had previously 

exhibited at the Houston Livestock Show and Rodeo as FFA members and 

now had the perspective of parent or teacher. 

QuaHtative research aUows the researcher to purposely select the 

participants to be studied. These participants were selected because they 

were heavUy involved in junior Hvestock shows through the FFA and were 

considered experts on situations dealing with Hvestock shows. Most of these 

interview participants Hved on the South Plains of Texas. 
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Context for the Study 

The study was conducted in the faU of 1997 and in the spring of 1998. 

This aUowed the study to be conducted before and during the Houston 

Livestock Show and Rodeo. Additional stock show sites were selected to 

aUow the research to perfect field observation techniques before the Houston 

Livestock Show and Rodeo. 

The stock shows that were sites can be divided into three categories: 

(1) local, (2) county, and (3) major stock shows. The Houston Livestock Show 

and Rodeo, which is a major stock show, was the main observation site for the 

study. The shows observed previous to the Houston Livestock Show and 

Rodeo were used to test and perfect the research methods at hand. 

Although there are many different types of Hvestock that can be 

exhibited, this study was restricted to swine, lamb, heifer, and steer youth 

shows. These shows represent the most common Hvestock that are exhibited 

by members of the FFA. The participants of the interview portion of data 

coUection were also exhibitors of these specific species of animals. 

AU estabHshments associated with the Houston Livestock Show and 

Rodeo were used, along with the exhibition itself, in the field observations. 

This included hotels, motels, and restaurants in the Houston area. 

Throughout the stock show season, prize money, or the premium for animals 

exhibited, differed depending upon the stock show. At the Houston Livestock 

Show and Rodeo, there was a guaranteed $3,630,754 to top place exhibitors in 

the junior show division (AvaUable Internet:http://www.hlsr.com/gifinancial. 

html, October 1997). 

The stock shows attended before the Houston Livestock Show and 

Rodeo were aU on the Texas South Plains. These shows consisted of the 
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Slaton local, Idalou local, and the Lubbock County stock show. Also, a day at 

the San Antonio Livestock Exhibition breeding gUt show was observed by the 

researcher. The barrow sift; in Brehnam, and the lamb sift in Rosenburg are 

part of the Houston Livestock Show and Rodeo and were studied as such. 

Attending the Houston Livestock Show and Rodeo aUowed the researcher a 

real-life view of what was happening in the stock show setting. 

Also, the location of the interview was considered a site, which was 

usuaUy the participants' home. This aUowed the researcher access into a 

participant's environment, which cannot be accessed by the pubHc. 

Methods of Data CoUection 

Denzin and Lincoln (1995) explained that in order to be a bricoleur 

researcher, various methods must be used that develop an intertwined set of 

methodological practices that aUow for a better perception of the subject 

matter at hand. Due to the need of various methods in interpretive research, 

triangiUation is estabHshed in order to analyze the data more effectively. 

Three methods of data coUection recommended by Denzin and Lincoln (1995) 

were used in this study to establish triangulation. These three methods of 

data coUection consisted of (1) interviews, (2) observations, and (3) a review of 

historical documents. 

Interviews were conducted using in-depth and ehte techniques. 

MarshaU and Rossman (1995) state that participants' perspectives must 

unfold, not the perspectives of the researcher; therefore a semi-structured 

interview was also used. This aUowed for vast amounts of information to be 

gathered. Interviewing took place prior to the Houston Livestock Show and 

Rodeo at a site famUiar to the participants, such as their residence. Informal 
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conversations in the stock show settings were also used, but they were 

recorded as field notes and used in the observations. 

Adler and Adler (1995) state that the researcher needs to witness the 

phenomenon at hand in order to analyze it. Direct observation of the stock 

shows w£is used as a method to satisfy this need. The participants were 

observed in several settings throughout the stock show season. The 

observations of the stock shows were conducted from a spectator's view in the 

stands and at a closer level in the holding pens and show ring. These 

observations were recorded as written text and/or videotaped and converted to 

field notes at a later time. 

The third method of data coUection was a review of historical 

documents. Documents and past articles on Hvestock showing and the 

Houston Livestock Show and Rodeo were reviewed. Also, information on each 

participant was anal5^ed. This Hterature was reviewed carefiUly and themes 

that appeared often were puUed out and used in context with the previous two 

methods. 

These three methods of data coUection, (1) interviewing, (2) 

observations, and (3) a review of historical documents, were used in order to 

discourage the researcher's perspectives from emerging. This triangulation 

procedure was the primary method used for data coUection. Other methods of 

data coUection, such as the referencing of a reflective journal, were caUed upon 

to prevent researcher bias when needed. The reflective journal is a record of 

the researchers personal thoughts, ideas, and experiences. 
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Data Analvsis 

In quaHtative studies, data analysis refers to the categorizing and 

ordering of information is such a way as to make sense of it and to 

communicate a true and accurate report of the findings (Brink, 1991). Open, 

axial, and selective coding rooted in symboHc interactionism were used to 

analyze the interview transcripts, field observations, and historical 

documents. 

According to Benner (1985), the coding of data by means of open, axial, 

and selective coding can be used to conduct thematic analysis. Open coding is 

the process of breaking down, examining, comparing, conceptualizing, and 

categorizing data. After open coding, data can be put back together into 

categories. This is caUed axial coding. FoUowing axial coding, data can be put 

into core categories, or selectively coded, to develop themes that relate to the 

research (Strauss and Corbin, 1990). 

This study used such coding which resulted in the development of 

themes. Once the data were open coded, axiaUy coded, and selectively coded; 

themes from the research appeared. 

Control Methods 

Control measures are necessary to assure the truthfulness of the 

results presented. The usual measures of vaHdity and rehabUity generaUy 

accepted in quantitative research are not appropriate for use in 

phenomenological studies. Nevertheless, steps to minimize errors of 

interpretation and to control interpretive bias remain important. QuaHtative 

research methods have issues of rehabUity and vaHdity buUt into the study 

design. 
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TriangiUation was used in the design of this study. Emergent themes 

from the interviews, observations, and historical documents were constantly 

compared. This eliminated weak themes from being used as emergent 

themes in the findings. 

The use of an audiotape and transcriptions were used in the interview 

process. This eliminated interviewer bias by putting the entire conversation 

into text that was easy to analyze. Also, the use of videotape was used in 

order to re-evaluate the researcher's field notes at a later date. 

A reflective journal was kept throughout the entire research process. 

The researcher referred to the journal when a question of rehabUity surfaced. 

A reflective journal aUows the researcher to determine if his/her feehngs are 

interfering with the findings. 

FinaUy, this study was conducted with a similar study at the same 

time. This aUowed the two researchers to compare findings and keep one 

another's bias in check. 
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CHAPTER rv 

FINDINGS 

Introduction 

Three methods of data coUection: (1) field observations, (2) 

interviewing, and (3) a review of historical documents were used in the 

analysis of the data surrounding the phenomenon of Hfe skUls gained through 

competitive Hvestock showing in order to estabHsh triangularity. The basis 

for the data coUection was rooted in symboHc interactionism. Data were 

interpreted by a method that compares the data from the interviews, 

observations, and historical documents for unity and conflict. The data were 

then categorized by open, axial, and selective coding. After the data were 

selectively coded, emergent themes developed. 

The first portion of this chapter includes an introduction to the 

emergent themes and sub-categories derived from the data coUected. The 

remainder of the chapter reveals the meaning of each theme and contains 

excerpts of data in the form of interview transcripts, field notes, and historic 

Hterature in order to give meaning and support to the theme at hand. 

Emergent Themes 

This study revealed over sixty categories when the data were sorted by 

way of open coding. After the data were axiaUy coded and selectively coded, 

the categories were combined and emerged as six major themes: (1) social 

relationships, (2) character, (3) famUy, (4) exposure to competition, (5) 

knowledge and care of animals, and (6) exposure to cultures. 
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The most pervasive theme that emerged from the study was the 

development of social relations through Hvestock showing. These social 

relations that participants developed are with peers, advisors, sponsors, stock 

show officials, and other subjects related to the environment of showing 

Hvestock. 

The second most common theme that emerged from the data was the 

character that a young person develops through competitive Hvestock showing 

in the FFA. Sub-categories to this theme included responsibiHty gained, the 

development of good sportsmanship, the promotion of self-confidence, and the 

exposure of losing in a competitive event as weU as the exposure to the loss of 

something cared for, such as an animal. 
« 

FamUy was the third most pervasive theme that developed from the 

analysis of the data. FamUy relates to the development of positive famUy 

relations brought forth through the phenomenon of competitive Hvestock 

showing. 

The fourth theme that emerged from the study was exposure to 

competition. Livestock showing satisfied the need for an individual to benefit 

from competitive experiences as weU as helping to feed competitive desires. 

Knowledge and care of animals emerged as the fifth strongest theme. 

Livestock shows provided a setting for advisors, parents, and sponsors to 

teach or pass on a knowledge base. 

Exposure to diverse cultures was the sixth theme to emerge in the 

study. Participants felt that the city of Houston, which is the major site of 

this study, exposed exhibitors to different types of people and atmosphere. 
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Development of Social Relations 

The development of social relationships emerged as the most pervasive 

theme throughout the data coUection methodology. This generated theme was 

supported through evidence and quotes in the interviews as weU as text in the 

field observations. The evidence of friendship as a meaning of social relations 

was weak in the review of historical Hterature; however, the pervasiveness of 

this theme in the interviews and observations proved its vaHdity. 

Through the use of symboHc interactionism, the researcher was able to 

find meaning in the themes and categories that emerged. Participants in the 

study appeared to emphasize the importance of developing fiiends. These 

friendships aid in the satisfaction of career goals set forth by individuals as 

weU as the simple need for companionship. The foUowing interview 

transcripts and observation text Ulustrated the importance and gave meaning 

to the theme social relations. 

The foUowing excerpt came from the interview transcripts. The 

participant was a first-year female coUege student that participated in stock 

shows through the FFA. 

Researcher: Are there any other comments or stories that you would 
Hke to share? 

Interviewee C: (Laughter). Off the top of my head? No, I just want to 
envision my Dad getting rammed into the rear end by one of our bucks 
or just Httle stories Hke that. I don't know any. Just experience you 
have gained with other people. Lifelong friendships that I have made. 
Those are important to me. 

This excerpt was taken from the field observation notes. The site for 

this observation was one of the steer tie areas at the Houston Livestock Show 

and Rodeo. 
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I observed an FFA chapter that had five exhibitors participating and 
only one advisor helping. These exhibitors would help one another feed 
and water the steers. The woiUd also help one another to and from the 
ring. The advisor seemed to be doing as much as he could, but he too 
busy to do everything that he wanted to. I asked these kids why they 
came to the Houston Livestock Show and Rodeo. One said because his 
friends do. Another wanted to try and win some money so he could 
attend diesel technical school. The other three said that they liked the 
women. 

This interview transcript noted the importance of socialization towards 

the future of the participating exhibitor. These participants are a famUy that 

has only been involved in Hvestock showing for a short time. 

Interviewee G: Can I backtrack a Httle bit? 

Researcher: Yes, go ahead. 

Interviewee G: Talking about the Hfe skiUs. The socialization that, you 
know, she's met kids who she'U go to coUege and she'U know Idds from 
lots of other areas and I can see so much benefit from that because 
these families are famUies that you want your kids to become 
acquainted with. And, you know, you kind of aU have a lot of the same 
goals and the same morals, and interest and I see a lot of benefits from 
that. 

This particular interview supported the meaning of social relations to 

satisfy human needs. The participant was a coimty extension agent in the 

state of Texas. 

Researcher: Okay, what are your most memorable experiences when it 
comes to Hvestock showing? 

Interviewee L: I guess the most pleasant experiences I had during the 
Hvestock shows was aU the fiiends that I met growing up and doing 
this. I guess the most practical uses of everything instead of just 
person, and that's personal aU the friendships that I made over the 
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years of doing this, but aU the time that I spent with my famUy also is 
right up there at the top. Both my sisters and my mom and dad, we 
always did this together, it was a famUy deal. Now the practical part, I 
guess of another positive, would be because I am a county extension 
agent now and if I would decide to be an Ag teacher or what I am doing 
right now, I learned something along the way. 

This participant in this interview was a graduate student at a major 

university that exhibited Hvestock through the FFA. Social relations as being 

a positive aspect of exhibiting Hvestock was supported. 

Researcher: What is your most memorable moment when it comes to 
Hvestock showing? 

Interviewee S: Winning, number one would probably be my most 
rememberable moment. I guess, a lot of friends that I made. I made a 
lot of firiends, that was a good thing. My most rememberable moments 
pertains to friends. 

The foUowing was an interview conducted with the previous 

participant's father. This data supported the meaning of importance that is 

placed on social relations to future success. 

Researcher: What Hfe skills do you feel are gained from exhibiting 
Hvestock? 

Interviewee R: Oh, I feel just a whole lot. The standard 0 1 - the kids 
gain some responsibUity things. That sure goes without sa5mig, I think. 
Probably the thing I could see, especiaUy in our case and Daughter's 
case, was that she learned to interact with kids aU over the state. 
We'd go to the stock show and she had fiiends from one end of the state 
to the other. Where as a lot of kids that don't exhibit Hvestock, they 
have lots of friends right there in their own hometown. When they get 
out of their hometown, they don't know where anjrthing south of Fort 
Worth is. Daughter knew kids from one end of the state to the other 
and they knew her. I knew their parents and the parents caUed her by 
name and talked to her. She could just walk through the bam in any 
just Hke they did me and I think that was worth a whole lot. I think 
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that carried over when she went to coUege. She went to Texas A & M. 
They had contacted her before she came down there because of the fact 
from knowing her from showing Hvestock and knowing what she did. 

Character 

Another, and almost as equaUy pervasive, theme that emerged was 

that of character. The sub-categories associated with this theme are as 

foUows; responsibiHty, confidence, sportsmanship, and how to deal with loss. 

The meaning of "able to deal with real life situations" was put with the 

theme of character as one of the Hfe skiUs that is gained through competitive 

Hvestock showing by FFA members. Participants felt that character 

developed through exhibiting Hvestock promoted growth from a chUd to a 

successful adult. 

These meanings were derived from data coUected in the interview 

transcripts, observation notes, and review of historical Hterature. This data 

supported the theme and meaning at hand. 

The foUowing was an interview transcript from a male coUege student 

that exhibited Hvestock as a FFA member. Character was described as being 

an important Hfe skiU that is gained through competitive Hvestock showing. 

Researcher: What do you perceive as some of the Hfe skiUs that are 
gained through competitive Hvestock showing? 

Interviewee E: I mean, first of aU it buUds character. I think that you 
have to be a disciplined individual to do it because, I resdize some mom 
and daddies do aU the feeding, but we didn't do it at my house. Me and 
my brother did it. We fed, we watered, we did everjrthing, unless we 
were at a baskethsdl game or something-footbgdl, our dad took care of 
it. But as far as that, you got character and discipline, you know, just a 
sense of having some responsibUity to take care of something. I mean, 
once you get out of school, people ain't gonna walk you and lead you by 
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the hand. So, I mean, those animal.*; they depend on you and you have 
to be dependable to take care of them if you are going to be competitive. 

The foUowing is a portion of an article pubHshed in the November 1996 

issue of AG Youth. This article supported traits such as character that are 

developed through Hvestock showing. 

Character, leadership, competition, andfamUy are not taught in school-
they are traits acquired through experience. The opportunity to learn 
these traits is offered to students through extracurricular activities, 
such as 4-H and FFA. The program that has taught me these traits 
and, therefore, has develop and grow is the Hvestock show program. 

ResponsibiHty was a sub-category to the theme of character. Benefits 

of adulthood provided meaning to the development of character. The foUowing 

was a portion of an interview from a past FFA member that exhibited 

Hvestock. 

Researcher: What do you perceive as some of the Hfe skUls that are 
gained through competitive Hvestock showing. 

Interviewee I: It teaches you responsibUity. You know that something 
else's Hfe depends on you and how weU youll do depends on you. So it 
teaches you responsibiHty and kind of what it wiU be Hke these days 
when you get in the workplace. 

The foUowing was a portion of an interview that is conducted with an 

agricultural science teacher and FFA advisor in Texas. This data supported 

the sub-category of responsibiHty and the theme of character. 

Researcher: What do you feel is gained from exhibiting Hvestock or 
what Hfe skUls do you feel are gained from competitive Hvestock 
showing? 

Interviewee N: WeU, I think there are many, many skills and I say this 
to parents aU the time, that the chUd is probably never going to be a 
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produce but what they are going to learn is responsibiHty, they are 
going to know that an animal requires care, they are going to know 
what it means to work hard and maybe win and maybe not win. 
Learning how to win with grace and lose with grace at the same time. 
Kids sometimes learn a lot about themselves. They maybe need to 
take a good look inside and say, 'T don't have the commitment it takes 
because that animal need to eat everyday". I teU them that when it is 
snowing out or iced out, they have to go down to the bam and take care 
of them. So I think that can buUd a lot of character. I have seen a lot of 
young people reaUy grow up in this program. I think that the showing is 
almost secondary in my mind. I think that it is the raising, getting the 
animal and taking care of their daUy preparation, this is kind of the 
reward on the end right there. I just kind of teU a Httle girl Hke Edna 
that it hasn't sunk in yet. I just talked to her. She was second in her 
class and here's a $120.00 gUt that she's come down here against. 
That's where the learning takes place. You don't have to go out and 
spend big doUars on these animals just to win. I think that other Hfe 
skills they learn are financial skills, learning that it costs money and 
how to account for your feed bUls, your time, your effort, aU that. It is 
time, effort and -

Some participants found self-confidence as a meaning that is developed 

through showing Hvestock. The foUowing was a section of an interview with a 

famUy that participates at stock shows, including the Houston Livestock 

Show and Rodeo. 

Researcher: What life skills do you feel are gained from exhibiting 
Hvestock? 

Interviewee F: I think independent thinking. You get out there in the 
ring and its just you and your animal and you've got to pay attention to 
what is going on and I think it teaches them to think on their feet and 
think under pressure. 

Interviewee G: Self-confidence. 

Interviewee F: I mean, its just Hke ever5^hing else, practice, it shows 
when you get to the ring if you've did your homework or not at the show. 
I think the main thing it teaches her is confidence and abiHty to think 
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on her-get in front of other people. You know, its kind of intimidating 
to walk out there in front of aU those people and, you know, because 
you're on your own. 

The foUowing are excerpts taken from field observations during the 

heifer show at the Houston Livestock Show and Rodeo. These observations 

estabHshed the meaning behind sportsmanship developed from exhibiting 

Hvestock. 

Toward the end of the show, a young man was injured. Several of the 
heifers were spooked when the divider fence feU. This caused the young 
man's heifer to pitch. The boy feU on the ground, and his heifer kicked 
him in the head. It was only a matter of seconds before the Houston 
Livestock show and Rodeo safety committee was there. This 
paramedic team took every precaution when loading the young man on 
the stretcher. WhUe the boy laid there, the crowd and exhibitors 
watched with sympathy. Once the boy was loaded and carried off, the 
crowed and exhibitors stood and applauded. The judge commented by 
sajdng over the intercom that we need to keep this young man and his 
famUy in our prayers. We know that things are going to happen Hke 
this when we get this many people and animals together. It was 
amazing how weU the Houston Livestock Show and Rodeo was 
prepared and how they handled this situation. A young man came in 
and took the heifer away from the situation. It was impressive how the 
exhibitors helped and cared during this situation. 

The site for the foUowing observation was the Chester White barrow 

drive at the Houston Livestock Show and Rodeo. 

After the Chester White barrow drive, the winner shook hands with the 
reserve champion and the other contenders in the arena. I also noticed 
the exhibitor shaking hands with the judge. 

Competitive Hvestock showing also exposes chUdren to the loss of 

something cared for. This loss buUds character, which is derived from the 

meaning of Hfe skiUs gained through competitive Hvestock showing. This 
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observation took place at the barrow show of the Houston Livestock Show and 

Rodeo. 

In the stands, I sat next to the gate for the truck. Several kids came 
away from this area crying. I asked one young lady why she was crying. 
She repHed by saying, "I'U never see Dexter again". She was obviously 
upset that she was losing this animal that she had spent five months 
with. 

Family 

The third theme to emerge from the study was that of famUy. FamUy 

togetherness and famUy values give meaning to what is desired as a Hfe skill 

which wUl be of value in the development of youth. 

This theme emerged through evidence brought forth through interviews, 

observations in the field, and a review of historical Hterature. It is apparent 

that participants in this study put emphasis on the importance of the famUy 

participating in activities together such as stock showing. 

The foUowing was a portion of the field observation during the steer 

show that supported the idea of competitive Hvestock showing being a famUy 

activity. 

I spent the rest of the day in the steer barn. I sat back in the stalls 
most of the time. I saw many famiHes working together to get the 
steers ready for show. WhUe watching one particular famUy, I noticed 
the exhibitor and father prepare the steer for show, and the mother was 
holding the baby and the towel. 

This excerpt was from an interview that was conducted with a father 

that has a son currently showing and another son attending coUege that 

showed Hvestock through FFA in the past. 
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Researcher: What are some of your most memorable moments when it 
comes to Hvestock showing? 

Interviewee D: WeU, of course, if you ever win anj^hing, you always 
remember them. But I think the most important thing out of it is the 
famUy entertainment, the family things that are done one on one with 
your kids and spouses. 

The foUowing was taken from the August 1997 issue of the Purple 

Circle Magazine. It supported the theme of famUy togetherness that Hvestock 

showing promotes. 

These projects are famUy projects, they provide an opportunity for 
famiHes to share quaHty time together. If you don't think famiHes get 
involved as a unit at these shows, just look at the emotion displayed by 
a famUy when one of theirs wins or loses or it's time for his of her 
animal to go on the truck. The tears shed at these times are real, they 
are famUy tears and they serve to buUd unity and togetherness. We 
must aU work very hard to retain any part of any program that 
encourages famUy involvement. 

When asked about the most memorable moments pertaining to 

Hvestock showing, the wife and mother of this particular famUy of five that 

exhibited Hvestock through the FFA in the past responded by saying: 

Interviewee K: We raised those hogs together. For several years we 
raised pigs and aU three of them worked at that. That was reaUy a 
famUy project is what that was. We aU worked hard at that. It was 
hard work but it was lots of fun...but it was sure hard work. AU of 
them, I think, worked with their animals a whole lot. 

The son of this famUy, who is currently an agricultural county extension 

agent, supported the theme of famUy togetherness through the foUowing 

portion of his interview. 
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Researcher: What are your most memorable experiences when it comes 
to Hvestock showing? 

Interviewee L: I guess the most pleasant experiences I had during the 
Hvestock show was aU the friends that I met growing up and doing this. 
I guess the most practical uses of everything instead of just person, and 
that's personal aU the friendships that I made over the years of doing 
this, but aU the time that I spent with my famUy also is right up there 
at the top. Both my sisters and my mom and dad, we always did this 
together, it was a famUy deal. Now the practical part, I guess of 
another positive, would be because I am a county extension agent now 
and if I would decide to be an Ag teacher or what I am doing right now, I 
learned something along the way. 

This interview portion was from a graduate student in agriculture that 

showed Hvestock through the FFA. She described how important showing was 

to her and how it gave meaning to the benefits of famUy. 

Researcher: Do you have any other experiences or comments you would 
Hke to share? 

Interviewee S: I reaUy enjoyed showing. I hope my kids show. I think it 
was good for me because I was a real shy kid and you had to learn not to 
be shy. When your dad told you to go do something or go ask somebody 
something, you had to go do it. You didn't ask questions. I know most 
people took vacations. AU my friend's families went on vacations. We 
didn't. We went to stock shows. We were always together. FamUy 
came first. Stock shows were fun. I enjoyed them. 

In the interview with the above participant's father, the theme of famUy 

was supported with evidence of meaning given to the quaHty and gain of life 

skUls due to families participating in Hvestock shows. 

Researcher: Do you have any other comments or experiences about 
anything to do with showing Hvestock? 

Interviewee R: I just think it's the greatest thing that has ever come 
down for kids and famiHes. I judge a lot of stock shows. Depending on 
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what kind of judging, when I'm judging a jackpot show, I don't make a 
big speech. But when I'm judging a county show where there are lots of 
mamas, daddies, and granddaddies that don't go anywhere else, I have 
a pretty good speech about the benefits of stock showing and what it 
does for families. I think that is the one thing-you know you can have a 
kid that is an aU-state footbaU star and aU you can do is to sit in the 
stands and watch him. But when you are showing Hvestock, if you do it 
Hke we did it and Hke the people that I know of that win, the famUy 
does it. The whole famUy goes to the bam, even the mama just going 
out there to carry sandwiches. She may not be able to cHp or anything 
else but she out there helping, lending encouragement. That is the 
thing that helped. For nine years, me and Daughter loaded up every 
weekend or one weekend a month and drove plum across the state to a 
stock show. It just made us closer as a family and I woiUdn't take 
anything for that. 

Exposure to Competition 

The fourth theme to develop from this study dealt with the competition 

that competitive Hvestock showing introduces to exhibitors that participate. 

Two meanings developed from the theme of competition that stems from the 

phenomenon of exhibiting Hvestock. One category results from the need to 

satisfy the desire of participating in competitive events. The other relates to 

the exposure of winning and losing. This meaning was also apparent in the 

character theme that develops in the study. 

These meanings were developed through the coding of interview, 

observation, and historical Hterature data. The foUowing was a portion of an 

article written by Clay ElHott (1995) and was taken from the Purple Circle 

magazine. 

These projects prepare our young people for the future. What other 
activity teaches the rewards of hard work, dedication, discipline, 
sportsmanship, and competition. Competition surrounds us daUy in 
the workplace, it's in our government, we even compete in the parking 

48 

Va>»^> 



lot. Few other activities can truly prepare youth better for life than 
Hvestock projects. 

The foUowing interview was taken from a veteran agricultural science 

teacher that has a daughter who participated in Hvestock shows through the 

FFA. This supported the meaning that is given to competition by the 

participants. 

Researcher: What are some of your most memorable moments when 
you or your daughter were Hvestock showing. 

Interviewee A: WeU, I guess I'd have to say that probably some of the 
most memorable moments were when my kids did weU, not just my 
daughter, but anybody else when the judge slaps them or points to 
them or shakes their hand and when they win something. But, I think 
also, it is when you get a kid that comes to you and has done a good job 
and have worked hard and they say that they enjoyed what they did. 
Their parents come up and say that they learned something out of it. I 
know one of the things that one of the kid's parents told me one time 
was, he said, "My kid won't do anything. Except now since you taught 
him to work with these animals, I get more work out of him than I ever 
did before." So maybe it is more than just money that they get. It is 
the satisfaction of learning how to take care of animals. I guess that 
the biggest thriU I ever had was probably when Daughter won the deal 
in City last year on the champion lamb. We've had a champion before, 
once or twice, but that was the end of the road after a hard year when 
we had those lambs die on us, so that was pretty good. Yeah, but you 
can't complain about that. But I guess, reaUy, I've had several 
champions within one year and the boys had their reserve grand in Fort 
Worth and that was reaUy quite a kicker. It aU feels good when you 
have success. 

Researcher: How do you feel about competition and education? 

Interviewee A: WeU, I think competition always makes things better. 
You are going to lose more than you ever win. My old principal when he 
was here, John Doe, he used to always say, "You need to be a graceful 
loser but be gracious in victory, too." I think you always teach your Idds 
at stock shows that if they lose and it reaUy pleased me to see them go 
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over and shake the winner's hand. It pleased me to see them shake the 
judge's hand. I think they need competition because if you don't have 
any competition, you don't have goals set for you to try to get to and I 
think aU of our education is competition because kids are competing 
slots in coUege. They are competing for scholarships, they are 
competing for athletics, athleticaUy, and I think competing in stock 
shows just faUs right in there with it. 

This interview excerpt came from an individual who is a father of two 

boys that participate in Hvestock showing through the FFA. 

Researcher: Do you feel that competition is beneficial in education? 

Interviewee D: Oh, yeah. You're competing in everyday Hfe. Even after 
you get out of school, making a Hving or keeping your job or whatever 
you do. It's not just because you have a degree, in my opinion, you 
know, 'TVe got it made". That is not the case. You've got to compete 
with a guy with the same abUities. You got to, you know, have to do you 
Hvestock project. You are competing to be a winner. That is what 
everybody wants to be, a winner. 

The observation that foUows took place at the Houston Livestock Show 

and Rodeo barrow show. This observation supported the data found in the 

previous interviews and historical document. These pairticipants feed on 

competition, and competitive Hvestock showing satisfies this. 

I heard several of the loudest cheers I've every heard at a stock show 
when some of the champions were picked. I noticed some kids reaUy 
working themselves when exhibiting their animal. They wanted to win. 
Several exhibitors looked as if they were lost. Maybe it was just 
inexperience. 

The foUowing was an interview transcript that came from a male 

coUege student that participated in Hvestock shows as a FFA member. This 

data supported the need and desire of competition that these participants 

feel. 
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Researcher: Do you feel that competition is beneficial in education? 

Interviewee E: There is no question about that. I thrive on winning. 
When there is nothing but one place to get, and that's first, the rest of 
them, everybody else just shows to participate in my opinion. And I'm 
not a poor looser, but I hate to loose. And when you get winning in your 
blood, some people kind of go to an extreme that they shouldn't go to. I 
haven't crossed that Hne and I'm not saying that I won't, but I've done 
things I probably shouldn't have done to win, but it's winning is what 
this world is about and if you ain't first, nobody remembers you. So 
this is how I feel about it. 

To summarize the support for competition as a theme, the foUowing 

interview transcript was used. This supported the meaning of competition as 

a desire and a learning tool for the development of Hfe skiUs. 

Researcher: Do you feel that competition is beneficial in education? 

Interviewee R: Oh, yeah. Competition is in anjrthing, whether it is 
playing tiddljrwinks or showing Hvestock. I think you are going to be 
competing aU your Hfe, whether it is for a job or within a job. It's nice to 
learn how to win but you also have to learn how to lose. There's no 
doubt competition is good. 

Knowledge and Care of Animals 

The fifth theme that emerged from this study was the knowledge and 

care of animals. The participants of the study found meaning in animal 

knowledge that is acquired and developed through competitive Hvestock 

showing in the FFA. 

This theme was developed through analysis of data coUected through 

interviews. The foUowing are two interview transcripts that support the 

theme. The first was a transcript from a former FFA stock show exhibitor 

that was currently a county agent. 
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Researcher: What do you feel were some other skUls that you gained 
from exhibiting Hvestock? 

Interviewee L: Of course, I wiU back up and say I showed pigs and 
lambs, I learned how to feed animals. First of aU, selection of animals. 
I learned that right off the bat. I was always with mom and dad or dad 
and his buddies whenever they would go to look at Hvestock. Most of 
the time I was, he always tried to have me there and I'm glad he did 
because I learned about selection over the years. I wouldn't want to just 
throw the feed in a feeder out there and let my pigs eat. We always 
knew exactly how much they were eating every day. So I learned that 
you select a pig and he weighs 40 lb. and you want him to weight 160 lb. 
the day of the show, we knew the rate of gain and I learned about that 
and stUl use that to this day. Sheep - same thing. Fitting, feeding, 
selection -- learned aU of that through the years. Also, a lot of 
sportsmanship is involved in this because I have been up the top pole 
and been in the bottom hole lots of time and I cannot teU you right now 
aU the ribbons and trophies that I ever won but I can remember aU the 
good times that I had doing this and everything I learned. 

The foUowing was an excerpt of an interview transcript from an 

agricultural education teacher commenting on the animal skUls that 

exhibitors of Hvestock develop. Participants tend to find this meaning 

important in developing Hfe skills. According to the participants, the 

knowledge that pertains to animal care is essential to those entering 

professions or situations related to this field. 

Interviewee A: But, I think also, it is when you get a kid that comes to 
you and has done a good job and have worked hard and they say that 
they enjoyed what they did. Their parents come up and say that they 
learned something out of it. I know one of the things that one of the 
kid's parents told me one time was, he said, "My kid won't do anything. 
Except now since you taught him to work with these animals, I get more 
work out of him than I ever did before". So maybe it is more than just 
money that they get. It is the satisfaction of learning how to take care 
of animals. I guess that the biggest thriU. 
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Exposure to Culture.s 

The sixth theme generated from the data in the study was exposure to 

diverse cultures that comes about from exhibiting Hvestock competitively 

through the FFA. Meaning was generated through participants of the study 

on how exposure to diverse cultures aids in the development of life skills. 

Two sub-categories emerged from this theme; exposure to people and 

their diverse environments. Participants revealed that exposure of exhibitors 

to the city of Houston, as weU as the diversity of people at stock shows, aided 

in the development of life skills. 

This theme generated through data that was anal5rzed and coded from 

interviews and observations that foUow. Meanings were derived from the 

interactions of the participants in their environment. 

A schoolteacher and mother of a former FFA exhibitor supported this 

theme through the meaning that is derived from the exposure to the city of 

Houston. The foUowing is a portion of her interview when asked to comment 

about the Houston Livestock Show and Rodeo. 

Interviewee B: Houston Livestock Shows have been good for Daughter. 
We have placed high several years. I think it is an experience totaUy 
different from San Antonio, different from our steer showing in Fort 
Worth and our lamb showing in San Angelo. It is a different 
environment. Oh, I don't know, I think the Houston Stock Show says it 
aU. The kids love the cowboys. So that experience our smaU town 
students never get, the city life. To me that is a growing experience. 

An observation that foUows supported the theme at hand. The site for 

this observation was the arena during the heifer show. 

Towards the end of the day, a young man was asked to stand next to 
the fence because he was a class winner and was trjdng for breed 
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champion. In the comer by the fence stood an employee hired to keep 
the arena clear of manure. This man was African American and had 
very unusual hair. As the young man was approaching the designated 
spot next to the arena help, I noticed his eyes foUowing the employee. It 
his hard to describe his the look on this young man's face. It seemed 
that the young man was timid towards the arena employee; however, 
when the arena man asked the boy a question, the kid did reply. 

The foUowing was taken from an interview with a couple that had 

chUdren participate in Hvestock shows as FFA members. This data 

supported the exposure of the new environments encountered by exhibitors of 

Hvestock as weU as exhibitors at Houston Livestock Show and Rodeo. The 

participant was describing a situation that took place when he was 

sponsoring a trip to the Houston Livestock Show and Rodeo. 

Interviewee J: Me and A .̂ Teacher set out with a group of boys one time 
and decided to stop and eat breakfast. WeU, the waitress came over 
and took our order and one boy ordered eggs and something else. WeU 
anyway, when the boy asks for eggs she says how do you want them 
cooked. He didn't know any other way to cook eggs other than how his 
mama did it. He wanted eggs cooked Hke his mama cooks them. Come 
to find out, he had never been to a restaurant to eat breakfast before. 
That trip was the first time he had been to a city and he was in high 
school. 

A female coUege student was asked about her most memorable 

moment when exhibiting Hvestock in the FFA. Her response revealed that 

meaning is given to the exposure of different cultures through Hvestock 

showing. The foUowing was taken from that interview. 

Interviewee C: WeU, I was with either of my parents going on the trip, 
and also with other people my age or older. When you are traveling, 
once you get there, you are meeting so many different other individuals, 
you almost feel Hke you're in another culture because you have kids 
from West Texas and kids from East Texas. There seems to be a 
dividing Hne there so you see different sides of people. I think that is 
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rewarding and beneficial to how you are raised as an individual. So, 
probably the experiences at home also. When you are working and 
running track and the stories you get, maybe when you get thrown off or 
chasing lambs around the track and just Httle points in there. 

Summary 

This chapter presented the data obtained from interviews, 

observations, and a review of historical documents. The theoretical 

framework in this study used symboHc interactionism along with a 

triangulation of coUection methods to ensure vaHdity. This information was 

hermeneuticaly analyzed and then coded. First, the information was coded 

openly. The data were then coded axiaUy and foUowed again by selective 

coding. 

This study revealed over sixty categories when the data were sorted by 

way of open coding. After the data were axiaUy coded and selectively coded, 

the categories were combined and emerged as six major themes, ranked in 

order of importance: (1) social relationships, (2) character, (3) famUy, (4) 

exposure to competition, (5) knowledge and care of animals, and (6) exposure 

to different cultures. 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summarv 

This quaHtative study was designed to vaHdate the Hfe skUls that are 

gained and how they are developed through competitive Hvestock showing by 

Texas FFA members. In order to accompHsh the purpose of this study, tv/o 

specffic objectives were identffied: 

1. What type of Hfe skills can be attributed to competitive Hvestock 

showing by Texas FFA members at the Houston Livestock Show and Rodeo 

and simUar exhibitions? 

2. How are these hfe skiUs developed in the environment of and 

interactions with the Houston Livestock Show and Rodeo and other Hvestock 

exhibitions? 

Procedures 

A quaHtative method of research was used in order to generate themes 

to vaHdate the benefits of exhibiting Hvestock. S5nnboHc interactionism was 

used as the basis for the theoretical framework of this quaHtative study. A 

triangulation of data coUection was developed in order to vaHdate the results. 

The three methods of data coUection used in this study were: (1) interviews, 

(2) field observations, and (3) a review of historical Hterature. The Houston 

Livestock Show and Rodeo was chosen as the primary site for the field 

observations. The participants of the interviews included eight different 

famiHes and/or individuals that had or were currently participating in 

competitive Hvestock shows and the Houston Livestock Show and Rodeo 
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through the FFA. The historical Hterature included stock showing articles 

taken from magazines and newspapers. AU data were transformed into text 

to ease the analysis process. This data were constantiy analyzed using a 

hermeneutic type of method. These meanings were then coded using open, 

axial, and selective coding. 

Findings 

After the data were axiaUy coded and selectively coded, the categories 

were combined and emerged as six major themes, ranked in order of 

importance: (1) social relationships, (2) character, (3) famUy, (4) exposure to 

competition, (5) knowledge and care of animals, and (6) exposure to different 

CiUtures. 

Conclusions 

The foUowing conclusions are based upon the findings of the study and 

Eire subject to the limitations outHned in Chapter I, the most notable of which 

is that the findings are restricted to the participants of the study 

1. The most important Hfe skUl developed through exhibition of 

Hvestock by FFA youth is social relations. This contrasts earher quantitative 

studies and Hterature, which suggested that character development of youth 

was the most important benefit of Hvestock exhibition. Throughout the 

informal interviews, the development of friendships through Hvestock shows 

was repeated in almost every setting. Exhibitors, advisors, and parents 

continuaUy stated it was necessary for young adults to meet people. They 

also felt that it was important to belong or fit in a particular group of society. 

The participants emphasized the necessity of soHd social relations in order to 
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ensure career and educational goals. Because social relations are learned and 

aid in the development of a person, they are considered a life skiU. 

2. Participants in the study revealed that chauracter development is a 

close second to social development as the most important benefit of 

competitive Hvestock exhibition by FFA members. ResponsibUity, 

confidence, sportsmanship, and exposure to loss help young people develop 

character in this environment. ResponsibiHty was identified as being 

developed through the attention, time, and care that an animal project 

requires. Confidence was instUled in the exhibitors because they see that 

they can take care of and exhibit an animal when they work hard. 

Sportsmanship developed through Hvestock showing because it is a 

competitive event. Exhibitors learned the value of fair play and respect in the 

show ring. Young chUdren were exposed to loss at the end of the show season 

when they lose their market animals. This may prepare them for similar 

situations that wiU happen in Hfe. The participants perceive these meanings 

as a buUder of character, which is an essential Hfe skUl. 

3. This study also supports the thought that stock shows promote 

healthy famUy growth and development. Many exhibitors participated in 

stock shows with their parents/guardians and family. A famUy can share the 

hard work and dedication that an animal project requires. This brings the 

famUy closer together. FamUy togetherness appears to be important to the 

participants and can be considered a life skill. 

4. Humans have a desire and energy that propels them to competition. 

This meaning is evident through the study of this phenomenological study. 

Youth Hvestock shows are competitive events that satisfy the need to compete 
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and win. Competition can also aid in the development of sportsmanship and 

the abiHty to handle loss. 

5. A basic knowledge of animals and care techniques for animals is 

developed when competing in Hvestock shows. Participants feel this is 

important knowledge for young people to have and develop. In Hvestock 

showing, the exhibitors must learn how to feed and care for the animal in 

order to succeed, not only with animal projects, but simUar situations. 

6. FinaUy, Hvestock shows provide interactions through different 

environments that expose participants to different cultures. Many rural 

Hvestock exhibitors are not familiar with big city environments and cultures 

that encompass major Hvestock shows. Participants felt exposure of rural 

youth to large cities aids in their development. Livestock shows also expose 

and familiarize participants with cultures and individuals from different 

regions of the state. 

Recommendations 

The foUowing are recommendations based on the conclusions of the 

study: 

1. UntU evidence is developed to the contrary, Texas FFA programs 

shoiUd continue to utilize competitive Hvestock shows as a means of 

developing Hfe skills among FFA members. Although this study needs to be 

repHcated with larger populations before the results can be generalized to aU 

FFA members in the state, it has vaHdated, through a quaHtative process, 

most of the perceived benefits of competitive Hvestock exhibition for FFA 

members. 
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2. For the same reasons identffied in Recommendation #1, Hvestock 

shows on the local, county, and major level should continue to offer 

opportunities for youth to participate in competitive Hvestock exhibition. 

3. In pubHcizing the benefits of competitive Hvestock exhibition, 

agricultural educators and Hvestock show officials should consider Hsting the 

major benefits of competitive Hvestock in the foUowing rank order: (1) 

development of social relationships, (2) individual character development, (3) 

development of famUy relationships, (4) exposure to competition, (5) 

education gained through knowledge and care of animals, and (6) exposure to 

different cultures. 

4. Because it appears that Hvestock exhibition aids in the development 

of Hfe skiUs, the competitive Hvestock exhibition model used in agricultural 

science programs should be examined for possible use in other areas of the 

high school curriculum. 

5. Similar studies, both quaHtative and quantitative, need to be 

conducted in order to support the emergent themes in this study. Suggested 

topics include: (a) a factor analysis of perceived benefits identffied by various 

groups to determine if the same themes emerge as quantitative factors, (b) a 

study determining the perception of individuals on the effects these pauiicular 

Hfe skiUs have on academic and/or career success, (c) a study on the 

demographics of the participants at the Houston Livestock Show and Rodeo 

and how they relate to academic and/or career success compared to non-

exhibitors, and (d) a study which examines the effects and benefits gained 

from participating as volunteers at Hvestock exhibitions such as the Houston 

Livestock Show and Rodeo. 
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6. A study should be conducted to determine if the perceived problems 

of competitive Hvestock exhibition can also be vaHdated through a quaHtative 

process. This study only examined benefits of competitive Hvestock 

exhibition, but the same rationale for this study obviously can be developed 

for examining perceived problems. 

61 



^^Bmam^ 

REFERENCES 

Adler, P. A., & Adler P. (1995). Observation Techniques. In N. K. Denzin & Y. 
S. lincohi (Eds.). Handbook of QuaHtativP Rp.sparrh (p. 377). Thousand 
Oaks, CA: Sage PubHcations. 

Ames, C, & Ames, R. (1978). The thrUl of victory and the agony of defeat: 
ChUdren's self and interpersonal evaluations in competitive and 
noncompetitive learning environments. Journal of Research and 
Development in Education v. 12aV 79-87. 

Author. I. (on-Hne). LCHS FFA [on-Hne]. AvaUable: 
http://jasniine.esul0.kl2.ne.us/Ioupcity/organiz/ffa.html. Oct. 1997. 

Author. II. (on-line). About FFA [on-Hne]. 
http://www.agriculture.com/contents/FFA/about FFA/keyis.html. Oct. 
1997. 

Author. III. (on-Hne). Houston Attendance History [on-line]. AvaUable: 
http://www.hlsr.com/giaattendanceh.html. Oct. 1997. 

Author. TV. (on-Hne) Houston History [on-line]. AvaUable: http://www. 
hlsr.com/gihistory.htnU. Oct. 1997. 

Author V. (on-line) Houston Show Facts [on-line]. AvaUable: http:// 
www.hlsr.com/gifacts.html. Oct. 1997. 

Author VI. (on-Hne) Houston Financial HighHghts [on-Hne]. AvaUable: 
http://www.hlsr.com/gifinancial.html. Oct. 1997. 

Baker, J. P. (1991). The impact of exhibiting 4-H animals projects as 
perceived by selected participants, parents, and extension agents in 
Mississippi. UnpubHshed doctoral dissertation, Mississippi State 
University, StarkvUle. 

Benson, P. W. (1982). The relationship of FFA, vo-ag, and work experience. 
The Journal of the American Association of Teacher Educators in 
Agri£ulture^_23{3), 51-51. 

Blumer, H. (1969) SvmboHc interactionism. Englewood CHffis, NJ: Prentice-
Hall. 

62 

• • 

http://jasniine.esul0.kl2.ne.us/Ioupcity/organiz/ffa.html
http://www.agriculture.com/contents/FFA/about
http://www.hlsr.com/giaattendanceh.html
http://www
http://hlsr.com/gihistory.htnU
http://
http://www.hlsr.com/gifacts.html
http://www.hlsr.com/gifinancial.html


Cepica, M., DUHngham, J., Eggenberger, L., Stockton, J. (1988). The Historv 
of Agricultural Eduration in Texas Lubbock TX: The Texas Tech 
University Press. 

Charon, J. M. (1995). SjmiboHc interactionism: an introduction, an 
intemretation. an integration Englewood CHffs, NJ: Prentice-HaU. 

Clark, A. A. (1978). An analysis of leadership and self-confidence and/or self-
acceptance outcomes from student participation in Distributive 
Education Clubs of America. Dissertation Abstracts International. 39. 
837-A. 

CresweU, J. W. (1994). Research design: QuaHtative and quantitative 
approaches. Thousand Oaks, CA: Sage. 

Debord, K. (1990) The effect of competition awards on self-esteem, niinni.s 
Teachers of Home Economics. 33(5). 181-184. 

Deci, E. L.., & Ryan, R. M. (1980). The empirical exploration of intrinsic 
motivation processes. In Berkowitz (Ed.), Advances in experimental 
social psvchologv. 13. 39-80. 

Denzin, N. K., & Lincoln, Y. S. (1995). entering the field of quaHtative 
research, in N. K. Denzin & Y. S. Lincoln (Eds.), Handbook of 
QuaHtative Research (p. 1). Thousand Oaks, CA: Sage PubHcations. 

Desy, J. & CampeU, P. B., & Gardner, J. A. (1984). High school vocational 
education experiences: In school and the labor market (Research and 
Development Series No. 244). Columbus: Ohio State University, The 
National Center for Research in Vocational Education. 

Deutsch, M. (1949). A theory of cooperation and competition. Human 
Relations. 2. 129-152. 

EUiott, Clay. (1995). Are the Stakes Too High? Purple Circle Magazine. 
October, 1995. p. 42. 

Epstein, J. A. & Harackiewicz, J. M. (1992). Winning is not enough: the 
effect of competition and achievement orientation on intrinsic interest. 
Personality and Social Psvchologv BuUetin. 18(2). 128-138. 

63 

mmm • - H 



! ^ ^ ^ 

Fraze, S. D. (1986) The relationship of participation in selected FFA 
activities with career choice and job satisfaction of program completers 
in vocational agriculture in Texas Unpublished doctoral dissertation, 
Texas A&M University, CoUege Station. 

Glazer, M. (1982). The threat of the stranger: ViUnerabUity, reciprocity, and 
fieldwork. In J. Sieber (Ed.). Ethics of social research: Fieldwork. 
regulation, and pubHcation (pp. 49-70). New York: Springer-Verlage. 

Glesne, C, & Penshkin, A. (1992). Becoming quaHtative researchers: An 
introduction. White Plains, NY: Longman. 

Jorgensen, D. L. (1989). Participant Observation: A methodology for human 
studies. Newbury Park, CA: Sage. 

Hampson, M. N. (1977). Essential leadership and personal development 
competencies needed in agricultural occupations as identffied bv 
agricultural leaders in Ohio (Summary of Research Series, SR 12). 
Columbus, OH: The Ohio State University, The Department of 
Agricultural Education. (ERIC Document Reproduction Service No. ED 
141 645). 

Hankes, D. (1996, August). Exhibitors of champion barrows and lambs at the 
Houston Livestock Show and Rodeo. UnpubHshed master's thesis, 
Texas Tech University, Lubbock. 

Hillison, J. (1979). The role of high school vocational agriculture/agribusiness 
in the occupational success of graduates in Texas. UnpubHshed 
manuscript, Texas A&M University, Department of Agricultural 
Education, CoUege Station. 

Hurt, R. D. (1994). American agriculture: A brief historv. Ames, LA: Iowa 
State University Press. 

Jaure, J. T. (1997). F̂ ctO '̂̂  f̂ ffecting membership in the Texas FFA. 
Unpublished master's thesis, Texas Tech University, Lubbock. 

Johnson, A. B., Jr. (1980). A foUow-up study of 1973-74 Oklahoma vocational 
agriculture completers. Dissertation Abstracts International. 41. 
3383-A. 

64 



n^y 

Kieth, T. L. (1996). The Phenomenon of winning in thp TAV̂ Ŝ .d̂ î t̂  Plain.s 
4-H Livestock Showing Program. Texas Tech University. 

Kieth, T. L. (1997). The value of 4-H competitive activities as perceived bv 
the parents of 4-H members. An unpubHshed doctoral dissertation, 
Texas Tech University, Lubbock. 

MarshaU, C, & Rossman, G. B. (1995). Designing quaHtative research (2nd). 
Thousand Oaks, CA: Sage PubHcations. 

Martens, R. (1975). Social psychology and physical activity. New York: 
Harper and Row. 66-67. 

Morgan, K., & HoUey, W. (1984). Comparison of selected characteristics of 
vocational agricultural departments in the northwest district of 
Oklahoma based on high, medium, of low levels of Hvestock show 
participation. Paper presented at Southern Regional Research 
Conference in Agricultural Education, Oklahoma City, OK. 

The National CouncU for Agricultural Education (1992). Experiencing 
Agriculture: A handbook on supervised agricultural experience 
programs. Alexandria, VA. 

The National FFA Organization. (1996). The colors of leadership. 
Alexandria, VA. 

The National FFA Organization. (1997). The Official FFA Manual. 
Alexandria, VA. 

Pruvulovich, Z. R. (1982). In defense of competition. Journal of PhUosophv of 
Education. 16(1). 77-88 

Rasmussen, W. D. (1989). Taking the university to the people: Seventy five 
years of cooperative extension. Ames, Iowa: Iowa State University 
Press. 

Rathbun, L. P. (1974). The relationship between participation in vocational 
student organizations and student success. Dissertation Abstracts 
international. 35. 2859-A. 

Reeve, S. A. (1906). The Cost of Competition. New York: McClure, PhUHps, 
p. 92. 

65 



fSmM 

Rich, J. M., & DeVitis, J. L. (1992). Competition in education. Springfield, 
IL: Charles C. Thomas. 

Ricketts, S. C, & Newcomb, L. H. (1984). Leadership and personal 
development abUities possessed by high school seniors who are 
members in superior and non-superior FFA chapters, and by seniors 
who were never enroUed in vocational agriculture. The Journal of the 
American Association of Teacher Educators in Agriculture. 25(2). 51-
59. 

SchUd, D. T. (1966). Exhibits, fairs, and festivals. In H.C. Sanders (Ed.), 
Cooperative extension service, (pp. 199-205). Englewood Cliffs, NJ: 
Prentice-HaU. 

Shelhamer, V., & Bishop, D. (1985). Personal characteristics that which 
make people more employable in agri-business (R&D Monograph 
Series 3). Bozeman: Montana State University, Agricultural & 
Industrial Education. 

Smith, K. L., & Collins, C. (1988). Attitudes towards competition in a youth 
organization. The Joumal of the AATEA. 29(2). p. 40. 

Sommer, S. D. (1989). Competition within organizations: effects on 
performance, acceptance, and social relations. Ann Arbor, ML: 
University Microfilms International. 

Stockton, J. (1977). Positive aspects of Hvestock shows. The Agricultural 
Education Magazine. 50(3). 58 & 63. 

Strauss, A., Corbin, J. (1990) Basics of QuaHtative Research, (pp. 61-143). 
Newbury Park, CA: SAGE PubHcations. 

Taylor, W. N. (1983). A foUow-up studv to determine the relationship 
between high school supervised occupational experience programs in 
agriculture and estabhshment in occupations. UnpubHshed doctoral 
dissertation, Virginia Polytechnic Institute and State University, 
Blacksburg. 

Townsend, CD. (1981). FFA participation and personal development as 
perceived bv Iowa vocational agriculture seniors. UnpubHshed doctoral 
dissertation, Iowa State University, Ames. 

66 

smrmum mmmmmmJ-



Townsend, C. D., & Carter, R. I. (1983). The relationship of participation in 
FFA activities and leadership, citizenship, and cooperation. The 
Joumal of the Ampncan Association of Teacher Educators in 
AgricuIturP 24(1) 20-25. 

U. S. Department of Agriculture. (1915). Yearbook of the U.S. Dppartment of 
Agriculture. Washington DC: Government Printing Office. 

U. S. Senate Committee on Labor and PubHc Welfare. (1968) Notes and 
working papers concerning the administration of programs authorized 
under vocational education act of 1963. P. L.. 88-210. Washington D.C. 

Vaughn, P. A., Vaughn, R. C, & Vaughn, D. L. (1993). Handbook for advisors 
of vocational student organizations. (3rd ed.). Athens, GA: American 
Association for Vocational Instructional Materials. 

Vernon, G. M. (1973). Values, value definitions, and symboHc interaction. In 
J. D. CardweU (Eds.), Social Psychology: A SymboHc Interaction 
Perspective, (p. 37). PhUadelphia: F. A. Davis Company. 

Vines, C. A., & Anderson, M. A. (1976). Heritage, horizons: Extension's 
commitment to people. Madison, WI: Joumal of Extension. 

Weber, J. A., & McCuUers, J. C. (1986). The blue ribbon: An American way 
of Hfe. The effects of competition and rewards in 4-H. Joumal of 
Extension. 24. 20-22. 

WiUiams, D. L. (1977). An assessment of Texas FFA contests as perceived 
bv secondary school principals, parents, current FFA members, and 
teachers of vocational agriculture. UnpubHshed doctoral dissertation, 
Texas A&M University, CoUege Station. 

Wowerth, I. (1912). Competition, natural & industrial. International 
Journal of Ethics. 22. p. 415. 

67 



miM ^m •!!!5S!!!55^HHSSS 9ff 7'"Wi" n 

APPENDIX A 

INTERVIEW PARTICIPANTS 

t 

68 

•CTrnffrW^^^BSi ^ ^ ^ ^ ^ S M M & i ^ 



mm 

Interview Participants 

A: Veteran Agricultural Science Teacher, Past FFA Exhibitor 
B: School Teacher, Wife of A 
C: CoUege Student and Past FFA Exhibitor, Daughter of A and B 
D: Cotton and Peanut Farmer 
E: CoUege Student and Past FFA Exhibitor, Son of D 
F: Owner/Operator of Crop Spraying Service, Past FFA Exhibitor 
G: Nurse, Wife of F 
H: Current FFA Exhibitor, Daughter of F and G 
I CoUege Student and Past FFA Exhibitor 
J: Supervisor for UtiHty Company, Past FFA Exhibitor 
K' Secretary, Wife of J 
L: County Extension Agent, Past FFA Exhibitor, Son of J and K 
M: Agricultural Science Teacher and Past FFA Exhibitor 
N: Agricultural Science Teacher and Past FFA Exhibitor 
O: Representative of an Agricultural Commodity CouncU 
P: Wife of O 
Q: Current FFA Exhibitor, Son of O and P 
R: Representative of Fundraising Company, Past Ag. Science Teacher 
S: Graduate Student, Daughter of R 
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Example of an Interview Transcript 

Researcher: What are some of your most memorable moments when you or 
your daughter were Hvestock showing? 

Interviewee A: WeU, I guess I'd have to say that probably some of the most 
memorable moments were when my kids did weU, not just my daughter, but 
anybody else when the judge slaps them or points to them or shakes their 
hand and when they win something. But, I think also, it is when you get a kid 
that comes to you and has done a good job and have worked hard and they say 
that they enjoyed what they did. Their parents come up and say that they 
learned something out of it. I know one of the things that one of the kid's 
parents told me one time was, he said, "My kid won't do anything. Except now 
since you taught him to work with these animals, I get more work out of him 
than I ever did before". So maybe it is more than just money that they get. It 
is the satisfaction of learning how to take care of animals. I guess that the 
biggest thrUl I ever had was probably when Daughter (C) won the deal in City 
last year on the champion lamb. We've had a champion before, once or twice, 
but that was the end of the road after a hard year when we had those lambs 
die on us, so that was pretty good. Yeah, but you can't complain about that. 
But I guess, reaUy, I've had several champions within one year and the boys 
had their reserve grand in City and that was reaUy quite a kicker. 
It aU feels good when you have success. 

Researcher: What about the Houston Livestock Show itself? 

Interviewee A: WeU, it is probably the best one. It is the one everybody aims 
for. I would say that when you go to the final group of people to work with, like 
they run the shows, I would say the Houston show is probably the most 
cooperative in the group of people, as an Ag teacher and county agent or 
feeder, you go in there with some ideas and suggestions. They are always 
usuaUy the most receptive of any of them we have to work with and they have 
always been a group that, if there is something new coming up, they take the 
lead and they are willing to make the changes, where a lot of other shows are 
sometimes reaUy hard to get them to make changes and do anjrthing with. 
You know it ~ the only draw back I have with it is it is so big that if you go in 
there with junior kids, you have pigs, lambs, chickens, commercial animals, 
steers and ever5rthing else, it just nearly kills you - the time factor. But there 
is not any way you can get around it. It aU has to be done. I don't know how 
they get it aU worked the way they do. 
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Researcher: What do you perceive as some of the life skills that are gained 
through competitive Hvestock showing and how do you define life skills? 

Interviewee A: WeU, first of aU, a life skiU is something a student leams that 
he can carry on aU their way through life. To me, the most important life skiU 
that comes out of exhibiting animals and showing animals is responsibiHty. 
A kid or a young person takes care of their animals, they work with their 
animals, they feed them, they wash them, they groom them, they get them 
ready to show - to me that is the most important thing they get out of stock 
showing. Then I would say, just a tad underneath it, the next thing is the 
fiiends they make, the people that they meet when they are in stock shows or 
at stock shows. It seems that those kind of kids are just the eHte kids and 
seems they foUow them when they get out of high school and have fiiends of 
their own. I think that the responsibUity they learn and the friends that they 
make are just two of the most important things they get out of stock shows. 

Researcher: Okay, how do you feel about competition in education? 

Interviewee A: WeU, I think competition always makes things better. You are 
going to lose more than you ever win. My old principal when he was here, John 
Doe, he used to always say, "You need to be a graceful loser but be gracious in 
victory, too." I think you always teach your kids at stock shows that if they 
lose and it reaUy pleased me to see them go over and shake the winner's hand. 
It pleased me to see them shake the judge's hand. I think they need 
competition because if you don't have any competition, you don't have goals 
set for you to try to get to and I think aU of our education is competition 
because kids are competing slots in coUege. They are competing for 
scholarships, they are competing for athletics, athleticaUy, and I think 
competing in stock shows just falls right in there with it. 

Researcher: What are some disadvantages to competitive Hvestock showing 
or the Hvestock show industry as a whole? 

Interviewee A: Of course, I have always said that one of the disadvantages 
has been just the - I guess I'd say parents and adults, not necessarily just 
parents but adults that use unethical practices with their feeding programs, 
with bringing in unethical things, unethical ways of fitting and feeding and 
management and just things that don't teach the kids how to do it on then-
own. Plus, sometimes I think these animals get inflated prices that they have 
to pay for them. It handicaps some of the kids. Of course, there are some 
inflated prices up on top. I think Houston has gone a long way with bringing 
some of that down with their prorated prices and late emphasis a whole lot 
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better for a lot of the other kids that don't always have that #1 spot. But I 
think the biggest problem that we have in the stock show industry in the 
whole state are parents and adult leaders that teach these kids the wrong 
things. 

Researcher: If you could change anything about the Hvestock show industry, 
what would it be? 

Interviewee A Let's see. That is a hard one. I reaUy wish that there was a 
way that you could let the kids get their animals ready without having the 
have the adults and teachers and adult leaders, parents doing aU this stuff to 
get them ready. There is just not a way to do it. I wish there was a way to 
just have a kid to lead it in the ring and be ready to go and I think the sHck 
shearing has helped a bunch on this on the lambs and the steers both. But it 
would be real hard to say what you could do to make changes, because we have 
so many changes. I know I've been on this Hvestock committee for the last 
twenty years and it just amazes me the changes we have made. I think that 
one thing I wiU say that I have appreciated is that aU the shows work with us 
much better now than they used to ten or fifteen years ago. But the only thing 
that we have - I look at scheduling. It is just the biggest problem and I think 
we need to continue looking at that. We are running into the TAAS during 
the Houston Stock Show and that is going to affect a lot of kids. I think we 
need to find a way around these scheduling problems. 

Researcher: Okay, are there any other comments or stories that you would 
Hke to share? 

Interviewee A The only thing I'd say is that if there is any way were can 
improve the parking in Houston, it sure would help. I don't know how you are 
going to do that though. San Antonio has done this too with helping people 
coming in to stock shows and even Fort Worth helping load and unload and aU 
these shows have reaUy made an improvement. No stock show says they 
would Hke to foUow it. They want to be Hke Houston but they know that 
Houston has set a lot of the standards for what they've got now. I know we 
have had a lot of improvements in San Antonio from ideas we have gotten In 
Houston and the same thing in Fort Worth. AU I can say is that everybody 
needs to owe these people a debt of gratitude because it is aU for the kids 
anyway. WeU, I say that, but there is a ton of Hvestock breeders that make a 
Hving off of stock shows. If it wasn't for the stock shows, it would be tough for 
them. So, you know, it's a big deal, it is a big business. 
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Researcher: Okay. What are your thoughts on competitive Hvestock showing, 
The Houston Livestock Show, or competition in education? 

Interviewee B: Okay. Competitive Hvestock showing? I think it has molded 
my chUd to be a competitor that she is. I think it has instiUed confidence. I 
think it instUl independency, independent thinking. You are put into 
situation where you do not having someone guiding you continuaUy through 
stock shows. I beheve that it is a total body buUding for a young person. 
Okay, now let's go to the -what was the other part? The Houston Livestock 
Show last year was the saddest Houston Livestock Show I have ever been 
through because we never made it past Rosenberg. Last year was an 
exception. Houston Livestock Shows have been good for Daughter. We have 
placed high several years. I think it is an experience totaUy different from 
San Antonio, different from our steer showing in Fort Worth £uid our lamb 
showing in San Angelo. It is a different environment. Oh, I don't know, I think 
the Houston Stock Show says it aU. The kids love the cowboys. So that is an 
experience our smaU town students never get, the city life. To me that is a 
growing experience. 

Researcher: How do you feel about competition in education? 

Interviewee B: I like competition in academics because I think it keeps 
students on their toes. I think if you are a student who naturaUy competes aU 
throughout phases in life wUl be your acadamian, more than Hkely. I think 
the sports aspect was a great character buUder, a buUder of independency just 
Hke stock shows although the stock show lends itself to new fiiends. Those 
who do sports, those in UIL and other extracurricular at this age -- it can 
make a total chUd. I beheve in competition because if you don't compete, you 
don't have someone with which you can try your best to out do, then you 
become stale. Education itself I think is the same way with teaching. I think 
that there has to be something going for you every day to out do yourself from 
the day before. But I teU you what, FFA stock shows, for us, were reaUy great 
because it is a famUy thing. You know, we had a system, a famUy system on 
the washing, the drying, the shearing. BasicaUy the showing was Dad's and 
Daughter's job. Mom was just the towel washer. 

Researcher: What are some of your most memorable moments when you were 
showing Hvestock, both pleasant and unpleasant? 
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Interviewee C: WeU, I was always with either of my parents going on the trip, 
and also with other people my age or older. When you are traveling, once you 
get there, you are meeting so many different other individuals, you almost feel 
like you're in another culture because you have kids from West Texas and kids 
from East Texas. There seems to be a dividing line there so you see different 
sides of people. I think that is rewarding and beneficial to how you are raised 
as an individual. So, probably the experiences at home also. When you are 
working and running track and the stories you get, maybe when you get 
thrown off or chasing lambs around the track and just Httle points in there. 

Researcher: What about Houston itself? 

Interviewee C: Let's start with the unpleasant. Probably, it would have to be 
the actual day when they tag them whUe we were at the show, they put it, I 
guess, in the wrong place on the ear and it fiUed up so whenever anyone would 
touch it, he would just rare up. So, therefore, the judge could not get a good 
view of him. Also, I was so young at the time that I was just real firustrated 
with that. My best memory is just the fact - just placing my first year that I 
had gone. When you are nine years old and you are in a major stock show and 
you place fourth place, you have a feeHng that you can show with the best. 

Researcher: Okay. What do you perceive as some of the Hfe skUls that are 
gained from competitive Hvestock showing? 

Interview C: Life skills? 

Researcher: First of aU, how do you define Hfe skUls? 

Interviewee C: Life skills are skiUs you learn through experiences that you 
carry in daUy Hfe from a young age aU the way through adulthood. I would say 
responsibiHty is the main, main factor because you have these animals to 
raise and your parents are not always there. So it is your responsibUities to 
go work your animals, to feed your animals. Time management skiUs 
especiaUy. If you are a highly involved person in school organizations, 
community activities, you have to aUow enough time to work with your 
animals if you want to reap the benefits of a Hvestock show. Competition, you 
learn winning and losing and I feel that at certain younger ages, when I did not 
win the major shows, helped me more in the long run than aU these people 
nowadays that they get off on these exquisite animals and they win at a young 
age and then, as they get older and don't win at the shows, they just can't 
handle it because they are so used to winning. They don't know to experience 
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taking the losses. So, I think what you learn through showing, you also carry 
on in other parts of your daUy Hfe and other activities. 

Researcher: Do you think that competition is beneficial in education? 

Interviewee C: I do. You not only learn to compete against this other person 
knowing it, you know, it's not a ?????????? me the educational competition. You 
learn a lot. You learn how to take care of things. There are also a lot of 
personal things Hke responsibUity and aU the skiUs we talked about learning 
earher. You just learn to say when you're gone, you know, to realize that 
educational responsibihties should always be considered as important as 
showing your animal. You have to maintain your education in order to leave 
school and to be able to take the time off to go show your animals. 

Researcher: What are some disadvantages about competitive Hvestock 
showing 
or the Hvestock show industry as a whole? 

Interviewee C: Some of the disadvantages. Some of people don't have the 
money to go out there and buy a lot and are just restricted to just one animal 
because they are a certain price and you can't always get a choice from a major 
producer or, you know, people who rsdse animals and pay more for higher 
priced and better quaHty animals. So, you know, they restrict you to showing 
them only at a county show or from showing them more at a major show. So 
you have to take that into consideration. 

Researcher: If you could change anything about the Hvestock show industry 
or Houston itself, what would it be? 

Interviewee C: Just more educational. Getting to people not reaUy related in 
any way to agriculture, information and knowledge of why we do this. You 
loiow, what is the purpose in showing these animals, 
what are the benefits? You know, we have a lot people say animal showing is 
bad from people that see only the negative side of what we do. We need to 
stress the positive side of this and just get more people involved. 

Researcher: Okay. Are there any more comments or stories that you would 
Hke to share about showing Hvestock? 

Interviewee C: (Laughter). Off the top of my head? No, I just want to envision 
my Dad getting rammed into the rear end by one of our bucks or just Httle 
stories like that. I don't know any. Just experience you have gained with 
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other people. Lifelong fiiendships that I have made. Those are important to 
me. 
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Excerpt From Field Observation Notes 

March 1 Houston Livestock Show and Rodeo 
Junior Heifer Show 

As the junior heifer show began, my partner and I worked different 
portions of the arena. I worked with the "eared" cattle judge whUe he worked 
with the other. As I was leading the exhibitors around the ring, a young man 
was having trouble getting his heifer to move. An older exhibitor went out of 
her way to help him get it moving. 

That morning I was visiting with a member of the Hvestock committee 
that was working the gate. He said that he enjoyed taking off of work for one 
week each year and helping at the Houston Livestock Show and Rodeo. Even 
though he Hves in Austin and didn't participate at the Houston Livestock 
Show and Rodeo as a youth, this man said that he Hkes giving back to the 
community. 

I noticed many Hispanic people in the barn on this day. I latter found 
out that it was Tejano Day at the Houston Livestock Show and Rodeo, and the 
previous day was African American Heritage Day. 

Texas A&M sent some students to help work this heifer show as weU. 
Not only did I enjoy working with them, I made some new fiiends. I also got to 
meet and work with some of the officials at the Houston Livestock Show and 
Rodeo. 

Throughout the day, I noticed many exhibitors shaking the judge's hand 
as they exited the arena. Many of these heifers were not handling weU since 
some of them were cycHng or about to calve. The exhibitors were very helpful 
when a heifer got loose in the arena. 

Towards the end of the day, a young man was asked to stand next to 
the fence because he was a class winner and was trying for breed champion. 
In the corner by the fence stood an employee hired to keep the arena clear of 
manure. This man was African American and had very unusual hair. As the 
young man was approaching the designated spot next to the arena help, I 
noticed his eyes foUowing the employee. It his hard to describe his the look on 
this young man's face. It seemed that the young man was timid towards the 
arena employee; however, when the arena man asked the boy a question, the 
kid did reply. 

That evening, I asked a group of kids if and why they liked the Houston 
Livestock Show and Rodeo. Most of them responded by saying that they get 
to run around with their friends. A few of the said that they Hke the eating 
places and the GaUeria shopping maU. One young lady responded by saying 
that she Hked the money. A couple of young men responded by saying that 
they Hked to chase women. 
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Later, I sat out by the swimming pool of the hotel. The entire pool was 
fuU of kids that appeared to be Hvestock exhibitors. They were being observed 
by what appeared to be parents or an advisor and his wife. 
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APPENDIX D 
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List of Emergent Themes After Axial Coding 

The foUowing are a Hst of themes that emerged after axial coding and 

before selective coding of the data. 

-Livestock Exhibitions as a Source for Agricultural Literacy 

-Development of Time Management 

-QuaHty of Volunteers at the Houston Livestock Show and Rodeo 

-QuaHty of the Houston Livestock Show and Rodeo 

-Impact of Houston Livestock Show and Rodeo on the Houston Community 

-Livestock Shows as a Spectator Event 

-High Cost of Animal Projects 

-Too Much Parental Involvement 

-Limit or Ban Fitters 

-Need for Houston Livestock Show and Rodeo to Help With TAAS Situation 

-Unethical Practices 

-Champion Steers Back to the Astrodome 

82 

mmi 



•HWSr«^ ^W 

PERMISSION TO COPY 

In presenting this thesis in partial fulfiUment of the requirements for a 

master's degree at Texas Tech University or Texas Tech University Health Sciences 

Center, I agree that the Library and my major department shaU make it freely 

avaUable for research purposes. Permission to copy this thesis for scholarly 

purposes may be granted by the Director of the Library or my major professor. 

It is understood that any copying or publication of this thesis for financial gain 

shaU not be aUowed without my further written permission and that any user 

may be liable for copyright infringement. 

Agree (Permission is granted.) 

Disagree (Permission is not granted.) 

Student's Signature Date 


