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CHAPTER I 

INTRODUCTION 

The public schools are bringing into integrated 

groups students from different ethnic backgrounds, from 

several socioeconomic levels, and from opposing religious 

orientations. Many questions arise as to how the educa-

tional system can meet the needs of each individual and of 

society as a whole. The United States has progressed 

through the utilization of natural resources and through 

the employment of energy and talents brought to this land 

with a great variety of peoples. This investigation was 

concerned with one segment of human resources, Mexican 

American high school studsnts. 

Problem of the Studv 
I i i . i i 1 1 I I I . • • • • • . . • • — • - . . 1 . •• . ^ . 

The problem of this study was three-fold. The 

major problem was to identify the self concept levels of 

Mexican American girls who were enrolled as sophomores 

in Lubbock Public Schools. A second problem of the study 

was to determine whether or not a course in homemaking 

would make a difference in the self concepts of these tenth 

grade Mexican American students. The third problem was to 

identify biographical factors which may have affected the 

self concepts. 



Purposes of the Study 

The purposes of the study were as follows: 

1. Determine the self concept scores by standardized 

testing of Mexican American students and Anglo Ameri-

can homemaking students prior to instruction. 

2. Compare self concépt scores of Mexican American ?iome-

raaking students with Anglo American students and with 

Mexican American control group prior to instruction. 

3. Determine self concept scores by retesting Mexican 

American and Anglo American students after one semester 

of instruction. 

4. Compare self concept scores of Mexican American and 

Anglo American homemaking students before instruction 

v/ith the scorcs follov/ing instruction. 

5. Compare self concept scores of Mexican Araerican home-

making students after instruction with the Mexican 

American control group's scores on re-test. 

6. Collect biographical data from both the experimental 

groups and the control group. 

7. Identify relationships between biographical data and 

pretest scores of the experimental Mexican American 

students. 

Need for the Study 

The cultural background of the Mexican American 

student varies frora community to conraunity and from family 



to fcimily, but educators generally agree that many Mexican 

American children do not make satiefactory school adjust-

ment because of differences in language and value orienta-

tion from the dominant population. Madsen (1) states that x / / ^ 

for the Mexican American, speaking Spanish is a primary 

symbol of loyalty to Ija Raza. Since Spanish is often 

spoken exclusively in the home the child enters school 

faced with a bewildering and belittling situation. 

Lack of success in school contributes to dislike 

of school and to feelings of inadequacy. Kelly (2) be-

lieves that feelings are more important than what one knows 

because how one feels deterraines how one uses what one 

knows. In the opinion of Hernandez (3) it is with the 

feelings of inadequacy or poor se.lf concept of the student 

that the teacher should be m.ost concerned. In order to 

cope with fears of failure, feelings of inferiority and 

poor self concept, Casavantes (4:27) states, "We must v/ork 

to improve the self image of the Mexican American so that 

neither he nor those he encounters act out a negative self-

fulfilling prophecy," 

In making recommendations for curriculum improve-

ment, Wallace (5) sees the need for developing concepts 

and skills which are of immediate value in the daily living 

situation. He also points to the importance of the affec-

tive or personal-emotional-self needs of learners. 



One area of the curriculum which has traditionally 

placed an emphasis on the needs of the learner has been 

Home Economics. According to Coon (6), Home Economics can 

assist students in understanding themselves and in making 

a more satisfying social adjustment. Sister M. Suzanne 

(7:52), in referring to Home Economics, says, 

This program aims at broadening and enriching the 
lives of students by nuturing their physical, 
mental, and social growth in order that they will 
be better able to make decisions in regard to ap~ 
propriate goals and values in life. 

On the fiftieth anniversary of the American Hcme 

Economics Association, the Committee on Philosophy and 

Objectives (8:9, 10) expressed the need for expanded re-

search and for focus on the needs of individuals and fami-

liec. The objective of Home Economics was tc help people 

develop certain competencies for living more effectively. 

One of the competencies was stated as follov/s: (8:9) 

Develop mutual understanding and appreciation of 
differing cultures and ways of life, and co-
operate with people of other cultures v/ho are 
striving to raise levels of family living. 

In mi;.king recommendations for educators of Mexi-

can Americans, Forbes (9) has suggested that the quality 

of the school program could be enhanced by utilizing ele-

mients from the Mexican American culture. In t?ie area of 

Home Economics, he suggested study of Mexican American 

cookery, costume, and folk dancing. 

In exprossing a nev/ philosophy for Mexican Ameri-

can educ?tion, Marcus (10) believes that there should be 
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a two-way cultural exchange in which the school program 

is strengthened by inclusion of elements of food, art, and 

clothing from the Mexican culture. 

Home Economics offers a program in the high schools 

that can incorporate some elements of the Mexican Am.erican 

culture. It is a program in which the language barrier 

has a minimura consequence. Home Economics offers a pro-

gram that is immediately relevant. The Mexican American 

girl is given learning experiences in which she can achieve 

success and recognition. 

It was therefore theorized that participation in 

the homemaking program would improve the self concepts of 

Mexican American girls. 

Hypotheses 

For the purposes of this study the following null 

hypotheses were tested: 

1. There is no significant difference betv/een the 

mean self concept scores of the Mexican American and the 

Anglo Americari homeraaking students on pretest. 

2. There is no significant difference between 

mean self concept scores of the Mexican American homemaking 

students and the scores of the Mexican American control 

group on pretest. 

3. There is no significant difference between 

mccia self conncpi. scores ox the Mexican Avaerican homem.aking 

students on pretest and post-test. 



4. There is no significant difference between 

mean self concept scores of Anglo Araerican horaeraaking 

students on pretest and post-test. 

5. There is no significant difference between 

self concept scores of Mexican American homeraaking stu-

dents and self concept scores of Anglo American homeraaking 

students on post-test. 

6. There is no significant difference betv;een the 

self concept scores of Mexican American horaemaking stu-

dents and the scores of the Mexican American control group 

on post-test. 

7. There is no significant relationship bei:ween 

age of Mexican American homeraaking students and self con-

cept Eccres on pretest. 

Definitions of Terras 

For the purposes of this study the following defi--

nitions of terras were used: 

Mexican Am^erican referred to those of Mexican or 

Spanish descent who checked their heritage as Mexican 

Araerican on tl̂ e personal and family data sheet (Appendix 

A ) . 

Anglo Araerican referred to those who checked Anglo 

American on the personz>l and family data sheet. This term 

has been used widely in the Southwest to indicate white, 

non-Mexican AuÆricans. Originally, Anglo was used by 



people of Mexican descent, in South Texas, to distinguish 

the English-speaking newcomers from the Spanish-speaking 

natives. (1) 

Self concept was used as defined by Combs and 

Snygg (11:126). "It is the individual as he seems frcm 

his o\jn vantage point." The term referred to the phenome-

nal self, an orgar.ization of all the perceptions of self. 

Scope and Limitations of the Study 

This investigation was limited to the study of the 

self concepts of 124 girls enrolled in three high schools 

in one coiriraunity. The experimental groups consisted of 

ninety-three tenth-grade homemaking students, while the 

control group nurabered thirty-one tenth-grade girls who 

v̂ ere not enrolled in horaeraaking. 

The focus of the study was on self concept scores 

of Mexican Am.erican girls as deterrained by a standardized 

test aciministered before and after instruction in home-

making. No attempt was made to control teacher, content, 

or raethod of instruction. No attempt was made to determine 

degree of cognitive learning. This study was not concerned 

with evc.iuation of self concept on the basis of observed 

behavior; the study was concerned with the students' per-

ceptions ot theraselves as revealed through responses on 

the Tennessee Self Concept Scale. 



CHAPTER II 

REVIEW OF THE LITERATURE 

The review of literature was organized in two 

parts. The first section cited opinions and studies con-

cerned with Mexican American students. The self concept 

as it rc-ilated to education wê s the area reviewed in the 

second secticn . 

The Mexican Araerican Student 

The probleras of the Mexican American in the public 

sOhool are many faceted and coraplex, Teachers who are un-

aware of the iraportance of attitudes and emotional climate 

in the classroom raay be contributing to the student's laclc 

of success in the learning situation. The teacher m.ay be 

adding evidence to the Mexican American's low opinion of 

hiraself. 

Hernandez (12) states that teachers often regard 

the Mexican Araerican student as a stereotype. They see 

him .̂s undependable, irresponsible, indolent, dirty and 

unhealthy. To those teac?iers, the Spanish-speaking st^ident 

does not try to iearn English. He lacks arabition and both 

he and his parsnts talce litt e interest in school. Her-

nandez attriV.utes these cioparent characterisliics to val\;es 

he3 d in the heritage of an agr̂ .̂rian folk culture vhich re~ 

sults in reluctance to change, limited experience with 

o 



civic affairs, no sense of social responsibility, limited 

experience with money, no need for organization, and 

strong feelings of individualism. In this agrarian cul-

ture there is more time than life. There is no worry about 

tomorrow for tomorrow is in the hands of God. 

Casavantes (4) believes that the attributes of the 

Mexican American stereotype are true because they are char-

acteristics of all people who live in poverty. These char-

acteristics are sumraarized as follows: 

1. Interaction is limited mainly to extended faraily. 

2. They are non-joiners of volunteer organizations 
including those related to the church and to 
politics. 

3. There is a preference for the old and familiar. 

A There is miarked anLi-intellectualism including 
lack of support of school activities for their 
children. Poverty people usualiy have no raore 
than eighth grade education and often rauch less. 

5. Males deraonstrate "raachisrao" refusing to have 
anything to do with horae activities which are 
connected to the accepted ferainine role. 

6. Physical force used to settle arguraents and to 
punish the children may be related to "rauy raacho" 
or to frustrations of not being able to hold a 
job. 

7. They aopear unable to postpone gratification 
possibiy because of the day-to-day existence in 
which cxjperience has taught that planning ahead 
is useless. 

8. There is a sense of fatalism. People of poverty 
feel that they have little control over nature, 
institutions, or events; therefore, there is no 
use in trying. 
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According to Casavantes the ethnic differences of 

Mexican or Spanish ancestry, Spanish language, Catholic 

religion, and darker skin and hair are not as iraportant as 

poverty in producing what is considered the Mexican Araeri-

can stereotype. 

This view was supported by Nevrton (13) in his study 

of seventy-nine Mexican Araeric.an boys and girls in the 

seventh grade. Students with negative attitudes toward 

school lived in poor housing in poor neighborhoods. Low 

educational and occupational aspirations were related to 

families of low socioeconomic class living in poor housing 

in poor neighborhoods. 

Contrary findings were reported by Demos (14). 

Studying attitudes tov/ard education and using a matched 

group of Mexican Americans and Anglo American high school 

students, Demos found six significant differences favoring 

the attitudes of the Anglo Americans. In only one in-

stance, "Desirability of going to college," did the sig-

nificant difference favor the Mexican Americans. îîis re-

sults indicated that the differences were due to ethnicity. 

In Smith's investigation (15) of correlates of 

Mexican American achievement in which he studied 263 ninth-

grade students, the results indicated that level of aspira-

tion, intellectual press, degree of participation in school 

activities, absenteeism, teachers' perceptions of students' 

person£il cha.racteristics, reading ability, and intelligence 
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were all related to achievement in school. An additional 

contributor to low achievement was a general attitudinal 

set which included a low self concept, negative attitudes 

toward education, and an unwillingness to apply effort to 

difficult tasks. 

In a study of two eighth grade social studies 

classes, Bynum (16) attempted to relate raethods of teach-

ing and the self concept of Mexican Araericans. After pre-

testing the classes for mental ability, achievement, and 

self concept, a teacher-dominated method was used in one 

class while an individualized learning method was eraployed 

in the other. Neither class showed significant improvement 

in self concept or in achievement. 

Hernandez (12) believes that the Mexican America.n 

student's self concept may be a factor in v/hat will be 

attempted and what v\7ill be achieved. The teachers who see 

students as taciturn and laconic should also be able to see 

a weak self image. Hernandez believes that there is no 

language barrier; that the student can communicate when 

properly motivated. The Mexican Araerican's problem is 

chiefly one of lack of confidence and assurance. In the 

school, the child is made to feel inferior because demands 

are made on him and he is judged, but approval or under-

standing is seldom forthcoming. 

Using a Mexican American to interview Spanish-

speaking students, Shaftel (17) has reported their needs 
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and anxieties. There were indications that the students 

were extremely self-conscious. They hated to stand before 

a class and recite because of possible ridicule if they 

revealed their ineptitude with the English language. They 

expressed a desire to be liked and accepted. 

Lack of assurance of the Spanish-speaking student 

was revealed in Manuel's study (18) of 559 boys and 489 

girls in junior and senior high schools. The questionnaire 

was entitled "Plans for Wo.rk and for School." The question 

was asked, "What do you think raight keep you from doing 

the work which you would most like to do?" A choice of 

ten answers was given including: money, ability, litr,le 

help frora faraily, and sickness. Forty-three per cent of 

the Spanirh.-speaking students against twenty-five per cent 

English-speaking raarked, "Not good enough in my studies." 

Thirty-three per cent Spanish-speaking students against 

nine per cent English-speaking students raarked, "Afraid I 

would fail." 

The Self Concept 

When Staines (19:98) investigated the self-picture 

in the classroom. he raetãe tho following generalizations: 

If the se"! f is so closoly related to the empirical 
data of beliavior and to the theoretical aspects of 
personality, it is iraportant for education and fcr 
the teacher. This is particularly so since the Self 
ií) both an outcorae of education and, once it has de-
veloped, a condition of subsequoDt learning. Such 
education^ii relevancc should le^d to an investigation 
of the conditions under v/hich it i.s changed, the 
li^nitations upon chanc.o once it hc;G developed, and 
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the effects of a particular kind of Self-picture 
upon learning. 

Staines tested two hypotheses: that it is possible to dis-

tinguish reliably between teachers regarding the frequency 

and type of coraments which are made regarding the Self; and 

that it is possible to teach so that changeE: are raade in 

the Self-pictuie. Bot.h hypotheses v/ere supported in a de-

sign where tv/o pairs of teachers and their sirailar classes 

were observed. The teacher comments were recorded and 

found to be em.phasizing performance and status. The second 

hypothesis was supported, also, in a test situation using 

only two teachers and their classes. One teacher employed 

metliods to iraprove concepts v̂ hile the other teacher v/as 

used as the control. 'ihe students were pretested d.nd posl:-

tested and highly differential scores V7ere found between 

the experim.ental and the control group. 

While the need for self concept research is em-

phasized there are those v/ho believe that present methods 

are less than adequate. Crowne and Stephens (20) credit 

lack of success in this area of inquiry to unsupported 

assumptions tliat assessraent procedures are equivalent. ab-

sc:.nce of clear, ccnstruct-level definition of variables, 

failure to construct tests accoiding to principles of rep-

resc/itative saraplirjg, and absence of data concerning aen-

eral.lty of self acceptance. Also, they point to .the ques-

tion of soci ai desirability in L-elf-report tests and to 
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the implications of the differences between the phenomeno-

logical and behavioristic approaches to self-evaluation. 

In addition, they report lack of efforts to develop appro-

priate tests. 

Wylie (21) has some question about the validity of 

tests which have no published information concerning the 

area of self-conceptualization represented by the tesc 

items. She seems to agree with Crowne and Stephens when 

she says there are difficulties involved in the naraes given 

to variables. Some variables given the same name are not 

the same and those given different names are not necessarily 

different. In some rating scales, the self and ideal self 

are marked sirault.aneously or there are such few items be-

tween that Lhe subject can remeraber or raake comparisons. 

She believes that falsiíication and influence of response 

sets are more likely to occur in the use of rating scales 

and questionnaires than by the use of Q sorts. 

The Q sort was used by Taylor (22) to obtain data 

on self concept changes of persons not receiving counseling. 

The subjects v/ere 147 college students and 21 adults in 

evening classes. The college students repeated the Q sort 

v/ithin a pericd of one week. In other tests, the sorts 

v̂ ere done twice daily for five days. Because of repeated 

introspection sorae of the insights of therapy were expected. 

The college group showed a gain in raean score of 5.63, 

sianificant =̂t the one per cent levei. Gains were even 
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greater in the groups w}io were sorting twice daily. Taylor 

concluded that intensive self-introcpection without therapy 

appears to be accompanied by an increased regard for self, 

but that the increment was significantly smaller than that 

obtained by counseling. 

Coopersmith (23) reported substantial agreeraent be-

tween self evaluation and behavioral expression in an ex-

periment in which he adrainistered a Self Esteera Inventory 

and a Self Elsteem Behiivior Rating Form to 102 fifth and 

sixth grade children. There was a selection of saraples of 

agreement and disagreement between the self and behavioral 

evaluations. It was then determined if these samples dis-

played significantly different patterns on objective mea-

sures of personality and of academic and social success. 

Correlates of self concept of third, sixth and 

tenth grade children were examined by Piers and Harris (24) 

Using an instrument developed from Jersild's statements of 

what children liked and disliked about themselves, they 

found the correlation with achievement and IQ was positive 

but low. The scores of the sixth and tenth grade students 

were significantly higher than the third grade children's 

scores. Mean scores were consistently higher on retest, 

beyond the .01 level. As in the Taylor (22) study, the 

higher scores were attributed to increasing familiarity 

with response i.tems. The need for a ccntrol group was e.ia-

phasized. 
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In a study of 251 fourth and sixth grade students, 

Perkins (2 5) reported that the schools seemed to help girls 

more than boys in achieving self-ideal self congruencies. 

He attributed this finding to the female domination of the 

school. Sixth grade children had greater self-ideal self 

congruencies than did the fourth graders. It was believed 

that this difference raight be due to mtaturity and experi-

ences. No relationship was found between self-ideal self 

and school achieveraent nor between self-ideal self and 

acceptance by peers. Perkins stated that this finding sug-

gested that children who may not achieve well in academic 

skills can and do achieve in other areas. The need for 

schools to provide opportunities for experiences which en-

able people to develop self concepts for effective living 

was era.phasized. 

In another report of what seeraed to be the sarae 

study, Perkins (26) revealed that the children whose teach-

ers have completed child study show significantly greater 

self-ideal self congruency than do the children whose 

teachers did not participate in the child study program. 

Long and Ziller's study (27) indicated that there 

was an increase in self esteem with age. The experimental 

group consisted of thirty boys and thirty girls for each 

grade from sixth through twelfth, making a total of 420 

subjects. The instrument, "Self-Social Syrabols Tasks," 

allov^ed the student, working from a booklct, to arrange 
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syrabols representing himself in relation to salient other 

people. 

Significant correlations v/ere obtained by Williams 

and Cole (28) between seif concept measures and the fol-

lowing variables: conception of school, socical status at 

school, enioti.onal adjustment, ra.ental ability, reading 

achievem.ent, and mathematical achievement. Several tests 

were used including f.:ho Tennes.'̂ ee Self Concept Scale for 

self esteem. An adjective check list of thirty words 

rated school experience, and an unpublished social esteem 

scale measured social status. Emotional adjustment, in-

telligence, mathematical achievement and reading achieve-

ment were m.easured by the California Test of Per.Gonality, 

California Test of Mental Maturity, and the reacing and 

arithmetic secticns of the California Achievement Test Bat-

tery. Although the correlations were statistically signifi-

cant they were not high. 

Engle (29) examined the relationsh.ip betv/een sta-

bility of self concept and quality of self concept. She 

hypothesized that the self concept would be relatively 

stable over a two-year period and that those with a posi-

tive self concept would be significantly raore stable than 

those with a negative concept or those with a defensive 

positive concept. The subjects of this study were 172 

public school students in the eighth and tenth girades. 

They werc tested and then retested in tv;o ycars. Relativc; 



18 

stability of the self concept was deraonstrated by a corre-

lation of .53 between Q sorts given as pretest and at the 

end of two years. Those with negative self concepts at 

fi.rst testing were significantly less stable than those 

with positive self concepts. The positive self concept 

scores increased significantly between the two testings. 

This increase could not jje attributed Lo regression. 

Although Jersild (30) agrees that there is a high 

degree of consistency in the adolescent personality, he 

believes that there is a capacity for change, also. There 

is still a possibility for growth and self-repair even for 

those who have severe emotional problems. 

The process of change is described by Beatty (31:76) 

in this way: 

As the child grows older he experiences divergent 
appraisals of what he is like, but since they are 
inconsistent with the reality he has learned, 
these appraisals are initiaily resisted and screened 
out of awareness. If the new and divergent apprais-
als continue to bombard hirai and if there is insuffi-
cient reinfo.rcement for his forraer images of self, 
then he will slov.̂ ly change and integrate the new 
appraisals into self. Thus, as the individual grov/s 
and corr.es into contact with larger segments of the 
world, there is gradual and continuing change. 

Sumraary 

The literature revealad that the probleras of the 

Mcxican American student may be linked to his ethnic heri-

tage, tne agrarian culture, or poverty, or any combinaticn 

o.f these. Tliere were indications that poor self concept, 

3 ac7'w cf ccn:í^idence, and fear of failurc are relaied to his 
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achievement in school. 

Attempts to measure self concept have been dis-

counted by some, but there was no doubt that raore knowl-

edge is necessary in order to understand how the self-

picture is formed and how it can be changed. The litera-

ture indicated that the self concept was related to intro-

spection, behavior, maturation, and to conception of school, 

social station at school, eraotional adjustraent, raental 

ability, and achieveraent. 



CHAPTER III 

PROCEDURES AND COLLECTION OF DATA 

The principal purpose of this study was to deter-

mine the self concept scores of Mexican American girls 

before and after taking tenth-grade homemaking. The Ten-

nessee Self Concept Scale was adrainistered as a pretest 

at the beginning of the fall semester, 1970. Following one 

seraester of instruction in horaemaking, the same scale was 

administered as a post-test. A personal and faraily data 

sheet accompanied the self concept scale on pretest. The 

data sheet inforraation was used to deterraine significant 

relationships, if any, between biographical factors and the 

self co.-icep'c scores. The sarae instruments were adiTiinÍGtered 

sim.ultaneously to a group of Anglo Araerican, tenth-grade 

horaemaking students and to a controi group of tenth-grade 

Mexican Araerican girls who were not enroiled in horaemaking 

classes. Comparisons were made between pretest and post-

test raean scores of each group and the raean scores of the 

experiraental groups were then compared with each other 

and with the control group. 

The procedure for this investigation involved the 

follcwina steps: selection of data-collecting instruments, 

selcction of sample, arrangements with school personnei, 

administration of pretest, administration of p^ost-test, 

sco.rirg of tev'ts.. tabulat-ion of data, and treatment of data. 

20 
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Selection of nstruments for 
Data Collection 

The data for this investigation were collected by 

the use of two instruraents. The Tennessee Self Concept 

Scale was administered for the determination of self con-

cept scores. A simple personal and family data sheet de-

vised by the investigator was used to collect biographical 

information. 

The Tennessee Self Concept Scale, developed by 

William H. Fitts (32), was selected as a measure of the 

self concept because it is a standardized test which is 

suitable for those with a sixth-grade reading level or bet-

ter. Since this study was conducted in a locality where 

many Mexican American students have some difficulty reading 

English at the tenth-grade level, it seemed that the sim-

plicity of the wording in this instruraent was appropriate. 

The scale consisted of 100 stateraents with which the stu-

dent described himself in the following categories: 

Physical self, moral-ethical self, personal self, faraily 

self, and social self. The instrument also yielded scores 

for identity, what he is; self satisfaction, how he accepts 

himself; and behavior, how he acts. 

A personal and family data sheet included questions 

designed to give inforraation necessary for classification 

of subjects as to age, grade, and ethnic group. Relevant 

family conditions were ascertained by inquiries concerning 
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occupation of mother and father, language spoken in the 

home, number of persons living in the home, and parents' 

attendance at PTA meetings. The subject's range of activi-

ties was determined by questions regarding merabership in 

school and coramunity organizations. Questions concerning 

part-time jobs, plans for education and employraent after 

high school concluded the data sheet. 

Selection of Saraple 

As shown in Table 1 the saraple consisted of 124 

Mexican American and Anglo American girls. 

TABLE 1 

THE SAMPLE 

Age Per Cent of 
Group Heritage Nuraber Range Total 

Experimental Mexican American 42 15-17 34 

Experimental Anglo American 51 15-18 41 

Control Mexican TVmerican 31 15-18 25 

The experimental groups were sophoraore Mexican i\mer-

ican and Anglo American girls who v/ere taking tenth-grade 

homemakmg at Lubbock High School. Because most of the 

Mexican American girls in the tenth grade chose to take 

homemaki.ng it was necessary to obtain the control group 

frou": three high schools. The two schools which were chos.en 

in addition to Lubhock High were selected because of their 



23 

relatively high enrollment of Mexican Araericans. Nineteen 

subjects in the control group were frora Lubbock High, 

seven were enrolled at Estacado, and five v/ere students at 

Dunbar. All the schools involved in this investigation 

were located in the West Texas coraraunity of Lubbock, a 

tov.Ti of 150,000 x^^cpulation. 

Arrangements With School Personnel 

The pu.rposes and the general plan for the study 

were presented to the principal of Lubbock High School in 

July prior to the collection of data in Septeraber. Perrais-

sion was granted to adrainister the Tennessee Self Concept 

Scale and the personal and faraily data sheet to students 

in tcnth grade horaemaking cla.sses and to Mexican Arnerican 

girl:5 iri the tenth grade who were not taking homemiaking. 

The principals of Estacado High School and Dunbar High 

School were also contacted personally for permission to 

administer the scale and data sheet to merabers of those 

schools v7ho mat the criteria for the control group. 

Administration of Pretest 

The pretest was administered during the first month 

of school in the fall of 1970. The sophomore hom.eraaking 

students were given t.he self concept scale and the data 

sheet during a regular fifty-five minute class period. 

Most students completed both instruments v/ithin 30 minutes. 

The di.rections for taking the tests {.'\ppendix B) v/ere 

file://{.'/ppendix
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given by the regular homeraaking teachers except in one in-

stance in which the investigator adrainistered the instru-

ments during her preparation period. 

The self concept scale and the data sheet were 

administered to the control group by the investigator or 

by teachers of physical education. With few exceptions, 

all girls were required to take physical education at the 

tenth grade levei. Tlierefore, physical education classes 

were chosen as a raeans of reaching those who were not tak-

ing tenth grade horaeraaking. Twenty-one raerabers of the con-

trol group were given the instruraents in physical education 

classes. The instruraents were administered to the control 

group absentees at Lubbock High School during their study 

liall perious by the investigator. 

The five membGrs of the control group frcm Dunbar 

High School were administered the scale and the data sheet 

by the investigator during their horae roora period. These 

five students were located by the assistant principal who 

checked the schedule cards of the tenth grade girls. 

Throughout the pretesting the data sheet for each 

student was stapled to the self concept scale. The data 

sheets were yellow for the experimental group and pink for 

the control group. Students did not identify themselves 

beyond giving age, grade, and ethnic group. 
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Adrainistration of Post-test 

After fourteen weeks of instruction in tenth grade 

homemaking, the experimental groups were again given the 

Tennessee Self Concept Scale. The same instrument was 

also administered as a post-test to the control group of 

Mexican Araerican girls not enrolled in homeraaking. The 

same testing conditions prevailed for post-testing as for 

pretesting. In order that the subjects could be identified 

according to grade and ethnic group, they were asked to 

supply this inforraation on a sheet of paper stapied to the 

self concept scale. The paper was yellow for the experi-

mental groups and pink for the control group. As was the 

case in pretesting, students did not give their names. 

Scorinq of Self Concept Scale 

The self concept scales were scored raanually ac-

cording to directions outlined by Fitts. (32) The scale 

consisted of 100 iteras. The score sheet consisted of three 

horizontal rows and five vertical colurans. This corabina-

tion yielded 15 cells of 6 iteras each. The score of each 

cell was determined by totaling the nurabers circled. By 

adding the total scores for each cell in the three hori-

zontal rows the scores for identity, self-satisfaction, 

and behavior were determined. Totaling colum.n cells re-

sulted in scores for the physical self, the moral-ethical 

self, personal self, faraily self, and social self. The 
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grand total for the row scores and for the coluran scores 

were equal. This final score represented the total Posi-

tive (P) score or overall level of self concept. 

Tabulation of Data 

The data were organized for processing by computer. 

The following variables were coded and tabulated frora the 

personal and fsiraily data sheet: Heritage, age, nuraber 

living in hirae, parents attend PTA, membership in school 

organizations, merabership in other organizations, part-time 

job, plan to attend college, and plan to work after raarriage 

From the Tennessee Self Concept Scale the following vari-

ables were tabulated: physical self, moral-ethical self, 

pcrsonal self, family sslf, social self, identity, self 

satisfaction, behavior, and total positive score. 

The variables, code numbers, and coding forra 

column numbers were organized on a master code sheet. 

The appropriate columns on the coding forms were labeled 

ahd the information for each subject v/as recorded for key 

punching. Each subject was given a number for convenience 

in checking accuracy of key punching. 

Post-test tabulation included only self concept 

scores as listed above. 
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Treatment of Data 

Data were recorded on IBM cards and processed by 

computer. In order to discover differences between self 

concept scores of the Mexican Americans, Anglo Americans, 

and the control group, the Student's jt test was used. A 

difference was judged to be significant at the .05 level 

or lower. The magnitude of relationships between bio-

graphical data and self concept scores was tested by the 

Pearson Product-Moment Correlation Coefficient. 



CHAPTER IV 

ANALYSIS AND INTERPRETATION OF DATA 

The data for testing the hypotheses for this study 

were obtained from three groups of senior high school stu-

dents. The experimental groups consisted of forty-two 

Mexican American tenth-grade homeraaking students and fifty-

one Anglo Araerican tenth-grade homemaking students. The 

control group was thirty-one tenth-grade, Mexican American 

students who were not enrolled in horaemaking classes. The 

Tennessee Self Concept Scale was used as a pretest and 

post-test for all groups. 

The hypotheses stated in null forra, were tested 

using the Students t_ test and the Pearson Product-Moraent 

Correlation Coefficient. 

Tests of Hypotheses 

The comparison of the pretest self concept raean 

scores for the three groups is shov/n in Table 2. 

TABLE 2 

DIFFERENCES BETWEEN GROUPS ON PRETEST 

Hypothesis Mean t_ Level of 
Number Group Scores Test Significance 

Experiraental 
Mexican Araericans 

Experiraental 
Anglo Americans 

Experimental 
Mexican Araericans 

Control 
Mexican Americans 

320 

318 

320 

332 

0.39 NS 

1.65 NS 

28 
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Hypothesis 1 stated that there is no significant 

difference between the raean self concept scores of Mexican 

America.n and Anglo American homemaking students on pretest 

Only two points separated the mean scores of these two 

groups. The difference was not significant at the .05 

level or less, therefore, the null hypothesis was retained 

The mean scores of both groups fell well below the norm 

of 347 established by William H. Fitts for the Tennessee 

Self Concept Scale. The similarity of the scores of the 

two groups raay suggest support of the theory of Casavantes 

(4) , who believes that the attributes of the Mexican 

American stereotype are not due to ethnic differences. but 

that they are common to all people who live in poverty. 

There was no attempt to ascertain socioeconoraic levels of 

the subjects in this study, however, many of the students 

attending the schools involved were from families of the 

laboring groups. 

Hypothesis 2 stated that there is no significant 

difference between mean self concept scores of Mexican 

American homeraaking students and the scores of the Mexi-

can American control group on pretest. Although the con-

trol group scored 12 points higher on pretest, this dif-

ference v/as not significant at the .05 level or less. 

?Iypothesis 2 was retained. 

In order to determine the effect, if any, of one 

semester of the homeraaking course on the mean self ccncept 
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scores of the experimental groups, the pretest and the 

post-test scores of each group were compared. A summary 

of the findings are given in Table 3. 

TABLE 3 

DIFFERENCES BETWEEN PRETEST AND POST-TEST 

Hypothesis 
Number Group 

Mean Scores Level of 
Pre- Post- t_ signifi-
test test Test cance 

Experimental 
Mexican Americans 320 318 36 NS 

Experimental 
Anglo Americans 318 314 .73 NS 

Hypotheses 3 and 4 were retained. There were no 

significant differences between the mean pretest and the 

mean post-test scores of either the experimental Mexican 

American group or the experiraental Anglo Araerican group. 

The mean score of each experiraental group was slightly 

lower on post-test than on pretest. The data indicate 

that the course in horaeraaking did not significantly affect 

the self concept scores of either experiraental group. 

Table 4 presents differences between the raean 

scores of the two experiraental groups on post-test and the 

differences between raean scores of the Mexican Araerican 

experiraental group and the Mexican Araerican control group 

on post-test. 
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TABLE 4 

DIFFERENCES BETWEEN GROUPS ON POST-TEST 

Hypothesis 
Number Group 

Experimental 
Mexican American 

Experimental 
Anglo American 

Experimental 
Mexican American 

Control 
Mexican American 

Post-Test 
Mean Scores 

318 

314 

318 

341 

Level of 
t_ Signifi-

Test cance 

.72 

3.41 

NS 

.01 

Hypothesis 5 stated that there is no significant 

difference between self concept scores of Mexican American 

homemaking students and Anglo American homeraaking students 

on post-test. Based on the data, there was no significant 

difference, therefore, Hypothesis 5 was retained. 

Hypothesis 6 was rejected. It was hypothesized 

that there is no significant difference between self con-

cept mean scores of Mexican American homeraaking students 

and the mean scores of the Mexican American control group 

on post-test. As shown in Table 4, the difference between 

the mean scores of the two groups was significant at the 

.01 level. Since there was no significant difference be-

tween the mean scores of each group on pretest, the data 

indicate that the Mexican American students who were not 
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enrolled in homemaking had better self concept scores at 

the conclusion of the semester, while the experimental 

Mexican American students perceived themselves in approxi-

mately the same way. 

Hypothesis 7 was concerned with the possible rela-

tionship between age and self concept scores. The ages of 

the Mexican American experimental group ranged frora 15 to 

17 years as shovm on Table 1, page 22. The correlation 

statistics shovm in Table 5 indicate no relationship be-

tween age and self concept scores of the Mexican Araerican 

experiraental group on pretest. Based on these statistics 

Hypothesis 7 was retained. 

TABLE 5 

CORRELATION BETWEEN PRETEST SCORE AND AGE 

Hypothesis 
Nuraber 

7 

Variable 

Pretest Score 
Age 

N = 42 r_ 

.142 

Level of 
Significance 

NS 

Other Findinqs 

One purpose of this study was to investigate pos-

sible relationships between biographical data collected on 

the Personal and Family Data Sheet and pretest scores of 

the Mexican American horaeraaking students. 

A correlation raatrix was used to determine level 

of relationship between each variable and the pretest 
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scores. The findings are shovm in Table 6. 

TABLE 6 

CORRELATION BETWEEN PRETEST SCORES 
AND BIOGRAPHICAL VARIABLES 

Variables N = 42 
Level of 

r Significance 

Number of people living at home 

Language spoken at home 

Parents attend PTA 

Belong to school organizations 

Belong to other organizations 

Have part-time work 

Plan to go to college 

Plan to work after marriage 

392 

163 

226 

228 

068 

157 

043 

260 

.01 

NS 

NS 

NS 

NS 

NS 

NS 

NS 

The analysis of the data indicates a significant 

relationship between self concept scores and the number 

of people living at home. Plans to work after marriage 

and belonging to school organizations were related to self 

concept, but not at a significant level. A clue to in-

terest of parents in school was shown in the biographical 

data by whether or not they attended PTA. There was a re-

lationship between parents' attending PTA and self concept 

scores of the Mexican American horaemaking students, but it 

was not of significance. 
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A Student's t. test was used to determine signifi-

cant differences between pretest and post-test in specific 

areas of the self concept scores of the experiraental g.roups 

The score sheet for the Tennessee Self Concept Scale di-

vided the total score into colurans which revealed scores 

for the physical self, the raoral-ethical self, the personal 

self, the faraily self, and the social self. The rov/ scores 

divided the total self concept into scores for identity, 

behavior, and seif-satisfaction. There were no significant 

gains or reductions in any particular area of the self con-

cept between pretest and post-test for the experiraental 

groups. 



CHAPTER V 

SUMMARY AND CONCLUSIONS 

The purposes of this chapter were to suramarize the 

study, to list the findings, to draw conclusions, to dis-

cuss implications, and to suggest recommendations for fur-

ther study. 

Suraraary 

This exploratory study was a search for infoi-mation 

regarding the self concept of Mexican Araerican girls. The 

self concept, as used here, raeant the subject's perception 

of herself. This study was not concerned with observed 

behavior. The orincÍDal area of exploration was limited 

to one high school. The subjects were limited to Mexican 

American and Anglo American girls in the tenth grade. 

The problem of this study was to identify self con-

cept levels of tenth-grade Mexican American girls and to 

investigate the possible effect, if any, of one semester 

of instruction in sophoraore homeraaking on these levels. 

The problem also included deterraining possible relation-

ships between biographical factors and the self concept 

levels. 

The purposes of the study were (1) to deterraine 

the self concept scores of tenth-grade Mexican American 

students before and after taking a sophomcre homeraaking 

35 
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class, (2) to corapare these scores with those of Anglo 

American students before and after the same level home-

making classes, (3) to corapare the self concept scores of 

Mexican A;:ierican homeraaking students with those of a Mexi-

can American control group who were not enrolled in home-

m.aking classes, (4) to collect biographical data, and 

(5) to identi.fy relationships, if any, between the bio-

graphical data and self concept scores. 

The data for this investigation were collected by 

the use of tv;o instruraents. The Tennessee Self Concept 

Scale, a standardized test, developed by Williara H. Fitts 

was used as a measure of self concept levels. A personal 

and family data sheet, devised by the investigator, was 

used fcr the co.llection of biographical data. The saraple 

consisted of an experiraental group of forty-two Mexican 

Americans and fifty-one Anglo Araericans. The control 

groi.ip consisted of thirty-one Mexican Araericans. The ex-

perimental group was enrolled in sophoraore homeraaking 

classes while the control group was tenth grade girls not 

taking homeraaking. All groups v;ere pretested at the be-

ginning of the fall semester and post-tested at the end 

of the fall semester using the Tennessee Self Concept Scale. 

The personal and fairnily data sheet was adrainistered with 

the pretest. 

Follov/ing the post-test the data were coded, re-

corded cn a ccding form, aod punched on IPM cards. Analysis 
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of the data V7as done by coraputer using the Student's _t test 

and the Pearson Product-Moraent Correlation. 

Findinqs 

The findings of the study were as follows: 

3.. There were no significant differences between 

the experimental Mexican American and Anglo American g.roups, 

or between the experiraental Mexican American and the con-

trol Mexican American groups on self concept, as measured 

by the pretest mean scores on the Tennessee Self Concept 

Scale. 

2. Pretest and post-test mean scores were not 

significantly different for either the Msxican Araerican or 

the Angio Araerican experimental groups. 

3. There were no significant differences between 

the experimental Mexican American and Anglo American groups 

on self concept as raeasured by the post-test raean scores. 

4. The differences between the post-test mean 

scores of the experimental Mexican Araerican group and the 

control Mexican American group were significant at the .01 

level. 

5. There was no significant relationship between 

age and self concept of the experiiûental Mexican American 

group as measured on pretest. 

6. The following biographical factors were not re-

lated signiiicantly to the self concept of the experiraental 

Mexican American grov.p as measured on pretest: language 
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spoken at home, parents' attendance at PTA, students' be-

longing to school organizations, students' belonging to 

other organizations, students' working part-time, plans to 

go to college, and plans to work after marriage. 

7. There was a significant relationship at the .01 

level between number of people living at horae and the self 

concept of the experimental Mexican American group as mea-

sured on pretest. 

Conclusions 

Based on the findings, the following conclusions 

were dravm concerning the self concepts of the students in 

this study. 

1. Ethnic background was not a determining factor 

in the self concept scores. The pretest showed that both 

the experimental Mexican Americans and Anglo Americans, as 

well as the control Mexican Americans, scored within a 

range of fourteen points. 

2. One semester in sophoraore horaemaking classes 

did not affect the self concepts of either Mexican Americans 

or Anglo Americans. If significant changes in self concept 

can be achieved, they could occur as the students continue 

with subsequent enrollment in the horaemaking program. 

3. The homeraaking course had no significant effect 

on particular areas of the self concept, such as the raoral-

ethical self, the personal self, the family self, or the 
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social self, as measured by the Tennessee Self Concept 

Scale. 

4. Mexican American students who did not elect to 

take sophomore homemaking had slightly higher self concepts 

than those who took homeraaking. It is possible that those 

who did not feel the need for the homeraaking course had the 

advantage of home, school, or coramunity experiences which 

had strengthened their self concepts. 

5. The factors responsible for the significant 

difference between self concept mean scores of the Mexican 

American homeraaking students and the control group on post-

test were not within the scope of this study. There was a 

slight decrease in the score of the experimental group and 

a slight increase in the score of the control group. 

Implications 

Because of the limitations of this study in regard 

to sample and control of variables, no generalizations were 

dravm for the population at large, but the conclusions were 

provocative. Do Mexican American girls with poor self con-

cepts choose homeraaking courses because they are seeking 

ways in which their unique background can becorae an advan-

tage? If so, there is both an opportunity and an obligation 

for horaemaking teachers to utilize the cultural factors of-

fered by this group. 

How much do horaeraaking teachers know about the 

ethnic background of the Mexican American students? How 



40 

does the home life of the Mexican Araerican girl differ 

from that of other ethnic groups which are on the same 

socioeconomic level? How can these differences be utilized 

to increase levels of self concept? How important is the 

socioeconomic status in the student's perception of self? 

Is the traditional homeraaking prograra raeeting the 

needs of today? Are the opportunities offered by the sub-

ject area being utilized to improve self concept? How im-

portant are the traditional, materialistic trappings to 

the homes in which children develop respect for themselves 

as unique human beings? 

Hov7 can the teacher' s value scale enhance the self 

concepts of students? Vfnat is "proper" behavior? What 

is good tasto? What is beautiful? What are the basic 

essentials for satisfactory homemaking? 

How can the teaching methods be oriented toward 

making students feel successful? How rauch teaching is 

done by the teacher? How rauch responsibility is given to 

students for searching out goals for the horaeraaking pro-

gram? Hcw rauch value does the teacher place on critical 

thinking? How does the teacher feel about new or different 

solutions to old horaeraaking problems? How can the student 

use the decision-making process or the scientific raethod 

of investigation to iraprove self concept? 

Vhat is the feeling of the horaeraaking teacher 

about herself and her work? Do homemaking teachers have 



41 

high self concepts? How do homeraaking teachers rank the 

importance of their teaching field in relation to other 

subject areas? How can the homeraaking teacher becorae more 

sensitive to the effect of personal interaction on the 

self concepts of her students? How can she promote sup-

portive attitudes among students of all ethnic backgrounds 

so that self concepts of all are enhanced? 

Although education is continually evaluating it-

self and striving to catch up to the current needs, there 

seems to be an everpresent lag. Perhaps teachers of horae-

making.. should be airaing toward the goal of better self con-

cepts for the future generation of students by stripping 

away any superficial aspects which are being taught today. 

It seems that students should be armed with principles 

that would not only add to self esteera now, but which would 

be useful tools as they nurture self concepts of the future 

generation. Perhaps the self concepts of horaemaking stu-

dents of both~Mexican and Anglo descent could be raised if 

they could be given an appreciation of their responsibility 

in the role of establishing values in today's world and as 

parents in the near future. 

It may be unrealistic to presume that self concept 

can be changed within one semester, but the horaemaking cur-

riculum should be structured so that the continuing needs 

of students raay be met throughout the high school years. 
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Recommendations 

In order to answer sorae of the questions raised by 

the conclusions resulting fromi this study, the follov/ing 

recommendations for further study are listed: 

1. Replication of this study with additional data 

on socioeconomic and intelligence levels to determine if 

either of these factors raade differences in self concexjt 

levels. It should be noted that standardized intelligence 

tests may offer a problera because of language difficulties. 

2. More in-depth study of Mexican Araerican home-

making students, using larger samples frora many populations 

in different areas of the country where there is a Mexican 

American segment. 

3. Research concerned v/ith self concept levels of 

Mexican American girls and their choices from the curriculum, 

to deter ii.ne if there is a relationship betv/een low self 

concept and the choice of homeraaking as an elective. 

4. Research to deterraine in what ways the nuraber 

of people at horae affects the self concept. 

5. Longitudinal study of self concept levels of 

Mexican American girls beginning in the first grade and 

continuing through high school. 

6. Study of values currently held by homeraaking 

teachers. 

7. Research related to raethods of teaching which 

raise self concept levels. 
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APPENDIX A 

PERSONAL AND FA.MILY DATA SHEET 

Please answer the question or fill in the blank. 

My age My grade 

Subjects that I ara taking now: , 

Subjects that I took last year and the grades that I made: 
Subiect Grade Subject Grade 

Heritage: Negro Mexican American Anglo American 

Father's occupation or work 

Mother's occupation or work 

Parents' formal education—circle the highest level finished 

M o t h e r : 0 1 2 3 4 5 6 7 8 9 10 1 1 12 C o l l e g e 

Father: 0 1 2 3 4 5 6 7 8 9 10 11 12 College 

Number of brothers and sisters 

Number of persons living in your home including yourself 

Language used at horae: English only Spanish only 
Both Other 

How long have you lived in Lubbock? Years Months_ 

How many schools outside of Lubbock have you attended?_ 

Do your parents attend PTA raeetings? Yes No 

Organizations to which you belong: 

At school 

Outside of school (such as church) 

Do you have a part-tirae job? Yes No 

Do you plan to attend college? Yes No 

Do you plan to work after marriage? Yes No 
If yes, what kind of work would you like to do? 
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APPENDIX B 

GENERAL INSTRUCTIONS 

Today, as part of a research project, you are going 

to be asked to describe yourself on a Self Concept Scale 

and on a personal data sheet. You are not to put your name 

on either sheet even though the directions in the Scale 

booklet say to do so. Since your answers will be anonymous 

make your choices as thoughtfully and as honestly as you 

can. There are no right or wrong answers. 

The Scale (green sheet) will be completed first. 

When you are sure that you have raade a choice for every 

item, enter the time that you finished and complete the 

data sheet (yellow or pink). Then, hand both to your 

teacher. 

Now open the blue Scale booklet and we v/ill read 

the directions together. (Teacher reads aloud while stu-

dents follow on their individual booklets. Be sure students 

understand what to do in case of error and how to line up 

the answer sheets so that shaded areas are used for even 

numbered pages.) 




