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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

The problems of this study V7ere tv/o-fold. The first 

problem was to develop a course design based upon major con

cepts of home management that had been identified by educa

tors and experts in this area. This curriculum included 

behaviorlstic goals, learning experiences at various levels 

of learning in the cognitive and affective domains, refer

ences relating to the concepts and generalizations, and 

methods of teaching. The second problem v/as to compa,re the 

relative effectiveness of the conceptual and factual methods 

of teaching the major concepts of a college fresliman home 

management course. 

Answers to the following questions v/ere sought: 

1. Hov7 does a conceptual method of teaching differ 

from a factual method? 

2. Is there a significant difference between the home 

management scores on criterion tests scores of stu

dents who have been taught by the conceptual method 

and those who have been taught by the factual method? 

3. Do those students taught by the conceptual method 

use a more intelligent procedure in making decisions 

than those students taught by the factual method? 



4. Is there a relationship betv7een concept attainment 

as measured by the criterion tests and certain bio

graphical variables? 

The Purpose of the Study 

The general purpose of the study v/as to ascertain if 

there was a significant difference in basic home manage

ment concept attainment of freshman students who have been 

taught by the conceptual method and those v7ho have been 

taught by the factual method. Concept attainmeiit was re

vealed through single scores obtained from the follov7ing 

measures: 

1. A test for basic concepts in home management 

2. Ranking of the forced-choice decisions and 

selecting rational reasons for the decision made 

3. Scores derived from identifications of elements 

of decision making in students' written decisions. 

The secondary purpose V7as to develop a course design 

that V70uld be theoretically conducive to home management 

concept development by the students. 

A third purpose vms to determine ways in v/hich the con

ceptual method of teaching differed from the factual method. 

A fourth purpose was to ascertain if there V7as a re

lationship of concept attainment as designated by students' 

scores on the criterion tests and certain biographical 

variables. 



Scope and Limitations of the Study 

The problem of this study V7as limited to seven Home 

Management I3I classes in the School of Home Economics at 

Texas Technological College during the fall semester, I966-

67. Two sections were taught by one teacher using the con

ceptual method and tvzo sections v/ere taught by one teacher 

using the factual method. Three additional sections V7ere 

not designated any particular method of tea,chlng. The total 

number of students in the experiment was one hundred and 

eighty-five female students. All three groups were given 

a series of three tests at the conclusion of the experiment. 

The statistical evaluation and comparison of these groups 

V7ere based on the rav/ scores derived from these tests. The 

conclusions drav/n v/ere limited to the validity and reliabil

ity of these tests. 

In the forced-choice decision making instrument, only 

decisions v/ere considered that v/ere concerned v/ith use of 

personal resources, that applied to the area of imjnediate 

personal-social relationship, and that v/ere conmionly made 

by the college freshman girl. 

Since no value test that was appropriate for use in a 

basic home management course was found, only quantitative 

scoring of students' basic values v/as used as a component 

part of intelligent decision making. 



Basic Assumptions 

The following assumptions underlying this study v/ere 

based upon the findings of research in the area of home 

management. 

1. Management is a particular kind of behavior con

sisting of some basic processes that relate to 

each other in discernible patterns. 

2. Management in the home is a distinct entity and 

individ.u3.1s can be taught to manage. 

3. The central concepts in home management, v/hich 

have been identified by experts in the field, are 

fundamentally sound for the first course in home 

management at college level. 

4. Decision making is a major objective of home m.an-

agement and its attainment is observable and, to 

a limited degree, measurable. 

Hypothes^c£ 

The major premise of this study v/as that there are no 

differences in the attainment of ba.sic home management con

cepts of Home Management I3I students v/ho have been taught 

by the conceptual method and those who have been taught by 

the factual method. In order to evaluate this assumption 

the following null hypotheses were tested: 

1. There is no significant difference betv/een the 

Basic Home Managem.ent Concept Test scores made 



by the experimental and control groups. 

2. There is no significant difference betv/een the Deci

sion Making Concept Test scores made by the experi

mental and the control groups. 

3. There is no significant difference between the Writ

ten Intelligent Decision Test scores made by the 

experim.ental and the control groups. 

4. There is no significant relationship between the cri

terion tests scores and students' ability as measured 

by College Entrance Exam Board mean scores. 

5. There is no significant relationship betv/een the 

criterion tests scores made by the students and their 

mean grade point average made in high school. 

6. There is no significant relationsliip betv/een the 

criterion tests scores made by students and the 

mean age of the students. 

7. There is no significant relationship between the 

criterion tests scores made by students and the 

number of years of homemaking taken by the students 

in high school. 

8. There is no significant relationship betv/een the 

criterion tests scores and the mean grade point 

average for homemaking courses taken in high school. 

9. There is no significant relationship betv/een the 

criterion tests scores made by students and the 

mean of their socio-economic status as measured by 

the Warner et al. Occupational Rating Scale. 



Need for the Study 

A review of the philosophies of recognized leaders in 

the educational field reveals that their eclectic approach 

to human learning forms a basis to the effect that the true 

function of education is to teach students hov/ to think. One 

of the most complex problems facing today's youth is that of 

developing their creativity in the use of knov/ledge. Allport 

(1:211) accepts this idea by recognizing that one aim of edu

cation is to make available the v/isdom of the past and pres

ent so that youth miay be equipped to solve the problems of 

the future. 

If this is so, there is justification for Michael's 

(45:192) feeling of consternation concerning the adequacy of 

our present educational procedures. His conclusion is that 

in the immediate future, the youth of today v/ill have to live 

in a v/orld very unlike the v/orld of the past from v/hich our 

store of v/isdom has been drav/n. 

Leese et al. (37) are concerned v/ith the widespread 

lethargy in the teaching profession and believe that it has 

resulted in a serious drav/back. Change for improvement in 

education has been neither as v/idespread nor as far reaching 

as many v/ould desire. One related influence that has re

sulted in slow progress is the pattern for the college grad

uate to go into the classroom to do largely what was done 

for him. 



Bellach (5) asserts that any effort to apply philosophi

cal or scientific knowledge to teaching v/ill fail. In order 

to go from theoretical ideas such as those found in psychol

ogy and philosophy to a teaching operation, it is necessary 

to v/ork out procedures and materials to bridge the gap be

tween the theory and practice. One of the primary conditions 

for applying any theory is a thorough understanding of the 

phenomenon to v/hich it is applied and this cannot be accom

plished v/hen experiments for learning theories are performed 

using only animals for subjects. 

Not only is the teaching process complex because of the 

many pressures influencing it, but because no one theory has 

yet been found that satisfactorily explains the learning proc

ess. Little effort has been made to design methods in terms 

of established principles of learning. Since methods have 

arisen outside of a scientific context, many studies compar

ing the effectiveness of tv/o methods are generally studies 

comparing tv/o largely unknov/n conditions. (58:466) 

The lack of sophistication in research methods has dis

couraged studies in this area during the last decade. Wallen 

and Travers (58:500) suggest that workers must surely go back, 

take stock of their position, and realize that the starting 

place must be the systematic design of teaching methods. They 

advise that an attempt should be m.ade to design a teaching 

method which makes use of a v/ide range of learning principles. 

Only then may there be some hope of finding a teaching 

method that is superior to others not systeniically designed. 



8 

Careful reflection by leading educators v/ith help of 

experts from the fields of psychology and philosophy has 

brought about the focus upon the identification of the fun

damental learning principles. Broad concepts in various sub

ject fields have been identified by the combined efforts of 

educators and experts in disciplines. Bruner (9:3) asserts: 

The curriculum of any subject at any level shoiild 
be determined by the most fundamental understand
ing that can be achieved of the underlying con
cepts and principles that give structure to a field. 

Even though a great deal of emphasis has been placed 

upon determining basic concepts and developing conceptual 

framev/orks for many disciplines, only a fev/ scattered re

marks are available in the curriculum literature about the 

functions of a curriculum theory or a conceptual framev/ork 

in designing a curriculum. 

Taba (56:343) believes that action models and experi

mentation in classrooms play the same role in the develop

ment of a theory of curriculum making as do the laboratory 

experiments in developing theories in science. Those respon

sible for generating theories of curriculum development omit 

a very important step, that of creating models for the ways 

of translating theoretical ideas into functioning curriculums 

and testing these ideas in classroom experiments. The lack 

of curriculun innovation can be blamed upon the fact that 

the thinking by curriculum experts has stopped v/ith the de

lineation of the grand schemes and framev/orks, and has not 



been engaged in putting their knov/ledge to v/ork creating 

models for teaching-learning plans. 

To further exemplify the slow innovation of theories, 

Taba (56:344) states: 

The gap betv/een theory and practice may exist 
because the preoccupation v/ith reshaping organi
zational schemes has not been paralleled by 
experimentation v/ith curriculum as it functions 
in the teaching-learning situation. The national 
experim.ental studies, such as the Eight Year 
Study and the Intergroup Education Project of 
the American Council on Education, discovered 
this necessity: they found it necessary to 
induce experimentation v/ith creative curriculum 
patterns on the classroom level along v/ith 
developing a new conceptual scheme. The current 
curriculum explorations in science and m.athe-
matics are conducted from a similar premise, 
namely, that a teaching plan is needed along 
V7ith the reorganization of content. Unfortu
nately, the content specialists v/orking on these 
plans are also assuming that such a teaching 
plan can be expressed only in a universal text
book. . . .In other v/ords, a theoretical develop
ment of criteria, of a framev/ork, and of scope 
and sequence without such concrete experimenta
tion is likely to be one-sided, impractical, and 
scientifically unfounded. 

Today, for a variety of complex and interrelated reasons, 

there is unusual concern with the problem of organizing knov/l

edge for teaching v/hich v/ill contribute to the amplification 

of the mind. In an evolving society the ansv/ers to social is

sues and education must be based on society's values and be

liefs. John W. Gardner (24:ll6) revealed the acute need for 

people to believe in something, care about something, and 

stand for something. Allegiance to freedom must grov/ natu

rally out of one's moral and ethical values v:hich can fight 
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the greatest enemy to mankind, fatalism. 

The purpose of teaching home management is to help in

dividuals as family members create an environment in v/hich 

they can perform, grow and develop as individuals as v/ell 

as cooperate in attaining group goals. Because technological 

developments have made it more feasible for individuals to 

determine and control everyday happenings, Paolucci believes 

that there is no longer the need to regard home events as 

things v/hich "just happen." She discloses the importance of 

this practical science in the follov/ing statement: (49:338) 

Through mianagement order and direction is given to 
family endeavors: isolated events and individual 
activities, factual information, and particular 
values, aspirations, and needs are brought together 
and v/oven into m.eaningful, integra,ted relationships. 

The focus on home management in the future is illustrated 

in an address made by Gross at the recent Australian Confer

ence on Home Economics: (28:448) 

In a recent TV program, Nigel Calder, editor of the 
British weekly New Scientist, reviev/ed a recent 20-
year forecast of significant developments made by 
100 scientists. Tv/o of the developments he men
tioned are related to this discussion: 

1. Management in the home v/ill be increas
ingly imxportant to v/omen. 

2. All thinking persons are becoming con
scious of future developments in order 
to work v/ith, and, if possible, to in
fluence change. 

Emphasis from the process of management to v/hat is hap

pening to a person as he meets the changing challenges of 
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his environment is expressed by Hoyt: (31:107) 

As the resources of technology have enabled the 
field of choice to be multiplied a thousand-fold, 
and as fiscal policy has developed to shov/ us 
hov/ to increase economic prosperity, it becomes 
more essential to understand the act of choice. 
Lack of understanding the act of choice results 
in our being at the mercy of forces v/hich in 
part v/e recognize but are unable to evaluate in 
relation one to another; whereas other forces 
might act upon us. 

An exajnination of the inclusions of home management 

concepts in basic courses revealed that this act of choice 

or decision making is recurrently controlled. The kinds of 

decisions motivated by normal and environmental conflicts 

in the family v/ere classified by some experts, including 

Simon (54), as being social, economic, and technical. There

fore, various kinds of decisions may be considered as man

agerial opportunities of problem.s involving value and goal 

priorities interacting with available resources perceived 

by the individual. 

The area of home management for freshman students has 

been selected for this study in conceptual and factual teach

ing because it is believed that the emerging philosophy of 

the discipline could be meaningful and highly profitable to 

students enrolled in Home Management 131 at Texas Technolog

ical College. This beginning course in home management v/as 

designed to help freshman students learn to cope with man

agerial problems nov/ and in the future. One of the major 

purposes of placing this course on the freshman level v/as to 
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help avoid dropouts through the students' learning to cope 

with some of their many problems in various aspects of per

sonal management that they encounter during their first year 

of college life. 

Home Management I3I also serves as a prerequisite for 

more advanced courses in the field of home economics as v/ell 

as an elective for students enrolled in other schools on the 

campus. For the non-home economics majors and the drop-outs 

in the School of Home Economics, this beginning course will 

be the only formal training many such students v/ill ever have 

in home mianagement. Under these conditions, it was believed 

that a re-examination of the content of the course v/ith the 

purpose of relating current core ideas into a conceptual 

framev/ork would result in the dynamics of management being 

transferred to the constant changes encountered at the present 

time and throughout life. 

With the increased needs of conceptual teaching estab

lished, the highly significant essentiality of appropriate 

innovation v/as intensified. Taba maintains: (56:345) 

. . . the development of pilot "units" designed 
for knov/n groups of students and for tangible 
circumstances has to be an important part of 
scientific curriculum development. 

The structuring and imiplementing of a conceptual design for 

a specific home management course for a particular group of 

students v/ould certainly meet the above qualifications. Con

sequently, a need for a comparative study of conceptual and 
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factual teaching of Home Management 131 in the School of 

Home Economics at Texas Technological College was justified. 

Definition of Terms 

It has been necessary to drav/ on philosophers, psycholo

gists, and some thoughtful students of curriculum to develop 

a useful set of concepts and generalizations as used in educa

tion. The value of any definition depends on the purpose for 

v/hich it v/as formulated. For the purpose of this study, the 

terms and meanings given here v;ere used. 

Concept - Some amount of meaning more or less organized in 
an individual mind as a result of sensory percep
tion of external objects or events and the cogni
tive interpretation of the perceived variable that 
accounts for the direction of a person's response 
to a situation. 

Conceptual teaching - Teaching v/hich focuses upon the vital 
concepts of the subject and learning experiences 
which provide opportunities for the student to 
form perceptions and concepts and make them a 
basis for further thinking and behavior that is 
satisfying to individuals and society. 

Factual teaching - Teaching v/hich emphasizes the importance 
of learning certain facts about a subject consid
ered important by experts in that field and in
cludes its ov/n built-in logic. 

Home managem.ent - Home management is a dynamic, on-going 
process v/hich encompasses decision making in the 
allocation of resources used to create individual 
and family internal enviroPxment and to react v/ith 
the external environment. 
Internal environment - Environment inside the 
home and family area. 
External environment - Environment outside the 
home and famAly area. 

Home Management 13I - A college course in the School of Home 
Economics at Texas Technoloc;ical College in the 
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area of home man£igement included in the core cur
riculum for all home economics students offered 
during the freshman year. 

Decision - The act or process of deciding especially by 
judgment. 

Decision making - The process of deciding v/ith problem sit
uations v/hich involve using resources for attain
ment of goals. 

Intelligent decision - A decision made in light of all avail
able facts v/ith due consideration to alternate 
choices, values, resources, and consequences v/hich 
may be involved in the decision. 

Rational decision - A term used interchangeably with intelli
gent decision. 

Concept attainment score - The total score made on the Basic 
Home Management Concept Test. 

Decision Making Concept Test - The test v/hich focuses upon 
relative reasons for choosing a forced-choice 
decision. 

Written Intelligent Decision Test - The test representing 
quantitative identification of the components of 
an intelligent decision in a decision chosen and 
described by a student in v/ritten form. 

Criterion tests - The collection of three tests used to 
measure the concept attainment of students, 
which are 
1) the Basic Home Management Concept Test 
2) the Decision Making Concept Test 
3) the VJritten Intelligent Decision Test 

Resources - Materials and human attributes that satisfy 
v/ants and fulfill goals. 

Personal resources - Energy, ability, attitudes, skills, 
knov/ledge, time, money, and material goods 
available to a.n individual. 

Experimental Group - Tv/o sections of Home Management 131 
taught by the conceptual method during the fall 
semester of I966-67 at Texas Technological College 
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Control Group I - Tv/o sections of Home Management 131 
taught by the factual method during the fall 
semester of I966-67 at Texas Technological 
College. 

Control Group II - Three sections of Home Management I31 
with no restrictions on teaching methods taught 
during the fall semester I966-67 at Texas 
Technological College. 

Value - The property or aggregate properties of a thing 
by v/hich it is rendered useful or desirable for 
immediate or ultimate satisfaction. 

Goal An aim, purpose, or objective a person strives 
to obtain. 



CHAPTER II 

SURVEY OF RELATED LITERATURE AND STUDIES 

Role of Concepts in the Curriculum 

Studies of concepts which were educationally oriented 

have been more or D.ess continuously reported since 1904, but 

the relationship of concepts to subject matter has been vague, 

has had nonspecific transfer, and has lacked objectivity. 

There is nov/ enough data in the literature, according to 

Woodruff (59*. 2), that deals v;ith human thought processes to 

permit a grov/ing av/areness that human behavior contains a 

multiplicity of variables a.nd that the cognitive structure 

of the individual seems to occupy a strategic position. Hence 

curriculum thinking has reached a point where a natural link 

can be miade v/ith the rapidly developing research and theory 

in cognition. Even though it is not easy at this time to 

make exact and final identification of the roles of concepts 

in education, they have already proven to be helpful in cur

riculum planning. One of the major uses of concepts in this 

role is to structure curriculums v/hich serve the purpose of 

providing patterns to follov/ in producing an end product sim.i-

lar to a blueprint. 

Concept Learning 

One early recognition of "concept using" as a principal 

learning objective emerged from & reviev/ of Air Force resea.rch 

16 
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on learning by Gagne and Bolles. (22:13-15) This review 

put attention on concepts as both mediating variables in be

havior and as targets for educational programs. The authors 

pointed out that somev/hat in contrast to other tasks, it is 

generally recognized that these "concept-using" tasks cannot 

be mastered simply by direct practice. Instead, something 

must be learned which mediates the performance of calcula

tion or problem solving, and this something is "concepts." 

Burlingame has published a survey of determinants of 

ease and difficulty in concept learning in v/hich she states 

a num.ber of propositions that have some experim.ental and 

theoretical suppoit. Some of the more pertinent of these 

propositions follov/: (13:13-14) 

1. Subject matter becomes more meaningful and 
more directly transferable to behavior v/hen 
it is transformed from verbal form to con
ceptualized form. 

2. Complex social processes can be learned best 
by concentrating on learning the concepts of 
those processes rather than practicing the 
processes without systematic concept learning. 

3. New concepts take form faster when students 
are given cues and informxation as to what to 
look for in the learning materials. 

4. Students have difficulty escaping from a con
ceptual position once it is formed. \Jhen it 
is deemed advisable to break up such a set, 
the teacher must take relatively compelling 
measures to override it and get a student to 
perceive stimuli in a different v/ay. 

5. Retention and transfer of concepts is facili
tated to the extent students either discover 
for themselves or in sci.ie equivalent v/ay obtain 
a discoverer's intimacy v/ith conceptua,! structure. 

file:///Jhen
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6. students must have the concepts in subject 
matter if they are to engage in problem-
solving behavior, but they must be taught 
concepts of problem-solving behavior as 
v/ell. The mere efforts to solve problems 
without such prior learning v/ill be rel
atively unproductive. 

Need for Conceptualized Learning 

Magrabi and McHugh (4l:1107) suggest that teaching should 

take cogniza.nce of the dynamic quality of subject matter. The 

facts that may appear to be helpful at one time becom.e out

moded. These authors advocate that the student be armed with 

tools that weather the effects of time and can serve numerous 

situations. For not only do today's problems differ among 

individuals, but one individual's problem v/ill vary from time 

to time. The task becomes one of supplying a body of knov/l

edge that can be related to different environments. Once the 

student recognizes the common elements in new problems and 

situations, she realizes that unrelated facts are insuffi

cient for decision. It is at this point that tools or con

cepts can be used to better structure knov/ledge. 

Bellach (6:125) concluded from his study that principles 

derived from studies of methods of teaching provide little 

help in making learning efficient. A shift from a curriculum 

of verbal facts to one of conceptualized knov/ledge is re

quired v/ith emphasis on sequence rather than on methods of 

instruction and recognition of serious intellectual v/ork v/hich 

involves the labor of changing ideas. In view of the expansion 
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of knov/ledge, it is nov/ widely advocated that v/e select in

strumental concepts that people use in basic areas and learn 

them v/ell. 

Taba (56:212) emphasized the importance of conceptual 

teaching when she pointed out that research has shov/n that 

80 percent of disconnected facts are forgotten in tv/o years 

or so; thus, to learn isolated facts is inefficient. After 

intensive study and experimentation, she concluded that con

ceptual teaching involves the v/eaving of major concepts into 

the whole fabric of the curriculum v/hich are examined over 

and over again in a-n ascending spiral. In a sound curriculum 

development they should constitute v/hat some have called the 

"recurrent themes," the threads v/hich run through the entire 

curriculum in a cumulative and overarching fashion. 

Conceptual Structure of Disciplines 

Without such interrelatedness as described by Taba, the 

learner may try to compartm.entalize the concepts into isolated 

entities apart from previously learned knowledge. In fact, 

some instances of meaningful learning and retention have as 

their principle difficulty the contradiction betv/een estab

lished ideas in cognitive structure and nev/ propositions in 

the learning material. Ausubel explains this dilemma in his 

follov/ing statement: (3:246) 

By arbitrarily isolating concepts and infonriation, 
one prevents interaction v/ith and obliterative sub-
sumption by relevant concepts in cognitive structure. 
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This is a modified variety of rote learning in 
v/hich new learning material is allov/ed to inter
act v/ith only certain of several potential sub-
sumers. Through overlearning, relatively stable 
subsumption may be achieved, but the fabric of 
knov/ledge as a whole is unintegrated and full of 
internal contradictions. 

Bruner has said that he sees the theory of expository 

method of teaching as going from generalization to examples 

to use. The teacher v/ho brings the expository methods to 

life is the man v/ho can give the generalization and many 

shades of difference of example, so that the student is able 

to put the generalization to use. Bru.ner states: (9'.49-50) 

In this inventive age, the accent must be on the 
inductive mode of learning v/hich goes from action 
to imagery to notation. Notation suggests open-
endedness, a stop on the road, not the end of it. 

The real challenge of education, as expressed by Gren-

nan (2Q:87), is to help students to learn to structure ex

perience. Then they must be taught the act of discovery 

that turns structure into keys to help them to structure 

other experiences. 

This idea that the structure of knov/ledge and the deri

vations that make one idea follov/ another being the proper 

emphasis on education is also illustrated by the follov/ing 

statement by Bruner: (10:120) 

For it is structure, the great conceptual inven
tion that brings order to congeries of discon
nected observations, that gives mê -ning to what 
we may learn and m:̂ kes possible the opening of 
nev7 realms of exioerience. 
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Hov/ever, even though a structure may be agreed upon for 

a discipline, teachers must help students to arrive at the 

structure and realize that changes are inevitable. Sv/ab makei 

a useful comment on this point as quoted by Miel: (46:82) 

. . . the logical forms, in conceptual structures 
of its disciplines are themselves corrected con
tinuously by a reflexive examination of the very 
knowledge, decision, or art v/ork they produce, 
that is, they lay the ground for their ov/n demise 
and replace themselves. 

Another significant consideration of the dynamics of 

conceptual learning is described by Ausubel: (3:234) 

Since potentially meaningful material is always 
learned in relation to an existing background of 
relevant concepts, principles, and information 
v/hich provide a framev/ork for its reception and 
make possible the emergence of new meanings, it 
is evident that the stability, clarity, and or
ganizational properties of this background cru
cially affect both the accuracy and the clarity 
of these emerging nev/ meanings and their imme
diate and long-term retrievability. . . . When 
we deliberately attempt to maximize meaningful 
learning and retention v/e come to the heart of 
the educative process. 

Role of Teachers in Concept Development 

As teachers ha.ve become oriented to the conceptual ap

proach, they have begun to realize the significance of meth

ods of teaching that would theoretically result in students' 

development of concepts. Brov/n gives credence to upgrading 

all college level teaching in his following observation: 

(8:116) 
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Instructors sometimes tend to kill interest and 
to reduce learning in their courses by relying 
too heavily upon some single method of presenta
tion without regard to the appropriateness of 
that method to course objectives, content, or 
clientele. . . . If skill in critical thinking 
is a goal of instruction, opportunities must be 
provided for students to practice v/ith signifi
cant, believable problems v/hich merit critical 
thinking v/hile carrying on concurrent verbaliza
tion about the meaning and import of this ac
tivity. 

Woodruff amplifies this basic necessity of teachers' 

helping students succeed in learning by urging that they 

select kinds of experiences that v/ill have a positive ef

fect on the students' adjustment, their motivation, and 

their psychological readiness to develop their ov/n concepts. 

These idea.s are summarized in the following statements: 

(60:227) 

Real subject matter is usually interesting to 
students, but lessons usually become uninterest
ing v/hen v/e obscure the real subject matter v/ith 
poorly chosen materials and procedures for teach
ing. . . . A sense of obligation to study is a 
better motivation for learning than the mere 
interests a child has developed in the past. 

Concepts in Home Management 

Leaders in home economics education have accepted this 

challenge of employing knowledges, concepts, techniques, and 

disciplines that are relevant and helpful in attacking the 

problems of the home and in directing trained intelligence 

on investigating these problem.s. 
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The vigorous rethinking of the approaches to teaching 

home management at the college level was pioneered by Coon 

(15:8) in her study of the factors involved in the teaching 

of home management in colleges. Her study reported the com

piled thinkings of 30 to 4o college-trained persons who met 

in 1934 and defined home management thus: 

Home management is planning, guiding, and directing 
of human and material resources for the optimal de
velopment of individual members and the family v/ith
in the home and in their relations v/ith other in
dividuals and groups. 

From the operational ideas presented in the above defi

nition, a series of concepts and proficiencies in home man

agement began to emerge. Hov/ever, these philosophical con

cepts have never been in substantial agreement among experts 

in the field of home management. Since 1934, Paolucci (48:35) 

points out, home ma^nagement conferences have been held inter

mittently to identify the basic concepts of the field. The 

conference held at lov/a State University (Ames, Iowa) in I960 

called attention to the concepts from supporting disciplines 

of economics, sociology, and psychology and their relevance 

to managerial concepts. The follov/ing year, 196I, a highly 

significant conference which focused upon identifying and 

developing concepts in the area of home economics took place 

at French Lick, Indiana. In addition to dedicated committee 

meetings, tv/o formal concepts conferences of selected members 

from the profession were held: one on teaching management 
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held at Purdue University in July, I963, and one on process 

in home management at Michigan State University, June, 1964. 

Through concentrated deliberation of these conferences, prog

ress was made in the development of appropriate conceptual 

framework. Hov/ever, there v/as evidence of controversy over 

terminology, sequence, and emphasis on fam.ily relationships 

which indicates that much reflective thought should be given 

to the organization and ciirriculura of all home management 

courses. 

Further leadership in conceptual curricvilum development 

in home economics v/as given by the United States Office of 

Education, Depa.rtment of Vocational Education. Mallory 

(39:34-38) designated the need of defining the structure and 

content in terms of basic concepts for each area in home eco

nomics, including home management. 

Measurement of Concept Attainment 

The attainment of specified concepts in home management 

by tv/enty-eight home economics student teachers at Texas 

Technological College was studied by Sitton in I965. Her 

research and analytical survey concluded that the basic con

cepts identified at a curriculum v/orkshop on home management 

and family economics v/hich v/as held at the University of 

Missouri in June, 1964, represented fundamental ideas in 

home management nationv/ide. These major concepts v/ere iden

tified as: (55:48-49) 
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1. Enviroranental influences on individual and 
family management 

2. Decision making 

3. Organization of activities 

4. Resources and their utilization 

5. Values, goals, and standards 

Sitton's study revealed that these home management con

cepts are interrelated to the extent that the last four shou.ld 

be objectives in home economics programs at the secondary and 

college levels. Further findings indicated that home manage

ment concept attainment by student teachers v/as demonstrated 

to be measurable in a reliable m.anner. The follov/ing four 

measures v/ere used for the Sitton study: (55:2) 

1. The observed performance of concept-related 
behavior patterns of the student teachers 
during their actual classroom teaching 

2. Self-evaluation by student teachers of their 
understanding of hov/ to guide high school 
pupils to attain home managem.ent concepts 

3. The procedures which student teachers 
selected to guide high school pupils to 
attain home management concepts 

4. The change in high school pupi3 concept 
attainment v/hile under guidance of student 
teachers. 

Q̂̂ iL̂ PĴ ,̂ j-. I'̂ "̂̂ -̂'̂-6̂''QĴ-s for Home Management 

V/ith significant research having begun in concept devel

opment, much confusion remains as to v/hat should be included 

in a conceptual frajnev/ork of a basic home management course 
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at college level. Wiat is good mâ nagement and how can prog

ress be made toward measuring it? Before this question can 

be answered satisfactorily, a general theory pertaining to 

the discipline must be accepted. Kotzin (35:9-17) says that 

home management is a practical science v/hich investigates the 

aspect of human behavior that deals v/ith processes used by 

home managers. Theory is a necessary concomitant in dealing 

v/ith the more immediate and practical problems of home man

agers because such problems cannot be adequately solved with

out an effective v/ay of conceptualizing the problem. 

Schlater, a participant in the Home Management Concep

tual Framev/orks Conference, recently identified the follow

ing core concepts in management: (52:95-98) 

I, The management process 

A. Decision making 

1. Recognizing the problem 

2. Seeking alternative solutions 

3. Analyzing the alternatives 

4. Choosing one alternative 

B. Decision implementation 

1. Controlling 

2. Expediting 

3. Integrating 

4- Actuating 

5. Organizing 
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II. Values and goals 

III. Interrelated decisions 

A. Central decisions 

B. Satellite decisions 

IV. Limited resources 

A. Availability 

B. Utilization 

Regardless of the concepts or the conceptual framev/orks 

stressed, experts urge that both concepts and conceptual 

frameworks be clarified to the extent that they could pro

vide bases for rigorous testing in research. 

Concept and Studies of Decision Making 

Decision making and organization which enable individual 

members to assess all potentials of the family are generally 

conceded as the most important phases of basic management of 

the home. Paolucci (49:2) and also Hoyt (31:106) define de

cision making as the creative act of choosing among alter

natives. These authors establish the process of decision 

making as recognition of a choice making situation, consid

eration of alternatives, v/eighing of alternatives, selection 

and mediation of alternatives. They conclude that under

standing the structure of managerial decision provides cues 

for improving managerial behavior. 

Magrabi (42:83) has developed an unique approach to de

cision m.aking in home managenicnt in v/hich she applies g.ime 
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theoretic solutions used in the management of business firms. 

Each player chooses a solution v/hich is evaluated and provides 

valuable insight into an important class of decisions. 

The concept of decision making v/as chosen for an addi

tional study by Magrabi in which focus v/as on v/hat can be 

measured in decision research and what kinds of behavioral 

conclusions can be drav/n from these measurements. The formu

lation of decision making as a system is described: (40:15) 

In the decision system a set of alternatives is 
open to the decision maker, who must choose some 
element in this set and cannot choose outside of 
the set. Each alternative is identified v/ith 
respect to the accomplishment of some objective 
or set of objectives and contains every a.lter-
native capable of fulfilling the objective in 
some degree. If the objective is modified or 
changed in any v/ay, then the entire choice sit
uation is altered not only in the identification 
of the set of alternatives, but also of the re
lationships among those alternatives. A small 
variation in an alternative v/ould convert it to 
a nev/ alternative. 

The relationship betv/een decision procedure (extent of 

rationality in decision making) and decision context (area 

of family living in v/hich the decision is m.ade), and between 

decision procedures and the decision maker's beliefs about 

the nature of the v/orld as controllable by fate was the study 

of Ha]liday at Michigan State University in I964. In order 

to elicit responses, open-ended questions v/ere ansv/ered by 

sixty student wives v/hich v/ere assessed against a set of cri

teria of rationality derived from the D.iterature. Eight 

categories were set up on the basis of reasoning, weighing 
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and information-using. The focus of this study was to find 

out to v/hat extent people use a rational approach in their 

decision ma,king. "Rational" was interpreted to mean reason

ing, weighing, and information-using in the study. Findings 

of the study led to the follov/ing recoimnendations: (29:92) 

This study indicated a relationship betv/een the 
high rationality scores and lov/ belief in fate 
or chance. Further research is needed to learn 
about the mental processes of decision making 
and to find out v/ha.t variables are most crucial 
in influencing decision making. A great deal 
more study is required about hov/ individuals 
view their v/orld, hov/ they perceive themselves 
in relation to it, and hov/ these perceptions 
affect their decision making. It seems to me 
that this kind of research is not only worth 
doing, it is fundamentally important. VJe must 
knov/ how people do arrive at their decisions, 
v/hat affects their decision making; we cannot 
continue to talk and act as if v/e do knov/. 
VJhen we are working in the area of home manage
ment, v/e are in position to affect people's 
lives, and we must knov/ v/hat we are doing. 

In 1963, Bustrillos (12) conceptualized a model for ex

ploring styles of decision making. She defined a decision 

making style as the behavioral profile resulting from the 

combination of the dimensions of three elements: mode, time 

.reference, and decision making rule. The dimension of mode: 

hypothetical, factual, and action-suggestive; of time refer

ence: future, past, and present; and of decision m.aking 

rule: preference ranking, objective elimination, and imme

diate closure, were expected to combine into a style of de

cision making. 
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Bustrillos collected data from personal interviews with 

sixteen Mexican homemakers using hypothetical problems to 

elicit information about decision making style. These data 

V7ere subjected to content analysis using pre-established cate

gories and v/ere analyzed for decision making styles. Find

ings indicated that the elements of decision style v/ere iden

tifiable in the decision protocol. 

According to Bustrillos (12:45) the decision making 

styles varied with homemakers and problems, and subsequently 

more than one style emerged for all of the respondents ex

cept one. An element of the decision style recurred at least 

tv/ice in responses of more than half of the homemakers. This 

research laid a foundation for understanding decision making 

procedure other than the normative style. 

In 1964, Rivenes (51) replicated Bustrillos' study using 

written reports of thirty-six students enrolled in a home man

agement course at Pennsylvania State University. Students 

were assigned to reconstruct recent decision situations. 

Coding criteria, modified from the Bustrillos study, v/ere 

used. Each response was a-nalyzed for evidence of decision 

making elemental dimensions. A frequency score v/as devised 

to tabulate the number of times each dimension appeared in 

the written decision situation. 

Rivenes reported that the dimensions, factual mode and 

present time reference were the tv/o dominant elements. These 

findings supported the Bustrillos study that had given 
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evidence tha.t consequences of using a particular style of 

decisioning can be studied. It v/as assumed that if decision 

making v/ere Knov/n, home management specialists v/ould be in 

a better position to prescribe change in decision making 

procedure to improve managerial behavior. 

Concept and Studies of Values 

Underlying all aspects of decision making is the impor

tant concept of values. The av/areness of values in the act 

of choice ma.kes the attainment of v/hat is desirable more 

probable. It is through the choices that man is ever making 

and the v/ay of life he is constantly endeavoring to build 

that he expresses v/hat is of value to him. 

As early as 1938, Franl<: realized the importance of values 

in home management as evidenced by his philosophy: (20:6) 

It is evident that home management is not merely 
a question of skills and standardized equipment, 
important as they are for the conservation of 
human energy and time, but more a v/ay of life for 
which the homemaker needs clarification of aims 
and purposes, aspiration and values, a faith in 
the supreme importance of the human relations 
tha.t alone give the home social justification. 

Although each individual develops his ov/n system of 

values, leaders in various disciplines have attempted to 

define values and organize them into categories. Maslow 

writes: (44:157) 

It appears to me that these values are uncovered 
as v/ell as created or constructed, that they are 
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intrinsic in the structure of human nature itself, 
that they are biologically and genically based, as 
well as culturally developed. . . . 

Av/areness of values is so important that psychotherapy is 

moving toward a search for values for improved identity and 

understandings of others. Yet, this increasing interest in 

values is accompanied by uncertainty and confusion in the 

search for a meaningful value approach v/hich can hold its 

ovm in today's v/orld. Barry and Wolf (4:75) describe it as: 

"No person is av/are of the full range of his values and v/ays 

or those of others." 

The lack of clarification of values for many individuals 

can be attributed to lack of av/areness of values and the se

lection of a suitable value system. This idea is expressed 

by Garrison et al. (25:305) in their pointing out the dif

ficulty to distinguish betv/een wholesome and less wholesome 

values found in the environment. The resT3onsibility of de

termining v/hich value patterns to accept and v/hich are ac

ceptable to society is increasingly perplexing. 

Conflict in values is apparently inevitable in the proc

ess of valuing. Barry and Wolf (4:42) explain that contra

dictions occur because values are never logical, consistent, 

or mutually exclusive. The dynamic nature of values in the 

human being results in a strong emotional-intellectual re

sponse if something runs counter to it and influences motiva

tion. 
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Researchers, among them Klockhohn and Strodtbeck (34), 

have written that values are likely to be revealed in judg

ing choice situations and that a projective device comprised 

of decision situations would possibly bring forth good value 

orientation to decision making has been developed by these 

authors. Tests for validity and reliability of this instru

ment have shown that values can be measured. 

Doris M. Dyer's study (l8) at Michigan State University 

attempted to measure values of student v/ives by using the 

interview and survey of personal and family activities that 

would reflect the values of this group. She found that by 

analyzing activity records consisting of how time was spent 

and why these activities \«/ere chosen, quantitative data such 

as the number of values used by each homemaker to classify 

the reasons for performing a certain activity could be ob

tained. The data v/ere analyzed using descriptive and sta

tistical techniques. The value categories were reported on 

a graphic profile as they were inferred through observed be

havior and choice making. 

Engebretson's study (19) had as its central purpose to 

identify values in such a v/ay that v/ould allov/ research about 

them in the field of home management. She selected a defini

tion which stated that values are conceptions of the desir

able which are held by individuals and affect their choices 

among possible courses of action. They are located in indi

viduals, they have a conceptual element, they may be both 
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explicit and implicit, and they influence selection froia the 

available modes, means, and ends of action. 

Engebretson's exploratory study v/as based on a projec

tive device comprised of decision situations that v/ould elicit 

value material. A typology method v/as devised for the analy

sis of data which had been collected from respondents com

pleting stories concerning decision making. The general 

descriptions were classified into 12 themes under each of 

the four types of "traditional," "social," "autonomous," 

and "change-prone." It v/as possible to code the answers by 

using the typology, and it served as a base for comparison 

and a means for classifying the conceptions of the desirable 

in the responses to the stories. 

Interrelatedness of Values, Goals, and Standards 

Incorporating values as an integral part of home m.anage-

raent can result in deciding v/hat one really desires and in 

the making of concrete and significant goals. Gross and 

Crandall point out that goals are more easily understood 

than values, for they are something definite tov/ard v/hich 

one v/orks: (27:26) 

. . . there is apt to be a "tangle-web" of goals 
in actual life, making them dynam.ic in nature. 
One of the most predom.inant factors concerning 
goals is to deterraine if they are realistic and 
can be achieved v/i thin a reasonable time. 
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The relationship between values and goals leads logi

cally into the role of standards. Gross and Crandall (27:26) 

refer to standards as a mental picture of what is considered 

as necessary to make life tolerable. They are measuring 

devices for determining when goals are achieved. Therefore, 

standards help control and evaluate more precisely. 

Thus, it is evident that values, goals, and standards 

are interrelated to the point that it is difficult to deter

mine the strict functions of each. Since values dominate 

both goals and standards, they should be placed in the focal 

position, serving as a source for goals and standards. Vlhen 

the determined goals are put into action, they can be evalu

ated in light of the values held. Although measurement is a 

part of evaluation, it is more specific and concrete; there

fore standards depict the performance of the goal. At times 

goals have to be used to evaluate standards, and standards 

have to evaluate values. After evaluation has taken place, 

it may be necessary to make alterations on values, goals, or 

standards in order that achievement can be accomplished. 

Concept and Studies of Organization 

Organization is defined as the process v/hich differen

tiates one part from another in a functional sense and v/hich 

at the same time creates an integrated complex of functional 

relationshins v/ithin the v/hole. 
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Addreen Nichols (47) made a study v/hich dealt v/ith task 

organization on the basis of the number of tasks and number 

of persons involved. She identified a "task-centered" style 

as one in v/hich the manager's concern is primarily with the 

product and a "person-centered" as one in v/hich emphasis is 

on the person performing the task. Tasks v/ere categorized 

as person-centered or task-centered by a panel of five doc

toral candidates in home management. These v/ere paired v/ith 

statements v/hich had been collected from homemakers v/ith 

school age children by means of open-ended questions. The 

tv/elve paired statements constituted the inventory used to 

derive organizational style scores. Tv/enty common home tasks 

v/ere listed and accompanied by a five-point scale to assess 

the amount of help the v/ife-mother received from family mem

bers v/ith each task. 

One hundred and tv/enty-five v/omen who were employed 

full-time at an automobile plant were sent these question

naires. The coded answers showed that their mean score v/as 

2.5 on a scale that equaled 5- This v/as an indication that 

they received little help with the home tasks. Product m.o-

ment correlation v/as used to find that there v/as no correla

tion between organizational style of the v/ife-mother and the 

amount of he]p she received from family members. 

Nichols (47) concluded from her study that the end to

ward v/hich the managerial process is directed is goal achieve

ment. The goals of the family are many and varied; some goals 
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are prescribed by society; others are goals of individual 

choice. Nichols found that family sociologists believe that 

if the family is to fulfill its role in society, one of its 

goals must be task performance. 

In achieving goals, management brings about change. 

These changes may be in the product or in the character and 

personality of the member of the family. However, before 

these changes can take place, the manager must develop a 

group of managerial skills that have mental content. Organi

zation has become a highly significant concept in such a set 

of proficiencies. 

Conceptual Approach to Home Economics 

Although research reveals that concepts in home manage

ment have been found to be held in high regard by leaders in 

the field and in learning theories, teaching for concept de

velopment V7ill necessitate understanding and organization of 

meaningful learning experiences. Tinsley and Sitton in the 

Journal of Home Economics, April, 1967> have an article on 

this problem entitled "Teaching Intellectual Aspects of Home 

Economics." They have assessed the effectiveness of teach

ing for concept development which v/ould enable students to 

attain the intellectual abilities v/hich can serve them ade

quately for personal and family living nov/ and in the future 

Some major considerations v/ere suggested for provision of 

opportunities for the students to: (57:85) 
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1. Perceive numerous aspects of the concept 
through seeing, touching, tasting, manip
ulating 

2. Observe various processes, items, situa
tions, and uses of objects 

3. Discover how items, objects, or processes 
can be combined to produce desired results 

4. Determine the value of a thing to themselves 
and to others. 

The following procedures v/ere also recommended for con

cept expansion by providing opportunities for students to: 

(57:88) 

1. Observe similar objects, processes, or events 

2. Experiment v/ith various combinations 

3. Analyze causes and effects 

4. Discover ansv/ers or solutions themselves 

5. Recognize the uses of a concept in situations 
other than the one in which it v/as acquired. 

Helene M. Hoovers (30:89) used the conceptual approach 

in teaching two freshman-level classes in family relation

ships at Arizona State University during the fall I965 

semester. Her study v/as made by means of developing system

atic, learning experiences in family relationships organized 

around the major concept "interpersonal relationships." The 

sub-concepts of empathetic ability, respect for v/orth and 

dignity of the individual, healthy concept of self, and com

munication v/ere taught principally by the problem-solving 

method. Conceptual understanding of students v/as measured 
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through the use of statements and generalizations written 

by students and analyzed according to the level: First-

level: descriptions; Second-level: relationship among 

ideas; and Third-level: interpretation of relationships 

among ideas which may involve prediction. In terms of 

Bloom's cognitive processes, conceptual understanding at 

each level may involve one or more of the following: 

1. Knowledge 

2. Comprehension 

3. Application 

4. Analysis 

5. Synthesis 

6. Evaluation 

Other measurements used by Hoover were a Definitions Test, 

used as a pre-test and a post test, and an Applications of 

Principles Test. Her findings included the follov/ing items 

of interest: (30:91) 

The use of levels of generalizations as a basis 
for evaluating degree of conceptual understand
ing held by students seems to have some value, 
especially if students are asked to illustrate 
the generalizations they have stated. It is 
quite difficult to determine, hov/ever, the depth 
of understanding of a concept evidenced by the 
ability of students to formulate generalizations 
at the third level. The Application of Princi
ples Test, developed by the investigator, was 
designed to measure the ability of students to 
analyze a specific situation as depicted by a 
case study, to recognize basic ideas and rela
tionships among them, to recognize cause-and-
effect relationships, and to predict conse
quences and drav7 conclusions based upon 
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evaluation and judgment. These cognitive proc
esses, according to Bloom, are utilized in the 
more complex levels of thinking, namely syn
thesis and evaluation. While a product moment 
correlation coefficient of .43, significant 
beyond the .01 level, occurred between student 
scores on written responses and scores on the 
Application of Principles Test, there v/as evi
dence to indicate that students could formu
late generalizations at the third level more 
readily than they could apply them to a specific 
case. 

Apparently, levels of generalizations alone are an in

adequate basis for assessing degree of conceptual understand

ing held by the learner; hov/ever, such categorization does 

give some insight into the degree of meaning the concept 

holds for the student. 

Summary of Related Research 

In attempting to sioramarize the literature and research 

on conceptual teaching, the need for developing such a method 

of instruction to meet the dynamic challenges of the present 

time was established. A brief overviev/ of concept learning, 

structure of disciplines, and the role of the teacher in 

conceptual development v/as given for comprehensive use in 

education. 

From the universal consideration of conceptual teach

ing, emphasis was pointed to its use in the field of home 

economics, particularly in the area of home management. It 

was conceded by experts in the field that home m.anagement 

should expand the field of choice not only of concepts of 
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the desirable but also of the emerging humanistic processes. 

Research studies have explored various major concepts 

of home management; hov/ever, there is a recognized need for 

relating these concepts into an applicable curriculum design. 

Although numerous theoretical frajnev/orks for home m.â nagement 

have been developed, very little reference to the utiliza

tion of these frameworks v/as found in the literature. Thus, 

it can be concluded that research in conceptual teaching 

methods is limited, but evidence is available that the use 

of this method in home maj.nagement can prepare students for 

the practical application of judicious mana^gement. 



CHAPT?JR I I I 

METHODS AND PROCEDURES OF THE STUDY 

This experimental and comparative study v/as undertaken 

in an effort to develop a home management course design based 

upon major concepts that have been identified by educators 

and experts in this area and to compare the relative effec

tiveness of the conceptual and fs.ctual methods of teaching a 

college freshman home management course. 

Selection of the Methodc 

The follov/ing methods were employed in carrying out the 

study: 

1. Survey of D.iterature 

2. Organization of an experimental design 

3. Interpretation of conceptual teaching 

4. Development of a conceptua.l curriculum for a 

college freshm.an home management course 

5. Experim.entation in teaching the conceptual 

curriculum 

6. Statistical analysis of data. 

The procedures used in the study are substantiated by refer

ence to authorities in the field of teaching, learning, and 

research. 

42 
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Organization of the Experimental Design 

The experimental design for the study was patterned 

after the Posttest-Only Control Group Design as described 

by Campbell and Stanley in Handbook on Research in Teaching 

Methods. The elimination of the pretest is explained by 

these educators in the following statement: (21:195) 

While the pretest is a concept deeply embedded 
in the thinking of reseâ rch workers in educa
tion and psychology, it is not actually essen
tial to true experimental designs. . ./. The 
posttest only is designed for the initial in
troduction of entirely new subject matter for 
which pretests in the ordinary sense are im
possible. The t test or covariance analysis 
and blocking on "subject variables" such as 
prior grades, test scores, parental occupa
tion, and so forth, can be used, thus provid
ing an increase in the power of the signifi
cance test very similar to that provided by a 
pretest. 

The experimental population consisted of I85 female col

lege students enrolled in Home Management I3I at Texas Tech

nological College during the fall semester of the I966-67 

academic year. The subjects were considered representative 

of the total population enrolled in all sections of Home 

Management I3I on the basis that they were assigned randomly 

to various sections of the course during preregistration and 

registration for the fall semester. To determ.ine if the ex

perimental classes were equated in regard to students' apti

tude and achievement and socio-economic background, the fol

lowing data v/ere collected: 
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scores on CEEB (verbal and math) 

overall grade average during high school 

chronological age in half years 

occupation of father (interpreted for socio-economic 
status by using the Warner, 
Meeker, Well's Revised Scale 
for Rating Occupation) 

number of years in homemaking in high school 

overall grade average for all homemaking courses 

The mean for each of the above categories v/as obtained for 

the experimental and all control groups. (Table 1) 

One hundred and twenty-two of the total number of sub

jects were assigned to four classes of Home Management 131 

of equal number. Tv/o of these classes v/ere taught by the 

conceptual method and referred to as the Experimental Group 

and two were taught by the factual method which were referred 

to as Control Group I. The remaining sixty-three stvidents 

were assigned to three additional sections of Home Manage

ment 131* Two of these classes were taught by one teacher, 

and one class by another teacher. These three classes were 

pooled and referred to as Control Group II. 

The teacher of the Experimental Group taught tv/o classes 

using the conceptual method for both classes while the teacher 

of Control Group I taught tv/o classes by the factual method. 

The teachers of the sections comprising Control Group II 

were also consistent with their chosen method of teaching 

throughout the semester. This procedure v/as chosen in pref

erence to the same teacher manifesting different teaching 
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TABLE 1 

COMPARISON OF BIOGRAPHICAL VARIABLES OF THE 
EXPERIMENTAL AND CONTROL GROUPS 

Variable 

3. 

4. 

5. 

6. 

7. 

Experimental 
Group 
Mean 

1. Number of Students 

2. CEEB Scores 

46 

Age - (Within six months) 
period 

Socio-Economic Status 
Using Occupational Rating 
Scale of Warner et al. -
ranging from 1 point for 
professional group to 7 
points for lowest group 

Years of Homemaking Taken 
in High School 

Homiemaking Grade Point 
Average in High School 
(Point value equals the 
same as High School Grade 
Point Average) 

18.65 

2.22 

2.09 

1.85 

Control 
Group I 
Mean 

46 

18.43 

2.66 

2.36 

2.11 

Control 
Group II 
Mean 

47 

Verbal Score 

Math Score 

Total Score 

High School Grade 
Average 
Point value of grades^ 
A = 1 B- = 5 
A- = 2 C+ = 6 
B+ = 3 C = 7 
B = 4 D = 8 

452.96 

446.41 

899.37 

3.61 

460.84 

452.84 

913.68 

3.45 

429.85 

435.33 

865.18 

3.56 

19.45 

2.43 

2.43 

2.43 

*Note: Smaller mean average indicates higher value 
of the grade point average. 
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methods v/ith different classes because of the follov/ing 

statement of Wallen and Travers: (58:467-468) 

Although the ad hoc assignment of teaching 
methods to teachers or to the same teacher 
at different times is a common experimental 
technique, little evidence reported earlier 
indicates that such a switch is far from 
easy. Studies in v/hich patterns are imposed 
ad hoc on a group of teachers or on the same 
teacher at different times must alv/ays be 
regarded v/ith suspicion, even v/hen some evi
dence is forthcoming that the teachers v/ere 
able to modify their behavior according to 
the experimental design. The possibility 
alv/ays exists that the teachers involved 
favor one method rather than another. VJhen 
such is the case one might expect superior 
results from the favored method. One can 
hardly expect a teacher to put full effort 
into the utiliza.tion of a teaching method 
which he does not consider sound or person
ally congenial. The latter factor may be
come a much more important determinant of 
v/hat happens than differences in the pre
scribed patterns. This basic weakness 
characterizes all studies that use this 
particular approach to the study of teaching. 

The teacher for the Experimental Group and the teacher 

for Control Group I were equated as- to the highest degree 

earned, recency in training, and some observable personality 

factors, but their years of teaching experience were unequal. 

To compensate for this variable, one teacher of Control Group 

II had teaching experience and formal education comparable 

to the teacher of the Experimental Group, while the other 

teacher had teaching experience and formal education com

parable to the teacher of Control Group I. The same text

book v/as used for a.ll seven sections of Home Management I3I 
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involved in the experimental study. Teachers of these sec

tions had access to all supplementary references in the col

lege library and other factual materials pertaining to home 

management located in the School of Home Economics. 

The Experimental Group and Control Group I classes were 

scheduled during the mornings of Monday, Wednesday and Friday. 

One of the classes of Control Group II met at the same time 

as one of the experimental classes, and the other two classes 

were scheduled in the afternoon of these same days. Each of 

these groups met three times a v/eek for an hour period dur

ing the entire fall semester of I966-67. 

Interpretation of Conceptual and Factual Teaching 

The interpretation of the conceptual method of teaching 

originated from three sources. A perusal of literature focus

ing on concept development and conceptual teaching served as 

the basis for fundamental understanding of the method. A 

second source was a survey of various state courses of study 

for vocational homemaking programs that had been re-v/ritten 

recently for conceptual teaching. A third source stemmed 

from observations of conceptual teaching by Dr. Beatrice 

Paolucci in an undergraduate course of home management, Home 

Management 331, at Michigan State University where the writer 

was enrolled in graduate study during the summer session of 

1966. 

Over two years v/ere spent in gathering inform.ation that 

would establish sufficient agreement of basic aspects of the 
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conceptual method of teaching. During this time, several 

comparisons of the factual and conceptual methods v/ere found 

in the literature, but because it was felt that these com

parisons did not sufficiently cover the whole of curriculum 

design, the task of determining the most outstanding differ

ences of these two methods was undertaken. Finally, using 

Taba's curriculum design, the differences were categorized 

into the follov/ing areas: (56:347-378) 

1. Diagnosis of needs, 

2. Formulation of objectives, 

3. Selection and organization of subject matter 
and learning experiences, 

4. Evaluation. 

The above cited factors of course design v/ere established 

for both methods of teaching and arranged for easy comparison 

in the following form: 

DIMENSIONS UPON V7HICH FACTUAL AND CONCEPTUAL 
METHODS OF TEACHING MAY DIFFER 

Factual Method Conceptual Method 

Diagnosis of Needs 

Stresses the learning of 
subject matter and relies 
upon the built-in logic 
for its significance to 
the student. 

Emphasizes the importance 
of the individual's abil
ity to perceive the signifi
cance of the subject matter 
and uses it to help develop 
basic concepts of the course. 

Overall Objectives 

Assumes that learning 
specific inform.ation of 
the course shapes the 
higher mental processes. 

Aspires for students to mas
ter the elements of basic 
concepts v/ell enough to use 
the processes in other, more 
complex situations. 



49 

DIMENSIONS UPON WHICH FACTUAL AND CONCEPTUAL 
METHODS OP TEACHING MAY DIFFER 

(Continued) 

Factual Method Conceptual Method 

Selection of Subject Matter and Learning Experience 

Teaches items of informa
tion separately and rein
forces these separately. 

Emphasizes communication 
of information and rev/ards 
memorization and verbaliza
tion of this information. 

Presents facts by using fig-
ural and symbolic m.ethods 
when possible and uses a 
variety of lea.rning exper
iences which add nev/ dimen
sions to concept development. 

Interrelates facts as to their 
relevance and organizes them 
into a conceptual framework. 

Provides experiences that en
courages students to proceed 
through all levels of learn
ing in the combined cognitive 
and affective domains. 

Evaluation 

Emphasizes verbal inter
pretation instead of 
appropriate action in 
evaluation. 

Stresses examinations 
which require repetition 
of factual miaterial 
covered in class or out
side readings. 

Involves the assimilation of 
facts into certain concepts 
v/hich requires the students 
to discover and identify 
their interrelatedness. 

Considers the application of 
conceptual knowledge to new 
situations a major part of 
the evaluative procedure. 

Conceptual Design for Home Management 131 

Since conceptual teaching is based upon the major con

cepts considered important by the experts in the discipline, 

it was necessary to select the concepts which v/ould be ap

propriate for Home Management I31. The survey of literature 



50 

disclosed that the central concepts identified and recom

mended by the Vocational Division of the United States Office 

of Education and from outstanding workshops on home manage

ment were classified as the following: 

1. Function of management 

2. Social and economic influences on management 

3. Decision making 

4. Interrelatedness of values, goals, and standards 

5. Organization 

6. Utilization of resources 

These major concepts with the addition of important sub-

concepts were adopted by faculty members of home management 

at Texas Technological College in the spring of 1964. They 

were viev/ed in light of the certain factors, elements, and 

functions that had been identified by m.any competent people 

in the field of home management. Some of these leaders had 

combined these elements into a system of thought knov/n as a 

conceptual framev/ork. Using the fundamental ideas of several 

highly capable home management experts and the many problems 

encountered by the writer in four years of teaching home 

management at the college level, a conceptual framework was 

constructed for Home Management 131. (See Appendices A^ 

and Ag) 

Decision making v/as selected as the major concept in 

the course framev/ork for the following rea.sons: 
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1. Many leaders in home management recognize 

decisioning as the heart of management that 

permeates all of its functions. 

2. This particular course in home management is 

required for all freshman homie economics students 

and v/as designed to help students learn to cope 

with managerial problems which require intelligent 

decisioning now and in the future. 

3. It was assumed that if decision making v/ere 

studied in depth, students v/ould acquire skill 

in solving some of their complex managerial 

problems that could possibly enable them to 

stay in college. 

4. Decision making can also encompass activities 

related to creative thinking. 

5. Decision making allov/s both invention and calcu

lation. 

Furthermore, the major concept of decision making could 

be logically related to other basic concepts of home manage

ment. For example, the awareness of values, goals, and 

standards and their interrelatedness is instrumental to 

rational decision making. 

Since the management function evolves from conscious 

direction of behavior tov/ard reasonable goals based on a 

clarified hierarchy of values and needs of individual and 

family members, a realistic appraisal of available resources 
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can be made. Within the physical and psychological environ

ment, skill is developed in the use of these resources to 

gain satisfactions most highly desired for family members. 

Organization which involves controlling resources and 

human effort to accomplish a goal can focus on the task or 

the person. If the organization is person-centered, an en

vironment can be created that develops each individual so 

that he can realize his full potential. Hence, the philos

ophy of home management and life-style ca.n be formed v/hich, 

in turn, determines the organized effort for day to day ac

tivities. The daily activities accentuated in the conceptual 

framework for Home Management I3I were as follows: 

1. Time Management 

2. Energy Management 

3. Money Management 

4. Consumer Decision. 

The concept of the evaluation of management processes 

was also interwoven v/ith all other basic concepts of the 

course framework inasmuch as the desired results could serve 

as the criteria for effective management. Measurement, a 

part of evaluation, has been a neglected aspect of home man

agement. Consequently, the discipline has emphasized the 

technical aspects of management instead of the unified "whole" 

of the subject. Advances in behavioral sciences are making 

measurement of the intangible aspects of management possible. 

Therefore, the above cited relâ tions of concepts yielded in 
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the conceptual framework for Home Management 131 has become 

more feasible. Learning experiences obviously helped stu

dents develop major concepts which served as the core around 

which other concepts were interwoven. 

Development of the Conceptual Curriculum 

The inclusions for Home Management I31 were to repre

sent the integrated, dynamic na.ture of management of personal 

resources v/hich could be transferred to a family situation. 

The individual v/as regarded as the point of reference for 

this course since the importance of managem^ent for college 

freshman students was perceived as having extensive effects 

in determining the quality of life now and in the future. 

Objectives 

Stated as behaviora.l outcomes for students, the objec

tives for Home Management I3I follov/: 

1. Become familiar with and able to relate key 

management concepts to personal and family 

living. 

2. Be able to identify those aspects of personal 

and family living that can be managed. 

3. Understand the various types of decisions and 

their effect on personal and family living. 

4. Recognize the principle sources of values and 

respect values of other people and other cultures. 
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5. Be able to identify and clarify personal values 

and the significance of these values in life 

now and in the future. 

6. Become aware of the impact of conflicting value 

systems on decision making. 

7. Analyze the relationship between satisfactions 

gained from a decision and the amount of inherent 

risk in the result. 

8. Select appropriate resources in light of goals 

and values for making rational decisions. 

9. Become aware of the relations of developmental 

tasks of individuals in various stages of the 

family life cycle and cultural standards. 

10. Recognize decisions to be made with increasing 

self-direction in the selection of alternatives 

and evaluations. 

Levels of Learning 

To determine the kinds of educational experiences that 

would help students achieve the above objectives, it was 

necessary to recognize hov/ a given kind of learning takes 

place if certain tasks v/ere accomplished. The taxonomies 

of educational objectives in the cognitive and affective 

dom̂ ains established by Bloom et al. (7) contributed highly 

valuable criteria for selecting appropriate learning experi

ences for the conceptual curriculum. 



55 

Although the authors of the two taxonomies admit that 

the separation of objectives into cognitive and affective 

domains is artificial and cite research which shov/s that 

cognition and affect can never be completely separated, the 

two taxonomies do permit us to classify observably different 

kinds of behavior. They also eliminate the curriculum worker's 

starting with the materials, which are the tools of education, 

and looking around to see what he is going to do with them. 

Kelly expresses his concern for positive affective learning 

in the following statement: (32:456) 

We have for so long chosen the curriculum v/ith 
little regard for the feelings of the learner 
that we are of course unskilled in planning a 
curriculum v/ith affect in mind. When new under
standings show us that hov/ a person feels is 
more important than what he knows, our old as
sumptions and procedures v/ill no longer suffice. 
We are faced with a requirement to learn new 
methods of using materials. 

Kelly continues: (32:457) 

We cannot say that, although planning a curric
ulum with affective learning in mind is clear 
necessity; we do not knov/ hov/ to do it, and so 
we v/ill continue to ignore it. Since such 
planning is a requirement, we v/ill have to learn 
how to do it, just as any other workman must 
do when his past methods have become obsolete. 

Darling believes that the taxonomies m.ay provide prac

tical help to teachers and curriculum workers as well as 

further the study of education and research. This opinion 

is evident in his statement as follows: (l6:522) 
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If schools are to meet the needs of an ever chang
ing society, the schools must be in a position peri
odically to change their educational objectives. 
The two taxonomies lend themselves well to this task 
because they give visibility, structure, and defini
tion to objectives v/hich represent current thinking. 
As the purposes of the schools change, so ought the 
taxonomies or their replacements. 

The writer endeavored to categorize learning experiences 

using the levels of learning by Bloom et al. (7) The fol

lowing taxonomy is in the cognitive domain: 

1.00 Knowledge - recall of specifics and universals, 

the recall of methods and processes, or the 

recall of a pattern, structure, or setting. 

For measurement purposes, the recall situa

tion involves little more than bringing to 

mind the appropriate material. 

2.00 Comprehension - the lowest level of understand

ing. It refers to a type of understanding or 

apprehension such that the individual knows 

what is being communicated and makes use of 

the idea. 

3.00 Application - the use of abstractions in particu

lar and concrete situations. The abstractions 

may be in the form of general ideas, rules of 

procedures, or generalized methods. 

4.00 Analysis - the breakdown of a communication 

into its constituent elements or parts such 

that the relative hierarchy of ideas is m.ade 



WW 

57 

clear and/or the relations between the ideas 

expressed are made explicit. 

5.00 Synthesis - the putting together of elements and 

parts so as to form a whole. This involves the 

process of working with pieces, parts, and ele

ments, which can be arranged and combined in 

such a way as to constitute a pattern of struc

ture . 

6.00 Evaluation - judgments about the value of material 

and methods for given purposes. Quantitative 

and qualitative judgments about the extent to 

which material and methods satisfy criteria. 

Use of a standard of appraisal by criteria de

termined by the student or those v/hich are given 

to him. 

The general classification scheme for the Affective 

Domain Taxonomy follows: (36:95-175) 

1.0 Receiving - the learner is sensitized to the 

existence of certain phenomena and stimuli on 

a continuum from av/areness to controlled se

lected attention. 

2.0 Responding - the student is sufficiently motivated 

that he is willing to attend up to satisfaction 

of response. 

3.0 Valuing - the learner displays behavior with suf

ficient consistency in appropriate situations 
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that is perceived as holding a value. Accept

ance of a value gradually evolves to commitment. 

4.0 Organization - the conceptualization of values, 

through the process of abstraction and general

ization, are classified as a complex of values 

and brought into an ordered relationship. 

5.0 Characterization by a value or value complex - the 

individual's value hierarchy becomes a general

ized set which gives an internal consistency to 

' the system of attitudes and values at any partic

ular moment.. This peak of the internalization 

process implies that objectives at this level 

tend to characterize the individual almost com

pletely. 

Learning Experiences 

Learning experiences v/hich would include the various 

levels of educational objectives in the cognitive and af

fective domains were developed and arranged in an appropriate 

sequential pattern. A description of these experiences v/hich 

involved various levels of learning in the cognitive and af

fective areas will be found in Appendixes B^ and B2. How

ever, as previously mentioned, the close interrelatedness 

of experiences for concept development in both domains m.akes 

it difficult to always separate the tv/o. Bloom et al. laid 

a foundation for the combination: (36:60) 
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In some instances the joint seeking of affective 
and cognitive goals results in curricula which 
use one domain as the means to the other on a 
closely-knit alternating basis. Thus a cognitive 
skill is built and then used in rewarding situa
tions so that affective interest in the task is 
built up to permit the next cognitive task to be 
achieved. 

Use of Case Studies 

The case study approach proved to be the most effective 

method to make comparisons, show relationships of ideas, and 

make critical judgments. Bruner recommends the use of drama 

of the human condition to give students studies in the causes 

and consequences of choice. His theory is explained in the 

following statement: (ll:l63) 

Just as concepts and theory serve to connect the 
facts of observation and experiment in the con
ventional disciplines of knowledge, so the great 
dramatic themes and metaphors provide a basis for 
organizing one's sense of man, for seeing what is 
persistent in his history and his condition, for 
introducing some unity into the scatter of our 
knowledge as it relates to ourselves. 

Nectar in a Sieve, a novel depicting a family in India, 

was the first case study chosen. This is a heart-warming 

story of a family in the lower socio-economic caste v/ho is 

forced to make use of every resource in order to survive. 

Drouth conditions are described so vividly that students are 

genuinely av/are of the resulting critical situation and its 

impact upon the well-being of family members. Thought-

provoking questions were given for analysis in order that 
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students could begin to understand the interrelatedness of 

the basic concepts of home management in a foreign country 

as well as in the United States. These questions can be 

found in Appendix Cj. 

A rating-scale type of score sheet was devised to eval

uate each part of the case study analysis. (Appendix C2) 

The students in the Experimental Group responded exceedingly 

well to the case study method. Their discussions in class 

and written answers to analytical questions gave evidence 

that their understanding of cultural values, goals, and 

standards was greatly increased. Not only were the Indian 

values and standards compared to those of Americans, but 

those of other countries in v/hich students had visited or 

lived were brought into a nev/ perspective. All levels of 

learning described in the cognitive domain of educational 

objectives by Bloom et al. (7) were apparently obtained to 

some degree by the majority of the students in the Experi

mental Group as evidenced by case study analyses and class 

discussions. 

The most difficult question for the majority of class 

members pertained to the supposition that they v/ere peace 

corp workers in India and were to help the home manager, 

Ruku, in some area of management. Evidently, it became a 

dilemma to many students to perceive help without prescrib

ing American values, standards, and goals. However, this 

stimulating question was responsible for several students 

being able to transfer the importance of perceived values, 
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goals, and standards to various problem situations in our 

own country, including those of the lov/er socio-economic 

class and racial groups. 

As the semester progressed and additional concepts 

were discussed, it was found that each new idea could be 

related to the previously mentioned case study and, thereby, 

fit into place and relate to other concepts in the concep

tual framework. The Indian couple, Ruku and Nathan, became 

a basic part of class discussions. Even after the sem.ester 

was over, one class member remarked: "I don't believe I 

will ever forget Ruku and her problems of management as 

long as I live." 

The next case study brought the Experimental Group back 

to the United States and to a young couple who married be

fore the young man had received his college degree. The 

basis of the novel was the real life of author Betty Smith 

after she married her husband v/ho v/as a student at Michigan 

State University. Although this novel, Joy in the Morning, 

took place during the past era of the late 1920's, it de

picted many of the fajniliar problems of married students 

enrolled in college today. The effects of the Great Depres

sion were described so vividly in this book that many stu

dents became aware of how this experience had changed their 

parents' attitude tov/ard money and financial security. Ques

tions pertaining to resources that Carl and Annie Brov/n had 

but did not use made students realize the difference between 
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material and human resources and the possibility of substitut

ing resources. Students were skillful in selecting and eval

uating major decisions that had been made in the story. All 

basic concepts in the conceptual framev/ork were woven into 

this case study analysis. The guidelines for analyzing Case 

Study II can be found in Appendix C3 and the score sheet for 

evaluation in Appendix C4. 

Interpretation of Home Management 

Students in the Experimental Qroup enjoyed comparing 

the mana,gerial ability of Ruku in Nectar in a Sieve and Annie 

in Joy in the Morning. From this comparison evolved the 

question, "What is good management?" Each student v/as asked 

to write an ansv/er to this question and tell specifically 

hov/ she would measure her interpretation of effective home 

management. (An example of this assignment can be found in 

Appendix D.) Broader understanding of the function of man

agement was sho^m by each student in the Experimental Group 

than when a similar question v/as asked at the beginning of 

the semester. 

Application of Time Management Concept 

By mid-semester, it v/as felt that the students v/ere 

ready to apply the basic managerial concepts to some of the 

major problems of college life. Since time management had 

been given as the greatest problem of managing resources 
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for a similar college group, in the spring semester of I966, 

an assignment on time management v/as chosen for the first 

application of basic managerial concepts. Directions for 

the assignment on time management were presented in outline 

form to each student. (See Appendix E^) Time goals based 

upon personal and cultural values were to be developed by 

each student. After keeping a detailed daily schedule for 

one week, all activities were categorizecf and the total 

amount of time spent on each category each day v/as represented 

in a graph with a different color for each category. The 

students then compared their time goals to this graph that 

represented the way time v/as actually spent for one week. 

Analysis involved ability of the students to check the con

sistency of their time goals v/ith the v/ay time was actually 

spent. The necessity of conceptualizing the value for each 

time goal provided a foundation for their evaluation and 

interrelationship with other values, goals, and standards. 

In light of this evaluation, a revised schedule was made. 

During the succeeding semester, several students commented 

that they v/ere still following their revised time schedules. 

Evidence of the effect of a concept developed by an individ

ual is shov/n in the statement made by a student in the 

Experimental Group: 

I thought that after v/e had finished studying time 
management, I would go back to my old schedule and 
waste as much time as ever. However, I find that 
I just can't do it because there is something inside 
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me that makes me go on toward my goals. I think 
it was coming face to face with my values and then 
seeing how little I V7as controlling my time manage
ment so that my major goals could be accomplished. 
I talked this over with my boyfriend, and we decided 
to cut down on the number of dates during the v/eek 
and make the ones we did have study dates at the 
library. This has helped both of our grade point 
averages. 

The revision of individual time schedules led logically 

into energy management, for it was necessary that students 

develop evaluative judgment v/ith regard to their activities 

and generalize in ways that both time and energy could be 

conserved. This involved abstract or symbolic thinking about 

work simplification and required students to bring together 

a complex of values into an ordered relationship v/ith one 

another. For example, many students v/ere able to adopt real

istic acceptance of an emotional adjustment to the limitations 

inherent in their own aptitudes, abilities, interests, and 

physical conditions. Class discussions involved comparison of 

the management of time and energy by Ruku and Annie in the case 

studies. In terms of their behaviors as individuals, Ruku 

and Annie were judged according to their cultures, national 

origins, customs, and their individual managerial ability. 

Finally, techniques for controlling time and energy so that 

goals could be accomplished were developed by the students. 

Application of Money Management Concept 

Management of money, an expressed concern of college 

students, is essential for personal and fahiily v/elfare nov/ 
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and in the future. An assignment for money management sim

ilar to the time management assignment v/as given to the stu

dents in the Experimental Group. (Appendix E2) Goals based 

upon individual and cultural values which required money were 

identified by individual students. Detailed account of money 

spent for one month v/as kept, then compared with money goals. 

The component parts of the student's value system were iden

tified through her spending pattern. This pattern indicated 

the interrelationships among the values, goals, and standards 

of the individuals, for those that were dominant or central 

in the student' s life usually v/ere in direct ratio to money 

spent in that area. To emphasize that management of money 

depends upon values, goals, and standards, situations in the 

case studies involving use of money v/ere evaluated by the 

home management students according to rather precise guide

lines for financial security. Expressions of rational and 

non-rational decisions concerning the management of money by 

Ruku and Annie in the case studies v/ere identified by the 

students. A paired comparison analysis of the possible 

choices of action in the use of economic resources resulted 

in students selecting the most intelligent and the injudicious 

money management actions described in both case studies. By 

forming judgments as to the responsibility and ability of 

money management of others, students were able to relate 

their ov/n standards and personal goals to their ov/n money 

management. Furthermore, a rationale v/as developed as to 
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the importance of family unity in money management. There 

was some evidence that students' judgments v/ere beginning to 

be formed in regard to the major directions that family units 

should move toward the responsibility of social units, the 

government, and the national economy. 

Application of Consumer Decision Concept 

With over three thousand advertising agencies in the 

United States and an excess of twelve billion dollars spent 

on advertising, consumer decisions have become increasingly 

intricant. Since economists have often referred to the human 

mind as the v/orld's largest shov/room, it is logical that con

sumer decision is a concept of home management that can be 

constructed by students and validated in a tangible fashion. 

Obviously motivation v/as high in the area of purchasing 

products used by students at the present time such as cloth

ing, cosmetics, foods, and cleaning supplies. Hov/ever, it 

was hoped that students could be led into positive affect 

concerning broader consumer problems encountered throughout 

family life. Since consumer education depends so heavily 

upon factual information, care had to be taken to continue 

the conceptual approach rather than resorting solely to facts 

It was decided to use the method of self-discovery as a means 

for fostering interest in learning material necessary for 

personal and family economic decisions. 

In order that the mastery of materials in this subject 

could be interrelated v/ith the previous home management 
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concepts that had been studied, a problem situation was given 

to class members. It v/as based upon the supposition that 

Annie and Carl Brov/n, leading characters in the case study 

of Joy in the Morning, had moved to Lubbock, Texas. Infor

mation concerning the Browns' income and some of the decisions 

concerning money management and purchasing were given. (See 

Appendix E^.) Each class member selected one problem in 

family economics to explore in depth and propose a decision 

for the family in Joy in the Morning. 

Because class members had developed a genuine interest 

in Annie and Carl, they v/ere stimulated to start their search 

for the best solutions. Such a problem also enabled them to 

make a decision for a particular family v/hose values, goals, 

and standards had been determined in an environment with 

which the students v/ere familiar. The situation became real, 

and enthusiasm for the entire project was high at all times. 

Direction was given for discovery-type material including 

sources of reliable consumer information and family economics. 

Each student was to include a minimum of three resources, one 

from each of the following basic types: basic textbooks in 

family economics and consumer education, professional jour

nals, popular magazines, consumer organizations, government 

organizations and bulletins, interviews v/ith salesmen and 

other resource persons, and advertising brochures. The ma

jority of students used six or seven sources for their re

search and showed skill in selecting key generalizations to 
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present to the class that would defend the decision that they 

had recommended for Annie and Carl. Each student prepared at 

least one visual aid that would help class members develop 

the concept of the procedure used in making the decision per

taining to a purchase or money management. These proved to 

be exceedingly creative, attractive, and informative. 

Evaluation of Consumer Decisions 

Class members were to determine if the "best" decision 

had been made in terms of the criteria which had been devel

oped for evaluating the decision making process. It was 

stressed that the decision had been made for a specific fam

ily in light of their values, goals, and standards, in a 

designated environment with unique resources. Personal feel

ings and preferences were not to be considered in making the 

evaluation of the decision. An example of the evaluation 

sheet used to judge each decision report can be found in Ap

pendix E4. After all reports were completed, the students 

were asked to draw generalizations about making family con

sumer and economic decisions. Response to this procedure 

gave evidence that students had acquired knov/ledge about 

sources of reliable information concerning consumer and eco

nomic problems as well as understanding the basic techniques 

for making decisions in this field. By observing the pattern 

of the strategies used, understanding and ability was increased; 

and, hopefully, enduring motivation to use appropriate inquiry 
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skill in other situations was obtained. 

Review for Criterion Tests 

At the close of the semester, only a part of one period 

was used to discuss procedural questions about the tests in

cluding the final examination for the Experimental Group 

sections. Although three days were spent on intense review 

in the Control Group I sections (Appendix E), the writer felt 

that if managerial concepts had been actually developed by 

students in the Experimental Group during the first half of 

the semester, they should be strong enough to apply to all 

projects and tests without further verbalization about them. 

After the course was completed, several students referred to 

the fact that they had not felt the need to review for the 

final examination. The following comment of one particular 

student discloses the general attitude that seemed to prevail; 

We felt guilty when we saw how hard the other 
students were cramming for their home management 
finals, but we thought we knev/ the material we 
had covered v/ell enough. After reading through 
our notes, case studies, and other assignments, 
everything seemed clear and to "fit" into place. 

Student Evaluation of Conceptual Method 

Students in the Experimental Group sections were asked 

to rate the course on a form supplied by the School of Home 

Economics at Texas Technological College. These course eval

uations were not signed and students had been assured that 
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the evaluations would not be read until after official grades 

for the semester had been submitted to the registrar's office. 

An examination of these evaluations disclosed that the major

ity of students thought the course taught by the conceptual 

method to be highly interesting and valuable. The students' 

ranking on some of the aspects of the course which were con

sidered as significant to conceptual teaching and selective 

evaluative statements of students made from the Experimental 

Group can be found in Appendixes G-̂  and G2. 

Choice of the Instruments 

After the conceptual curriculum for Home Management I31 

had been developed and methods for subjective evaluation had 

been devised, the task of objective evaluation became a ma

jor problem. Since this was a comparative study of concep

tual and factual teaching, it was essential that evaluation 

be based upon the reasoned analysis of sound data. Investi

gation revealed that there were no standardized tests avail

able in this area; furthermore, measurement specialists had 

provided little leadership for testing for concept attainment. 

Appropriate Evaluation of Conceptual Teaching 

Concerned principally with improving all types of edu

cational evaluation, the Association for Supervisors and 

Curriculum Directors chose evaluation as the subject for its 

1967 yearbook. In the introduction to the book. Combs 
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described the importance of accurate assessment of educa

tional outcomes: (l4:iv) 

Whatever goals or procedures for assessment are 
applied to education have inevitable effects upon 
the nature and functions of the curriculum. This 
inescapable relationship must be clearly under
stood by curriculum and assessment workers alike, 
for the consequences of blindness are intolerable. 
We cannot afford to destroy with one hand what is 
built at great cost with the other. 

Bebell continues with the indispensability of valid test

ing evaluation in a paper for the I967 ASCD Yearbook: (2:36) 

Not only is it important to examine coverage of 
topics by a test; it is vital to consider its 
coverage of a range of learnings. For instance, 
knowledge is easier to measure than understand
ing; skill than ability; content than appreciation. 
Where is the test that determines a student's 
willingness to use the learnings he has acquired, 
or his motivation to continue to learn after his 
schooling is completed, or his ability to direct 
his own learnings? 

With constant queries concerning reliable methods of 

testing for concept attainment being made by national leaders 

in evaluation, the problem of developing a measure that met 

the requirements for approval for this study was not unique. 

It is generally accepted by experts in evaluation that an 

effective measurement must be clearly related to major goals 

of instruction. In addition. Link and Deidrich gave three 

basic requirements as follov/s: 

1. The measure must be approved by someone with 
responsibility for measurement. 
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2. The measure must represent the independent 
judgment of more than a single individual, 
and usually be produced and checked by co
operative action of a whole department or 
team rather than by individual teachers. 

3. The measure must be "good" by the standards 
accepted by testmakers of which the most im
portant are validity, reliability, and free
dom from bias. (2:ll4) 

Description of the Basic Home Management Concept Test 

In order that the above requirements could be met, the 

decision was made to ask Dr. Beatrice Paolucci's permission 

to use a test which she had constructed, with the help of 

other home management teachers, for the measurement of basic 

concepts in Home Management 331 at Michigan State University. 

Dr. Paul Dressel, Director of Evaluation and Research at 

Michigan State University, had served as a consultant on the 

test results. The Home Management Concept Test had been given 

six semesters, with minor improvements made after each use, 

until a satisfactory validity and reliability had been estab

lished. 

Permission to adapt the Paolucci Concept Test for re

search purposes only was granted to the v/riter in October, 

1966. The conceptual curriculum for the experimental study 

had been planned in detail, and no changes were made in those 

plans after the test had been received. Precautions v/ere 

used in modifying the test from junior level to freshman 

level. One hundred of the one hundred and forty-six items 

in the Paolucci Concept Test were chosen. Although some of 
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the wording was simplified, care was taken to preserve the 
/ 

original meaning of each item used in the adapted test for 

this comparative study. (Appendix Hj) 

Description of the Decision Making Concept Test 

The measurement device for the major concept of Home 

Management 131, the ability to make intelligent decisions 

in the use of personal resources and with the consideration 

of personal values, was adapted from the unpublished disserta

tion of Hazel H. Price. Her study involved securing valid 

and reliable evidence of the ability of the adolescent girl 

to make intelligent decisions concerning the use of personal 

resources. Price checked the validity of her instrument from 

the standpoint of sampling a large number of the types of 

decisions which adolescent girls made and the various re

sources available to the girl such as time, energy, money, 

other material possessions, abilities, relationships and 

information. Price then submitted the test forms to subject 

matter specialists in the field of home economics, education, 

and agriculture. These experts checked the validity and 

comprehensiveness of the situation, the possible decision, 

and the facts and generalizations found in the reasons for 

each choice in the test. Each expert comprising a jury v/as 

asked to criticize those situations which applied to her ov/n 

area of specialization and to check possible keys to be used 

with the tests. The tests were also criticized by graduate 
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students from the standpoint of their knov/ledge of the col

lege girl. In light of these criticisms, the test forms were 

revised, then submitted to an analysis by the Evaluation 

Staff of the Bureau of Educational Research at the Ohio State 

University of v/hich Dr. Ralph Tyler was director. Further 

changes were made as a result of the criticisms received 

from this group. Reliability correlations of comprehensive

ness for the college groups v/as r .7590 and a corrected r of 

.8629. 

Since Price's instrument for determining decision making 

was proven both valid and reliable in I938, the writer con

sidered it a sound basis for patterning an instrioment that 

could be adapted for measurement of ability of present day 

students to make decisions intelligently. Permission to use 

the test was obtained from Dr. Price in April, I966. 

Adaptation of the Price Decision Making Test 

The writer reworded slightly the forced-choice questions 

developed by Price (50:158-175) for testing decision making 

ability of college students so that the questions would be 

m̂ore appropriate for the mid sixties. Hov/ever, the basic 

meaning of the items v/ere not changed. (Appendix H2) The 

questions were geared to include different decision contexts, 

ranging from the technical to the affective or social deci

sion. The questions v/ere selected on the basis of their be

ing realistic, important to the majority of students, and 



75 

thought-provoking. Seven such items were described with four 

possible solutions given. The students were asked to select 

the best decision and the reasons that were relevant to their 

choice. These reasons were evaluated by a key that had been 

made by a jury of experts selected by Price, v/hich classified 

each answer as being relevant, irrelevant, or invalid. Price's 

procedure for scoring was used in the present study. The stu

dent v/as given two points for each relevant answer, but one 

point was subtracted for each irrelevant ansv/er and two points 

subtracted for each invalid answer. The total score for each 

respondent v/as derived by adding all of the relevant ansv̂ /er 

points and subtracting the combined points of the irrelevant 

and invalid ansv/ers. 

Because of the time lapse between the original use of 

the instrument (1938) and the present replication, it v/as 

decided that current queries concerning problems of female 

college freshmen should be made and compared with those re

ported in the Price study. A year prior the present study, 

during the spring semester of I966, seventy students enrolled 

in Home Management 13I at Texas Technological College were 

involved in giving responses to problems they had encountered 

in the use of personal resources as freshman students. These 

inquiries were made four different times during the semester, 

and a frequency score was devised to tabulate the num.ber of 

tim.es each dimension appeared in the written problem situa

tions that had required a choice. 

http://tim.es


76 

As indicated in Table 2, the present day problems were 

similar to those of college freshman girls in I938. The 

greatest difference betv/een the two periods i/as the marked 

increase in concern over not having enough time to study. 

The 1966 sample showed an increase of 37.3 percent in the 

area of time management over the sample in I938. This marked 

increase of concern could indicate that greater pressure for 

high grade point averages is being placed on college students 

at the present time in addition to possibly having more ac

tivities that serve as distractions. 

Description of the vJritten Intelligent Decision Test 

The third part of the Price instrument was designated 

as the VJritten Decision Test for use in this study. Each 

respondent in all three groups involved in the current study 

was asked to describe an important decision that had been 

made v/ithin the past year and to identify the elements in

volved in her decision m.aking process. The categories in

cluded v/ere as follov/s: 

1. Facts considered 

2. Basic values involved 

3. Alternate choices 

4. Resources involved 

5. Consequential reasons for making the choice 

6. Methods of evaluating choice made. 
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TABLE 2 

COMPARISON OF COLLEGE FÎ ESm̂ AN DECISIONS COLLECTED FROM 
TEXAS TECHNOLOGICAL COLLEGE (I966) AND OHIO STATE 

UNIVERSITY AND UNIVERSITY OF MAINE (1938) 

Resources 
Involved 
in Decision 
Making 

Time 

Study in 
School 

Leisure 
Activities 

Personal 
Care 

Lack of 
Schedule 

Money 

Other 
Possessions 

Clothing 

Foods 

Housing 

Abilities 

Relation
ships 

Family 

Friends 

Percentage of Freshman College V/omen Students 
Involved in Decision Making Situations 

Texas Technological 
College 
1966 

47.8 

11.6 

11.6 

14.2 

l4.5 

2.1 

2.8 

1.4 

2.8 

14.5 

4-2 

Ohio State 
University 
1938 

7.5 

20.3 

4.7 

0.0 

13.2 

20.3 

5-6 

0-0 

11.3 

3.7 

13.2 

University 
of Maine 
1938 

10.5 

16.4 

0.0 

0.0 

18.8 

1.1 

0.0 

0.0 

15.2 

9.4 

28.2 
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Responses to each category v/ere analyzed according to 

the established criteria appropriate to each category, and 

suitable responses v/ere enumerated for each part of the de

cision making process. The total number of responses for 

each area were added to make a quantitative score for the 

Written Decision Test. (Appendix Ho) 

Collection of the Data 

This experimental study was made possible through the 

cooperation of administrators and faculty members of the 

School of Home Economics at Texas Technological College. 

Early in the fall semester, I966, permission was sought and 

granted by Dean V7illa Vaughn Tinsley and Head of the Depart

ment of Home and Family Life, Mrs. Estelle Wallace, to gather 

background data on all subjects in the experimental study 

and to administer the three criterion tests to seven sections 

of Home Management I31. The Decision Making Concept Test 

and the Written Intelligent Decision Test v/ere administered 

ten days before the end of the semester on the same day in 

each of the seven sections. The Basic Home Management Con

cept Test was administered as a part of the regular final 

examination for each section. 

Complete data v/ere obtained for 139 students. The Home 

Management Concept Test X'/as graded at the computer center. 

The Decision Making Concept Test was scored using the key 

set up by judges at Ohio State University for relevant. 



79 

irrelevant, and invalid ansv/ers. The Written Intelligent 

Decision Test involving the students» listing the component 

parts of a decision was scored quantitatively. Rav/ scores 

from each of the three criterion tests and independent vari

ables which were coded for statistical treatment v/ere placed 

on IBM cards for IBM computer use. 

Selection of the Statistical Treatment of Data 

In the statistical treatment only the data of students 

who had taken all three of the criterion tests were used in 

the Burdsal Data Description Program from the Texas Tech

nological Computer Center Statistical Library. The follow

ing variables were selected to establish the correlation 

matrix: 

Independent Variables (Antecedent) 

Verbal CEEB Scores 

Math CEEB Scores 

Total CEEB Scores 

Age 

Socio-economic Status 

High School Grade Point Average 

Number of Years of Homemaking in High School 

Homemaking Grade Point Average Scores 
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Dependent Variables (Consequent) 

Scores for Basic Home Management Concepts Test 

(Adapted from the Paolucci Concept Test) 

Scores for Decision Making Concept Test 

(Adapted from the Price Decision Making Test) 

Score for Written Intelligent Decision Test 

(Adapted from the Price Test) 

A multiple correlation of the criterion variables was 

established. Using Tatsuoka's and Tiedeman's (58:l46) 

classification theme, the number of dependent variables was 

denoted by K and the number of independent variables by T-k, 

T being the total number of variables and k having the value 

of one. 

The Posttest-On.ly Control Group Design selected for this 

study is described by Campbell and Stanley (58:196) as a de

sign for research on teaching for v/hich the jt test statisti

cal treatment is optimal. When only two m.eans are concerned, 

it is perhaps adequate to use a _t test; hov/ever the analysis 

of variance approach to the comparison of sample means has 

the advantage that it can be used to compare any number of 

means simiultaneously. Associated with analysis of variance 

is the variance ratio or F test. This particular test of the 

difference between tv/o independent estimates of variance is 

considered to be a generalization of the jt test which v/as the 

statistical treatment prescribed by Campbell and Stanley for 
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the design used in this experimental study. Therefore, the 

F variance ratio to the .05, .01, and .001 levels of signifi 

cance of difference betv/een the mean scores of the Experi

mental Group and Control Group I, and Experimental Group 

and Control Group II on the three criterion variables. 

Analysis of Variance for One-Way Design--BMOIV from the 

Texas Technological College Computer Center Statistical 

Library was used in an IBM l620 model one computer to treat 

the data statistically. Since this program computes the 

one-way design, three analyses of the data were made, one 

for each of the criterion variables: 

Basic Home Management Concept Test - adapted from 

the Paolucci Concept Test 

Decision Making Concept Test - adapted from the 

Price Decision Making Test 

Written Intelligent Decision Test - adapted from 

Intelligent Decision Making Test by Price. 

To obtain the error terms, Tukey's Honestly Significant 

Difference Test (H.S.D.) was used. This test which corrects 

the error rate on experiment wise basis is appropriate for 

those experiments not having repeated measures. The follow

ing formula was used: 

TT r. ^ . . "V/M.S. error 
H.S.D. = q CC 1 k]_ V V If 

The key for the symbols in the above formula v/as: 

q = statistic of difference betv/een range of mxcans 
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0C=: level of significance 

k = number of treatment levels 

V = degrees of freedom 

M.S. = within-cell mean square 

n = number of subjects 

The studentized range statistic table v/as used for 

interpretation (62:648). If the difference betv/een Xi and 

)[j was greater than H.S.D., then it was significant. 

Multiple Comparison Tests v/ere computed to determine 

which treatment means v/ere different. Tests between the 

Experimental Group and Control Group I were made to deter

mine if the difference betv/een mean scores was significant 

at the .05 or .01 level. Tests betv/een the Experimental 

Group and Control Group II were also made to determine if 

the difference between means was significant. 

Analysis and interpretation of data are presented in 

Chapter IV. 



CHAPTER IV 

ANALYSIS OF THE DATA 

In this study, data v/ere derived from the students 

enrolled in seven sections of Home Management I3I at Texas 

Technological College during the fall semester of I966-67. 

Through the effects of absences, withdrawals, and the elimi

nation of students v/ho had not taken all criterion tests or 

who had incomplete biographical information, the number of 

students v/as reduced from the original 185 to 139. 

The sample of the study was treated statistically as 

three groups: (1) the Experimental Group, composed of tv/o 

sections of Home Management 13I with a total of 46 students; 

(2) Control Group I, composed of tv/o sections of Home Man

agement 131 v/ith a total of 46 students; and (3) Control 

Group II, composed of three sections of Hom.e Management 131 

with a total of 47 students. In all cases, treatment of 

the data v/as made using large group techniques. The data 

were treated to provide interpretation for the three groups 

within the study with no attempt to give interpretations 

with respect to individuals. 

Equality of the Groups 

Biographical data v/ere obtained through the administra

tion of the Student Inform.ation Form (Appendix I) as well as 

03 
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academic data obtained by the v/riter from the college records 

of the students. 

The biographical inform.ation for each of the groups in 

the study v/as tabulated. To determine the equality of the 

groups that had been selected by randomization, the means 

for each category of the biographical data was computed 

through the use of the following formula: 

Mean = ^ ^ 
N 

where E x = summation of each category of the background 

data for each group, and 

N = number of students in each group. 

The tabulation of the mean for each biographical category 

of each group in the study v/as shov/n in Table 1. 

Analysis of Variance of the Criterion Tests 

The data derived from the criterion tests were treated 

statistically for each of these tests. The IBM I62O com

puter used the One-VJay Analysis of Variance Program to de

termine the F Test Variance, with pre-determined significance 

at the .05, .01, and the .001 levels. After computation of 

the F variance, the studentized range table from V/iner 

(62:644) was entered to determine the level of significance. 

To obtain a perspective of the students' performance on all 

of the criterion tests and the significance of each F vari

ance. Table 3 was compiled. This table is presented on the 

follov/ing page. 
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Tests of the Hypotheses Concerning Differences 
Between Criterion Test Scores of the 
Experimental and Control Groups 

Since P variance was found significant at the .001 or 

.01 level, it v/as necessary to determine v/hich treatment 

means were different by use of the Multiple Comparison Tests 

for each of the criterion tests. Comparison was identified 

as any linear combination of v/eighted sum of means in which 

the v/eights or coefficient are some set of real numbers = 0. 

A summation of the Multiple Comparison Tests for each of the 

criterion tests can be found in Table 4 on the follov/ing 

page and will be referred to in subsequent parts of the 

chapter. 

Multiple Comparison Tests for the Basic 
Home Management Concept Test 

The following is a portion of Table 4 v/hich shows the 

Multiple Comparison Test for the Basic Home Management Con

cept Test. 

Experimental Control Group I Control Group II 
Group Xi == Xp = 59.447 Xo = 58.891 
68.870 

xi 0.000 9.423-̂ "̂  9.979-̂ -̂ -

X2 0.000 .556̂ ^̂ -̂ -

X3 0.000 

Significance level: 
* = .05 level 
*^ = .01 level 
N.S. = non-significant 
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TABLE 4 

MULTIPLE COMPARISON TESTS FOR THREE CRITERION TESTS 

Level 

Mean 
Score 

Xl 

•X2 

^3 

of Significance: 

Basic Home 

Xl 

Experimental 
68.870 

0.000 

.01*^ .0<5^ N.S. Non-significant 

Management Concept Test 

X2 X3 

Control Group I Control Group II 
59.447 58.891 

9.423->̂ "̂  9.979jf->t 

0.000 .556̂ -̂̂ -̂

0.000 

Decision Making Concept Test 

Mean 
Score 

^1 

^2 

% 

Mean 
Score 

% 

^2 

^3 

^1 

Experimental 
92.196 

0.000 

Written Intel! 

Xl 

Experimental 
17.196 

0.000 

X2 X3 

Control Group I Control Group II 
78.617 66.630 

13.579̂ -̂ - 25.566-5̂ -

0.000 11.987* 

0.000 

Ligent Decision Making Test 

X2 X3 

Control Group I Control Group II 
13.723 14.630 

3.473-̂-:̂ - 2.566-̂ ^ 

0.000 .907^'^* 

0.000 
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The difference betv/een the mean scores of the Experi

mental Group and Control Group I was significant at the .01 

level. There was also a significant difference between the 

mean scores of the Experimental Group and Control Group II 

at the .01 level. The difference betv/een the mean scores 

of Control Group I and Control Group II was not significant^ 

which indicates no interaction betv/een the groups. There

fore, the hypothesis that there were no differences in the 

scores of the Experimental Group and those of Control Groups 

I and II on the Basic Home Management Concept Test v/as re

jected. 

Multiple Comparison Tests for the 
Decision Making Concept Test 

The follov/ing is a portion of Table 4 which shows the 

Multiple Comparison Tests of the Decision Making Concept 

Test. 

Xl 

T2 

^3 

Experim.ental 
Group "Xl = 
92.196 

0.000 

Control Group I 
X2 = 78.617 

13.579-^* 

0.000 

Control Group II 
X3 = 66.630 

25.566-̂ "3̂  

11.987-^ 

0.000 

Significance level: 
* = .05 level 
^"^ = .01 level 
N.S. = non-significant 
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The Multiple Comparison Tests for the Decision Making 

Concept Test Scores point out that there was significant 

difference between the mean scores of the Experimental Group 

and Control Group I at the .01 level. The difference be

tween the mean scores of the Experimental Group and Control 

Group II v/as significant at the .01 level. The difference 

between the mean scores of Control Group I and Control Group 

II was significant at the .05 level v/hich indicated that 

there was some interaction between the two control groups. 

The null hypothesis that the scores on the Decision Making 

Concept Test of the group did not differ except by chance 

v/as rejected. 

Multiple Comparison Tests for the VJritten 
Intelligent Decision Test 

The following is a portion of Table 4 v/hich shov/s the 

Multiple Comparison Tests for the Written Intelligent De

cision Test. 

^1 

X2 

^3 

Experimental 
Group "Xl = 
17.196 

0.000 

Control Group I 
X2 = 13.723 

3.i{.73-55-x-

0.000 

Control 

^3 = 
. Group II 
14.630 

2.566-x-

.907^*^* 

0.000 

Significance level: 
-̂ = .05 level 

^"^- = .01 level 
N.S. = non-significant 
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In the Written Intelligent Decision Test, which was 

scored quantitatively, the Multiple Comparison Test indi

cated that there was a significant difference betv/een the 

mean scores of the Experimental Group and Control Group I 

at the .01 level. The difference between the mean scores 

of the Experimental Group and the Control Group II was sig

nificant at the .05 level. The difference betv/een the mean 

scores of Control Group I and Control Group II v/as non

significant v/hich indicated that there was no interaction 

between the groups, v/hereby the obtained differences war

ranted the rejection of the third null hypothesis which had 

stated that there v/as no significant difference between the 

scores made by the Experimental Group and Control Groups I 

and II on the Written Intelligent Decision Test. 

Correlation of Criterion Tests Scores and 
Certain Variables 

A correlation matrix based on Pearson's Coefficient (r) 

was formed to ascertain the relationships that existed be

tween certain biographical variables of the students and the 

scores made on the criterion tests. The biographical vari

ables included v/ere College Entrance Examination Board Scores: 

verbal, math, and total; age of the students; socio-economic 

status as obtained from Warner et al. Occupational Rating 

Scale; high school grade point average; years of homemaking 

taken in high school; and high school homemaking grade point 

average. The critical values of the correlation coefficient 
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were obtained from the table entitled "Values of r at the 5 

and 1 Per Cent Levels of Significance" (6l:424) v/hich v/as 

constructed by Lyle D. Edmison using the follov/ing formula: 

t2 
r = N - 2 + t^ 

where N represents the number of pairs used in computing r. 

This table v/as entered with 139, v/hich was the number of 

subjects; and, by interpolation, .166 was established for 

the .05 level of significance and .221 v/as established for 

the .01 level. A summation of significant relationships of 

students' biographical variables and scores on the criterion 

tests can be found in Table 5 on the follov/ing page. 

Tests of the Hypotheses Concerning the 
Relationship Betv/een Criterion Tests 

Scores and Certain Variables 

The latter six hypotheses referred to the significance 

of the relationship between the criterion test scores and 

the variables specified by each null hypothesis. 

Correlation of Criterion Test Scores and College 
Entrance Examination Boa-rd Scores 

The fourth hypothesis stated that students' aptitude 

as measured by verbal, math, and total scores of the CEEB 

was not correlated v/ith the criterion test scores v/as only 

partialli/- rejected. Correlations betv/een the verbal CEEB 

scores and the Basic Home Management Concept Test v/as sig

nificant at the .01 level. Correlations betv/een the math 
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TABLE 5 

SIGNIFICANT RELATIONSHIPS OF CERTAIN VARIABLES AND 
SCORES ON THE THREE CRITERION TESTS 

Variable 
Basic Home 
Management 

Concept 
Test 

Decision 
Making 
Concept 
Test 

VJritten 
Intelligent 
Decision 

Test 

College Entrance 
Examination Board 

Verbal Score 

Math Score 

Total Score 

Age 

High School Grade 
Point Average 

Years of Hom.emaking 
in High School 

Homemaking 
Grade Point Average 

Socio-Economic 
Status 

Home Management 
Concept Test 

Decision Making 
Concept Test 

*-x- .01 = .221 

. 362-x-5^ 

. 269-5^ 

. 352-^-* 

N.S. 

N.S. 

N.S. 

-.215 

N.S. 

-X"X-

N.S. 

N.S. 

N.S. 

. 208'^ 

N.S. 

N.S. 

N.S. 

N.S. 

.421̂ -̂  

N.S. 

N.S. 

N.S. 

. 169-̂ -

-. 229^-

N.S. 

-. 190̂ -

N.S. 

. 364-'̂ -̂ -

. 341̂ "̂ ' Yc 

* .05 = .166 
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CEEB scores and the Basic Home Management Concept Test were 

significant at the .05 level. The total CEEB scores, a 

combination of the verbal and math scores, v/ere significant 

at the .01 level. This same null hypothesis v/as accepted 

on the basis of the correlations betv/een the Decision Making 

Concept scores and the CEEB scores. The correlations be

tween this Criterion Test and the CEEB verbal scores was 

.108 which was entered into the Significance of r Correla

tion Table (6l:424) and found to be non-significant. The 

Decision Making Test scores and CEEB math scores correlation 

coefficient v/as .000 which showed no significance. The com

bined CEEB scores and the Decision Making Test scores was 

.061 which v/as not significant. 

The Written Intelligent Decision scores and the CEEB 

scores v/ere also extremely lov/ as shov/n in the correlation 

matrix in Appendix J (.121 verbal, .074 math, and .110 

total) and were not significantly correlated. 

The results v/ere interpreted as support for the con

clusion that differences in types of concept development 

related differently to students' ability to use abstract 

thinking. This relation v/as more apparent in the Basic 

Home Management Concept Test than in the less abstract De

cision Making Tests. Thus, the more abstract concepts had 

a higher correlation v/ith the students' aptitude. The tests 

pertaining to decision making v/ere felt to be a more practi

cal application and v/ere not significantly correlated with 
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students' aptitude as measured by their CEEB scores. 

Correlation of Criterion Tests Scores and Mean 
Age of Students — — 

The fifth null hypothesis which stated that there was 

no significant relationship between the criterion tests scores 

and the mean age of the students involved in the experimental 

study was partially rejected. There was no significant re- • 

lationship betv/een the mean age of the students and the scores 

made on the Basic Home Management Concept Test (Table 5). 

The relationship betv/een the mean age of the students and the 

scores made on the Decision Making Test v/ere also negative. 

Yet, the students' mean age did correlate with the scores 

made on the Written Intelligent Decision Test at the .05 

level of significance. The positive correlation between 

age of students and the Written Intelligent Decision Test 

scores could have been an indication that experience gained 

through living could possibly result in increased awareness 

of the components of an intelligent decision. 

Correlation of Criterion Tests Scores and 
High School Gr8.de Point Average 

The sixth null hypothesis stated that there v/as no sig

nificant relationship betv/een the criterion tests scores made 

by the students and their mean grade point average made -̂'n 

high school. This hypothesis v/as only partially accept 

Neither the Basic Home Management Concept Test nor the 

http://Gr8.de
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Decision Making Test had a significant relationship to the 

high school grade point average. However, the negative cor

relation of -.229 (Appendix J) between the Written Intelli

gent Decision Test scores and the high school grade point 

average was, in reality, a positive correlation because of 

the low point value given for high grades. Thus the portion 

of the hjrpothesis pertaining to the Written Intelligent De

cision Test was rejected. (See Table 5) 

Correlation of Criterion Tests Scores and the 
Number of Years of Homemaking Taken in High School 

The seventh hypothesis referred to no significant re

lationship between the criterion tests scores made by students 

and the number of years of homemaking taken by these students 

in high school. (See Appendix j) This hypothesis v/as ac

cepted completely; for Table 5 shows that none of the test 

scores correlated significantly v/ith the number of years of 

homemaking taken by the students. 

Correlation of Criterion Tests Scores and the 
Grade Point Average in Homemaking 

The eighth null hypothesis stated that there v/as no sig

nificant relationship between the criterion tests scores and 

the mean grade point average for homemaking courses taken in 

high school. Again, only a partial rejection could be sub

stantiated. Correlation betv/een the high school homemaking 

grade point average and the Basic Home Management Test scores 
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was significant at the .01 level. Although the correlation 

coefficient was -.215, (Appendix J) the positive and negative 

correlations were reversed since the grade value of A was 

designated as one. Therefore, this would be regarded as a 

positive correlation. The relationship between high school 

homemaking grade point average and the Decision Making Test 

was -.112 which v/as not significant. The correlation coef

ficient of -.190 is at the .05 level of significance for the 

relationship of high school homemaking grade point average 

and the VJritten Intelligent Decision Test scores. (See 

Table 5) 

Correlation of Criterion Tests Scores and the 
Socio-Economic Status of Students 

The ninth hypothesis was concerned with the relation

ship of the criterion tests scores and the socio-economic 

status as measured by the VJarner et al. Occupational Scale. 

The ninth null hypothesis v/as completely accepted, for there 

was no significant relationship with this variable and any 

of the criterion tests. 

Summary 

The first three null hypotheses concerning the differ

ences in the scores of the three groups involved in this 

experimental study on the three criterion tests were all 

fully rejected. These statistical findings gave evidence 
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that scores obtained on criterion tests that measured the 

attainment of some of the major home management concepts 

were significantly higher for the Experimental Group than 

for Control Group I or Control Group II. 

The null hypotheses that concerned the relationships 

between the criterion tests and certain variables indicated 

that these variables had little effect upon the test scores. 

Tv/o of the null hypotheses in this group were completely 

accepted; one dealt with years of homemaking taken in high 

school and the other with socio-economic status of students 

as indicated by the Warner et al. Occupational Scale. These 

two variables were not significantly related to the scores 

of any of the criterion tests. 

The remaining four null hypotheses in this latter group 

were partially rejected v/hich gave evidence that none of 

these variables had a consistently strong relationship with 

all of the criterion tests. 

The analysis of data presented in this chapter indicates 

that there v/as a significant difference in the outcomes of 

conceptual and factual teaching in this experimental study. 

Conclusions from these findings were drav/n and presented in 

Chapter V. 
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CHAPTER V 

SUMlvLARY, CONCLUSIONS, AND RECOM-IENDATIONS 

FOR FURTHER STUDY 

P u r p o s e 

The purpose of this chapter is to report the conclusions 

which appeared to be justified as a result of the analysis of 

data derived from this experimental study, to formulate recom

mendations based vipon the findings, and to suggest areas need

ing further research and study. 

Summary of the Study 

The primary problem of this study was to determine if 

there v/as a significant difference in basic home management 

concept attainment of freshman students who have been taught 

by the conceptiial method and those who have been taught by the 

factual method as measured by three criterion tests. Second

ary problems involved identifying differences betv/een concep

tual and factual methods of teaching, developing a conceptual 

curriculiom that was appropriate for a basic home management 

course for freshmen students, and determining the relation

ship of scores on criterion tests with certain variables 

concerning students' background and ability. 

It was hypothesized that there v/ould be no significant 

difference between scores made on criterion tests by subjects 

98 
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in the Experimental Group and those made by subjects in the 

Control Groups I and II. Other null hypotheses were concerned 

with the correlation of scores on criterion tests and certain 

biographical variables of students. 

The study was limited to I85 female students enrolled in 

Texas Technological College during the fall semester of I966-

67. Students v/ere assigned randomly during pre-registration 

and registration to one of three groups which were referred 

to as the Experimental Group, Control Group I, and Control 

Group II. 

Three diagnostic instruments were used for obtaining 

the data. The major instrument designated as the Basic Home 

Management Concept Test was adapted from a test designed by 

Dr. Beatrice Paolucci at Michigan State University to measure 

the attainment of major home mianagement concepts by junior 

students enrolled in a basic home mianagement course. The 

second instrument focused upon the major concept of home man

agement, decision making. It was referred to as the Decision 

Making Concept Test v/hich had been constructed by Dr. Hazel 

Huston Price at Ohio State University to appraise the ability 

of students to make rational decisions. The third instrument 

also assessed the competency of students to make intelligent 

decisions by use of an open-ended type of decisioning v/hich 

included the application of the elements of an intelligent 

decision; this test v/as referred to in this study as the 

VJritten Intelligent Decision Test. 
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Findings of the Study 

1. One-way analysis of variance computation for each 

of the criterion tests resulted in an F ratio indicating 

that the difference between the responses of the Experimental 

Group subjects and the Control Groups I and II subjects was 

significant at the .001 or .01 level for each test. 

2. The Multiple Comparison Tests computed for the Basic 

Home Management Concept Test revealed that the mean scores 

made by the subjects of the Experimental Group v/ere higher 

than the mean scores of the subjects in Control Group I at 

the .01 level of significance. 

3. The mean scores made by the subjects of the Experi

mental Group were also higher than the mean scores of the 

subjects in Control Group II at the .01 level of significance. 

4. The difference betv/een the mean scores of the sub

jects of Control Group I and Control Group II was not signif

icant for the Basic Home Management Concept Test. 

5- The Multiple Comparison Tests computed for the De

cision Making Concept Test indicated that the subjects of the 

Experimental Group made higher mean scores than those of the 

subjects of Control Group I at the .01 level of significance. 

There v/as also a significant difference betv/een the m̂ ean 

scores of the Experim.ental Group and Control Group II at the 

.01 level. 

6. The difference betv/een the mean scores of Control 

Group I and Control Group II v/as significant at the .05 level 
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on the Decision Making Concept Test. 

7. The Multiple Comparison Tests computed for the 

Written Intelligent Decision Test gave evidence that the 

subjects of the Experimental Group made higher mean scores 

than the subjects of Control Group I at the .01 level. The 

difference betv/een mean scores of the Experimental Group 

and Control Group II was significant at the .05 level. 

8. The difference betv/een the mean scores of Control 

Group I and Control Group II v/as not significant on the 

Written Intelligent Decision Test. 

9. The relationship between the criterion tests scores 

and students' CEEB scores was significant at the .01 level 

for the Basic Homie Management Concept Test but was not sig

nificant for the Decision Making Concept Test or the VJritten 

Intelligent Decision Test. 

10. The relationship betv/een the criterion tests scores 

and the mean age of subjects was significant for the Decision 

Making Concept Test and the Written Intelligent Decision Test 

at the .05 level but was not significant for the Basic Home 

Management Concept Test. 

11. The relationship betv/een the criterion tests scores 

and the socio-economic status of subjects v/as not significant 

for any of the tests. 

12. The relationship between the criterion tests scores 

and the high school grade point average v/as significant at 

the .01 level for the Basic Home Management Concept Test but 
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not significant for the other two criterion tests. 

13. The relationship between the criterion tests scores 

and the number of years of homemaking taken by subjects in 

high school was not significant for any of the tests. 

14. The relationship between the criterion tests scores 

and the high school homemaking grade point average v/as sig

nificant for the Basic Home Management Concept Test at the 

.01 level but was not significant for the other two criterion 

tests. 

Conclusions 

It v/as recognized that this experimental study could 

make no more than a relatively small contribution to the 

broad field of conceptual teaching. The data obtained from 

this study were confined to a small portion of major concepts 

as they v/ere developed quantitatively and qualitatively. The 

conclusions derived represented the interpretation of the 

data in this study which could possibly be used in evaluating 

and improving conceptual teaching. Based upon the findings 

of the study v/hich v/ere comxpared v/ith existing professional 

consensus, the following conclusions v/ere drav/n: 

1. The experim.ental findings demonstrated that the 

development of a conceptual curriculum involves a number of 

factors that can theoretically take minds beyond the factual 

level of learning. The interpretation of a conceptual cur

riculum in this stvidy required the identification of major 
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concepts important to the discipline, the organization of 

these concepts into a meaningful pattern, and the use of 

experiences that encompassed various levels of learning 

which had generative power and interactive relations with 

relevant concepts in the structure of the course. 

2. The findings of this study indicate that a concep

tual framework may be thought of as analogous to major points 

on a map. The educational significance of such a parallel 

suggests that a conceptual curriculim gives flexible direc

tion to curriculum, development that helps avoid overemphasis 

of specifics and insures the inclusion of all major concepts. 

During this experimental study involving conceptual teaching, 

flexibility v/as illustrated by the necessity to return to a 

major concept several times to increase its understanding 

before continuing to other concepts v/ithin the fraimework. 

3. The statistical findings of the study indicating 

that the students taught by the conceptual method had sig

nificantly higher scores on all three criterion tests imply 

that these students experienced m.eaningful learning experi

ences that could be partially transferred to new situations. 

Since no tests v/ere given at any time during the semester to 

the experimental group, the criterion tests could be classi

fied as new situations to v/hich conceptual learnings obtained 

during the semester v/ere applied successfully. 

4. Inasmuch as the students taught by the conceptual 

method in this study had no review of the principles and 



104 

relevant concepts structured during the first part of the 

semester for at least four weeks preceding the administration 

of the criterion tests, it can be surmised that strengthening 

relevant aspects of cognitive structure can enhance concept 

development a.nd facilitate retention of these concepts. 

5. Although students' ability as measured by CEEB 

scores had significant correlations with the Basic Home Man

agement Concept Test, the fact that the total CEEB score of 

the E.xperimental Group ranked betv/een the tv/o control groups 

has increased consequential meâ ning when it is observed that 

there v/as no significant relationship betv/een students' abil

ity on their CEEB scores and the other two criterion tests. 

This evidence could im.ply that the superior performance of 

the Experimental Group on all of the criterion tests was not 

directly dependent upon students' aptitude. Consequently, 

it can be conjectured tha,t concept development involves log

ical steps that can be learned and facilitated by the ac

quisition of important educational goals v/ithout profound 

reliance upon students' aptitude. 

6. The lack of significant relationship of the scores 

made by subjects on the criterion tests and the number of 

years of homemaking completed in high school designates a 

need for an examination of the constructiveness of the home-

making curriculum in high school and of articulative probleir.s 

betv/een high school and college emphases on major concepts 

of the areas of the subject. 
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7. The lack of significant relationship between scores 

on the criterion tests and the socio-economic status of the 

students as indicated by the VJarner et al. Occupational 

Rating Scale tends to reduce the differential in concept 

development attributable to home environment. It appears, 

then, that concept development can result from structured 

experiences in the classroom, while the weight of observa

tion and practices of management processes in the home re

mains an unknov/n, 

8. The structure of the home management course became 

more comprehensible to students as their ability to relate 

concepts meaningfully to other concepts increased. This 

competency was illustrated by the subjects that were taught 

by the conceptual method. Their 8.bility to relate the types 

of decisions made in reference to basic values, goals, and 

resources which had been identified previously in the case 

studies v/as in evidence during the presentation of consumer 

decision reports and the evaluations of these decisions by 

class members. 

9. It is recognized that prior learnings are not trans

ferable to new learning tasks until they have had an adequate 

number of appropriate.ly spaced repetitions and reviev/s. Con

ceptual teaching in this study demonstrated that some of the 

students in the Experimental Group needed teacher guidance 

to develop their personal time goals on the time management 

project even though goals had been involved in a number of 
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learning experiences earlier in the course. Later in the 

semester, students gave little evidence of their need of 

assistance in formulating their personal goals on the money 

management project. The independence that had been gained 

by the majority of students suggests that the concept con

cerning the axjplication of goals to personal values had been 

extended through reiteration. 

10. Questionnaires administered at the conclusion of 

the course indicated that class members' satisfaction with 

the conceptual approach v/as at a high level. Although these 

findings must be considered inconclusive in respect to sta

tistical comparison with overall student satisfaction of the 

control groups because of incomplete data, it is indicative 

that conceptual teaching provides a high rate of student 

satisfaction v/ith the conceptual method of teaching. 

11. The findings of this study delineated from the 

analysis of the statistical treatment of the data secured 

from this experimental study suggest that basic home manage

ment concepts can be developed by freshman students through 

the use of various levels of learning. Consequently, this 

rational beginning for the improvement of the basic home man

agement course through the use of conceptual teaching should 

undergo further innovative use and evaluation. 

Recommendations for Further Research 

This experimental study that has compared the factual 

and conceptual methods of teaching raised many questions that 
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can challenge educators to further research in this area. 

The findings in this study have direct implications for 

strengthening the development of major concepts in the field 

of home management by serving as bases for further study. 

Some suggested recommendations for the future are as follow: 

1. That the study of other major concepts in a basic 

home management course be amplified to provide additional 

insight to concept development and conceptual teaching. This 

study revealed that there was a special need for a depth study 

in the area of values as they apply to home management. 

2. That the details of test construction be investigated 

to determine the types of tests that would provide effective 

measurement of home management concept attairmient by students. 

The development of an objective-type final exajnination that 

would be reliable and valid for testing the concepts v/hich 

are stressed in Home Management 131 is needed to reveal the 

effectiveness of various learning experiences and to give a 

higher degree of uniformity among sections of this course at 

Texas Technological College. 

3. That additional evaluative methods of conceptual 

teaching be developed for the purposes of providing adequate 

criteria for conceptual curriculums and instructional methods 

designed to facilitate concept development. 

4. That observational skills described in behavioral 

research techniques be explored and applied to behavioral 

patterns within managerial processes. A depth study of ^ 
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practical efforts toward developing spontaneous application 

of various concepts of home management to college living 

would be helpful in students' overcoming prominent obstacles 

to managing their resources and achieving personal goals. 

5. That methods of determining and measuring appropriate 

managerial ability be investigated to provide accumulating 

knowledge as to what constitutes sound management practices 

and methods of transferring these practices to situations in 

life. Data from this study gave evidence that the acquisi

tion of knowledge was not alv/ays transferred to nev/ situa

tions. 

6- That an expansion of this study to include students' 

ability to transfer managerial behavior to advanced courses 

in hom.e management be made to determine v/hether or not stu

dents retain and expand basic home management concepts. Ob

viously, the home management residence course v/ould provide 

an excellent opportunity for the application of basic home 

management concepts that had begun their development during 

the students' freshman year. 

7. That a similar study to this one be made at other 

universities in various areas of the nation to help deter

mine the relationship of home management concept attainment 

with geographical va^riables. 

8. That an investigation of major home management con

cepts emphasized in basic courses of the discipline at other 

universities be made to determine the most prevalent concepts 
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and to help provide consistency to the em.erging emphases of 

the discipline of home management. 

9. That a survey of home management concepts emphasized 

in high schools be made to improve communicative and articu

lative problems concerning home management teaching in high 

school and in institutions of higher learning. 

10. That a study which would involve the development of 

a conceptual curriculum for a basic home managemient course 

in the junior college be made. A recent survey of represent

ative regional junior colleges made by the v/riter indicated 

that there were few home economics courses taught in these 

institutions of higher learning. Therefore, the development 

of a home management course that could be taught by the con

ceptual method would be appropriate to the philosophy and 

efforts of the rapidly expanding junior colleges. 

11. That a similar study to this one be made in other 

disciplines in the School of Home Economics and other schools 

at Texas Technological College to help establish the need for 

and approach to conceptual teaching. 
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APPENDIX Bi 

TEACHER COPY, COURSE OUTLINE 

Home Management 131 - Fall, 1966 

Part I: Major Concepts of Home Management 

Topic 

Introduc
tion: 

Reference 

Defini
tions: 
Decision 
Making 

Classes 
of Deci
sion: 
Social 
Economic 
Techni
cal 

Textbook: 
Klohr, M. 
Effective 

Goodyear, M. 
Managing for 
Living. New 

York: John VJiley & 
Sons, Inc., I965. 

Textbook- p. 34 

Paolucci, B. and 
O'Brien, C. "De-
cision Making: 
The Crux of Man
agement," Fore-
cast. (Feb., 
T965). 

Textbook-
50, 172, 11 

)p. 
^1. 187 

Paolucci, B. "Fam
ily Decision Mak
ing," Focus. 
New'York: John 
VJiley & Sons, Inc., 
April, 1965. 

Learning Experiences 

Overview of course 
Draw a line on the board 
that represents a con
tinuum from fate to con
trol. Students deter
mine the aspects of col
lege life that can be 
controlled and those 
that are left to fate. 

Students check list of 
proverbs and beliefs to 
determine v/hich area of 
life they believe are 
left to chance and which 
can be managed. 

List on the board some of 
the social changes that 
make us feel powerless. 
Determ.ine the effects and 
cause for these changes 
as v/ell as the possibil
ities for change. 

On the blackboard, draw 
a large circle represent
ing "Choice of College." 
Determine some factors 
which influence choice 
of college and list on 
board. Referring to def
initions of decisions, 
classify factors used in 
making the decision into 
class of decision. a 
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Topic 

Factors 
Affect
ing 

Decision: 
Environ
mental 

Reference 

Gross and Crandall. 
Management for 
Modern Families. 
New York: Appleton-
Century-Crofts, I963. 
pp. 89-94. 

Kurd, Helen. "The 
Changing Society 
and Its Chal
lenges," JHE: 55: 
(Feb., 19'537 
pp. 85-89. 

Lee, Dorothy. "The 
Individual in a 
Changing Society," 
JHE: 52: (Feb., 
1 9 ^ ) . pp. 79-82. 

Markandaya, Kamala. 
Nectar in a Sieve. 
New York: The John 
Day Company, 1954. 

Learning Experiences 

Use satellite type of 
diagram. Emphasis will 
be on type of decision, 
importance of decision--
major and secondary de
cisions. (The diagram 
v/ill be transferred to 
a poster and serve as an 
overview of types of de
cisions throughout the 
semester. 

Develop the influence 
of social, political, 
and economic conditions 
on 8.vailable resources: 
such as listing the 
principle source of 
economy in various geo
graphical sections of 
the country, the effect 
of climate on economy, 
emotions, and so on. 

Identify community re
sources and hov/ they 
differ in some com
munities. 

Identify decisions and 
actions v/hich will be 
made as coimnunity mem
bers. 

Recognize responsibil
ities of community 
members. 

Factors 
Affect
ing 
Polity 
Culture 

Textbook-
Chapter 4 

Using model referred to 
at beginning of course, 
list ways that the en
vironment can influence 
each type of decision
ing. 
Illustrate cultural in
fluence v/ith examples 
from Nectar in a Sieve. 
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Topic Reference 

Factors 
Affecting 
Decisions: 
Perception 

Foster, George M. 
Traditional Cul
ture: and the Im
pact of Techno-
logical Change. 
New York: Har
per and Rov/, 
1962, Chapter I. 

Illustration of the 
Cat and the Mice 
from ASUb yearbook, 
1963. 

Learning Experiences 

Identify ways in which 
the government affects 
decision making in each 
type of decision. 

Discuss fables to show 
how perception influ
ences our behavior. Use 
guide questions for 
Nectar in a Sieve to 
show how tradition and 
culture influence per
ception. Ask such ques
tions as: What foods 
are perceived to be 
"prestige" foods in dif
ferent sections areas 
of the state? Of the 
U. S.? Of the countries 
of the world? 

Influence 
of Culture 
on Values 

Nectar in a Sieve 

Identify
ing 

Values 

Textbook-
Chapter II 

Cousins, Norman and 
others. "The Stu
dent and His Values," 
Introduction to Col
lege Life. Boston: 
Houghton Mifflin Co., 
.1962. 

Wha,t foods v/ere consid
ered as special in 
India? Use illustra
tions from Nectar in a 
Sieve to determine how 
the characters per
ceived differently from 
people in the U. S. 

Drav/ a cone diagram de
picting dominant, de
pendent, and ancillary 
values. Use case study 
in textbook concerning 
college roommates with 
different backgrounds 
and values to determine 
the dominant values of 
each girl. Give evi
dence of some of the 
parents' values of Carol 
and Lynn influence them 
in deciding v/hat to do 
about their lov/ grades? 
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Topic 

Factors 
Affect
ing 

Values 

Clarify
ing 

Values 

Clarify. 
ing 

Values 

Relation
ship of 

Values 
and goals 

Reference 

Textbook-
Chapter I 

Brogan, D. VJ. 
"Unnoticed Changes 
in America," Har
per's Magazine 2l4, 
(Feb., 1957). pp. 
27-34. 

Lee, Dorothy. "At
titudes and Values: 
Family, Com.m.unity, 
Individual," JHE, 
54:8, (Oct., 1962). 

Alberty, Harold. 
Teenagers Explore 
Values, Chapters 

Goodman, Mary E. 
"Character Is l̂ Iade, 
Not Born." (Ditto 
copy in Appendices) 

Textbook-
pp. 60-68, 
125-127 

Learning Experiences 

Determine apparent values 
held by college students 
during periods: 1930-40, 
1940-50, 1950-60, 1960-66. 

Identify some possible 
influences on values for 
each of the above periods, 
including history, econ
omy, society's values and 
other aspects of the en
vironment. 

Demonstrate some tech
niques of bringing values 
to the conscious level; 
such as, the "Proud-Vfnip" 
resulting in an increased 
awareness of pride. A 
sample question for this 
purpose could be "VJhat 
achievement in high school 
made you the proudest?" 
"Would you be as proud 
of this accomplishment 
now? " 

"Devil's Advocate" about 
stabbing. Ask probing 
questions about some pos
sible alternatives that 
people v/ho observed the 
stabbing could have 
taken. What are som.e 
reasons for the grov/ing 
apathy of the people of 
our nation? 

Should parents tea-ch 
children to value what 
they perceive to be im
portant: give reasons 
for your ansv/er. Hov/ 
can values be taught? 

Relate standards to dif
ferent areas such as 
housekeeping. Ask class 
members to assuj.ie that 
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Topic 

Factors 
Affect
ing 
Stand
ards 

Interre-
ladedness 
of Values, 
Goals, and 
Standards 

Reference 

Hoyt, Elizabeth. 
"A New Approach to 
Standard of Living" 
JHE. 51: Feb., I959. 
pp. 83-86. 

Stanford, Fillmore. 
"Keeping Up v/ith 
the Jones." (See 
example in the ap
pendices. ) 

Wood, M. W., Hill, 
Alberta, and Am-
idon, E. Manage
ment Problems of 
Homemakers Em
ploy e'd Outsid'e the 
Home. VJashington, 
D. C , U. S. Dept. 
HEW, Office of 
Education, Voc, 
Div. H. E. Series 
No. 33, 1961. 

Learning Experiences 

they worked outside the 
home and could perform 
only three household 
tasks before leaving for 
work. Which three v/ould 
they choose? VJhy? Com
pare some of the answers 
to show how standards 
vary among individuals. 

Present graphic presen
tation of the family 
cycles on flannel board 
or poster. Ask for 
specific examples of 
standards of housekeep
ing that would be ap
propriate for each fam
ily stage in the cycle. 

Discuss various concepts 
of standard-of-living. 

Drav/ a triangle and label 
each point as a value, 
standard or goal. Dis
cuss: Should a wife work 
outside the home? Inter
relate values, goals, and 
standards of working 
wives. 

Give illustrations from 
Nectar in a Sieve on the 

'of 
stand-

interrelatedness 
values, goals, and 
ards. 

Elements 
of Deci
sion: 

Resources 

Textbook- pp. 34-
36, 47-48, 73-75, 
115-124. 

Paolucci, B. & 
O'Brien. "Man
agement of Re
sources," Fore-
cast. April, 
19^1. 

Choose a value that v/ould 
be realistic and make ap
propriate goals. Then se
lect resources that would 
be needed to accomplish 
the goal. Also illus
trate by examples from 
case Study I. 
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Topic 

Elements 
of Deci
sions: 

Alter
natives 

Elements 
of Deci
sion: 
Alter
natives 
for Social 
Decisions 

Home Man
agement : 

Function 

Reference 

Tyler, Ralph. "Edu
cation in a Changing 
World," JHE 54: Sept, 
1962, pp. 527-533. 

Textbook- pp. 39-4l 

Grady, Ethyl R. 
"Management and 
Mental Health," 
JHE. 54l, April, 
T962, pp. 267-
270. 

Cottrell, Cleo M., 
and Bostick, Mary. 
Dynamic and Crea
tive Home Manage
ment," JHE. 48: 
May, 1950, pp. 345-
346. 

Learning Experiences 

VJhat are some conflicts 
in goals and vâ lues en
countered in a college 
student's life? Since 
conflicts do occur, de
cisions need to be made. 
Draw Paolucci's model 
for determining alter
natives—Alternative = 
Goal plus Resource. Ex
tend the alternatives 
to include different re
sources and different 
goals. Explain that 
this model can be used 
for economic and tech
nical decisions. 

Refer to poster showing 
the classes of decisions 
and their definitions. 
Using Paolucci's methods 
of determining alter
natives for social deci
sions, select various 
alternatives for hypo
thetical problems. As 
each alternative is given 
for a problem, call on 
class members to classify 
the alternative. 

Review principles relett
ing to group v/ork as 
presented in textbook. 
Using guide questions 
developed from these 
principles, have each 
class member interview 
a leader on the campus 
to obtain her viev/point 
of methods of obtaining 
com.monality of goals. 

VJhat do you consider the 
most importâ nt functions 
of the home? Categorize 
the functions listed 
under such headin'-.s as 
physiological needs.. 
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Topic 

Home 
Manage
ment: 
Philos
ophy 

Relation
ship of 

Decision 
Making and 
Home Man
agement 

Reference 

Deacon, Ruth and 
Esther Bratton. 
"Focus" and "Func
tion", 54: Nov., 
1962, pp. 763-766 

Frank, Lawerence. 
"Philosophy of Home 
Management," Pro-
ceeding of Seventh 
International Man
agement Congress, 
1937. 

Vincent, Clark. 
"Has Function of 
the Family 
Changed" ? Marri-

and the Pam-
~T966 

pp. 9-

age 
ily. Jan. 

Textbook-
13 

Learning Experiences 

personality development, 
and other appropriate 
headings. Have class 
members determine ways 
of deciding if the home 
is performing these 
functions. 

Define management. VJhat 
makes a "good"manager? 
Hov/ can "good" be meas
ured? Explain research 
on task-centered and 
person-centered manage
ment. Refer to value 
preference checklist. 
Determine v/hat type of 
decision would be the 
focus for the person who 
valued security for fam
ily members, and so on. 

l^en you marry, v/hat v/ill 
be your basic responsi
bility as a wife? Of 
your husband? Can you 
think of circumstances 
that could possibly 
change these roles? How 
can role perception af
fect family decision 
making? Family manage
ment? 

Accept
ing 
Conse
quences 
of Deci
sions 

Havighurst, Robert 
"Developmental 
Tasks" 
(Dittoed sheet in 
appendices) 

How does society narrov/ 
our field of choice? 
If one makes a decision 
that is not accepted by 
society, v/hat are some 
of the consequences? 
VJhat were some of the de
cisions made by Ruku and 
other mem.bers of her fam
ily that changed their 
lives? VJhat v/ould have 
been some possible alter
natives for some of the 
irrevocable decisions? 
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Part II: Implementation of Basic Home Management Concepts 

Topic 

Influence 
of Life 
Cycle 
Stages on 
the Use of 
Resources 

Inter
preta
tion 
of func
tion of 
manage
ment 

Manage
ment 
of 
time 

Reference 

Textbook-
Chapter l4 

Educating the Teen
ager in Human Rela
tions and Manage
ment of Resources. 
AHEA, 1965. 

Gross, Irma. Home 
Management Yard
stick. Agricultural 
Experiment Bulletin 
Michigan State Uni
versity, East Lan
sing, Michigan, I938. 

Textbook-
Chapter 4 

Learning Experiences 

Draw diagram on the board 
representing the major 
stages in a family's life 
cycle. Determine which 
stages have the greatest 
demand upon the follox̂ ing 
resources: time, energy, 
money, knov/ledge, skill, 
and abilities. 

Draw Gross' yardstick for 
measuring the function of 
effective home manage
ment. Comipare the empha
ses on various categories 
of home management in 
1938 with those of today. 
Determine v/hy some 

have taken place. changes 

Assign the following 
questions: What is 
"good" home management? 
How can the effective
ness of home management 
be determined? 

Ask students to interview 
one of the following: 
1. An outstanding stu

dent v/ho maintains at 
least a 2.5 grade point 
average and is active in 
service and social or
ganizations or activi
ties. 

2. A married student 
who is attending college 
and maintaining a hom.e. 
3. A married student 

v/ho is v/orking for pay. 
4. A married student 

who has children. 
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Topic Reference Learning Experiences 

Determine interviewees' 
philosophy of time man
agement and principles 
that v/ere used in effec
tive time management. 
Divide m̂ embers into groups 
of five. After each 
group member has read and 
explained her interviev/ 
about time mianagement, 
group members select one 
report to present to the 
entire class. 

Leisure 
Time 

Manage
ment 
of 
Energy 

Textbook-
Chapter 6 

Film: Time, VJork, 
and Leisure. 
University of 
Indiana, Blooming-
ton, Indiana. 
Narrated by: 
Sebastian De 
Garzia 

Textbook-
Chapter 5 

Explain assignment on man
aging time. (Appendix E]) 
Shov/ film: Time, VJork, 
and Leisure. Discuss the 
difference betv/een leisure 
time and recreation. Dis
cuss questions: Why do 
Americans spend a great 
deal of their time v/hich 
could be spent in leisure 
to make additional money? 
VJhat is the value of 
learning to use leisure 
time effectively? 

Discuss ways in v/hich 
time mianagement involves 
energy m.anagement. Ex
plain the term v/ork sim
plification and how it 
applies to homie manage
ment. 

Write each of Ralph 
Barnes' Principles of 
Motion Economy on a sep
arate slip of paper. 
Have each student drav/ 
one of these principles 
of motion economy and 
enterprete it for the 
class micmbers. 
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Topic Reference Learning Experiences 

The student also mâ kes 
suggestions for v/ays 
that this particular 
principle of economy of 
energy could be applied 
to daily activities. 
Students do a simple 
time, motion and energy 
study and analyze the 
use of resources in
volved. 

Manage
ment 
of Money 

Finan
cial 
Security 

Textbook-
Chapter 7, 8, 9 

Money Management 
Library. Edited 
by Money Manage
ment Institute. 
Chicago: House
hold Finance 
Corporation, 1962 

Textbook-
Chapter 10 

Hall, Norman C. 
"Concepts of Per
sonal and Economic 
Elements Essential 
for Sound Financial 
Management." Un
published disserta.-
tion. School of 

List factors that help 
create abundant energy. 
Discuss the role of 
motivation in the use 
of energy. 

Give statistics which in
dicate that an increas
ingly large number of 
families are having fi
nancial difficulties. 
Thousands of families 
are filing for bank
ruptcy. Determine some 
major reasons that cause 
these difficulties con
cerning money management. 
Drav/ some generaliza
tions that can be applied 
to money management for 
individuals and families 
that will help eliminate 
financial problems. Ex
plain the assigranent on 
Fianaging money. (Ap
pendix E2) 

Discuss such questions 
as: VJhat v/as Ruku's con
cept of financial se
curity in Nectar in a 
Sieve? What v/as Annie's 
"concept of financial se
curity in-Joy in the 
Morning? V/hat is your 
concept of modern day 
financial security? 
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Topic 

Con
sumer' s 

Protec
tion 
from 
Govern
ment 

Reference 

of Education, Uni
versity of Oklahoma, 
Norman, Oklahoma, 
1964. 

Free Consumer Education 
Teaching Aids. Execu
tive Office of the 
President, President's 
Committee on Consumer 
Interests. Washington, 
D. C , (December, I965), 

FDA, FTC, and others 

Private sta.te and local 
consumer associations 

Consumer Issues ^66 

A report to the Presi
dent from the Conswner 
Advisory Council 

Insurance booklets: 
"Decade for Decision" 
"Moderns Make Money 
Behave" 
"1966 Source Book of 
Health Insurance Data" 

Learning Experiences 

Students list modern day 
criteria for financial 
security on the board. 
Class members determine 
the aspects that are 
common and those that 
are different. Explore 
the aspects of manage
ment that are comm.on. 
Discuss reasons that 
concepts of financial 
security differ. Each 
student rea,ds about the 
types of insurance and 
comes to class prepared 
to assume the role of an 
insurance salesman or 
customer for the basic 
types of insurance. 
Class members drav/ a 
slip of paper that des
ignates one of the fol
lowing responsibilities: 
(1) sell a certain type 
of insurance policy; (2) 
ask questions as a. cus-
tom.er; (3) evaluate the 
the effectiveness of 
both the salesman and 
consumer of a particular 
insurance transaction. 

Analyz
ing 

Advertis
ing 

Tech
niques 

Textbook-
Chapter 12, 13^ 14 

Fitzsimmons, Cleo. 
Consumer Buying 
Chapter 19 

The human mind is said to 
be the world's largest 
shov/room. VJhat is meant 
by this popular state
ment? 

Bring three full page ad
vertisements from mag
azines. Shov/ these to 
class members and briefly 
identify the usefulness 



131 

Topic Reference 

Remsberg, Charles and 
Bonnie. "Wooing the 
Dimply, Pimply." New 
York Times Magazine, 
(Sunday, June 5/T966) 

Con
sumer 

Protec
tion 

Film: The Consumer 
VJants to Know: Pro
duced by the Consumer 
Union 

Learning Experiences 

of information in the 
advertisement. Deter
mine the type of emo
tional appeal that was 
being made. 

Ask each student to im
agine that she is a pro
fessional person show
ing this film on the 
Consumer Union to a 
group of adults who 
doubted the sincerity 
of the consumers union. 

Explain hov/ the Consumer 
Union and its publica
tion. The Consumer's 
Report, could benefit 
both the consumer and 
the business. 

The Gov
ernment ' s 
Role in 
Consumer 
Education 

Agriculture Year
book for 1966, 
Consumer Education 

^ • ™ ' - ^ " • — ' 7 ^ • imWI • I I — • • • I W I f c I l l • • » ! • • • • ^I I | . I . .MF • • > I I • • 

Government Bulletins 
pertaining to con
sumer education 

Changing Times 

Discuss some fraudulent 
practices commonly used 
in selling and advertis
ing. VJhat can be done 
by the consumer when they 
have bought inferior 
merchandise? VJhat are 
some responsibilities of 
the consumer in regard 
to ethical procedures? 

Con
sumer 

Decisions 

Explain the procedure 
for finding reliable in
formation from different 
types of sources. Each 
student should use at 
least three types of 
sources to help make the 
consumer decision v/hich 
she had chosen for an 
oral report. (See Ap
pendix E3) 
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Learning Experiences 

Using the evaluation 
sheet (Appendix Eij) as 
a guideline, evaluate 
the decision concerning 
money management or a 
purchase that each class 
member recommended for 
Carl and Annie Brov/n 
after their move to 
Lubbock, Texas. Keep 
in mind that each deci
sion should have taken 
into consideration the 
Brov/n's apparent values, 
goals, standards, their 
resources, and their 
present situation. 
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APPEÎ JDIX B2 

STUDENT COPY, DAILY LESSON TOPICS AND REFERENCES 

Home Management 131 - Fall, 1966 

DATE 

Sept. 23 

Sept. 26 

Sept. 28 

Sept. 30 

TOPIC 

Introduction 

Definitions: 
Decision 
Making 

Types of De
cisions: 
Social, Economic, 
and Technical 

Factors Affect
ing Decision: 
Environmental 

REFERENCE 

Textbook: Goodyear, M. and 
Klohr, M. Managing for Ef
fective Living. Nev/ York: 
John Wiley & Sons, Inc., I965. 

Textbook - p. 34 

Paolucci, B. and O'Brien, 
C. "Decision Making: The 
Crux of Management," Fore
cast. (Feb., 1965. 

"Decision Making by Man
agement," The Royal Bank 
of Canada Monthly Letter, 
44:1, (Jan., 1953). 

Textbook - pp. 7-8, 50, 172, 
181, 187 

Paolucci, B. "Family Deci
sion Making," Focus. Nev/ 
York: John VJiley & Sons, 
Inc., April, I965. 

Gross and Crandall. Man
agement for Modern Families. 
Nev/ York: Appleton-Century-
Crofts, 1963. pp. 89-94. 
(Reserve) 

Hurd, Helen. "The Changing 
Society and Its Challenges," 
JHE: 55: (Feb., 1963)• 
ppT 85-89 

Lee, Dorothy, "The Individ
ual in a Changing Society," 
JH_E: 52: (Feb., I96O). 
pp. 79-82 
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Oct. 3 

Oct. 5 

Oct. 7 

Oct. 10 

Oct. 12 

Oct. 14 

Oct. 17 

Oct. 19 

Oct. 21 

Oct. 24 

Factors Affecting 
Decision: Policy, 
Culture 

Factors Affecting 
Decisions: Per
ception 

Abstracts Due 

Identifying Values 

Factors Affecting 
Values 

Clarifying Values 

Case Study Due 

Clarifying Values 

Relationship of 
Va.lues and Goals 

Factors Affecting 
Standards 

Textbook - Chapter 4 

Foster, George M. Tradi
tional Culture: and the 
Impact of Technological 
Change. N̂'ew York: Harper 
and Row, 1962. Chapter 1 

Textbook - Chapter 2 

Cousins, Norman and others 
"The Student and His Val
ues." Introduction to Col-
Life. Boston: Houghton 
Mifflin Co., I962. 

Textbook - Chapter 1 

Brogan, D. VJ. "Unnoticed 
Changes in America," 
Harper's Magazine 2l4: 
Feb., 1957. pp. 27-34 

Lee, Dorothy. "Attitudes 
and Values: Family, Com
munity, Individual," JHE, 
54:8 (Oct., 1962). 

Goodman, Mary E. "Char
acter Is Made - Not Born" 
(Ditto) 

Gross and Crandall. Man
agement for Modern Fami
lies. Nev/ York: Apple-
ton-Century-Crofts, I963. 
pp. 63-70 

Textbook - pp. 6O-68, 
125-27 

Hoyt, Elizabeth. "A New 
Approach to Standard of 
Living," JHE, 51: Feb.. 
1959. ppT~83-86 
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Oct. 26 

Oct. 28 

Oct. 31 

Nov. 2 

Nov. 4 

Nov. 7 

Nov. 9 

Nov. 11 

Nov. 14 

Second Case Study 

Factors Affecting 
Standards 

Elements of De
cision: 
Resources 

Elements of De
cision: Alter
natives 

Second Case Study 
Due 

Elements of Deci
sion: Alternatives 
for Social Decisions 

Mid-Term 

Hom.e Mana/?;ement 
Function 

t j ^ 

Relationship of 
Decision Making 
and Hom.e Manage
ment 

Stanford, Fillmore. "Keep
ing Up With the Jones" 
(Ditto) 

Weitzel, Kathryn S. "The 
VJorking Wife - Her Present 
Dilenmia." JHE, 49: 689-
693, Nov., 1957. 

Textbook - pp. 34-36, 47-
48, 73-75, 115-124 

Paolucci, B. & O'Brien. 
"Management of Resources," 
Forecast. April, 1961. 

Tyler, Ralph. "Education 
in a Changing World," JHE 
54: Sept., 1962. pp. 
527-533 

Textbook - pp. 39-4l 

Grady, Ethyl R. "Manage
ment and Mental Health," 
JHE, 541: April, 1962. 
pp. 267-270 

Cottrell, Cleo M., and 
BoStic, Mary. "Dynamic 
and Creative Home Man
agement," JHE, 48: May, 
1956, pp."345-346 

Deacon, Ruth and Esther 
Bratton. "Focus" and 
Function," JJHE, 54: Nov., 
1962, pp. 753-766 

Vincent, Clark. "Has Func
tion of the Faiaily Changed?" 
Marriage and the Family. 
Jan., 196"o. 
Textbook - pp. 9-I3 
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Nov. 16 

Nov. 18 

Nov. 23 

Nov. 28 

Nov. 30 

Dec. 5 

Dec. 7 

Dec. 9 

Dec. 12 

Dec. 14 

Dec. 15 

Dec. 16 

Dec. 19 

Accepting Consequences 
of Decisions 

Home Management 
Philosophy 

Time Management 

Leisure 

Film: 

Money Management 

Money Management 

Financial Security 

Financial Security 

Film: 

Business i n the 
Horae 

Consumer Education 

Consum.er Protection 

Dec. 21 Consumer Education 

Havinghurst, Robert. 
"Developmental Tasks." 
(Ditto) 

Textbook - Chapter l4 

Textbook - Chapter 4 

Textbook - Chapter 6 

"Time, Work & Leisure" 

Traelstrup, Arch VJ. 
Consumer Problems and 
Personal Finan'cê  {B.e-
served - TX, 335, T 76) 
Chapter 2 

Textbook - Chapter 7 

Textbook - Chapter 8 
and 9 

Textbook - Chapter 10 

"Money and Marriage 
Happiness" 

Traelstrup, Arch W. 
Consuraer Problems and 
Personal Finance. 
Chapter 3 

Fitzsimmons, Cleo. Con
sumer Buying, "Buying a 
TJa-y of Living." Chapter 
19 

VJilhelms, Fred T. Con
sumer Living, "Pointers 
in Buying Life Insurance." 
Chapter l4 (Reserve) 

Traelstrup, Arch VJ. Con
sumer Problems and Per
sonal Financ_e. (l̂e serve 
Txr755"r^^^) Chapter 15 

Textbook - Chapters 12, 
13, 14 
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Jan. 6 Consumer P ro t ec t i on 

Jan. 9 Consumer Education 

Jan. 13 Consumer Education 

Read sample articles from 
Consumer Reports and 
Changing Times 

Traelstrup, Arch W. Con-
sujner Problems and Per
sonal Finance. Chapter l6 

Fitzsimmons, Cleo. Con
sumer Buying for Better 
Living, "Buying Equipment 
& Household Furnishings." 
Chapter 13 



APPENDIX C 

Case Studies 

Home Managem.ent 131 

Experimental Group Sections 

APPENDIX Ci 

APPENDIX C2 

APPENDIX C3 

APPENDIX C4' 

Case Study I - Kamala Markandaya: Nectar 

in a Sieve 

Case Study I - Analysis 

Case Study II - Betty Smith: Joy in the 
Morning 

Case Study II - Analysis 
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APPENDIX Ci 

CASE STUDY I 

NOTE: Case analyses are to be typed. Document properly. 
(a.) Citing data (page number from case study) 
(b) Citing support for your conclusions (pages from 

outside readings or specific quotes from lecture.) 

CASE: Kamala Markandaya: Nectar in a Sieve 

I. 

II. 

III. 

IV. 

V. 

VI 

VII 

VIII 

(a.) Set up some guidelines for making decisions. 
(b) On the basis of the above, identify some of the 

family decisions made in Nectar in a Sieve. 

What v/as Ruku's perception of the role of an Indian 
mother? Of an Indian father? Of Indian children? 

(a) Explain the role of values in determining personal 
and family behavior. 

(b) Identify the basic values v/hich v/ere predominant 
in the Indian culture as evidenced by the book. 

(c) Hov/ did the values v/hich you listed above influence 
Ruku's and Nathan's lives? 

(a) Explore the possible causes for variation in values 
among people. 

(b) Relate some specific differences betv/een the Indian 
values indicated in Ruku's account and American 
values as you perceive them. 

Illustrate values that v/ere in conflict by examples from 
Nectar in a Sieve. 

Select one goal and analyze according to: 
(a) What human resources did Ruku have to accomplish 

this goal? 
(b) VJhich human resources v/ere available but not used? 
(c) VJhy do you perceive that they v/ere not used? 
Using the same goal as in the preceding question, ansv/er 
the follov/ing questions: 
(a) VJhat non-h\man resources did the goal require? 
(b) Were there any non-human resources available that 

were not used? 
(c) VJhy do you think they were not used? 
(a) Explain how standards are detennined. 
(b) Give evidences from Ruku's experiences how socia-l 

and economic conditions influence standards. 
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IX. If you were confronted v/ith the same problem of no 
longer being able to farm the land that they had rented 
for so many years as Nathan and had the same non-human 
and human resources, v/hat would you consider a suitable 
alternative? 

X. (a) 

(^) 

In outline form give the v/ays that family manage
ment can contribute to the personal development 
of individual members of the family. 

On the basis of the above ansv/er, analyze specific 
ways in which different methods of management could 
have possibly changed the outcome of Ruku's life as 
well as her children's. 
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CASE STUDY I ANALYSIS 

CASE: Nectar in a Sieve 
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I. 

II. 

III. 

IV. 

V. 

VI. 

Guide-
de-

Formulation of 
lines for makii _ 
cisions 
(Supports v/ith reading 
& lecture ideas) 
Family Decisions re
lated to Part A 

Perception of Roles 
(Indian Mother, 
Indian Father, 
Indian Children) 

Role of Values in de
termining personal 
and family behavior 
Illustration of Values 

Causes of Variation 
of Va.lues 
Relation of Amierican 
and Indian Values 

I13.ustration of 
flicting Values 

Con-

Identification of 
Human Resources 
Judgement of Reasons 
not :ed 
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APPENDIX (continued) 

CASE STUDY I ANALYSIS 

CASE: Nectar in a Sieve 
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VII. Identification of 
Non-human Resources 
Judgement of Reasons 
Not Used 

VIII. Determination of 
Standards 
Evidence of In
fluence on 
Standards 

IX. Alternative 
Decision 

X. Contribution of 
Family Manage
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Evidence of 
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APPENDIX C3 

CASE STUDY II 

CASE: 

NOTE: 

Joy in the Morning 

Support your answers and conclusions by appropriate 
data taken from the case, textbook, lectures and 
outside readings. 

I. A. In home management we are concerned with a complex 
network of major and minor decisions. Using Joy in 
the Morning to illustrate, set up a method that you 
could use to determine major family decisions. 

B. Give an example of a major decision of the Browns 
and some minor decisions that were related to it. 

II. A. Describe the interrelationship of values, goals, 
and standards. 

B. Establish a hierarchy in the value system of the 
Brov/ns. Give an example of how these values affect 
the goals and standards of their lives. 

III. A. Analyze the economic resources available to the 
Brov/n family. 

B. Suggest possible ways that the Brov/ns could have 
expanded these resources. 

IV. A. Choose one decision made by Annie and Carl Brown 
relative to finances. 

B. Set up the style of decisioning and the level they 
attain in implementing the decision. 

V. A. "VJe shape our dwelling, and our dv/elling shapes us." 
Illustrate the concept of perception v/ith this state
ment. 

B. Give evidence of changes in Annie's and Carl's 
perceptions. 

VI. A. Explore the possible influences of the country's 
economy on the lives of Annie and Carl. 

B. What might have happened to Annie and Carl if he 
had not gotten the job at the factory. 

VII. What v/ould you do if you had the opportunity as a 
professional home economist to help Annie and Carl 
identify and solve their major problems? 
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CASE STUDY II ANALYSIS 

CASE: Joy in the Morning 
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I. Clearly describes 
method of determin
ing major decisions 
Examples from the case 
study that fulfill 
criteria given a.bove 

II. Interrelation of 
values, standards and 
goals 
Examples from case 
study that fulfill 
criteria given above 

III. Economic Resources 
Possibility of ex
panding resources 

IV. Financial decisions 
Style of decision
making 

V. Clearly describes con
cept of perception 
Supports v/ith examples 

VI. Influence of country's 
economy 
Alternatives 
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APPENDIX (continued) 

CASE STUDY II ANALYSIS 

CASE: Joy in the Morning 
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VII. Feasibility of 
possible alter
native 
Role of professional 
Supporting evidence 
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APPENDIX D 

Sample Copy of an Assignment 

Home Management I31 

Experimental Group Sections 

Sample copy of one student's reply (following 

the two case studies) to the follov/ing assignment: 

What is good home management? How do you 

determine the effectiveness of management? 

146 
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APPENDIX D 

STUDENT'S SAlvIPLE COPY 

Home Management 131 

My Philosophy & Measurement of Management 

Good management is the result of a satisfactory under

standing of yourself and your values and goals. From this 

foundation you can develop a confidence in decision making, 

where choice and action are equally important. 

In evaluating my philosophies and measurements of good 

management, I find that I place looking into the future as 

the most imiportant. In most decisions, I consider the long-

range effect they v/ill have on my studies and life. I saved 

money from tv/o summer jobs to help pay for the many expenses 

of college. I am here at college preparing for a future ca

reer in clothing and textiles, and to develop my own person

ality and ideas. 

Next in importance to me is the incentive for good man

agement, striving to develop a good foundation to base all 

other management upon it. Use of time and energy is a spe

cific goal I try to consider at all times, since it is such 

a vital influence in all v/alks of life, especially in college. 

Strictly managing my money, I allov/ myself a certain amount 

each week and go over only for very im.portant things. I must 

learn to manage my money since I have only a certain amount 
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for my purposes. Concerning conservation, I try to plan my 

work, time, energy, and money so that I v/ill have the best 

results and yet have some of each of these left over for 

another time. Management of production to me is to accomplish 

the best in all of my activities and resources with reasonable 

use of all factors involved. 

Looking to 
Future 

Incentive 
Management 

Use of Time 
& Energy 

Use of 
Money 

Conser
vation 

Produc 
tion 

I I t I t I I 1 I I I I I t I 1 t I 1 1 I t I I I I 1 I t I t I t I t I I I I t I t t t t I t I t t t t I I I t I t t t I I 

110 50 50 45 30 15 
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APPENDIX E 

Assignment Sheets 

Home Management 13I 

Experimental Group Sections 

APPENDIX E-ĵ  - Assignment on Managing Time 

APPENDIX E2 - Assignment on Managing Money 

APPENDIX E- Assignment on Consiuner Decision Report 

APPEl̂ IDIX E4 - Evaluation Sheet 

149 
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APPENDIX El 

ASSIGNMENT ON MANAGING TIME 

I, Make your personal time goals. 

Purpose 

1. To better manage our daily routine to accomplish our 
goals. 

2. To help eliminate less significant activities^ 
3. To increase skill in accomplishment of routine tasks. 

Examples of Time Goals 

A. To get an ediication 
1. Allow 34 study hours a week (17 hour load). 
2. Provide good time managem.ent to insure assign

ments turned in on time. 
3. Service to Home Economics Club to increase my 

knov/ledge of the profession. 
4. Allov/ time for attending concerts and exhibi

tions to increase my cultural knov/ledge. 

B. Achieve maximum good health 
1. Provide time for having a proper diet and good 

digestion. 
2. Allov/ time for getting a good amount of sleep. 
3. Provide time for getting plenty of exercise. 

C. Mature spiritually 
1. Allow time to attend church and its activities. 
2. Provide time for family or personal devotions, 

meditations or contemplation. 
3. Allow time for charitable v/ork. 

D. Others: 

II. Keep a weekly schedule of time spent. 

III. Categorize activities. 

IV. Draw graph or chart in color of activity categories. 

V. Compare your time goals with your graph and analyze 
(at least 1 page). 

VI. Revise time schedule, if necessary, to achieve goals. 
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APPENDIX E2 

ASSIGNMENT ON MANAGING MONEY 

Directions: Keeping in mind that management is not 
simply looking at the end product, make plans to manage 
your money for the month of by follov/ing these 
steps: 

I. Determine v/hat goals you v/ant to accomplish with your 
spending during the month. 
Example: Spending for health: To save money for 

health insurance: VJhy? 
Amount predicted for this expense? 

Spending for recreation: Hov/? 
Amount predicted for this expense? 

Spending for appearance: Hov/? 
Amount predicted for this expense? 

II. Analyze the above goals made for spending according to: 
A. Your basic values 
B. Resources you have to accomplish these goals 

III. Gather needed information and consider possible 
alternatives. 
Example: Cost of particular items and services 

IV. Make adjustments in decisions if necessary. Did you 
change goals, technical decisions, and/or resources? 

V. Decide on manner in v/hich you will control your spend
ing. (Be specific in this step. How will you measure 
to know whether or not you are accomplishing your 
goals? VJhen will be appropriate times to check progress 
on plans?) 

VI. Determine part of plan that requires technical decision 
making, economic decision making, and social decision 
making. (List and describe.) 

VII. Evaluate your money management. 
A. Your goals - Were there changes in goals? VJliat 

made you change these goals? 
B. Your method of control - Was the method (s) success

ful? How could control be improved? 

C. VJhat are some other alternatives of spending that 
could fulfill your goals? 
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APPENDIX Eo 

ASSIGNMENT ON CONSUMER DECISION REPORT 

^ Suppose that the time is the present and that the couple 
^^ Joy m the Morning has moved to Lubbock, Texas. They have 
been married three years and have one child, almost two years 
old. Carl has had one year of experience as a lav/yer. Dur
ing the first year of work, they v/ere able to save only $300. 
The salary of his new position is $8,000 after all deductions 
have been made. Annie would like very much to attend some 
classes at Texas Technological College if baby-sitting and 
other problems can be arranged. 

They have many major decisions which involve satellite 
or minor decisions. Some of these that you could help make 
are 

I. HOUSING 
A. What kind of housing should they obtain - rent 

or buy? 
B. VJhat location should they choose? 
C. What size home should they choose? 
D. Approximately how much should it cost? 
E. Should they go to a realator? If so, how 

could they determine reliability? 
F. If they buy or rent directly from the owner, 

what precautions should be taken? 

II. FURNISHINGS 
A. Approximately hov/ much should be spent on 

furniture? VJhich pieces should be bought 
first? Hov/ should these be financed? 

B. Suggest basic bedroom furniture for master 
bedroom. 

C. Suggest furnishings for child's room. 
D. Suggest a suitable cooking range. (kind, style, 

cost, important features, and gu.arantee). 
E. Suggest a vacuum cleaner that you v/ould consider 

most appropriate and relia.ble - (guarantee). 
F. Suggest a refrigerator. (kind, style, cost, 

important features & guarantee) 
G. Suggest a v/ashing machine. (kind, style, cost, 

and special features) 
H. Suggest a clothes dryer. (kind, style, cost, 

and special features) 
I. Suggest some guidelines for buying upholstered 

furniture. 
J. Suggest the best selection for a colored tele

vision set. Should they buy nov/ or later? 
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K, Suggest the best buy for a dishwasher. Should 
they buy now or later? 

L. Suggest some guidelines for buying carpet. 
M. Select one small appliance, mixer, iron, 

electric skillet, hair dryer, and tell v/hich 
is the best buy. 

III. INSURANCE 
A. Suggest a life insurance policy - type and 

amount. 
B. Suggest house insurance - type and approximate 

amount. 
C. Suggest car insurance. If so, approximate 

amount. 
D. Suggest health insurance. Should they have it? 

If not, v/hy not? 

IV. CAR 
A. Suggest a car selection - nev/ or used? V^at 

precautions should be taken? 
B. VJhat are the available v/ays of financing a car? 

V'fliich, in your opinion, is the best for the 
Brovms? 

V. INVESTJvlENTS AND SAVINGS 
A. Savings account - opening account, interest 

rate, protection, insurance, & dividends. 
Suggest amount for savings. 

B. Other suggestions for investments. 

VI. MONEY MANAGHvIENT 
A. Checking account. Hov/ should they select their 

bank? Describe precautions in writing checks. 
B. If they needed to borrov/ money, what v/ould be 

the best procedure? 
C. Should they buy on the installment plan? 
D. Should they have charge accounts? 

VII. OTHER DECISIONS 
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APPENDIX E4 

EVALUATION SHEET FOR DECISION REPORTS 

NAME OF STUDENT 

REPORT 

SOURCES OF INFORMATION 
EVIDENCES: 

TIME ORIENTATION 
EVIDENCES: 

RULE USED_ 
EVIDENCES: 

VISUAL AID VJAS: 

/—7 HELPFUL / 7 FAIRLY HELPFUL f~I POORLY RELATED 

IN MY OPINION, THE DECISION MADE WAS: 

r i EXCELLENT /~T GOOD CJ FAIR [ZJ POOR 

Directions: Evaluate each student's consumer decision 
report by colnpleting each of the above statements. 



APPENDIX F 

Review for Final Examination 

Home Management 131 

Control Group I Sections 

Topics for Review Prior to Final Examinations 

in Control Group I which Include Outside Readings 

and Reports. 

(Example of Oral Directions: As a means of 

of reviewing this course at the end of the semester, 

select three topics from the list v/hich follov/s. 

For each topic, v/rite an abstract and be prepared 

to make an oral report on one of these topics). 

155 
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APPENDIX F 

REVIEW FOR FINAL EXAMINATION FOR CONTROL GROUP I 

Home Management I31 

1. Role of values & goals in management 

2. Decision making in personal & home management 

3. Family and personal money management 

4. Teenagers & their importance in the retail market 

5. Children & money 

6. Packaging and advertising 

7. Planned obsolescence 

8. Discount stores & trading stamps 

9. Fraud & deception on retain market 

10. Food fads - their dangers 

11. Buying food for the family 

12. Food storage & preservation 

13. Buying clothing for the family & oneself 

14. Clothing care & storage 

15. Housing the family - beginning stage - renting vs. 
ov/ning 

16. Housing the family - peak years - contracting years 

17. Mobile homes - pro's & con's -- mobile homes new 
a.dvances 

18. Financing home ownership 

19. Buying furnishings Sc equipment for the home 

20. Buying on credit; installment buying 
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21. Bankruptcies 

22. Consumer education 

23. Govt. & private protection for consumers 

24- Private testing agencies - CR & CU - Underwriter's 
Lab. 

25. Buying cars - tips for selection; economical use 

26. Life insurance for the breadwinner, homemaker & 
working v/if e 

27. Health insurance for the family - burial insurance 

28. Savings, investments, loans for the individual & 
family 

29. Money & marital happiness--campus marriages - pro's 
& con's 

30. Cost of an education; sources of financial aid 

31. V-Jomen in v/orld of v/ork - advantages; disadvantages 

32. Careers in home mianagement & related fields 

33. Fatigue & the homemaker - v/ork simplification 

34. Women's economic rights 

35. Seals of approval - useful or useless 

36. Management for the handicapped - leisure management 

37. Management during retirement 

38. Personal & family health management 

39 . The c h a l l e n g e of v/idov/hood 

40. Costs of death: funerals; fraud 

41. VJills - are they necessary 

42. History of home management; key personalities 

43. Nev/ products 

44. Guarantees 8c v/arranties 



APPENDIX G 

Course Evaluations 

Home Management 131 

Experimental Group Sections 

APPENDIX G-L 

APPENDIX G2 

Summary of Students' Ratings of the Home 
Management I3I - Experimental Group Sections 

Selected Evaluative Statements Made by 
Students Taught in the Experimental Group 
Sections 

1 rO 
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APPEl^IX G-

SUM14ARY OF STUDENTS' RATINGS OF THE HOME MLA.NAGEMENT 131 

EXPERIIiENTAL GROUP SECTIONS 

Home Management 131 

Rating sheet adapted from unpublished Faculty Rating 
Sheet from Southwest Texas State College. 

Directions: As a means for evaluating this course at 
the end of the semester, circle the statement that best de
scribes your reaction to the categories v/hich follov/. Do 
not sign your name. The rating sheets will not be read by 
the instructor until final grades have been sent to the 
registrar's office. 

I. Course 

1. Difficulty of content: 
(very difficult) (moderately 

difficult) 

11 

(average 
diffi
culty) 
32 

(easy) 

2. Contribution made to your major field: 
(none) (little) (moderate) (large) 
1 15 30 

3. Contribution made to your general education: 
(none) (little) (moderate) (large) 

4 42 

Organization: 
(lacking in 
organization 
hard to follow) 

( somev/hat 
organized 
but not 
always 
clear) 

6 

(carefully 
organized 
well-
planned) 

40 

5. Objectives: 
(difficult to 
detennine) 

(v?*-gue at 
times) 

10 

(clear and 
understand
ing) 

36 
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6. Textbook: 
(poorly 
organized, 
uninteresting) 

9 

II. Instruction 

1. Methods 

(vagxie on 
some topics) 

28 

(c lear ly 
v/ritten, 
in te res t ing) 

9 

a. Amount of lec tur ing: 
(too much) (too little) (appropriate 

to course) 
46 

b. Amount of class discussion: 
(should be less) (should be more) 

5 
(adequate) 

4l 

c. Types of lectures: 
(too much (not enough 
emphasis 
on text
book 
materials) 

variety in 
types) 

(v/ell supplemented 
by outside infor
mation, illustra
tions, examples, 
current matter, 
etc.) 

46 

2. Assignments 

a. Time required for preparing each day's 
assignment: 2-| hours. Do you think this 
is 
(too much) (too little) (appropriate) 
(3 did not answer) _43 

b. Type of 
(vague, 
indefi
nite) 

assignments: 
(confined (clear 
too much and def-
to text) inite) 

9 

(challenging 
and valu
able) 

37 

c. Level of outside reading: 
(belov/ 
capacity 
of 
average) 

(beyond 
capacity 
of 
average) 

2 

(v/ell 
suited 
to 
average) 

18 

(satisfaC' 
tory 
range 
for all) 
26 
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d. Type of outside reading required 
(senseless, (lack variety) (relevant to 
not related 
to objec
tives of 
course) 

course, v/ell-
chosen) 

41 

3. Method of teaching 

a. Presentation of subject matter: 
(indefinite, (generally (clear, definite 
involved) clear, forceful) 

occasionally 
confusing) 

11 35 

b. Teaching skill: 
(classes tend 
to be dry, 
uninteresting, 
period drags) 

(procedure 
seldom changes, 
student inter
est moderate) 

8 

(produces 
steady 
interest; 
keeps 
things 
moving) 

38 

c. Judgment of values: 
(wanders off (sometimes 
on trivial overlooks 
details, important 
frequently details, 
misses im- spends 
portant ideas) time on 

insignifi
cant) 

1 

(selects im
portant ideas, 
units unim
portant .) 

45 
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APPEÎ IDIX G2 

SELECTED EVALUATIVE STATKiENTS MADE BY STUDENTS 

TAUGHT IN THE EXPERIMENTAL GROUP SECTIONS 

Home Management 131 

These evaluative statements are representative of 

written examples which students gave on assignments or 

the rating sheet completed at the end of the semester. 

"Studying values, goals and standards made me realize 
what I had alv/ays taken for granted. I had never ac
tually thought of va.luing culture or a background I 
found that our culture affects our values. Bringing 
this to my attention made me appreciate that which I 
have. Life has become m.ore precious to me than ever 
before." 

"I have reevaluated what my values are and found that 
some things, such as clothing, I value more than I 
let myself believe." 

"I have a clear insight into the necessity for v/ell-
defined goals, values, and standards." 

"I see that money management and time management have 
an unending importance to a successful individual." 

"I can now see one of my closest friend's reason for 
an unsuccessful college career--she did not know why 
or v/hat she valued." 

"I nov/ try to never adjust myself to accepting con
sequences or results that would be unsatisfactory 
unless there is no alternative." 

"I realize that my resources aren't necessarily the 
sam.e as everyone else's, but I can use mine to 
achieve maximum satisfaction. For exam.ple, I created 
a homem.ade bulletin board so that I could v/rlte notec 
to remind me of things I should do. I have realized 
the importance of using control even in dorm life." 



163 

' I have become av/are of different resources or combi
nation of resources that one may use to get v/hat one 
wants or needs." 

"I see friends who rush around to get things done and 
find that they have v/asted their time earlier by doing 
nothing of value. Time is so very precious to me nov/ 
and v/ith each plan for the day, I evaluate the time 
needed for it." 

"Since my m.oney management project, I consider more 
alternatives before buying articles. I also gain 
more information before buying a product." 

"I have a distinct insight as to a successful mea.ns 
of making a consumer decision on any item needed." 

"I have really noticed my planning in action during 
dead v/eek and semester exams." 



APPEICDIX H 

Criterion Tests 

Home Management 131 

Experimental Groups 

Control Group I 

Control Group II 

APPENDIX 11-^ - Basic Home Management Concept Test 

APPENDIX H2 - Decision Making Concept Test 

APPENDIX H3 - VJritten Intelligent Decision Test 

164 
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APPENDIX Ej^ 

BASIC HOME MANAGEIvIENT CONCEPT TEST 

Home Management 131 

Question 1. through 60 illustrate concepts used in home 
management. Select that statement that best defines the 
example. 

^* Key Concepts: The phrases below define or describe some 
of the key concepts used in home management. Match the 
most appropriate word concept in the key list with each 
phrase or statement. 

Key List 

1. standards 
2. goals 
3. values 

1. A menta.l picture of a goal outcome. 

2. The Jones' described "the good life" as including: a 
$10,000 inco.me, a one-story modern house near the city, 
and three children. 

3. Said Mr. H. to his son, as they hung the screens, "The 
feeling of accomplishment depends not upon how well the 
job turns out, but upon hov/ grea.tly you learn to use 
your capacities." 

4. Specific actions selected for realizing the values a 
family holds. 

5. Violating it can cause one to feel guilty or ashamed. 

6. A concept of the desirable. 

7. "Bob v/ill teach in this tov/n only another year, but be
cause of the nev/ baby v/e will move into a larger house." 

8. "I don't believe I ought to v/ork after the baby comes." 

9. Criteria against which goals are chosen. 

10. Can be classified according to the time it is accomplished 

11. Can help determine alternativer, in use of resources. 
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12. "Both of us believe the man ought to be the head of the 
lamily. 

'^^' "i ^^^^^ ^ mother has the right to work outside the home 
if she v/ants to." 

14. May be flexible or conventional. 

15. Give consistency to behavior. 

16. Function below the level of consciousness. 

17. Can evoke disagreement between cultural groups. 

18. Criteria against which goals are judged. 

19. Definite procedures are described. 

20. Evaluates standard of living. 

Management Functions: Home managers m.ay perform the 
functions listed in the key list. Match the appropriate 
activity to the function in the key list. 

Key List 

1. plan 
2. organize 
3. guide and/or supervise 
4. control 

21. Wlien the children v/ere born, the A's decided to put 
money aside for their college education. 

22. Each family member had special chores: Mrs. A took 
charge of all the shopping, Mr. A paid all bills, Susan 
helped prepare meals and "did the dishes," Johnny 
emptied v/astebaskets and made his bed, all v/orked on 
the lav/n. 

23. As the v/eek progressed, Mrs. A made a list of errands 
for Mr. A to do over the weekend. 

24. V^ile Mr. A and Johnny were v/orking on the new lav/n to
gether, Mr. A careful3,y explained to Johnny hov/ to sov/ 
grass seed for best results. 

25- Mrs. A dislikes ironing. She is v/orking on a procedure 
to simplify the task. 
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26. Mrs. A arranges to mail packages, drop the laundry and 
cleaning at the Laundro-m.at, pick up some checkbooks, 
on the same afternoon she does her grocery shopping. 

27. Each child in the A family was responsible for keeping 
his bed made and his room in order. 

28. The A's encouraged their children to do well in school; 
if homework was not completed, television privileges 
were denied. 

29. Mr. and Mrs. A hoped they had made the right choice on 
the location for their cottage. As they looked at it 
being built, they thought they had. 

30. The unexpected surgery needed by Mrs. A made it neces
sary for the A's to spend less on their clothing during 
the next year. 

31. Mrs. A posted a list on the refrigerator of snacks the 
kids could eat after school. 

32. Mrs. A left a note giving the evening menu for Susan to 
prepare, and cautioned her to be sure to check the oven 
tempera,ture and to remember that the green beans had to 
be put on before she began broiling the steak. 

33. After a particularly hectic weekend, the A's agreed to 
limit activities to cut dov/n the confusion. 

34. Mrs. A has set aside a given amount of money for grocer
ies; as she shops she computes costs. 

35. Susan checked the recipe for Christmas cookies to see 
if all the ingredients v/ere in the kitchen before she 
began mixing. 

Key List 

1. plan 
2. organize 
3. guide and/or supervise 
4. control 

36. Mr. A thought they could get their cottage built if 
Johnny helped him on weekends, and they used their 
vacation m.oney to buy the supplies. 

37. On Tuesday nights Susan has to decide if she could get 
her homev/ork done in time to get to choir practice. 
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38. Sometimes the A family combined their vacation v/ith 
work on the cottage they v/ere building. 

39. Johnny was responsible for the trash can being emptied 
each Friday. ^ 

40. The A's enjoyed spending a v/eekend before Christmas 
getting the cookies baked, the presents wrapped and 
the house decorated. 

41. Mrs. A usually checked after dinner to see that Susan 
had put av/ay the dishes. 

42. Susan was responsible for doing the dinner dishes and 
Mrs. A encouraged her to do them promptly after the 
meal was finished. 

43. Mrs. A felt it was important to have all the ingredi
ents ahead so the children could help bake and decorate 
the cookies. They v/rapped them for gifts for the 
neighbors. 

44. Som.etimes Mrs. A found it easier to make the beds her
self than to check on the children each day to see that 
they did. 

General Concepts: 

45. George Bernard Shav/ said, "People are always blaming 
their circumstances for what they are. I don't be
lieve in circiomstances. The people who get on in this 
world are the people v/ho get up and look for the cir
cumstances they want, and, if they can't find them, 
make them." As an example of fate and control in man
agement, the statement represents: 

1. The extreme of the fate end. 
2. The extreme of the control end. 
3. The center of the continuum. 
4. Neither fate nor control are implied. 
5. An example of cultural detenminism. 

46. "She got a rhythm to her v/ork and it seem.ed to come 
easier. One. She set aside the covered v/ire. And 
a half. She picked up a new v/ire directly in front 
of her and a strip of paper. Tv/o. She m.oistened the 
paper. Three-four-five-six-seven-eight-nine-ten. The 
wire v/as covered. Soon the rhythm became instinctive, 
she didn't have to count, and it v/asn't necessary to 
concentrate." This quote exemplifies v/hich of the fol
lov/ing descriptions of work simplification of Barnes'. 
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1. Principles related to use of Human Body. 
d. Principles related to work place. 
3. Principles related to Design of Tools and 

Equipment. 
4. A combination of 1 and 2. 
5. Not a description of work simplification. 

47. "VJho hasn't wished he could spend both his living and 
working hours in a beautiful, natural setting, but 
couldn't because of his work? Gwen Frostic.is an 
artist, writer, naturalist, printer, and astute busi-
nessv/oman v/ho has combined her v/ork with the kind of 
life she enjoys most--in natural surroundings. ...Her 
nature scenes, sketched in the field and done with wood 
blocks on note paper, greeting cards and in books, pro
vide her both a source of artistic achievement and an 
income. ...Her philosophy is that--goals should grow 
naturally out of life itself." This article, excerpted 
from the Detroit Free Press on November 23, I965, ex-
em.plified: 

1. The resource-use philosophy of home management. 
2. The goal achievement philosophy of home management. 
3. The concept that resources at hand limit one's 

management. 
4. That anything one v/ants can be achieved. 
5. That goals are limited by resources. 

48. One homemaker said, when asked the question v/hat could 
be done if her washing machine broke dov/n, "Get a new 
one (v/ashing machine). ...I had an old refrigerator. 
It broke. I called the repairman. He charged $6o. 
The motor burned. ...for $6o it's too expensive to 
have it fixed." Select the statement that best de
scribes the decision method illustrated in the above 
example. 

1. Past experience. 
2. Factual. 
3. Action suggestive. 
4. Combination of experience and factual. 
5. Not representative of a method. 

49. Mrs. Jones, her mother and her daughter, all valued 
health and tried to feed their faiailies nutritious 
meals. Although Mrs. Jones and her mother v/ere regular 
church attenders and diligent church v/orkers, the 
daughter and her family did not attend church or par
ticipate in church affairs. Select that value property 
or value properties that best describe the above ex
ample. 
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1. Imposes feelings of gu i l t . 
2. Commitment. 
3. Not a va.lue property. 
4. Transferred to next generation v/ith variability. 
5. Changed with each generation. 

.̂ .̂ Q̂ Q'̂ -lcal Frameworks: Researchers and writers have 
provided us with new insights, predictive tools and guiding 
principles for improving decision-making. Match the appro
priate examples in questions 50 through 6o which best fit 
the authors' statements in key list. 

Key List 

1. Decision makers v/ill screen out or distort much of 
the information to which they are exposed. 

2. When the decision maker has insufficient information 
to act, he is said to be in a "forced action" situa
tion. 

3. The degree of knov/ledge available to the decision 
maker v/ill in part determine the degree of risk 
invo.lved in a decision. 

4. A decision maker's information about his situation 
is less than an approximation of the real situation. 
He, therefore, attempts to make decisions that are 
"good enough." 

5. An individual's fami.ly values and standards affect 
feasible alternatives. 

50. "Are you a good listener? Chances are you will say yes. 
Yet the^odds are good that you are not. People are es
pecially poor listeners v/hen confronted v/ith their physi
cian in his office." Syndicated Columnist Peter J. 
Steincrohn, M. D. 

51. But if her book learning was shaky, her moral training 
was not--not with one grandfather a Baptist minister 
and the other a Methodist m.inister. The Sunday morning 
church role is inflexible in the VJatson household. 

52. Perhaps you have heard of the folloi/ing experiment: A 
psychologist v/ho believed that m.ost of us don't listen 
decided to check on his theory. On many occasions he 
v/ould stand in a receiving line or some kind or other. 
Occasionally, as peop.le came by to shake his hand he 
v/ould say, smiling, "Congratulations on the death of 
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your grandmother." Invariably they XNrould answer some
thing like this, completely unaware of what had just 
been said: "Thanks very much. I hope you have similar 
good luck." Syndicated Columnist Peter J. Steincrohn, 
M. D. 

53. The way seemed clear to Herm. He saw the course of ac
tion open to him. He would stop school, take a job and 
earn enough to support himself. 

54. Tim wanted the car--the color, the model, the accesso
ries seemed just right. The information about the gas 
mileage, the depreciation rate, and low trade-in value 
were ignored. 

55. "This is the best information v/e have at the time--we'll 
have to take the consequences--the future is in the lap 
of the gods." 

56. The VJatsons are a v/ell-established Negro family, living 
in a mixed but predominantly Negro neighborhood on the 
near east side. They are a closely knit group, ov/n 
their own home and are entirely self-sufficient. 

57. Mrs. Phelps v/as deciding on a living room carpet when 
she learned that a new fabric for carpets had just ap
peared on the market. She nov/ prefers to delay pur
chasing until she can obtain information about this 
new development. 

58. The wedding is only two days av/ay, and the ordered rings 
will not arrive in time. We'll just have to take what 
is in stock at the local store. VJe don't have time to 
find out what other places have to offer. 

59. We cannot possibly look at every house advertised for 
sale. Let us look until v/e find a three-bedroom, tv/o-
story one near a school and v/ithin walking distance of 
the bus and stop looking. 

60. Out of three possible college choices, Lou decided to 
come to Texas Technological College. She expected to 
earn good grades, as her high school records predicted 
her capacity as an honor student. At the end of fall 
quarter, hov/ever, Lou's GPA is recorded as below aver
age. Lou's solution is to convince herself and her 
parents that Tech's grading standards are higher than 
any other college. 
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c^T^aoP^T^T^I^V ^^""^ ^^^""^ (T) ̂ ^ statement is true; mark 
space (F) if statement is false in questions 6l through 100. through 

61. The elements of managing are the same as the process 
of deciding. 

62. To manage implies that action will be taken. 

63. The purpose of home management is to change or stabilize 
a situation. 

64. Managing is a mental process. 

65. Management is successful insofar as it places develop
ment of individuals ahead of organization. 

66. To judge managerial effectiveness requires a measuring 
unit that clearly describes the kind of effectiveness 
wanted. 

67. Understanding the structure of managerial decision 
helps one "see" decision limits. 

68. The forni of productive creation in the home has changed. 

69. Guiding and supervising may both be functions of a 
manager, depending on the individual situation. 

70. It is necessary, as professionals, that v/e see home-
making in the context of family life, to which it is 
primarily oriented. 

71. Homemakers should strive to perform their homemaking 
tasks with the samxC efficiency as the employees of a 
large hotel. 

72. The shift in home management has been from an emphasis 
on resource use to that of focus on families and their 
goals. 

73. Decision-making is the smallest unit of management. 

74. The first step to rationality is for man to understand 
that only occasionally does he act rationally. 

75. The field of choice available to us in resources is 
not the total existing potential field, but oniy that 
portion of it v/hich we perceive. 

76. Alternatives of choice have become much more numerous 
than in the past, due primarily to the resources of 
technology. 
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77. The act of choice is brought to a close in a final deci
sion, but it involves much more than this final decision 

78. Choice always requires the application of scarce re
sources, but these resources are by no means limited 
to money or material goods. 

79. Choice ultimately depends.on the perception of v/hat 
exists--upon av/areness. 

80. Man is apt to be least conscious of the purpose of his 
choice during the decision-making stage. 

81. A forced action situation does not compel the individ
ual to act with inadequate knov/ledge. 

82. Non-rational decisions are made by people who do not 
understand alternatives. 

83. How one resource is used affects the use of other re
sources. 

84. Skill can be measured by putting a monetary value on 
the product produced. 

85. Acquired skills and abilities are human resources. 

86. Principles of substitution and interdependence are 
related to resource use. 

87. One resource may not be substituted for another. 

88. Values are intangible and cannot be observed through 
behavior. 

89. The properties of values exist regardless of the con
text of the decision situation. 

90. Alternatives may not alv/ays be recognized because of 
cultural limitations. 

91. The less information one has abovit alternatives, the 
greater the degree of risk involved. 

92. Achievement of maximujn satisfaction is one rule for 
selecting among alternatives. 

93. VJhen you plan for knov/n eventualities, you v/ill find 
yourself free to deal v/ith the unexpected problems or 
twist of events. 

94. Having inform.ation is the basic reality by v/hich you 
can predict events and control developments. 
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95. "I either find a v/ay or make one," exemplifies the fate 
end of the fate-control philosophy of life. 

Cluster True-False: Read this case study carefully, 
^^^^ mark space (T) if statement is true; mark space (F) if 
statement is false for each of the following questions per
taining to the case study. 

Life hasn't turned out the v/ay Mary Fetherolf expected 
back in 1943 when she was a starry-eyed bride. A dancer, 
Mary was married to a musician. Mary was a Roman Catholic; 
her husband v/as not. Her family opposed the marriage, and 
she went through some hard years v/ithout seeing them. That 
part, though, is all over now. 

Frederick, the oldest of nine children, v/as born v/hen 
his mother was 20 years old; the other eight children fol
lowed. As the responsibilities increased, Mary's husband 
was unable to cope v/ith them; drinking was his way out and 
finally, a year ago, he made the ultimate escape and disap
peared. 

Nov/ the divorce is final and Mary receives $328 a month 
from v/elfare agencies v/ith v/hich to support her family. Mary 
feels that v/orking is out of the question now as dancing is 
all she knows, and "though you can make good money in shov/ 
business, there is no security; besides you cannot travel 
v/ith eight children." Mary manages the money well and is 
thankful for a roof over their heads and three meals a day. 
As the children grov/ older, she hopes to try to make some 
friends for herself, perhaps by joining a dance group. 

96. This case study involves decisions concerning values. 

97. The managerial problems presented in this case study 
all stem from insufficient economic resources. 

98. Mary's personal values place limits on her alternatives. 

99. Mary's marriage, because of the opposition from her 
parents, may be classed as a "forced action" decision. 

100. This case study shows that Mary has established certain 
standards for herself and family. 
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APPElNlDIX H2 

DECISION MAKING CONCEPT TEST 

Home Management 131 

Problem 1 

Ruth's mother had given her permission to invite a group 
of her friends for Sunday supper at her home. Ruth had some 
difficulty in deciding on the menu. Her choice finally nar
rowed dov/n to two menus. The first v/as more elaborate, con
tained some foods that Ruth could not easily prepare without 
the help of her mother, but had the advantage of being quite 
different and individual. Ruth particularly wanted to give 
her friends a good impression of her home and family as it v/as 
the first time she had extended an invitatj.on to her college 
friends. The second menu was more simple, the foods were more 
easily prepared and Ruth could do much of the work by herself. 
It v/ould give her an opportunity to demonstrate her ability to 
prepare the more usual foods but v/ould not help her prestige 
from the standpoint of doing the unusual in entertaining. It 
v/ould give her mother more time on Sunday v/ith her father v/ho 
had little time at home on other days of the v/eek. 

Decisions: Check the one v/ith v/hich you most agree. 

A. Spend most of her spare time on Saturday and Sunday 
preparing menu 1. 

B. Serve menu 1. Have her mother prepare most of the 
foods. Save her ov/n tim.e and energy so she will be 
better able to entertain her guests. 

C. _Serve menu 2, doing some of the preparation on Satur-
day so that she v/ill have as little of her mother's 
t.iro.e as possible. 

D. Serve menu 2, prepare all of it on Sunday, ask for 
as much help as she needs. 

Reasons: Check those v/hich explain or support your decision. 

1. f̂.lenu 1 v/ill give Ruth's friends the most favorable 
impression of her and her home. 

2. M̂enu 1 is individual and distinctive. 

3. Ruth feels she can prepare menu 2 more easily and 
v/ith less help. 
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^' so much ^rr""^^ ^?^^ ^^ ^^^ ^̂ ^̂ ^ i^ ^ill ^ot take 
?hP t ? L h ^̂ "̂  "^other's Sunday afternoon. That is 
the time her mother usually spends with her dad. 

^' 1^ ^y-^^ ^^i^s to prepare some difficult dishes, she 
may have a failure. That would waste food and would 
spoil her enjoyment of the meal. 

^' ^^^^'t "̂ "̂̂ ^̂ ^ should be willing to take the time to 
neip her if she wants to serve a more elaborate meal. 

^' ^'^ R̂ 'th can prepare some of the food on menu 2 on 
Saturday she v/ill be less tired when her guests 
arrive. 

^' ^^^^ is going back to school on Monday;•if she does 
too much over the weekend she v/ill probably be too 
tired to do effective school v/ork for several days. 

9' Ît is desirable to show hospitality by serving an 
elaborate meal to guests. 

10. A hostess should not spend all her energy preparing 
food or getting ready for company; her first duty is 
to be agreeable to her guests. 

11. Â hostess should be more concerned v/ith the details 
of serving than v/ith the pleasure of her giiests. 

12. It is a satisfaction to entertain guests in one's 
homie even if the simplest meals are shared with them. 

13. T̂he other members of the famiily should be considered 
when the hospitality of the home is being extended 
to guests. 

14. _l't is desirable to create a favorable impression on 
one's guests even if the hostess is too tired to en
joy their com.pany. 

Problem 2 

VJhen the Johnson family planned their budget for the year, 
they decided they v/ould allot $35 foi* their contribution to 
the community fund. Just before the subscription v/as taken, 
Jean v/ho v/as a freshm.an in college v/rote home that she v/anted 
a nev/ formal party dress very much. Her father v/rote back 
that it v/ould be impossible to spare this amount of money un
less at least $15 v/as taken from their corjnunity fund contri
bution. 
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Decision: Check the one with which you most agree. 

^' ^^^^^ the old formal, so that the family can make 
contribution as planned. 

-̂ _Suggest that the contribution be cut, so she can have 
the new formal, 

^' '^'^y ^ ^ew jewelry out of her allowance to make the old 
formal seem different, tell her father that she does 
not want the contribution cut. 

^« Ask that her father send her only $10 to be used for 
material to make a new formal. In this v/ay the con
tribution would not be cut m.ore than this amount. 

Reasons: Check those v/hich explain or support your decision. 

15. Jean has v/orn her formal tv/ice this fall; she v/ill 
probably be embarrassed to appear in it again. 

16• Ŵhen girls are in college, it is impossible to keep 
the family budget balanced. 

17. VJhen Jean is earning her ov/n. money, the family can 
help others in the community more. 

18. One does not v/ant one's friends to think that her 
family cannot afford to buy her the clothes she needs. 

19. If Jean buys a nev/ jev/elry out of her allowance she 
v/ill feel that the dress is different. 

20. The fami.ly has agreed on the amount to be contributed. 
Jean should be fair enough to abide by this agreement. 

21. Jean may secure as much satisfaction out of doing her 
share in helping others as she may out of having a 
nev/ dress. 

22. The family members are making sacrifices to send Jean 
to college. She should be willing to do her share 
rather than demand further sacrifices on their part. 

23. The family contribution is larger than it should be, 
considering hov/ much they need the money a.t home. 

24. Jean may enjoy making the nev/ dress as v/ell as v/ear-
ins it. 'o 

25- It is unnecessary for members of the family to l:nov; 
the state of the finances of the group. 
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2^- If one's family is provided for satisfactorily, it is 
not necessary that one be concerned over the welfare 
of other families v/ho are not able to provide for 
their own. 

'^^' Â budget is a plan for spending. It should be changed 
If the need arises for the change. 

2^' N̂ew clothing satisfies our desire for self-expression 
as it brings us new experiences. 

29. F̂or family life to be happy, each member of the family 
should feel a definite responsibility in connection 
with the use of the faraily income. 

30- One may derive as much satisfaction from giving to 
others as from having possessions which contribute 
solely to one's personal pleasure. 

31. If a family decides upon common goals, -11 members 
should be willing to share in helping .̂ attain them. 

32. Â person v/ho is v/ell dressed will be mi.ch less self-
conscious v/hdn in the company of others. 

33. _Jean needs the nev/ formal more than the family needs 
to make the contribution. 

Problem 3 

Henrietta has been going with tv/o boys this past year. 
Both have qualities she admires. Edgar drinks moderately. 
Henrietta does not approve of this but she likes him in 
spite of this fact. She finds the other friend, Joseph, a 
better associate. Edgar also is continually urging her to 
go to questionable night clubs. She knov/s this does not 
meet the approval of her fami.ly. Edgar says that Henrietta's 
parents are narrow minded and limit her freedom too much. 
Joseph realizes the restrictions and has tried to help 
Henrietta understand and respect the point of view of her 
parents. Edgar has a car and much m̂ ore spending money than 
Joseph has. 

Decisions: Check the one v/ith v/hich you most agree. 

A. Go v/ith Joseph more often, see Edgar occasionally. 

B. Go v/ith Edgar if he is v/illing to help maintain 
standards of v/hich her parents approve. 



179 

0. Ĝive up Edgar entirely. 

^- G° -̂•̂•̂^ Edgar in spite of his faults, disregard her 

parents' disapproval. 

Reasons: Check those v/hich explain or support your decision. 

3^- ^Henrietta's parents restrict her freedom too much. 
35. Edgar persuades her to do things of v/hich her parents 

do not approve. 

36- Edgar is very likeable in spite of his bad habits. 

37. Edgar can give Henrietta more good times than Joseph 
can. 

38. Joseph is helping her to understand and respect her 
parents' v/ishes. 

» 

39• One can enjoy many good times v/ith friends without 
the use of a car and with little expenditure of money. 

40. Since Henrietta's parents have had much more experi
ence than she has, she should be able to depend on 
their judgment. 

41. Îf Henrietta can persuade Edgar to let her help de
cide v/hat they shall do, they may avoid questionable 
places of amusement. 

42. T̂he friends you have determine to a large extent 
your social standards. 

43. It is more important to hold friendships than to 
maintain one's ideaAs. 

44. In choosing friends, it is wise to choose those v/ho 
bring out the best in us. 

45. It is not important to talk things over v/ith one's 
^parents. This only serves to emphasize differing 
points of viev/. 

46. It is not possible for persons of one generation to 
understand the viewpoint of another generation. 

47. L̂iking a friend is more important than benefiting 
from the friendship. 

48. One should try to understand the vievrpoint of one's 
"parents. 
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^9. Ît is not possible to have a good time without 
spending quite a bit of money. 

50. În a successful family, the individuality of each 
member is respected and developed. 

51. ^Tolerance v/ill make one try to see the point of 
view of others. 

52. Êvery individual has a right to do the thing he 
enjoys most; others should respect this right. 

Problem 4 

Marjorie v/as invited to a party on Tuesday evening. An 
exam in chemistry v/as scheduled for VJednesday morning. Marjorie 
had not been v/ell during the past fev/ months. Her chemistry 
grade had been lov/ at mid-term. She and her mother had agreed 
that it v/ould be better if Marjorie v/ould limit her social en
gagements during the school v/eek, both because of her health 
and her grades. Marjorie v/anted to go to a basketball game 
on Thursday evening. She felt that perhaps she should not go 
both to the game and the party. 

Decisions: Check the one with which you most agree. 

A. Stay at home from the party and study, hoping to get a 
better grade on the chemistry test, plan to go to the 
game on Thursday. 

B. Go to the party, hoping that the relaxation v/ill help 
her to do better on the test. Make up the lost sleep 
on Thursday night. 

C. Study harder on Tuesday and Thursday afternoon and go 
to both the party and the game. 

D. Give up both the party and the game, hoping to secure 
better grades and improve her health. 

Reasons: Check those you v/ould use to explain or support 
' your decision. 

53. r̂-Iarjorie has been getting her lessons every day; she 
should not have to do additional studying for the test. 

54. Since her grades were low last quarter, she may need 
to spend additional time reviewing to insure a higher 
grade this quarter. 
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^5- ^^^ friends will be much disappointed if she does 

not go to the party. 

5^- She likes very much to play cards. 

5'̂ ' Marjorie will be showing loyalty to the school by 
going to the basketball game. 

5^- T̂here is a game almiost every v/eek, but she has fewer 
invitations to parties. 

59. Going to the game on Thursday may be excellent for 
relaxation after the midterm. 

60. Loss of sleep does not affect the health of a young 
person. 

61. Since Marjorie's parents are making sacrifices in 
order to send her to school, she should make as good 
grades as possible to please them. 

62. ^Getting good grades contributes to one's sense of 
achievement. 

63. If Marjorie goes out both nights, she will have little 
energy left for studying. Her grades v/ill probably 
suffer. 

64. l/Iarjorie does not need to tell her parents that she 

went to both the party and the game. 

65. School work comes before recreation. 

66. One gets more from studying than from going to a 
party. 

67. It is a satisfaction to please one's parents. 

68. It is wise to limit the evenings a school girl spends 
in social activities if she desires good grades in 
school. 

69. If one spends too much time in study and neglects 

social activities, one may make fewer friends. 

70. Â sense of achievem_ent is essential for mental health. 

71. VJhen one is out of school, the friendships made there 
'will mean more than any information secured through 
study. 
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^'^' I't is wise to conserve time and energy when health 
is a main consideration. 

73. Ît is important to show loyalty to the school group 
by supporting such school activities as basketball 
games. 

74. Planning for the use of leisure time will insure the 
most lasting satisfaction from it. 

Problem 5 

Gertrude entered college this past year. Her decision 
to enter v/as made after she had investigated the cost of at
tending the college v/here it seemed she would be able to se
cure the type of training she desired. Her parents had always 
planned that Gertrude should have college training but their 
finances were much limited by the inflation. They had saved 
enough so that Gertrude might go for one year without working 
if necessary, but unless conditions changed definitely Gertrude 
would either have to stop school then or work to pay her own 
v/ay for the other three years. Gertrude found that she could 
secure a position immediately where she could earn her room 
and board. This v/ould mean additional help from her parents. 
A friend told her of a National Defense Education Loan that 
v/ould be possible for her to obtain. 

Decisions: Check the one with v/hich you most agree. 

A. Go to school for one year v/ithout v/orking, then give up 
school and go home. 

B. VJork for room and board, try to spread the funds over 
the four years. 

C. Go for one year v/ithout v/orking, then borrow money for 
the expenses of the other three years. 

D. Try to find some other v/ork v/hich v/ill perhaps not pay 
so well, but which will mean less sacrifice of social 
privileges, hoping that conditions v/ill change so that 
her parents will be able to help her during the last 
three years. 

Reasons: Check those you v/ould use to explain or support 
your decision. 

75. If Gertrude does not v/ork for room and board she may 
b̂e able to live in the dormitory v/here she v/ill en
joy the companionship of many girls of her own age. 
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'̂ "* ^'^ ^^^ stays in a private home she may get more study
ing done as she v/ill be less disturbed by the other 
girls. 

'̂'̂* ^'^ ŝ-y pay her to borrow money to finish her school
ing, even though it takes five years to repay it. 

78. Îf one goes to school for four years, one will be 
prepared to follow her chosen vocation. 

79. If she does go to school for just one year, it will 
not prepare her for any particular type of work. 

80. If she lives in the dormitory, she will be close to 
the campus and can share more easily in campus ac
tivities. 

81. Gertrude may v/ant to get married at the end of the 
four years. It v/ould not be advisable to get married 
if she were very much in debt. 

82. One year at college v/ill give her social prestige 
among her friends at home. 

83. Ĥer parents will secure m-uch satisfaction if she is 
able to graduate from college. 

84. Ŵorking v/ill aid one in getting along v/ith people. 

85. If one lives v/ith a private family she may have 
better meals than if she had a room v/here she could 
cook for herself. 

86. Some people look dov/n on one if she v/orks in a private 
home. 

87. Gertrude's parents should not consent to Gertrude 
coming to college if she must v/ork. She will sacri
fice too much. 

88. If Gertrude works, she v/ill not get into the sorority 
to v/hich she wants to belong. 

89. M̂any persons fail to hold their jobs because they can
not work satisfactorily v/ith others. 

90. A college degree is not v/orth sacrificing too much for 

91. The most important thing one secures from college life 
is the association v/ith persons v/ho have similar 
interests. 
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92. If one is prepared for a work which is suited to 
his tastes and talents, he is much better satisfied 
with life. 

93. One derives satisfaction from having parental ap
proval of one's actions. 

9̂ - Ît is hard to have to lose social prestige among 
one's friends. 

95. ^Debts can cause much anxiety and loss of peace of 
mind. 

96. Parents should be v/illing to make any sacrifice so 
that their children may do the thing they most de
sire. 

Problem 6 

Eleanor and Florence are roommates in the dormitory. 
Eleanor has been taking some v/ork in art and has become 
interested in applying some of the art principles to the 
room the girls share. She feels that the room lacks a feel
ing of balance because too many of the large pieces of furni
ture are on one side of the room. Florence's study table 
will not be disturbed, but a. set of shelves in v/hich she 
keeps a collection of bright glass v/ill have to be moved to 
a corner where it will not shov/ so plainly v/hen one enters 
the room. The rearrangement will give both girls better 
light on the mirror they share. Florence has been unv/illing 
to change the room as so many of their mutual friends have 
admired the pottery. 

Decisions: Check the one v/ith which you most agree. 

A. VJhile Florence is av/ay over a week-end, rearrange the 
furniture as she (Eleanor) v/ishes, thereby risking a 
quarrel v/ith Florence v/hen she returns. 

B. Discuss the rearrangement with Florence, try to have 
her see the advantages, plan with her the v/ay in v/hich 
the changes might be made most satisfactorily to them 
both. 

C. Leave the room as it is at present, remind Florence 
occasionally of the fact that she v/ants to make the 
change in arrangement. 

Reasons: Check those v/hich explain or support your decision. 

97, The new arrangement v/ill improve the appearance of 
" the room. 
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^^* ^Florence likes to have her friends admire her glass
ware . ^ 

99' The rearrangement will hinder other girls seeing the 
glassware until they get in the room. 

^̂ -̂ Florence does not v/ant to make the change, but Eleanor 
thinks she will not mind after she becomes accustomed 
to it. 

101- Eleanor has been having difficulty v/ith her eyes. 
The new arrangement v/ill give her more light for 
studying. It may relieve some of her eyestrain. 

102. Perhaps Florence and Eleanor can reach an agreement 
if Eleanor waits a few v/eeks longer. 

103. It is Eleanor's room as v/ell as Florence's. Eleanor 
should have som-e say as to the arrangement. 

104. Eleanor v/ants the room to appeal to her girl friends 
when they come to see her. 

105. Eleanor v/ill derive m-Uch satisfaction if she can put 
into practice some of the principles of art in the 
arrangement of the room. 

106. All furniture should be arranged for efficiency and 
convenience in use. 

107. It is the right of every person to have her personal 
property respected by others. 

108. A quiet restful atmosphere can be obtained for a 
room by applying the principle of balance. 

109. Com.mon possessions should be shared fairly and v/ith
out controversy. 

110. One's personal enjoyment should be considered as of 
more importance than the feelings of others. 

111. One should assert his independence and not let other 
people boss him. 

112. Cooperation is shov/n when one permits another person 
to have his v/ay. 

113. Individuality can be expressed through pleasing: ar
rangements of a room. 
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Problem 7 

mitorv ^qi^^uL'^S^^^Se freshinan v/ho stayed in a campus dor-
^i^SFio^ ^.u^"^^^.^"^ ^^^ ̂ P i^ ̂ he morning so she generally 
slept late; then she had to rush in order to get drissed 

huLrfin'thf^'' ̂ ^^ ̂ ^' ̂ ° ̂ ^^^^ °^ ̂ "̂̂ -̂ ^h^ rarely felt 
\:^^^J t^ ! morning so preferred to go without breakfast 
rather than do so much rushing. She had been taught that 
she needed breakfast in order to do her morning's work sat
isfactorily and to keep in the best physical condition, but 
She must make her ov/n decision concerning the matter and 
abide by the consequences. 

Decisions: Check the one with which you most agree. 

^- ^^ without breakfast, eat a larger lunch to make up 
for the amount of food needed. 

-̂ O-o to bed earlier at night, get up a little earlier 
in the morning so that she could eat breakfast more 
leisurely. 

0. Go without breakfast, eating the other tv/o meals as 
. usual, risk losing a few pounds. 

D- Continue sleeping late, eat breakfast even if her 
time is limiited. 

Reasons: Check those v/hich explain or support your decision. 

114. l̂ ary is not hungry at breakfast time. 

115. She prefers sleeping to eating. 

116. Ît v/ould be better to do v/ithout food than to have 
to eat hurriedly. 

117. If she goes to bed earlier at night, then perhaps 
she can get up more easily and have more time in 
the morning. 

118. She will keep in better physical condition if she 
does eat. 

119. If one eats breakfast, one will be better fitted 
for her morning's work at school. 

120. If one eats too large a lunch, she may do less ef
fective v/ork in the afternoon. 

121. One may have more colds if one does not get enough 
food. 
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^22. M̂ary does not mind losing a few pounds; it may im
prove her appearance. 

123. A college girl needs more food than can be supplied 
in two meals. 

124. Keeping the weight normal increases resistance to 
such bacterial diseases as colds! 

125. It is important to keep one's health in order to do 
efficient work. 

126. VJhen one is young, one can afford to sacrifice 
health for pleasure. 

127. It is important that a time schedule include a plan 
for securing adequate food as v/ell as adequate sleep. 

128. Doing v/ithout breakfast does not affect one's health. 
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APPENDIX H3 

VJRITTEN INTELLIGENT DECISION TEST 

Home Management I31 

Decisions Concerning the Use of Personal Resources 

Answer each part. 

I. State a problem concern
ing a decision which you 
have made during this 
semester: 

II. List the facts v/hich 
v/ere taken into con
sideration: (include 
the source of these 
facts) 

III, What are the basic values 
that you believe to be in
volved in 
cision? 

making the de-

IV. VJhat were some alter
nate choices that 
could have been made? 

V. 

VII. 

List all the resources 
involved in making the 
decision: 

VI. Tell v/hat decision 
v/as made and reasons 
for the choice given, 

Hov/ can the effectiveness 
of the choice be evaluated? 
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PERSONAL DATA SHEET 

Name 

4. 

5. 

Date 

1. Age Years Months Birth Date 

2. Home tov/n 

3. High school graduated from 

Number of students in your graduating class 

Occupation of father 

6. Occupation of mother 

7. Number of brothers and sisters 

8. Your ordinal position in your family 

9. Previous homemaking experiences 

A. Courses in homemaking 

Jr. High School Hmk._ 

Sr. High School Hmk. 

Hmk. 

Grade 

Grade 

Grade 

Hmk. Grade 

Other 

B. Informal experiences in homemaking 

Responsibilities in homemaking: 

Future Homemakers Activities: 

10. VJork outside the home 

A. VJork f o r pay: 

B. V o l u n t e e r work: 

Hmgt. Unit_ 

Hmgt. Unit_ 

Hmgt. Unit 

Hmgt. Unit 
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