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ABSTRACT 

Within the field of marriage and family therapy (MFT), there is a growing recognition 

and sensitivity to the mental healthneeds of diverse populations. There is also an increase 

on the emphasis placed on cultural diversity and the recmitment of minority students 

However, the field of MFT has made little to no progress in recognizing issues 

surrounding the needs, experiences, and problems of intemational students and 

practitioners in an atmosphere that is often quite different from that of their country of 

origin. This dissertation is a step in that direction. Specifically, the aim is to gain a better 

understanding of intemational students' experiences in areas of: (a) theory, (b) research, 

(c) clinical fraining, supervision and practice, and (d) personal/family impact. In addition, 

this study attempts to provide insight into the processes of franslation and integration of 

intemationals students' cumulative leaming in the U.S. into their future scholarly work 

here and their home countries. 

A qualitative methodological approach, namely the tradition of phenomenology and 

some components of the tradition of ethnomethodology, were used for the purpose of 

inquiry into the research questions. Thirteen in-depth interviews were conducted and 

holistic/contextualizing strategies of qualitative data analysis and thematic analysis were 

predominantly used as guidelines for data analysis. 

Results of the data analysis revealed that the field of MFT has made an affirmative 

move towards recognizing and discussing issues of diversity in the field. Yet, most 

discussions still center around racial and cultural diversity in the U.S. not including 
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intemational students and practitioners. While most intemationals reported having 

positive training experiences they felt that there was a lack of acknowledgement about 

the richness they were adding to the field. The findings of this study have implications for 

the conceptualization and understanding of diversity in the field of MFT. 
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CHAPTER I 

INTRODUCTION 

Over the past few decades, the worid has become increasingly interconnected and 

interdependent in numerous areas, including education, research, technology and 

economic development. This globalization is also reflected in institutions of higher 

education across the U.S., which have increasingly attracted even greater numbers of 

students and scholars from all parts of the worid. The number of intemational students 

has increased by 15% across every type of higher education institution since 1993 

(fritemational Institute of Education, 2002). During the academic year 2000-2001, the 

number of intemational students attending colleges and universities in the U.S. increased 

by 6.4% to a record total of more than 5000,000. 

I am one of these intemational students, currently enrolled in a MFT doctoral 

program at a major Southwestem university. I was bom in India into an upper middle 

class family and grew up in the national capital of Delhi. I went to an English medium 

school and enjoyed many of the privileges that people from my socioeconomic class 

experienced. I did not think much about my liberties and simply took them for granted. 

After completing high school, I went to college and eamed an undergraduate degree in 

Home Economics with a specialization in Child Development. I then went to graduate 

school for a master's degree in Social Work with a specialization in Family and Child 

Welfare. It was during my master's program that I was challenged with facts of wide 

differences among people in India as well as throughout the rest of the world. I was also 



confronted with questions about my identity and the position I held in society by virtue of 

being bom in an upper middle class family in India. 

During my clinical work I felt ill-equipped to help different populations. I began to 

realize that my knowledge of systemic and family therapy approaches was limited. It was 

then that I decided to pursue a doctorate degree in Marriage and Family Therapy (MFT) I 

came to the U.S. because MFT was not offered as a discipline of study in India. 

I have been in the U.S. for approximately three and a half years now. My personal 

and academic journey in this country, which has such a different culture from my own, 

has been •exciting as well as painful. Even though I came with considerable knowledge 

about what I thought life might be like in the U.S., it has been an uphill task unlearning 

aspects of my culture and leaming the American way of life. From the most basic 

elements, like leaming to use a washing machine and understanding complicated 

terminology of American foods, to leaming to live with loneliness and feelings of social 

alienation, the adjustments and changes required have been demanding. 

My educational experience here has been phenomenal but has come with its own set 

of challenges. When I joined the doctoral MFT program at my institution, there was not 

much racial and ethnic diversity in the student population. During my first year there, I 

not only had to adjust to a different system of teaching, thinking, and leaming but also to 

being amongst primarily Euro-American peers in my classes. The classroom experience 

here was unlike anything I had ever experienced. Addressing professors by their first 

names, openly challenging their authority and the information that they presented; and 

the liberty to eat dtiring long lectures formed some aspects of my leaming. 



One of my expectations of the U.S. was to find therapists in training and mental 

health practitioners deeply immersed in discussions about feminist ideology, political and 

ideological confroversies, and the implications of the demographic changes taking place 

in the U.S. with increasing numbers of immigrant and refugee families entering the 

country. Confrary to my expectations, I found that many people seemed quite 

ethnocentric and did not have a great deal of knowledge about populations and current 

issues abroad. That was a disappointment as well as a surprise. I had to adjust to the fact 

that I was seen by some as "the" ambassador of my country and was many times put in 

the position of having to explain concepts like arranged marriages and the Indian caste 

system. During my time in the U.S., there are often instances that I have left frustrated 

with being one of "the" persons to introduce issues of global importance in classroom 

discussions and challenging the "myth of sameness" that some individuals held. 

As a clinician in a foreign country, I have faced subtle racist attitudes while working 

with different client populations. I have stmggled with my differences (physical 

attributes, accent, culture, etc.) and have attempted to find a platform to connect with my 

clients. It has been a constant battle to be considered as an insider among groups of 

people very different from me. Sometimes I have felt supported in my beliefs as a person 

from a different country and at other times I have felt very alone. There are times I have 

tussled with giving meaning to some of my experiences and their relevance in my 

training as a marriage and family therapist. For example, one of my clinical training 

placements has been in an in-home and school-based therapy project in a primarily 

Mexican-American neighborhood with low Socio-economic status families who were at 



risk for juvenile delinquency. Eariy on into the project I realized that by reaching out to 

the community and going into families' homes, I was gaining access to a population that 

we, mental health practitioners, rarely see in our family therapy clinics. I also realized 

that most of the therapists that have worked with this program have been either 

intemational or other ethnic minority therapists in training. I am unsure about the 

significance of that finding. I have often asked myself if people of color are more 

invested in change at the grassroots level because of their experiences with 

marginalization and oppression. 

As I have pursued an education in MFT, I have often found myself wondering if other 

intemational students have had similar experiences during their educational and clinical 

fraining In particular, I have wondered about their experiences with regard to their 

leaming in the U.S. in areas such as: (a) theory, (b) research, (c) clinical training, 

supervision and practice, and (d) personal/family impact. Further, I have questioned how 

the fraining they receive here is translated into their fiiture scholarly work either in the 

U.S. or their home countries. In my search for answers to the above questions, I have felt 

drawn to other peoples' narratives. I have contemplated my experiences in a doctoral 

MFT program in the U.S. and have reflected on the extent to which my experiences 

might mirror that of other intemational students in similar MFT programs. I have 

searched MFT theoretical and research literature and have not found any studies 

addressing these questions. 

The primary philosophical frameworks informing my research study are 

Postmodemism, Social Constructionism, and Feminism. In addition to the above, the 



theoretical approaches of General System Theory and Ecological Approach will provide 

a way of contextualizing the research. In essence, it is out of these philosophical and 

theoretical paradigms that my research questions emerged and these lenses will continue 

to inform data collection and analytic processes as well as the presentation of results. 

Need for the Study 

The exponentially increasing number of intemational students in the U.S.is guiding 

several research scholars in the broader academic community to study the needs of this 

population. For example, there are studies addressing intemational students' perceived 

needs (Manese, Sedlacek, & Leong, 1998), academic needs (Leong & Sedlacek, 1989), 

adjustment (Mallinckrodt & Leong, 1992), acculturation (Sodowsky, 1991), emotional 

well-being (Parr, Bradley, & Bingi, 1992; Ying & Liese, 1990, 1991), stress precipitators 

(Oropeza, Fitzgibbon, & Baron, 1991), adjustment to stress (Leong, Mallinckrodt, & 

Karlj, 1990), help seeking sources (Leong & Sedlacek, 1986), counseling style 

preferences (Exum & Lau, 1988; Merta, Ponterroto, & Brown,1992; Yau, Sue, & 

Hayden, 1992), perceptions of counselor credibility, and worldviews about intemational 

students (Sodowsky, 1991). 

Within the field of mental health, the profession of social work seems to be taking the 

lead in intemationalizing their approach. Several scholars within this discipline have 

explored and described the education and training of foreign students in U.S. schools of 

social work (Cetingok et al., 1990; Ekpe, 1980; Healy, 1985,1986; Wairimu, 1993). For 

instance, Wairimu (1993) researched foreign students in U.S. graduate schools of social 



work attempting to gain an understanding of their choices, expectations, and levels of 

satisfaction. 

MFT as a profession has been slow to incorporate issues of diversity and 

multiculturalism in the areas of training, research, and practice. Hardy (1990) pointed out 

that we are seeing an emerging trend in MFT with increased emphasis on cultural 

diversity and the recruitment of minority students. As this society becomes more 

culturally diverse, MFT programs are encountering increased pressure to enhance the 

diversity of their student body and facuhy. Many practitioners and researchers are now 

addressing minority related issues (Boyd-Franklin, 1984; Falicov, 1988; Hardy, 1993; 

Hardy & Laszloffy, 1995; Hays, 1995; McGoldrick, Giordano, & Pearce, 1996; Pedersen, 

1985; Peril & Bernard, 1993; Rosado & Elias, 1993; Wieling and Marshall, 1999; 

Wieling and Rastogi, 2000). And there is an increase in the number of minorities in the 

profession (Killian & Hardy, 1998). 

Even though the field of MFT is becoming increasingly cognizant and sensitive to the 

needs of diverse populations, MFTs have made Httle to no progress in recognizing issues 

surrounding the needs, experiences, and problems of intemational students' in their 

training programs and practitioners in the field in an atmosphere very different from that 

of their country of origin. Even though intemational students form an important part of 

the student body in MFT programs and eventually the workforce of the nation they are 

invisible in our research and discussions on how to improve the field. 



Overview of the Proposal 

As the demographic profile of this country changes, there is a manifold increase in 

interactions among persons of diverse cultural and social backgrounds. As a field we are 

moving toward a heightened awareness of diverse groups amongst us; this dissertation 

represents yet another step in that direction. This study will focus on the experiences of 

MFT intemational students and professionals diuing their clinical training in accredited 

doctoral programs in the U.S. Specifically, the aim is to gain a better understanding of 

their experiences in areas of: (a) theory, (b) research, (c) clinical training, supervision and 

practice, -and (d) personal/family impact. I will also attempt to gain insight into the 

processes of franslation and integration of their cumulative leaming in the U.S. into their 

future scholarly work here or their home countries. 



CHAPTER II 

LITERATURE REVIEW 

Typically, an exploratory study using qualitative methods does not have a precisely 

delimited problem statement or hypotheses. One purpose of employing qualitative 

methods is to investigate important questions, processes, and relationships, rather than 

testing them (Marshall & Rossman, 1989, p. 43). Because this study does not involve the 

testing of hypotheses or models, the traditional guidelines used for conducting and 

presenting a literature review for a traditional quantitative study are not applicable in the 

proposed study. 

In phenomenological studies it is more common for the review of literature to occur 

towards the end of the process of data collection and analyses (Strauss & Corbin, 1990). 

This sfrategy allows the researcher to analyze and interpret data without preceding 

knowledge of theoretical texts guiding him/her to sort data into pre-existing categories. 

However, the outline of a dissertation requires an a priori positioning of the research 

questions guiding the study in theoretical literature and frameworks around the research 

topic. In addition to the above prerequisite, the fact that I may be considered a 

participant-observer in the current study increases the need for me "bracket" my position 

vis-a-vis the proposed research and warrants that I make explicit the theoretical 

frameworks that influence my thinking in the process of conducting this study. I have a 

broad sense of the experiences of intemational students in MFT in the U.S. because of 

my personal experiences and exposure to the phenomenon under investigation. 



Thus, the review of literature represents a combination of existing theoretical and 

research findings in the literature on intemational students and their experiences in the 

U.S. educational enterprise. And it also serves as a means for delineafing my ideas, 

assumptions, and the frameworks of General System Theory, Ecological Approach, 

Postmodemism and Social Constmctionism, and Feminism as they shape this study. 

A Review of Research on Intemational Students in the U.S. 

Given the large number of intemational students in the U.S., it is not surprising that 

several research scholars are concerned with their adjustment to life and study in the U.S. 

Scholars such as Du Bois (1956) and Lysgaard (1955) were among the eariiest in the U.S. 

to discuss the phases of adjustment that intemational students go through. The four 

phases as cited by Du Bois include, the spectator phase, the adaptive phase, the "coming 

to terms" phase, and the pre-departure phase. Lysgaard (1955) developed what is known 

as the "U-curve" hypothesis with regard to adjustment of intemational students in the 

U.S. He discussed adjustment as a process over time that feels easy and successfiil in the 

beginning, followed by a period of crisis, and then the last phase of feeling adjusted and 

integrated into the foreign country again. Gullahom and Gullahom (1963) suggested an 

extension of the "U-curve" hypothesis to a "W-curve" hypothesis. This particular 

hypothesis was aimed at describing a re-adjustment process once the student returned to 

his/her home country. They also identified students' flexibility of role behavior, 

sensitivity in recognizing sanctions, and ability for discriminating relevant cues for 



appropriate behavior as being critical in determining the extent of culture shock as well as 

reverse culture shock that is experienced by students. 

In my review of the literature 1 found much of the research on intemational students 

to be general in nature and focusing on areas such as problems in academic performance, 

adjustment to the U.S., lack of English proficiency, social adjustment, needs and 

perceptions, mental health, problems in daily hving, loneliness, homesickness, and so on. 

I will provide a brief review of the findings in these different areas. 

Social Adjustment and Relationships with American Peers 

Several studies have been conducted with the aim of examining specific 

characteristics of intemational students that influence their interaction with American 

students (Cook, Selltiz, & Hopson, 1956; Hassan, 1961; Hull, 1978; Schram & Lauver, 

1988). Hassan (1961) studied the extent to which intemational students' socio-cultural 

background and socio-physiological factors influenced their interaction with Americans. 

The sample consisted of 397 intemational students from 10 different countries. The 

results indicated that social interaction was significantly related to intemational students' 

country of origin, social status, political orientation, involvement in their home counfry, 

and length of stay in the U.S. 

Hull (1978) conducted comprehensive research involving intemational students from 

three university campuses. He examined several variables related to intemational students 

and their effect on the extent to which intemational students interacted with American 

citizens. The variables investigated were: academic variables (discipline, EngUsh 
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proficiency, and experiences with teaching staff and other academic services); age; 

origin; motivation; prior intemafional experience; duration of stay; and others 

(discrimination, knowledge of U.S. citizens of student's home country, view of home 

country, and preference to retum to home country or stay in the U.S.). The results 

indicated that intemational students who had scholarships and who were in Arts and 

Humanities had greater communication with local people. In terms of age, younger 

students tended to be active with Americans while older intemational students focused 

more on their academic work. Fluency in English language was an important positive 

indicator in positive experiences with teaching staff and other academic services. 

Students from areas not well known and understood by Americans and those who could 

easily be identified as foreigners were more likely to have unhappy experiences in the 

U.S. Students who had visited some other intemational countries for more than one 

month reported positive interactions with U.S. nationals. In addition, the results verified 

the "U-shaped curve" first proposed by Lysgaard (1995 as cited by Hull, 1978) with 

regard to intemational students' adjustment in the U.S. 

Schram and Lauver (1988) conducted a study to examine the possible causes of 

alienation felt by intemational students. The variables that they studied included social 

contact, age, sex, spousal presence, geographical home coxmtry, time spent in the U.S., 

time spent in the university town, urban/suburban versus rural background, and academic 

status (graduate or imdergraduate student). The results indicated that intemational 

students (1) from European countries, (2) enrolled in graduate programs, or (3) scoring 

high on a social contact scale tended to have lower scores on feelings of alienation. 
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Another study of social alienation among foreign students (Owie, 1982) was 

conducted with a sample of 52 intemational students selected randomly from two 

universities in the Midwest. The results revealed that the level of social alienation 

experienced by foreign students was significant. Owie (1982) also examined possible 

gender differences in the experience of social alienation. Findings were not significant. 

Needs and Perceptions 

There are few studies focusing on needs and perceptions of intemational students and 

those highlighting sex differences among them have. Manese, Sedlacek, and Leong 

(1988) conducted one such study. The purpose of their study was to explore differences 

in needs and perceptions between male and female undergraduate intemational students. 

Results indicated significant differences in both needs and perceptions among male and 

female intemational students. There were differences in the way female and male 

students defined themselves. Compared to male students, female students were expected 

to have a harder time at school, were more easily discouraged, did not act on their beliefs, 

and did not see themselves as leaders in others' eyes. Differences in needs indicated that 

female intemational students expressed greater needs than those expressed by male 

intemational students. Women identified their desire for career counseling as an 

important additional area. 

Leong and Sedlacek (1989) conducted another study focusing on academic and career 

needs of intemational students versus that of U.S. college students. A sample of 215 

incoming intemational students was compared to a sample of 1000 U.S. students. The 
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results revealed that international students expressed greater academic and career needs 

than did U.S. students. Also, rank ordering of the relative importance of these needs was 

different between the two groups. In the area of career needs, intemational students 

highhghted as second and third on their list of priorities the need to leam how to prepare 

for the careers they were interested in and the need to see a counselor about their career 

plans, respectively. The American students ranked the need to explore job opportunities 

and the need to develop effective job seeking skills as second and third in their list. 

Interestingly, these were cited as eighth and seventh needs respectively by intemational 

students. In the area of academic needs, intemational students were less concerned about 

specific study skills such as using the library, taking tests, and taking better notes. They 

expressed greater concems about their academic plans and expressed needs for help with 

selecting/scheduling courses, help from academic advisors, and help is establishing their 

academic plan. 

Sfress, Stressors, and Sources of Support 

Although many intemational students completed their study without apparent 

difficulties, others faced significant problems adjusting to hfe and study in the U.S. 

Several researchers have focused on issues of stress for intemational students. Klineberg 

and Hull (1979) found that intemational students worry about school, finances, and social 

isolation. Some other difficulties include lack of proficiency in English, insufficient 

financial resources, social integration, problems in daily life tasks, homesickness, and 

role conflicts (Adelegan & Parks, 1985; Lee, Abd-Ella, & Burke, 1981; Pederson, 1991). 

13 



Mallinckrodt and Leong (1992) collected data from 106 female and male 

intemational graduate students residing in campus graduate housing at a large eastern 

university in order to document the level of stressors and stress symptoms in their lives 

and tiie sources of support that might be useful in coping with stressors. Results of the 

study indicated that both family and graduate program support reduced the level of stress 

symptoms. Interesting sex differences in this category were also evident. In general, lack 

of program support and resources posed a greater hardship for female intemational 

students than for male intemational students. For women, flexibility of curriculum was 

related to lower levels of depression and anxiety, and availability of departmental support 

services, financial aid, and relations with other students were related to lower levels of 

negative life changes. Academic program support acted as a buffer for both male and 

female intemational students. The aggregate results suggested that the quality of 

relationships with faculty, faculty interests in students' professional development, and the 

quality of instmction as perceived by students provided them with a strong protection 

against depression when faced with stress. 

Additional studies conducted by Kleinman (1986), Leong (1986), and Tseng (1975) 

indicated that sfress experienced by many intemational students, especially students from 

Asian cultures, may be manifested primarily in the form of physical illness. These 

findings also reveal that the quality of tangible program supports such as office space, 

secretarial help, financial aid, curriculum flexibility and variety, as well as the quality of 

relationships with other students may provide a significant buffer against the 

development of physical health symptoms among intemational students. 
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Leong and Sedlacek (1986) conducted a study comparing intemational and U.S. 

students' preferences for help sources. The findings showed that when faced with an 

educational-vocational or a personal problem, intemational students were more likely to 

seek help from faculty members. Overall, intemational students may not have established 

social support networks among peers and may be more likely than U.S. graduate students 

to rely on their academic programs, especially faculty, for support. 

Most of the studies tiiat have been conducted on intemational students have been 

limited in scope. For example, they have been limited to students on one college campus, 

thus restiicting their extemal validity. In one exception. Parr, Bradley, and Bingi (1992) 

studied the concems and feelings of intemational students across different American 

colleges and universities. The main concems were reported in areas of extended family 

(inadequate contact with extended family and their welfare while intemational students 

were away); cultural differences (leaming how to interpret and respond to American 

characteristics of assertiveness and competitiveness, understanding how Americans think, 

and adjusting to American norms without compromising on their own cultural norms); 

finances (having financial aid and work-study opportunities); and school (finding 

advisors who would be interested in their leaming and understanding lectures). The main 

feelings reported in the order of most frequent to least frequent were: determined, 

thankful, happy, confident, cheerful, cautious, worried, tmsting, fi-ustrated, relaxed, 

lonely, shy, sad, discouraged, and angry. In addition, the findings suggested that those 

students who reported the most concems also reported more negative feelings and were 

less socially outgoing. 
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Issues of Mental Health 

In the last two decades, a number of studies have been published discussing the 

variety of mental health concems faced by foreign college students (Thomas & Althen, 

1989). Studies have documented the incidence and prevalence of two primary presenting 

concems, namely depression (David, 1971; Hojat, 1982; Nguyen, 1982) and anxiety (Lin, 

Masuda & Tazuma, 1982; Melis, 1982). Some stiidies have also focused on severe forms 

of pathology such as paranoia (Lin et al., 1982; Yeh, 1972), obsessive-compulsive 

behavior (Church, 1982), and psychosis (Hojat, 1982). 

The last ten years have seen a rise in discussions of counseling preferences of 

intemational students. For example, Exum and Lau (1988) researched a group of 50 

Cantonese-speaking students from Hong Kong attending a large midwestem university to 

examine their preference for a directive versus a non-directive counseling approach. The 

results of the study indicated a significantly positive reaction to the directive counseling 

approach. The participants attributed the counselor using the non-directive approach with 

low credibility and utility. 

In a similar study, Sodowsky (1991) investigated perceptions of counselor credibihty 

among a group of American and intemational student observers. Two videotapes were 

filmed with the same scenario consisting of an Asian Indian client and a Caucasian male 

counselor. Tape 1 showed a culturally consistent and tape 2 a culturally discrepant one. 

Twenty-four Asian Indians were randomly assigned tape I and another 24 were assigned 

tape 2. Similarly, 16 Koreans were assigned tape 1 and another 17 tape 2, and 24 

Caucasian Americans were assigned tape 1 and another 24 tape 2. The results indicated 
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that Asian Indians perceived greater expertness and tmstworthiness in the culturally 

consistent counseling tape than did the Asian Indians who saw the culturally discrepant 

counseling tape. The Caucasian Americans saw greater expertness and tmstworthiness 

the main sfream counseling perspective tape than did the Asian Indian group. Neither 

tape 1 or 2 seemed appropriate to the Koreans. This finding was attributed to differences 

between intemational students even though they are from the same continent. 

It is evident from tiie above discussion that the exponentially increasing number of 

intemational students in the U.S. is guiding several scholars in the academic community 

to study the needs of this population. However, most of the studies have been general in 

nature. In the last twenty years there have been an increasing number of discussions on 

the mental health needs of intemational students. But, there is very little focus on 

intemational students who study in the field of mental health and are mental health 

providers in the U.S. 

The field of social work seems to be ahead of all other professions in terms of 

conversing on issues of intemational students and also intemationalizing their 

curriculum. In the years 1989-1991,1.6% and 9.4% of the total number of social work 

Masters students and doctoral students, respectively, were intemational students (Council 

on Social Work Education, 1991). Several scholars (Epke, 1980; Estes, 1988; Healy, 

1985, 1986 &1991; Cetingok & Hirayama, 1990, Midgley, 1990) have written about the 

education and training of foreign students in schools of social work in the U.S. However, 

an extensive literature search did not reveal any studies in MFT that dealt with issues of 

intemational students. 
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Theoretical and Philosophical Frameworks 

In the following section I will be presenting and discussing the main philosophical 

and theoretical frameworks that shape this research. I will only be describing those tenets 

and elements of the paradigms/theories (General System Theory, Ecological Approach, 

Postmodemism and Social Constiiactionsim, and Feminism) that I see as guiding my 

study, rather than providing an in-depth description of every framework, hi addition to 

serving as a guide for the conceptualization of this study, delineating aspects of the 

frameworks mentioned above function as a method of bracketing my values and beliefs. 

General System Theory 

General System Theory (GST) is one of the primary theoretical frameworks that 

shape my conceptualization of the research questions in this study. Commonly known as 

"systems theory," GST provides a way of looking at the world in which objects are 

interrelated with one another (Whitchurch & Constantine, 1993). Some of the first 

scholars who embraced the approach of GST include von Bertalanffy, a biologist who 

began thinking about systems in the 1920s, Gregory Bateson, a psychiatrist, and the pre-

MRI group. GST moves away from examining individuals and elements in isolation and 

focuses on understanding relationships and how elements of a system interact and 

influence each other (Becvar & Becvar, 1996). In other words, it enables a shift in 

perception from the parts to the whole, from objects to relationships, and from contents to 

pattems (Capra, 1996). 



Some of the core concepts of GST that will be used in this particular study include the 

following: (a) "Systems are the parts and the way they function together" (Nicholas & 

Schwartz, 1995, p. 482) and (b) "The properties of the parts are not intrinsic properties 

but can be understood only within the context of the larger whole" (Capra, 1996, p. 29). 

By approaching my research from this perspective, I can focus on the stories of the 

participants keeping in mind the importance of the context(s) they are embedded in. This 

assumption also provides me with a way to contextualize the interacting influences of 

factors like participants' gender, ethnicity, race, class, country of origin, culture and so 

on; and to visualize the intricate web of relationships in which we exist; A third principle 

states (c) A system must be understood as a whole, or "the whole is greater than the sum 

of its parts." This principle of GST helps me to look at the uniqueness of each participant. 

It helps me to recognize that even though members of the sample might originate from 

the same country, they each have their own unique combination of experiences, 

presuppositions, and perceptions. They are something more than the mere addition of 

these individual parts. Thus, this characteristic signifies a shift in my perception from 

objects to relationships. An additional principle, (d), notes in the language of cybemetics 

of cybemetics "whatever you see reflects your properties" (Varela & Johnson, 1976, p. 

30). This aspect of GST enables me to conceptualize the research system. I beheve that I 

am an active participant in the research setting and not just an observer. My thoughts, 

ideas, and questions have an impact on the process and outcome of the investigation. In 

fact what I observe and hear is a reflection of the questions that I ask. Fifth, (e) Human 

systems are reflexive systems. Reflexivity is the capacity of any system of signification to 
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tum upon itself "It is the act of making oneself an object of one's own inquiry" (Lax, 

1992, p. 75). I cannot know "tmth" in an absolute way because tmth exists only as I 

choose to punctuate reality. Closely connected to above is the concept of "reality as a 

multiverse." Sixth, (f) I believe that each participant in the research study has created 

their own "reality" and thefr own "tiuth" about what is happening in their life. I am very 

aware as a researcher that their perceptions and constmctions are as valid as mine are. 

Ecological Approach 

The ecological approach provides me with a powerful framework to formalize and 

comprehend peoples' experiences by focusing on their interaction with the environment 

around them at different levels of abstraction. Even though the works of early thinkers 

such as Plato and Aristotle reflect the beginning of ecological-thinking (Duncan, 1965), it 

became prominent in social sciences only in the early twentieth century (Bubolz & 

Sontag, 1988). Among the first disciplines to incorporate the ecological perspective were 

sociology (e.g.. Burgess, 1925) and geography (e.g.. Barrows, 1923). The ecological 

perspective on the family experienced resurgence in the mid-twentieth century with 

increasing acceptance of the conceptuahzation of diverse phenomena from hohstic, 

multidisciplinary, and systemic tenets. Some examples include the works of Bateson 

(1972), Bertalanffy (1968), and Capra (1975). 

Urie Bronfenbrenner (1975) proposed a conceptual model to study human 

development while emphasizing the need to understand development in actual life 

settings (Bubolz & Sontag, 1993). Bronfenbrenner described an individual's environment 
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as ".. .a set of nested structures, each inside the next, hke a set of Russian dolls" (1979, p. 

3). According to Bronfenbrenner, the environment around a person consists of four 

different levels, separated on the basis of their distance with respect of the developing 

person. He named them micro-, meso-, exo-, and macrosystems, moving from closest to 

farthest with regard to the person under study. The originality of Bronfenbrenner's 

framework is reflected in the emphasis that he places on not only thinking of individuals 

developing in familial and societal contexts, but on studying interrelationships among 

subsystems, especially during periods of transition. 

Bronfenbrenner's model presents me with a framework for looking at ways in which 

the personal and professional development of participants of this study is influenced by 

change and interaction with newer environments. This model permits me to integrate my 

findings in an advanced form that examines and explains the cumulative effects of a 

sequence of fransitions over time in the life of intemational students in a setting very 

different from their origins. 

Postinodemism and Social Constmctionsim 

The term postmodemism was first used by literary critics like Leslie Fiedler and Diab 

Hassan in the 1960s. In the late 70s, the postmodem movement reached Europe after 

passing through France and Germany. Some of the most notable scholars who had an 

influence in the postmodem movement include, JuUa Kristeva, Jurgen Habermas, Jacques 

Derrida, Jean-Francois Lyotard, Michel Foucault, Roland Barthes, and Giambattista 

Vico. Around the same period, scholars in the U.S. were discussing overiaps between 
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French postmodemism and American deconstmctionism. Writings of different scholars 

point to tiie development and influence of postmodem thought on a number of fields 

other tiian MFT, such as philosophy, literary sciences, anthropology, and psychology 

(Monies, 2000; Nicholas & Schwartz, 1998; Brown, 1994; Pare, 1995). The postmodem 

movement finally permeated the field of MFT in the 1980s and 1990s (Nicholas & 

Schwartz, 1998). 

There has been much debate on postinodemism's practical applications within MFT. 

On one hand scholars hke Constantine (1989) and Golann (1987) have criticized 

posttnodem tiiought and consider it to be an ill-conceived mini-revolution. Criticisms 

include tiie notion that postinodem philosophy espouses an "anything goes" attitude; the 

rejection of absolute tiuth erodes ground for rational dialogue and threatens progress with 

a relativistic and destmctive nihilism; and moralistic relativism confuses tmth and 

suffocates rational discourse (Burman, 2001). One the other hand, others like Becvar and 

Becvar (1996), Anderson (1997), Brown (1994), and Gergen (1985) describe 

postmodemism as a positive step towards understanding the world. Some of the 

contributions made by postmodemism include the importance that the movement has 

given to multiple perspectives, realities, and narratives of people; advocating for lateral 

rather than hierarchical configurations in relationships; conceptualizing individuals 

within a context of social meaning and not simply understanding them as infrapsychic 

entities; challenging the notion that different knowledges are undeniable "facts" about the 

world; and emphasizing communal generation of knowledge not extending across time 

and space (Lax, 1996). Despite these discussions, I beheve that postmodemism and social 
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constmctionism have had a significant influence on how I understand the worid and will 

play a strong role in the framing of tiiis study. 

Postinodemism is understood and defined by people in different ways; however, most 

would agree that it is a movement or a paradigm that challenges how we come to know 

and organize die world that we live in. Several authors describe the emergence of 

postmodemism as a reaction to modemism, highlighting that the "knowable," "objective" 

reality that modemists talk about is unattainable (Nicholas & Schwartz, 1998). 

Gergen (1985), Leppington (1991), and Hoffman (1993) are some of the eariy 

scholars who applied postmodem tenets to the field of psychotherapy. Some aspects of 

movement included questioning previous ideas and beliefs about how individuals and 

families think, feel, and operate. It took knowledge to a deeper level through the process 

of deconstmction and knowledges were shown to be social conventions developed by 

people with their ovm biased perspectives and motives (Nicholas & Schwartz, 1995). 

Postmodemism has lead people to question the concept of being an "expert" in any area. 

It emphasizes collaboration and mutual cormectedness (Becvar & Becvar, 1996). 

Postmodemists have challenged the search for essential, universal pattems and instead 

have become interested in diversity and pluralism. It is a philosophy that advocates 

giving voice to the oppressed and marginalized. 

Social constmctionism, a particular postmodem psychology, concems itself with how 

people make meaning in their lives; how they constmct reality while emphasizing the 

power of social interaction in generating meaning (Gergen, 1994). Reality cannot be 

classified as "objective." According to Gergen (1991), the realities that we constract are 
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anchored in the language systems in which we exist. Capra (1996, p. 290) pointed out, 

"To be human is to exist in language. In language we coordinate our behavior and 

together in language we bring forth our worid." Discourse about the worid is not a 

reflection or map of tiie worid. It is a result of communal interchanges among people in 

relationships (Gergen, 1985). 

Capra (1996) stated "what we observe is not nature itself, but nature exposed to our 

metiiods of questioning" (p. 40). Because reahty is subjective and we4well in a 

multiverse, facts are replaced by perspectives. The goal then, is to deconstmct "facts" by 

delineating the assumptions, values, and ideologies upon which they rest (Becvar & 

Becvar, 1996). 

Based on the above discussion, I believe my role as a researcher is to gain a better 

understanding of the experiences of intemational MFT students. I am not aiming to find a 

"tme" and/or "objective" reality. Rather, I am attempting to understand their perspectives 

by being collaborative and exploring and co-constmcting their experiences with them. I 

hope to accomplish this by engaging with them in a discourse about the meaning they 

attribute to their experiences as studeilts in the U.S. My goal is to capture the experiences 

of several international students from different countries in an effort to describe the 

phenomenon under study. 

Another important reason for conducting this study from a postmodem perspective is 

to propel further discussion regarding tiie complexities that face our field. I have a deep 

commitment and passion for the field of MFT and believe that as an intemational woman 
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of color I need to take a critical stance in my research by giving voice to the marginalized 

and by bringing attention to MFT's degree of applicability to different populations. 

Feminism 

Feminist theory is another influence on the conceptualization and development of this 

study. Feminism is a lens, a perspective, through which the world may be viewed. 

Feminist ideology has close ties with movements for social and political change. Thus, 

feminist knowledge aims at social change, ft confronts the subordination of women and 

related pattems of subordination based on social class, race, ethnicity, age, and sexual 

orientation (Osmond & Thome, 1993). The key questions that feminism addresses are in 

the areas of confronting power, issues of hierarchy and expertise, and questions about 

theorizing one's immediate experience and context (Goldner, 1991). 

There is not one single feminist theory. Rather there is a wide range of 

perspectives/approaches that have often been in tension with each other (Osmond & 

Thome, 1993). Stamp (1989) cited Jaggar (1977, 1983) who surveyed four feminist 

frameworks: (a) liberal feminists have roots in the social contract theories of the 16"̂  and 

17 centuries. In this framework inequalities of wealth and power are not questioned and 

there is no critique of the stmctures of oppressions that created sexist ideologies and 

inegalitarian laws and practices. The primary object of any study on liberalism is the 

individual; groups are constmcted as collectives of individuals, and the notion of 

contradiction in a wider social stmcture is usually absent; (b) radical feminism exploded 

into being as a result of the sexism of the 1960s. Radical feminists consider women an 
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"oppressed class." They speak of a universal patriarchy that preceded and supercedes all 

other forms of oppressions; (c) traditional Marxists do not discuss a biological basis to 

gender differences. Instead they argue that women's oppression is a function of class 

oppression, which is an arching umbrella over all other forms of oppression; and (d) 

socialist feminists draw widely from cross-cultural and historical studies, which provide 

tiie eriipirical raw material for a rigorous theorization of gender relations. They believe 

tiiat "tiie personal is political" and that gender oppression cuts across class lines. 

Feminism has had a profound impact on contemporary culture and on thinking in 

most academic fields, including psychoanalysis. However, it had not made much impact 

on the field of family therapy until very recently (Goldner, 1985). Brown (2000) 

discussed feminist therapy as challenging therapists' understanding of the lives of clients 

with whom they work by initiating inquiry into how clients' lives are manifestations of 

processes present in the larger social context. She added that feminist therapy also 

advocates the uniqueness of each client and values the knowledge that each person has. 

Using a feminist framework will not only help me deconstmct participants' narratives 

but also assist me in recognizing the power that I have as a researcher in the research 

setting. I cannot negate my power, but I can attempt to minimize it by being aware of my 

biases and values and checking my understanding constantly with the respondents. 

Feminism provides me with a way of deconstmcting the concepts of power and gender. I 

do not consider power to be equally distributed among different members of a system. 

This lens will enable me to have discussions with participants about the disparities in 

power in their life and its consequences for them. 
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Conclusion 

The review of literature clearly highlights the absence of research on intemational 

students in the field of MFT and to a large extent in other mental health fields as well. 

This chapter underscored the need for a contextual and systemic understanding of the 

experiences of intemational students in an enviromnent new to them. The present 

dissertation represents an effort to provide a voice to a population not yet heard in the 

field of MFT, while integrating contextual theoretical and philosophical frameworks to 

conduct this study. 
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CHAPTER III 

METHODS 

The method of inquiry in this study is primarily driven by the research questions, 

"What are intemational students' experiences in MFT doctoral programs in the United 

States, specifically their experiences in areas such as: (a) theory, (b) research, (c) clinical 

fraining, supervision and practice, and (d) personal/family impact. Also, "How they 

franslate and integrate what they leam into their future scholarly work either in the U.S. 

or their home countries?" Essentially, I am attempting to better understand and describe 

intemational student's experiences in MFT as well as how they interpret and integrate 

what they have leamed into their future scholarly work. A qualitative methodological 

approach, namely the fradition of phenomenology and some components of the fradition 

of ethnomethodology, will be used for the purpose of inquiry into the research questions. 

Several authors have presented arguments to support the use of a qualitative 

framework to explore the research questions under investigation. Creswell (1998) 

succinctly summarizes a rationale for-selecting a qualitative approach for a study and 

outlines the following points to be considered: (a) Nature of the research question, 

qualitative inquiry is more suited to "how" and "what" questions rather than "why" 

questions; (b) Exploration of the topic, qualitative inquiry is useful when a topic needs to 

be explored, when variables are not easily identified, theories are not available, and 

instead need to be developed; (c) Need for a detailed explanation, qualitative studies 

assist in presenting a detailed view of the topic; and (d) Stiidy individuals in their natural 
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setting, qualitative studies involve going to the field of study, gaining access, and 

gatiiering data there (pp. 17-18). 

My main reason for using a qualitative methodology, especially the tradition of 

phenomenology, is that the topic is in its exploratory phase. A phenomenological study 

describes the meaning of lived experiences for several individuals about "a" phenomenon 

(Creswell, 1998). Boss, Dahl, and Kaplan (1996) said "the goal of phenomenological 

inquiry is to produce a deep, clear, and accurate understanding of the experiences of 

participants and of the meanings found in or assigned to those experiences (p. 98). As I 

undertake tiiis research study, my hope is to gain, and in tum offer a detailed 

understanding, of the experiences of intemational students and practitioners in the field of 

MFT in tiie U.S. 

The main paradigmatic frameworks that inform this research study are 

postmodemism, social constmctionism, and feminism. The theoretical frameworks of 

General System Theory and Ecosystemic Approach (as described by Bronfenbrenner) 

within the field of MFT also help in bracketing and contextualizing this research inquiry. 

Phenomenology 

As mentioned earlier, a phenomenological study seeks to understand the meaning of 

experiences of individuals about "a" phenomenon (Creswell, 1998). Boss, Dhal, and 

Kaplan (1996) state that the foundation of the tradition of phenomenology is that "tme 

knowledge is relative" (p. 83). Thus, phenomenologists are interested in exploring 
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different human experiences and presenting the varied meanings that people experience 

based on their perceptions. 

The origins of phenomenology can be traced back to more than half a century ago in 

Europe, fri the U.S., the University of Chicago became the initial base for this tradition. 

Even though phenomenology has been an important tradition of inquiry under the 

umbrella of qualitative research methods, it has experienced a phase of revival during the 

postmodemism period of the 1990s (Boss et al., 1996). The origin of phenomenology is 

groimded in the writings of a German mathematician named Edmund Husserl on 

phenometiological philosophy. Presently, researchers and scholars who apply and 

interpret phenomenological research come from many social science areas, especially 

sociology and psychology. Also, within the tradition of phenomenology there are 

different philosophical camps such as reflective/franscenden'tal phenomenology, 

dialogical phenomenology, empirical phenomenology, existential phenomenology, 

hermeneutic phenomenology, and social phenomenology (Barritt, 1986; Tesch, 1990, 

Creswell, 1998). 

This research project will be based on the work of Schutz (1964) and also on family 

therapy researchers use of phenomenology in their work. Schutz (1962,1964,1967, 

1970) introduced a set of tenets that provide the basis of phenomenological work while 

attempting to develop a social phenomenology bridging sociology and phenomenological 

philosophy. These include the following, (a) Social sciences should focus on the ways of 

the lived world. In other words, the focus of stiidies should be on how the world is 

produced and experienced by its members. Thus, subjectivity of participants in research 
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has immense importance, (b) While studying social action all ontological conceptions 

about the nature of things and events should be suspended. Researchers achieve this by 

using methods such as bracketing their orientation and beliefs of the worid as it exists for 

tiiem. Thus, researchers attempt to understand how the members of the group they are 

frying to study co-constmct and produce reality as experienced by them, (c) Knowledge 

is social in origin. While knowledge can be viewed as a resource for individuals to make 

sense of the world and have a familiar grasp of it, it is essentially open-ended and 

incomplete in and off itself Knowledge needs to be applied to a situation for it to have 

meaning." (d) Social interaction constmcts as well as conveys meaning. In other words, 

language is a medium through which humans not only transmit meaning but also create 

everyday reality, (e) Reality is different for different people. Intersubjectivity is an 

ongoing accomplishment. Participants in interaction sustain it from moment to moment. 

In addition to the above assumptions. Boss et al. (1996), in their work on the use of 

phenomenology in family therapy research, listed a few more. These include the 

following, (a) Knowledge can be gained from art as well as science. There are different 

ways through which knowledge can be depicted and gained. However, it is important to 

note that scholars and artists describe phenomena based on their own experience and 

within their own mode of expression, (b) Bias is inherent is all research regardless of 

method used. Therefore, it is important that researchers make their behefs and values 

exphcit before starting on a research project, (c) Common, everyday knowledge about 

family worlds is epistemologically important. Phenomenological research assumes that 

there is no hierarchy between the research and those being researched. 
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Integrating Other Qualitative Traditions 

There is a substantial overiap between different traditions of qualitative research. The 

current study will incorporate some aspects of ethnographic strategy to qualitative 

research. Although I have different sections for discussion of each tradition of inquiry, 

tiiey will overiap considerably and complement each other over the course of this study. 

Ethnomethodology 

Etimography has been defined as "a description and interpretation of a cultural or 

social group or system" (Creswell, 1998, p. 58). An ethnographer spends extensive time 

in the field observing and/or interviewing members of a group, mainly as a participant 

observer attempting to understand pattems of behaviors, customs, and the "culture" of a 

group of people. While discussing the procedures involved in an ethnography, Wolcott 

(1994) suggested that ethnographies usually include a detailed description of the culture 

of the group or individuals being studied, an analysis of the culture of the group or 

individual by themes and perspectives, and interpretations of the unit of information for 

meanings of social interaction and human life. 

The theoretical framework and ideologies of the researcher guide the study of 

ethnographies as well as the associated processes of data collection and data analysis 

(Ellen, 1984; Newfield, Sells, Smith, Newfield, & Newfield; 1996). More specifically, 

ethnographies are a product of both the "emic" -view of the participants—and the "etic" 

-researcher's interpretation of views about the group's culture—^perspectives (Creswell, 

1996). 
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Although not completely ethnographic, this research has ethnographic components. 

The main ethnographic element in this study is my membership in the community of 

people whose experiences I am investigating. I am a participant-observer in this group. 

Anotiier component is the length of time that I have spent being a part of this group. I 

have been an intemational student in the field of MFT in the U.S. for 3.5 years now and 

this situates me as an "insider" in this group. 

Role of tiie Researcher and Related Concems of Validity and ReliabiUty 

Phenomenological research is categorized as constmctionist research because it 

shares common tenets (listed above) with the paradigm of postmodemism and social 

constmctionism. Based on the philosophical assumptions of the tradition of 

phenomenology as well as my own worldview, I approach any research study with two 

fundamental ideas. First, I conceptualize my role as a researcher as being a part of the 

research setting. The process of self-reflection (Boss et al., 1996) is an integral part of the 

researcher's role in phenomenological research. As a researcher I caimot remain an 

objective outsider, and my feelings, beliefs, and values not only influence the research 

but are also a part of the data collected. Boss et al. (1996) pointed out that the person of a 

researcher is a valuable instmment in phenomenological research. Therefore, to increase 

awareness of the influence of the researcher on the research process, he/she must take a 

reflexive stance. One way of achieving this is by keeping a journal detailing experiences, 

emotions, insights, and questions that emerge during the data collection and analysis 

process. The joumal may also contain one's personal and professional experiences 
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relevant to the current research project. Bracketing one's experiences prevents—but not 

totally preconceptions from guiding and limiting the meaning-discovery process in 

qualitative research. Second, I view the people that I interview as being experts in their 

life experiences. I enter a research project with the belief that by asking questions and 

listening to people, I will get the answers to the research questions that I ask. Therefore, 

even tiiough there is hierarchy inherent in the relationship between the researcher and the 

participants, I fry to minimize it by hstening to peoples' stories. 

Akin to researchers using quantitative designs, qualitative researchers too are 

concemed with issues of validity and reliability. Lincoln and Guba (1985) provide an 

exhaustive summary of different strategies that are used for ensuring tmstworthiness of 

data while conducting a qualitative research. These are: (a) credibility; (b) transferability; 

(c) dependability; and (d) confirmability. 

"Credibility" in qualitative research is equivalent to intemal validity in quantitative 

research; that is, whether the researcher has represented correctly the multiple 

constmctions of the sample that he/she is studying. In phenomenological research the 

issue of subjective relevance and adequacy of description gain paramount importance 

(Daly, 1992; Gubrium & Holstein, 1993). There are several ways in which researchers 

show credibility. Lincoln and Guba (1985) listed the following methods: (a) prolonged 

engagement, persistent observation, and triangulation; (b) peer debriefing; (c) negative 

case analysis; (d) referential adequacy; and (e) member checking. Of these, the two most 

commonly used methods for making certain that the data is credible are member checking 

and triangulation of data. Member checking requires that participants are contacted 
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subsequent to data collection for clarification of meanings and/or commenting on the 

findings to ensure that transcription and analysis are an accurate reflection of their 

feelings. Triangulation is a technique based on using multiple and different sources, 

methods, investigators, and theories in order to obtain comprehensible and thorough 

descriptions and interpretations of the phenomenon being studied. 

In the present study, I will address the issues related to credibility of data by using the 

methods of member checking, triangulation, prolonged engagement in the field, and 

persistent observation. After conducting each interview, I will submit the transcription 

and summary of the interview to each participant for review. I will request them to assess 

the summaries and make suggestions or corrections if needed. At the time of data 

analysis, I will utilize both an intemal and an extemal auditor to examine my documents 

extensively in order to achieve triangulation. Prolonged engagement and persistent 

observation add to the scope and depth of any study. Being an intemational student, I 

have spent considerable time in the field interacting with colleagues who are 

experiencing similar things and leaming about the cultural accommodation and 

assimilation. 

"Transferability" in qualitative research is equivalent to extemal validity in 

quantitative research, ft involves providing sufficient descriptive data on part of the 

researcher so that decisions can be made about the transferability of data to a similar 

situation, context, or group. In this study, I will provide tiie widest possible range of 

information and also include direct quotes and statements from the franscripts of the 
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participants interviewed in order to provide thick description in the results section of the 

document. 

"Dependability" in qualitative research is equivalent to reliability in quantitative 

research, ft refers to the stability and predictability of data. Overiap methods like 

triangulation and inquiry audit are often used to satisfy the condition of dependability of 

data. Both of these methods have been discussed under the section of credibility As 

mentioned earlier botii an intemal and an extemal auditor will be used. They will 

examine tiie process by which the accounts of those being researched are being kept to 

ensure confidentiality. Also, they will review the records for accuracy. Feedback and 

recommendations from both the intemal and extemal auditors will be incorporated into 

the process of data analysis, as well as the final document. 

"Confirmability" is equivalent to the concept of objectivity in quantitative research. 

In qualitative research, confirmability is more a characteristic of the data than of the 

researcher. Triangulation, keeping a reflexive journal, and an audit process are different 

methods that help in accomplishing confirmabihty of data. A reflexive joumal is similar 

to a diary in which the researcher records information about himself/herself, the process 

of research, and methodological decisions and reasons for change. It is therefore a 

combination of bracketing on the part of the researcher as well as his/her self-reflexive 

stance. Bracketing refers to the process of making one's assumptions and preconceptions 

overt and explicit to the best of one's ability in order to understand the experiences of the 

participants in the study (Moustakas, 1994). One benefit of engaging in this process is 

that the emerging themes can be compared and contrasted with the pre-existing 
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assumptions and ideas of the researcher during data analysis. This allows the reader to 

determine tiie extent to which the findings are consistent with the data. The auditor 

reviews raw data, process notes, data analysis, and joumal entries to further triangulate 

data and help to increase the tmstwortiiiness of the study. 

Sampling and Selection 

Lincohi and Guba (1985) suggested that, "all sampling is done with some purpose in 

mind" (p. 199). For this research project, non-random, purposive sampling will be used 

for identifying the sample population. Rafuls and Moon (1996) suggested that 

assumptions of the researcher and the initial research question(s) guide the method of 

purposive sampling. The grand tour research questions in this study necessitate that the 

sample for this study consist of: (a) intemational MFT doctoral students-in-training who 

have been in the U.S. for at least one year; and (b) intemational MFTs practicing in the 

U.S. or in their home countries after receiving their MFT doctoral degree in the U.S. An 

attempt was made to include equal number of males and females in the sample so that 

gender differences in the experiences of the participants could also be studied. 

Potential participants (students-in-training at doctoral level programs and 

practitioners in the U.S. or their home countries) were invited to participate in the study 

via email and mail correspondence. I contacted potential participants tiiat I knew 

personally. In addition, I wrote emails and sent letters to accredited doctoral programs in 

the U.S. informing them about my sttidy and requesting that they notify their present and 

past intemational students regarding this study. Further, I asked each respondent to share 
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contact information of other potential participants they may know. Data was collected 

through telephone conversations, in-person interviews, and emails. 

Two important characteristics of purposive sampling as outlined by Lincoln and Guba 

(1985) played an important role in selecting and interviewing the sample. These include 

the following, (a) Serial selection of sample units. This signifies that a new respondent 

will be selected only after the pervious respondent's tape has been franscribed and 

analyzed. Thus, after the first interview successive interviews were conducted depending 

on the need to extend, test, or fill in information that was missing, (b) Size of the sample 

will be determined by informational considerations. Therefore, data was collected until 

no new information was forthcoming from newly interviewed respondents. This point, 

when data becomes repetitive and it does not create or add to any category's meaning or 

definition, is called saturation (Charmaz, 1983; Tumer, 1981). 

Participation in this research study was voluntary, and the respondents were not 

penalized for withdrawing from the study at any time. A consent form was mailed to the 

participants before the interview. No monetary incentives were offered for participating 

in the study. 

Data Collection 

For a phenomenological study, the process of collecting data primarily involves in-

depth interviews (Creswell, 1998; Boss et al., 1996). QuaHtative interviewing is a type of 

guided conversation (Kvale, 1996; Rubin & Rubin, 1995) in which the researcher is 

attempting to listen to the meaning of the experience of the phenomenon being described. 
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In any phenomenological inquiry, the processes of data collection and data analysis occur 

simultaneously (Patton, 1990; Reinharz, 1983). Thus, even though the two steps are 

described separately in this text, they are intertwined. 

Most qualitative interviews do not have a precise stmcture to them (Warren, 2000). 

Rubin and Rubin (1995) point out that tiiere are three kinds of questions that guide any 

qualitative interview: (a) main questions that begin and guide the conversation; (b) probes 

to clarify answers and/or request further information; and (c) follow-up questions that 

pursue the implications of answers to main questions. The list of questions used in these 

semi-stmctured interviews is included in Appendix A. Despite having the grand tour 

questions as well as follow-up questions framed beforehand in order to provide for some 

uniformity in the style of interviewing, I, as the interviewer, was tentative and alert to 

new meanings that emerged during the interview process. 

Data was collected through in-depth telephone interviews, face-to-face interviews, 

and email surveys. The face-to-face interviews and telephone interviews lasted 

approximately one and a half to two hours each. The interviews were taped and 

transcribed verbatim for analysis. Email surveys contained the set of questions being 

asked of every respondent. The respondents receiving email surveys were required to 

write out their responses for each question and email it back to me. Further clarification 

was sought based on their responses, if needed. In addition, I also asked the participants 

to fill a short demographic questionnaire (see Appendix B) 
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Data Analysis 

Qualitative methodology, namely phenomenological research, is the best approach for 

conducting this study, as the research questions aim to comprehend and describe the 

experiences of the participants. The nature of most qualitative data analyses can be 

described as being inductive, iterative, and eclectic. The inductive nature of data analysis 

implies tiiat one moves from particular facts to a general theme or conclusion. Being 

iterative signifies a back and forth movement between data collection and data analysis. 

Also, tiiere is movement between the present study, past research, and theory 

development (Boss, Kaplan, & Gordon, 1994; Favel & Boss, 1992; Gilgun, 1992). This 

process helps ensure a higher degree of validity in qualitative research as well. Lastly, an 

eclectic approach means that it is difficult to use a single, particular data analysis scheme 

for a particular database (Atkinson & Coffey, 2002). Usually, qualitative data is analyzed 

using an eclectic mix of analytic tools that seem to be ideally suited to the dataset under 

investigation. 

In phenomenological studies, "meaning" is the main source of data (Boss et al., 

1996). During the processes of data collection and data analysis, the phenomenological 

researcher's creativity and intuition are important assets possessed by him/her. 

Creswell (1998), summarizing phenomenological data analysis, stated: 

Researchers search for the essential, invariant stmcture (or essence) or the underlying 
meaning of the experience and emphasize the intentionality of consciousness where 
experiences can contain both outward appearance and inward consciousness based on 
memory, image, and meaning. Phenomenological data analysis proceeds through the 
methodology of reduction, the analysis of specific statements and themes, and a 
search for all possible meanings. The researcher sets aside all prejudgments, 
bracketing experiences and relying on intuition, imagination, and universal stmctures 
to obtain a picture of the experience, (p. 52) 
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In the present study, holistic/contextualizing strategies of qualitative data analysis and 

thematic analysis were predominantly used as guidelines for data analysis. Moustakas 

(1994) described contextualizing strategies as "focusing on the wholeness of experience 

rather tiian solely on its objects and parts" (p. 21). Thus, in holistic data analysis, the data 

are not "fractured," but rather they are read repeatedly, with all the available contextual 

cues in the case record using various methods to identify relationships among the 

different parts of the text. 

Thematic analysis as a holistic sfrategy entails identifying recurring messages that 

infuse the phenomenon under consideration. A theme can be understood as a pervasive 

quality that tends to permeate and unify situations and objects (Eisner, 1991). Two 

important principles in thematic analysis that guide the development of themes are the 

similarity principle and the contrast principle (Spradley, 1979," 1980). The similarity 

principle states that the meaning of symbols can be discovered by finding out how they 

are similar to other symbols. The contrast symbol states that the meaning of symbols can 

be revealed by finding out how different they are from other symbols. The similarity 

principle will be utilized for analysis of this particular dataset. 

Data analysis consisted of (a) assembling the raw case data by transcribing the 

interviews and downloading the email answers; (b) coding by finding statements in the 

interviews about how the individuals are experiencing the phenomenon, listing out these 

statements (horizonalization of data), and developing a list of non-repetitive, non-

overiapping statements; (c) reading and re-reading across different interviews while 

keeping the context of each case record intact; (d) grouping statements into meaningful 
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units, listing them, and writing a textural description of the experience including verbatim 

examples from the transcripts of the interviews; (e) reflecting on my description of the 

phenomenon, seeking all possible meanings and perspectives, and constmcting a 

description of experience of the phenomenon under investigation; and (f) constmcting an 

overall description of the meaning and the essence of experience. 
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CHAPTER rv 

RESULTS 

Introduction 

The purpose of this section is to portray how participants (therapists in training and 

graduates) experienced their personal and academic journey in accredited doctoral MFT 

fraining programs in tiie U.S. A number of domains emerged from the data. Each domain 

includes categories, dominant themes, and sub-themes. It is important to note that there is 

a close relationship between the core categories and the questions that were asked of 

participants. Even though this was not a stmctured interview there were guiding 

questions that framed the discussion for each interview. This style of interviewing 

increases the likelihood of establishing categories a priori. Every effort has been made to 

include direct quotes from the participants' interviews to exemplify how they expressed 

and viewed their experiences. 

Researcher 

As stated in the infroduction, I am an intemational doctoral student, currently being 

frained in MFT. I will be working as an assistant professor in a COAMFTE accredited 

masters and doctoral program starting August 2002. My personal experiences as an 

intemational student in MFT in the U.S. have been both positive and negative. As I 

interviewed different participants, I found many commonalities between their experiences 

and mine. I know four of the respondents of this research well and I believe that has 

43 



influenced the nature of our interaction and the responses they shared. The majority of 

the participants reported a positive experience with the interview process because of my 

status as an intemational student. It helped them to relate with me and some of them 

asked about my experiences as an MFT doctoral student. 

For tiie most part, I allowed the questions that I had outlined to serve as a guide for 

tiie interview. However, as I conducted more interviews a common theme of negative 

experiences with AAMFT emerged in most of my conversations. Therefore, I added a 

question asking participants to elaborate on a message that they would like to give to 

AAMFT as intemational students and practitioners, hi addition, there were times during 

some conversations that I wanted to follow a cue and move into aspects dealing with 

personal lives of the respondents. But I resisted, as I did not want to be intmsive or to 

delve into an area tiiat moved me away from the primary focus of this study . 

Data analysis consisted of several steps. I employed someone to transcribe the 

interviews. After I received each transcript, the first step included listening to the tapes 

again and following along with the transcript to check for accuracy. Second, based on the 

interview transcripts I wrote an in-depth summary of each participant's experiences from 

my perspective (contextual analysis). These summaries were sent to participants as 

member checks. After receiving their feedback and approval on their summary stories, I 

proceeded to the third step in my data analysis. This step included combining responses 

to each planned question for categorical analysis across interviews. Categorical analysis 

involved color-coding of responses for each plamied question to enable categories, 

themes, and sub-themes to emerge from the data. The final step (four) consisted of 
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writing short summaries for each participant to be included in the study. These 

summaries reflected their overall training and personal experiences in MFT and were 

aimed at providing the reader with a context wherein to place each respondent. 

Throughout data analysis, I sent materials to my intemal and extemal auditors to ensure 

tiiistworthiness and credibility of data. 

Participants 

Thirteen intemational individuals volunteered to participate in this study. I knew four 

of tiie participants and the others were referred as potential contacts either by training 

programs or by respondents of tiiis study. Twelve of the 13 participants are currently 

living in the U.S. Sixty-two percent of the participants were female and 38%) were male. 

Their ages ranged between 26-51 years, with a mean age of 37 years. The respondents 

differed substantially in terms of their partnered/marital relationship status while pursuing 

their Ph.D. degree. Seven participants were married, one was engaged, two were dating, 

one was separated and single, one was divorced and single, and one had separated, 

divorced, dated, and later remarried. 

The represented countries of origin included Malaysia, Japan, India, Germany, 

Canada, Mexico, fran, and South Africa. The participants represented seven of the 13 

accredited Ph.D. programs in MFT in the U.S. The rest of the programs reported that they 

did not have doctoral graduates of intemational origin in their student body. Nearly 46% 

of the sample did not speak English as their primary language. Thirty-eight percent of the 

respondents considered themselves either bi- or tri-lingual, and only 15% of them 
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identified English as their first language. The work experience of the participants ranged 

from 3-23 years, with a mean work experience of 7.7 years. 

Even though all the respondents had a Ph.D. in MFT in common, only three of them 

had come to tiie U.S., for the first time, with the intent of pursuing their doctorate. Five 

participants came to the U.S. to attain their undergraduate and/or thefr master's degree 

and tiien moved on to their Ph.D. programs. The remaining five had been to the U.S. at 

some point in their lives. They reported studying in the U.S., going back to their home 

countties after completion of their degrees, working in their own nations, and eventtially 

retuming to the U.S. for further education. 

Below is a brief profile of each participant in the study. I am including these 

summaries to provide tiie reader with a context, albeit limited due to confidentiality, of 

these participants. Fictitious names have been created to protect participant identity. 

Phedra. Phedra (age 38) has been in the U.S. for a total pf eight years. She got her 

master's from an accredited program in MFT in the U.S., went back to her home country 

for about four years, and then retumed to the U.S. to pursue her Ph.D. in MFT. She chose 

the U.S. to pursue her degrees in MFT, because she feels MFT is more developed here 

compared to any other country. After completing her doctorate in MFT, Phedra wants to 

retum to her home country, attain a faculty position at a university, and start a program in 

MFT there. She described her training in her master's program as being more significant 

in her overall academic and personal adjustment to the U.S. "Stmggle, difficult, nothing 

was easy" were the words that Phedra used to convey her experiences in graduate school. 

Two primary issues that she grapples with during her studies in the U.S. are "confidence" 
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and the "English language." Her lack of proficiency in English enhanced Phedra's 

feelings of inferiority to American people. Looking at all her academic leaming, Phedra 

feels most satisfied with her research experiences. She describes her research professors 

as good and she enjoys conducting research because she sees it as a fit with her 

personality. 

Jerrel. Jerrel (age 51) has been in the U.S. for a total of nine years. He too, came to 

die U.S. and attained a master's degree in MFT from an accredited program, went back to 

his home country and worked there for six years. He then retumed to the U.S. for his 

doctoral "studies in MFT, because it is the place where MFT was developed. Jerrel has 

decided to stay in the U.S. and build a career here. He is an academician and is working 

on establishing a small private practice on the side. Jerrel is bilingual and feels more 

comfortable talking in English than in his native language. Heremembered his first 

semester in the doctoral program being "so difficult" that he wanted to give up and 

switch to a different field of study. Even though Jerrel had prior exposure to the U.S. 

because he pursued a master's in MFT here, he "stmggled " during tiie doctoral program 

because of the "lack of cultural diversity" in the student body as well as the community 

in general. Despite the difficult experiences, Jerrel feels that coming to the U.S. has been 

"good" for him and his family. He believes he would straggle with "issues of re-

adjustinent" if he and his family decide to go back to their home country. 

Rita. Rita (age 27) has been in the U.S. for the last four years. She completed her 

master's program and worked in her home country for a while before coming to the U.S. 

to pursue her doctorate in MFT. Rita shared that her reasons for coming to the U.S. were 
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feelings of "dissatisfaction" with her work and the need to "broaden her horizons." After 

completing her doctoral degree, Rita wants to be an academic and have a private practice 

on the side. She described the first year in her training as "living two separate lives: a 

personal life and a work life." She is the first intemational student in her program and 

feels tilings have been harder because of that. She also attributes the difference between 

her personal and work life to "lack of comfort" between her and her American colleagues 

and "not knowing what to expect" because things were very different from what she was 

used to. Although she feels better adjusted now, her country of origin friends were and 

continue to be her cenfral support system in the U.S. 

Jasmine. Jasmine (age 40) has been in the U.S. for a total of 10 years. She obtained 

her undergraduate and master's degrees in the U.S. and went back to her home country 

for a period of nine years. Subsequently, she retumed to the U.S. and is now finishing her 

doctorate in MFT. Jasmine stated that she came to the U.S. because there are no doctorate 

programs in MFT in her country of origin. She reported that she would be the first 

intemational student to graduate with a doctoral degree from her program. Jasmine hopes 

to work in the U.S. with people from her country of origin and to make a life here. She is 

passionate about therapy and is proud of her achievements in graduate school. Jasmine 

feels that there is not much focus on intemational students in her fraining program. She 

shared that the faculty in her program might be scared of recmiting international stiidents 

because of differences in culture and not knowing how to deal with tiiem. She also 

expressed that she does not perceive the field of MFT as doing much to help intemational 

students during their clinical fraining. 
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Aswan. Aswan (age 40) has been in the U.S. for nearly 18 years. She came to the 

U.S. after her marriage. Upon her arrival, she began graduate school and eamed a non

clinical master's and a Ph.D. in MFT. She decided to stay in the U.S. after finishing her 

doctoral program and presently is a fulltime academician with a small private practice on 

tiie side. Aswan was the first intemational student to be admitted in her clinical training 

program and described that experience as bittersweet. She reported feeling hke a 

foreigner almost every day in her doctoral program. She expressed the straggles she faced 

then and continues to face in the field because of the stereotypes that people hold about 

males and females from her country of origin. All through graduate school, Aswan's 

family of origin was her greatest source of stability and strength. 

Mathew. Mathew (age 53) has been in the U.S. for the last 20 years. He came to the 

U.S. for the first time on a scholarship and spent two years studying for a master's 

degree. He then retumed to his home country and came back to pursue a doctoral degree 

in MFT. At the end of his doctoral program he made a decision to stay in the U.S. and 

work as an academic. He also has a small private practice. Mathew is European-

American, therefore, he reported that he does not believe he had to face straggles similar 

to that of international students who were not White. His hardships while in training were 

centered primarily on his difference not being recognized and acknowledged. He 

currently identifies as an immigrant. As a faculty member, he is conscious and sensitive 

when interacting with intemational students because of his personal experience knowing 

what it means to be different. 

49 



Joy, Joy (age 31) is currently a graduate student. He came to the U.S. for a year on an 

exchange program when he was 18, went back, and then retumed three years ago to 

pursue his master's and Ph.D. in MFT. He decided on coming to the U.S. to study MFT 

because he believes that MFT is a "respected and recognized" field here and there was a 

lack of "good supervisors" in his home country. After completing his doctorate, Joy 

wants to start a fraining program in his country of origin in collaboration with a 

university in the U.S. and develop it as an intemship site where students and faculty from 

MFT programs in America can go and work for short periods. He stated that his training 

has been'"wonderful, challenging, and everything." He is enjoying his classes and shared 

that connecting with "minority as well as majority" faculty has been helpful in his 

growth. He mentioned that he stmggled with "lack of confidence" in his master's 

program because of intemalization of feelings related to "oppfession of self' and "White 

privilege of Americans." With time he has leamed to challenge his ideas of dynamics of 

privilege and look at his "apparent limitations as potential strengths." 

Sue. Sue (age 26) has been in the U.S. for the last four years. She came to the U.S. to 

go to graduate school because that was a trend in her family. Her two brothers studied 

and worked in the U.S. for a number of years before retuming to their home country. 

Another motivation for coming to the U.S. was to put some space between her and her 

family and to establish her independence. Sue is currently a doctoral student. After 

completing her degree, she wants to attain a faculty position and gain some work 

experience. Eventually, she wants to retum to her home country and establish a fraining 

program in MFT there. She remembers her first two years in the U.S. as being very 
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difficult. During that time she stopped feeling good about herself and she developed low 

self esteem. She described her intemational support group, especially her connection with 

a couple of students from her counfry of origin, as being very important because they 

became a sort of substitute family in the U.S. 

Misty, Misty (age 40) has been in the U.S. for the last six years. After arriving in the 

U.S., Misty joined graduate school and eamed a clinical master's degree before moving 

on to her doctoral fraining in MFT. She described the process of attaining her master's 

degree as being helpfiil in her adjusting to an academic environment very different from 

what shewas used to. Although Misty is enjoying her doctoral training, she reported 

feeling intimated initially because of being in a high profile doctoral program and 

interacting with renowned faculty in the field of MFT. Misty shared facing difficulties in 

establishing a relationship with her clients, especially in her first semester. Over time she 

has developed her own style of dealing with difference betiyeen her and her clients and 

having productive conversations around that issue. Misty wants to be an academic but is 

not sure whether she wants to stay in the U.S. or go back to her home country after 

completing her degree. 

Rachel. Rachel (age 33) lived in the U.S. for nearly six years and is now settled in a 

different country where she is working as a private practitioner. She received both her 

masters and doctoral degrees in the U.S. Rachel reported feeling welcomed into her 

program and believes she is lucky to have had an opportunity to receive her MFT training 

in the U.S. Almost all of Rachel's classmates were European American and did not have 

much previous contact with other intemational students. She expressed that she 

51 



frequently found herself in the position of being 'the one' to bring up issues regarding 

diversity and the existence of other possibilities and ways of experiencing the worid. She 

stated that this role was sometimes annoying and difficult to be in. Despite the challenges 

tiiat she faced, Rachel takes responsibility for making a decision to study in the U.S. and 

is mindftil of making demands of American training programs as she feels that they have 

a right to teach witiiin tiieir own context. 

Ariana, Ariana (age 36) has been in tiie U.S. for the last 12 years. She received all her 

education except her Ph.D. in her home counfry. "Dissatisfaction" with her past work as 

well as "fascination and excitement" with family therapy were the reasons Ariana chose 

to pursue a degree in MFT in the U.S. She is currently working as a faculty member in 

the U.S. Ariana reported that she was the only woman in her cohort, the only 

intemational and person of color in the entire program for a lohg time. She pointed out 

that there were few discussions on issues of diversity in different classes. Also, looking 

back, she sees herself as "one" of the only persons in the program taking initiative and 

pushing for more of these discussions to take place. She experienced the faculty as 

supportive and open. However, she reported not having strong connections with her 

cohort members and other colleagues in her training program. Ariana recalled her 

intemational and country of origin support group as being a source of strength for her all 

through her graduate school years. 

Nathan. Nathan (age 37) is currently pursuing his Ph.D. in MFT. He came to the U.S. 

11 years ago as an undergraduate student and has been here ever since. Nathan described 

the U.S. as a land of opportunities that opened up different doors for his growth and 
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leaming. He is enjoying his doctoral fraining and especially appreciates the shift in the 

student/faculty relationship to a professional and collegial relationship. Nathan perceives 

his educational experiences in the U.S. prior to his Ph.D. as very helpful because they 

helped him adapt to the culture and system of education. He stated feeling confidence in 

himself and being able to explore different avenues because of the length of his stay in 

the U.S. Nathan mentioned that he is also the only intemational and person of color in his 

cohort. He has felt welcomed but shared that he feels awkward during discussions on 

diversity in classes because he is considered a cultural representative by his classmates 

and professors. 

David. David (age 31) has been in the U.S. for the last four years. He has just 

completed his doctorate and is going back to his home country to work as an assistant 

professor. David opted to come to the U.S. to pursue a doctoral degree in MFT because 

there are no MFT Ph.D. programs in his country of origin. In addition, he feels that 

studying in the U.S. opened up different avenues for him. While David reported positive 

experiences in his clinical training, he discussed his privilege as a European American 

male and its impact on his program. He feels that he comes across like "any other 

American" if he does not disclose his nationality. He believes that his training program 

does not focus much on issues of diversity. David disclosed that he knew more about 

other cultiures than quite a few Americans he interacted with. He related his knowledge of 

other nations to growing up in a culturally diverse country, being married to a woman 

with intemational roots, and attending a masters program that stressed different diversity 

issues. 
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Findings 

As stated earher in this chapter, the results of the study have been organized into 

different domains. Each domain includes categories and dominant themes. Some of the 

tiiemes stand alone where as others are followed up by sub-themes. Each 

description/statement mentioned by two people or more was considered to be a theme. 

Things that were stated only once were summarized in a paragraph either at the beginning 

or end of tiie specific category. This approach of including most of the data reported by 

participants was used primarily because of the exploratory nature of the study. 

Additionally, because of the small sample size, this particular style of presentation 

enabled me to give the readers a richer description of the data. Italicized words and 

sentences represent ideas that were expressed by several participants in the study. 

Italicized sentences identified by quotation marks reflect direct statements made by 

participants during their interviews. 

Before describing the findings I would like to mention that even though the analysis 

included a combination of contextual and categorical techniques, the presentation of data 

in mainly categorical. Therefore, the reader might find some overlap between a few 

themes in different categories. Table 1 provides an overview of the findings. 
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Domain I. Overall Experiences in Training Program 

Category I. Academic Experiences 

The main criterion for inclusion in this study was for participants to be currently 

enrolled in or to have graduated from an accredited MFT doctoral program in the U.S. 

Six respondents had master's degrees in MFT and all but three of the 13 participants had 

studied in the U.S. at some previous point in their academic career. It is important to note 

that the responses shared in this study were tainted by previous personal and academic 

experiences living in the U.S. 

The participants reported a wide range of positive and negative experiences with 

regard to thefr doctoral fraining. Struggle, difficulty, nothing was easy, nearly gave up. 

intimidating, living two different lives, wonderful, challenging, traumatic, awesome, and 

enjoyable were some of the words and phrases used by these international therapists to 

describe thefr overall academic experiences in MFT. Themes that emerged from the data 

were: (a) experiences based on geographical location of the training program, (b) 

internalization of feelings of inferiority among members of international groups, (c) 

European American background, {d)push to be American, (e) international students in 

the training program, (f) relationship with own cohort and other colleagues, (g) 

connection with faculty, (h) cultural representative, (i) non-quitting attitude, Q) 

ignorance and stereotypes. 

55 



Theme I: Experiences Based on Geographical Location 
of the Training Program 

Eight respondents discussed the geographical location of the school as having an 

important influence on their experiences. They reported hoihpositive and negative 

aspects based on the cultural diversity and friendliness of people. 

Positive experiences. Three participants emphasized awareness of people about their 

home country culture, friendliness, and ethnic and cultural diversity in population as 

having a positive impact on tiieir graduate school experiences. David said, "I think that 

has been a very positive experience for me because it is a 'multi-cultural' and 'dynamic' 

place, not very different from what I am used to. Also people are quite familiar with 

persons from my country of origin. " Mathew stated, '''people became very open and very 

friendly when I identified my cultural heritage. They wanted to know more about my 

country of origin." 

Negative experiences. Three participants reported negative experiences due to lack of 

cultural diversity and exposure of the population to different ethnic groups. Rita 

commented, ''''other states have a lot more culturally diverse populations. It is absent 

here...attitudes of people are a lot more conservative. So I had to adjust a bit more. " 

Jerrel and Misty discussed their mental block and negative bias towards the people of the 

place where their university was located because of prior knowledge of presence of racist 

attitudes among them. 
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Theme II: Intemalization of Feelings of Inferiority among Members 
of Intemational Groups 

Two respondents reported that they believed people of their nation looked up to the 

U.S. as a superior country. Some of the reasons cited included, their nation losing a war 

against the U.S., U.S. has good football teams, U.S. is very progressive and they got to 

the moon before people from their home country did. Therefore, they had internalized 

this feeling.. Phedra stated, "Ifeel that my country is lower than the U.S. in hierarchy. 

That increases the feeling of inferiority in me. When I come here and am not able to talk 

the language as well, it means I cannot think fast and not be articulate... It is hard to 

perform like everyone else...All that influences me and my experiences. " Joy said, "/« my 

country we have put the United States on a pedestal...I think many people there have 

internalized that and we have felt that 'we' are not as good as 'them ' because we are not 

good enough." Joy added, ''when I am here I think everyone is blond, and everybody 

speaks English and everybody is so good and I don't know about myself. ..I am not as 

worthy as them. I have really struggled to have confidence in my self and in my 

experience because of those dynamics of privilege. " 

Theme III: Role of European/White Heritage 

Three respondents said that their European/White heritage had a significant influence 

on their experiences. While discussing their cultiiral heritage they pointed out areas of 

difference not being recognized or addressed md privileges as two central components of 

their experiences in graduate school. 
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Differences were not recognized. Three therapists highlighted the absence of 

recognition of their differences while in graduate school. Some of the reasons mentioned 

for this lack of acknowledgement included: similarity in appearance because of 

participants' descent or their ability to speak English well. Mathew felt that his similarity 

in looks permeated into other dimensions of life as well. He said, "people assumed that 

my views about the world were the same theirs because I looked like them whereas 

someone who looked considerably different was assumed to have different worldviews. " 

Privileges. Three respondents viewed their culttiral background as opening privileges 

for them.-David felt that he was in a "unique situation. " He said, "lam an intemational 

student but I still am a White male with lots of privilege in this world and I also know 

how to ask for things. " Being of the same race as the majority culture Mathew felt 

"welcomed" and experienced "curiosity" from people. He also shared that he felt 

"privileged" compared to other intemational students in the program because his 

"difference in terms of being foreign was the least." 

Theme IV: Push to be an "American" 

Foiu- therapists highlighted their stmggle with regard to being pushed to leam and 

practice American values. While two of the four respondents discussed negative feelings 

towards the push, the other two elaborated on their straggles but mentioned some positive 

aspects of this push on their development. Both Phedra and Jerrel pointed out that they 

got messages to be more assertive, confrontational, talk about feelings, talk in class, and 

so on. Phedra said, "Don't force me to be someone that I do not want to be or like 
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American people. I do not want to lose my identity and I am not going to do it. " Jerrel 

commented, "It is almost like, here you are like a person from your country of origin, 

more cognitive and you are pushed towards being more American... the training is such 

that...it is almost like we are training you the American way so you had better be 

American. " Speaking of positive aspects of her stmggle Rita said, "in my home country, I 

felt that there were a lot of social boundaries and social norms that I had to follow. And I 

guess I felt a little uncomfortable with that... I think I was looking for freedom and 

independence to express myself and to do what I wanted...It was a struggle, and hard for 

me to get there but I love it. " Misty felt a sense of loss in relation to some of the changes 

that she perceives in herself However she reported her change as enabling her to fit in 

her current environment better. 

Theme V: Presence/Absence of Intemational Students in the Program 

Twelve of the 13 participants discussed the presence or absence of one or more 

international/country of origin students in their program as influencing their fraining 

experiences. 

First or only intemational student in the program. Seven therapists commented on 

their being the first or only international/minority student in their training program or 

cohort. Rita said, "I was the first intemational students and my coming out here was 

really difficult....things were challenging initially because people were not used to 

dealing with international students. " Aswan shared she was discouraged to take the 

clinical route in her program. One of her professors told her, "why don 'tyou go through 
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the non-clinical program and go back to your home country and practice? They will not 

know the difference between clinical and non-clinical anyway." 

Presence of other intemational/country of origin students in the program. Three 

respondents shared/^o^rY/ve experiences because of the presence of intemational and/or 

country of origin students in their training programs. Sue had a couple of students from 

her country of origin in her program. Talking about them she said, "it is a boon that I had 

this kind of a support group. Otherwise I think it would have been a lot harder. " 

Speaking about the cormection with intemational and country of origin students in her 

program Misty commented, "we could share struggles, validate each other, and share 

information how to overcome them. They were very important for me. If they had not 

been there I doubt I would have stayed." 

Jerrel discussed the problems one student in his program was facing because she was 

of intemational origin. Hearing about her problems exacerbated concems for himself 

Jasmine shared that even though there were other intemational students in her program, 

she would be the first one to graduate with a Ph.D. Her intemational colleagues in her 

program felt that the faculty should have greater awareness of different cultiires. 

Theme VI: Relationship with Members of Student Cohort 
and Other Colleagues 

Seven respondents cited thefr relationship with members of their cohort and other 

colleagues in the program as significantly influencing thefr experiences in training. 

Supportive relationships. Three therapists discussed thefr cohort members and 

colleagues as being welcoming and friendly. Phedra described her colleagues as 
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"sensitive" and "trying to value my experiences. " Talking about his cohort Jerrel said, 

"we were cohesive and we spent time together. The group learning has been good I 

actually benefited most from the group. " 

Distant relationships. Four participants stated that they felt a sense of isolation and a 

lack of belonging in their graduate program. Rita reported that most of her classmates 

were European Americans. She said, "we would have conversations but it was at work 

level. " She had a difficult time adjusting to the "individual orientation " of the students. 

Ariana shared, "Eventually I made friends with people from my program and developed 

respect for them. But most of them were in significant relationships or very involved with 

their churches, had extended family, would travel here and there, and so on. So in some 

sense, after work I fell back on my other support system. ..I never did completely socialize 

with people who were in the program with me. " Even though Jerrel had a good network 

among students of his cohort, he described adjusting to a "very Caucasian environment" 

as difficult. 

Theme VII: Connection with Faculty Members 

Participants reported a range of experiences when discussing their faculty. Main sub-

themes that emerged were cultural insensitiveness. lack of initiative, unprepared to deal 

with difference, and collegial and supportive relationship. 

Cultural insensitiveness. Two respondents experienced their faculty as insensitive 

towards their culture. Aswan reported faculty making "racial and prejudiced" comments 
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towards her culture. She added "I felt like a foreigner everyday. " Jerrel shared faculty 

being insensitive to his cultural heritage and making "racial comments. " 

Lack of initiative. Eight of the 13 respondents expressed that their faculty members 

lacked initiative to ask about them and did not discuss their needs at all. Two respondents 

felt that faculty acknowledged their needs when they presented them, but it was more 

cognitive than put into practice. Joy shared that there was lack of "acknowledgement" 

and "sensitivity " regarding "what it meant to be an international student, the things he 

was losing, and giving up in order to be in the U.S." He felt there was a "total absence of 

conversations" like, "how are you doing? How is your wife's social support network? 

How far away are you from home? How much does it cost for to go home? Do you have 

any resources in the community? Do you have a car? " Rachel said, "I did not get as 

much as I could have out of the program. I came out of the program feeling that everyone 

expected me to be competent, but no one bothered to ask how I was feeling about things. " 

Unprepared to deal with differences. Five participants stated that their faculty had no 

clue about what was happening in thefr intemational students' lives and were not 

prepared to deal with difference. .Rzto-explicitiy said, "at school, they would probably be 

surprised at what I do in the outside world because I have a different kind of lifestyle." 

Sue felt that the faculty "did not have a clue" of what was going on with her because they 

came from a "framework where people only asked if they wanted something." She added 

that programs did not have "infrastructure to support" people from diverse backgrounds, 

and faculty were either not "anticipating issues " or they were "oblivious to them." 
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Collegial and supportive relationships. Five practitioners felt that they had a good 

relationship with tiieir faculty. Nathan enjoyed his graduate school experience because 

"the relationship between faculty and students was collegial. like peers." In addition he 

appreciated "the opportunity to collaborate and work with the faculty" and "the shift 

away from the student/faculty relationship to a more professional nature." Even though 

Misty had some straggles with her professors she said, "they have taught me how to use 

my experience, good or bad, to become better in my field and a better researcher. " 

Theme VIII: Cultural Representatives of their Country 

Two therapists shared that they were expected to be cultural representatives during 

discussions on diversity. An example of a statement made by Nathan was, "Ifelt like I 

represented every group there could be in terms of a different culture. It made me feel 

somewhat awkward. " Mathew said, "I was often seen as a representative of my 

culture...whenever something came up about my country of origin. I was supposed to 

know because of my membership to that country. I feel within cultural differences were 

totally denied and there was an assumption that people from one country had to be the 

same." 

Theme IX: Determinism 

The faculty made suggestions to two stiidents to leave tiie clinical program because of 

the difficulties that they felt the stiidents were facing or might face. Both of these 

therapists said they completed their programs through thefr sfrong wills Phedra stated. 
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"they (faculty) basically told me to go home. " She was told, "you don't have to suffer so 

much. There is an easier life back home. " However she said, "no. I am not going home. " 

Aswan shared, "my personality is such that when I am told I cannot do something I just 

have to do it... I completed the program on my own strength. " 

Theme X: Ignorance and Stereotypes 

Five tiierapists reported that they experienced stereotypical reactions towards their 

culture and people from their culture. Rachel said, "students did not know where my 

country was on the map. I had a lot of explaining to do. " Aswan was asked by one of her 

professors, "/ had no idea women from your culture go to elementary school. What are 

you doing in college? " 

Participants raised a few other topics when describing their overall educational 

experiences. Rita shared that things got easier with time as people in the program and she 

got "used to each other" and she started feeling "safe to talk about her opinions and 

culture" with them. Mathew commented that "adjusting to the education system " was 

difficult for him. He stated, "Calling professors by their first names, figuring out how 

people related to each other, the organization of different systems, and its implications 

were all things I had to figure out. " Joy described the move from thinking about "linear 

causality to understanding things in relational and contextual terms " as difficult. Misty 

pointed to "confusion regarding when to challenge and question information being 

presented, struggle with a high sense of competitiveness and professionalism, and 

developing an appreciation of aspects of U.S. culture" as being prominent in her 
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educational development. Lastly, Nathan shared that his doctoral program had been 

helpful because the focus was not on the "right way of doing things but on a meaningful 

way of doing things. " 

Category II. Personal Experiences 

All 13 participants discussed the impact of being in the U.S. on their personal Hfe. 

Partnered/Marital relationship or being single, connections with international and 

country of origin students outside the program, other significant associations, mental and 

physical health problems, change in self new responsibilities, lack of material resources, 

and opportunities were some of the areas identified by the participants when talking 

about personal experiences in training and in the U.S 

Theme I: Partnered, Marital, or Single Status 

The majority of the participants (12) focused on their significant other when 

discussing their personal experiences while in school. Some examples include: Jasmine 

came back as a divorced person with children to a new city and to a neighborhood that 

was very White. That made things "very hard in the beginning. " She retumed with a 

partner who did not know English, which made life more difficult. Jerrel felt that coming 

to the U.S. has been "good" for his family even though it has been a "hard" but 

"growing" experience. Rita started dating a person from her country of origin in her first 

year in the U.S. and she identified him as an "important" part of her support system 
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Theme 11: Connections with fritemational and Country of Origin 
Students Outside the Program 

Five respondents stressed the presence or absence of international and/or country of 

origin students at the university as affecting their personal adjustment to being in the U.S. 

Presence of intemational or counfry of origin support system. Three participants 

commented on the presence of a supportive and cohesive intemational/country of origin 

support group. When talking about students from her homeland Rita said, "Iformed a 

very good friend circle with them. " She also took up an active role in their student body. 

Describing her relationship with people from her country of origin Rita added, "if I had 

not met them, things would have been really hard for me. " Phedra said that during her 

master's fraining she spent more time with friends from her country of origin who were 

in other disciplines at the university than with her American MFT cohorts. She could not 

make fiiends with American people because she "did not know how to befriends with 

Americans. " While in her Ph.D. program she decided she v/zs "not going to have a social 

life and I did not care or need it. " She said that it helped her adjust and stabilize better 

this time. 

Absence of cross-cultural support system. Two students expressed the lack of an 

intemational/home country support group. There were only two other students from Joy's 

country on campus. He missed not having a sfronger support network with his own 

community. Sue also did not have anyone from her counfry of origin that she interacted 

with outside of school. She described her initial years in the U.S. as "lonely" with school 

being the center of her life. Ariana had an intemational support group but she missed 

having more female friends. 
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Theme III: Other Significant Relationships 

Two therapists had other sources of support when working towards their Ph.D. 

Jerrel discussed his association with his church. He felt that he had a bigger family in the 

U.S.: his church family. He said, "no matter where I go in the U.S. there is 

always a family therefor me. " Aswan spoke of her family of origin as giving her stability 

and sfrengtii, even tiiough they lived in her home country. She stated, "my father and 

mother taught me that there is nothing that you cannot do. if you want to do it. " 

Theme IV: Mental and Physical Health Problems 

Three respondents said they suffered from mental and physical problems during 

their initial adjustment period to the U.S. Phedra said one of her biggest problems was 

"depression and anemia. " She disclosed that she experienced "^wMe culture shock" as 

well. Ariana said that her first year was "challenging", scary, and exciting." For the 

first two months she felt as though she was on a "constant high and wired all the time. " 

After that "exhaustion " overcame her. 

Theme V: Change in Self 

Fotu- therapists elaborated on the change that they experienced in themselves after 

being in the U.S. for a while. Phedra described herself as "independent", "doing almost 

everything on my own ". and "leader of the group " in her home counfry. After coming 

here she felt she "could not do anything on her own and had to ask for help. " She said 

that when she went back home her fiiends noticed that she had changed from the person 
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that she had been. When Rita went back to her home country for a short visit, people told 

her that she had changed. They said she "took charge" of things more. When talking 

about change in herself Sue said, "I look at myself constantly talking now and I hate 

myself because I hated those people who just talked. Now I see myself doing the same. " 

Theme VI: New Responsibilities 

Rita reported having been pampered at home and even being a "little spoiled." Living 

by herself, doing her own laundry and other things she had never done before, was a 

reality check for her. She said, "it was time to grow up and take responsibility. " Sue 

shared a similar perspective and said, "I had to take ultimate responsibility for myself in 

the U.S...personal growth is hard...sometimes I did not want to grow anymore." 

Theme VII: Lack of Material/Financial Resources 

Three respondents discussed hardships that they faced because of lack of material 

resources like money, television, and a car during their first year in school. Some 

examples include: Ariana writing letters to her family because making phone calls to her 

home country was very expensive; Joy either walking or taking the bus in bitter cold to 

do his groceries, and Sue carrying her own food when going out to eat with fiiends 

because she was short of money. 
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Theme VIII: Opportunities 

Two respondents elaborated on their stay in the U.S. as opening up opportunities for 

their growth. Nathan said, "/ have been able to do far more than I would have imagined 

before. " Misty shared that her experiences in the U.S. had helped her "grow in many 

areas like confidence in self being articulate, sociable, valuing my needs, and so on. " 

Domain 11. Specific Training Experiences 

Category I. Coursework 

Participants expressed both positive and negative experiences while discussing 

different aspects related to classroom experiences. The areas frequentiy mentioned 

included: (a) Fluency in English, (b) class content, and (c) faculty involvement. 

Theme I: Fluency in English 

Eight respondents elaborated on the effect that language had on their coursework 

experiences. The main areas of language discussed by participants were: (a) spoken 

English, (b) written English, (c) sharing opinions and thoughts, and (d) culture of talking. 

Some participants highlighted experiences different from tiie ones listed above. These 

included: Joy and Ariana pointed that they did not face difficulties in doing class 

assignments, fri fact tiiey found them "quite enjoyable." Rita described herself as a 

"verboseperson" and did not experience difficulties during class discussions. Lastly, 

Phedra commented on "differences in thought process " between her native language and 

English as adding to the complexities of her adjustinent. 
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Spoken English. Six therapists stated that they struggled with communicating in 

English. Phedra said, "/ cannot speak English very well and so I feel very inferior to 

American people... I cannot talk, speak up in class. I cannot follow 100%... Talking, 

trying to follow what other people are saying and trying to think about what I am 

thinking, I cannot all three in the classroom setting where a lot of people are talking at 

the same time. " Jerrel said, " / think I am not as articulate as my classmates... I wish I 

could. " Rita added, "/ had to learn to slow down, say very specific things... to the point 

and not talk around it. " 

Written English. Four participants identified either writing in English or writing 

American English as consfraints. Jasmine said "Iguess I have had more difficulties with 

language, like having to write in English and not talking and not doing therapy, just the 

fact that I have to write papers.... sometimes I get like stuck and it is hard for me but I try 

not to think about it and make it a constraint." Phedra communicated her straggles by 

saying "I have to do all assignments which I often cannot do. " Rita identified getting 

used to the "APA format, "critiquing articles, " and "American style of writing" as being 

difficult. She said, "it was a struggle for me to write to the point, very specific^ 

Sharing opinions and thoughts. Both Phedra and Sue discussed the importance of 

sharing ones thoughts and opinions in classroom discussions in the U.S. They elaborated 

on their cultiiral teachings of talking only when thinking som.et\i\ng profound and 

different. Phedra said, "/ am not trained to say what I am thinking. " Sue shared, "/ come 

from a culture where you don't say much unless you have something profound to say. 

Otherwise you don't talk. " 
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Culture of "talkinnn class" Two respondents discussed their irritation with the 

concept of talking for the sake of talking. Jerrel said, "sometimes the culture here is even 

if you do not know you just talk... but for me it is like, you had better get to know what 

you want to say first before you say it " Sue felt "totally felt run over" in classroom 

discussions. She could not find gaps in the conversation where she could draw people's 

attention to herself because she wanted to share something. She wanted to say to her 

classmates, "let us ponder and think " On the contrary she felt her classmates thought of 

her as someone who "did not know anything" and was "dumb. " She further added, "in 

the U.S. if you do not talk it is understood that you do not know anything. But for me, the 

more silent you are, the more wisdom you have. " 

Theme II: Class Content 

In all eight participants expanded on the content of their classroom discussions by 

focusing on the lack of discussions on issues of diversity and the helpfulness of 

discussions on some specific theory topics in their learning. The others did not make 

comments on this aspect of classroom instraction. 

Lack of discussions on diversity. Four therapists felt the lack of discussions on 

diversity in their fraining programs. David shared the majority of the readings and 

classroom discussions did not reflect cross-cultural issues. He said, "In the U.S. their own 

culture is the dominant one and I don't think we spend much time thinking about how 

international students or their culture might be more related to MFT. " Ariana mentioned 
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that there were some discussions on diversity but "they were really not integrated into the 

coursework." 

Specific theoretical approaches. Four respondents identified specific discussion topics 

as helpfiil in tiieir growtii and development. Examples of topics included, "seffofthe 

therapist, " "practice sessions, " and "family of origin work " A specific statement made 

by Misty was, "doing self of therapist and family of origin work was an eye opening 

experience for me. I have always been interested in learning about people but I have 

always been focused outside. " 

Theme IE: Faculty Involvement 

When discussing faculty involvement the main sub-themes that emerged were: (a) 

flexibility, (b) openness and helpful, (c) little recognition of difficulties faced by 

international students, and (d) international students initiating discussions on issues of 

diversity. 

Flexibility. Two respondents appreciated the faculty providing them with different 

forums to support their learning. Sue mentioned an "email reaction group to express 

opinions " as being helpful to her. Phedra shared instances when faculty were willing to 

meet her "out of class " and provide her with "alternative methods of assessment of my 

knowledge." 

Openness and helpfulness. Three participants specifically identified their faculty as 

being supportive and open to difference. Nathan said, "people were very tolerant of 

diversities of opinions." He felt they did not have an "uncompromising attitude" and were 
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open to ''different opinions." He found support to be "creative" and had the "flexibility" 

to do what he was interested in. Rita pointed out that compared to her leaming and school 

experiences in her home country, she found the faculty here to be "really serious " about 

their work and "helping" as well as "pushing" students to leam. She added that she was 

not very good at asking for help from other students. She stated, "I was good at asking 

professors for help. But I felt a little awkward asking other students. " 

Lack of recognition of intemational students' difficulties. Two respondents felt that 

their professors were not very aware of the difficulties that they were facing in class. 

Nathan added that even when he shared his problems with the faculty, they only 

understood "cognitively" and did not show any "sensitivity after that. " More, quote 

Intemational students initiating classroom discussions on issues of diversity. Three 

therapists expressed that they, more than the professors, tried to initiate discussions on 

issues of diversity. Rachel said, "it was hard to always point out differences in the world 

and the existence of other possibilities. " Joy and Araina added each time they brought up 

diversity issues, the faculty created safety for those discussions. 

Category II. Chnical Experiences 

When participants were asked to comment on the clinical training experiences, 

they expressed a range of responses. Main themes that emerged from the data were: (a) 

supervision, (b) clinical practice, (c) challenges and growth experiences of international 

clinicians, (d) colleagues, and (e)prominent master's clinical training. David shared that 

he felt was more "open to issues of cultural diversity, socioeconomic class, power, race. 
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ethnicity, religion, and so on " than some of his colleagues. Rita shared that her 

"openness to feedback" had contributed to her positive clinical training experiences. 

Lastly, Natiian shared tiiat the faculty had "reading modules" which built on each other 

and helped students get prepared to do clinical work. 

Theme I: Supervision 

Eleven of the 13 participants viewed different aspects of supervision as having an 

impact on their clinical experiences. They identified culturally insensitive supervision, 

supportive supervision, discussions based on the nationality of students, and content of 

supervision as some areas that were prominent in their interaction with their supervisors. 

Culturally insensitive supervision. Two therapists shared cultural insensitiveness on 

part of their faculty supervisors. Jerrel shared specific comments made by his supervisors 

like, "not to hide behind your culture. " He stated, "these were racial comments...it did 

not help me....I observed my classmates stand up and hit back with the professors but I 

was not raised that way. So, I got victimized in the process. " Aswan remembered "bitter 

memories " of her training experiences. She quoted her faculty saying, "let me tell you 

what the dilemma is. I refer you to a client and tell them you are an excellent therapist, 

then I tell them your name. And they think ooh, I cannot even say that name. Let's say 

they get past your name and they call you, they realize you have an accent, you are from 

a different country, and think what will you understand about their culture." 

Jasmine found her supervisors to be supportive except when she was working with clients 

from her country of origin. 
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Supportive supervision. Five respondents perceived their clinical supervision to be 

encouraging and supportive. Rita felt that her supervision was well paced and "focused 

on her individual struggles " as a tiierapist. Nathan stated, "/ was treated like somebody 

who can contribute... They did not question my approach as much as they challenged the 

thinking behind the approach" Ariana shared, "They made her feel as though she was a 

"huge asset in the program's learning curve " and "a good therapist. " Misty felt 

supported by her supervisors but shared that sometimes it was "fast paced. " 

Discussions based tiie nationality of students. Five therapists stated that there were no 

overt discussions with their supervisors based on their origin, values, beliefs, or work 

with clients from their home country. Jerrel said, "/ wish that I could say that there were 

conversations about what it meant for me to be from my country of origin and how, what 

my culture is like and how would I approach things, but there were not. " Ariana said, 

"there were no discussions on my being a person of color. " She could recall very few 

discussions on her intemational origin. 

Four therapists reported having discussions with their supervisors based on their 

nationality. Jasmine appreciated the focus on diversity " that her program provided. She 

commented that questions around her being from a different country were addressed 

during supervision. Sue shared that when discussions on difference were "forced" they 

were not helpfiil. She said questions like, "how do you feel? Or how do you make sense of 

this " helped her to talk about her beliefs and differences as they did not make her feel as 

though she is a "woman from a different culture and had to talk about differences, even if 

I felt there were none. " 
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Content of supervision. Five respondents appreciated the focus on the seffofthe 

therapist that tiiey received in tiieir fraining program. Jasmine added that in addition to 

self of the therapist, emphasis on diversity issues was also very helpful. David shared that 

his fraining program did not give much attention to issues of diversity or international 

students. Phedra felt tiiat faculty members did not value her past experiences in the initial 

part of her doctoral fraining. She said, "my experiences in the other program and in my 

home country, both, were neither addressed or valued... " 

Theme II: Clinical Population 

When discussing their clinical training, several practitioners elaborated on their 

clinical work with clients. Some of the main areas cited frequently were: (a) race and 

ethnicity of clients, (b) racist attitudes, and (c) mental block 

Race and ethnicity of clients. Two therapists mentioned that most of their clients were 

White. David and Aswan mentioned that their intemship was composed primarily of "in-

home therapy " so they were able to work with a "wide range of people. " Joy and Ariana 

shared that the university clinics had exposed them to working with "different client 

groups and wide range of clinical issues. " Ariana added that she experienced children 

and adults from the non-majority culture perhaps feeling more comfortable with her 

because she was not White. 

Racist attitudes. Seven respondents shared their covert and overt racist and 

discriminatory experiences when working with clients. Phedra said, " As long as they 

come in, I have not had difficulties in terms of my difference. But I have had some clients 
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when I called them to set up an appointment, they called back to the office saying 7 want 

an American therapist.'" Rita reported "being careful" about things she would say while 

in conversations with her clients initially. She had a couple of clients refiise her services 

because of her being from a certain country. "Experiencing" and "adjusting" to the idea 

of racism was difficult for her. Jerrel and Aswan, who had both experienced racism 

during their work with clients, shared that most often clients understand that "it is not the 

color of the skin that matters but the care that one brings. " 

Mental block. Both Jerrel and Misty shared that they had mental blocks and were 

prejudiced against tiie geographical location that they were training in and had assumed 

that they were not going to be accepted even before they came there. 

Theme III: Challenges and Grovv̂ th Experiences of fritemational 
Clirucians 

Botii therapists in fraining and graduates elaborated on their perception of difference, 

standing up for themselves, and specific difficulties faced in relation to their clinical 

fraining. 

Therapists' perr.eption of difference. At least three respondents shared their worries 

about their apparent differences and how clients would react to them. Jasmine said, "in 

the beginning I was like. Oh My God! I have an accent...what are they going to say? " 

Sue stated that her first year in the therapy room was a "disaster." She said, "I was 

scared that I was not going to be able to understand the context of my clients. I was 

worried that my clients would talk about something that I would not know about and that 

would be terrible." 
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Seven of the therapists further explained that after their initial concems and 

hesitations, they leamed to use their difference in a constractive manner. Aswan stated 

that she talks with her clients about her differences in her therapy even now. Rita 

expressed tiiat she is more at ease with clients refiising to see her because of her 

membership to a particular counfry now than she was in the beginning. Jasmine and 

Misty shared tiiat they had developed their own strategies of dealing with their 

differences during conversations with clients. 

Standing up for themselves. Five respondents shared that with time as they grew more 

confident, tiiey brought the attention of faculty to their needs and differences. An 

example was of Phedra creating space for herself She said, "as I gained confidence or 

reduced my anxiety, then I think I was able to be more assertive to say. "look this is what 

I think and have done and know, so I want to try this." Aswan-explained that she had to 

be up-front with the faculty and clinicians who were training her and explain to them that 

all she needed was "five minutes" with the clients and she was not in the U.S. to "impose 

her values " on them. 

Specific difficulties faced. Several participants (5) pointed out specific difficulties 

that they faced in their clinical work. They included: too much expectation from faculty 

and self live supervision, joining with clients, limiting sessions to 50 minutes, having 

multiple people in the room, lack of observation and reflecting team work, and lack of 

support and direction in accumulating client contact hours. 
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Theme IV: Colleagues 

Three participants viewed their colleagues as important figures in thefr development 

as clinicians. Sue shared that in the beginning she felt unequipped to join with clients 

because of her lack of "cultural socialization " in the U.S. She stated that her peers and 

partiier in therapy "helped her with actual words and sentences that she could use when 

joining with clients. " Jerrel specifically mentioned a student mentor having a positive 

impact on his development. This student mentor eventually became and continues to be a 

family friend. 

Theme V: Prominent Master's Clinical Training 

Four therapists cited their master's clinical training as being helpful in their 

development. David stated, "I definitely would have wished things had been done 

differently if I hadn 't had a very strong and positive master's clinical experience. " Jerrel 

felt that his masters program provided him a good foundation of different models of 

therapy. His masters program was situated in an area much more diverse than the 

geographical location of his doctoral program and that helped him in his development. 

Category III. Research Training 

There were mixed responses regarding the quality of research training that 

participants received. While several participants reported positively about the research 

training, others said that they did not have a good experience with research. 
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Theme I: Positive Experience 

Positive experiences were related to support for cross-cultural research, 

opportunities for cross-cultural research, and good training, fri addition, Phedra related 

positive research experiences to research being z personality fit. 

Support for cross-cultural research. Nine participants reported faculty being 

supportive and open to cross-cultural research. For example, Ariana said, "I felt I got 

pretty much a free hand in what I wanted to do. Everything that I would pick up in terms 

of the literature, we would discuss and talk about and integrate into my research. " Rita 

shared "they are very supportive. If you want to do something they are there for you...I 

cannot think of a single professor who would refuse to work on something with me if I 

approached them and it was of interest to them. " 

Opportunities for cross-cultural research. Four therapists discussed availability of 

opportunities for doing intemational and cross-cultural research as being significant in 

their fraining. Rita reported collecting data in her home country for a project that she and 

her advisor were working on together. Joy stated that he was working on research 

projects that were focused on people from his country of origin. He said, "Hove the 

experience." 

Good fraining. Five respondents expressed that they had received good training in 

research. Two of them even identified their programs as being "research intensive." 
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Theme II: Negative Experiences 

Several respondents shared negative impressions of their research training. Weak 

training, encouragement but lack of faculty support, and self motivation were the main 

sub-tiiemes that emerged from the data. Ariana mentioned that the reading packet for her 

research classes had very few articles that focused on cross-cultural research and they 

hardly ever discussed this issue as well. 

Weak fraining. Three therapists expressed that their program lacked a research focus. 

Jasmine felt that the faculty in her program needed to focus on developing research. 

Jerrel reported not being trained well but perceived the research fraining in his program to 

have improved significantly since after his graduation. 

Encouragement but lack of faculty support. Four respondents shared that even though 

faculty encouraged intemational and cross-cultural research, it was not well supported. 

Jasmine shared that she was told if she wanted to stay in the U.S. her kind of research 

would not help her career. Aswan's department encouraged cross-cultural research. 

However, when her research did not support the traditional stereotypes that her 

committee members had of the people from her country of origin, they suggested 

"alternative explanations " and pointed to the fact that the "sample was not very 

representative." Both Misty and Sure reported that tiiey while they were encouraged to 

take up intemational and cross-cultural research projects, they felt that students who 

worked on the research of their major professors got very different "support", 

"involvement", and "time " investments from the faculty members. 

81 



Self motivation. Ariana stated, "/ really focused on ethnicity and culture because like 

I said it was an area of interest for me and I wrote a lot of my papers around that. " 

Natiian reported that the faculty in his training program were "hands-off and "expected a 

lot" from students. He felt "seff motivation " was difficult. Three other respondents shared 

similar feelings. 

Domain III. Experiences with MFT as a Field 

Category I. Professional Experiences of Intemational Students 
witii AAMFT 

There were mixed responses regarding the effectiveness of AAMFT and leading 

joumals in the field when representing issues of intemational students and practitioners in 

the field. The majority of the participants (9) reported only negative opinions when 

discussing experiences with AAMFT, both as an organization and a conference. The 

remaining respondents (4) commented on a few positives. 

Theme I: Positive Experiences with Professional Field 

Four participants shared having positive experiences with AAMFT. When discussing 

positive experiences they pointed out areas such as provision of liability insurance, 

working on getting bills passed at different levels of the government, success with making 

presentations, and so on. Jerrel gave specific examples of "liability insurance for 

practitioners, free resources on their website, ability to network at AAMFT conferences, 

and scholarships for minorities. " Ariana stated, "Over the years I have put in a lot of 

proposals to present on the topic of culture and ethnicity and gender. I would say that 
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most of the time those proposals were accepted So, my interactions with the conferences 

were centered around my presentations and those were always received well. " 

Theme II: Negatives Experiences with Professional Field 

Four therapists who expressed disappointments with AAMFT related their 

experiences to absence of a focus on international students and practitioners. Another 

group of participants (5) stated that there was a lack of diversity in the professional 

organization. Two respondents reported on lack of research on intemationals in MFT. 

The rest of the participants (7) recounted specific issues faced during their interactions 

witii AAMFT: 

Focus on minority but not on intemational issues. Four respondents discussed the lack 

of attention given to issues of intemational students and practitioners. Three of them 

spoke specifically about of a focus on minorities and not intemationals. v^riana reported 

that AAMFT "lacked depth. " Specific comments made by these participants were: "in 

general, I feel that international students are invisible... We exist but we just exist" and 

"intemational students and practitioners are included in the organization but I did not 

know how much of apriority they are for the organization." 

Lack of diversity. Five of the therapists emphasized lack of diversity in the 

organization. Rita perceived AAMFT as a "male and European American dominated" 

organization. Jasmine she said, "I think AAMFT is racist." Elaborating on her statement 

she said "it makes me mad as they talk about diversity but there is no diversity. " Phedra 

echoed the same sentiment about AAMFT. 
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Absence of research on intemational issues. Misty felt AAMFT was lagging behind 

in doing research on intemationals. She said "it (research on international issues) is a 

big lack...I feel we talk about things more than we practice (or research them). " Nathan 

reverberated the same thought. 

Unique issues faced by intemational students. Three respondents shared their 

disappointment about the same people presenting plenary or workshops every year. Two 

of the three participants referred to making submissions for workshops but always getting 

rejected and being given the option of doing something on a much smaller scale instead. 

Nathan and Phedra commented on the lack of provisions at frcensure level to address 

variations in experiences of intemational practitioners from countries where there were 

no programs or supervisors trained in MFT. Rita expressed the need for a platform where 

she could network with professionals from her country and other nations. 

Participants raised two other topics when talking about AAMFT. One was AAMFT 

offering "less opportunities" compared to other conferences like NCFR. David said, "at 

AAMFT you have to be a pretty accomplished presenter or speaker and have connections 

to get an opportunity. " The other topic focused on AAMFT code of ethics and thefr 

stance on "dual relationships. " Joy specifically stated, "for people from cultures where 

communities are one of the most important things, the definition of dual relationships 

needs to be reassessed. " Jasmine too commented on the code of ethics and its inflexibility 

with regard to working with clients from different ethnic populations. 
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Category II. Experiences of Intemational Students with Leadint^ 
Joumals in the Field 

The main tiiemes that emerged when participants discussed their perception of 

leading joumals in the field were: (a) few to no articles on issues regarding international 

practitioners and students, and (b) experiences of publishing in MFT leading journals. 

Theme I: Few to No Articles on Issues Regarding Intemational 
Practitioners and Students 

Eight participants stated that they had not seen many articles on intemational 

practitioners and stiidents in the field. Three of the eight commented that they had read a 

few articles on minority issues and cultural diversity. Examples of statements made 

include: "Cross-cultural research is left to international people or people of different 

cultures. People listen politely but don't give the resources or attention it needs " and 

"international and ethnic minority experiences were still being lumped together despite 

them being very different... we need to pay more attention to that difference and what it 

means." 

Theme II: Experiences of Publishing in MFT Leading Joumals 

Two participants shared their success with publishing papers on intemational 

research. One respondent did not have personal experiences with publishing but shared 

the difficulties that she had heard other intemationals express. Three respondents pointed 

to issues they had faced when trying to pubUsh their intemational work. Joy shared, "/ 

experience a big disadvantage because I cannot write in the way is expected. Research 
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for me is personal. But journals don 't want me to sound 'passionate' or 'preachy'. " 

Mathew shared his opinion saying, '7 think it has something to do with the research and 

clinical paradigms that underlie those journals. Since JMFT is an AAMFT sponsored 

journal the issue of lack of diversity in the organization is reflected in the journal. " He 

felt that nonfraditional research methods that might be more suited to doing research 

among underserved populations and developing countries are not always welcomed by 

the leading joumals in our field. Talking about getting published, David emphasized that 

positive results with pubHshing were "in part related to what one writes " but "a bigger 

part is related to one's connections, who one knows, and getting opportunities. " Only 

one practitioner felt that joumals were making an effort towards encouraging different 

ethnic groups to become more involved in the field. 

Category III. Opportunities and Constraints Faced by 
Intemational Students 

Participants described both barriers and opportunities in gaining access to and 

utilization of services for their professional development. 

Sub-categorv IILA: Opportunities 

The areas frequentiy mentioned when discussing opportunities were: (a) faculty, (b) 

resources, (c) privileged status, (d) teaching experiences, (e) life cycle stage, and (f) 

others. The specific comments made within each of these areas are as follows: 
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Theme I: Faculty 

Six respondents discussed connections with faculty members as being an important 

aspect of tiieir growth and development. They discussed connections with faculty from 

different standpoints. 

Open and supportive faculty. Five participants reported that the level of faculty 

support and mentoring were cracial aspects of their training. Joy reported a particular 

faculty member as being "very influential" and "supportive" of his professional 

development. He said, "he really pushed me to be who lam... he invested in me and 

didn 't stop until I started to put it out there. He saw the best in me even though it was 

hidden. " He added, "having a dialogue with White faculty about their privilege helped 

me grow. " Sue shared that two of her professors had mentored her in significant ways 

and she saw them as her "Gurus." 

Support for intemational students to be themselves. Both, Joy and Rita discussed the 

support they got to be themselves. Joy stated, "it was really important not to 

accommodate myself to an ideal American student model...to learn the best of American 

values without losing my own...to be myself as an international student...to be challenged 

when I was not being myself and being invited to be creative. " 

Other aspects that were identified as important -were flexibility, time, and faculty 

checking in and offering help without the student asking for it. Phedra gave examples 

saying, "simple things like 'how are you doing? Is everything ok? Is there anything I can 

do for you?' were helpful." Another example was of a faculty member being willing to 
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meet her outside of class and giving her time so that she could discuss things about the 

class and her understanding of the material with the faculty person. 

Theme II: Resources 

Participants elaborated on different kinds of resources that were helpful to them. The 

most common ones were: 

Material/Financial. Three participants recognized resources such as, assistantships, 

library, computers, and so on as assisting them in their leaming. 

Opportunities. Jerrel and Nathan identified the opportunity to learn and being able to 

see things from a different perspective as beneficial to them. 

Intemational friends. Three therapists mentioned that their connections with other 

intemational and countiy or origin of students in the training program as well as at the 

university gave tiiem support. In addition, Rita gave credit to her partner for being a 

source of sfrength. 

Chents. Four respondents. Misty, Sue, Ariana, and Aswan, discussed the importance 

of chents in thefr leaming. Aswan said, "the most important people in my professional 

development are my clients, not my professors, not my supervisors, and not my mentors. 

They needed someone to get them unstuck and they did not have the same hesitations 

that the supervisors, mentors, and teachers had of me." 

Self Three participants expanded on aspects of themselves as resources for thefr 

development. Mathew shared that "being international" and now his identity as an 

2migrant" helped him in his growth because they helped him develop multiple "imr 



perspectives. Rachel mentioned her taking "initiative" to talk about and sort out 

important issues during her fraining. 

Theme III: Privileged Status 

Both Mathew and Rachel focused on their privilege when discussing opportunities 

that aided their development. Rachel shared that she felt quite "privileged" and had 

"equal access to opportunities " while studying in the U.S. English is Rachel's first 

language and she believed this was a big advantage to her. Mathew elaborated on 

peoples' positive reactions to his country of origin and said, "it boosted my self 

confldence and made it easier to deal with the negative aspects of being different. " 

Theme IV: Teaching Experiences 

Misty and Joy pointed to their teaching assistantships as being helpful. Joy stated, "/ 

have had to develop my identity as a teacher and that has been another stretch for me." 

Misty explained that teaching had been one of the most difficult assignments for her in 

the U.S. However, it had helped her grow tremendously. 

Theme V: Life Cycle Stage 

Two participants discussed the importance of the life cycle stage that they were when 

they came to the U.S. to attend graduate school. Ariana felt her being in her 20s and 

single gave her the "time to grow, learn, and explore the world." Misty shared. 
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"developmentally it was the right time for me to think more about myself my family of 

origin, differentiation, and so on. " 

Theme VI: Others 

Some otiier areas tiiat were identified as useful included diversity in the training 

program, open and accommodating colleagues, previous work experience in home 

country, difficulties faced, the international student center, working with teams, passion 

for MFT and the flexibility that MFT as afield offered. 

Sub-category IIIB: Consfraints 

The main areas of constraints discussed by participants were: (a) faculty, (b) absence 

of intemational students, and (c) others. 

Theme I: Faculty 

The participants cited a number of faculty characteristics as being unhelpful. The area 

identified most frequently was the lack of sensitivity and openness toward other cultures. 

Phedra stated that "inflexibility of faculty and only one way of doing things " was not 

productive. Rita pointed to "taking initiative all the time and no one ever coming after 

you " as a negative aspect of her fraining. Misty expressed that "blank and open 

invitations " to have conversations with faculty were not helpful. 

Lack of sensitivity and openness. Six therapists shared difficult experiences in thefr 

training because of lack of sensitivity, interest, and openness among faculty. Joy felt tiiere 

90 



was lack of "acknowledgement" and "sensitivity" regarding "what it meant to be an 

international students, the things they are losing, and living up in order to be in the U.S. " 

He felt tiiere was a "total absence of conversations, " like "how are you doing? How is 

your partner's social support network? How far away are you from home? How much is 

for you to thinking about going home? Do you have any resources in the community? 

Do you have a car? " Aswan shared that "hesitations " from supervisors and teachers 

concemed that she was going to be harmful than helpful to chent famihes did not help. 

Jerrel identified several unconstractive components of his training, "lack of sensitivity 

and openness on part of the faculty to my culture and my strengths because of my 

membership to a particular country, lack of active interest among my professors to learn 

about my culture, lack of curiosity about other cultures in general, and the expectation 

that people from different countries would join the boat and be like them ". 

Theme II: Absence of Intemational Students 

Rita, Joy and Ariana discussed the absence of other international students in their 

fraining programs/cohort. Ariana said, "it would have been great to have another person 

that I could have buddied up with to go through the program. I wish I had a cultural 

mentor. " She wished she had a senior intemational or ethnic minority person in the 

program who she could have gone to with her questions. Joy stated, " / / / had other 

intemational students, it would have been a source of support for me. " 
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Theme III: Others 

Other barriers that were shared by participants included: large group activities: 

adjustment to American standards like APA; administrative supervision; lack of team 

experiences: learning for the sake of examinations; self that was not bicultural; emphasis 

on deconstruction of everything; isolation in the field; and international student center. 

Category III. Recommendations to the Field 

All participants made recommendations aimed at improving the process of training 

intemational clinicians and researchers in the field on MFT. Four therapists stated that 

nothing was happening explicitly at the institutional or field levels to provide 

intemational students opportunities for their growth and development. Two of the four 

therapists said the attitude was "if it happens it happens. If it does not, then it does not." 

Only two therapists offered a positive remark on what the field was currently doing. Both 

Phedra and Aswan pointed that, "the movement of focusing on cultural diversity " was 

definitely helping people in the field to become a "little more open " to issues of 

intemational students and practitioners. 

Theme I: Stioiggle and Conflict over Expectations 

When making specific recommendations for effective training of intemational 

students in MFT, six participants discussed their ambivalence and a feeling of "being 

caught. " Three of the six respondents elaborated on their stiiiggle by focusing on tiieir 

decision to come to study in the U.S. Phedra said, "we came here knowing that this was 
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not our country and they do have different culture here. To me when I decided to come 

here, I knew that I would not have clients from my country and that there were very few 

people from my nation where I chose to go to school. So I knew I could not expect that 

much. " Sue stated tiiat coming to the U.S. to train in MFT was a "win-win " situation. She 

did work for them and they provided her with an education. She felt that creating an 

environment tiiat fit everyone takes time and is a "process. " She felt unsure of what she 

could have asked for when she came to make tilings different. Rachel added, "training 

programs are based in America and geared towards educating within that context. I don't 

think that they can be faulted if their primary goal is not to educate people from other 

countries...as international students we must take into consideration that the choice to 

study in America is ours to make and while we have a right to expect equal opportunity, 

we should be mindful that they have a right to teach within their context. " 

Three therapists expressed that they saw it as their responsibility to make the faculty 

aware of their needs. Jasmine said, "I think as an international student I have the 

responsibility to bring to the faculty what my country and culture are. " Rachel pointed 

out, "to some degree I feel that international students have to take responsibility for 

applying ideas to areas that they are interested in and requesting support from faculty for 

doing this." 

Nathan drew attention to the differences in "levels of acculturation to the U.S 

depending on the length of their stay here, educational background prior to studying 

MFT, and official language spoken in home country." He emphasized that due to the 

93 



"level of diversity" among the body of intemational students it was difficult for him to 

make any recommendation. 

David was tiie only participant to disclose that he felt that he had a "right to ask" and 

did not feel "nervous " about it. He added that if he had been in a different part of the U.S. 

then he might have been a little nervous, had the "disparity" between his culture and the 

site's culture been larger. 

Theme II: Faculty in MFT Training Programs 

Participants reported a wide range of topics while describing what faculty could do 

differently to frain intemational students. Some of the areas cited frequently were: (a) 

accepting and respectful, (b) remain curious and open to learning, (c) seek to have 

"minority experiences, " (d) personalized assessment and collaborative planning of 

course of study, (e) encouraging conversations, (f) more time, (g) more diversity, and (h) 

others. 

Accepting and respectful. Six of the 13 respondents stressed the importance of faculty 

being accepting and respectful of intemational student's cultures. Misty stated, "I think 

the field is not asking the question, 'how do we train you in this context and yet you keep 

your uniqueness?' I think professors need to check how do you feel as a person from your 

culture. Are you being true to yourself in the way we are teaching you? " Mathew 

discussed the "expectation " of intemational students fitting into the American culture and 

the need to "understand" other cultures. Jerrel emphasized the importance of "accepting 

a person for where he/she is from, " "not forcing a western perspective on him/her, " 
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"affirm them. " "process issues with them and actively coach them. " and "teach 

culturally sensitive therapy instead of a traditional clinical approach to therapy. " 

Remain curious and open to leaming. Three practitioners underscored the importance 

of an attitudinal change in tiie field. Mathew said, "the field needs to go through an 

attitudinal change and be more appreciative of diversity. " Jerrel stated, "I think there 

needs to be a paradigm shift, rather than say, 'you are in America and learn the 

American ways, otherwise you leave, 'say 'hey. we are curious and we want to learn from 

you. You teach us some of your ways.' 

Seek to have "minority" experiences. Joy and Jerrel suggested that faculty and 

stiidents should experience life as a minority. Examples included "go to a country where 

you don't speak the language for one week and experience that, " "go to a mass in a 

language other than English and see how that feels, " "go to a-different city where there 

is a lot more diversity and stay therefor a while and work with people, " and "cut 

communication with your family of origin for two weeks-how does that feel because you 

don't have money to pay the phone bills. " 

Personalized assessment and collaborative plarming of course of study. Four 

participants highlighted the need for friendly conversations with intemational students 

and planning their course of study with them. Two respondents also discussed the need 

for developing sensitive methods for evaluation of knowledge. Ariana recommended a 

"friendly interview process " for incoming intemational graduate students where there 

was a discussion on the experiences that the students brought in with them and how the 

program could be tailored to be most beneficial to them. Joy stressed the importance of 
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assessing intemational students' language skills before they started taking classes. He felt 

that faculty members in MFT training programs should have an "honest and 

personalized" conversation with each intemational student about their level of comfort 

witii English. While sharing specific statements that faculty members could use during 

tills conversation Joy gave examples like, "how do you feel how are you doing with 

English? " Also saying "these are the first courses that we are going to have and we will 

require this from you. How do you feel about that? Maybe you want to take just one 

course and two English courses or maybe tfyou are in very good shape you can go ahead 

and take three. " In addition, after assessing the student the faculty should think of 

appropriate ways of helping the student leam and grow. 

Encouraging conversations. Several respondents (3) affirmed the need for more 

inclusive conversations about differences. Ariana stated, "have conversations about 

differences and different cultures, conversations about macro level problems, issues 

impacting micro-level family life is different parts of the world, and their impact on our 

clinical work." 

More time. Phedra and Sue shared their appreciation of faculty who gave them with 

time. Sue shared that she as an intemational student wanted to feel that she could "ask for 

five minutes of time " from a faculty person and when he/she was talking with her they 

should not be "multi-tasking, " like talking wither her and replying to emails at the same 

time. 

More diversity. Joy and Misty discussed the need for diverse faculty in fraining 

programs across the nation so that they can understand different kinds of experiences. 
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Others. Three other areas were mentioned. Sue recommended that faculty should be 

more prepared to deal with people from different nationalities when they invite students 

from across the world. Phedra stressed that faculty should he flexible. And Joy 

emphasized the need for "awareness and acknowledgement that an international student 

is not on same level as an American student. And it is not because he/she is less than, it is 

because he/she does not have access to same resources. " 

Theme III: Training programs 

Several recommendations were made to enable training programs to effectively 

educate intemational clinicians and researchers. The following sub-themes were referred 

to most often: 

Increase recruitment of intemational students. Two therapists suggested for training 

programs "to put more energy into recruiting international students in an effort to expand 

MFT all around the world. " Two other therapists emphasized the need to "recruit more 

than one intemational student with each cohort and have other international students in 

the program that the new students can interact with. " 

Curriculum changes. Five respondents stressed the need for fraining program to 

rethink "standards in training" and their "applicability" to other cultures. Jerrel 

suggested training programs to look into their curriculum and include "courses on issues 

of minorities and broaden them to have intemational components as well. " Ariana 

commented on exposing all students to "intemational literature" in the classroom setting 

to help broaden their horizons. David wanted fraining programs to "explicitly address " 
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issues of diversity and be made "accountable" for having "seminars on issues of 

international students and cultural diversity." He stressed on the fact that this should be 

a "written requirement" instead of selective students asking for it. 

Mentoring. Three participants highlighted the significance of mentoring for 

intemational students. Sue was of the opinion tiiat mentoring should have two 

components: emotional and factual. She added, "creating an environment where mentors 

are available if needed is important. " 

Culturally sensitive research. Joy recommended conducting more culturally sensitive 

research on issues of intemational students and practitioners, the results of which could 

be used to fiirther develop fraining programs. Four other respondents echoed the same 

thought. 

Research fellowships. Closely connected with conducting culturally sensitive 

research, both Ariana and Nathan discussed the need to have fellowships available for 

intemational research. 

Others. Some areas were mentioned by only a few respondents were: more attention 

to clinical placements especially for students whose flrst language in not English, and the 

need for international practitioners to write books or make videos that could be used as 

resources in teaching. 

Theme W: AAMFT 

Several participants expanded on recommendations for AAMFT as an organization. 

One participant, Jerrel, suggested that AAMFT establish a "commission or committee" to 
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address the issues of intemational students. He added, "AAMFT needs to get serious 

about diversity, not just pay lip service to it. " The areas mentioned frequently were as 

follows: 

Reaching out and establishing connections with other nations Five therapists 

advocated AAMFT developing connections with other nations. Examples of 

representative comments: Jasmine said, "I think it has to start with conferences. AAMFT 

should invite people from other countries who do therapy. Sometimes I feel that 

Americans are very ethnocentric. They should look at alternatives and what people in 

other countries are doing. " David suggested the need to "create opportunities around 

the world for students, including American students, to work in different countries, " and 

"promote and set up training programs in MFT all over the world that are recognized by 

AAMFT. " Araina too emphasized "setting up of exchange programs with MFT 

organizations in other countries " and "sponsoring people from the U.S. to go and teach 

in other programs." 

Hosting plenary sessions on diversity. Two participants, Aswan and Nathan 

encouraged AAMFT to have plenary sessions specifically talking about issues of 

diversity, including intemationals in the field. 

Domain IV. Theory of Therapy 

Several of the therapists expanded on their definition of the therapeutic process 

recognizing it as a process that takes time, as a movement from point A to B. offering a 

different perspective of viewing things and getting unstuck, a cultural exchange, a soul 
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searching experience, and a search for experience. Two main categories that emerged 

from the data were: (a) role of the therapist and (b) specific theories used. 

Category I. Role of the Therapist 

Theme 1: Non-Expert Role 

Nine of the 13 therapists emphasized that clients were experts in their own lives. 

Mathew shared that he felt "humble about his role as an expert. " Rachel stated, "7 try 

very hard to ask questions to get their process of discovery moving and not telling them 

what to do or how to do it " Nathan stressed that he moves away from the "expert 

models" to the model of doing "what works " with facilitating a discussion to help chents 

focus on what tiiey are comfortable doing and what has worked for them in the past. 

Theme II: Honest and Open 

Two therapists, Joy and Sue, stated that they valued being themselves, honest, and 

sharing their experiences with clients. Sue said, "my theory of change is based on what I 

have gone through the last four years-." Joy sfressed that in therapy he wants to be 

"honest," "to be himself " "offer solutions that have worked for him in his life, " "share 

his personal struggles with discrimination and how he overcame it. " He added, "my role 

is to offer a refection of what I see and give them information about how I perceive their 

relationship. I share what I believe about relationships and offer them the option to do 

whatever they want to." 
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Theme III: Medium of Change 

Both Phedra and Rita identified themselves as a facilitator/medium of change. Rita 

added that she places emphasis on herself for making change happen in the client system. 

Confrary to Rita's view. Jasmine shared that she perceived clients to be responsible for 

change. 

In addition to the above, some other characteristics of therapeutic approach were also 

identified. Joy stated that his therapeutic approach was based in "experience " and he 

valued peoples' passion and potential to be/do their best. " Sue disclosed that a big part 

of her work involved helping people sit with their "anxieties," "slowing down the 

process, " "challenging people to feel connected at a dijficult time, " "validating the 

partner even through painful times, " and "helpingpeople see different phases in 

relationships and sitting with their pain. " She also challenges people about having 

"freedom to make choices and taking responsibility for the choices that they make. " She 

teaches chents about "self will" and "determinism. " She specifically said, " there is a 

system and it places constraints. But within the system I have free will to choose things. 

And after I make my choices I have to face the consequences either way. " Ariana and 

David identified joining and the nature of the therapeutic relationship as being "most 

important" in their work. 

Category H. Specific Approaches 

Participants named different theories and frameworks as being foremost in their 

clinical work. Some that were cited more often were: 
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Theme I: Eclectic 

Four therapists said they use a number of therapies when working with clients. Two 

of the four specifically said they were eclectic and used different perspectives. Rachel 

stated, "In therapy I do what works. I do not stick to one model but draw from different 

models and therapies. " A fifth therapist identified using techniques from a number of 

different tiierapies. However, she claimed her identity as a "structural therapist. " 

Theme II: Contextual and Systemic 

Four therapists elaborated on their contextual and systemic orientation of working 

with chents. Ariana shared, "In therapy lam always placing people in contexts and I 

think of myself as interacting with them in the various contexts that I find myself in. " 

David commented, "who I am as a male, who I am as white, who I am as a person from 

my country of origin has a big impact on therapy. Much like who I work with, what color 

they are, what is their religious background, where are they from, not just internationally 

but are they from Utah, or are they from Texas, are they from Tennessee, are they from 

the inner city or are they from the rural areas? What is their social and economic class? 

I think building a relationship with the client around these issues are the most important 

thing. " He also said that he enjoyed working with "multiple systems, like culture, 

economy, and so on. " 
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Theme III: Narrative 

Four participants said that narrative therapy was prominent in their work. Jasmine 

stated that she saw herself as a co-author in making of new stories and liked narrative 

tiierapy. Matiiew expressed working "collaboratively" with his clients in "understanding 

meaning" and through meaning "helping clients change something that makes their life 

better. " He particularly identified narrative therapy as an approach in his work. 

Theme FV: Feminist 

Aswan and Rachel emphasized their belief in social justice, morality, fairness, 

respect and equality in their work. Rachel and Ariana discussed the drawing from 

feminist tenets in their clinical work. Ariana specifically named a sub-specialty called 

"feminist object relations therapy" as being helpful in understanding gender and 

development in different cases. Lastly, Rita stressed that she looks at power balance in 

relationships and helps in their re-distribution as needed. She added that she "strongly 

believes " in "egalitarian relationships " and works with couples especially if the female 

in the relationship expressed that as a-need. 

Theme V: Intergenerational Theories 

Ariana and David mentioned using intergenerational theories in their work. Ariana 

fraced the use of intergenerational theories back to her cultural and familial roots. A 

couple of other frameworks and theories that were identified included the empowerment 

model, child development and family development theories, and experiential therapies. 
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Domain V: Gender and Ethnic Identity 

Seven participants emphasized the effect of their gender and/or ethnic identity on 

their experiences in the U.S. Sue added "these factors are important still but have kind of 

blended into the background over time. " 

Category I. Gender 

Twelve respondents discussed different aspects of their gender as influencing their 

experiences. Phedra talked about her being a female was easier in the field of MFT 

because of two reasons. One, she felt that "people think that this is what women are 

supposed to do...talk about emotions, try and take care and help people, and emotionally 

support them. " Second, "MFT being more female dominated it was easier for me to fit in 

because I am more comfortable being around women. " Rita believes that women in her 

culture are taught to "survive" and "adjust to whatever situation comes their way. " She 

said, "I have not learned to say quit. " Misty shared the development of her feminist 

identity as being significant. Rachel mentioned the presence of a male student with very 

traditional ideas in her program and her feeling fhistrated because the faculty did not 

"challenge" him. She also mentioned a woman's supervision group that was "wonderful" 

and "supportive " during her fraining. Areas mentioned more often by participants were 

as follows: 
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Theme I: Assertiveness 

Two participants stated that as women in their home countries they were not taught to 

be assertive. Contrary to tiieir teachings, Ariana shared that her background in her home 

counfry had taught her to question the "established order" and have debates around 

different issues. She felt her colleagues were "taken aback" at the "strength of her 

opinions and the sharpness of some of her attacks on gender. " 

Theme II: Male Advantage 

Four respondents elaborated on their male privilege. Jerrel felt that his being a male 

put him in an "advantageous position. " He said, "/ can get away with stuff compared to 

women because it is a patriarchal society. " He also felt that while the faculty would 

tolerate a White female talking back, they would not tolerate an intemational female 

talking back and standing up for herself As a man he did not have to go through that. 

Mathew shared he was able to navigate through the system "a little easier" than his 

female friends because the faculty consisted primarily of males. 

David stated his cohort had a greater number of males coming in than most other 

cohorts in his program. He felt that faculty treated males and females "differently. " 

Describing the differential treatment David said that women were treated "harder" and 

"challenged more." He was not sure of the reasons behind this difference. But he 

highlighted that female professors "did not challenge " male stiidents as much as they did 

female students. Nathan and Mathew also discussed thefr impressions regarding more 
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men being in academic positions or in administrative and executive positions in 

organizations compared to women. 

Theme III: Insensitivity toward Gender Issues 

Jerrel, Joy, and Nathan disclosed being challenged about their insensitivity to gender 

issues. They all discussed being bom and raised in patriarchal cultures. Jerrel added, "In 

therapy I have learned to empower females and my own family teaches me a lot about 

that." 

Category II. Etiiic Identity 

Seven therapists made specific remarks on the influence that their ethnic identity had 

on tiieir fraining. Two other participants commented on the impact of their ethnic identity 

on their fraining; however, it was brought up in a different context and is addressed 

elsewhere. Rita mentioned learning to be less critical of herself and dealing with 

constructive criticism positively as legacies of her ethnic identity. The main themes that 

emerged from the data were: 

Theme I. Impact of Membership of a Particular Country 

Five respondents made comments about their membership of their home country and 

its bearing on their experiences. Jerrel explicitly discussed the straggle that he had as an 

intemational therapist and his inability to make a living in the U.S. as a full-time therapist 

because he is not Caucasian. Other sub-themes that emerged were: 
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Familiarity with country of origin. Two therapists discussed reactions of people 

toward their counfry of origin. Ariana talked about her country of origin as a place that 

most people were familiar with. She saw that both as a "help and hindrance. " It was 

helpful because it helped her connect with people and a hindrance because sometimes 

people had a "stereotype " of who she should be and might be, even if she was not that 

way. 

Marginalization by people from host and country of origin. When discussing his 

straggles, Jerrel shared not belonging totally to his culture because he spoke English 

better thah his native language and not fitting in the U.S. because he is not White. 

Jasmine discussed challenges that she faces because of her appearance. Although she is a 

person of color, she looks Caucasian. She straggles with having privileges in her country 

because of her light skin, and being oppressed in the U.S. because while she might look 

White but she is not White. 

Theme II. Re-adjustment Issue 

Three participants brought up thefr concems with going back to thefr respective home 

countries. Misty shared her thoughts saying, "how much am I going to be accepted back? 

How much of learning will I be able to transfer? How much flexibility have I lost to work 

with red tape bureaucrats? " 
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Theme III: Importance of Family 

Natiian and Rita related their upbringing in their home countries to their belief in 

families. Rita said, "/ believe in families and their power to recuperate and regenerate. I 

use that in my clinical work and don V let clients say 'quit' easy. " Nathan comes from a 

culture that is "family and community based:' where there is "respect" for famihes and 

"involvement" of extended family. He shared that he was able to integrate some of these 

experiences and in "non-threatening ways" help famihes become aware of their 

"feelings, emotions, and pitfalls" 

Domain VI. Translation and Integration 

Only five participants were working on a fiill-time basis. One of the five therapists is 

not working in academia and did not comment on the process of integration and 

franslation of her leaming. Jerrel and Mathew stated that the field or training program 

were not doing much to help intemational practitioners translate and integrate their 

leaming in their work in the U.S. or their home countries upon graduation. Jerrel added, 

"most of the study that I did at translation of my work was self study ...I am always 

thinking about working with international people and issues that come up while working 

with them. I was not taught about them in my program but rather had to do them myself " 

He also mentioned seeking therapy, which was extremely helpful to him and his family 

before going back to his home country. Some areas cited repeatedly were: 
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Theme I: Positive Leaming 

Two practitioners gave credit to their professors for assisting them and providing 

them witii some experiences that have helped them integrate their leaming into practice. 

Ariana mentioned tilings like, "good analytic ski lis... encouragement for asking the right 

questions ", "respect and validation for her perspective on things ", "encouragement for 

her cross-cultural research interests ", and "teaching how to look for resources " being of 

use to her. 

Theme II: Current Endeavors in their Work 

Three participants stated that they are constantly aware of their past experiences and 

try and integrate those aspects in their current work. Araian mentioned that throughout 

her education and professional work, she had sought opportunities that would help her 

maximize her own leaming and that of her students around these issues. She commented, 

"I teach much more diversity than I was ever taught. " Mathew said, "lam still aware of 

my cultural background and my cultural difference from the culture I live in now... I 

think I have tried as hard as I can to implement what I have learned in dealing with our 

international students ...to be very inviting and inclusive of intemational students because 

I appreciate the experience so much... when people come in with different lenses, they 

bring in energy and information. " 
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Theme III: Recommendations to Aid in Translation of Leaming 

Aswan said that what was missing when she was in school was "space" to bring 

information from her home country and have conversations in class about them. She 

recommended, "giving space and allowing people to be themselves and be proud of their 

cultural identity instead of hiding it. We need to allow students to learn to be successful 

in their Ph.D. programs. " Sharing examples of what the process of translation might look 

like, Mathew suggested the importance of "clinical supervisors discussing about how 

therapy would look like in their culture, discussing specific cases. " Other suggestions 

were for faculty to engage in "cross-cultural research " and "maintaining contact with 

international students who go back and continuing to work and do research with them. " 

He recommended "international travel and teaching assignments " for faculty at 

universities here as well as intemational students taking up the.task of "editing books to 

suit the needs of their culture" to help bridge the gap between the U.S. and other 

countries. 
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DOMAIN I. OVERALL EXPERIENCES IN TRAINING PROGRAM 

CATEGORY I. Academic Experiences 
Theme I: Experiences based on geographical location of the training program 

Sub-theme I: Positive experiences 
Sub-theme II: Negative experiences 

Theme II: Intemalization of feelings of inferiority among members of minority groups 
Theme III: Role of European/White heritage 

Sub-theme I: Differences not recognized 
Sub-theme II: Privileges 

Theme IV: Push to be an "American'' 
Theme V: Presence/Absence of intemational students in the program 

Sub-theme I: First or only intemational student in the program 
Sub-theme II: Presence of other intemational/country-of-origin students in the program 

Theme VT, Relationship with members of student cohort and other colleagues 
Sub-theme I: Supportive relationships 
Sub-theme II: Distant relationships 

Theme VII: Connection with faculty members 
Sub-theme I: Cultural insensitiveness 
Sub-theme II: Lack of initiative 
Sub-theme III: Unprepared to deal with differences 
Sub-theme IV: Collegial and supportive relationships 

Theme VIIT. Cultural representative of their country 
Theme IX: Determinism 
Theme X: Ignorance and stereotypes 
CATEGORY II: Personal Experiences 
Theme I: Partnered, marital or single status 
Theme II: Coimections with intemational and country-of-origin students outside the program 

Sub-theme 1: Presence of intemational or country of origin support system 
Sub-theme II: Absence of cross-cultural support system 

Theme III: Other significant relationships 
Theme IV: Mental and physical health problems 
Theme V: Change in self 
Theme VI: New responsibilities 
Theme VII: Lack of material/financial resources 
Theme VIII: Opportunities 

DOMAIN II. SPECIFIC TRAINING EXPERIENCES 

CATEGORY I. Coursework 
Theme I: Fluency in English 

Sub-theme I: Spoken English 
Sub-theme II: Written English 
Sub-theme III: Sharing opinions and thoughts 
Sub-theme IV: Culture of "talking in class" 

Figure 1. Understanding theoretical, clinical, and research training experiences 
of intemational doctoral students in marriage and family therapy programs in 
the United States 
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Theme II: Class content " ~ ~ 
Sub-theme 1: Lack of discussions on diversity 
Sub-tlieme II; Specific theoretical approaches 

Theme III: Faculty involvement 
Sub-theme I: Flexibility 
Sub-theme II: Openness and helpfulness 
Sub-theme III: Lack of recognition of intemational students' difficulties 
Sub-theme IV: Intemational students initiating classroom discussions on issues of diversity 

CATEGORY II: Clinical experiences 
Theme I: Supervision 

Sub-theme I: Cultuially insensitive supervision 
Sub-theme II: Supportive supervision 
Sub-theme III: Discussions based on the nationality of students 
Sub-theme IV: Content of supervision 

Theme II: Clinical Population 
Sub-theme I: Race and ethnicity of clients 
Sub-theme II: Racist attitudes 
Sub-theme III: Mental block 

Theme III: Challenges and Gro-wth Experiences of International Clinicians 
Sub-theme I: Therapists' perception of difference 
Sub-theme II: Standing up for tiiemselves 
Sub-theme III: Specific difficulties faced 

Theme IV: Colleagues 
Theme V: Prominent master's clinical training 
CATEGORY III: Research training 
Theme I: Positive experiences 

Sub-theme I: Support for cross-cultural research 
Sub-theme II: Opportunities for cross-cultural research 
Sub-theme III: Good training 

Theme II: Negative experiences 
Sub-theme I: Weak training 
Sub-theme II: Encouragement but lack of faculty support 
Sub-theme III: Self-motivation 

DOMAIN III. EXPERIENCES WITH MFT AS A FIELD 

CATEGORY I: Professional Experiences of International Students with AAMFT 
Theme 1: Positives Experiences with Professional Field 
Theme II: Negatives Experiences with Professional Field 

Sub-theme I: Focus on minority but not on intemational issues 
Sub-theme II: Lack of diversity 
Sub-theme III: Absence of intemational research 
Sub-theme IV: Unique issues faced by intemational students 

CATEGORY II: Experiences of international students with leading journals in the field 
Theme I: Few to no articles on issues regarding intemational students and practitioners 
Theme II: Experiences of publishing in MFT leading joumals 

Figure 1. Continued 
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CATEGORY III: Opportunities and constraints faced by International Students 
Sub-category IIIA: Opportunities 
Theme I: Faculty 

Sub-theme I: Open and supportive faculty 
Sub-theme II: Support for intemational students to be themselves 

Theme II: Resources 
Sub-theme I: Material/Financial 
Sub-theme II: Opportunities 
Sub-theme III: Intemational friends 
Sub-theme IV: Clients 
Sub-theme V: Self 

Theme III: Privileged status 
Theme IV: Teaching experiences 
Theme V: Life cycle stage 
Theme V: Others 
Sub-category IIIB: Constraints 
Theme I: Faculty 

Sub-theme I: Lack of sensitivity and openness 
Theme II: Absence of intemational students 
Theme III: Others 
CATEGORY IV: Recommendations to the Field 
Theme I: Stmggle and conflict over expectations 
Theme II: Faculty in MFT Training Programs 

Sub-theme I: Accepting and respectful 
Sub-theme II: Remain curious and open to leaming 
Sub-theme III: Seek to have "minority" experiences 
Sub-theme IV: Personalized assessment and collaborative planning of course of study 
Sub-theme V: Encouraging conversations 
Sub-theme VI: More time 
Sub-theme VII: More diversity 
Sub-theme VIIT. Others 

Theme III: Training programs 
Sub-theme I: Increase recmitment of intemational students 
Sub-theme II: Cuniculum changes 
Sub-theme III: Mentoring 
Sub-theme IV; Culturally sensitive research 
Sub-theme V: Research fellowships 
Sub-theme VI; Others 

Theme IV: AAMFT 
Sub-theme I: Reaching out and establishing connections with other nations 
Sub-theme II: Hosting plenary sessions on diversity 

DOMAIN IV, THEORY OF THERAPY 

Category I. Role of the therapist 
Theme I: Non-expert role 
Theme II: Honest and open 
Theme III: Medium of change 

Figure 1. Continued 
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Category II: Specific Approaches " ~ 
Theme 1: Eclectic 
Theme II: Contextual and systemic 
Theme III; Narrative 
Theme IV: Feminist 
Theme V: Intergenerational theories 

DOMAIN V. GENDER AND ETHNIC IDENTITY 

Category I. Gender 
Theme I: Assertiveness 
Theme II: Male advantage 
Theme III; Insensitivity towards gender issues 
Category II: Ethnic identity 
Theme I. Impact of Membership of a Particular Country 

Sub-theme I: Familiarity with country-of-origin 
Sub-theme II: Marginalization by people from host and country-of-origin 

Theme II; Readjustment issues 
Theme III; Importance of family 

DOMAIN VI. TRANSLATION AND INTEGRATION 

Theme I: Positive leaming 
Theme II: Current endeavors 
Theme III; Recommendations to aid in translation of leaming 

Figure 1. Continued 
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CHAPTER V 

SUMMMARY AND DISCUSSION 

Introduction 

The objectives of this dissertation were to explore the academic and personal 

experiences of intemational students in MFT doctoral fraining programs in the U.S., as 

well as to determine the process of integration and translation of their leaming into their 

future research and clinical practice in the U.S. or their home countries. In the previous 

chapter, I presented the findings of this project. The aim of this chapter is to integrate 

those findings with past research and situate the significant results within the theoretical 

and philosophical frameworks used to design and guide the study. The frameworks of 

General System Theory, Ecological Approach, Postmodemism, Social Constmctionism, 

and Feminism shaped the study. Finally, limitations of the present study and areas of 

fiirther investigation will conclude this chapter. 

Discussion on Findings 

The findings of this research provide an initial understanding regarding the issues 

faced by intemational students as no studies have been conducted to examine their 

experiences in MFT fraining. The lack of stiidies in MFT related to the experiences of 

intemational marriage and family therapists makes it difficult to place the results of this 

project in context of past research. However, some of the experiences reported by 

respondents can be related to findings of general research conducted on intemational 
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students in academe in the U.S. Similar to the findings of Hassan (1961) and Hull (1978) 

the results of this study indicated that fluency in English and the length of stay in the U.S. 

had an impact on the experiences of the participants. Schram and Lauver (1988) 

presented research indicating that intemational students from European countries tended 

to have lower scores on feelings of alienation. During the interviews, the respondents 

from European or Westem countries reported lower feelings of alienation and more 

positive reactions to their culture from U.S, nationals. 

Few studies (Leong & Sedlacek, 1989; Manese, Sedlacek & Leong, 1988; Owie, 

1982) have focused on gender differences in needs and perceptions of intemational 

students. My study did not examine gender differences in depth. However, participants 

discussed gender differences in relation to the ease with which they were able to navigate 

through the educational system. Male respondents described having an easier time in 

school because of most faculty members being male. 

The findings of this research indicated that greater famihal and graduate school 

support reduced the level of stress experienced by therapists, fri addition, the quality of 

relationships with faculty and faculty interests in students' professional development 

prevented high stress levels. Several participants discussed the importance of tangible 

support such as financial help, office space, and positive relationships with colleagues 

and the intemational community in thefr adjustment. The experiences reported above are 

isomorphic to the findings of research conducted by Mallinckrodt and Leong (1992) on 

stressors, level of stress symptoms, and sources of support for intemational students. 

Analogous to the findings of Pass, Bradley, and Bingi (1992), the sample of this stiidy 
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reported leaming how to adjust to and imbibe American noims without compromising or 

losing their own cultural heritage as a main source of concern. 

Not much support was found for past research conducted on help seeking behaviors 

or mental health problems experienced by intemational students. Leong and Sedlacek 

(1986) had found tiiat intemational students would be more likely to seek help from thefr 

faculty. In tiiis study participants presented mixed responses on help seeking behaviors. 

While some discussed asking for help from faculty members, others mentioned the 

importance of having intemational or country of origin peers in their training programs. 

Only 3 members of the sample reported experiencing mental stress and depression. 

General System Theory (GSTI 

GST was one of the primary theoretical frameworks that directed the 

conceptualization and fiirther evolution of this stiidy. The main tenets of GST used in this 

research emphasize the importance of placing people's lives in context; giving 

importance to the uniqueness of each individual; and being aware of my role and impact 

as a researcher. 

What is evident from discussions with the participants is the wide range of 

individuals that exist under the umbrella of intemational students and practitioners. While 

one can identify common themes in their experiences, it is important to consider the 

distinctiveness of each student/practitioner. The main characteristics of "self' that 

emerged based on differences in experiences included: nationality, length of stay in the 

U.S., previous education attained in the U.S., fluency in English, and gender. Other 
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influences included: geographical location of training program, connections with other 

intemational/counfry of origin students in and out of the program, nature of relationships 

with colleagues and faculty, and people's reactions to them and their culture. These 

findings lend credence to having personalized conversations with each intemational 

student regularly and planning their course of study on a one to one level. 

Looking at the conceptualization of the research system based on GST principles, I 

would like to highUght the fact that the findings of this research have been significantly 

influenced by how I ptmctuated my discussions with the participants. My thoughts, ideas, 

and questions have had an impact on both the process and outcome of this investigation. 

For example, several respondents stated feeling more comfortable with me because of my 

intemational origin. They wanted to know about my experiences and my future goals. 

Ecological Approach 

Using the lens of ecological approach makes it vital to understand development in the 

context of interactions with the environment at different levels. In other words, personal 

and professional development is influenced by change and interaction with newer 

environments, hi this research, most participants reported experiencing initial personal 

adjustinent issues because of absence of a familial support system in the U.S. Additional 

evidence of feelings of alienation was shown when participants elaborated on the 

important role that their connections with country of origin and otiier intemational 

stiidents played in their healthy adjustment. Focusing at the micro-level, this theme 

reflects tiie need for training programs to make every effort to comiect thefr intemational 
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students with people in the university and community who can support them, including 

mentors in their clinical training. 

Several respondents discussed the need for the national organization of marriage and 

family therapists, AAMFT and joumals in the field to take a leading role in opening up 

space for more discussions on issues of intemational origin as well as intemational 

practitioners in the field. At the exo-level, this finding identifies the necessity of a 

broader framework for ensuring adequate development of intemational students. 

Another major theme that emerged in this study was recmiting more students from 

different nations and working towards creating opportunities across the world so that 

students and faculty alike can go and work in different settings. At the macro-level, this 

theme underUes that the idea of intemationaUzing MFT and training clinicians and 

researchers, other than intemational students per se to work with different populations. 

Postinodemism and Social Constmctionism 

A salient aspect that emerged during my discussions with intemational students and 

practitioners was the conflict they faced when making recommendations for fiiture 

training of intemational students in the field. A number of participants hesitated because 

of thefr stiuggle between taking individual responsibility for their development versus 

requiring the field to make changes knowing that they are not receiving fraining in thefr 

home counfry. These findings lend preliminary evidence to the existence of multiple 

realities and their co-existence without making one reality more "trae" than the other one. 
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Related to the above, one of the most apparent implications for MFT training 

stemmed from the comments that participants made around the push they felt to be an 

American. What the field of MFT seems to be currently doing is training intemational 

students to think and act in ways that fit the dominant American culture, which is often 

not productive for intemational frainees. In my conversations with participants, they 

highlighted the need for a slower pace and the importance of faculty engaging in 

collaborative efforts in fraining. They added that training programs need to have 

discussions with students about their expectations and vision for the future. 

I would like to emphasize that with the world demographics changing everyday we 

need to frain marriage and family therapists, intemational and American, to work with 

people who might have values and beliefs very different from their own. ft is imperative 

that we help therapists be tme to their selves and yet stretch themselves to leam and 

develop new skills. 

Further, a social constuctionist approach challenges the assumption that faculty 

members know what is best for the development of students. The findings of this research 

reflected that often times frainers did not know what was happening in the life of their 

students in areas such as personal and academic adjustinents, and development of social 

support network. Therefore, it is important to encourage therapists-in-fraining to share 

how they are feeling, to check in with them regularly, and to adopt a flexible and 

multicultiiral stance when educating intemational clinicians and researchers, fritemational 

students should be pushed to develop their skills but listening to thefr experiences and 

respecting thefr values is of cracial importance. 
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Feminist Ideology 

A feminist stance emphasizes recognizing the importance of gendered hierarchies, 

power imbalances, and contextual understanding of different phenomena. Several 

respondents in this project discussed feelings of inferiority in relation to the status of their 

counfry compared to tiie U.S. This finding highlights the importance of global awareness 

and knowledge of power relationships between nations around the worid. 

hi addition to feeling inferior to "Americans," several participants pointed out that 

some of tiieir faculty and colleagues had stereotypes about their culture and its people. 

They were also faced with the expectation that "being in America meant leaming the 

American way." There was lack of curiosity about their values and strengths. They 

reported a push to leam American values but people not being open to leam from them. I 

believe these resufts challenge training programs, AAMFT, leading joumals, and the 

mental health community at large to examine their biases, expectations, and lack of 

openness toward other cultures, other ways of living and believing. We need to take a 

less hierarchical stance in our teaching and show appreciation for the value our 

intemational frainees and practitioners add to the field. 

Implications for MFT Training 

The participants of this research commented on both micro and macro issues in their 

development as intemational clinicians and researchers in MFT. They all reported that 

their study in the U.S. had been a positive and growing experience on the whole. 

However, they felt that there was a lack of acknowledgement about the richness they 
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were adding to in the field. They recognized that the field was making an affirmative 

move towards focusing on and discussing issues of diversity in the field. Yet, most 

discussions still center around racial and cultural diversity in the U.S. not including 

intemationals. 

I believe our field made a tremendous contribution to mental health when it broke 

away from the established norms and began to see inter- and intra- processes relationally 

and systematically. We have made strides in recognizing diversity in family stmctures 

and we are experiencing a movement that places increased emphasis on cultural diversity 

and the recruitment of U.S. ethnic minority students. However, as systemic practitioners 

we have been slow in paying attention to global issues in our clinical practice and 

fraining. I believe that the absence of a focus on intemational students and practitioners in 

the field reflects a huge lacuna with regard to our understanding of "diversity". 

In summary, I would argue that we need to broaden our definition and 

conceptualization of MFT in order to develop further develop as a field. Also, as frainers 

and therapists it is our responsibility to be knowledgeable about the social, political, 

economic, gendered, and environmental context of people in different parts of the world, 

and incorporate those in our curriculum if we want to provide effective fraining to our 

intemational as well as diverse American clinicians and researchers in the U.S. 

Limitations of the Study 

ft is important to remember that even though this stiidy represented an attempt to 

captiire experiences of intemational students in training in accredited MFT programs, it 
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represents the views of only 13 people. Further investigation of intemational individuals 

in accredited and non-accredited programs is needed for broader generalizability of 

results. 

A limitation of the study centers around the concept of saturation associated with 

qualitative studies. While the findings of this study reflect theoretical saturation in some 

themes, I did not reach complete saturation in all areas of reported findings. This 

limitation was created due to the inability to contact more potential participants after 

extensive search and a lack of resources such as time and cost. I made efforts at different 

levels tb recrait potential participants for the study. They include: writing emails to all 

accredited MFT doctoral programs followed by a reminder email; reviewing the AAMFT 

web-site and emailing/calling potential intemational student, associate, clinical, and 

affiliate members in the U.S. and other parts of the world; emailing intemational 

members of American Family Therapy Association; and lastly, contacting the board 

members of Intemational Family Therapy Association for potential referrals. 

Three different modes were used for data collection. They include: in-person 

interviews, phone interviews, and email interviews. This can be seen as a potential 

limitation of the study because of the nature of data that emerged from using three 

distinct methods. However, I would argue that given the exploratory nature of this study 

and the fact that potential participants are scattered around the world, it would have been 

nearly impossible to reach them using one method of data collection. While I would 

caution the reader about the same, I will emphasize that using three different data 
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collection methods helped me maximize the number of participants that I could reach 

under consfraints of locating potential participants, time, and cost. 

My role as a "participant-researcher" and its influence on this project has been 

discussed in earlier chapters of this dissertation. It is difficult to determine a defining line 

between "actual findings based on the data" and "findings influenced by the researcher's 

punctuation of data." In this project, the findings have been definitely been shaped by my 

knowledge and awareness of my personal experiences as an intemational student in 

fraining in a MFT doctoral program. Throughout the project, I took steps to monitor and 

record iny own biases (member checking, bracketing, intemal and extemal auditing) as 

influencing the study. Despite the limitations that my role brings, I feel my identity as a 

"participant-researcher" might have actually lent strength to this project. Most 

participants reported a positive and comfortable experience with the interview process 

because of my intemational background. 

Future Research 

This dissertation project has been very influential in my own development of a 

personal stance on training intemational students, ft is not my intent to imply tiiat all that 

we are doing needs to be changed to meet the needs of intemational practitioners that we 

invite to join our training programs. Clearly, the field is doing something positive to 

attract more intemational students each academic year. However, the findings of this 

project prove the need for more research in this area. Also, it is important to remember 
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that not many other countries offer this type of training, so students need to come here to 

get educated in MFT and take their knowledge back to their cultures. 

Furtiier research could focus on examining the experiences of intemational students 

in masters programs as well, since quite a few participants had pursued their master's 

degree in MFT in the U.S. before enrolling in their doctoral programs. Much of the initial 

adjustment takes place in the master's program if that is their first visit to the U.S. I could 

contact only one person who had left the U.S. to settle down elsewhere. Future research 

needs to be conducted on practitioners who have gone back to their home countries after 

getting frained here, their experiences, and reasons behind retuming. 

This being an exploratory study, touched upon a lot of experiences. I would 

recommend the questions that were asked be individually examined through different 

studies. For example, one might spht this into two separate studies. Part one, focusing on 

experiences of intemational students in training and part two, concentrating on translation 

and integration of leaming in MFT programs in the U.S. in their fiiture work. 

Additionally, research could be conducted to investigate the integration of readings 

and discussions on intemational issues in MFT curriculum. 

Conclusion 

As I developed this research, my hope was to better understand the experiences of 

other intemational stiidents in MFT and present the findings such that people in the field 

would question the applicability and effectiveness of the present fraining with regard to 

intemational stiidents and practitioners. Conducting this project has been a very positive 
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experience for me. I have not only become more aware of my personal experiences but 

have also been able to connect with other intemational students in the field. I think it has 

made me more sensitive to needs of people from different cultures and will have a 

positive impact on my teaching. 

I am interested in continuing the research that has already been established by this 

research project. Because of consfraints of resources such as time and energy and 

difficulties faced in recmiting participants, I could not interview some potential 

respondents. I would like to go back and reach more individuals, who are here or have 

gone back to their home countries. I would also like to interview faculty in training 

programs and their impressions of recmiting and working with intemational students. 

Additionally, I would like to use my position as an assistant professor to work on 

intemationalizing MFT to better train intemational as well as-European American 

students. 

126 



REFERENCES 

Adelegan, F. O., & Parks, D. J. (1985). Problems of transition for African students in an 
American university. Joumal of College Student Personnel, 26, 504-508. 

Anderson, H. (1997). Conversation, language, and possibihties: A postmodem approach 
to therapy. New York: Basic. 

Aticinson, P., & Coffey, A. (2002). Revisiting the relationship between participant 
observation and interviewing. In J. F. Gubrium & J. A. Holstein (Eds.), 
Handbook of interview research: Context and method (pp. 801-814). Thousand 
Oaks, CA: Sage. 

Barritt, L. (1986). Human sciences and the human image. Phenomenology and Pedagogy, 
4(3), 14-22. 

Barrows, H. H. (1923). Geography s htunan ecology. Annals of the Association of 
American Geographers, 13(1), 1-14. 

Bateson, G. (1972). Steps to an ecology of mind. New York, NY: Ballantine Books. 

Becvar, S. D., & Becvar, J. R. (1996V Family therapy: A systemic integration (3"^ ed.), 
Boston, MA: Allyn & Bacon. 

Bertalanffy, L. von. (1968). General system theory: Foundations, development, 
applications. New York, NY: George Braziller. 

Boss, P., Dahl, C , & Kaplan, L. (1996). Social constmctionist research, hi D. H. 
Sprenkle & S. M. Moon (Eds.), Research methods in family therapy (pp. 83-106). 
New York: Guilford Press. 

Boss, P. G., Kaplan, L., & Gordon, M. (i QQ4) The meaning of caregiving for 
Alzheimer's disease among Native American caregivers: Stories of spirituality, 
fatalism, and mastery. Presentation at the Fourth Annual fritemational Conference 
on Alzheimer's Disease and Related Disorders, Minneapohs, MN. 

Boyd-Franklin, N. (1984). Issues in family therapy with Black famiUes. The Clinical 
Psvchologist 17(2), 54-58. 

Bronfenbrenner, U. (1979). The ecology of human development. Cambridge, MA: 
Harvard University Press. 

127 



Brown, R.H. (1994). Reconstructing social theory after the postmodem critique. In H. W. 
Simons & M. BiUig (Eds.) After postmodemism (pp. 12-37). Thousand Oaks, CA: 
Sage. 

Brown, S. L. (2000). Feminist therapy. In C. R. Snyder & R. E. Ingram (Eds.), Handbook 
of psychological change: Psychotherapy practices for the 21^' century (pp. 358-
380). New York, NY: John Wiley & Sons. 

Bubolz, M. M., & Sontag, M. S. (1988). hitegration in home economics and human 
ecology. Joumal of Consumer Studies and Home Economics. 12, 5-12. 

Burgess, E. W. (1925). The growth of the city: An introduction to a research project. In 
R. E. Park, E. W. Burgess, & R. D. McKenzie (Eds.), The city (pp. 47-62). 
Chicago, IL: Universty of Chicago Press. 

Biuman, J. (2001). Postmodernism's dilemma: Tmsting feelings over facts. [On-line]. 
Available: http ://www.browndailyhearld.com/stories.cfm?ID=5410 

Capra, F. (1975). The Tao of physics. Berkeley, CA: Shambhala. 

Capra, F. (1996). The wed of hfe: a new scientific understanding of living systems. New 
York, NY: Anchor Books. 

Cetingok, M., & Hirayama, H. (1990). Foreign students in social work schools: Thefr 
characteristics and assessment of programs in the U.S. Intemational Social Work, 
33^243-253. 

Charmaz, K. (1983). The grounded theory method: An explication and interpretation. In 
R. Emerson (Ed.), Contemporary field research (pp. 109-126). Boston, MA: 
Little, Brown. 

Church, A. T. (1982). Sojourer adjustment. Psychological Bulletin, 91, 540-572. 

Constantine, L. (1989). Furniture for firewood: Blaming the systems paradigm. Joumal of 
Martial and Family Therapy. 15; 111-114. 

Cook, S. W., Selltiz, C , & Hopson, A. L. (1956). The effect of personal interaction 
between foreign and American Students. .Joumal of Social Issues, 12(1), 56-83. 

Council on Social Work Education. (1991). Statistics on social work education in the 
United States. New York: Author. 

Creswell, J. W. (1998). Qualitative inquiry and research design: Choosing among five 
traditions. Thousand Oaks, CA: Sage Pubtications. 

128 

http://www.browndailyhearld.com/stories.cfm?ID=5410


Daly, K. (1992). Parenthood as problematic. In J. F. Gilgun, K. Daly, & G. Handel 
(Eds.), Qualitative methods in family research (pp. 103-125). Newbury, CA: 
Sage. 

David, K. H. (1971). Culture shock and the development of self awareness. Joumal of 
Contemporary Psychotherapy. 4. 44- 48. 

Du Bois, C. (1956). Foreign students and higher education in the United States. 
Washington, DC: American Council on Education. 

Duncan, O. D. (1965). Human ecology, fri Encyclopedia Britannica (VoL 7, pp. 923-
924). Chicago, IL: Encyclopedia Britannica. 

Eisner, E. W. (1991). The enlightened eve: Oualitative inquiry and enhancement of 
educational practice. New York: Macmillan. 

Ekpe, C: P. (1980). The reactions of foreign students to their training in the U.S. 
Unpublished doctoral dissertation,*University of Pittsburgh. 

Ellen, R. F. (1984). Preparations for fieldwork. In R. F. Ellen (Ed.), Ethnographic 
research: A guide to general conduct. 

Exum, H. A., & Lau, E. Y. (1988). Counseling style preference of Chinese college 
students. Joumal of Multicultural Counsehng and Development, 16, 84-92. 

Falicov, C. J. (1988). Leaming to think culturally, fri H. Liddle, D. Breunlin, & D. 
Schwartz (Eds.), Handbook of family therapy training and supervision (pp. 335-
337). New York: Guilford Press. 

Favel, D. L., & Boss, P. G. (1992). An in-depth interview with parents of missing 
children. In J. F. Gilgun, K. Daly, & G. Handel (Eds.), Qualitative methods in 
family research (pp. 126-145). Newbury, CA: Sage. 

Gergen, J. K. (1985). The social constmctionist movement in modem psychology. 
American Psychologist, 40, 266-275. 

Gergen, J. K. (1991). The saturated self New York, NY: Basic Books. 

Gergen, J. K. (1994). Realities and relationships: Soundings in social constraction. 
Cambridge, MA: Harvard University Press. 

Gilgun, J. F. (1992). Definition, methodologies, and methods in qualitative family 
research. In J. F. Gilgun, K. Daly, & G. Handel (Eds.), Oualitative metiiods in 
family research (pp. 22-39). Newbury, CA: Sage. 

129 



Golann, S. (1987). On second-order family therapy. Family Process, 27, SI-64 

Goldner, V. (1985). Feminism and family therapy. Family Process, 24,11-47 

Goldner, V. (1991). Feminism and systemic practice: Two critical traditions in transition 
Joumal of Family Therapy, 13, 95-104. 

Gubrium, J. F., & Holstein, J. A. (1993). Phenomenology, ethnomethodology, and family 
discourse. In P.G. Boss, W. J. Doherty, R. LaRossa, W. R. Schumm, & S. K. 
Steinmetz (Eds.), Sourcebook of familv theories and methods: A contextual 
approach (pp. 651-672). New York, NY: Plenum Press. 

Gullahom, J. T., & Gullahom, J. E. (1963). An extension of the U-Curve hypothesis. 
Joumal of Social Issues. 18(3\ 48-59. 

Hardy, K. V. (1990). The theoretical myth of sameness: A critical issue in family therapy 
fraining and treatment. Joumal of Psychotherapy and the Familv. 6. 17-33. 

Hardy, K. V. (1993). War of the worlds. Familv Therapy Networker. 54. 54-60. 

Hardy, K. V., & Laszloffy, T. A. (1995). The cultural genogram: Key to training 
cultiirally competent family therapists. Joumal of Marital and Family Therapy. 
2i(3), 277-237. 

Hassan, A. E. M. A. (1961). Social interaction between foreign students and American in 
a Mid-Westem community. (Doctoral dissertation, Purdue University, 1961). 
Dissertation Abstracts. 22. 2492. 

Hays, P. A. (1995). Multicultural apphcations of cognitive-behavior therapy. Professional 
Psychology: Research and Practice. 26(31. 309-315. 

Healy, L. M. (1985). The role of the intemational dimension in graduate social work 
education in the United States. Unpublished doctoral dissertation, Rutgers, The 
State University of New Jersey. 

Healy, L. M. (1986). The intemational dimension in social work education: Current 
efforts, future challenges. Intemational Social Work. 29. 135-147. 

Healy, L. M. (1991). Introducing intemational development content in social work 
curriculum. National Association of Social Workers: NASW Press. 

Hoffinan, L. (1993). Exchanging voices: A collaborative approach to family therapy. 
London: H. Kamac (Books) Ltd. 

130 



Hojat, M. (1982). Loneliness as a function of selected personality variables. Joumal of 
Clinical Psychology. 38 (1). 131-141. 

Hull, F. W. (1978). Foreign students in the United States of America: Coping behavior 
within the educational environment. New York: Praeger Publishers. 

Institute of Intemational Educatiqn. (2000). Record total of 547,867 intemational 
students on u.s. campuses enrollment rises 6.4%; largest increase since 1980 [On
line] . Available: http://www.opendoorsweb.org/Press/Intemational_Students_in_ 
tiie_US.htm 

KilUan, K. D., & Hardy, K. V. (1998). Commitment to minority inclusion : A study of 
AAMFT conference program content and members' perception. Joumal of 
Marital and Family Therapy. 24(2). 207-223. 

Kleinman, A. (1986). Social origins of disfress and disease: Depression, neurasthenia, 
and pain in modem China. New Haven, CT: Yale University Press. 

Klineberg, O., & Hull, F. W. (1979). At a foreign university: An intemational study of 
adaptation and coping. New York: Praeger PubUshers. 

Kvale, S. (1996). Interviews: An introduction to qualitative research interviewing. 
Thousand Oaks, CA: Sage. 

Lax, D. W. (1996). Postmodem thinking in clinical practice, fri S. McNamee & K. J. 
Gergen rF.dsV Therapy as social constraction (69-85). London: Sage Publications 

LTD. 

Lee M Y., Abd-Ella, M., & Burke, L. (1981). Needs of foreign students from 
developing nations at U.S. colleges and universities. Washington, DC: National 
Association for Foreign Student Affairs. 

Leong, F. T. L. (1986). Counseling and psychotherapy with Asian Americans: A review 
' of literatiire. Joumal of Counseling Psvchology. 33. 196-206. 

Leong F T L , Mallinckrodt, G., & Karlj, M. M. (1990). Cross-cultural variations in 
' sfress and adjustment among Asian and Caucasian graduate stiidents. Joumal of 
Multicultiiral Counseling and Development 18,19-28. 

Leong F T L , & Sedlacek, W.E. (1986). A comparison of intemational and U.S. 
stiidents' preferences for help sources. Joumal of College Stiident Personnel, 27, 

426-430. 

131 

http://www.opendoorsweb.org/Press/Intemational_Students_in_


Leong, F. T. L., & Sedlacek, W. E. (1989). Academic and career needs of intemational 
students and United States college students. Joumal of College Student 
Development. 39. 106-111. 

Leppington, R. (1991). From constmctivism to social constractionism and doing critical 
tiierapy. Human Systems: The Joumal of Systemic Consultation and 
Management, 2, 79-103. 

Lin, K. M., Masuda, M., & Tazuma, L. (1982). Adaptational problems of Vietnamese 
refugees: Part 3. Clinic studies in clinic and field, adaptive and maadaptive. 
Psychiatric Joumal of the University of Ottawa. 7(3). 173-183. 

Lincoln , Y. S., & Guba, E. G. (1985). Naturalistic inquiry. Beverly Hills, CA: Sage. 

Lysgaard, S. (1955). Adjustment in a foreign society: Norwegian Fulbright grantees 
visiting the U.S. Intemaional Social Science Bulletin. 7. 45-51. 

Mallinckdrot, B., & Leong, F. T. L. (1992). Intemational graduate students, stress, and 
social support. Joumal of College Student Development. 33(1), 71-78. 

Manese, J. E., Sedlacek, W. E., & Leong, F.T. (1988). Needs and perceptions of female 
and male intemational undergraduate students. Joumal of Multicultural 
Counseling Psvchology. 21. 214-218. 

Marshall, C , & Rossman, G. B. (1989). Designing qualitative research. Thousand Oaks, 
CA: Sage. 

McGoldrick, M., Giordano, J., Pearce, J. (Eds.). (1996). Ethnicity and Family Therapy. 
(2nded.). New York, NY: Guilford Press. 

Melis, A. I. (1982). Arab students in westem universities: Social properties and 
' dilemmas. .Journal of Higher Education. 53(4), 439-447. 

Merta, J. R., Ponterroto, J. G., & Brown, R. D. (1992). Comparing the effectiveness of 
' two directive styles in the academic counseling of foreign stiidents. Joumal of 

Counseling Psvchology. 39, 214-218. 

Midgley, J. (1990). fritemational social work: Leaming from tiie third world. Social 

Work. 35 (4). 

Moules N J (2000). Postmodemism and the sacred: Reclaiming connection in our 
^eater-than-human worids. Joumal of Marital and Family Therapy, 26, 229-240. 

132 



Moustakas, C. E. (1994). Phenomenological research methods. Thousand Oaks, CA: 
Sage. 

Newfield, N., Sells, S. P., Smith, T. E., Newfield, S., & Newfield, F. (1996). 
Ethnographic research methods: Creating a clinical science of the humanities. In 
D. H. Sprenkle & S. M. Moon (Eds.), Research methods in family therapy (pp. 
25-63). New York: Guilford Press. 

Nicholas, P. M., & Schwartz, C. R. (1995). Family therapy: Concepts and methods (3"̂  
ed.). Needhan Heights, MA: Allyn and Bacon. 

Nicholas, P. M., & Schwartz, C. R. (1998). Family therapy: Concepts and methods (4"" 
ed.). Needham Heights, MA: Allyn and Bacon. 

Nguyen, S. D. (1982). Psychiatric and psychosomatic problems among the Southeast 
Asian refugees. Psychiatric Joumal of the University of Ottawa, 7. 163-172. 

Oropeza, B. C , Fitzgibbon, M., & Barort, A. (1991). Managing mental health crisis of 
foreign student. Joumal of Counseling and Development. 69, 280-284. 

Osmond, W. M., & Thome, B. (1993). Feminist theories: The social constraction of 
gender in families and society. In P. G. Boss, W. J. Doherty, R. LaRossa, W. R. 
Schumm, & S. K. Steinmetz (Eds.), Sourcebook of familv theories and methods: 
A contextual approach (pp. 325-352). New York, NY: Plenum Press. 

Owie, I. (1982). Social alienation among foreign students. College Student Joumal, 16, 
163-163. 

Parr, G., Bradley, L., & Bingi, R. (1992). Concems and feelings of intemational students. 
Joumal of College Student Development, 33, 20-25. 

Pare, D. A. (1995). Of famihes and other cultures. The shifting paradigm of family 
therapy. Family Process. 34,1-19. 

Patton, M. Q. (1990). Oualitative evaluation and research methods (2" ed.). Newbury 
park, CA: Sage. 

Pedersen, P. (Ed.). (1985). Handbook of cross-cultural counseling and therapy. Westport, 
CT: Greenwood Press. 

Pederson, P. B. (1991). Counseling intemational stiidents. The Counseling Psychologist, 
19(1), 10-58. 

133 



Perii, R., & Bernard, J. M. (1993). Making multiculturalism relevant for majority culture 
graduate students. Joumal of Marital and Familv Therapy, 19. 5-16. 

Rafuls, S. E., & Moon, S. M. (1996). Grounded theory methodology in family therapy 
research. In D. H. Sprenkle «& S. M. Moon (Eds.), Research methods in family 
tiierapy (pp. 64-80). New York: Guilford. 

Reinharz, S. (1983). Experiential analysis. A contribution to feminist research. In G. 
Browns & S. Dueh Klein (Eds.), Theories of women's studies (pp. 162-191). 
Boston: Routiedge & Kegan Paul. 

Rosado, J. W., Jr., & Elias, M. J. (1993). Ecological and psychocultural mediators in the 
delivery of services for urban, culturally diverse Hispanic clients. Professional 
Psvchology: Research and Practice. 24(4). 450-459. 

Rubin, H. J., & Rubin, I. S. (1995). Oualitative interviewing: The art of hearing data. 
Thousand Oaks, CA: Sage. 

Schram, J. L., & Lauver, P. J. (1988). Ahenation in intemational students. Joumal of 
College Student Development. 29(2). 146-150. 

Schutz, A. (1962). Der sinnhafte aufbau der sozialen welt. Vienna: Springer-Verlag. 

Schutz, A. (1964). Collected papers: Vol. I. The problem of social reality (1962-1966). 
The Hague: Nijhoff. 

Schutz, A. (1967). The phenomenology of the social world. Evanston, IL: Northwestem 
University Press. 

Schutz, A. (1970). On phenomenology and social relations. Chicago: University of 
Chicago Press. 

Sodowsky, G. R. (1991). Effects of culturally consistent counseling tasks on American 
and intemational student observers' perception of counselor credibility: A 
preliminary investigation. Joumal of Counseling and Development, 69, 253-256. 

Spradley, J. P. (1979). The ethnographic interview. New York: Holt, Rinehart & 
Winston. 

Spradley, J. P. (1980) Participant observation. New York: Hoft, Rinehart & Winston. 

Stamp, P. (1989). Technology, gender, and power in Africa. Intemational Development 
Research Center. Ottawa, Canada. 

134 



Sfrauss, A., & Corbin, J. (1990). Basics of qualitative research: Grounded theory 
procedures and techniques. Newbury Park, CA: Sage. 

Tesch, R. (1990). Qualitative research: Analysis types and software tools. Britol, PA: 
Falmer. 

Thomas, K., & Altiien, G. (1989). Counseling the foreign student, hi P. E. Pedersen, J. G. 
Draguns, W. J. Lonner, «&, J. E. Trimble (Eds.), Counseling across cultures (3''' 
ed., pp.205-241). Honolulu: University of Hawaii Press. 

Tseng, W. S. (1975). The nature of somatic complaints among psychiatric patients: The 
Chinese case. Comprehensive Psvchiafrv. 16. 237-245. 

Tumer, B. A. (1981). Some practical aspects of qualitative data analysis: One way of 
organizing tiie cognitive processes associated with the generation of grounded 
theory. Quality and Quantity. 15. 225-247. 

Varela, F. J., & Johnson, D. (1976). On dbserving natural systems. The CoEvolution 
Quarterly, Summer. 26-31. 

Warren, (2000). Writing the other. Inscribing the self Quahtative Sociology. 23.183-
199. 

Wairimu, N. (1993). Foreign students in U.S. graduate schools of social work: Their 
choices, expectations, and levels of satisfaction. Unpublished doctoral 
dissertation, Bryn Mawr College, Michigan. 

Whitchurch, G. G., & Constantine, L. C. (1993). Systems theory, fri P. G. Boss, W. J. 
Doherty, R. LaRossa, W. R. Schumm, & S. K. Steimnetz (Eds.), Sourcebook of 
family theories and methods: A contextual approach (pp. 325-352). New York, 
NY: Plenum Press. 

Wieling, E., & Marshall, J. (1999). Cross-cultural supervision in marriage and family 
therapy. Contemporary Family Therapy, 21(3), 317-330. 

Wieling, E., & Rastogi, M. (2000). The voices of marriage and family therapists of color: 
A pilot study. Manuscript submitted for publication. 

Wolcott, H. F. (1994). Transforming quahtative data: Description, analysis, and 
interpretation (pp. 115-148). Thousand Oaks, CA: Sage. 

Yau, T. Y., Sue, D., & Hayden, D. (1992). Counseling style preferences of intemational 
students. Joumal of Counseling Psychology. 39,100-104. 

135 



Yeh, E. K. (1972). Paranoid manifestations among Chinese students studying abroad: 
Some preliminary findings. In W. Lebra (Ed.), Transcultural research in mental 
health: Mental health research in Asia and Pacific Vol. 2, (pp. 326-340). 
Honolulu: University of Hawaii Press. 

Ying, Y. W., & Liese, L.H. (1990). Initial adaptation of Taiwan foreign students to the 
United States: The impact of prearrival variables. American Joumal of 
Community Psychology. 18. 825-845. 

Ying, Y. W., & Liese, L.H. (1991). Emotional well-being of Taiwan students in the U.S. 
An examination of pre- to post-arrival differential. Intemational Joumal of 
Intercultural Relations. 15, 345-366. 

136 



APPENDDC A 

QUESTIONS GUIDING THE INTERIVEW 

137 



QUESTIONS GUIDING THE INTERIVEW 

Grand Tour Question 

What has been your experience (educational and personal) as an intemational student 
studying MFT in the United States? 

Follow-up questions for students still in training and graduates: 

> How do you feel about tiie fraining that you have received this far? (theory, 
research, clinical, and supervision) Examples: class room instraction, readings, 
assignments, clinical supervision, research, conversations with students outside 
classes, AAMFT, scholarly joumals, networking and so on; specific areas in 
which frairung is more important. 

> How do you conceptuahze therapy'and your role as a therapist?What are your 
career goals as a therapist/researcher? 

> Do you perceive barriers/opportunities in access to and utilization of services for 
your development in the areas mentioned above? Please explain. 

> In your opiruon, what is happening and what needs to happen in the field/training 
programs to aid the process of effectively training intemational 
clinicians/researchers in MFT? 

> What factors brought you to the U.S. to achieve a doctoral degree in MFT? 

> Do you see your gender influencing the experiences you have had in the U.S.? 
Please explain. 

Additional follow-up question for participants who have graduated and are working 
either in the U.S. or their home countries: 

> How do they integrate what you leamt in your MFT doctoral program in the U.S. 
into your scholarly work? 

> In your opinion, what is happening and what needs to happen in the field/fraining 
programs to aid the process of effectively franslating your leaming in MFT (in the 
U.S.) into chnical practice and research? 
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DEMOGRAPHIC QUESTIONS 

1. Age 

2. Sex 

3. Marital Status 

4. Country of Origin 

5. Number of years in the U.S. 

6. Number of years since retum to home country (for people who have gone back) 

7. Occupation (for people who have graduated) 

8. Number of years of work experieftce 
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