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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

The problem of this study was (a) to assess the 

status of art V7hen presented with an emphasis on visual 

enrichment for the total school population; (b) to deter

mine the impact of a visualization program; (c) to analyze 

conditions and attitudes which facilitate the development 

of the art program and the visualization program; (d) to 

seek possible solutions to selected problems concerning 

various subgroups; and (e) to make suggestions regarding 

the planning and implementing of a visualization program 

which would serve the needs of a heterogeneous group of 

students electing art as vrell as contribute to the education 

of the total school population. 

Scope and Limitations of the Problem 

This study was limited to one rural school system. 

Since no attempt was made to assess the quality of the art 

program and the visualization program, or to control vari

ables, findings are to be interpreted as exploratory. The 

study was conducted using (a) observations and photographs 

made by the researcher regarding the school plant and 

groimds; (b) available information from school officials 
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and school records; and (c) data obtained by questionnaires 

from the total population of students and faculty of'the 

junior high school and high school of a West Texas rural 

school system for the I966-67 school year. 

Purpose of the Study 

Methods vzere sought by which the environment and 

the curriculvim of the entire school population could be en

riched visually and aesthetically within the confines of 

the existing school facilities and curricular structure, 

resources available in the school and community, and serv

ices of state educational agencies. Strengths and weak

nesses of the visualization program were identified through 

the measurement and evaluation of student and faculty 

responses. It was the purpose of the study to determine 

also the status of art as an elective subject V7hen combined 

with a visualization program which served the entire school 

population. The evaluation also included the interest 

indicated and the human resources available for inclusion 

of other subject areas in the visualization program. 

Methods and Procedures for the Study 

An exploratory art program was carried on through

out the 1966-67 school year by a new art department with 

one certified art teacher seizing the jimior high school 
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and high school in a West Texas rural school system. The 

exploratory q.uality of the art program was the emphasis on 

visualization, the act or process of interpreting ideas or 

feelings in visual terms or in visible form. This part of 

the art program vras accomplished by a series of displays, 

exhibits, and stage sets forming a part of the school activi

ties and visual environment. The method of procedure was 

as follows: 

1. Areas feasible for selected types of displays in the 

school plant or on the school grounds vjere determined 

by inspection by the investigating art teacher. 

2. Availability of display areas for the visualization 

program was determined by consulting the superintend

ent, principals, and librarians. Findings were recorded. 

3. Information regarding regulations affecting the pro

posed visualization program or art program was recorded 

when found in printed materials or when obtained from 

school officials. 

^. A minimujn schedule for displays with regard to location, 

type of display and group to be served was developed. 

5, A photographic record of representative visual enrich

ment displays was made vjith the place and occasion of 

the presentation being noted. 

6. The display program was implemented with students 

working on displays as individual or group projects. 



students who volunteered for this project v;er8 assisted 

by the instructor in the selection of student V7ork or 

art prints to be used and in the final adjustment of 

the display. Additional displays were arranged by the 

instructor. 

7. Displays of scenery for stage productions and assembly 

programs were arranged throughout the school year in 

cooperation with other departments and with committees 

in charge of school activities. 

8. The data used in this study were collected from the 

faculty and students of the junior high school and high 

school of a West Texas rural school system for the 

1966-67 school year. The school population consisted 

of a counselor, two librarians, thirty-eight junior 

high school and high school teachers, and 590 students 

from grades six through twelve. Three of the seventh 

grade teachers declined to participate in the study, 

indicating that they did not desire to make statements 

regarding required study hall for students of low 

academic achievement. The instruments used v̂ ere two 

questionnaires, copies of which are found in the 

Appendices. The student questionnaire was administered 

in the junior high school library for the sixth grade, 

in the school cafeteria for the seventh and eighth 

grades, and in the high school auditorium for the entire 
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high school student body. Sessions were scheduled for 

as near uniform time of day as possible during the last 

half of the week preceding the final vreek of the 

1966-67 school year. Instructions for the question

naires were read to the junior high school students by 

the counselor and to the high school students by the 

high school principal. Faculty questionnaires were 

distributed by the school secretary in the junior high 

school and at the doors of the auditorium for the 

assembly in the high school during the same v:eek that 

the student questionnaires were administered. Faculty 

questionnaires were returned upon completion at the 

convenience of the individual teacher. 

9. Data were compiled, recorded, and analyzed. Conclusions 

were drawn from the statistical findings. Recommen

dations were made for implementing similar programs and 

for further study. 

Statistical Design 

Data for both the student and teacher question

naires were compiled and key punched for use with equipment 

at the Texas Technological Computer Center. Data which 

could not be considered continuous were recorded in frequen

cy tables. Pearson Product Moment correlation coefficients 

were computed using each possible pair of responses by each 
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student to determine relationships between the following 

variables: 

1. Degree of Awareness of Art Displays 

2. Degree of Impact of Art Displays on Perception 

3. Degree of Enjoyment of Stage Scenery 

4. Extent of Participation in Display Program Desired 

5. Feelings About Doing Things Related to Art 

6. Judgment of Ovrn Art Work. 

The student population also was divided into subgroups 

according to status within the following classifications: 

1. Enrollment in Art, 1966-67 School Year 

2. Residence Location 

3. Mobility of School Attendance 

k. Enrollment in Art, 1965-66 School Year 

5. Race 

6. Grade Averages 

7. Sex 

8. Age 

9. Grade Level. 

Chi square was used to determine significant differences 

betv/een or among subgroups within the above nine methods 

of classification of the population. Means and standard 

deviations for each subgroup population were obtained from 

the descriptive statistics for the Pearson Product Moment 

correlation as it applied to subgroup classifications of 
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student populations. Means of the subgroup populations 

were ranked in order of descending value within population 

classifications in which a significant difference between 

or among subgroups had been determined. Order of rank of 

the subgroup means was preferred to established signifi

cant difference between the subgroups by the chi square 

method. The use of the ranked means within each population 

classification provided values which could be compared 

between or among groups and with the largest possible mean 

for the variable being considered. 

Chi square was used to determine significant 

differences between observed and expected frequencies re

garding the six variables previously listed for the total 

student population and for the first three variables pre

viously listed for the faculty population. Chi square was 

used also to determine significant differences between 

student preferences for selected elective subjects, between 

the number of students who wanted to participate and the 

number of students who did not vmnt to participate in the 

display program, between the number of faculty members who 

did desire to participate and the number of faculty members 

who did not desire to participate in a display program 

outside of the classroom, and between observed responses and 

expected responses concerning the value of the visual en

richment program to teaching goals of the responding 



8 

teachers. Chi square v/as used to determine significant 

differences at the .05, .01 and .001 levels of confidence 

and correlation coefficients V7ere used to determine signi

ficant relationships at the .05, .01, and .001 levels of 

confidence, Frequency tables were constructed to further 

study selected group responses. 

Hypotheses 

1. There will be no significant difference between observed 

and expected responses by (a) the total student popula

tion and (b) the faculty for the following variables: 

Degree of Awareness of Art Displays 

Degree of Impact of Art Displays on Perception 

Degree of Enjoyment of Stage Scenery. 

2. There will be no significant difference between or 

among subgroup population responses for Variable One, 

Variable Two, Variable Three, Variable Four, Variable 

Five, and Variable Six when the student population is 

classified according to the following: art, 1966-67; 

location of residence; mobility of school attendance; 

art, 1965-66; race; grade average; sex; age; and grade 

level. The variables included are named as follows: 

Degree of Awareness of Art Displays 

Degree of Impact of Art Displays on Perception 

Degree of Enjoyment of Stage Scenery 

Extent of Participation in Display Program Desired 
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Feelings About Doing Things Related to Art 

Judgment of Own Art Work 

3. There will be no significant relationship between 

responses of individual students when the responses are 

considered in correlated pairs for each possible pair 

of the following variables: 

Degree of Awareness of Art Displays 

Degree of Impact of Art Displays on Perception 

Degree of Enjoyment of Stage Scenery 

Extent of Participation in Display Program Desired 

Feelings About Doing Things Related to Art 

Judgment of Oî m Art Work. 

4. There will be no significant difference between the 

number of students who do desire to participate in a 

display program and the number of students who do not 

desire to participate in a display program, 

5. There will be no significant difference between the 

number of students who had positive feelings about doing 

things related to art and those who had negative feelings 

about doing things related to art. 

6. There will be no significant difference between the 

number of students who judge their art work negatively 

and the number of students who judge their art work 

positively. 

7. There will be no significant difference between the 
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number of faculty m.embers who desire to participate in 

a display program outside of the classroom and the 

number of faculty members vjho do not desire to parti

cipate in a display program outside of the classroom. 

8. There will be no significant difference between the 

observed responses and the expected responses of the 

faculty concerning the value of the visual enrichment 

program to teaching goals of the responding teacher. 

9. There will be no significant difference betvjeen art 

and band, between art and music, and between art and 

study hall as first choice of students of an elective 

subject among art, band, music, and study hall, when 

art is presented with a visualization program. 

Definition of Terms 

The following are terms used in the study and are 

defined in relation to their application to this research: 

1. Abstract art: Art in which shapes and colors are of 

primary importance and are independent of any recogniz

able subject matter in its natural form. 

2. Anglo-American: A member of the Caucasian race whose 

native language is English and who was reared in an 

environment of Anglo-American culture. 

3» Display: "Every two and three dimensional design activ

ity in which the main purpose is to show something" (7 ). 

«̂ Exhibit: Articles or activities shown as a larger 
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group or for a more specific occasion than a display. 

5» Foyer; In this study the entrance area by the princi

pal's office containing a bulletin board in the junior 

high school and the entrance area by the principal's 

office containing a bulletin board and display case in 

the high school. 

6. Junior high school and high school; In this study 

junior high school includes grades six through eight, 

and high school includes grades nine through twelve. 

7. Mexican-American: A member of the Caucasian race of 

Spanish or Mexican descent who speaks the Spanish 

language as a native language and who has been reared 

in an environment of Mexican-American culture. 

8. Perception: Direct acquaintance with ajiything through 

the senses, 

9. Realistic art; Art in which a fairly close approxi

mation of the look of things is retained. 

10. Visualization; "The act or process of putting into or 

interpreting in visual terms or in visible form" (ll). 

11, Work of art; In this study which is primarily con

cerned with student work, a work of art is any physical 

object into which emotive meaning has been inserted by 

one human and can be drawn out visually by another 

human. 
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Need for Study 

In our space age with its technological demands, 

students in our public schools find most of their classroom 

hours filled by required academic subjects. Little time 

is left for individual special interests which might relieve 

the pressure of highly structured programs. This condition 

has affected all of the arts. Art educators are particu

larly concerned about the status of art in the public 

schools and are seeking new or revised solutions to the 

various phases of the problem. 

The status of any school subject is determined not 

only by its effect on the individual but by its effect on 

the school, community, and nation. This fact implies the 

need of dissemination of information, ideas, and beliefs to 

aid the shaping of the image of the relative value of the 

subject area. A visual communication program which requires 

no additional scheduled class time could be an effective 

means of developing knowledge and appreciations throughout 

the entire school population and the community. 

A body of research is needed to assess the best 

communication forms for today's children and youth who are 

visually oriented. Although the lives of these students 

have been filled with mass media visual stimuli, much of 

our teaching is still oriented to the spoken or printed 

word. There is need for research studies to investigate 
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the increased use of visualization to aid the student in 

gaining the maximum from all the benefits our modern 

civilization has to offer. 

Related Studies 

The general concern regarding the status of art in • 

the public schools stems from two studies in I9635 the 

National Education Association's Music and Art in the 

Public Schools ( 1 ) and Art Education in the Secondary 

Schools by Reid Hastie and David Templeton ( 3) . 

The National Education Association study. Music and 

Art in the Public Schools ( 1 ), was based on the responses 

of 1,353 elementary and secondary school principals to 

questionnaires regarding music and art programs as they 

were in 196I-62. The secondary school questionnaire asked 

about enrollments in music and art, number and qualifi

cations of teachers, the courses offered, school policies 

on the music and art programs, equipment available, and some 

indication of budgets allotted to music and art. Returns 

were somewhat smaller for small school districts (those 

with fewer than 6,000 pupils enrolled) than for larger 

school districts. Nearly all of the large schools and more 

than sixty-nine percent of the medium-size schools offered 

art, but only twenty-nine percent of the small schools offer

ed an art program. Twenty-eight percent of the survey 
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sajnple for small schools did not reply to the question

naire. Since such a small percent of small secondary 

schools reported offering art, no breakdown was made of 

their practices. The summary regarding secondary school 

art includes the follov7ing statements; 

Quantitatively, art does not hold a major 
place in the secondary curriculum. While 96.5 
percent of the large secondary schools offered 
art at the senior high level, only 1̂ .9 percent 
of their students had elected, to take any art 
courses in I96I-62. Very fevj schools required 
art for graduation. 

More than two-thirds of the small secondary 
schools with enrollments under 3OO failed to 
offer art. They may have been handicapped by a 
lack of trained art teachers, as well as the 
difficulties of organizing more than a narrow 
academic curriculum for a small number of students. 
However, large and medium-size schools did not 
seem to have a program [sic^ in finding adequately 
trained art teachers. 

Art, as presently offered, does not compare 
with music in the interest it holds for secondary 
school students. The trends reported in this study 
show that the percent of secondary school students 
enrolling in art courses was increasing. VJhether 
this percent will continue to grow until art is 
studied by the majority of secondary school students, 
or whether art will remain a special-interest sub
ject for a self-selected minority of students, 
cannot be foreseen from the data in this report. 

The Hastie and Templeton study. Art Education in 

the Secondary Schools; A Study to Ascertain the Effects, 

Influences, and Modifications on Art Education's Practices 

and Prop:rams Since 1957 ( 3 ) i was based on data received 

in the form of responses to questionnaires from 21^ school 

districts located in thirty-eight states. The authors 
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state, "V/hile art education is doing very well at the 

elementary level and 'steadily gaining' at the junior high 

level, it is losing ground in the senior highs." The 

authors conclude regarding the status of art, "There is 

need for re-thinking and re-directing the school art pro

gram at the senior high level in order for this program to 

remain at the present level or at the level that was stated 

for years preceding the advent of space exploration." The 

study included the folloviing: 

Factors rated as major causes for increased art 
enrollment vrere: 

1. Student interest in art program and insistence 
upon participation even contrary to other 
advisory suggestions. 

2. The personal and professional qualities of the 
members of the art staff in the high school. 

3. Recognition by parents, administrators, teachers, 
and students that the art program makes a unique 
contribution to the development of general 
creativeness. 

k. Service contributions 'of art teachers to the 
all-school activities program (includes the 
production of yearbooks, school displays and 
exhibitions and art projects for various special 
events, theater and musical productions, school 
journalism projects, etc.) 

Factors causing decreased enrollments were: 

1. College entrance requirements. 

2. Scheduling practices in operation in the high 
school. 

3. Counseling procedures that affect the selection 
of courses for a student's high school program. 
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This study also reported points of emphases in the 

secondary art program. The percent of the total sample of 

respondents vrho rated the items listed as being either 

important or very important points of emphases in their 

secondary art program are condensed from Table V in the 

research report as follows; 

1. General education that provides art experiences 

for all high school youth 71^ 

2. Pre-professional preparation as a foundation 

for a career in art 57% 

3. Art experiences oriented toward the home and 

family living 5^% 

4. Differentiation of art programing for students 

who are acedemically talented ^5% 

5. A "service" program concentrating on the 

contributions that art can make to all school 

and community activities ^3% 

6. Adjustment or guidance for the emotionally 

disturbed student who might be a behavior 

problem in other classroom situations 32^ 

7. Differentiation of art programing to furnish 

appropriate educational experiences for 

special groups of the mentally retarded 20^ 

8. Specialized art curriculum activities for 

physically handicapped students 10^ 



CHAPTER II 

PRESENTATION AND ANALYSIS OF DATA 
t 

Populations 

Responses analyzed in this study were those of the 

.590 students in grades six through twelve and those of 

thirty-five faculty members in a junior high school and 

high school of a rural school system. Student responses 

were analyzed as a total population and in populations 

formed when the student responses vrere classified nine 

different ways forming subgroups. Student classifications 

and the number and percent of the total student population 

which each subgroup represents are listed in Table I. 

The data in Table 1 show that in I966-67 slightly 

more than half of all of the students were enrolled in art. 

In regard to place of residence, almost half of the students 

lived inside the city limits of a town, or city, while almost 

thirty-nine percent of the students lived on a farm or in 

a residence outsid.e the city limits of a city or tovrn. One 

of the unusual situations regarding residence was the fact 

that almost twelve percent of the students lived either on 

the base or at the base village of the United States Air 

Force installation served by this rural school district. 

Regarding the mobility of student school attendance, 

almost forty-one percent had attended school in more than 

17 



TABLE 1 

STUDENT POPULATIONS 

18 

Population Classifications 
and 

Subgroups 

Number 
in 

Group 

Percent of 
Total 
Population 

Art, 1966-67: 

Non-Art Students 
Art Students 

Location of Residence: 

Inside City Limits of a Tovm 
. On Base 
At Base Village 
On Farm or Outside City Limits 

Mobility of School Attendance; 

One School System Only 
State of Texas Only 
More Than One State 
More Than One Coimtry 

Art, 1965-66; 

Non-Art Students 
Art Students 

Race; 

Mexican-American 
Negro 
Anglo-American 
Other 

Grade Average: 

Honor Roll 
At Least "B" Average 
Less ThaJi "B" Average 
Average Unknown 

293 
297 

29̂ -̂  
16 
52 
227 

180 
2̂ 1 
107 
61 

^39 
151 

137 
33 
^13 
7 

57 
1̂ 8 
211 
17^ 

9̂.7 
50.3 

^9.9 
2.7 
8.8 
38.5 

30.6 
4o.9 
18.2 
10.^ 

25.6 

23.2 
5.6 
70.0 
1.2 

9.7 
25.1 
35.8 
29.5 
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Population Classifications 
and 

Subgroups 

Sex: 

Males 
Females 

Age: 

11 Years 
12 Years 
13 Years 
Ik Years 
15 Years 
16 Years 
17 Years 
18 Years 
Over 18 Years 

Grade Level: 

6 
7 
8 
9 
10 
11 
12 

Nuiaber 
in 

Group 

298 
292 

21 
97 
108 
93 
90 
73 
50 
k7 
11 

121 
120 
96 
8^ 
66 

8 

Percent of 
Total 

Population 

50.5 
^9.5 

3.6 
16.il
ls.3 
15.8 
15.3 
12.4 
8.5 
8.0 
1.9 

20.5 
20.3 
16.3 
1̂ .2 
11.2 
9.8 
7.6 
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one school district, while more than thirty percent had 

attended school in only the one school system. Also, 

eighteen percent had attended school in more than one 

state and ten percent had attended school in more than one 

country. 

Only slightly more than one out of every four 

students had been enrolled in an art course taught as a 

separate subject by an art teacher the previous school year, 

1965-66. The students with experience in art the previous 

school year had been enrolled in other school districts or 

had received art instruction from the art teacher in one of 

the elementary schools in the system. 

In regard to race, Anglo-American students were in 

the majority, representing seventy percent of the student 

population. Mexican-American students accounted for slight

ly more than twenty-three percent of the student population, 

while Negro students represented about five and one-half 

percent of the students. Other races, predominantly Indian, 

accounted for a little more than one percent of the total 

student population. 

More than thirty-five percent of the students re

ported grade averages of less than a "B" and almost thirty 

percent reported that they did not know their grade average. 

Less than ten percent responded that they were honor roll 

students, but slightly more than one out of every four 
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students reported that they had at least a "B" grade 

average. 

There V7as almost an equal number of males and 

females in this student population with the boys represent

ing slightly more than fifty percent of the students. A 

V7ide age range existed with more than three percent of the 

students being eleven years of age, while almost ten percent 

of the students were eighteen or more years of age. The 

age group which was the mode was thirteen years. There vxas 

a sharp decline in enrollment after the age of sixteen 

years. 

In regard to enrollment in the various grade levels, 

more than forty percent of the student population was either 

in grade six or grade seven. There was a sharp decline in 

enrollment after grade seven. Grade twelve had an enroll

ment of between seven and eight percent of the total stu

dent population. 

Table 2 presents the composition of the faculty 

which participated in the study. It consisted of ten 

junior high school teachers, fifteen high school teachers, 

and ten teachers who served both the junior high school and 

the high school. Of the fourteen male faculty members, 

five served the physical education or athletic program, one 

served as band director, one served as counselor, two 

sei*ved only in the junior high school, and five served only 

in the high school. Of the twenty female faculty members, 

! 

•I 
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TABLE 2 

FACULTY COMPOSITION 

^Faculty 
Members 

Serving: 

Junior High 

Males 

Females 

High School 

Males 

Females 

Junior High 
and High 
Schools 

Males 

Females 

All Males 

All Females 

Totals 

1 

Locati 
One Schoo 

Only 

1 

4 

3 

6 

1 

2 

5 

12 

17 

Teaching 
on 

Ex 

1 More Than 
One School 

1 

k 

2 

4 

6 

1 

9 

8 

18 

perience 
Number 

*-x-i-/| 5. 

2 

1 

3 

k 

1 

2 

6 

7 

13 

of 
-9 

3 

1 

1 

J^ 

1 

5 

5 

10 

Years 
10 

Or More 

k 

1 

5 

2 

3 

8 

12 

*Not included were three teachers of the seventh grade, 
one male and two females, who declined to take part in 
the study. 

**Ten were first year teachers. 
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one served the physical education program, one served as 

music teacher, one served as art teacher, seven teachers 

and one librarian served the junior high school, and nine 

teachers and one' librarian served the high school program. 

Three seventh grade teachers, one male and two females, 

were not included, as they declined to take part in the 

study. 

Regarding the teaching experience of the faculty, 

thirteen had taught from one to four years, ten had taught 

five to nine years, and twelve had taught ten years or more 

up to the maximum of thirty-two years. Ten were first 

year teachers. Seventeen, representing almost half of the 

faculty responding, had taught only in this school system. 

Materials Available for Art Program 
and Visualization Program 

Since the art program vras new in the curriculum of 

the junior high school and high school, decisions regarding 

budget of funds for supplies V7ere made by the superintend

ent who was interested in the success of the art department 

and who was inclined not to refuse any reasonable request. 

It was the custom of the school system to utilize govern

ment surplus materials available at a short distance for 

purchase by schools at a nominal price. The surplus roll 

paper products suitable for suspended stage scenery and 

wall murals were used extensively in the art program. 
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Since there were so many art students for whom to provide 

supplies and since found materials frequently provide 

creative experiences in art, many art activities were de-

signed to utilize scrap lumber, scrap tile, native clays, 

and government surplus materials. Junior high school art 

students were charged a supply fee of one dollar per 

semester. However, this was not a fair method of obtain

ing supply money as collection was not enforced. 

Physical Areas Available for Art Program 
and Visualization Program 

The school plant consisted of a central complex of 

gymnasiums, cafeteria, and offices for the superintendent 

and the counselor, adjoined on one side by the junior high 

school and on the other side by the high school. The cen

tral complex served both the junior high school and high 

school as did the auditorium, located in a central position 

in the high school area, and the band and music section, 

located back of the auditorium. There was a hall between 

the auditorium and the rooms for band and music which 

allowed access to the high school and to the outside. 

It was the custom of the school to route junior high school 

students outside as they passed to and from the cafeteria, 

auditorium, band room, and music room. Two separate build

ings were located behind the main structure: a permanent 

building for vocational agriculture and a remodeled barrack 
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building which housed the art department. The barrack 

building had formerly been used for band before the new 

accommodations for the auditorium, band room, and music 

room were added. 

The plan of the physical plant and its immediate 

surroundings afforded a number of areas suitable for an 

extensive display program. There were areas available in 

which displays could be wall mounted, projected from the 

wall, free standing, or suspended from above for both indoor 

and outdoor displays. Permission for use of these areas 

for display purposes was obtained from those in charge of 

the space before displays were planned. Care was taken to 

leave adequate traffic areas, to observe fire regulations, 

and to preseorve school property. 

Visualization Program 

Displays were arranged for the bulletin board in 

the foyer of the junior high school near the principal's 

office and for the display case in the high school foyer 

near the principal's office. These displays were changed 

on a two week schedule. The other display areas vjere 

utilized for special programs or for special materials. 

Among displays used in the two libraries or study halls 

were suspended mobile displays, reproductions on easels, and 

wall mounted displays. The junior high school library was 
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more suitable for displays, such as translucent work applied 

to glass areas, murals on large wall surfaces, and three-

dimensional projects placed on ledges and counters. The 

use of hall walls proved successful for murals, a project 

for group vjork which was undertaken by large junior high 

school classes in art. The large room at the entrance of 

the auditorium was utilized for special displays, such as 

those for Parent Teacher Association meetings and for 

achievement programs. With the use of free standing dis

play frames built by the art students, this area adapted ' 

well to display. However, provision of free space for 

traffic of large crowds had to be observed. The display 

frames were used also to display art work in the cafeteria, 

a location used not only by the school but by local service 

clubs and farm organizations for dinners and meetings. 

Scenery used with special lighting effects was dis

played by the art department for five special auditorium 

presentations. The auditorium stage had been designed with 

a curtain loft. However, curtains vrhich could be raised and 

lowered had never been installed. It was found that back

drops could be suspended easily from the beams overhead by 

the following method: (a) reinforcing the top of a paper or 

cloth backdrop at the top with a wooden strip, (b) tying 

cords to the reinforced area and throwing the ends of the 

cords over the beams above, and (c) hoisting the backdrop 
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into position by pulling the cords. Weights attached to 

the cords behind the backdrop held the scenery safely in 

position. After the program the scenery could be lowered 

and rolled for storage. 

The physical areas of this school plant included 

one type of display area vjhich appeared to have great 

potential. The outdoor courts were not developed for use 

other than as a source of daylight in classrooms, although 

they vjexe ideally situated for visual, social, and aesthetic 

enrichment activities. Although plans had been made to 

utilize the outdoor courts in the visualization program, 

projects suitable for outdoor display were not produced. 

Impact of Visualization Program 

Compilation and analysis of the data obtained from 

the student questionnaire and the faculty questionnaire 

revealed the follov;ing information regarding the impact of 

the visualization program. 

Degree of Awareness of Art Displays 

Student and faculty responses regarding display 

areas utilized in the visualization program are listed in 

Table 3. The data indicates that the foyer displays near 

the office of the principal were remembered by the greatest 

number of students and faculty members. The library or 
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STUDENT AND FACULTY RESPONSES REGARDING 
DISPLAY LOCATIONS 
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Responses 

Displays Seen 

Students: 

Number 

Percent 

Faculty: 

Number 

Percent 

Location Good 
for Students to 
See Display 

Students: 

Number 

Percent 

Faculty: 

Number 

Percent 

1 

525 

89 

22 

63 

k2k 

72 

21 

60 

2 

527 

89 

3k 

97 

^17 

71 

29 

83 

•^"Display 

. 3 

373 

63 

19 

5k 

2k7 

k2 

13 

37 

Locat 
k ' 

k72 

80 

33 

9k 

328 

56 

18 

51 

ions 
5 

352 

60 

26 

7k 

217 

37 

22 

63 

6 

k76 

81 

31 

89 

332 

56 

19 

5k 

^Display Locations: 
1. Library or Study Hall 

Bulletin Board or Case in Entrance by Principal's 
Office (Foyer) 

Hall Walls 
Large Room at Entrance to the Auditorium 
Cafeteria 
Auditorium Stage (in Form of Scenery) 

2. 

I. 
5. 
6. 
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study hall display location ranked almost as high as the 

foyer location according to the student responses but not 

according to the faculty responses. Locations ranked from 

student responses from the most desirable to the least 

desirable for displays were as follov7s: library or study 

hall, foyer, auditorium stage, room at entrance to the 

auditorium, hall walls, and cafeteria. A possible reason 

for the lov7 rank for the cafeteria location was that a 

portion of the student population left the school grounds 

for lunch. Locations ranked from the faculty responses 

from the m.ost to the least desirable for displays were as 

follows: foyer, cafeteria, library or study hall, audi

torium stage, large room at the entrance to the auditorium, 

and hall walls. 

There was a significant difference at the .001 

level of confidence between observed and expected responses 

by (a) the total student population and (b) the faculty as 

determined by a chi square test for Variable One: Degree 

of Awareness of Art Displays. Observed frequencies are 

summarized in Table k. The expected frequencies were 

obtained by equally dividing the total frequencies among 

the possible responses. The data in Table k reveal ob

served responses for both faculty and students which indi

cate a higher degree of awareness of art displays than was 

expected. Sixty percent of both students and faculty 

remembered five or six display locations out of a total of 



30 

TABLE k 

DEGREE OF AWARENESS OF ART DISPLAYS 

Respondents 
Groups 

•"Students 

Mexican-
American: 

Males 
Females 
Total 
Percent of 

Total 
Negro; 

Males 
Females 
Total 
Percent of 

Total 

Anglo-
American: 

Males 
Females 
Total 
Percent of 

Total 
Other Races: 

Males 
Females 
Total 
Percent of 

Total 
All Races: 

Males 
Females 
Total 
Percent of 

Total 
Faculty 

Total Nujnbe 
Percent of 

Total 

Num
ber 

69 
68 
137 

20 
13 
33 

205 
208 
413 

k 
3 
7 

298 
292 
590 

r 35 

Nujnber 

1 

k 
Ik 
18 

13.1 

1 

1 

3.0 

2 
k 
6 

1.5 

7 
18 
25 

k.2 

1 

2.9 

of 

2 

k 
6 
10 

7. 

k 
3 
7 

1. 

8 
9 
17 

2. 

Display 

3 

7 

9 

3 

5 
15 
20 

Ik,6 

1 

1 

3.0 

20 
13 
33 

8.0 

26 
28 
5^ 

9.2 

3 

8.6 

Locations Re 

k 

22 
15 
37 

27.0 

3 
k 
7 

21.2 

kk 
k2 
86 

20.8 

1 

1 

1^,3 

70 
61 
131 

22.2 

10 

28.6 

5 

18 
12 
30 

21.9 

5 
6 
11 

33.3 

62 
71 
133 

32.2 

3 
1 
k 

57.1 

88 
90 
178 

30,2 

11 

31.4 

called 

6 

16 
5 
21 

15.3 

10 
3 
13 

39.4 

72 
7k 

lk6 

35.1 

2 
2 

28.6 

98 
8k 
182 

30.7 

10 

28.6 

*Three students did not check any location. 
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six. A student group less aware of art displays were the 

Mexican-American students, v;ho accounted for the greater 

portion of the responses in the categories of recall of 

one or two display locations. Mexican-American female 

responses accounted for almost half of the student responses 

in the categories of the recall of only one or two locations 

for art displays. 

The means, standard deviations, and chi square 

analyses for Variable One are given in Table 5. The data 

show the population classifications for this variable to 

have significant differences at the .001 level of confidence 

between or among subgroups of art enrollment for the I966-67 

school year, race, grade average, age, and grade level. 

When the means of the subgroups within classifi

cations are ranked in the order of highest degree of aware

ness of art displays represented by the highest mean to the 

lowest degree of aviareness of art displays represented by 

the lowest mean, the follov;ing conclusions can be dravjn: 

a. Regarding the I966-67 enrollment, art students V7ere as 

a group more aware of art displays than non-art 

students. 

b. Regarding race, the relative magnitude of the means of 

the subgroups indicated that students in the other 

races category were the most avjare of art displays, 

followed in descending order by Negro students. 
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TABLE 5 

MEAÎ IS, STANDARD DEVIATIONS, AND CHI SQUARE ANALYSES 
FOR VARIABLE ONE: DEGREE OF AWARENESS 

OF ART DISPLAYS 
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Population 
Classifications 
and Subgroups 

Standard Chi Degrees Level of 
Mean Deviation Square of Signifi-

Freedom cance 

Art," 1966-67: 
Art Students 
Non-Art Students 

Race: 
Other Races 
Negro 
Anglo-American 
Mexican-American 

Grade Average: 
Honor Roll 
"B" Average 
Below "B" 
Average Unknown 

Age: 
11 Years 
Ik Years 
12 Years 
13 Years 
16 Years 
17 Years 
18 Years 
Over 18 Years 

Grade Level: 
8 
6 
10 
7 
12 
9 
11 

4.86 
4.38 

5.14 
5.00 
4.85 
3.81 

5.16 
4.97 
4.58 
4.21 

5.24 
4.92 
4.89 
4.83 
4.62 
4.52 
4.21 
3.5^ 

4.93 
4.86 
4.64 
4.54 
4.49 
4.36 
4.28 

1.3^ 
1.32 

.69 
1.11 
1.17 
1.60 

1.00 
1.06 
1.36 
1.52 

.11 
1.29 
1.15 
1.44 
1.14 
1.07 
1.38 
1.81 

1.50 
1.21 
1.10 
1.55 
1.29 
1.26 
1.24 

39.9 

49.3 

33.9 

65.5 

68.2 

' 

.001 

.001 

.001 

18 .001 

18 .001 
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Anglo-American students, and Mexican-American students. 

c. The relative magnitude of the means of the grade' 

average subgroups indicated that students who were on 

the honor roll were the most avjare of art displays, 

followed in descending order by "B" average students, 

below "B" average students, and students who did not 

knov7 their grade average. 

d. Age groups ranked in order of descending awareness of 

art displays as indicated by the relative value of the 

means of subgroups were as follows; eleven, fourteen, 

tvjelve, thirteen, sixteen, seventeen, eighteen, and 

over eighteen years of age. 

e. Grade level groups ranked in order of descending aware

ness of art displays as indicated by the relative value 

of the various means were as follows; eight, six, ten, 

seven, tvrelve, nine, and eleven. 

Subgroup populations divided by place of residence, 

mobility of school attendance, previous art enrollment 

during the I965-66 school year, and sex were not signifi

cantly different for Variable One. 

Degree of Impact of Art Displays on Perception 

There was a significant difference at the ,001 

level of confidence between observed and expected responses 

by (a) the total student population and (b) the faculty as 
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determined by individual chi square "-.ests for each group 

for Variable Two: Degree of Impact of Art Displays on 

Perception. The observed frequencies for both the chi 

square test for the students and the chi square test for 

the faculty are found in Table 6. The expected frequencies 

were obtained by equal distribution of the total number of 

responses among the five categories of response. The ob

served responses were in far greater number than were the 

expected responses for both the student and faculty popu

lations in the categories of greater degree of perception. 

An inspection of the data in Table 6 indicates a 

greater degree of impact of art displays on perception for 

the faculty than for the students. Thirty-one percent of 

both the student population and the faculty population 

indicated that they looked at most art displays for a short 

time. Tvrenty-tvjo percent of the students and fourteen 

percent of the faculty studied a fev7 art displays. Twenty-

four percent of the students and forty percent of the fac

ulty studied most art displays. Twenty-one percent of the 

students responded that they either hardly noticed an art 

display or that they looked at some art displays for a 

short time. 

The small number of frequencies in Table 6 for some 

of the racial subgroups gives evidence of why the computer 

often collapsed frequency tables, resulting in a smaller num

ber of degrees of freedom in tests than might be expected. 
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DE:GRES OF IMPACT OF ART DISPLAYS 
ON PERCEPTION 
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students and Faculty 

Students 

Mexican-American: 
Males 
Females 
Total Nujnber 
Percent of Total 

Negro: 
Males 
Females 
Total Number 
Percent of Total 

Anglo-American: 
Males 
Females 
Total Number 
Percent of Total 

Other Races: 
Males 
Females 
Total Number 
Percent of Total 

All Students; 
Total Number 
Percent of Total 

Faculty 
*̂ -Total Number 
Percent of Total 

*Degree'of Perception: 

1 

6 
5 
11 
8.0 

2 
2 
6.1 

13 
4 
17 
4.1 

30 
5.1 

•-"Degree of Percept 
2 3 4 

12 
16 
28 
20.4 

3 
4 
7 
21.2 

4o 
20 
60 
14.5 

1 

1 
14.3 

96 
16.3 

3 
8.6 

20 
16 
36 
26.3 

5 
3 
8 
24.2 

54 
85 
139 
33.7 

2 
1 
3 

42.9 

186 
31.5 

11 
31.4 

1, I hardly notice an art display. 
2, I look at some art displays for a 
3, I look at most art displays for a 
4, I study a fev7 art displays. 
5, I study most art displays. 

17 
21 
38 
27.7 

4 
3 
7 
21.2 

40 
44 
84 
20.3 

2 
2 
28.6 

131 
22.2 

14.3 

short 
short 

ion 
5 

14 
10 
24 
17.5 

8 
1 
9 
27.3 

58 
55 
113 
27.4 

1 

1 
14.3 

147 
24.9 

14 
40.0 

time, 
time. 

**See Appendix C for responses of tvjo faculty members. 
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The means, standard deviations and chi square 

analyses for Variable Two, Degree of Impact of Art Displays 

on Perception, are given in Table 7. The level of confi

dence for each significant classification and the means of 

the subgroups ranked in descending order of magnitude 

within each classification follow; 

a. A significant difference v:as found at the .001 level 

of confidence for the classification of students accord

ing to art enrollment for the I966-67 school year. 

Subgroups ranked in the order of descending value of 

the means were: art students and non-art students. 

Therefore, art students as a group were more perceptive 

as measured by this variable than were the non-art 

students. 

b. A significant difference was found at the .01 level of 

confidence for the classification of students according 

to art enrollment for the I965-66 school year. Sub

groups ranked in the order of descending mean values 

were: art students and non-art students. Therefore, 

art students of the I965-66 school year were more 

perceptive as measured by this variable than were the 

non-art students of the previous year. 

c.. A significant difference V7as found at the .05 level of 

confidence for the classification of students accord

ing to race. Subgroups ranked in the order of 

descending magnitude of the mean values were; Anglo-
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TABLE 7 

MEAl^S, STANDARD DEVIATIONS, A1\TD CHI SQUARE AI:TALYSES 
FOR VARIABLE TVJO; DEGREE OF IMPACT OF ART 

DISPLAYS ON PERCEPTION 

Population 
Classification 
and SubgrouDS 

Standard Chi Degrees Level of 
Mean Deviation Square of Signifi-

Freedom cance 

Art, 1966-67: 
Art Students 3.71 1.10 
Non-Art Students 3.20 1.20 

Art, 1965-66: 
Art Students 3.76 I.09 
Non-Art Students 3.35 1.18 

Race: 
Anglo-American 3.52 I.I6 
Other Races 3.̂ 3 .98 
Negro 3.̂ 2 1.28 
Mexican-American 3.26 1.20 

Grade Average: 
"B" Average 3.6I l.l4 
Honor Roll 3.53 LOO 
Below "B" 3.̂ 6 1.18 
Average UnknoT-m 3.30 1.24 

Sex: 
Females 3.̂ 8 1.10 
Males 3.̂ 3 1.25 

32.5 

15.7 

14.1 

001 

19.2 

10.0 

.01 

.05 

.05 

.05 
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TABLE 7 - Continued rr> 

Population 
Class 
and 

Age: 
11 
12 
17 
13 
18 

lifications 
Sub̂ rouiDS 

Years 
Years 
Years 
Years 
Years 

Over 18 Years 
14 
15 
16 

Grade 
6 
11 
7 
8 
12 
9 
10 

Years 
Years 
Years 

Level; 

Mean 

4.05 
3.71 
3.58 
3.56 
3.47 
3.̂ -5 
3.33 
3.20 
3.16 

3.73 
3.71 
3.58 
3.32 
3.27 
3.24 
3.11 

Standard 
Deviation 

.92 
1.03 
1.21 
1.17 
1.04 
1.21 
1.32 
1.12 
1.22 

.98 
1.08 
1.29 
1.20 
1.12 
1.27 
1.10 

Chi 
Square 

36.1 

38.2 

Degrees 
of 

Freedom 

18 

18 

Level of 
Signifi
cance 

.01 

.01 
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American, other races, Negro, and Mexican-American. 

Therefore, Anglo-American students as a group were the 

most perceptive and the Mexican-American students as a 

group were the least perceptive of art displays as 

measured by Variable Two. 

d. A significant difference was found at the .05 level of 

confidence for the classification of students accord

ing to grade average. Subgroups ranked in the order of 

descending magnitude of the mean values were: "B" 

average, honor roll, below "B" average, and average 

unknoT>7n, indicating that "B" average students as a 

group vrere the most perceptive and the group of stu

dents who did not know their grade average were the 

least perceptive of art displays as measured by 

Variable Two. 

e. A significant difference was found, at the .05 level of 

confidence for the classification of students according 

to sex. Subgroups ranked in the order of descending 

magnitude of the means were: females and males. The 

female students as a group were only slightly more 

perceptive of art displays than were the males as a 

group, according to the mean values. However, the 

standard deviation for the males indicated that the 

males were more variable in their responses. 

f. A significant difference was found at the .01 level of 

confidence for the classification of students according 



40 

to age. Subgroups ranked in the order of descending 

magnitude of the mean values were: eleven years, 

twelve years, seventeen years, thirteen years, eigh-

teen years, over eighteen years, fourteen years, 

fifteen years, and sixteen years of age. From the 

ranked means it was noted that the degree of impact of • 

art displays on perception V7as greatest for the yoimg-

est students in contrast to the least degree of impact 

noted for the sixteen year old students. 

g. A significant difference was found at the .01 level of 

confidence for the classification of students according 

to grade level. Subgroups ranked in the order of 

descending mean values were: sixth, eleventh, seventh, 

eighth,' twelfth, ninth,' and tenth grades. Greater 

magnitude of mean values indicated a higher degree of 

impact of art displays on perception as measured by the 

responses concerning Variable Tvro. 

Subgroups divided by place of residence and mobility 

of school attendance were not significantly different for 

Variable Two. 

Degree of En.loyment of Stage Scenery 

There was a significant difference at the .001 level 

of confidence betvjeen observed and expected responses by 

(a) the total student population and (b) the faculty as 
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determined by chi square tests for Variable Three: Degree 

of Enjoyment of Stage Scenery. Observed frequencies for 

the total student population and the faculty population 

are found in Table 8. The expected frequencies for both 

the student chi square test and the faculty chi square 

test were obtained by equal distribution of the total num

ber of responses among the possible categories. 

The data in Table 8 shows sixty percent of the 

faculty and about forty-six percent of the students enjoyed 

stage scenery a great amount. Almost tv̂ enty-three percent 

of the faculty and about twenty-nine percent of the stu

dents responded that they enjoyed stage scenery a large 

amount. More than seventeen percent of the faculty and 

more than tvienty-four percent of the students responded in 

the categories of enjoying stage scenery a medium amount 

or less. Responses in the medium amount of enjoyment 

category or the categories of small amount of enjoyment or 

no enjoyment of stage scenery were made by forty-three per

cent of the Mexican-American students. There was a much 

larger number of Mexican-American females responding in the 

categories of a medium amoujit or less regarding enjoyment 

of stage scenery than there vrere in other racial groups in 

regard to the female populations. The female population 

was generally more responsive to the higher categories of 

enjoyment of stage scenery than was the male population. 



TABLE 8 

DEGREE OF ENJOYMENT OF STAGE SCENERY 
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Studen t s and F a c u l t y 
•Degree of Enjoyment 

2 3 k 

Students: 

Mexlean-American: 
Males 
Females 
Total 
Percent of Total 

Negro: 
Males 
Females 
Total 
Percent of Total 

Anglo-American: 
Males 
Females 
Total 
Percent of Total 

Other Races; 
Males 
Females 
Total 
Percent of Total 

All Students: 
Males 
Females 
Total 
Percent of Total 

Faculty: 
Total 
Percent of Total 

•^'Degre 
1. 
2. 

I 
5. 

3 
1 
4 
2.9 

2 
1 
3 
.7 

5 
2 
7 
1.2 

6 
9 
15 
10.9 

2 
1 
3 
9.1 

13 
4 
17 
4.1 

21 
14 
35 
5.9 

2 
5.1 

17 
23 
40 
29.2 

4 
3 
7 
21.2 

37 
16 
53 
12.8 

1 

1 
14.3 

59 
42 
101 
17.1 

4 
11.4 

e of Enjoyment: 
None 
A small amount 
A mediujn amount 
A large amount 
A great amount 

20 
8 
28 
20.4 

6 
6 
12 
36.4 

62 
69 
131 
31.7 

2 

2 
28.6 

90 
83 
173 
29.3 

8 
22.9 

23 
27 
50 
36.5 

8 
3 
11 
33.3 

91 
118 
209 
50.6 

1 

I 
57.1 

123 
151 
274 
46.4 

21 
60.0 
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The means, standard deviations, and chi square 

analyses for Variable Three, Degree of Enjoyment of Stage 

Scenery, are given in Table 9. The level of confidence 

for each significant classification of the student popu

lation and the means of the subgroups ranked in descending 

order of magnitude within each classification follow: 

a. A significajit difference was found among the racial 

subgroups at the .001 level of confidence. Subgroups 

ranked in order of descending magnitude of means were 

as follov7s: other races, Anglo-American, Negro, and 

Mexlean-American. The largest mean value indicated the 

largest degree of enjoyment of stage scenery among the 

student subgroups. 

b. There was a significant difference at the .001 level of 

confidence among the student subgroups representing 

grade averages. Subgroups ranked in order of descending 

magnitude of means were as follows: honor roll, "B" 

average, below "B" average, and average unknô -m. The 

largest mean value representing honor roll students 

indicated the largest degree of enjoyment of stage 

scenery among the student subgroups. 

c. A significant difference at the .05 percent level of 

confidence was found between the male and female stu

dents. The mean for the female subgroup of students 

was larger than the mean of the male subgroup of stu

dents, the larger mean indicating the greater degree of 
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TABLE 9 

MEANS, STANDARD DEVIATIONS, AND CHI SQUARE ANALYSES 
FOR VARIABLE THREE: DEGRIĴ E OF ENJOYMENT 

OF STAGE SCENERY 

Population Standard Chi Degrees Level of 
Classification Mean Deviation Square of Signifi--
and Subqrou-Ds Freedom cance 

Race: 35.3 3 .001 
Other Races 4.43 .79 
Anglo-American 4.27 .89 
Negro 3.94 .97 
Mexican-American 3.77 l.l4 

Grade Average: 26.1 6 .001 
Honor Roll 4.40 .80 
"B" Averacce 4.36 .76 
Below "B" 4.14 .98 
Average Unknown 3.87 1.13 

Sex: 8.3 3 .05 
Females 4.26 .92 
Males 4.02 1.02 

Grade Level: 25.4 12 .05 
11 4.38 .80 
12 4.31 .85 
7 4.22 1.01 
6 4.16 1.03 
10 4.11 .90 
9 4.08 1.10 
8 3.85 .94 
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enjoyment of stage scenery, 

d. There was a significant difference at the .05 level of 

confidence among the grade levels for this variable. 

Subgroups ranked in order of descending magnitude of 

means were as follows: eleventh, twelfth, seventh, 

sixth, tenth, ninth, and eighth. The largest mean indi

cated the greatest degree of enjosrment of stage scenery. 

Subgroups formed by the classification of the 

population by enrollment in art during I966-67, place of 

residence, mobility of school attendance, enrollment in 

art during the previous school year, and age vjere not 

significantly different for Variable Three. 

Attitudes of Students Tovjard Art and 
Visualization Program 

There was a significant difference between the num

ber of students vrho desired to participate in the display 

program and the number of students who did not desire to 

participate in the display program. The significant differ

ence betvj-een the groups vras at the .001 confidence level. 

Expected frequencies were obtained for the chi square test 

by equal division of the total frequencies between students 

who desired to participate in the display program and stu

dents who did not desire to participate in the display 

program. Observed frequencies may be found in Table 10. 
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TABLE 10 

EXTENT OF PARTICIPATION IN DISPLAY 
PROGRAI'I DESIRED BY STUDENTS 

Students ^Number of Activities Chosen 
0 - 1 2 3 ' " Ij:~" 

Mexican-American: 

Number 10 86 22 11 8 

Percent 7.3 62.8 16.1 8.0 5.8 

Negro: 

Number 3 20 5 3 2 

• Percent 9.1 60.6 15.2 9.1 6.1 

Anglo-American; 

Number 45 249 74 34 11 

Percent 10.9 6O.3 17.9 8.2 2.7 

Other Races: 

Number 1 4 1 1 

Percent l4.3 57.1 14.3 l4.3 

All Students: 

Number **59 359 102 49 21 

Percent 10.0 6O.8 17.2 8.3 3.6 

*The number of activities chosen by each student was com
piled from responses to the follovjing statements: 

I viould like to show some of my vrork from art class or 
from other classes. 

I would like to work on bulletin boards in classrooms. 
I would like to work on stage scenery. 
I would like to work on exhibits or other displays 

which are not in the classroom. 
I would not like to do any of the above. 

^•^''Responses of t h i r t y - n i n e males and tvjenty females. 
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Ten percent of the total number of students did not desire 

to participate in the display progra!n, vjhile ninety percent 

of the students desired to participate in one or more 

activities in the display program. More than sixty percent 

of the students desired to participate in one activity, 

more than seventeen percent of the students desired to 

participate in two activities, more than eight percent of 

the students d̂ esired to participate in three activities, and 

less than four percent of the students desired to partici

pate in four activities in the display program. Responses 

of the various racial groups did not differ greatly from 

the total population responses. Almost twice as many male 

students as female students did not desire to take part in 

the display program. 

Table 11 contains the data regarding the means, 

standard deviations, and chi square analyses for Variable 

Four, Extent of Participation in Display Program Desired. 

These statistics are based on the frequency distribution for 

the total population rather than a distribution divided into 

subgroups of students v7ho did V7ant to participate and stu

dents v7ho did not want to participate in the display program, 

as in the previous analysis. There was a significant diff

erence between or among subgroups at the .001 level of confi

dence for all of the following population classifications: 

a. For art during 1966-67, the mean of the subgroup of art 

students was larger than the mean of the subgroup of 
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TABLE 11 

MEANS, STANDARD DEVIATIONS, AI'-;D CHI SQUARE AxNALYSES 
FOR VARIABLE FOUR: EXTENT OF PARTICIPATION 

IN DISPLAY PROGRAI'I DESIRED 

Population 
Classification 
and Subgroups 

Standard Chi Degrees Level of 
Mean Deviation Square of Signifi-

Freedom cance 

Art Enrollment: 
1966-67 

Art Students I.62 .95 
Non-Art Students 1,06 .74 

53.^ .001 

Art Enrollment, 
1965-66: 

Art Students 
Non-Art Students 

Age: 
11 
12 
13 
17 
14 
15 
16 

Years 
Years 
Years 
Years 
Years 
Years 
Years 

Over 18 Years 

Grade 
6 
7 
11 
8 
12 
10 
9 

Level: 

1.66 
1.24 

1.76 
1.76 
1.62 
1.32 
1.16 
1.11 
1.03 
.82 

1.87 
1.50 
1.3^ 
1.25 
1.07 
.97 
.93 

1.02 
.82 

1.04 
1.11 
.78 
.84 
.86 
.76 
.64 
.87 

1.10 
.86 
.81 
.66 
.99 
.52 
.69 

26.8 

88.4 15 

.001 

.001 

105.6 15 .001 
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non-art students. Art students as a group had a 

greater desire to participate in the display program 

than non-art students. 

b. For art during I965-66, the mean of the subgroup of 

art students was larger than the mean of the subgroup 

of non-art students. Therefore, students enrolled in 

art during the I965-66 school year had a greater desire 

as a group to participate in the display program than 

the group of students v7ho had not been enrolled in art 

during I965-66. 

c. Regarding the population classification of age, means 

of greater value represented a greater desire to partici

pate in the display program vrhile means of smaller value 

represented a reduction in the desire to participate in . 

the display program. Subgroups ranked in the order of 

descending value of the subgroup means viere: eleven 

and twelve years, thirteen years, seventeen years, 

fourteen years, eighteen years, fifteen years, sixteen 

years, and over eighteen years of age. 

d. Regarding the population classification of grade level, 

means of greater value represented greater desire to 

participate in the display program while means of smaller 

value represented a reduction in the desire of students 

to participate in the display program. Subgroups ranked 

in the order of descending value of subgroup means were; 

grades six, seven, eleven, eight, twelve, ten, and nine. 
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There was no significant difference between or among the 

subgroups for Variable Four, Ê :tent of Participation, in 

Display Program Desired, vrhen the student population was 

analyzed according to place of residence, m.obility of 

school attendance, race, grade average, and sex. 

The data in Table 12, regarding type of activities 

chosen by students for participation in the display program, 

show that more than forty-five percent of the student popu

lation responded that they desired to work on stage scenery. 

More than thirty-eight percent of the students responded 

that they wanted to vjork on bulletin boards in classrooms, 

thirty percent wanted to work on exhibits or displays out

side of the classrooms, and twenty percent of the students 

wanted to show their own vrork from art class or from other • 

classes in the display program. Only ten percent of the 

students did not want to participate in any of the activi

ties listed in Table 12. 

Feelings About Doing Things Related to Art 

The data in Table 13 show the frequency of responses 

regarding student feelings about doing things related to art. 

There was a significant difference at the .001 level of 

confidence between the number of students who had positive 

feelings about doing things related to art and those who had 

negative feelings about doing things related to art. More 
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TABLE 12 

TYPE OF ACTIVITIES CHOSEN BY STUDENTS FOR 
PARTICIPATION IN DISPLAY PR0GRAI4 

Activity 
Choice of Students 

Nimiber Percent of 
of Student 

Students Population 

Work on Stage Scenery 269 45.5 

Work on Bulletin Boards 
in Classrooms 229 38.7 

Work on Exhibits or Other 
Displays Outside of Classrooms 177 30.0 

Show Ov7n Work from Art Class or 
from Other Classes 

None 

119 

59 

20.3 

10.0 
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TABLE 13 

STUDENT FEELINGS ABOUT DOING THINGS RELATED TO ART 

Students 

Mexican-American: 
Males 
Females 
Total 
Percent of Total 

Negro: 
Males 
Females 
Total 
Percent of Total 

Anglo-American: 
Males 
Females 
Total 
Percent of Total 

Other Races: 
Males 
Females 
Total 
Percent of Total 

All Students: 
Males 
Females 
Total 
Percent of Total 

t 

1 

22 
22 
44 
32.1 

7 
3 

10 
30.3 

53 
48 
101 
24.5 

1 
1 
14.3 

82 
74 
156 
26.4 

^Student Re 
2 

37 
35 
72 
52.6 

8 
5 
13 
39.4 

82 
99 
181 
43.8 

3 
2 

71.4 

130 
l4l 
271 
45.9 

3 

8 
9 
17 
12.4 

5 
5 
10 
30.3 

48 
52 
100 
24.2 

1 

1 
14.3 

62 
66 
128 
21.7 

sponses 
4 

2 
1 
3 
2.2 

18 
8 
26 
6.3 

20 
9 

29 
4.9 

5 

1 
1 
.7 

4 
1 
5 
1.2 

4 
2 
6 
1.0 

•̂Student Responses: 

Art is: 
1. Great fun - the tops! 
2. Something I like. 
3. O.K. - It's a toss-up. 
4. Something I do not like. 
5. Something I hate. 
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than seventy-two percent of the total number of students 

responded that art was great fun or art vjas something they 

liked, vrhile less than five percent of the total student 

population responded that art V7as something they did not 

like or that art vjas something they hated. The Mexican-

American students and students in the other races category 

were very positive in their feelings about doing things 

related to art, with more than eighty-four percent of their 

responses being either in the category of the statement that 

art is great fun or in the category that art is something 

liked. There V7as a high degree of positive response by the 

Mexican-American female indicated by the data. 

Table l4 lists the means, standard deviations, and 

chi square analyses for Variable Five, Feelings About Doing 

Things Related to Art. These statistics are based on the 

frequency distribution of the total population rather than 

on positive and negative student responses concerning this 

variable, as in the previous analysis. Low mean scores 

represent positive feelings about doing things related to 

art while high mean scores represent negative feelings about 

doing things related to art. Classifications of student 

populations containing subgroups which are significantly 

different at the level of confidence stated for each classi

fication follow: 

a. There vras a significant difference between subgroups of 

art for I966-67, at the .001 level of confidence. V/hen 
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MEANS, STANDARD DEVIATIONS, AÎ D CHI SQUARE AÎ IALYSSS 
FOR VARIABLE FIVE: FEELINGS ABOUT DOING 

THINGS PĴ LATED TO ART 

Population 
Classification 
and Subgroups 

Art, 1966-67 
Art Students 
Non-Art Students 

Art, 1965-66: 
Art Students 
Non-Art Students 

Race: 
Mexican-American 
Negro 
Other 
Anglo-American 

Age: 
11 Years 
Over 18 Years 
13 Years 
12 Years 
l4 Years 
15 Years 
17 Years 
18 Years 
16 Years 

Grade Level: 
6 
7 
8 
12 
9 
11 
10 

^Mean 

1.71 
2.45 

1.76 
2.19 

1.87 
2.00 
2.00 
2.16 

1.76 
1.82 
1.83 
1.84 
2.13 
2.19 
2.26 
2.32 
2.42 

1.74 
1.93 
1.98 
2.29 
2.30 
2.31 
2.52 

Standard 
Deviation 

.73 

.85 

.80 

.87 

.76 

.79 

.58 

.91 

.94 

.60 

.76 

.92 

.97 

.80 

.85 

.69 

.88 

.83 

.92 

.81 

.84 

.89 

.65 

.81 

Chi Degrees 
Square of 

Freedom 

115.2 3 

33.1 3 

12.3 3 

54.2 12 

82.0 12 

Level of 
Signifi
cance 

.001 

.001 

.01 

.001 

.001 

*As mean values increase, negative feelings about doing things 
related to art increase. 
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the means of the subgroups were compared, the mean of 

the art students vms lower in value than the mean of 

the non-art students, representing more positive feel-

ings among art students about doing things related to 

art than among non-art students. 

b. There V7as a significant difference betvreen subgroups of 

art for 1965-66, at the .001 level of confidence. VJhen 

the means of the subgroups V7ere compared, the mean of 

the art students was lovrer in value than the mean of the 

non-art student, representing more positive feelings 

among art students about doing things related to art 

than among non-art students of the previous year. 

c. There was a significant difference among the subgroups 

of race at the .01 level of confidence. Subgroups in 

ascending order of magnitude of the subgroup means 

were: Mexican-American, Negro and other races, and 

Anglo-American. As a group, the Mexican-American stu

dents had the most positive feelings about doing things 

related to art. 

d. There was a significant difference among the subgroups 

of age at the .001 level of confidence. Subgroups in 

ascending order of magnitude of the subgroup means were: 

eleven years, over eighteen years, thirteen years, twelve 

years, fourteen years, fifteen years, seventeen years, 

eighteen years, and sixteen years. As a group, the 

eleven year old students had the most positive feelings 
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about doing things related to art. 

e. There was a significant difference among the subgroups 

of grade level at the .001 level of confidence. Sub

groups in ascending order of magnitude of the subgroup 

means vrere: six, seven, eight, twelve, nine, eleven, 

and ten. As a group, the sixth grade students had the 

most positive feelings about doing things related to art. 

There was no significant difference between or among the 

subgroups for Variable Five, Feelings About Doing Things 

Related to Art, vjhen the student population was divided as 

to place of residence, mobility of school attendance, 

grade average, and sex. 

Judgment of Own Art Work 

Data in Table 15 shov; responses regarding student 

judgments made of their own art vjork. There was a signi

ficant difference at the .001 level of confidence betvieen 

the number of students who judged their art work negatively 

and the number of students who judged their art v7ork posi

tively. The negative judgments were more prevalent, since 

only twelve percent of the students judged their art work 

in a positive way, while twenty-five percent judged their 

art work in a negative way. Sixty-tv7o percent of the stu

dent population judged their vjork as average. This judg

ment was prevalent for about the same percent of students 

for all races. Mexican-American students contributed the 
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STUDENT JUDGMENT OF OwN ART WORK 
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Studen t s •5^Student Responses 
4 

Mexican-American: 
Males 
Females 
Total 
Percent of Total 

5 
8 
13 
9.5 

12 
3 
15 
10.9 

42 
42 
84 
61.3 

8 
12 
20 
14.6 

2 
3 
5 
3.6 

Negro: 
Males 
Females 
Total 
Percent of Total 

Anglo-American: 
Males 
Females 
Total 
Percent of Total 

4 
1 
5 
1.2 

2 
1 
3 
9.1 

21 
16 
37 
9.0 

10 
11 
21 
63.3 

122 
134 
256 
62.0 

6 
1 
7 
21.2 

39 
36 
75 
18.2 

2 
6.1 

19 
21 
40 
9.7 

Other Races: 
Males 
Females 
Total 
Percent of Total 

1 
1 
14.3 

4 
2 
6 
85.7 

All Students; 
Males 
Females 
Total 
Percent of Total 

9 
10 
19 
3.2 

*Student Responses: 

35 
20 
55 
9.3 

178 
189 
367 
62.2 

53 
49 
102 
17.3 

1. 
2. 
3. 
4. 
5. 

My 
My 
My 
My 
My 

art work is 
art work is 
art work is 
art work is 
art work is 

23 
24 
47 
8.0 

among the best, 
better than average, 
average. 
poorer than average, 
among the poorest. 



58 

greater portion of responses concerning positive judgment 

of the student's ovTn art work. 

Table l6 lists the means, standard deviations, and 

chi square analyses for Variable Six, Judgment of OvTn Art 

Work. These statistics are based on the frequency distri

bution for the total student population rather than on 

positive and negative judgments concerning Variable Six, 

as in the previous analysis. Low mean scores represent 

positive judgments about a student's ov7n art work, vjhile high 

mean scores represent negative judgments about a student's 

own art work. Classifications of student populations con

taining subgroups which were significantly different at"the 

stated level of confidence follov7; 

a. There was a significant difference at the .001 level of 

confidence between the subgroups of art for 1966-67. 

When the means of the subgroups V7ere compared, the mean 

of the art students was lov7er in value than the mean of 

the non-art students, representing more positive judg

ment of their own art work by art students than by non-

art students. 

b. There was a significant difference betv7een subgroups of 

art for 1965-66, at the .001 level of confidence. When 

the means of the subgroups were compared, the mean of 

the art students of the previous year was lower in value 

than the mean of the students who had not taken art the 

previous year, representing more positive judgment of 
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TABLE 16 

MEANS, STAKD.AĴ D DEVIATIONS, AND CHI SQUARE ANALYSES 
FOR VARIABLE SIX: JUDGMENT OF OWN ART WORK 

Population 
Classification 
and Subf7:roups 

Art, 1966-67 
Art Students 
Non-Art Students 

Art, 1965-66 
Art Students 
Non-Art Students 

Race; 
Other Races 
Mexican-American 
Negro 
Anglo-American 

Grade Average: 
Honor Roll 
Average Unknovm 
"B" Average 
Average UnknovTn 

Age: 
12 Years 
11 Years 
13 Years 
14 Years 
Over 18 Years 
15 Years 
18 Years 
17 Years 
16 Years 

•̂ Mean 

2.91 
3.̂ 4 

2,82 
3.30 

2.71 
2.91 
3.24 
3.26 

3.09 
3.10 
3.16 
3.10 

2.86 
2.95 
2.99 
3.17 
3.18 
3.24 
3.3^ 
3.40 
3.59 

standard 
Deviation 

.62 

.92 

.65 

.85 

.76 

.88 

.71 

.80 

.74 

.97 

.71 

.97 

.56 

.50 

.56 

.97 

.87 

.92 

.87 

.86 

.94 

Chi 
Square 

88.0 

40.5 

10.9 

13.1 

74.7 

Degrees 
of 

Freedom 

4 

3 

3 

6 

12 

Level of 
Signifi
cance 

.001 

.001 

.05 

.05 

.001 
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TABLE 16 - Continued 

Population 
Classificatior 
and Subgroups 

Grade 
6 
7 
8 
12 
9 
11 
10 

Level: 

Standard Chi Degrees Level of 
'̂•Mean Deviation Square of Signifi-

Freedom ca.nce 

2.82 
2.94 
3.16 
3.38 
3.^3 
3.^5 
3.58 

.59 

.68 

.80 

.94 

.94 

.78 

.93 

92.1 15 .001 

---As mean values increase, negative judgments of ovm art work 
increase. 
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their ovTn art V7ork by the art students of the pre

vious year. 

c. There V7as a significant difference at the .05 level 

of confidence among the racial groups for this 

variable. Subgroups in ascending order of magnitude 

of the subgroup means were; other races, Mexican-

American, Negro, and Anglo-American. The students 

in the category of other races and the Mexican-Amer

ican students responded in the categories V7hich V7ere 

more positive in judgment of the student's ov7n art 

work than did the other races as a general statement 

for the groups as a v7hole. 

d. There V7as a significant difference at the .05 level of 

confidence among the grade averages as a classification 

for analyzing the population. Subgroups in ascending 

order of magnitude of the subgroup means were: honor 

roll, unknown average, "B" average, and below "B" 

average students. The mean value of the responses of 

• the honor roll students represented the most positive 

judgment of student's oT,m. art work. 

e. There v:as a significant difference at the .001 level 

of confidence among the age groups. Subgroups in 

ascending order of magnitude of the subgroup means 

were: twelve years, eleven years, thirteen years, four

teen years,' over eighteen years, fifteen years, eighteen, 

seventeen years, and sixteen years. The mean of the 
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twelve year old student group represented the most 

positive judgment of the student's ovTn art work.-

f. There V7as a significant difference at the .001 level 

of confidence ajnong the grade levels. Subgroups in 

ascending order of magnitude of the subgroup means V7ere; 

sixth, seventh, eighth, twelfth, ninth, eleventh, and • 

tenth grades. The mean of the sixth grade subgroup 

represented the most positive judgment of the student's 

owa art vrork. 

There was no significant difference betv7een or among the 

subgroups for Variable Six, Judgment of Ov7n Art Work, vrhen 

the student population was divided as to place of residence, 

mobility of school attendance, and sex. 

Relationshi-ps Betvreen Variables 

From the Pearson Product Moment correlation coef

ficients, relationships between each possible pair of 

variables listed in Table 17 were determined. Correlation 

coefficients, presented in Table 17f significant at the .01 

level of confidence were found between the following varia

bles: One and two, one and three, one and four, two and 

three, two and four, tv7o and five, three and four, three and 

five, four and five, four and six, and five and six. These 

relationships indicate the following for this study: 

1, The degree of awareness of art displays had a positive 

relationship with (a) the degree of impact of art 
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TABLE 17 

SIGNIFICANT RELATIONSHIPS BETWEEN CERTAIN VARIABLES 
OF THE ART AND VISUALIZATION PR0GRAI4S 

•̂ •Variables 

One with 

One with 

One with 

Two with 

Two with 

Two with 

Two 

Three 

Four 

Three 

Four 

Five 

Three with Four 

Three with Five 

Four with Five 

Four with Six 

Five with Six 

Correlation 
Coefficient 

11.9 

19.1 

13.0 

29.0 

20.6 

34.0 

18.6 

14.4 

27.8 

18.4 

30.7 

Degrees 
of Freedom 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

100 

Level of 
Significance 

.01 

.01 

.01 

.01 

.01 

.001 

.01 

.01 

.01 

.01 

.01 

^Variables are as follows: 

One: Degree of Awareness of Art Displays 

Tv7o: Degree of Impact of Art Displays on Perception 

Three: Degree of Enjoyment of Stage Scenery 

Four: Extent of Participation in Display Program De
sired 

Five: Feelings About Doing Things Related to Art 

S i x : Judgment of Own Art V/ork 
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displays on perception, (b) the degree of enjoyment 

of stage scenery, and (c) the extent of participation 

in the display prograjn desired. 

2. The degree of impact of art displays on perception 

had a positive relationship with (a) the degree of 

enjoyment of stage scenery, (b) the extent of parti

cipation in the display program desired and, (c) 

feelings about doing things related to art. 

3. The degree of enjoyment of stage scenery had a posi

tive relationship v/ith (a) the extent of participation 

in the display program desired and (b) feelings about 

doing things related to art. 

4. The extent of participation in the display program 

desired had a positive relationship with (a) feelings 

of students about doing things related to art and 

(b) judgment of own art work by the student. 

5. An increase in the student's feelings of liking to do 

things related to art had a positive relationship with 

the student's positive judgment of his own art work. 

Attitudes of Faculty 

There was a significant difference betv7een observed 

and expected frequencies at the .001 level of confidence 

regarding the teachers* desired participation in a display 

program outside of the classroom. The observed frequencies 

which appear in Table 18 were compared with the expected 
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PARTICIPATION DESIRED BY TEACHERS IN A DISPLAY 
PROGRAI'I OUTSIDE OF THE CLASSROOM 
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Teachers ^̂ Responses 

Serving Junior High School 
Teaching Experience: 

1-4 Years: Males 
Females 

2 
1 

5-9 Years: Males 
Females 

Over 9 Years: Males 
Females 

Serving High School 
Teaching Experience: 

1-4 Years: Males 
Females 

1 
1 

1 
1 

1 
1 

5-9 Years: Males 
Females 

Over 9 Years: Males 1 
Females 4 

Serving Both Junior High 
and High School 

Teaching Experience: 
1-4 Years: Males 

Females 

5-9 Years: 

All Teachers: 

--•Responses: 

Males 
Females 

Over 9 Years: Males 
Females 

Number 
Percent 

14 
40.0 

1. 
2. 

I 
5. 

4 
11.4 

9 
25.7 

None 
Once during the school year 
Tv7ice during the school year 
Several times during the school year 
Many times during the school year. 

1 

1 

7 
20.0 

1 
2.9 



66 

frequencies obtained by equal division of the total frequen

cies among the possible categories. VJlien teachers v7ho did 

want to participate vjere compared in number with teachers 

who did not want to participate in the display program 

outside of the classroom, it was found that there V7as a 

significant difference between the two groups at the .05 

level of confidence. Sixty percent of the faculty members 

responded that they desired to take some part in the display 

program. A greater desire for this type of activity V7as 

expressed by teachers with one to four years of experience 

in teaching than by more experienced teachers. 

Table 19 gives reasons for the extent of the desired 

participation in the display program efforts outside of the 

classroom. More than forty-five percent of the teachers felt 

that they did not have time for displays other than those in 

their classrooms. Thirty-four percent responded that they 

were not trained to do display work. Thirty-four percent 

indicated that they were interested in display vjork other 

than in their o\m classroom. Few teachers responded that 

they had time, training, or materials for display work. 

There V7as a significant difference at the .001 

level of confidence betv7een observed frequencies as shown 

in Table 20 and expected frequencies obtained regarding the 

value of the visual enrichment program to teaching goals. 

Expected frequencies were obtained by equal distribution of 
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TABLE 19 

REASONS FOR EXTENT OF DESIRED PARTICIPATION 
IN DISPLAY PROGRAI'I OUTSIDE OF CLASSROOM 

Statement 
Teacher Responses 

Number Percent 

I do not have time for other than 
classroom displays. 

I am not interested in display v7ork 
other than in my ovTn classroom. 

I am not trained to do display work. 

I do not have materials or do not 
know where to find materials to 
do display work outside of the 
classroom. 

I do have time for other than 
classroom displays. 

I am interested in display work 
other than in my oxm classroom. 

I am trained to do display work. 

I do have materials or do know where 
to find materials to do display 
work outside of the classroom. 

16 

12 

45.7 

34.3 

2 

1 

12 

1 

5.7 

2.9 

3^.3 

2.9 

5.7 
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VALUE OF VISUAL ENRICHMENT PROGRAÎ  
TO TEACHING GOALS 

Teachers 
•̂ Responses 

Serving Junior High School 
Teaching Experience: 

1-4 Years: Males 
Females 

T _i 

5-9 Years: Males 
Females 

Over 9 Years: Males 
Females 

Serving High School 
Teaching Experience: 

1-4 Years: Males 
Females 

5-9 Years: Males 
Females 

Over 9 Years: Males 
Females 

Serving Both Junior High 
and High School 

1 
1 

1 

1 1 

1 

2 

2 
2 

1 

2 

2 

2 

1 

1 
1 

Teaching Experience: 
1-4 Years: Males 

Females 

5-9 Years: Males 
Females 

Over 9 Years: Males 
Females 

All Teachers: Number 
Percent 

0 
0 

7 
20.0 

3 
8.6 

14 
40.0 

1 
2 

11 
31.4 

^Response: 
1. Of no value to my teaching goals 
2. Of some value only if it concerns my teaching field 
3. Of considerable value only if it concerns my 

teaching field 
4. Of some value regardless of the teaching field 
5. Of considerable value regardless of the teaching 

field 



69 

frequencies among the possible responses. Seventy-one 

percent of the teachers responded that the enrichment program 

V7as of some value or of considerable value regardless of the 
t 

teaching field. Twenty-eight percent of the teachers, 

representing six male teachers and four female teachers, 

responded that the enrichment program was of value to them 

only if it concerned their teaching field. 

Schedule and Content of Displays 

Frequency distributions for student and faculty 

responses regarding change of displays are shov7n in Table 

21. Both students and faculty responded that once every 

tv70 V7eeks or twice a month was the most desirable scheduling 

for change of displays both in the classroom and displays 

outside of the classroom. Students were more desirous of 

frequent change than the faculty since thirty-four percent 

of the students would prefer that both classroom displays 

and displays outside of the classroom be changed once a 

week. Faculty members desiring a change once a week for 

displays outside of the classroom represented twenty percent 

of the faculty, while those members desiring a change once a 

week for displays in the classroom represented fourteen per

cent of the faculty members. Once a month scheduling received 

less support than the more frequent time intervals but was 

more popular V7ith students than with faculty members. A 
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TABLE 21 

FREQUENCY OF CHANGE FOR DISPLAYS 

Respondents 
to Item 

-x-p Frequency of Change 

Desired Frequency of 
Change for Displays 
Outside of Classroom 

Students: 
Total Number 
Percent of Total 

Population 

Faculty: 
Total Number 
Percent of Total 

Population 

Desired Frequency of 
Change for Displays 
in Classrooms 

Students: 
Total Nujnber 
Percent of Total 

Population 

Faculty: 
Total Number 
Percent of Total 

Population 

Actual Frequency of Change 
of Classroom Displays 

*-*Number of Faculty 
Members Responding 
Percent of Total 
Number of Faculty 

1 

2.9 

8 

22.8 

2 T 

203 

3̂ .3 

7 

20.0 

301 

51.3 

22 

62.8 

72 

12.2 

3 

8.6 

13 

2.2 

3 

8.6 

206 

3̂ .9 

5 

14.3 

263 

44.5 

18 

51.4 

98 

16.6 

4 

11.4 

24 

4.1 

8 

22.9 

10 

28.6 11.4 

*Frequency of Change 
1. Once a week 
2. Once every two weeks or twice a month 

Once a month 
Other (See Appendix C for detailed list) I 

**Twelve faculty members did not complete this item. 
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number of responses regarding the changing of displays on 

a basis of topics, units, and seasons V7ere made. Twenty-

eight percent of the faculty responded that they actually 

changed classroom displays once a month, while almost twenty-

three percent indicated that they changed classroom displays 

once every tvro weeks or twice a month. The frequency dis

tribution of responses regarding student and faculty judg

ments of who should display v7ork is shown in Table 22. 

Over half of the students and the faculty felt that 

everyone should have a chance to display his V7ork at least 

once during the school year. Students of the Negro race 

responded most frequently that everyone should have an 

equal chance regardless of the looks of the display, a 

judgment which was second in the favor of students in 

general but which was lov7 in the favor of faculty members. 

Teachers responded that only the best work should be shoiTn 

as their choice second in frequency. This restrictive 

judgment was more popular with the Anglo-American students 

than with the other races represented. Very few students 

and no faculty members responded that only the work of 

important or famous people should be shox\m. 

The distribution of responses regarding student 

and faculty feelings about subject matter in art work is 

shown in Table 23. The most frequent response V7ith both 

students and faculty members was "It does not matter if 

I can see things I know in real life for me to enjoy the 
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JUDGMENT OF WHO SHOULD DISPLAY WORK 

Respondent! ''•'Item 
Group Number 1 2 

Students 
Mexican-American: 

Males 69 
Females 68 
Total 137 
Percent of Total 

Negro: 
Males 20 
Female s 13 
Total 33 
Percent of Total 

27 
25 
52 
38.0 

11 

42.4 

30 
3k 
6k 
46.7 

7 
5 

12 
36.4 

9 
6 

15 
10.9 

5 
5 

15.2 

4 

2 
2 
4 
2.9 

1 
3.0 

1 

1 
1 
2 
1.5 

1 
3.0 

Anglo-American: 
Males 205 57 IO6 38 
Females 208 36 125 ^1 
Total 413 93 231 29 
Percent of Total 22.5 55.9 19.1 

1 

1 
.2 

3 
6 
9 
2.2 

Other Races: 
Males 4 
Females 3 
Total 7 
Percent of Total 

3 
2 

71.4 

1 
1 
14.3 

1 
14.3 

All Students: 
Males 298 95 1̂ 6 47 
Females 292 64 I66 53 
Total 590 159 312 100 
Percent of Total 26.9 52.9 l6.9 

5 
2 
7 
1.2 

5 
7 
12 
2.0 

Faculty 
Total 
Percent of Total 

35 3 
8.6 

20 
57.1 

*Item: 
1. 

2. 

3. 
4. 

5. 

11 
31.4 

1 
2.9 

Everyone should have an equal chance regardless of 
the looks of the display. 

Everyone should have a chance to display his v7ork 
at least once during the school year. 

Only the best v7ork should be shown. 
Only the v7ork of important or famous people should 

be shown. 
Other. (See Appendix C for detailed list) 
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FEELINGS ABOUT SUBJECT MATTER IN ART WORK 

Respondents -"-Item 
3. 2_ _J, IZIIZI 

students 
Mexican-American: 

Males 
Females 
Total 
Percent of Total 

Negro: 
Males 
Females 
Total 
Percent of Total 

Anglo-American: 
Males 
Females 
Total 
Percent of Total 

Other Races: 
Males 
Females 
Total 
Percent of Total 

All Students: 
Males 
Females 
Total 
Percent of Total 

Faculty 
Total 
Percent of Total 

2 
2 
4 
2.9 

2 
6.1 

6 
4 
10 
2.4 

1 
14.3 

11 
6 
17 
2.9 

19 
15 
34 
24.8 
4 
1 
5 
15.2 

37 
37 
74 
17.9 

60 
53 

113 
19.2 

6 
17.1 

17 
21 
38 
27.7 

5 
3 
8 
24.2 

30 
27 
57 
13.8 

52 
51 
103 
17.5 

12 
3̂ .3 

24 
25 
49 
35.8 

9 
8 
17 
51.5 

104 
116 
220 

53.3 

2 

3 
5 
71.4 
139 
152 
291 
49.3 

17 
48.6 

6 
2 
8 
5.8 

1 
1 
3.0 

24 
14 
38 
9.2 

1 
14.3 

31 
17 
48 
8.1 

1 
3 . 
4 
2.9 

4 
10 
14 
3.̂  

5 
13 
18 
3.1 

*Item: 
1. 

2. 

3. 

4. 

5. 
6. 

It makes me angry if I cannot see anything I know in 
real life in the work of art. 

I must see things I know in real life as they appear 
to the eye before I can enjoy the work of art. 

Things I knov7 at least must be suggested for me to 
enjoy the v7ork of art. 

It does not matter if I can see things I know in 
real life for me to enjoy the work of art. 

I do not care enough about art for this to affect me. 
Other (See Appendix G for detailed list). 
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work of art." Mexican-American students desired a greater 

degree of realism than other student racial groups, with 

fifty-five percent responding to the various categories 

V7hich required some form of recognition of things before 

they could enjoy the v7ork of art. Anglo-American students 

represented the greatest number of students composing the . 

eight percent V7ho responded that art was unimportant to 

them. Faculty members were receptive to suggested realism 

since thirty-four percent of the responses V7ere in this 

category. Seventeen percent needed a greater degree of 

realism for enjoyment of the v7ork of art. 

Students suggested a wide range of possible subject 

areas for displays as can be seen in Table 24. In addition 

to art, the folloviing subject areas vrere noted by the stu

dents in descending order of frequency of response: social 

science, history and geography; science; language arts, 

speech and drama; health, sports and physical education; 

mathematics, band and music; agriculture and home economics; 

clubs, recreation and miscellaneous activities; and commer

cial subjects. 

Faculty responses regarding the adaptability of 

their subjects to display outside of the classroom appear 

in Table 25. More than forty-two percent of the faculty 

responded that their subject v7ould lend itself to a fev7 

displays, while tx^enty-eight percent responded that their 

subject would lend itself to many displays. One out of 
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TABLE 24 

SUBJECT AREAS FOR DISPLAY OTHER THAN ART 
SUGGESTED BY STUDENTS 

Subject Areas Suggested Students 
Number Percent 

Social Science, History, and 
Geography 

Science 

Language Arts, Speech, 
and Drama 

Health, Sports, and 
Physical Education 

Mathematics 

Band and Music 

Agriculture and Home Economics 

Clubs, Recreation, and 
Miscellaneous 

Commercial 

236 

191 

152 

39.9 

32.3 

25.7 

86 

60 

39 

35 

35 

6 

14.6 

12.2 

6.6 

5.9 

5.9 

1.0 
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TABLE 25 

ADAPTABILITY OF' SUBJECTS TO DISPLAY 
OUTSIDE OF CLASSROOM 

"'•Responses 
Teachers 1 2 ' ~ 3__2__Z2 

Serving Junior High School 
Teaching Experience: 

1-4 Years : Males 2 
Females 1 

5-9 Years: Males 
Females 1 1 1 

Over 9 Years: Males 
Females 2 2 

Serving High School 
Teaching Experience: 

1-4 Years: Males 1 2 
Females 1 2 1 

5-9 Years: Males 1 
Females 1 

Over 9 Years: Males 1 
Females 2 1 2 

Servinn: Both J u n i o r fUgh 
and Hifch School 
, 1 1 1 • • ' — ' - 1 I • - - . . I - — 

Teaching Experience: 
1-4 Years: Males 1 

Females 1 ^ 

5-9 Years: Males 4 
Females 1 

Over 9 Years: Males 1 1 
Females 

All Teachers Number 1 15 ? „ iS .: 
^^ Percent 2.9 42.9 25.7 . ..,28^ 

^Responses; 
i. My subject does not lend itself to display. 
2! My subject v7ould lend itself to a few displays. 

My subject vrould lend itself to several displays. 
My subject V70uld lend itself to many displays. 

I 
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every four faculty members responded that their subject 

would lend itself to several displays. Only one faculty 

member felt that her subject did not lend itself to display. 

She taught mathematics in a high school room in vihich 

bulletin boards had not been installed. There was little 

indication that sex or number of years of teaching experi

ence had much influence on responses made. Of the nineteen 

faculty members responding that their subject would lend 

itself to several displays or many displays, eleven had 

indicated that they desired to take an active part in the 

display program outside of the classroom. These teachers 

v7ho desired to participate represented a V7ide range of 

subject matter areas. Seven teachers v7ho felt their subject 

had several or many possibilities for display and v7ho wanted 

to participate in the display program were first year 

teachers. Several experienced teachers who felt their 

subject would lend itself to several or many displays did 

not desire to participate in a display program outside of 

the classroom. 

Status of Art as an Elective Subject 

The data in Table 26 show the first and second 

choices among art, band, music, and study hall that the 

students would make if they had free choice. There was a 

significant difference among the observed and expected 

frequencies at the .01 level of confidence. Expected 



78 

TABLE 26 

CHOICE AI40NG SELECTED SUBJECTS 
IF STUDENTS COULD CHOOSE 

Students Art Band Music Study 
Hall 

First Choice 

Total Number of 
Students 242 157 101 90 

Percent of Total 
Number of Students 40.9 26.6 17.1 15.2 

Second Choice 

Total Number of 
Students 172 84 l48 186 

Percent of Total 
Nimber of Students 29.2 14.2 25.0 31.5 
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frequencies were obtained by the use of the marginal values 

with both the first and second choices included. Concerning 

the students' first choice of subject, chi square tests 

showed a significant difference at the .001 level of confi-

cence between art and band, between art and music, and 

between art and study hall with art preferred over band, 

music, or study hall. Subjects of first choice ranked in 

descending order of student preference viere as follovis: 

art, band, music, and study hall. Subjects of second 

choice ranked in descending order were as follows: art, 

study hall, music, and band. 

The choices of students among art, band, music, and 

study hall were affected in several ways by school regu

lations. It was a school requirement in the junior high 

school that students enroll in band or music. Art was an 

elective on an alternate schedule with band or music for 

seventh and eighth grade students, with students not taking 

art going to an extra study hall. Sixth grade students 

were required to take art one period each week. High 

school students were required to take study hall if they 

did not have a "B" or better grade average. Tvienty units 

were required for graduation from high school. Thirteen 

prescribed units plus four additional units in other recog

nized courses were recommended as a typical minimum entrance 

pattern for college preparation. Since many elective 

offerings were available only at limited times during 
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the day, and since required courses iiere prescribed during 

the sequence of the high school years, students did not 

always have opportunity to select electives they desired. 

A combination of student desires, scheduling con

venience, and administrative regulations is reflected in 

the student enjrollment in selected subjects shown in 

Table 27. Half of the students were enrolled in art, sixty-

one percent in band or music, and eighty-eight percent in 

study hall. Almost five percent took other subjects as a 

required sixth subject in high school or V7ere excused on 

an individual basis from taking art, band, music, or study 

hall. Art V7as strong in appeal with Mexican-American stu

dents, Negro students, and Anglo-American students. Band 

had strength among the Anglo-American students but was weak 

among other racial groups with only two females v7ho were 

not Anglo-American taking band. More students were enrolled 

in music than in band among all of the racial groups. More 

males than females took art, band, and study hall, while more 

females than males took music. 

Reasons for choosing art as a school subject are 

shoT̂ n in Table 28. The largest group of students responded 

that they chose art because they liked art. This reason 

was chosen three times as often as any other reason selected, 

and more often than all the other reasons given when com

bined. The desire to have their art work shown V7as the 

reason given second in frequency for choosing art as a school 



TABLE 27 

STUDENT ENROLLMENT IN SELECTED SUBJECTS 

81 

Groups 
Students 

Mexican-American: 
Males 
Females 
Total 

Negro: 
Males 
Females 
Total 

Anglo-American; 
Males 
Females 
Total 

Other Races: 
Males 
Females 
Total 

All Students: 
Males 
Females 
Total 
Percent of 

Total 

Number 

69 
68 
137 

20 
13 
33 

205 
208 
413 

4 
3 
7 

298 
292 
590 

1 

41 
34 
75 

10 
7 
17 

110 
92 
202 

1 
2 
3 

162 
135 
297 

50. 

'--Student Re 
2 

16 

16 

2 
2 
4 

62 
52 
114 

1 

1 

81 
54 
135 

4 22. 

•̂ •Student Responses: 

1. 
2. 
3. 
4. 
5. 

Art 
Band 
Music 
Study hall 
None of the 

3 

31 
36 
67 

10 
5 
15 

62 
75 
137 

2 
3 
5 

105 
119 
224 

8 38. 

above 

sponses 
4 

65 
63 
128 

18 
13 
31 

188 
168 
356 

3 
4 
7 

274 
248 
522 

1 88.3 

tr 

1. 

2 
2 
4 

6 
19 
25 

8 
21 
29 

1 _. 

4.9 
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REASONS FOR CHOOSING ART AS A SCHOOL SUBJECT 

82 

Students 

Mexican-American: 
Males 
Females 
Total 

Negro: 
Males 
Females 
Total 

Anglo-American s 
Males 
Females 
Total 

Other Races: 
Males 
Females 
Total 

All Students: 
Males 
Females 
Total 

1 
1 

^Reasons for Choice 

1. I like 
2. I want 
3. I like 

art. 
to 
to 

4, I do not 1 
5. I have 
6, I need 

to 
a 1 

1 

37 
31 
68 

8 
13 
21 

94 
103 
197 

2 
2 
4 

l4l 
149 
290 

be with my 
have 
want 
take 
ligh 

my art 

-""Reason for Choice 
2 

12 
8 
20 

• 

3 
5 
8 

24 
18 
42 

1 
1 

39 
32 
71 

friends, 

3 _„ 

17 
14 
31 

2 

2 

25 
16 
41 

1 

1 

45 
30 
75 

\ 

; work shown. 
to be in study 
art. 
school credit. 

hall. 

4 

4 
3 
7 

1 
1 
2 

9 
10 
19 

14 
14 
28 

5 

1 

1 

9 

9 

10 

10 

6 

1 

1 

3 
1 
4 

4 
1 
5 
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subject. This was a particularly frequent reason with the 

Mexican-American students. The reason given vihich V7as third 

in frequency V7as the desire to be with friends. Escape 

from study hall was the motive for taking art for tvrenty-

eight students. Ten students, mainly Anglo-American sixth 

grade students, reported that they had to take art. Five 

students responded that their reason for taking art vias that 

they needed a high school credit. 

The data in Table 29 shov7 that liking band vras the 

main reason for taking band, vrhile being in band programs 

at school was the reason given second in frequency by stu

dents for taking band. The preference for band over music 

was the reason given by more males than females and represen

ted the third most frequent reason for taking band. Band 

trips were attractive to forty-tv70 students, while twenty-

nine V7anted to be V7ith their friends. Eleven responded that 

their reason for taking band V7as that they needed a credit. 

The data in Table 30 show that liking music was the 

most frequent response given as a reason for choosing music 

as a school subject, a response made far more frequently by 

female students than male students. The reason given second 

in frequency V7as the desire to be in musical programs or 

activities, a response made far more frequently by female 

students than by male students. Forty-five students res

ponded that they would rather take music than band, while 

sixteen responded that their reason was that there was no 
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REASONS FOR CHOOSING BAND AS A SCHOOL SUBJECT 

84 

Students 

Mexican-American: 
Males 
Females 
Total 

Negro: 
Males 
Females 
Total 

Anglo-American: 
Males 
Females 
Total 

Other Races: 
Males 
Females 
Total 

All Students: 
Males 
Females 
Total 

^Reasons for Ch ioi( lie 

1 

16 
2 
18 

9 
6 
15 

52 
60 
112 

1 

1 

78 
68 
146 

^Reason 
2 

2 
1 
3 

7 
19 
26 

9 
20 
29 

3 

8 
2 
10 

1 
1 
2 

28 
19 
47 

37 
22 
59 

1. I like band, 
2. I want to be V7ith my friends. 
3. I like to be in band programs at 
4. I want to go on band trips. 
5. I would rather take band than mus 
6. I need a high school credit. 

for Choice 
4 

6 
2 
8 

2 
2 

17 
15 
32 

23 
19 
42 

school, 

ic. 

5 

7 
4 
11 

1 
1 
2 

26 
15 
41 

3k 
20 
54 

6 

1 
1 

3 
7 
10 

3 
8 
11 



TABLE 30 

REASONS FOR CHOOSING MUSIC AS A SCHOOL SUBJECT 

85 

Students 

Mexican-American: 
Males 
Females 
Total 

Negro: 
Males 
Females 
Total 

Anglo-American: 
Males 
Females 
Total 

Other Races: 
Males 
Females 
Total 

All Students: 
Males 
Females 
Total 

1 

20 
25 
45 

8 
7 
15 

33 
77 
110 

1 
1 

61 
110 
171 

•''^Reason 
2 3 

7 16 
7 22 
14 38 

2 
1 
3 

11 20 
6 37 
17 51 

1 
2 
3 

18 39 
13 62 
31 101 

for Choice 
4 5 

5 4 
7 4 
12 8 

2 

2 

11 3 
20 3 
31 7 

1 

1 

18 8 
27 8 
45 16 

6 

• 

2 

2 

2 
2 
6 

4 
4 
8 

*Reason for Choice 
1, I like music. 

I want to be with my friends. 
I like to be in music programs or activities. 
I would rather take music than band. 
There is no music fee or instrument to buy, 
I need a high school credit. 

2. 

l\ 
5. 
6. 
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music fee or instrument to buy, and eight responded that 

their reason vjas that they needed a high school credit. 

V/anting to be with friends, the reason given by thirty-one 

students, V7as the only response given by more males than 

females as a reason for choosing music as a school subject. 

The data in Table 31 show that the most frequent 

reason given for choosing study hall V7as the desire to im

prove grades, follov7ed by the reason second in frequency of 

response, desire to get homev7ork at school. These reasons 

V7ere given by more females thaji males in all racial groups 

except the other races group, represented by only seven stu

dents. A considerable number of both males and females 

responded that their reason for choosing study hall V7as that 

they liked study hall. Sixty-four students responded that 

their reason for taking study hall V7as that it was required 

as a sixth subject in high school because of their grades. 

More males than females composed the forty-nine student 

responses of preference of study hall over art. Thirty-five 

Mexican-American and Anglo-American students gave their rea

son for choosing study hall as the desire to be V7ith their 

friends. 

Pre-registration of students for the 1967-68 school 

year for art, band, ajid music is sujnmarized in Table 32. 

Of the ninety-six students pre-registering for the ninth 

grade, tv7enty-five percent enrolled for art, slightly less 

than twenty-one percent for band, and less than ten percent 



TABLE 31 

REASONS FOR CHOOSING STUDY HALL 
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Students 

Mexican-American: 
Males 
Females 
Total 

Negro: 
Males 
Females 
Total 

Anglo-American: 
Males 
Females 
Total 

Other Races: 
Males 
Females 
Total 

All Students: 
Males 
Females 
Total 

^Reason for Choice 

1 

18 
15 
33 

6 
4 
10 

55 
50 
105 

79 
69 
148 

1. I like study hall. 
2, I vrant to be with my 
3, I would rather 
^, 1 want to take 

2 

7 
3 
10 

16 
9 
25 

23 
12 
35 

-̂ -Reason-

friends 
take study 
study hall 

5. I want to get my homev7ork 
6, I have to take study hall 

3 

6 
5 

11 

2 
2 

26 
9 
35 

1 

1 

33 
16 
49 

. 

for CY. 
4 

40 
48 
88 

7 
5 

12 

82 
101 
183 

3 
2 
5 

132 
156 
288 

hall than art, 
to 
at 
in 

improve my 
school. 
high 

loice 
5 

23 
29 
52 

9 
3 

12 

84 
93 

177 

2 
1 
3 

118 
126 
244 

• 

grades 

school as a 

6 

6 
4 
10 

4 
3 
7 

27 
20 
47 

37 
27 
64 

. 

sixth subject because of my grades. 
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TABLE 32 

PRE-REGISTRATION FOR SELECTED HIGH SCHOOL 
SUBJECTS FOR I967-68 SCHOOL YEAR 

Students Subjects 
Group Number Ari Band Music 

Pre-registered for 
Grade Nine 

Males 

Females 

Total 

Percent of Total 

96 

13 

11 

24 

25.0 

13 

7 

20 

20.8 

5 

4 

9 

9.4 

Pre-registered for 
High School 

Males 

Females 

Total 

Percent of Total 

304 

20 

19 

39 

12.8 

26 

17 

43 

14.1 

10 

14 

24 

7.9 
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for music. The male students outnumbered the female students 

for all of the subjects mentioned. When the pre-registra

tion figures were compared among art, band, and music for 

the entire high school, including the entering ninth grade 

students, band pre-registrations were just over fourteen 

percent, art almost thirteen percent, and music almost eight 

percent of the high school students for the 1967-68 school 

year. Males were far more numerous in the band enrollment 

than females, slightly more numerous than females for art, 

and less numerous than females in enrollraent in Music. 

Teachers responded as shown in Table 33 regarding 

art as a required subject. The number of teachers respond

ing that art should be required in the junior high school 

were more than twice as nujnerous as those responding that 

art should not be required. Hov7ever, a greater number of 

teachers V7ere in favor of a required student choice of art, 

band, or music sometime during junior high school, as re

presented by the responses of nine faculty members, or a 

required student choice of art, band, or music each year 

during junior high school, a response made by eleven of the 

faculty members. Fifteen of the faculty members responded 

that art should not be required in high school, while four 

members indicated that art should be required sometime 

during high school. Ten faculty members responded that stu

dents should be required to choose either art, band or music 

sometime during high school. Five faculty members indicated 
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TABLE 33 

ART AS A REQUIRED SUBJECT 

Statement 
Teachers Responding 
Number Percent 

Regarding Junior High Students 

Art should not be required. 4 

Art should be required sometime 
duj7ing junior high school. 10 

Students should be required to 
choose either art, band, or music 
sometime during junior high 
school. 9 

Students should be required to 
choose either art, band, or music 
each year during junior high 
school. 11 

Other statement *1 

11.4 

28.6 

25.7 

31.4 

2.9 

Regarding High School Students 

Art should not be required. 15 

Art should be required sometime 
during high school. 4 

Students should be required to 
choose either art, band, or music 
sometime during high school. 10 

Student should be required to 
choose either art, band, or music 
each year during high school. 5 

Other statement **1 

42.9 

11.4 

28.6 

14.3 

2.9 

* "Sixth graders should be required while others should 
be on a voluntary basis." 

** "If student has ability or interest." 
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that students should be required to choose either art, band, 
I 

or music each year during high school. 

The data in Table 34 show that responses of faculty 

members to statements regarding the requirement of band or 

music resembled the responses regarding art as a required 

subject. Six faculty members responded that band or music 

should not be required i'n junior high school, V7hile nine 

responded that band or music should be required sometime 

during the junior high school years. Nineteen faculty mem

bers indicated that they felt that band or music should not 

be required in the high school, V7hile five responded that 

ba'nd or music should be required sometime during high school. 

There were inconsistencies betv7een responses to the remaining 

statements in Table 34 when frequencies were compared V7ith 

the responses to the same statements in Table 33* The rea

son for the inconsistency is not knoxm. The general trend 

of the responses was the same. 

The data in Table 35 show responses of the faculty 

regarding study hall as a requirement for the student who 

was poor in academic subjects. None of the teachers respon

ded that study hall should be required instead of art or 

instead of band or music in regard to the junior high student. 

Five faculty members vrere in favor of encouraging the stu

dent v7ho V7as poor in academic grades to take study hall 

instead of art and five were in favor of encouraging the 
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TABLE 34 

BÂ JD OR MUSIC AS A REQUIRED SUBJECT 

„. . ^ Teachers Respondinr< Statement -rr:—r: ~ 5r _; Number Percent 

Regarding Junior High Students 

Band or music should not be 
required. 6 17.1 

Band or music should be 
required sometime during 
junior high school. 9 25.7 

Students should be required 
to choose either art, band, 
or music sometime during 
junior high school. l4 40.0 

Students should be required 
to choose either art, band, 
or music each year during 
junior high school. 6 17.1 

Regarding High School Students 

Band or music should not be 
required. 19 54.3 

Band or music should be 
required sometime during 
high school. 

14.3 

Students should be required to 
choose either art, band,or 
music sometime during high 
school. 9 25.8 

Students should be required to 
choose either art, band,or 
music each year during 
high school. 2 5.1 
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TABLE 35 

STUDY HALL AS A REQUIREMENT FOR THE STUDENT 
WHO IS POOR IN ACADEMIC SUBJECTS 

Statement ' __ '̂Teachers Responding 
1 2 3 4^ 5 

Regarding Junior Hin:h Students 

If a student is poor in academic 
subjects, he or she should be: 

Required to take study hall 
Instead of art 

Encouraged to take study hall 
instead of art 2 3 2 5 

Required to take study hall 
instead of band or music 

Encouraged to take study hall 
instead of band or music 1 4 1 5 

Neither required or encouraged 
about any of the above 7 6 7 13 

ge^%^A^^,-H ̂ 5-^- • 8 ch o o 1 S t ud e n t s 
If a student is poor in academic 

subjects, he or she should be: 

Required to take study hall 
as a sixth subject 7 3 2 10 

Encouraged to take study hall 
as a sixth subject 6 3 2 9 

Neither required or encouraged 
about the above 2 4 2 6 

^Teachers Responding: 
1. Ten junior high school teachers 
2. Fifteen high school teachers 
3. Ten teachers serving both junior high and high 

schools 
4. Sixteen study hall teachers 
5. All teachers responding 
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student to take study hall instead of band or music. Fac

ulty members serving the junior high school responded in 

greater number to neither requiring nor encouraging the 

student regarding taking study hall instead of art, band, 

or music. This was true especially of the responses of the 

seven junior high school teachers who had charge of the 

study hall. Of the twenty-five faculty members serving the 

high school, ten responded in favor of the required study 

hall, nine were in favor of the encouragement of students 

to take study hall if they were poor in academic subjects, 

and six responded that the students with poor academic grades 

should neither be required nor encouraged to take study hall. 

Only two of the six faculty members who V7ere in charge of 

the study hall in the high school were in favor of required 

study hall. The fifteen teachers V7ho served only the high 

school were more in favor of requiring or encouraging the 

student poor in academic grades to take study hall than 

were the ten teachers serving both the junior high school 

and the high school. 

The data in Table 36 show the preferred time allotment 

for planned assembly prograjns and field trips for art. Forty-

five percent of the faculty members favored a time allot

ment for this purpose of once a semester, while twenty-five 

percent responded in the category of twice a semester as 

being the preferred time allotment, Tv7enty percent responded 
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TABLE 36 

PREFERRED TIME ALLOTMENT FOR PLAl̂ JNED ASSEMBLY 
PROGRA.MS AND FIELD TRIPS FOR ART 

Teachers 
•Responses Regarding Student 
Time Away from Regular Class, 
_1 2 3 4 5 

Junior High School Teachers 
Teaching Experience: 

1-4 Years: Males 
Females 

5-9 Years: Males 
Females 

Over 9 Years: Males 
Females 

High School Teachers 
Teaching Experience: 

1-4 Years: Males 
Females 

5-9 Years: Males 
Females 

Over 9 Years: Males 
Females 

1 
2 

1 

2 

2 
1 

1 
1 

1 

1 

Teachers Serving Both High 
and Junior High School 
Teaching Experience: 

1-4 Years: Males 
Females 

5-9 Years: Males 
Females 

1 
1 

1 
1 

Over 9 Years: 

All Teachers: 

Males 
Females 

Number 
Percent 

1 
2.9 

2. 

I. 

2 
5.1 

16 
45.7 

^-Responses: 
1. No time allotment 

Once a year 
Once a semester 
Twice a semester 

5. As often as desired by art department 

9 
25.7 

7 
20.0 
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that the preferred time allotment V7as as often as V7as de

sired by the art department. The three teachers responding 

that no time should be allox̂ ed or that time should be 

allowed only once a year were teachers in the longer teach

ing experience categories. In general, number of years of 

teaching experience did not establish trends in the atti

tudes regarding time allotments away from regular class for 

assemblies or field trips either for art or for band and 

music as shovTn in Table 37. Male teachers were inclined to 

be more generous as to time allotment for these activities 

for band or music, responding more frequently in the twice 

a semester or as often as desired by band or music department 

categories. Thirty-seven percent of the faculty responded 

in the twice a semester category, thirty-four percent in 

the once a semester category, and almost thirty percent in 

the category giving the band or music department the free

dom of decision as to how often to plan assembly programs 

or field trips in band or music. One faculty member res

ponded that no time should be allowed from regular class 

time for these activities and one faculty member responded 

in the once a year category. 
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PREFERRED 
PROGRAÎ IS 

Teachers 

TABLE 37 

TIME ALLOTMENT FOR PLANNED ASSEMBLY 
AND FIELD TRIPS FOR BAND OR MUSIC 

-'̂ Responses 
Time Away 
1 2 

Junior High School Teachers 
Teaching Experience: 
1-4 Years: Males 

Females 

Regarding Student 
from Regular Class 

3 4 

2 
1 

5 

5-9 Years: 

Over 9 Years: 

Males 
Females 

Males 
Females 

High School Teachers 
Teaching Experience: 
1-4 Years: Males 

Females 

5-9 Years: 

Over 9 Years: 

Males 
Females 

Males 
Females 

2 

1 

3 
1 

1 
1 

1 

1 

Teachers Serving Both High 
and Junior High School 
Teaching Experience: 
1-4 Years; Males 

Females 

5-9 Years; 

Over 9 Years: 

All Teachers: 

Males 
Females 
Males 
Females 
Number 
Percent 

1 
2.9 

1 
2.9 

1 

1 

12 
3^.3 

13 
37.2 

2. 

I 

1 
1 

8 
22.9 

^Responses: 
1, No time allotment 

Once a year 
Once a semester 
Tv7ice a semester 

5, As often as desired by band or music department 



CHAPTER I I I 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

The problem of this study was (a) to assess the 

status of art V7hen presented with an emphasis on visual 

enrichment for the total school population; (b) to deter

mine the impact of a visualization program; (c) to analyze 

conditions and attitudes which facilitate the development 

of the art program and the visualization program; (d) to 

seek possible solutions to selected problems concerning 

various subgroups; and (e) to implement a visualization 

program X7hich would serve the needs of a heterogeneous 

group of students electing art as well as contribute to 

the education of the total school population. 

The purpose of this study was to explore selected 

factors regarding a visualization program in connection 

with art. Methods were sought by V7hich the environment and 

the curriculum of the entire school population could be 

enriched visually and aesthetically within the existing 

structure of the curriculum and school facility. 

The procedure was as follows: An exploratory art 

program was carried out during the school year, I966-67, by 

an art department serving the junior high school and high 

school of a V/est Texas rural school system. The exploratory 

98 
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quality of the art program V7as the er.iphasis on visual

ization: the act or process of interpreting ideas or feel

ings in visual terms or in visible form. This program V7as 

accomplished by a series of displays, exhibits, and stage 

sets forming a part of the school activities and visual 

environment. At the close of the school year, question

naires V7ere administered to the 590 students and 35 faculty 

members responding to measure the response to the program 

and to assess human resources for enlarging the program 

beyond the subject of art. Results V7ere analyzed through 

the use of chi square and correlation methods. 

The follov7ing V7ere the findings regarding the null 

hypotheses: 

Null Hypothesis One; There V7ill be no significant difference 

betvreen observed and expected responses by (a) the total 

student population and (b) the faculty for the following 

variables: 

Degree of Awareness of Art Displays 

Degree of Impact of Art Displays on Perception 

Degree of Enjoyment of Stage Scenery. 

This hypothesis is rejected for both the total student 

population and the faculty for all three of the above 

variables at the .001 level of confidence. The observed 

responses of both faculty and students shov7ed that there 

was a greater degree of awareness of art displays than 
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expected in the nujnber of display locations recalled, a 

greater degree of impact of art displays on perception 

than the expected frequency distribution indicated, and a 

greater amount of enjoyment of stage scenery than V7as 

expected. 

Null Hypothesis Tv7o: There V7ill be no significant differ

ence between or among subgroup population responses for 

Variable One, Variable TVJO, Variable Three, Variable Four, 

Variable Five, and Variable Six when the student population 

is classified according to the follov7lng; art for 1966-67t 

location of residence, mobility of school attendance, art 

for 1965-66, race, grade average, sex, age, and grade level. 

The null hypothesis is rejected at the indicated level of 

confidence for the follovring subgroup populations: 

1. For Variable One, Degree of Av7areness of Art Displays: 

subgroups of art for I966-67, race, grade average, age, 

and grade level (.001). 

When the means of the subgroups within classifications 

were ranked in the order of descending magnitude of 

the means, representing the highest degree of av7are-

ness to the lov7est, the ranked orders of the subgroups 

were as follows: 

a. Art for I966-67: art students, and non-art students 

b. Race: other races, Negro, Anglo-American, and 

Mexican-American 
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c. Grade average: honor roll, "B" average, 

belov7 "B" average, and average unknovrn 

d. Age: eleven, fourteen, twelve, thirteen, sixteen, 

seventeen, eighteen, and over eighteen years of age 

e. Grade level: eight, six, ten, seven, tv7elve, nine, 

and eleven. 

The null hypothesis stands for subgroup populations 

divided by place of residence, mobility of school 

attendance, art for the I965-66 school year, and sex. 

2. For Variable Tv70, Degree of Impact of Art Displays on 

Perception: subgroups of art for I966-67 (.001); art 

for 1965-66, age and grade level (.01); race, grade 

average, and sex (.05). 

When the means of the subgroups within classifications 

were ranked in the order of descending magnitude of the 

means, representing the highest degree of awareness to 

the lowest, the ranked orders of the subgroups V7ere as 

follov7s: 

a. Art for I966-67: art students, and non-art students 

b. Art for I965-66: art students, and non-art students 

c. Age; eleven, twelve, seventeen, thirteen, eighteen, 

over eighteen, fourteen, fifteen, and sixteen 

d. Grade level: sixth, eleventh, seventh, eighth, 

twelfth, ninth, and tenth 

e. Race: Anglo-American, other races, Negro, and 

Mexican-American 
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f. Grade average: "B" average, honor roll, below "B" 

average, and average unkno;m 

g. Sex: females, and males 

The null hypothesis stands for subgroup populations 

divided by place of residence and mobility of school 

attendance for Variable Two. 

3. For Variable Three: Degree of Enjoyment of Stage 

Scenery: subgroups of race, grade average (.001); 

sex/ and grade level (.05). 

When the means of the subgroups vrithin classifications 

were ranked in the order of descending ira-gnitude of the 

means, representing the highest degree of enjoyment to 

the lowest, the ranked orders of the subgroups were as 

f ollov7S; 

a. Race: Other races, Anglo-American, Negro, and 

Mexlean-American 

b. Grade average: honor roll, "B" average, below "B" 

average," and average unknown 

c. Sex: female, and male 

d. Grade level: eleventh; twelfth, seventh, sixth, 

tenth, ninth, and eighth 

4, For Variable Four,' Extent of Participation in Display 

Program Desired by Students: subgroups of art for 

1966-67, art for 1965-66, age, and grade level (.001) 

When the means of the subgroups within classifications 

were ranked in the order of descending magnitude of the 
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means, representing the highest number of activities 

desired for participation in the display program to the 

lowest number of activities desired, the ranked orders 

of the subgroups v.-ere as follows: 

a. Art for 1966-67: art students, and non-art students 

b. Art for 1965-66: art students; and non-art students 

c. Age: eleven and tv7elve, thirteen, seventeen, fouj?-

teen, eighteenV fifteen, sixteen, and over eighteen 

d. Grade level: six, seven/ eleven, eight/ tv7elve, 

tenV and nine. 

The null hypothesis stands for subgroups of the popu

lation classifications of place of residence, mobility 

of school attendance, race," grade average, and sex. 

5. For Variable Five, Feelings About Doing Things Related 

to Art: subgroups of art for 1966-67, art for 1965-66, 

age, and grade level (.001); and race (.01) 

VJhen the means of the subgroups within classifications 

were ranked in the order of ascending magnitude of 

the means, representing more positive feelings about 

doing things related to art to the more negative 

feelings, the ranked orders of the subgroups were as 

follows: 

a. Art for 1966-67: art students, and non-art students 

b. Art for 1965-66: art students, and non-art students 
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c. Age: eleven, over eighteen, thirteen, twelve, 

fourteen, fifteen, seventeen, eighteen, and sixteen 

d. Grade level: six, seven, eight, tvjelve, nine, 

eleven, and ten 

e. Race: Mexican-American, Negro, other races, and 

Anglo-American. 

The null hypothesis stands for subgroup populations 

divided by place of residence, mobility of school 

attendance, grade average, and sex for Variable Five. 

6. For Variable Six, Judgment of OvTn Art Work: subgroups 

of art for I966-67, art for I965-66, age, and grade 

level (.001); race, and grade average (.05). 

When the means of the subgroups within classifications 

were ranked in the order of ascending magnitude of the 

means, representing more positive judgments to more 

negative judgments, the ranked orders of the subgroups 

were as follows: 

a. Art for I966-67: art students, and non-art students 

b. Art for I965-66: art students, a'nd non-art students 

c. Age: twelve, eleven, thirteen, fourteen, over 

eighteen, fifteen, eighteen, seventeen, and sixteen 

d. Grade level; sixth, seventh, eighth, twelfth, 

ninth, eleventh, and tenth grades 

e. Race: other races, Mexican-American, Negro, and 

Anglo-American 
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f. Grade average: honor roll,' unknov7n average, "B" 

average, and below "B" average students. 

The null hypothesis stands in regard to subgroups of 

the population classifications of students by place 

of residence, mobility of school attendance, and sex. 

Null Hypothesis Three; There will be no significant 

relationship betv7een responses of individual students when 

the responses are considered in correlated pairs for each 

possible pair, of the follov7ing variables: 

One, Degree of Av7areness of Art Displays 

Tv7o, Degree of Impact of Art Displays on Perception 

Three, Degree of Enjoyment of Stage Scenery 

Four, Extent of Participation in Display Program Desired 

Five, Feelings About Doing Things Related to Art 

Six, Judgment of OvTn Art Work. 

The null hypothesis is rejected at the .01 level of confi

dence for the follov7ing combinations of variables: 

1. One and Two, One and Three, and One and Four 

The degree of awareness of art displays had a posi

tive relationship with (a) the degree of impact of 

art displays on perception, (b) the degree of enjoy

ment of stage scenery, and (c) the extent of partici

pation in the display program desired. 
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2. Tv7o and Three, Tv7o and Four, and Tv70 and Five 

The degree of impact of art displays on perception 

had a positive relationship with (a) the degree of 

enjoyment of stage scenery, (b) the extent of parti

cipation in the display program desired and (c) feel

ings about doing things related to art. 

3. Three and Four and Three and Five 

The degree of enjoyment of stage scenery had a positive 

relationship with (a) the extent of participation in 

the display program desired and (b) feelings about 

doing things related to art. 

4. Four and Five and Four and Six 

The extent of participation in the display program 

desired had a positive relationship with (a) feelings 

of students about doing things related to art and 

(b) judgment of his ov7n art work by the student. 

5. Five and Six 

Feelings of students about doing things related to art 

had a positive relationship with the student's judg

ment of his own art work. 

The null hypothesis stands for all combinations of paired 

variables which are not discussed above. 



107 

Null Hypothesis Four; There V7ill be no significant differ

ence betv7een the number of students who do desire to'partici

pate in a display program and the number of students who do 

not desire to participate in a display program. This null 

hypothesis is rejected at the .001 level of confidence. 

Ten percent of the total number of students did not want 

to participate while ninety percent of the total number of 

students desired to participate in the display program. 

Sixty percent of the total number of students selected one 

activity. Working on stage scenery was an activity desired 

by more than forty-five percent of the students. Thirty-

eight percent of the students selected v7ork on classroom 

bulletin boards,and thirty percent of the students responded 

that they would like to work on exhibits or other displays 

outside of classrooms. 

Null Hypothesis Five: There will be no significant differ

ence between the number of students v7ho had positive feelings 

about doing things related to art and those who had negative 

feelings about doing things related to art. This null 

hypothesis is rejected at the ,001 level of confidence. 

More than seventy-two percent of the total number of stu

dents responded that art was great fun or art was something 

they liked, while less than five percent of the total num

ber of students responded that art was something they did 

not like or that art was something they hated. 
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Null Hypothesis Six; There will be no significant differ

ence between the number of students vjho judge their art 

work negatively and the number of students vjho judge their 

art work positively. This null hypothesis is rejected at 

the .001 level of confidence. Tv7elve percent of the stu

dents judged their art work as above average V7hile twenty-

five percent of the students judged their art work to be 

belov7 average. Sixty-tv70 percent of the student population 

judged their art work to be average. 

Null Hypothesis Seven: There will be no significant differ

ence between the number of faculty members who do desire 

to participate in a display program outside of the classroom 

and the nujnber of faculty members who do not desire to 

participate in a display program outside of the classroom. 

This null hypothesis is rejected at the .05 level of 

confidence. Sixty percent of the faculty members responded 

that they desired to take some part in the display program, 

while forty percent responded that they did not desire to 

participate in the display program. 

Null Hypothesis Eight; There will be no significant 

difference between the observed responses and the expected 

responses concerning the value of the visual enrichment 

program to teaching goals of the responding teacher. This 

null hypothesis is rejected at the .001 level of confidence. 

Seventy-one percent of the teachers responded that the 
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enrichment program was of some value or of considerable 

value regardless of the teaching field. Twenty-eight per

cent of the teachers responded that the enrichment program 

was of value to them only if it concerned their teaching 

field. 

Null Hypothesis Nine: There will be no significant differ

ence between art and ba-nd, betv7een art and music, and between 

art and study hall as first choice of students of an elective 

subject among art, band, music, and study hall, when art is 

presented with a visualization program. This null hypothesis 

is rejected at the ,001 level of confidence. More than 

forty percent of the students responded that art was their 

first choice of an elected subject among art, band, music 

and study hall» Band was the first choice of more than 

twenty-six percent; music was the first choice of seventeen 

percent, and study hall was the first choice of fifteen 

percent. Responses regarding actual student enrollment 

showed fifty percent of the students to be enrolled in art, 

more than twenty-two percent to be enrolled in band, thirty-

eight percent to be enrolled in music, and eighty-eight 

percent to be enrolled in study hall, Pre-registration for 

the 1967-68 school year placed twenty-five percent of the 

ninth grade for the coming year in art, almost twenty-one 

percent of the ninth grade students in band, and less than 

ten percent of the ninth grade students in music for the 

1967-68 school year. When pre-registeration for art, band, 
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and music ariiong all high school students for the I967-68 

school year V7as considered, less than thirteen percent 

had selected art, fourteen percent of the students had 

chosen band, and less than eight percent had elected to 

take music. 

In regard to reasons for choosing art as a school 

subject, responses by both junior high students and high 

school students indicate the main reason was that the 

students liked art. Other important reasons were that 

they liked to have their art work shov7n and wanted to be 

with their friends. The main reason for taking band, 

according to the student responses, was that the students 

liked band. The second reason of importance V7as that the 

students liked to be in band programs at school. Prefer

ence of band over music was important to students who 

had to choose between those subjects. Liking music was 

the main response students made regarding the reason for 

choosing music as a school subject. The second reason of 

importance was that students liked to be in music programs 

or activities. Therefore, in all three of these subjects 

the fact that students liked the subject was the outstanding 

reason for choosing it as a school subject. The second 

most important reason for choosing a subject was the 

student's desire to perform. 
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Conclusions 

Conclusions Regarding the Status of Art 

There is general agreement among art educators that 

art in the public schools needs to gain prestige, conti

nuity of subject matter, common goals, and an improved 

image. The V7idespread concern stems from two studies in 

1963, previously cited. Music and Art in the Public 

Schools ( 1) and Art Education in the Secondary Schools (3). 

Although some sizes of schools in some localities 

report successful programs/ there are indications that the 

status of art in the public schools is still a very real 

problem in many areas. Tv70 more recent studies which 

indicate a need for review of art programs are the study 

regarding the public secondary schools in Missouri made by 

Peterie (8) and a survey reported by Elliott Eisner (9). 

The diversity of thought among art educators as to 

methods or programs by which common goals might be attained 

is not only reflected in periodical literature but in 

compilations of the viev7s of many of the prominent art 

educators in yearbooks, such as that published by the 

National Society for the Study of Education. The litera

ture reflects many different emphases in art programs; 

creativity/ therapy, historical contributions, 

aesthetic judgment, art appreciation, expression, visual 



112 

communication, and visual and tactile perception. This 

is only a partial list of the leading schools of thought. 

The final statement of the Educational Policies Commission 

(2 ) contained the commission's recommendations for a 

creativity rationale, an acceptance-of-subjectivity ration

ale, and an end-of-v7ork rationale. These recommendations 

brought still more points of emphases to a possible art 

program. 

Pauline Johnson (4 ) in her article, "Creating an 

Environment," makes the follov7ing statement; 

If we are to prepare people vjho can deal 
effectively with their environment both in 
its narrov7est personal sense and in the 
broad aspects of the world community, people 
who are av7are of problems and needs, viho 
have developed sensitivities, tastes, and 
judgments, the responsibility must be placed 
upon the schools. 

The idea of awareness of environmental conditions is not 

new to art educators. Lowenfeld and Brittain (6 ) outlined 

many art activities as a response to environmental stimuli 

in their book. Creative and Mental Growth. In the section 

outlining a possible program for the adolescent, experiences 

of the self, home, commu'nity, and industry were stressed. 

The idea of students appraising the school visual environ

ment and using their art in a visualization program such as 

the one described in this study is in harmony V7ith the 

school of thought expressed by Lov7enfeld and Brittain, 
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Although it might be difficult to combine all of 

the points of emphases mentioned into one art program/ the 

list does indicate the fact that there are many reasons 

for a strong program of art in the public schools. None of 

the points of emphases discussed are in apposition with a 

program of art with an emphasis on visualization as reported 

in this study. In fact, in most cases, the visualization 

program could provide motivation necessary for some students 

to participate in art and the exposure necessary for the art 

student's products to be widely appreciated in the school 

and community. 

The follov7ing conclusions may be dra\in regarding 

the status of art when it is presented with an emphasis on 

visualization: 

1. Art had strong appeal among students when there was 

freedom of choice. There i7as free choice of art or 

study hall for seventh and eighth grade students. Fifty-

four percent of the 120 seventh grade students elected 

to take art, while seventy-six percent of the ninety-

six eighth grade students elected to take art. 

2. As in the Haste and Templeton study ( 3 ) , scheduling 

practices operating in the high school were one of the 

major problems of the art program. The combination of 

of a schedule of required subjects available only at 

limited times and art as an elective available at only 

!l I 
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two periods each day for high school students, resulted 

in a situation in which many students could not take 

art. This situation V7as particularly true for the 

tenth and eleventh grades. The situation also would 

complicate the development of any advanced art classes 

for those students v7ho had a desire to continue in art. 

3. The regulation that all high school students V7ith grade 

averages below a "B" were required to take study hall 

depressed the enrollment in art as well as the en

rollment in other elective subjects. Teacher responses 

regarding the requirement of study hall for those stu

dents v7ho vrere poor in academic subjects provided some 

reason for doubt that the practice V7as actually 

accomplishing the goal intended. 

4. The attitudes of the administrative staff and the 

faculty were generally quite favorable to the art pro

gram in decisions regarding physical space, supplies, 

and time allotments for field trips. 

Impact of Visualization Program 

The following conclusions may be drav7n regarding 

the impact of the visualization program: . 

1, Traffic patterns in schools of the size of the junior 

high and high schools in this study allov7 almost every 

student to become aware of most displays installed. 
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2. The degree of acceptance of the visualization progrsjn 

by both students and faculty indicated that this- type 

of activity could make a considerable contribution in 

the enrichment of the curriculum and of the school 

environment. However, since almost half of the teachers 

in this school study V7ere first year teachers in this • 

school/ continuity of leadership would be necessary for 

the prograjn to be sustained. Catherine M. Williams (12), 

author of Learning from Pictures/ cites the art 

department as a possible source of leadership in the 

use of the graphic arts as a unique language that she 

feels must be taught more effectively in our schools. 

3. The desire to participate in the display program on 

the part of many students and faculty members indicates • 

that there could be available human resources to main

tain an extensive display program. However/ the desire 

to participate soon disappears if a display program is 

not V7ell organized and if assistance is unavailable. 

If an art teacher or an administrator desires to under

take an extensive visualization program, a survey of 

free or inexpensive materials may greatly aid in the 

planning of the program. 

4. A V7ritten desire was expressed by the high school 

principal for various departments to present assembly 

programs. Since assembly time is frequently available 
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similar to the high school in this study, it would be 

possible to present a series of programs on topics of 

popular interest in the area of art appreciation/ 

awareness/ or other subjects of interest to the total 

student population. 

Groups Served by the Visualization Progrâ m 

1. It was found that the academically talented student 

reacted highly to the visual enrichment program. 

2. Mexican-American students had a positive feeling about 

doing things related to art and about their own art 

v7ork. This might suggest that a display program 

incorporating Mexican-American student's v:ork might 

improve the self-image of some members of this race. 

3. Younger students as a group reacted more positively to 

the display program. Hov7ever/ this might have been due 

to the fact that a great many more of the younger 

students V7ere actively participating in the art and 

visualization program. 

4. The visualization program helped the art students gain 

recognition of their talents by other students and by 

the faculty. Several students v7ho were low achievers 

in the academic field were pleasantly surprised that 

they could excel in a creative way. 

5. Students and faculty appeared to enjoy the changes in 
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the visual environment. Programs presented by other 

departments were enriched by the stage scenery pi'ovided 

by the art department, and programs presented by service 

clubs were frequently accompanied by art exhibits. 

Recommendations 

1. There is a need for an investigation as to the value of 

required study hall for students who are poor in 

academic subjects. This regulation may be depriving 

students of an opportunity to participate in areas of 

study which might contribute greatly to the individual 

student's success in living. 

2. There is a need for art teachers who wish to serve a 

larger portion of the student population to investigate • 

the possibility of the use of more mass media techniques 

in their presentations. Vincent Lanier ( 5) discusses 

several applications of newer media in his article, 

"Newer Media and the Teaching of Art." Jack Stoops (10) 

gives some of the potentials and limitations of media 

in his article, "Media and the Communication of Aesthetic 

Ideas: Potentials and Limitations." 

3. There is a need for planning and developing of program 

methods and materials to enrich the school curriculum 

in the arts. Staff members in must rural schools are 

too limited in training and too pressed for time to plan 
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and execute programs suitable for a series of assembly 

prograjns on the arts. Planning, development, and 

dissemination of program ideas and materials would be 

a suitable area of service to area schools to be per

formed by specialists in the art or media field in 

connection with programs of area educational service 

centers or of state agencies. 

4. It is recommended that schools consider the possible 

values of a visualization program in their ovTn school 

situation. 
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APPENDIX A 

STUDENT QUESTIONNAIRE 

Name: .Age: 

Grade: Sext Check one: Male_ Femalê  

This year a program of displays has been carried on 
in our school. The method of displaying or showing things 
in places other than the classroom can be used for many of 
your subjects. This year the program has been about art. 

It is important to know what you as a student have 
seen and how you feel. Answer each question truthfully, for 
your reply will be used in research. You will not be graded 
in any way. 

A. Where have you seen art displayed in the school this 
year? Mark the places by checking in the blank after 
the number. 

1. Library or study hall 
2. Bulletin board or case in entrance by principal's 

office 
3. Ĥall walls 
4, Large room at entrance to the auditorium 
5. Cafeteria 
6. Auditorium stage (in form of scenery) 
7. Ôther, if any: (please give location) 

Circle the numbers above for the places which are good 
for you to see a display, 

B. How do you look at art work on display? Check one, 

l._;̂  I hardly notice an art display. 
2. I look at some art displays for a short time. 
3, I look at most art displays for a short time, 
5, I study a fev7 art displays, 
5. I study most art displays, 

C, How much is yovcc enjojnnent increased when stage scenery 
is used with a program? Check one. 

1. None 
2. A small amount 
3.̂  A medium amount 
4, A large amount 5. A great amount 
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STUDENT QUESTIONNAIRE - Continued 122 

H. How often do you think displays located other than in 
classrooms should be changed? Check one. 

1. Once a week 
2. Once every two weeks 

Twice a month 
Once a month 

5. Other (please give) 
I 

I. If the display program located out of the classrooms 
was about other subjects than art, what subjects would 
you like it to include? Write names of subjects below. 

The following questions concern your feelings about 
certain subjects you can choose. There is something in 
each question for you to check even though you may not 
be taking the subject. 

J. How do you feel about doing things related to art? 

Art is: 
1, great fun - the tops! 
2. something I like. 
3. O.K. - It's a toss-up. 
4. something I do not like. 
5. something I hate. 

K. How do you think your work compares with the art work of 
other students in or out of an art class? Check one. 

1, My art work is among the best. 
2. M̂y art work is better than average. 
3. My art work is average. 
4, M̂y art work is poorer than average. 
5, M̂y art work is among the poorest. 

L. Which of the following subjects are you now taking? 
Check one or more. 

1. Art 
2." Band 

Music 
'study hall 5, None of the above named subjects. 



STUDENT QUESTIONNAIRE - Continued I23 

D. Vmo should show their work in displays other than in 
classrooms? Check one. 

1. Êveryone should have an equal chance regardless 
of the looks of the display. 

2. Everyone should have a chance to display their 
work at least once during the school year. 

3. Only the best v7ork should be shov7n. 
«̂ Only the work of important or famous people should 

be shown. 
5. Other, if any: (please give) 

E. Hov7 do you feel about subject matter in a work of art? 
Check one of the following: 

!• It makes me angry if I cannot see anything I know 
in real life in the work of art. 

2. I must see things I know in real life as they appear 
to the eye before I can enjoy the work of art. 

3. Things I knov7 at least must be suggested for me to 
enjoy the work of art. 

4. It does not matter if I can see things I know in 
real life for me to enjoy the work of art. 

5- I do not care enough about art for this to affect me. 
6, Other: (please give) 

, 

F. What part v7ould you like to play in carrying on a display 
program in our school? Check one or more. 

1, I would like to shov7 some of my work from art class 
or from other classes. 

2. I would like to work on bulletin boards in classrooms. 
3. I would like to v7ork on stage scenery. 
4. I would like to work on exhibits or other displays 

which are not in classrooms. 
5. I do not want to do any of the things listed above. 

G. How often do you think bulletin boards or displays in 
classrooms should be changed? Check one. 

1. Once a week 
2. Once every two V7eeks 
. Twice a month 
, Once a month 

5. Other (please give)___ 
I 



STUDENT QUESTIONNAIRE - Continued l24 

sub'iects. whV..h';;;rn; c r."i"5,"^^^ °5 ^̂^ ^̂  
Check one. 

I f you had t he choice of takinp- onp n-r +->,« -P^TT 
s u b j e c t s , vrt^ich would be y o u r l l ^ s t oholoe%'"che"^f , 

1. Art 
2. Band 

Music 
Study hall 

I 
^' "M"^°wh^rx^n,nf >.̂ ^̂ ^ ̂ ^^ ̂ ^^^^^^ °^ y^^ ^i^^t choice in M , what would be your second choice? Check only one. 

1. Art 
2. Band 

I Music 
>tudy hall 

0. What are your reasons for choosing art as a school subjecf? 
Check one or more. 

1. I like art. 
2. I want to be with my friends. 
3. I like to have my art work shown. 
^. I do not want to be in study hall. 
5. I have to take art. 
6. I need a high school credit. 
7. I do not take art. 
8. Other reason, if any: 

If one of the reasons above is much more important for you 
than the others, circle that number. 

P. What are your reasons for choosing band as a school subject? 
Check one or more. 

I 'like band. 
want to be with my friends. 
like to be in band programs at school. 
V7ant to go on band trips. 
V70uld rather take band than music. 
need a high school credit. 
do not take band. 

Other reason, if any: 

1 . 
2 . 
3 . _ 
4 . ~ 
5..",: 
6. 
1. 
8. 

I 
I 
I 
I 
I 
I 
I 
0 

If one of the reasons above is much more important to you 
than the others, circle that number. 
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STUDENT QUESTIONNAIRE - Continued 
Q, . What are your reasons for choosing music as a school 

subject? Check one or more, 

1, I like music. 
2, I want to be with my friends. 
3. I like to be in music programs or activities. 
k, I x̂ ould rather take music than band. 
5. T̂here is no music fee or instrument to buy. 
6. I need a high school credit. 
7.__ I do not take music. 
8, Ôther reason, if any: . 

If one of the reasons above is much more important for you 
than the others, circle that number. 

R, VJhat are your reasons for choosing study hall? Check 
one or more. 

1. I like study hall. 
2. I want to be with my friends. 
3, I would rather take study hall than art. 
4. I V7ant to take study hall to improve my grades. 
5. I want to get my homework at school. 
6, I have to take study hall in high school as a sixth 

subject because of my grades. 
7, I do not take study hall. 
8. Other reason,:" if any:̂  • 

If one of the reasons above is much more important for you 
than the others, circle that number. 

S. Where do you live? Check one. 

1. Inside the city limits of a town. 
2. On the base. 
3. At the base village. 
4. On a farm or outside the city limits of a tovm. 

T. Where have you gone to school? Check one or more 

1,̂  In this school system only. 
2. In the state of Texas only. 
3. In more than one state in the United States. 
4. In more than one country in the world. 
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STUDENT QUESTIONNAIRE - Continued 
* 

U, Which of the following subjects did you take for at 
least part of the last school year, I965-66? 

^' ^ ^ ^ro^ an art teacher as a separate subject, 
2. M̂usic from a music teacher as a separate subject. 
3. Band from a band teacher as a separate subject. 
4. None of the above. 

V. Of what race or cultural group are you a member? 
Check one. 

1. Mexican-American 
2. Negro 
3. Anglo-American (white) 
4, Other (please name) 

W. What kind, of grades are you making at this school this 
year? Check one. 

1. I have been an honor roll student all the time. 
2. I have made at least a "B" average. 
3. I have made less than a "B" average. 

*4, I do not know what my average is. 

You should have checked something in each question. 
Look and see if you have done so. Thank you for your time 
and interest given to this study. 

~;\j 



APPENDIX B 

TEACHER QUESTIONNAIRE 

Name: 

Address: 

This year a program of display has been carried on 
in our school. The method of displaying or showing things 
in places other than the classroom can be used for many 
subjects. This year the program has been about art. 

It is important to know V7hat you as a teacher have 
seen and how you feel regarding the display program as well 
as certain elective subjects. Your honest evaluation is 
requested for the purpose of research and for planning 
voluntary enrichment programs which will not infringe upon 
your rights. There is something for you to check in each 
of the following questions, 

A, Where have you seen art displayed in the school this 
year? Mark the places by checking in the blank after 
the number, 

1. Library or study hall , T. 
2. Bulletin board or case in entrance by principal s 

office 
3, Hall V7alls ^ ^ 
If. Large room at entrance to the auditorium 
-1̂  C?if eteria 
6*, Auditorium stage (in form of scenery) 
7. Other, if any: (please give location) _ 

Circle the numbers above for the places which you think 
are good locations for your students to see a display, 

B. How do you look at art work on display? Check one, 

1, I hardly notice an art display, 
2, 1 look at some art displays for a short time, 
3; 1 look at most art displays for a short time. 
4. I study a few art displays. 
5, I study most art displays. 

C. How much is your enjoyment increased when stage scenery 
is used V7ith a program? Check one. 
1. N̂one 
2, A small amount 
3, A medium amount 
4. A large amount 
5, A great amount 
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TEACHER QUESTIONNAIRE - Continued "̂ ^̂  

D. . Who should show their work in displays which are located 
in other places than in classrooms? Check one. 

1. Everyone should have an equal chance regardless 
of the looks of the display. 

2« ^Everyone should have a chance to display his work 
at least once during the school year. 

3. Only the best work should be shown. 
*̂ Only the work of important or famous people should 

be shown. 
5. Other (please give) 

E. How do you feel about subject matter in a work of art? 
Check one of the following: 

!• It makes me angry if I cannot see anything I know 
in real life in the work of art. 

2. I must see things I know in real life as they appear 
to the eye before I can enjoy the work of art. 

3. ^Things I know at least must be suggested, for me to 
enjoy the î ork of art. 

4. It does not matter if I can see things I knox̂  in 
real life, for me to enjoy the work of art. 

5. I do not care enough about art for this to affect me. 
6. Other (please give) 

F, How often do you think bulletin boards or displays in 
your classroom should be changed? Check one, 

1, Once a week 
2, Once every two weeks 
3. T̂wice a month 
4, Once a month 
5. Other (please give) 

Circle the number of the schedule above which you are 
usually able to accomplish, 

G, How often do you think displays located in places other 
than in classrooms should be changed? Check one, 

1,̂  Once a week 
2, Once every two weeks 
3. Twice a month 
4, Once a month 
5. Other (please give) 
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your suoject would lend itself to display? "̂ Check one. 

!• It does not lend itself to display 
2. It would lend itself to a few displays. 
3. It would lend itself to several displays. 
4, It would lend itself to many displays, 

^' IVlt^^ extent would you care to participate in a display 
program for visual enrichment beyond the classroom'̂ ' 
Check one, 
1. None 
2. Once during the school year 
3. Twice during the school year 
^« Several times during the school year 
5. M̂any times during the school year. 

J. The reason I have checked the extent of participation 
that I have above is: (check one or more) 

»̂ I do not have time for other than classroom displays. 
2. I am not interested in display work other than in 

my ov7n classroom. 
3» I am not trained to do display work, 
^« I do not have materials or do not know where to find 

materials to do display work beyond the classroom. 
5. I do have time for other than classroom displays. 
6. I am interested in display work other than in 

my own classroom. 
1. I am trained to do display v7ork. 
8i I do have materials or do know where to find 

materials to do display V7ork beyond the classroom. 
9. Other, if any: (please state) 

K, What is the value of a visual enrichment program in the. 
form of displays to your teaching goals? Check one. 

1. Of no value to my teaching goals 
2. Of some value only if it concerns my teaching field 
3. Of considerable value only if it concerns my 

teaching field 
4, Of some value regardless of the teaching field 
5. Of considerable value regardless of the teaching 

field 
6. Other, if any: (please state) 
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TEACHER QUESTIONNAIRE - Continued 

L. Should junior high students (6th, 7th, and 8th) be 
required to take art? Check one. 

1. Art should not be required. 
2. Art should be required sometime during junior high 

3. Students should be required to choose either art, 
band or music sometime during junior high school. 

^. ^Students should be required to choose either a-rt, 
band or music each year during junior high school. 

5. Other: (please state) 

M, Should senior high students (9th, 10th, 11th, or 12th) 
be required to take art? Check one. 

1» Art should not be required. 
2o Art should be required sometime during senior 

high school. 
3. Students should be required to choose either art, 

band or music sometime during senior high school. 
4. Students should be required to choose either art, 

band or music each year during senior high school. 
5. Other: (please state) 

N. Should junior high students be required to take band or 
music? Check one. 

1. Band or music should not be required. 
2. B̂and or music should be required sometime during 

junior high school. 
3. Students should be required to choose either art, 

band or music som.etime d\iring junior high school. 
4. Students should be required to choose either art, 

band or music each year during junior high school. 
5. Other: (please state) 

0. Should senior high students be required to take band or 
music? Check one. 

1.̂  Bank or music should not be required. 
2. Band or music should be required sometime during 

senior high school. 
3, Students should be required to choose either art, 

band or music sometime during senior high school. 
4. Students should be required to choose either art, 

band or music each year during senior high school. 
5. Other: (please state) 



TEACHER QUESTIOMAIRE - Continued 

^' ^t ^A^^^^""^ i^ P''°'' ̂ ^ academic subjects, he or she 
should be: (Check one or more for each gr^de level you 

Junior high level 
1. required to take study hall instead of art 
2. encouraged to take study hall instead of art. 
3. required to take study hall instead of band or music 
4. encouraged to take study hall instead of band or 

music 
5. none of the above 
senior hip:h level 
^' required to take study hall as a sixth subject. 
7. encouraged to take study hall as a sixth subject 
8. neither of the above 

Q. What do you think is the preferred time allotment for 
students to be away from regular class schedules for 
planned assembly programs or field trips in -connection 
with art? 

1. no time allotment 
2. once a year 
3. once a semester 
4. twice a semester 
5. as often as desired by art department. 

R. What do you think is the preferred time allotment for 
students to be away from regular class schedules for 
planned assembly programs or field trips in connection 
with band or music? 

1.. no time allotment 
2. once a year 
3. once a semester 
4. twice a semester 
5. as often as desired by band or music department 

S, What subjects do you teach? (include study hall as a 
subject) 
5 6 7 8 9 10 11 12 

subject circle grade level 
_^ 5 6 7 8 9 10 11 12 

subject circle grade level 
6 7 8 9 10 11 12 

subject circle grade level 

T. Niimber of years teaching experience that you have: 
Total: (include this year) . Number at this school. 

Thank you for your cooperation in filling out this 
questionnaire. 
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APPENDIX C 

ADDITIONAL COMMENTS ON STUDENT AND 
FACULTY QUESTIONNAIRES 

• Student Questionnaire 

The following comments were compiled from the 

responses which V7ere different than those listed on the 

questionnaire. These comments were written in the space 

provided for other comments. Smaller case numbers listed 

represent lower grade levels, V7hile higher case numbers 

represent higher grade levels. 

Who Should Show Their Work in Displays Other 
than in Classrooms? (D. on Questionnaire) 

164 People v7ho try to do good work 
272 Good work should be shown. 
288 Those thoroughly interested should have 

their work shown. 
429 The people who try hardest 
512 Everyone should have a chance to display 

them if they are presentable. 
521 Those who would like should have their 

work displayed. 
523 Anyone who can do something good - not 

necessarily best 
529 Anyone v7ho has a desire to do it 
537 Anyone who likes to draw, paint, etc. 
558 Anyone with good art should be shown. 
566 Students interested in showing their work 
572 Anyone who wants to display a work of art 

no matter how good or bad. 

How Do You Feel About Subject Matter in a 
Work of Art? (E. on Questionnaire) 

• • I ' • " • l » - " - l " l " •— - • • • 1 1 1 • 11 I I M » • • • M I I • • l . ^ l ' * « l -

148 I like things of art no matter if they are 
real or not. . ̂ .^ 44-

186 I would rather see a lot of real life pictures. 

132 
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but op art's O.K., too. 
188 I think modern art is very expressive 

and I enjoy looking at it.̂  
234 I don't like art because I dor't print 

good, 
303 I like it - all kinds. 
353 You must knov7 the person and his 

feelings if you don't understand 
the picture. 

379 It pleases me V7hen I do something 
rather by looking at it at different 
V7ays. 

390 Art to me is pretty but it doesn't have 
to suggest real life, 

391 I like mostly abstract art because of 
the interest in design. 

394 Art is a VTay of showing feelings -
your ov7n ideas. 

407 I like to look at art and see something 
fascinating in it. 

423 I look for how good the picture is 
painted. 

438 If you don't knovi what something is, 
use your imagination. 

511 I would like to knovi V7hat it is repre
senting, but it doesn't make much 
difference. 

526 I like art if I can understand it; 
otherwise it doesn't affect me. 

537 Different viorks of art affect me 
differently. 

538 Art that I may understand and know about 
566 1 enjoy abstract and realistic works. 

How Often Do You Think Bulletin Board_s__gr__Dlspla;̂  
In Classrooms Should Be Changed? (G. on Questionnaire) 

9 Two a week 
24 About every five days 
62 Once a year 
80 Once every three weeks 
102 Once every occasion 
148 If there is a holiday it should be 

changed before the holiday - otherwise, 
once a month. 

162 From once to twice a month 
186 One that changes each season (holiday) 

••'vm\i 
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189 On every holiday 
192 After the occasion of which the 

bulletin board was based on 
217 With seasons and holidays 
260 When need be-- like special events 
293 After week and one-half 
341 Whenever possible 
384 Every other day 
385 I think the display should be changed 

when the topic is. 
401 Twice a week 
433 l^en everyone gets tired of it 
448 Every day 
467 Depends on V7hat is put on it 
521 An interesting display should be left 

up for two weeks; a not so inter
esting display should be changed 
after a V7eek. 

527 Depends upon the display 
537 Relating to the subject being taken. 

How Often Do You Think Displays Located Other 
than in Classrooms Should^ Be Changed? (H. on 
Questionnaire)*^ 

30 Ê very two days 
69 About three times a week 
162 From every one to two weeks 
175 Twice a week 
188 At least every two days 
217 With seasons and holidays 
378 Once a day 
433 When everyone gets tired of it 
467 It depends on what is put on it. 
478 When a new situation calls for a 

change 
547 As often as there is new work 
588 No changing if art is excellent 
590 Every day. 

What Are Yojir__^easons_Xor_^hopsing Art as a 
School Subject? (0. "on Questionnaire^ 

16 I like to draw - but not some of 
the other things. 

69 Experience 

~HW-'VI 
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101 I like art, but not as much as music. 
127 To learn a skill 
131 It gives me something to do and I 

like art. 
159 I would like 'to be an artist. 
175 It's creative and enjoyable. 
185 I think art is learning of different 

things of life. 
' 192 Makes our school more understanding. 

202 At the first of school we were forced 
to take it. 

205 I like some form of art. 
209 I love to draw. 
217 I like to work with my hands. 
225 I don't like art. 
228 I do not like art. 
266 I like to paint. 
273 I like to draw and paint. 
288 To show myself 
327 Because I don't like music 
363 Only subject available without changing 

subjects around 
407 I like to put what I think in art. 
408 I have no talent for art work. 
448 No other choice (art or Spanish) 
466 V/ould increase creative ability. 
468 I take courses in high school because I 

think they will help me in some way. 
491 To learn the subject 
510 I haven't taken it but I love to draw, 

etc 
5I8 I would like to be able to draw or work 

V7ith art. 
520 I think it increases culture. 
521 I would like to enlarge my perspective 

through art. 
522 I could not work it in my schedule. 
531 I v7ould like to if I could work it in. 
538 I think everyone should enjoy art as 
566 I need help because I plan on having 

' an art career. 
568 It gives something to do. 
579 I'd like to learn to draw. 
590 It sounds intriguing, interesting, and 

fun. 
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What Are Your Reasons for Choosing Band as a 
Scjiool Subject? (P. on Qî esti'onnalj'jj 

26 I like the bsind director. 
35 I hate band. 
81 I like to do things you can get around 

in. 
101 I like music more. 
124 Don't like teacher. 
155 I like to play the horn. 
171 I don't take band because they don't 

let me. 
175 I like quiet subjects. 
185 Band is also a help of learning. 
186 Why should I give up a year on an 

instrument - but I like music. 
202 Interesting 
212 My mother won't let me. 
243 I don't like band. 
258 Because I don't like some of the kids 
270 I don't care for band. 
290 It's fun to get to do different things. 
299 I get enjoyment out of it. 
339 I enjoy music. 
394 It shows school spirit. 
401 And being a twirler helps 
407 I'd like to if I could learn. 
408 If I could play any instrument I would 

choose it because the band director 
is a good teacher. 

423 I think band is the thing for me. 
431 It is an opportunity to learn more 

about stage music. 
435 I hate band. 
481 I enjoy music 100^. 
503 I enjoy instruments. 
505 I do not ô-Tn a horn. 
511 I feel the band needs everyone they 

can get. 
514 Our band needs everyone's support;. 

' 521 My interest changed as I aged. 
522 I took it tv70 years. 
524 Not room in schedule 
•itr. ^ ,_ 4-«v̂-n -ho-na 1n my life but 538 I have never taken band in my 

I enjoy it. 
547 Learn to play an instrument 
579 I'd like to learn to play a musical 

instrument. 
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What Are Your Reasons for Choosing Music as a 
School_Subject'?_(9. on_Quesjtionnaire)^ ~ 

43 I don't enjoy it because I can't sing.' 
102 My parents wont let me take band. 
130 I hate it. 
132 I have to. 
134 I had to take music. 
135 Because I have to 
137 Have to. 
155 I had to. 
158 They make us. 
159 I have to take music. 
162 I have to. I hate music. 
179 I do not like music because they make 

me. 
185 I v7ould rather learn notes than stay 

in study hall. 
197 Made to (school). 
202 I do not like music 
212 I have to take music. 
214 I have to take it. 
217 It is considered a main subject. 
220 I do not like music here. 
225 I don't like music. 
227 I hate music but I have to take it. 
235 I don't like music. 
243 I don't like music. 
245 I just take it. 
259 I thought we had to take it but we 

don't. 
270 I don't like the school's type of music. 
423 I like to sing. 
435 I can't sing. 
466 I would like to take it but I couldn t 

this year. 
510 That is my profession. 
516 Can't work it in. 
522 I hate music. 
524 I hate music. 

• 538 I enjoy singing. 
l̂ ĥat Are Your Reasons for_Choô sing Study Hall? 
(R. on QuestionnaireT 

18 Study hall is fun. 
123 I have to take it. 

^ M 
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i S I have tor'"" ""^^^ "̂"'̂  '̂ '-̂ ^ ^''^ ^^y^-
162 I take study hall but I would like art 

again. 
175 It gives you time to enjoy yourself at 

home. 
202 I am a librarian. 
205 I am a librarian. 
207 I am a librarian. 
212 I need time to do other school v7ork. 
214 There is nothing else to take. 
239 I don't like study hall because it is 

too quiet. 
246 Because I can't take art both days 
266 I do not like to sing. 
273 I like to read some books. 
294 Can't take art every day. 
298 I have to. 
305 I help in the library. 
321 Not fun - can't talk. 
343 I do not like study hall. 
354 I was forced to take study hall. 
362 Had no other subject to take fourth 

period. 
371 Better chance at library books 
390 I don't like it. 
470 The subject I was taking in Florida was 

not offered here. 
493 I don't like study hall. 
521 I can't seem to study in a study hall. 
527 I have never had a study hall and I 

don't feel I need one. 
551 Seniors must take at least five subjects 

so I took the minimum and went to 
study hall for one hour a day. 

569 Because of circumstances 
590 I hate study hall. 

Faculty Questionnaire 

Hov7 Do You Look at Art Work on Display? 
(B. on Questionnaire)" "̂  

608 I look at some art displays for a short 
time and I study most art displays. 

621 I look at most displays for a time and study 
some displays. 
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V/ho Should She-': Their Work in Diŝ lâ LS-.Wkl̂ h 
Are Located Ĵ n_0_ther Places than in_GlassronTn.'̂ 9 
(D. on Questionnairer '~~~~~ - • -

613 Voluntary 

How Often Do You Think Bulletin Boards or 
Displays in Your Classroom Should Be Changed? 
(F. on Questionnaire)" ~~ 

613 Depends on the subject 
614 Seasonal - special holidays and events 
616 Whenever the current study suggests a 

change 
617 Changed to meet the topic that is being 

taught at the time 
620 When other displays are available - only 

then, when current display has served 
purpose 

621 V/hen sufficient material is available 
for change 

628 I don't have any. 
630 I don't have any. 

Nujnber of the Schedule Above Which You Are_JJsugillj 
Able to Accomplish (F. on Questionnaire)" 

614 Special holidays and events 
615 None 
619 Tv7ice a year 
632 Seldom. 

How Often Do You Think PiSPlajjrs_Lo£a^fced_ i n _ P ^ ^ 
Other Than I n Classro^om^.JiLO^ii^JBe^Ch^^ 
( G . on Q u e s t i o n n a i r e ) 

613 Depends on subject 
616 Depending on projects in art 
620 l-men other displays are available - only 

then, when current display has served 
purpose. ^ 

621 Whenever sufficient material is avail
able for change. 

139 
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The Reason I Have Checked the Extent of Participation 
That I Have Above Is: (J. on Questionnaire) 

626 • Students might participate. 

Should Junior High Students Be Required to 
Take Art? (L. on Questionnaire*) 

633 I believe sixth graders should be 
required, while others should 
be on a voluntary basis. 

Should Senior High Students Be Required to 
Take Art? (M. on Questionnaire) 

616 The art or music program should 
include appreciation as well as 
skills. 

627 If student has ability or interest. 

Should Senior High Students Be Required to Take 
Band or Music? (0. on Questionnaire! 

616 The art or music program should 
include appreciation, the emphasis 
more on appreciation than skills. 




