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CHAPTER I 

INTRODUCTION 

Statement of the Problem 

Much of the theoretical literature on adolescence has 

addressed the issue of parent adolescent separation. 

Hov/ever, little empirical research has been conducted 

dealing with the separation process itself. Most of the 

research done on adolescent-parent relations has dealt with 

conflict issues, or the relative amount of parental/peer 

influence. The research that has been done on the 

emancipation process has involved older adolescents and has 

been largely concerned with home-leaving. Research is needed 

that deals with the separation process between parent and 

adolescent while the child is still at home. 

Life-span research on attachment has suggested that 

attachments formed early in childhood with primary caregivers 

may be important in the later development of a basic mastery 

of the physical and social world (Henderson, 1982; Troll & 

Smith 1976; Weiss 1982). Psycholanalytic writings 

emphasize the need for a breaking of the attachment bond, or 

detachment from parents in adolescence (Bios 1962; 1967, 

1970), and current research indicates that adolescents desire 

and and report increases in autonomy throughout this period 

(Berndt, 1979; Steinberg & Silverberg, 1985). 

The present study was designed to explore the relative 

levels of attachment and autonomy that exist during the early 

adolescent period, and to determine the relationship between 

parent-child attachment during adolescence and individual 

adolescent autonomy. This study will also assess the impact 

that both attachment and autonomy may have on the 

adolescent's developing social comptetence. Aspects of 

developing social competence that will be assessed are 

(a) empathy, (b) social mastery, and (c) overall coping. 

1 



Review of the Literature 

Parent Adolescent Separation 

An early theoretical framework for the study of parent-

adolescent relationships was turmoil theory, which led 

investigators to focus upon the parent-adolescent separation 

process. The term adolescent turmoil has been used by mental 

health professionals and developmentalists to describe both 

disturbed adolescents and the developmental process of normal 

adolescents. Turmoil theory characterizes adolescence as a 

period of inevitable storm and stress, or normative crisis. 

This viewpoint was first addressed by G. Stanley Hall (1904), 

who characterized normal adolescence as an era of storm and 

stress similar to humankind's tumultuous progression from 

primitiveness to higher civilization. Hall explained the 

turbulence of this period as the outcome of the children's 

need to separate themselves from the grasp of their parents. 

Psychoanalytic theorists such as Freud (1946, 1958), Erikson 

(1956) and Bios (1962) contend that normal adolescents 

experience intense mood swings, depression, social alienation 

and other signs of turbulence. A tranquil adolescence is 

seen as an ominous prognostic sign (Lindeman, 1964). Normal 

maturation may not occur unless the adolescent goes through a 

time of crisis and turmoil (Freud, 1946). 

Existing side by side with, and often used in support of 

turmoil theory, has been the notion of the inevitability of 

tremendous parent adolescent conflict. Those supporting 

turmoil theory would see the adolescent parent relationship 

as unstable, rocky, and full of conflict (Bios,1979; Coleman, 

1980). The most extensive theoretical treatment of 

separation has been from the psychoanalytic orientation. 

Bios (1967) defines separation as the shedding of family 

dependencies. He refers to adolescence as the second 

individuation period, when infantile ties with parents are 

broken. According to this perspective, in order for the 

adolescent to separate from parental ties, the relationship 
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must deteriorate for a period of time. Autonomy and 

independence will result from this separation process only 

after a period of ambivalence and instability in relations 

with parents. Bios (1970) insists that generational conflict 

is necessary, that it is caused by a biologically determined 

internal shift that occurs during adolescence for all members 

of the species, and that only through this conflict is 

maturity attained. 

This theoretical viewpoint conflicts with empirical data 

gathered on adolescent-parent relationships. As Hill and 

Holmbeck (1985) have pointed out, if conflict, 

rebelliousness, ambivalence, and de-idealization are typical 

of normal adolescence, then independence would be correlated 

with neutral or negative orientations to parents (detachment) 

rather than with positive regard. However, several large-

scale studies have fairly well established a picture of a 

warm, harmonious and postive relationship between parents and 

their adolescent children, rather than one that is turbulent 

and full of conflict. Researchers who have studied large 

representative samples of normal adolescents (Bandura & 

Walters, 1959; Douvan & Adelson, 1966; Kandel & Lesser, 1972; 

Offer, Ostrov & Howard, 1981; Richardson, Galambos, 

Schulenberg & Peterson, 1984) have concluded that most 

adolescents show a relatively smooth transition into 

adulthood, with little of the turmoil predicted from the 

psychoanalytic literature. 

In a recent study of sixth, seventh and eighth graders, 

Richardson et al. (1984) reported that adolescents rated 

their relationships with parents as good to excellent, and 

most indicated that these relationships had not changed over 

the past few years. If change was reported, it was generally 

in the direction of improvement rather than deterioration of 

the quality of the relationship. 

Kandel & Lesser (1972) in a study of several thousand 

fourteen to eighteen year olds from Denmark and the United 



States, found that adolescents report close and harmonious 

relationships with their parents. Adolescents from both 

countries were surprisingly close to their parents, tended 

not to rebel against their authority, and often shared the 

parent's goals and aspirations for their future. 

Douvan & Adelson (1966) conducted an extensive survey of 

junior high and high school adolescents, using both interview 

and questionnaire formats. They concluded that teenagers 

experience very little of the inner turbulence and acting-out 

behavior ascribed to them in the psychoanalytic literature. 

Instead, they described the adolescents in the study as 

generally trusting of their parents, participating in 

rulemaking at home, and deriving much of their esteem from 

parental approval. According to Douvan and Adelson, normal 

adolescents do not show evidence of ego failure and 

disruption. Rebellion usually occurred in the form of minor 

disagreements with parents over issues of music and dress 

rather than disagreements about basic values. 

Several longitudinal studies by Offer (Offer, 1969; 

Offer & Offer, 1975; Offer, Estrov, and Howard (1981 ) have 

demonstrated a lack of conflict and a relative stability of 

parent-child relationships during adolescence. Adolescents 

in these studies shared the basic values of their parents, 

and perceived their mothers and fathers to be warm and 

understanding as well as reasonable and fair. These teenagers 

experienced a minimum of internal and external turmoil, and 

as they moved through adolescence, their relationships with 

their parents became easier. Instead of being involved in a 

struggle to emancipate themselves from parental ties, the 

adolescents in these studies had already begun to establish 

independence by the time they became teenagers. Adolescents 

reported that relationships with parents included a definite 

sense of autonomy. 

In summary, the empirical research dealing with the 

parent-child affective relationship during adolescence does 
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not support the psychoanalytic notion of overt conflict and 

rebellion, strong emotional tension, and a decline in parent-

child intimacy. Rather, the findings suggest a general lack 

of conflict between parent and teenager, and relative 

stability of parent-child relations though adolescence. 

Autonomy During Adolescence 

The development of individual autonomy has long been 

regarded as one of the key developmental tasks of adolescence 

(Byrt, 1979; Greenberger, Josselson, Knerr, & Knerr, 1975). 

As Hill and Holmbeck (1985) haved pointed out, in a culture 

that values individualism, autonomy will be seen as a 

necessary achievement for successful adult life. Therefore, 

while it may be true that turmoil and conflict are not 

necessary for a normal adolescent development, few will 

dispute the claim that autonomy must be achieved, and this 

change will bring about some changes in the nature of the 

parent-child relationship. 

Although a large amount of the research on adolescents 

has included autonomy, not much is really known about how 

this autonomy is achieved, and how it affects the parent-

child relationship. Steinberg & Silverberg (1986) point out 

that much of the problem vîith adolescent autonomy research 

stems from the multiple uses of the term "autonomy" in the 

literature, since inconsistent definitions have been used. 

The term autonomy has been used to refer to the adolescent's 

growing sense of detachment from parents (Freud, 1958); the 

outcome of early adolescent individuation (Bios, 1979); the 

adolescent's resistence to peer or parental pressure (e.g., 

Berndt, 1979; Brittain, 1963; Devereux,1970); the 

adolescent's subjective sense of autonomy, (Elder, 1963; 

Kandel & Lesser, 1972) participation in family decisions 

relating to the adolescent (Douvan & Adelson, 1966; Kandel & 

Lesser, 1972); the adolescent's self-reported confidence in 

decision-making and self-governance (e.g., Greenberger, 1984; 
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Elder, 1963); and the adolescent's use of independent 

reasoning in problem-solving situations (e.g., Adelson, 1972; 

Kohlberg & Gilligan, 1972; Lewis, 1981). These diverse 

definitions of autonomy, all grouped under the same label, 

suggest that adolescent autonomy may not be a unidimensional 

construct, but rather a multidimensional aspect of adolescent 

psychosocial development. 

Steinberg & Silverberg (1986) have identified several 

aspects of autonomy during the transition from childhood into 

adolescence: (a) emotional autonomy in the adolescent's 

relationship with his or her parents; (b) the adolescent's 

resistence to peer pressure, and (c) the adolescent's 

subjective sense of self-reliance. Steinberg's study is one 

of the few that includes a component of autonomy which is 

similar to the psychoanalytic definition of detachment 

(emotional autonomy from parents). In a recent large scale 

study of 865 fifth, sixth, eighth and ninth graders 

(Steinberg & Silverberg, 1986), findings showed interesting 

contrasts between the various components of autonomy. 

Emotional autonomy and self-reliance increased significantly 

with age; resistance to peer pressure decreased 

in early adolescence, and then increased slightly beginning 

at grade 8. Girls scored higher on emotional autonomy and 

self-reliance, and were significantly more likely to resist 

peer pressure than boys. For girls, feelings of self-

reliance were positively related to resistance to peer 

pressure, whereas for boys, the two types of autonomy 

appeared unrelated. For both boys and girls, emotional 

autonomy from parents was negatively related to feelings of 

self-reliance and resistance to peer pressure. Adolescents 

who gained emotional autonomy from their parents were those 

who were the least autonomous from their friends and most 

susceptible to peer pressure. 

Other analyses of this data (Steinberg, 1985) suggested 

that emotional autonomy from parents at too early an age may 



be detrimental for other aspects of the adolescent's social 

development. Adolescents with more emotional autonomy from 

parents were at a greater risk for deviant behavior 

(Steinberg, 1985) and conformity to antisocial peer group 

pressure. Thus, although the development of independent 

functioning is an important task to be mastered during 

adolescence, this study suggests that autonomy may not be 

optimally achieved through detachment from parents. 

In summary, autonomy is clearly an important aspect of 

adolescent functioning, but the process of becoming an 

autonomous individual continues well into adulthood. The 

literature suggests that there are several different types of 

autonomy that are relevent for study during the adolescent 

period (Douvan & Adelson, 1972; Greenberger, 1984; Steinberg 

& Silverberg, 1985): behavioral autonomy, (being able to 

function more independently without assistance), cognitive 

autonomy (a sense of separateness and individual uniqueness) 

and emotional autonomy (an emotional distancing of parents, 

movement away from parental dependency). The development of 

autonomy in all domains may not be simultaneous, and 

emotional autonomy from parents may not be adaptive for 

adolescents. 

Attachment Theory 

An alternative theoretical framework which may be useful 

in understanding parent-adolescent relationships is 

attachment theory. Included in this section is a review of 

attachment theory and a summary of the empirical research on 

attachment during childhood and adulthood. In addition, 

the conceptual issues surrounding the measurement of parent-

child attachment will be discussed, and implications of this 

theory for adolescent research will be suggested. 

Infant-caregiver attachment. Parent-child attachment 

and separation during the early years of life have been 

widely studied and are now well-established domains 
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(Ainsworth, 1973; Ainsworth & Wittig, 1969; Bowlby, 1969, 

1973, 1980; Gewirtz, 1972; Sroufe, Fox, & Pancake, 1983; 

Waters, 1978). The second half of the first year of the 

infant's life is considered to be the time period for the 

formation of an effective, secure attachment relationship. 

During this period, the infant's behavior becomes organized 

around the caregiver (Sroufe, 1979). Behaviors emerge that 

promote and maintain proximity and contact with the 

caregiver. When separated from the attachment figure, the 

infant may show extreme anxiety, termed separation distress. 

According to the ethological theory of attachment 

(Ainsworth, 1973; Bowlby, 1969), infant-parent attachment is 

an affective bond, characterized by strong emotions, 

(Ainsworth et al., 1978, p. 23). Attachment has been 

conceptualized by these investigators in terms of patterns of 

infant behavior. It is not the separate attachment behaviors 

that are so important (e.g., smiling, crying, vocalization, 

approach), but the way in which they become organized towards 

the attachment figure that characterizes the nature of the 

attachment. The strong affective nature of the attachment 

bond provides the infant with needed security and comfort. 

Thus, the attachment figure becomes a secure base from which 

the infant can confidently explore the environment. 

Attachment may be more or less adaptive for the child 

depending upon whether the affective bond established between 

infant and caregiver is "secure" or "insecure." Securely 

attached infants are able to effectively use their caregiver 

as a secure base from which to explore. Insecurely attached 

infants have not made use of the mother's presence as 

comforting and providing security and are thus less likely to 

master the external environment. 

The results of a number of studies on infant-caregiver 

attachment have supported the ethological conception of 

attachment. Secure attachment appears to be adaptive for the 

infant and to provide basic skills needed for later social 
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interaction. In a study of one year old infants, Ainsworth 

(1972; Ainsworth, Blehar, Waters & Wall, 1978) found that 

infants who were securely attached to their caregiver were 

able to separate readily from caregivers when stress was 

minimal. When distressed, the securely attached infant 

actively sought and maintained contact with the caregiver 

until comforted, and then returned to play. Those not 

securely attached (classified as ambivalent or avoidant) were 

often unable to separate from the caregiver or explore the 

environment, even in situations of minimal stress. Many of 

these infants showed an affectiveless, superficial quality in 

play. When distressed, these infants either did not seek 

contact with the caregiver or found little comfort in the 

contact. They v/ere unable to return to play and exploration 

after being distressed. Thus, secure attachment was adaptive 

for infants because it facilitated exploration, and provided 

comfort under conditions of distress, thus allowing a return 

to play. 

There is now evidence concerning continuity in the 

organization of attachment to the mother at one year and 

later organization of socio-emotional behavior up to at least 

five years. Matas, Arendt, and Sroufe (1978) observed 

two-year-olds in a problem solving situation. Those who had 

been judged to be securely attached at 18 months sought and 

accepted their mother's help with a problem they otherwise 

could not have solved. They were more enthusiastic, and 

showed more persistence and more postive affect than those 

toddlers who had been judged to be insecurely attached at 18 

months. Those who were anxiously attached did not seek or 

accept mother's help, were more likely than the securely 

attached to turn to the experimenter, gave up more easily 

than the securely attached toddlers, and were clearly 

distressed. Temperament and intelligence factors were ruled 

out as explanations for these differences. 
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Arendt, Gove, and Sroufe (1979) observed this same 

sample at age five and found that those judged secure at 12 

months were more "ego-resilient" as kindergartners. They were 

more able to adapt resourcefully to changing personal and 

environmental circumstances than were those who had been 

insecurely or anxiously attached at 12 months. Based on 

teacher ratings, items typically placed in the "most 

characteristic" catagory for securely attached children 

included "resourceful in initiating activities," "curious and 

exploring," and "self-reliant, confident." Least 

characteristic items included "inhibited and restricted," 

"tends to disengage under stress," and "becomes anxious when 

the environment is unpredictable." Securely attached children 

were described as moderate on ego control - the degree of 

control the child maintains over impulses, wishes, and 

desires. Insecurely attached children tended to be either 

over-controlled (rigid and unable to be spontaneous) or 

under-controlled (unable to delay gratification, control 

impulses, or behave purposefully). 

Waters, Wippman and Sroufe (1979) found that the quality 

of attachment at 15 months was related to independent Q-sort 

descriptions of children in nursery school at age 3 years. 

Securely attached children were later described as peer 

leaders, socially involved, attracting the attention of 

others, curious, and actively engaged in their surroundings. 

Overall differences between securely attached and insecurely 

attached infants in peer competence and personal competence 

were highly significant, and these differences were not due 

to intelligence. 

Ainsworth (1982) commented that the continuity reported 

in these studies implies "developmental transformations" in 

the way that the attachment behavior is organized rather than 

continuity in specific attachment behaviors. The function of 

a secure attachment, at least up to 5 years, appears to be 

stable in that it facilitates mastery or competence. 
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Empirical support thus exists for the notion of the adaptive 

nature of attachment up through early school age. 

Adult attachments. In terms of cultural expectations 

for the parent-child relationship during adolescence there is 

an significant emphasis upon close family ties and 

persistence in family obligations throughout the lifespan. 

While much of the theoretical literature on adult attachments 

has focused on issues of parent-child attachment, no 

empirical study has confirmed a link between the quality of 

early attachment with caregiver and the quality of later 

attachments, either with parents or other significant adults. 

However, there is evidence that attachments formed early in 

childhood with primary caregivers do persist throughout 

adulthood. Troll & Smith (1976) used three measures of 

attachment: residential propinquity, interaction frequency, 

and aid in order to study attachment bonds in adults. They 

concluded that parent-child attachment ties are not 

terminated at the age of two, or even during adolescence or 

young adulthood, but often continued even after the death of 

one of the people involved. 

No research to date has examined correlates of parent-

child attachment at stages of development beyond preschool. 

However, a study by Weiss (1982) on adult attachments 

suggests possible benefits of attachments other than the 

parent-child attachment in adulthood. Weiss studied several 

types of adult attachments including those between well-

functioning marital dyads, committed non-married dyads, 

single parents and their eldest child, men who were buddies 

(during times of stress), and unmarried women with best 

friends, sisters, or parents. He found attachment behaviors 

to be similar to those suggested in the parent-infant 

attachment literature. Adults in attached relationships 

a) display nead for ready access to each other, b) desire 

proximity in situations of high stress, c) show heightened 

comfort and diminished anxiety when in each other's company, 
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and d) show a marked increase of discomfort and anxiety upon 

discovering the attachment figure to be unexplicably 

inaccessable. Another finding suggested that loneliness may 

be the absence of attachment. Weiss found that only certain 

relationships, those with attachment bonds, allayed feelings 

of loneliness. Friendships alone did not decrease 

loneliness, nor did emotionally intense sexual relationships. 

Based on these findings, Weiss hypothesized that bonds of 

attachment are found in some, but not all adult relationships 

of emotional significance; usually only in those recognized 

as being of central importance. He suggested that "a 

principal attachment figure" exists in adulthood, as well as 

childhood, and that attachment to one figure is competitive 

with forming other adult attachments. This suggests 

similarities between parent-child attachments and adult-adult 

attachments, but does not provide evidence for long term 

effects of the parent-child attachment on later adult bonds. 

Kahn and Antonucci (1980) contended that attachment is 

important to healthy functioning in adult life, and that its 

function is to provide social support. Social support is 

important to individual well-being throughout the life-span 

both directly (by providing the individual with "a secure 

base") and indirectly (by moderating the effects of stress). 

They defined social support as "interpersonal transactions" 

that include one or more of the following key elements: 

affect, affirmation, aid. According to Kahn and Antonucci, 

operating without an attachment figure may deny the 

individual the support needed to cope with life's challenges. 

Although Kahn and Antonucci provided no direct empirical 

support for the notion of attachment in adulthood, they did 

suggest some of the possible benefits of strong attachments 

(similar to those of the infant-caregiver quality) for adult 

functioning. 

A study by Henderson (1983) provided some support for 

the notion that attachment facilitates healthy adult 
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functioning. In a study of adults functioning under adverse 

situations, he found that adults who had affectional ties and 

social relationships that they perceived as adequate were at 

a significantly reduced risk of developing neurotic symtoms 

than adults who did not perceive their attachment 

relationships as adequate. 

Thus, although no empirical research exists to support 

the adaptive nature of the parent-child attachment bond 

beyond early childhood, it is evident that attachment does 

remain crucial for healthy functioning in adulthood, and that 

at least some aspects of attachment (aid and frequency of 

interaction) do continue to exist between parents and their 

adult children. 

The measurement of attachment. A question that seems be 

a recurring one in the life-span attachment literature is how 

attachment behaviors relate to each other at different points 

of the lifespan. Cohen (1974) noted that attachment behavior 

becomes more difficult to measure as an individual matures 

since maintenance of proximity to the attachment figure 

becomes an internalized process. Both Marvin (1977) and 

Bowlby (1973) attribute a major shift in the expression of 

attachment behavior to the emergence of conceptual 

perspective-taking, occurring sometime between the third and 

fourth birthday. In this transition, the child becomes able 

to understand something of the attachment figure's 

perspective, plans and goals. At this time, the child is 

able to reach shared plans with the caregiver through verbal 

communication, and these may provide an internal mental 

substitute for external physical proximity-seeking. Maccoby 

and Feldman (1972) and Lewis and Ban (1971) also support the 

idea that the actual attachment behavior changes while the 

purpose of the behavior stays constant. They suggest that 

continuity may be found in proximity behaviors, with the 

younger child emphasizing proximal behaviors in relationship 

to an attachment figure, and the older child and adult more 



frequently manifesting distal behaviors . Thus, a shift 

occurs from physical proximity and touching to internalized 

forms of contact, such as looking, smiling, talking. 

Therefore, continuity will not be found if one focuses on 

specific behavioral measures, but will be discovered if one 

focuses on patterns of behavior. 

As discussed previously, a theme that seems to emerge 

from various sources is that although attachment behaviors 

will change over time, the function of attachment will remain 

the same. Sroufe (1979) argued that when looking for 

coherence in individual development, one must look for 

similarities in patterns of behavior over time, not just 

continuity in specific behaviors. The behaviors that 

characterize attachment at 18 months are not the behaviors 

indicative of attachment at eighteen years, but they always 

function adaptively to support the individual's mastery of 

the inanimate and social world. Yarrow (1972) described 

attachment as an organizing concept that indexes a broad 

range of behaviors over the life span. He suggested that the 

behaviors defining attachment will change at different 

developmental levels, but that all behaviors should refer to 

a focused relationship within a dyad where there is a strong 

interdependence and a strong affective component. At 

different levels, relevant attachment behaviors may vary in 

intensity and on a number of qualitatively different 

dimensions. Pointing out that an adequate operational 

definition must demonstrate proof that a special relationship 

exists, Cohen (1974) asserts that this relationship should 

serve a special psychological function for which others 

cannot substitute, eliciting affective and social responses 

that differ from those elicted by other figures. 

Bersheid (1983) and Hartup and Lempers (1973) emphasized 

the importance of including a strong affective component in 

the measurement of attachment. Based on the work by 

Gaensbour, Connel, and Shultz (1983) documenting the strong 
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positive correlation between the strength of the attachment 

and the intensity of the emotion, Bersheid (1983) 

hypothesized that it is the affective state that actually 

underlies and motivates attachment behavior, and that 

emotional factors are essential in the bonding process. 

Attachment relationships are characterized by intense 

affective states, but this affect may be positive, negative, 

or even ambivalent. Strong and secure attachments may 

regularly produce negative affect. This perspective on the 

measurement of attachment argues for the inclusion of a 

strong, affective component. 

Lerner and Ryff (1978) have attempted to integrate the 

varied definitions of attachment to form a definitional 

consensus that could be applied to a life-span 

conceptualization of attachment. Within this definition, 

attachment refers to behavior which: (a) promotes or 

maintains contact or proximity; (b) is shown to one or few 

specific others; (c) elicits reciprocal behaviors in others; 

(d) is characterized by aversive states for the person 

emitting the attachment behavior if reciprocal behaviors are 

not seen; and (e) may lead the attached person to seek 

alternative attachment opportunities from among his/her 

broader social network. This definition allows for 

discontinuity in specific behaviors as long as continuity in 

the goal of the behaviors is present. This is consistent with 

the criteria for adult attachments proposed by Weiss (1982) 

discussed earlier. 

In measuring parent-child attachment during adolescence, 

it is important to operationalize attachment in a way that 

takes into account the adolescent's stage of development, and 

other changes occuring in the parent-child relationship. 

Thus, while the measurement of attachment in infancy may 

include a strong emphasis on physical proximity seeking, 

measures of adolescent attachment may need to allow for the 

adolescent's need for more time away from parents, and their 
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increased ability to function independently. Thus, 

measurement of attachment in adolescence may place less 

emphasis on physical closeness. Although changes occur in the 

adolescent which may bring about changes in the attachment 

behaviors, the goal of these behaviors should be the same. 

Attachment to parents during adolescence should serve a 

special psychological function for which others cannot 

substitute, and may continue to be characterized by intense 

emotions - both positive and negative. Changes in the 

balance of power in the parent-child relationship during 

adolescence results in greater equality, and thus attachment 

occurs in the context of an interdependent relationship in 

adolescence, while in infancy and childhood attachment 

occured in the context of a dominant-subordinate 

relationship. 

Attachment during adolescence. Bowlby (1973) stated 

that during adolescence, a child's attachment to his/her 

parents may grow weaker because of other attachments being 

formed. "Other adults come to assume an importance equal to 

parents, and sexual attaction to age-mates begins to extend 

the picture" (Bowlby 1973: 545). Although it is clear that 

adolescents do form other meaningful relationships outside 

the family, the notion that this weakens the parent-child 

attachment does not receive support from research done on 

adolescents and their parents. Despite an increase in time 

spent with peers and a decrease in time spent with parents 

(Csikszentmihalyi & Larson, 1983; Rutter, Grahm, Chadwick, & 

Yule, 1976), adolescents generally maintain positive 

attitudes towards parents, and there is no empirical evidence 

that attachment to parents weakens. On the contrary, as 

mentioned previously, it is now fairly well established that 

relationships between parents and their adolescent children 

are close, and often change in the direction of improvement 

(Douvan & Adelson, 1966; Kandel & Lesser, 1972; Offer, 

Ostrov, & Howard, 1981; Richardson et al.l984). Most 
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adolescents report feeling happy and satisfied during the 

time that they do spend at home (Meissner, 1965). 

However, as the adolescent matures individually and in 

relationships, it is reasonable to expect change in the 

nature of the affective bond with parents. Yarrow (1972) 

discussed this change, arguing that during adolescence the 

intensity of the attachment behaviors shown towards the 

parent may seem to grow weaker due to the formation of 

additional attachments. However, the crucial function of an 

attachment bond to the parents may still operate as strongly 

as it did in infancy. Weiss (1982) supported this idea with 

his observational research. He observed a continuity in 

attachment behaviors up until adolescence, and then a 

discontinuity in attachment behaviors but continuity in the 

function of attachment. Attachment behaviors observed in 

childhood may seem to diminish, (e.g., proximity seeking and 

maintaining) as the adolescent demands periods free from 

parental surveilance, no longer needing immediate 

accessibility to the attachment figure. However, the need 

for psychological contact with the attachment figure 

continues, and may even be stronger during transition 

periods. Weiss maintained that parents should be seen by 

their adolescents as being essential allies in coping with 

the challenges of maturation. 

Kahn and Antonucci (1976) argued that the need for 

attachment to provide social support is heightened during 

periods of transition or major changes in life roles. 

Adolescence can be seen as a transitional period when 

childhood roles are exchanged for adult ones. Weiss (1982) 

also suggested that the function of attachment throughout the 

lifespan is support, providing the adolescent with an 

assurance tht parent's investment in and commitment to them 

is continuing. If the function of attachment is to provide 

support, then continuation of an attachment bond between 

parent and adolescent would be crucial. 
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Correlates of Attachment in Adolesence 

Attachment and autonomy. If the maintenance of parent-

adolescent attachment is important for adolescent 

functioning, the adolescent is faced with the problem of 

finding ways to separate and gain autonomy without at the 

same time heavily sacrificing parental relationships. 

Sullivan and Sullivan (1980) commented that the adolescent is 

faced with the paradoxical task of increasing his/her 

independence from parents while still maintaining affection 

and communication with them. Enright, Lapsley, Drivas, & 

Fehr (1980) referred to the adolescent's difficult challenge 

of developing individuality and maintaining relationships 

simultaneously. 

Hansberg (1972) is one of the few authors who dealt with 

the idea of adolescent attachment and separation 

simultaneously. In Separation Anxiety (1972), he described 

adolescents who at one extreme cut themselves off from 

parents, totally severing the attachment bond, and 

adolescents at the other extreme who are unable to direct 

attachment behavior to others and seem unable to become 

independent. According to Hansberg, healthy adolescents are 

able to find a balance: attachments to parents remain 

strong as other attachments are formed and autonomous 

functioning develops. The adolescent's attachment bond to 

parents continues into adulthood and affects behavior in many 

ways. Hansburg calls this process an attachment/autonomy 

balance, "a real balance that exists between the capacity for 

attachment and the ability for self-realization and self-

development" (Hansberg, 1972: 146). 

Murphey (1963) used the term autonomous-relatedness to 

describe the capacity for the integration of both independent 

behavior and the maintenance of parental ties. In a study 

done with high school seniors, he identified four possible 

categories along this dimension: (a) high autonomy/high 

relatedness; (b) high autonomy/low relatedness; (c) low 
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autonomy/high relatedness; (d) low autonomy/low relatedness. 

Students in the high autonomy/high relatedness group were 

found to be the highest in overall competence, enjoying the 

best of both worlds; being self-reliant and successful in 

school, yet enjoying increasing intimacy with parents. 

Murphey conceptualized relatedness in a way that is very 

similar to the definition of attachment suggested in this 

study. Murphey's study suggests that the maintenance of the 

parental attachment bond, as well as an increase in autonomy, 

may bring about the most positive developmental outcomes for 

the adolescent. An increase in one does not necessarily mean 

a decrease in the other. Kandel and Lesser (1972) found that 

feelings of autonomy were positively associated with positive 

interactions with parents. Increased autonomy did not bring 

estrangement with parents, but rather was associated with 

closeness and positive feelings. 

In the early attachment literature, attachment has been 

found to faciliate the development of autonomy. Both 

Ainsworth (1978) and Matas et al. (1978) found that the 

quality of the attachment affected the capacity for 

autonomous functioning. Those infants securely attached at 

twelve months v/ere more autonomous toddlers. Based on these 

early attachment findings and the work of both Kandel and 

Lesser (1972) and Murphey (1963), there is reason to believe 

that the adolescent who feels secure in the domain of 

parental relationships may also be the most autonomous. 

Attachment and competence. Studies of the consequences 

of attachment for individual functioning have suggested that 

secure attachment facilitates not only autonomy, but a basic 

mastery of the physical and social world. Securely attached 

infants are more competent in interaction with peers (Waters 

et al., 1979), more ego-controlled and more ego-resilient 

(Arend et al., 1978), and more persistent and better problem-

solvers (Matas et al., 1978) than are infants with insecure 

attachments. Adults with strong attachment bonds are less 
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likely to develop neurotic symptoms (Henderson, 1983), are 

less likely to report feeling lonely (Weiss, 1982), and may 

experience greater social support (Kahn and Antonucci, 1980) 

than adults without strong or adequate attachments. A recent 

study of older adolescents (Bell, Avery, Jenkins, Feld & 

Schoenrock, 1985) found positive associations between family 

attachments and competence with peers. 

Hartup (1983) has proposed a synergy between parent-

child and peer systems such that, "Secure family relations 

are the basis for entry into the peer system and success 

within it" (p. 210). Within this perspective, it is 

reasonable to predict that the parent-child attachment bond 

may have an impact on other aspects of the adolescent's 

social world. In studying the nature of the parent-child 

attachment bond during childhood and adolescence, it is 

important to examine the correlates of this attachment in the 

child's social world. It is possible that feelings of 

efficacy and mastery that emerge from the secure attachment 

bond may affect other relationships in the adolescent's 

social environment, contributing to the development of key 

social skills. 

Summary of the Literature 

Separation or independence for the adolescent may mean 

an increase in personal control, economic independence, and 

physical separation. It need not mean an emotional 

separation or distancing of the attachment bond. Maintaining 

an attachment to parents may provide the support needed for 

the adolescent to become an autonomous and socially-skilled 

independent adult. With a secure attachment in place, 

separation need not be characterized as anxiety arousing, as 

it has been described in much of the psychological 

literature, but may be seen as an opportunity for mastery of 

an anticipated and desired experience. Adolescents who make 

the most successful transition to adulthood may be those who 
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are able to achieve the autonomy necessary for healthy adult 

functioning, while also maintaining strong parental 

attachments. 

Rationale 

The life-span attachment research has shown that 

attachment produces different behaviors, and facilitates 

different types of growth at different life periods. In 

infancy, a secure attachment brings about an increase in 

exploratory play behavior (Ainsworth 1972), whereas in 

adulthood, attachment seems to provide feelings of security, 

decreased feelings of loneliness (Weiss 1982), and may 

inhibit the development of neurosis (Henderson 1982). The 

riotion of coherence in development suggests that the 

behaviors, or outgrowths, of attachment may be different at 

different stages. Hov/ever, most of the research on 

attachment suggests that it functions to facilitate a basic 

mastery of the environment (Arendt et al., 1979; Main, 1973; 

Matas et al, 1978; Waters et al., 1979). Attachment 

relationships are adaptive for survival in that they support 

mastery of both the inanimate and social worlds, serving the 

individual as he/she faces the tasks of each developmental 

period (Sroufe, 1979). In adolescence, a decrease in 

proximity and contact may be necessary for the development of 

autonomy. Thus, an attachment relationship may facilitate 

the development of autonomy even though changes may occur in 

the amount of time spent in close physical contact. 

Research is needed to determine if the relationships 

between attachment, autonomy, and social competence continue 

into early adolescence, especially in light of the individual 

and relational changes that occur during the separation 

experience, and the transitions to adulthood. This study 

focuses on the relationship between parent-child attachment 

in adolescence and adolescent autonomy, and the effects of 

both these processes on developing social skills. The 
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purpose of this study is twofold: 

(1) to determine if relationships exist between 

adolescent/parent attachment and adolescent autonomy; and 

(2) to determine if attachment and autonomy are related 

to other aspects of the adolescent's individual social 

competencies such as empathy, social mastery and coping. 

Viewing attachment as an integral factor in healthy 

functioning throughout the lifespan, it is predicted that: 

1) Attachment to both mother and father will be 

positively related to the adolescent's level of autonomy. 

2) Both attachment and autonomy will be positively 

related to key social skills in adolescence. 



CHAPTER II 

METHODS 

Sample 

A total of 79 adolescents participated in the study 

(38 males, 41 females). Most of the adolescents were 13 or 14 

years of age, with all subjects ready to enter either the 

eighth or ninth grade. Subjects were recruited through 

letters sent home to parents of students randomly selected 

from three junior high school directories. The majority of 

the adolescents sampled were from white, middle class 

families with annual income levels between twenty and sixty 

thousand dollars. Seventy-two percent of the adolescents 

were living with both biological parents, and seventy-three 

percent had working mothers. Relevant sample characteristics 

are presented in Table 1. 

Instruments 

Attachment Measures 

Attachment was assessed through self-report and was 

operationalized to include reports of behaviors which: 

(a) produce and maintain physical or psychological contact, 

including retreat to caregiver when distressed; and 

(b) maintain a strong affective bond, including intensity of 

feelings towards attachment figure and the degree of 

closeness felt. 

One component of attachment, psychological closeness or 

contact was measured by two different instruments (see Table 

2). The first (included as Appendix A) was constructed for 

this study and consisted of 21 items answered on a 5-point 

Likert-type scale, in which 1 = almost never true, and 

5 = almost always true. The items were developed from 

Weiss's (1982) operational definition of attachment, and were 

designed to measure: (a) desire to be with the attachment 
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figure, especially under stress; (b) feelings of comfort and 

security derived from the attachment figure; and (c) degree 

of protest when the attachment figure becomes or threatens to 

become inaccessible. This scale will be referred to in 

future discussions as Security in Attachment Relationship 

Scale (Secure). 

The second instrument used to measure this component of 

attachment is the Family Utilization subscale of the 

Inventory of Parent and Peer Attachment (Greenberg, 1983; 

Appendix B). This measure was comprised of three items that 

required the adolescents to specify how often (often, 

sometimes, never) they talked to mother, father, male friend, 

female friend, boyfriend or girlfriend, brother or sister, 

and other adult when sad, angry, or happy. Scores on this 

scale consisted of the sum of the frequency with which the 

respondents went to their mother or father in each situations 

(sad, angry, happy). Reliability (coefficient alpha), as 

reported by Greenberg, Siegel & Leitch (1983) was .78. For 

the purposes of this study, only the data gathered on mothers 

and fathers were used. This scale will be referred to in 

future references as Frequency of Communication Scale 

(Communicate). 

The second component of attachment, the strength of the 

affective bond, was measured by a semantic differential 

modified from Troll and Smith's (1976) indices of attachment 

(Appendix C). This scale measures the adolescent's intensity 

of feelings and emotions toward each parent. This scale will 

be referred to in future references as Strength of Affect 

Scale (Affect). 

Autonomy Measures 

Autonomy was defined as interpersonal independence. 

Interpersonal independence in the form of autonomous rule 

compliance was assessed using a measure developed by Kurtines 

(1978) from an item pool of the California Personality 
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Inventory (Cough, 1969). This scale (Appendix D) consists of 

28 true and false items, and covers the three types of 

autonomy mentioned by Douvan and Adelson (1965): 

(a) emotional autonomy, (b) behavioral autonomy, and (c) 

value autonomy. Examples of test items demonstrating high 

autonomy ratings are the following: "I would be willing to 

describe myself as a pretty 'strong' personality," and 

I have no dread of going into a room by myself where other 

people are already gathered and are talking." Test items 

negatively related to autonomy are: "People can pretty easily 

change me though I thought that my mind was already made up 

on the subject," and "Criticism or scolding makes me very 

uncomfortable." 

The average reliability coefficient across three samples 

as determined by Hoyt's analysis of variance method 

(coefficient alpha) was .61 (Kurtines, 1978). Evidence for 

construct, criterion-related, and content validity are 

described by Kurtines (1978). A visual inspection of the 

final set of items and an examination of the item statistics 

used to derive the scale provided evidence for construct 

validity. Significant correlations between autonomy scale 

scores and autonomy ratings (obtained from peer evaluations 

and a composite autonomy Q-sort profile) provided initial 

evidence for criterion-related validity. Discriminant 

validity was suggested by nonsignificant correlations 

between scores on the autonomy scale and measures of empathy 

and socialization (Kurtines, 1978). 

A second measure of autonomy used was the Autonomy 

Subscale taken from the Erikson Psychosocial Stage Inventory 

(EPSI) developed by Rosenthal, Gurney, and Moore (1981; 

Appendix E). Reliability (alpha coefficient) for the subscale 

as reported by Rosenthal et. al. was .69. Construct validity 

was established by high positive correlations with the Self-

Reliance subscale from the Psychosocial Maturity Index 

(Greenberger & Sorenson, 1974). The 12 items rated on a 
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5-point Likert-type scale are based on Erikson's life-span 

developmental theory (1968). Half of the items reflect 

successful and half unsuccessful resolution of the autonomy 

crisis. An examination of test differences between sexes and 

older and younger respondents supported the theory upon which 

the scale was based. Older subjects received higher autonomy 

scores than younger subjects, and males scored higher than 

females. These findings for autonomy are consistent with 

those reported by Enright et al. (1980). 

Measures of Social Competence 

Social competence was defined as mastery in social 

interaction which includes the ability to take the role of 

the other and the possession of a varied repertoire of lines 

of action. The ability to take the role of the other involves 

taking into account other's behaviors, thoughts, and 

feelings and is closely related to the concept of empathy. 

This construct was measured by the Mehrabian and Epstein 

(1972) Empathy Scale (Appendix F). The 5-point Likert scale 

assesses self-reported susceptibility to emotional contagion, 

appreciation of the feelings of unfamiliar and distant 

others, extreme emotional responsiveness, sympathetic 

tendencies, and willingness to be in contact with others who 

have problems. The split-half reliability for the entire 

measure is .84, as reported by Mehrabian and Epstein (1972). 

Discriminant validity was established by a .06 correlation 

with the Crowne and Marlowe (1960) social desirability scale. 

This measure was found to be negatively related to aggression 

and positively related to helping behavior (Mehrabian & 

Epstein, 1972), establishing some construct validity. A re

examination of the internal consistency of this instrument 

with an adolescent sample by Adams et al. (1979) has shown 

that items measuring each of these dimensions maintain good 

internal consistency and share a strong common variance. 

Thus, a total empathy score was used in this study. 



The possession of a varied repertoire of lines of action 

requires that the individual be able to "read" the demands of 

the particular social situation, monitor, and control (or 

disguise) inappropriate information or feelings, and usually 

express oneself in a positive and socially approved manner. 

Together, these skills have been termed "self-monitoring" 

(Synder, 1974). 

The self-monitoring scale (Synder 1974, 1979) is a set 

of 25 true-false self-descriptive statements that describe: 

(a) a concern for self-presentation, (b) attention to social 

comparison information as cues to situationally appropriate 

expressive self-presentation, (c) ability to control and 

modify ones's self-presentation and expressive behavior, 

(d) the use of this ability in particular situations, and 

(e) the extent to which one's expressive behavior and self-

presentation are tailored and molded to fit particular social 

situations. A form of this scale, adapted for use with early 

adolescents was utilized in this study to measure social 

competence (Appendix G). Individual items were scored in the 

direction of high self-monitoring. For approximately half the 

items, agreement was keyed as high self-monitoring; for the 

remainder, disagreement was keyed as high self-monitoring. 

Internal consistency of the scale has been reported at 

.66 with a pre-adolescent sample (Graziano, 1984). 

Additional measures of competence were two subscales 

from the Offer Self-image Questionnaire (Offer & Offer,1975). 

These were the Social Relationships Scale (Appendix H) and 

the Mastery of the External World Scale (Appendix I). Both 

6-point Likert scales are scored so that a high score 

represents positive self-image. The Social Relationship 

subscale is concerned itself with peer relations and 

friendship patterns. A low score shows that the teenager sees 

him/herself as a lonely and isolated individual. A high 

score shows a well-developed capacity for role taking. 
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The Mastery of the External World subscale, also referred to 

as Mastery and Coping, demonstrates how well an adolescent 

adapts to his/her immediate environment. A low score shows 

an adolescent who has difficulty seeing him/herself as 

someone who can finish a task. A high score shows a well-

functioning adolescent who is able to deal with a crisis 

(Offer et al. 1981). In a recent study using the two scales 

with young adolescents, Peterson et al. (1984) reported alpha 

coefficients of .83 (Social Relationships) and .71 (Mastery) 

for the two scales. 

Other measures 

A parent measure was developed to obtain general 

background information on the families involved in the study. 

Parent measures relevant for this study include race, 

education, occupation of parents, family structure, and 

family income. 

In addition, selected items from the Marlowe-Crowne 

Social Desirability Scale (1964; Appendix J) were given in 

order to control for socially desirable responses, and as a 

discriminant validity check for the items developed 

specifically for this study. 

Procedure 

Letters were sent to the parents of 300 eighth and ninth 

graders explaining the nature of the project. A token 

payment of $5.00 was offered to each adolescent involved. A 

follow-up phone-call was made to each home to see if the 

family was interested in participating in the study. If 

interest was indicated, a meeting time to interview the 

adolescent was arranged, and a parental consent form was sent 

to be signed. If interest was not indicated, these refusals 

were recorded. 

Interviev/s were conducted with 64% of those contacted by 

phone. Of those who were contacted and were not in the study, 
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76% were not interested, and 24% were not able to have 

interviews scheduled due to time conflicts of families and 

interviewers. 

A ninety minute session was conducted with each 

adolescent by a male or female interviewer, each of whom saw 

an approximately equal number of adolescents within each 

grade and gender category. The adolescent was interviewed 

outside the home in a mobile research laboratory, and parents 

were not present during the interview. The interview was 

conducted in a relaxed, informal manner, and the adolescent 

was assured of the confidentiality of his or her responses. 

The measures described above were administered following the 

collection of interview data not related to this project. 

Two questionnaire forms were used to control for a possible 

testing bias. Adolescents were given an identical set of 

questions to answer in relation to father and mother. Form M 

placed all mother items first, followed by father items. 

Form F placed all father items first, followed by mother 

items. 

If parents were home during the interview, they were 

asked to fill out the parent questionnaire during this time 

period. Forms were left with stamped envelopes for parents 

not at home at the time of the session. 
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TABLE 1 

SAMPLE DESCRIPTION 

Variable Frequency 

Gender 

Males 

Females 

Age 

12 

13 

14 

15 

Grade 

8 

9 

Race 

38 

41 

2 

37 

36 

4 

39 

40 

White 73 

Mex/American 2 

Black 

Other 1 

Siblings (At Home) 

None 13 

One 

Two 

Three 

41 

22 

Variable Frequency 

Family Circumstances 

Biological Parents 

Single Mother 

Single Father 

Mother/Stepfather 

Other 

Father's Occupation =!" 

Laborer/Craftsman 

Office Sales 

57 

11 

2 

8 

1 

22 

35 

Professional req. 

advanced degree 

Mother Employed --

* Missing data for 4 respondents 
^fit^ Missing data for 2 respondents 
-^-Ai^ Missing data for 25 respondents 

18 

Yes 

No 

Family Income *** 

Under 20,000 

20,000-40,000 

41,000-60,000 

Over 60,000 

58 

19 

7 

26 

17 

4 
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LIST OF CONSTRUCTS 
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Construct 

A 
T 
T 
A 
C 
H 
M 
E 
N 
T 

Components 

1) Contact producing/maintaining; 
including retreat to caregiver 
when distressed. Measures 
behaviors such as need for 
ready access and communication 
with attachment figure, increased 
comfort when in contact, increased 

Measures 

Frequency of 
Communication Scale 

Security in Attachment 
Relationship Scale 

anxiety when unexplicably unavailable 

2) Strong affective bond; 
including intensity of feelings 
towards attachment figure, 
and degree of closeness 

Strength of Affect 
Scale 

A 
U 
T 
0 
N 
0 
M 
Y 

1) Interpersonal independence; Kurtines Autonomy 
measuring the capacity to make Scale 
decisions and judgements independent 
of immediate social pressure and 
considerations of external influences 

2) Successful resolution of autonomy Autonomy Subscale 
crisis Erikson Psychosocial 

Stage Inventory 

S 
0 
c 
I 
A 
L 

C 
0 
M 
P 
E 
T 
E 
N 
C 
E 

1) Ability to take the role of the 
other 

Merabian/Epstein 
Empathy Scale 

2) Possession of a varied repertoire Synder Self-Monitoring 
of lines of action based on Scale 
increasing expressive control 

3) Confidence in peer relationships Offer Social 
Relationships Scale 

4) Ability to cope with immediate 
environment 

Offer Mastery of the 
External World Scale 



CHAPTER III 

RESULTS 

Preliminary Analysis 

Reliabilities of Measures 

Attachment scales. Three scales were used to measure 

the attachment concept: a) Security in Attachment (Secure) 

scale; b) Strength of Affect (Affect) scale; and 

c) Frequency of Communication (Communicate) scale. In order 

to determine whether the Secure scale measured several 

factors of attachment corresponding to the proposed 

theoretical dimensions (see Chapter II, Table 2), a factor 

analysis (principal components, oblique rotation) was done, 

separately for both mother and father scales. Some of the 

factors observed corresponded to theoretical factors for 

mother-attachment, but the results were mixed, and no pattern 

corresponding to theoretical dimensions was observed for 

father-attachment. Therefore, a single score was computed 

for Secure and was interpreted as a measure of security in 

the attachment relationship. To compute the total score, 

item-total score correlations and correlations with the 

Marlowe Crowne Social Desireability Scale were examined. 

Six items were omitted due to low item-total correlations or 

positive and significant correlations with social 

desirablity. The direction of scoring on all negatively 

worded items was changed so that a higher score on an item 

indicates a higher attachment score. 

Reliabilities (coefficient alpha was used for all 

reliability estimates) of the revised 14 item scale were .73 

for mother items and .85 for father items (see Table 3). Two 

items were discarded from the Affect scale due to significant 

positive correlations with social desirability. The revised 

4 item scale had reliabilities of .85 for father items and 

.90 for mother items. Reliabilities for the 3-item 
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Communicate scale were .44 for mother items and .67 for 

father items. Due to the low reliability of this scale for 

mother items, this scale was omitted from further analyses. 

Other measures. Both the Self-Monitoring Scale and the 

Kurtine's Autonomy Scale were excluded from further analysis 

due to low reliabilities (.36 on the Autonomy scale and .49 

on the Self-Monitoring scale). 

Reliability coefficients for the Offer Social 

Relationships Scale and the Offer Mastery of the External 

World (Coping) Scale were improved by the deletion of several 

items which had low item-total score correlations (items 3 

and 8 from the Social Relationships Scale, and item 5 on the 

Coping Scale). The revised reliablilites (.71 for Social and 

.64 for Coping) were within acceptable limits. Descriptive 

information on the scales is summarized in Table 3. 

Control Variables 

To assess possible influence of several control factors 

(questionnaire form, interviewer gender, subject gender, 

mother or father occupational status, family income, grade of 

subject, age of subject, school of subject, or family 

structure) oneway ANOVA's were run separately between each 

control variable and the variables to be used in future 

analysis. There were no significant differences for any of 

the adolescent variables as a function of questionnaire form 

(mother vs. father items presented first), interviewer 

gender, father or mother occupational category, age of the 

adolescent, or school attended. Grade was significantly 

related to autonomy, ¥_ (1, 77) = 4.59, £ < .05, but year of 

birth was not. (See Table 4 for means associated with all 

significant effects.) 

Family structure (both parents living at home or not) 

was significantly related to father-attachment (Affect-Dad, 

£ (1, 70) = 5.32, 2 < .05 ), but was not significantly 

related to scores on any of the mother attachment items. 
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Income was related to scores on the Social 'lastery scale 

F (1, 77) = 3.36, £ < .05. 

Gender of subject was significantly related to empathy, 

_F (1, 77) = 13.54, £ < .001, and father attachment 

(Affect-Dad, £ (1, 70) = 6.03, £ < .01 ). 

To assess possible effects due to social desirability, 

correlations were obtained between scores on the Marlowe-

Crowne social desirability scale and scores on all other 

variables to be used in further analysis. For males, the 

autonomy score was significantly correlated with social 

desirability (_r (35) = .33, £ < .05). (Due to missing values 

on individual items of some measures, degrees of freedom for 

various analyses may differ slightly.) For females, autonomy 

r_ (39) = .31, £ < .05, one mother-attachment scale 

(Secure-Mom, r_ (38) = .33, £ < .01), and two father-

attachment scales (Secure-Dad, r_ (36) = .39, £ < .01; 

Affect-Dad, r_ (36) = .36, £ < .05) were significantly 

correlated with social desirability. 

Based upon these preliminary analysis, social 

desirability and subject gender were used as control 

variables in the primary analysis (analyses were done 

separately by gender, and a Type III multiple regression 

analysis controlled for the effects of social desirability). 

Both of these control variables were related to several 

variables. The other control variables were either not 

significantly related to other variables or, in the case of 

grade, income, and family structure, significantly related to 

only one of the attachment or social competence variables. 

Primary Analysis 

Relationships Among Attachment Scales 

There were positive and significant correlations for 

each gender between the attachment scales (security in 

attachment relationship and strength of affective bond; 

see Table 5). For males and females, there were significant 
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correlation between both measures of mother attachment, and 

both measures of father attachment. For females, scores for 

mother and father attachment on both scales were 

significantly correlated. However, for males, mother and 

father attachment were significantly related on only the 

Security in Attachment Relationship scale. 

Gender Differences in Attachments 

Table 3 gives mean values and standard deviations for 

males and females on all three attachment scales. Male-female 

differences were tested by _t-tests, and t_-tests for 

correlated scores were used to test mother-father attachment 

differences for each gender. 

When rating parents on the Strength of Affective Bond 

Scale (Affect), males scored significantly higher on father 

affect than did females , £ (70) = 2.47, £ < .01. No other 

significant differences for gender of adolescent were found 

in attachment to either parent. 

The difference between mother and father attachment 

scores as measured by the Secure scale was significant for 

both sexes (male, t (35) = 3.00, £ < .005; female, _t (38) = 

4.36, £ < .0001). Both males and females rated attachment to 

mother higher than attachment to father. Both males and 

females rated strength of affect for mother higher than for 

father, but this parent difference approached significance 

only for females, £ (36) = 1.78, £ < .08. Means and standard 

deviations for each item of these scales are given in 

Appendix L and M. 

Attachment and Autonomy 

Significant postive correlations with autonomy scores 

were found for females between both mother-attachment scale 

scores (see Table 6). For males, only security in the mother-

attachment relationship was significantly correlated with 
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autonomy. None of the father-attachment scale scores were 

significantly related to autonomy for males or females. 

Attachment and Social Competence 

Correlations between attachment and the measures of 

social competence are given in Table 7. Two of the mother-

attachment scores had positive and significant relationships 

to coping for females. The two father-attachment scores were 

negatively related to coping for males, but only one 

approached significance (strength of affect, r_ (31) = -.30, 

£ <.08). Security in attachment for mothers was 

significantly correlated with social mastery for males, 

£ (35) = .40, £ < .01, but not females. The father-

attachment scales showed significant positive correlations 

with empathy for males. 

Autonomy and Social Competence 

Autonomy was strongly correlated with coping and social 

relationships for both males and females. However, only 

female's autonomy scores showed a strong positive 

relationship with empathy; male's autonomy scores showed a 

slight negative relationship. For females, the three 

competence measures (empathy, coping, and social mastery) 

were all significantly positively related. For males, only 

coping and social mastery were related. Empathy was 

unrelated to either social mastery or coping for males. See 

Table 8 for correlations and significance levels. 

Attachment, Autonomy and Competence 

A regular multiple regression analysis, (Type III 

estimable function, Barr et al., 1976) done separately for 

males and females, was used to further investigate the 

relationships between the independent variables (autonomy and 

attachment) and the three social competence measures 

(empathy, social mastery, and coping). Table 9 reports the 
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regression data for social mastery. Autonomy was 

significantly related to social mastery for both males and 

females. Security in mother-attachment was significantly 

related to social mastery for males, but not females. The 

overall R square was significant for males, but not for 

females. 

Table 10 reports regression data for empathy. Strength 

of affect for father was significantly related to empathy for 

males, while autonomy was significantly related to empathy 

for females. Autonomy and empathy were negatively related 

for males, approaching significance, £ (1, 29) = 3,51, 

£ <.07. This is consistent with the negative correlation 

(nonsignificant) reported in Table 8. The overall R square 

was not significant for either gender in these analyses. 

Table 11 reports regression data for coping. Autonomy 

was significantly related to coping for both males and 

females. Coping and father-affect were negatively related 

for males, approaching significance, £ (1, 28) = 3.16, 

£ < .08. This is consistent with the direction of 

relationship of these two variables for m.ales reported in 

Table 7. The overall R square value was significant for both 

males and females in the regression analyses for coping. 
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Scale 

Attachment Scales 

1 
Security-M 

1 
Security-F 

2 
Affect-M 

2 
Affect-F 

Other Scales 

14 

14 

4 

4 

TABLE 3 

SCALE STATISTICS 

#Items Alpha Males 

Mean SD 

.73 

.85 

.90 

.85 

57.57 

53.28 

25.05 

24.41 

5.62 

7.47 

4.31 

4.02 

Mean 

Females 

SD 

59.40 

23.75 

21.95 

7.29 

51.92 11.11 

3.99 

4.45 

Empathy 
1 

Autonomy 
3 

Social Mastery 
3 

Coping 
4 

Soc. Desir. 

16 

12 

7 

9 

16 

.64 

.75 

.71 

.64 

.68 

54.23 

46.66 

31.21 

41.11 

6.76 

6.09 

5.49 

5.21 

4.56 

3.00 

59.73 

44.90 

31.80 

40.10 

7.83 

7.09 

7.02 

6.58 

6.91 

3.10 

1 
5-point response scale 

7-point response scale 
I 
6-point response scale 

true-false scale 



TABLE 4 

SIGNIFICANT CONTROL FACTORS 

Grade 

Mean Values 

39 

Autonomy Scores * 

Eighth Grade 

Ninth Grade 

Family Structure 

Affect-Dad Scores 

44.23 

47.23 

Both Biological Parents 

Single Parent or 
Parent/Stepparent 

Income (Total Family Income) 

Social Mastery Scores '^ 

Under 40,000 

Over 40,000 

Gender of Subject 

Empathy Scores **'•' 

Male 

Female 

Affect-Dad Scores ''"i" 

Male 

Female 

20.94 

23.73 

30.80 

33.52 

54.24 

59.73 

24.41 

21.95 

- p < .05 
=:=- p < .01 
=-* p < .001 



TABLE 5 

CORRELATIONS AMONG ATTACHMENT MEASURES 

Secure Affect Secure Affect 
Mom Mom Dad Dad 

MALES (N=38) 

40 

Secure 
Mom 

4p!̂  ,30̂  -.01 

Affect 
Mom 

•^ / 1* 'f* 'V .17 .17 

Secure 
Dad 

57*-- .17 .46^ 

Affect 
Dad 

,37- .38- . o5—'' 

FEMALES (N=41) 

- p < .05 
*- p < .01 
'̂î* p < .001 
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TABLE 6 

CORRELATIONS BETWEEN ATTACHMENT 
AND AUTONOMY MEASURES 

Security in mother-attachment relationship 

Security in father-attachment relationship 

Strength of affective bond with mother 

Strength of affective bond with father 

Correlation with 
Autonomy 

Males 

.31-

.00 

.11 

.09 

Score 

Females 

.43--

.20 

.46--

.23 

- p < .05 
-- p < .01 
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TABLE 7 

CORRELATIONS BETWEEN ATTACHMENT 
AND SOCIAL COMPETENCE 

Attachment and Coping 

Security in mother-attachment relationship 

Security in father-attachment relationship 

Strength of affective bond with mother 

Strength of affective bond with father 

Males 

.22 

- . 1 9 

.21 

- . 3 0 

Females 

.41 — 

.01 

.50*** 

.03 

Attachment and Social Mastery 

Security in mother-attachment relationship 

Security in father-attachment relationship 

Strength of affective bond with mother 

Strength of affective bond with father 

Males Females 

.40** 

.05 

.04 

- . 0 4 

.21 

.15 

.17 

.13 

Attachment and Empathy 

Males Females 

Security in mother-attachment relationship 

Security in father-attachment relationship 

Strength of affective bond with mother 

Strength of affective bond with father 

-.07 

,40̂  

-.07 

52̂ ;-;= 

.24 

-.11 

.19 

-.19 

* p < .05 
** p < .01 

*** p < .001 



TABLE 8 

CORRELATIONS BETWEEN AUTONOMY 
AND SOCIAL COMPETENCE 

Autonomy Coping Social Empathy 
Mastery 

MALES (N=38) 

43 

Autonomy 

Coping n -7 vU vi* o* 
S / '1^ 'I- 'I'-

.48*= 52* 

, D 4 - — 

-.14 

.01 

Social 
Mastery 

Empathy 

, 4 2 — 

39*' 

.35* 

.33* 35* 

16 

FEMALES (N=41) 

* p < .05 
** p < .01 
*** p < .001 
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TABLE 9 

REGRESSION DATA FOR SOCIAL MASTERY 

a 
Males 

Variable Beta £ 

Security-Mother .30 4.50* 

Security-Father .11 < 1.00 

Affect-Mother -.22 1.61 

Affect-Father -.22 1.05 

Autonomy .57 13.13**= 

Social Desirability -.21 < 1.00 

_ 

Females 

Security-Mother .02 < 1.00 

Security-Father .05 < 1.00 

Affect-Mother -.03 < 1.00 

Affect-Father -.03 < 1.00 

Autonomy .35 4.51* 

Social Desirability .13 < 1.00 

* p < .05 
** p < .01 
*** p < .001 

2 
a the df for males was 1, 35; overall R = .39** 

2 
b the df for females was 1, 40; overall R = .19 



TABLE 10 

REGRESSION DATA FOR EMPATHY 

Males 

45 

Variable 

Security-Mother 

Security-Father 

Affect-Mother 

Affect-Father 

Autonomy 

Social Desirability 

Beta 

-.04 

.09 

-.14 

.79 

-.35 

.60 

£ 

< 1.00 

< 1.00 

< 1.00 

9.36'' 

3.51 

3.58 

Females 

Security-Mother 

Security-Father 

Affect-Mother 

Affect-Father 

Autonomy 

Social Desirability 

* p < .05 
** p < .01 
*** p < .001 

.15 

.00 

.14 

.42 

.38 

.12 

< 1.00 

< 1.00 

< 1.00 

1.64 

5.14* 

< 1.00 

a the df for males was 1, 35; overall R = .12 

2 

b the df for females was 1, 40; overall R = .17 
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TABLE 11 

REGRESSION DATA FOR COPING 

a 
Males 

Variable 

Security-Mother 

Security-Father 

Affect-Mother 

Affect-Father 

Autonomy 

Social Desirability 

Beta 

.00 

-.05 

.12 

-.34 

.38 

.26 

£ 

< 1.00 

< 1.00 

< 1.00 

3.16 

7.59** 

1.23 

b 
Females 

Security-Mother 

Security-Father 

Affect-Mother 

Affect-Father 

Autonomy 

Social Desirability 

.17 

.04 

.18 

-.20 

.56 

-.42 

1.12 

< 1.00 

< 1.00 

< 1.00 

14.67*** 

1.45 

* p < .05 
** p < .01 

*** p < .001 
2 

a the df for males was 1, 34; overall r = .26* 
2 

b the df for females was 1, 38; overall r = .44** 



CHAPTER IV 

DISCUSSION 

Much of the psychoanalytic writing on adolescence 

emphasizes the need for emancipation, or detachment from 

parents in adolescence. Life span theories of attachment 

suggest that attachments formed in early childhood with 

primary caregivers may be crucial in the development of a 

basic mastery of the social environment. The purpose of this 

study was to explore the interrelations between parent-

adolescent attachment and adolescent autonomy during early 

adolescence, and to assess the impact that each of these have 

on aspects of the adolescent's social competencies. 

Attachment and Autonomy 

Research has shown that a secure attachment to the 

primary caregiver facilitates the development of autonomy in 

infancy and toddlerhood (Ainsworth, 1972; Sroufe, 1979). In 

this study, it was hypothesized that attachment to both 

parents in adolescence would be positively related to the 

adolescent's autonomy. This hypothesis was partially 

supported. Significant correlations were found between 

mother-attachment and autonomy scores for both males and 

females. However, no correlations were found between father-

attachment and autonomy. Adolescents reported a 

significantly stronger attachment to mother than father, and 

these findings together suggest that the mother-child bond 

may be important for the development of autonomy in early 

adolescence, and that it is the continued attachment to the 

primary caregiver (most often mother) that is more important 

for the successful formation of individual autonomy than 

other attachments. This is supported in the literature by 

several recent studies of childhood attachments (Main, 

Kaplin, & Cassidy, 1985; Ricks, 1985) which indicate that 

47 
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mother attachment is more important in its effect on other 

aspects of the child's social development than is father 

attachment. 

It may be that attachment to a primary caregiver and 

developing autonomy have a circular relationship throughout 

the lifespan. An initial secure attachment allows the toddler 

to develop stronger autonomy, and this facilitates the 

continuation of a close bond. Based on the findings of this 

study with regard to the relationship between mother-

attachment and autonomy, it is possible that this 

relationship occurs for the mother-child bond, but not the 

father-child bond. One factor that may confound these 

results is that information is not available on the child's 

attachments in infancy. An assumption has been made that the 

majority of these adolescents had stronger attachments to 

mother versus father in infancy also, and that this has 

continued into adolescence. However, this study did not 

attempt to identify whether the father or mother was the 

primary caretaker and attachment figure during the 

adolescent's infancy and toddlerhood. 

Attachment, Autonomy and Competence 

The life-span views of attachment suggest that the one 

function of attachment at all ages may be to provide an 

individual with feelings of mastery over the environment, 

which would include the social environment (Kahn & Antonucci, 

1980; Kalish & Knudson, 1976; Weiss, 1982). The results of 

this study may be interpreted as consistent with that idea. 

It was hypothesized that both attachment and autonomy would 

be positively related to social competence in adolescence. 

This study shows relationships between autonomy and 

adolescent social skills, and suggests that attachment may 

facilitate the development of several key social skills in 

adolescence in both direct and indirect ways. 

In the correlational analysis (Table 7), mother-
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attachment was directly related to social mastery in males 

and to overall coping in females. These findings are 

consistent with the idea that attachment does operate as an 

adaptive function, and that the closeness of the bond with 

the primary caregiver has consequences for social interaction 

competence. 

However, the results of the regression analysis suggest 

that attachment may operate in a more indirect way to 

facilitate the development of social skills. Autonomy was 

the strongest predictor variable for competence in the 

regression analysis. For both males and females, autonomy 

was related to coping and social mastery. While attachment 

showed some relationships to coping and mastery in the 

correlational analysis, this effect was not observed when 

autonomy was entered as a co-predictor in the regression 

analysis with the exception of the analysis of social mastery 

for males. 

A possible explanation for this is that attachment plays 

a more indirect role in the development of competence during 

adolescence. The data show that autonomy is more directly 

involved in the development of coping and social mastery. 

However, the strong pattern of correlations between affect 

for mother and autonomy may suggest that attachment provides 

the basis for the development of autonomy in adolescence, and 

that development of this autonomy provides for the 

development of other social skills. Autonomy has often been 

considered to be one of the major developmental tasks of the 

adolescent period. If attachment does facilitate the 

developement of various tasks at different ages over the 

lifespan, it may be that the most important one at this 

period for the adolescent is autonomy. Autonomy, in turn, 

allows for the development of other important social skills. 

An alternative explanation for the pattern of findings 

is that autonomy may be important for the development of 

competence in adolescence, and attachment may not be related 
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to these particular skills . This suggestion does not explain 

the relationship between attachment and autonomy found in 

this data. However, it is possible that an unknown variable 

is affecting both attachment and autonomy (explaining their 

co-variance), and thus autonomy is directly related to 

competence in adolescence while attachment is not. 

A different pattern was observed for males and females 

with respect to empathy. For females, autonomy was related 

to empathy, as was the pattern with other social skills. 

However, empathy was not related to autonomy in males. The 

correlational data show correlations between coping, mastery, 

and empathy for females. This finding suggests that these 

skills may all be part of a developing social competence for 

adolescent girls. However, for adolescent males, coping and 

mastery are related, but empathy shows no correlation with 

either of these. Females scored significantly higher in 

empathy than males, and these findings suggest some sex-role 

differentiation in the development of empathy. Empathy may 

not be seen as a desired sex-role skill for adolescent males, 

but is a desired trait for females (Barnett, Howard, King & 

Dino, 1980; Eisenberg & Mussen, 1978; Ford, 1982;). Thus for 

females, autonomy, which is related to other social skills 

also is related to empathy. Empathy may not be a component 

of competence in the same way for males, and thus is 

unrelated to autonomy. 

While empathy was not related to autonomy in males, it 

was related to father-affect. A modeling explanation may be 

offered for this finding. Males that rate father affect as 

high on a semantic differential type of scale are perhaps 

males that are willing to express high affect. Males that are 

willing to express high affect probably have others that have 

modeled the expression of affect, and according to research 

in this area, that person is more likely to be the boy's 

father. Kelly and Worrell (1976) found that males who scored 

high in expressiveness have fathers who are warm, sympathetic 
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and highly empathic. Thus, the relationship between father-

affect and empathy in males may be because those males had 

fathers who were empathic, and they modeled both empathy and 

a tendency to show high affect from these fathers. 

Murphey (1963) found that the most competent adolescents 

were those who were both autonomous and related in their 

relationships with parents. Several writers (Enright & 

Lapsley, 1980; Hansberg, 1972; Sullivan & Sullivan, 1980) 

have commented on the importance of developing autonomy while 

maintaining close relationships with parents. This study 

seems to suggest that the most competent adolescents are 

those who have both a strong mother-attachment and a strong 

sense of individual autonomy. In analyses discussed above, 

attachment and autonomy both are related to social 

competence. However, each of these constructs alone are 

related to some, but not all aspects of social competence 

measured in this study. Neither attachment or autonomy was 

related to all of the competence measures when correlated 

individually. 

Gender Differences in Attachment 

Males and females did not significantly differ on most 

parent attachment scales. The one exception to this was a 

significant difference observed for father-affect, with males 

rating their fathers significantly higher on the Affect scale 

than did females. On the Secure scale, females rated mother 

attachment higher than males, and males rated father-

attachment higher than females. While these two trends on the 

Secure scale were not significant, they do support a pattern 

of findings similar to what other researchers have found 

(Kandell and Lesser, 1972; Richardson et al.,1984). 

Both males and females rated mother attachment 

significantly higher than father attachment on both scales. 

This finding is consistent with other research in the area of 

adolescent-parent closeness (Kandel and Lesser, 1972; 
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Richardson et al.,1984). As mentioned previously, mother-

attachment was more strongly related to other aspects of 

adolescent functioning than was father-attachment. However, 

most of this sample consisted of either both parent or single 

mother families. It is possible that in samples with 

stronger father relationships (as in single father families), 

father-attachment would be more strongly related to other 

adolescent variables. 

The Measurement of Attachment 

The scale used to measure security in attachment 

relationships was initially designed to measure various 

aspects of attachment including need for ready access to and 

communication with the parent, increased comfort when in 

contact with the parent, and increased anxiety when the 

parent was not available. These are dimensions of attachment 

suggested in the life-span attachment literature, based on 

attachment behaviors towards the primary caregiver 

demonstrated to be present during early childhood. When 

subjected to factor analysis, the items clustered around 

several distinct theoretical dimensions for mothers, but not 

for fathers. Because the factors were not clearly 

differentiated in this sample, a decision was made to use the 

measure as a unidimensional scale of attachment. However 

using a larger sample, this scale could possibly provide 

insight into the different patterns of attachment that exist 

for adolescents towards fathers and mothers. The dimensions 

of attachment as suggested by responses on the mother-

attachment scale were: need for ready access, security and 

trust in the relationship, defensive proximity avoiding, 

desire for proximity/contact, and anxiety when caregiver 

unexplicably absent (especially in times of stress). A 

possible explanation for the difference in the factor 

structure of this scale for mothers and fathers (see Appendix 

M and N) may be that there are differences in the functions 
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of the mother and father attachment relationships. During 

childhood, the mother tends to become the preferred 

attachment figure, whereas the father tends to become the 

preferred playmate (Lamb, 1978; Lytton, 1980). Thus, mothers 

may continue to be the primary attachment focus, and 

functions of this attachment relationship may be stable and 

continuous as the child develops, while for fathers, often 

serving as a secondary attachment figure, attachment may be a 

different process. Attachment to father may be developed as 

the child grows older, and may lack the trade-mark 

characteristics of mother-infant attachment that has come to 

pervade both the literature and our conception of the term 

attachment. 

The finding that adolescents rate attachment to mother 

as being stronger than attachment to father does not imply 

that the father's role or father-attachment is any less 

important for the child's development. Lamb (1976,1977), 

when speaking of the infant's attachment to parents, contends 

that the mother's and father's roles in attachment are 

equally important but different. This also may be true for 

parental attachment in the adolescent years. 

An alternate explanation for the mother-father 

attachment difference may be that the dimensions of 

attachment with father may be more highly correlated with 

each other, and not so clearly differentiated as those with 

mother. Therefore, the father provides a secure base also, 

but in a more general way. A secure attachment with the 

mother may continue to have more direct consequences on the 

child's social development (autonomy, coping, social 

mastery), while security in the attachment relationship with 

father may operate more indirectly, or more globally. 

An additional point to note is that the way in which 

investigators have conceptualized attachment and other 

aspects of the parent-child relationship is mother-oriented. 

Historically, the mother has been seen as the primary 
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caregiver, and thus many of our measures of caregiver-child 

interactions are really measures of mother-child interaction. 

Therefore, to attempt to measure a construct (for example 

attachment) in terms of its effect from both parents when it 

has been conceptualized in terms of the mother-child 

relationship may introduce a bias. Significant aspects of 

the father-child attachment may not have been identified 

because of bias introduced in the measure of attachment. 

Needs for Future Research 

There is a need for longitudinal data which will provide 

information on the transitions that are occurring in the 

parent-child relationship between latency and middle 

adolescence and the ways in which these transitions affect 

the processes of attachment and autonomy for the adolescent. 

A longitudinal study which incorporated measures of the 

parent child relationship into the design would allow 

investigators to examine how changes in the nature of the 

parent-child relationship affect the attachment process. 

Several relevant measures of the parent-child relationship 

include level of conflict, balance of power, interaction 

frequency, degree of mutual disclosure and reciprocity. It 

may also be important to examine developmental changes 

occurring in the adolescent, and how these changes relate to 

the adolescent-parent attachment. A longitudinal design 

which included measures of the adolescent's cognitive, 

physical, and social development as well as measures of 

attachment would allow investigators to explore developmental 

changes in attachment behaviors, and would provide insight 

into a valid measurement of attachment during adolescence. 

Future work on attachment measures should focus on the multi

dimensional nature of attachment. A single item report of 

closenesss, or a unidimensional scale does not permit an 

examination of the components of attachment during 

adolescence or the correlates of these components. 
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Most research in the area of adolescent-parent 

relationships, including the present study, has relied on 

self-report scales of affect. An attempt also must be made 

to include behavioral measures into the assessment of 

attachment in order to explore family interaction patterns 

associated with ratings of affect in the relationship. 

There have been few measures available to assess 

autonomy in adolescence. In this particular study, the 

Kurtine's autonomy scale had low reliability and thus was not 

used in any of the analysis. This is a scale that has been 

widely used with adequate reliability in other studies. 

However, this study used a relatively new version of the 

scale, developed for use with younger adolescents. It did 

appear to have some convergent validity in that it was 

significantly correlated with the other autonomy scale used 

in this study. 

There is a need for an autonomy measure that is multi

dimensional and that is tied to the theoretical aspects of 

autonomy that have been proposed in the literature, including 

behavioral, cognitive and emotional autonomy, and examines 

autonomy across both family and peer contexts. A relatively 

new measure of autonomy developed by Steinberg (1985), 

developed since the data collection of this study, has 

partially addressed this need by including measures of 

emotional autonomy from parents, autonomy from peers, and 

perceptions of self-reliance. Also, autonomy may be a 

construct that is not adequately measured using only the 

adolescent's perception of it. Parent's perceptions of the 

adolescent's autonomy, as well as a measure of autonomy-

granting, may be important to include for an accurate 

analysis of the adolescent's level of autonomy. 

There is a need for a re-evaluation of what the 

measurement of social competence during the adolescent period 

involves. As mentioned previously, scores on coping and 

social relationships scales were highly correlated for both 
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males and females. However, empathy, a third competence 

measure used in this study, was correlated to the other 

competence measures for females, but not males. What is 

considered socially competent for adolescent females may not 

be for adolescent males. Also, a trait or skill considered 

competent at another age period may not seem to be desirable 

for the adolescent. One measure of competence used in the 

data collection, self-monitoring, was not used in analyses 

due to low reliablity. The self-monitoring scale also was 

highly negatively correlated with social desirability and 

with the Kurtine's autonomy scale and was not correlated with 

any of the other competence measures. It appeared to be a 

dependency measure for this particular adolescent sample— 

something socially undesirable rather than a measure of 

effective social skills. Because the adolescent period is 

one of extreme peer-group influence, there is a need for 

measures of social competence that control for the large 

social desirability factor that the peer-group influence 

creates. 

Finally, in order to fully understand the relationships 

of attachment, autonomy and social competence during 

adolescence, research must be conducted which spans the 

entire adolescent period. The results of this study cannot 

be generalized beyond the early adolescent period. Although 

no empirical work exists which suggests that the 

relationships among these variables would be radically 

different during middle or later adolescence, there is a need 

for research that will provide information on the inter

relationships of these processes as the teenager moves 

through adolescence and progresses towards adulthood. 

Summary and Conclusion 

In the present study, adolescents reported stronger 

attachment to mothers than to fathers, and mother-attachment 
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was correlated more strongly with autonomy tor both males and 

females than was father attachment. Mother-attachment may 

facilitate the development of autonomy during adolescence, 

and this may be an important correlate of other social 

skills. Both coping and social mastery were related to 

autonomy for both sexes. Fathers may have an impact on the 

development of empathy in their sons, since father-attachment 

was related to empathy in males. For females, empathy was 

postively related to autonomy. Since empathy is socially 

desirable in young women, more autonomous girls may be more 

mature, and have developed a greater degree of empathy. 

These findings contribute to the knowledge of attachment 

in adolescence in several ways. They suggest that: (1) 

attachment to mother may be be more important than attachment 

to father in predicting social development; (2) attachment 

is positively related to autonomy during early adolescence, 

and is not necesarily sacrificed in order to gain healthy 

self-reliance; (3) although attachment is moderately related 

to aspects of social comptence, a stronger relationship 

exists between autonomy and social competence during early 

adolescence. 

Attachment may indirectly contribute to the development 

of social competencies in early adolescence. The sense of 

support that continued attachment to a caregiver provides for 

the adolescent may allow him/her to begin developing the 

personal autonomy needed for his/her gradual development into 

a mature adult. Parent child separation need not occur in 

the classic psychoanalytic sense of the term. Emotional 

separation from parents may not be necessary for the 

adolescent to become an autonomous individual, at least 

during early adolescence. Continued emotional closeness, and 

attachment to parents may provide the adolescent with the 

resources he/she needs to develop both a healthy sense of 

autonomy and aspects of social competence relevant to healthy 

social functioning. 
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APPENDIX A: SECURITY IN 

ATTACHMENT SCALE 

Instructions* 

Here are some questions about your Mom. For each item, 

circle the number to tell how much they are true for you. 

1. I like to know where my is so I can reach her if I 

have to. 

2. When I get sick or hurt I want may to be with me. 

3. I feel nervous or upset around my . 

4. I would feel bad if my went away and I didn't know 

where. 

5. I can always count on my to come through when I 

need her. 

6. I'm too grown up to need a anymore. 

7. I feel differently about my at different times. 

8. It bothers me if I don't know where my is. 

9. If I needed help, I probably wouldn't call my . 

10. I feel better when my is around. 

11. If knew everything I'd done, he/she might now love 

me anymore. 

12. Now that I'm getting older, I need my as much as 

ever. 

13. About half the time, I stay away from my . 

14. It doesn't matter to me whether I can contact my . 

=Five point rating scale: 1 = almost never true 

2 = seldom true 

3 = sometimes true 

4 = often true 

5 = almost always true 
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APPENDIX A: Continued 

15. If I got into trouble away from home I would call my 

16. Having my around makes me more relaxed. 

17. I wouldn't like my to be away from home for very 

long. 

18. I know my loves me a lot. 

19. I don't need for most things. 

20. Sometimes I wonder whether to go to about things 
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APPENDIX B: FREQUENCY OF 

COMffUNICATION SCALE 

Instructions* 

For the following statements, please circle "Often", 

"Sometimes", or "Never" to indicate how much you talk to the 

people listed. 

1. When I feel sad I talk to... 

Mother 

Father 

Male friend 

Female friend 

Boyfriend/girlfriend 

Brother or sister 

Another adult 

2. When I feel angry I talk to. 

Mother 

Father 

Male friend 

Female friend 

Boyfriend/girlfriend 

Brother or sister 

Another adult 

3. When I feel happy, I talk to 

Mother 

Father 

Male friend 

Female friend 

Boyfriend/girlfriend 

Brother or sister 

Another adult 

^Three point response set: Often, Sometimes, Never 
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APPENDIX C: STRENGTH OF AFFECT SCALE 

Instructions 

Now, please rate your relationship with your mother on the 

following scales by circling a number for each item. Here is 

an example: 

Happy 1 4 7 Sad 

If your relationship with your is extremely happy. 

you would circle 1. If pretty happy, you would circle 2 or 

3. If it is in between happy and sad, you would circle 4. 

If it is pretty sad, you would circle 5 or 6. If it is very 

sad, you would circle 7. 

MY RELATIONSHIP WITH MY 

Good 

Close 

Kind 

Pleasant 

Fair 

Hugging 

1 

1 

1 

1 

1 

1 

2 

2 

2 

2 

2 

2 

3 

3 

3 

3 

3 

3 

4 

4 

4 

4 

4 

4 

5 

5 

5 

5 

5 

5 

6 

6 

6 

6 

6 

6 

7 

7 

7 

7 

7 

7 

Bad 

Distant 

Cruel 

Unpleasant 

Unfair 

Not 

Touching 
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APPENDIX D: KURTINES AUTONOMY SCALE 

Instructions* 

Here is a list of things that some people do. We want to 

know how many of these things you do. Read each sentence and 

think about it. If you do the thing the sentence says, then 

circle "Yes" on the sheet. If you do not do it, then circle 

'No". There are no right or wrong answers. We just want to 

know the things you do. We promise to keep your answers 

secret. 

1. People can pretty easily change me even though I thought 

that my mind was already made up. 

2. I get very nervous if I think someone is watching me. 

3. It is always a good thing to be honest. 

4. I like to brag about my achievements every now and then. 

5. I have no fear of going into a room by myself where other 

people have already gathered and are talking. 

6. Planning one's activities in advance is very likely to 

take most of the fun out of life. 

7. I have a tendency to give up easily with difficult 

problems. 

8. Criticism or scolding makes me very uncomfortable. 

9. I feel nervous if I have to meet a lot of people. 

10. I like to keep people guessing what I'm going to do next. 

11. Before I do something, I try to consider how my friends 

will react to it. 

12. In school I was sometimes sent to the principal for bad 

behavior. 

13. I must admit I try to see what others think before I take 

a stand. 

*Two point response scale: Yes, No 
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APPENDIX D: Continued 

14. I often think about how I look and what impression I am 

making upon others. 

15. When I was a child I didn't care to be a member of a 

crowd or gang. 

16. I would be willing to describe myself as a pretty 

"strong" personality. 

17. I could be perfectly happy without a single friend. 

18. It is important to me to have enough friends and social 

life. 

19. I don't really care whether people like me or dislike me 

20. I person if better off if he doesn't trust anyone. 

21. Even though I am sure I am in the right, I usually give 

in because it is foolish to cause trouble. 
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APPENDIX E: EPSI AUTONOMY SCALE 

Instructions* 

Circle a number for each item which tells how true each 

of the following is for you. 

1. I am able to take things as 

they come. 

2. I can't make sense of my life . 

3. I can't make up my own 

mind about things. 

4. I'm never going to get on 

in this world. 

5. I know when to please myself 

and when to please others. 

6. I really believe in myself. 

7. I am ashamed of myself. 

8. I like to make my own choices. 

9. I don't feel confident of my 

judgement. 

10. I can stand on my own two 

feet. 

11. I find it hard to make up 

my mind. 

12. I like my freedom and 

don't want to be tied down. 

*Five point response scale: 1 = almost never true 

2 = seldom true 

3 = sometimes true 

4 = often true 

5 = almost always true 
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APPENDIX F: MEHRABIAN/EPSTEIN 

EMPATHY SCALE 

Instructions* 

Circle a number for each item which tells how true each 

of the following is for you. 

1. It makes me sad to see a lonely stranger in a group. 

2. People make too much of the feelings of animals, 

3. I become nervous if others around me are nervous. 

4. I find it silly for people to cry out of happiness. 

5. I tend to get emotionally involved with friends' 

problems. 

6. The people around me have great influence on my moods. 

7. I like to watch people open presents. 

8. Lonely people are probably unfriendly. 

9. Seeing people cry upsets me. 

10. Some songs make me happy. 

11. I get very angry when I see someone being ill-treated. 

12. Another's laughter is not catching for me. 

13. It is hard for me to see how some things upset people so 

much. 

14. It upsets me to see helpless old people. 

15. I become involved when I watch a movie. 

16. Little children sometimes cry for no apparent reason. 

=Five point response scale: 1 = almost never true 

2 = seldom true 

3 = sometimes true 

4 = often true 

5 = almost always true 
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APPENDIX G: SELF MONITORING SCALE 

Instructions* 

Here is a list of things that some people do. We want to 

know how many of these things you do. Read each sentence and 

think about it. If you do the thing the sentence says, then 

circle "Yes" on the sheet. If you do not do it, then circle 

No". There are no right or wrong answers. We just want to 

know the things you do. We promise to keep your answers 

secret. 

I. There are a few things I would only tell to a few of my 

friends. 

\2^ I sometimes wear some kinds of clothes just because my 

friends are wearing that kind. 

3. I find it hard to imitate what other people do. 

4. I can talk about things even if I don't know very much 

about them. 

5. I like to know how my classmates expect me to act. 

6. I would probably be good at acting in a school play. 

7. When I grow up I would rather be a famous writer or 

painter than be in the movies or on TV, 

8. I sometimes pretend like I'm listening to my teacher when 

I'm really not. 

9. When we take a test, I like to find out wht grade 

everyone else in the class got. 

10. I act better when my teacher is in the room than when my 

teacher is out of the room. 

II. When I don't know what to wear, I call my friends to see 

what they are going to wear. 

*Two point response scale: Yes, No 
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APPENDIX G: Continued 

12. Even if I am not having a good time, I often act like I 

am. 

13.̂  Sometimes I clown around so my classmates will like me. 

14. When I am not sure how to act I watch others to see what 

to do. 

15. I laugh more when I watch funny TV shows with other 

people than when I watch alone. 

16. I do not usually say things just because other people 

want me to. 

17. I would feel funny if all my friends ate school lunches 

and I brought mine from home. 

^18. When I'm with my friends I act different than I do '.vith 

my parents. 

19. I would not change my ideas just to make someone like me 

20. I'm not very good at telling jokes. 

21. When I'm afraid of someone I try to be nicer to them so 

they will not bother me. 

22. I know exactly which classmates are better than me and 

which are worse than me at sports. 

23\ When I go to a friend's house for supper, I will eat 

foods I don't like just to be polite. 

24. I usually do what I want and not just what my firends 

think I should do. 

25. I try to figure out how each teenager whants me to act 

and then that's how I try to act. 

26. There are some things about me that I wouldn't want to 

tell anyone. 

27. I feel embarrassed when I don't have the same kind of 

clothes as my classmates. 

28. When a new person comes to school I listen to what my 

classmates say before I decide whether I like the new 

person. 
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APPENDIX G: Continued 

'2^. Sometimes I help my mom without her asking me, so she 

/- will let me do something I want to do later. 

I 30. I can make people think I'm happy even if I'm not happy. 

31. I'm not very good at games where you have to pretend to 

be someone else. 

v'32. I can be nice to people I don't like. 

33. I feel unhappy when I don't have the things that my 

friends have. 

34. I try to get along with all my classmates. 
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APPENDIX H: OFFER SOCIAL 

RELATIONSHIPS SCALE 

Instructions* 

Circle a number to tell how well each of the following 

statements describes you. 

1. I usually feel out of place at picnics and parties. 

2. I think that other people just do not like me. 

3. I do not mind being corrected since I can learn from it. 

4. I find it extremely hard to make friends. 

5. I prefer being alone than with other kids my age. 

6. If others disapprove of me I get terribly upset. 

7. Being together with other people gives me a good feeling 

8. I do not have a particularly difficult time making 

friends. 

9. I enjoy most parties I go to. 

*Six point response scale: 1 = very well 

2 = well 

3 = fairly well 

4 = not quite 

5 = not really 

6 = not at all 
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owing 

APPENDIX I: OFFER MASTERY SCALE 

Instructions* 

Circle a number to tell how well each of the foil 

statements describes you. 

1. Most of the time I think the world is an exciting place 

to live in. 

2. If I put my mind to it, I can learn almost anything. 

3. My work, in general, is at least as good as the work of 

the guy next to me. 

4. When I want something I just sit around wishing I could 

have it. 

5. I find life is an endless series of problems without 

solutions in sight. 

6. I feel that I am able to make decisions. 

7. I feel that I have no talent whatsoever. 

8. I am fearful of growing up. 

9. I repeat things continuously to be sure that I am right 

'Six point response scale: 1 = very well 

2 = well 

3 = fairly well 

4 = not quite 

5 = not really 

6 = not at all 
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APPENDIX J: MARLOW CROWNE 

SOCIAL DESIRABILITY SCALE 

Instructions* 

Here is a list of things that some people do. We want to 

know how many of these things you do. Read each sentence and 

think about it. If you do the thing the sentence says, then 

circle "Yes" on the sheet. If you do not do it, then circle 

No". There are no right or wrong answers. We just want to 

know the things you do. We promise to keep your answers 

secret. 

1. I have never intensely disliked anyone. 

2. I am always careful about my manner of dress. 

3. My table manners at home are as good as when I eat out in 

a restaurant. 

4. If I could get into a movie without paying for it and be 

sure I was not seen, I would probably do it. 

5. I sometimes feel resentful when I don't get my way. 

6. I like to gossip at times. 

7. No matter who I'm talking to, I'm always a good listener. 

8. I can remember "playing sick" to get out of something. 

9. There have always been occasions when I took advantage of 

someone. 

10. I'm always willing to admit it when I make a mistake. 

11. I sometimes try to get even, rather than forgive and 

forget. 

12. At times I have really insisted on having things my way. 

13. There have been times when I felt like smashing things. 

14. I would never think of letting someone else be punished 

for my wrongdoings. 

15. I have almost never felt the urge to tell someone off. 

16. I have never felt that I was punished without cause. 

*Two point response scale: Yes, No 
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APPENDIX K: SECURITY IN 

ATTACHMENT SCALE ITEMS * 

Males Females 

Mean SD Mean SD 

1. I like to know where my XXX is Mom 4.63 .63 4.37 .81 

so I can reach him if I have to. Dad 3.66 1.30 3.95 1.23 

2. When I get sick or hurt I want Mom 3.92 .85 4.33 1.00 

my XXX to be with me. Dad 3.49 1.17 3.18 1.22 

3. I feel nervous or upset around Mom 4,42 1.03 4.33 1.05 

my XXX. Dad 3.91 1.17 3.45 1.33 

4. I would feel bad if my XXX went Mom 4.15 1.21 4.48 .93 

away and I didn't know where. Dad 4.03 1.27 4.45 .86 

5. I can always count on my XXX to Mom 4.47 .60 4.40 .34 

come through when I need him. Dad 4.03 1.20 3.90 1.29 

6. It bothers me if I don't know Mom 3.76 1.28 4.38 .90 

where my XXX is. Dad 3.54 1.12 3.74 1.39 

7. If I needed help, I probably Mom 3.81 1.25 4.23 1.35 

wouldn't call my XXX. Dad 3.46 1.42 3.16 1.41 

8. If XXX knew everything I'd done. Mom 4.29 .95 4.23 1.00 

he might not love me anymore. Dad 4.26 1.01 3.71 1.54 

9. Now that I'm getting older, Mom 3.79 1.14 4.28 .91 

I need my XXX as much as ever. Dad 3.86 1.06 3.58 1.37 

10. It doesn't matter to me whether Mom 4.50 .76 4.00 1.30 

I can contact my XXX. Dad 3.91 1.17 3.84 1.26 

11. If I got into trouble away from Mom 4.00 .99 3.98 1.17 

home I would call my XXX. Dad 3.23 1.35 3.16 1.36 

12. I wouldn't like my XXX to be away Mom 3.87 1.23 4.23 1.00 

from home for very long. Dad 3.69 1.23 3.84 1.39 

13. I know my XXX loves me a lot. Mom 4.79 .53 4.73 .72 

14. I don't need XXX for most things. Mom 3.21 1.14 3.48 1.17 

Dad 3.46 1.03 3.24 1.26 

* Each item rated on a 5-point Likert-type scale. 

81 



APPENDIX L: STRENGTH OF 

AFFECT SCALE ITEMS * 

1. 

2. 

3. 

4. 

Good Bad 

Close Distant 

Kind Cruel 

Fair Unfair 

Mom 

Dad 

Mom 

Dad 

Mom 

Dad 

Mom 

Dad 

Males 

Mean 

6.47 

6.20 

6.46 

6.06 

6.16 

6.11 

5.97 

6.03 

SD 

1.03 

1.05 

1.12 

1.25 

1.21 

1.06 

1.34 

1.22 

Females 

Mean 

6.20 

5.76 

6.33 

5.16 

5.93 

5.95 

5.30 

5.08 

SD 

1.06 

1.24 

.97 

1.73 

1.00 

1.04 

1.56 

1.46 

* Concepts rated on a 7-point Semantic Differential type scale 
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APPENDIX M: FACTORS FOR 

MOTHER ATTACHMENT 

Need for Ready Access 

I. I like to know where my XXX is 

so I can reach him if I have to. 

10, It doesn't matter to me whether 

I can contact my XXX. 

II. If I got into trouble away from 

home I would call my XXX. 

Anxiety When Absent/Comfort When Present 

2. When I get sick or hurt I want 

my XXX to be with me. 

4. I would feel bad if my XXX went 

away and I didn't know where. 

6. It bothers me if I don't know 

where my XXX is. 

Security and Trust in Relationship 

3. I feel nervous or upset around 

my XXX. 

5. I can always count on my XXX to 

come through when I need him. 

8. If XXX knew everything I'd done, 

he might not love me anymore. 

13. I know my XXX loves me a lot. 

Desire for Proximity/Contact 

7. If I needed help, I probably 

wouldn't call my XXX. 

12. I wouldn't like my XXX to be away 

from home for very long. 

Defensive Proximity Avoiding 

9. Now that I'm getting older, 

I need my XXX as much as ever. 

14. I don't need XXX for most things. 
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APPENDIX N: FACTORS FOR 

FATHER ATTACHMENT 

1. I like to know where my XXX is 

so I can reach him if I have to 

2. When I get sick or hurt I want 

my XXX to be with me. 

5. I can always count on my XXX to 

come through when I need him. 

6. It bothers me if I don't know 

where my XXX is. 

9. Now that I'm getting older, 

I need my XXX as much as ever. 

10. It doesn't matter to me whether 

I can contact my XXX. 

12. I wouldn't like my XXX to be away 

from home for very long. 

14. I don't need XXX for most things. 

11. If I got into trouble away from 

home I would call my XXX. 

4. I would feel bad if my XXX went 

away and I didn't know where. 

7. If I needed help, I probably 

wouldn't call my XXX. 

3. I feel nervous or upset around 

my XXX. 

8. If XXX knew everything I'd done, 

he might not love me anymore. 

13. I know my XXX loves me a lot. 
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