
THE RELATIONSHIP COMPONENT OF WOMEN'S 

IDENTITY FORMATION WITHIN TWO CULTURES: 

THE RELATION BETWEEN IDENTITY AND 

GENERAL ATTACHMENT IN ADULT WOMEN 

by 

MARY D. FRAME, B.S. 

A THESIS 

IN 

HUMAN DEVELOPMENT AND FAMILY STUDIES 

Submitted to the Graduate Faculty 
of Texas Tech University in 

Partial Fulfillment of 
the Requirements for 

the Degree of 

MASTER OF SCIENCE 

Approved^ 

Accepted 

December, 2000 



^2 ACKNOWLEDGMENTS 

^6 Many people helped me to accomplish this endeavor, and I would like to extend 

special thanks to many of these individtials for their assistance and encouragement. First 

I would like to thank each of my committee members. To Dr. Yvonne M. Caldera, thank 

you for being supportive, a mentor and an advisor in this tmdertaken. She helped me 

design, research, gather data, write and present this thesis. To Dr. Sorell, thank you for 

all that you have encouraged me to learn and question. Thanks for all the valuable 

comments and questions you always ask. To Dr. Wieling, thank you for providing the 

time and space in your schedule to assist me in this thesis preparation. In addition, I 

would like to thank all of my classmates who supported and encouraged me along the 

way and the women who participated in my study for their time and information. I would 

also like to thank my best fiiend Yolanda Criddle for encouraging and supporting me, as 

well as helping me to understand the Mexican American Culture and their barriers to 

education. Thank you for talking to my participants so I could understand the problems 

with the measures. I would also like to express my appreciation to my children, 

grandchildren, and daughter-in-law for understanding and supporting me in the time and 

effort spent away fi"om th^m. Finally, I greatly appreciate^ all that my husband, Jerry did 

for my endeavor of obtaining my master's. I thank you for allowing me to live in 

Lubbock to obtain my education. Thanks for keeping me on task, supporting me in my 

efforts, for loving me when I was frustrated and not allowing me to give up before I 

finished. 

11 



TABLE OF CONTENTS 

ACKNOWLEDGEMENTS ii 

ABSTRACT iv 

LIST OF TABLES v 

LIST OF FIGURES vii 

CHAPTER 

L INTRODUCTION 1 

IL METHOD 69 

IIL RESULTS 79 

IV. DISCUSSION 90 

REFERENCES 108 

APPENDIX 

A. INFORMATION SHEET 121 

B. GENERAL ATTACHMENT QUESTIONNAIRE 123 

C IDENTITY STYLE QUESTIONNAIRE 126 

111 



ABSTRACT 

The main purpose of this study was to investigate the relation between women's 

identity orientation and commitment and dimensions of attachment styles within 

non-Hispanic White and in Mexican Americans college women. It was speculated that 

due to the commonalties between the two theoretical fi-ameworks and characteristics of 

the identity statuses and attachment styles, there would be a relation between the scores 

on identity formation and attachment. The instnmients used for this study were General 

Attachment Questionnaire (Collins & Read. 1990) and the Identity Style Inventory (ISI. 

Berzonsky. 1992). Canonical correlation analyses were conducted to investigate this 

relation. This study foimd that relations exist between identity and attachment dimension 

for non-Hispanic White college women, but none was found for the Mexican American 

college women and difference between dimension on identity but not for attachment 

between the women in the tvvo groups. 
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CHAPTER I 

INTRODUCTION 

Attachment and identity have been considered lifelong processes; yet, research has 

been separate for each process (Bowlby, 1969, 1982; Erikson. 1950). Although 

attachment develops primarily during a critical period dtiring infancy, the process of 

forming attachments is lifelong (Bowlby, 1969, 1982). Attachments are formed and 

attachment styles can be refined throughout life. The development of identity is also a 

lifelong process (Erikson 1950). This identity formation reaches a crisis in adolescence as 

the individual attempts to integrate childhood identities with adult identity, but one's 

identity continues to be modified throughout life. 

One of the reasons for the lack of collaboration between researchers in the two 

fields is the age of the subjects being studied. Research on attachment has mainly been 

performed on infants (Bretherton & Waters, 1985) and identity research has focused 

mainly on adolescents (Marcia, 1980). Since both are lifelong parallel processes, they 

could be expected to be related because they are developing at the same times in human 

development. There are similarities in the tenets of these theories that warrant an 

empirical examination. 

Furthermore, another difference in the subjects that have been studied within each 

field is gender. Most identity research has been conducted with white middle class men, 

even though Erikson (1980) and Gilligan (1982) have suggested that the stages might not 

apply to both genders. Erikson (1968) suggested that women define their identities with 



careful consideration for their future husbands. Yet, despite Erikson's observation of 

gender differences, the researchers have not focused much on identity development of 

women. Research on attachment, on the other hand, has been conducted with both girls 

and boys. 

In addifion, Erikson (1968, 1980) suggested that although children in all cultures 

go through the same sequence of identity formation, each culture might react to this 

sequence differently, as well as differentially influencing the progress of individual 

identity development. Little research has investigated how culttire influences identity 

development. Attachment researchers have studied different cultures. Starting in the 

1980s, researchers began to ask about the specific meaning of attachment in other 

cultures (Harwood, Miller, & Irizarry, 1995). Because attachment develops within 

relationships, it follows that cultures where the nature of relationships differs, will have 

different effects on the development of attachment. Therefore, it might seem that some 

aspects of attachment are culturally specific. Yet, little research has been performed on 

adult attachment in different cultures. 

This study will attempt to address both issues. Attachment and identity will be 

compared and contrasted in a group of young college women fi"om non-Hispanic White 

and Mexican American backgrounds. 



Psychosocial Theory of Identity Development 

Basic Concepts of Identity Development. 

The search for identity seems to be a pervasive theme in our society. Books, 

poems, songs, and other forms of expression investigate one's identity. Rene' Descartes 

(1596-1650) continuously asked how he could be sure that he existed and is famous for 

saying "I think, therefore I am." David Hume (1711-1776) suggested that it was 

impossible to know oneself. In addition, Immanuel Kant (1724-1804) investigated this 

issue of how to know oneself Indeed, throughout history, humankind has searched for 

identity. 

There are three functional aspects of identity (Batimeister, 1986). First, identity 

helps one to make choices and decisions in life and is based on values and priorities that 

one chooses. Second, social identity makes relationships possible and less difficult. 

Finally, a strong sense of identity assists in the establishment of realistic goals and the 

ability to meet those goals. Erikson (1959c) stated that Identity formation is a lifelong 

process, which does not end at young adulthood. 

In 1950, Erik Erikson came to American at a time of rapid social change and 

unrest (Miller, 1993). Erikson had worked with Freud and accepted much of Freudian 

theory such as psychological structure, the unconscious and the conscious, drives, 

psychosexual stages, the normal-abnormal continuum and psychoanalytic methodology 

(Miller, 1993). Erikson, however, expanded Freudian theory in four major ways: (1) 

developing methods beside psychoanalyses, (2) conceptualizing eight psychosocial 

stages, (3) suggesting that development covers the entire life span, (4) studying the 



development of idenfity (Miller. 1993). It is Erikson's study of the development of 

identity that this study will address. 

Erikson saw identity as a major event in personality development and placed 

identity "within scheme of normal personality development" (Marcia, 1993, p. 3). One's 

idenfity is the core aspect of an individual. It is a stable, consistent, and reliable sense of 

self According to Erikson (1968), the crucial period for establishing idenfity occurs in 

late adolescence. Erikson (1959) also defined identity as a primarily imconscious process 

that tmites personality and links the individual to the social worid. Erikson (1959) saw 

this identity as who one is and how one defines oneself Identity development includes 

three aspects: (1) behavioral, (2) structural and (3) phenomenological (Marcia, 1993). 

Each of these aspects of identity will be explored in more detail. 

The behavioral aspects of identity development is the facet of identity that can be 

observed and studied. The two behaviors that have been observed in identity formation 

are exploration and commitment (Marcia, 1993). Exploration is defined as gathering 

information about what the individual might be in one's life (Josselson, 1994). This 

gathering of information could be performed through experiences of trying on certain 

values, roles, or ideas. Information could also be obtained by observing and perceiving 

others' opinions. During this time of exploration, the individual learns how culture 

responds to and values various choices and options available. Exploration requires 

patience, an ability to handle certain levels of anxiety, and flexibility (Josselson, 1994). 

Commitment is defined as an end to exploration. The individual makes decisions 

about which options define their identity. There are two kinds of committed identity and 



two kinds of uncommitted identity based on the exploration of identity options (Marcia, 

1993). One type of committed identity is when an individual commits to an identity 

without any exploration (foreclosed). The second type of committed identity is when an 

individual commits to an identity after an exploration (identity achieved). The two types 

of uncommitted identity differ in that one is seeking commitment (moratorium) and the 

other is avoiding it (diffused). Ideally, the exploration of alternatives should precede 

commitment. Each of these statuses w\\\ be described in detail, later. 

Structiu-al aspects of identitv includes the eight stages of psychosocial 

development and idenfity development (Marcia, 1993). Identity development is an 

integral part of this larger developmental scheme (Marcia, 1993). Erikson's work in 

various cultures indicated that more than psychosexual stages were at work in 

himiankind's development and, thus, he developed the psychosocial dimension to Freud's 

stages (Miller, 1993). 

At each stage of development, the individual attempts to resolve successftilly the 

crisis of the stage. This results in a "unique individual style of resolving" (Marcia, 1993, 

p. 5). Erikson (1959) suggests that a successfiil resolution at each stage results in a 

favorable ratio of positive and negative outcomes for the specific culture. 

Within this psychosocial view, physical and cognitive development brings 

personal and social changes, which drive the development of the individual (Miller, 

1993). As the individual matures and learns new skills and has new possibilides, society 

demands new and different responsibilities. Erikson discussed this maturation in the 

epigenetic principle: 



Somewhat generalized, this principle states that anything that grows has a ground 
plan, and that out of this ground plan the parts arise, each part having its time of 
special ascendancy, tmtil all parts have arisen to form a functioning whole. At 
birth the baby leaves the chemical exchange of the womb for the social exchange 
system of his society, where his [sic] gradually increasing capacities meet the 
opportunities and limitations of his [sic] culture. (Erikson, 1968, p. 92) 

Erikson addresses the interaction of matiu*ation and society's demands with the eight 

stages of development. Each stage builds and influences later stages (Miller, 1993). 

Erikson considered this resolution as a fit between the individual and culture 

(Miller, 1993). The culture provides opportunifies and limitations which affects the 

individual's development. Erikson suggested that individuals in all cultures go through 

the same sequence of stages, yet each culture may provide different ways of dealing with 

the stages. Erikson (1959) suggested that one aspect of identity is "inner solidarity with 

the group's ideals and idenfity" (p. 102). 

According to psychosocial theory, Erikson (1968) suggested that the primary 

theme of life is the quest for identity. This identity is an understanding and acceptance of 

self and one's society. Erikson (1959, 1968) suggested that identity develops throughout 

the eight stages during one's whole life. At each level, the individual's identity is 

transformed. He suggested that earlier forms of identity influence later forms (Erikson, 

1959, 1968). It is during adolescence that this process reaches a crisis. Since this study is 

mainly interested in the fifth stage, only a brief description of the other stages is provided, 

followed by a detailed description of the fifth stage. 

The first stage of Erikson's (1968) psychosocial theory is basic trust versus basic 

mistrust. Erikson defined "basic trust" as "an essential trustftilness of others, as well as a 



fiindamental sense of one's ovm trustworthiness" (1968, p. 96). The next stage is 

autonomy versus shame and doubt. It is in this stage that children learn self-control when 

supported by parents and others (Erikson, 1959). It is at this stage of psychosocial 

development that the individual starts to learn rules of what, where, and when society and 

culture allow various behaviors. 

The third stage is initiative versus guilt in which identification with parents is the 

goal (Erikson, 1959). The individual identity at this time is identification with social 

roles or ideal prototypes (Erikson, 1959). The fourth stage (industry versus inferiority) is 

a calmer period. Erikson (1959) states that this stage is different fi-om the first three 

stages. "It does not consist of a swing from a violent inner upheaval to new mastery" (p. 

88). It is at this time that the child uses the basic trust to enter the larger social world of 

knowledge and work. The child forms an identity based on "I am what I learn" (Erikson, 

1959, p. 82). 

Erikson's (1968) stage six (intimacy and solidarity versus isolation) suggests that 

only a person with a well-integrated identity can be psychologically intimate with others. 

One's social identity is part of the greater identity. The seventh stage is generativity 

versus stagnation and self-absorption. Erikson (1959) defined generativity as "the interest 

in establishing and guiding the next generation" (p. 97). The last stage is integrity versus 

despair and is a final integration of all previous stages. "Integrity involves the acceptance 

of limitation of life, a sense of being a part of larger history that includes previous 

generations, a sense of owning the wisdom of ages, and a final integration of all the 

previous stages" (Miller, 1993, p. 167). 



It is in the fifth stage that identity formation reaches a more intense crisis. This 

stage is titled identity versus identity difftised. The basic task at this stage is to integrate 

childhood identities developed at earlier stages into a more complete identity (Miller, 

1993). Erikson (1959) suggested: 

The process of identity formation emerges as an evolving configuration- a 
configuration which is gradually established by successive ego syntheses and 
resyntheses throughout childhood; it is a configuration gradually integrating 
constitutional givens, idiosyncratic libidinal needs, favored capacities, significant 
identifications, effective defenses, successful sublimations, and consistent roles, 
(p. 116) 

Erikson (1959) suggested that the whole (idenfity) is greater than the sum of the parts 

(previous identity). 

Erikson (1968) proposed that the successful completion of this identity must be 

consistent with society's expectations and may be influenced by one's minority-group 

status, gender identity, an overly strong identification with parents, or too many or few 

occupational roles from which to choose. Grotevant and Thorbeck (1982) foimd that 

gender identity was more important for men than for women. The instrumental goals of 

masculinity are more expressive of explorations than is femininity. 

Often during adolescence, the individual needs more than identification with 

others. Idenfity formafion begins at this fime in earnest (Erikson, 1959). The individual 

starts searching and exploring various options to form his/her own identity. 

It is within relationship with others that this identity is formed. The significant 

relationships of this stage are the peer groups, outgroups, and models of leadership 

(Erikson, 1959). The youth seeks self through others. The social group allows 
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individuals to try out roles and the culture defines the value of various roles (Miller, 

1993). 

The phenomenological aspects of identitv formation include the "silent doings" 

and the meaning of life. Individuals have different experiences involving the outlook of 

one's future. Marcia (1993) argues that somefimes in various people, identity formation is 

also a conscious process that gives meaning to one's world. Marcia suggests there are 

two basic types of identity formations. 

This core may be conferred (given by one's childhood caretakers) or constructed 
(built by oneself out of conferred elements). Those with conferred identities 
experience their future as the ftilfillment of expectations; those who have 
constructed identities experience their fiitures as the creation of self-relevant 
forms. (Marcia, 1993 p. 8) 

Marcia operationalized identity formation using four variants of these two basic types of 

identity, which occur during later adolescence. These four distinct ways are different 

combinations of explorafion and commitment to identity (Marcia 1966). Moratorium, 

identity achieved, and foreclosed are the various types of identity Marcia found which 

have conferred or constructed identities. Moratorium and identity achieved identity are 

constructed identities. Foreclosed identity is conferred from childhood significant others. 

Diffused identity has neither conferred nor constructed identity. 

Berzonsky (1989) conceptualized that Marcia's four identity status involved three 

different process orientafions and variations on commitment (see Table 1). He suggests 

that individuals differ in the methods they use to problem solve and make decisions. 

These processes are used in identity formation. The three orientations are diffused, 

normative, and informative. The diffused orientation is used by individuals who are in 



identity diffused status (Berzonsky, 1989). They are very defensive in their decisions and 

problem solving methods. They usually procrastinate and are influenced by situational 

demands (Berzonsky, 1992). Foreclosed individuals use a normative orientation to make 

decisions and solve problems (Berzonsky, 1989). This style of processing is characterized 

by conforming to standards and norms set by significant others (Berzonsky, 1992). 

Information-oriented individuals are usually classified in identity achieve or moratorium 

status (Berzonsky, 1989). These individuals usually seek information and determine 

solution on their own to solve problems and make decisions (Berzonsky, 1992). The 

commitment scale determines how committed the individual is on religious issues, 

political issues, and college major. 

The Identitv Statuses 

The identity-diffused individual lacks a coherent identity. The idenfity diffused 

individual may have either explored options or not, yet no movement toward commitment 

is seen (Marcia, 1993). According to Marcia (1993), this individual is floundering in the 

area of identity formation, which could be due to prior problems in resolufion of previous 

stages. In a study of yoimg adults, Donovan (1975) found that idenfity diffused subjects 

are wary of peers and terrified of authority figures. These subjects were foimd to have a 

lack of closeness to both parents. They have never really idenfified with parents or 

authority figures (Donovan, 1975). 

Berzonsky (1989) found that individuals in diffused identity status scored high on 

diffused, low on normative and information orientation (see Table 1). These individual 
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are also low on commitment. Individuals that use diffused orientation to process 

information, solve problems, and make decision usually delay or procrastinate decisions 

as long as possible. Berzonsky (1989) also found that these individuals' behavior is very 

situafionally dependent. Their style of processing information is extremely externally 

controlled (Berzonsky, 1990). The only exploration these individuals would perform 

would be due to demands set by others or the situation (Berzonsky, 1989). Situational 

concerns, such as popularity, appearance, and impressions would be very important to 

individuals using a diffused orientation (Berzonsky, 1992). Also these individuals scored 

low on measiu-es of self-awareness including introspectiveness, personal ideas, feelings, 

and motivation for behaviors (Berzonsky, 1989, 1990). 

Identity foreclosm-e is the identity status where most adolescents start the fifth 

stage if the previous stages have been successftilly resolved (Marcia, 1993). In the 

previous stages, these individuals have formed identification with parents and/or 

significant others (Donovan, 1975; Erikson, 1959). Erikson (1980) described a 

foreshortened moratorium period as foreclosure. The foreclosed identity individual has 

committed to a path without exploring options. Marcia contends that foreclosure is 

characterized by lack of exploration and commitment. This individual would have a 

conferred identity, which is usually built on childhood expectation (Marcia, 1993). 

Donovan (1975) found these individuals to be dependent and in awe of authority figures. 

He suggested that the over intensity of family prevented identity explorations. 

Self-esteem is usually obtained from following parental norms and ideals (Donovan, 

1975). 
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Like the diffused identity individual, there are three distinct ways for the identity 

development for foreclosures to progress. For the individual to be involved in 

progressive development, movement would be toward exploring options within the 

moratorium status. Any movement toward diffused identity would be considered 

regressive development because the search for identity stops in diffusion (Stephen, 

Fraser, & Marcia, 1992). Finally, the individual could remain in foreclosure. It is only as 

the individual ages and identity crisis occurs that the foreclosed individual would 

progress in identity development. As the individual ages, the identity statuses of 

moratoriiun and identity achieved are seen as the individual resolves the identity crisis of 

adolescence (Dignan, 1965; Fry, 1974; Thompson, 1963; Whitboume, Jelsma, & 

Waterman, 1982). 

Berzonsky (1989) foimd that individuals in foreclosed identity status scored high 

on normafive orientafion and commitment scale and scored low on diffused and 

information orientation. These individuals usually conform to norms set by parents and 

significant others with little self exploration. Berzonsky found that normafive orientation 

style would be characterized by only seeking information when it is endorsed by 

significant others. Individuals who use a normative orientation style would not 

necessarily be closed to all new experiences. Yet, many aspects of their idenfity would be 

closed to information or experiences that might cause dissonance or confiision; these 

areas would be hard core values or beliefs, which define their idenfity. These individuals 

would have a greater emphasis on their social identity and would internalize social 

requirements, norms, values, and beliefs so that these would become their private beliefs 
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as well (Berzonsky, 1989, 1990). The private and public identi^ of foreclosed 

individuals would be very similar. 

The individual in the moratorium identitv status is experiencing an identity crisis 

(Marcia, 1993). This individual is exploring various options and is not ready to commit 

to any one option. The moratorium individual would be vague in commitment, yet 

showing signs of desiring commitment (Marcia, 1993). This individual is often seen as 

counter-dependent on parents (Donavan, 1975). They often adopt a life style very 

different from their parents as they explore options available to them. Yet also, they 

experience some guilt about this difference. 

This individual is considered to be in transition from foreclosure or diffused 

identity to constructed identity as mention in the above sections (Marcia, 1993). For the 

individual in moratorium to continue developing progressively, movement would be 

toward identity achieved (Stephen, Fraser, & Marcia, 1992). There could be a cycle of 

resumption of identity crisis (movement from moratorium to identity achieved and back 

again to moratorium to identity), which is considered a continuation of the identity 

formation process (Stephen, Fraser & Marcia, 1992). Although there could be regression 

in development toward diffusion, the moratorium individual could never again be 

foreclosed because the foreclosed individual never has explored options. 

The individual in moratorium identity status would score low on diffused and 

normative orientation and on commitment (Berzonsky. 1989. 1990, 1992) (see Table 1). 

These individuals would score high or moderately high on information orientafion 

(Berzonsky, 1989, 1990, 1992). These individuals would actively seek out and evaluate 
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information and use this information to make decisions and solve problems. Berzonsky 

(1989) proposed that information orientative individuals would be open to new 

information, ideas, and experiences, which they felt would enhance them (Berzonsky, 

1992). These individuals would be characterized by introspectiveness and a focus on 

internal identity rather than social identity (Berzonsky, 1992). Berzonsky (1992) 

proposes that information orientation is motivated by self-relevant of the information and 

not just of information of itself 

Identitv-achieved status is the last variant to explore (Stephen, Fraser & Marcia, 

1992). The identity-achieved individual has successfiilly resolved moratorium. After a 

period of exploration in moratorium, the individual is committed to certain beliefs or 

values. Given that this individual has spent time exploring options during the identity 

crisis, this individual would most likely be older than individuals in the other three 

statuses. The identity achieved individual would have a constructed identity according to 

Marcia's (1993) two basic types of identity. Donovan (1975) found these individuals 

were more realistic in assessing parents and able to be less dependent on their parents. 

Any movement of an identity achieved individual toward moratorium would be a 

resumpfion of crisis and not regression (Stephen, Fraser, & Marcia, 1992). The idenfity 

achieved individual could also regress developmentally and move into the diffused 

idenfity status. Yet, as in the case of the moratorium individual, he/she could never be in 

foreclosure again. 

Berzonsky (1989, 1990, 1992) proposes that idenfity-achieved individuals, as well 

as individuals in moratorium use an information orientation to solve problems and make 
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decisions (see Table I). Unlike individuals in moratorium, identity achieved individuals 

would score high on commitment (Berzonsky, 1989). The identity achieved status is 

characterized by high levels of commitment based on seeking out self-relevant 

informafion and evaluating it before deciding on which path to chose (Berzonsky, 1989. 

1990, 1992). Berzonsky (1989) found a negafive relation between information 

orientation and authoritarian values. Most of the previous research has been verified and 

supported for men's idenfity development. 

Women's Identitv 

Before the last twenty years, most of the research had been done on men 

(Josselson, 1987). Most psychoanalytic theories of women were based on women's 

inferiority to men. Erikson wrote his theory based on male identity development and 

mentioned little of women (Josselson, 1987). Erikson (1968) suggested that a woman's 

identity would be defined in her search for her husband. 

"Development according to the male model overlooks the fact that women's 

development is proceeding but on another basis" (Miller, 1976, p. 83). People develop 

within a culture. Identity formation is an interactive process between the individual and 

society. As society is attempting to mold individuals into productive social people, the 

individual is striving to create their own identity within the society (Erikson, 1968). 

Society and culture create different experiences for men and women. For women, 

identity is defined by being a woman in her culture. "Any gender differences in the 

frequency or presence in the different identity statuses could be interpreted as a fimction 
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of cultural influences, not as a result of the unfolding of different development 

capabilities" (Waterman, 1993, p. 45). Idenfity "makes sense" only within the context of 

a particular social and historical fime (Josselson, 1996, p. 28). This study will study how 

culture shapes women's identity. 

Identity differences have been found in studies between men and women when 

relafionship issues are entered (Archer, 1985; Grotevant et al., 1982). In earlier studies, 

quesfions in interviews designed to elicit informafion about idenfity exploration and 

commitment only covered the domains of occupation, political, and religious ideology. 

Women were usually found to be in foreclosure or diffused using these instruments. In 

1972, Schenkel and Marcia added questions concerning sexual values and standards and 

religion. For the first time, women were found to be in moratorium and identity 

achieved, and men were more likely to be foreclosed and identity diffused with the 

relationship aspects added to questionnaires. It seemed that religion and sexual values 

and standards were more predictive of women's identity formation than the occupation 

and political area. Therefore, it would seem that different methods of study have 

different results. 

Matteson (1993) suggests that women form their identity differently than men 

form their identity. Matteson (1993) found that it was more difficult for women to 

achieve identity. There was less social support for women to explore identity. It might 

even be that society discourages exploration by women. Stability of identity is more 

desired for women than for men. Women were more likely to have to decide whether to 

explore different identities than men were (Matteson, 1993). Women are encouraged to 
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work on and think about relationship and communal concerns rather than identity issueŝ  

As women's choices in society change and as women enter the public spheres with men, 

women have been required to explore their identity in the occupational and political arena 

more (Pulkkinen & Ronka, 1994; Kirk & Okazawa-Rey, 1988). 

There are domestic, institutional, and social customs that keep women in the 

home which are characterized in the "motherhood mandate." Traditionally women are 

require to have children, preferably males, and raise them well. Historically, it as been 

almost unthinkable for a woman to be less than a mother and vyife (Bem & Bem, 1970). 

Women's lack of success in the public sphere has been found to be associated with the 

mandate to produce large families (Russo, 1976). Women's opfions in society often 

depend on her being able to fulfill their mandate of motherhood. As the demand for large 

families has decreased and advances in technology of birth control have enable women to 

plan for families, women are less restricted by the motherhood mandate. Yet, it still is 

important in a women's identity. Most of the women in Josselson's study (1987,1996) 

plan for children and families in their lives, although they varied in the priority placed on 

motherhood. Although more women are able to have children emd a career, they usually 

experience guilt about not staying at home with their child despite lack of evidence of the 

detrimental effects on children (Etaugh, 1974; Hoffman & Nye, 1974). 

Erikson (1968) stated that women leave part of their identity open with 

consideration for her future husband and children. Erikson saw this as an interactive 

process as women's identity determines which husband she chooses, and the husband 

influences the open portions of her identity. Many studies have found support that a 
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woman's identity is always in coimection with others (Chodorow, 1974; Gilligan, 1982; 

Josselson, 1987). More women feel comfortable identifying themselves as someone's 

wife, doctor's wife, or machinist's wife. Women often gain status through the men she 

identifies with herself, rather than through her own identity (Josselson, 1987). Identity 

thus becomes a way of judging ourselves with respect to a typology or set of values that is 

meaningful to others with whom we identify ourselves. 

Identity links individuals with their culture and social worlds. It is a process of 

becoming that lasts a lifefime. Before adolescence, identity is mostly ascribed. It is at 

adolescence that many individuals make decisions about their individual identity 

(Josselson, 1987). Within the two types of idenfity, Josselson (1987,1996) and Marcia 

(1993) propose four major variants to resolve Erikson's crisis of identity. Which of these 

four variants (diffused, foreclosed, moratorium, identity achieved) a woman uses to form 

her identity will determine the nature of her identity as much or more than the choices she 

makes (Josselson, 1987). Indeed, these choices will be determined by the identity status 

or identity orientation, she chooses. 

Before Josselson's study in 1987, most studies conducted with women contained 

mentally ill clients. Josselson (1987) was one of the first to study "normal" women and 

how they form their identities. First, Josselson (1987) interviewed thirty women while in 

college. Twelve years later, the same women were again interviewed (Josselson, 1987). 

Finally, twenty-two years after college, these thirty women were again interviewed. She 

found four diverse pathways that these women used to develop their identity (Josselson, 

1987, 1996). 
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Josselson (1987) suggested that this process of identity formation is the 

foundation for later identity. "For girls, it seemed, identity was a matter of defining the 

internal experience of self through attachments to others" (Josselson, 1987, p. 171). 

Josselson called this attachment to others "anchoring" and felt that this was critical to 

identity formation in women due to the relationship importance in these areas of their 

lives. Identity is formed through "an amalgamation of anchor points" (Josselson, 1987 p. 

178). There were four areas that the women in Josselson's study found anchors for their 

lives (1987). The first was the family of origin (foreclosures were mostly in this group). 

Husband and children formed the second area (identity achieved were mostly in this 

group). Career mentoring was the third area of anchoring Some of these mentors were 

their husbands. Friendships were the last area of anchoring. Friendships 

mostly were secondary anchoring, yet could be primary anchoring if other anchors were 

not found. Diffusion group of women had trouble forming any "anchoring." 

Identitv diffused in women. The women within the diffused idenfity status had 

neither conferred nor constructed identity according to Marcia (1993). Josselson (1987) 

stated that there is an absence of the attributes of identity formation in that there is no 

crisis or commitment. Josselson (1987) found that there were four different patterns or 

subgroups vyithin the identity diffusions. The first two, severe psychopathology and 

previous developmental deficits, had earlier issues of insecure attachment and other 

issues that were primary to issues of identity formation. The third pattern or subgroup 

was moratorium diffusion. They experienced a crisis in identity, yet diffused women 

were also more experimental, less goal directed, and less focused than moratorium 
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women were. The last pattern or subgroup was foreclosed diffusion that had less support 

and direction from parents. Foreclosed diffusion women adapted a "wait and see" 

attitude, had no consistent direction in life, and allowed life to define their identifies 

(Josselson, 1987). 

Identity diffused women did contain several variables in common with each other. 

These women felt adrift and lost, had difficulty with intimate relationships, lacked social 

relationships, and were very self-reliant (Campbell, Adams, & Dobson, 1984, Josselson, 

1987). These women tended to vyithdraw from situations (Josselson, 1987). Josselson 

(1987) foimd that diffused individuals scored lowest on all measures of healthy 

psychological functions. 

Identitv Foreclosure in women. Women had many common characteristics in 

Josselson's study (1987). These women valued security as most important and defined 

this security as being loved and having others care for them (Josselson, 1987). Several 

studies have found the women in foreclosure tend to be less anxious than women in other 

statuses (Marcia & Friedman, 1970; Prager, 1982; Schenkel & Marcia, 1972; Toder & 

Marcia, 1973). Matteson (1993) found most women in foreclosure had more secure bases 

for attachment than men in foreclosure did. Matteson (1993) suggested that foreclosure is 

more adaptive for women than for men because society expects women to be more 

concerned about others than their ovyn identity issues. Foreclosed women were found to 

have higher self-esteem and lower anxieties than men do in foreclosure (Matteson, 1993). 

According to Josselson (1987) and Matteson (1993), women in foreclosure were 

very close and committed to their families and especially to their fathers. Relafionships 
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were considered very important to them. Foreclosed women had strong beliefs and 

values from their childhood and never questioned, wavered or rethought these beliefs and 

values (Josselson, 1987). They had a strong sense of duty. They usually felt the need to 

find a mate to fit dreams and expectafions in life as defined by their family. Foreclosed 

women usually had less peer support than identity achieved women and were often 

unable to form trust outside the family for forming friendships (Josselson, 1987; 

Matteson, 1993). Josselson (1987) has found foreclosure in women and closeness to both 

parents are associated. 

Women in moratorium. These women are fall somewhere between the 

constructed and conferred identity which Marcia (1993) proposed. The major theme of 

these women was guilt (Josselson, 1987). They seemed to live their lives trying to please 

someone else. If they were not pleasing their parents, then they were trying to please 

boyfriends or other important relationships in their lives. Like the women in foreclosure, 

the moratorium women were more closely committed to their fathers; they idealized their 

fathers and rejected their mothers (Josselson, 1987). Foreclosure and moratorium women 

both were committed to and needed relationships in their lives. They had a "single 

minded focus on and need for relationship" (Josselson, 1987, p. 136). Since moratorium 

women have formed their identity in relationships more than identity achieved women, if 

they leave these relationships, the newly forming identity often flounders. Indeed, many 

of the women's identities in moratorium status of Josselson's study (1987) flounder when 

they left school and all the relationships formed while in school. 
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Although identity achieved women also went through moratorium, there were 

many differences. Moratorium women lived for relationships, not their own 

achievements like the identity achievement women (Josselson, 1987). These women 

were in a desperate quest for the right and correct approach and were imable to commit to 

a choice until they found this approach. These women based their self-esteem on being 

right (Josselson, 1987). 

With no commitment aroimd which to construct identity, moratorium women 

questioned all aspects of their lives (Josselson, 1987). Yet, Josselson (1987) found that 

these women in moratorium were "more insightfiil, self-reflective and internally sensitive 

people than in any of the other groups" (p. 139). Moratorium women in Josselson's study 

(1987) seem caught in a conflict of choices and were unable to transcend these decisions 

like the identity achieved women. 

Identitv achieved women. The positive outcome of the fifth psychosocial stage of 

development is identity achievement (Marcia, 1993). Josselson (1987) found some 

common characteristics among identity achieved women. They spent time in exploration 

of the idenfity they wanted. There was less need for security, and therefore they could 

search out new options. 

Pulkkinen and Ronka (1994) found self-confidence was positively correlated with 

identity achievement in women. Achieved women were able to separate from the 

ascribed identity of their childhood and form individuated and distinct identifies. They 

"forged identities on their own terms having examined and reworked the identities 
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assigned to them as children" (Josselson, 1987, p. 72). These women had high 

mofivafion to obtain their goals (Pulkkinen & Ronka, 1994). 

According to Josselson (1987), identity achieved women were "more firmly 

rooted in an internal sense of self, and, hence, more independent of external sources of 

self-esteem" (p.72). Considering this observation, Josselson (1987) proposed that identity 

achieved women based their commitments on a more internalized set of values than the 

other statuses have. 

Pulkkinen and Ronka (1994) found that identity achievement in women correlated 

with social support. Women of achieved identity had more social support than other 

groups (Josselson, 1987). Although these women depended on important relationships 

with others, goals were met and set with more reliance on inner resources than the other 

groups of women. Indeed, Josselson (1987) alludes to this independence as an important 

part of their identity. "For identity achievement women, their capacities to have an effect 

on the world becomes a highly important part of their self-definition" (p. 97). These 

women were determined to influence the world through their own efforts. 

Matteson (1993) suggested that certain characteristics provided the necessary 

foundation for developing identity in women. Identity achieved women expressed more 

balance in their life than the other three groups of women in relationship, work, and self 

(Matteson, 1993). Like the foreclosed identity group, these women were found to be 

healthier and less anxious (Marcia & Friedman, 1970; Prager, 1982; Schenkel & Marcia, 

1972; Toder & Marcia, 1973). 

The Role of Culture in Identity Development 
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Culture can be defined as "the totality of the customs, arts, science, or religious 

and political behavior taken as an integrate whole that distinguishes one society from 

another" (Chaplin, 1985, p.l 13). If identity links the individual to culture and social 

worlds as Erikson suggested, then cultural differences should be investigated. In the 

same way that women live in a different social world than men live, Mexican American 

women live in a different culture than women who are not of Mexican descent. Erikson 

(1959) suggested that different cultures would influence pathways of idenfity formation. 

When children learn about cultural differences, this would affect the identity the child is 

forming (Erikson, 1963). 

Despite this, little attention has been spent on investigating the possibilities of 

differences in identity development in different cultures. Many studies have been 

conducted within the area of differences in self-concept and self-esteem attributable to 

ethnicity (Streitmatter, 1988). Culture influences an individual's identity in many ways. 

Culture decides when the individual is expected to choose commitments (Josselson, 

1994). "The more restrictive the society, the more the individual has to adapt to what is 

socially dictated" (Josselson, 1994, p. 14) 

Steitmatter (1988) investigated the possibilities in differences within identity, 

race/ethnicity, gender, and grade using junior high students. This study combined the 

various minorities into one group and compared these minority groups vyith the White 

group of adolescents. Steitmatter used the Extended Objective Measure of Ego Identity 

Status (EOM-EIS) (Grotevant & Adams, 1984). This measure is an objecfive, 

self-reported instrument which is adapted from Marcia (1966) interview format. It is a 
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64-item instrument that examines areas of occupation, politics, and religion ideological 

domains and friendship, dating, recreation, sex roles, and other interpersonal domains. 

This measure results in eight dimensions, four interpersonal dimensions and four 

ideological dimensions of achievement, moratorium, foreclosure, and diffusion each 

(Grotevant & Adams, 1984). All items are scored on 6-point Likert scale with 1 being 

strongly disagree and 6 as strongly agree. This scale results in continuous measures for 

each dimension. 

Anglo males scored lower than other groups on moratorium (Steitmatter, 1988). 

The other groups scored from lowest to highest were minority females, Anglo females, 

and minority males on moratorium, respectively. These results were found for both 

interpersonal and ideological dimensions of moratorium. It would seem that minority 

females, unlike minority males are less actively exploring their identity than Anglo 

females (Streitmatter, 1988). Yet, overall the minorities scored more foreclosed for both 

interpersonal and ideological dimensions than the Whites. Steitmatter (1988) suggested 

this could be because the risks involved for minorities are greater than those that 

non-minorifies take. She suggested that there is greater risk for minorities to challenge 

the accepted pathway and explore other options due to the reaction of the majority culture 

(Steitmatter, 1988). 

Abraham (1986) investigated differences between gender, ethnic, and idenfity 

formation status in high school students. Abraham (1986) used the Extended Objective 

Measure of Ego Identity Status (EOM-EIS), also (Grotevant & Adams, 1984). Mexican 

American subjects of both genders scored higher on foreclosed than Whites (Abraham, 
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1986). Males scored higher on foreclosed, lower on achieved or moratorium than women 

in both cultures (Abraham, 1986). 

Although Abraham (1986) controlled for socioeconomic status, Mexican 

Americans were more likely to adopt their parents' values and ideas without exploring 

other options. Hauser (1972) and Abraham (1986) suggested that the foreclosure of 

minorities was due to the constricted options available for minorities in the majority 

non-Hispanic White culture. There are fewer options to explore for minorities, based on 

prejudice and discrimination. 

Abraham (1986) offered another interpretation of the foreclosure of minorities. 

This difference could reflect the differences between the socialization of parents in the 

minority culture and the majority culture. Foreclosure is related to a warm and 

controlling parental style (Adams & Jones, 1983). The foreclosure could be due to 

Mexican-American parents' controlling behavior (Abraham, 1986). In addition, 

Abraham (1986) also believed that Mexican American parents might guide their children 

to roles and commitments they consider more adaptive for minority culture. This might 

be in an effort to shield their children from discrimination or to retain the minority 

culture's values and beliefs. 

A similar study was conducted using high school students in which there were no 

significant ethnic difference in socioeconomic status and grade point average 

(Rotheram-Borus, 1989). Rotheram-Borus (1989) used a self-reported instrument (cited 

in Adams, Fitch, & Shay, 1979), which resulted in four continuous variables. Whites 

scored significantly higher on moratorium than minorities scored in the upper grades 
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(Rotheram-Borus, 1989). The relationship between self-esteem and identity did not vary 

by ethnicity (Rotheram-Borus, 1989). This study also studied ethnic identity formation 

and how individuals form their identity vyith respect to the area of ethnicity. The ethnic 

identities were significantly different. Ethnic identity is the process of exploring and 

committing to one's culture. Males scored higher on moratorium and diffused than the 

females scored. Rotheram-Borus (1989) suggested that this was due to the differential 

expectations of gender with regard to submissiveness. Women were expected to accept 

life and not challenge society as much as males were. 

This might be at least partly explained by the motherhood mandate as discussed 

before. This mandate seems to be stronger for Mexican American women because the 

birthrate for Mexican American women higher (40%) for non-Hispanic White women 

(United States Bureau of Census, 1980). In the 1980 Census, Mexican American 

women's rate was double non-Hispanic White women. Indeed, Ramirez and Arce (1981) 

found that education did not decrease the desire for more children for Mexican American 

women, as it did for Black and non-Hispanic White women. In a study of Mexican 

American women, birth control usage and childbirth was found to be related to the 

women's values of motherhood, male dominance, and sexual expression (whether they 

engaged in sex for procreation and/or pleasing their husbands). 

In summary, idenfity is a lifelong process of developing a core aspect of the 

individual (Erikson, 1968). There are three main aspects of identity development: (I) 

behavioral, (2) structural, and (3) phenomenological. Marcia (1966) expanded on 

Erikson's theory of identity development by operationalizing identity formation using 
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four variants of two basic types of identity: (1) identity diffused, (2) identity foreclosed, 

(3) moratorium identity, and (4) identity achieved. Differences have been found in 

studying men and women's identity development (Archer, 1985; Grotevant et al., 1982; 

Matteson, 1993; Schenkel & Marcia, 1972). However, women still develop their identity 

within the four major variants (Campbell, Adams, & Dobson, 1984, Josselson, 1987; 

Marcia & Friedman, 1970; Prager, 1982; Pulkkinen & Ronka, 1994; Schenkel & 

Marcia, 1972; Toder & Marci, 1973). Identity development has been influenced by the 

culture surroimding the individual as Erikson proposed (Abraham, 1986; Erikson, 1959, 

1963; Josselson, 1994; Steitmatter, 1988). 

Attachment Theory 

Basic Concepts of Attachment Theory 

Bowlby hypothesized that attachment was an emotional bond existing in a 

long-lasting relationship that involves a complex interweaving of expectations between 

relational parties. Attachment is "any form of behavior that results in a person attaining 

or retaining proximity to some other differentiated and preferred individual, usually 

conceived as stronger and/or wiser" (Bowlby, 1977, p. 292). Attachment is a homeostatic 

process that regulates proximity-seeking and maintaining contact with significant others. 

It is activated by separation and deactivated upon reunion. Others have used similar 

definifion to describe attachment (Ainsworth et al., 1978; Berman & Speriing, 1994; 

Bowlby, 1958, 1977; Hinde, 1982; Sroufe & Water, 1977). Bowlby (1988) considered 

this attachment as essential for optimal functioning and mental health. Bowlby (1988) 
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suggested that the attachment bond is formed in infant-mother interaction and later 

mediated, maintained and developed fiirther. 

Although attachment develops in infancy, it is seen throughout life, as Bowlby 

observed it in adolescents and children, first (Bowlby, 1977). Ainsworth and others 

(1978) proposed three styles of attachment. The three styles of patterns are securely 

attached (B), insecure anxiously attached (C), and insecure avoidantly attached (A). Each 

of these attachment styles has a different pattern of behaviors (Ainsworth, 1982; Egeland 

&Faber, 1984). 

The attachment styles. Ainsworth and others (1978) developed an instrument, 

which is called the Strange Situation, used to assess attachment styles in children during 

stressful situations. This instrument contains several episodes progressively stressing the 

attachment system by separating the child from the parent. The first attachment style is 

securely attached (B). It is the most represented style of attachment in the United States 

(approximately 66%) (Ainsworth et al., 1978; Egeland & Faber, 1984). In Ainsworth's 

Strange Situation with one-year-old children, securely attached infants explore when 

alone with their parent, act upset when separated from their parent (explored little) and 

finally, when their parent returns, children respond by interacting with their parent, 

desiring body contact and being comforted (Ainsworth et al., 1978). The securely 

attached children expect responses and comforting when the attachment system was 

activated by the stress of separation from their parents (Ainsworth, 1982; Ainsworth et 

al., 1978). 
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The second pattern of infant attachment is insecure anxiously attached (C) which 

is the least represented group in United States (approximately 12%) (Ainsworth, 1982; 

Egeland & Faber, 1984). Anxiously attached infants explore little with intermittently 

being in contact with his/her parent visually or physically (Ainsworth et al., 1978). 

During separation, infants are very upset often appearing angry and frustrated. Upon 

reunion, they seek contact with their parent yet, they also resist contact with their parent 

(Ainsworth, 1982). The caregiver is not able to soothe the child. Anxiously attached 

children expect to be frustrated and not comforted by the mother, they cry more and 

appear angry (Ainsworth et al., 1978). 

The third pattern is the insecure avoidantly attached (A) with approximately 

twenty percent of infants being classified in this category in United States (Ainsworth, 

1982). This group of children shows little or no distress when their mother leaves the 

room. When separated, avoidantly attached infants act as if their mother was of little 

importance (Ainsworth et al., 1978). These infants expect to be rebuffed when the 

attachment system is activated. 

Internal working model. Bowlby (1969) contended that an internal working 

model of self and others is developed through early attachments relationships. It is 

through these early attachment relationships the individual forms patterns and 

expectafions of relafionships. The child learns to expect certain degrees of sensitivity and 

rejection based on these important early relationships. The child develops his/her 

expectations of others' responses to their needs based on parental responses (Bowlby, 
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1969). This is the internal working model of others which is based on the expectations 

of others and is generalized to new relationships. 

"Internal working models" of relationship influence future relationships of others 

(Bowlby, 1977). After infancy, children and adults form relationships based on this 

model. The coherence of the attachment pattern throughout the lifespan is based on the 

emotional availability of various attachment figures (Shaver & Hazan, 1988). 

Attachments are formed to many people at any age (Ainsworth, 1960, 1972, 1989; 

Bowlby, 1973, 1980, 1982; Colin, 1996; Rice, 1990). Bowlby (1975) suggested that 

attachment continued throughout life: 

It is developing during the second trimester of life and is evident from six months 
onward when an infant show by his [sic] behavior that he [sic] discriminates 
sharply between his [sic] mother-figure, a few other familiar people, and 
everyone else...These responses are at a maximum during the second and third 
years of life and then diminish slowly. Henceforward, although attachment 
behavior is less evident in both the frequency of its occurrence and its intensity, it 
nonetheless persists as an important part of man's [sic] behavioral equipment, not 
only during later childhood but during adolescence and adult life as well. In 
adults it is especially evident when a person is distressed, ill, or afraid, (p. 292) 

Bowlby (1982, 1973, 1980) hypothesized that early attachment influenced perceptions of 

self and the social world and guided expectations and perceptions of adult relationships. 

Early relationships also form an "internal working model" of self A concept of 

self as a person who is worthy of others or not worthy is developed as an infant. If 

experiences with others change one's perception of relationship expectations, and as a 

result, sense of self, the attachment pattern could change (Collins & Read, 1990). Yet, 

the "internal working model" resists changes by associations with people who fulfill 

expectafions (Collins & Read, 1990). The individual bases his/her actions and attitudes 
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based on the internal working model of self and others which often elicit others reactions 

and behaviors to fit his/her expectations (Speriing & Berman, 1994). 

Attachment Through Lifespan 

According to Weiss (1982), there are three criteria of attachment at any age. First, 

the individual wants to be with attachment figures especially under stress. Second, the 

individual derives comfort and security from attachment figures. Third, the individual 

protests when threat of separation or separation happens (Weiss, 1982). This attachment 

figure could be a parent, spouse, buddy, or best friend (Weiss, 1982). 

Strong relationships between attachment behavior and an individual's perception 

of attachment figures exist at each measuring point in the individual's life (Zimmermann 

& Scheuer-Englisch, 1997). Indeed, the same basic strategy of what to do when 

distressed or ill occurs at each age; the only change is in the object of attachment 

(Zimmermann & Scheuer-Englisch, 1997). Colin (1996) suggests that different amounts 

of proximity are needed in the lifespan, depending on the intensity of the situation and on 

the quality of attachment. 

Although attachment is evident through the lifespan, there are significant 

differences in the behaviors, the intensity, and the object of attachment between infants 

and adults. Infants have attachment figures that are caregivers, and adults have a variety 

of attachment figures who can be friends, family, or significant others (Weiss, 1982). 

When attachment behavior in infants is seen, it usually overwhelms all other needs. 

Adults usually are able to handle situations without becoming overwhelmed like infants 
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because the intensity of similar situations is different. Infants are imable to tolerate 

separation from their attachment figure(s) (Bowlby, 1969; Colin. 1996; Weiss, 1982). 

Although many studies have found support for similarity in adult and infant 

attachment, Bartholomew (1994) states that there is "limited empirical evidence of either 

consistency over time or consistency across relationship to support" (p. 23) the 

assumption of adult attachment that it is based on childhood patterns. As mentioned in 

longitudinal studies, the results are support that relationships are not consistently found 

among mother-infant and father-infant attachments. Bartholomew (1994) offers an 

alternate view of the adult attachment. These "attachment styles reflect experience in 

specific close relationships on current person-situation interaction" (p. 23). 

Several studies have been conducted using various measures of adult attachment 

and have found styles similar to infant attachment styles in adults (Shaver & Clark, 1994; 

Shaver & Hazan, 1993) and relafionships between attachment and relationship functions 

(Brennan & Shaver, 1995), personality (Collins & Read, 1990; Shaver & Brennan, 1992), 

and social support (Simpson, 1990; Simpson, Rholes, & Nelligan, 1992). When an adult 

loses an attachment figure through death, the adult is extremely distressed, this pattern is 

similar to children during the loss (however temporary) of their attachment figure (s) 

(Crowell& Waters, 1994). 

Adult Attachment 

Adults, like infants, children, and adolescents, form relationships, which are 

influenced by the individual's internal working models. When a child enters adolescence, 
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parents become less important and peers more important (Colin, 1996). Adolescents and 

adults look for more symmetrical relationships than infants and children do, therefore, 

they often move away from primary attachments with parents (Colin, 1996). This shift 

to a reciprocal attachment is not well understood; studies have just determined that it 

happens in adolescence. At this time, it is unknown whether attachment to parents is 

replaced by others or is changed due to changes in relationship with peers (Bowlby, 1988; 

Colin, 1996; Damon, 1983; Kenny, 1987; Ryan & Lynch, 1989; Weiner, 1992). 

Hazan and Shaver expanded Bowlby and Ainsworth's work on attachment 

(Ainsworth et al., 1978; Bowlby, 1982) to adult romantic attachment styles (Hazan & 

Shaver, 1987). They proposed there are two major premises of attachment styles in 

adults: (1) Relationships are based on "internal working models" developed in childhood 

(Bartholomew & Horowitz, 1991; Shaver, Collins & Clark, 1996). (2) The "internal 

working model" influences many aspects of self as well as relationships (Bowlby, 1973). 

Hazan and Shaver (1987, 1990) proposed three styles of adult attachment based 

on Ainsworth's infant attachment styles. The three patterns of attachment are secure, 

avoidant, and anxiously attached. Others have found these patterns of adult attachments 

in their studies (Ainsworth, 1989; Collins, 1996; Feeney & Noller, 1990; Mikulincer, 

Florian, & Weller, 1993; Simpson, Rholes & Phillips, 1996). 

Since Hazan and Shaver (1987) defined the adult attachment style according to 

similar styles in infants, these three patterns of attachment have been the main divisions 

of adult attachment styles. The literature does not contain any differences within the 

styles of attachments for different genders, the characteristics will be for women as well 
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as men unless a difference is revealed. Collins and Read (1990) suggested that there are 

three dimensions that determine which attachment style is present in the individual. 

These three dimensions are dependency, closeness, and anxiety which were devised by 

pulling out aspect of each from Hazan and Shaver (1987) three adult attachment 

descriptions. The dependency dimension requires the participant to indicate how 

comfortable or difficult it is to depend on others to be available when they need others 

(Collins & Read, 1990). The second dimension of closeness indicates whether the 

participant feels comfortable being close and intimate with others (Collins & Read, 

1990). The last dimension of anxiety assesses the degree participants feel anxious about 

being abandoned, and about others not wanting to be as close as they would like (Collins 

& Read, 1990). 

These three dimensions are seen in all three attachment styles in various degrees 

(Collins & Read, 1990) (see Table 2) Anxiously attached participants score moderately 

high on closeness and dependency and high on anxiety (Collins & Read, 1990). 

Avoidantly attached individuals score low on all three dimensions and securely attached 

score high on dependency and closeness and low on anxiety (Collins & Read, 1990). 

Anxiously attached adults. Anxiously attached adults are less positive about the 

world and people than securely attached adults are, and are somewhat comfortable 

depending on others and trusting others (Collins & Read, 1990). The responsiveness of 

others seems to remain a mystery to them, and they are unsure of having their needs met 

consistently (Main et al., 1985). Due to this perceived inconsistency, anxiously attached 

individuals are extremely concerned and preoccupied with keeping others close, thereby 
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avoiding loss (Bowlby, 1977; Hazan & Shaver, 1987, 1990, 1994a; Simpson, 1990; 

Simpson & Rhode, 1994). Relationships are the most important aspect of their lives. 

Anxiously attached individuals are usually seen as less flexible in social situations 

than the securely attached individuals (Koback, 1994). They seldom explore other 

options and live rigidly determined lives based on childhood expectations. They usually 

conform to society's expectations of them due to their anxiety of others abandoning them 

(Collins & Read, 1990). They are easily distracted, procrastinate, and often perform 

below their optimal level (Hazan & Shaver, 1994a). 

Avoidantly attached adults. Avoidantly attached individuals find it difficult and 

uncomfortable to get close to others, trust of others is impossible or difficult, and they are 

unable to depend on others (Collins & Read, 1990; Hazan & Shaver, 1987, 1990). These 

individuals are adults who view others as negative and untrustworthy and could view self 

as either negative or positive (Bartholomew, 1990). 

They maintain distance in relationships by any means possible (Hazan & Shaver, 

1994a). In most cases, they avoid any intimate social contact by attending only 

non-intimate functions (Hazan & Shaver, 1987). When avoidantly attached individuals 

enter into relationships, these relationships often do not last. They attempt to remove any 

need of others and are extremely self-reliant (Hazan & Shaver, 1994a; Koback & Sceery, 

1988). Therefore, the avoidantiy attached has less social support than the securely 

attached (Koback & Sceery, 1988). 

Securely attached adults. Securely attached adults are comfortable in 

relationships with others, can depend on others, and feel comfortable getting close to 
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others (Collins & Read, 1990; Hazan & Shaver, 1987, 1990). In addition, the securely 

attached individuals both receive and give security and comfort to others (Ainsworth, 

1982). Securely attached adults wish to be with others with whom they are attached and 

protest actual or threaten separation (Ainsworth, 1982). Yet, they do not fear this 

separation like the anxiously attached. 

With a long history of having others that can be trusted to support and meet their 

needs, securely attached adults manage to balance their intimacy and autonomy 

(Bartholomew, 1990; Mickelson, Kessler, & Shaver, 1997). These individuals are more 

flexible and open to experiences than the individuals in the other two attachment styles 

and have an internal locus of control (Mickelson, Kessler, & Shaver, 1997). These 

individuals have the internal resources (Bartholomew & Horowitz, 1991) and external 

resources of others (Koback & Sceery, 1988) to contend with life. They report higher 

level of social support than the anxiously or avoidantly attached individual (Koback & 

Sceery, 1988). 

The Role of Culture in Adults'Attachment 

Most studies of adult attachment have only studied a small section of the 

population and generalization is difficult. Yet, the National Conmiodity Survey (NSC; 

Kessler et al, 1994) has conducted a nationwide household survey on United States 

population from age 15 to 54 with 8,098 subjects recruited (Mickelson, Kessler, & 

Shaver, 1997). They used a probability method from 1,295 block level segments 

contained in 172 counties in 34 states. Efforts were made to generate a sample with 
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roughly the same numbers of United states population in four ten-year ranges: 15-24, 

25-34, 35-44, and 45-54 (Mickelson et al., 1997). This study included various races and 

ethnicities. The Whites constituted the majority of subjects (6,087 or 75%), Afiican 

Americans second (926 or 11.9%), Hispanics (783 or 8.6%), and others (284 or 4.5%). 

Attachment was measured two ways, through a qualitative interview and a quantitative 

scale. 

This nationwide survey found similar percentage of each style of attachment as 

found for infants (55%), 25%, 20%) and other adult studies. This survey found that 59% 

of adults were secure, 25% avoidant, and 11.3% anxious (the remaining were unclassified 

due to high scores in two categories) (Mickelson et al., 1997). The various racial and 

ethnic groups had some differences in the breakdovyn in the three attachment patterns. 

The Whites scored 60.8%, 25%, and 10.2%; African Americans, 50.8%, 28.1%, and 

16.0%; Hispanics, 57.8%, 21.0%, and 15.3%; others, 51.9%. 31.5%, and 9.2% secure, 

avoidant, and anxiously attached, respectively. 

According to the National Commodity Survey (NSC; Mickelson et al., 1997), 

several characteristics have been found predictive of a secure attachment classification. 

The first characteristic of interest to this study is gender of individual. Being female 

increases the likelihood of being classified secure (NSC; Mickelson et al., 1997). Males 

were found more likely to be classified avoidant than seciu-e or anxiously attached. This 

was partially supported by a study of father-infant attachment (Frame, Caldera, Huston, & 

O'Brien, 1999). Boys were less likely to be classified securely attached to their fathers 

than girls. Other studies have suggested that there is not a gender difference in 
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attachment style (Collins & Read, 1990; Hazan & Shaver, 1994 a&b; Simpson, 1990). 

Some studies found that although there was no significant difference of attachment styles 

based on gender, there were different outcomes, which was likely due to different 

socialization pressure (Collins & Read, 1990; Simpson, 1990). The society's influence on 

gender results in men being more avoidantly attached and women being more anxiously 

attached. It may be that society expects men to be more avoidant and therefore, less 

expressive of emotions and more autonomous, than women, which might lead to the 

some of the differences found by Mickelson and others (1997). 

Another characteristic of interest in this study found to yield different attachment 

classification is the race or ethnicity of the individual (NSC; Mickelson et al., 1997). 

Over a decade has passed since Lamb and colleagues suggested that attachment studies 

determine the universality of the attachment theory (1985). A study using meta-analysis 

performed on infant studies found there were significant differences in classification in 

different countries, as well as in North American samples (van Ijzendoorm and 

Kroonenberg, 1988). The non-Hispanic Whites were more likely to be classified as 

securely attached than any other race or ethnicity (NSC; Mickelson et al., 1997). African 

Americans and other races were more likely to be classified as avoidant than 

non-Hispanic Whites or Hispanics. Hispanics and African Americans were more likely to 

classified as anxious than securely attached (NSC; Mickelson et al., 1997). 

Other characteristics related to attachment classification were the level of income, 

age, education, and marital status. Securely attached individuals more likely had an 

income of $20,000 or higher and insecure individuals had less income (NSC; Mickelson 
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et al., 1997). Although, the income could be related to the educational level, age, and 

racial and ethnic groups, the study did not investigate this relationship (NSC; Mickelson 

etal., 1997). 

Therefore, it would seem that attachment continues throughout one's lifespan 

although there are changes. There are changes in intensity and primary attachment 

figures, yet patterns seem to remain stable across time unless the individual's trust is 

disrupted due to experiences. Later, in adolescence and adulthood, attachment is seen as 

the tendency to form and maintain stable relationships with one or more specific 

individuals (Hazan & Shaver, 1994b; Kenny, 1987; Koback & Sceery, 1988; Lapsley, 

Rice, & Fitzgerald, 1990). According to Weiss (1982), "to establish that attachment is 

present in some adult relationships does not establish that it is as unique a relationship for 

adults as it is for infants" (p. 173). 

In addition, attachment may not entirely be a personal aspect or characteristic 

(Bartholomew, 1994; Duck, 1994; Hazan & Shaver, 1994b; Koback, 1994). Attachment 

could reflect the relationship between two people and not be a personal aspect. If it is a 

personal construct, it might not reflect the personality as much as the "experience in 

specific close relafionships or current person-situation interactions" (Bartholomew, 1994, 

p. 23). 

Yet, it would seem that there are three basic styles of interaction that individuals 

show in relationships (Shaver & Clark. 1994; Shaver & Hazan, 1993). Although there 

may be some exceptions to these cases, most people are consistent in their relationship 
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style unless they experience some event that changes their view of relationships 

(Zimmermaim & Scheuer-Englisch, 1997). 

The Relationship Between Identity Formation 
Development and Attachment Styles 

Basic Concepts of the Relationship Between Identity Formation 
Development and Attachment Styles 

According to Marcia (1993), identity development includes the three basic 

aspects (discussed in psychosocial theory section): (1) behavioral, (2) structural, and (3) 

phenomenological. This study proposes that attachment theory has similar aspects in 

common. Each of these aspects will be explored in the following sections. 

The behavioral aspect. The behavioral aspect of both identity development and 

attachment include what can be observed and studied (see Table 3). The first behavioral 

aspect is exploration (Marcia, 1993). Individuals explore various identities by gathering 

information about what is possible and trying various options (Marcia, 1993). 

Differences are seen in the amount of exploration in the individual's identity (see Table 

3). Similar to identity, one aspect of observed behavior in children is exploration of the 

environment (Ainsworth, 1982; Ainsworth et al., 1978). Varying degrees of exploration 

are seen in the different attachment styles of children (see Table 3). Securely and 

avoidantiy attached children can be observed exploring their enviroimient and anxiously 

attached children explore little (Ainsworth, 1982; Ainsworth et al., 1978). Through the 

security obtained by secure attachment, children are able to overcome the anxiety of 
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exploring their environment and discovering what life is (Benson, Harris, & Rogers, 

1992). 

This pattern of exploration continues into adulthood within both identity and 

attachment (Benson, Harris, & Rogers, 1992; Collins & Read, 1990). The difference is 

that in adolescence, identity exploration is inter- and intra-personal and the attachment 

exploration is interpersonal (Benson, Harris, & Rogers, 1992) (see Table 3). The security 

and trust of others help to form the individual identity (Marcia, 1983). Adolescents 

explore and discover what they want and can do in life. 

The second behavioral aspect is commitment (Marcia, 1993). Commitment within 

attachment is also similar to commitment in identity development (see Table 3). In 

children, both anxiously attached and securely attached children seem to be committed to 

their parents by their behaviors. These children seek out their parents and watch parents 

for security (Ainsworth, 1982; Ainsworth et al., 1978). Avoidantiy attached children act 

as if parents are unimportant. This behavior shows a seeming lack of commitment to the 

relationship. As adults, securely attached individuals have larger social support systems 

and are more committed to these relationships in that they give and receive from these 

relationships (Collins & Read, 1990; Hazan & Shaver, 1980, 1987, 1994a; Kobeck & 

Sceery, 1988). Anxiously attached individuals seek out others, yet are desperate to 

maintain these relationships (Hazan & Shaver, 1980, 1987, 1994a). Avoidantly attached 

adults find few relationships to commit within and these do not usually last (Hazan & 

Shaver, 1980, 1987, 1994a). 
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Identity commitment is different in that it includes more than relationship 

commitment (see Table 3). Identity commitment is also seen in areas of religion, politics, 

occupation, gender, ethnicity, and many other areas of life (Marcia, 1990, 1983). 

Decisions are made as to values, beliefs, and ideology within which the individual could 

base an identity. Indeed, two studies have found that secure attachment to mothers was 

positively associated to identity commitment (Benson, Harris, & Rogers, 1992), and 

Josselson (1976) found that secure attachment to both parents leads to both exploration 

and commitment. So, it would seem that in both the development of identity and 

attachment, security and trust are necessary for healthy development, exploration, and 

commitment. 

The structural aspect. The structural aspect of identity includes the eight stages of 

development and the stages of attachment (Bowlby, 1977; Erikson, 1959, 1968; Marcia, 

1993). For this study, I am focusing on the fifth stage of identity development and 

adolescence/adulthood. In addition, identity development and attachment are 

psychosocial theories that have periods that are critical for development, yet continue 

throughout the lifespan. Identity formation is critical during adolescence, yet can be 

modified at any time during one's life. Attachment is critical during early childhood, yet 

as it reflects current relationships, not just one's relationship history, attachment may also 

be changed and modified. 

Both identity formation and attachment are developed through relationships in 

infancy (see Table 3). Erikson (1959) referred to this stage as trust versus mistrust. This 

trust occurs as a result of one's perception of others (mainly parents) and self based on 
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others' responses to the infant's needs and desires. At the same period of time, 

attachment is being formed in the parent-child relationship. Attachment is also based on 

trust, which develops through the responses of others and perceptions of self and others 

(Ainsworth, 1993). 

As the individual develops, new relationships with significant others become 

important in the development of both identity and attachment. It is during the fifth stage 

of identity development that significant relationships are formed with the attachment 

figures of that age, which are peers, friends, and significant others (Ainsworth, 1993; 

Bowlby, 1977; Erikson, 1959). 

The phenomenological aspects. The phenomenological aspects of identity 

development include what Marcia (1993) referred to as the "silent doings" and the core 

meaning of life. This "silent doings" of life come from the individual's past, are observed 

in the present and extend into the future. According to Marcia (1993), identity 

development has a phenomenological aspect, which includes one's perception of the self 

This phenomenological component resembles Bowlby's (1977) "internal working model." 

Both theories contain mention of an "internal working model" that is developed at infancy 

and evolves throughout one's life. "Both theories suggest that development involves the 

construction of perceptions of self and the enviroimient which then guide behavior" 

(Benson, Harris, & Rogers, 1992, p. 188). 

This "internal working model" which influences both identity and attachment 

styles is developed through relationships with others throughout one's life. Depending on 

responses of others, one forms an "internal working model" of fiiture expectations. A 
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sense of worthiness develops from secure attachment relationships during infancy. A 

similar sense of worthiness is formed in the first stage of psychosocial development, trust 

versus mistrust (Erikson, 1959, 1968). The identity statuses and attachment styles each 

contain individual differences in the phenomenological aspects of these areas of 

development. This is the area that will be investigated in this study. It is the contention 

of the author of the proposed study that there are similarities in the attachment styles 

proposed by Ainsworth (1960) and identity statuses as proposed by Marcia (1966). These 

similarities are described in the following sections. 

Empirical Aspects of the Relationship of Styles and Statuses 

There have been few studies about identity formation development and 

attachment to parents. Some studies have found a relation between identity and 

attachment (Benson, Harris, & Rogers, 1992), whereas other studies have failed to find 

any relationship between identity and attachment (Kamptner, 1988). Quintana and 

Lapsley (1987) found a weak relationship between parental attachment styles and ego 

identity status. Yet, Quintana and Lapsley proposed that the attachment to parents do not 

contribute to the acquisition of ego identity in late adolescence. 

As mentioned earlier, the significant relationships of the adolescence period are 

the peer groups, outgroup, and model of leadership (Erikson, 1959). Therefore, it is the 

contenfion of this study that young adult women would be influenced by peers and other 

significant people in addition to their parents. So the follovying study will look at the 
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related characteristics of individual identity status and attachment styles in general rather 

than with parents only. 

Identity diffused and avoidantly attached individual. First, the identity diffused 

and avoidantly attached share many similar characteristics (see Table 4). According to 

Bowlby (1988) and others (Collins & Read, 1990; Koback & Sceery, 1988), avoidantiy 

attached individuals have fewer relationships than other attachment styles. 

Identity-diffused women in Josselson's study (1988) were found to have fewer 

relationships than other identity statuses. Indeed, both identity diffused and avoidantly 

attached individuals are very self-reliant and prefer to handle life alone (Campbell, 

Adams & Dobson, 1984; Koback & Sceery, 1988). 

Avoidantly attached individuals were similar to diffused identity individuals in 

having a difficult time of dealing with the stress in life as adolescents and adults 

(Gilligan, 1982; Josselson, 1988; Kenny, 1987; Kenny & Donaldson, 1991; Lapsley, Rice 

& Fitzerald, 1990; Schultheiss & Blustein, 1994). These individuals had fewer resources 

and support to handle difficult decisions and often had problems. 

Two studies of the relationship between identity statuses and attachment styles 

found relations between diffused status and attachment styles. Diffused youth scored 

lowest on attachment to parents (Cambell, Adams & Dobson, 1984). Secure attachment 

was also found to relate negafively to diffused identity (Benson, Harris, & Rogers, 1992). 

Considering this information, it would seem that individual who score high on 

diffused orientation for processing which was related to diffused identity (see Table 1) 

(Berzonsky, 1989) would score low on closeness and dependency dimensions of 
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attachment (Collins & Read, 1990). Secure attachment was related to high scores on 

closeness and dependency dimensions (see Table 2). Since secure attachment was found 

to be related negatively to diffused identity, diffused identity or orientation could be 

predicted to relate to low scores on close and depend dimensions (see Table 8). 

Foreclosed and anxiously attached individuals. Based on the characteristics of the 

foreclosed and the anxiously attached individuals these two types of individuals have 

several characteristics in common (see Table 5). First, both types of individuals 

(foreclosed and anxiously attached) value relationships, yet doubt the security of these 

relationships. These individuals value relationships more than other aspects of their lives. 

Most of their time is spent in pursuit of others who could provide care and love to them 

(Collins & Read, 1990; Josselson, 1988; Matteson, 1993). Family relationships are more 

important than other relationships (Josselson, 1988). Both anxiously attached and 

foreclosed individuals perceive less support from their peers than securely attached and 

identity-achieved individuals. Foreclosed women seldom formed friendships outside 

their families and are unable to trust others for support (Josselson, 1988; Matteson, 1993). 

As important as family relationships were, these individuals doubted the security of 

others. They were concerned about depending on others (Collins & Read, 1990; 

Josselson, 1988; Matteson, 1993; Speriing & Berman, 1994). 

Second, these individuals' beliefs, values, and ideas are defined by others. In an 

effort to pursue and maintain these valuable relationships, the foreclosed and anxiously 

attached individuals were more likely to conform to social pressures (Josselson, 1988; 

Koback & Sceery, 1988; Matteson, 1993). In conforming to social pressures, they often 
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followed the values, beliefs and ideas of significant others. Thus usually their values, 

beliefs, and ideas originate in childhood. These values would not be challenged due to 

fear of losing ever-important relationships (Josselson, 1988; Koback & Sceery, 1988; 

Matteson, 1993). 

Finally, both foreclosed identity status and anxiously attached styles seldom 

explore other options. This fear of losing significant relationships would inhibit 

exploration of other options in foreclosed, anxiously attached individuals' lives. 

Although the foreclosed women have committed to these values, beliefs, plans, and other 

options in life, they have never explored any other options. Similarly, Ainsworth (1982) 

and Bowlby (1969, 1982) suggested that being anxiously attached would inhibit 

exploration. It could be that the relationship between these two types of individuals is the 

inhibition of exploration. 

Considering this information, it would seem that normative orientation for 

processing which was related to foreclosed identity (see Table 1) (Berzonsky, 1989) 

would score moderate on closeness and dependency and high on anxiety dimensions of 

attachment (Collins & Read, 1990). Anxiously attached individuals score moderately 

high on closeness and depend and high on anxiety dimensions of attachment (Collins & 

Read, 1990) (see Table 2). The foreclosed individual would also score high on 

commitment scale on Berzonsky's instrument (1989) (see Table 8). 

Moratorium and anxiously attached women. Moratorium individuals, like 

foreclosed individuals have many characteristics in common with anxiously attached 

people (see Table 6). The main difference between the attachment styles of moratorium 
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and foreclosed individuals is the amount of anxiety felt. Like the foreclosed and 

anxiously attached individual, moratorium individuals are anxious about significant 

relationships. They are somewhat concerned about others abandoning them (Collins & 

Read, 1990; Josselson, 1988). This sense of possible abandonment results in a 

single-minded focus on relationships. Relationships determine what options they will 

explore because moratorium individuals are more interested in relationships than in 

exploring (Josselson, 1988). These individuals are anxious about relationships and will 

do whatever it takes to please the significant others (Collins & Read, 1990; Josselson, 

1988; Matteson, 1993). 

Yet, the moratorium individuals are less anxious than the foreclosed and are able 

to explore options, unlike the foreclosed individual. Although they are able to explore 

options, the moratorium individuals lack the trust and dependence of significant 

relationships to commit to their options similar to the anxiously attached individual 

(Collins & Read, 1990; Josselson, 1988). Women in Josselson's study (1988) who were 

in moratorium faltered in their new identities when relationships became distanced. 

Unlike the foreclosed individuals who have never changed their ideas or beliefs, 

moratorium individuals are searching for the correct way to make decisions (Josselson, 

1988). They are looking for the correct values, ideas, and beliefs by exploring. This 

search is very desperate. They feel that relationships and their lives depend on this 

perfect decision. Similar to anxiously attached individuals, moratorium individuals are 

more likely to conform to society than the diffiised or identity achieved individuals 

(Collins & Read, 1990; Josselson, 1988). 
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According to Berzonsky's study (1989, 1990), individuals in moratorium would 

score high on information when commitment scale was statistically controlled (see Table 

1). Berzonsky (1989) suggested that individuals in moratorium would use an 

information orientation to process information and would not be as committed as the 

identity-achieved individuals. As mentioned before the anxiously attached individuals 

would score high on anxiety and moderately high on close and depend dimensions of 

Collins and Read's attachment instrument (1990) (see Table 2). 

Identity-achieved and securely attached. Identity-achieved and securely attached 

individuals have several characteristics in common (see Table 7). First, they perceive 

more social support than others do and have a balance in life. Relationships are important 

to these individuals, yet they feel a sense of security and trust in others. Identity-achieved 

and securely attached individuals perceived more social support than the other identity 

statuses and attachment styles (Koback & Sceery, 1988; Pulkkinen & Ronka, 1994; 

Josselson, 1988). These individuals feel secure and confident in both self and others 

(Bowlby, 1988; Kenny, 1987; Lapsley, Rice, & Fitzgerald, 1990). Due to the security and 

trust of others, these individuals are able to balance all aspects of their lives 

(Bartholomew, 1990; Josselson, 1988; Pulkkinen & Ronka, 1994). 

Second, both have a secure base to explore options. With the strong internal and 

external resources of self and others, identity-achieved and securely attached individuals 

are able to explore options within their lives (Bowlby, 1988; Kenny, 1987; Lapsley, Rice, 

& Fitzgerald, 1990). With this secure base, identity-achieved individuals are able to 
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explore various identities. Indeed, a study by Matteson (1993) found identity-achieved 

individuals had secure bases and were able to explore more options. 

Third, they QTQ less likely than the other identity statuses and attachment styles are 

to conform to society and commit on their own terms. After exploration, these 

individuals commit to decisions based on their confidence in themselves as well as the 

support of others (Bowlby, 1988; Kenny, 1987; Lapsley, Rice, & Fitzgerald, 1990). The 

identity-achieved and securely attached individuals are able to choose their own beliefs, 

identity, and life plans (Collins & Read, 1990; Josselson, 1988; Matteson, 1993). Collins 

and Read (1990) found that the securely attached individuals were more willing to stand 

up for their beliefs. The women in Josselson's study (1988) contended that their lives 

were on their ovyn terms. In multiple studies, both securely attached and 

identity-achieved individuals were less likely to conform and more likely to commit to 

their ovyn values than other identity status and attachment styles were (Ainsworth, 1982; 

Bartholomew, 1990; Bartholomew & Horowitz, 1991; Bowlby, 1969, 1982; Josselson, 

1988; Koback & Sceery, 1988; Matteson, 1993). 

Finally, the same parenting styles that are associated with secure attachment are 

associated with identity achievement. Both identity-achieved and securely attached 

individuals have secure bases of parents and significant others. Several studies have 

found warm and supportive parents associated to identity-achieved and securely attached 

individuals (Adams & Jones, 1983; Bowlby, 1969; Collins & Read, 1990; Cooper et al., 

1984; EnrightetaL, 1980). 
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Considering this information, it would seem that information orientation for 

processing which was related to identity achieved and moratorium identity and high 

commitment which was positively related to identity achieved (see Table 1) (Berzonsky, 

1989) would score high on close and depend and low on anxiety dimensions of 

attachment (Collins & Read, 1990) (see Table 8). Securely attached individuals score 

high on close and depend and low on anxiety dimensions of attachment (Collins & Read, 

1990) (see Table 2). 

The Role of Culture in Identity Development and Attachment 

Many studies have attested to differences in challenges and distresses experienced 

by individuals who are minorities in a given culture (Alva & Padilla, 1995; Cardoza, 

1991; Garcia-Coll et al., 1996; Kenny & Rice, 1995; Kirk & Okazawa-Rey, 1988; Padilla 

et al., 1988; Romo & Falbo, 1996; Smedley, Myer, & Harrell, 1993; Vasquez, 1978, 

1982). Few studies have investigated how Mexican American women form their identity 

and studies on attachment for Mexican Americans has only been conducted on 

infant-mother interactions. 

Although these aspects have not been studied, both identity and attachment 

theories speak of cultural influences that contribute to the outcomes (Erikson, 1980, 

Harwood et al., 1995). Both of these lifelong processes are influenced by culture-specific 

norms, values, and social patterns. Erikson (1980) contended that idenfity was a fit 

between the culture and the individual. Neither attachment pattems or identity formation 

are isolated from cultural values and social pattems (Erikson, 1980; Harwood et al., 
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1995). Cultural meanings of behaviors influence perceptions of self and others. Certain 

identity statuses are more adaptive in different cultures than in others. Some cultures do 

not support individuals in exploration (Erikson. 1980). 

In addition, cultures have different desirable endpoints for healthy individuals. 

Harwood and others (1995) suggest that the Mexican American culture stresses less 

autonomous attitudes and more community and familiar attimdes than the non-Hispanic 

White culture stresses. Mexican American women require more explicit attention to the 

unique context, factors, and interactions, which contribute to identity formation, and other 

developmental processes than research has looked at previously (Garcia Coll et al., 1996). 

Family and kin play an important role in developmental process for minorities 

(Garcia Coll et al., 1996; Gilbert. 1978: Keefe, 1980; Keefe, Padilla, & Carlos, 1978a, 

1978b, 1979; Mindel, 1980; Ramirez, 1980: Ramirez & Arce, 1981; Wagner & Schaffer, 

1980). Ramirez and Arce (1981) concluded 

that the structure and function of Chicano [Mexican America] families are 
characterized by: a strong, persistent familistic orientation: a widespread 
existence of highly integrated extended kinship systems, even for 
Chicanos who are three or more generations removed from Mexico; and 
the consistent preference of Chicanos for relying on the extended family 
for support, as the primary means of coping with emotional stress, (p. 15) 

Mindel (1980) found that Mexican Americans" families are more important to the 

individual than African Americans or non-Hispanic Whites. This study included a 

sample of 450 with equal amounts of Mexican Americans, African Americans, and 

non-Hispanic Whites. Mindel's study (1980) foimd that Mexican Americans had more 

total percentage of family households living in the area which included extended nuclear 
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and other extended family members than African Americans (second) and non-Hispanic 

Whites (least). The Mexican Americans in Mindel's study (1980) also interacted with a 

large percentage of their family members at least monthly than did the African Americans 

(second) and non-Hispanic Whites (least). Keefe and others (1978a, 1978b, 1979) also 

found that Mexican Americans seek relatives for emotional and financial support 

regardless of location of relatives more than non-Hispanic Whites do. Wagner and 

Schaffer (1980) found similar results for Mexican Americans. 

This study suggests that attention is need to study how Mexican American 

women's identity is formed. It also suggests that family and other kin are important in the 

process, which may lead to more foreclosure and identity achievement in women. As 

mention before, Mexican American women, especially receive the message that 

motherhood is most important (Ramirez & Arce, 1981; Vasquez, 1978). For these 

women to overcome all barriers to their education, they must have well-developed 

support systems. They would need some strong internal and external resources to deal 

vyith the different stresses and challenges. 

Hypotheses 

The tenets of identity and attachment theories are similar, yet few previous studies 

have studied this relation. Both theoretical frameworks have taken different approaches 

to investigate the phenomena in question. Identity researchers have traditionally studied 

adolescents, whereas attachment researchers have studied mostly infants. In addition, 

Erikson and Bowlby suggested that culture would influence the development of identity 
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and attachment, however little research has been conducted to investigate the cultural 

aspect of this relation. Consequently, this study was designed to study the relation 

between identity and attachment by proposing to test the following four hypotheses. 

Hypothesis 1. There will be a relation between scores on the four dimensions of 

identity development (diffused orientation, normative orientation, information 

orientation, and commitment scale) and scores on the three dimensions of attachment 

(close, depend, and anxious) for both (a) Mexican American and (b) non-Hispanic White 

college women (see Table 8). As mentioned above, the author proposes that this 

relationship exists because of the many similarities in the two constructs. Specifically, 

identity and attachment have similar behavioral, structural, and phenomenological aspects 

(see Table 3) (Ainsworth, 1982; Benson, Harris, & Rogers, 1992; Bowlby, 1977; Collins 

& Read, 1990; Marcia, 1983, 1993), 

Hypothesis 2. There will be a significant specific directional relations between 

the different dimensions of identity and attachment. Specifically, 

2(a). There will be a negative relation between diffused orientation and each of 

the attachment dimensions. High scores on diffused orientation will be related low scores 

on close, depend, and anxious for both (I) Mexican American and (2) non-Hispanic 

White college women. This specific relation is predicted because of the similar 

characteristics that the diffused identity individual and the avoidantiy attached individual 

share (see Table 4). As mentioned in the introduction, both types of individuals have 

fewer relationships with others (Bowlby, 1988; Collins & Read, 1990; Koback & Sceery, 

1988; Josselson, 1988), are highly self-reliant (Campbell, Adams, & Dobson, 1984; 
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Koback & Sceery, 1988) and have a difficult time with stress and difficulties in life 

(GiUigan, 1982; Josselson, 1988; Kenny, 1987; Kenny & Donaldson, 1991; Lapsley, 

Rice & Fitzerald, 19990; Schultheiss & Blustein, 1994) (see Table 4). 

2(b). There will be a positive relation between scores on normative orientation 

and scores on the anxious dimension for both (1) Mexican American and (2) 

non-Hispanic White college women. This relation is expected as foreclosed identity 

individuals and anxiously attached individuals both value relationships yet have meuiy 

doubts about the security of these relationships (Collins & Read, 1990; Josselson, 1988; 

Matteson, 1993; Sperling & Berman, 1994). Both conform to social pressure in regard to 

beliefs, values and ideas (Josselson, 1988; Koback & Sceery, 1988; Matteson, 1993), and 

they seldom explore other options (Ainsworth, 1982; Bowlby, 1969, 1982). 

2(c). There will be a positive relation for scores on information orientation and 

scores on close and depend attachment dimensions for both (1) Mexican American and 

(2) non-Hispanic White college women. This hypothesis is based on the common 

characteristics that identity achieved and securely attached individuals share (see Table 

7). The two types have more perceived social support (Koback & Sceery, 1988; 

Pulkkinen & Ronka, 1994; Josselson, 1988), have a secure base to explore options 

(Bowlby, 1988; Kenny, 1987; Lapsley, Rice, & Fitzgerald, 1990; Matteson, 1993), and 

are less likely to conform to society than the other status and styles (Bowlby, 1988; 

Kenny, 1987; Lapsley, Rice, & Fitzgerald, 1990; Collins & Read 1990; Josselson, 1988; 

Matteson, 1993). 
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2(d). There will be a positive relation between scores on commitment scale and 

scores on close and depend attachment dimension for both (1) Mexican American and (2) 

non-Hispanic White college women. Both types of individuals perceive more social 

support than other identity dimensions and attachment dimensions (Collins & Read, 

1990; Josselson, 1988; Matteson, 1993), and both have high commitment to identity or 

relationship issues (Collins & Read, 1990; Hazan & Shaver, 1980, 1987, 1994a; Kobeck 

& Sceery, 1988; Marcia, 1983, 1990). 

Hypothesis 3. This hypothesis predicts that Mexican American women and 

non-Hispanic White college women will differ significantly in the scores on diffused 

orientation, normative orientation, information orientation, and commitment scale. 

Erikson (1980) predicted that identity will proceed through the same sequences for all 

individuals, he acknowledged that the culturally desired outcome might be different for 

different cultures. Indeed, Erikson (1959) felt that one's personal identity contains group 

ideals and identities, which are influenced by the culture's specific norms, values and 

social pattems. The differences in scores on the identity dimensions are expected to be as 

follows: 

3(a). Mexican American college women will score lower on diffused orientafion 

than non-Hispanic White college women. This prediction was based on Josselson's 

(1987) suggestion that diffused identity women experience neither a crisis nor a 

commitment in identity issues. Diffused women have not even considered an identity. 

Because most of the Mexican American women in this study are the first-generation 

college student, it is hypothesized that they probably needed to be highly committed in 
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their identity to obtain this level of education. The non-Hispanic White college woman, 

on the other hand, is more likely to simply be going to college because it was expected 

without really considering their identity. Indeed, diffused identity individual are very 

situationally dependent and influenced by social acceptance. It could be that these 

conditions would lead the Mexican American college women in this study, to score lower 

on diffused orientation than non-Hispanic White college women would score. 

3(b). Mexican American college women will score lower on normative orientation 

than non-Hispanic White college women. This prediction was based on the speculation 

that Mexican American college women would have to overcome a very strong and 

powerful "motherhood mandate" to choose to obtain a college degree. Consequently, 

women who follow the mandate, that is, are processing within the normative orientation, 

would not likely attend college. 

3(c). Mexican American college women will score higher on information 

orientation than non-Hispanic White college women. This relation was predicted on the 

speculation that Mexican American women attending college are expected to be actively 

seeking information from many sources before deciding to attend college. Mexican 

American college women would need more social support to overcome the obstacles and 

barriers in higher education that they would likely encounter (Pulkkinen & Ronka, 1994; 

Vasquez, 1982). 

3(d). Mexican American college women will score higher on commitment scale 

than non-Hispanic White college women. The hypothesis was predicted based on the 

conditions and barriers Mexican American women would need to overcome to obtain 
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higher education. Mexican American college women would need more commitment so 

the difficulties would not deter their progress. 

Hypothesis 4. This hypothesis predicts that Mexican American college women 

will differ significantly from non-Hispanic White college women on scores on the 

attachment dimension of close, depend, and anxiety. This prediction is based on research 

that suggests that Mexican American families place a higher value on the family than 

non-Hispanic White culture (Mindel, 1980). Mexican Americans have more interaction 

with family members than non-Hispanic Whites (Mindel, 1980), and seek relatives for 

comfort more than non-Hispanic Whites did (Keefe et al., 1978a, 1978b, 1979). It is this 

study's contention that the Mexican American college women would need a stronger 

secure base to overcome the barriers to obtain a higher education 

(Vasquez, 1978, 1982). Similariy, it is expected that: 

4(a). Mexican American college women will score lower on the anxious 

dimension of attachment than non-Hispanic White college women than non-Hispanic 

White college women will score. 

4(b). Mexican American college women will score higher on the depend 

dimension of attachment than non-Hispanic White college women will score. 

4(c). Mexican American college women will score higher on the close dimension 

of attachment than non-Hispanic White college women will score. 
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Table 1 
Berzonsky's Dimension of Identity Formation and the Relations Between These 
Dimensions and Marcia's Identity Status. 

Identity 

Dimensions 

Diffused 

Normative 

Information 

Commitment 

Diffused 

High 

Low 

Low 

Low 

Identity Statuses 

Foreclosed 

Low 

High 

Low 

High 

Moratorium 

Low 

Low 

High 

Low 

Identity 

Achieved 

Low 

Low 

High 

High 

Table 2 
Relations between Collins and Read's (1990) Attachment Dimension Scales and Hazan 
and Shaver's (1987) Attachment Styles. 

Attachment Styles 

Depend 

Attachment Dimensions 

Close Anxiety 

Anxious 

Avoidant 

Secure 

Moderate 

Low 

High 

Moderate 

Low 

High 

High 

Low 

Low 
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Table 3 
Relationship of the Behavioral, Structural, and Phenomenological Aspects of Identity 
Formation and Attachment. 

Aspect of the Theory 

Behavior 

Structural 

Phenomenological 

Identity 

Explore 

(Trust and Security 

Required) 

Commitment to Identity 

Life Long Process 

Critical Period-

Adolescence 

Significant Others 

(Infant-Parent, 

Adolescence-Peer) 

"Silent Doings" 

4 Statuses 

Diffused 

Foreclosed 

Moratorium 

Identity Achieved 

Four Dimensions 

Diffused 

Normative 

Information 

Commitment 

Attachment 

Explore 

(Trust and Security 

Required) 

Commitment to 

Relationships 

Life Long Process 

Critical Period- Infancy 

Significant Others 

(Infant-Parent 

Adolescent-Peer) 

"Internal Working Model" 

3 Styles 

Avoidant 

Anxious 

Secure 

Three Dimensions 

Close 

Depend 

Anxiety 
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Table 4 
Relationship Between Characteristics of Individuals who Score High on Diffused 
Identity Status and Avoidant Attachment Style. 

Individuals who score high on Diffused 
Identity Status 
(high on diffused orientation) 

Individuals who score high on Avoidant 
Attachment Style (low on depend , close, 
and anxiety dimensions of attachment) 

Fewer relationships with others than all Fewer relationships with others than all 

other identity statuses other attachment styles 

Usually more self-reliant and prefer to Usually choose to handle their problems 

handle life alone than all other identity alone more than all other attachment styles 

statuses and are more self-reliant 

Usually have fewer resources and more Usually have less social support than 

problems securely attached 

Usually have a difficult time dealing with Score higher on measures of stress (have 

stresses more difficulty dealing with stress) 
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Table 5 
Relationship Between Characteristics of Individuals who Score High on Foreclosed 
Identity Status and Anxious Attachment Style. 

Individuals who score high on Foreclosed Individuals who score high on Anxiously 
Identity Status (high on normative Attached Style (high on anxiety, moderate 
orientation) on close and depend dimensions of 

attachment) 
Values relationships over all other aspects Most of time spent on relationships 

of life 

Family relationships more important than Seldom forms relationships outside of 

other relationships family 

Perceives less support than individuals Perceives less support than individuals 

who score high on Identity Achieved who score high on Secure Attachment 

Stattis Style 

Unable to trust others for support Concerned about depending on others 

Often follows values, ideas, and beliefs of More likely to conform to others' beliefs, 

significant others as defined in childhood values, and ideas with the purpose of 

keeping the relationship 

Seldom explores other opfions in life's Fear of losing significant relafionship 

choices inhibit exploration of other options 
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Table 6 
Relationship Between Characteristics of Individuals who Score High on Moratorium 
Identity Status and Anxiously Attachment Style. 

Individuals who score high on 
Moratorium Identity Status (high on 
information orientation and low on 
commitment scale) 

Individuals who score high on Anxiously 
Attachment Styles (high on anxiety, 
moderate on close and depend dimensions 
of attachment) 

Single-minded focus on relationships Anxious about significant relationships 

and possible abandonment 

Will do whatever it takes to please Attempts to maintain significant 

significant others relationships at any cost 

Relationships determine options to More interested in relafionships than 

explore exploring 

Falter in identity when relationship falters Only commitment seen is in relationships 

because they are more committed to due to preoccupation of keeping 

relationships than identity relationships 

Looking for the correct way to live; Conforms to society's norms 

identity and relationships depend on 

finding it 
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Table 7 
Relationship Between Characteristics of Individuals who Score High on Identity 
Achieved Status and Secure Attachment Style. 

Individuals who score high on Identity 
Achieved Status (high on information 
orientation and commitment scale) 

Individuals who score high on Secure 
Attachment Style (high on depend and 
close and low on anxiety dimensions of 
attachment) 

Relationship important yet able to work 

on other aspects of life 

Experiences a balance in life 

Has intemal resources 

Feels secure and confident in self 

Feels secure in relationships and trusts 

others 

Has extemal resources 

With these intemal and extemal resources. 

they are able to explore more options in 

life 

Able to choose own beliefs, identity, and 

life 

Lives life on own terms 

Security and trust in others is present so 

they perceive more support to deal with 

other aspects of life 

Experiences a balance in life 

Has intemal strength 

Feels secure and confident in self 

Feels secure in relationships and trusts 

others 

Has extemal resources 

With these intemal and extemal resources, 

they are able to explore more options in 

life 

Life's decisions based on confidence in 

self as well as on others 

Stands up for own beliefs 
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Table 8 
Proposed Relationship of Identity Orientation (Berzonsky, 1989) to the Three Dimensions 
of General Attachment (Collins & Read, 1990). 

Identity Status Depend dimension Close dimension of Anxiety 
Variables of Attachment Attachment dimension of 

Attachment 
High on Diffused Low Low Low 

and low on 

Commitment 

High on Normative Moderate Moderate Highest 

and high on 

Commitment 

High on informative Moderately high Moderately high High 

and low on 

Commitment 

High on Informative Highest Highest Low 

and on Commitment 
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Diffuse 
Orientation 

Normative 
Orientation 

Information 
Orientation 

Commitment 
Scale 

Close 

Depend 

Anxious 

Figure I. The proposed relation between scores on attachment dimensions and identity 
dimensions. 
Note. Solid lines represent positive relations and dotted lines represent negative relations. 
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Diffuse 
Orientation 

Normative 
Orientation 

Informatioi 
Orientation 

Commitment 
Scale 

Anxious 

Figure 2. Proposed relation between scores on dimensions of identity and attachment. 

Note. Solid lines represent positive relations and dotted lines represent negative relations 
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CHAPTER II 

METHODS 

Participants 

Participants in this study were 98 Mexican American and 60 non-Hispanic White 

undergraduate women from a midsize south western university. All the women were 

between the ages of 18 and 24 with a mean age of 21.02 years (SD=. 1.79). 

The Mexican American college women (n=98) 

The Mexican American college women identified themselves as Hispanic women. 

Twenty-three (23.5%) of these women were the first generation of native bom United 

States citizens. Twenty-four (24.5%) were the first in their family to complete high 

school, and 45 (45.9%) were the first to attend college. There were 27 freshmen, eight 

sophomores, 29 juniors, and 34 seniors. The mean age of the women was 20.98 years 

(SD=1.79). 

The Non-Hispanic White college women (n=60) 

These women were all native bom citizens of the United States. None were the 

first in their family to complete high school, and 2 (3.33%) were the first to attend 

college. Only one father did not complete high school in this group. There were 10 

freshmen, 4 sophomores, 20 juniors, and 26 senior with a mean age of 21.10 years 

(SD=1.81). 
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Procedures 

This non-probability convenience sample was recmited through organizational 

meetings, advertising on flyers and papers, and personal contact through word of mouth, 

in classes and clubs on the campus of the university. Participants were asked for names 

of other participants. All of the participants were volunteers. 

A concerted effort was made to recmit students from all the colleges in the 

university that had Mexican American women. The majority were recmited from Arts 

and Sciences, Human Sciences, and Business Administration colleges, which contained 

larger percentages of the total Mexican American women enrolled on campus. All the 

participants completed instmments individually or within small groups requiring 30 to 45 

minutes to complete. 

Instruments 

Demographics information. 

Demographics were obtain for the ethnicity, age, classification, and parental 

information (see Appendix A). 

General Attachment Ouestionnaire. 

Attachment is being measured by the General Attachment Questionnaire (Collins 

& Read, 1990) based on Hazan and Shaver's (1987) Attachment Style Measure (see 

Appendix B). This measure consists of eighteen items that assess the participant's feeling 

concerning their adult relationships with friends, parents, or others. Their feelings about 
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their relationships are measured on a five-point Likert scale, ranging from (1) "not at all 

characteristic" to (5) "very characteristic." 

This measure yields three dimensions of attachment:" (1) the extent to which an 

individual is comfortable with closeness and intimacy (Close), (2) the extent to which an 

individual believes others can be depended upon to be available when needed (Depend), 

and (3) the extent to which an individual feels anxious about such issues as being 

abandoned or unloved (Anxiety)" (Collins & Read, 1990, p. 661). Each sub scale was 

summed individually vyith each of the three subscales consisting of 6 scale items with 

some of the items reversed (see Appendix B). 

According to Collins and Read (1990), these three dimensions underlie the 

differences between the three attachment styles of secure, avoidant, and anxious. The 

relation between the dimensions and attachment styles was tested by Collins and Read 

(1990) using Hazan and Shaver's (1987) discrete measures as the grouping variable. 

Discriminate analysis yielded significant results (x^ (6, N=l 18)=73.74, p<.001) and 

correctly classified 76% of the total sample (secure 85%, avoidant 65%, and anxious 

58%) (Collins & Read, 1990). Collins and Read (1990) contended that close and depend 

distinguish avoidant from secure and anxiously attached individuals. Avoidant rated 

lower on these two scores than the others. The high scores on anxiety distinguished 

anxiously attached individuals and other attachment styles were low on anxiety. 

Test-retest reliability for a subset of the sample was performed at 2 months and 

obtained the correlations of .68 (close), .71 (depend), and .52 (anxiety) (Collins & Read, 

1990). Collins and Read (1990) found intemal consistency with alpha (Cronbach) of .75, 
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.72, and .69 for depend, anxiety, and close, respectively. In this study, intemal 

consistency was found for the non-Hispanic White college women (n=60) with alpha 

(Cronbach) of .83, .77, and .73 for depend, anxiety, and close, respectively (see Table 9). 

However, consistency was lower for Mexican American college women in this study 

(n=98) vyith alpha (Cronbach) of .79, .63, and .56 for depend, anxiety, and close, 

respectively (see Table 9). This lower consistency results in a lower reliability for the 

Mexican American's scores on this instrument. In Collins and Read's (1990) study, a 

moderate relationship was found between close and depend (r=.38) and weak relations 

between anxiety and close (r= -.08) and depend (r= -.24). For the Mexican American 

women in this study, (n=98) a weak relationship was found between close and depend 

(r=.28, £>.01) and between anxiety and depend (r= -.21, p>.05). Stronger relations were 

found for non-Hispanic women (n=60) between close and depend (r=.60, p>.01) and 

anxiety and close (r= -.37, p>.01) and depend (r= -.57, E>.01) in this study. 

Although cluster analysis could be performed to determine the three styles of 

attachment, the author was more interested in determining the ways the dimension of 

attachment related to the identity style and did not classify the three distinct styles of 

attachment. This will allow richer understanding of how attachment is related to identity 

formation in that it will capture the differences within the three separate categories. It 

would determine which dimension of the attachment style best predicted identity 

dimensions. In addition, this would help to overcome the "limitation of discrete measures 

in that some members 'better' represent the category than others" (Collins & Read, 1990, 

72 



p. 650). This limitation could we£iken the differences between styles and therefore 

weaken the relationship between attachment and identity. 

Identity Style Inventory. 

Identity will be assessed by the Identity Style Inventory (ISI, Berzonsky, 1992). 

The forty-item inventory consists of four self-report subscales: (1) an informational 

orientation, (2) a normative orientation, (3) diffused orientation, and (4) commitment 

scale . Berzonsky separated commitment and self-exploration scales of Bermion and 

Adams' (1986) measurement of identity status. Statements dealing with college major, 

politics, and religion were rated on a 5-point Likert scale ([1] "not like me" to [5] "like 

me"). 

Diffuse orientation contains the sum of 10 items. The scale contains statement 

like "When I have to make a decision I try to wait as long as possible in order to see what 

will happen." Individuals that use a diffiised-orientation will delay or procrastinate 

decisions as long as possible. 

Normative orientation contains the sum of 9 items. Individuals using this style 

conform to norms set by parents and other significant others with little exploration 

(Berzonsky, 1989b). Statements similar to "I prefer to deal with situations where I can 

rely on social norms and standards" are used in this measurement. 

Information orientation contains the sum of 11 items. This scale consists of 

statements similar to "When I have to make a decision, I like to spend a lot of time 

thinking about my options." According to Berzonsky (1989b), the individual that 
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processes information using the information orientation seeks information, explores 

options, and processes the information before deciding what to do. 

Commitment scale determines how committed the individual is on religious, 

political, and college major. The statements are similar to "Regarding religious issues, I 

know basically what I believe and don't believe." Commitment contains the sum often 

items with four items reversed. 

Intemal reliabilities coefficient alpha were: information (.62); normative (.66); 

diffused (.73); and committnent (.71) (Berzonsky, 1989,1992). Test-retest reliability was 

performed 2 weeks apart with results of information (.75), normative (.74), diffused (.71), 

and conmiitment (.84). In this study, intemal consistency was found for the non-Hispanic 

White college women (n=60) with alpha (Cronbach) of .72, .69, .71 and .69 for diffused, 

normative, information, and commitment, respectively (see Table 9). However, lower 

consistency was found for Mexican American college women in this study (n=98) with 

alpha (Cronbach) of .64, .48, .59, and .56 for diffused, normative, information and 

commitment, respectively (see Table 9). This lower consistency results in a lower 

reliability for the Mexican American's scores on this instmment. Convergent validity was 

based on correlations with Bermion and Adams' (1986) measure of identity status. 

Identity achieved correlated with information (.25*) and commitment (.60**). 

Moratorium was correlated with commitment (-.63**), normative (-.29**), and diffused 

(.29**). When the covariance of commitment was partialed out of moratorium 

individuals, moratorium correlated with information (.34**). Foreclosure was positively 
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correlated vyith both normative (.47**) and committnent (.22*). Diffusion was 

significantly correlated with diffused (.62**) and commitment (-.60**). 

Standardized mles for classifying have not yet been developed for this instmment 

(Berzonsky & Sullivan, 1992). They advised using the standardized z scores with mean 

of 0 and standard deviations of 1. The highest score designates identity style. 

Moratorium was determined by obtaining a mean split on Identity Style Inventory's 

commitment scale with high being above the mean and low below the mean. When the 

individuals score high on information and low on commitment, they are said to be in 

moratorium. Due to the fact that this study is only looking at women, it is possible that 

the standardized z scores may be different from the general population. For this reason, 

analyses will be performed on the raw data rather than classifying individuals into 

categories. This will allow for a richer understanding of how attachment is related to 

identity formation in that it will capture the differences within the four separate 

categories. 

Data Analyses 

Preliminary Analysis were conducted to determine any colinearity among the 

demographic variable. Means and standard deviation were obtained. Pearson 

correlations were conducted between demographic and attachment and identity variables. 

Pearson correlafions were conducted separately for attachment and idenfity dimension for 

both ethnic group. Further Pearson correlations were conducted between the identity and 

attachment dimensions for each group. 
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Hypothesis 1 was tested by separate canonical correlation analyses to investigate 

the nature, number of ways and strengths of the relation between identity and attachment 

dimensions for each group of women. These canonical correlation analyses were 

conducted between the four dimensions of identity (diffused, normative, information, and 

commitment scale) and the three dimensions of attachment (close, depend, and anxious). 

The canonical analysis was useful to identify the overall relations between the 

dimensions. The strength of the association in this study between identity dimensions 

and attachment dimension was assessed by inspecting three separate criteria. (1) It 

yielded a level of statistical significance. (2) The size or magnitude of the squared 

canonical correlation (this refers to the variance explained in the canonical variates [the 

weighted sum of two or more variables]). (3) The redundancy measure of shared 

variance(this provides a summary measure of the ability of a set of variables taken as a set 

to explain the variation in the other set of variables [one at a time]). The relative 

importance of each dimension of attachment and identity was indicated by the canonical 

loadings which explained the contribution of each and whether either exhibited an 

inverse or a direct relation on the squared canonical correlation. 

These canonical correlations contained follow up individual univariate regression 

analysis vyith each of the identity dimensions as the dependent variable and the 

attachment dimensions together as independent variable to determine fiirther relations 

between the attachment dimension and the individual identity dimensions. These 

contained an 95% confidence interval for each regression analysis. 
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Two multivariate one-way analysis of variances (ANOVA) were conducted for 

possible differences in scores on identity and attachment dimension between the two 

groups of women. Ethnic group classification was the independent variable with the 

identity and attachment dimensions being the dependent variables for the separate 

ANOVAS. These ANOVAS had a 95% confidence interval for differences of means. 
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Table 9 

Cronbach Alphas for the Identity and Attachment Dimensions on Identity Style Inventory 
(ISI, Berzonsky, 1992) and General Attachment Questionnaire (Collins & Read, 1990). 

Dimension Name 

Attachment 

Depend 

Close 

Anxiety 

Identity 

Diffused 

Normative 

Informative 

Commitment 

Mexican American 
Women 

0.79 

0.56** 

0.62** 

0.64** 

0.48** 

0.59** 

0.56** 

Non-Hisp 
Women 

anic White 

0.83 

0.73 

0.77 

0.72 

0.69* 

0.71 

0.69* 

* Moderate reliability (Bmning & Kintz, 1977) 
** Low reliability (Bmning & Kintz, 1977) 
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CHAPTER III 

RESULTS 

Analyses 

Preliminary Analyses 

The means and standard deviation for the demographics are reported in Table 10 

£md for attachment and identity dimension in Table 11. There was no significant 

difference of age or classification between non-Hispanic white and Mexican American 

college women. Pearson correlations were conducted between demographic, dependent 

and independent variables to determine colinearity. None of the correlations were 

significant, therefore, no covariants were identified. The education of non-Hispanic 

women's parents was significantly higher than the Mexican American College women 

(F=88.83e>.00I). 

A second set of Pearson correlation analyses was conducted among attachment 

dimensions separately for each ethnic group to guide analysis. For non-Hispanic White 

college women, all of the attachment dimensions were significantly correlated (p<.01). 

Close was significantly correlated to depend r=.586 and anxiety r=-.373 and anxiety was 

significantly correlated to depend r=-.568. Depend was significantly correlated to both 

close r=.284 (£<.0I) and anxiety r=-.206 (£<.05) for Mexican American college women 

(see Table 12). Multivariate analysis was thus chosen. 

An additional Pearson correlations was conducted among identity dimensions to 

guide analysis. The only significant correlation for non-Hispa»ic White women was 
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between information and commitment r=.302 (p<.05). For Mexican American college 

women two significant correlations were found. Information was significantly correlated 

with committnent r=.239 {Q<.05) and with diffused r=-.373 (p<.01) (see Table 13). 

Again multivariate analysis was selected. 

Two Pearson correlations were conducted among the attachment and identity 

dimension for each group of subjects. Only one significant correlation for the Mexican 

American college women was found. Close was significantly correlated to diffused 

orientation r= -.204 (p <.05) (see Table 14). 

Several significant correlation for the non-Hispanic White college women were 

found. Diffused orientation was significantly correlated to anxious r= .449 (p <.01), close 

r= -.463(p <.01), and depend r= -.422 (p <.05). Normative orientation was significantiy 

correlated to anxious r= -.346 and depend r= .495 (p <.01). Information was 

significantly correlated with anxious r= -.276 (p <.05). Commitment was significantly 

correlated with close r= .318 (p <.05) (see Table 15). 

Hypotheses 

Hypothesis 1. The first canonical analysis tested the muhivariate relations of 

scores on identity and attachment dimensions for Mexican American college women. 

This analysis found no significant results. Hypothesis 1(a) was not supported. The four 

dimensions of identity were not related to the three dimensions of attachment in Mexican 

American college women in this sample. 
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The second canonical analysis for non-Hispanic White college women resulted in 

two significant roots (p>.00l for the first root and p>.05 for the second root). The first 

root accounted for a meaningful amount of the shared variance between canonical 

variables as indicated by squared canonical correlation (35%) (refer to Table 16). The 

redundancy indexes were acceptable for both sets of variables (Hair, Annderson, Tatham, 

& Black, 1995). The first root indicated that higher levels of normative orientation and 

commitment and lower levels on diffiised orientation were related to higher levels on 

depend and close and lower levels on anxiety. The strongest canonical loadings were for 

difftised (-.867), depend (.860), close (.841), and anxiety (-.761) (see Figure 3). 

The second root accounted for 18% of variance between canonical variates and 

had very small redundancy indices (refer to Table 16). Due to the small redundancy 

indices, accurate interpretation of the second root is difficult (Hair, Anderson, Tatham, & 

Black, 1995). The second root yielded relations between high scores on commit and low 

scores on normative orientation with high levels of close and low levels of depend. The 

strongest canonical loading was for normative (-.756). 

Hypothesis 2. Regression analysis of the individual univariates between 

dimension of attachment and identity yielded three significant relations. This 

investigation of the univariates revealed significant negative relation between diffused 

and close (t=-2.124, p<.05). Commitment was positively related to close (t=2.093, p<.05). 

In addition, normative was positively related to depend (t=3.345, p=.001) (see Figure 4). 

Hypothesis 3. A multivariate anova yielded a significant difference between 

groups for scores on identity orientation, Hotelling's Trace F(4, 152)=4.536, p<.05. 
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Investigation of the univariates revealed significant difference for diffused 

(F(l,I55)=4.058, p<.05), normative (F(l,155)=8.534, p<.01), and informative 

(F(l ,155)=4.787, p<.05). Mexican American college women scored higher than 

non-Hispanic White women in informative and normative orientations, and lower on 

diffused. See Table 11 for the means. 

Hypothesis 4. A multivariate anova yield revealed no significant differences 

among attachment dimensions between the two groups. Mexican American women did 

not significantly differ from non-Hispanic women in dimension of close, depend, and 

anxiety. See Table 11 for the means. 
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Table 10 
Means and Standard Deviations in Demographic Characteristics of non-Hispanic White 
Women and Mexican American Women. 

Means 

Vguiables Non-Hispanic White Mexican-American 

Age 21.10(1.81) 20.98(1.79) 

Grade Point Average 3.20 (0.40) 2.98 (0.49) 

Father's Age 49.10 (4.24) 48.33 (7.42) 

Mother's Age 47.74 (5.27) 45.95 (6.12) 
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Table 11 

Means and Standard Deviations of Attachment and Identity Dimensions for non-Hispanic 
White Women and Mexican American Women 

Variables Non-Hispanic White 

Means 

Mexican-American 

Attachment 

Depend 

Close 

Anxiety 

Identity 

Diffused * 

Normative ** 

Information * 

Conmiitment 

3.12(0.88) 

3.65 (0.79) 

2.52 (0.92) 

2.36 (0.56) 

3.50 (0.58) 

3.56(0.51) 

3.76 (0.58) 

3.06 (0.90) 

3.65 (0.70) 

2.55 (0.83) 

2.19(0.53) 

3.73 (0.46) 

3.72 (0.45) 

3.62(0.71) 

Note. Values enclosed in parentheses represent standard deviations 

*P<.05 **£<.01 
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Table 12 
Correlation Among Attachment Dimensions of Mexican American and Non-Hispanic 
White College Women 

Depend Close Anxiety 

Depend .596** ..558 

Close .284** ..373 

Anxiety -.206* -.193 

** 

** 

Note. The upper and lower triangle contain the non-Hispanic White and Mexican 
American college women's correlations, respectively. 
*p<.05 **p<.01 

Table 13 
Correlations among Identity Dimensions of Mexican American and Non-Hispanic White 
College Women. 

Diff 

Norm 

Inform 

Commit 

Note. The uj 

Diff 

-.092 

-.373** 

-.197 

Norm 

-.190 

.173 

.172 

)per and lower triangle contain the non-His 

Inform 

-.222 

.203 

.239* 

Commit 

-.200 

.243 

.302* 

panic White and Mexican 
American college women's correlations respectively. Diff = Diffused Orientation; Norm= 
Normative Orientation; Inform= Information Orientation; Commit= Commitment Scale. 
*p<.05 **p<.01 
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Table 14 

Correlations Among Attachment And Identity Dimensions for the Mexican American 
College Women. 

Diffuse 

Normative 

Information 

Commitment 

Depend 

.062 

.091 

.033 

.111 

Close 

-.204* 

.048 

.069 

-.093 

Anxiety 

-.055 

.039 

-.039 

.017 

^P<.05 

Table 15 
Correlations Among Attachment And Identity Dimensions for the Non-Hispanic White 
College Women. 

Diffuse 

Normative 

Information 

Commitment 

*P<.05 **p<.01 

Depend 

449** 

-.346** 

-.276* 

-.252 

Close 

-.463** 

.176 

.065 

.318* 

Anxiety 

-.422* 

495** 

.138 

.222 
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Table 16 
Canonical Analysis of Attachment and Identity Dimensions for Non-Hispanic White 
College Women 

Variables 

Attachment 

Depend 

Close 

Anxiety 

Percent of 

Variance 

Redundancy 

Identity 

Diffused 

Normative 

Information 

Commitment 

Percent of 

Variance 

Redundancy 

Canonical Correlation 

Squared Canonical Correlation 

Note. N=60 *D<.05 ***n<.001 

Root 1 

.860 

.841 

-.761 

67 

.24 

-.867 

.556 

.267 

.527 

35 

.12 

59 

.35*** 

Root 2 

-.495 

.375 

-.032 

-.192 

-.756 

-.075 

.393 

43 

.18* 

13 

.02 

19 

.03 
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Diffuse 
Orientation Close 

Normative 
Orientation 

Information 
Orientation 

Commitment 
Scale 

Depend 

Anxious 

Figure 3. Relations between identity and attachment scores for the non-Hispanic White 
college women. 

Note. Solid lines represent positive relations and dotted lines represent negative relations. 
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Diffuse 
Orientation 

Normative 
Orientation 

Information 
Orientation> 

.239 

Commitment 
Scale 

-213 
^ Close 

Depend 

Anxious 

Figure 4. The relations between the scores on dimension of identity development and 
dimensions of attachment for non-Hispanic White college women. 

Note. Solid lines represent positive relations and dotted lines represent negative relations. 
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CHAPTER IV 

DISCUSSION 

The main purpose of this study was to investigate the relation between women's 

identity orientation and commitment and dimensions of attachment styles. It was 

speculated that due to the commonalties between the two theoretical frameworks and 

characteristics of the identity statuses and attachment styles, there would be a relation 

between the scores on identity formation and attachment. Furthermore because of the 

social aspect of identity and attachment, this study investigated this relation in 

non-Hispanic White and in Mexican Americans college women. 

Relation Between Dimensions of Identity and Attachment 

A major finding in this study was that the relation between identity orientation and 

attachment styles was significant for non-Hispanic Whites, but not for Mexican American 

College women. Specifically, the results showed that non-Hispanic White women who 

scored high on normative orientation and commitment and low on diffused orientation, 

had higher scores on the depend and close and lower levels on the anxiety dimensions. 

As mentioned previously, higher levels on depend and close and lower level on anxiety is 

the pattem for a securely attaphed individual. In this study, then, women who would be 

classified as secure most likely would not score high on diffused orientation and 

uncommitted statuses of moratorium idpntity. 

90 



This finding extends the research on identity and attachment to parents conducted 

by Benson, Harri.s, and Rogers (1992) to attachment in general. Specifically, they found a 

relation between the identity statu.ses and attachment to parents. Secure attachment to 

mother was negatively related to the two uncommitted statuses of identity formation 

(moratorium and diffusion), whereas attachment to the father was related to foreclosure. 

The present study expands these results to include general attachment style rather than 

just attachment to parents. 

No support was found for the relation between scores on the four dimensions of 

identity development and scores on the three dimensions of attachment for Mexican 

American college women in this study. This lack of findings might be due to the low 

reliability of the instruments when used with Mexican Americans (see Table 9). The 

Cronbach alphas of the dimension were not valid for this population except for the 

depend dimension of the attachment instrument. For the non-Hispanic White women, on 

the other hand, the alpha level was high for all but normative orientations and 

commitment scale. The normative orientation and commitment scale for the 

non-Hispanic White women were moderately high. 

Considering the low reliability levels for Mexican American college women, these 

measures may need to change to cover areas that are more salient of attachment and 

identity dimensions for Mexican American women. Some of the Mexican American 

college women who participated in this study mentioned the lack of relevant of the 

questions to their lives. In addition, these women stated that they did not understand 

some of the questions being asked. There seems to be a problem in how these constructs 
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have been conceptualized as well as the instruments developed to measure them. As 

mentioned in the introduction section of this study, the original identity measures and 

interviews were not sensitive to women's issues concerning sexual values, relationships, 

and standards (Schenkel & Marcia, 1972). With these changes, women were found to 

score in moratorium and identity achieved for the first time. Before Schenkel and Marcia 

(1972) added questions concerning sexual values and standards, women were usually 

found in foreclosure or diffused status and men in identity achieved and moratorium. 

After these questions were added men were more likely to be found in foreclosure and 

identify diffused. Religion, relationships and sexual values were more reflective of 

women's identity formation (Schenkel & Marcia, 1972). It may be that there are other 

factors in identity development in minority populations that the existing measures do not 

tap. This study chose to use a measure that did not include relationship in the identity 

measure so as not to cloud the correlations with two measures of relationships. Perhaps 

this omission was not useful lor the population in question. 

This study shows that researchers need to develop new and more sensitive 

measures for Mexican American women's identity development and general attachment 

styles. Research is being conducted on ethnic identity formation on minorities (Bemal, 

Knight, Garza, Ocampo, & Cota, 1990; Phinney, 1989, 1992). Ethnic identity might be 

more salient to Mexican American women's identity status as the relationship issues were 

more salient for women than for men. Indeed, Phinney (1989, 1992) found that 

non-Hispanic Whites had explored their ethnic identity to a lesser extent than 

Asian-American. African American, and Mexican American. 
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As mentioned in the introduction, attachment measures have not been u.sed much 

on Mexican American college students. Most of the multicultural research on attachment 

has been conducted on infants and their parents not on older adolescents and adults 

(Bartholomew, 1994). One nationwide study on attachment made no mention of validity 

or reliability issues in the measures, although it might be that Mickelson et al.'s study's 

(1997) qualitative interview and quantitative scale may have been more reliable and valid 

for a multicultural population than the instrument for attachment used in this study. This 

study challenges the validity of these measures for Mexican American college women. 

Another possible interpretation of the results of this research is that there is no 

relation between identity development and attachment for Mexican American college 

women. Indeed, Kamptner (1988) found no relation between identity and attachment in 

college students even though, they (Kamptner, 1988) did not study ethnicity in relation to 

the identity and attachment. Because Mexican Americans place such a high value on 

parents (Mindel, 1980), it might be useful to investigate attachment to parents, 

specifically, and the college student's identity status. 

It is important to remember that this is one of the first studies of the relations 

between identity development and attachment within Mexican American college women. 

More test using various other measures and other women should be conducted. Since the 

instruments were questionable in their reliability, the results of this study should be taken 

with reservations. Larger samples should also be studied in this area of research. On the 

other hand, it could be that there is a relation in the two constructs in Mexican American 

women but the small sample size in this study precluded that finding. 
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Comparison of Identity and Attachment Scores of Mexican 
American and Non-Hispanic White College Women 

Mexican American college women and non-Hispanic White college women in 

this study scored significantly different on the three of the four dimensions of identity. 

Mexican American women scored higher in informative and normative orientation. 

Non-Hispanic White college women scored higher on diffused orientation. There were 

no differences on the commitment scale between these two groups. This study extends 

Abraham (1983, 1986) and Streitmatter's (1988) results of significant differences in the 

identity scale scores by studying differences in college women instead of high school and 

junior high school students. This suggest that there may be differences in the way 

identity is formed in different cultures. 

The speculation that there would be a difference in diffused orientation was based 

on the probability that the more diffused Mexican American women would not be able to 

overcome the difTiculties involved in entering higher education and hence not be 

represented in the sample. Differences in diffused identity orientation between different 

ethnic groups might not be significant in the general population. As it becomes more 

commonplace for Mexican American women to enter college, there might be less 

difference in diffused orientation. The difficulty, which these women faced in entering 

higher education might cause women who would score higher on diffused orientation to 

fail in entering college. 

It was predicted that Mexican American college women would score lower on 

normative orientation than non-Hispanic White college women would score. This study 
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did not support this hypothesis. Mexican American college women actually scored 

higher on normafive orientation without any contribution to the results in the commitment 

scale. Therefore, these women were more likely to conform to norms, standards, and 

values set by parents and other significant others than non-Hispanic White college 

women. Mexican American college women were less likely to explore other options than 

non-Hispanic White college women were. Other studies found that minorities were more 

likely to be foreclosed than other identity status (Abraham, 1986; Hauser, 1972; 

Streitmatter. 1988). As mentioned in the introduction, it was suggested that there was a 

greater risk for minorities to explore their identity than for non-Hispanic Whites. 

In fact, one qualitative study with Mexican American college women found that 

they went to college to fulfill their parent's dreams (Butner et al., 1999). These women's 

parents wanted and expected their daughters to get more education than they had. This 

message was found to be very strong in the Mexican American college women. Many 

stated that they were expected to go to college since childhood (Butner et al., 1999). 

Mexican American college women scored significantly higher on information 

orientation. Speculation was that the Mexican American college women would need a 

greater investment in information to attempt a higher education. This study predicted that 

Mexican American college women would need more social support to over come the 

obstacles and barriers in higher education that they would encounter, and therefore be 

higher on information orientation. (Pulkkinen & Ronka, 1994; Vasquez, 1982). This 

finding contradicted other studies, which have found minorities scoring lower on 

moratorium identity than majority individuals (Steitmatter, 1988; Rotheran-Borus, 1989). 
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There were no significant differences between the Mexican-American and 

non-Hispanic White college women on the commitment scale. It might be that Mexican 

American college women and non Hispanic White college women need similar 

commitment levels to obtain a college degree. Interestingly, this study found that 

Mexican American college women and non-Hispanic White college women did not differ 

significantly in commitment, yet, they did significantly differ in the way they processed 

information. The Mexican American college women scored higher on normative and 

information orientation and lower on diffused orientation than the non-Hispanic White 

college women. Mexican American college women use norms set by parents or other 

significant others with little exploration (normative orientation) more than the 

non-Hispanic White college women did. Also, the Mexican American college women 

sought information, explored options and processed information before deciding what to 

do (information orientation) more than non- Hispanic White college women did. 

However, non-Hispanic White college women in this study were more likely to 

procrastinate or delay decisions as long as possible (diffused orientation) than the 

Mexic£m American college women did. 

Also, it is interesting to note that Mexican American women scored higher on 

normative and information processing, which is related to the two committed statuses and 

the non-Hispanic White college women scored higher on the diffused orientation, which 

is related to one of the uncommitted status, yet there is no difference in commitment 

between ethnic groups. Of course, the moratorium identity, which is a non committed 

status is also included in the information orientation dimension. Therefore, the 
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information orientation contains both committed and uncommitted statu.ses. It might be 

useful to further research this conflict and see if other samples of college students and the 

general population contain these results. It would seem that these women used different 

processes for gathering information and making decisions, yet were similar in their 

commitment level. 

It is important to remember that the identity scale had low reliability for Mexican 

American college women in this study. This could be the reason for the difference in 

identity obtained. Research should be conducted to develop a more culturally sensitive 

instrument for identity development. More research should be conducted on various 

ethnic groups. It would also be interesting to conduct research in a different region of the 

country. 

There were no significant differences in the scores on the three dimensions of 

attachments for the different ethnic groups. One interpretation is that women of all ethnic 

groups need similar levels of the attachment dimensions to deal with the stresses and 

challenges of higher education. Both groups scored higher on close and depend than on 

the anxious dimension, which is the securely attached pattem. In the nationwide study 

conducted by Mickelson, Kessler. and Shaver (1997), non-Hispanic Whites were more 

likely to be classified securely attached than any other race or ethnicity. In addition, they 

found that Mexican Americans were more likely to be classified as anxiously attached 

than non-Hispanic Whites (Mickelson et al., 1997). However, individuals with higher 

education from both ethnic groups were more likely to be securely attached or avoidantly 

attached and less likely to be anxiously attached (Mickelson et al., 1997). Because of the 

97 



large sample size and age range (15 to 54 years of age) studied in the Mickel.son et al.'s 

study, these finding might reflect the possibility that ethnic differences in attachment in 

college samples are smaller than in the general population. Although these women are in 

different ethnic groups, they are also both in higher education. It might be that there arc 

fewer differences between attachment styles in college level subjects regardless of 

ethnicity. Indeed, Abraham speculated that non-Hispanic Whites and Mexican 

Americans might be similar in relationship issues in identity formation. This similarity 

might account for the similarity on scores between identity and attachment dimensions. 

Relation Between Identity and Attachment Dimensions 

The non-Hispanic White college women's scores revealed a negative relation 

between diffused orientation and close dimension. The findings of this study support 

other research in that it is the close dimension of attachment that is negatively related to 

diffused orientation for the non-Hispanic White college women. Other studies have 

found that individuals with diffused identity have less support to handle life and the stress 

they encounter than any other identity status (Gilligan, 1982; Josselson, 1988). Several 

other studies found that diffused identity individuals are less close to their parents, than 

other statuses (Campbell, Adams & Dobson, 1984; Benson, Harris, & Rogers, 1992; 

Lapsley, Rice, & Fitzerald, 1990). Also, Donovan (1975) found a lack of closeness to 

parents for individuals who scored high on diffused identity. Berzonsky (1989) found 

that individuals that scored high on diffused orientation were uncomfortable with 

intimacy. Campbell, Adams, and Dobson (1994) suggested that diffused identity youths 
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were less capable of establishing and maintaining intimacy than identity achieved 

individuals. 

There was no relation between diffused orientation and the depend dimension. 

Berzonsky (1989) found individuals who scored high on diffused orientation exhibited 

high extemal control and their responses question on the identity instrument were very 

situafionally dependent. It might be that in some situation these diffused oriented 

individuals score low on the depend dimension of attachment, yet in other situations they 

score high on depend dimension of attachment. Response might depend upon whom the 

individuals depend and whether the individual is completely dependable or not. It also 

might depend on the importance of the situation to the individual. Campell, Adams, and 

Dobson (1984) found that diffused and foreclosed identity individuals scored lower on 

independence than moratorium and identity achieved individuals. Yet the non-Hispanic 

White college women in this study who scored high on diffused did not necessarily score 

high also on depend. 

Also, scores on the anxiety dimension were not significantly related to diffused 

orientation scores in this study. A possible reason for this might be that, like the depend 

dimension, anxiety might be situationally dependent for individuals who scored high on 

diffused orientation. Some individuals might cause the diffused oriented person anxiety 

and others might not. They might be anxious of others staying, but not feel that they want 

to merge with others. Another reason for the lack of relation between diffused orientation 

and the anxiety dimension of attachment could be that individuals who scored high on 

anxiety dimension may not be aware of their anxiety in all situations. Berzonsky (1989) 
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found that individuals who scored high on diffused orientation scored significantly low 

on self-awEu-eness measures. 

No support was found for high scores on normative relating to high scores on 

anxious for non-Hispanic White college women. An interpretation of this result is that 

society discourages exploration by women (Matteson, 1993). Women who scored high 

on normative orientation are in foreclosed identity, which means that they are following 

the identity that society and their significant others want them to obtain (Berzonsky, 

1989, 1992). By following the socially dictated identity formation, these women 

experience little anxiety. Berzonsky (1989. 1992) found that these individuals are not 

open to any information or experiences that might cause dissonance or confusion. It 

might be that the women who scored high on normative orientation avoided high scores 

on anxious by avoiding any information, which might cause anxiety. 

In addition, normative orientation was positively related to the depend dimension. 

This study extends these finding by clarifying the relations between identity formation 

and attachment. Only the depend dimension of attachment was found to be related to 

normative orientation. Close and anxious dimensions of attachment had no bearing on 

the normative orientation. This finding contradicted several other studies that found 

foreclosed women doubted that others were dependable (Collins & Read, 1990; 

Josselson, 1987; Matteson. 1993; Speriing & Berman, 1994). One possible explanation 

for this finding is that the women who scored high on normative orientation conform to 

authority figures and society, so they feel that they can depend on others. Since these 

women (normative orientation) are doing what society tells them to do they feel that they 
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can depend on other people and society, as well. In this study, there was no significant 

relation between scores on the normative orientation and anxious dimension for 

non-Hispanic White women 

Information orientation was not found to relate to any of the dimensions of 

attachment. One interpretation is that all of the non-Hispanic White college women 

scored high on information orientation, so it might require a certain amount of 

information orientation to reach college level of education. Further testing should be 

done in various samples to test this hypothesis. 

Another interpretation is that part of the women with high scores on information 

orientation are actually in moratorium and not in identity achieved. With both of these 

identity statuses scoring high on information orientation the results might have been 

clouded. Moratorium and identity achieved might have similar scores on information 

orientation yet different scores on close and depend dimension of attachment. Indeed, 

Josselson (1987) found that women in moratorium experienced a real need for a 

relationship. They were spending their life trying to please someone (Josselson, 1987). 

Individuals in moratorium status are concerned about others abandoning them (Collins & 

Read. 1990; Josselson, 1988). Yet, Josselson (1987) found that most women who were in 

identity achieved felt confident in their relationship and therefore would probably score 

high on the close and depend dimensions of attachment. 

Also, commitment was found to be positively related to close dimension in the 

non-Hispanic White college women. It is important to notice that individuals in both 

foreclosure and identity achieved should score high on commitment. One interpretation 
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of this finding is that it is the commitment dimension of identity achieved and foreclosure 

that requires the close dimensions of securely attached women and not that of processing 

of information. There was no support found for the hypothesis that commitment 

dimension of identity would be related to the depend dimension of attachment. It would 

seem that only closeness to others is more important to women who scored high on the 

commitment scale. 

Other studies (Josselson. 1988; Pulkkinen & Ronka, 1994) found that identity 

achieved individuals perceive more social support than the other identify statues and are 

more able to depend on other people. Because there was no relation between information 

orientation and the attachment dimensions and normative orientation showed only a 

positive relation to depend dimension of attachment, it may be that the commitment of 

these two types of information processes require high scores on close dimension of 

attachment. It is plausible that it does not require a lot of closeness to explore, but 

closeness is needed for commitment to options explored. Benson. Harris, and Rogers 

(1992) found similar results in their study. Attachment to mother was negatively related 

to the two uncommitted statuses of identity formation (moratorium and diffusion). 

Attachment to father was found to be related to foreclosure in their study (Benson, Harris, 

& Rogers. 1992). Josselson (1987) observed that foreclosed women were close to both of 

their parents. This study supports the hypothesis that attachment is related to 

commitment of the individual's identity development. Because the measures used in this 

study separated the dimension of exploration and commitment of the identity statuses, 

there is support for the suggestion that attachment could lead to commitment. 
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Uniqueness of This Study 

This study is important as no other studies have used separate dimensions for 

attachment and identity processing and commitment scale. Although some of the studies 

on identity used a self reported measure for identity, these studies used Adams' self 

reported inventory (Adams, Fitch, & Shay, 1979) which would combine the information 

processing with the commitment scale (Abraham, 1983, 1986; Rotheram-Borus, 1989; 

Streitmatter, 1988) unlike Berzonsky's measures does. It is important to note that the 

commitment of the individuals might have clouded the results for the four identity 

statuses in these studies because they did not delineate whether the processing or the 

commitment was related to attachment styles or ethnicity (Abraham, 1983, 1986; Benson, 

Harris. & Rogers, 1992; Campbell, Adams & Dobson, 1984 Rotheram-Borus, 1989: 

Streitmatter. 1988). 

Abraham (1983) found significant differences on scores of diffused identity. 

Mexican Americans scored significantly less than non-Hispanic Whites. Yet, other 

studies (Abraham, 1986; Rotheram-Borus, 1989; Streitmatter, 1988) found no significant 

differences in scores on diffused identity. One plausible reason for the conflicting results 

is that different identity measures were used in this study than in the other study 

(Abraham, 1986; Rotheram-Borus. 1989; Streitmatter, 1988). This might have resulted in 

the lack of differences between non-Hispanic Whites and other ethnicities by losing some 

of the subtle differences. 

Another possible interpretation could be that when the processing is separated 

from the commitment scale. Mexican American college women score higher on 
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information orientation. So, the differences in the results could be confounded by the 

type of instruments used. 

In addition, these previous studies used instruments that yielded the three 

attachment styles of Secure. Avoidant, and Anxious (Benson, Harris, & Rogers. 1992; 

Campbell, Adams & Dobson. 1984). The attachment scores for this study yielded 

confinuous variables in the dimensions of close, depend, and anxiety of the attachment 

instrument of Collins and Read (1990). The findings might be explained by the 

differences in instruments. Further studies might investigate these differences. 

In studies of different identity status for various ethnicities and races, categorical 

v£iriables were used instead of continuous scores used in this study. Abraham used 

Adam's self-report inventory (Adams, Fitch, & Shay. 1979) which yielded continuous 

variables for the four identity statuses (diffused, foreclosed, moratorium, identity 

achieved) in idelogical/occupational area and interpersonal area. Abraham (1983) then 

categorized these variables. When Rotheram-Borus (1989) studied ethnic differences on 

identity status scores, no significant differences were found. Yet, Rotheram-Borus (1989) 

changed the continuous variables into categories. This study might have detected the 

more subtle differences which other studies missed by using continuous variables. 

This study used a general attachment instrument instead of a parental attachment 

like other studies (Benson, Harris. & Rogers, 1992; Campbell. Adams & Dobson, 1984; 

Josselson. 1987). By using a general attachment instrument instead of a parental 

attachment, this study has contributed to the understanding of the relations between 
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identity development and attachment. It would .seem that attachment in general, as well 

as, parental attachment is related to identity development. 

This study extended previous research by focusing on women in higher education. 

It might suggest that some of the relations the other studies (Abraham. 1983, 1986; 

Rotheram- Borus. 1989; Streitmatter, 1988) found between identity development and 

ethnicity might change in the college level and others remain the same. Yet, many more 

studies need to be conducted supporting the hypothesis that populations in higher 

education are different from the junior high and high school population. 

In studying the female population alone, this investigation was able to explore 

relation for female college students. Other studies used college students, yet included 

both male and female subjects (Benson, Harris. & Rogers, 1992; Campbell, Adams. «fe 

Dobson. 1984; Matteson. 1993). When a study included three times more males than 

females, it found at best a weak relation between adolescent attachment and ego identity 

(Quintana & Lapsley, 1987). 

Limitations 

This study contains several limitations that need to be addressed. First, the 

sample is small and needs replication for reliability. Second, the sample contains only 

college females. It is possible that males and non college students would score 

differently. Third, the .sample contains more Mexican American college women than the 

non-Hispanic White subjects. Also, there is a problem with the reliability on the 

105 



mstruments for identity and attachment tbr Mexican American college women, which 

clouds any findings on the Mexican American women. 

Further Research 

Further research on the subject should include larger populations from various 

regions of the country. Participants should include more of the general population to 

determine if there is a similar relation for non college students. Also, males should be 

included to determine the relations for them between identity and attachment. 

Further research needs to be conducted on the cultural sensitivity or the validity of 

the instruments used. It might be interesting to study identity with ethnic identity 

included in the measure. Finally, it might be prudent to use a measure, which measures 

parental attachment and peer attachment separately, such as, the parent and peer sub scale 

of the Inventory of Parent and Peer Attachment (IPPA; Armsden & Greenberg, 1989). 

This study extended the research in the areas of identity and attachment by finding 

different relations for non-Hispanic White and Mexican American college women, and 

finding that these two group process information differently but are similar in 

commitment levels. Also, it suggests that there might be differences in the relations 

between attachment and identity for different ages, as well as. ethnic groups. This study 

found that relations exist between identity and attachment dimension for non-Hispanic 

White college women, but none was found for the Mexican American college women. 

Specially. non-Hispanic White college women who scored on the attachment dimension 

in the securely attached pattern were less likely to score high on diffused orientation and 

106 



were more likely to be high on normative orientation and commitment scales. The 

findings support the hypothesis that not only, attachment to parents, but also general 

attachment is important for the formation of identity in non-Hispanic White college 

women. 

Mexican American college women scored lower on diffused orientation and 

higher on normative and information orientation than non-Hispanic White college 

women, yet there was no difference in the commitment scale. These women differ in the 

way they process information. There were no differences in the dimensions of attachment 

between these two groups of women. Finally, this study extended other findings by 

suggesting that identity formation for college level populations may be different from 

younger subjects. 
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Date of Birth 

Classification 

Freshman 

Sophmore 

Junior 

Senior 

Major 
GPA 

Mother's Date of 

If she was bom in 

Birth 

another 

Information Sheet 

Place of Birth 

country 

Age 

, how lonj 

Race 

Non-Hispanic White 

Mexican American 

African American 

Asian 

Other 

Mother's Place of Birth 

I has she been in the U. S 5 years 

Mother's education level 

Did she graduate high school? Yes No Years complete if no 

Years of College education Mother's Occupation 

Father's Date of Birth Age Father's Place of Birth 

If he was bom in another country, how long has he been in the U. S years 

Father's education level 

Did he graduate high school? Yes No Years complete if no 

Years of College educafion Father's Occupation 
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General Attachment Questiormaire 

Please read each statement and choose the altemative to the left of the statement which 

best describes how you characterize your feelings. 

1= Not at all characteristic 

2= Hardly ever characteristic 

3= Neutral 

4= Somewhat characteristic 

5= Very characteristic 

12 3 4 5 1. I find it difficult to allow myself to depend on others. (Depend *) 

12 3 4 5 2. People are never there when you need them. (Depend *) 

12 3 4 5 3. I am comfortable depending on others. (Depend) 

12 3 4 5 4. I know that others will be there when I need them. (Depend) 

12 3 4 5 5.1 find it difficult to tmst others completely. (Depend *) 

12 3 4 5 6. I am not sure that I can always depend on others to be there when I 

need them. (Depend *) 

12 3 4 5 7. I do not often worry about being abandoned. (Anxiety*) 

12 3 4 5 8.1 often worry that my partner does not really love me. (Anxiety) 

12 3 4 5 9. I find others are reluctant to get as close as I would like. (Anxiety) 

12 3 4 5 10.1 often worry that my partner will not want to stay with me. (Anxiety) 

12 3 4 5 11.1 want to merge completely with another person. (Anxiety) 

12 3 4 5 12. My desire to merge sometimes scares people away. (Anxiety) 

12 3 4 5 13.1 find it relatively easy to get close to others. (Close) 
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1= Not at all characteristic 

2= Hardly ever characteristic 

3= Neutral 

4= Somewhat characteristic 

5= Very characteristic 

12 3 4 5 14.1 do not often worry about someone getting too close to me. (Close) 

12 3 4 5 15.1 am somewhat uncomfortable being close to others. (Close*) 

1 2 3 4 5 16. lam nervous when anyone gets too close. (Close*) 

1 2 3 4 5 I7-Iam comfortable having others depend on me. (Close*) 

12 3 4 5 18. Often, love partners want me to be more intimate than I feel 

comfortable being. (Close*) 

* items are reversed scored 
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Personal Similarities 

You vyill find a number of statements about beliefs, attitudes, and/or ways of dealing with 

issues. Read each carefully, then use it to describe yourself Circle the number which 

indicates the extent to which you think the statement represents you. There are no right 

or wrong answers. For instance, if the statement is very much like you, mark the 5, if it is 

not like you at all, mark 1. Use the 1 to r point scale to indicate the degree to which you 

think each statement is uncharacteristic (1) or characteristic ( 5) of yourself 

(not at all like me) 1 2 3 4 5 (Very much like me) 

12 3 4 5 1. Regarding religious beliefs, I know basically what I believe and don't 

believe. (Commitment Scale) 

12 3 4 5 2. I've spent a great deal of time thinking seriously about what I should do 

with my life. (Information Orientation) 

12 3 4 5 3. I'm not really sure what I'm doing in school; I guess things will work 

themselves out. (Diffused Orientation) 

12 3 4 5 4. I've more-or less always operated according to values which I was 

brought up. (Normative Orientation) 

12 3 4 5 5. I've spent a good deal of time reading and talking to others about 

religious ideas. (Information Orientation) 

12 3 4 5 6. When I discuss an issue with someone, I try to assume their point of 

view and see the problem from their perspective. (Information 

Orientation) 
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(not at all like me) 1 2 3 4 5 (Very much like me) 

12 3 4 5 7-1 know what I want to do vyith my future. (Commitment Scale) 

12 3 4 5 8. It doesn't pay to worry about values in advance: I decide things as it 

happen. (Diffused Orientation) 

12 3 4 5 9. I'm not really sure what I believe about religion. (Commitment Scale*) 

12 3 4 5 10. I've always had purpose in my life; I was brought up to know what to 

strive for. (Normative Orientation) 

12 3 4 5 II . I'm not sure which values I really hold. (Commitment Scale*) 

12 3 4 5 12.1 have some consistent political views; I have definite stand on where 

the government and country should be headed. (Commitment Scale) 

12 3 4 5 13. Many times by not conceming myself with personal problems, they 

work themselves out. (Diffused Orientation) 

12 3 4 5 14. I'm not sure what I want to do in the future. (Commitment Scale*) 

12 3 4 5 15.1 'm really into my major; it's the academic area that is right for me. 

(Commitment Scale) 

12 3 4 5 16. I've spent a lot of time reading and trying to make some sense out of 

the political issues. (Information Orientation) 

12 3 4 5 17. I 'm not really thinking about my future now; it's still a long way off. 

(Diffused Orientation) 

12 3 4 5 18. I've spent a lot of time and talked to a lot of people trying to develop a 

set of values that makes sense to me. (Information Orientation) 
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(not at all like me) 1 2 3 4 5 (Very much like me) 

12 3 4 5 19. Regarding religion, I've always know what I believe; I never really had 

any serious doubts. (Normative Orientation) 

12 3 4 5 20. I'm not sure what I should major in (or change to). (Commitment 

Scale*) 

12 3 4 5 21. I've know since high school that I was going to college and what I was 

going to major in. (Normative Orientation) 

12 3 4 5 22.1 have a definite set of values that I use in order to make personal 

decisions. (Commitment Scale) 

12 3 4 5 23.1 think it's better to have a firm set of beliefs than to be open-minded. 

(Normative Orientation) 

12 3 4 5 24. When I have to make a decision, I try to wait as long a s possible in 

order to see what will happen. (Diffused Orientation) 

12 3 4 5 25. When I have a personal problem, I try to analyze the situation in order 

to understand it. (Information Orientation) 

12 3 4 5 26. I find it's best to seek out advice from professional (e.g.., clergy, 

doctors, lawyers) when I have problems. (Information Orientation) 

12 3 4 5 27. It's best for me not to take life too seriously; I just try to enjoy it. 

(Difftised Orientation) 

12 3 4 5 28. I think it's better to have fixed values, than to consider altemative 

value systems. (Normative Orientation) 
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(not at all like me) 1 2 3 4 5 (Very much like me) 

12 3 4 5 29.1 try not to think about or deal with problems as long as I can. 

(Difftised Orientation) 

12 3 4 5 30.1 find that personal problems often tum out to be interesting 

challenges. (Information Orientation) 

12 3 4 5 31.1 try to avoid personal situations that iwll require me to think a lot and 

deal vyith them on my own. (Diffused Orientation) 

12 3 4 5 32. Once I know the correct way to handle a problem, I prefer to stick with 

it. (Normative Orientation) 

12 3 4 5 33. When I have to make a decision, I like to spend a lot of time thinking 

about my options. (Information Orientation) 

12 3 4 5 34. I prefer to deal with situations where I can rely on social norms and 

standards. (Normative Orientation) 

12 3 4 5 35. I like to have the responsibility for handling problems in my life that 

require me to think on my own. (Information Orientation) 

12 3 4 5 36. Sometimes I refuse to believe a problem will happen, and things 

manage to work themselves out. (Diffused Orientation) 

12 3 4 5 37. When making important decisions, I like to have as much 

information as possible. (Information Orientation) 

12 3 4 5 38. When I know a situation is going to cause me sttess, I try to avoid it. 

(Diffused Orientation) 
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(not at all like me) 1 2 3 4 5 (Very much like me) 

12 3 4 5 39. To live a complete life, I think people need to get emotionally 

involved and commit themselves to specific values and ideas. 

(Commitment Scale) 

12 3 4 5 40.1 find it's best for me to rely on the advice of close fiiends/relatives 

when I have a problem. (Normative Orientation) 

131 



PERMISSION TO COPY 

In presenting tiiis thesis in partial ftilfillment of the requirements for a master's 

degree at Texas Tech University or Texas Tech University Health Sciences Center. I 

agree that the Library and my major department shall make it freely available for 

research purposes. Permission to copy tiiis thesis for scholariy purposes may be 

granted by tiie Director of tiie Library or my major professor. It is understood tiiat 

any copying or publication of this tiiesis for financial gain shall not be allowed 

without my further vyritten permission and tiiat any user may be liable for copyright 

infringement. 

Agree (Permission is granted.) 

Student Signamre Date 

Disagree (Permission is not granted.) 

Student Signature Date 


