
VISUAL ARTS AND STUDENTS WITH 

VISUAL IMPAIRMENTS 

by 

DOYLENE HARDIN LAND, B.F.A. 

A THESIS 

IN 

SPECIAL EDUCATION 

Submitted to the Graduate Faculty 
of Texas Tech University in 

Partial Fulfillment of 
the Requirements for 

the Degree of 

MASTER OF EDUCATION 

Approved 



(\LT:sy^i 

'-3o TABLE OF CONTENTS 

/0̂ >' '̂ ^ CHAPTER 

\. INTRODUCTION 1 

Introductory Comments 1 

The Problem and Its Setting 3 

The Limitations and Assumptions 4 

The Definition of Terms 5 

The Importance of the Study 6 

II. THE REVIEW OF RELATED LITERATURE 7 

Stereotypic Attitudes about Blindness 7 

The Educational System and the Student 
with Visual Impairments 11 

Art Education and the Student with 

Visual Impairments 13 

Summary 20 

III. METHODOLOGY 21 

Type of Design 21 

Role of the Researcher 22 

Participants 22 

Data Collection and Analysis Strategies 25 

Methods of Achieving Confidentiality 27 

Summary 27 



IV. RESLTS AND FINDINGS 29 

Attitudes of Students with Visual Impairments 
Regarding Participation in the Visual Arts 30 

Attitudes of Students with Visual Impairments 
Concerning Visual Arts 52 

Attitudes of Art Educators Concerning Students 

with Visual Impairments and the Visual Arts 66 

A Comparison of Attitudes 85 

V. SUMMARY AND IMPLICATIONS 89 

Summary 89 

Implications 94 

SELECTED BIBLIOGRAPHY 97 

APPENDIX 

A: STUDENT INTERVIEW QUESTIONS 100 

B: TEACHER INTERVIEW QUESTIONS 103 

C: CONSENT FORM 106 

III 



CHAPTER I 

INTRODUCTION 

Introductory Comments 

A need for greater awareness of the use of all five senses to enhance the 

learning process is evident in our current educational systems. V. Lowenfeld 

(1975) states: 

It is only through the senses that learning can take place. This may 
sound like an obvious statement; however, its implications seem to be 
lost in our educational system... He [man] is becoming a passive viewer 
of his culture rather than an active maker of it. Schools have done little 
to educate these senses that are our only avenue to learning, (p. 12) 

With these words, Lowenfeld urges educators to be concerned with the use of 

every sense for effective teaching. In the realm of students who are being 

educated, there are those who have alternate avenues of learning because 

they happen to have an impairment of one or more of their senses. If these 

are students with a visual impairment, they may be in a class whose emphasis 

is on the visual sense, such as a visual arts class. This phenomenon appears 

to be quite frustrating for both the visually impaired student and their teacher. 

Are there sufficient opportunities and experiences for the student who is 

visually impaired to participate fully in the learning of visual arts? Arnheim 

(1992) writes: 

So thoroughly have the arts of drawing, painting, and sculpture been 
monopolized by the sense of vision that the term visual arts seems to be 
the only one we have in English to distinguish them from the rest of the 
fine arts.... Even now, those of us who are blessed with sight find it hard 
to conceive of a kind of two-dimensional or three-dimensional art from 
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which vision is excluded. When it became known that the blind had 
some capacity for the perception and creation of art, it was commonly 
referred to as a partial, miraculous acquisition of vision: the hands can 
see! (p. 133) 

It seems paradoxical that an individual with a visual impairment could 

participate or even want to participate in an activity such as art, which is 

traditionally thought of as visual and evaluated from the visual sense as well. 

Uhlin and de Chiara (1984) state, "Visually impaired children have the 

potential to be as expressive in art as seeing children If they are encouraged 

to draw upon their own perceptions and experiences in their own way, and if 

their results are respected" (p. 109). To help us understand why a student who 

is visually impaired would or would not obtain gratification and learning from 

the visual arts, we must look at the meaning of art activities for any student. 

Lowenfeld explains that art is a dynamic and unifying activity. The process of 

drawing, painting, or constructing is a complex one in which the child brings 

together diverse elements of his experience to make a new and meaningful 

whole (Lowenfeld, 1975). 

Therefore, it seems students who are blind and have low vision ought to 

have the same and equal opportunities to experience this process of creating. 

Are these visually impaired individuals being hindered by preconceived 

attitudes and misconceptions of their abilities and blindness held by educators 

and significant others? The attitudes of these students and art teachers must 



be explored to help understand the meaning of art for the visually Impaired 

and the relevance of a visual arts program in education, regardless of the 

visual impairment. 

The Problem and Its Setting 

The Statement of the Problem 

This study proposed to investigate, using qualitative research methods, 

attitudes of students who are visually impaired, in junior high and high school, 

as related to the visual arts and their participation in visual art activities. This 

study also investigated the attitudes of junior high and high school art teachers 

regarding students who are visually impaired participating in art classes. This 

study examined recurring themes that emerged in the process of investigation 

through face-to-face interviews with students; ten who were blind, ten who had 

low vision and ten art educators in the southwest United States. 

Research Questions 

The first research question. What are the attitudes of junior high and 

high school students with visual impairments regarding the visual arts? 

The second research question. What are the attitudes of junior high and 

high school students with visual impairments regarding participation in visual 

art classes and activities? 



The third research question. What are the attitudes of junior high and 

high school art teachers regarding students with visual impairments 

participating in visual art classes? 

The Limitations and Assumptions 

Limitations 

This study did not attempt to relate type of visual loss to functional vision 

and implications thereof. The study did not research conclusions regarding 

previous vision and how it may affect attitudes of the students who are blind or 

visually impaired. Criterion for a certain number of male and female 

participants was not applied. This study was limited to secondary school 

teachers who were currently teaching an art class. This investigator did not 

attempt to interview students who were visually impaired who could not 

communicate verbally. 

Assumptions 

The first assumption was that students who were visually impaired, in 

secondary grades, in the designated area, had participated in some type of art 

activity or class. The second assumption was that the students who were 

interviewed could communicate their feelings truthfully and were able to do so 

verbally. The third assumption was that the teachers who were interviewed 

could communicate their feelings truthfully and were able to do so verbally. 



The Definition of Terms 

Attitude. An attitude is a manner, disposition, feeling, or belief held by an 

individual regarding any specific topic. These feelings and beliefs are related 

in some way to the experiences and reactions of that individual from his 

personal life. 

Visually impaired student. A visually impaired or student is one whose 

sight is so impaired that they cannot be adequately or safely educated in the 

regular classroom without provisions of special services. The term includes 

both partially seeing and students who are blind. 

Low vision student. A student who has low vision is an individual who 

has been determined by a licensed ophthalmologist or optometrist to have a 

serious visual loss after correction which adversely affects the student's 

educational performance, but who uses vision to complete tasks. 

Blind student. A student who is blind is an individual who has been 

determined by a licensed ophthalmologist or optometrist to have no vision or 

whose vision is so minimal that it adversely affects the student's educational 

performance. They must be educated through tactile and sensory channels 

other than visual. 

Visual arts. Visual arts are those art activities and products that have 

been traditionally characterized as primarily appealing to the visual sense such 

as painting, drawing, collage, sculpture, weaving, and etc. The various 

components and procedures, such as design, color, and form are also thought 

of as visual processes. 



The Importance of the Studv 

Research on the attitudes of individuals who are visually impaired 

towards the visual arts has been minimal. The same holds true for the 

investigation of the attitudes of art teachers who may have a visually 

handicapped student placed in their class. The emphasis for the students with 

visual impairments in education has been on teaching academics and 

inclusion into the regular education classes. The act of creating and 

enhancing the use of one's senses is of importance in the education of the 

sighted child. Therefore, this should be explored as a viable activity and 

learning process for the visually handicapped as well. With a better 

understanding of the feelings and attitudes of students who are visually 

impaired, towards activities that are traditionally thought of as visual, perhaps 

curricula can be developed to enhance and encourage the use of all senses. 

The attitudes of the art teachers towards students who are visually 

handicapped must also be considered. This will assist in determining if 

preconceived misconceptions were present that would hinder their teaching 

this population of students. The opinions and attitudes of these students and 

teachers must be regarded so we can readily assist in developing creative 

individuals who happen to be visually impaired, who might othenA îse never 

realize their creative potential. 



CHAPTER II 

THE REVIEW OF RELATED LITERATURE 

Stereotypic Attitudes about Blindness 

Understanding attitudes and their origins is difficult as they are often 

times multidimensional and reflect indistinct, inconclusive responses. There 

have been numerous studies of the sociological origins of common 

misconceptions, attitudes and stereotypes that are held regarding the blind 

(Tuttle, 1984). Misconceptions and attitudes are developed in many ways and 

the attitudes of the sighted population concerning blindness and people who 

are blind are no exception. Monbeck (1973) writes: 

One source of attitudes, therefore, would clearly lie in the attitudes of 
both our recent and more distant ancestors, which are transmitted to us 
as part of the general process of socialization. Several observers in the 
field of work for the blind have looked specifically to this area both for 
resources of present-day attitudes and for factors that tend to reinforce 
those attitudes, (p.22) 

Not everyone experiences first-hand the effects of blindness or a visual 

impairment. Ideas about blindness, whether true or misconstrued, are 

obtained from literature, mass media, religion, and the ongoing process of 

socialization. Attitudes are also produced from actual encounters with 

individuals with visual impairments as an observer or participant reacting to 

the person who is visually impaired and the subsequent encounter (Tuttle, 

1984). Although there have been recent, occasional examples of minimizing 

attitudinal barriers and the passing of laws such as Americans with Disabilities 



Act, there is no reason to believe people with visual impairments no longer 

encounter misconceptions or stereotypical attitudes. Nixon (1991) stated, "My 

research clearly showed that blindness remains stigmatizing, difficult to 

accept, and even somewhat frightening for many parents and others In the 

parents' and children's network of contacts" (p. 54). 

Misconceptions concerning blindness and the individual with a visual 

impairment also plays an important role in most attitudes about blindness. 

"Today many persons believe that the lack of vision endows an individual with 

supernatural abilities, such as in hearing and touch, or in some artistic ability, 

usually music" (Scholl, 1986, p.24). Studies on the comparison of sensory 

acuteness of blind and sighted individuals in hearing, touch, smell, and taste 

revealed no significant differences in favor of either group. If the individual 

who is blind happens to obtain a higher efficiency in interpreting sensory data, 

then it is a result of practice, attention, adaptations, and increased use of the 

remaining senses (B. Lowenfeld, 1971). 

However, do individuals who are blind participate in activities that make 

use of their remaining senses? Tobin and Hill (1988) reported on their 

research that was conducted on a group of visually impaired teenagers to 

determine the students' current interests as well as aspirations for their future. 

Fifty-five percent of the teens listed aspects of music as their hobby and 

pastime. The other activity category, which Included art activities, made up 

sixteen percent of the total list. 
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"Unfortunately, persons who are visually impaired encounter a wide 

divergence of predominantly negative attitudes towards blindness" (Tuttle, 

1984, p.45). The loss of sight many times is considered to be overcome with a 

greater acquisition of the remaining senses or with special attributes that an 

individual with sight does not have. Monbeck (1973) writes: 

Blindness is also thought to be compensated by certain special gifts and 
desirable characteristics, qualities that the individual would probably not 
have if he had not lost his sight. Blind people, for example, are thought 
generally to have a spiritual temperament, to be religious, and to like 
music and to be gifted at it. (pp. 17-18) 

Teachers, parents, rehabilitation specialists, social workers, and other 

professionals are not excluded from possessing attitudes concurrent with the 

general population, whether positive or negative, concerning blindness. These 

views are then thrust upon those individuals who are visually impaired 

themselves. Tuttle (1984) writes: 

Many of the stereotypic misconceptions have a depressing effect on the 
self-esteem of blind persons especially when these attitudes are held by 
parents, teaches, rehabilitation workers, and even the blind person 
himself. People become the role they are expected to play. Congenitally 
blind children come to expect these negative attitudes without question. 
Adventitiously blind persons carry with them into blindness many of the 
attitudes previously acquired, (p.45) 

Like other people, individuals that happen to be visually impaired, tend to 

absorb the attitudes of those around them regarding their expectations and 

self-worth. When negative attitudes and expectations prevail, the visually 

impaired will become socialized into a role that is consistent with those 

attitudes and expectations (Scholl, 1986). Jernigan (1977) writes: 



The social attitudes about blindness are all pervasive. Not only do they 
affect the sighted but also the blind as well. This is one of the most 
troublesome problems which we have to face. Public attitudes about the 
blind too often become the attitudes of the blind. The blind tend to see 
themselves as others see them. They too often accept the public view of 
their limitations ad thereby do much to make those limitations a reality... 
What this incident tells us is that education, like nature, abhors a vacuum, 
and, that when members of a minority group do not have correct and 
complete information about themselves, they accept the stereotypes of 
the majority group even when they are false and unjust, (p. 4) 

A photographer, Plakke (1985) worked on a project to understand 

reactions of Individuals who are blind in a visual world through the use of 

photography. He found within the blind community a lack of almost any 

accessibility to art. Plakke worked closely with one adult who was blind, on 

the project. This individual indicated that for too long sighted people working 

with the blind had not given them enough creative credit or the opportunity to 

develop visual aspects of their perceptions. 

The visually impaired students' self-concepts and personal qualities 

evolve into aspirations and life goals. This determines the tasks and activities 

they choose to accomplish. The success or failure of these activities, as 

judged by others, educators included, tend to either reinforce or modify how 

these visually impaired students estimate their own personal attributes. The 

expectations of others are a prime molder of a visually impaired individual's 

view of independence (Tuttle, 1984). 
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The Educational System and the Student 
With Visual Impairments 

Our educational systems yield their own set of ideas regarding vision and 

learning. Hatlen and Curry (1987) report that as much as 90-95 percent of the 

perceptions of sighted children originates In the visual sense; furthermore, that 

incidental and casual learning by young children comes primarily from vision. 

Visually impaired children have unique educational needs because of their 

inability to observe the environment. In this same report, Hatlen and Curry 

explain the uniqueness of vision in respect to learning: 

Vision provides a vital foundation for learning - for organizing and 
synthesizing the events that make up the world of sighted children. It is 
this ability to organize and to synthesize - to bring meaning to the 
various experience of living through incidental learning - that is at risk in 
visually impaired children. Therefore, these children must be provided 
with opportunities to learn about all aspects of life. (p.7) 

The need for concrete experiences with objects and situations for students 

with visual impairments have been confirmed in studies conducted in the past. 

Without these concrete experiences and direct contact with the world, 

formalizations of knowledge may be erred and misunderstood (B. Lowenfeld, 

1973). Swenson (1987) states: 

Young visually impaired children, like their sighted counterparts, need 
opportunities for creative expression. In fact, their need may be greater 
because of the extremely structured nature of much of their learning. At 
the very least, they should understand that unlike tasks, such as Braille 
writing and orientation and mobility, there is no single right way to 
complete an art project. The opportunity to use the materials freely is 
what counts in creative developmental art. (pp. 120-121) 

"The prevalence of legally blind within the school age population is one in 

every 1,000" writes Tuttle (1984, p. 16). With the movement in education 
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toward advocacy and acceptance through P.L. 94-142 and Individuals with 

Disabilities Education Act, the prevailing philosophy has evolved towards 

educating students with disabilities in general education settings. This places 

the population of students with visual impairments in a minority position. 

These students still attend regular classes where vision is the primary learning 

sense, including art classes. Wolf (1983), in her research on implications of 

tactility in art, writes: 

It is the visual sense that is more often given priority. In fact, we refer to 
painting and sculpture as the "visual arts"... Our western culture is 
visually oriented. Consequently, so is our educational system. Visual 
exercises in reading and writing fill the majority of class time through the 
school years; forcing children to adapt as best they can to that single 
approach to learning. Not all students are able to learn using this sense 
alone, (p.89) 

V. Lowenfeld (1975) also indicates that unfortunately, the teaching of art is 

usually thought of in visual terms. However, art provides the same benefits to 

the visually impaired as to the sighted student: an outlet for creativity, 

satisfaction in the completed product, a sense of accomplishment, and a 

release from tension (Napier, 1973). 

In a report done by the Virginia State Department of Education in 1980 

concerning art and the handicapped, it was found that art and cultural activities 

were not considered in the original draft of the federal regulations for P.L. 94-

142. However, in the final regulations provisions for including art and cultural 

activities for handicapped students were included. Senate report 94-186 

(1975) revealed: 
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The use of the arts as a teaching tool for the handicapped has long been 
recognized as a viable, effective way not only of teaching special skills, 
but also of reaching youngsters who had otherwise been unteachable. 
The committee envisions that programs under this bill could well include 
an arts component and, indeed, urges that local educational agencies 
include arts in the programs under this act. 

This report concluded that art should be as much a part of education of 

handicapped students as it is for non-handicapped students and that through 

art, all children can develop the creative abilities that are present in every 

human being. 

Art Education and the Student 
with Visual Impairments 

As noted above, our educational laws provide for access to art education 

equally for all students. With the addition of art, education becomes more 

comprehensive and insightful providing students with the emotional, intuitive, 

and irrational aspects of life, where divergent rather than convergent thinking 

becomes most important. The arts enrich the curriculum by extending 

awareness and comprehension while affirming the interconnectedness of all 

form of knowing. This is why an education without the arts may be considered 

an incomplete education (Fowler, 1994). 

However, do art educators truly feel the visually impaired can fully and 

equally experience the visual arts such as painting, drawing, sculpture, and 

weaving? Art educator Susan Rodriguez (1993, p.44) recalls her first 

encounter with having visually impaired students in her classroom of sighted 
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students: "How do I teach blind children to paint? And why would any of them 

want to learn?" Rodriguez further writes (1985): 

I was filled with self-doubt - I was being asked to teach art to blind and 
visually handicapped children. My first question was, "What do I know 
about this?" Moreover, my strengths are in the visual arts. Since my 
studio training and ongoing interest are in painting, I felt even less 
equipped to deal with the problem at hand. My next emotion was 
resentment - Why pick on me? Why not select an art teacher with 
experience as a sculptor or potter? (p. 44) 

Many art educators view the teaching of blind students with apprehension and 

confusion because they regard the sense of sight as the decisive factor of 

artistic experience and ability. Even some college textbooks used to educate 

future teachers, point to this underlying, subconscious attitude. Linderman 

writes, "Boundless opportunities exist for top flight secondary art teachers 

today! The world is before our vision - w e have but to see!" (1971, p.1). 

The art program on the secondary level must provide the opportunity for the 

adolescent to express his thoughts, emotions, and reactions to the 

environment (V. Lowenfeld, 1975). For the student who is visually impaired, 

the development of his conception of the world and the environment around 

him, he must rely on his partial visual skills and the use of his remaining 

senses. B. Lowenfeld (1973) writes, "Blindness imposes as a direct result of 

the loss of vision, three basic limitations on an individual: (1) in the range and 

variety of his experiences; (2) in his ability to get about; (3) in his interaction 

with the environment" (p.34). Results of a study as reported by Uhlin and De 

Chiara (1984) on relevance of art programming, indicate children who are 

blind process personal and environmental information in fragmented and 
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distorted concepts. The study also indicated the children had a "narrow range 

of experiences and interactions with their environment" (p. 106). 

Environmental learning provided a source of content for art experiences that 

had value beyond the art classroom. Lowenfeld (1981) writes: 

In an age when automation takes over many of the simpler functions of 
our society, the creative power of the Individual must be developed in 
order to secure for him a place In the working world. On every level of 
human endeavor, be it from housework to research or political 
responsibility, greater creativity will be demanded in order to survive, 
(p. 220) 

Research indicates that imaginative activity and artistic experience does 

not have to be an experience of the visual or depend on the capacity for 

observation. Both blind and sighted people make and experience art in almost 

the same manner (Becci, 1983). This research reports further that most young 

children, whether blind or sighted, create art in a haptic manner where their 

values, subjective attitudes, and experiences of the self are the main factors of 

the art instead of the visual accuracy. Later, as the student develops, his art 

becomes more visual with attention given to details and proportions. The 

educator must not however assume that all children who are blind or have low 

vision will experience art in a haptic manner. The case studies performed on 

the visually impaired individuals in this research clearly show that allowing the 

lack of vision to overcome the individual thereby hinders the other senses to 

become more sensitive. In the context of art activities, this proves to be more 

restrictive than the actual lack of sight. 
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V. Lowenfeld (1975) has researched the haptic and visual artist theory 

when working with partially sighted children. Some of these students would 

use their remaining vision and others would simply disregard the use of vision 

and rely on touch when completing activities in clay. He found the same true 

with sighted students, where some students were haptically inclined and 

others were visually inclined. 

Hinton (1991) reports on a research using tactile pictures to relay works 

of art to people with visual impairments. The pictures that represented scenes 

rather than objects drew the most reactions from the congenitally blind adults. 

Many had never realized the relationship of people in rooms to each other, 

and body positioning in pictures. One of the adults had little experiences with 

tactile pictures and remembered them all to be objects or sections of objects 

rather than full scenes. 

Along with perspective and proportion, color is another element of art 

that is normally taught in the art education classes. Emotional reactions to 

color are highly individualized, and the nonvisually minded student may use 

color in contradiction to nature (V. Lowenfeld, 1975). Color perception is an 

aspect of vision that cannot be performed by any other sensory organ since it 

is a function of the retina. Color words are widely used in the sighted world. 

Individuals who have never experienced color, such as a congenitally blind 

student, build up associations with colors that are verbal, sensory and 

emotional (B. Lowenfeld, 1973). 
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Some specific behaviors are identified as indicators of creative talent. 

Torrence (as cited in V. Lowenfeld, 1975, p.66) lists them as being: the 

student can occupy time without being stimulated, goes beyond assigned 

tasks and asks questions, and coming up with and trying new things. 

Moreover, the student is observant, does not mind appearing different, and 

enjoys experimenting with familiar objects. It seems then that art and 

creativity would go hand in hand; however, Lowenfeld (1975) warns that this 

connection cannot be left to chance. 

Positive aspects can be obtained from the interaction between secondary 

school age students with visual impairments and visual art education. Case 

studies revealed that individuals with little or no sight made them no less 

creative than other people and the art activities provided a means of 

expression and built self-worth (Metcalf, 1992). An eighteen-year-old student 

involved with these case studies did not regard herself as a competent or 

reliable judge of her own visual potential. With guidance from her art teacher 

and in drawing from nature, she was able to build up her visual confidence and 

perceptual ability and produce drawings capturing the inconsistency of light. 

Another student involved in the case studies never considered painting a 

possibility even though, the thought of painting appealed to her. With 

opportunities to experience the medium and build her confidence she now 

paints, evidencing a cultural influence. The case studies in this report 

challenged the common assumptions about blindness and art, and revealed 

that artistic talent is not determined by vision. 
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Quality art experiences do not happen by accident; they are created by 

knowledgeable art educators (Stephens, 1997). Rubin and Klineman reported 

on an exploratory art program they developed for visually impaired students 

aged five to thirteen. The instructors in the program felt a natural inclination to 

do things for the students to compensate for their handicaps. They felt the 

expectations for the students were too low and inadvertently interfered with the 

progress with premature interventions and restrictions. Rubin and Klineman 

(1974) reported: 

At other times, we were tempted to pressure or seduce the children to 
work in a way that we knew would impress sighted adults... Just as we 
saw the need to accept what the children could create Independently, so 
we saw the need to accept (non-judgmentally) their feelings and 
fantasies. There could be no right or wrong in art or inner thought. 
(p.111) 

Traditionally low vision or partially sighted students have not been 

encouraged to draw, perhaps as a result of the discredited notion that vision 

must be saved. Feld and Hall (1980, p.152) writes, "We believe that many 

talented artists have gone undiscovered because it has been assumed that 

visually impaired people cannot have artistic talent and would not have the 

physical dexterity to execute their designs." Research by Feld and Hall, using 

the closed-circuit television as an adaptation for seeing and drawing for low 

vision students, proved these students could express themselves through art 

and develop drawing skills. Furthermore, the students' success in drawing 

was noted to have an effect on improved confidence in their ability to function 

visually as well as a new feeling of self-worth. 
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This development of self-worth and the effect the process of creating art 

has on the individual whether sighted or blind, V. Lowenfeld (1975) describes 

as the meaning of art for children. Art is a means of expression for a child 

where he interprets his environment and his reactions to the environment 

through his senses. V. Lowenfeld cautions adults when evaluating the 

creative works of children. He emphasizes that adults must not just look at the 

end product, but the process the child experienced through his thinking, his 

feelings, and his perceptions while the art was being created. Through art, 

children should be allowed to express their Individuality. Their Interests, 

capabilities, and involvement in art may not always appear as beauty In the 

end product to the adult. To have meaning for the child, the visual arts 

educator should be concerned with the effect the act of participating, decision 

making, reinforcement, and creating will have on the child whether sighted or 

visually impaired. Arnheim (1992) describes the basic principle that should 

guide art education for the visually Impaired. He writes: 

The arts of our century have taught us that realistic representation is only 
one among many valid styles. Just as most art teachers today know 
better than to drill children prematurely in the tricks of realistic picture-
making, so it is the task of the art teacher for the blind to convince his 
students that the aesthetic standards of the social majority are not 
automatically binding. Rather than be urged to make up for the lack of 
sight beyond what is practically useful, they should be encouraged to 
take pride in the unique contribution they can make to the culture to 
which they belong as a respected minority, (p. 142) 
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Summary 

A review of the literature and research reveals the abundance of 

misconceptions and expectations concerning individuals with visual 

impairments that are held by people including educators. These attitudes, 

whether positive or negative have an effect on students with visual 

impairments as they become and take on the role they are expected to play. 

Often these attitudes are hindering and curtail the student with a visual 

impairment from experiences In which they might otherwise participate. 

In the educational system, students with visual impairments are educated 

in a typically visually oriented method, including art education. The visually 

impaired student have unique educational needs because of their inability to 

observe their environment. Research indicates a need for concrete 

experiences to enable maximum learning opportunities for these students. 

Art education has been traditionally thought of in the visual sense. The 

importance of art education in the educational process has been established, 

yet educators often consider the sense of sight as the decisive factor for 

artistic ability. However, research has shown when students with visual 

impairments, including those with low vision and those who are blind are given 

appropriate tools and instruction, creativity through art can be developed, and 

the students' self-worth can be positively affected. 
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CHAPTER III 

METHODOLOGY 

Type of Design 

The focus of this study concerned students with visual impairments and 

art education. These students identified as visually impaired had certain 

attitudes and opinions regarding the visual arts and how they felt when 

participating in visual art classes. The study also dealt with attitudes of art 

educators who teach students of all disabilities, including visual impairments. 

This study, conducted as qualitative research, used a phenomenological 

research design. The study attempted to understand the attitudes and 

perspectives on art that were held by students who were visually impaired. It 

also attempted to understand the attitudes and the views of the art teachers 

regarding students with visual impairments participating in visual arts classes. 

The experience of being visually impaired and yet participating in visual 

activities, is a situation unique to this student population. The perspectives of 

the art teachers on teaching a visual subject to a non-visual student were 

necessary to investigate in understanding the totality of these phenomena. 

The emphasis of the design was on the experiences from the participants' 

point of view. 
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Role of the Researcher 

For this qualitative study, this researcher conducted face-to-face 

interviews with both the students and the teachers. In a phenomenological 

study, the researcher had a personal interest in the topic. This researcher had 

worked twelve years in direct service with individuals who were blind and 

visually impaired as a vocational rehabilitation teacher. This researcher also 

had a degree in art education and had taught art In the secondary and 

elementary levels. This researcher was able to speak comfortably with 

individuals who were blind and who had low vision. 

Participants 

Students 

Ten students who were blind and ten students who had low vision were 

selected for this study. These students were identified as visually 

handicapped as determined by the Texas State Board of Education Rules. 

The students participating in the study were in the seventh through twelfth 

grades in schools in the southwest United States. The students volunteered 

their time to participate in the interview. 

Ten students with low vision as previously defined were interviewed. 

Four of the students were male and six of the students were female. Their 

ages ranged from thirteen to seventeen years of age, with thirteen and one-

half being the average age. In school, they ranged from seventh to eleventh 

grades. Two of the students were diagnosed as having retinitis pigmentosa 
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and two with glaucoma. The other students had visual losses due to albinism, 

nystagmus, congenital retinal detachment, macular dystrophy, optic atrophy, 

and optic nerve hypoplasia. Visual acuity ranged from 20/30 with a less than 

10% field loss to hand motion. The majority of the students were in the 20/400 

range. Only one student reported having a secondary disability, that being a 

neurological disorder. 

Two of the students with low vision were learning braille and one student 

had received instruction but was not using it for completion of academic 

studies. Eight of the students were using a closed-circuit television for 

accessing print materials at school and/or at home. A computer with large 

print enhancement was being used by four of the students. Only one of the 

students reported using a cane on a consistent basis for everyday travel. 

Of the ten students who were identified as blind, five were male and five 

were female. Their ages ranged from fourteen to eighteen years of age with 

the average age being sixteen and one-half In school, they ranged in grades 

from eighth to eleventh grades, with half of them being in the eleventh grade. 

Retinopathy of prematurity was the cause of visual loss for six of the students. 

The other causes of visual loss were due to uveitis, congenital glaucoma, 

leukemia, and brain tumor. Visual acuity ranged from light perception to no 

light perception. Secondary disabilities listed were seizures, mental 

retardation, and juvenile rheumatoid arthritis. All reported reading braille and 

travelling with a cane. 
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Art Teachers 

Ten teachers who were currently certified and teaching art in the 

southwest United States also participated in this study. The art teachers were 

teaching in the seventh through twelfth grades for the school year 1997/98. 

These teachers did not have to have experience in teaching students with 

visual impairments in the past or present. Participation in the study was 

voluntary and no benefits were received. 

The research included interviews with ten art educators who were all 

currently teaching an art class In a public school. Three of the educators were 

male and seven of them were female. Years of experience teaching art 

ranged from one year to thirty-two years. Grades being taught were seventh 

through twelfth grades. Seven of the teachers were teaching grade nine along 

with other grades. Their education included all-level art education, studio art 

degree, elementary educafion, special education, and master's degree in 

education. 

Regarding teaching students with visual impairments, one art educator 

had taught a student who was blind. Eight had taught students with varying 

degrees of visual impairments. Two of the teachers had never had a student 

who was blind or visually impaired. None of the teachers had received any 

training either formal or informal for instrucfing students who are visually 

impaired. One teacher had a workshop that dealt with students with muscular 
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problems. Two teachers referenced their generic special education training 

but could not remember any specific training for visual impairments especially 

in art. 

Data Collection and Analvsis Strategies 

Individuals fitting the participant criteria were asked to take part in the 

interview for this study. The researcher and the participants mutually agreed 

upon a predetermined location for the interviews to take place. The 

participants arranged for their own transportation to and from the interview 

site. The interviews occurred at a time and place that distractions were 

minimal for the participant. 

The interviews with the participants were semi-structured. The 

researcher asked a predetermined set of questions, one set for the students 

and one set for the teachers. However, the researcher did engage in informal 

conversation with the participants to assist in understanding their experiences 

and the phenomenon. The interviews lasted from thirty to forty-five minutes, 

but no longer than ninety minutes. The researcher was responsible for 

keeping time. The quesfions, answers, and conversations between the 

participants and the researcher were recorded on audiocassette. The 

researcher analyzed and transcribed the recordings later and the 

audiocassettes were then erased. The transcripts were retained. 

The transcripts of the recordings, including the questions, answers, 

dialog, and conversation on the audiocassettes were analyzed. Data from 
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both populations of participants was examined for constructs, themes, and 

patterns. This data was used to explain the attitudes of the students and the 

teachers concerning the participation of the visually impaired students in visual 

art activities. The words, phrases, and sentences were clustered into 

recurring themes that presented an interpretational analysis of the research. 

As the researcher transcribed the audio cassette tapes, notes were taken 

regarding similar wordings, summaries of conversations, and answers to 

questions not In sequence. Interesfing and unusual quotes as well as similar 

quotes were marked and highlighted by computer and by hand. Sections of 

the tapes were listened to several times, to clearly determine the answers and 

the gist of the conversations. From these notes, the recurring themes 

obtained from the interviews with both populations were identified. 

As each theme became identifiable the interview questions were 

reviewed and grouped according to the themes they most supported. The 

written transcripts were then reread to determine each answered question 

precisely fit and supported each theme. 

Results of the study were written in narrative form. The themes were 

expounded upon with the use of quotes so a clear understanding of the 

attitudes involved were identifiable. Use of direct quotes as well as inferences 

to statements made were documented. The emerging themes were 

categorized according to students and teachers. 
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Methods of Achievino Confidentiality 

Permission was received from the review board for the Protection of 

Human Subjects to conduct this research. Before any individual was accepted 

for participation in the research, they signed a consent form. If the individual 

was under eighteen years of age, a parent, or guardian also signed the 

consent form. Participation in the research was voluntary, and they could 

withdraw at any time. The interview took place at a site where the individual 

was familiar and comfortable with the surroundings. The interview was 

conducted away from other people and distractions so confidentiality was 

taken into consideration. Recording of the Interviews was a part of the data 

collection strategy; however, only the researcher heard the audio of the tapes. 

The interviewee was told the tape of his conversation would be destroyed after 

the data was collected. Names of the participants, location of the interview, 

names of schools, and home addresses were not recorded. 

Summary 

The students and educators identified for this research were interviewed 

and the dialogues analyzed. Analyzing involved closely reviewing the 

interviews for recurring themes. The themes that became prominent and 

refiected the attitudes of the students with visual impairments were directed 

towards two aspects of the visual arts: (a) the actual participation by the 

students in art, and (b) the students' views concerning visual arts in general. 

Interviews with the art educators were analyzed to identify attitudes they had 
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concerning students with visual impairments and the visual arts. Words, 

groups of words, and quotations were highlighted and organized so the 

students' and teachers' attitudes were exhibited. The characteristic summary 

of the samples Involved in the research was provided to assist in 

understanding the scope of the data and findings. 
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CHAPTER IV 

RESULTS AND FINDINGS 

Prevalent themes regarding students with visual impairments and their 

attitudes about participation in visual art activities and classes were identified. 

The resulfing themes were: (a) the effect of art on the student who is visually 

impaired, (b) the reasons visually impaired individuals participates in art, (c) 

influences affecting art activities, (d) levels of involvement in the art process, 

and (e) creativity and the art process. 

Attitudes concerning the visual arts in general resulted in the subsequent 

themes: (a) art as a means of cultural involvement, (b) art as a product and 

artists, (c) art beyond school, and (d) visual concepts of art. 

Interviews with art educators yielded themes to include: (a) 

generalizations and descriptions of students with visual impairments, (b) the 

importance of art education, (c) art techniques for students with visual 

impairments, (d) analyzing the art product, and (e) the visually impaired in the 

visual arts classroom. A comparison of the attitudes of the students with 

visual impairments and the art educators was provided to assist in 

summarizing and understanding the research questions. 
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Attitudes of Students with Visual Impairments 
Regarding Participation in the Visual Arts 

The Effect of Art on the Student 
Who is Visually Impaired 

The interviews with the students with visual impairments reflected 

various ways in which art affected many of them and provided opportunities for 

them to express emotions and reactions to their environment. Art allowed 

expression through drawing, three-dimensional mediums, use of color, and 

gave them a sense of accomplishment and pride in completed projects. For 

many of the students who were blind however, art did not have a meaningful 

effect on them or allow for expression of emotion and interaction with the 

environment. 

Drawings 

There are numerous ways and mediums in art, in which one might 

portray and reflect his environment and feelings. Drawing was a medium often 

associated with the visual arts. During the course of the interviews, the 

researcher asked the students with visual impairments to explain a picture 

they might draw. Four of the blind and one of the low vision students were 

unable to name anything they would convey through the process of drawing. 

One congenitally blind student stated: 

Nothing, I can't draw. Nothing because I haven't drawn in so long. If 
somebody said, "Okay, you can draw a picture." That would blow me 
away. Yeah! Since I can't do art worth a flip, and even if by some 
miracle I was able to, I would be totally unprepared. I would probably just 
do nothing. 
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Another student who was blind answered: 

I couldn't really tell you what I would draw particularly because I wouldn't 
really know. It would depend on your feeling and your mood. Maybe 
what had happened that day. A lot of times when I play music then 
things will pop up in my head, like if the song was supposed to be a 
picture of nature or canyon or deserts. 

Numerous times during the interviews, it was noted, as with this student, when 

speaking about drawing, something that had little relevance in their life, they 

reverted to third person. Yet when speaking of music the wording became 

personal. 

Nature and outdoor scenes was the subject for drawings for four of the 

twenty interviewed students. Only one of these four students who would draw 

nature scenes was totally blind. This student would draw a speciflcally named 

mountain he reportedly experienced climbing several times in the past. The 

lack of experiences with visual, depth perspective scenery was evident in the 

students who were blind in the research. 

Designs that included their names were the subject of drawing for three 

of the students interviewed. The remaining students indicated they would 

draw objects such as a gun, an angel, their pets, furniture, and one would do 

something relating to music, as he termed himself a "music enthusiast" One 

student stated, "It would depend on how I feel; what I would want to draw. 

Sometimes I can't think of anything to draw, and I just start drawing a little 

thing and then I make it into a big deal." 

One-fourth of all of the students did not feel that art, in terms of the 

drawing medium, would be a viable means in which they would convey their 
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feelings and emotions or their environment. However, three-fourths of the 

students, both blind and low vision, would consider or do consider drawing a 

way in which to express their feelings about themselves, their environment 

and the world around them. 

Colors 

Much has been written regarding the psychology of color and the 

emotional effects it has on the individual. The reacfions to color for these 

visually impaired students were highly individualized. In this research, two 

students who were blind did not identify any color as being their favorite. A 

student, blind since birth stated: 

Colors are just words basically. I'm interested In what colors are. But, I 
don't particularly pay attention. They told us that a color would go with a 
certain word. I know that by mixing colors, you get other colors. The 
color red just means a word to me. It doesn't bring up mental, visual 
images that it might with you or somebody else. 

Another student who is blind gave her favorite color as green, explaining that 

she liked the word; there was just something about the word she loved. 

Purple was the color most often mentioned as being a favorite. Blue and 

red were the next most often mentioned colors. Five of the students 

associated their favorite color with objects or items such as grapes, flowers, 

plants, fire, Ninja Turtle, and Pink Panther. Seven ascribed their favorite color 

to feelings such as cool, cold, shiny, vivid, simple, bright and a reminder of 

good things. Four of the students who were blind mentioned color elsewhere 

in the questioning process when describing an art project on which they had 
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worked. In turn, seven of the low vision students described colors and using 

colors in their artworks. 

The use of color in artwork for expressing emotions and feelings for the 

blind was greafly individualized. As menfioned above, some students would 

not even name a color. Yet, another student who had never seen colors 

mentioned colors often during his interview. At one point he emphasized, "I 

love colors." The majority of these students involved in this research have 

some knowledge of color, but to what extent and to the extent of being able to 

relate to colors would need further research. The students who had low vision 

used color for expression and descriptions of feelings and objects in their 

environment. 

Pride in Artwork 

Besides drawing and the use of color for expression and representation 

of feelings, other means of visual art expressions were analyzed. This 

researcher asked the students to describe an art project that they completed 

that made them feel successful and proud of what they had done. Three 

students who were blind and one low vision student did not name a project. 

Some of the students could name a project in which they participated, 

although some of them had to remember from their elementary school years. 

"Mine always came out really stupid " and "It wasn't good enough" was an 

explanation repeatedly given for not feeling proud of the artwork they created. 

The process of using a three-dimensional art medium was the method the 
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majority of the students described the work in which they were most proud. 

These included works of sculptures, clay, and wood. Other projects they were 

proud of included music, poetry, and writing stories. Three of the low vision 

students described their projects as being pen and ink drawing and paintings. 

Only two of the students that were blind mentioned their art project had 

been on display for all the classes to observe or to give away as a gift. The 

students who were blind gave mention to destroying their work, unsure of its 

current location, or the project being for a utilitarian purpose. However, nine 

low vision students that identified a successful project, also mentioned their 

work was on display either for a contest or for other students to observe, 

exhibited at a museum, or was given as a gift. This research evidenced 

throughout several themes that having self-confidence in past art experiences 

was an important aspect on the attitudes of these students concerning future 

experiences in art. 

The majority of low vision students who were interviewed presented 

attitudes of art as being a way in which they can express feelings and 

emotions about themselves. The art may not always be two-dimensional, but 

has some degree of creativity and level of personal involvement for that 

individual. These attitudes were often menfioned in third person. "People 

make art so they can express their feelings in different ways besides just 

talking about it and writing it on paper," a student stated. 

The attitudes of the students who were blind were somewhat different. 

They revealed the attitude that visual art might be a way to express feelings, 
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but would choose a three-dimensional medium to do so. With the excepfion of 

two students, who both had previous vision, these students appear to have 

little knowledge of how to use, manipulate, and experience feelings through 

visual arts whether it be two- or three-dimensional. A congenitally blinded 

student said, "With art, you can tell what your feelings are and what you are 

thinking of It is some kind of activity to say what you are feeling and what you 

have to say. Since I don't participate in art, somefimes I just don't express my 

feelings." 

Why the Visually Impaired Student 
Participates In the Visual Arts 

The attitudes of the students involved in this research were explored to 

determine why they might consider participation in the visual arts. The benefit 

he or she receives from the act of participafion was also explored. Is visual art 

a subject a student would choose to take if given the option? Why would he 

choose a subject that is most often regarded as visually oriented? 

Choice of Subjects 

The students were asked to choose whether they would take math, 

English, or art in a school setfing. The majority of the students who were blind 

indicated English as the subject they would choose, cifing reasons such as 

they enjoyed reading, reading was their strength, and because English is 

verbal. The majority of the low vision students chose art as their subject of 
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choice. Their reasons included: art is fun, they like to draw, and art is the 

easiest of the three subjects. Combining the population's answers, art was the 

subject most students would choose and Math was the least. Reasons for not 

choosing art were: "I can't do art," "I don't know how I would do art," and "I am 

not really good at art or Math because they are quite visual." 

The students were then given the choices of music, art, or physical 

education. All but two of the students who were blind chose the subject of 

music. All but three of the low vision students chose music. In total, three-

fourths of all the students quesfioned would choose music over the other 

subjects. The students repeatedly indicated they enjoyed music, singing, 

playing an instrument, and feeling more comfortable with music. "Music is an 

art, is how I think of it. You can't just pick up a guitar and start banging on it. 

You have to know what you are doing with it." One blind and one low vision 

student gave art as their answer during both choices of subjects. One stated, 

"I would stick with art. It is really fun for me to do art and I really enjoy it." 

Leisure-Time Activities 

Hobbies and leisure time activities in which we choose to participate 

reflect ways we relieve stress, relax, and enjoy ourselves. This correlates with 

the findings of the current research conducted here. During the course of 

these interviews, the students who were blind listed activities dealing with 

music most often. Reading was the second choice of hobbies for the students 
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who were blind. This also parallels their aforementioned choices of subjects in 

a school setting. 

The low vision students listed sports-related activities most often as a 

hobby: swimming, riding bikes, walking, soccer, and Tae Kwon do. Art 

activifies were the next most common mentioned pastime. However, overall 

with both populafions of students, references to music as a hobby were 

referred to more than any other activity. 

Reasons for Art Participation 

The majority of these students regarded art as a class reserved for 

school. The students menfioned they would like to learn to draw or they 

already liked to draw as an explanafion for choosing the art class. No other 

medium of art was mentioned. Students in this study, indicated art made them 

feel relaxed, drawing gave them a sense of peace, and they liked art and 

enjoyed art. On the other hand, some students would not participate in art 

because they felt they were more academically inclined; they did not enjoy art 

or find it interesting or suited for them. However, other students with visual 

impairments wanted to increase their art skills and participate in an enjoyable 

activity. A student who had never experienced drawing or painting stated, "I 

have never done any painfing on a canvas. It would be an interesfing 

experience. I would try it. I've always thought it was interesting how people 

could take their canvas and make them into works of art and sell them for 

good money." 
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Influences on the Art of the 
Visually Impaired Student 

Through art, this research has shown, the student who is visually 

impaired may express feelings about himself and his environment It also 

indicates there will be factors affecting this process and attitudes from the 

world around him that will have an adverse affect on his artwork and his 

attitudes about art. 

Vision 

All students involved in this research were visually impaired to the extent 

they were receiving services from a teacher of students with visual 

Impairments. So, do they feel this lack of vision hinders them from 

participating in the visual arts or precludes them from certain types of art 

activities? Six of the ten blind students interviewed felt lack of vision was a 

hindrance. Three of the low vision students also felt this was the case. 

Although eleven of the twenty students felt their vision impairment did not 

hinder them from participating in the arts, this lack of vision affected the type of 

art they chose to do and their confidence in doing it. Vision, or lack thereof 

was a major influence on their attitudes concerning art throughout the 

interviews. 

The students repeatedly stated they could not see what they are doing 

when in an art class, it was too hard, it was hard to copy and stay in the lines, 
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it was complicated, and it was frustrafing. Again, the students were 

referencing art in terms of drawing and painfing except for one student who 

would choose to sculpt so his blindness would not affect his art. "I would not 

do art mainly because I couldn't draw. The other reason is because I wouldn't 

be able to see it very well to do it," verbalized a low vision student. 

Art Educators 

The art educators were an influence on the attitudes the visually impaired 

maintained concerning art. The fact that they liked getting clear and 

individualized instrucfions from their teacher was mentioned frequenfiy. One 

student who was blind indicated she did not feel her visual impairment or her 

instructor hindered her from the arts. She stated, "Because as long as the 

teacher explains to the other students what she wants, and I could still be 

hearing, and I could an idea of what she wants. Then if I sfill don't understand 

I would always ask. I have learned to do that." One low vision student 

confinually spoke of his art teacher in a positive manner, describing 

techniques she had taught him, working with him closely one-on-one, and 

giving him positive feed back and direction for his artwork. He stated, "I really 

like her a lot and she is a good teacher." This student was clearly the most 

Involved and knowledgeable of art of all the students interviewed. These two 

students, throughout the interviews, reflected the possibilities of positive 

influences of educators and a student's posifive attitude of himself and his 

capabilifies, rather than on his handicap. 
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Two students involved in this research indicated they did not receive any 

special instrucfion in art because the teacher would either forget they could not 

see, or the teacher did not know about their vision loss. Another student, 

congenitally blind, explained a teacher or counselor had never encouraged 

him to take an art class. "They might encourage me to do something with 

music because they know I am good with that. But art, visual art is something 

that I could never get into." Another student shows how an art teacher's 

attitude can hinder a student from experiencing art to the fullest. He said, 

"One teacher said I can't do painting. She told me I couldn't do painting 

because I couldn't see. That's the reason. But, I said no! I want to try how it 

feels and maybe even get my hands dirty." 

Parents 

Simply because a parent has a child who is visually impaired does not 

mean their stereotypic concepfions of blindness will automatically change or 

disappear. Instead, how that parent feels concerning blindness and the 

importance of art will be reflected in the students' attitudes. Parents were also 

an influence, whether positive or negative, on a student's attitude about their 

capabilities and involvement in art in this research. Twelve of the twenty 

students stated they would want to participate in art at home if given the 

opportunity and materials to do so. Eight of the students indicated their 

parents encourage them to do art at home at various fimes. Participafion at 

home in three-dimensional acfivities was desired by the students who were 
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blind. The students with low vision menfioned drawing most often. Parents 

encouraged two of the students to work with their music at home. Means of 

encouragement from parents ranged from simply helping, showing new 

techniques, parents mentoring by doing art, allowing the student to make 

messes, and complimenfing and displaying their artwork. 

The availability of art materials is also a factor in doing art at home. If a 

student does not know the cost, or how and where to get the materials for art, 

then participating in art would be a moot point. A student illustrated this in her 

statement, "Yes, at home I would draw. I don't have the stuff to draw with. At 

home I don't have any paints or markers or that kind of stuff." Another student 

stated she goes to art stores and uses things from her home to create art. 

She was able to verbalize numerous art techniques and specific tools used in 

various arts projects. 

Significant Others 

Along with teachers and parents, other people such as peers and friends 

influenced the attitudes of the visually impaired students and their confidence 

in creating art. The students were asked if they considered themselves good 

at creating art. Of the students who were blind, four indicated yes, however 

six indicated no. Later in the interview, the students were asked if anyone else 

had ever told them they were good at art. Again, four indicated yes. Six of the 

students who were blind did not consider themselves good at art as judged by 

other people. With the low vision students, five thought they were good at art, 
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but six of the students remembered someone else told them they were good at 

art. Five also thought they were not good at art, and three had not been told 

this. 

Confidence in their capabilities very often comes from those around the 

visually impaired students and their feelings about their abilifies. Although 

they may try to disprove these attitudes, students with visual impairments will 

soon take on their expected role. These students were no different. 

Teachers, parents, siblings, friends, and the sighted world in general, all 

played an important factor in the attitudes they had concerning art. One 

student had been allowed opportunifies to experience different art mediums at 

home, school, and private lessons. She stated, "When the people called me 

about the pictures I had at the gallery, they were kind of surprised. They said, 

"I didn't know you could do that too." They were surprised because I don't 

have regular sight, and that it was good, and that I could do that." Another 

student who was congenitally blind and who had litfie experience in art stated, 

"I was going to ask one of my teachers if they could put me in an art class, but 

I can't. I guess I can't be in art. I'm not sure why." He also stated earlier in 

the interview that he had been told he could not do art because he did not 

know how to draw, due to his blindness. 

The students often brought up crificism and judgment by others of their 

art creations. The students also said if they were told they could not 

participate in the art activity, they would try to ignore the people, prove them 

wrong, or let it go in one ear and out the other. The students often spoke of 
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wanfing to try various activifies in art, if they were ever given the opportunity to 

do so. One student who was blind stated, "So many sighted people would say 

that being visually impaired hinders you from participating in the visual arts. 

But I don't think so. Because they don't really know how much we know. 

What's our talent and what we can do. That's why I think they judge us like 

that." 

Media 

The influence of the media on their feelings about art was also evident 

Television was given as a source for an idea for artworks, information on the 

various types of art and techniques that is used in art. Music and movies were 

also sources of inspiration for creativity. A student recounted her memories of 

a television show: 

One of the reporters on there did a piece poking fun at contemporary 
abstract art. I don't blame him because I was laughing too. If I 
remember right he was talking about a door and someone was trying to 
convert it to symbolism or something. Well it's just a door. So that's the 
way I look at it. I don't like art. It's totally beyond me. 

Level of Involvement in Art 

During the course of these interviews, many students indicated a need 

and desire to varying degrees, for participation in the visual arts. Have their 

past experiences given them a level of involvement so they can truly 

understand the process and tools of art? In addition, have these experiences 

been meaningful enough so they can form their own opinions and choices of 
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art without regard to influences? Does this level of involvement affect his 

attitudes about his artwork? 

Five students with low vision and five students who were blind stated 

they are presenfiy in an art class or had taken some type of art since being in 

the seventh grade. This included not only formal classes in school but also art 

projects at camps, summer school, and church. However, all twenty students 

could recount some type of art activity they had done in the past, perhaps in 

elementary school or a summer camp setting. They all had knowledge and a 

perception of what they believed constituted art. This knowledge, as was the 

case with the majority of the students who were blind, may have been based 

on minimal hands-on experiences in a very structured environment. When 

asked if they enjoyed art, twelve answered yes, five answered no, and three 

answered sometimes. Three of the students who were blind sfipulated the art 

would need to be some type of clay or three-dimensional medium for them to 

enjoy it. Three also stated they were more into music and computers than art. 

Each student had previous involvement with art mediums whether 

formally or informally. Their level of involvement varied. Seven of the ten 

students who were blind stated they received help from either a teacher or a 

sighted student when doing their artwork. 

The students who were blind were asked about any special techniques 

or instructions they received while working on art projects. The only technique 

remembered was the teacher guiding their hand to complete the art process. 

Other techniques were not mentioned. It is not known whether this was 
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because of the extreme length of time since many of these students had 

participated in art or whether they did not recognize a technique being different 

from their sighted peers. Perhaps it was simply that the hand-over-hand 

technique was the only one provided. This research subsequenfiy showed 

adaptive art techniques are seldom provided to educators. Several students 

remarked that a sighted teacher would hold their hand to help them paint. A 

student stated, "The teacher, she let me have the pencil and she put her hand 

on top of mine and we drew together." Another student said, "Well, yes the 

teacher did help me. I can't really remember how, but I had to have help on 

that I guess. Somefimes other students helped me. I was able to think where 

to put things, but they helped me glue." With only two students who were blind 

was it evident there was a true involvement in the art process, solving 

problems, and experimenting with the tools. One student would not accept the 

idea her clay figure would be painted all one color. She self-discovered a 

technique that would allow her to use mulfiple colors on the figure, and she 

had a teacher who allowed her to experiment with it:: 

Actually, I was the one that came up with the idea of how to paint the 
molds. I got that idea because she [the art teacher] would tell us just to 
paint it one color. And I told her, "How about if we do this other thing?" 
She said, "Well try it." And then she started telling her other students the 
way they could do it. 

None of the low vision students identified any special instructions they 

received while working on art. Most of them stated they received help from 

the teacher along with the rest of the class. Two said they received one-on-

one instruction. Two of these students were able to relate in-depth details of 
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the art procedures they had learned and the various mediums in which they 

had worked. 

The hardest parts of executing art for the students who were blind were 

procedures normally thought of as visual. Five references were made to 

drawing and lines. Three references were made to painting and color. Yet, 

these students reportedly had minimal experiences with painfing and drawing. 

They were able to verbalize the art processes but the understanding was 

lacking. When asked about the easiest part of art for them, five referred to 

things dealing with clay. Three spoke of the process of creating using clay 

and textures. A congenitally blind student reported, "Creating different 

textures is easiest for me. Because my sense of feel and tactual ability Is 

probably better or more accurate then most people's." This attitude and 

misconception held by this student and most sighted people regarding the 

blind may in fact hinder him from experiencing other forms of art and ways of 

expressing his environment. 

For the low vision students, the hardest part of artwork had to do with 

visual parameters such as copying, staying in the lines, details, and tracing. 

The easiest procedures were for them to draw without visual parameters, such 

as being able to draw what is on their mind and drawing simple things. 

Four students, two low vision, and two blind, were the only ones to speak 

in-depth about their art and the various art techniques they used. They 

willingly offered to show this researcher example of their works of art. They 

had also been involved in formal art classes. The two students who were blind 
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had previous vision for varying number of years. The other students involved 

in the research did not emit a sense of involvement on level to where it 

became personal part of their life. 

The Creative Process for the Student 
With a Visual Impairment 

Creativity is thought of as being a constructive, productive behavior that 

manifests itself in an acfion or accomplishment. It does not have to be a 

unique phenomenon in the world, but it does have to be basically a 

contribution from the individual (V. Lowenfeld, 1975). Art can and should be a 

basic tool of educafion to promote creative thinking when presented in a 

manner conducive to creativity. It is not the intent of this research to 

determine the visually impaired students' creative potential in general, rather 

their attitudes about creativity in regards to the visual arts. 

When regarding themselves as creative, the attitudes of these twenty 

students with visual impairments correlated closely with the aforemenfioned 

list of identifying behaviors: asks quesfions, goes beyond assigned tasks, does 

not mind being different and enjoys experimenfing. Six students, who were 

blind, considered themselves a creafive person; two did not. Two students 

stated they were creative sometimes, depending on their mood and the activity 

involved. The two prominent reasons for feeling creative, for students who 

were blind, included the ability to use their imagination and to prove to others 

what they could accomplish. Three other students who were blind specified 
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that they were creative with their music and wrifing. One student referenced 

being creative with technology. She stated, "In technology I consider myself a 

creative person. Some of the things that are not there, I just imagine them. I 

think of them and save them and maybe in the future they will be added." 

Another student remarked: 

I draw pictures in braille. I do this with my brailler. I came up with this on 
my own. I started doing shapes with the letters, and make squares, and 
then just play with the letters to make shapes... The other students liked 
my art because it was funny or different from theirs. 

According to the ten students who were blind, the motivation to be 

creative In any manner, comes with being excited, the satisfacfion of creating, 

demonstrafing their abilifies, and using their own imagination. Two students 

indicated that music was their motivator. "A lot of things motivate me to be 

creative. If I feel something needs to be changed or be a litfie better. That is 

kind of a hard quesfion. It could be just plain energy that motivates you," 

reported a student. 

In comparison, more students with low vision than students who were 

blind regarded themselves as creative. Of the ten students with low vision, 

eight reported they considered themselves creative. Four of those students 

reported being told by other people that they were creative. Reasons they 

considered themselves creative included that they enjoyed making things and 

they liked drawing. A student with low vision answered the question on being 

motivated to create: "My eagerness that when I strike an idea it just unfolds 
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like that. And I don't let it off my mind. I keep harping on it until it is done. 

And I just keep building on the idea." 

The majority of the students who were blind exhibited confidence in their 

own abilities to imagine and to think creatively. However, only one student 

evidenced the knowledge to react independenfiy, through the visual arts, on 

those creative ideas. The students with low vision had the affirmation of 

others concerning their creative abilities. It was also apparent to this 

researcher the students with low vision had objects of their creative output on 

display to be a reminder and an inspiration for further creative processes in the 

visual arts. Many of the interviews took place in the homes of the students 

and the parents and/or the students showed the researcher artworks they had 

completed. 

Creativity can manifest itself In a variety of mediums of the visual arts 

depending on the individual. From past experiences and knowledge they 

obtained by doing art, seven of the students who were blind indicated clay 

and/or doing things with their hands as their favorite art activity. In addifion, 

seven of the low vision students indicated two-dimensional art activities, such 

as drawing, painfing, and coloring, as their favorite. Two mentioned activifies 

dealing with drama and one mentioned clay. 

This researcher quesfioned the visually impaired students concerning 

mofivafion for being creative with art or in other ways. Most often, they would 

be motivated to be creative when proving to other people what they can 

accomplish and to exhibit talents. One student answered, "I am motivated to 
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be creative when someone says I can't do something because I'm visually 

impaired; I just want to disprove them and do it anyway." Being excited or 

eager about something, wanfing to change things, boredom, music, and 

having self-confidence were also given as motivators. 

It cannot be inferred that simply by doing art activifies, creativity was 

involved. It is possible to reason that at least some of the art experiences of 

the twenty students involved in this research fell short of encouraging a 

creative and meaningful process. The process may have been restricted 

creatively due to their limited vision, the aforemenfioned infiuences, or lack of 

pertinent instruction. Most of the students were able to verbalize their ideas 

on how art instruction and materials could be more accessible and meaningful 

for them. The students who were blind wanted braille labels on items, tactual 

devices to assist them in painfing, and more explanations on techniques and 

tools. One congenitally blind student who had very minimal art experiences 

stated, "Art just doesn't make any sense to me. I don't see the point in 

squinting your eyes and staring at some picture." This student has yet to 

experience art as a creative process or appreciate art as an aesthetic product. 

The low vision students wanted more freedom of choices in art, longer 

blocks of time for art, and a teacher that would take time to assist and explain 

the processes to them. The low vision student who had numerous art 

experiences for many years went into great detail explaining art programs he 

is using on his computer and some of the problems and challenges they 

present. He stated: 
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I think having the computer has allowed me to advance in my artwork. 
But, I like doing things on canvas and with a paintbrush. It is a lot easier. 
On the computer, you are not sure how to do this one effect. But, in 
drawing it in reality you can figure that out. 

Through experiences that provide opportunities for students to express 

themselves, they can learn how to use materials and concepts creatively to 

convey their own ideas and feelings. The importance of creativity and the act 

of creating became evident throughout the interviews with these students. The 

manifestation of the creativity was menfioned in many different forms including 

theatre, creative writing, poetry, music, dance, and visual art mediums. 

However, the importance of creativity was evidenced with both groups of 

students, blind and low vision. 

Summary 

For the majority of those students who were blind, participation in the 

visual arts had been minimal. Although they recognized that others might use 

art as a way to express feelings, they did not feel art was a viable means of 

expressing their feelings and their environment. They were willing and 

interested in trying new art techniques, but preferred it to be outside of school. 

They were most interested in English and music as school subjects and for 

hobbies. They verbalized trying to displace the attitudes of others towards 

them and their artwork; however other people and the students' lack of vision 

were major influences on their attitudes about participating in art. Except for 
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two students who were blind, the level of involvement in art and the ability to 

initiate and create art on their own was not evident. 

For the students with low vision, they were more inclined to create using 

drawing and color to express their feelings than the students that were blind. 

They would choose to take art at school but were concerned about the visual 

parameters and the grading of art. Music and sports-related hobbies were 

important for them. Parents and teachers were most influential on their 

artwork. Only two of the students with low vision had various levels in 

involvement and experiences with art. 

Attitudes of Students with Visual Impairments 
Concerning Visual Arts 

Art allows for creative involvement in processes as a way of expressing 

feelings about oneself and the environment. Participafion in the visual arts is 

not the only way one may experience art. From experiencing the visual arts 

through museums, books, and cultural events, we also learn about and enjoy 

our unique society and culture, and that of others, either currenfiy or from a 

historical view. How one reacts or interacts with the arts depends on interests, 

attitudes, availability, and personal concepts of art. The second research 

question dealt with the attitudes' of students with visual impairments on the 

visual arts in general. How involved they have become with art in their 

society, how they view art as a product and who makes it, the usefulness of art 

beyond school, and guidelines placed on art are themes that became 
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prevalent. Has the fact of their limited use of vision precluded them from the 

visual arts that the sighted community enjoys? In addifion, have others' 

attitudes subconsciously been forced upon them to the degree they no longer 

feel the need or the desire for experiencing the visual arts? 

Art as a Means of Cultural Involvement 

Museums offer a wide range of experiences and fies to our cultural 

heritage. Since the passing of the Rehabilitation Act of 1973 and the more 

recent Americans with Disabilifies Act in 1990, museums, including art 

museums, have become more concerned about serving visually handicapped 

visitors. However, misunderstandings and false assumptions concerning 

blindness has manifested itself in primarily tactile exhibitions of third-rate 

objects that do not necessarily fully and adequately represent the collections 

(Steiner, 1983). The students involved in this research were asked about an 

art exhibit they had visited at a museum. Three of the low vision students 

could not remember an exhibit, but felt they had been to a museum at some 

point in time. However, all ten of the students who were blind remembered 

visifing a museum. Although all the students who were blind had been to a 

museum, two did not enjoy it and indicated they would not visit a museum 

again. Another found it uninteresfing and would not go back unless the exhibit 

was tactual. All of the low vision students wanted to revisit a museum and 

thought of exhibits they would enjoy seeing at a museum in the future. 
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When interviewing the students who were blind about their past 

experiences at museums, five of them related they had been unable to touch 

the items or the items were located behind glass. The exhibits they 

remembered had to do with animals, guns, historic clothing, sculpture, boxes, 

and Indian artifacts. Three were unsure of exacfiy what it was they were 

supposed to be observing. One student related his experience, "Yes, I went, 

but I didn't like it Mosfiy I just walked around for hours and hours on end. I 

didn't get to touch anything and I didn't pay attention." Another student 

recounted: 

I've walked, I've been past them [museum exhibits], but I never really 
paid much attenfion. A lot of my friends like to look at it and see how it 
is. People would describe things and I wasn't literally so to speak "in the 
dark" about it. A lot of things in museums are unable to be touched so 
therefore they are having to be described and listened to on an audio 
basis. 

Another totally blind student had a different view of the museum. She reported 

being allowed to touch many of the sculptures and structures. She gave 

details concerning the exhibit, how it was different, and her enjoyment of the 

experience. 

For the low vision students who visited a museum, sculptures impressed 

three of them, as were three impressed by paintings. Five of the low vision 

and one of the blind students stated that they wanted to experience more 

paintings in future museum visits. The others wanted to see sculptures, 

science and space exhibits, and animals. One young lady describes her 

future visit to a museum: "Most of all I would like for somebody to be around 
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who knows the museum real good. And they would explain if there was a 

painfing, to explain what the painfing means, who the artist of the painfing is, 

and if he or she sfill lives and if they sfill do painfings." Hinton (1991) reported 

on an organization that sought to communicate the work of visual artists to 

blind adults. He writes: 

After reading and talking about the art world in general and trying to 
understand more of the cultural background from which the great works 
of art developed, these blind people become conscious that the work of 
the great painters is, to a large extent, closed to them because they have 
no useful residual vision, (p.174) 

Two of the low vision students specifically indicated a desire to see works by 

daVinci. One other reference concerning daVinci's work surfaced in the 

dialogs. These references and a reference to Georgia O'Keefe were the only 

mentions of famous artists throughout the interviews. Visual art as a 

culmination of other's creativity throughout history appeared to have been 

minimally experienced and of litfie relevance to these ten students. 

Art is a part of our culture and the interviews revealed varying reasons on 

why people make this art. Those students who were blind most often 

suggested art was made because people were creative and enjoyed making 

art. They also felt that with art, people release stress, express feelings, and 

convey messages. The low vision students mentioned art was made for 

entertainment and fun more than any other reason. They also said people 

make art to express feelings and to explain things through illustrations. One 

student answered that people make art because it gives a unique oufiook on 
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life. It lets us see things differenfiy and makes a statement. Every single 

piece of artwork makes a statement in it's own way, was his explanation. 

It became evident the prevailing attitude that art signifies importance 

because it is a means in which to express feelings, messages, and talents. 

Others answered art was important because without it we would not have 

museums. It gives us things to look at and learn, it brings simplicity and 

calmness, and for some people it is a career. One young lady reported, "Art is 

important in the language, in a culture. And you may need it in school later on 

for imagining and creafing. Maybe even for a job." Another articulated, "Art is 

important because we need something out there for cultural diversity. And if 

we don't have art, we don't have culture." Their attitude was quite clear that 

art was important in today's society regardless of whether or not it is 

accessible to the students personally. 

The students established the importance of art. However, did they feel 

the visual arts are truly for everyone? For both the blind and the low vision 

students, they were equally divided four stafing yes, and four stafing no for 

each group. The others stated it depended on various reasons as to whether 

or not art was for everyone. The main reason for feeling that art is for 

everyone was that everyone should have the opfion to express himself or 

herself whether it is through music, drawing, or sculpture. Another attitude 

was that art is not just for people with sight. People with disabilifies other than 

blindness are also able participants in art. The eight students that did not feel 
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art was for everyone also indicated art was not for them or it should only be for 

those who like it. 

The interviews revealed that these students with visual impairments are 

able to verbalize the importance of art in society and for other people. 

However, few have been given or have taken opportunifies personally to 

explore art from a historical or cultural point of view. Although their 

experiences have been limited, most of the students are willing to try new 

experiences with works of art and museums. 

Attitudes Concerning Visual Arts and Artists 

The visual arts convey meanings as varied as the individuals that are 

experiencing them. The same holds true for the definition of the term visual 

arts. Artworks have the potential for elicifing aesthefic responses. These 

responses differ from intellectual and emofional response to objects not 

considered art (Getty Education Institute for the Arts, 1996). When the twenty 

students were asked about their definifion of the visual arts, it became 

apparent that they considered it a visual product. Fourteen of the students 

referred to the visual arts as being a picture, painting, or drawing that you see 

or look at. Only one of the students who were blind ascribed the visual arts as 

feeling of the painfings. He explained further. In the past, he had felt of raised 

lines, braille, and thermoformed pictures in several books. Another student 

who was blind stated, "I think that term means maybe a picture and somebody 

explaining it to me." None of the other students who were blind mentioned a 

57 



means in which they personally might access the visual arts. Two low vision 

students named three-dimensional artwork as being visual art. 

The students were asked if they considered specific, named objects and 

processes to be art. It should be noted the term "visual" was purposefully left 

out of this question. Every student in both groups identified drawing and 

painfing as art. Every low vision student also considered making something 

from clay as art. However, one student who was blind did not consider clay as 

art. Three students did not consider weaving as art and two were unsure. 

One student qualified her answers by stafing that as long as it is something 

expressed by you, then it is considered art. Two did not consider coloring, 

pasfing, and cuffing as art, and three students were unsure. When asked this 

question, one fifteen-year-old stated, "If you are under the age of ten, yes. If 

you are over the age often, eleven, twelve, I don't think you would really 

consider that to be art." Three were unsure and three did not feel music would 

be considered art, but two stated people might listen to music while doing art. 

A student answered, "Yes, music is an art. But when I think of art, I think of 

creafing things or a picture or something like that." Poetry was most often not 

identified as art by four students, and two were unsure. Another student said, 

"I think for me writing poetry is art. Because it also explains what you are 

feeling at that fime, or in the past, when you were a child, or what would be 

your future even." 

In analyzing these questions and answers, visual art in the broad sense 

and art in specific terms, both elicit two-dimensional forms of art for these 
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students with visual impairments, i.e., drawing and painfing. Making things 

from clay was also highly regarded. The low vision students more often 

referred to the art as an expression of feeling than did the students whom 

were blind. 

Artists are people who create imaginative and inventive visual images 

and forms. With materials and tools, artists create images that express ideas 

or emotion (Stephens & Walkup, 1997). The students also had specific 

opinions and attitudes concerning artists of which parallels the 

aforementioned. Twelve of the students referred to people that draw and/or 

paint when describing an artist. Five of the students also referred to artists as 

individuals who express their feelings and creates. Two mentioned a specific 

person, their father, as being an artist. No one mentioned a specific artist from 

history. Two students that were blind described a singer and a musician as 

being artists. One articulate student who was blind, unsure at first how to 

describe an artist, reported: 

He [artist] would probably be sitting and have a whole bunch of 
watercolors all over the place. He would probably have an easel, with a 
mustache, wearing leather and wool in the summertime. Shorts and a 
tank top in the winter. Maybe kind of nutso like they don't have all their 
oars in the water. Not mentally ill but, they're sane but they act totally 
insane. Kind of like that. 

Another student expressed an artist in terms of the thinking process one might 

go through in order to create art. He stated: 

The typical artist. An artist would have to be someone that is very 
creative, could think out their ideas, and just didn't throw them down on 
paper. They would have to be able to sit down, think it out, and 
rafionalize it. They would also have to be a person who knew what they 
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wanted and how they wanted to get it and if It came down to it; how much 
it would cost to get it. 

For the students involved in this research, defining what is art and who 

are artists, parallel each other. The students opined that drawing and 

painfing were art, whether art is referred in associafion with the term "visual" 

or not. The majority of the students also ascribed an artist as the creator of 

drawings and painfings. 

Art Beyond School for Students 
With Visual Impairments 

As has been noted, for these students with visual impairments, art most 

often takes place within the confines of the school classroom. It was found, 

among these twenty students the ones that had the encouragement from 

parents were more likely to participate in art at home. A student's total 

environment must be considered in connection with his unfolding creativity. 

Does art and its ensuing skills take on any significance once the visually 

impaired student leaves school or the art classroom? Fifteen of the twenty 

students interviewed stated they would be willing to participate in art during the 

summer months. Three of those who would not want to try it were students 

who were blind. More students were willing to take art in the summer than 

when offered as an opfion for a school subject. The subsequent theme 

reveals the visual parameters placed on art as concluded by these students. 

Distancing art away from the confines of school diminishes parameters and 

allows many of the visually impaired students confidence in trying new 
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techniques. During the interviews, the students seldom alluded to using skills 

acquired from participating in art to other subjects or activifies. One student 

stated that art was a class like any of the other classes, except that it had fun 

activifies. However, another student stated that she had used her art skills in 

many of her classes including science and speech. 

In addition, the students were asked if they would consider art as a 

means in which they could earn money when they were older. The interviewer 

left the term art undefined as to whether the student wanted to interpret it as 

visual art or as in alternate form of art. Among the students who were blind, 

two indicated they would consider earning money with their artwork, five said 

no, and three said maybe. They listed pottery, sculpture, and teaching art as 

possible ways of earning money. One of the students stated he would not 

consider making money with art unless it had to do with playing music. One 

stated she would like to create art to make extra money, however, not as her 

primary career. Except for two students who were blind art skills and 

employment are not analogous. 

On this issue of earning money with their own artwork, the students who 

had low vision were equally divided. Four stated they would, and four would 

not, consider making money by doing art. Two of them were unsure. They 

listed selling their painfings, doing art for movies and animation, and doing 

theatre. One student had numerous opportunities to experience art. She 

stated: 
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Well I would like to take more classes in art where I could get better. I 
love looking at art and doing it. I went to Disney World and went to the 
place where they do animation. We did animation cells and painted 
Mickey. We learned about how they created the characters and how 
they made them move. I thought about doing that for a living for a long 
fime. That would be something I would like to do, but I don't know. I'm 
sfill thinking about it. 

Only one student referred to pursuing art in college. This student was hoping 

to obtain a scholarship with some of his artwork. His goal was to use his 

artistic skills working with movies. In comparison, the low vision students were 

more positive in their referencing use of art skills beyond the art classroom, 

whether for use in other school subjects or for future employment options. 

Many of the students were tentative about taking art in a school setting 

where emphasis is placed on grading. They were willing to try new art 

techniques away from school, while they learn and experience new 

dimensions of art. The majority of the students did not consider art as a 

viable career for them, nor did they relate art-acquired skills as useful in other 

areas of schooling. 

Expectations of Art as Perceived by 
Students with Visual Impairments 

Throughout the dialogs, the students confinually referred to guidelines, 

sfipulations, and expectations on their artwork and on art in general. These 

attitudes greafiy influenced their involvement in art and their perceptions of art 

in society. Cutsforth (1951, p. 180) states, "The blind undervalue their own 

true aesthetic experiences and rehearse the empty visual shucks to their 
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utmost ability." The students that were most involved in art were the most 

positive in their statements about overcoming the visualness of art. They were 

able to think through strategies and use art to accomplish their needs. The 

interviews evidenced nine-tenths of the students with low vision at some point 

negatively referred to the difficulties of visual guidelines while performing art 

activifies. 

During the course of the interviews, students were asked about drawing 

a picture and then displaying this picture for others to see. Eight of the 

students who were blind would show their picture, however, sfipulations were 

given for this to happen. Many of the students specified who would see the 

picture and these only included friends and teachers. Others stated they 

would share their picture only if they somehow became better at drawing or 

they would choose to convey pictures through music rather than drawings. 

One student stated, "I just think I might show my picture, I don't know. I mean, 

I think that they might think it's amazing that I can draw. Somefimes I don't 

connect the lines." 

The students who were blind were then asked if they would show their 

picture to another individual who was blind. All of them qualified their answers 

by explaining the pictures would be described or explained rather than shown. 

They also discussed describing to others what they felt when doing the 

picture. Three explained their pictures would be tactually enhanced so the 

individual would be able to experience it for himself along with the 
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descripfions. One student opted to have a sighted individual explain his 

picture to the other individual who was blind. 

According to the students with low vision, seven of them were willing to 

show their pictures. Again, they referenced their drawing abilities as being 

under par. When showing the picture to an individual that was blind, they also 

referenced it in terms of describing and explaining rather than the term 

showing. One student explained, "I like showing the pictures to other people. 

I like painfing pictures for other people and giving them something to look at. 

If they were totally blind, I would describe It in detail, how I felt about the 

picture, how it made me feel, and how I painted it." 

During the interviews, both groups of students confinually alluded to art 

as a visual product judged by the sighted. Those students who were 

congenitally blind were unable to assimilate an importance for two-dimensional 

art in their lives. The students with low vision internalized the judgements to 

their own artwork and the importance of following the restricted visual 

guidelines. Time and again, the sighted teacher providing assistance so the 

outcome would be acceptable surfaced in the conversations. However, the 

students wanted from their art teachers, approval, truth, freedom to create, 

and explanations of techniques that were relevant to their artwork. 

For these students, low vision and blind, visual art is most often 

synonymous with drawing and painfing. This in turn conjured an end product 

judged by visual guidelines. A congenitally blind student, admittedly with few 
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experiences in the visual arts, articulated his views on the subject quite well. 

He stated: 

In painfing and drawing it might be tough unless the person was able to 
see before. In other words they weren't born blind. Because they would 
be able to create what we call mental pictures. We [blind] can create 
mental pictures, but it is on a different basis than what you [sighted] 
would create a mental picture. You could just take a picture of this 
guitar right here and make it in your mind. But what I create is this. This 
right here [running his tiand over tine guitar\ is a feeling. I can feel like 
that. It's not a "look at" picture. I really don't know how you would go 
quite about it. You would have to let them set their own pace. People 
that want to try something like that would have to work at it. If they 
could see before, they would be able to create the picture that we would 
never be able to create. Things with sculpfing, because we can feel it. 
Does this feel the way it is supposed to? Does this feel like it should 
look? Does this have the right extension of the legs and ears and 
whatever? I think that for people that were visually impaired from birth, 
they would have better success with things that they could construct. 
Using their hands. A person that has a better ability to create mental 
pictures would be better at drawing and somebody that was better at 
what we call a feeling picture would do better with construcfing things 
with their hands. That is what I would encourage. Sculpturing. But then 
again, music and things like that too; they can put images to music. 
People fit different suits. 

Summary 

Involvement in the arts through museums, galleries, and cultural events 

were minimal for both the students with low vision and students who were 

blind. Only a few of the students had memorable experiences with artworks 

whether three-dimensional or two-dimensional. However, the majority were 

willing to learn and experience artworks and artists if given the opportunity. Art 

was considered a visual product created by someone to express their 
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creativity or for entertainment. Several of the students felt art might be a 

career for them but most felt art was more of a hobby they would experience 

outside of school. 

Attitudes of Art Educators Concerning Students 
With Visual Impairments and the Visual Arts 

Generalizations and Descripfions Regarding 
Students with Visual Impairments 

The attitudes concerning the abilities and characteristics of students and 

individuals with visual impairments were diverse as reflected in the interviews 

with the participafing art educators. They expressed views both stereotypical 

and realistic of individuals with visual impairments. These views were often 

based on experiences with family members, friends, or students who were 

blind with which they had come in contact. These contacts may have been on 

a personal level or from an outside point of view. Three of the ten educators 

mentioned having classmates that were visually impaired when they were in 

college. Four of the educators mentioned they had family and friends that had 

become visually impaired due to various reasons. Movies and television 

programs depicting characters with visual impairments were also brought up 

as sources of knowledge concerning blindness. Eight of the ten participants 

had experience with a student with some degree of visual impairment. 

Tuttle (1984, pp.45-46) writes that there are common attitudes and 

beliefs about persons who are blind. He lists some of them as being: they are 

66 



perceived as being inferior, pifiable, living in constant darkness, to be tolerate 

or excused, superhuman, reminder of everyone's vulnerability, unemployable, 

deserving of respect, sympathy and understanding, and competent and 

capable. The interviewed participants, junior and senior high school art 

teachers, paralleled the same type of attitudes as these found in the general 

public. 

During the interviews, a common attitude was that the individual with a 

visual impairment was bestowed with superhuman qualities the sighted 

individual would never acquire. The Increased or above average ability to 

sense tactually was mentioned more than any other belief As reflected in the 

subsequent themes, the art teachers continually spoke of this accelerated 

tactual sense as an asset for the visually impaired student when creating 

works of three-dimensional art. Along with this tactual ability was the 

generalizafion that blind people always accelerate at playing an instrument or 

singing and that music is the better oufiet for them. The ability to mobilize 

without sight because of these superhuman abilifies was also prevalent 

Although a teacher may not have had a student who was blind in their 

classroom, many had the opportunity to observe students from a distance. A 

student who was blind, and could walk with a great stride, and know exacfiy 

when to turn in to a classroom doorway was described as amazing. 

Furthermore, that a blind student could ride a bicycle was even more amazing. 

"It goes to show you somefimes you don't even know that they are blind. This 

kid was something else. I was told he even rode a bicycle from school to the 
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house. How he did it; I don't know. It kind of works in strange ways like this." 

Adding to this sense of strangeness for this teacher was the fact that this 

student wore dark sunglasses, both outdoors and indoors. 

Many of the art educators emanated the attitude that students with visual 

impairments would have to be simply tolerated, indulged, or excused. They 

felt the teacher would have to do more work for the student with a visual 

impairment than for other students. The teacher would have to work with the 

student with the visual impairment longer, stay beside them, and exceptions 

would have to be made for them. The greater the visual impairment and the 

younger the student, the more indulging the educators became. One teacher 

stated, "If he has never seen that object, then I wouldn't really expect him to 

know what it looks like. And you don't have to tell them that either." Another 

teacher discussed her experience with a student with a visual impairment. 

She stated: 

This litfie girl, bless her heart, she just has to get up really close to see it. 
She is a very, very sweet young lady and she doesn't want you or 
anyone to go out of their way to help her. So I have to be real conscious 
on how I am presenfing something. Because I want her to be doing 
everything the kids are doing but yet she just has those special needs. 

A teacher had the experience of seeing slides depicting works of art by 

students who were blind and visually impaired. He reacted by saying, 

"Looking at their artwork; it was fabulous. Even though these kids might have 

been thirteen, fourteen, fifteen years old, their work may have looked like 

somebody from the fifth grade had done it. But it was fantastic." 
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The idea that individuals with visual impairments are at fimes inferior or 

helpless also became prevalent during the interviews with these ten 

educators. It was mentioned that someone who is blind would not be able to 

drive, but visually impaired people had been observed counting their money 

and wrifing a check. The fact that a person could learn to dance when they 

could not see refiected this inferior attitude. The student who was blind was 

either superhuman in their abilities to mobilize or they were helpless and 

unable to make it to class by themselves. The teachers also menfioned the 

visually impaired student would need a helper or buddy in the class with him. 

Again, the visually impaired student was discussed as being limited to feeling 

and touching, placing them in an inferior status especially when placing them 

in the realms of the art classroom. An educator explained, "I never heard of a 

deaf person that could sing but boy those suckers can draw good! They use 

their other senses. The blind would have to develop their other senses 

through textures and shapes. That would be the extent of that." 

Many of the teachers explained they would or had blindfolded 

themselves in an attempt to understand the feeling of blindness. One teacher 

had even experienced temporary vision loss and was reminded of how 

blindness might effect him personally. Being around others who are visually 

impaired and even participating in the research interviews prompted this 

feeling of vulnerability. Other teachers expressed that with having sight, they 

are unable to understand completely how the blind individual is able to 

accomplish the things they do. 
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At fimes during the interviews, the attitude of a competent and capable 

person with a visual impairment surfaced. They discussed the fact that there 

are skills specific to the visual impairment the student would need to know and 

learn for that student to be successful In the school. Other teachers 

recognized that the students' visual experiences might be different, but no less 

valid than the students' with vision might. In regards to the art class in 

particular a teacher stated: 

If they [student with visual impairment] were in a more advanced class 
then we would have to sit down and talk about the different classes that 
were offered. We would make a decision based on their preferences and 
what they liked to do. We would talk about which classes would be 
appropriate for their abilifies. That is no different from the regular 
student. We have some students that prefer to work in three-
dimensional with sculpture. We have other students that prefer to draw 
and others that prefer to paint. 

The students with low vision and total blindness were referred to in many 

descriptive terms. They were most often described as being special and a 

student recognized as bringing unique considerafions and problems to the 

class. The teachers' descriptions also included the students as being 

something else, fabulous, fantasfic, amazing, and brave. They were referred 

to In conjunction with other handicaps such as emotionally disturbed, learning 

disabled, mentally retarded, having seizures, dyslexic, and having motor 

difficulfies. 

When asked about the term "visually impaired student," the educators' 

description included the words legally blind, limited vision, unable to obtain 

20/20 vision, problems with sight, having a lazy eye, impaired depth 
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perception, color blindness, tunnel vision, different myopia, and the lack of 

being able to see. One educator felt the student would be simply blind. In 

comparison when asked about the student who is blind, the educators referred 

to them as someone who cannot see or does not have vision. They were also 

referenced as legally blind, completely blind, totally blind, or cannot see 20/20 

with any kind of assistance or with no assistance at all. One educator 

described a student who is blind as a student that has a blockage and cannot 

understand what he is being told. 

These attitudes, generalizations, descripfions held by the art educators 

about individuals who are visually impaired could be quite restrictive and a 

hindrance to students they teach, or they could encourage students to strive 

for their fullest potentials. Tutfie writes (1984): 

The significant others' expectations of visually impaired are based on 
their esfimatlons of visually impaired's capaclfies. When these 
expectations are realistic, they can serve to encourage and mofivate the 
visually Impaired person on to greater and greater accomplishments. 
Whether realistic or not, expectafions play a powerful role in shaping the 
behavior of others for people more often than not do what Is expected of 
them, and they become what they are thought to be. (p. 96) 

Simply because these were educated teachers of art did not diminish their 

stereotypical attitudes concerning blindness and individuals who are visually 

impaired. 

The Importance of Art Education 

Art is a subject that encourages students to solve problems creatively, 

make evaluations, work with others cooperatively, and appreciate different 
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points of view. A comprehensive arts education can improve overall student 

achievement, build mulficultural understanding, and help students with special 

needs. A study showed that high school students who take art courses score 

consistenfiy higher in math and verbal secfions of Scholasfic Aptitude Test 

than those who do not take art (Getty Educafion Institute for the Arts, 1996). 

Art promotes creative problem solving, decision making, and cognitive 

development. These were statements repeated often during the interviews 

regarding art and education. Art encourages and develops problem solving 

skills was a phrase used more than any other during the interviews concerning 

various aspects of art. The ten art educators also indicated the importance of 

incorporafing and emphasizing art in conjunction with academic studies. A 

teacher commented on art in the educational process: 

If you cannot draw a certain thing, you are not ready to read. If a student 
is not aware of certain things or certain things in his environment, he is 
not ready to read. He is immature. So if the kid cannot see... How can 
he be ready for what is known as sight vocabulary? 

Students with visual impairments must find their place among educators 

holding this attitude and philosophy. 

Providing and teaching discipline and guidance was the most important 

part of teaching art for these ten educators. Dealing with large classes of 

students, work and school ethics, and motivafing students reflected the reality 

of everyday teaching in the art class. The teachers also felt that building 

confidence, self-esteem, creativity and imaginafion, and a feeling of success 

were important factors in teaching art to any student. One educator felt it most 
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essential the educator maintain an understanding of art and be an artist 

himself to be an effective teacher. 

Although these teachers noted the adversities of teaching art, they were 

adamant in their answers regarding why they choose to teach art. Most of 

them stated they enjoyed the students and enjoyed seeing growth, progress, 

and the students' expressions through art. The love and passion of art were 

other reasons for teaching for these secondary school art teachers. 

These educators established the Importance of art for students. Would 

these same educators feel equal Importance regarding art for students with 

visual impairments? None of the educators stated they would discourage a 

student with a visual impairment from taking art. However, as will be shown in 

following themes, attitudes become quite conflicting when dealing with the 

speciflcs of art, techniques, and the visually impaired student. One teacher 

felt that she could paint with her eyes closed and with competent teaching of 

the basic elements a visually impaired student would be able to participate in 

art. Other teachers did not want to discourage as that would limit a student's 

possibilifies and tactual art would be available for the student. A teacher 

stated, "Discourage them? Gosh no, if they could do It. It's like giving the 

elephant the paintbrush and letting them do it. Why would you discourage 

them? You could get physical and let them do hands-on and real tactual 

stuff." 

The questioning then became more specific. The teachers were asked if 

a student who is blind should participate in a drawing class. Eight of the 
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teachers stated yes and two, maybe. One teacher stated she would relate 

drawing to music for the student who is blind. However, later in the interview 

she stated she did not feel drawing was a feasible medium of art for them. 

Reasons for the blind taking a drawing class included the student would have 

an alternate way of expressing his feelings, it is also a kinesthetic medium, 

and the student may encourage others with his drawings. Many of the 

teachers felt adaptafions and different standards would need to be in place for 

the student who Is blind in a drawing class. A teacher reacted to this quesfion 

by saying. 

Yes, if he wants to draw, and understand and deal with it. But, I think I 
would steer him into more of the clay kind of stuff. I think they would be 
able to deal better, like if you feel this over here and then you do it over 
here. You know, have you close your eyes and repeat. That is what 
they do anyway. 

Another teacher explained, 

I think it would be tough. I suspect that teacher would have to do an 
awful lot for that student. I think he would need to be in a situation where 
it's not very many students. More one on one. You could do some 
bookwork with him. Or, you could just assign them some book type 
work. I don't know if they have visual art books in Braille or anything like 
that, that would be great. 

Art clearly had an important place in the educafional process for these art 

educators. When a student with a visual Impairment was placed in the realm 

of the visual arts the attitude of importance became less noticeable. 
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Technigues for the Artist who is Visually Impaired 

As shown in the previous characteristic summary, many of the art 

teachers had personal experiences with students with visual impairments. 

Many also had opportunifies for observing students with low vision 

manipulafing various art tools and art processes. Whether from observation or 

personal experiences, nine of the ten teachers reported three-dimensional art 

mediums as the best for the student with a visual impairment. The use of clay 

for these students was by far referenced more than any other art medium. 

Other three-dimensional mediums listed were sculpture in general, paper 

mache, foam, and modeling clay. The teachers maintained the belief that 

doing art tactually was the most effective and exciting means of art for 

students who are blind. Some teachers felt individuals who are blind are 

limited to their tactual sense when it comes to dealing with the visual arts. 

Although three-dimensional art and the tactual sense was best for these 

students, motivating a student with a visual impairment to be creative was not 

considered an obstacle for the art teacher. Discussing with the student their 

desires and expectations and providing positive reinforcement was the 

mofivating avenue for five teachers. This was indicated as the same manner 

in which they might motivate a student with sight as well. Two teachers felt 

the students with visual impairments would need art to be approached from an 

emotional route. Yet, another teacher motivates all his students by 

challenging their idea of normal and allowing the use of and exploration of new 

and various tools. One teacher explained, "The visually handicapped child, if 

75 



they were brave enough to come into the arts, I think they would already be 

motivated. They have other choices of subjects to take. They don't just have 

to take the visual arts." Lack of vision was not a hindrance for motivation, nor 

was it handled much differenfiy than with students with vision. 

However, concept development and experiences necessary for art 

expression was less clearly delineated. Six of the art teachers Indicated it is 

necessary for the student with the visual impairment to have experienced a 

concept for him to be able to express it through art. Teachers stated the 

student would need a foundation and understanding to allow for motivation of 

expression. Others felt there would not be a need for experiencing concepts 

because there are many ways to complete art and the students will have their 

own visual feelings and ideas. 

Teaching the concept and aspect of color in art to these students was 

most intriguing for the art teachers. All of the teachers considered color to be 

an important element of art. In regards to teaching this concept to students 

who are visually impaired, their attitudes were varied. Approaching color in art 

from an emotional standpoint confinually surfaced as a means to have 

students with visual impairments understand this concept. Other teachers felt 

the emphasis would be on the remaining senses. A teacher stated, "It's 

important because we see everything in color, that it [color] is important.... If a 

student has never ever seen color, it would be rough. Because to me, you 

would deal in taste.... That is the only way I think you could get the color 

across, is through the senses." Although color was deemed as important for 
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art, one teacher felt it not so important for the visually impaired. He stated, 

"Well if you are visually Impaired, I'm sure it's [color] not going to have that 

much importance to you.... It's [color] very important For a blind person, it 

might not be so important." Two different teachers related instilling the 

concept of red by having the visually impaired student place his hand In fire. 

They should realize that you can't teach color to a visually impaired 
student or blind when they can't see color. Now a visually Impaired 
might could see color, but a blind student would have to be taught the 
emofion of color and how the emotion feels. If a red Is hot, you should 
press their hand up against a fire to get the idea. Don't burn them. 

Another teacher felt the visually impaired student should only be given 

the bright colors to work with because he would not be able to see the fints of 

the dark colors. 

Techniques were varied for teaching two-dimensional art such as 

painfing to students with visual impairments. Two felt painting would not be 

appropriate for these students. Again, painting from an emofional view was 

thought to be the best approach for three teachers. Another would change the 

canvas to become three-dimensional, lessening the two-dimensionality of 

painting. Applying texture direcfiy to the paint was a technique mentioned by 

two teachers. One teacher admittedly was unsure how he would handle 

painting with a visually impaired student. He stated: 

Basically, I think what I would do is first give them a canvas and let them 
find out where the canvas is. And then, to ask him maybe, perhaps to 
draw what he thinks what it would look like. I wouldn't expect much from 
perspective but there is a possibility that he probably could do it. I could 
try blindfolding myself You know it is a handicap. I would grade him 
different. I wouldn't treat him like the rest of the class because I feel he 
has a handicap. But, he would be welcome to try my class. 
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other techniques for painfing included starting with watercolors, adapting color 

wheels In large print and braille, use paint-by-number kits, and tracing the flow 

of the line on the student's back. 

The prevailing attitude was that three-dimensional art was best for 

students with visual impairments, color was not important for them and 

painting may not be appropriate for them. Therefore, should the curriculum be 

changed for these students? Four of the ten art teachers indicated the 

curriculum should be different or changed for these students. The remaining 

teachers felt it should not. However, four indicated modifications for teaching 

techniques would need to be made according to the student's individual 

needs. 

Analyzing Student Art 

When art is placed in the public junior high or high school, a system of 

grading and analyzing occurs. When teachers grade art, it often-times places 

the importance upon the product rather than the process of creating. Many 

times a teacher will grade higher the artwork he enjoys or the artwork with fine 

line control and neatness. The student who creates more freely and bolder 

tends to be penalized (V. Lowenfeld, 1975, p. 108). The teachers who were 

interviewed explained their grading systems for all students. Following 

instructions and student participation were the guidelines mentioned most 

often. Neatness and organizafion were mentioned by three of the teachers as 
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being Important In their grading of art. Creativity was listed twice. Specific 

elements, techniques, and knowledge of art history were guidelines for two 

other teachers. 

When the student with a visual impairment is in an art class, his or her 

artwork will be analyzed and crifiqued as well. Three teachers stated that the 

same guidelines and grading system would be placed on visually impaired 

students as would be for the sighted students. The interviews revealed the 

remaining teachers would grade the low vision and blind students with different 

standards. "Lenient" was a word used often when describing this grading 

system. The interviews confinuously revealed this attitude of applying 

guidelines alternate of those in place for the sighted student. One teacher 

referenced the complexity of grading art by the student who is visually 

impaired because of her own lack of experience in working with this populafion 

of students. 

Art as an expression of one's feelings can result in art unlike the 

perceived object. Four teachers felt this individualized expression would 

validate the art of the visually impaired. Others likened this art to abstractness 

often seen in art produced by the sighted student. It was important for the 

teachers that the student was able to verbalize and interpret what the art was 

about for them individually. One teacher explained: 

Well, I would see how the student perceived what it was that they had 
made. We would talk about it and I would just see what they had learned 
while they did it. If there was great concern from them that it didn't look 
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like what it was supposed to look like then I would just say, "What have 
you learned from the material? What would you do differently next time?" 
I wouldn't crificize that at all in a negative way. 

Understanding the mofivafion behind the artwork and the impact of the visual 

impairment on the art production was also important when grading the art. 

Two of the teachers held a somewhat different view of analyzing art 

created by someone that is visually impaired. They felt the art should be 

viewed as equal and with the same guidelines as other students. One teacher 

stated: 

You have to look at what the assignment was. What the directions were. 
Look at it in comparison to the other students' work. Go about it that 
way. Because if you are too lenient I don't think, they're going to learn 
anything. I think if you can stay as close to your curriculum as you can. 

This aspect of grading is a required part of teaching art. The majority of 

the teachers refiected attitudes recognizing a need for individualizing the 

grading system for visually impaired students. Most felt that guarding the self-

esteem of the student was more important than truthfulness regarding the 

artwork. 

The Visually Impaired Student in the Art Classroom 

As determined in the previous themes the art teachers regarded visual 

art as an important component in the educafional process. With the 

enactment of P.L. 94 -142 and the more recent Individuals with Disabilifies 

Education Act (IDEA), the philosophy of educafing students with disabilifies in 

general education settings have become more prevalent in many public school 
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districts. When a student that is visually impaired is placed in or chooses to 

take a general educafion visual art class, how does that teacher respond? 

Two of the teachers interviewed for this research stated they would be scared 

and would panic if they were notified of a visually impaired student coming to 

their art class. They would want to be informed ahead of time to allow fime for 

discussion with the special educafion teacher. Four of the teachers were 

concerned with the amount of time it would entail to prepare specific projects 

for the student and instrucfing that student individually. Throughout the 

interviews it was made menfion the visually impaired student would need an 

aide, helper, or buddy who was sighted to assist him in the art classroom. 

Other teachers maintained the attitude it would not be a bother. They would 

simply need to make individual adjustments and recognize that student and 

his visual loss as a challenge. 

The criterions for skills that are needed to begin in the general education 

art class were diverse. No previous skills would be necessary for the visually 

impaired to begin in the art classroom claimed three teachers. Two felt an 

interest in art would supersede any physical skill the student would need to 

begin learning art techniques. One teacher stated: 

If you have the motivation and the willingness, the skill will come.... And 
anytime you give someone a measure of success you are giving them 
something they can take out of the classroom. You have to start where 
the student is. You can't just start wherever is comfortable for the 
instructor. 

Other teachers regarded the student's ability to communicate their needs 

was most important. Developed motor skills for manlpulafion of a pencil would 
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also be required, as well as tactual discrimination. One teacher felt the ability 

to trace was a skill the beginning visually impaired art student would be 

required to possess. It was implied the student who did not have any vision or 

vision sufficient for tracing through paper, could not be successful in that visual 

arts class. 

Every teacher felt the student who was visually impaired and held the 

required level of skills would be able to participate in the art class with 

students who are sighted. However, they qualified their answers by adding 

that there needed to be modificafions and adaptations made in order for the 

student to be successful. One felt it would depend on the teacher and the 

commitment they made for including the student in the art processes. Yet 

another felt it depended on the attitude of the student whether successful 

participation took place. 

Art appreciation was another area the teachers were questioned. Art 

history and appreciation was important for all students were the attitude held 

by each art educator. They indicated art history assists in developing 

information for academic subjects. It also teaches about culture, history, and 

gives a broader appreciation of the arts. The only alternative modification for 

teaching art appreciation mentioned was the use of descriptions of paintings. 

These interviewed teachers each had unique ideas as to why a student 

with a visual impairment would want to participate in an art class where visual 

guidelines abound. Art is a fun class. It would be an adventure and 

something new for them to try. Moreover, they may have heard others talk 
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about the class and become interested in it, were reasons the teachers gave. 

A teacher revealed his attitude by saying, "In most cases they probably 

wouldn't They would probably feel... you know... about their handicap. But 

if he wants a challenge, I think he should take it [art]." Another teacher had a 

somewhat different view. He stated: 

They would take art to learn about it. To learn how to do it. As an infant 
when we are developing our motor skills, one of the first things we do is 
pick up a crayon. Our motor skills evolve around drawing, walking, 
coloring.... I think we all have some sort of innate interest in making art. 
I think the child that was born without vision would also doodle with his 
pen or pencil like we all do. I think it's something we all do. 

Attitudes confinued to be diverse and conflicting when discussing 

students with visual impairments receiving their education at a specialized 

school speciflc to their impairment. One teacher did not feel the need for 

specialized schooling because we all live among diverse populations, 

including persons with visual Impairments. Another teacher felt she would be 

able to overcome having a visually impaired student, so there was no need for 

the student to go elsewhere for the art educafion in particular. Yet another 

teacher felt students needed to learn specific skills to cope in the sighted 

world, and that would require schooling at a school with specialized teachers. 

Another teacher stated: 

I think that one of the worst things we have done is to require that some 
of these students be mainstreamed into area in which they have no 
possibility of succeeding. I am really, really against that. Because it is a 
very painful thing to put somebody in an environment in which they 
cannot perceive that which is going on around them. And, they are doing 
it. It is not so much something that is happening in art. Right now, I 
have a group of special education students... They are doing great now 
that they are separated out. 
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Are the appropriate modificafions made when a student with a visual 

Impairment is in an art class? Four of the teachers did not feel qualified to 

teach art to the visually impaired. They did however, feel they would be able 

to adjust and handle that situation and modifications as they would with any 

special educafion student. Their art background, the ability to problem solve, 

and handle diverse populations were reasons for feeling qualified. Others felt 

because they were compassionate, sensitive to students with special needs, 

and had training in special educafion they would be able to teach art to the 

visually impaired student. One teacher explained why he felt qualified to teach 

art: "Well I am trained in special education. Plus the fact, I am trained in art 

education. I don't know, maybe I am a good person. Who knows?" 

Regarding this issue of students with visual impairments participating in 

the visual arts class, the attitudes of the teachers remained varied. However, 

the majority thought the students could attend and be involved in projects in 

their art class in particular. They also felt modifications of various types would 

need to be incorporated for the class to be successful for the student with 

visual impairments. 

Summary 

The ten art educators interviewed for this research held attitudes that 

were typical of the general public regarding generalizations and 

misconceptions concerning students who were blind. They felt art education 
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was an important part of the educational process; however, for those students 

who were most severely visually impaired, they felt it less important. Three-

dimensional art was considered to be the best art medium for the students 

with visual impairments. The teachers reportedly had little training in working 

with students with visual impairments and were unsure of the type of 

modificafions needed to make the art class a success for the student. 

A Comparison of Attitudes 

The interviews with both the students and the teachers portrayed 

paralleling and divergent attitudes concerning visual art and the visually 

impaired student. It was apparent that the term visual art insinuated the ability 

to visually see artwork for both populafions. Eight of the ten art teachers used 

the words "see" or "perceive" when defining the term visual arts. All but four of 

the twenty students felt visual art had to do with seeing artwork that was two-

dimensional such as painfing and drawing. Has the use of defining terms 

erected barriers and preconceived notions concerning the visual arts for these 

students? The teachers' attitudes remained constant through out the 

interviews concerning three-dimensional and tactual art medium being the 

most appropriate for the students. The majority of the students also indicated 

art processes dealing with the tacfile sense and three-dimensional art as being 

the easiest for them to manipulate. 

Although visual arts was most often described as art that is visually 

perceived, the teachers did not feel vision was a necessary element for an 
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appreciafion of the arts. Although the student might be able to appreciate the 

art, they indicated the student that is visually impaired would be hindered and 

limited in his total understanding of the arts. They felt that with the use of 

textures and three-dimensions the student could gain a knowledge of the 

artwork. One teacher illustrated the attitudes and percepfions that permeated 

all the teacher interviews. She explained: 

Vision is not necessary for a true appreciation of the visual arts because 
art can be sculpture. It can be experienced through touch. I haven't had 
a lot of experience with people that are visually impaired or totally blind 
but I know through braille you can read. So, people that are impaired in 
that way have an increased sense of tactile ability. And so, that would be 
one area they could, even if they could touch the painfings; they could 
feel textures of paintings. It would certainly be a challenge for a teacher 
to have a student like that. But I don't think it's impossible. 

The majority of the students also indicated vision was not necessary for 

appreciafing art because of the avenue of exploration through touch. Many of 

them regarded their lack of vision limifing their ability for participation in art but 

not complete exclusion from art. 

The majority of the teachers felt their role in the classroom was that of 

being a guide for the students. They also felt that being a disciplinarian and an 

avenue for information were roles that they sustained. They felt that it was 

important to assist the student in gaining confidence and provide positive 

motivation. The students both, low vision and blind, wanted a teacher who 

would explain techniques in a manner pertaining to them. They wanted more 

freedom to create and encouragement. The students also felt it important the 

teachers be truthful with them regarding the artwork and assist them in 
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becoming more proficient. Confinually, the teachers evidenced how the 

guidelines, grading, and judgement of the art of the students with visual 

impairments would be altered from that required of the other students. 

While being interviewed, the teachers were asked if in the past they had 

used any special techniques or modifications when working with the visually 

impaired. Most of the teachers indicated making things larger and darker was 

the best solufion they had used. This was achieved by overhead projectors, 

enlarging items, using an extra large book, and jumbo pencils and markers. 

Providing a table lamp, moving the student closer to the materials, and 

insisfing that the student wear glasses were other solutions. 

The teachers did have other ideas on techniques they had heard of or 

thought of they might use with a student with a visual impairment. Adding 

textures to paint, separating the colors and using braille labels, using an extra 

large color wheel, and altering the canvas were modifications they might 

implement. The teachers admittedly had had litfie training on this issue. The 

students had very specific ideas on how adaptations might help them in the 

art process. Providing better verbal explanafions of techniques and allowing 

more choices and freedom for creativity were menfioned often. They also felt 

incorporafing braille, raised lines, computer graphics, and thermoform would 

assist them. Another student felt that simplifying the art process and using 

manipulatlves would build his confidence in art. Almost all of the techniques 

listed by both teachers and students regarded dealing with art in the two-

dimensional form and visual parameters. 
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The students portrayed an attitude of willingness to attempt and try new 

experiences in art. The teachers were willing to allow the students the 

opportunity to try the visual art class, but were hesitant to fully commit to 

having the time for individual instruction they felt was needed. Many teachers 

commented they had never thought of a student with severe visual 

Impairments actually being in their classroom before participating in this 

research interview. 

The importance of art in the overall educational process was clearly 

evidenced in the Interviews with the art educators. The learned skills and 

processes assimilated during the visual art class remained a constant for the 

correlafion with academic skills. Yet, the more prominent and severe the 

visual impairment, the less correlated the skills became. The teachers felt 

less certain about the student with total blindness understanding and 

appreciafing visual art skills than for the student with partial vision. The 

students who were blind also felt less certain about participafing in a visual art 

class and understanding the meaning of art in their lives than those students 

with partial vision did. 

The comparative attitudes reflect this phenomenon of visual arts and the 

individual who is blind. Rarely were the two thought of as being analogous or 

valid. Although the teachers were not willing to totally exclude those who are 

blind from the visual arts, it was clear that they were unsure of the relativity of 

the visual art techniques. 
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CHAPTER V 

SUMMARY AND IMPLICATIONS 

Summary 

These face-to-face interviews provided insight into the students' and 

teachers' attitudes that might not otherwise be obtained through observation 

and/or mailed questionnaires. The participants were allowed to engage in 

conversation and expound upon questions, thus precipitating answers 

reflective of attitudes. The art teachers maintained attitudes and 

misconcepfions concerning blindness typically found in the general 

population. The attitudes ranged from individuals with visual impairments 

having greater tactual senses to inferiority to being capable individuals. 

These attitudes were often also apparent in the students' dialogues. 

The interviews reflected the students' willingness to participate in and try 

new art processes and to experience art in a manner different from the 

prescribed norm. Except for a few, the students with visual impairments felt 

art was a fun activity rather than a class where transferable knowledge might 

be obtained. The majority did not regard art as an important part of their 

educafion. Although they might choose to take art in a school setting, the 

students preferred to participate in art activities away from school. Music was 

clearly the number one choice of subjects they would be involved in either at 

school or for leisure time. Further research would need to be administered to 

determine if the influence of the aforementioned misconceived notion that the 
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lack of vision endows an individual who is blind with supernatural abilities in 

music had an impact on the students' confidence, ability, attitudes and desire 

for music. 

The dialogues evidenced that an oufiet for creativity was Important for 

the students. Most felt they were creative individuals although not necessarily 

through the visual arts. Their creativity emerged more often through music, 

dance, writing, and theatre. Swenson (1987) writes: 

Frequenfiy, however, young students with severe visual impairments fail 
to receive the same exposure to art, as do their sighted classmates 
because of the emphasis on visual art media in most primary classes. 
Students integrated into regular classrooms are often helped through 
inappropriate class art projects or art Is totally omitted from their program 
because there isn't fime. (p. 120) 

The art teachers and the students who were blind both indicated three-

dimensional art as the most effective medium for individuals who are blind. 

The students with low vision were more inclined to want to experience the two 

dimensional aspects of art. However, have those students who have some 

residual vision been given sufficient opportunifies to explore the three-

dimensional arts in a non-visual textural manner? Moreover, have the 

students without vision been allowed to explore and create using two-

dimensional, mulfisensory mediums? This study indicated the educafion in or 

the opportunities for such experiences have not been encountered for these 

students. It must be emphasized, as Rubin and Klineman (1974) found in 

their research, that blindness may be the basis of unique creafivity and 
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individuals with sight may be missing creative opportunities because of the 

lack of kinesthetic awareness. 

The infiuence of the parents' attitudes was evident in the dialogues. 

Encouragement and involvement of the parents with the student's art was a 

factor for the student to choose to create and experience art in his leisure 

time. Teachers as well as parents influenced the enjoyment and degree of 

knowledge that was obtained from the art activity for the student. When the 

student with a visual impairment was expected to follow the visual rules, i.e., 

stay in the lines, the art activity became less meaningful and enjoyable for 

them. The students wanted guidance and encouragement from the teachers 

and to be allowed to create using non-visual rules. According to B. Lowenfeld 

(1977): 

In regards to the creative activities of blind children, educators should not 
impose their "seeing taste" on blind children, but should let them create 
things according to their own concepts and emotions... Thus, the result 
may be a product that in no way resembles the visually perceived object, 
but truly express what the blind child knows and feels. It is the process 
that counts and not the product, (p. 45) 

And, V. Lowenfeld states, "It is time to realize that the most primitive creafive 

work, born in the mind of a blind person and produced with his own hands, is 

of greater value than the most effective imitation" (as cited in B. Lowenfeld, 

1981, p.213). The attitudes of others towards the students' art infiuenced how 

they in turn felt about their art and their confidence in doing art. The students 

were quick to negatively judge their own artwork and how the sighted might 

perceive their product. 
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For the students who were blind, the lack of vision was considered a 

hindrance for them to participate in the visual arts. For the students with low 

vision, they did not consider lack of vision a hindrance but it influenced the 

type of art they most enjoyed. Of the twenty students interviewed four, 

evidenced confidence in their own work and the ability to initiate art on their 

own. 

Blindness and visual impairments limit an individual In the variety and 

range of their experiences, in their ability to move and get about, and in the 

control of the environment and their self in relation to it (B. Lowenfeld, 1977). 

Because of these limitations placed on them by their handicap, the student 

who is visually impaired must be given opportunifies for first-hand experiences 

which will assist them in gaining knowledge and a totality of understanding of 

the world about them. This understanding in the realm of the visual arts was 

not apparent in the discussions with the students involved in this research. 

However, should a student, sighted or not, be expected to have feelings or 

emotions or attitudes about objects and events if they have never been 

experienced first-hand? Furthermore, how can they express through art that 

which was never experienced? V. Lowenfeld (1975) writes: 

If this third grade youngster says he does not want to draw anything, 
then the teacher must find out what experience has been meaningful to 
him, or in some cases sensitize him to experiences he has had so these 
can be meaningful... It is important that all of the senses be involved in 
such a discussion so that the youngster can relive the experience in even 
more detail than the experience originally, (p. 103) 
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Although Lowenfeld is referring to elementary age students in the 

statement above, the same is true for the secondary students who are visually 

impaired as in this research. The emphasis is on the art instructor assisfing 

the student with visual impairments to become more involved in the art 

process. Yet, with the teachers interviewed for this research they admittedly 

had litfie experience in dealing with the worid of the visually impaired. They 

felt qualified to teach art, but lack of fime, preparafion, and the specifics of 

modificafions would hinder the level of involvement with the student with a 

visual impairment. These teachers felt the visual arts were important to the 

overall educational process, but were uncertain as to how to make it relevant 

for the student with visual impairments. They indicated three-dimensional art 

activifies with little use of color the best for the students who are blind and to 

some extent the students with low vision. They would be more inclined to 

make things larger and darker for the low vision student. The teachers would 

analyze and grade the art differenfiy than for the student with vision. 

Throughout the interviews, there was litfie evidence of importance and 

emphasis on art history and appreciafion from the teachers. Very few were 

able to name an artist who happened to be blind or have low vision. The 

students also lacked evidence of involvement in art from a historical point of 

view and did not know of other artists who were visually impaired or famous 

artists and their works. Teachers and students did not relate museums, 

cultural awareness, or community activities to their art instruction or activifies. 
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The students were willing to revisit museums if they were presented or made 

accessible in a manner in which they could relate. 

Most of the students felt they were creative individuals and indicated a 

need for creative oufiets. The students understood that the visual arts might 

be a way to accomplish this creative output, but did not have the information, 

tools, or workable knowledge to make it happen. In past experiences, they 

had been the most successful with three-dimensional activities but still did not 

have the tools and knowledge to initiate this on their own. Although the 

attitudes were generally positive, all but four of the students were quite passive 

as an unattached bystander having no real experience with art. This research 

did not determine if because the students had not been educated and 

encouraged to use their senses to the fullest, including their visual sense, they 

were uncompelled to express their unique views of the worid through art. 

Arnheim states, "The educafion of the blind should be viewed, therefore, in the 

broader context of the need to reeducate an entire sensorily crippled 

population" (1992, p. 136). 

Implications 

Implications for Educators 

This research indicated a need for workshops and in-service training for 

art educators to learn how to work effectively with students with visual 

impairments. This would assist in determining whether it is possible to change 

attitudes in the art educators regarding students with visual impairments 
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participating in the visual arts classes. Teachers should have specific 

instrucfion, knowledge, and training in the areas of exceptionalifies, including 

visual impairments to provide an understanding of the disabilities so the art 

educafional needs of the students can be met. Additional preservice college 

courses and practicum experiences related to students with exceptionalifies 

would assist in enabling art teachers to work with students and specialists in 

planning coursework for these students. 

As the students involved in this research felt the visual parameters and 

guidelines associated and implied with visual art classes hindered them from 

fully participafing in the art classes, perhaps alternate models for grading the 

art products should be considered. Involvement of the art educator in the 

process of the students' Individualized Educafion Program could assist in 

setting goals pertaining to visual arts relative to the students' individual needs. 

Implications for Further Research 

There has been litfie research in the area of visual arts and the visually 

impaired student in the secondary school level. Further research and studies 

on the long-term affect of a mulfisensory art curriculum and activifies would 

need to be conducted to determine the afi'ect of the acquired art skills and their 

relevance to attitudinal change for the visually impaired. This research implies 

students with litfie confidences in two-dimensional art mediums may benefit 

from art classes in a nongraded setting or contract grading relating to the goals 

on the Individualized Education Program, where experimentation with 
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unfamiliar media can occur. Further studies and implementation of visual art 

programs providing an experientially based, mulfisensory curriculum is needed 

for secondary school age students with visual impairments. Perhaps then the 

students with visual impairments will better understand their unique 

individuality and creativity they possess, that could be reflected through the 

visual arts, and which might othen/vise go undetected. 

Conclusion 

Art education is important for students in junior high and high school. It 

can provide a chance for individual thinking and problem solving. It also 

provides a break from the usual structured academic learning and a chance for 

the students to express their feelings and feel that their artwork is important to 

themselves and to others. Art education for students with visual impairments 

whether the student has low vision or blind is important for the same reasons. 

Visual art should be no less Important for these students simply because of the 

established norms of the visual parameters of the class. Educators, including 

art educators, special educators, college professors, and teachers of the 

visually impaired should confinually seek ways in which students with visual 

impairments can fully participate, understand, and develop their individual 

creafivity In a meaningful way through the visual arts. 
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APPENDIX A 

STUDENT INTERVIEW QUESTIONS 

Age: 
Gender: 
Grade in school: 
Visual disability: 
Visual acuity: 
Secondary disability: 
Reading medium: 
Adaptive technology: 

1. What are your hobbies? 

2. Do you enjoy art? 

3. Which subject would you choose to take at school, if given the opportunity: 

Math, English or art? 

4. Which of these subjects would you choose if you could: music, art, or 

physical education? 

5. Do you consider yourself a creative person? Why or why not? 

6. What are visual arts? 

7. Describe an artist. 

8. Tell me about an art exhibit you have seen at a museum, in the past. 

9. What type of art exhibit would you like to go see at a museum? 

10. Have you ever taken an art class? 

11. What type of projects did the class do? Did you participate in them also? 

Did you have any special techniques taught to you to assist you in 

completing the art? Did you have assistance or did you complete the 

project by yourself? 
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12. Why do people make art? 

13. If someone asked you to draw a picture, what would be in your picture? 

14. Would you be willing to share /show the picture with other people? Why 

or why not? 

15. Would you share/show the picture with someone that is visually impaired 

or blind? Why or why not? 

16. How do you feel about art? 

17. For what reason would you not want to do art activities or projects? 

18. What is the hardest part about doing art for you? What is the easiest part 

for you? 

19. What are your favorite art activifies? 

20. Would you consider making money by doing art when you get older? 

How? 

21. Is making something from clay considered art? 

22. Is weaving with yarn considered art? 

23. Is drawing considered art? 

24. Is painfing considered art? 

25. Is writing poetry considered art? 

26. Is coloring, pasfing, cutfing, considered art? 

27. Is playing music considered art? 

28. Describe an art acfivity you have participated in that made you feel 

successful and proud? Was this art for someone else or for you? Where 

is the art now? 
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29. If given the opportunity would you want to do art at home and what type of 

art would it be. 

30. Do your parents encourage you to do art activifies at home? How? 

31. How do you feel when your hands get dirty? 

32. Why or why not do you consider art a messy activity? 

33. If you were in an art class, what would you like the art teacher to say to 

you? 

34. Are you good at art? 

35. Would you like to participate in art during the summer months when you 

are not in school? 

36. Has any one ever told you, you were good at art? What did they say? 

37. Has anyone ever told you, you could not do art? What did they say? 

38. Is art for everyone? Why or why not is art important? 

39. What is your favorite color and why? 

40. Think back on an art class or art activities in which you have participated. 

What types of things would you have liked to do differenfiy? 

41. Does being visually impaired hinder you from participafing in the visual 

arts? How? 

42. What motivates you to be creative? 
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APPENDIX B 

TEACHER INTERVIEW QUESTIONS 

Grades currenfiy teaching: 
Gender: 
Years experience teaching art: 
Education: 

1. In your opinion, what does "visual arts" mean? 

2. What comes to mind when you hear the term "visually impaired student"? 

"Blind student"? 

3. Have you ever taught art to a visually impaired or blind student? 

4. Why do you teach art? 

5. Is vision necessary for a true appreciafion of the visual arts? 

6. Have you ever used any adaptive or special techniques for teaching a 

person who is blind or visually impaired? 

7. Should a student who is blind, participate in or take a drawing class? A 

person who is visually impaired? Why or why not? 

8. What medium of art is the most appropriate for students who are visually 

impaired? 

9. What is the most important part of teaching art? 

10. Describe how you would teach acrylic painfing to a visually impaired 

student. 

11. Describe your feelings if you found out you were to have a visually 

impaired student in your art class. 

12. How important is color in teaching art? 
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13. Does lack of vision hinder a child's artistic growth? How or how not. 

14. Why should art appreciation and history be taught to the visually impaired 

student? 

15. What skills would a visually impaired student need to begin in your art 

class? 

16. Would you discourage a student who is considered visually handicapped 

from taking art? Why? From pursuing it as a career? Why? 

17. How do you grade art? 

18. How would this criterion change if it were the art of a visually impaired 

student? 

19. What if the art product produced by the visually impaired student does not 

resemble the visually perceived object? How do you respond if peers are 

making fun of the student and their art? 

20. Where does art fit in, in the educational process? 

21. What is the role of the teacher in art? How would this role change if the 

student happened to be visually impaired? 

22. Can a visually impaired student fully participate in your art class of sighted 

students? 

23. How would you motivate a visually handicapped student to be creative? 

24. How can the blind best express their artistic feelings and creativity? 

25. Have you had any special training for teaching people who are blind? 

26. Have you ever known a blind person? 

27. Do you know of an artist who is/was blind? 
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28. How can you truthfully analyze art that is made by someone who is 

visually impaired? 

29. Why do you feel qualified to teach art to a visually handicapped student? 

30. Is it necessary for a visually handicapped student to have experienced a 

concept for him to be able to express it through art? Why or Why not? 

31. Why would a visually Impaired student want to take art? 

32. Should art curriculum for the visually impaired be changed or be different 

than for the sighted student? 

33. Can a person who is visually impaired be a producer of the visual arts? 

34. What do you feel would be the hardest part of teaching art to the visually 

handicapped? The easiest part? 

35. Should visually impaired students go to a special school where specialized 

training is available? 
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APPENDIX C 

CONSENT FORM 

I hereby give my consent for my participation in the project entified: Visual Arts 

and the Student with Visual Impairments. 

I understand that the person responsible for this project is: 
Dr. Alan Koenig, telephone number (806) 742-2345. 
It has been explained that these studies are part of a project that has the 
following objecfives: (1) to study the attitudes of students that are visually 
impaired towards participafing in the visual arts; (2) to study the attitudes of art 
teachers towards teaching students that are visually impaired; (3) to identify 
recurring themes within these populations. 
His authorized representative has (1) explained the interview procedures to be 
followed; (2) described that there are no attendant discomforts or risks; (3) 
described the benefits to be expected. Information concerning payment for my 
participation In this study has been explained to me as follows: 

the estimated amount of payment for project complefion is $0.00; 
the method of disbursement does not apply to me; 
the effect of my withdrawal from participafion will have no bearing on 
this nonpayment. 

The risks have been explained to me as being negligible and having no 
severity. 

It has further been explained to me that the total duration of my participation will 
be one and one-half hour; that only the principal invesfigator will have access to 
the records and data collected for this study; and that all data will remain stricfiy 
confidenfial. 

Dr. Koenig has agreed to answer any inquires I may have concerning the 
procedures and has informed me that I may contact the Texas Tech University 
Institutional Review Board for the Protection of Human Subjects by wrifing them 
in care of the Office of Research Services, Texas Tech University, Lubbock, 
Texas 79409, or by calling 742-3884. 

If this research project causes any physical injury to participants in this project, 
treatment is not necessarily available at Texas Tech University or the Student 
Health Center, nor is there necessarily any insurance carried by the University or 
its personnel applicable to cover any such injury. Financial compensation for any 
such injury must be provided through the participant's own insurance program. 
Further information about these maters may be obtained from Dr. Robert M. 
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Sweazy, Vice Provost for Research, 742-3884, Room 203 Holden Hall, Texas 
Tech University, Lubbock, Texas79409-1035. 

I understand that I may not derive therapeutic treatment from participation in this 
study. I understand that I may disconfinue this study at any time I choose without 
penalty. 

Signature of Subject: Date: 

Signature of Parent /Guardian or Authorized Representative: 

Date: 

Signature of Project Director or his Authorized Representative: 

Date: 

Signature of Witness to Oral Presentation: 

Date: 
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