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CHAPTER I 

INTRODUCTION 

And a man said, Speak to us of Self-Knowledge 
And he answered, saying: 
Your hearts know in silence the secrets of 

the days and the nights. 
But your ears thirst for the sound of your 

heart's knowledge. 
You would know in words that which you have 

always known in thought. 
You would touch with your fingers the naked 

body of your dreams. 
—The Prophet, Kahlil Gibran 

Introduction and Statement of Problem 

Through the words of The Prophet, Gibran has immor

talized the yearning of man to understand the "self." 

Many youth today search for the "self" through drugs or 

meditation. Preachers tell their congregations to find 

the "self" in God. Even the sayings which typify our 

culture stress the importance of "self": "Unto thine own 

self be true," "Knov/ thyself," "See yourself as others see 

you," and "The older you get, the more you become like 

yourself." While these admonitions have been entrusted 

to the care and protection of arm-chair philosophers and 

fathers giving advice to their sons, a large body of 

scholars, educators, and psychologists have taken upon 

themselves the task of developing theories of "self" to 

explain human behavior. The search for "self" has resulted 

in volumes of books, articles, and research studies. In 



psychology and sociology alone, over 2,000 articles have 

been published. With the development of a research tech

nique called a Q-sort by Crowell, Katcher, and Miyamoto, the 

"self" concept became an important variable in behavioral 
2 

research by speech communication scholars as well. 

"The modern conception of the self begins with 
3 

Descartes's discovery of the cogito." The Cartesian 

cogito gave substance to the self as opposed to the intan

gible soul. The next step toward a more concrete analysis 

of the self was the work of William James in the 1890's. 

James divided the self into the empirical "me" and the 

knower "I," thus providing the duplex of self as both the 

4 
>^-.-^— J _ >, _ ^ ^ _ , . . ^ , ^ ^ ^ ^ ^ f w ^ ^ . 

esteem, i.e. self-esteem equals success divided by preten

sions, provided the first quasi-scientific method of evalu-

5 atmg the self. 

Chad Gordon and Kenneth J. Gergen, eds., The Self in 
Social Interaction (New York: John Wiley and Sons, Inc., 
1968), p. 1. 

2 
Laura Crowell, Allan Katcher, and S. Frank Miyamoto, 

"Self-Concept of Communication Skills and Performance in 
Small Group Discussions," Speech Monographs, XXII (I4arch, 
1955), 20-27. 

3 . . 
Risieri Frondizi, The Nature of Self: A Functional 

Interpretation (New Haven: Yale University Press, 1953), 
p. 3. 

William James, "The Self," in The Self in Social 
Interaction, eds. Chad Gordon and Kenneth J. Gergen (New 
York: John Wiley and Sons, Inc., 1968), p. 41. 

^Ibid., p. 45. 



In the twentieth century the structure of the self 

became more than just a philosophical inquiry. Self 

theories became a subject for psychological exploration. 

Cooley began the exploration in 1902 when he published his 

theory concerning the "looking glass self." Cooley viewed 

the self as a system dependent upon one's interpersonal 

relations. Mead further substantiated this view in his 

7 
monumental book Mind, Self, and Society. Freud, on the 

other hand, viewed the self system as composed of three 

primary elements, the id, ego, and superego. He believed 

that the self system was developed early in life and 

remained fairly constant throughout the rest of one's life. 

Currently there are two opposing schools of theory 

concerning self, the structured self and the process self, 

with many smaller schools comprising a continuum between 

the two. At one end of the continuum is the Freudian 

theory that self is developed through internal dynamics 

8 

Charles Horton Cooley, "The Social Self: On the 
Meanings of 'I'," in The Self in Social Interaction, eds. 
Chad Gordon and Kenneth J. Gergen (New York: John Wiley 
and Sons, Inc., 1968), pp. 87-91. 

7 
George H. Mead, Mind, Self, and Society from the 

Standpoint of a Social Behaviorist (Chicago: The Univer
sity of Chicago Press, 1934). 

o 

Sigmund Freud, The Unconscious, trans, by Cecil M. 
Baines in The Major Works of Sigmund Freud, Vol. LIV of 
Great Books of the Western World, ed. Robert M. Hutchins 
(54 vols.; Chicago: Encyclopedia Britannica, Inc., 1952), 
pp. 428-448. 



and remains fairly constant. Next comes the theory that 

while one's outward behavior may change constantly, the core 

self remains constant. The "core" theory of self is 
9 

represented by Tiryakian. Maslow provides the third 

theory on the continuum. He suggests that there is the 

everyday self and the super-self which becomes apparent 

only at times of great accomplishment. Dr. Orville Brim 

goes one step beyond Maslow and suggests that the self 

changes very slowly throughout life. The total process 

theory of self is the final theory on the continuum. The 

process theory states that the self is in a constant state 

of flux. The self presented at any one time depends on 

"^^ ^ ••^^ •m^ -^^ > ^ .*^ ^^ • s ^ A ^ s ^ . A . A A ^ % ^ . i _ ^ >w' .d- *^ N.^X X <>-« .1. U- v ^ .J>- Wt. U--1- N ^ X X twrXX -^ K^ •—' • X A. kJ a. N ^ S-'J- .̂.- %^ \^XX. .̂. \ ^ \JL 

by Schutz, process theory is built around the concept of 

the "wide-awake self" which exists in totality only in the 

9 
Edward A. Tiryakian, "The Existential Self and the 

Person," in The Self in Social Interaction, eds. Chad 
Gordon and Kenneth J. Gergen (New York: John Wiley and 
Sons, Inc., 1968), pp. 75-86. 

Abraham H. Maslow, "Peak-Experiences as Acute 
Identity-Experiences," in The Self in Social Interaction, 
eds. Chad Gordon and Kenneth J. Gergen (Nev; York: John 
Wiley and Sons, Inc., 1968), pp. 275-280. 

Orville G. Brim, Jr., "Socialization Through the Life 
Cycle," in The Self in Social Interaction, eds. Chad Gordon 
and Kenneth J. Gergen (New York: John Wiley and Sons, Inc., 
1968), pp. 227-240. 



12 vivid present. Gergen's self system says any one of many 

possible selves may be presented dependent upon the situa-

13 tion with which the person is presented. 

Communication is an important part of nearly all 

14 approaches to the concept of self. For Freud, communi-

15 cation provided a means of discharging feelings and 
1 r 

protecting the self from taboo feelings. While Freud 

viewed communication as resulting from a structured self. 

Mead and the social interactionists viewed communication 

as the primary causal factor in the formulation and main-
17 tenance of the self. 

In spite of the importance of communication, no one 

seeius L-O nave come uo grips wiun uns proDj.sru OJ. cj.arij.ymg 

the "self" concept as a specific concept in communication. 

Research in speech communication has been limited to 

Alfred Schutz, "On Multiple Realities," in The Self 
in Social Interaction, eds. Chad Gordon and Kenneth J. 
Gergen (New York: John Wiley and Sons, Inc., 1968), 
pp. 61-70. 

13 
Kenneth J. Gergen, "Personal Consistency and the 

Presentation of Self," in The Self in Social Interaction, 
eds. Chad Gordon and Kenneth J. Gergen (New York: John 
Wiley and Sons, Inc., 1968), pp. 299-308. 

Gordon and Gergen, The Self in Social Interaction, 
p. 7. 

Hugh Dalziel Duncan, Communication and Social Order 
(New York: The Bedminster Press, 1962), p. 12. 

•'-̂ Ibid., p. 9. -̂ "̂ Ibid. , p. 76, 

http://cj.arij.ymg


operational definitions of self concept, usually in terms 

of the measuring instrument employed. Reliance upon 

measuring instruments for definitions has led to some 

confusion and contradictions in speech communication 

research, which will be discussed in greater detail later, 

The purpose of this study is to attempt a clarifica

tion of the "self" concept as it may apply to speech 

communication. Clarification will entail a synthesis of 

some of the more important literature written concerning 

the communicative self in sociology and psychology, a 

critical analysis and synthesis of the literature con

cerning the communicative self written by speech communi

cation scholars, and the suggestion of som.e theoretical 

constructs which might serve as guidelines for future 

speech communication research designs and measuring 

instruments. 

Webster's New Collegiate Dictionary defines the word 

"clarify" as, "to make or become more readily understand

able. " The term as used in this study connotes more than 

mere understandability. Clarification implies an attempt 

to achieve a definition or explanation which could be 

acceptable among speech communication scholars. 

"Self" concept, as suggested by the nature of this 

study, is an elusive term. Gordon and Gergen report that 

"In the behavioral sciences alone, the concept of self 



has been used to refer to at least a dozen different aspects 

18 
of personality." A general definition in English and 

English's Dictionary of Psychological Terms states that the 

self concept is: 

A person's view of himself; the fullest 
description of himself of which a person is 
capable at any given time. Emphasis is upon 
the person as object of his own self-knowledge, 
but his feelings' about what he conceives him
self to be is usually included.1^ 

2 0 "Spoken symbolic interaction" is an appropriate 

definition for speech communication in this study because 

it is applicable to both the modern trend in speech com

munication and the sociological and psychological theories 

of self. 

Justification 

You would know in words that which you have 
always known in thought. 

And it is well you-should. 
The hidden well-spring of your soul must 

needs rise and run murmuring to the sea; 
And the treasure of your infinite depths 

would be revealed to your eyes. 
But let there be no scales to weigh your 

unknown treasure; 

18 
Gordon and Gergen, The Self in Social Interaction, 

p. 1. 
19 

Horace B. English and Ava C. English, A Comprehensive 
Dictionary of Psychological and Psychoanalytical Terms (New 
York: David McKay Company, Inc., 1964), p. 486. 

20 
Robert J. Kibler and Larry L. Barker, eds., Con

ceptual Frontiers in Speech-Communication (New York: 
Speech Communication Association, 1969) , ̂ p. 18. 
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And seek not the depths of your knowledge 
with staff or sounding line. 

For self is a sea boundless and measureless. 

--The Prophet, Kahlil Gibran 

While many scholars have been content to construct 

theories of self from their own insights, the behavioral 

scientist, undaunted by Gibran's words, has ventured forth 

with Q-sorts, semantic differentials, and other introspec

tive personality reports as staves and sounding lines to 

measure the boundless and measureless sea of self. As 

pointed out earlier, communication has played an important 

role in nearly all attempts to examine the self in psychol

ogy and sociology. Conversely, the concept of self has 

played an important role in theories of speech communication. 

Public speaking texts consider the self as perceived by the 

audience. Interpersonal communication texts consider the 

self as viewed by either of the persons involved in the 

communicative dyad. 
What Aristotle refers to as "Persuasion achieved by 

the speaker's personal character when the speech is so 

21 spoken as to make us think him credible" could just as 

easily be called the speaker's self as perceived by the 

audience. Most of the public speaking texts consider self 

21 
Aristotle, Rhetorica, trans, by Rhys Roberts m The 

Major Works of Aristotle II, Vol. IX of Great Books of the 
Western World^ ed. Robert M. Hutchins (5 4 vols.; Chicago: 
Encyclopedia Britannica, Inc., 1952), p. 595. 



in this manner. McBurney and Wrage tell the beginning 

speaker to "reveal your best self."^^ Phillips and Lamb 

suggest that the speaker present himself "in the right 

23 
light." Henning says that the capable speaker is: 

one who (1) knows and understands himself, (2) 
recognizes the limitations of his knowledge and 
abilities, (3) seeks ever to increase his knowledge, 
(4) informs himself before speaking, (5) thinks 
logically and creatively, (6) possesses skill in 
oral communication which enhances his prestige, 
and (7) places service above self.24 

The same basic formula is followed by Auer^^; Bryant and 

Wallace ; Hance, Ralph, and Wiksell^"^; and McCroskey^^ 

22 
James H. McBurney and Ernest J. Wrage, Guide to Good 

Speech, 2nd ed. (Englewood Cliffs: Prentice-Hall, Inc., 
1960), p. 104. 

23 
David C. Phillips and Jack Hall Lamb, Speech as 

Communication (Boston: Allyn and Bacon, Inc., 1966), 
p. 75. 

24 
James H. Henning, "Understanding Self," in Improving 

Oral Communication (New York:- McGraw-Hill Book Company, 
1966), p. 221. 

25 
J. Jeffery Auer, Brigance's Speech Communication, 

3rd ed. (New York: Appleton-Century-Crofts, 1967), 
pp. 20-30. 

26 
Donald C. Bryant and Karl R. Wallace, Oral Communi

cation (New York: Appleton-Century-Crofts, Inc., 1968), 
pp. 208-211. 

27 
Kenneth G. Hance, David C. Ralph, and Milton J. 

Wiksell, Principles of Speaking (Belmont, California: 
Wadsworth Publishing Company, Inc., 1962), pp. 36-49. 

28 
James C. McCroskey, An Introduction to Rhetorical 

Communication (Englewood Cliffs: Prentice Hall, Inc., 
1968), pp. 58-75. 
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in their texts. Baird and Knower take a slightly different 

approach to self by recommending a self-examination to 

"indicate to what areas you will want to give special 

29 attention in speech training." However, the examination 

is limited to speech skills. Blankenship comes closer to 

a modern concept of self when she states "the speaker is 

the sum total of his environment; that is, he has a certain 

30 character, a certain personality." 

Interpersonal communication texts are more concerned 

with one's self concept than are the public speaking texts. 

Wiseman and Barker devote an entire chapter to self. They 

view the self as a process: 

You are different at various times and under 
different circumstances. You are known to be one 
you to your friends, another to your teachers, and 
another to yourself. Even this self known to you 
may really be selves. The one you know just now 
and the one which is the result of your accumu
lated years of living--each has its own personality. 
For every role there is 'a different you.̂ -'-

Wiseman and Barker appear to rely a great deal on Alfred 

32 
Schutz and his "wide awake self." 

29 
A. Craig Baird and Franklin H. Knower, Essentials 

of General Speech (New York: McGraw-Hill Book Co., 1968), 
p. 31. 

30 
Jane Blankenship, Public Speaking (Englewood Cliffs: 

Prentice-Hall, Inc., 1966), p. 8. 
31 
Gordon Wiseman and Larry Barker, Speech--Interpersonal 

Communication (San Francisco: Chandler PulDiisnmg company. 
Inc., 1967), p. 40. 

32 
Ibid., p. 62. 
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Zelko and Dance view the self as having a fairly 

structured core with a fluctuating outer layer capable of 

assuming different roles. The "core" is structured fairly 

33 early in life through the process of interaction. 

Throughout the rest of one's life, one may assume various 

34 
roles. Their self theory is clearly indicated in the 

following statement: 

While it is important to be aware of the 
function of roles in individual behavior, it is 
also important to be on guard lest you allow your 
role to dominate your character instead of having 
your character structure your role.-^^ 

Zelko and Dance appear to draw primarily from the works of 

Cooley, Mead, and Goffman to develop their self theory. 

Giffin and Patton also view the self as being con-

36 
sistent. They appear to rely heavily on the works of 

Festinger, Goffman, Jourard, and Rogers. Giffin and Patton 

provide perhaps the best statement of the approach to self 

in interpersonal communication: " . . . we will look at the 

needs of the individual as he perceives them, rather than 

37 as perceived by someone else for him." 

33 
Harold P. Zelko and Frank E. X. Dance, "Interpersonal 

Relations and Speech Communication," in Business and Pro
fessional Speech Communication (New York: Holt, Rinehart, 
and Winston, Inc. , 1965) , -p] 12 3. 

"̂ "̂ Ibid. , pp. 132-134. "^^Ibid. , p. 134. 

Kim Giffin and Bobby R. Patton, Fundamentals of 
Interpersonal Communication (Nev/ York: Harper and Row, 
Publishers, Inc., 1971), p. 21. 

37 
Ibid., p. 18. 



12 

While the self as perceived by others, or ethos, has 

long been a part of speech pedagogy, self concept is a 

relatively new concept in the speech communication class

room. The possible importance of self concept to new 

methods of teaching speech communication is one of the 

reasons for the present study. 

Another justification for the present study is the 

appearance of the self concept in current speech communica

tion research. Much of the research deals with self 

concept and the basic course, and appears to be contradic

tory. Miyamoto, Crowell, and Katcher found that the basic 

course affected only certain aspects of the student's self 

3 8 
concept. McCroskey found that a student's view of 

39 

himself as a speaker was improved by the basic course. 

Brooks and Platz cited the two previous articles as being 

contradictory and found that the basic course improved 

three-fourths of the student's self concepts a little and 
40 hurt one-fourth of the student's self concepts. Furr 

ignored the three previous articles and "proved" that the. 

3 8 
S. Frank Miyamoto, Laura Crowell, and Allan Katcher, 

"Self-Concepts of Communicative Skills Among Beginning 
Speech Students," Speech Monographs, XXIII (March, 1956), 71 

39 
James C. McCroskey, "The Effect of the Basic Speech 

Course on Students' Attitudes," Speech Teacher, XVI (March, 
1967), 117. 

40 
William D. Brooks and Sarah M. Platz, "The Effects 

of Speech Training upon Self-Concept as a Corrimunicator," 
Speech Teacher, XVII (January, 1968), 49. 
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basic course significantly increases the student's self 

41 
concept. A contention will be developed in Chapter Three 

that the speech communication scholars have not been 

necessarily contradicting one another, but rather each has 

had a different meaning for the term self concept. 

The final justification for the present study comes 

from these of the research recommendations of the 196 8 

New Orleans Conference: 

Recommendation 30: The conferees encourage method
ological research designed to produce more precise 
definitions of independent and dependent variables, 
particularly variables influencing the characters 
of messages and their effects. "̂^ 

Recommendation Thirty provides a general overview of 

this entire study as the purpose of the present work is to 

provide, or at least encourage, a more precise definition 

of the variable, self concept. 

Recommendation 31: The conferees encourage research 
relating speech-communication theories to the .„ 
theories and research in related areas of study. 

Recommendation Thirty-One describes the function of the 

second chapter of this study. Chapter Two will attempt to 

41 
H. Bedford Furr, "Influences of a Course in Speech-

Communication on Certain Aspects of the Self-Concept of 
College Freshmen," Speech Teacher, XIX (January, 1970), 
30-31. 

42 
Kibler and Barker, Conceptual Frontiers in Speech-

Communication , p. 35. 
Ibid., p. 35. 
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ascertain some of the various meanings of "self concept in 

speech communication" in the related disciplines of sociol

ogy and psychology. 

Recommendation 28: The conferees encourage 
speech-communication scholars to undertake a 
program of formally defining the outlines of 
speech-communication theories.'^^ 

Chapter Four of this study is based on Recommendation 

Twenty-Eight. The chapter will involve an attempt by the 

author to determine some possible outlines for a speech 

communication theory of self concept. The outlines 

developed in Chapter Four will be suggested as theoretical 

constructs to be used in future research into the communi

cative self and as guidelines to be used to facilitate the 

introduction of self concept into speech communication 

pedagogy. 

Methods and Materials 

The methodology of the present study involves four 

levels of work. Chapter Two is an exploration of some of 

the literature in the disciplines of psychology and 

sociology. The results will be the extrapolation of some 

theories concerning the interrelationships between self 

concept and speech communication. Chapter Three will 

entail a synthesis of the research by speech communication 

scholars into self concept. Chapter Four will be based on 

"̂̂ Ibid. , p. 34. 
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the conclusions from Chapters Two and Three. The author 

will attempt to establish theoretical constructs con

cerning some of the interrelationships between self concept 

and speech communication, thereby providing a clarification 

of the possible meanings of the term "self concept in speech 

communication." The final chapter of this work will entail 

a summary of the previous chapters and suggestions for 

further research. 

The materials employed in this study will be drawn from 

the literature of the following three disciplines: psycho

logy, sociology, and speech communication. The author has 

attempted to make reference to primary sources whenever 

such sources were available and in the native tongue of the 

author. Whenever a translation or secondary source is used, 

the author will make proper notation of the particular 

secondary source or translation and justify it if necessary. 

Due to the vast amounts of material written about self 

concept, the task of reading all such materials proved to be 

impossible. Therefore, the author has selected, to the best 

of his ability, the m̂ ost important works of the most impor

tant scholars representing the various schools of thought 

on self concept and its relationships to speech communica

tion. The selection of representative works was based on 
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45 the recommendations of such men as Muzafer Sherif, the 

Great Books of the Western World Personal Consultation Ser-

4 6 vice, Chad Gordon and Kenneth Gergen, and Dr. Charles N. 

Wise, faculty advisor for this thesis. The selection was 

further based on the author's own survey of published works 

and unpublished theses and dissertations. The selection 

was limited by the availability of materials and the human 

frailties of the author. 

45 
Muzafer Sherif, "Self Concept," International Encyclo

pedia of the Social Sciences, ed. David L. Sills, Vol. XIV 
(New York: Crowell, Collier, and MacMillan, Inc., 1968), 
pp. 150-159. 

^^Gordon and Gergen, The Self in Social Interaction. 



CHAPTER II 

THE COMMUNICATIVE SELF AS DETERMINED FROM 

THE WORK IN SOCIOLOGY AND PSYCHOLOGY 

Self Theory 

A Brief History of the Concept 
of Self ~~ 

In 1815 Krech, a phrenologist, described a newly found 

organ of self-esteem: 

Gall first found this organ in a beggar: in 
examining the head of this person, he observed 
in the midst of the upper posterior part of the 
head an elevation which he had not before observed 
in so high a degree: he asked him the cause of 
his mendicity; and the beggar accused his pride 
as the cause of his mental state. . . . We have 
a great number of proofs as to this organ, and 
can establish its existence. Proud persons, and 
those who, alienated by pride, imagine themselves 
to be emperors, kings, ministers, generals, etc. 
possess it in a high degree. "̂"̂  

While the reader may laugh at the naivete of the phrenol

ogist, the work represents at least an attempt to deal 

concretely with a concept which had previously been 

considered mystic. Even Decartes's view of self suggested 

48 a man within a man, or soul. The first to deal with the 

self as a psychological process or structure was James, 

47 
Linda Viney, "Self: the History of a Concept," 

Journal of the History of the Behavioral Sciences, V 
(October, 1969), 351. 

48 
Frondizi, The Nature of Self, p. 3. 

17 
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as mentioned earlier. James Mark Baldwin in 1895 presented 

an interactionist's account of the development of the self 

49 followed some years later by Cooley and Mead. 

During the first quarter of this century, the most 

vocal, though not necessarily the most influential advocate 

of self psychology was Mary Calkins. She defined psychology 

50 as the "science of the self-being-conscious." However, 

with the exception of Wilhelm Stern, American psychologists 

were not interested in a concept such as self. Due to its 

philosophical origins, the concept v/as not compatible with 

51 the "scientific" nature of psychology. 

One of the leaders of the movement toward scientism 

X l l P ts y ^ I I L J X U y y , XJ . X 3 . J. X L . V _ - i l l l c ; j . , v_v^ii>^(_i'^ t^c^v-* u i x v ^ X.J.J.>JK. ^ ^ i l l ^ J. J. -1-"-^i^-i. 

study of the self in an attempt to validate the theory of 

Mary Calkins. Considering Titchner's views toward psychol

ogy, one might v/ell question his motives in conducting the 

experiment, and one should definitely question his procedure 

He asked his students to introspectively search for traces 

of a consciousness of self. The students found none, and 

Titchner concluded that psychology could not be defined as 

52 
the science of the self. 

^^M. Sherif, "Self Concept," p. 150. 

50 Viney, "Self: the History of a Concept," 354. 

•̂''M. Sherif, "Self Concept," p. 150. 

52 Viney, "Self: the History of a Concept," 356. 
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Very little other experimentation was conducted 

concerning the self from 1900 to 1940. Cogan, Conklin, and 

Hollingworth conducted a study in 1915 in which they found 

that people tend to be more accurate in describing their 

good qualities than their bad. In 1916, Todd examined the 

idea of self in primitive races in an anthropological 

53 
study. While there were a number of other studies during 

this time, they did not represent the main stream of thought. 

Meanwhile the Freudians and neo-Freudians were developing 

postulates which implied a self-referent. Wylie gives two 

reasons to explain the lack of influence of Freud on Ameri

can psychology during this time: (1) Freud emphasized the 

id in his earlier writinas rather than the eao. and (?) his 

theory was being ignored or denied by many general psychol-

54 ogists. 

Since the 1940's the self has emerged as an acceptable 

and even necessary concept for many theorists and clinicians. 

The functionalist and behaviorist psychologies proved unable 

to deal with motivation or regularities in human behavior. 

Neither could they explain many of the phenomena observed by 

^-^Ibid. , 357. 

54 
Ruth C. Wylie, "The Present Status of Self Theory," 

in Handbook of Personality Theory and Research ed. by 
Edgar F. Borgatta and William W. Lambert (Chicago: Rand 
McNally and Company, 1968), p. 728. 

^^M. Sherif, "Self Concept," p. 151. 
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56 psychologists beginning to work in clinical areas. "In 

brief, the growing interest in a self concept reflects the 

search for integrative concepts, particularly in motiva-

57 tion, where empirical work has tended to be fragmentary." 

The Problem of Defining Self 

Please do not bog down unnecessarily on the 
problem of whether my self-system ought to be 
called the superego or the ego. I surmise that 
there is some noticeable relationship, perhaps 
in the realm of cousins or closer, between what 
I describe as the personification of the self 
and what is often considered to be the psycho
analytic ego. But if you are wise, you will 
dismiss that as facetious, because I am not at 
all sure of it; it has been so many years since 
I found anything but headaches in trying to 
discover parallels between various theoretical 
systems that I have left that for the diligent 
and scholarly,, neither of v/hich includes m.ê  

—Harry Stack Sullivan, Beginnings 
of the Self-System5"8 

The warning issued by Sullivan is indicative of the 

problems encountered when trying to erect â  definition of 

self. Since each theorist uses the term in his own pecu

liar way, there seems to be no one correct definition of 

self. Hall and Lindzey state that there are two general 

^^Wylie, "The Present Status of Self Theory," 
p. 728-729. 

"̂̂ M. Sherif, "Self Concept," p. 151. 

5 8 
Harry Stack Sullivan, "Beginnings of the Self-

System," in The Self in Social Interaction, eds. Gordon 
and Gergen, p. 175. 
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definitions of self in modern psychology. Self may be 

defined as "The perso_n' s attitudes and feelings about 

himself" or as "a group of psychological processes which 

59 govern behavior and adjustment." In addition to these 

two general definitions, self theories may be examined 

according to the underlying assumptions, terminology, and 

specific definitions. 

Gordon and Gergen explain four bipolar ways of 

viewing the assumptions underlying various theories of 

1^ 60 self. 

The Self as Fact versus Construct.--Some authors refer 

to the self as if it were a tangible reality, a "man within 

the breast" so to speak. Others view the self as a hypo

thetical construct. 

The Self as Subject versus Object.--The self viewed 

as a subject would imply the self as the instigator of 

action and thought. Viewed as an object, self is the 

individual as revealed to himself. In other words, one 

can become as object of his own thoughts. The subject-

object relationship is more frequently referred to as the 

Calvin S. Hall and Gardner Lindzey, Theories of 
Personality (New York: John Wiley and Sons, Inc., 1957), 
p. 468. 

60 
Gordon and Gergen, The Self in Social Interaction, 

pp. 2-7. 
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"I" and the "Me." The "I" and "Me" do not indicate two 

separate entities, but two perspectives of one process of 

experience. 

The Self as Structure versus Process.--In Chapter One 

the structure-process dichotomy was used as a means of 

introducing the reader to some representative self theories. 

"Self as structure" implies that the elements of the system 

are largely unchanging from one situation to another; 

whereas "self as process" implies a dynamic system which 

is revealed only in relationship to the immediate circum

stances . 

The Self as Single versus Multiple.—The single-

TTin 1+-ir̂ ie controvers'̂ '̂  is sim'̂1'̂'̂  whether there is one self 

or a number of different selves. 

Not only are there varying assumptions underlying 

self theories, but also there is considerable confusion 

resulting from terminology. Sherif reports that the terms 

self and ego present special problems. Ausubel, Chien, 

Hilgard, Murphy, and Symonds are among those who differen

tiate between the self and the ego. Allport, Snygg and 

Combs, Sherif and Cantril, Shoben, and Miller use the terms 

interchangeably. Allport even replaces the two terms with 

61 M. Sherif, "Self Concept," p. 151. 
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62 
the one term, "proprium." Wylie suggests that the terms 

self and person are in many cases used without distinc-

. . 63 
tion. -

The Multifaceted nature of the concept has led English 

and English to provide seven different definitions of self: 

1. All that a person is tempted to call me or mine. 
2. Tjie living being. 
3. That aspect or part of the person or organism 

which carries_out psychic, mental or psychoTog-
i;cal_.acts.-

4. The complex organization of characteristics making 
up the individual. ("Personality" is preferred ^ 
for this meaning.) ' 

5. The individual subject revealed to his own obser
vation as the identical and persistent center of 
psychological processes. 

6. Tlie ideas, feelings and strivings, that are 
?^^QSriized,„. interpreted, "and valued by the' 
individual as his own.-

7. A_sentiment_ composed not only of a special object 
o_f_e}£pjerience, the psychological jne . . . , 
but of the feelings and strivings organized about 
that object.^i 

The last two definitions are the most popular in psychology 

today, with the last dominating a large number of current 

Ki • ^- 65 publications. 
• « 

The researcher, then, trying to investigate theories 

of self encounters significant problems. He must first 

examine the underlying assumptions, terminology, and specific 

^^Ibid., p. 152. 

6 3 
Wylie, "The Present Status of Self Theory," p. 729. 

64 . . . 
English and English, A Comprehensive Dictionary of 

Psychological and Psychoanalytical Terms, p. 358. 
^^Viney, "Self: the History of a Concept," 358. 
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definition used by the theorists. Then, he can begin to 

consider the relationship of a particular self theory to 

speech communication. 

The Self and Speech Communication 

The relationships between the self and communication 

can best be seen by first examining various theories of 

self and the importance of communication to each theory. 

No attempt will be made to explain each theory in its 

entirety. Rather, each theory will be explained with a 

brief overview of the theorist's conception of self and 

its relationship to communication in general and speech 

communication in specific. To provide a simple means of 

comparing the theories, each ŵ ill be classified according 

to its underlying assumptions, i.e. the theory will be 

described as viewing the self as either process or structure, 

single or multiple, and fact or construct. Whenever nec

essary, the theorist's use of terminology, his specific 

definition of self, and his related theories will be 

explained. 

Self Theory Prior to 1920 

William James.--He views the self as a multiple-

process-construct having both subjective and objective 

characteristics. James called the subjective portion 

"pure ego" and defined it as "that which at any given 
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moment i^ conscious," i.e. the stream of consciousness. 

He divided the objective portion the Me, into three aspects, 

the "material me,",the "social me," and the "spiritual me." 

James made no specific correlation between the self 

and speech communication. 

James M. Baldwin.--Baldwin viewed the self as a 

multiple-process-fact. He divides the self into the "ego" 

and the "alter." Each is an imitative creation resulting 

from a dialectic process. His theory represents an early 

interactionist approach whereby the individual knows the 

self, "ego," by the reactions of others, "alters," and the 

individual knows others by projecting subjective charac

teristics on them. Baldwin summarizes his theory this way: 

"The real self is the bipolar self, the social self, the 

.,67 
socius. 

Baldwin's dialectic is essentially interpersonal 

communication. The most important role of communication 

is the effect of the dyad on the development of the self. 

Charles Horton Cooley.—Cooley's self is a single-

process-fact. He is probably best known for his concept 

^^James, "The Self," p. 46. 

6 7 
James M. Baldwin, "The Self-Conscious Person," in 

The Self in Social Interaction, eds. Gordon and Gergen, 
p. 165. 
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of the "looking-glass self." His self has three principle 

elements: 

The imagination of our appearance to the other 
person; the imagination of his judgment of that 
appearance; and some sort of self-feeling, such as 
pride or mortification.6^ 

Gordon and Gergen explain the significance of Cooley's work 

as follows: 

an early landmark in the campaign to supplant 
the prevailing instinct theories with the view 
that culture, social organization, and inter
personal coimnunication are all implicated in 
the shaping of the individual.69 

Mary Calkins.--She viewed the self as a structured-

single-fact. Her self, as experienced, had four fundamental 

characteristics: (1) relatively persistent, (2) complex, 

(3) unique and irreplaceable, and (4) related to personal 

or impersonal objects. 

Calkins makes no specific reference to the relation

ship between the self and communication. 

The primary significance of these first four self 

theorists lies in the establishment of an historical matrix 

for the consideration of the work by more recent theorists. 

Also significant are the efforts of psychologists James and 

^^Cooley, "The Social Self," p. 90. 

6 9 
Gordon and Gergen, The Self in Social Interaction, p. 36. 

"^^Viney, "Self: the History of a Concept," 354. 
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Calkins and sociologists Baldwin and Cooley to present the 

self as an integrative concept before its fall into dis

repute at the hands of the functionalists and behaviorists. 

Self Theory from 1920 to 1940 

Sigmund Freud.--The significance of Freud's psycho

analytic theory for the self concept is not clear. Wylie 

points out that while Freud's theory necessarily implied 

a self referent, "he did not explicitly formalize a self 

71 construct." Purkey reaffirms Wylie's contention: "the 

Freudians and neo-Freudians generally hesitated to make 

the self a primary psychological unit or to give it central 

72 ' 
importance in their theoretical formulations." On the 

'̂ •'•Wylie, "The Present Status of Self Theory," p. 728. 

72 
William Watson Purkey, Self Concept and School 

Achievement (Englewood Cliffs: Prentice-Hall, Inc., 1970), 
pp. 3-4. 

73 
Reinhold Neibuhr, "The Internal Dialogue of the 

Self," in Perspectives on the Group Process, ed. C. Gratton 
Kemp (Boston: Houghton Mifflin Company, 1964), p. 2 83. 

other hand, Neibuhr refers to the "Freudian division of the s 

self into 'id,' 'ego,' and 'super-ego.'" One would be is 

safe in saying that while Freud did not use the specific H 

term, self, his theory did imply a self construct. 

The significance of Freud's theory is two fold: (1) 

the role of communication is in terms of internal dialogue 

and the process of "working through" a trauma and (2) the 
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reaction against his theory led to the use of a self 

construct. 

Alfred Adler.—Adler, a one time disciple of Freud, 

developed his theory largely as a reaction against the 

pessimism of Freud. Adler's "creative self" was a struc

tured-single-fact. It served as sovereign of the personal

ity. The self determined the goals as well as the means 

of achieving them, and vv/hen a fulfilling experience could 

not be found, the self created them. Adler's self is in

nately social, not the result of social interaction. 

Speech communication does not play a primary role in rela

tionship to Adler's creative self. Speech would simply be 

a tool of the creative self in achieving its goals. 

George Herbert Mead.--The self of Mead is a multiple-

process-fact. It is an object of awareness created through 

a special form of social interaction. An individual learns 

to view his self by assuming the role of the generalized 

other. The individual will then act as he feels "people 

74 
like him" should act. Mead contends that there are many 

selves each dependent on how the individual feels that 

significant others view him. 

Gordon and Gergen express very clearly the signifi

cance of Mead's theory for communication: "Head's work 

74 
Gordon and Gergen, The Self in Social Interaction, p. 34. 



29 

is profoundly significant in its emphasis on communicative 

interaction as the cornerstone of self-conception and social 

75 control." The "vocal gesture," speech, is of special 

importance in that it affects the speaker in the same manner 

as it does the listener and becomes a "significant symbol." 

Where a vocal gesture uttered by one individual 
leads to a certain response in another, we may 
call it a symbol of that act; where it arouses in 
the man who makes it the tendency to the same ^ 
response, we may call it a significant symbol. 

77 
The self is developed by internalizing conversation. 

Once formed, the self in turn controls one's communicative 

behavior: 

In the human group, (there is the kind of communi
cation) in which the person who uses this (vocal) 
gesture and so ccirjTiunicates assumes the attitude 
of the other individual as well as calling it out 
in the other. He himself is in the role of the 
other person v/hom he is so exciting and influencing. 
It is through taking this role of the other that 
he is able to come back on himself and so direct 
his own process of communication.'° 

To Mead, then, the self is both developed by and 

controls communication. 

"^^Ibid. , p. 34. 

"^^George Herbert Mead, "The Genesis of the Self," in 
The Self in Social Interaction, eds. Gordon and Gergen, 
p. 59. 

"̂ "̂ Hall and Lindzey, Theories of Personality, p. 474. 

"^^Mead, Mind, Self, and Society, p. 254. 
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Self Theory in the 1940's 

In the 1940's the concept of self regained "respec

tability" in the eyes of American psychologists and 

sociologists, and social psychology was gaining the respect 

of its psychological counterpart. The change of attitude 

came about primarily because of the need for an integrative 

concept which could deal with motivation and, at the same 

time, provide a unity for the many different behaviors 

79 

observed. Consequently many personality theorists began 

to use the self as a major concept. 

During the 1940's many theorists viewed the self as 

only a minor concept and defined it as one's conceptions 
3 V\ /^ 1T 4- r\ 1 -"n c?" r^ I -P T* V\ /*N r^ f~\ f-^ /-1*»/-5 v%/-\!- /^^7-^^-v«4- '-i-r-STT ^̂  ^̂^ >-̂  -v* ^̂  /^ -• --. T-̂  ~\ ^^ 
CX>^<^VA<^ i l ^ i i i ^ < I - ^ . X A l t ; O fc J. J. <wl.J.>-l IIV^ L- x^y^^z.i.K, c i i i _ y C l ^ p J. CV^X C l i - ' J - C 

influence on behavior. The control of the organism was 

the function of the ego, defined as a collage of psycho

logical processes. Among those who viewed the self in this 
80 

way were Bertocci, Chein, Murphy, and Angyal. 

The self played a more important role in the theories 

of Raimy, Lecky, Schutz, Hilgard, and Snygg and Combs. 

"̂ M̂. Sherif, "Self Concept," p. 151. 

80 
For a concise explanation of their specific views 

of. self, see Hall and Lindzey, Theories of Personality, 
pp. 472, 473, 508, and 319. 
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V. C. Raimy.-—Raimy's doctoral dissertation in 1943 

was indicative of a change of attitude concerning the 

81 
self. He postulated three basic principles with respect 

to the self-concept: (1) the self-concept is a learned 

function as an object in the perceptual field, (2) the self-

concept not only influences behavior but is itself altered 

and restructured by behavior and unsatisfied needs, and (3) 

it may have little or no relation to external reality. He 

viewed the self as a single-semi-structured-construct. 

Prescott Lecky.--Lecky viewed the self as a single-

structured-construct. He explains the self's function as 

follows: "all of an individual's ideas are organized into 5 

82 a single system, whose preservation is essential." When- ^ 
') 
s 

ever the system is presented with conflict leading to 

V. C. Raimy, "The Self-Concept as a Factor in 
Counseling and Personality Organization" (unpublished 
Ph.D. dissertation, Ohio State University, 1943. Digested 
in Journal of Consulting Psychology, XII [1948], 153-163). 

op 
Prescott Lecky, "The Theory of Self-Consistency," 

in The Self in Social Interaction, eds. Gordon and Gergen, 
p. 297. 

^^Ibid. 

9 
inconsistency, the self reacts in one of three ways: J 

(1) The usual method is to strike back and try to 
inflict an equal injury upon the person (or situa
tion) responsible for the insult (or other conflict). 
(2) Still another method is to reinterpret the 
disturbing incident in such a manner that it can 
be assimilated. (3) Finally, it is sometimes neces
sary to alter the opinion one holdsof oneself. ^^ 
(This is difficult and happens only gradually.) 
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The implications of Lecky's theory for communication 

lie in the understanding of the process of interpersonal 

communication and barriers to effective interpersonal 

communication. 

Alfred Schutz.—Schutz presents the self as a single-

process-construct. His term is the "working self" (or 

"wide-awake self") which can be known only to the "wide

awake" man in the "vivid present." Schutz borrows heavily 

from Mead using especially the "I" and the "Me." While 

there is only one total self, "I," there may be many 

partial selves, "me's." "Me" is merely "I" playing a role. 

Through introspection, one can know the many "me's," but 

only in face-to-face communicative interaction can one 

know the "i."^'^ 

Ernest R. Hilgard.—Hilgard's "inferred self" is a 

single-structured-process. It is called the "inferred 

self" because its existence and nature can only be inferred 

through projective techniques (ink blot tests, etc.), 

clinical interviews and the like. By self, Hilgard means 

one's view of himself. The self is an extension of 

Freudian psychology and necessary to the understanding of 

defense mechanisms. The self does not cause behavior, but 
q tr 

it determines the nature of the defense. To the extent 

^^Schutz, "On Multiple Realities," p. 67. 
q tr 

Hall and Lindzey, Theories of Personality, p. 472. 
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that a defense is tied to speech communication, the self 

will determine the specific communicative act. 

Arthur Combs and Donald Snygg.--Snygg and Combs are 

phenomenologists, i.e., all behavior is determined by what 

the individual perceives as the experiences and objects in 

his immediate field of awareness. ' They view the self as a 

process-construct which is both single and multiple. They 

propose that there is only one "phenomenal self" which "is 

R6 
composed' of many self-definitions." They have defined 

the "phenomenal self" as "including all those aspects of 

the phenomenal field which the individual experiences as ^ 

87 . . 5 
part or characteristic of himself." Not all of the indi- a 
vidual's phenomenal field is a part of the self; certain n 

s 
aspects are considered to be non-self. Further, one's I 
self-concept does not include the entire "phenomenal self," 

but only those experiences which one is aware at the 

instant of action. Hence, the "phenomenal self" is single; 

the self-concept, multiple. 

The "phenom.enal self" determine behavior: | 

The phenomenal self is the most permanent part 
of the individual's phenomenal field and is the 
one point of reference for his every behavior. 
When the phenomenal self is understood, various 

^^Donald Snygg and Arthur Combs, Individual Behavior 
(New York: Harper and Brothers Publishers, 1949), p. 165 

Ibid., p. 78. 

'•^ 
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and diverse behaviors become consistent, control
lable and predictable.^^ 

The "phenomenal self" also determines how one perceives 

others and the non-self portion of the phenomenal field: 

"Thus all perceptions which are meaningful to the indi

vidual derive their meaning from the relation they bear to '̂  

89 the phenomenal self already in existence." Although the 

"phenomenal self" is relatively permanent, it can be changed 

two ways: (1) through awareness of differences between 

self and culture or (2) through acceptance or inclusion of 

a new concept gradually, or traumatically, or within a 

90 •< 
sheltered group. J 

a 

The aspect of Snygg and Combs' s self that is most '* 

relevant to speech communication is the self-concept. They s 

use the public speaking situation to exemplify the effect of si 

self-concept on behavior: 4 
Almost any lecturer soon becomes hardened to the 
shock induced by the people who come to the plat
form and shake his hand exclaiming that what he 
had to say was "absolutely right." Experience 
teaches him not to press them further, for it is 
often very disillusioning to hear thair version 
of his talk which they so greatly admired. It 
becomes the old story of "That's what you heard. 
It's not what I said." Almost anyone is familiar 
too, with the situation, we sometimes get into, 
where our compliments are taken as insults, and 
our insults are taken for compliments. The self-
concept we hold selects our perceptions and brings 
them in line with the way we see ourselves.^i 

^^Ibid., p. 78. ^^Ibid., p. 85. 

^^Ibid. , pp. 92-96. ^"^Ibid. , p. 85. 
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Elsewhere, Snygg and Combs use a poor public speaker as an 

example of the effect of a poor self-concept on behavior. ̂ "̂  

Self Theory in the 1950's 

Although Rogers confessed some "fear and trembling" 

at first advancing his facts and theories about self in 

93 
1948, during the 1950's the self came into its own. 

Hilgard, in his presidential address to the American 

Psychological Association in 1949, made a plea for the 

study of self. The work of Rogers and his associates 

began to catch the attention of the clinical psychologists, 

aided greatly by Stephenson's Q-technique which allowed 

them to quantify self-concept. Jung's development of a 

i 
self and the self-system of Sullivan were effective in 2 

•̂  SI 

incorporating the self into psychoanalytic theory. Self S 

theory advanced greatly in the 1950's as the result of the J 

work of the above mentioned theorists and others, some of 

whom will be considered now. 

Raymond Cattell.--Cattell viewed the personality as 

a complex interacting system of traits. The self provided 

stability and organization to the dynamic lattice comprising 

92 
Arthur W. Combs and Donald Snygg, "Perception and 

Its Function," in Perspectives on the Group Process, ed. 
C. Gratton Kemp, pp. 287-288. 

93 
Carl R. Rogers, "The Significance of the Self-

Regarding Attitudes and Perceptions," in The Self in 
Social Interaction, eds. Gordon and Gergen, p. 435. 

94 
Hall and Lindzey, Theories of Personality, p. 491. 
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the total personality. Cattell's self could then be 

described as a single-structured-construct which serves an 

integrating function. The expression of any personality 

trait is dependent on its compatibility with the self, how 

one views himself. Any trait which becomes dissociated 

with self is likely to reflect neurotic complexes or 

pathological states. While Cattell speaks of the "real 

self" and the "ideal self," the two tend to become integrated ' 

with the" passage of time in the normal individual. 

The effect of the self on communicative behavior is 

significant in Cattell's theory. The expression of an 
^ 

aspect of personality through speech communication is depen- 5 

dent on its compatibility with how one views himself. j 
~ n 

Percival II. Symonds.—Symonds defined the self as the 

way the individual reacts to himself. The self consisted '̂ 

of four aspects: (1) how a person perceives himself, (2) 

what he thinks of himself, (3) how he values himself, and 
96 

(4) how he enhances and defends himself. According to 

Symonds, the self is not entirely conscious. A person may 

perceive himself one way consciously and the opposite 

unconsciously. 

The control of communication by the self is related 

to the individual's attempts to enhance and defend himself. 

^^Ibid., pp. 393-413. 

^^Ibid., p. 496. 
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Speech communication is also important in the development 

of the self: 

Language also helps to clarify the concept of the 
self. ̂  The use of the proper name helps a child 
identify himself and accelerates the development 
of self awareness.97 

Carl R. Rogers.—While Rogers is primarily known as 

a therapist rather than a theorist, the theory underlying 

his therapy technique, client-centered therapy, is of 

thematic value to this thesis. While Rogers originally 

hypothesized nineteen propositions concerning self in his 

9 8 
l̂ ook Client-Centered Therapy, Kemp has reduced these to 

six propositions which incorporate Rogers's original theory i 
A 

and the modifications made by Rogers in his subsequent '' 

works: J 
-• 

m 

1. perceptions assimilated without distortion " 
or modification are consistent with one's self image '̂ 
at the time. i 

2. the single goal of the organism is to 
realize itself in accordance with its nature. 

3. knowledge of one's self develops through 
interaction. 

4. symbolization influences development. 
5. change takes place when the organism 

perceives, examines, and assimilates experiences 
formerly inconsistent with the structure of the 
self. (This fifth proposition needs further 
explanation. The self can assimilate an incon
sistent experience only when it is perceived in 
a non-threatening environment, such as therapy, 
encounter groups, or similar situations.) 

9 7 
Percival M. Symonds, The Ego and the Self (New York: 

Appleton-Century-Crofts. Inc., 1951), p. 70. 
9 8 
Carl R. Rogers, Client-Centered Therapy (Boston: 

Houghton-Mifflin Company, 1951), pp. 481-533. 
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6. the individual avoids experiences which 
have lowered his self-regard and seeks those 
experiences which he considers will heighten it. 

Rogers hypothesizes that the self-concept is subject 

to change, but that the ideal self tends to remain con

stant. Hence, when a person "actualizes," his self-

concept becomes congruent with his ideal self. 

Rogers's self can be described as a single-structured-

construct. However, Rogers's definition of self is worth 

quoting in its entirety: 

The self-structure is an organized configuration of 
perceptions of the self which are admissible to 
awareness. It is composed of such elem.ents as the 
perceptions of one's characteristics and abilities; i 
the percepts and concepts of the self in relation J 
to others and to the environment; the value qualities '' 
which are perceived as associated with experiences 1j 
and objects; and the goals and ideals which are -.^^ ] 
perceived as having positive or negative valence. [ 

•11 
Rogers's theory has many possible implications for ^ 

speech communication. The first proposition, distorted 

or modified perceptions, offers an explanation of one 

barrier to effective communication, selective perception. 

The second proposition, self realization, is important in 

terms of the therapeutic effect of interpersonal communi-

99 
C. Gratton Kemp, "Foundations of Group-Centered 

Leadership," in Perspectives on the Group Process, ed. 
Kemp, pp. 219-222. 

Carl R. Rogers, On Becoming a Person (Boston: 
Houghton-Mifflin Company, 1961) , p. 236. 

Rogers, Client-Centered Therapy, p. 501. 
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cation. Rogers has himself used the intensely free inter

personal communicative environment of the encounter group 

for self realization. He feels that the encounter group 

102 helps one to accept and recognize self. The third and 

fourth propositions, interaction and symbolization, are 

obvious in their importance for communication. The fifth 

proposition, changes in self, is facilitated through the 

interpersonal communication in the encounter group. Rogers 

reports that encounter groups result in favorable changes 

in 'Attitudes toward self, i.e. self-acceptance, self-esteem, 

103 congruence of perceived and ideal self, and confidence." 

The sixth proposition is helpful in explaining the process 

Theodore R. Sarbin.--Sarbin's viev7s of the self can 

best be described as a multiple-process-construct. He does 

not advance the subject-object duality of self, rather he 

considers the self to be the content of awareness. Probably 

the outstanding feature of his theory is his epistemogenic 

theory of self development. The first stage in the develop

ment of self is the "receptor-effector self." This stage 

included the ages birth to three or four months and is 

marked by undifferentiated response to external stimuli. 

"1 no 
^ Carl R. Rogers, Carl Rogers on Encounter Groups 

(New York: Harper and Row, Publishers, 1970), pp. 24-27, 

^^•^Ibid. , p. 118. 

of selectivity in the choice of communicative experiences. |!j 

••I 
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The second stage, the "primitive-construed self," is 

developed around the age of six months and is marked by 

differential vocalizations to non-self persons. Around 

nine months, the child begins to understand gestures and 

at ten to fourteen months begins to respond to commands. 

This ability to respond indicates the development of the 

"introjecting-extrojecting self," in Freudian terms 

"projection and identification." The final stage of devel

opment is the "social self." This stage occurs around age 

two and is indicated by the use of sentences and the 

intelligent use of the first person singular pronouns. 

The "social self" is comprised of many roles. By deter- « 

mining which of the roles are dominant at any given time, 

one can predict the behavior of the individual. Sarbin, 

then, provides a sophisticated interactionist model of 

the self. 

The prime relationship of communication to Sarbin's 

self lies in its function in the development of the self. 

The child begins with undifferentiated interaction with 

its environment; moves to differentiated, non-verbal, 

gestural interaction; then to verbal interaction; and 

finally to symbolic verbal interaction, speech communica-

•'•̂  Theodore R. Sarbin, "A Preface to a Psychological 
Analysis of the Self," in The Self in Social Interaction, 
eds. Gordon and Gergen, pp. 179-187. 
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tion. Communication in general then is the prime mover 

in the development of the self, and speech communication 

is the prime tool in the development of the social selves. 

Carl Jung.--Like Adler, Jung was an intimate disciple 

of Freud. He was the first president of the International 

Psychological Association and was named by Freud to be his 

successor. The reason for the split between Freud and 

Jung is complex, but one of the more important reasons was 

Jung's rejection of Freud's sex hypothesis. Jung proceeded 

to develop his own analytic theory, the specifics of which 

X • n 4- 4-u- ^- • 105 are not essential to this discussion. 

Jung's self can be viewed as a single-structured-

•'•̂ Ĥall and Lindzey, Theories of Personality, pp. 76-113, 

-^^^Ibid. , p. 85. 

construct: 'i 

The self is the mid-point of personality, around , 
which all of the other systems are constellated. i 
It holds these systems together and provides "' 
the personality v:ith unity, equilibrium, and I 
stability.^06 

The unique factor of Jung's self is that it does not emerge 

until all the other components of personality are fully 

developed around middle age. This late development of the 

self is unique to Jung's theory. 

Jung makes no specific correlation between the self 

and communication. 
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Harry Stack Sullivan.--Sullivan's self-system can best 

be viewed as an unfortunate but necessary massive defense 

system protecting the person from anxiety. As such, it 

does not fit conveniently into previously used classifica

tions. Sullivan views the self-system as developed early 

in life through symbolic interaction. The system is charac

terized by the "good-me," the "bad-me," and the "not-me." 

In its defensive function, the self-system excludes informa

tion which is incongruous with its present organization, 

minimizing obvious contradictions between what a person 

really is and what his self-system says he is, and generally 

107 insulating the personality from disruptive factors. J 

According to Sullivan, the self-system is developed 

through communication in the interpersonal relationship 

between the mother and the infant. Later in life, the 

self-system is largely responsible for selective perception 

of communications and selection of communicative inter

personal relationships. 

Gordon W. Allport.--Allport is hesitent to use the 

terms self or ego. He prefers the term "proprium." The 

proprium does not fit into the descriptive classifications 

previously employed in this work. The proprium can best 

be described as a collage of the propriate functions of 

) 

-'•̂ '̂ Ibid. , pp. 138-139. 
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the personality. There are seven aspects of the proprium: 

(1) bodily sense, (2) self-identity, (3) ego-enhancement, 

(4) ego-extension, (5) rational process, (6) self-image, 

and (7) propriate strivings. Allport originally included 

an eighth, the knower, but has since relegated it to 

u-n u 108 _^ 
philosophy. The proprium contains the "root of the 

consistency that marks attitudes, intentions, and evalua-

,,109 
tions." It is not innate, but is developed over time. 

Allport does not specify the function of communication 

in relation to the proprium. However, the proprium both 

affects and is affected by communication especially in the 
i 

functions of self-identity, ego-enhancement, and self-image. ; 

j 

Self Theory Since 1960 i 

The self as a concept in psychology and sociology 

regained respectability in the 1940's, became popular in 

the 1950's, and has remiained-firmly entrenched since. 

According to Wylie, self, or an equivalent construct, has 

become an almost indispensable concept to theorists: "all 

the theories of personality which have been put forth in 

Gordon W. Allport, "Is the Concept of Self Neces
sary?" in The Self in Social Interaction, eds. Gordon and 
Gergen, pp. 25-32. 

109 
Hall and Linzey, Theories of Personality, p. 269. 
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the last two decades assign importance to self-referent 

constructs. "HO 

Abraham H. Maslow.—Maslow could have been included 

in the 1940's or 1950's as easily as in the period since 

1960. He is included in this period due to his work on 

peak-experiences. 

A brief explanation of Maslow's theory will help the 

reader better understand his use of the term self. He fel.. 

that theories based on observations of neurotic and psycho

tic people would result in neurotic and psychotic theories 

Maslow bases his theory on observations of the "super-
I 

normal." According to Maslow man has two fundamental '< 
ill 

m.otivations • (1) depr iva t ion motivation- a ••̂ ush toward i 

s a t i s f y i n g needs of phys ica l and psychological su rv iva l ; « 
i 

and (2) growth motivation, a push toward self-actualizatic. a 

He believes that each individual has an innate inner core 

which becomes a self when it interacts with the outside 

world. Once the needs of physical and psychological sur

vival are met, the self actualizes, i.e. the individual 

realizes his potential capabilities. Also, at times of 

"peak-experience," the self becomes actualized. A peak-

experience is such a moment as the completion of an 

important task or a time of extreme creativity when the 

110 Wylie, "The Present Status of Self Theory," p. 72 
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individual knows his real self. 

Maslow speaks of communication primarily in connection 

with the self-actualized person. Communication is a means 

of creative expression for the self-actualized individual. 

Sidney M. Jourard.--Jourard's self can be explained 

as multiple-process-constructs. He defines the self as 

"the person's subjective side—what he thinks, feels, 

believes, wants, worries about—the kind of thing which 

112 one could never know unless one were told." Jourard's 

theory emphasizes the necessity of self-disclosure in 

maintaining a healthy personality. Communication is 

vital to Jourard's theory: "No one can come to know --^ 

Abraham H. Maslow, "Peak-Experiences as Acute 
Identity-Experiences," in The Self in Social Interaction, 
eds. Gordon and Gergen, pp. 275-280. 

-̂ •'•̂ Sidney M. Jourard, The Transparent Self (New York: 
Van Nostrand Reinhold Company, 1964), p. 24. 

^^^Ibid., p. 5. 

•'••'•'^Ibid. , p . 2 4 . 

him.self except as an outcom.e of disclosing him.self to ' 
113 another person." "We get to know the other person's •; 

114 ' 
self when he discloses it to us." J 

•A 

Mark Abrahamson.--Abrahamson, a sociologist, is 

concerned with the self only as it affects or is affected 

by interrelationships between or among individuals. By 

self-concept, Abrahamson means how a person views himself. 
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The self is developed by; "communication with others and 

115 

the delayed reflective evaluation." As such, "the self-

concept is the result of two forces: one, the view of 

those present; the other, the view which has emerged from 

a wide range of (past communicative) interactions." 

Hugh Dalziel Duncan.--Duncan views the self as a 

multiple-process-fact. Duncan, an avowed follower of Mead, 

adopts Mead's theory of self. Duncan emphasizes the rela

tionship between self and communication: 

The self originates and continues to exist, 
therefore, in a drama of address. Our various 
selves become audiences to each other just as 
they become actors, because only in such address i 
can they move each other to the kind of action » 
necessary to order in our relationships.-*- i 

Erving Goffman.—Goffman uses the terms "face" and • 

"self" interchangeably. Although "face" might be described 

as a multiple-process-fact, Goffman's definition is worth 

quoting in its entirety: 

A person may be said to have, or be in, or 
maintain face when the line he effectively takes 
presents an image of him that is internally con
sistent, that is supported by judgements and 
evidence conveyed by other participants, and 
that is confirmed by evidence conveyed through 
impersonal agencies in the situation. At_such 
times the person's face clearly is something 

•'••̂ M̂ark Abrahamson, Interpersonal Accommodation 
(New York: D. Van Nostrand Company, Inc., 1966), p. 90. 

-•-•̂ Îbid. , p. 93. 

•̂ -̂ '̂ Hugh Dalziel Duncan, Symbols in Society (New York: 
Oxford University Press, 1968), p. 128. 
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that is not lodged in or on his body, but rather 
something that is diffusely located in the flov7 
of events in the encounter and becomes manifest 
only when these events are read and interpreted 
for the appraisals expressed in them.H" 

The self then is the product of and the reason for much 

interpersonal coiTmiunication. Goffman is primarily con

cerned with conversation which he considers to be a kind 

of ritual in which the participants give and take "face": 

It is therefore important to see that the self 
is in part a ceremonial thing, a sacred object 
which must be treated with proper ritual care 
and in turn must be presented in a proper light 
to others. 

Every time an individual enters into communicative inter- • 

action, he places his self in a certain amount of danger 4 

for fear that thR other half of the dyad m.ay not handle < 

12 0 the situation with proper ritual. When any member of : 
i 

the communicative situation threatens the self of the -l 

other members, the others must take defensive action: 

During interaction the individual is often 
accorded by others and by impersonal events 
in the situation an image and appraisal of 
self that is at least temporarily acceptable 
to him. When this definition of self is 

Erving Goffman, "On Face-Work: An Analysis of 
Ritual Elements in Social Interaction," in The Self in 
Social Interaction, eds. Gordon and Gergen, p. 310. 

•'••'•̂ Erving Goffman, Interaction Ritual, Essays in 
Face-to-Face Behavior (Chicago: Aldine Publishing Co., 
1967), p. 91. 

-'•^^Goffman, "On Face-Work," p. 322. 
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threatened, the individual typically withdraws 
attention from the incident that has occurred.^^l 

The self presented in communication will vary in 

accordance with the individual's immediate group 

affiliation. •'•̂^ 

Orville G. Brim, Jr.—Brim's self is a multiple-

process-construct. He is greatly concerned with the self-

other system. He defines three types of self-other systems: 

They-Me, I-Them, and I-Me. The "They-Me" system exists when 

the individual becomes the object of the actions of others. 

The "I-Them" system exists when others are the objects of 

actions and thoughts of the individual. The "I-Me" system 

exists when an individual becomes the object of his own 

12 3 I 
thoughts and actions. He also believes that the self ;:, 

continues to change over the entire life cycle, and that 

roles are not developed during childhood, but during the 

adult life. 

The primary importance he gives to communication is the 

124 
function it serves in giving reward and punishment. 

121 
Goffman, Interaction Ritual, p. 119. 

122 
Erving Goffman, The Presentation of Self m Every

day Life (Garden City, New York: Doubleday and Co., Inc., 
1959), pp. 167-208. 

12 3 
Brim, "Socialization Through the Life Cycle," 

pp. 229-230. 

•••^^Ibid. , p. 230. 
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Alfred R. Lindesmith and Anselm L. Strauss.--These 

two social psychologists use the term self to imply one's 

view of himself. They caution against using the term, 

self, to refer to an entity: 

The use of the term "self" as a noun seems to 
imply the existence of a corresponding entity or 
object. This, however, is an erroneous concep
tion. (The term) refers to events and relation
ships rather than to entities having a definite 
location in space.^^^ 

The relationships between self and communication 

are in terms of its development and the barriers to 

communication created by the self. Lindesmith and Strauss 

present an interactionist explanation of the development 

of self: "It (self) arises from the taking of roles and 
I 

the incorporation of conversation into the personality." 5 
III 

They explain the barriers erected by the self this way: ; 
;:i 

When Others try to get at secret thoughts and ; 
intimate biographical details which the indi
vidual wishes to reveal'to no one, or only to 
very special persons, barriers are erected. 
Inopportune revalation of self leaves one at 
the mercy of Others.-^^^ 

Ralph H. Turner.--Turner's self is composed of two 

parts: stable self-conceptions and situational self-images. 

Thus, his self is both structured and process-multiple and 

"^^^Alfred R. Lindesmith and Anselm L. Strauss, Social 
Psychology (New York: Holt-Rinehart and Winston, 1968), 
p. 415. 

^^^Ibid., p. 436. ^^"^Ibid. , p. 435. 
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single-constructs. The self is developed through both 

12 8 verbal and non-verbal gestures. The self-conception is 

composed of values derived from interaction, and in 

communication the individual strives to protect his 
129 

values. The individual determines his success or 

failure in projecting what he feels to be his self-conception 

by examining the series of self-images he perceives through 

the meta-communication received from the other in the com-

130 municative situation. Thus, one's self-conception 
/ 

exerts a great deal of control over his communicative 

behavior and selection of communicative relationships. 

Edward A. Tiryakian.—Tiryakian's "existential self" 

is a single-structured-fact. He makes the distinction i 
II 

between the "existential self" and the "person." The 

"existential self" is the individual himself. The "person" 
'J 

is the mask revealed in social interaction. Tiryakian uses 

the actor-role analogy to clarify these two concepts. 

Communication serves a dual purpose in that it is a 

means of opening one's self to the world and at the same 

time of internalizing the world: 

With language I can ex-press myself, that is, 
I give of my inner self in an externalizing. 

Ralph H. Turner, "The Self-Conception in Social 
Interaction," in The Self in Social Interaction, eds. 
Gordon and Gergen, pp. 9 5-9 7. 

•̂ ^̂ Ibid. , pp. 100-101. -̂̂ Îbid. , p. 104. 
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objectifying manner. The self's disclosure in 
language mieans that it is a giving--and perhaps 
the fundamental gift and giving as a human 
activity is words. 

Language is also a primary mode of taking in 
the world; discourse is the complementary process 
of manifesting subjectivity.1^1 

Talcott Parsons.—Parsons uses the terms "Identity" 

and self interchangeably. One's identity is a single-

structured-construct which Parsons describes as a code 

structure: 

It (identity) is the reference-frame within which 
personal meanings can be concretely symbolized 
and thus "expressed," "acted out," "implemented," 
or what not. In this sense it is not itself a 
set of concrete meanings but a set of patterns 
for the organization and canons for the interpre
tation and articulation of meanings. Above all 
it is not an aggregate of "motives. "-'-̂^ 

"Identity" is one of four sub-systems of personality, 

the other three being id., ego, and superego. "Identity" 

is learned in the process of social interaction in early 

childhood and later becomes relatively independent from its 

133 origins. Once formed, it is the most stable sub-system 

of personality, and it exerts control over "the individual's 

Tiryakian, "The Existential Self and the Person," 
pp. 80-81. 

Talcott Parsons, "The Position of Identity in the 
General Theory of Action," in The Self in Social Interac
tion, eds. Gordon and Gergen, pp. 20-21. 

••••^^Ibid. , p. 20. 
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cultural expression, social interaction, and use of 

organismic capacities. ""'"'̂'̂  

The significance of Parsons's "identity" lies in the 

fact that it is a code structure. As such, it determines 

how the individual will interpret a communication, spoken 

or otherwise. 

Muzafer Sherif and Carolyn W. Sherif.—Sherif and 

Sherif use the term self as a concept to integrate vast 

13 5 
quantities of descriptive facts. They use self and ego 

interchangeably, and both are closely associated with 

attitudes, as evidenced by Muzafer Sherif's definition of 

self: 

Self is a developmental formation in the psycho
logical make-up of the individual, consisting of 
interrelated attitudes that the individual has 
acquired in relation to his own body and its parts, 
to his capacities, and to objects, persons, family, 
groups, social values, goals, and institutions, 
which define and regulate his relatedness to them 
in concrete situations and activities.-^•^" 

The self is multiple in that it is composed of many differ

ent attitudes, values and goals. Self can be considered 

a process in that it is entirely situational: "The 

stability of the person's self-identity is, therefore. 

134 
Gordon and Gergen, The Self m Social Interaction, 

p. 10. 
135 

Muzafer Sherif and Carolyn W. Sherif, Social 
Psychology (New York: Harper and Row, Publishers, 1969), 
p. 383. 

•̂ ^̂ M. Sherif, "Self Concept," p. 153. 
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dependent on the stability of the ties, roles, commitments, 
"1 n T 

and orientations that compose it." It is also a con

struct or "constellation of attitudes. " •'"̂^ 
The self is developed through interaction with 

139 
others. In the development of self, language is vital 

because it allows the individual to classify things and 

identify them as self or non-self. "'"'̂^ 

The relationships between self and communication can 

be viewed in terms of the individual's impression of the 

speaker, his perception and retention of the communication, 

and his susceptibility to persuasion. 

When listening to another, the individual judges the 

speaker on the basis of the congruence between the message 

and the listener's self-system. Hence, "a person tends to 

perceive a superior performance by a speaker whose position 

141 is consistent with the self-system." 

The way a person interprets a communication is also 

dependent on its relation to the self-system: "selectivity 

in receiving a communication is related to the person's 

142 ego-attitude (or self-system)." 

-̂ -̂ "̂ Ibid. , p. 153. -̂ -̂ Îbid. , p. 156. 

139 

Sherif and Sherif, Social Psychology, p. 404 

•'•'̂ •̂ Ibid. , p. 396. •'•'̂ Îbid., p. 398. 

iit^i 

I'S'i 
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Concerning susceptibility to persuasion, Sherif and 

Sherif point out that it too is tied to the self: "self-

attitudes are resistant to communication designed to 

143 

change them." The degree of change achieved by persua

sion is explained in terms of the relative rank of the 

attitude addressed: 

When the relative rank (priority) of the particu
lar attitude (in the self-system) that is the 
target of the communication is assessed, predic
tions are made as to whether the person will 
change toward the position advocated in communi
cation, whether he will resist change, and even 
whether he will become more strongly entrenched 
in his original views.-^^^ 

Self Theory: Conclusions 

Self as a concept in psychology and sociology v/as 

first respected, then in disrepute, and now is again in a 

respected position. Hov/ever, the fact that self is now 

respected does not mean that a satisfactory self theory 

exists. A more accurate description would be that a number 

of theorists use a concept which they choose to call "self." 

The most common definition of self, how a person views 

himself, derives this dubious distinction not so much by 

consensus as by a plurality. Furthermore, those theorists 

"̂ •̂̂ M. Sherif, "Self Concept," p. 154. 

Sherif and Sherif, Social Psychology, p. 385. (For 
a more thorough investigation of communication and attitude 
change, see Sherif and Sherif, Social Psychology, pp. 466-
492.) 

,.^i 

! t 

'I 
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who have tried to clarify the concept by using a different 

term, "proprium," "identity," etc., have only succeeded 

in further confusing the matter. 

Speech coimnunication theorists, researchers, and 

pedagogues who have used, are using, or plan to use the 

concept, "self," should do so with great caution, making 

their definition as clear as possible. 

Empirical Research on the 
Self and Communication 

Most, if not all, of the theories presented above were 

based on some sort of empirical research. However, the 

research was not always of a nature which would be consid

ered specifically relevant to the present study. This 

section v;ill concentrate on only that research which 

specifically deals with the relationships between the 

145 self and speech communication. 

The Self and Persuasive 
Speech Communication 

Research into the interaction of one's self concept 

and the acceptance of a persuasive speech is very limited 

and any conclusions drawn from them should be considered 

145 
The empirical research on self in psychology is 

synthesized exceptionally well in two works by Wylie: 
Ruth C. Wylie, The Self Concept, a Critical Survey of 
Pertinent Research Literature (Lincoln: University of 
Nebraska Press, 1961); and Wylie, "The Present Status of 
Self Theory." 
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as tentative until adequate replication of the experiment 

has been conducted. The first study to be examined deals 

with source credibility and the effect of persuasive 

14 6 
communication on the receiver's self rating. Bergin' 

hypothesized the following: 

(a) Ss receiving a communication from a source 
of high credibility v\70uld change their self-
ratings in the direction of the communication 
significantly more than would Ss receiving a 
similar communication from a low-credibility 
source, (b) the amount of change in the high-
credibility condition would increase monotoni-
cally as discrepancy increases and, (c) that the 
difference in amount of change between low- and 
high-credibility conditions would increase as 
discrepancy increased, l'̂ 7 

The experimental hypotheses were retained. These results 

would tend to indicate that a high-credibility source has 

a greater effect on the receiver's self-concept than a 

low-credibility source, especially as the message deviates 

further from the receiver's original self-concept. 

The next study would seem to have significant impli

cations for speech communication. The experiment was 

148 
conducted at Columbia University by Zellner and deals 

^^^Allen E. Bergin, "The Effect of Dissonant Persua
sive Communication upon Changes in a Self-Referring 
Attitude," Journal of Personality, XXX, no. 3 (September, 
1962), 423-438. 

•^^^Ibid. , p. 425. 

•^"^^Miriam Zellner, " Self-Esteem, Reception, and 
Influencibility" (unpublished Ph.D. dissertation, Columbia 
University, 1969. Abstracted in Dissertation Abstracts 
International XXX, no. 6-A [December, 1969], p. 2626-A.) 



57 

with the interactions among self-esteem, influencibility, 

and message complexity. Zellner measured self-esteem in 

one group. The results of this measurement he called 

"chronic self-esteem." In another group he experimentally 

controlled the subject's self-esteem. This controlled 

self-esteem he called "acute self-esteem." Zellner's 

results were as follows: 

Looking at influencibility as a dependent 
variable, the obtained interaction of acute 
self-esteem with the situation variable con
firmed the prediction that persons of high 
self-esteem should become relatively more 
influencible as message complexity increased. 
Looking at reception as a dependent variable, 
the obtained interaction of acute self-esteem 
with the situation variable confirmed the 
prediction that the increasing influencibility 
of the highs as message complexity increases is 
mediated by their increasing superiority of 
reception. Mo statistically significant effects 
(either main or interaction) were found with 
chronic self-esteem.1^^ 

These results would tend to indicate that if the speaker 

can first manipulate the self-esteem of the audience and 

then present a complex message, he can increase the 

likelihood of persuading them. 

The next two studies deal with the interactions among 

self-esteem, source evaluation, and persuasibility. 

150 Leventhal and Perloe found that low self-esteem subjects 

149 

•'"̂ Ĥ. Leventhal and S. I. Perloe, "A Relationship 
between Self-Esteem and Persuasibility," Journal of 
Abnormal and Social Psychology, LXIV (May, 1962), 385-388. 
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were more influenced by pessimistic communication, while 

high self-esteem subjects were more affected by optimistic 

communication. A replication of the study was conducted 

151 
by Dabbs which controlled for source evaluation, i.e., 

Dabbs used the subject's opinion of the speaker as a 

control variable. His results differed from Leventhal and 

Perloe's findings. Dabbs found no significant interaction 

concerning optimism-pessimism. He also found the effects 

of high and low self-esteem to be neutral. Instead, "Ss 

appeared to accept persuasive influence from the communi

cator more comparable to themselves, regardless of how they 

152 consciously felt toward him." 

The Self and Social Influence 

The relationships explored concerning the self and 

social influence are based on the social interaction hypo

thesis which states that the self is developed, maintained, 

and changed through the perceived evaluation of significant 

others. The studies considered here are primarily concerned 

with group influence and the self. 

1 51 
James M. Dabbs, Jr., "Self-Esteem, Communicator 

Characteristics, and Attitude Change," Journal of Abnormal 
and Social Psychology, LXIX (August, 1964), 173-181. 

•^^^Ibid. , p. 173. 



"^^^Gordon and Gergen, The Self in Social Interaction, 
p. 284. 

•'•^^Arthur R. Cohen, "Some Implications of Self-Esteem 
for Social Influence," in The Self in Social Interaction, 
eds. Gordon and Gergen, p. 383. 

-^^^Ibid. , pp. 386-388. 
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The first study by Cohen is considered a classic for 

153 
studies of its kind. In this descriptive study of self-
esteem and social influence, Cohen defines self-esteem as 

154 the correlation between the actual and ideal self-concepts. 

Cohen's results, actually based on a number of studies, were 

as follows: I ( 

(1) Compared to persons of low self-esteem, ^ f f 
those of high self-esteem appear to expert more . ':' 
influence and to be able to change their partner's 
view-points more readily when the two interact. 

(2) Persons of low self-esteem show a greater 
responsiveness to criticism of their performance 
and to failure experiences communicated to them by 
members of their social group: their attitudes 
toward their performance are more affected than 
are the attitudes of persons with high self-esteem. 

(3) Persons of high self-esteem better protect 
themselves against unfavorable evaluation by becoming 
unresponsive to the expectations communicated by 
their group when an unfavorable comparison with 
others would be likely.-'-^^ 

From these results, one can conclude that those with high • • 

self-esteem tend to act in groups in such a way as to main- . 

tain their self-esteem. Highs tend to resist any influence, 

particularly an influence which might alter their self-

picture. Those with low self-esteem tend to act in groups 

in such a way that it is difficult for them to improve 

I f 
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their self-esteem. "They reacted strongly to failure and 

became responsive to the group's expectations when an 

unfavorable self-evaluation was most likely. "'''̂ ^ 

Stotland and Cottrell present supporting evidence for 

Cohen's study. They found that "Ss low in self-esteem tended 

to conform more consistently to the demonstrator's level of 

IS 7 
performance than did those with high self-esteem." 

The theory of Carl Rogers, explained earlier, has 

proved to be a valuable source for research studies. The 

following three doctoral dissertations were based on Rogers's 

hypotheses concerning communicative interaction and changes 

15 8 
in self concept. Viney found that subjects varied their 

self-evaluations in relation to the kind of feedback they 

received. She further found that feedback which was dis

crepant with the individual's self-concept created anxiety. 

159 . . . . 
McGee found that sensitivity training was effective m 

156jbid., p. 388. 

157 
Ezra Stotland and Nickolas B. Cottrell, "Self-Esteem, 

Group Interaction, and Group Influence on Performance," in 
Perspectives on the Group Process, ed. C. Gratton Kemp. 
p. 315. 

15 8 
Linda Louise Viney, "Anxiety as a Function of Self-

Evaluation and Related Feedback" (unpublished Ph.D. disser
tation. University of Cincinnati, 1969. Abstracted in 
Dissertation Abstracts International XXX, no. 11-B [May, 
1970], p. 5246-B.) 

159 
Ratha Doyle McGee, "A Study of Sensitivity Training 

as a Method of Changing Self Concept" (unpublished Ph.D. 
dissertation, the University of Tennessee, 1969. Abstracted 
in Dissertation Abstracts International XXX, No. 11-A [May, 
1970], p. 4860-A.) 

V'-lh'! 



61 

producing quick changes in self-concept which were positive, 

However, he also found that time produced a similar change 

and recommended "refresher" meetings. His findings tend 

16 0 
to support Rogers's findings reported earlier. Elbert 

offered further support for Rogers's findings concerning 

sensitivity training. He found that it produced changes 

in certain aspects of self-concept and self-actualization, 

and that videotape feedback of the sessions could increase 

the effectiveness of the training. 

The Self and Communicative Selectivity 

Lecky, Hilgard, Snygg and Combs, Symonds, Rogers, 

Sullivan, Allport, Turner, Parsons, Sherif and Sherif, and 

others imply that the self is very selective in its choices 

of communicative relationships and in its perception of 

received communication^as explained earlier in their 

theories. The next two studies are good examples of the 

empirical research conducted in attempts to support the 

selectivity hypotheses. 

The first v/ork, by Morris Rosenberg, is based on a 

number of empirical studies. The essence of his results 

•^^^Weldon Eugene Elbert, "Changes in Self-Concept, 
Self-Actualization, and Interpersonal Relations as a 
Result of Video Feedback in Sensitivity Training" (unpub
lished Ph.D. dissertation. East Texas State University, 
1969. Abstracted in Dissertation Abstracts International 
XXX, no. 12-A [June, 1970], p. 5233-A.) ~ ~ 
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is explained in the simple phrase: "There is scarcely any 

behavior which cannot be interpreted as admirable in some 
161 

wayl" He found that the individual is selective in the 

interpretation of evidence received pertaining to the self 

and even in the choice of evidence. "'•̂^ The individual is 

selective in the standards and goals he choses.-'"^^ Further

more, the individual is selective in his choice of inter

personal relationships: 

people, when given the choice, will tend to 
associate v.-ith those who think well of them and 
to avoid those who dislike or despise them, 
thereby biasing the communications about them
selves to which they are exposed in a favorable 
direction.164 

He concludes his discussion of communicative selectivity 

with the following generalization: 

The communications about ourselves are thus 
either biased in a generally favorable direc
tion or are so ambiguous that our own biases 
are free to operate.-'-"^ 

Schneider took a different approach than Rosenberg, 

but he arrived at essentially the same conclusion. 

Schneider examined the selectivity exerted in communicative 

interaction follov/ing success or failure. His experiment 

offered general support for his hypothesis that: "after 

Morris Rosenberg, "Psychological Selectivity in 
Self-Esteem Formation," in The Self in Social Interaction, 
eds. Gordon and Gergen, p. 342. 

-'-̂ Îbid. , p. 342. -^^^Ibid. , p. 343. 

^^"^Ibid. , p. 343. -^^^Ibid. , p. 344. 



63 

failure experiences subjects are motivated to get approval, 

while after success experiences subjects are motivated to 

avoid disapproval.""'"^^ 

The Self and Certain Forms of 
Speech Communication 

The following two studies explore the relationships 

between the self and gossiping, and the self and verbal 

behavior of the preschool child. 

In the first study, Radlow and Berger examined the 

relationship between self-esteem and gossiping behavior 

and found the following: 

a negative relation, supporting the original 
hypothesis, has been found between self-esteem and 
gossiping. The correlation was higher (and statis
tically significant) when the gossiping is about 
one's closest female friend.16 7 

In other words, those who gossip (especially about their 

best friends) generally have a low opinion of themselves. 

16 8 
In the second study, Mintz examined the relationship 

16 6 
David J. Schneider, "Tactical Self-Presentation 

After Success and Failure," Journal of Personality and 
Social Psychology, XIII, no. 3 (November, 1969), 262-286. 

16 7 
Robert Radlow and Peter Berger, "Relationship of 

Degree of Self-Esteem to Gossiping Behavior," The Journal 
of Social Psychology, L (August, 1959), 153-155. 

16 8 
Harriet Ashinsky Mintz, "The Relationship between 

Self Concept and Body-Percept in the Preschool Child and 
Their Influence on His Verbal Performance" (unpublished 
Ph.D. dissertation, George Washington University, 1968. 
Abstracted in Dissertation Abstracts XXIX, no. 2-B [August, 
1968], p. 759-B.) 
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between self-concept and verbal performance in the preschool 

child. She hypothesized that extremes in self-concept would 

be positively correlated to extremes in verbal performance. 

The data did not support her experimental hypothesis. She 

felt that one reason for the lack of significant results 

was the inadequacy of her measuring instrument. 

Verbal Conditioning and Self-Concept 

Numerous studies have been conducted in which the 

experimenter attempted to condition a particular verbal 

response usually using reinforcers such as "good," or 

"mmm-hmm" combined with a nod of approval. Many of the 

studies have involved the conditioning of self-referents 

such as first person singular pronouns or completions of 

sentences yielding a self-report. A synthesis article by 

Krasner reviewed thirty-one experiments. The majority 

of these experiments revealed positive results. Support 

for the conclusions reported by Krasner can be found in 

later studies by Rogers and Riddle. However, merely 

•^^^Leonard Krasner, "Studies of the Conditioning of 
Verbal Behavior," Psychological Bulletin, LV (May, 1958), 
148-170. 

•'•'̂ M̂aurice Rogers, "Operant Conditioning in a Quasi-
Therapy Setting," Journal of Abnormal and Social Psychol
ogy, LX (March, 1960) , pp. 247-252. 

-'-'̂•'•Dorothy Irene Riddle, "The Effects of Verbal Con
ditioning on Self-Esteem" (unpublished Ph.D. dissertation, 
Duke University, 1968. Abstracted in Dissertation 
Abstracts International XXIX, no. 8 [February, 1969], 
p. 3092-B.) 
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changing the number of times the individual uses "I" or 

increasing the number of positive self-referents used in 

the clinical situation does not imply a change in the 

person's self-concept. The usual conclusion to a study 

of this sort is the statement made by Babbitt: "(The 

data) calls for the conclusion that the changes were 

specific and not indicative of a general change in attitude 

172 
toward the self." 

The Self and Speech in Empirical Research: 
Conclusions 

From the above review it can be seen that the fields 

of sociology and psychology have not produced large quan

tities of careful research into the relationships betv7een 

the self and speech communication, with the possible 

exceptions of selectivity and social influence. Replica

tions and further explorations into the relationships 

between the self and persuasion, and the self and other 

forms of verbal behavior is needed. As will be seen m 

Chapter Three, this need has not been met by speech com

munication researchers. However, certain conclusions may 

be tentatively presented. First, the self (whatever it 

may be) plays an important role in the relationships 

^"^^Henriette G. Babbitt, "An Attempt to Produce Changes 
in Attitudes Toward the Self by Means of Verbal Condition
ing," Journal of Verbal Learning and Verbal Behavior, I 
(1962-1963), 171. 
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between members of a group. Second, the self provides an 

explanation for selective perception of communicative 

discourse and for the selection of communicative situa

tions. Finally, the studies reported here tentatively 

indicate a possible explanation for the effect of persua

sive communication on an audience. 

The Communicative Self: Conclusions 

In spite of the troubled history of the self concept, 

with divergent interpretations and inadequate research 

concerning the self and speech communication, certain 

potentially important ideas may be drawn from the work 

in sociology and psychology. These contributions may be 

examined under three broad headings: the nature of the 

self, the role of communication in the development and 

maintenance of the self, and the effect of the self on 

communicative behavior. 

The Nature of the Self 

In this conclusion, self means what an individual 

feels he really is, and how an individual presents himself 

to others. What the individual feels he is remains fairly 

constant. How the individual presents himself to others 

varies. The individual strives for consistency of the core 

of self to the extent that he may vary the presented self 

to protect the inner core. The self then, as used here. 
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is both single and multiple, structured and process, and 

a construct. 

The Role of Communication in Self 
Development and Maintenance" 

In any theory which suggests that the development of 

the self is in any way related to one's environment, com

munication plays an important role. The first function of 

speech communication in the development of the self is 

that it allows the child to name objects, thereby classi

fying them and distinguishing the self from the non-self. 

The second function of speech communication is as a means 

of reward and punishment whereby the child learns which 

roles are ^rc^er in v'hich socicil situations. Finally, 

through the symbolic process of communication, the indi

vidual learns to generalize from one situation to another. 

The generalization allows the individual to enlarge his 

self to encompass situations other than those in his 

immediate environment. 

Speech communication is also important in the main

tenance of the self. First, through the ritual of everyday 

conversation, the individual maintains his self conception 

and its relationship to others in his environment. Second, 

only through face-to-face communicative interaction can 

the individual disclose himself to another, thereby main

taining a healthy personality and coming to know his self. 
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Finally, speech communication is a means of expression 

for the self. 

The Effect of the Self on 
Verbal Behavi'or' 

First, speech communication is a tool which is used 

to protect the self and to attain those things deemed 

necessary for the enhancement of the self. Second, main

tenance and defense of the self is an explanation for the 

process of selectivity in perception of communication and 

choice of communicative situations. Third, communication 

poses a threat to the self through fear that inopportune 

revelation may detrimentally alter the self. Therefore, 

the individual errects barriers to com.munication v.'̂ith 

others. Finally, the self may offer an explanation of 

the effects of persuasive communication on an audience. 

The previous eclectic theory will be explained in 

greater detail and v/ith certain modifications in Chapter 

Four of this work. 



CHAPTER III 

THE PRESENT STATUS OF THE SELF CONCEPT 

IN SPEECH COMMUNICATION 

The self concept is appearing more and more in courses, 

texts, theory, and research in speech communication. One 

may commonly find units on the self in psychology of speech 

courses, interpersonal communication courses, and other 

courses emphasizing theory. Also, a common objective 

for the basic course in speech is to improve the student's 

self-concept. In addition to the texts reviewed in Chapter 

One, the interpersonal speech communication text by 

173 
Keltner and the speech theory text by Murray, Phillips, 

174 Truby, and Barbour also include chapters on the self 

and communication. The texts so far mentioned are by no 

means an inclusive list, but they are representative of the 

texts now appearing in the speech classroom. Since the self 

appears to be a frequently used concept in the teaching of 

speech, a review of what speech theorists and researchers 

have found concerning the relationships between the self 

and speech communication would be beneficial. 

173 
John W. Keltner, Interpersonal Speech-Communication 

(Belmont, California: Wadsworth Publishing Company, Inc., 
1970). 

174 
Elwood Murray, Gerald M. Phillips, J. David Truby, 

and Alton Barbour, Speech, Science-Art (New York: Bobbs-
Merrill Company, Inc., 19 69). 

69 
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The Self and Speech Communication Theory 

In a tele-lecture in 1970,^^^ Frank Dance pointed out 

that there is no complete theory of human speech communica

tion. However, a number of good partial theories attempting 

to explain human speech conmiunication have been presented. 

The representative theorists to be considered here are 

Dance, Berlo, Hayakawa, Oliver, Minnick, and Eisenson. 

Frank E. X. Dance 

In his published writings. Dance has not dealt with 

the relationships between the self and speech communication 

in detail at this time. He has however, written very 

briefly about the "all-important formation of the self-

concept." Also, in a text which he co-authored with 

177 
Harold Zelko, Dance outlines his theory of self as being 

a construct having a single-structured core and a multiple-

process outer layer. Dance's works to date are not suffi

cient to determine his hypothesized relationships between 

the self and speech communication. 

175 
This tele-lecture was one of a series presented 

at Texas Tech University during the academic year 1970-1971 
entitled "Conceptual Frontiers in Human Communication Theory." 

176 
Frank E. X. Dance, "Toward a Theory of Human Com

munication," in Human Communication Theory, Original Essays, 
edited by Frank E. X. Dance (New York: Holt, Rinehart and 
Winston, Inc., 1967) , p. 298. 

177 
Zelko and Dance, "Interpersonal Relations," 121-126. 
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David K. Berlo 

Berlo presents the following definition of the self-

concept: "Our self-concept is the set of expectations 

that we have as to how we should behave in a given situa-

178 
tion." According to Berlo, the self develops through 

communication and is defined through taking the role of 

179 others. When one's self-concept is not validated by 

the other in a communicative situation, he does one of two 

things: 

Either (1) we distort the behaviors of others 
that we perceive, and make them correspond to 
our expectations, or (2) we take another look 
at our images of ourselves, we redefine self, 
we return to role-taking.1^0 

The redefinition of self usually takes place when the 

individual is forced to operate in a different social 

181 environment. Hence, Berlo presents an interactionist 

account of self which may be described as a multiple-

process- construct. 

S. I. Hayakawa 

Hayakawa differentiates the self-concept from the self 

in terms of a "map-territory" relationship: 

•'"'̂ D̂avid K. Berlo, The Process of Communication 
(New York: Holt, Rinehart and Winston, Inc., 1960), p. 12 7 

"̂̂ Îbid. , p. 125. ^^°Ibid. , p. 128. 

^̂ -̂ Ibid. , p. 129. 
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A map is not the territory: one's self-concept 
is not One' s self. A map repre.^ents not all of 
the territory: one's self-concept omits an 
enormous amount of one's actual self—we never 
know ourselves completely.1^^ 

When Hayakawa uses the term "self," he is speaking of the 

entire personality of the individual. The "self-concept" 

is merely how one sees himself and may be realistic or 

unrealistic. The self-concept, if unrealistic, is a defen

sive manuever taken by the individual because a truer 

183 statement of self would be unbearable. If the individual 

does not realize that the self-concept is incomplete, then 

he tends to believe his own rationalizations. Hayakawa 

implies that if the individual continues to believe the 

rationalizations about himself,, he eventually loses touch 

with reality. Therefore, one should strive to achieve more 

and more realistic self-concepts in his communicative inter

actions with others. 

Robert T. Oliver 

Oliver adopts George H. Mead's theory of self, as 

explained earlier. He uses the "I" and "Me" concepts 

advanced by Mead in explaining the nature of leadership 

of an audience through persuasive speech: 

-^^^S. I. Hayakawa, Language in Thought and Action 
2nd ed. (New York: Harcourt, Brace and World, Inc., 1964), 
p. 321. 

^^^Ibid., p. 323. ^^^Ibid., p. 322. 
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the speaker who would lead his audience must 
exemplify enough of the "me" to be an integral 
part of the group, and enough of the "I" to 
transcend and dominate it.^^^ 

Oliver depvelops the concept of self little, if any, beyond '̂  

this level. 

Wayne C. Minnick 

Minnick deals with the self only briefly. He feels 

186 that: "Men are motivated by their own self-image." 

The self-image is the role the person plays. Each individual 

has one primary role and many subsidiary roles. The primary 

role, usually one's occupation, is relatively constant while 

the subsidiary roles may change with the situation. The 

individual's sDPcific behavior dp.Dends on the interaction 

among society's expectations concerning the role, the 

individual's conception of the role, and the individual's 

acceptance of the role. 

Jon Eisenson 

Eisenson does not deal extensively with the self 

concept. He defines the self-concept as what the person 

•^^^Robert T. Oliver, The Psychology of Persuasive 
Speech, 2nd ed. (New York: David McKay, Inc., 19 66), 
p. 408. 

•"•̂ Ŵayne C. Minnick, The Art of Persuasion, 2nd ed, 
(New York: Houghton Mifflin Company, 1968), p. 214. 
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believes himself to be, and it develops through interaction 
1 i\ 7 

with others. One's self concept determines the image he 

attempts to give of himself to others. When there is a 

wide variance between the individual's self-concept and the 

concept of him held by significant others, the individual 

tends to adjust his self-concept to coincide with the way 

he perceives that the others view him. 

The Self and Speech Communication 
Theory: Conclusions" 

While authors may present partial theories of self in 

their text books, and many speech theorists mention the 

self, no one in the field of speech communication seems to 

have laid the necessary theoretical foundations to v7ork 
r 

concretely with the self concept in either education of 

research. Two conclusions may however be drawn from the 

above theorists: (1) the self is developed, and maintained 

or redefined through communicative interaction. (2) The 

self has some sort of effect on communicative behavior. 

The Self and Speech Communication Research 

As pointed out in the preceding chapter, researchers 

in the fields of psychology and sociology do not appear to 

have dealt adequately with the relationships between the 

y 

187 
Jon Eisenson, J. Jeffery Auer, and John V. Irwin, 

The Psychology of Communication (New York: Appleton-
Century-Crof ts , Inc., 1963), p. 338. 
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believes himself to be, and it develops through interaction 

18 7 

with others. One's self concept determines the image he 

attempts to give of himself to others. When there is a 

wide variance between the individual's self-concept and the 

concept of him held by significant others, the individual 

tends to adjust his self-concept to coincide with the way 

he perceives that the others view him. 

The Self and Speech Communication 
Theory: Conclusions" 

While authors may present partial theories of self in 

their text books, and many speech theorists mention the 

self, no one in the field of speech communication seems to 

have laid the necessary theoretical foundations to work 

concretely with the self concept in either education or ^ '•• 

research. Two conclusions may however be drawn from the 

above theorists: (1) the self is developed, and maintained 

or redefined through communicative interaction. (2) The 

self has some sort of effect on communicative behavior. 

The Self and Speech Communication Research 

As pointed out in the preceding chapter, researchers 

in the fields of psychology and sociology do not appear to 

have dealt adequately with the relationships between the 

Ml 
<1 : " 

1 07 
Jon Eisenson, J. Jeffery Auer, and John V. Irwin, 

The Psychology of Communication (New York: Appleton-
Century-Crof ts , Inc., 1963), p. 338. 
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self and speech comniunication. This conclusion should not 

be surprising considering the fact that the primary focus 

of psychology and sociology is not speech communication, but 

all behavior of individuals and groups. On the other hand, 

the primary focus of the field of speech communication iŝ  

speech conmunication. Nevertheless, the following review 

of empirical research should reveal that speech communica

tion researchers also have not dealt adequately with the 

relationships between the self and speech communication. 

The Effect of Speech Courses 
on the Self Concept 

This author found seven studies which examined the 

effect of a speech course on the self concept. Four of 

the studies deal with the effect of the "basic course." 

One of the studies deals with the effect of the "basic 

course" augmented by self-viewing. Another study deals 

with the effect of a "Speech for Teachers" course. The 

final study deals with the effect of a "Business and 

Professional Speech" course. 

The Effect of the "Basic Course."—The first study 

attempting to determine the effect of the "basic course" 

on the student's self-concept was conducted in 1956 at 

the University of Washington by Miyamoto, Crowell, and 
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Katcher. As explained in an earlier article, the 

experiment was based on the interactionist theory of Mead. 

The sample was drawn from a "basic speech" course which 

emphasized "the choice and organization of ideas, the selec

tion of words, (and) the use of voice and bodily action" "̂ ^̂  

for the experimental group. The control sample was drawn 

for an introductory psychology course. The statistical 

tools were two Q-checks, one for speaking and one for 

listening. The subject was instructed to respond to the 

self-referent items comprising the Q-checks by indicating 

whether the item was "characteristic" of himself, "not 

characteristic" of himself, or "don't know." The experi

menters used a test-retest design for both experimental 

and control groups. The t_ statistic and an item analysis 

were used to determine sample differences. "Self-concept 

as a communicator" was defined through the operations 

explained above. The results were as follows: (1) While 

both control and experimental groups showed favorable and 

statistically significant changes in their self-concepts, 

18 8 
Miyamoto et al., "Self-Concepts of Communicative 

Skills," 66-74. 
1 qq 

Laura Crowell, Allan Katcher, and S. Frank Miyamoto, 
"Self-Concepts of Communication Skills and Performance in 
Small Group Discussions," Speech Monographs, XXII (March, 
1955), 20-27. 

19 0 
Miyamoto et al., "Self-Concepts of Communicative 

Skills," 66. 
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the t tests indicated no statistically significant differ

ences between control and experimental groups. •̂ •̂'" (2) 

However, the item-analysis revealed that the speech 

student's self-concept tended to increase in terms of his 

ability to express his ideas, whereas the psychology 

student's self-concept tended to increase in terms of the 

clarity of his ideas. "'"̂^ (3) A sex difference was noted 

which the experimenters explained in terms of cultural sex 

roles. Males were more likely to view themselves as 

analytical in the communicative situation. Females, on 

the other hand, were more likely to view themselves as 

193 
more emotional. (4) While significant results were 

obtained from the speaking Q-check, no significant results 

were obtained from the listening Q-check. The experiment 

also explored the relationship between the self-concept and 

communicative effectiveness. This relationship will be 

examined later. 

A possible incongruency may exist between Mead's 

theory and the experiment conducted by Miyamoto, Crowell, 

and Katcher. As explained in Chapter Two, Mead believed 

that one's behavior was determined by how he perceives 

that others view him in a particular situation. Miyamoto 

191 . 192 
•̂ ^ Ibid. , 68. ^^Ibid. , 73. 
193 
-^^•^Ibid., 74. 
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et__al. attempted to measure how the individual viewed 

himself in the communicative situation. Whether or not 

this theoretical difference would have significantly 

affected the obtained results can not be determined at 

this time due to the lack of relevant research. 

The second study concerning the effect of the "basic 

course" took the form of an M.A. thesis at the University 

of Colorado in 1964 by Hof fman. "'"̂'̂  She appears to have 

based her experiment on the theory of Rogers. She drew 

her sample from a beginning public speaking course which 

emphasized organization, delivery, etc. The descriptive 

study used a test of speech attitudes, self ratings, class 

ratings, and self percf^ption of audience ratings-. The data 

were examined using a correlation technique. The self was 

described as being stable, as interpreting experience, and 

as being valid only when viewed from the person's frame of 

195 . . . 
reference. The results revealed a lack of significant 

196 

correlation between any of the variables. The experi

menter explained the lack of correlation in terms of the 
. . 197 

stability of the self. 

194 
Doris Juanita Hoffman, "A Preliminary Study of 

Certain Aspects of Self-Concept and Training in Speech" 
(unpublished M.A. thesis. University of Colorado, 1964). 

1 95 196 
I^il- ' pp. 11-15. ^^Ibid. , p. 91. 

•^^^Ibid. , pp. 102-103. 
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The third study was conducted at Pennsylvania State 

19 8 University in 1967 by McCroskey. While McCroskey does 

not use the term "self-concept," his study measured "the 

199 students' attitudes toward themselves as speakers." 

The sample was drawn from the "basic course." However, 

McCroskey did not explain the content of the course. He 

used a six-item semantic differential for the concept "My 

Speaking Ability" with a test-retest design. He used a 

t test to determine the difference between means in the 

test-retest situation, and an analysis of covariance to 

determine differences in the quality of teachers. The 

results were as follows: (1) The t test revealed a 

statistically significant favorable change in the students' 

attitude toward themselves as speakers. (2) The analysis 

of covariance produced no significant differences among 

teachers. However, McCroskey's study seemed to indicate ;t 

that graduate assistants were better teachers than regular 

faculty members. 

The major problem with McCroskey's study is the lack 

of a control group. V7ithout the control group, he cannot 

justifiably argue that the change in attitude resulted 

from the course rather than outside factors. 

-̂ ^̂ James C. McCroskey, "The Effect of the Basic Course 
on Students' Attitudes," Speech Teacher, XVI (March, 1967), 
115-117. 

^^^Ibid., 115. 

i.-l! 
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The final study considering the effect of the "basic 

course" was conducted at the University of Kansas in 1967 

by Brooks and Platz. They base their experiment on the 

theory of Rogers and Berlo. The measuring instrument used 

was a Q-sort composed of seventy randomly selected items 

from the Crowell et al. Q-check. The subject was instructed 

to place the seventy self-referent items into piles in 

accordance with a nine category forced-sort. The nine 

categories formed a continuum from "least descriptive" to 

201 "most descriptive." The sample was randomly selected 

from students enrolled in the Fundamentals of Speech course, 

the content of which was not explained. Each student sorted 

the items twice, once for his self-concept and once for his 

ideal self-concept. The results of each sort were then 

correlated with a predetermined ideal sort. The ideal sort 

was determined by having seven speech professors sort the 

items for the ideal communicator. The same procedure was 

repeated for a control group not enrolled in the speech 

course. The pretest and posttest means were then compared 

with a t test to determine differences. Finally a quartile 

analysis was performed on the data. The results were as 

follows: (1) the upper three quartiles showed a significant 

improvement in the experimental group, while the lowest 

^^^Brooks and Platz, "Effects of Speech Training," 44-49. 

2°^Ibid., 45. 
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quartile showed deterioration of the self-concept. The 

control group suffered a significant deterioration of self-

concept as a communicator. (2) The only sex difference 

observed was that women showed a better ideal self-concept 

in the posttest than did men. (3) The ideal communicator 

concepts were fairly stable for both control and experi-

2np mental groups. 

The Brooks and Platz study appears to have certain 

problems. First, they partially justified the study by 

citing the McCroskey and Miyamoto et al. studies as being 

contradictory. This statement is not valid. As reported 

above, McCroskey reported a significant improvement in the 

students' attitudes, but he did not use a control group. 

Had not Miyamoto et al. used a control group, they too 

would have shov:n a significant improvement: "If the speech 

classes had been tested alone, significant differences would 

have been observed between Time I and Time II on the com-

203 municator scale." Hence, the Brooks and Platz study is 

justified on an invalid statement. Second, an essential 

part of the study, the predetermined ideal communicator sort, 

does not appear to be consistent with Rogers's theory of 

"Client-Centered Therapy." Rogers's theory is based on the 

premise that therapy should aim at "actualizing" the client's 

^^^Ibid., 49. 

203 . 
Miyamoto et al., "Self-Concepts of Communicative Skills," 68. 
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self. By "actualizing" Rogers means that the client's 

self-concept and the client's ideal self-concept should 

become congruent, not that the client's self-concept should 

become congruent with the therapist's ideal self-concept. 

Brooks and Platz determine the quality of the student's 

self-concept by correlating it not with the student's 

ideal self-concept, but with seven speech professors' ideal 

self-concept as a communicator. This method of determining 

self-concept does not appear to be consistent with Rogers's 

theory. 

The four studies cited above differ concerning their 

underlying theories, their samples, their measuring instru

ments, their research designs, and the statistical operations 

used to manipulate the data. Since each of the studies used 

operational definitions for the term "self-concept as a 

communicator," each study was speaking about something 

different than the others. Therefore, no acceptable 

generalizations can be drawn from a comparison of these 

four studies. 

Because the previous four studies appeared to be 

similar, they were explained in considerable detail. Since 

the following studies are obviously different, they will 

not be considered in as great detail. 

The Effect of a "Basic Course" Augmented by Self-

Viewing. --The only article found dealing with the effect 

of a "basic course" augmented by a self-viewing technique 
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was conducted recently at Western Michigan University by 

Dieker, Crane, and Brown. The experiment used video

tape playback to allow the student to view himself in the 

speaking situation. Improvement was determined by comparing 

the actual-ideal self congruency at the beginning and end 

of the course. The results of the experiment were as 

follows: 

Contrary to predictions, four individual experi
ences with self-confrontations resulted in signif
icantly less improvement in actual-ideal self 
congruence than four similar experiences without 
self-confrontation.^05 

The experimenters advanced three possible explanations 

for the results: (1) Self-viewing provides the student 

v/ith a realistic conception of self, while speaking with

out self-viewing tends to inflate students self-concepts. 

(2) Students who did not get video-tape feedback may have 

forgotten their weaknesses by the time they took the tests 

of self-concept. Students in the self-viewing condition, 

reminded by video-tape feedback, may have better remembered 

their weaknesses v/hen taking the tests of self-concept. 

(3) Finally, the results may possibly be explained in terms 

^^"^Richard J. Dieker, Loren Crane, and Charles T. 
Brown, "Repeated Self-Viewing on Closed-Circuit Television 
as It Affects Changes in the Self-Concept and Personality 
Needs of Student Speakers," Speech Teacher, XX (March, 1971), 
131-142. 

2^^Ibid., 139. 
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of the lack of comments during the self-viewing 
one 

experience. 

The Effect of a "Speech Course for Teachers" on Self-

Concept.—The only study found dealing with the effect of 

a speech course designed for teachers was conducted in 1968 

by Summers and Allen. ̂ "7 ^^^^^ achieved the following 

results: (1) Students significantly improved their self-

concepts as communicators as measured by the Crowell Q-sort. 

(2) The gains by students in the speech course were signif

icantly greater than the gains by students in control 

courses. 

The Effect of a Business and Professional Speaking 

Course on Self-Concept.--The only study found which examined 

the effect of a Business and Profesional Speech course on 

2 0 8 
self-concept V7as conducted in 19 69 by Furr. Furr found 

that while the self-concepts of both speech and non-speech 

students significantly improved during the time bounded by 

the pretest and posttest, gains by speech students were 

significantly greater. Furr's study has one very important 

^^^Ibid., 141. 

^^"^Gene F. Summers and Ronald Allen, "Communicative 
Abilities Among Teacher Trainees," Contemporary Education, 
XL (October, 1968), 43-48. 

^^^H. Bedford Furr, "Influences of a Course in Speech-
Communication on Certain Aspects of the Self-Concept of 
College Freshmen," Speech Teacher, XIX (January, 1970), 
26-31. 
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theoretical inconsistency. Furr appears to base his study 

209 on Muzafer Sherifs theory of self. Furr used the 

Tennessee Self Concept Scale and the Guilford-Zimmerman 

Temperament Survey to measure the student's self-concept. 

Sherif does not approve of "contrived" experiments or 

paper-and-pencil tests of self concept: 

The person's words and deeds from which his 
"inner self" is inferred are seldom, if ever, 
his words and reactions to direct questions 
or test forms in contrived situations, such 
as in the laboratory or in an interview forced 
on him. It is in natural situations, when the 
individual is not "on guard" as he is in such 
contrived situations, that his expressions, 
words, and deeds reflect what he really is and 
what makes him tick in a consistent way.^ 

Hence, the tests used by Furr would not adequately reveal 

the student's self according to Sherif's theory. 

The Effects of Speech Courses on Self Concept: Con-

clusions.--Due to theoretical inconsistencies and a lack 

of comparability of studies, no definitive conclusions 

may be drawn concerning the effects of speech courses on 

students' self-concepts. 

Self Concept and Effectiveness 
of Speakers 

If the self-concept has a significant effect on com

municative behavior, then a high, positive correlation 

^O^ibld., 26. 

i 

\ 
I' 

•̂'-̂ Sherif and Sherif, Social Psychology; p. 293 
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should exist between the individual's self concept and his 

speaking abilities. Four studies were found which attempted 

to investigate such a relationship. 

In a study reported earlier, Miyamoto et al. found 

that students with high self-concepts performed better 

than students with low self-concepts in the speaking, but 

not the listening, situation. ̂"'"•'" In 1963, Ferullo con

structed a six-factor Q-sort to measure self concept as 

212 

a communicator. The six factors were self-acceptance, 

independence, self-rejection, dependence, withdrawl, and 

lack of emotional control. Each subject was asked to sort 

the self-referent items three times: once as a description 

of how the subject saw himself, once as how the subject 

would like to be, and once as how the subject thought others 
213 

saw him. Ferullo's results were as follows: (1) Better 

speakers revealed a higher correlation between their actual-

self concept and their ideal-self concept. (2) Better 

speakers revealed a higher correlation between their actual-

self concepts and their "other"-self concepts. (3) Poorer 

speakers revealed higher scores on the lack of emotional 

control and dependence factors, and lower scores on the 

^Miyamoto et al., "Self-Concepts of Communicative 
Skills," 73. 

^"^^Robert J. Ferullo, "The Self-Concept in Communi
cation," Journal of Communication, XIII (June, 1963), 77-86. 

^-^•^Ibid. , 83. 

I 

11 
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self-acceptance and independence factors. No significant 

differences were found between better and poorer speakers 

on the self-rejection and withdrawal factors. (4) Finally, 

both better and poorer speakers revealed higher correlations 

between their actual-self/"others"-self relationship than 

between their actual-self/ideal-self relationship.̂ "'"'̂  In 

other words, better speakers tended to have a better concept 

of themselves as communicators. 

215 In 1967, Rossillon found a significant correlation 

between the student's self-concepts of his effectiveness 

as a speaker and the student's speech grade. In another 

study reported earlier. Summers and Allen found that 

students with high self concepts as communicators give 

better speech performances than students with low self 

concepts. Also, the correspondence between the self con

cept and speech performance became greater as instruction 

^ A 216 proceeded. 

The four studies cited above tend to support the 

general conclusion that self concept as a communicator and 

effectiveness as a communicator are closely related. 

214 
^•^^Ibid. , 83. 

^-^^Joseph Pierre Rossillon, "The Construction and 
Validation of a Forced-Choice Scale to Measure Students' 
Self-Concepts of Their Effectiveness as Speakers," Speech 
Monographs, XXXIV (August, 1967), 318-319. 

•̂"•̂ Summers and Allen, "Communicative Abilities," 48. 
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The Self Concept as a Communicator 
and Personal Competence 

Three studies were found which dealt with the subject's 

self-concept as a communicator and his personal competence. 

Personal competence, as used here, refers to the individual's 

social and emotional adjustment to his environment. 
/' 

In 1963, Goodman conducted a study at the New York [ 
f 

University which attempted to describe the relationships I 

between the individual's image of himself as a communicator 

217 and his personal competence. Goodman used children with 

impaired speech as subjects assuming that they would have a 

low concept of themselves as communicators. His results 

revealed that the children with impaired speech were (1) 

less socially mature, (2) more concerned with scholastic 

interests, (3) in need of less consensual validation by 

others regarding their role performance, and (4) considered 

as "second class" citizens by their peers, 

218 ' 

In 1967, Archer found a correlation between the i 

speaker's self-image and a special manifestation of lack 

of personal competence, stage fright. Her conclusion was 
as follows: 

Norman Goodman, "Communication and the Self-image" 
(unpublished Ph.D. dissertation. New York University, 1963. 
Abstracted in Dissertation Abstracts, XXVI [March, 1966], 
p. 5579.) 

•̂'"̂ Kay Morgan Archer, "An Experimental Study of the 
Self-image as a Contributor to Stage Fright" (unpublished 
M.A. thesis. University of Akron, 1967). 
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sufficient data has been found to support the 
writer's hypothesis that the basic cause of stage 
fright experienced by beginning speech students 
would seem to be the factor of self-image.^19 

The final study was conducted by Heisey^^^ in 1968 at Kent 

State University. Heisey's study represents an attempt to 

describe the relationship between fifth grade students' 

personal-social adjustment and their self-perceptions of 

communication skills. He obtained the following results: 

(1) Fifth graders with high self concepts as communicators 

tended to be rated higher in adjustment by their teachers. 

(2) No relationships were found between a child's self-

concept as a communicator and his popularity. (3) Children 

who scored high on the test of adjustment also scored high 

on the self-concept test. (4) No sex differences were 

observed. 

The three studies cited above seem to indicate that 

one's self-concept of his communication skills is somewhat 

related to his personal competence. 

The Self and Verbal Behavior 

The following two studies deal with tv7o related forms 

of verbal behavior. The first study deals with discussion. 

-̂̂ Îbid. , p. 28. 

^^^Marion J. Heisey, "An Investigation of Self-
Perceptions of Oral Communication Skills Among Fifth Grade 
School Children" (unpublished Ph.D. dissertation, Kent State 
University, 1968. Abstracted in Dissertation Abstracts 
International, XXIX, no. 12 [June, 1969], p. 4326-A.) 
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the second with debate. 

The Self and Small Group Discussion.--The pioneering 

study into the possible relationships between the self and 

speech communication conducted by speech researchers was 

conducted at the University of Washington in 1955 by 

221 Crowell, Katcher, and Miyamoto. The study dealt with 

the relationships between students' self-concepts as com

municators and their performances in small group discussions 

The student with a low self concept appeared to be self-

centered, insecure, and overly concerned with the picture 

222 

he presented. Those with high self-concepts appeared 

to contribute more to decisions, to contribute more to 

understanding, perform m.ore of a leadership function, and 

generally serve a more active role in the group. Those 

with high self-concepts were also considered less agreeable 
223 

and willing, and they yielded less to others. 

Self-Esteem and Debate Judges' Decisions.—In 1967, 

Kaufman^^"^ discovered that debate judges' decisions were 

not determined by their attitudes or their self-esteem. 

^̂ •'"Crowell et al. , "Self-Concepts of Communication 
Skills," 20-27. 

^^^Ibid., 24. 

^^^Ibid., 25. 

^^"^Rebecca Lee Kaufman, "The Effect of Self Esteem on 
Decision Making in Debate" (unpublished M.A. thesis, Ohio 
State University, 1967). 
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The Self and Speech Communication 
Research: Conclusions 

From the preceding review of empirical research, no, 

or very few, general conclusions are warranted. One might 

tentatively conclude that those with high self-concepts 

tend to be better communicators. However, the primary 

conclusion drawn from the research is that much more 

careful research is needed into the relationships between 

the self and speech communication. 

Conclusions 

The preceding survey of the present status of the 

self concept in speech communication warrants the following 

general conclusions: (1) Speech communication theorists 

have not dealt adequately with the concept of self at this 

time. (2) Speech communication researchers have not 

adequately dealt v.-ith the concept of self at this time. 

(3) Hov/ever, the above survey tends to suggest that the 

self-concept is related to the individual's speech communi' 

cative behavior, although the nature of the relationship 

has not yet been determined. 



CHAPTER IV 

THE COMMUNICATIVE SELF 

Say not, "I have found the truth," but 
rather, "I have found a truth." 

—The Prophet, Kahlil Gibran 

This writer would modify Gibran's admonition even 

further and say, "I may have stumbled on a few possible 

truths." The ideas presented for consideration in this 

chapter can not be traced to any one source, but represent 

the results of an eclectic process. This chapter will 

involve three major portions: First, the author will 

advance a theory explaining possible relationships between 

the self concept and speech communication. Second, certain 

recommendations for research into the nature and functions 

of the communicative self will be presented. And finally, 

certain pedagogic suggestions will be presented. 

Toŵ ard a Theory of the Communicative Self 

The theoretical constructs to be advanced are intended 

to be neither a theory of personality nor a theory of human 

speech communication, nor the explanation for all communi

cative behavior, but merely £ possible explanation for some 

communicative behaviors. 

92 
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The Nature of the Self 

Proposition I.--The "self" includes both what an 

individual "feels" he really is and how he presents himself 

to others. That which an individual "feels" he really is 

may be called the "core-self." The "core-self" is a con

struct comprised of the individual's conscious and uncon

scious feelings plus his attitudes toward himself and his 

fundamental relationships with his environment. Whether 

or not the "core-self" is innate, is moot, an unanswerable 

question at this time. What is important is that the 

"core-self" is maintained through long-term consistent 

relationships, such as the parent-child, husband-wife, and 

individual-culture relationships. The "core-self" changes 

only at times of severe disruption of long-standing rela

tionships, such as the identity crisis in early adulthood 

225 
reported by Erikson. 

The way an individual presents himself to others may 

be called the "presentational-self." The "presentational-

self" is a dynamic construct which is situational in nature. 

The "presentational-self" is dependent upon what the indi

vidual perceives the expectations of others to be for him 

in a particular situation. What one perceives the expec

tations of others to be may change due to feedback received 

^^^Erik H. Erikson, "Identity and Identity Diffusion," 
in The Self in Social Interaction, eds. Gordon and Gergen, 
pp. 197-206. ~ ~ 
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during interaction. The "presentational-self" may not 

2 ? 6 
always be consistent with the "core-self." 

Proposition II.--The "core-self" strives for consis

tency. The individual seeks to maintain his conscious and 

unconscious feelings and attitudes toward himself by 

striving to maintain consistent long-term relationships. 

Disruption of the "core-self" results in severe anxiety 

which in turn results in a redefinition of the "core-self." 

In order to avoid disruption, the individual takes defensive 

action. The defensive action may even take the form of 

hiding behind the "presentational-self." 

The Role of Corjriunication in Self 
Development and Maintenance 

Proposition III.—Communication is essential in the 

development of the "core-self" and "presentational-selves." 

Speech communication does not appear to be essential to 

self development. After all, deaf-mutes develop selves, 

yet they cannot engage in spoken symbolic interaction. 

However, symbolic interaction does appear to be essential, 

and in the normal individual spoken symbolic interaction 

appears to have the greatest impact. 

The first function of communication in the development 

of the self is that it allows the child to name objects, 

thereby classifying them and distinguishing the self from 

^^^See Gergen, "Personal Consistency," pp. 299-308. 
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the non-self. Furthermore, the child defines relationships 

through the process of comnmnication, and communicative 

relationships determine the nature of the "core-self." 

Also, the child develops his perceptions of the expectations 

of others through communication. These perceived expecta

tions determine the nature of the "presentational-self." 

The second function of communication in the develop

ment of the self is as a means of reward and punishment. 

The reward or punishment the child receives determines his 

function in the relationships between him and his environ

ment. Reward and punishment also allow the child to deter

mine the appropriateness of his responses to the perceived 

expectations of others. 

The third function of communication in the development 

of the self is that through the symbolic process of communi

cation, the individual learns to generalize from one 

situation to another. Generalization allows the individual 

to enlarge his "core-self" to encompass relationships other 

than those in his immediate environment. Generalization 

also allows the individual to anticipate the expectations 

of others and to predict that expectations in a new situa

tion will be analogous to those in a similar familiar 

situation. 

Proposition IV.--Communication is essential to the 

maintenance of the "core-self" and the "presentational-

selves." First, through the ritual of everyday conversation. 
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the individual maintains consistent relationships thereby 

maintaining the consistency of the "core-self." Conversa

tion ritual serves the additional function of providing 

the individual with a means of evaluating the efficacy of 

the "presentational-self." 

Communicative interaction which goes beyond the level 

of mere ritual also serves important functions in the main

tenance of the "core-self." Only through face-to-face 

communicative interaction can the individual disclose his 

"core-self" to another. This self-disclosure is necessary 

to the maintenance of a healthy personality. Furthermore, 

the individual can come to know and understand his "core-

self" and his relationships with others only through the 

interaction of face-to-face communication. 

The Effect of the Self on Verbal Behavior 

Proposition V.--Communication is a tool used to attain 

those things deemed useful to the enhancement of the "core-

self. " Certain goals and relationships are useful in main

taining the consistency of the "core-self." Communication 

is one of a number of tools that the individual may use to 

attain those goals and create relationships. 

Proposition VI.--The "presentational-self" determines 

the content and nature of communicative behavior in a 

particular situation. The image that one individual has 

of another is determined by the interpretation of the 
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communication between them. Therefore, the communicative 

behavior of the individual will be consistent with his 

"presentational-self" though not necessarily with his 

"core-self." 

Proposition VII.—The individual's attempts to maintain 

the consistency of his "core-self" are an explanation of 

defensive behavior. Any communication involves a potential 

threat to the "core-self" because inopportune revelation of 

conscious or unconscious feelings and attitudes may detri

mentally alter the individual's relationships with others. 

Barriers are therefore erected to defend the "core-self." 

The individual may distort the information received in 

communication to make it consistent with the "core-self." 

The individual also selects communicative situations that 

are likely to maintain the consistency of the "core-self." 

Proposition VIII.--The nature of the "core-self" and 

the "presentational-self" are possible explanations of 

reticence. If the individual considers his cultural image 

to be one of a man of action rather than words, he may 

choose to remain silent. If the individual feels that a 

particular situation threatens his "core-self," he may choose 

to be silent. If the individual believes that his long-

term relationships are not adequately maintained through 

speaking, he may choose to be silent. If the individual 

wishes to present an image of himself as a man of thought 

rather than words, he may choose to be silent. If the 
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individual feels that others expect him to be "seen and not 

heard," he may choose to be silent. 

The Communicative Self and Research 

As pointed out earlier in this study, empirical research 

into the possible relationships between the self and speech 

communication is inadequate. One of the primary goals of 

this study has been to encourage further research. To 

facilitate future research into the nature and functions of 

the communicative self, the following suggestions are 

offered for consideration. 

Research Implications of the Above Theory 

Testing of Hypotheses.--Many assertions were made in 

the above theory v/hich need to be tested empirically. The 

author recommends longitudinal studies wherever possible. 

Briefer field studies are recommended wherever longitudinal 

studies are impossible or infeasible. If the above theory 

is valid, experiments conducted in the laboratory setting 

are of limited value. They may be able to test certain 

hypotheses concerning the conscious aspects of the "core-

self" and hypotheses concerning the "presentational-self"; 

however, laboratory studies are probably impractical for 

testing hypotheses dealing with the unconscious aspect of 

the "core-self." 

Measuring Instruments.—Before a measuring instrument 

is used, the researcher should determine whether it taps 
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the "core-self" or the "presentational-self." The author's 

opinion is that most of the self-referent tests, such as 

Q-sorts and semantic differentials, tap only the "presenta

tional-self." Perhaps projective tests along the lines of 

the Rorschach inkblot test or the Thematic Apperception Test 

may be able to tap "core-self." Furthermore, introspective 

tests should emphasize the way that the individual perceives 

that others view him, as this is what determines the nature 

of the "presentational-self." 

Research Unrelated to the Above Theory 

Defining TeinT\s.--If the variables are defined in light 

of a particular self theory, the researcher needs to take 

care to ensure that the experiment is consistent with the 

theory. Also, a verbal definition in addition to the 

operational definition may be of value in the accurate 

understanding and replication of the experiment by others. 

Nature of the Study.--In the author's opinion, more 

descriptive studies are needed rather than experimental 

studies. Descriptive studies are needed to discover 

possible relationships which could then be tested experi

mentally. 

Pitfalls in Research.--The researcher needs to become 

familiar with at least two concepts, the "Rosenthal Effect," 

and the "Hawthorne Effect." The "Rosenthal Effect" is the 

tendency of the researcher to consciously or unconsciously 
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manipulate the data in such a way as to obtain the desired 

results. Perhaps the best way to overcome this pitfall 

is to have someone else conduct the study who is not deeply 

involved in the results. Also, having someone who does not 

know the full research design administer the tests may be 

of some help. 

The "Hawthorne Effect" is the tendency of the subject 

to give the experimenter the kind of response that the 

subject thinks the experimenter wants. Perhaps the best 

way to overcome this pitfall is to disguise the experiment 

when administering it and explain it to the subjects only 

after the experiment is completed. 

The Self Concept and the Speech Classroom 

The self appears to be a useful concept in explaining 

barriers to communication and in explaining why an individual 

acts as he does in a given communicative situation. 

The teacher should be aware of the fact that the class

room and the graded speech probably pose a threat to the 

student's self-concept. He may therefore take defensive 

action in his speaking behavior. 

The teacher is probably asking too much for one class 

to significantly change the student's "core-self." However, 

the teacher should be able to affect a change in the stu

dent' s "presentational-self." 
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Conclusions 

Whether or not the reader adopts the theory of the 

communicative self presented in this chapter, a self theory 

appears to be useful to the field of speech communication. 

Self theory appears to be useful to the development of a 

total theory of human speech communication. The self 

appears to be a useful area of research, and it appears 

to be useful in the speech coimnunication classroom. 



CHAPTER V 

SUMMARY 

A brief examination of the field of speech revealed 

that the self concept was appearing in various new text

books, especially texts dealing with interpersonal communi

cation. Also, numerous research articles had been published 

which were concerned with the possible relationships between 

the self and speech communication. Finally, three of the 

recommendations of the New Orleans Conference on Research 

had suggested that variables be defined more precisely, 

that speech communication theories should be formally 

outlined, and that speech communication theories should 

be related to theories in other fields of study.^^' 

As a result of the initial investigation, the author 

decided to conduct the present study. The purpose of the 

study was to attempt to clarify the self concept in speech 

communication. The clarification involved the following 

two steps: (1) an examination of the relationships 

between the self and speech communication as advanced by 

theorists and researchers in the fields of psychology, 

sociology, and speech communication, and (2) the suggestion 

of theoretical constructs which hopefully would be useful 

to speech communication researchers and pedagogues. 

22 7 
Kibler and Barker, "Conceptual Frontiers," pp. 34-36 
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After reviewing theories and research in the fields 

of psychology and sociology, the author concluded that the 

concept of self had many different meanings and that 

certain relationships may exist between the self and speech 

communication. A review of theories and research in the 

field of speech communication revealed that too little 

attention had been given to the relationships between the 

self and speech communication and that no definitive con

clusions could be drawn. 

Finally, certain theoretical propositions were advanced, 

and recommendations were made concerning the possible uses 

of the self concept in future speech communication research 

and pedagogy. 

The author makes no claims of originality concerning 

the theory previously presented, nor does he make any 

claims concerning the validity of the theory at this time. 

The author hopes that the theory presented may provide 

some clarification of the possible relationships between 

the self concept and speech communication and that the 

theory may prove to be useful to speech communication 

scholars. 
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