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Introduction
The goal of thefreshmanseminars at colleges and universities across the country
have been aimed at addressing both the academic and social concerns of new students
while introducing them to the resources and climate of the campus. The motivation
behind these programs has largely been retention. This proposal for revisions of the
Texas Tech Honors Collegefreshmanseminar also addresses the social and academic
needs of students, but the motivation behind it isn't for retention to either the program or
to the university, but to primarily address the need for community building within the
College. In fall 1996 the official number of students in Honors was between 400 and
500. By fall 2000, the number had risen dramatically to around 900 students. There is a
growing need to keep students engaged in the Honors experience, and while student
organizations, Honors housing, and other extracurricular activities are helpful and even
essential to addressing this need, a more all-inclusive program such as the modified
freshman seminar proposed in this paper is necessary for building community and
orienting entering students to the philosophy of education Honors engenders. This
seminar includes some of the traditional elements of a typical orientation program, such
as library tours, time management workshops, and the presentation of campus
involvement opportunities. These elements introduce the new student to basic resources
on campus. In order to build community, however, special teamwork opportunities must
be coordinated as well, and this is accomplished in the proposed seminar through the
integration of the basic interpersonal skills instruction and activities found in HDFS 2300
class, and a service-learning component. Philosophical issues and discussions are
addressed in the reflection component. In order to organize all of these elements into a

cohesive, coherent program that will challenge but not overwhelm new students, the
structure of the program has been based on learning community models, and a philosophy
of education has been used to shape the overall balance and focus of the actual curricular
issues. Before discussing the nuts and bolts of the proposal, it's important to provide a
framework for discussion by addressing and explaining the philosophy and models used.
After establishing aframework,each section of the seminar's learning community - the
service, content, reflection, and capstone hours - can be elaborated upon, and issues
concerning implementation of the program and its functions both within the Honors
College and the University as a whole can be discussed. The decisions made in the
development of this proposal came back time and again to fimdamental questions of what
Honors should and should not be, and these questions are addressed throughout the
explanation of the program. The entirety of this proposal has been tested against the
vision of education towards which the Honors College aspires.

Guiding Principles
Educational Philosophies
A fundamental question must be asked of any education endeavor: What are the
educational goals of the program and in what manner will they be met? The answer will
be determined by the underlying philosophy of education that has guided the focus and
development of a curriculum or program.

Perennial Philosophy
It's important to explain the philosophy of education behind the Honors College
in order to understand the fimctions the proposed revisions to thefreshmanseminar will
fulfill. Honors at Texas Tech has been established in order to provide a liberal, not just
general, education within the context and with all the benefits of a large research
university. There is a distinction between the liberal arts approach of Honors and the
general approach Texas Tech uses through the core curriculum. Traditionally, liberal
education has had a more perennial philosophy shaping it, meaning that "great ideas" that
are universal to humanity are explored through the study of original literature as opposed
to purely textbook teaching and didactic instruction. In its purest form, students in a
liberal arts atmosphere are given no choice as to which subjects they will study. They
become more well rounded individuals by being required to study areas in which they
may not have originally expressed any interest. The Honors College is currently a
blending of the liberal arts spirit with general education's format, which allows students
to choose a major and pick among a list of core classes. The most marked difference

between most general education classes offered at Texas Tech and the more liberal arts
classes of Honors is size. Honors classes are designed with only 25 students in mind, and
by keeping classes small, more in-depth discussion of key ideas among students is made
possible. This dialogue is at the heart of the perennial philosophy of education. Dialogue
both depends upon and builds upon the sense of community that exists among the
students and faculty. If community is established among Honors smdents early in their
college careers through the service, interpersonal skills development, and reflective
dialogue built into the revisions for thefreshmanseminar, students will be more prepared
for what will be expected of them in fiiture Honors classes.

Progressive Philosophy
Building community is a social interaction issue, and teaching any organization to
become a learning community requires a progressive approach. The content of the basic
interpersonal skills class (HDFS 2300) is one of the choices given by the University's
core curriculum to fulfill the communications requirement. The communications
requirement is meant to make students aware of the communication issues they will
encounter in everyday life as well as in the work environment. The Fall 2000 Honors
section of HDFS 2300 as taught by Mr. Don Arterbum made use of the textbook, but was
based largely on activities that encouraged students to test and reflect upon the way they
interacted with other students. They learned the content in the only reasonable way: by
doing it. Building this kind of curriculum into the seminar will directly address specific
issues of communication that are so essential in maintaining a connection among students
and faculty in the Honors College, while at the same time allowing students to earn credit

for the communication requirement of Tech's core curriculum. The service-learning
component has been added into the proposal to be the opportunity for the application of
what is learned from the HDFS 2300 curriculum to real world problems. The
combination of the guided practice of skills and the application of skills towards
achieving a common goal is a powerful way to create lasting bonds among Honors
students.
The reflection hour is meant to focus the community that is built in the content
and service hours towards the goal of liberal education. Discussion will revolve around
selected readings that can be related to some of the human issues that may be
encountered during service. Liberal education is often promoted under the mantra that
students should "learn for the learning's sake." While this is the goal of liberal
education, the argument is often lost on students in a system and culture that encourages
job training and quick graduation. William Casement has suggested that liberal
education needs a new campaign sfrategy, one that points to specific human events and
encounters in which a liberal education is essential. He points to Mortimer Adler's list of
"great ideas" as a starting point, citing the idea offreedomas one example and providing
specific instances when a careful contemplation and understanding offreedomwould
make a difference in a person's life:
One of your co-workers likes to play rap music while on the job, within earshot of
other workers who have complained. Discussion ensues about cultural
insensitivity, about the content of rap, and with claims about constitutional rights.
Should the music be stopped?
You are told by the local merchant's association that the new sign you've put up
advertising your business does not conform to the associations standards- it is too
large and too brightly colored. Will you change your sign? Just what is at issue
here?

The school district where your children are enrolled is considering requiring
students to wear uniforms. Do you find this to be an abridgement offreedom?If
so, is it an acceptable one?
The school district where your children are em-olled is considering offering a
Bible course. The proposal causes much debate overfreedomof religion and
separation of church and state. Where do you stand?
In a church sermon you hear that the manyfreedomswe have are actually
limiting; ultimate freedom is to know God and the truth. What does this mean?
(101)
Casement goes on after citing these examples to say that all people, regardless of their
education, use the concept offreedomin their everyday thinking, but the difference is
how well-informed that thinking is, and how much more meaning a liberal education can
give statements such as "I have my constitutional rights." The types of examples
Casement gives are the kind that can potentially face students in their service experience,
and if a specific connection is made between the confrontation of these problems and the
benefits of liberal education, then perhaps students will realize what Robert Hutchins
wrote; that liberal education prepares us to be free:
You have to have this education if you are going to be happy; for happiness
consists in making the most of yourself. You have to have this education if you
are going to be a member of the community; for membership in the community
implies the ability to communicate with others. You have to have this education
if you are going to be an effective citizen of democracy; for citizenship requires
that you understand the world in which you live... A free society is composed of
free men. This means that you have to think; for the free man is one who thinks
for himself It means that you have to think, for example, about the aims of life
and organized society. (Hutchins v-vi)
Hopefiilly the demonstration of this argument in the progressively designed seminar will
help the liberal education goals of Honors compete better for the time of students, which
students' majors currently command, by making students more aware of the practical,
life-essential benefits of liberal education.

Existential Philosophy
The interpersonal skills developed in community building depend heavily on
intrapersonal understanding. In other words, the degree to which individuals are able to
interact in society depends on their self-knowledge (Adler and Towne). Personal
understanding that leads a student to accept responsibility for his or her own life is the
main goal of the existential philosophy of education. The existential approach is utilized
to some degree in the proposed seminar through typicalfreshmanseminar activities, such
as learning style tests, as well as the construction of a portfolio that will allow students to
begin tracking their personal development throughout college. The learning expected to
take place in this seminar will not be self-paced, as an existentialist educator would
prefer, but students will have the chance to make better personal choices concerning both
the academic and social aspects of their college career by examining themselves and the
role they would like to play in society.

Transformations
The three philosophies that informed the development of the proposed seminar,
perennialism, progressivism, and existentialism, coincide with three different levels of
transformation that Sandra Nieto says is part of all good teaching: individual, collective,
and institutional levels. Nieto discusses these levels as a way of showing how changes in
teachers' attitudes and beliefs can influence they way they work with their colleagues,
which is the collective level. In transforming the collective level, groups of teachers can
be more productive in transforming the policies and practices of their schools. This is a

bottom-up principle that is also necessary in building up liberal arts in the Honors
community. The culture of any educational community depends upon the choices and
motivations of faculty and students alike, and deliberately focusing on student attitudes
and their academic and social adjustment to college life can be a step forward in creating
a liberal arts community in Honors. Barbara Leigh Smith writes in an article in Liberal
Education (1991) that "on most campuses, the campus culture is nobody's responsibility,
it is created by default. Learning communities can help build the culture..." The culture
that Honors at Texas Tech needs to build is one that values and embraces liberal
education. If individual students can recognize the benefits of liberal education through
their experience in the seminar, they will be more prepared and more willing to work in
the collective way necessary in a liberal education setting. When there is a willingness to
perform cooperatively, the goals of the institution of Honors as a whole can be fulfilled
and expanded. In other words, the progressive and existential philosophies informing
approaches to parts of one class can be used as tools towards promoting the philosophy of
a more liberal education of the institution. Honors, of which that one class is a part.

Learning Communities
History and Models
The actual structure of the program is based on learning community models.
Alexander Meiklejohn set up the fu-st learning community at a liberal arts college. In his
program, students and faculty read and discussed classic Greek literature in the first year
of study, and in the second they read contemporary American literature, comparing it to
thefirst-yearreadings. Students wrote a paper connecting ideas between the fu-st and

second years. (Kellogg 1) Smce this furst experiment, a variety of models have been
developed that connect curriculums and enrich students' experiences and learning.
Universities often draw on ideas from various models to tailor programs specific to
campus needs. This proposal incorporates characteristics from three models: linked
courses, learning clusters, andfreshmaninterest groups (FIGs). In lirJced courses a set
group of students attend two common courses, as in Meiklejohn's example above. The
faculty can coordinate the course loads of each class so that they compliment each other
deliberately, or they can work independently and rely on students to make proper
connections. In learning clusters, there are usually three or four classes required of each
group of students. These classes are often linked by a theme of some kind, and often are
accompanied by a seminar component in which students meet on a regular basis to
discuss class work and shared experiences (1). The structure put forth in this proposal is
a combination of link and cluster characteristics. Three hours - one of content, one of
service, and one of reflection - all are linked and have separate aspects of the freshman
experience to attend. The reflection hour is the seminar component meant to tie together
issues in the service and content hours, and to relate these issues to Honors education.
FIGs at most universities are made up of the same major. They are designed to provide
peer advising and discussion groups on course work within a given major. (2) The
Honors College has mixed majors, but Honors students must be advised not only in the
department under which their major falls, but in the Honors College as well. There are
sometimes conflicts, confusion, and questions that arise because of this, and the proposed
seminar would be able to address these problems.

Group Dynamics and Culture Development
The learning community movement is based heavily on research done concerning
group dynamics and organizational learning. There are critics of these theories and
techniques that believe that group cooperation of the kind utilized in learning
communities necessitates conformity and uniformity among group members. The fear is
that groups of people have to compromise away their individuality. (Haiman 37) It has
been commented by students at Tech that this kind of conformity occurs at other large
Texas Universities throughfreshmanorientation programs. Whether or not this is
actually true, this statement shows exactly what Tech students, especially Honors
students, do not want. They do not want to be indoctrinated. They do not want to
compromise their individuality. It is possible that requiring afreshmanseminar may
seem unnecessary to many entering students, and some may see it as an attempt to
mainstream them. Such could be the case; however, the entire objective of the basic
interpersonal skills curriculum in the content hour (HDFS 2300) is to get people to
interact with each other towards a win-win situation as much as possible, and to help
them understand that tolerance doesn't equal acceptance and approval (Adler and Towne
475) Franklyn S. Haiman, John Evans Professor Emeritus of Communication Studies at
Northwestern University, counters opponents of group dynamics by pointing out that
".. .people can become voluntarily interdependent - giving and taking, agreeing and
disagreeing, working cooperatively together without sacrificing their own legitimate ego
needs. To assume that when two people work together one of them must necessarily
dominate, either subtly or otherwise, and the other to submit is to deny the possibility of
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interpersonal relationships based upon mutual respect for one another's individual
integrity (39)." Liberal education depends upon the kind of cooperative interaction
Haiman describes, although critics have charged that a perennial approach encourages
students to think and believe alike. Some multicultural and utilitarian advocates view the
perennial approach in liberal education as biased and elitist, and that teaching in this way
leads students to be biased and elitist. Liberal education, in fact, can be an ideal way to
bring a diverse group to bear on very relevant questions and concerns about the human
condition, so that not only can timeless ideas be explored, but can be added to by the
creative new ones that inevitably emerge from the intense interaction among unique
individuals. Richard A. Beauchamp, philosophy professor at Christopher Newport
University, calls this approach to education an "induction" into a culture or community of
interpreters. He briefly introduces his students to historical concepts, figures or events in
philosophy, and then invites students to engage in dialogue over the lecture, fully
expecting them to eventually become aware of their own philosophical stance and voice,
which will be added to "the community of interpretation that celebrates their discovery
and needs their voice (7)." The learning community design of this proposed seminar is
meant to be this kind of induction into university life and the kind of liberal education
Honors tries to provide, so that students understand that the kind of participation that is
expected is not one that consists of conformity to either group or faculty ideas or
opinions. Exactly the opposite is the case in a liberal arts classroom, as this seminar is
designed to reflect.
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Nuts and Bolts
Curriculum and Pedagogy
Content Hour
The content hour of the learning community will consist of some typical freshman
seminar issues as well as instruction covering material normally presented in HDFS
2300. It is in this portion that students may need to take notes and which will incorporate
lecture material and presentations delivered to the class. Since the class only meets for
one hour a week and there is a lot of material to cover, the followmg provides an
suggested outline for the semester, including some explanations of lessons.
The first three hours would need to incorporate icebreakers and teambuilding
activities so that students can actively get to know one another. Such activities include
games from the ropes course and the role-playing and practice conversation used in an
HDFS 2300 course. After the students have completed the assignment or reached a set
goal, the instructor facilitates a discussion of what happened by asking question related to
the content of interpersonal skills. For instance, if the mission of a game required the
careful listening of each participant, the instructor would ask what kind of listening
worked well, what didn't, and what might have worked better. These kinds of activities
make students aware of how often they interrupt without listening, interrupt to encourage
the speaker, the times they become frustrated and why, etc. These kinds of approaches
create an energy in the classroom that engages students. At the minimum, three more of
these sessions should be scheduled during class time in the semester to keep this energy
in the content hour high.
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There are three particular workshops that could be presented in the content hornthat would be especially important for entering freshmen. In one hour class meeting
students would go through a workshop on time management. A workshop is generally
more that just the presentation of tips, techniques and suggestions. In a time management
workshop, students would engage in activities that would reveal to them their whole
attitude and concept of time. A discussion of how other cultures view time would shed
light on how Americans tend to handle time management. Through discussion, students
may come to rethink their own concept of time, which is the first step in deciding how to
manage it effectively. A one-hour workshop on personal finance would, in a similar
fashion, explore the idea of money, how it works, and how students think that it works.
Once students understand their own attitudes towards money and have questions
answered concerning how money really works in the economy, they will be a much better
position to make wise decisions about personal finance. The last workshop would need
to cover library research. A brief tour of the facilities and resources of the Texas Tech
Library system would be helpful, but handbooks can be developed answering most of the
basics. After the tour, a discussion about information and how it is valued and handled
today may give students a better idea of how to search for the things they need, determine
which information is most reliable and usefiil, and fmally how best to acquire it. These
three workshops require the guidance of the instructor because they deal with somewhat
abstract concepts that students may not have considered before.
There are four other main areas of thefreshmanseminar material that should be
covered in the content hour: 1) the mechanics of getting to graduation, 2) awareness of
involvement opportunities such as the Student Government Association and the National
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Collegiate Honors Council conferences, 3) study abroad opportunities, and 4) health and
wellness. This material is generally presented in a lecture or through handouts, but these
are the kinds of things students typically remember the best if they are forced to find out
information for themselves. These topic need to be assigned to groups of students early
in the semester, with four to five per group, where each group will be expected to take the
initiative in gathering information and then presenting their findings to the rest of the
class. The instructor works one-on-one with groups to provide guidance on where to
begin and to provide essential questions that the group will be expected to answer. For
example, the study abroad group will be told that scholarships, the best times to go
abroad, and the process of going abroad need to be covered. Four, 1-hour class meetings
could be used to give groups enough time to present material and answer questions from
the class. Presentations could be limited to thirty minutes, resulting in only two class
meetings needing to be reserved for them if deemed possible and necessary to provide
time for other work.
Workshops, presentations and interpersonal skills sessions will make up
approximately thirteen hours of class time, leaving approximately two class meetings for
any wrap-up, review or reflection that may be needed. There is enough room to add extra
material if needed, since the content elaborated above consists of only the most essential
material of which freshmen need to be aware.

Service Hour
The service hour has been included for three reasons: 1) as a service-learning
experience for applying HDFS 2300 curriculum, 2) to introduce students to service and

14

service learning opportunities, and 3) to expose students to real world situations in which
the benefits of a liberal education can be highlighted. Service learning is a progressive
approach to education, giving the opportunity to apply in reality what they have learned
about in theory in the classroom. Research has been done that proves that greater
learning actually does occur in quality programs (Eyler and Giles), but exactiy the kinds
of things that are learned are worth examining. Certainly for an architecture student, a
community service project including Habitat for Humanity would give him or her a
chance to apply job skills to a real situation, but this kind of learning is neither the
province of liberal education, nor is it the only kind of learning that occurs in community
service. Another kind of learning that occurs mostfrequentlyin "programs that
incorporate well-designed, challenging placements, includingfrequentreflection and
maximize diversity.. .(54)" is the kind that is expected from students taking HDFS 2300
as their communications course. For instance, stereotyping and tolerance are affected,
with students reporting that their views of other groups become less stereotypical and
they are willing to tolerate differences long enough to build a relationship with both the
people they work with and the people they serve (54-56).
The personal and interpersonal development prepares students for future projects,
including other service learning classes, volunteer work, working in a student
organization, or completing a group project for an engineering or other class. The
experience will also give them the chance to choose whether they wish to continue
service and possibly graduate with a service distinction, as Texas Tech President David
Schmidly has recently proposed. In light of the proposal the Texas Congress has
examined that would make service mandatory for graduation at a state university, it is
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practical that students be given an introductory experience in service that would make
this requirement, should it ever come to pass, as less burdensome issue. Also, as stated
before, the service can be used as an opportunity to show students how the abstract
human issues that are approached in the liberal arts are in fact very relevant to how they
will make decisions for the rest of their lives.
For all of these reasons it is important that the service projects be planned
carefully. To help developers achieve this, the Campus Outreach Opportunity League
(COOL) has produced a manual Into the Streets (1993). The manual points out that the
first step in planning a meaningful program is to form and maintain a council of faculty,
instructors, and community leaders that will be involved. This council helps to ensure
that the goals of both the campus and the community are met. (Jacoby 117) Once this
council has coordinated timetables and expectations, students can be introduced to the
kinds of duties and behaviors expected of them. The goal of this program is to have
students working for the one hour a week that is required, plus another hour that, in
another class, would be expected for preparation for class. If this proves to be too much
for the students or too little for the community, it has been suggested by Jermifer KilroyTobin, Masters student of Higher Education at Texas Tech, that this component of the
class could be moved to the second semester instead of being fulfilled in conjunction with
the content. This would mean that either the reflection hour would need to be moved to
the second semester as well, or split between the two semesters. Regardless of how the
time is set up, students will also be expected to keep brief logs concerning their activities.
This assignment would be tied to the journal kept in the reflection hour.
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Reflection Hour
The reflection hour is the keystone to this program, for it provides both the
opportunity to turn the service project into a quality experience as well as the kind of
classroom atmosphere students might expect in Honors classes. Reflection in this bomwill consist of both group and personal reflection. Assigrunents outside of class should
be limited since the other two hours already demand so much of the students' time, but
there are a few key homework assignment that would promote the group reflection to be
performed in class and the personal reflection most lUcely to take place outside the
classroom. These assignments include:

-

Selected readings that deal with the human condition
One journal entry per week concerning class, service, response to reading, etc.
Questions log with no limits on number (Gelb 59) (Zlotkowski H-4)
One or two essays
An interview with a person in whose profession the student might take interest
or with a person who has a profession the student has never considered.

All of these assignments will be included in a portfolio, for which the instructor will
provide development guidance in class. The portfolio will be a way for students to keep
track of their project's development and their own development, so that they are
consistently aware of issues that they may choose to bring up in discussion. These
discussions will take up the majority of class meetings. They should revolve around
issues confronted in the service activity, college life, educational goals and philosophies,
connections made among each of the three components of the class, and, most often, how
ideas dealt with in selected readings can be brought to bear on all of these things,
especially the service activity. For example. Dr. Rick Battistoni and Dr. Kathleen
Comley of Providence College teach a service-learning class called "Introduction to
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service in Democratic Communities," and the texts and readings they require revolve
around the concept of democracy. Class discussions and personal reflection are focused
on the contemplation of democracy and all of its trappings, including liberty and equality.
(A copy of their class syllabus providing this and otiier information is available in
Appendix H of Successful Service Learning Programs, Edward Zlotkowski, editor) Class
discussions and the portfolio in the proposedfreshmanseminar are meant to help students
pull together these concepts along with everything else they've learned and experienced
in the course, then critically consider how it can inform their lives.

Capstone Hour
The capstone hour has been used at many universities as a way of assessing how
successful a program has been, and also to keep students at the upper levels involved in
Honors. At the Junior and Senior levels students are usually doing advanced work in
their degree and have less space in their schedules to take Honors classes. The capstone
hour in this proposal is meant toftmctionas it does in most program, but other
dimensions have been added to it. The portfolios developed in the first semester are to be
maintained as the student progresses through school, so that when they reach their
capstone hour in their Junior or Senior year, they have all of the information they need to
begin either interviewing for jobs, preparing applications for graduate school, and
possibly developing a Senior Honors Thesis should they choose to do one. During this
hour, students who wish to go to work will be introduced to the Career Plarming and
Placement Center and given the information they need concerning interviews. If they
choose to go to graduate school, they will be helped with understanding financial aid and
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application procedures, including taking the GRE, GMAT, LSAT, etc. If a smdent
decides to do a Senior Honors Thesis, they should have a wealth of ideas in their
portfolios from which to draw to help them decide on what kind of project to do.
Students who are enrolled for this hour may also present their portfolios to incoming
freshman. Capstone students may also be employed as student assistants to freshman
seminar sections. This portion of the proposal addresses connections among both old and
new students, and ensures that upper level students continue to have support in the
Honors College for their future plans.

Student Assessment
The final grade of the student will depend on three factors: 1) participation in service,
content hour activities, and group discussions, 2) an inclusive fmal, and 3) portfolio
development. The first two items are relatively straightforward. Student participation is
generally assessed by the instructor and based on howfrequentlythe student has showed
up for class meetings and howfrequentlythey contributed to discussions. An inclusive
final would of course need to address the HDFS 2300 material, since credit for the class
would be awarded by the university, and this can easily be done through multiple choice
and short answer questions. The other half of the final would need to include one or two
essay questions concerning the themes or ideas explored, such as time, money,
stereotypes, language, etc, with the expectation that the student would tie together service
experiences, discussions over readings, and lecture material using concrete examples.
The portfolios would require more time both to develop and assess, but a checklist
as to what the portfolio should include would be used as a guide in final grading. It
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should include: student's resume; personal statement and philosophy of education; a
reading list; writing selections including essays and interviews from the reflection hour
and other classes if possible; a rough academic plan if the student has chosen a major; a
record of the student's learning style, weak points, and strong points, as determined in the
content hour; journal; questions log; andfinally,documentation of the service project,
including logs, and any artwork, photography, newspaper articles, films, etc. that each
student may choose to include, according to his or her interest. These portfolios can
continue to be developed throughout the college careers of the students, with projects,
papers, updated resumes, etc, being included. Honors advisors could utilize them as well.
Each year a when a student comes to the Honors office to be advised for registration, the
advisor could review the portfolio during the session, giving them a chance to know and
understand the needs and interests of the student better, and perhaps to be able to inform
them more easily of opportunities.

Scheduling and Faculty
If 200 new Honors students were admitted in a fall semester, and tiie proposed
freshman seminar were to be required for all of them, there would need to be eight
sections each of the content and reflective hours, with 25 students per section. For tiie
service hour, two groups of twenty-five could work, so that only four service projects
would be needed. If there were a project that could involve all eight groups, then
instructors for each could work together to coordinate work times and divide duties. If
four projects were offered, the students would have a selection from which to choose.
One large project, on the other hand, could allow an entirefreshmanclass to interact on a
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wider level than the more intimate content and reflection class settings. Both approaches
have benefits, and the deciding factor in the end would be consideration for what kind of
service the surrounding community needed.
For every two groups of 25 students, two faculty members are required, one to
lead the two sections of reflection, and one to lead two sections of the content hour and
the corresponding service project. This arrangement requires eight faculty members
total.
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Undergraduate juniors and seniors could be recruited andfrainedto support faculty in
coordination efforts and class discussions. These students would need to be
compensated, either with a stipend or scholarship, and the training provided for them
would be helpftil inftiturejob pursuits. When the faculty members for the program are
identified, the scheduling and content outiined in tiie proposal can be reviewed to
determine what changes may need to be made, and possible problems can be addressed.
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Conclusions

The Texas Tech Honors College is balanced on a rather makeshift bridge between
the general, utilitarian education of a large research university and liberal education. The
seminar outiined in this proposal is meant to act as another part of this temporary bridge
as a way to direct students into an undergraduate career that is less about job training and
more about taking time to get an actual education of the sort schools were originally
supposed to impart. The future strength of Honors as a liberal arts program depends
entirely on faculty and students, and if they are not consolidated into a distinct
community. Honors will continue to remain peripheral to the activity of Texas Tech
rather than becoming central to the system.
Negotiating the transition from general to liberal education requires steps.
Everything in this proposed program is directed toward consolidating the Honors
community, using popular ideas in higher education as steps towards the creation of a
fertile ground in the student population for cultivating a spirit of liberal education. One
of the popular ideas incorporated for this cause is service learning. Universities are
turning to service learning more and more in the hopes that students will learn how to be
citizens while gaining practical skills. This is certainly admirable, but the trend is a sign
that universities know that something is missing in education, and that missing part is the
deep contemplation of the human condition. Community service can begin this process,
or even expand it as it does at many liberal arts colleges that require service, but it can
never be a substitute for what liberal education alone can provide. Community service is
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about learning how to be a part of a community, just as Robert Hutchins said liberal
education was about learning how to be part of a community. Service learning has shown
that quality programs promote individual development, and liberal education prepares
people to be free. The two have much in common, but where service experiences are
grounded in and dependent on specific events, liberal education has the ability to move
across times and places, and even among a wider population of individuals than is
possible in even the largest service project. There is nothing wrong with progressive or
utilitarian education in certain circumstances, as long as it is subordinated under the
overreaching umbrella of a truly liberal education, and this is not currently the case.
Hopefully the intent of the program outlined above is a small step in the direction of
turning current trends in higher education to the service of advancing liberal education.
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Appendix A: Original Report

This report was the culmination of ideas developed from discussion in Don
Arterbum's HDFS 2300 Honors class, information gathered by delegates to the 2000
National Collegiate Honors Conference, and a meeting of student leaders that took place
in December of 2000. The impact of these students has proven invaluable in making sure
that the final proposal outlined in this thesis was grounded in student experience. This
report was submitted to Kambra Bolch, associate dean of the Honors College in tiie
Spring 2001 semester.
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Meeting Report

December 10, 2000

Freshman Seminar/Orientation
Student Discussion Group
Contributors:
Cyndi Zwank
Jaclyn Canas
Michelle Demel
James Knecht
Amanda
Mary Klein
Kim Weatherford
and
Don Arterburn

Prepared by
Michelle Demel
765-8712
adeniel@ttacs.ttu.edu
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Freshman Seminar Introductory Semester
Goals:
1) Create community within the Honors College by integrating academic and social spheres.
2) Promote interdisciplinary thinking and cooperative learning among students
3) Develop leadership and teamwork skills through service-learning projects and time management
instruction
Timeline/ Course Credit Breakdown:
Fall Semester - 2 to 3 credit course broken down as follows:
1 hour lecture/discussion
1 hour writing section and portfolio building
1 hour dedicated to a service-learning project
(first two hours could be combined if necessary)
Jr./Sr. Capstone
Addition 1 hour credit (after 60 hrs) in which portfolio is completed and presented, postgraduation plans are started, and an idea for honors thesis/project (if chosen) is
developed.
Academic Advising Sessions
During advising sessions in Honors College, students will report on how they've
contributed to their portfolios (through career or academic development, community
service, research, intemships, etc., as is specific to the student's needs.)
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Details of Course Content
Lecture/Discussion Hour (CONTENT)
A. Time Management Skills
B. Study and Discussion Skills
i. Forming study groups outside of class to promote cooperative learning,
especially for science and technology classes
ii. Emphasize importance of preparing for class for the sake of your
classmates; makes you study throughout semester so cramming isn't such a
big problem
C. Social Proficiency - etiquette in business situations, etc.
D. Basic Interpersonal Skills
i. Approaching people with problems
ii. Effective communication
iii. Listening skills
iv. Public speaking
E. Learning Styles - Myers-Briggs, etc.
i. Identify weaknesses and strengths. Figure out ways to utilize strengths and
develop weaknesses
F. Awareness of campus involvement
i. Student Government Association - CITIZENSHIP
ii. NCHC and GPHC
G. Mechanics of getting to graduation
i. How to graduate with Highest Honors
ii. Filing a degree plan
iii. Choosing a major - there's no rush
iv. Career Planning and Placement
H. Study Abroad opportunities
i. Cultural/Global Awareness - the truth about language requirements for
graduation
ii. Financial aid
iii. When's the best time to go?
I. Teamwork Building/Leadership activities
There are icebreakers and games that demonstrate basic concepts (goes with
Basic Interpersonal Skills work in D)
J. Financial Planning/ Personal Finance
K. Health and Wellness
i. Maslow's hierarchy of needs
ii. Campus facilities
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II.

Service Learning Hour (APPLICATION)
A. Student sign up for an hour course in which a pre-determined area of service has
been set up - OR - students choosefiroma list of projects approved by the College
and the class votes on which one to do.
(LOCAL AWARENESS) Skills learned in lecture/discussion are applied to realworld situation.
Examples:
Basic Interpersonal Skills/Social Proficiency - working with and communicating
with homeless, orphans, adults learning to ready, etc.; working with other
community leaders to organize projects
Time Management/Teamwork-building - setting up a time line in which phases
of the project must be completed; delegating duties; holding each other accountable
for getting the job done.
B. Example of a service learning project
Students at a New York community college interviewed homeless people at a local
subway station to leam about their situations. The interviews were turned into
biographies in a writing class; then the bios were turned into a theatre production in a
drama class. Proceeds from the performance went to a local shelter. Students
learned to utilize each other's strengths towards a unique project for raising
awareness of the truths behind homelessness.

III.

Writing/Portfolio Hour (REFLECTION)
A. Students write essays/reports on the progress of their project
B. Set goals for academic career; identify interdisciplinary aspects of major, if they
have one; choosing a minor
C. Interview someone in a field of study they may be interested in
D. Bring in reports/essays/projects firom other classes for feedback firom peers
E. Develop portfolios with following guidelines:
i. Create a reading list
ii. Writing selections (fi-om project, English classes, critical reflections on
reading, etc.)
iii. Rough academic plan
iv. Identification of strong and weak points and goals for each (see
Lecture/Discussion section)
v. Documentation of community/campus involvement outside of class
vi. Documentation of service project can also include photography, artwork,
films, newspaper clippings, etc, depending on the student's area of interest,
and these should be included in the portfolio as well
F. Public Speaking: presenting stages of portfolios or stages of service
project and getting feedback fi-om class (class can be a mix of students from different
service-learning hours so they can get ideas from each other)
G. How to keep up with portfolios
H. Aesthetics - creating awareness of world around you through art. Basis of some
discussions

IV.

Capstone Hour
A. After 60 hours of in-residence at Tech
B. Complete portfolio and decide if there is anything in it that could be developed into a
senior thesis/project
C. Includes presentation of portfolio to incoming Freshmen
D. Students could choose to train to become student leaders in current Freshman
Seminars. Could lead writing/discussion hours or help instructors with activities,
etc. Free training (like coimseling) and looks good on resume!
E. File degree plan; start looking into Career Planning and Placement and/or graduate
school opportunities. Tips on getting through interviews, the GRE, GMAT, etc.
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Corridor

Option

Time: Begins the week before classes start, ends before mid-semester
Condensed writing/portfolio and lecture/discussion classes
Main points to cover:
1) Time management
2) Teamwork/Discussion Skills
3) Study Skills
4) How to keep up with portfolios
5) Fewer writing assigimients
6) Introduce Community Service Opportunities - Fall Semester Service Hour could be optional
or mandatory.
This would help those students whose major require them to stick to a strict curriculum timeline, which
might make it hard for them to fit in the full three hours during the Fall.
Students would be required to attend evening activities planned by HON, Elysium, Ambassadors and
Mentoring Program student leaders. Examples: professor/student mixer; mentors meet mentees; SGA
awareness (citizenship); Icebreakers/ropes course, etc.; library tour; Get Involved night.
Students not in corridor that arrive a week early could be asked to report to the Honors Office to receive
information about activities. RA's would have a program as well.

Mid-August or Labor Day

Orientation/Retreat

Small groups would be broken down by honors floors, with those freshmen not living on honors floors or
living off campus integrated into the groups. Group leaders would be RA's, Mentors, Ambassadors.
Content: taking responsibility for your education; Honors ideals; Teamwork/Leadership activities; taking
care of yourself and each other; Involvement Opportunities (NCHC, SGA, etc.), Question-and-Answer
times.
More information is needed over how Camp Tech will operate in order to determine if Honors can have its
own orientation at Junction, or whether we'd be better off having a Labor Day Retreat after everyone is
settled. It'd be best if we could introduce them in the summer and prepare them for what Freshmen Seminar
will be and what to expect from Honors (and to start thinking about what they think Honors is all about).
Otherwise, this might be a lot of repeat information from class and corridor. If the summer retreat is not an
option, the retreat could be turned into a professor/student mixer and just become a chance at building
community in a relaxed, social atmosphere.

31

Faculty Identified by Students as
Potential Seminar Instructors who would
Provide feedback for this curriculum plan
Dr. Ginny Felstenhausen (Himian Sciences)
Dr. Mark McGinley
Don Arterbum

32

Appendix B: Outline of Revised
I.

II.

III.

IV.

Proposal

Content Hour
A. Interpersonal Skills Curriculum (HDFS 2300)
1. games and activities
2. textbook outlines
3. final test: multiple choice and short answer
B. Workshops
1. Time management workshop
2. Personal Finance workshop
3. Library Tour and Information workshop
C. Student Presentations
1. Health and Wellness
2. Mechanics of getting to graduation
3. Study Abroad
4. Involvement Opportunities
Service Hour
A. Either in the first or second semester
B. Students keep up with logs
C. Must be accompanied by a reflection component
Reflection Hour
A. Selected Readings
B. Group Discussions over:
1. readings
2. problems adjusting to college
3. service learning hour
4. educational goals and philosophies
5. connections made between learning community components
C. Portfolios
1. resume
2. personal statement and philosophy of education
3. documentation of service project
4. weekly journal
5. questions log
6. written work, including essays and interview assignments
7. rough academic plan
8. learning style, plus weak spots and strong points
9. reading list
Capstone Hour
A. Career Planning and Placement
B. Graduate School Preparation (GRE, GMAT,financialaid, etc)
C. Presentation of portfolio to incoming freshmen
D. Selecting a topic for Senior Honors Thesis, if choosing to graduate
with Highest Honors
E. Possibly training to be a student assistant to seminar faculty
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