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Preface 

The use of gender-specific pronouns in this work 

might initially appear inconsistent; however, I have 

attempted to remain consistent with the philosophers 

discussed. When expressing my own views, I use "he or 

she" in keeping with a non-sexist approach to pronouns. 

With each philosopher, I use either "he" or "he or 

she" according to which gender group or groups that 

author intended. 

Ill 



Chapter One: Introduction 

The education we receive is the key to understanding 

both what we are and what we are capable of becoming. 

The breadth and scope of our education will greatly 

influence our ability to make choices and perceive options. 

The importance of education's impact on society has long 

been recognized by our great thinkers, and many have 

written tracts delineating ideal educational systems. 

In this thesis, I will review the educational philosophies 

of five great thinkers: Plato, Sir Thomas More, John 

Milton, Jean Jacques Rousseau, and B.F. Skinner. After 

reviewing and exploring their viewpoints, I will add my 

understanding of current needs to what I see as the most 

useful principles from these five men to develop my own 

Utopian educational philosophy. 

While some may believe that a survey of modern 

writers would be an adequate method of comprehending 

educational philosophy, understanding the roots of our 

ideologies is paramount to understanding those ideologies. 

Historical and cultural contexts change, but the basic 

issues are perennial. We gain a far richer, more complete 

awareness of ourselves if we study our historical 

traditions. I believe that the best way to comprehend 

our past is through the use of source materials rather 

than reliance on secondary text materials. 



I have chosen five thinkers whose works have 

contributed to our beliefs about what a human being is and 

how he or she should be educated. Three of these men— 

Plato, More, and Skinner—address education through the 

structuring of a "perfect" society; Rousseau and Milton, 

on the other hand, address education directly by specifying 

curriculum in the broadest sense of the term. In the 

conventional classical/modern philosophical split, Plato, 

More, and Milton fall into the classical category while 

Rousseau and Skinner would be considered modern. Although 

by no means are these thinkers completely representative 

of all educational thought, I believe that they provide 

a good mix both historically and philosophically speaking. 

Although there are a variety of ways in which these 

thinkers could be grouped for analysis, I have chosen a 

construct which I believe will illustrate a fundamental 

difference in the conceptualization of human nature which 

will necessarily lead to fundamentally different approaches 

to education. I have chosen the labels of nonmalleable 

potentiality versus malleable potentiality to describe 

this difference. Plato, Milton, and Rousseau belong to 

the nonmalleable potentiality camp; More and Skinner seem 

to believe in malleable potentiality. 

The American Heritage Dictionary defines potentiality 

as an "inherent capacity for growth, development, or 



coming into existence" and malleable as "capable of being 

shaped or formed, as by hammering or pressure." Those 

people subscribing to a malleable potentiality theory 

would say that what the child becomes is what we make him, 

whereas those people subscribing to nonmalleable 

potentiality would say that what the child becomes is 

part of his potential we allow him to reach. With 

malleable potentiality, all things are possible for a given 

child; with nonmalleable potentiality, a given child can 

achieve only what is allowed to him or her by nature. 

For both camps, however, education plays an all-

powerful role in the outcome of the child. In 

nonmalleable potentiality, although no more than one's 

natural endowment may be reached, the full realization of 

that natural endowment can only be achieved through good 

education. In malleable potentiality, because a child 

can be anything, a good education is necessary to insure 

that each child becomes a good and productive citizen. 

These differences transcend the usual nature/nurture 

argument; both groups believe that nurture is paramount 

to the outcome of the child. The question here is the 

character of h\iman nature, and each group has a very 

different answer. Nonmalleable potentialists, for whom 

potential is fixed at birth, see human beings as basically 

good and society as the corrupting influence which can 

make good people bad and from which children must be 



protected. Malleable potenialists adhere to the Lockian 

notion of tabula rasa, the belief that there is no nature 

at birth. What is not there can be neither good nor evil; 

human "nature" is seen as neutral or nonexistent. Society 

becomes the deciding factor as to whether people become 

good or bad. 



Chapter Two: The Educational Philosophies of Plato, 

Rousseau, and Milton: Nonmalleable Potentialists 

To do anything too much tends to take 

you to the opposite extreme, in weather and 

in plants and in living bodies, and so also 

in constitutions most of all. 

—Plato 

In the Republic, Plato describes his plans for a good, 

happy, and just city and in the process delineates a model 

of education to create the citizens to people this ideal 

city. In structuring his city, he stresses the need for 

harmony and unity which he believed came from each man 

doing what he was naturally best at. In Book IV, Plato 

states: 

This was meant as a rule for the other citizens 

also, one man, one work; they were to bring each man 

to work which was naturally his, so that each might 

practise his own work and be one man, not many men, 

and thus the whole city, not many cities (p. 221). 

To accomplish such unity, Plato advises that there be no 

private property and that the rulers guard against the 

entrance of either wealth or poverty into the city. He 

suggests that wives and children be held in common. 

Plato provides his city with a class structure 
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designed to maintain its orderly and happy functioning. 

There are three classes, which differ by function rather 

than by wealth. The first and smallest class, who have 

gold in their souls, are the philosopher-kings who rule 

the city. The second group, who have silver in their 

souls, are the assistants to the rulers, providing military 

protection to the city. The third and largest class, who 

have iron and brass in their souls, are the craftsmen and 

farmers. Plato believes that through good education, 

people will both understand to which group they belong and 

appreciate the necessity of the social order for the good 

of the city. Plato warns that the rulers must protect 

their educational system above all else and be certain that 

each child finds his own group because the children of 

gold parents are not necessarily gold themselves. 

Plato sees the usefulness of education in initially 

establishing his social order. Although one might convince 

the first generation of the utility of these arrangements, 

the second generation must accept them as truth if the city 

is to survive uncorrupted. His solution is the isolation 

of the children from the city and the ways of the parents, 

so that they can be skillfully indoctrinated by the 

reformers. The third generation can be educated in the 

city as long as they live in common away from their parents 

Plato sees the necessity of beginning education at a 



young age because "Now you know the beginning is always 

the chief thiiig in every process, especially for whatever 

is young and tender; for it is then most easily moulded 

and each takes the shape which you wish to impress upon 

each" (p. 174). Plato notes that a child's learning 

begins with the fables the child hears, so he suggests a 

censorship to make sure that what the child hears provides 

good, straight forward role models. He includes fables in 

the category of music, which to the Greeks implied the 

study of poetry, arts, and intellectual pursuits as well 

as music. Along with music, the child must also study 

gymnastics for the body. Neither must be done in excess; 

the development of a good, temperate person depends on an 

equal balance. Throughout this training in gymnastics and 

music, the children are observed and tested to determine 

who the potential leaders are. Those who are steadfast 

and not easily deceived and able to hold their resolutions 

through tests of terror and temptation are seen as having 

silver in their souls. Those who further show prowess in 

and commitment to intellectual tasks are seen as future 

rulers and are afforded the most complete education. 

The education of the rulers extends far beyond that of 

the other groups. They master abstract subjects such as 

arithmetic, plane and solid geometry, astronomy, and 

harmonics in order to arrive at dialectic, the ultimate 

form of reasoning and seeking truth. Arithmetic, the art 



of calculation, is seen as the most important of these 

subjects because "...it clearly compels the soul to use 

pure reason in order to find out the truth(p. 325)." 

Those who receive advanced training are tested at twenty 

years of age and again at thirty for their use of 

dialectric and their ability to achieve connectedness in 

their world view. Those who are most capable receive 

greater honors than the remainder. At thirty, the people 

at the very top of this already elite group are taught 

rhetoric, the art of words. At thirtr *-five they are 

returned to "that cave, and compelled to rule in the 

affairs of war and the other offices of young men, that they 

may not be behind the others in experience (p. 340)." By 

fifty, those who have survived all the tasks and tests set 

before them will be ready to assume the rule of the city, 

a task which they will see as a necessity rather than a 

beautiful thing, and they will spend the rest of their 

lives between philosophy, politics, and educating their 

successors. 

Interestingly enough, Plato does not establish a 

separate curricul\im for women. Citing the begetting or 

bearing of children as the only difference between male or 

female, he determines that various natures are distributed 

among each sex in a like fashion, although "...woman is 

rather weaker than man (p. 253)." For these reasons, he 

prescribes the same education with the same options for 



both men and women. Women, in Plato's scheme, can be 

rulers as well as men, "'...as many as are born among us 

with natures sufficiently capable.' (p. 340)." 

For Plato, education is a tool for creating social 

harmony and for winnowing people for the purpose of social 

stratification. He sees his educational system as a means 

to create good, happy people in a good, happy society. 

His social stratification scheme is aimed not at oppression 

but at allowing each individual the chance to become that 

for which he or she is best suited. Plato saw the need 

to avoid making education burdensome and tedious for the 

learner because he believed that no forced learning would 

remain in the soul. In Book VII, he states, "'No 

compulsion then, my good friend,' said I, 'in teaching 

children; train them by a kind of game, and you will be 

able to see more clearly the natural bent of each' 

(p. 336)." 
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The wisest people are so much concerned 

with what grown ups should know that they never 

consider what children are capable of learning. 

—Jean Jacques Rousseau 

Jean Jacques Rousseau takes a radically different 

stance towards education than does Plato. While Plato 

believes that the purpose of education is to create happy 

men and a happy society, Rousseau believes that these two 

aims are at odds with one another. Rousseau says that it 

is impossible to educate a man for himself at the same time 

you are educating him for others, and that an educator 

should concern himself with the individual. The goal of 

education should be to create happy men. 

Rousseau does not damn Plato's ideology per se; he 

only asserts that such an ideology has no applicability 

nor feasibility in his own time. He also warns that he 

himself will be no more universal than Plato. He says 

that what is good for one culture will not necessarily be 

good for another and that what is good for each class will 

likewise differ. What he hopes to do is generate ideas 

which are applicable, with needed adjustment, by people to 

their own situation. 

Plato and Rousseau do, however, agree for the most 

part with what man's nature is. Both see man as inherently 

good and good education as the means to keeping man good. 
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Plato described his educational system through a social 

structure; Rousseau describes the education of a given 

individual, the fictitous Emile. 

In keeping with his warning of non-universality, 

Rousseau tells exactly what Emile is: a rich orphan of 

ordinary ability who is vigorous and well-built. Rousseau 

poses himself as Emile's tutor, a father substitute 

because the father is the best and natural educator of the 

child. Rousseau writes that the current problems in 

education arise from man's inability to be content with 

letting man develop as nature intended. His sole purpose 

in educating Emile is to allow Emile to be a natural man, 

to let him learn life. 

Rousseau sees education as beginning in infancy 

because infants begin to learn immediately through their 

interactions with the environment. He thinks that the 

raising of children should be done away from the city, 

preferably near a small village, where the environment can 

be most easily controlled. The environment should be 

structured so as to insure that no bad habits would be 

formed. There should be no restrictions put on the child's 

movements, and he should be kept away from the bad 

influences of others. The tutor must always be a perfect 

role model in speech and behavior. 
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As the child grows up, the environment should be 

continually monitored so that the child can learn by the 

natural consequences of his behavior. For Rousseau, 

freedom is the supreme good, and education should keep 

the child dependent on things instead of other human 

beings. He warns against verbal lessons and the teaching 

of traditional curricula. He believes that children will 

learn what skills they need when they are ready (such as 

reading) and that teaching them prematurely will risk 

corruption of nature. He stresses the importance of 

physical education and the training of the senses. He 

says that to reason with a child is pointless because a 

child does not yet reason himself. 

Rousseau feels that a child raised in such an 

environment, by the age of twelve, will be knowledgeable 

from experience and see no distinction between work and 

play. At that time, he is ready to learn reason, but he 

must find it for himself. Rousseau believes that if the 

tutor ever inserts authority over self-discovery, the 

child will fall victim to other people's opinions and will 

lose the natural independence which a good education is 

trying to insure. Rousseau says that a child should not 

so much be taught as be given a taste for learning. 

Education should come through practical situations where 

a child can learn personally the relevance and meaning of 
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knowledge. The purpose of the tutor is not to impart 

knowledge but to guide the pupil away from wrong 

conclusions. The child must learn the utility of his 

behaviors and be introduced to the valuable trades through 

actually learning the skills needed for each. By the age 

of sixteen, the student of such a natural education will 

have a "universal mind" because what he knows is his own 

and he has the ability to acquire knowledge. 

The problem, explains Rousseau, is that most 

educations stop just where they should begin. He says: 

When I see young people confined to the 

speculative studies at the most active time of life 

and then cast suddenly into the world of affairs 

without the least experience, I find it as contrary 

to reason as to nature and am not at all surprised 

that so few people manage their lives well.(pp. 112-3) 

Adolescence sees the beginnings of social desires, and the 

best way to know man is through his relationships. The 

pupil should be brought to his social awareness slowly, 

and his first social encounters should be with same-sexed 

friends. He must slowly and carefully become acquainted 

with pity so he will be moved but not hardened by the 

sight of human misery. As he slowly develops and explores 

his social being, care must be taken that he is kept away 

from those areas where he will exposed to and tempted by 

pleasures which he cannot yet understand. 
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By eighteen, the pupil is ready to learn about the 

whole social order, but Rousseau cautions thtat this 

learning should be through histories and biographies which 

have been hand-picked by the tutor to insure no danger of 

corruption. After he has learned about mankind through 

history, his practical education may continue through 

well-planned exposures to social vices and dangers. By 

the age of twenty, he is ready to enter society in order 

to become acquainted with it and to find his mate. 

The ideal mate for the natural man is, or course, a 

natural woman, and Rousseau takes the trouble to brush 

over her education. She, too, was raised in the country, 

to avoid the pitfalls and vices of the city. Rousseau 

believes that sex differences are the deciding factor in 

the characters of men and women: women are designed to 

please and to be dominated while men are designed to be 

active, masterful, and strong. Because they are different 

in nature, they require different educations. Women from 

a young age on should be trained in grace, the art of 

dressing pleasingly, and the domestic arts. Women should 

be trained to understand the effect of their behaviors on 

others, not the meaning or knowledge behind the behaviors. 

They need reasoning only in so far as they need to 

develop a harmonic relationship between conscience and 

public opinion; women, unlike men, should not be encouraged 

to develop an independent spirit. A woman's mind should 
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be pleasing but not brilliant, and her ruling passion 

should be love of virtue. She should delight in learning 

what her husband wants to teach her. 

For Rousseau, the purpose of education is to provide 

the individual with a simple and happy life. All of 

Emile's learning is directed towards the. ability to think 

for himself and make wise choices, so that when he finds 

the perfect mate (whose education is aimed at pleasing 

men), he can settle down and have a good life. That his 

pupil is unaccomplished in the traditional scholarly 

studies is of no importance to Rousseau. Emile may, if he 

wants, pick up such information, but he is well equipped 

to handle the world without it. 
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And that which casts our proficiency therein 

so much behind, is our time lost partly in too 

oft idle vagrancies given both to schools and univer

sities, partly in a preposterous exaction, forcing 

the empty wits of children to compose themes, 

verses and orations, which are the acts of ripest 

judgement and the final work of a head filled by 

long reading and observing with elegant maxims and 

copious invention. 

—John Milton 

Milton appears to strike a more middle-of-the-road 

approach to the purpose of education than does Plato or 

Rousseau. He says that the first purpose of learning must 

be to repair the original sins by becoming virtuous and 

knowledgeable of God, but that a good education must 

also prepare men "...to perform justly, skillfully, and 

magnanimously all the offices, both private and public, 

of peace and war (p. 632)." Milton agrees with Rousseau 

that children are not able to reason until around the age 

of twelve and sees educational attempts before that time 

as both pointless and detrimental. Unlike Rousseau, he 

does not quarrel with traditional scholarly curricula, 

he merely advises a delayed start. 

In his essay On Education, Milton describes his 

perfect academy, a house and grounds spacious enough to 
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house one hundred thirty students, twenty attendants, and 

one director. The students begin their course of study at 

age twelve and conclude it at age twenty-one. This 

academy is designed to be both school and university, so 

that no student will need additional training unless he 

chooses to specialize in a discipline such as law or 

medicine. The students live at the academy so that their 

studies, exercise, and diet can be regulated. 

Milton believes that the main purpose of the first 

year of education is to draw the students into willing 

obedience, love of virtue, and a desire for learning. 

This purpose can be achieved through lectures and 

explanations. In addition to these instructions, the 

students learn Latin which, Milton says, could be learned 

easily and joyfully in one year. Emphasis is placed on 

good grammar and distinct pronunciation, (with the use of 

Italian as a guide). In their exploration of Latin, the 

students start with such "delightful" books as Plutarch 

and the Socratic dialogues in parallel Latin translation. 

The students would thus also be getting exposure to Greek 

while the emphasis remained on Latin. Additionally, the 

pupils will begin learning the basics of arithmetic and 

geometry. Their evenings are spent learning about religion 

and the stories of scripture. 
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Beyond the first year, Milton does not specify in or 

by what year a given task should be accomplished. He lists 

what should be learned and in what order, but sets no 

stringent time frame. 

As his students move on in their schooling, they 

begin to grapple with Latin treatises on agriculture so 

that they are both challenged in their knowledge of Latin 

and taught useful information. They then move on to 

geography where they can learn how to use both maps and 

globes. Greek should be acquired in the same manner as 

Latin, then the students should begin reading the works 

of Aristotle and other scientific writings. Their studies 

in mathematics should progress to the instr\imental 

sciences of trigonometry and navigation. Lest they lose 

balance in their studies, they need also to explore 

natural philosophy and the great poets. 

Milton feels that practical instruction as well as 

book knowledge should be provided. He believes that all 

his students need to have basic medical knowledge of the 

four humors and be trained in the treatment of minor 

ailments. He proposes having guest lecturers come in 

and provide useful and helpful information for the pupils. 

Such a group should include "...hunters, fowlers, 

fishermen, shepherds, gardeners, apothecaries; and in the 

other sciences, architects, engineers, mariners, and 
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anatomist... (p.635)." He says that such a program would 

help reinforce and make real the data students are 

gathering from books. 

The student's moral development is of chief concern 

to Milton. He believes that their knowledge of virtue and 

hatred of vice must be constantly reinforced through the 

study of Greek philosophy during the day and Christian 

philosophy at night. His students learn Hebrew and the 

Chaldee and Syrian dialects so that they can read the 

scriptures in their original language. Sundays and 

evenings are alvoys spent in the exploration of theology 

and church history. 

Only after their morals have been firmly established 

and they understand their personal duties may they bfegin to 

study fields such as economics and politics. After having 

learned whatever Italian they failed to pick up in learning 

Latin, they begin reading tragedies and comedies. 

Furthermore, they will study law and legal justice from 

Moses to English common law. They read and memorize 

political orations and heroic poems as well. As a final 

cap to their education, the students will be taught logic 

and rhetoric (both oratory and creative writing) so that 

they will be most fully able to represent themselves and 

their knowledge and to communicate with their fellows. 
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Throughout all the years of schooling, exercise and 

diet should be controlled. The students should take their 

meals at the academy where they will be fed plain, 

moderate, and healthful food. Through such an example 

they will learn good dietary habits. At least an hour and 

a half each day should be spent in physical activity and 

rest afterwards. Their exercises must include fencing 

and wrestling and their cool-down period should be spent 

in learning and composing music. 

For the first two or three years, school should be 

year-round, and thereafter summers should be spent in 

controlled outings. Milton acknowledges that no one really 

wants to study indoors in the summer, so he proposes that 

those times be spent on exploring vacations. The students, 

always chaperoned, should travel all over the country and 

learn all manner of skilled trades. In this way, they can 

each find their own natural inclinations and skills so 

that they will know best where to work to benefit 

themselves and their country. Milton, like Rousseau, has 

designed his educational system for the upper class and 

does not address what is appropriate for all people. 
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He says: 

These are the studies wherein our noble and our 

gentle youth ought to bestow their time in a 

disciplinary way from twelve to one and twenty: 

unless they rely more upon their ancestors dead than 

upon themselves living, (p. 637) 

He does not offer any suggestions for the education of 

women. His purpose in education is to create well-bred, 

conversant, knowledgeable, moral men who are prepared to 

make their way in society. 



Chapter Three: The Educational Philosophies of 
More and Skinner: Malleable Potentialists 

Nobody owns anything, but everyone is 

rich—for what greater wealth can there be 

than cheerfulness, peace of mind, and freedom 

from anxiety? —Sir Thomas More 

In Utopia, Sir Thomas More describes his version of the 

perfect society. He employs the vehicle of retelling a 

traveler's tale about a land that actually exists in the 

New World, though he cannot remember what latitude or 

longitude. This device affords him more freedom of 

expression than an essay format would have allowed. 

More presents a society which is radically different 

from his own. The Utopians hold everything in common. 

Though each family has a household (state-owned and 

reshuffled every few years), meals are eaten communally 

in each sector of each city. There is no system of 

currency. The products of everyone's labors are put in 

common storehouses, and people get whatever they need 

there. Utopia is a relatively large country, and all the 

sectors of cities work cooperatively to distribute goods 

so that all regions have whatever is needed. 

There are basically three classes in Utopian society, 

distinguished by duties and status rather than wealth. At 

the top are the Intelligentsia, a group of around five 

22 
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hundred people who are exempt from working. These people 

have devoted their time to academic pursuits, and from 

their ranks come Utopian diplomats, priests, Bencheaters, 

Stywards, and mayors. The second class is the working 

class, by far the majority of the population. Everyone 

in this class spends some time, in rotational shifts, 

working on the farms in the country. Each person is also 

taught a special trade which they practice whenever they 

are not farming. The lowest class of people are the 

slaves, who come from three sources. Some slaves are 

Utopian convicts, some are convicts bought from other 

countries and some are working class people from other 

countries who volunteer fcjr Utopian slavery because the 

conditions are better. All slaves do hard labor in 

chain gangs, but Utopian convicts are treated the worst 

because "...it's all the more deplorable if a person who 

has had the advantage of a first-rate education and a 

thoroughly moral upbringing still insists on becoming a 

criminal—so the punishment should be all the more severe 

(p. 102)." 

These class lines are by no means rigid. Members of 

the Intelligentsia are recommended by priests on the basis 

of their unusual gifts, outstanding intelligence, or 

special aptitude for academic research. If a member of 

the Intelligentsia proves to be unmotivated or inept, he 

may be returned to the working class. Likewise, a member 



24 

of a working class who diligently pursues education may 

be promoted to the Intelligentsia. Even slaves are 

sometimes freed. The priests are responsible for the 

education of children and adolescents. Every child 

receives a primary education, and everyone is encouraged 

to continue academic pursuits throughout life. In Utopian 

society, moral training is as important as academic 

training. Utopians realize the necessity of starting 

their education very early in life so that impressionable 

minds may get " the sort of ideas best calculated to 

preserve the structure of their society (p. 124)." 

More does not specify what academic subjects are 

embraced by Utopian youths, but he does comment that 

academically, Utopians are equal to the Ancients in music, 

logic, arithmetic, and geometry. He discusses some of the 

pragmatic aspects of their education. The principles of 

agriculture are a part of every child's curriculum. In 

addition to book learning, the children go on regular 

outings to the country where they observe and participate 

in farming activities. 

As part of their education, each person is taught a 

trade such as stoneman, blacksmith, carpenter, spinner or 

weaver. Usually a child will learn the same trade as his 

or her parents. In the event that a child wants to learn 

a trade other than that of his or her parents, he 
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or she is relocated to another family which practices that 

trade. When a person has learned a trade, he or she may 

seek permission to learn a second one. After that, the 

person may practice whichever trade is preferred, unless 

the other is more essential to the public. 

The moral education of children is paramount to the 

survival of Utopian culture, so much care is taken to 

structure the social environment to reinforce sound 

principles in behavior. At meals, youngsters are seated 

between adults so that they will emulate good manners 

and learn respect for their elders. They are similarly 

seated in church lest they play childish games rather than 

developing the sense of religious awe necessary to insure 

good behavior. They are taught to revile gold and silver 

because those metals are used to chain slaves, and they 

learn to disdain jewelry because only babies wear such. 

Utopians value academic pursuits highly. They believe 

that mental pleasure comes from understanding a concept, 

contemplating truth, and remembering a well-spent life. 

All adults are encouraged towards further education, and 

there are free public lectures every morning. Since the 

Utopians teve full employment and there is no push for 

consumerism, no one ever works more than six hours a day 
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and frequently less if supplies are high. 

More says: 

They never force people to work unnecssarily, 

for the main purpose of their whole economy is to 

give each person:as much time free from physical 

drudgery as the needs of the community will allow, 

so that he can cultivate his mind—^which they regard 

as the secret of a happy life. (p. 79) 

By avoiding a money-based economy. More believes that 

Utopians will be better abble to have fulfilling lives. 

In Utopia, women receive the same education as men 

and share in farming responsibilities. They also learn 

trades but only the lighter, less demanding ones. More 

notes that each mother is expected to nurse her own 

children, but no explanation: is given as to how child care 

arrangements and work assignments are worked out. Women 

lack equality of opportunity in terms of becoming members 

of the Intelligentsia. Only post-menopausal women may 

become priests, and apparently no woman can become a 

diplomat, Styward, Bencheater, or mayor (though the wives 

of such people are reputed to be the cream of the social 

crop) . 

The purpose of Utopian education is twofold: to allow 

people the pleasures of mental activities while insuring 

that everyone is properly indoctrinated into the existing 
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social order. This educational system, as a reflection 

of the Utopian social system, is designed to rid society 

of the ills and pitfalls of a money-based economy. 

Through a well-ordered and carefully maintained social 

order. More sees human happiness arising. 

Generally the plan was to get away from 

government and to allow the natural virtue of 

man to assert himself. What more can you ask 

for as an explanation of failure? 

—Frazier, in Walden Two 

In Walden Two, B.F. Skinner delineates his own Utopia. 

In novel format, he descibes an experimental community 

that has been set up to practice the theories of 

behavioral engineering. The most important aspect of this 

community is its constantly experimental attitude, its 

willingness to consider every habit and custom to be 

improvable. 

There are striking similarities and differences 

between More's Utopia and Walden Two. The people of 

Walden Two hold all property and goods communally, but 

they live as individuals (even when married) in cooperative 

housing rather than in family units. Skinner's society is 

basically classless, but there are four divisions of 

people based solely on function rather than wealth or 
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status. The Board of Planners make the big decisions for 

the community while the Managers handle the nuts-and-bolts 

of specific operations. The workers are the vast 

majority of people. There are also scientists, who 

specialize in areas such as the control of infant behavior, 

the breeding of plants and animals, and the use of raw 

materials. 

The most important similarity between Utopia and 

Walden Two lies in the shortened working day and the 

reason it is valued. More and Skinner use the same 

reasoning—full employment, no duplication of services, 

and lack of consumerism—to arrive at the potential for 

a decreased work day. Skinner decided on a need for four 

labor-credits per work day, with harder jobs being more 

valued in terms of time and effort than easier ones. 

Skinner and More would agree that the benefits of such a 

change are psychological. Skinner says: 

What we ask is that a man's work shall not 

tax his strength or threaten his happiness. Our 

energies can then be turned toward art, science, play, 

the exercise of skills, the satisfaction of 

curiosities, the conquest of nature, the conquest 

of man—the conquest of man himself, but never of 

of other men. (p. 76) 
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With technology on his side. Skinner creates what More 

could not have imagined: "...leisure without slavery, a 

society which neither sponges nor makes war" (p. 76). 

Skinner's society is much more flexible than 

Utopia. There are no fixed time schedules, and people 

may switch work assignments daily if they so choose. 

There is no reason for anyone to specialize in any one 

area unless he or she wants to. 

Perhaps the most radical difference between Utopia 

and Walden Two is the attitude towards women. In 

Walden Two, there is complete sexual equality. Men and 

women receive the same education and have the same 

opportunities. There is a conscious effort made to insure 

there are always three male and three female Planners. 

The women, of course, still have to bear the children, but 

the children are raised communally and women are free to 

continue their regular activities and pursuits. 

In Walden Two, education begins at birth. All the 

infants are housed in the Lower Nursery where they are 

kept in climate-controlled cubicles except when being 

cared for or when parents are visiting. The cubicles 

contain no bed clothing, and the only clothes worn by 

the infants are diapers. The toys that the babies 

encounter are designed to begin shaping desired behaviors. 

By the time a child "graduates" from the Lower Nursery, 
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he or she will know nothing of frustration, anxiety, and 

fear. 

The function of early education is to establish an 

appropriate moral base for behavior. All ethical training 

is completed by age six. Skinner believes that any and 

every method of shaping human behavior which imparts 

techniques of self-control should be used in the shaping 

of children. Babies are introduced to frustration and 

annoyance slowly and in a controlled manner, so that 

tolerance to these negative reactions will build up. 

They are trained to tolerate painful or distasteful stimuli 

and situations which arouse fear, anger, or rage. This 

training, according to Skinner, allows the individual to 

triumph over nature and self and makes the person a 

perfect cog in the social machinery of Walden Two; 

adversity is controlled to build strength. At Walden Two, 

there are no failures; some people just take longer than 

others to succeed. 

As children grow up and complete their moral 

education, they are slowly given more and more control 

over and responsibility for their environment. They are 

slowly integrated into adult society. In Walden Two, the 

school is the family and vice versa, so socialization is 

both controlled and efficient. 
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Academic training begins after ethical training, but 

Skinner has dispensed with traditional academic systems. 

His school has no grades, no standardization, no core 

courses, and no set curriculum. Education is given no 

economic nor honorable value, so that learning is sought 

for its own sake. No child is ever forced to study 

anything he or she does not want to, and the student may 

move at any pace in any desired field. 

Skinner believes that such an approach to education 

is possible because of the children's early training. He 

says that the motivations used in most school systems— 

emulation and achievement—are spurious and therefore 

dangerous. In these children he has preserved the 

original motivation, a desire to explore the environment. 

This basic desire for discovery, maintained through the 

carefully controlled building of tolerance to negative 

emotions, will insure that the children of Walden Two will 

want to persevere in the attainment of knowledge. 

There are few adult workers in the Walden Two school, 

and they cannot rightly be called teachers. Their purpose 

is to provide exposure and guidance for the students. 

The only things that are taught are the techniques of 

learning and thinking. Skinner says: "We give them an 

excellent survey of the methods and techniques of 

thinking, taken from logic, statistics, scientific method, 

psychology, and mathematics (p. 121)." Once they know 
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how to think, they are free to pursue whatever catches 

their fancy. 

A rich environment is available to the students: 

workshops, laboratories, studies, reading rooms, a small 

assembly room, and a well-equipped gymnasium. There are 

also table and chairs outside, should someone prefer to 

work there. In addition to academic learning which the 

children do at their own pace, they start community work 

at an early age and are encouraged to learn arts and 

crafts in the workshops, laboratories, and fields of the 

adult world. Special preparation is provided for anyone 

who wants to do graduate study outside of Walden Two. 

Every aspect of Walden Two education is designed to 

be noncompetitive, and Skinner says that because education 

is value-free, people will learn to accept their 

intellectual limitations and work happily within them. 

There is a small library at Walden Two, with a constantly 

changing selection of books, where adults may continue 

their learning. Skinner assumes that everyone will want 

to continue learning. He says, "In Walden Two education 

goes on forever. It's part of our culture (p. 122)." 

For Skinner, the purpose of education is to create a 

perfectly ordered society of people. He believes that the 

individual will become whatever his socialization makes 
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him. Therefore, education should be designed to keep 

intelligence on the right track, for the good of the 

society rather than the good of the individual. 



Chapter Four: Conclusions 

What then is the real difference between malleable 

and nonmalleable potentiality? I believe that the 

difference lies in the purpose behind education. The two 

thinkers whom I posited as malleable potentialists. More 

and Skinner, are obsessed with the idea of social control. 

Though they both indicate a desire to make people love 

learning, the moral and ethical indoctrination into a 

social order is the main thrust of their programs. 

Of course one could reasonably say that Plato is no 

different with his concerns for a perfect society and 

that a line of differences might more readily be drawn 

along society versus the individual. However, Plato is 

interested in finding a natural fit between individual 

and employment in addition to creating a good social order, 

More and Skinner seem to lack concern for the individual 

per se; they see the individual as subordinate to the 

society. 

Plato, I think, emphasizes the two equally, while 

Rousseau and Milton fall on the side of the individual. 

More and Skinner are determined to make sure their humans 

will behave correctly through behavioral conditioning. 

Plato, Rousseau, and Milton trust a person with a good 

education to behave morally. Milton does stress moral 

34 
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education, but his moral education comes from reading the 

Bible rather than the building up of tolerance to adverse 

stimuli. 

The issue of the individual versus the society is as 

old as Plato and will always remain the basic question in 

the formulation of any Utopian system. Any answer 

provided will always be based as much on faith as on logic; 

the premises one accepts regarding the relative value of 

individual and social order determine in part one' s 

conclusions. Each of these thinkers has answered the 

question differently. In addition to raising the 

question initially, Plato has answered it most fairly. 

He values the society and the individual; he sees the 

individual as the microcosm of society and society as the 

macrocosm of the individual. Milton answers it most 

pragmatically: he wants people to fit into society 

happily. The rest are extreme, Rousseau in his rejection 

of society and Skinner and More in their subjugation of 

the individual to the state. 

I am not sure that the question of the individual 

versus society is legitimate or necessary. Society is 

dependent on the individual as much as the individual is 

dependent on society. We cannot isolate the child from 

society as Rousseau wants nor can we submerge it as 

Skinner does. We must locate a middle ground which allows 
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the survival of both the individual and the society. 

Despite their difference in viewing human nature, 

these five thinkers share a common belief in the necessity 

of a structured education. There are many crossovers in 

the paths of these men. Rousseau, Skinners and Plato 

all agree that education must start in infancy to be 

truly effective. Milton does not deal with them directly 

until they are twelve years old. More fails to specify 

the age at which Utopians enter the educational system. 

Plato, Milton and More propose a scholarly curriculum 

while Rousseau and Skinner have disposed of curricula in 

favor of teaching people to think. Skinner and Plato 

agree on the equality of women while Milton, More, and 

Rousseau relegate women to lesser social roles. 

Were someone to offer me the chance to structure my 

own system^ I would start by taking the best ideas from 

each of these systems and alter them to the world I know. 

From Rousseau and Skinner I would take what I believe is 

the keystone to mental development. The most important 

outcome from any educational endeavor should be the 

ability to think critically, to reason logically, to 

learn on one's own. Without these skills, education is 

rendered useless; memorization without understanding is 

futile. 
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I admire Skinner's analysis of original motivation 

because I believe in the necessity of making learning 

pleasureable in and of itself. I do not, however, care 

for his methods of preserving curiosity. I think that 

Plato and Rousseau provide more humane and realistic 

ideas in this area. Plato advises us to treat education 

as a game and to avoid using compulsion as a means of 

teaching. Rousseau reminds us that children are not 

adults and to treat them as such is to rob them of an 

integral part of their development. He suggests that 

children be treated as children and indulged in games. 

I believe that through allowing learning to be a joyous 

activity, our original motivation can be preserved. I 

agree with Skinner that part of this process would need 

to be the abolition of a grading system, especially at 

the elementary level. 

From Rousseau, I would take the assertion that 

knowledge must be personally meaningful. If a person 

does not understand the purpose behind learning a given 

piece of data, he or she will probably not acquire it. 

The person may memorize it for a time but will never 

integrate or utilize it, so such learning would be useless 

I think its important here that I point out that I am not 

advocating a strictly pragmatic curriculum. I am saying, 

rather, that we must explain why we want someone to learn 

something, not merely tell them that they will learn it. 
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Rousseau warns that the insertion of authority in the 

place of learning will create sheep, and I believe that 

he is correct 

Rousseau says that, as a tutor, he must always be 

an exemplary role model, and Skinner says that, as a 

teacher, he should facilitate rather than teach. I 

think that these ideas provide us with material for 

reconsidering what a teacher is. The traditional teacher 

is an authority figure who determines what is needed to be 

known and imparts it into the minds of the students. 

Skinner suggests that the sole purpose of a teacher should 

be to provide exposure and guidance. Rousseau poses much 

the same ideas and adds that a child's best learning comes 

from understanding the natural consequences of his or her 

behavior. If we provide an atomosphere conducive to self-

discovery, we can raise children who are self-confident 

as well as competent. The teachers in my ideal system 

would have to be well trained and highly competent. To 

attract the best and the brightest, I would greatly 

increase the payscales and social status of teachers. The 

education of our children should be considered the most 

sacred and important task of our society. Our children 

are our future, and we should treat our teachers like 

what they are: the creators of our future. To insure 

our future, we should compensate out teachers according 

to their worth. 
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From Plato I would take the holistic approach to 

education. He warns of the dangers of taking either 

gymnastics or music exclusively and recommends equal 

portions of both. I would say that there are three 

areas of concern: the intellect, the affect, and the 

physique. All are important aspects of the person, so 

none should be neglected in education. I think that our 

society has come to view education primarily as the 

accumulation of knowledge rather than the development of 

the human being. A more comprehensive, holisticreducation 

can provide students with tools for coping in a vastly 

complex, highly technological society. Survival for the 

individual is now a matter of psychology rather than 

biology, yet we do nothing in our educational system to 

foster psychological survival. 

Milton and Rousseau both build vocational exploration 

and practical instruction into their educations. This 

type of activity is important in two ways: it makes 

education more personally relevant and it helps the 

student make wise career choices. I said in my 

introduction that the education we receive affects our 

ability to perceive options and make choices. Learning 

to think critically should help students make choices; 

practical instruction should help them see options. I 

believe that in our society students need practical and 

realistic education in nutrition, stress, sexuality. 
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interpersonal communications, career awareness and choice, 

assertion training, decision making, values clarification, 

economic reality, and basic developmental issues which 

people face throughout the lifespan. 

I applaud the efforts of More and Skinner to make 

education an integral part of the culture. I agree that 

adults can and should be encouraged to continue learning 

throughout their lives. In my ideal system, adults would 

be able to take any courses they wanted without charge 

and without concern for grades or credit. Certainly 

public television programming would be more extensive and 

much better funded and I like More's idea of a free 

lecture every morning. 

In my system, men and women would receive exactly 

the same education. Teachers would need to be specially 

trained to avoid the pitfalls of sex-role stereotyping 

rampant in cur society. I believe as Plato does that the 

natures are equally distributed across the sexes, but I 

don't agree that women are weaker. I am delighted that 

that Plato discerned that the only sex difference lies in 

the ability to beget and bear children but saddened that 

the rest of Western Civilization has igonored this idea 

for twenty-four hundred years and continues, in many ways, 

to do so. 
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In his Republic, Plato has all his students starting 

out on equal footing and uses education as a winnowing 

process. I would prefer to see people winnow themselves 

through education, but I agree that everyone must start 

with the same options. If we are ever going to have a 

sane society peopled with healthy adults, we must give 

everyone the same education and the same opportunities. 

We must avoid shunting people into slots according to 

arbitrary factors and predetermining which options are 

open to them. If people are truly offered options, they 

will rarely select careers that do not fit their values 

and desires, and people will be much healthier and happier. 

How would I structure such a system? I see both 

advantages and disadvantages to strict curricula. Skinner 

and Rousseau argue for teaching children to think and 

giving them no set curriculum. Plato and Milton want 

a rigorous and controlled curriculum. With a strict 

curriculum, one runs the risk of losing the interest and 

trust of the students. With no curriculum, one may end 

up without having conveyed the needed information to the 

students, especially if the outside environment is not 

structured to value education. I suggest beginning with 

a loosely-defined curriculum designed to get children 

involved in their education and interested in learning. 

For the most part this program would be self-paced, with 

teachers to act as guides and facilitators. Students 
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would be encouraged to explore all areas of the liberal 

arts and sciences, with certain periods of the day set 

aside for group exposure and others devoted to individual 

exploration. 

As the children grow older and develop reasoning, 

they would gradually move into a more structured 

curricul\im. In the higher grades there would be 

established areas in which each student was expected to 

study. Such areas would include philosophy, literature, 

psychology, sociology, anthropology, history, science, 

art, music, and the practical courses I mentioned earlier. 

Each area would have a reading list from which the students 

could select what they wanted to read, so long as they 

read a certain percentage of the material. Lectures 

would be offered to augment the various areas, and 

discussion groups would meet on a regular basis. Teachers 

would also be available to help the students on an 

individual basis. Students would not be tested per se, 

nor would they be assigned a grade. Rather than imposing 

a set of labels to define progress, teachers would assess 

students on their ability to express orally and in 

written form what they have been learning and then give 

the students directional feedback aimed at improving the 

student's ability to think. In this way, written and oral 

communication skills may be sharpened and honed. By the 
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end of high school, students should be ready to make some 

choices for their futures. 

College I would reserve for specialization and 

training. I would keep the current structure of offering 

a variety of courses in a variety of fields, but I would 

have everything be pass/fail. Suggested ways of training 

for a given profession would be offered, but the students 

would have more options in deciding what is needed for their 

individual academic development. Universities would offer 

practical as well as academic training. 

Of course, massive revision of our current social 

system would be necessary to begin to make such a system 

as I have been describing feasible. Methodologies would 

have to be developed and tested. Huge quantities of 

money would suddenly have to be poured into education. 

People would have to reappraise the value they attach to 

education. A far better option might be to start over 

somewhere with a small group of people and nurture them 

into such a system. Perhaps one day I can find an empty 

planet. But perhaps, with my ideology firmly in hand, 

I can begin to look at our current society and 

educational system and discover the ways to change them. 
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