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CHAPTER I 

DSfTRODUCnON 

Rationale 

Since the beginning of time, symbols have been used to 

communicate. Through ritual, myth, and art, one can see how 

symbolic expression has carried out the various experiences of man 

over time (Agell, 1989, p. 19). Symbols and signs are a universal 

form of communication that can cross any language barrier. 

"Whenever we travel in the world, signs, symbols, and pictures tell 

us where to phone, camp, eat, drink, sleep, exchange currency, obtain 

information, where the washrooms and nonsmoking areas are, all 

without the aid of words" (Klepsch & Logie, 1982, p. 7). The role that 

symbolic expression plays in communication has recently increased 

in people's awareness. There are many forms of nonverbal 

languages that do not require words but still express feelings and 

emotions. People communicate without using words by smiling, 

laughing, crying, or touching. "It is every action that proceeds from 

the human body, for we communicate not only with words but with 

unconscious gestures, ways of sitting, standing and walking, styles of 

dancing and handwriting, choreography, creative writing, music, and 

art" (Klepsch & Logie, 1982, p. 5). Everyone communicates 

nonverbally whether one intends to or not. It is a part of all of our 

lives. Even if one tried not to communicate nonverbally, one would 
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fail. Communication is constant in one's body, either consciously or 

many times unconsciously. Nonverbal communication can support or 

contradict the verbal message. Unconscious gestures often give a 

"double message" to what is being said verbally. A good example of 

a "double message" would be a person who is screaming at the top of 

their lungs and blood red in the face, but still claims to be calm 

(Adler & Towne, 1990, p. 197), People think that by changing the 

expressions of their eyes and face they will be able to hide what they 

are feeling inside, yet the rest of the body is giving off a more 

truthful signal. "He who has eyes to see and ears to hear may 

convince himself that no mortal can keep a secret. If his lips are 

silent, he chatters with his fingertips; betrayal oozes out of him at 

every pore" (Klepsch & Logie, 1982, p, 6). 

It is obvious that all non-verbal language is extremely valuable 

in therapy. People seek therapy in hopes of solving some sort of 

problem in their lives. These problems often make it difficult to 

communicate. In such situations, nonverbal language may tell more 

about how a person is feeling than he/she can express verbally. 

"Psychologist Albert Mehrabian claims that 93 percent of the 

emotional impact of a message comes from nonverbal sources 

whereas only 7 percent is verbal" (Adler & Towne, 1990, p. 196). 

Therefore, drawings are an excellent medium of communication in 

therapy. Drawing allows one to literally paint his/her feelings out. 

Through colors, lines and formations, one can show one's feelings 

without using words. Drawings are very different from verbal 

communication. It takes each and every line to create the whole 



picture. If a line is removed from the context of the picture, it has no 

meaning by itself. On the other hand, the definitions of words are so 

similar in all contexts that people are able to use dictionaries to find 

meanings. In looking at art as language, it would be used as a 

metaphor. One is able to understand art without translation. By 

creating a drawing, one is also projecting his or her inner feelings. 

For the artist, it is not just a picture; it is a part of one's innermost 

self. Only through emotion and feeling is one able to create a work of 

art (Agell, 1989, p, 19). "As a metaphorical symbol, a painting is a 

transformation of the artist's experience into a visual statement. 

Inherent in this statement are many layers of meaning, synthesized 

in the image the artist creates in order to present his or her idea of 

some mode of feeling" (Agell, 1989, p. 19), A drawing shows one's -

feelings and thoughts, making the innerself visible on paper. The 

way one views oneself in life is revealed either consciously or ^ 

unconsciously through one's drawings. The most important point 

that comes out of drawing is self-revelation. Through drawings, 

personality, group values and attitudes can be determined (Klepsch 

& Logie, 1982, p, VI). 

Drawings are extremely valuable when dealing with children. 

Most young children do not possess the vocabulary needed to 

express themselves verbally, but through drawings they can tell how 

they are feeling at very early ages. The best way to understand 

children is to look at them from a developmental perspective. 

Children communicate in ways that are appropriate for the age and 

developmental stage they are in. "Children of the world, wherever 



they live, make all their early drawings—humans and houses, trees 

and boats—in the same way. They are building upon the creative 

impulse which is the heritage of all mankind and is limited to no one 

land or culture" (Kellogg & O'Dell, 1963, p. 77). 

Children's drawings have been compared to the oldest graphic 

art known, the old Stone Age, and many similarities have been 

drawn. Prehistoric man drew animal figures on cave walls, which 

represented a great part of his or her life. Hunting and fishing 

scenes were common on cave walls because they projected the 

thoughts and feelings of an "outdoors man/woman" and the 

environment that surrounded him/her. Children draw human 

figures in the same way prehistoric man/woman drew animals. 

Many of the same signs and symbols were drawn by the two groups 

even though their environments were totally different. 

Therapists give reasoning of such similarities in the drawings 

to developmental level. They claim that primitive man and children 

are on the same developmental level. Both groups start with simple 

lines because their minds are in a simple state. As time passes, their 

minds grow and their drawings become more complex and 

recognizable to others (Eng, 1961, pp. 189-214). 

The child's drawings witness to the development of its 
power of attention, which at first is not able to hold fast 
the mental pictures or to direct movement, but then 
becomes firmer, more comprehensive, and more 
intentional. The drawing indicates how the child's power 
of observation and analysis develop, its capacity for 
synthesis, thinking and power of judgement grow. (Eng, 
1961, p. 187) 



Even with limited powers of observation and synthesis, 

children reflect their feelings and perceptions of their world through 

their drawings. Art therapy has become such a valuable tool for this 

very reason. Counselors use art therapy with children in order to 

understand them more clearly. Art therapy allows the therapist to 

view the child's developmental level to make sure the child is at the 

appropriate stage for his or her age. This can be very helpful, 

because if for some reason a child is not at the right level, through 

early intervention, the therapist can keep the child from 

experiencing an unneeded stress. All children have feelings and 

emotions; through art they can express themselves. Many children 

experience trauma in their lives and need an outlet for their pain, 

yet even a child who does not experience such distress needs an 

outlet to cope with the daily changes that take place in one's life. 

Because children's drawings unwittingly reveal their fears and 

feelings, art therapy is the best therapeutic means for children. 

Statement of the Problem 

Drawings have unique powers that allow children to project 

their thoughts, feelings and dreams, like no other form of 

communication, "Because art is compatible with a high degree of 

pathology, it has particular value for children whose disturbance 

restricts their capacity to participate in activities such as games and 

sports, which children normally enjoy and grow on and which make 

comparable demand on the ego" (Kramer, 1971, p, 26), Drawings 

provide a way to look deep into the emotions of children while 
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providing them with a natural and nonthreatening form of 

communication. Therefore, drawings have been found to be a great 

benefit in therapy. 



CHAPTER II 

REVIEW OF LITERATURE 

Art as Therapy 

In order to see why art is most effective, one must look at play 

therapy. One should not expect children to communicate the same 

way adults do, for they are not miniature adults. The natural 

medium of communication for children is through play activities, 

while for adults verbalization is the medium of communication. Play 

activities have been recognized as a large significant part of 

children's lives since the 18th century (Landreth, 1987, p. 253). 

"Erikson (1963) stated that play is a kind of emotional 'laboratory' in 

which the child learns to master his environment and come to terms 

with the world. He said that 'to play-it-out' is the most natural and 

self-healing process in childhood" (cited in Schaefer, 1985, p, 106). 

Play activities provide a way for the child to come to terms 

with his or her feelings, thus giving him or her the ability to express 

those feelings. Children are able to release emotions and explore 

fears, frustrations, concerns and hopes through play activities. By 

communicating in this way, children are better able to grasp and 

understand the world around them. Through the process of 

"playing-out" their concerns, children can gain new dimensions of 

themselves and explore more satisfying and rewarding behaviors 

which often lead to a better self-image (Landreth, 1987, p. 116). 
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Some of the reasons why play activities have been such a 

positive therapeutic approach for children are as follows: 

1. Play is a child's natural medium for self-
expression, experimentation and learning. 

2. Feeling at home in the play setting, the child 
can readily relate to toys and play out concerns with 
them, 

3. A play medium also allows for a cathartic 
release of feelings, frustrations and so on. 

4. Play experience can be renewing, wholesome 
and constructive in a child's life, 

5. The adult can more naturally understand the 
child's world by observing him or her at play and can 
more readily relate to the child via play activities than 
through verbal discussion, (Schaefer, 1985, pp. 106-107) 

By showing some of the different ways that "play" can be 

helpful, one must also explain some of the various ways that it is 

used. There are five major developments in play therapy. 

Psychoanalysis and play therapy. Hug-Hellmuth was one of the 

first therapists to provide children who were in therapy with play 

activities to express themselves. By placing importance on the child's 

and therapist's relationship, Freud made a great contribution. With 

this idea it was felt that a good relationship must be present between 

the child and the therapist before the child would reveal his or her 

true self. This would give the therapist a great insight into the 

child's unconscious motivations, through analyzing the child's 

drawings and play. Freud stressed the importance of uncovering the 

past and strengthening the ego (Landreth, 1987, p. 253). 



9 
The function of the ego is to balance and mediate 
between inner drives and the outer world. To Kalff, the 
ego is strengthened by a deep, internal feeling of mother-
child unity that develops slowly from birth and 
culminates during the 2nd and 3rd years of life. 
Disturbed children are those who have experienced 
breaks in attachment bonding that damage the inner 
feeling of wholeness and impair ego functioning, (Allan & 
Berry, 1987, p, 300) 

If one places such high value on children developing healthy 

egos to cope in life, then one must also value psychotherapy with 

children and the use of play. In today's fast-paced society, many 

children are faced with disruption of their homes and families at 

very young ages. Supporting evidence was found in the Elementary 

School Guidance and Counseling Incentive Act 1981: "For every two 

marriages in 1975, there was one divorce. Current predictions claim 

that one of every six children are living with one or neither parent" 

(Gumaer, 1984, p. 445), Therefore, one can see that great damage 

may be done to many children's egos. Children are forced to cope 

with pressure, anxiety and frustrations that even many adults have 

problems dealing with. Children who have had the chance to develop 

healthy egos can better prepare for life's unexpected changes. As a 

result of such stress, many children have a hard time dealing with 

their feelings and coping in the outside world, "Certainly, in a society 

that tends to foster disruption, personal loss and detachment in the 

lives of children, the need for means to help children cope and feel 

secure, wanted, and loved is great" (Gumaer, 1984, p. 452), From the 

previous statements, one can see that establishing rapport between 

the therapist and child is important and greatly needed. Through 
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access of a child's deep feelings, therapists are better able to prepare 

children in dealing with problems that could very easily occur in the 

future. 

Release plav therapy. The second major development in play 

therapy is release therapy. Release therapy was developed by Levy 

in hopes of helping children who had experienced a traumatic event. 

Through active-play therapy, children could spontaneously act out 

their feelings (Landreth, 1987, p. 254). "Children who have 

experienced trauma show a marked decrease in the ability to use 

mental images to solve problems. The child loses the ability to sift 

through sets of previously assimilated signs and symbols and is 

forced to rely on more primitive motoric solutions" (Stronach-

Buschel, 1990, p. 48). Children who have experienced trauma often 

build up a wall of defense to protect themselves. There is much 

secrecy involved in trauma cases which makes expressing one's 

feelings difficult. Many children experience deep depression after ^y 

trauma, even if they themselves where not directly the victim but 

were witnesses to the actual event. It is very important to link the 

present feelings of the child with the past feelings of the trauma in a 

non-threatening environment. Art therapy is perfect for addressing vy 

such problems. The child is able to communicate about the trauma 

through his or her art and not be burdened with having to talk about 

it. Art provides a safe atmosphere for the child to deal with the 

trauma. Through art work, the child can reenact the crisis, yet have y 

the feeling of control over the situation at the same time. By 
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reenacting the crisis, the child is forced to deal with the feelings that 

the trauma has created. Through repetition, the child is able to 

master his or her feelings and not be overwhelmed by the chaos that 

the trauma has caused (Stronach-Buschel, 1990, pp. 49-52). 

"Children who come from homes where there is constant abuse are 

fearful of being overwhelmed by their own anger. Art therapy 

provides a place to begin to express fears, longings, and feelings in a 

symbolic and ego integrating form" (Stronach-Buschel, 1990, p. 52). 

Relationship play therapy. Rank, Allen, and Taft created the 

third development in play therapy known as relationship play. They 

hypothesized that therapeutic relationships had curative powers, so 

they placed emphasis on the dynamics of the child-therapist 

relationship and the realities that were present (Landreth, 1990, p. 

254). The doctor as a toy fixer is a good example of relationship 

play. Children who have cognitive defects and severe fears of body 

disintegration can overcome such feelings with help from a therapist. 

During the therapy sessions, the child and therapist can create 

human figures with clay. By the child disfiguring the object and the ^ 

therapist putting it back together, the child develops a sense of trust 

and amazement by the power the therapist holds. Throughout the 

sessions, bit by bit, the therapist has the child repair the toys. This 

process enhances the child's ego, therefore giving him or her the 

ability to apply the "fixing" technique in his or her own world. When 

things "break" in the child's life, he or she now has the ability to 

repair his or her perception of the conflict (Kremberg, 1982, pp. 87-

91). 
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Nondirective play therapy. Axline created the fourth major 

development in play therapy, which is nondirective therapy. She 

believed that it was natural for an individual to strive for growth 

and self-direction. Therefore, Axline applied nondirective therapy to 

children in play therapy (Landreth, 1987, p. 254). The expressive 

arts are used in nondirective therapy. They often involve senses 

that are related to the involuntary nervous system. The brain 

responds to these waves by producing memories and feelings 

unconsciously. Art, music and body movement often cause children ^ 

to become more in touch with such feelings. All of this happens so 

spontaneously that the child does not realize what is happening 

(Segal, 1984, pp. 590-595). 

The author has found that through the use of the art 
activity in conjunction with appropriately selected music, 
children are swept along almost involuntarily so that 
they become involved in reexperiencing their feelings of 
death and the grieving process on a nonverbal symbolic 
level. From the nonverbal expression, the therapist helps 
the children to verbally share these feelings. 
Communication is opened, and the children are more 
ready to move toward confronting feelings that they had 
previously either denied or repressed. (Segal, 1984, 
p . 596) 

Play therapy in school settings. The fifth major development in 

play therapy was the establishing of counseling programs in 

elementary schools. Play therapy is based on developmental 

principles. Therefore, children should be at a certain level of 

communication at a specific age. Play therapy becomes a tool for 

elementary school counselors to use when trying to communicate 
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with a child who is unsuccessful in school. The "play" time becomes a 

highly rewarding experience for the child, for it lets them 

communicate in a less pressured situation and at their own pace 

(Landreth, 1987, p. 254). Play activities have positive results when 

incorporated with therapy in almost all situations that deal with 

children. Perhaps by "playing" the child's mind is taken off the 

"therapy," therefore letting him or her relax and communicate in an 

environment with which he or she is familiar. 

Art therapy also has a positive impact when used in family 

settings. Family art therapy reveals the patterns of interaction and 

communication among family members. Art allows visual expression 

of many problems that affect each individual, therefore affecting the 

family as a whole. Through art, the family is given the opportunity 

to deal with various roles and issues in the family origin. It is no 

surprise that art therapy is strategic. The metaphor and its 

communication power has long been recognized in therapy. By 

combining the techniques of art therapy with those of strategic 

family therapy, conditions are created for the family to experiment 

with change. Family members are given the ability to literally frame 

and reframe the family. Reframing is when one's world view or 

frame of reference is changed, often causing behavioral changes as 

well. Reframing can have a profound influence on both the view and 

viewer, allowing for positive adjustment and better family 

communication (Riley, 1990, pp. 71-74). 

Art and play have similar characteristics; however, they also 

have some differences. "The rules of play are simple: The child must 
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learn to distinguish play from real life, and must develop the ability 

to suspend play when necessary" (Kramer, 1971, p. 27). Play is a 

part of the child's imagination and is based on nothing more than 

fiction, "Play is the prerogative of childhood. In adult life, art 

supersedes it as one of the few areas of symbolic living that remain 

accessible" (Kramer, 1971, p. 28). In the making of art, children are 

required to use their intellect. Their creation of an object that 

conveys an idea about the child's inner self and his or her 

environment is more challenging for the ego than play. 

Art therapy has been a valuable technique of therapy for a 

long time. Some of the attributes that have contributed to art being 

such an effective and unique therapy are as follows: 

1. Imagery carries intense affective charge. It 
evokes emotional reactions and produces physiological 
changes. 

2. Images span the continuum between the 
conscious and the unconscious and provide access to 
preverbal memories. Images reveal problem areas and 
defenses and assist in the recovery of repressed material. 

3. Free imagery and guided imagery interventions 
produce therapeutic change without the mediating effect 
of interpretation. 

4. Images are future-oriented. They can motivate 
behavior and are predictive in that they present ideas 
before these ideas become manifest in behavior and 
verbal cognitions. 

5. Images enrich the meaning and emotional 
valence of words. They also serve abstraction, 

6. Perception and the processing of images are 
comparable processes. However, as Strosahl and Ascough 
(1981) point out, this functional equivalence is not an 
exact one. The processing of imagery is multileveled and 
can actually interfere with perception. Pictorial 
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metaphor, stored as "pictures in the mind" is only one 
aspect of imagery, (Lusenbrink, 1989, p. 36) 

There are many different types of art therapy which are very 

good for helping people learn to cope with their problems. Drawing 

is the best diagnostic tool when dealing with children. It has 

previously been established that most children do not have the 

ability to verbally describe their feelings. Through drawing, such 

emotions can be "heard." The projective technique that drawings 

have is used by many therapists as a psychological test. Draw-a-

Person Test (D-A-P). House-Tree-Person Test (H-T-P), Draw-A-

Family Test (D-A-F) and Kinetic-Family-Drawing (K-F-D) are a few of 

the more common ones used with children (Burns, 1981, p. 63), "Of 

all the projective techniques, drawings dig the deepest into the 

person, even deeper than well known tests such as Rorschach and 

the Thematic Apperception Test (TAT)" (Klepsch & Logie, 1982, pp. 

174-175). 

Drawings Measure Values 

There is much to be learned from studying children's drawings, 

and there are various reasons why people study them. The appeal 

and charm that are present in children's drawings are the attraction 

for some people, while others study drawings purely for educational 

purposes. Many believe that having the ability to understand 

drawings and read their messages as if they were words written ^ ^ 

down on paper is extremely valuable. There is a great deal of insight 

to be gained when one considers the actual making of a drawing. As 



children draw, there are conscious and unconscious thoughts racing 

through their heads. The result of a drawing is not just a matter of 

random lines and figures coming together to form a picture, yet each 

mark has been well thought out and serves a specific purpose. 

Through the placement of figures, colors used, and the size of the 

figures drawn, many personality characteristics can be determined 

(Thomas & Sik, 1990, pp. 33-35). It is believed by many therapists 

that through children's human figure drawings many characteristics 

about personality, values and attitudes are projected. The human 

figure drawing test (H-F-D) represents the child's inner self-portrait 

better than any other test. Through human figure drawings, the 

child is able to explore feelings of self-concept and one's self in 

relation to others, thus projecting specific characteristics about one's 

personality, perceptions and values. Psychotherapists use human 

figure drawings extensively as a projective test. As the therapist 

analyzes the drawings, he/she takes note of the emotional indicators 

that are present, the size of the figures drawn, what specific body 

parts are missing, the detail that is present and the parts of the 

drawings that are overemphasized (Wohl & Kaufman, 1985, pp. 4-7). 

Drawings can be a valuable tool when uncovering inside 

information about the innerself. There are three main ways to gain 

insight into one's personality, group values and attitudes. The first 

way is through the self-report technique. This technique involves 

the therapist asking the child simple and direct questions about his 

or her thoughts and feelings. Interviews are very often used in the 

self-report technique. One of the problems that arises from using the 
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self-report technique is often young children do not possess the 

verbal ability to answer the questions that are being asked in the 

interview. Other times the "right" answer is extremely obvious to 

the child, so he/she chooses the "right" answer instead of the answer 

that might truly represent his or her feelings. The second technique 

that is used in uncovering inside information is the observation 

technique. By observing the child's behavior, the therapist can 

determine characteristics of personality, group values and attitudes 

through various rating scales. The observation technique has 

problems that lie with the therapist. This technique is based on a 

matter of opinion, namely the therapist's perception of the child. If a 

child and therapist have two different ways of doing things, then 

such a difference could have an effect on how the child is rated on 

the test. Since the tests are given and judged solely by the therapist, 

this technique may not give a true-to-life picture of the child's 

values. Project technique is the third and most valuable technique 

for uncovering inside information. This technique is based on the 

underlying idea that by presenting children with materials that are 

natural to them, they will make responses that would otherwise be 

difficult for them. Throughout this paper, drawing is the projective 

technique that is used and studied (Klepsch & Logie, 1982, pp. 8-11). 

Drawings add a dimension not tapped by self-report or 
observation on techniques, the dimension of fantasy and 
imagination. Drawings are easy to obtain, since most 
children love to draw; they are especially valuable in the 
case of young children because of their limited language; 
they dig deeper into whatever aspect is being measured; 
and they seem to be able to plumb the inner depths of a 
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person and uncover some of the otherwise inaccessible 
inside information. (Klepsch & Logic, 1982, p. 11) 

Human figure drawings have been used to project children's 

feelings in three areas; personality, group values and attitudes. 

Personality. The first projective technique from human figure 

drawings is a measure of one's personality. Much about how the 

artist perceives his or her characteristics is made obvious through his 

or her drawings, thus giving specific clues about his or her 

personality (Klepsch & Logie, 1982, p, 12). Renowned therapists, 

such as Goodenough, Machover and Buck, have used drawings as a 

clinical tool in determining personality characteristics with their 

clients for many years. "According to Machover, the subject, in 

drawing a figure, projects himself and reveals particular personality 

traits and patterns through certain formal and content aspects of the 

drawings" (Lourenso, Greenberg, & Davidson, 1965, p. 63). A 

sequence of test must be given to the child for the therapist to get 

the best overall perception of personality traits. The house, tree, 

person test (H-T-P) and the kinetic family drawing test (K-F-D) are 

the best tests for analyzing personality. The house, tree, person test 

requires the subject to make three drawings, one of a house, one of a 

tree and one of a person. The kinetic family drawing test addresses 

a drawing of the family with everyone doing something. The H-T-P 

test and the K-F-D test allow the therapist to examine and come to 

conclusions about the child's feelings and views in different 

situations. 

It is my conviction that each drawing is a reflection of the 
personality of its maker; that it expresses affective 

v ^ 
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aspects of the personality as well as cognition; that it is 
telling, in the case of young children, more about the 
artist than about the object portrayed; that the approach 
of the examiner must of necessity be intuitive as well as 
analytical. (DiLeo, 1983, p, 60) 

Through observing the child as one creates a picture, the therapist is 

able to read the nonverbal signals coming from the child. Facial 

expression, body posture and so forth tell a story to the therapist 

long before one is able to view the final product of the drawing. 

Specific indicators that are relevant to personality are made 

apparent through analyzing the drawing itself. The size of the figure 

provides a measure of the child's self-esteem. Children who draw 

very large images that take up most of the page may have aggressive 

personality characteristics. Children who are shy and timid very 

often draw tiny figures, representing their tiny self-concept (Wohl & 

Kaufman, 1985, p, 8), Children with higher self-esteem are more 

secure within themselves and are more outgoing which may 

sometimes be seen as an aggressive trait. On the other hand, the 

child who draws the tiny figures may have a low self-concept and 

does not want to be in the "spotlight," They prefer not to be noticed, 

thus being identified as shy. "Machover claimed that children with 

high self-esteem drew larger figures than those with low self-

esteem" (Klepsch & Logie, 1982, p. 26). 

Detailing is thought to be a type of mirror to the child's views 

of the outside world. One must take into account the child's age and 

developmental stage when analyzing detail. The amount of details 

that are present in a drawing must coincide with what is considered 

to be "normal" for each particular age. Vague drawings with very 

y 
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little detail may represent a child who is depressed and keeps most 

of his or her feelings inside. Perhaps in detailing one's drawing, one 

would reveal too much of oneself to the outside world. The drawing 

that contains an extreme amount of detail may be expressing the ^ 

need for structure. The child who is very domineering would 

present a lot of details in his or her drawings (Wohl & Kaufman, 

1985, p. 9). A good example is the overemphasis of the mouth by 

children who have language disorders. In their drawings, they draw 

a very large mouth with lots of detail, because the mouth is a major 

source of communication (Klepsch & Logie, 1982, pp. 43-44). 

Erasure marks are also considered when determining 

personality traits by analyzing drawings. Erasing for improvement is 

normal for children, though too much erasing can give off signals 

about never being satisfied is seen more often in girls. The child who 

has excessive erasure marks shows signs of indecisiveness and has 

little self-confidence. 

Placement of the figure or object is significant in determining ^ 

personality characteristics. Figures that are placed in the center of 

the page represent normality and security. Images above the middle 

line of the page may uncover someone who is not in touch with 

reality. One may be striving for goals that are unattainable and/or 

may be living in a fantasy world. A child who places figures below 

the middle line of the page may be very insecure and depressed, 

therefore placing their figures on the "lower" half of the page. The 

right and left side of the page also projects attitudes about the self. 

Children who place objects on the right side may be concerned with 
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reality and what lies ahead for them in the future. Figures placed on 

the left side of the page represent spontaneity and people who are 

concerned with or living in the past (Wohl & Kaufman, 1985, p. 9). 

Hammer, Jolles, and Precker found that colors also represent a 

great deal about personality. When the same color is used in excess 

the "artist" may be actually longing for what the color represents. 

Studies by Hammer, Jolles, and Precker found that specific colors 

have meanings: 

Red - may be related to violence or excessive emotion, it 
has also been associated with cheerfulness; nursery-level 
children who emphasized it are happier, well-adjusted, 
and more emotional in their personal reactions. 
Yellow - suggestive of hostility, dependency, and infantile 
behavior. Yellow used with green to depict grass or 
landscape is normal. 
Orange - often suggests a good relationship with 
surroundings; may suggest areas of discomfort. 
Blue - controlled reactions and self-restraint. 
Green - blue and green are similar and represent 
controlled behavior. If much blue and green are used 
together, it indicates that the child feels secure as long as 
he is able to maintain control. 
Black - controlled reactions, intellectual, compulsive. 
Brown - timidity; may be used in times of regression. 
Brown and black used together suggests anxiety and 
depression. (Klepsch & Logie, 1982, p. 35) 

Children who are unadjusted often use only one color when making a 

picture, whereas "normal" children use a variety of different colors 

throughout their pictures (Klepsch & Logie, 1982, p. 35). 

The pressure that is applied to the pencil during the making of 

a drawing may reveal personality characteristics also. Most children 

who are "stable" use a constant line throughout their drawing. Those 

i ^ 1^ 
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who are shy and fearful often draw with very faint lines, as opposed 

to the aggressive children who uses very heavy marks in their 

drawings (Wohl & Kaufman, 1985, p. 10). 

Sexual identity is also made visible through children's human 

figure drawings. Previously established was the fact that human 

figure drawings represent the self- or body-image. Therefore most y 

children draw figures that are their same sex. When asked to draw a 

person, most of the girls draw females and the boys draw male 

figures. Though sometimes very young boys will draw a female 

figure, this is found to be normal because they may still be attached 

to their mothers. "Machover (1949) believed that if a child drew a 

figure of a different sex than his own, he could be experiencing 

difficulties with normal sexual identification" (cited in Klepsch & 

Logie, 1982, p. 20). 

Koppitz assigns meaning to body parts, whether they are 

emphasized or omitted. For example, if children draw large feet in / 

their drawings they may be in need of security. Enlarged ears often 

depicts children who are paranoid that others are talking about them 

behind their backs. Large arms are drawn by children who are 
y 

hungry for power and strength, and children who draw small arms 

are displaying some type of fear or perhaps they perceive 

themselves as weak compared to others. The omission of body parts 

is believed by Koppitz to also represent personality traits. Children 

purposely leave out body parts that they are concerned with or have 

some type of fear about. When children draw a person without legs 

they may be expressing feelings of very little support. Hands that 



are missing from a drawing may represent the children's feeling of 

insecurity or some sort of difficulty that they are having in dealing 

with their environments. If a children's drawings are missing the 

nose, which represents striving for power, they may be feeling 

powerless. 

The validity of the tests that claim to access personality traits 

are somewhat controversial. Many theorists believe that there is not 

enough proof to make valid the draw-a-person test (D-A-P) or the 

human-figure-drawing test (H-F-D), which claim to measure 

personality. However, Koppitz is a firm believer that the DAP test 

and the HFD test are very beneficial and valid expressions of 

determining personality traits. Koppitz was the first to develop a 

scoring technique for children's drawings. She believed that children 

with emotional problems would draw figures that represented at 

least two or more of the emotional indicators which she had created 

in her scoring technique. Koppitz compared the drawings of children 

who were in clinical therapy with "normal" children who were not 

attending therapy to prove her theory (Klepsch & Logie, 1982, pp. 

17-19). Koppitz incorporated 30 emotional indicators in her scoring 

system which covered three areas: 

1. Items that relate to the quality of the drawing, 
such as the type of line, integration, shading, asymmetry 
of lines, size of figures, slant of figures and 
transparencies; 

2, Items of features not usually found on HFDs, 
including tiny or large heads, crossed eyes, teeth, short or 
long arms, big hands, clinging arms, legs pressed together, 
genitals, monster-like figures and clouds, snow or rain; 
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3, Omissions of items, such as eyes, nose, mouth, 
body, arms, legs and neck. (Klepsch & Logie, 1982, p. 19) 

Despite the criticism of Koppitz's scoring technique she still claims, as 

a result of many studies, that her 30 emotional indicators are valid 

emotional indicators for children ages 5 - 1 2 years old. It seems that 

with almost all theories there are disagreements. Some people 

believe so strongly in a theory that they would place their reputation 

on the line for it, though at the same time there are other people who 

do not believe at all in the particular theory and claim to have 

disproven it (Klepsch & Logie, 1982, pp. 21-22). Understanding the 

results and conclusions of studies can become quite confusing, 

therefore each theory should be approached cautiously and "taken 

with a grain of salt." 

Group values. The second way that children's human figure 

drawings can be used as a projective technique is in determining 

group values. Researchers have found that children tend to draw 

people they admire and want to be like. By comparing cultural and 

racial groups, one can see what type of person is most often depicted 

in their human figure drawings (Klepsch & Logie, 1982, p. 12). 

In 1966, Dennis was the first to consider drawings as a 

measure of group values. Through the study of his theory, Dennis 

concerned himself with what type of man was drawn, he was not 

interested in the size of the figure, pressure of the pencil, and so 

forth that were previously discussed in determining personality 

characteristics. He wanted to know if children drew bankers, 

doctors, farmers and so on in their pictures and if so why. Dennis 

came to the conclusion that children draw men whom they admire 

/y 
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and men whom society looks up to. Children draw people who are 

familiar to them and of whom they have a vivid memory. During the 

creation of a drawing, children very rarely look up, so the person 

they are drawing is an image from within and not a picture of 

someone in the room. A drawing is derived from the internal 

feelings of a child and not what is immediately present. The drawing 

is requested to be of only one person; therefore, the children must 

choose the person they look up to the most, therefore this process is 

often unconscious. Children draw the type of person whom they 

prefer the most. Just as if they were asked to draw food, it is most 

likely that they would draw their favorite food. 

Children obtain their values from the environment that 

surrounds them. Children learn the difference between right and 

wrong from the people who have influence upon their lives, that is 

the people whom they are around the most. Therefore, the study of 

children's drawings not only tells us about the child as an individual, 

but it also gives insight about the group of which they are a part. 

Dennis believes that studying the whole group is more valuable than 

merely studying an individual (Dennis, 1966, pp. 1-8). 

Some critics complain about Dennis' findings because they do 

not determine all group values, therefore making it hard to analyze 

standard tests. Dennis recognizes that his theory does have 

limitations, for drawings can represent only what the artist has the 

ability to draw. "No tool can perform all functions, and neither can 

any test. We do not propose that drawings reveal all group values. 
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The problem is to learn what they do reveal, this we shall attempt to 

determine" (Dennis, 1966, p. 8). 

Dennis studied thousands of children's drawings from all over 

the world, trying to gain insight about cultural values. Through the 

findings of many studies, he proclaims that the American culture has 

a uniform set of values. Most children who live in the United States, 

whether Jewish, Christians or blacks, draw very similar pictures 

overall. Interestingly enough, black children almost always draw 

white people; whereas white children rarely draw black people. 

These drawings are not defined by the color alone, yet physical 

characteristics such as hair and facial features also contribute to 

defining which race is being depicted. Schofield conducted a study 

that had similar results, black people were less accepting of their 

racial identity (Klepsch & Logie, 1982, pp. 115-116), Psychologists 

were able to determine which drawings were drawn by black 

children because black children's drawings are often "whiter" than 

the pictures drawn by white children. Established previously was 

the fact that most children draw by memory. White children take 

for granted their physical features whereas black children are 

continuously taking note of white people's distinctive features for 

they too would like to possess such traits. Therefore, black children 

project a "whiter" person in their drawings than white children 

actually do. Studies have found that throughout the black 

community the lighter the skin the better and this is held as a higher 

social status among the group. "There is no doubt that if American 

Negroes could change their features to Caucasian features, most of 
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them would do so" (Dennis, 1966, p. 74). A point that must be made 

is that just because black people may prefer Caucasian features does 

not necessarily mean that they like or desire any other 

characteristics that white people possess. 

According to Dennis, drawings reflect values, and most white 

children draw Caucasian figures because they believe that they are 

superior to all other groups. African history describes cave drawings 

that portrayed black people with black features. Such drawings 

represent the values and admiration that they once had for their 

own culture and characteristics. During this period in time white 

people were unknown to black people. They became familiar with 

white people as they immigrated into their homeland for 

technological and military reasons. Soon after white people came 

into Africa, they began to take power away from the blacks; as a 

result envy began to grow. The desire to become more "white" and 

attain the status that goes along with it is still present today. These 

are some of the reasons, Dennis believes, that black children draw 

white people (Dennis, 1966, pp, 67-75). 

Cole and Eiseman have done numerous studies on color's being 

determined by culture. They found that children from Chile, 

Colombia, Costa Rica, France, Germany, Hawaii, Mexico and American 

Indians often used bright and gaudy colors in their drawings as 

compared to children from China, Denmark, Greece, Ireland, Italy, 

Jamaica and Turkey, who often used light pastels. There was also a 

significant finding that children from England, Japan, Scotland and 

the U.S.S.R. used very dark colors in their drawings. Perhaps the 
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differences are because of the colors that surround the different 

countries in which the children live. It could be the color of 

buildings, flowers, oceans, and so forth which all of the countries 

with similar characteristics have in common that children are 

drawing, or perhaps they choose their colors by the "moods" that 

surround them (Klepsch & Logie, 1982, p. 116). 

Drawings of groups have also been found to represent the 

sexual dominance that exists in specific cultures. In some cultures 

when children are asked to draw a person, they tend to draw a male 

figure. It has been found that both boys and girls draw the gender 

that is the "ruler" and has the most power. Mexico and Middle 

Eastern countries possess the culture of the man as being dominant 

over the woman. The male figure is very powerful and the female 

must submit to his every wish. In this type of culture, women live 

sheltered lives and have little power. Without their husbands, they 

are considered to be nothing. Children who are raised in these 

cultures draw male figures; both boys and girls admire the power 

that the male figure holds. Many of the Caribbean cultures are 

exactly opposite, the women hold the most power and prestige. In 

these cultures, children draw the female figure. Children's drawings 

are an indication as to which sex holds the most power in their 

culture (Klepsch & Logie, 1982, pp. 117-118). 

There are other clues which represent group values that are 

made obvious through children's drawings. For example, the type of 

clothing that children depict in their drawings is important. If 

children draw men in traditional dress, then the past is of great 
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value to their society. On the other hand, the children's drawings 

that portray modern dress are representing their society's value of 

the present. Work or social roles that are present in children's 

drawings show what is preferred and looked up to by their societies 

(Klepsch & Logie, 1982, p. 119). 

Facial characteristics such as smiling and nonsmiling faces also 

represent group values. The extent to which children draw smiling 

faces depends on whether it is a valued goal in their society. The 

rating of happiness as being the most socially approved is in the Old 

American groups, next by European groups and least by the Middle 

Eastern groups. In the United States, it is believed that American 

children have the right to life and to happiness. They are free and 

should draw pictures that portray such joy. In fact in America, 

people are obligated to achieve happiness; therefore, American 

children draw a lot of smiling faces in their pictures. The groups who 

draw a lot of smiling faces are most often majority groups with high 

incomes. The low percentage groups, which in many cases have low 

incomes, do not draw very many smiling faces. American Negroes 

are historically part of "Old America," they share very little in the 

American tradition. They came to America as slaves to serve the 

white people and soon learned to expect very little pleasure. "To be 

happy (and therefore to look happy) is not a feasible role for many 

Negroes today" (Dennis, 1966, p. 110). Many black parents portray 

to their children the attitude that it is extremely hard to attain 

happiness; therefore, they do not place much value on smiling. 
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Children draw people with smiling faces to the degree that smiling 

faces are socially approved (Dennis, 1966, pp. 106-113). 

Attitudes, The third feature that human figure drawings 

measure are the attitudes that children have towards people with 

whom they come in contact. Such a measurement gives clues as to 

how children feel about certain people such as doctors, teachers, and 

dentists, thus portraying the child's attitudes (Klepsch & Logie, 1982, 

p. 13), In 1950, McMeniman presented the idea of using drawings as 

a measure of attitudes. He believed that drawings would provide a 

great insight about attitudes that no other source could uncover. 

Twenty years later, Welch, Flannigan, & Rave (cited in Klepsch & 

Logie 1982, p. 142) did a study using drawings to measure children's 

attitudes toward their teachers. 

Six patterns emerged from the analysis of the drawings: 
1. As early as kindergarten, children tended to 

identify with an adult of the same sex; boys drew male 
teachers if they were available, and girls drew female 
teachers, 

2. Boys tended to demonstrate more aggression in 
their drawings than girls. 

3. The amount of aggression for both boys and girls 
increased as grade level increased. 

4. As grade level increased, there was more 
physical structure evident. 

5. The drawings of children from parochial schools 
contained more symbols than those from public schools. 

6. Themes such as monsters, robots, or Indians 
occurred repeatedly. (Welch, Flannigan, & Rave, 1971, 
cited in Klepsch & Logie, 1982, pp. 142-143) 

In 1979, Klepsch validated the draw-a-teacher test (D-A-T) by 

having children draw the teacher and themselves on the same piece 
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of paper. The results from this test were significant towards proving 

the power of the DAT test. Each child who took part in Klepsch's 

study drew their teachers differently from themselves, except for 

two subjects who drew both portraits exactly the same. This gave 

proof that children do reflect attitudes when asked to draw a specific 

type of person. "Presumably, those who drew the teacher differently 

did so because they were reflecting their attitudes in the drawing" 

(Klepsch & Logie, 1982, p. 144). 

Klepsch and Logie have continued validating the theory by 

conducting studies of children's attitudes towards nurses, doctors and 

dentists. The findings resulted in more proof that drawings do 

project attitudes. The majority of the children drew nurses holding 

needles in their hands, which represents the child's negative attitude 

toward nurses. Dentists were often drawn with huge hands and big 

drills which also conveys a negative message. Of all the drawings 

children drew, doctors were pictured as wearing glasses, which is a 

sign of intelligence. Klepsch and Logie concluded that children view 

doctors as wise for this very reason. When analyzing drawings as a 

measure of attitudes, it is best to view the picture as a whole first 

and then read the significant symbols that are given. One must be 

cautious of clown-like figures illustrating "double messages," 

enlarged features, specific instruments and so forth, they often seem 

to be portraying a negative message (Klepsch & Logie, 1982, pp. 144-

147). 

Illustrated in some of the various ways that people use 

drawings, one is able to view some of the powers that drawings have 
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in uncovering suppressed feelings of individuals and groups. With 

therapists rapidly growing aware of the power that drawings hold 

and by more studies being conducted in the areas that are filled with 

doubt, hopefully, in the future drawings will receive the validity 

they deserve. 

Kinetic Family Drawings (K-F-D) 

Families as a whole are somewhat complicated to understand. 

It is not merely the study of a group of individuals who simply live 

together. In every family there are roles, values and interactions 

among the different members that must be understood. "Just as 

Gestalt psychologists concluded that the whole is greater than the 

sum of its parts, the family as a system is more powerful than the 

total of the individual members" (Wohl & Kaufman, 1985, p. 49). A 

family can be extremely powerful in either positive or negative 

ways. Through the interaction and values that are displayed by each 

family member, namely the parents, a child forms his/her self-

concept. "If these are positive and growth enhancing, the offspring 

may develop healthy and positive self-concepts. If these feelings 

and values are negative, the youngsters may develop negative 

concepts" (Wohl & Kaufman, 1985, p. 49). This is the reason why 

many family characteristics are, in a sense, "inherited." If a parent 

feels good about oneself and possesses a healthy outlook on life, the 

chances that one's positive attitudes will be instilled in one's 

children's lives are great. On the other hand, parents with low self- . 

esteem and little self-worth often pass down their negative attitudes 
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to their children. Though this may not be intentionally, they just ^ 

know no other way. A good example of this cycle is child abuse. The 

young boy who screams and cries for his mother as he watches his 

father physically abuse her, usually grows up to abuse his own wife. 

Young children, who are exposed to excessive family violence, learn 

to expect it and perceive it as "normal." The following is an example 

of this point: 

Two three-year-olds were playing in the living room 
together. The little boy, Dominic, asked the little girl, 
Lydia, "Can I kiss you?" She said, "No, we have to get 
married first." They danced around the living room and 
pretended to marry. Dominic then said, "Now?" Lydia 
replied, "No, we have to have a baby," Dominic ran and 
got a doll and they pretended it was their baby, Dominic 
anxiously asked again, "Can I kiss you?," to which Lydia 
replied, "You have to hit me first," Dominic obliged. 
(Wohl & Kaufman, 1985, p, 4) 

Therefore, children's perception of their family needs to be explored 

at very young ages if this cycle is ever going to be broken. 

Psychologists have used drawings for many years to uncover 

various aspects about children, including their family. Through 

family drawings, one can learn a lot about the roles and the 

interaction which take place among the members. The use of 

drawings in therapy in general came to something of a slump and 

researchers obtained little information. Burns and Kaufman, 

believing in the power that family drawings possess, developed the 

kinetic technique to go along with family drawings. 

Kinetic Family Drawings require drawing the family with each 

member doing something. These kinetic drawings focus on the 
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"movement" that is presented in a drawing, rather than simply the 

figures (Sims, 1974, p. 29). The result of adding action to the original 

family drawings revealed richer data about the self in relation to the 

family, A Kinetic Family Drawing is a statement by the children of 

how they perceive the interaction among family members and the 

roles that they play within the family realm (Wohl & Kaufman, 1985, 

pp, 49-52), Kinetic Family Drawings are like no other projective 

technique because they enable children to portray their family as an 

active unit. "Thus, Kinetic Family Drawings can afford teachers, 

parents and psychologists a unique and valuable glimpse of the 

child's perspective, without the distortion typically involved in 

adult/child communication" (McPhee & Wegner, 1976, p, 487). 

After many studies Burns and Kaufman reported that Kinetic 

Family Drawings were full of actions, symbols, and styles. Actions 

were the movements that were apparent in the drawings which 

often represented anger, power, competition, and so on. Symbols in 

Kinetic Family Drawings gave reference to some kind of thought 

relating; for example, a bed relates to sexual themes. The last 

interpretative dimension of Kinetic Family Drawings was the style 

used throughout the drawing, often representing some type of 

defense. There are seven different styles that represent some type 

of problem in Kinetic Family Drawings; they are as follows: 

1, Compartmentalization which is a process that children use to 

separate the family members in their drawings. 

2. Lining on the bottom is a line that covers the entire bottom 

of the drawing. 
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3. Underlining individuals is in the children's drawing process 

when they draw a line directly under a specific figure. 

4. Lining at the top is children drawing a line across the top of 

their complete K-F-D's. 

5. Edging occurs when the children draw around the perimeter 

of the page with their figures being centered inside. 

6. Folding compartmentalization is similar to 

compartmentalizing except children separate the figures by folding 

the paper and not drawing a line, 

7. Encapsulation makes obvious a separation or isolation of 

individual family members (McPhee & Wegner, 1976, pp. 487-490). 

Kinetic Family Drawings reflect deep inner layers that are a 

result from the early years of family life. Burns and Kaufman feel 

that perhaps Kinetic Family Drawings (K-F-D) reflect the nuclear self 

and the Draw-A-Person test (D-A-P) better represents the 

environmental self. Lewin made the point that all behavior is a 

result of one's environment. Taking this into account, Machover 

designed the DAP test along the same lines. Therefore, the DAP is an 

expression of the environmental self. This belief led Burns and 

Kaufman (1970) to interpret the KFDs as better portraying the child 

and the DAP as being the best portrayal for adults (Burns, 1982, pp. 

4-7). 

O'brien and Patton conducted a number of studies targeting 

children's Kinetic Family Drawings. They believed that Kinetic 

Family Drawings could measure anxiety, self-esteem and classroom 

behavior. The results of their studies are as follows: 
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A. General Self Concept 

The two most important variables for the prediction 
of general self-concept were the activity level of the 
father figure (ACTDAD) and the direction in which the 
self figure is facing (FACESE): the greater the activity 
attributed to the father figure, the less the general self-
concept score; the more the self figure faces away from 
the other figures or into the drawing, the greater the 
general self concept. 

B. Social Self and Peers 

The two most important variables in predicting the 
child's social self-concept are the orientation of the father 
toward the self-figure (ORDS) and the direction of the 
father figure in relation to all the other figures in the 
drawing (DIRDAD). The children who drew the father 
figure facing the self-figure had a greater social and peer 
concept than those children who drew the father facing in 
another direction. 

C. School and Academic Self-Concept 

The most important variable in the prediction of 
the child's school and academic self-concept was the 
number of figures in the drawing (FAMSIZ): the larger 
the family, the greater the school and academic self-
concept. 

D. Aggression 

The two most important variables in predicting 
aggressive behavior were the number of siblings 
(NOSIBS) and the relative size of the child and sibling 
figures compared with the size of the parental figures 
(POWKID): the greater the number of siblings in the 
drawing, the less aggressive behavior was seen; the more 
aggressive child also drew himself and his siblings 
relatively larger in relation to his parents. 
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E. Hostile Isolation 

The two most important variables in the prediction 
of hostile isolated behavior were grade level (GRADE) and 
sex (SEX) of the child: the higher the grade level, the less 
hostile isolated behavior was seen. Also, the females 
tended to show more hostile isolated behavior than the 
males. (Burns, 1982, pp. 70-71). 

These findings have demonstrated to others the power that Kinetic 

Family Drawings have in explaining family dynamics. 

Kinetic Family Drawings are a rich source of information, that 

provide children's perception of their families in a way that no other 

technique can. Parents must respect the children's portrayal of their 

family and not be quick to defend themselves if drawn in a negative 

way. It could be possible that a "healthy" family is portrayed by the 

children in a negative manner. The point of interest is not whether 

the family is "healthy," yet the focus should be on how the children 

see themselves relating to the family. Therefore, Kinetic Family 

Drawings are a great source for family communication from which 

families can benefit. 



CHAPTER III 

ANALYSIS OF DRAWINGS 

Purpose of Study 

A. The intent of this study was to find out if "normal" children 

actually project feelings into their drawings. B. If so, is an 

"untrained" person able to understand what the child may be 

implying? 

The previous review of literature the "power" that drawings 

possess in digging the deepest into a child's innermost self was 

discussed in detail. It was established that through drawings 

children express many concerns and fantasies. The actual picture 

can tell what the child is feeling by the placement of figures, over or 

underemphasis of body parts, the omission of specific features, and 

so on. For the purpose of this study, Kinetic Family Drawings (KFD) 

were used. Through numerous studies, Robert Bums and Howard 

Kaufman created the Kinetic Family Drawing (KFD) test which they 

believe is the richest of all projective techniques. The KFD test 

projects how children feel about their families and the interaction 

that takes place among each member, including their own role within 

the family. 

Procedure 

Four and five-year-old children were the subjects for this study. The 

38 
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human development center's day care at Texas Tech University was 

the focus for this study. Seven children from the day care center at 

Texas Tech University participated in this study. The researcher 

provided each child with an 8 1/2 x 11 blank sheet of white paper 

and asked them to choose a marker with which to draw. The 

instructions where very simple and direct. The author asked the 

children to draw their families, including themselves, with 

everybody doing something. The drawings were conducted in a day 

care setting where other children, who were not participating in the 

KFD test, were playing. Four of the children sat together at one table, 

and the other three sat together at another table. During the actual 

testing, some of the other children from the day care center became 

curious. They came over to the tables and asked their friends 

questions about what they were doing. Most of the children drew 

their pictures extremely fast, so they could go back to playing. The 

drawings were analyzed by an untrained interpreter (myself) and 

judged according to the information which Burn gives for analyzing 

Kinetic Family Drawings and their styles (Burns, 1981, pp. 87-95). 

Findings 

The drawings that were collected from this study are displayed 

in the appendix. Burns cautioned his readers that some of the 

drawings may show very little style that was described in the 

literature. 

Figure 3 in the appendix is a representation of the 

compartmentalization style. The child (male) deliberately separated 
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himself from the rest of the family. This may represent feelings that 

he has about not being part of the family. These feelings could be 

from other family members making him feel that he is unwanted 

and not welcomed, or the child may resent the family for some 

reason and does not want to be around them. Whatever the reason, 

it is obvious that the child feels isolated from the rest of the world. 

The encapsulation style is represented by figure 1 (female) in 

the appendix. The child has drawn her family inside a designated 

area. In figure 1, this child's family is enclosed on all four sides by a 

house. Perhaps this child feels that by putting "borders" on every 

side her parents can never leave and/or no one can get in. 

Therefore, she is insecure about having the parents' undivided 

attention at all times or is concerned about being alone. Figure 3 

(male) also represents encapsulation. Though he has drawn 

compartments and separated himself from the family, he has also 

drawn a house which encloses himself and the family. 

Figure 2 in the appendix has lining on the bottom. This style 

consists of a line conveying the entire bottom of the page. Using 

Burn's system, the child draws this thick line in order to 

acknowledge borders so no family member will fall off the page. 

Lining on the bottom is sometimes seen as a line directly under a 

specific individual, none are present in this drawing. 

The rest of the drawings in the appendix do not show very 

many significant features that rate on the Kinetic Family Drawing 

test, though figure 7 is intriguing in the area of placement. This little 

boy's mother has just recently had a new baby. He drew the baby in 
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the center of the page with himself and his father on either side. 

Very unusual is the placement of his mother, in the bottom right 

hand corner lying on her back. Perhaps this child is bitter towards 

his mother for bringing the new baby home. The child is feeling 

insecure of his mother's love for him because she now is constantly 

tending to the baby. Therefore, the significance of the new baby 

being placed in the center of the page could be representing how the 

whole family has changed and has to put the baby as their first 

priority. The remaining figures are good examples of "tadpoles." 

"Tadpoles" are human figures in which the head is the main focus 

and often times the arms and legs stem off from the head itself. 

Most children start off drawing "tadpoles" and as they develop 

mentally their drawings grow into more complex and detailed 

figures. 



CHAPTER TV 

CONCLUSION 

Art is the best therapeutic means for children, because it 

allows the children's innermost feelings to come to life on paper. All 

children need some way to express their feelings, desires and 

fantasies. Through drawings, children are able to relieve their inner 

most thoughts in a nonthreatening and natural medium. Art is the 

most universal language in the world, yet many people are unable to 

understand or read it. Over the years, art has been slighted from 

gaining the recognition of the power and role it plays in therapy. 

Many studies have advanced the use of art, namely drawings, in 

understanding children better. Drawings are particularly useful for 

children who have problems expressing themselves verbally. Many 

theories have proven that drawings lend valuable clues to children's 

personality traits, values and attitudes. These clues can be very 

valuable in analyzing children's drawings. Often times it is the 

explanation of why some object is present, overemphasized or 

omitted. Other theorists believe that drawings are given too much 

credit and do not believe that definitions can be applied to specific 

characteristics that may or may not be present in a drawing. 

Theories in nature are controversial; if not they would be factual. It 

is extremely difficult for any test to work every time on all subjects, 

perhaps even impossible. If it was not for people continuously 
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creating and trying to give validity to their thoughts, our society 

would be very uneducated and sheltered. However, there is obvious 

evidence that drawings have the potential to be perhaps the best 

diagnostic tool for children, especially when dealing with children 

who have been abused, are mentally or physically retarded, or even 

delinquent children, all of these have more trouble than usual 

expressing themselves verbally and are now able to share extremely 

deep thoughts through drawings. Theorists should take into account 

what has been proven about drawings thus far and continue to 

research and explore the various skills that they may possess. No 

one should assume that a single drawing can tell all about a subject. 

When using drawings there should be a numerous amount of 

drawings done which cover all different types of subjects; then if 

possible, have the client describe in his own words what they have 

drawn and what the significance is. 

The conclusions that follow the study which was conducted by 

the author are as follows: Overall the drawings were somewhat 

disappointing and not what the researcher expected. None of the 

children drew any of their family members doing anything, all of the 

drawings were still life drawings of families. Perhaps it was the 

setting that the test was administered in. The children were not in 

clinical test rooms, and they were given the test in a group. The 

facilities where the drawings took place did not have any sort of 

testing room or secluded place to give the test. Therefore, the 

children were faced with many distractions and did not pay very 

much attention to their drawings. 
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Interpreting drawings is much more difficult than the author 

had perceived. Burn's describes the findings of a study that Striker 

conducted about analyzing drawings. The conclusions of this study 

found that university students were more effective in correctly 

classifying the drawings of normal and psychiatric patients than 

experienced psychologists. For the psychologists reads more into the 

drawings than what was actually present. The author feels that 

analyzing what "normal" children are projecting in their drawings 

would be better determined by a trained interpreter. There is a lot 

of background material that must first be understood about 

children's ages and developmental stages affecting their drawings. 

The therapist is only able to understand what the child is projecting, 

by the child's ability to draw his or her feelings. 

Children ages four and five many not yet have the ability to 

draw movement, thus being the reason that the drawings from the 

study were poor representations of Kinetic Family Drawings. Wagner 

found in her study that children as old as three were unable to even 

describe movement. When a picture was placed in front of them that 

contained movement, they could only name specific objects. On a 

spontaneous drawing scale that Wagner conducted with children of 

the same ages, less than 50% attempted to combine shapes or draw 

face shapes, rays, or traditional radials (Wagner, 1982). 

There are three main ways that children first attempt to 

represent events by symbolic play, drawings, and language. Perhaps 

children ages five and under are best understood by monitoring their 

symbolic play. They may not yet posses the ability to draw what 



45 

they actually feel. Play may be a more beneficial form of 

communication at this age; therefore, art is usually too advanced at 

this particular time. Art would be best for children around the ages 

of six to eight who have peaked out of play but whose language skills 

have not been developed (Gibson & Blumbert, 1978, pp. 12-22). 

On a whole, the drawings were somewhat disappointing and 

not what the researcher expected. None of the children drew any of 

their family members doing anything, all of the drawings were still-

life drawings of families. Perhaps it was the setting that the test was 

administrated in. The children were not in clinical testing rooms and 

they were given the test in a group. The facilities where the 

drawings took place did not have any sort of testing room or 

secluded place to give the test in. Therefore, the children were faced 

with many distractions and were not paying very much attention to 

their drawings. 

Interpreting drawings is much more difficult than I had 

assumed. "Striker found university students more effective than 

experienced psychologists in correctly classifying the drawings of 

normal and psychiatric patients" (Burns, 1981, p. 32). Though this 

may be true, I feel that analyzing what "normal" children are 

projecting in their drawings would be better determined by a trained 

interpreter. There is a lot of background material that must first be 

understood about children's ages and developmental stages affecting 

their drawing. The therapist is only able to understand what the 

child is projecting by the child's ability to draw his or her feelings. 
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Children, ages four and five, may not yet have the ability to 

draw movement, thus being the reason that the drawings from the 

study were poor representations of Kinetic Family Drawings, Betty 

Wagner found in her study that children were unable to even 

describe movement. When a picture was placed in front of children 

contained movement, they could only name specific objects. On a 

spontaneous drawing scale that Wagner conducted with children of 

the same ages, less than 50% attempted to combine shapes or draw 

face shapes, rays, or traditional radials (Wagner, 1982), There are 

three main ways of symbolic communication; play, art and language. 

Children ages five and under are best understood by monitoring 

their play activities. They may not yet possess the ability to draw 

what they actually feel. Play may be a more beneficial form of 

communication at this age, therefore art is usually too advanced at 

this particular time. Art would be best for children who have 

peaked out of play but their language skills have not developed, 

around the ages six to eight. 

Drawings in general are beneficial to almost everyone, 

therefore, the education system should provide some type of course 

that would inform and educate people on the topic. The evidence 

that has been given throughout this paper proves that drawings tell 

much about a person, whether their actions are conscious or 

unconscious. If no one is able to understand the message that a 

picture is sending, all of the validity in the world will not help 

drawings get the recognition they deserve. It is important for all 
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people to be able to read the symbolic message that a picture is 

telling us. 

Just as John Locke said in 1690: "Since it is understanding that 

sets man above the rest of sensible beings, and gives him all the 

advantages and dominion which he has over them, it is certainly a 

subject worth our labor to inquire into" (Burns & Kaufman, 1970, p. 

155). 

Hopefully, in the near future, drawings will be read like words 

on paper by everyone. The understanding of drawings would be 

most valuable in everyday life. If parents were able to understand 

their children's drawings, they could detect concerns that the child 

may have and be able to intervene before it turned into a real 

problem. With parents possessing such a valuable skill the great 

need for therapists would quickly disappear and healthier families 

could be the result. 
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