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ABSTRACT 
 

The exploration of Summer Entry Programs in Texas Law Schools provides 

qualitative research focusing on the law students and the manner that the SEP has 

dealt with the emerging American law school philosophy of helping law students 

graduate, not simply weeding out students that cannot succeed in law school. The 

status of the Summer Entry Programs (SEPs) at three Texas law schools (one public 

and two private) was explored. The research offered insight and relevance into how 

SEP students perceive SEPs. Additionally, it described the lens through which the 

Secondary Respondents (Administrators) viewed the SEPs. The study revealed 

perceptions of the SEP students and how they handled going through the program and 

finally their reflections on its effect on their law school career.   

 It is recommended that a study be conducted on the success rate of the SEP 

participants in comparison to regularly admitted students through graduation, bar 

examination passage and career placement. Research on faculty attitudes and 

perceptions within and outside the state of Texas is needed. The faculty reactions 

would be helpful to SEP program administrators and admissions personnel.  Findings 

from the Texas faculty and the faculty outside of Texas could be compared and 

contrasted bringing the research to a national level. The additional research may help 

both existing and new SEPs to flourish.
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CHAPTER I 

INTRODUCTION TO THE STUDY 
U.S. higher education has become more accessible including to individuals 

who are from underrepresented groups and low socioeconomic backgrounds.  These 

individuals tend to have lower standardized test scores and lower grade point averages 

than non-underrepresented groups (GPAs) (Knaplund & Sander, 1995; Wrightman, 

1998).  Lower test scores and lower GPAs can also be seen on law school applications 

for undergraduate GPAs and Law School Admission Test scores (LSAT).   In order to 

recruit a more diverse student body, some law schools use Summer Entry Programs 

(SEPs) to place applicants with competitively low LSAT scores and low GPAs.  The 

SEPs provide an introduction to the law school curriculum and culture.  Entrants that 

otherwise would not have had an opportunity to attend law school, are able to do so 

through the SEP.  The SEP not only supports recruitment of individuals from lower 

socioeconomic backgrounds but also provides every opportunity, including Academic 

Support Programs, to help law students graduate from law school.  Ultimately, the 

SEP students who succeed contribute to the diversification of those who work in the 

legal profession, thus helping the profession reflect more of the diversity of the people 

that it represents.   

Historically, ethnic and racial minorities have been excluded from the legal 

profession.  Ethnic and racial minority participation in the legal profession before the 

1970’s and 1980’s was minimal (American Bar Association Section of Legal 

Education and Admissions to the Bar, 1992 from now referred to as the MacCrate 
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Report).  This under-representation is still relevant today where ethnic and racial 

minorities are underrepresented in law schools and in the legal profession (Littlejohn 

& Rubinowitz, 1986).  Legal education for Blacks was achieved through historically 

Black law schools.  For example Howard University Law School, in Washington, 

D.C., was established in 1869 and was the only significant law school until 1939; 

North Carolina Central University Law School was established in 1939; Texas 

Southern University, Houston and Southern University Law School in Baton Rouge, 

were established in 1947 (ABA Report, 1992).  As late as 1983, these four law schools 

“trained the majority of black lawyers” (MacCrate Report, 1992, p. 154).  As the 

findings of the American Bar Association (ABA) state regarding ethnic and racial 

minority participation in legal education, “The story of minority participation in the 

American legal profession is a story of exclusion.  One of the significant changes in 

the legal profession during the 1970s and 1980s was the ‘gradual and belated opening 

to minority lawyers and multicultural diversity’ ” (MacCrate Report, 1992, p. 72). 

Historically, ethnic and racial minorities, particularly Blacks, have not had the 

same rights as Whites especially in education.  In the Supreme Court decision, Plessy 

v. Ferguson  163 U.S. 537 (1896), the court ruled that “separate but equal” facilities 

could be provided legally by states.  In 1890 through the Second Morrill Land Grant 

Act, Historically Black Colleges and Universities (HBCU’s) provided a means for 

African American’s to get an undergraduate and professional degrees.  Fifty years 

later, through the Supreme Court ruling on Brown v. Board of Education of Topeka 

347 U.S. 483 (1954), it was found that “Separate educational facilities are inherently 
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unequal” (p. 347).  Unfortunately, it was not until the passage of the 1964 Civil Rights 

Act with Title VI which would stop federal funds to any institution that “discriminates 

on the basis of race” ending segregation in colleges and universities (Section 2000d).    

Academic Support Programs (ASPs) “fill a gaping hole in the legal education 

system” (Todd, 2002, p. 189).  Legal education was once a program that was “one size 

fits all” which did not pay very much attention “to the art of teaching and the science 

of learning, academic support has brought back learning theory, individualized 

instruction, compassion, and diverse teaching methods into the law school” (Todd, p. 

189).  The group that is sought out to be given the ASP help is usually at the bottom of 

the class which is made up of ethnically, racially, economically, and socially diverse 

students in the law school (Todd, 2002).  Todd argues that additional academic 

support will be necessary for students of color and other minorities that are 

underrepresented in the legal profession and the academy as long as large classes and 

the Langdellian method, also known as the casebook method used in law school, are 

the primary teaching model.  One positive side-effect of ASPs is providing “critical 

helping skills” which can translate into helping clients, therefore society, later on 

(Peters, 1997, p. 862).  Learning and developing effective helping skills is elevated by 

experiencing them (Peters).  Salmony (2000) adds that ASPs have underlying 

pedagogical principles.  The principles are a) conveying concepts to students with 

disparate educational backgrounds, b) de-mystifying the academic experience, and c) 

awareness that there should be a development of a sense of competence and 

belonging, for example, ethnic and racial minority law students may not feel like they 
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belong in a professional school.  These principles come from the educational 

philosophies of Paulo Freire, Ivan Illich and Arthur Pearl respectively and are taken 

into account when constructing an Academic Support Program (Salmony, 2000).  

According to Garfield (2001), Summer Entry Programs that are a part of Academic 

Support Programs can be traced back to affirmative action admission programs 

implemented in the 1960s.  In 1966, Harvard offered a summer program to juniors and 

seniors from southern Black colleges to introduce them into a career in law and to 

encourage them to apply to law school (Maruatsuchi, 1995).  This program helped 

potential applicants discover the skills a successful law student possessed.  The 

Harvard Summer Program represented an attempt to provide skills training to potential 

recruits to increase the ethnic and racial minority enrollment in law students.  This 

method was successful in increasing the enrollment and population of Black lawyers 

(Garfield, 2001).  Eventually the Council on Legal Education Opportunity or CLEO 

was formed.  CLEO helped accomplish the goals that were attempted in the Harvard 

Summer Program but on a larger scale.  Eventually, law schools began to create their 

own ethnic and racial minority recruitment programs which looked more like 

affirmative action admissions programs (Fulop, 1970; Garfield, 2001).  

Purpose of the Study 
 

The purpose of this study was to determine the status of the Summer Entry 

Programs (SEPs) at three Texas law schools (one public and two private).  The study 

looked at various factors provided by SEPs and determined those that need to be 

expanded and improved.   
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Statement of the Problem 
 
 A major body of research on students attending SEPs during law school does 

not exist.  The literature is limited to law review articles that focus on law school 

curriculum and academic support programs.  The research focused on SEPs.  The 

exploration provides qualitative research focusing on the law students and their 

backgrounds, and the manner that the SEP has dealt with the emerging American law 

school philosophy of helping law students graduate, not simply weeding out students 

that cannot succeed in law school.  Data gathered from the study provides a pool of 

information that reveals emerging opinions, reactions and common themes.  The study 

contributed useful information about the perception, attitude and effectiveness of the 

SEP. 

 SEPs are predominately populated by students that have low success 

predictors.  These students may also be individuals that are considered non-traditional 

students who did not enter law school right after college, but worked for several years 

before they decided to go to law school later in life.  Additionally, SEP students are 

more likely to come from low socioeconomic households.  Research on 

socioeconomic status (SES) in general shows that the SES status is the best predictor 

of academic attainment or nonattainment (Caldwell & Ginther, 1996; Hobbs, 1990).  

As an example of the findings on SES status, Larntz (1999) analyzed the students who 

had application waivers when applying to the University of Michigan Law School, as 

an expert witness in Grutter v. Bollinger (2003).  He stated in his report that “[i]t is 
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presumed that applicants who receive fee waivers (on the law school application) are 

relatively economically disadvantaged compared to other applicants” (Larntz, 1999, 

p.464).  He found that the highest percentages of fee waivers were recorded for 

African American, Mexican American, and Native American applicants with the 

lowest percentages recorded for Caucasian Americans (Larntz, 1999).   

The reactions from the SEP students will provide information that may help in 

the curriculum make-up, academic success program association, stigma issues and 

simply whether or not the program works. 

Significance of the Study 
  
 The significance of the study is to provide qualitative research of under-

represented students in law school.  The exploration of Texas law school SEPs and the 

students that attend them provide emerging themes, reactions and attitudes that 

provide a fountain of information for admissions officers, administrators and students.  

The findings are the voices of both the SEP students and administrators.  This 

information provides a comparative observation of the Texas SEPs. 

Assumptions 
 
 The underlying assumption of this study was that the SEPs at the 3 Texas law 

schools had students that have competitively low GPA and LSAT descriptors and/or 

were nontraditional students. The interview questions used for this study were 

answered by participants that were first year law students (1Ls), second year law 

students (2Ls) and third year law students (3Ls) status that had attended the SEP.  
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Another assumption was that the program was successful and that the student will 

graduate from law school.  A third assumption was that program administrators were 

willing to include their students in the study. 

Limitations 
 
 The following limitations existed. 

1. Only 1 public and 2 private law school(s) were being researched. 

2. The participants may not have provided enough detail to provide a rich 

description. 

3. The participant may have been offended in being singled out as having 

been an SEP student. 

4. The feeling of extra attention having being drawn to the student sometimes 

causes stigma. 

Delimitations 
 
 A delimitation of the study was that only 3 Texas law schools were asked to 

participate.  Law schools outside of Texas may have had more elaborate, lengthy SEPs 

that have students that would have given a different reaction in comparison to law 

school students in Texas.  One of the law schools is public and may have 

limited/restricted funding in comparison to the two private law schools where more 

funds may be available due to endowments or other private funds.     

 A meeting with the administrators in charge of the Summer Entry Program was 

essential as a step in permission to interview the SEP students.  Travel to the Texas 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

8 
 

law schools limited the expense and time for travel since the law schools are located in 

the same state.   

Definition of Terms 
 
1L:  is a first year law student 

2L:   is a second year law student 

3L:  is a third year law student 

American Bar Association (ABA) accreditation: The ABA was founded on August 21, 

1878.  It was created to serve equally its members, the legal profession and the public 

by defending liberty and delivering justice as the national representative of the legal 

profession. (http://www.abanet.org/about/) 

Affirmative Action:  Affirmative action refers to concrete steps that are taken not only 

to eliminate discrimination—whether in employment, education, or contracting—but 

also to attempt to redress the effects of past discrimination. The underlying motive for 

affirmative action is the Constitutional principle of equal opportunity, which holds that 

all persons have the right to equal access to self-development.  In other words, persons 

with equal abilities should have equal opportunities (Conrad and Maddux, 1996). 

Academic Support Program (ASP):  It conveys concepts to students with disparate 

educational backgrounds, it demystifies the academic experience, and develops a 

sense of competence and belonging in law school (Law School Admission Council, 

2000). 

Bar examination:  The bar examination is a test that is taken by candidates to practice 

law in their given jurisdiction.  One of the requirements to take the bar examination is 
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to have graduated from an accredited law school in the United States.  The National 

Conference of Bar Examiners, which was formed in 1931, works with other 

institutions to develop, maintain, and apply reasonable and uniform standards of 

education and character for eligibility for admission to the practice of law. 

CLEO:  The Council on Legal Education Opportunity (CLEO) was founded as a non-

profit project of the American Bar Associate Fund for Justice and Education in 1968 

to expand opportunities for ethnic and racial minority and low-income students to 

attend law school.  The program gives a head-start to students that want to study law 

by providing prelaw programs in order to prepare students for the rigor of law school. 

Juris Doctor: Juris Doctor or J.D. is received at law schools that generally require 

three years of full-time study.   Most schools with part-time programs require four 

years of part-time study to earn the J.D. degree. Most law schools share a common 

approach to training lawyers. Emphasis that is given at the respective law school on 

subjects and teaching methods, such as opportunities for independent study, legal 

internships, participation in clinical programs, and involvement with governmental 

affairs, differ.  The J.D. was originally known as the LL. B. or Bachelor of Laws up 

until the 1960s (http://www.lsac.org/AboutLawSchool/Juris-Doctor-Degree.asp). 

LSAT:  Law School Admission Test, a test required to be taken in order to apply for 

entry into an accredited law school in the United States. 

Ethnic and Minority students:  culturally, ethnically, or racially distinct group of 

students that coexist with but are subordinate to White students, who are the dominate 

group. 
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Private Law School:  A private law school indicates the school is not operated by the 

state. 

Public Law School:  Public law school means that the school receives money 

from the state in which the school is located. 

Socratic Method:  philosophical method of systematic doubt and questioning of 

another to elicit a clear expression of a truth that is supposed to be implicitly known 

by all rational beings. 

Summer Entry Program (SEP):  a program at a law school that provides an 

introduction and orientation to law school curriculum and the study of law. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 
The purpose of the study was to explore Summer Entry Programs (SEPs) at 

law schools that provide an opportunity for students with competitively low GPA and 

LSAT scores to succeed in law school.  Among the SEP participants are 

underrepresented minorities and students from low socioeconomic backgrounds.  The 

higher level of academic risk within these groups as compared to the average White 

students in the same entering class is partly because of differences in academic 

background and preparation (Wrightman, 1998).  The literature review for the study 

discusses the history of summer entry programs/academic support programs, 

affirmative action and legal education, the stigma of summer entry programs, the 

LSAT, law school examinations and law school culture immersion, teaching, law 

students becoming self regulated learners and finally the Law School Survey of 

Student Engagement (LSSSE).   

Law Schools from the late 19th Century to Present  
 

At the end of the 19th century the majority of lawyers were male, Anglo and 

had a means to pay to be part of the legal profession.  The median number of years of 

higher education for American lawyers rose from zero, starting in the 1850s to seven 

in the 1900s (Carrington & Stevens, 1984; Stevens, 1983).  Members of the legal 

profession proclaimed that there was a concern for providing legal support to the 

public interest sector but accountability for providing it never appeared to be evident.  
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Changes in the requirements for entrance into the profession were influenced by the 

organized bar and the law schools.  The interest of the universities to be associated 

with the rising profession was strong since the universities would benefit from “the 

status, wealth and power which could be shared directly and indirectly with the 

institution alumni” (Carrington & Stevens, p. 479).  According to Stevens (1983), the 

ABA was formed in 1878 to improve the profession.  It was believed that a uniform 

type of law school was necessary to control who would be new lawyers.  At the time, 

the elite lawyer would have graduated from Yale College and the Harvard Law School 

and then spend his first year working in emerging law firms in Wall Street.  In 

contrast, the typical lawyer might begin practice on his own without any institutional 

training.  The typical lawyer did not have a high school diploma and had minimal 

office training (1983).  The organized Bar and educational institutions wanted to raise 

the standards of the legal profession by making it more “unitary” (1983).  One way to 

make it more unitary was to get rid of night schools where people with less means and, 

presumably, less qualified would attempt to get into the legal profession.  The move to 

exclude night schools was based on insuring that “competent, public-spirited, and 

ethical lawyers” would outnumber the night school taught lawyers (Stevens, p. 101).  

The legal profession was found to be by the legal politicians at the time as a way that 

“Jews, immigrants, and city dwellers might undermine the American way of life” 

(1983, p. 101).  In the 1920s the establishment was concerned about “the background 

of those who were alleged to be demeaning the bar” (1983, p. 101).  Other concerns 

about who was becoming a part of the profession came from a Yale psychologist who 
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“warned the state bar association that ‘this invasion of foreign stock’ was undermining 

‘the finer professional spirit and feeling which characterizes the professional training 

of the typical American lawyer’” (1983, p. 101).  A suggestion to the Connecticut state 

bar in 1923 by the Dean of the Yale Law School suggested that “students with foreign 

parents should be required to remain longer in college than native-born Americans 

before being admitted to law school” (1983, p. 101). 

 By the end of World War II, the G.I. Bill (officially known as the 

Serviceman’s Readjustment Act of 1944) temporarily increased the amount of law 

students by providing education to veterans.  There was no incentive for returning 

veterans to go to marginal or cut-rate law schools.   Veterans chose to go to approved 

law schools, which was met well by the ABA and the Association of American Law 

Schools (AALS) (1983).  The G.I. Bill also helped minorities get an education.  

Before World War II, higher education was segregated by race and the quality of 

Black school facilities was strikingly lower than White colleges.  The influx of 

returning veterans into institutions of higher education resulted in the government 

subsidizing Historically Black Colleges and Universities (HBCUs) (Wilson, 1994).  

Atkins (1948), reported that the Commissioner of Education recognized the increased 

need of “the Negro institutions” and funded them (p. 147).  As a result funding was 

provided for 33.4 square feet per veteran recommended at the Black institutions, 

compared with the 17.4 square feet per veteran approved for construction at the White 

colleges (Atkins, 1948).  Some of the literature shows that although G.I. benefits were 

available to all veterans, not all veterans, especially veterans of color were able to take 
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full advantage of the G.I. Bill.  For example, 20,000 African Americans were turned 

away from higher education because the Black only colleges did not have enough 

room for them (Atkins, 1948).  Additionally, Platt (1997) points out that “the few 

thousand African Americans who used the G.I. Bill to go to college were mostly 

tracked into segregated, inferior colleges” (p. 69).   

 Law schools gradually became three year programs and were perceived to be 

academic rather than trade schools with the admission requirement of an 

undergraduate degree before being admitted.  Changes in law schools occurred in the 

1960’s and 1970’s with the emergence of Civil Rights and the Vietnam War.  

Although legal education had remained relatively static, changes were occurring 

outside the law school that meant change in legal education (1983).  The mid- to late 

1960s was the era of Civil Rights activism, Vietnam, the escalation of the women’s 

movement, and “radical” agitation in general (1983, p. 232).  This resulted in the law 

profession being criticized from the left and the right.  It was acceptable to work for 

legal services but unacceptable to work for large conglomerates.  The commitment to 

the social concerns of the 1960s dissipated by the 1970s.  Into the 1980s clinical 

experience, or hands on experience, was the norm at the majority of the law schools 

and became an important part of the study of law.   

 By 1980, the number of ethnic and racial minority lawyers had increased due 

to programs like the Council on Legal Education Opportunity (CLEO), a head-start 

program for ethnic and racial minority law students and other programs.  The number 

of ethnic and racial minority law students in accredited law schools went from 2,933 
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in 1969 -70 to 10,008 in 1978-79.  The increase still does not reflect a significant 

percentage of minorities in the nation’s population (1983).   As a way of helping close 

the gap in the lack of ethnic and racial minority representation in the legal profession, 

SEPs provide a means for ethnic and racial minorities and nontraditional students who 

otherwise would not have an opportunity to attend law school or to prepare for the law 

school culture and curriculum.  Currently, SEPs are usually a part of the Academic 

Support Programs at law schools (Boyland, 2002; Knaplund & Sander, 1995; Patchel, 

1992; Schmidt & Iijima, 2006; Thomas, D. A., 2003; Todd, 2003;; Trujillo, 2007; 

Vance, 2001). 

History of Minorities in Law 
 

Historically, there was a slow movement to include minorities in the legal 

profession (Devine & Odom, 2003; MacCrate Report, 1992).  In the MacCrate 

Report, a task force criticized the state of American Legal Education, recommending 

that legal education should be practice-oriented rather than be theory-oriented.  As part 

of its examination of American legal education, the MacCrate Report  pointed out the 

significance of the recent inclusion of women and the slow progression of ethnic and 

racial minorities into the profession:  

Another significant change in the legal profession during the decades of the 

1970s and ‘80s has been its gradual and belated opening to minority lawyers 

and multicultural diversity.  Symptomatic of the historic plight of minority 

lawyers in America was the formal exclusion of black lawyers from 

membership in the American Bar Association until 1943.  Despite the formal 
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lifting of the racial barrier in 1943, it was not until 1950 that the first African 

American lawyer was knowingly admitted to the Association. (MacCrate et 

al.,1992, p.23) 

  
As the report points out, historically, the inclusion of ethnic and racial minorities in 

the profession has been dismal at best.  At present, the legal profession does not 

represent the ethnic and racial minority population of the United States (London, 

Downey, Mace, 2007; LSAC MacCrate Report, 1992).  According to a report as of 

August 2004 from the American Bar Association’s Commission on Racial and Ethnic 

Diversity in the Profession, whose goal is to provide a current comprehensive picture 

of the status of minorities in the profession: 

Total minority representation among lawyers is about 9.7 percent, according to 

the 2000 U.S. Census, compared to 20.8 percent among accountants and 

auditors, 24.6 percent among physicians and surgeons, and 18.2 percent among 

college and university teacher.  Nationally, African Americans are the best 

represented minority group among lawyers (3.9 percent), followed by 

Hispanics (3.3 percent). The pace of African American entry into the 

profession has slowed in recent years, however, and currently is significantly 

slower than that of Hispanics or Asian Americans. Asian Americans are the 

fastest growing minority group in the profession. 

(http://www.abanet.org/minorities/publications/milesummary.html) 
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Additionally, the report finds that ethnic and racial minority entry into the profession 

has declined considerably since the 1980s and mid-1990s.  In 2003-04, ethnic and 

racial minority representation among law students dropped from 20.6 percent in 2001-

02 to 20.3 percent in 2003-04.  The largest part of the drop was the number and 

percentage of African American law students.  African American law students fell 

from 7.4 to 6.6 percent, a twelve-year low; comparatively, the percentage of Hispanic 

students has also dropped from 5.8 to 5.7 percent (ABA Commission on Racial and 

Ethnic Diversity in the Profession, 2008).   

The History of Academic Support Programs 
 

Historically, SEPs, as a part of the Academic Success Programs, can be traced 

back to the efforts of the CLEO (Council on Legal Education Opportunity) Program 

(Purdie, 1992).  In 1968 the Council on Legal Education Opportunity was founded as 

a non-profit project of the ABA Fund for Justice and Education to expand 

opportunities for ethnic and racial minority and low-income students to attend law 

school.  In 1998, Congress passed the Higher Education Amendments Act, creating 

the Thurgood Marshall Legal Educational Opportunity Program, which is 

administered by the Council on Legal Education Opportunity.  CLEO is committed to 

providing legal education opportunities to ethnic and racial minority and low-income 

and disadvantaged groups.  Additionally, CLEO provides placement assistance, 

academic support and counseling, financial assistance, bar prep orientation, online 

tutoring programs and weekend seminars and workshops. The continuing need for 

legal services to under-served and low-income communities and the importance of the 
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students' commitment to serve those communities upon graduation are stressed in the 

seminars and workshops.  The CLEO program is particularly relevant to the literature 

review because in effect CLEO serves as a quasi-model for SEPs.  Providing a running 

start is ultimately what the SEP is doing for students who do not demonstrate the 

higher level of LSAT and GPA scores, which serve as predictors that would initially 

show the ability to succeed in law school (CLEOscholars.com, 2008).  Suni (2004) 

talks about the emergence of the ASP: 

Academic Support as a ‘movement’ began in earnest with the Boulder 

conference sponsored by the Law School Admissions Council (‘LSAC’) in 

1992.  Many people attending the conference had been, up to that time, 

working in isolation at their schools.  As a result of networking and 

information-sharing at that conference, a movement emerged. (p. 112)   

These workshops provided an opportunity to coalesce emerging ideas in Academic 

Support ultimately affecting SEPs (Lustbader, 1997; Suni, 2004).  Cabrera & Zeman 

(2000) conducted a survey of 174 law schools, and of the 152 schools that responded, 

137 (90.7%) had an Academic Support Program.  Cabrera and Zeman point out that 

the number of ASPs reflects a significant increase in ASPs and prompted the 

formation of the Academic Support Programs Section of the Association of American 

Law Schools.  Lustbader (1997) asserts that there is an assimilation problem with 

diverse students since the information being disseminated in law school classrooms, 

such as cases and hypotheticals, are generated often from male, White, upper middle 

class individuals.  The underlying purpose of the programs was to diversify the legal 
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profession by helping diverse students gain admission, excel, and graduate.  The most 

important part of the process was to “preserve students’ feelings of self-worth and 

value” (p. 842).   

The theoretical framework and guide for the SEP/Academic Support/Academic 

Assistance Programs is outlined in the Law School Academic Council (LSAC) 

Practical Guide for Law School Academic Assistance Programs including its goals 

and mission: 

The common goal of most AAPs [academic assistance programs] is to provide 

educationally disadvantaged persons access to legal education, to help diverse 

students succeed and excel academically, and to preserve students’ feelings of 

self-worth and value.  The mission of AAP professionals is to help students 

adjust to a culture where the students’ difference based upon race, class, 

disability, gender, and/or sexual orientation can lead to feelings of stigma, 

disenfranchisement, and alienation.  Because such feelings can significantly 

create barriers to learning and decrease student motivation and/or retention, 

AAP professionals must address the nonacademic factors that impact student 

performance as well as the academic ones.  In addition, many AAPs act as a 

resource for faculty and concomitantly create a positive community that 

improves the general atmosphere within their individual institutions and 

subsequently all of legal academe and the legal profession. (p. 20) 
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LSAC believes that academic support programs should have sufficient time to grow 

and the AAP professional should be able to work with students.  Also, the faculty 

should be willing to work with its students and the program.  Finally, the academic 

support program should be grounded in learning and cognitive theory (p. 21). 

As a component of the SEP/Academic Assistance Program, the LSAC believes 

that students should understand their own learning process.  Additionally, there are 

learning theories that the SEP/AAP/ASP programs would find useful.  Fundamentally, 

the theories are based on basic metacognition, schemata, expert/novice, and processes 

of learning theories.  Metacognition recognizes that students have different learning 

styles and “students need to understand their own learning process, modify that 

process to be more effective, and have accurate feelings of knowing, which requires a 

regular feedback mechanism” (LSAC, p. 21).  Schemata and expert/novice theories 

indicate that students “interpret new information based upon their previous knowledge 

base” (LSAC, p. 22).  Understanding the learning theories is particularly helpful in the 

doctrinal areas they are learning (LSAC).  The SEP/AAP can help students transfer 

their learning skills “by teaching in context and providing opportunities for students to 

connect what they are learning to their own lives” (LSAC, p. 23).  Finally, students 

learn by referring back to their prior knowledge and building on it.  In sequence, they 

can move back and forth from larger concepts to small or specific concepts.  The 

ability to move back and forth on concepts comes from spiral curriculum, elaboration, 

and developmental theories (LSAC, p. 23).   
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Affirmative Action and Legal Education 
 
 At the same time, affirmative action has played a large role in the 

implementation of SEPs in ASPs (Nieli, 2004).  In order to diversify the legal 

profession, admission of ethnic and racial minority and low-socioeconomic applicants 

has been and continues to be the goal of law schools (Cerminara, 1996).  Pratt (2006) 

goes further and points out that an inclusive education is necessary in order to achieve 

a “goal of a diverse legal profession because the profession can only be as diverse as 

our law schools” (p. 59).  Empowering individuals from ethnic and racial minority 

groups enhances their freedom and this ultimately strengthens our democracy (Pratt, 

2006).   

Historically, affirmative action ultimately can affect the existence of SEPs.  

Several notable landmark cases include the University of California Regents v. Bakke, 

438 U.S. 265 (1978), Hopwood vs. The University of Texas; Grutter v. Bollinger 539 

U.S. 306 (2003) and Gratz et al. v. Bollinger et al. 539 U.S. 244 (2003).  Fundamental 

to affirmative action policies are the Equal Protection Clause of the U.S. Constitution 

and Title VI of the Civil Rights Act of 1964.  Title VI in particular applies to any 

college or university, public or private, that receives federal funds, and imposes the 

same basic requirements on colleges and universities.  The use of race or ethnicity in 

admission or financial aid decisions must be narrowly tailored to serve as a compelling 

governmental or institutional interest.  The judicial review standard, “strict scrutiny” is 

the most rigorous type of judicial review of governmental or institutional policy 

(Equal Protection Clause of the United States; The Fourteenth Amendment of the U.S. 
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Constitution; Coleman & Palmer, 2004).   The institution’s educational interest in 

remedying the current effects of its own past discrimination and the institution’s 

interest in securing the educational benefits that come from a diverse student body 

come from case law suggesting that these interests are compelling enough to justify 

race or ethnicity in admission decisions.  The diversity at the core of a compelling 

educational interest is a diversity of backgrounds, cultures and life experiences.  Race 

and ethnicity are only two of several elements of what is considered to be diversity 

(Coleman & Palmer, 2004).  Even though educational institutions have academic 

freedom in decisions about who is admitted to study, the law demands that institutions 

provide a strong basis in evidence to support a state interest in educational diversity.   

In Bakke, the court imposed limitations on the use of affirmative action to 

avoid providing greater opportunities for minorities at the expense of the rights of the 

majority.  The Supreme Court considered the validity of a special minority admissions 

program at the University of California-Davis medical school.  There were two 

admissions pools, one for regular standard applicants and another for minority and 

economically disadvantaged students.  The school reserved 16 of its 100 places for the 

disadvantaged students.  Alan Bakke, a White male, had higher numerical scores than 

some special program applicants who were admitted.  The court held 5-4 that the 

Davis plan violated Title VI of the 1964 Civil Rights Act.  Five justices accepted the 

principle that a public university can use a race-conscious admissions program.  Racial 

consideration did not in itself violate equal protection.  There was no agreement 

among the five justices on when a race-conscious admissions program would pass to 
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be considered constitutional.  Justice Powell argued for the use of strict scrutiny in 

reviewing discrimination even if Whites are disadvantaged.  Justice Powell stressed 

that equal protection is a personal right of an individual to be judged on the basis of 

individual worth and merit and not on the basis of class membership. While applying 

strict scrutiny, Justice Powell concluded that a state medical school was not in a 

position to implement a remedial program that would affect societal discrimination.  

Government policy makers are the ones that make decisions to narrowly tailor the 

race-conscious program to further compelling interest with the least burden to the 

disadvantaged races.  Race could be considered a plus factor in admissions decisions.  

Powell concluded that the Davis program violated Equal Protection and Title VI and 

he joined with four other Justices who decided only that the Civil Rights Act was 

violated.  Justice Brennan led four other Justices who argued for intermediate equal 

protection review.  The racial classification of White imposes no stigma on Whites.  

White as a class does not have any traditional factors of suspectness.  The Fourteenth 

Amendment does not make them special beneficiaries.  It was argued that benign 

classification usually masks race prejudice.  Brennan concluded that benign racial 

classification “must serve important governmental objective and must be substantially 

related to achievement of those objectives” (University of California Regents v. Bakke, 

438 U.S. 265 (1978)).  The Davis program was found to be substantially related  to 

government’s interest in remedying the discriminatory effects of societal 

discrimination since “minority underrepresentation is substantial and chronic, and the 
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handicap of past discrimination is impeding access of minorities in medical school” 

(University of California Regents v. Bakke, 438 U.S. 265 (1978)).      

In the Hopwood v. The University of Texas Law School 8 61 F. Supp. 568 

(W.D. Tex. 1996), Cheryl Hopwood and three other White law-school applicants at 

the University of Texas challenged the school's admissions process, asserting that they 

were rejected because of unfair preferences toward less qualified minority applicants.  

The University of Texas reviewed minority applicants using a different process with 

different criteria than those used to review nonminority applicants.  The federal district 

court affirmed that educational diversity was of interest to the law school and therefore 

could justify race-conscious admission.   However, the federal district court held that 

under Bakke the school’s two-track admission process, one for minorities and one for 

non-minorities, was not “narrowly tailored”  to educational diversity interest 

(Hopwood, 1996).  On appeal, the Fifth Circuit panel also found the admission policy 

unconstitutional because the panel did not believe that Justice Powell’s opinion in 

Bakke established binding precedent.  The appellate court held that only interest in 

remedying the present effects of past discrimination could justify the use of race.  The 

school’s interest in educational diversity, which is a non-remedial interest, was not a 

compelling interest.  The court of appeals suspended the university's affirmative action 

admissions program.  The Supreme Court allowed the ruling to stand because the 

rationale for race based admissions rather than the specific admission policy at issue 

was being appealed.  In 1997, the Texas Attorney General announced that all Texas 

public universities should employ race-neutral criteria in admissions.  When the court 
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of appeals sent the case back to the district court to determine the amount of damages, 

the district court awarded no more than nominal damages to each of the four plaintiffs.  

The basis was on the expert testimony that none of the plaintiffs would have been 

admitted to the law school even if it had not unconstitutionally used race in the 

admissions process.  On December 21, 2000 a panel of the Fifth Circuit affirmed the 

district court’s conclusion that the plaintiffs would not have been offered admission in 

1992 under a race-blind system.  It also refused to reconsider the first panel opinion on 

the issue of diversity as a compelling interest.  It found that the decision did not 

“conflict directly with controlling Supreme Court precedent” was not “clearly 

erroneous” and would not work “a manifest injustice” (Hopwood v. Texas, 1996).  

The Hopwood case never made it to the Supreme Court because it was an opinion not 

a judgment. 

In the U.S. Supreme Court case Grutter v. Bollinger (2003), consideration of 

race and ethnicity in admissions at the University of Michigan Law School was 

upheld.  The university's program was consistent with the requirement of 

“individualized consideration” set in 1978's Bakke case.  The University of Michigan’s 

policy for admission review employs race as one factor in an individualized review 

process which also considers grades and standardized test scores, life experiences and 

personal backgrounds.  This individualized review creates a student body that is 

academically prepared and diverse.  The admissions officers are required to evaluate 

all of the information on the applicant.  Also, the diversity policy at the law school has 

a commitment to attaining a “critical mass” of underrepresented minority students 
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including African Americans, Latinos and Native Americans.  “Critical mass” is not a 

fixed number but reflects the law school’s goal of exceeding token numbers in 

attaining minority enrollments.  The Court found that the law school’s policy satisfied 

the required elements of narrow tailoring and that the policy was flexible and 

individualized with consideration of racial and nonracial factors to evaluate 

applications and there were no undue burdens placed on non-minority applicants.  The 

Court also determined that “critical mass” of underrepresented minority students is not 

a quota (Grutter v. Bollinger, 2003; Joint Statement of Constitutional Law Scholars, 

2003).   In her majority opinion, Justice O'Connor said that the law school used a 

“highly individualized, holistic review of each applicant's file.” “Race,” she said, “was 

not used in a mechanical way.” Therefore, the university's program was consistent 

with the requirement of “individualized consideration” set in 1978's Bakke case 

(Grutter v. Bollinger, 2003). 

However, the Court ruled that the University of Michigan's undergraduate 

admissions system in Gratz v. Bollinger, which awarded 20 points to Black, Hispanic, 

and American-Indian applicants, was “nonindividualized, mechanical,” and thus 

unconstitutional because it lacked flexibility and individualized consideration which is 

required for narrow tailoring.   

The history of affirmative action in higher education as seen in the above cases 

shows a progression in race-conscious admissions.  The fundamental requirement of 

race-conscious policy making is subject to strict scrutiny where the courts ask if the 

goal of the race-conscious policy constitute a “compelling government interest” and if 
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that is the case, is the policy “narrowly tailored” to advance that interest (Equal 

Protection Clause of the Fourteenth Amendment).   

Stigma 
Espinoza (1989) discusses the stigma that can come from participation in the 

Summer Entry Program.  The stigma can occur because the profile of the students 

enrolled in the SEP class/Academic Support Program usually has a high minority 

enrollment.  This enrollment can appear to be a racist program because the perception 

may be that all minorities have lower skills and non-minorities with lower skills may 

be left out and not receive any help at all.  Ethnic and racial minority students may be 

affected by the fact that GPA and LSAT predictors are used to select them for 

acceptance into ASPs or SEPs.  Programs in law school that are affirmative action 

based can be perceived as lowering the standard to get more minorities enrolled.  

Espinoza emphasizes that those that construct ASPs or SEPs “fail to recognize that the 

standard criteria for admission may well be inapplicable to minorities with different 

cultural experiences” (p. 281).   He further stresses that minority students will suffer a 

stigma since it is assumed that minorities will be mostly admitted into the SEP 

program.  This leaves out nonminority students who have low predictor scores but do 

not get the academic support.  The process may be perceived as racist, nonminority 

students may be left out of the academic support services and minorities may suffer a 

stigma until graduation (Espinoza, p. 23). 

Further, Cerminara (1996) refers to the label of “academic support” as being 

condescending to some people, especially to minorities.  The fact that the word 
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“support” is part of the label signifies that the student needs assistance and presumably 

part of a tutoring program to remain in law school by those that are not familiar with 

law school academic support programs.  Accordingly, Cerminara also warns that 

academic support programs must avoid or eliminate stigma. Stigma comes from 

arguments that are against the existence of differential or special admissions programs.  

These types of admissions programs  

…initially led, and can still lead, to charges that law schools were and are 

lowering academic standards to accommodate acceptance of African-American 

and other minority students.  Beliefs that such students are less intellectually 

capable than the other students attending law school are reinforced when those 

students are placed in classes or offered academic programs which are targeted 

specifically at them and have a remedial character. (Cerminara, 1996, p. 256) 

Further substantiating Cerminara, the 1992 An Introduction to Academic 

Assistance Programs guide on ASPs states that “… academic assistance programs, 

which arguably bring greater balance to law school playing fields, are often 

characterized as ‘remedial’ if they are marginally successful, or are challenged for 

providing an ‘unfair advantage’ if they are very successful” (An Introduction to 

Academic Assistance Programs, p. 5, 1992; Lustbader, 1997).  Cabrera and Zeman 

(2000) surveyed academic support programs as part of forming an ASP at William 

Mitchell Law School.  Besides counting ASPs, and responding to questions from 

faculty about ASPs, one of the main things that they were studying, was that “We 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

29 
 

wanted to see if our change in focus to avoid stigma for academic support students 

generally was reflected in the ASP community” (p. 207). 

Skillman (1986) observed misperceptions of the academic standard for ethnic 

and racial minority law students by faculty and students as one of survival.  The 

context that ethnic and racial minority students have been discussed by other faculty 

members is one where their concern is on teaching them how to survive.  She points 

out that psychological studies have shown that the subject’s articulation of the 

standard to be achieved is critical to the education of ethnic and racial minority 

students.  The standard of academic performance should be articulated to be the 

achievement of excellence.  For example, a first year entering student said to her, 

“Until you suggested to us that we could achieve excellence, quite frankly, I’d never 

considered the possibility of getting ‘A’s.” The student graduated and had grades that 

placed him at the top of his class (p. 554).  Skillman (1986) also points out that using 

the term “tutorial” for ASPs denotes that the program is remedial in nature.  

Ultimately, the law faculty and law students begin to call this program path as one of 

survival.  Additionally, Skillman points out that entering law students should be put on 

notice to the fact that while achieving social justice is not the “overriding policy 

concern of the legal system” however, the ability to analyze legal issues is the ultimate 

goal (p. 555).  Knaplund and Sander (1995) point out the obstacles that differential 

admissions policies can cause:  

…those admitted under differential admissions policies often find themselves 

struggling more than their classmates, and more often failing to graduate from 
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law school or to pass bar examinations.  The credentials gap nourishes 

stereotypes and can erode self-esteem. (p. 158) 

Towards a solution in the area of curriculum development, when talking about a 

course designed to help disadvantaged law students, Ripps (1986) suggests that the 

course should not be a head start course,“…but is essentially a process course which 

develops the student’s legal skills and instills confidence in the student’s abilities” (p. 

457). 

The Law School Admission Test (LSAT) 
 

The LSAT (or the Law School Admission Test), is required when applying for 

admission into an ABA accredited law school in the United States.  During the early 

part of the twentieth century generic intelligence tests and its variants gained 

popularity.  World War I was the beginning of the use of intelligence tests.  In 1920, 

the National Intelligence Test for American school children began, followed by the 

Scholastic Aptitude Test (SAT) in 1926. The first LSAT was administered in 1948. 

The methodology used to score the LSAT has undergone changes over time; however, 

the general format and substance of the LSAT has remained relatively constant.  The 

LSAT is a half-day, standardized test administered four times a year at designated 

testing centers throughout the world. All American Bar Association-approved law 

schools, most Canadian law schools, and many other law schools require applicants to 

take the LSAT as part of their admission process.  According to the LSAC website the 

LSAT is designed to measure skills that are considered essential for success in law 

school.  The skills being tested are:  reading and comprehension of complex texts with 
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accuracy and insight; the organization and management of information and the ability 

to draw reasonable inferences from it; the ability to think critically; and the analysis 

and evaluation of the reasoning and arguments of others 

(http://www.lsac.org/LSAT/about-the-lsat.asp).   

Research has emerged on the LSAT and whether or not it is a true predictor of 

success of entering law students.  The Law School Admission Council, the entity that 

oversees the LSAT, explains: 

The LSAT helps law schools make sound admission decisions by providing a 

standard measure of acquired reading and verbal reasoning skills that law 

schools can use as one of several factors in assessing applicants. Prospective 

law students come from a wide variety of academic backgrounds, ethnic 

groups, and cultures. Diversity of experience among applicants—both personal 

and academic—serves to enrich the law school applicant pool and, ultimately, 

the legal profession. The LSAT is not, of course, the sole factor law schools 

use to make their admission decisions. But it is the only common yardstick by 

which the ability of all prospective law students can be measured fairly.  

(LSAC website http://www.lsat.org/AboutLSAC/about-lsac.asp) 

Henderson (2005) finds that recent research suggests that the LSAT may be 

more “speeded” than originally thought.  It is widely acknowledged within legal 

educators that the typical law school exam is given under significant time pressure.  

Tradition may be one of the main reasons; however, others emphasize that attorneys 

often work under severe time constraints.  Fundamentally, it is fair to expect law 
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students to respond quickly and cogently on examinations (Henderson, 2005).  

Detrimentally, research shows that minorities have difficulty in succeeding on the 

LSAT in comparison to Whites.  Henderson (2005) asserts that ethnic and racial 

minority students do not do well with the time pressure found on the LSAT test and 

law school exams.  The difference in performance of White and ethnic and racial 

minority students on the LSAT is much larger than on UGPAs.  The time pressure 

component on the LSAT and law school exams makes the predictor factor of LSATs 

more significant for determining admission into law school (p. 1039). 

In contrast, when time pressure is not the driving factor, success is found to be 

more equivalent among minorities and Whites.  Henderson (2005) in his research 

reveals time-pressured law school exams give more weight to the LSAT as a 

significant admissions criterion.  There is a large gap between the performance of 

White and ethnic and racial minority students on the LSAT which widens the gap on 

the amount of ethnic and racial minority law students that meet the criteria to get 

regularly admitted into law school.  The study also finds that grades will differ when 

speed is considered separately, along with the testing method, comprehension, and 

preparation.  The weight of the performance on time-pressured examinations does not 

necessarily correlate with the actual practice of law.  Finally, the performance 

disparity between ethnic and racial minority and White students lessens with less time-

pressured tests and other exams (Henderson 2005). 

The ultimate goal initially for law students is to pass the bar examination in 

order to practice law.  LSAT scores are viewed to predict success in law school and 
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success in passing the bar.  Wrightman’s (1998) research on bar passage study 

substantiates the rationale that low LSAT scores are found among minorities who are 

academically at a higher risk in comparison to White students.  The lower LSAT score 

may also be due to academic background and preparation.  The study reveals that 

success on the bar examination is predicted by law school grades and LSAT scores.  

Ethnic groups have a higher academic risk in comparison to their fellow White 

students upon entering law school.   This disparity is partly due to differences in their 

academic background and overall preparation before law school.  As a result, 

significant ethnic diversity in legal education can only be gained through affirmative 

action.   The study also points out that there is much research to be done in order to 

understand the academic disparity between Whites and ethnic and racial minority 

students.  Academic risk has to be assumed in order to gain diversity in law school 

admission.  The caveat is that students that are admitted into legal education should 

also be motivated enough to succeed in law school and in the legal profession (p. 80).  

Further, the experiences and culture, among other reasons, of ethnic and racial 

minority students have difficulty relating to the American Legal System and law 

school ways of thinking.  This is particularly relevant to the first year of law school for 

ethnic and racial minority students (Cordes, 1992, p. 275).   Graham  & Adamson 

(2001) points out that the LSAT scores are most indicative of performance on general 

deductive reasoning problems but there are still performance differences in deductive 

reasoning that are related to the undergraduate major. 
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Finally, the consequence of the LSAT as a predictor of success is “emphasis on 

time-pressured law school exams increases the relative importance of the LSAT as an 

admission criterion” (Henderson, 2005, p. 979).  The indirect effect of heavy reliance 

on time-pressured law school exams will make it more difficult for ethnic and racial 

minority students to be admitted in the regular admission process (Henderson, 2005).  

In light of the disparity that can occur with LSAT scores between minorities and 

Whites, one mechanism could be to demystify the admission process for faculty and 

ethnic and racial minority applicants.  To some faculty members the LSAT is the “be-

all and end-all to the selection process” (Motley, 1992, p.309).  The LSAT is 

considered to be important since it serves a vital and necessary function of 

economically and statistically compare diverse applicants; however, what is flawed 

about it is when it is used to predict innate intelligence or a student’s aptitude, 

ambition and character (Motley, p. 309).  According to Motley, the examination is 

flawed because it measures intelligence as a variable of time: 

If I were to ask you what is 2 and 2 and you told me 4, and I were to ask the 

person next to you the same question and she, too told me 4, would I be correct 

to draw the inference that one or the other of you were brighter because of the 

speed person was two seconds slower than the first does not indicate that the 

quicker responder is more intelligent than the slower one.  Standardized tests 

are no more than a timed series of questions.  Because of the way in which 

they are scored, those who can answer the questions correctly and quickest do 
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better than those who cannot.  Correctness and speed are premiums.  A slow 

Socrates would score pitiably on the LSAT. (p. 309) 

The scrutiny of the LSAT as a reliable indicator of success in law school is vast.  Once 

the successful applicant enters law school, the challenge is navigating the culture and 

succeeding in it.  (Cordes, 1992; Graham & Adamson, 2001; Henderson, 2005; 

Motley, 1992; Wrightman, 1998). 

 Wrightman (1998) through the Law School Admission Council (LSAC) 

conducted a National Longitudinal Bar Passage Study because there was a perception 

that suggested that the bar passage rates of  racial and ethnic minorities were so low 

that potential applicants were doubtful in investing time and money to go to law 

school (Wrightman 1998).  The study’s findings are from national longitudinal bar 

passage data from the class that started law school in 1991.  The goals of the analysis 

were to report outcome data by ethnicity and gender and research factors that could 

explain the results.  Among the findings, the bar passage rage of participants of color 

was 84.7 percent (2,950 of 3,482) for the White participants the bar passage rate was 

96.7 percent.  According to the study “both the law grade-point average (LGPA) and 

Law School Admission Test (LSAT) score were the strongest predictors of bar 

examination passage for all groups studied” (LSAC, 1998).   

Law School Exams and Law School Culture Emersion 
 
 Graduate students are expected to be prepared to handle the reading, writing, 

and research that are necessary to function as a graduate student.  The level of 

preparedness varies among them.  Among law students, there is a variety of 
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undergraduate degrees and in some cases graduate degrees.  Another difference is 

whether or not they attended private or public institutions.  Ultimately, regardless of 

the background, law school is an entirely different learning environment.  The one 

significant thing that entering law students have in mind is that they are in a 

competitive environment and must excel to be at the top of their class, pass the bar 

examination, and get a good job.  However, the painful reality is that entering law 

students do not realize how law exams are structured and what kind of preparation 

they are required to have.  Bell (1982) points out that law professors do not provide  

sufficient detail on how to succeed on exams.  Instructors assume that the student has 

a writing style which is  

[…] infrequently found in persons whose school, home and community 

background is not upper-middle class.  Few ethnic and racial minority students 

are the products of such backgrounds and not surprisingly, few utilize, in their 

writing, the organization, word usage, and structural characteristics of those 

who frequently read The New York Review of Books.  Even the most 

comprehensive knowledge of the subject will not suffice for the student who is 

able neither to translate this knowledge using the rather specialized analytical 

techniques required by law school examinations, nor to communicate in the 

upper class writing style that many law school teachers equate to “good 

writing.” (p. 306) 

Bell explains that this lack of skill is not attributable to lack of intelligence or lack of 

legal ability nor that the weakness can be found in undergraduate grades or LSAT 
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scores but that it concerns skills in communication and analysis of problems that are 

more likely to be in higher socioeconomic levels (Bell, 1982). 

 As a response to Bell’s analysis on the lack of skills of summer entry program 

students, Cerminara (1996) proposes that ASPs/SEPs should focus on a course of 

action where there is a concentration on teaching students how they best learn.  The 

course of action can be achieved by providing an overview of different learning and 

studying techniques that can strengthen future independent learning practices 

(Cerminara, 1996; Cordes, 1992).   

  An individual’s background can add to the challenge of succeeding in law 

school.  Skillman (1986) explains that there is a misperception of the values in 

operation in the study of law.  There are three sets of values that belong traditionally to 

lawyers:  the casebook editor, the professor and the student.  Until the 1960’s, 

traditionally, lawyers were usually a member of a majority group, male and 

conservative.  Because ethnic and racial minority law students do not come from the 

same background, they “often fail to distinguish among the values which are in 

operation in the study of law; instead they apply their own values.  The failure to apply 

the ‘traditional lawyer’s’ value system to a legal problem will result in failure” (p. 

555).  The failure can be remedied if students understand they are studying a different 

value system.  Their values should be put aside during examinations.   

Motley (1992) observes that selection, not recruitment, is the problem in 

admitting minorities into legal education.  Once the school does have a candidate, the 

successful candidate should have a transcript with excellence on it.  This sense of 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

38 
 

previous accomplishment will be what gets the law school student through law school:  

“Sometimes it is only that sense of past success that will keep one going when things 

look bleakest in law school.  If a student does not have those experiences, if he or she 

does not have that sense of success, of excellence, he or she is going to have great 

difficulty in law school” (Motley, 1992 p. 306).  Consequently, this new academic 

culture can cause a great deal of stress.  Soonpaa (2004) addresses stress in graduate 

students, particularly law students.  She points out that stress among law students is 

higher even compared to medical students:  “[S]tudies show that overall, law students 

exhibit a higher level of stress and anxiety than do medical students, and that 

heightened level continues throughout the law school career.  More law students than 

medical students had considered leaving school” (p. 359). 

Law Schools and the Teaching Culture 
 

The teaching culture in law schools, such as being exposed to the Socratic 

method for the first time, is significantly different from most undergraduate 

experiences.  In retrospect, Weston (2006) discusses the history of the law professor.  

Initially, law schools were staffed by practitioners and judges.  The transition to an 

academic law school came about when it became apparent that the talents of one 

distinguished within the profession did not translate into skill as a teacher.  Daniel 

Mayes (1835) a founder of the University of Transylvania Law School notes: 

He is best suited to the business of instruction in a given subject, who has a 

thorough understanding of the subject so far as it is proposed to teach it, whose 

ambition is to teach it successfully, and who has no views or ambition beyond 
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this; who is gifted with that peculiar tact which enables the instructor at once to 

ascertain the character of mind, and the state of improvement of  him who is to 

be instructed; who can speedily know exactly the wants of the students, and 

most simply and immediately supply those demands upon him which grow out 

of such wants:  who can and will let himself down to the exact level of 

beginner’s ignorance, and patiently and perseveringly enlighten that ignorance, 

and raise up the pupil step by step, in regular method, to the desired point of 

knowledge… (p. 23) 

 
In contrast, by the twentieth century, the law professor was not experienced in and not 

interested in teaching law but had experience in learning law.  The following quotation 

by Frank (1933) illustrates the new standard: 

It was inevitable that those who have administered those numerous university 

law schools which are shaped according to the Langdell pattern should, for the 

most part, seek as law teachers those who have had little or no contacts with or 

a positive distaste for the rough-and-tumble activities of the average lawyer’s 

life.  It is significant that an official historian of Harvard Law School wrote in 

1918 that, for law teaching, “previous experience in practice becomes 

unnecessary as is continuance in practice after teaching begins.”  For Langdell, 

the founder of the Harvard method, had said in vigorous fashion:  “What 

qualifies a person to teach law is not experience in…the trial or argument of 

causes – not experience, in short, in using law, but experience in learning 

law…. (p. 908) 
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New to an entering law student is the Socratic method.  The Socratic method’s 

goal is to develop higher level thinking skills in problem solving, reflective thinking, 

inquiry or logical reasoning.  “For the law student, this means developing those skills 

that will enable the student to draw reasonable inferences, recognize assumptions, 

think deductively, interpret various points of view, and evaluate arguments” 

(Bateman,1997, p. 401-402).  Many students have a problem with this method since 

their undergraduate background trains them to be descriptive writers rather than 

analytical writers (Bateman, 1997).  An example of this problem can be seen when a 

student writes in an exam the description of arguments rather than an analysis of them.  

Bateman believes that the law school experience is greatly responsible for the anxiety 

that some first year law students experience.  Most law students are negatively 

affected by it, causing themselves undue self imposed pressures that  

[…] arise from a narrow definition of success at law school to include only top 

ten percent performance.  …While some may argue that those students 

affected by the classroom to that extent should not be in law school, my 

position would be that perhaps we need more of them, and we need to hear 

more from them as we become more attuned to the various and diverse 

personalities in our classrooms. (p. 407) 

 Another criticism of the Socratic method comes from the MacCrate Report.  It 

complains that “too often, the Socratic method of teaching emphasizes qualities that 

have little to do with justice, fairness, and morality in daily practice.  Students too 

easily gain the impression that wit, share responses, and dazzling performance are 
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more important than the personal moral values that lawyers must possess and the 

profession must espouse” (MacCrate Report, 1992, p. 236). 

A common problem is that students do not realize that a hypothetical question 

can actually be an examination question.  The hypothetical question is often used as a 

tool by the professor. The student should learn that these hypothetical questions could 

be final exam questions (Bateman, 1997).  A suggestion is that professors should teach 

students ways of mastering the material, a skill that would allow students to be 

independent learners.  At the time of the final examination it is too late to begin to 

comprehend and apply the content of the material for the first time (Dimperio, 1996). 

Another challenge for students, particularly for Summer Entry Program/ 

Academic Success students, is the “lay of the land” in law school.  London, Downey 

& Mace (2007) found when researching academic success, particularly of ethnic and 

racial minority group members and women, that law school can be challenging and 

frustrating because the rules and regulations, for example, of grading and ranking 

create an atmosphere of competition and stress that threatens the confidence and 

comfort of students.   

Feeling a psychological disconnect from professors and peers may undermine 

one’s ability to form work groups and engage comfortably in the classroom 

environment.  Likewise, doubting one’s competence and academic preparation 

for law school can interfere with a student’s confidence and comfort in 

interacting with peers and professors even in non-academic settings (London, 

Downey, Mace, 2007, p. 456-457) 
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As a response to this difficult environment, Bateman (1997) believes that a 

diversity in teaching methods is in order.  He believes that faculty should endeavor 

diverse teaching methods other than the Socratic method such as the lecture method, 

small groups, role playing and others.  Others include writing projects, videos, guest 

lectures, simulations, and discussions.  The diverse teaching methods may encompass 

more diverse students such as diversity in age, sexual orientation, culture and 

ethnicity.  The diversification may reach more students.  Diversity in teaching can 

include, as has one professor, preparing one’s own material that address race, gender, 

sexual orientation and class rather than only relying on “law-is-neutral” materials 

(Ikemoto, panel member found in Robinson, 1997, p. 82).  One of the motivations of 

this type of teaching is “to provide space and validation for those students who already 

have a critical consciousness and feel marginalized in their other classes because of 

that, and for those students of color, women, gay men, and lesbians who experience 

the hostility and silencing of the White heteropatriarchal culture that operates in most 

classrooms (Ikemoto panel member found in Robinson, 1997, p. 83).  The lack of 

interaction between professor and student leaves students frustrated.  Bateman (1997) 

notes, “By far the most common complaint among law students is the lack of concrete 

feedback they receive during the semester of study” (p. 416).    

Becoming Self Regulated Learners 
 

As of part of Academic Support Programs, Summer Entry Programs that help 

students become self regulated learners would enhance the professional school 

experience.  Once a law student graduates, the learning does not stop.  There are 
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continuing legal education requirements as well as research and writing that is at the 

core of the profession.  Schwartz (2003) emphasizes that beyond the skills that are 

important for law students to have to continue in their profession, they must become 

lifelong learners or self regulated learners.  As Suni (2004) synthesizes, academic 

support makes an assumption that problem solving skills must be taught more 

explicitly, that effective legal education is teaching students who have varied learning 

styles and understand that they need to be lifelong learners of the law.  Student 

outcomes could be improved with the knowledge that students lack self regulation 

skills by having faculty learn self regulation learner skills and cue the students to use 

self regulated learner techniques.  These recommendations are based on studies done 

on law school reading, medical students and other graduate students at prestigious 

universities (Schwartz, 2003).  In response to these recommendations, Suni (2004) 

points out that academic support plays an important role as the center for “focus on 

learning, on empowering students to develop the skills to practice law in a complex 

and diverse society while developing positive, meaningful professional identities, will 

likely become more central to the educational mission of the law school” (p. 511).  

Weston (2006), who also emphasizes the importance of being a self regulated learner, 

looks to the bar to accept the responsibility that is assigned to it by the MacCrate 

report where life-long learning should be provided and not to relinquish the 

expectation that graduates be fully prepared practitioners.  Bandura (1997) points out 

that metacognitive, motivational and behavioral resources must be used by learners.  

In reference to good self regulators, Bandura maintains that:  “To enhance their 
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competency, they have to figure out what information they lack, how best to frame 

their inquiry, from whom to seek assistance, and how to overrule any social hesitancy 

they feel to do so” (Bandura,1997; Evensen, 2004).    

The Law School Survey of Student Engagement (LSSSE) 
 
 In 2003, the LSSSE began pilot testing for a national survey of law schools to 

get law student engagement.  The program strives to get the “strengths and 

limitations” of legal education from the lens of law students (LSSSE 

http://lssse.iub.edu/pdf/LSSSE_Annual_Report_2009_forWeb.pdf).   

The LSSSE measures outcomes at participating law schools in the United States and 

Canada through student surveys.  The law student perspective had not been available 

on a national level and only infrequently in providing supplemental information for 

ABA accreditation reviews.   

Among several topics in the findings is information on “classroom experience, 

relationships between faculty and students, co-curricular activities, social interactions 

among peers, the impact of diversity, and the patterns of engagement from the first to 

the third year of law study” (LSSSE, 2009).  Its focus is on redirecting the attention of 

law school faculty and administrators to outcomes in order to carefully scrutinize the 

law school’s mission.  LSSSE argues that outcomes and outputs say much more about 

success than do input measures (LSSSE, 2007).  As an example of some of the 

findings, when surveying race and ethnicity and student engagement LSSSE found 

that overall general patterns in responses “did not differ markedly for students from 

various different racial or ethnic backgrounds” (LSSSE, p. 16).  However, it did find 
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that Latino, Mexican and Mexican American students reported higher debt and that 

African American students were most likely to participate in student organizations 

where Whites were more likely to participate in a law journal but not as a leader in a 

student organization.  LSSSE does point out that the aggregate should not be applied 

to every school.  Schools should “disaggregate LSSSE data and related information to 

determine the extent to which these national patterns hold for their students” (LSSSE, 

p. 16). 

 The review of the literature did not reveal “voices” of students who have 

participated in the summer entry programs/academic success programs.  Proponents of 

the SEP/ASP programs were the core sources for the information on the programs.  A 

gap would begin to be filled by including the voices of law students and their 

experiences in Summer Entry Program/ Academic Success Programs. 

Summary   
 
 In summary, the history of summer entry programs/ academic support 

programs appears to emerge in response to the low minority law students and 

consequently low numbers of minority lawyers.  Legal cases involving affirmative 

action issues particularly in preferential treatment of ethnic and racial minorities in 

admission to law school have been tenets of the existence of summer entry programs.  

Summer entry programs and academic success programs have been shown to cause a 

stigma in some situations due to the perception of preferential treatment of ethnic and 

racial minority law students.  Once law students are mainstreamed into the law school 

environment, a culture shock can occur in this immersion, where teaching and the 
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ultimate goal of being a self regulated learner is the centerpiece of a successful 

graduate and practitioner. 
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CHAPTER III 

METHODOLOGY 

Introduction 
According to Glesne (1999) qualitative researchers are those who try to 

understand objectively another’s world through the others own experiences and 

eventually become meaning-makers of the interaction of their own lives and those 

researched: 

The qualitative researcher is sometimes described as a translator of culture.  

The researcher works to understand the others’ world and then to translate the 

text of lived actions into a meaningful account.   Although the translator 

metaphor suggests struggle with representing the nuances of meaning, it also 

implies that the researcher is an objective middleperson, rather than someone 

whose perspectives and personality affect the portrayed account.  To the 

contrary, qualitative researchers are interpreters who draw on their own 

experiences, knowledge, theoretical dispositions, and collected data to present 

their understanding of the other’s world.  As interpreters, they think of 

themselves not as authority figures who get the “facts” on a topic, but as 

meaning makers who make sense out of the interaction of their own lives with 

those of research participants. (p. 157) 

 
In order to achieve the goal, the researcher must be clear about defining the sources of 

data, must collect data, and must carefully analyze the data before reaching the 

culmination of the meaning and the story to the information.   
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The lens used is one of a Hispanic male professional in higher education 

administration.  The researcher has been in higher education administration for a long 

period of time.  He has been a single parent with two children, a male and female, that 

have completed their undergraduate education.  The daughter graduated from law 

school and the son is a graduate student.   Having been in higher education 

administration for a long period of time and participating in the development of two 

children, the researcher’s lens takes into account the challenges involved in raising 

children to adulthood and supporting them to complete their undergraduate education.  

In addition, the researcher has been a non-traditional student throughout his 

undergraduate and graduate school careers.  As a member of an ethnic minority group, 

the researcher experienced racial discrimination in childhood and throughout his 

formative years.  The researcher was taught by his parents, who themselves had 

experienced a great amount of racial discrimination, that racism exists and that as a 

member of an ethnic minority group it would be important to be groomed and have a 

perfect American accent to succeed.  These experiences by the researcher provide the 

lens in which the findings were interpreted.   

Chapter three describes the qualitative methodology that was implemented in 

the study.  This chapter includes the review of the problem, disclosure of the research 

questions, and a narrative regarding the importance of the study.  The central focus is 

research design.  The research portion includes data sources, data collection process, 

and the procedures for data analysis.  At the end of the chapter there is a discussion on 
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the transferability and trustworthiness which provides the assurance of the integrity of 

the study. 

Review of the Problem 
 

Representation of ethnic and racial minorities in the legal profession has been 

progressing slowly over the last few decades “but there remains substantial 

underrepresentation of ethnic minority groups in the legal profession when compared 

with total ethnic minority populations” (The MacCrate Report, 1992, p. 25).  This 

research explored Summer Entry Programs (SEPs) through Academic Support 

Programs (ASPs) and how they helped incoming law students succeed in law school.  

The literature review identified the existence of the ASPs that are in law schools 

throughout the United States and their mission to help incoming law students who 

have low undergraduate Grade Point Averages (GPA) and competitively low Law 

School Admission Test (LSAT) scores, which predict low achievement in law school, 

as well as providing support throughout the law school career.  The students that have 

these low scores are “at risk” academically to succeed and are predominately from low 

socioeconomic backgrounds and belong to an ethnic minority group (Knaplund & 

Sander, 1995; Wrightman, 1998).  The goal of the research was to explore the lived 

experience of students who had entered law school through the SEP.   

Importance of Study 
 

In order to have more members of an ethnic and racial minority groups become 

legal professionals, there has to be a way to give them every opportunity to succeed in 
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law school.  The ASPs and more specifically the SEP are a viable means to 

accomplish this goal.  According to the Commission on Racial and Ethnic Diversity in 

the Profession (part of the American Bar Association) when analyzing how many 

lawyers there are in the United States and how many lawyers there are in the different 

races in the United States the results are the following, there are .09% Black lawyers 

in the Black population, .08% Hispanics and Latinos in the Hispanic and Latino 

population.  Comparatively, there are .36% White lawyers in the White (non-Latino or 

Hispanic) population.  Clearly there are more White lawyers than ethnic and racial 

minority lawyers.  Further emphasizing the disparity of ethnic and racial minority 

lawyers, the MacCrate Report (1992) shows that even though advancements have 

been made to include minorities in the profession: 

It is a promising beginning, but only a beginning.  The law schools and the 

organized bar were slow to recognize their essential role and responsibility for 

promoting equal justice for racial minorities.  In recent decades, barriers have 

been lowered and exclusionary policies have been renounced, but racial 

minorities continue to be seriously underrepresented in the legal profession.  

The goal of equal opportunity within the profession is still a long way from 

realization. (p. 27) 

Research Design 
 

It was the intent of this study to develop an understanding of how SEPs 

successfully prepared incoming law students as seen through the perspective of the 

SEP students.  The purpose of this study was to explore how selected SEP students 
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coped with their respective challenges.  This study occurred at three Texas law 

schools, one public and two private, using an ethnographic approach resulting in 

themes and patterns by interviewing SEP students with open ended questions.  The 

lived experiences of the SEP students was the centerpiece of the study.  The available 

literature on the SEPs revealed how the programs came about, who the students are in 

the program, and the goal for the program.     

The study employed a qualitative research design.  The research questions 

involved “why,” “what,” and “how” regarding participant attitudes, the way their 

circumstances were described, and opinions of the SEP.  Qualitative research is a 

“situated activity that locates the observer in the world” (Denzin & Lincoln, 2005, p. 

3).  Denzin & Lincoln (2005) describe qualitative researchers as studying things in 

their natural settings where they attempt to make sense of or interpret phenomena in 

the ways that people bring meaning to them.  In order to describe and interpret the 

phenomena, the data collected in the qualitative research is then coded, analyzed and 

interpreted to gain a greater understanding and to achieve comprehension that goes 

beyond the existing knowledge of the phenomenon.  Glesne (1999) points out that 

unlike quantitative studies, where sets of variables are identified and seek to determine 

their relationship, “qualitative studies are best at contributing to a greater 

understanding of perceptions, attitudes, and processes” (p. 24).  

Ethnography  
 

The researcher used ethnography to gather data.  Creswell (1998) explains that 

ethnography “is a description and interpretation of a cultural or social group or 
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system” (p. 58).  Harris (1968) clarifies that ethnography is used by a researcher to 

examine a group’s noticeable patterns of behavior that are learned.  Creswell further 

points out that ethnography, as a process, involves “prolonged observation of the 

group, typically through participant observation in which the researcher is immersed 

in the day-to-day lives of the people or through one-on-one interviews with members 

of the group” (p. 58).  In this case, the researcher had one-on-one interviews with the 

SEP student participants and administrators at their schools.  The researcher studied 

the behavior and interactions of the individuals. Through the participant interviews, 

the researcher was able to gather data about what they do, what they say, and what 

they make use of in the SEPs.  The researcher gained access to the participants by 

contacting the gatekeepers, in this case the administrators, to arrange for the 

interviews.  Key informants were found within the respective schools beginning with 

the administrators who in turn arranged student participants for the interviews.  

Through the information gathered from the interviews and visits to the respective 

campuses and interviews with the administrators the researcher is able to provide a 

description of the SEPs, their schools, and the participants.  The researcher then 

analyzed the SEPs, schools and participant interview transcripts for emerging themes 

and perspectives and interpretation of the SEP participant group for meanings in 

interactions (Creswell, 1998, Wolcott, 1994).   

In summary, the ethnography includes a description, analysis and interpretation 

of the group researched, in this case the SEP student participants and administrator 
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participants (Wolcott, 1990).  The findings are discussed in Chapter IV and what they 

mean to the researcher is found in Chapter V. 

Interviews 
 Interviews of SEP law students were a valuable source of data where 

categories and themes emerged from the law students on what they know and 

understand about the SEP and law school and reveal nuances on the challenges 

encountered and their reactions to them.  The study analyzed data in order to develop 

an understanding perspective as to how SEP law students deal with their challenges in 

an SEP program and law school in general.  Johnson (2002) states that interviewing 

offers great advantages however it also has risks and dangers and some distinct ethical 

considerations.  Johnson (2002) explains the relationship of the interviewer and the 

subject.  He describes it as one of the “observer or interviewer as an active sense 

maker and interpreter of what is seen or heard in the research context.  Each inevitably 

depends on the researcher’s own standpoint and place in the community, as well as his 

or her own self-understandings, reflections, sincerity, authenticity, honesty, and 

integrity” (p. 105).  Ultimately, he states that the important point is that the nature of 

the research question determines a good interview.   

Good interviewing can result in trustworthiness of the data.  A common 

strategy for enhancing the external trustworthiness of findings is the inclusion of 

multiple cases (Merriam, 2001) in this research 21 participants were interviewed (18 

students and 3 administrators).   
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Research Questions 
 

The first year experience for law students is very stressful and difficult. One of 

the most difficult aspects of the first year experience is learning by the Socratic 

method, learning to think like a lawyer and having one examination for the entire 

semester (Diaz et al, 2001; Schick,1996; Wangerin, 1988).  Among the factors used in 

evaluating an applicant to be accepted (and ultimately succeeding) in law school is the 

LSAT examination score and the undergraduate grade point average (GPA) (Linn & 

Hastings, 1984; Powers, 1982).  The LSAT score and undergraduate GPA have shown 

to correlate positively with the law school rank (Diaz et al., 2001).  Those that did well 

on the LSAT also had relatively higher ranks after their first year.  

Relatively little research exists on SEP which provide skills to enhance the law 

school career.  These types of programs are also used to recruit and retain under-

represented students in Texas law schools (Texas Higher Education Coordinating 

Board, 2003).  With this goal in mind, the study addressed the following research 

questions: 

Research Questions 
 

RQ1.  How is the experience of attending the Summer Entry Program described? 

RQ2. In what way(s) was the summer entry program helpful for entering law 

students?   

RQ3. Did Summer Entry Program students and alumni feel stigmatized by 

mandatory attendance of the summer entry program? 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

55 
 

RQ4. Was the Summer Entry Program at the respective school long enough to 

provide significant help? 

Instrument Construction 
 
 The interview protocols (Appendix D) are divided into six sections according 

to the following topics. 

Section I:  Opening Questions 
 

This section of the interview protocol focused on questions to collect general 

information from the participants and to achieve a level of comfort between the 

interviewer and the participants.  The background information collected from the brief 

biographical questions helped establish a foundation for probing questions and more 

in-depth questions in the sections that follow.   

Section II:  Applying to Law School 
 

 In this section of the interview, specific questions regarding applying to 

admission in law school were probed.  The interviewer attempted to establish that the 

participants acknowledge and understand the uniqueness of going to law school.  In 

addition, these questions helped to understand the mindset, steps toward applying to 

law school.  Examples of the questions include: 

“To how many schools did you apply?” “How many schools accepted you?” “Did you  
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participate in a pre-law society/program at your undergraduate school?”  “What is 

your major?” 

Section III:  Accepting Admission to Law School 
 

 This section of the interview focused on probing the thought process of the 

SEP student getting accepted into law school and the reaction to this.  The answers to 

these questions captured data for the study that provided the researcher with a deeper 

understanding of the thought process of SEP students.  Some questions in this section 

were:  "Were you offered a scholarship or other incentive?" "Were you accepted to 

any other law school(s)?" "Were you accepted only on the condition of being a 

Summer Entry Program student?" 

Section IV:  The Summer Entry Program 
 

In this section of the interview, more specific questions were developed to 

probe into the mindset of SEP students.  The information derived from these questions 

helped synthesize the practices of the SEP.  Specific Questions included:  "Do you 

think that the summer entry program is helpful?" "Do you think the program proved to 

be a way to succeed (retain you) in law school?" "Did you know about summer entry 

programs before having been accepted to the SEP at your school?" 
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Section V:  Feeling/perceiving any stigma by being in the Summer Entry 
Program 
 

This section concentrated on questions that related to stigma that emerged from 

being a member of the SEP.  "Do you feel like you are being singled out by being in 

the program?" 

Section VI:  Plans after law school 
 
 The last section of interview questions dealt with any plans the student may 

have had after law school.  This provided some insight on what plans emerged.  

Questions were as follows:  "Do you plan to take the bar exam?"  “Have you made 

plans to take the Bar-BRI review course?  "What kind of law do you plan to practice?"  

"Do you feel like law school was the right choice for you?" 

The Student Participants 
 

The data sources consisted of 18 Student participants total which represent two 

students from the first year, two students from the second year and two students from 

the third year classifications from each of the three law schools’ SEP.  Data came from 

the interviews of the SEP law students.  Approximately 18 students were approached 

by e-mail after consent from the Institutional Research Board and through the gate 

keepers at the respective institutions.   
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The SEP consists of students who have low academic predictors, who may not 

have had as competitive LSAT score and/or undergraduate GPA, and will take an 

introductory law class combined with ASP course work before the regular fall 

semester.  The ASP aids students in exploring their learning styles, time management 

and a limited summer school load to transition into law school.  The participants were 

students who were interested in talking about their backgrounds and being admitted in 

the SEP.  Additionally, they were willing to talk about their undergraduate 

backgrounds and how the SEP curriculum helped them get ready for law school and 

ultimately succeed in law school.  

 The strength of using these participants came from their status in having had 

low predictors to succeed in law school: some of them are from an ethnic and racial 

minority group, and some are non-traditional students.  According to Schuetze & 

Slowey (2002) a non-traditional student is an adult, 25 years of age or older and has 

returned to school and must balance school with employment, family and financial 

commitments.  The interviews provided a situation where the participant could reflect 

on his or her experience, regardless of their classification.   

 The law schools in the study consisted of one public and two private schools.  

All of these law schools are in Texas and all are accredited by the American Bar 
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Association and the Association of American Law Schools.  The public law school 

Carnegie classification is research universities (high research activity) with a size 

setting, large four year, primarily nonresidential.  The two remaining private law 

schools have the Carnegie classification as follows respectively: master’s colleges and 

universities (medium programs), with a size and setting of small four year, primarily 

nonresidential and finally, a master’s college and universities (larger programs) with 

a size and setting of medium four-year, primarily residential 

(www.carnegiefoundation.org).   

The law schools varied in the manner that they admitted their SEP students.  

School #3, the public law school, had up to twenty openings for Summer Entry 

Students.  An admission decision is conducted during the “early decision” time period 

in November, and the regular decision time period occurs in the spring semester prior 

to the entering law school year (Public Law School 2008/2009 Catalog).  The 

description of the program emphasizes that the purpose of the program is to prepare 

the SEP students for the rigorous first year of law school.  This preparation is 

accomplished by introducing them to the methodology, skills and mind set necessary 

to be successful.  The four week program begins in mid-July and continues through 

mid-August.  The program is conducted by the Office of Academic Support Programs.  

Two academic credits are given for the course.  The participants receive individual 

and group instruction on substantive law, legal research, and writing and legal 
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methodology.  The description of the program further states that there is an 

unconditional place in the fall entering class.   

School #2, a private law school, briefly states in its admissions webpage that it 

has a Summer Skills Enhancement Program.  It is for a limited number of applicants 

(up to twenty) who otherwise may not be admitted into law school.  The program is 

one month during the summer.  It prepares the students for the rigors of legal 

education.  A place in the first year class is offered to the students that successfully 

complete the program.  The admissions committee decides whom they will place in 

the Summer Skills Enhancement Program.  Applicants may indicate that they wish to 

be considered for the Summer Skills Enhancement Program; however, this request 

does not affect a decision to be admitted in the regular program. 

School #1, the other private law school, reviews all of the applications and then 

decides who will be invited into the SEP according to the admissions administrator.  

The applicants with potential but who could use the assistance of the SEP are placed 

on a SEP wait list.  The SEP waitlist is reviewed in May.  The decision to admit SEP 

participants is based on the statistical standing of the expected entering class, such as 

the LSAT median score and the median GPA.  In addition, the number of admitted 

student commitments that have been made and the target size of the entering class are 

other factors that affect SEP invitations.  Selected students are invited to participate in 

the SEP and are required to pay a deposit and their tuition before the SEP begins.  

Those that complete the program are automatically invited into the fall entering class.  
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Beginning with Summer 2009, the SEP participant had to complete a minimum GPA 

or better in order to be accepted into the fall 2009 entering class. 

Process of Collecting Data 
 

The study utilized interviews as the method to collect data from the SEP 

students from the previously mentioned law schools.  Interviewing aims to explore the 

experiences and perceptions about a lived experience and uncover hidden information 

and provide reflective understandings through rich information gained by interviewing 

(J. M. Johnson, 2002).  Yin (1994) points out that evidence for review may come from 

six sources:  documents, archival records, interviews, direct observation, participant-

observation, and physical artifacts and that the use of these sources require, “slightly 

different skills and methodological procedures” (Yin, 1994, p. 78).  Interviewing  is a 

powerful method to get information, “…if one is interested in questions of greater 

depth, where the knowledge sought is often taken for granted and not readily 

articulated by most members … where different individuals or groups involved in the 

same line of activity have complicated, multiple perspective on some phenomenon, 

then in-depth interviewing is likely the best approach…” (J. M. Johnson, 2002, p. 

105).  The researcher chose semistructured interviewing to gather the data.   Merriam 

(2001) points out that a semistructured interview is halfway between a structured and 

nonstructured interview.  This type of interview allows the researcher to respond to the 

situation at hand and take in emerging views and any new ideas on the topic.    

 The researcher received permission from the Texas Tech University 

Institutional Review Board and permission in advance from the administrators at the 
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respective schools that administer the SEP.  From the administrator, the researcher 

received a list of names of participants that were willing to participate in the interview.  

The interview protocol was used.  

Pilot Study 
 

The interview questions were prepared and pilot-tested before conducting the 

research interviews.  The importance is pointed out by Yin (1994): “The pilot case 

study helps investigators to refine their data collection plans with respect to both the 

content of the data and the procedures to be followed” (p. 74).  The pilot testing 

involved digitally recorded interviews of two SEP law students at law school #3.  The 

main criterion for the selection of the two participants was convenience for the 

researcher.  This selection process is acceptable as long as the individuals selected will 

not be included in the main study (Creswell, 2008; Orcher, 2005).  The pilot study 

interviews emulated the actual research interview.  Ultimately, the pilot interview 

helped to refine the data collection plans, helped make the questions relevant and 

provided conceptual clarification (Creswell, 2008; Yin, 1994).   

Participant Institutions 
 

The researcher performed a thorough background and historical review of each 

of the three law schools chosen for the study.  The background and historical review 

was conducted via the Internet and catalogs available.  The researcher viewed the 

institutions’ websites and corresponding links and the online catalogs.  The researcher 

also searched Internet databases for any other information regarding the law schools.   
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The background information, referred to in this study as documentation and 

archival records, was reviewed prior to the interviews in order to have general and 

specific information about each law school.  This background research included 

information on the ASP, student enrollment, geographical location, and general 

information on program offerings.  In addition, by knowing specific information about 

the respective law schools, the participants felt more comfortable and responded in a 

more detailed and introspective manner.  This institutional knowledge evoked more 

in-depth and rich descriptive data.  Having background information on the law schools 

helped the participant focus primarily on the core objective of sharing their 

perspectives on experiences, ideas, and attitudes.  Taylor & Bogdan (1998) find that 

participants may wonder what the interviewer intends to get out of the project and are 

apprehensive about being interviewed.  The researcher believed that having a large 

amount of background information before the interview served at adding credibility to 

the interviewer and make the participant more comfortable.  Yin (1994) points out that 

the background and historical reviews can serve as additional information that can 

serve as evidence from other sources.   

Procedures 
 

Once the students were selected by the participant law schools, the researcher 

obtained contact information for them.  Initial contact was made with the Assistant 

Dean for Admissions, or the equivalent, and the Assistant Dean for the Academic 

Support Program, or equivalent, via e-mail (Appendix C).  The administrators’ contact 

information was retrieved from the college’s web page.  The researcher contacted the 
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administrators and developed a rapport with them.  These key contacts were the 

gatekeepers and had access to the students being interviewed.  When six participants 

for each school were confirmed, an e-mail was sent that explained the concept and 

intent of the study to the student and asked the student if he or she was willing to 

participate and a participant consent form (Appendix C) was emailed to the 

participants.   

 A pre-interview check list was used as suggested by Northcutt & McCoy 

(2004) to include the following tasks:  1) assure the participant that the interview is 

confidential and anonymity will be upheld; 2) reveal how the data obtained will be 

used;  3) get written permission from the participant to audio-record the interview.  

This checklist helped establish rapport, communicate expectations and help to ensure 

that the goals of the interview were met. 

Interviews with Students 
 

The audio-recorded interviews were conducted in a private setting to avoid 

distractions.  The participants were asked to select a specific time and place of the 

interview.  All interviews were conducted during the summer months in order to 

maintain continuity of the study.  The interview questions were open-ended in an 

attempt to stimulate thoughtful and information rich responses.  See Appendix D for 

the interview protocol.  When interviewing, Johnson (2002) points out that: 

an in-depth interviewer begins slowly, with small talk (chitchat), explains the 

purposes of the research, and commonly begins with simple planned questions 

(often referred to as icebreakers) that are intended to “get the ball rolling” but 
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not to move so quickly into the issues of the key interview questions as to 

jeopardize intimate self disclosure (or trust).  Good rapport is signaled by 

emotions and feel harmonious and cooperative, and trust can commonly be 

discerned through eye contact, facial expression, and bodily idiom. (p. 108) 

Berg (2004); Northcutt and McCoy (2004); Orcher (2005); Taylor and Bogdan (1998) 

agree on establishing rapport and non-threatening questions early in the interview 

process.  Ultimately, qualitative interviewing is nondirective, unstructured, not 

standard and open-ended interviewing (Taylor & Bogdan, 1998). 

 “The purpose of interviewing … is to allow us to enter into the other person’s 

perspective” (Patton, 1990, p. 196).  People are interviewed to find out those things 

that we cannot directly observe.  Feelings, thoughts and intentions cannot be observed; 

nor behaviors or situations, questions have to be asked about those things (Patton, 

1990).  Merriam (2001) further emphasizes that consideration should be made on how 

to begin the interview, and also to take into account the complexities in the interaction 

between the interviewer and the participant.  This awareness will help in producing a 

more informed analysis of the interview data.   

 The interview is like conversation with the interviewer probing for a deeper 

story.  Nonverbal communication can occur during the interview process and can add 

additional information to the data-collection process.  Berg (2004) puts this non-verbal 

communication under “social interpretations” which are “affected messages 

transferred from one acting individual to another through nonverbal channels” (p. 

101).  The nonverbal channels “include body gestures, facial grimaces, signs, symbols, 
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and even some phonemic sounds such as tongue clicks, grunts, sighs, and similar 

visible indicators of communication” (p. 101).  Archer & Akert (1980) describe the 

nonverbal cues and the interview as “in symphony” providing cues and clues to reveal 

clear messages and social meanings (Berg, 2004).   

 Only a few notes were taken during the interviews and did not interfere with 

the interview.  Immediately upon the conclusion of the interviews, the researcher 

wrote detailed notes.  The limited note taking allowed the researcher to observe for 

nonverbal queues, facial expressions and listen to voice modulation which added to 

the description and depth of the interviews. 

Procedures for Data Analysis 
 

According to Creswell (1994) & Tesch (1990) there is no “right way” to 

process data analysis, it is “eclectic” (p. 153, p. 96).  Creswell goes further in 

explaining that data analysis requires the researcher to be comfortable with developing 

categories and making comparisons and contrasts.  Also, the researcher must be open 

to possibilities and see opposing or alternative explanations of the findings (Creswell, 

1994).  The data analysis was conducted simultaneously during the data collection as 

well as data interpretation and narrative report writing as suggested by Creswell 

(1994).   

 As previously noted, the study involved interviewing 18 students from three 

different law schools, two private and one public.  Two first-year law students, two 

second-year law students and three third-year law students were interviewed from 

each school.  The 18 law students served as the primary participants.  The 
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administrators at the law schools (one at each law school) served as Secondary 

Participant to be used as a supplemental source to the evidence collected in the in-

depth interviews of the primary participant providing conformability.  The Secondary 

Participants provided trustworthiness to the data received from the primary 

participants.  Additionally, the Secondary Participants provided the administrative lens 

that was helpful in interpreting how the SEP programs functioned and served as a 

comparison to the findings of the primary participants. 

Management of the data is very important (Berg, 2004; Creswell, 1994; 

Merriam, 2001; Reid, 1992).  Data management can be divided into three phases 

according to Reid (1992), data preparation, data identification, and data manipulation.  

Data preparation includes entering the data the researcher will use by typing notes, 

transcribing interviews and minor editing and formatting.  Data identification divides 

“the text data into analytically meaningful and easily locatable segments” (Reid, 1992, 

p. 126).  In the data manipulation phase, the segments can be searched, sorted, 

rearranged or retrieved.  Merriam (2001) clarifies that when setting up categories or 

themes that categories be “abstractions derived from data, not data themselves” (p. 

181).  The constant comparative (Glaser & Strauss, 1967) method was used.  The 

researcher continuously compared incidents, remarks from interviews and other data 

with each other.  The researcher grouped the data into categories or themes that have 

something in common.  Merriam (2001) explains data analysis further by stating that, 

“Data analysis is a complex process that involves moving back and forth between 

concrete bits of data and abstract concepts, between inductive and deductive 
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reasoning, between description and interpretation.  These meanings or understandings 

or insights constitute the findings of a study” (p. 178). 

 Coding and categorizing were fundamental in analyzing the data.  The process 

of coding and analyzing allowed themes to emerge from the interviews.  Taylor & 

Bogadan (1984) describe the process as, “[m]oving beyond basic description to the 

next level of analysis, the challenge is to construct categories or themes that capture 

some recurring pattern that cuts across ‘the preponderance’ of the data” (p. 139).  

Further, Taylor & Bogadan stress that the categories or themes are concepts that 

emerge from analysis and should be “indicated by the data (and not from the data 

itself…” (p. 36).   Simply put, “conceptual categories and properties have a life apart 

from the evidence that gave rise to them” (Taylor & Bogadan 1984, p. 36).   

In the category construction process, the constant comparative method of data 

analysis (Glaser & Strauss, 1967) was at the core.  The constant comparative method 

involved the continuous comparison of incidents, participants’ remarks, etc., with each 

other.  Pieces of information or units of data were sorted into groupings that have 

something in common (Merriam 2001, p. 179).  Merriam (2001) clarifies that “a unit 

of data is any meaningful (or potentially meaningful) segment of data” (p. 179).  To 

elaborate, the unit of data can be “as small as a word a participant uses to describe a 

feeling or phenomenon, or as large as several pages of field notes describing a 

particular incident” (Merriam, 2001, p. 179).  Lincoln & Guba (1985) make clear that 

a unit must meet two criteria.  First, it should be heuristic, where the unit reveals 

information relevant to the study and at the same time stimulates the reader beyond the 
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specific piece of information.  Second, it can be the smallest piece of information that 

can stand by itself without additional information.   

Data analysis was done in conjunction with data collection.  Once all of the 

data were in, there was a period of intensive analysis when tentative findings were 

substantiated, revised, and reconfigured (Merriam, 2001, p. 180).  With the data 

analysis in mind the researcher followed Merriam’s (2001) category construction as 

follows. 

Category construction started with reading the first interview transcript, the 

first field notes, and the first document collected in the research.  The researcher wrote 

notes, comments, observations and questions in the margins of the transcript.  The 

notations highlighted data that struck interest to the researcher as potentially relevant 

and important to the study (Merriam, 2001).  After working through the entire 

transcript, the researcher went back over the notes and comments made in the margin 

and attempted to group the comments and notes that seem to have similarities.  The 

ultimate goal of data analysis after going back and forth between concrete bits of data 

and abstract concepts and description and interpretation is the process of making 

meaning out of the data (Merriam, 2001, p. 178).  The analysis and coding and 

categorizing continued until a saturation point was reached.  At that point, the results 

began to be redundant and the emergent themes and concepts become fully developed.  
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Trustworthiness and Triangulation 
 

Lincoln & Guba (1985) define trustworthiness as having four criteria:  

credibility, transferability, dependability and confirmability.  The four elements of 

trustworthiness were incorporated in the study as follows. 

Credibility was achieved through member checks as described by Orcher 

(2005).  Member checks involved sharing the study with participants in order to get 

their reaction and feedback on the results and interpretation of the intended meaning of 

the interviews.  The 18 law students and 3 administrators were sent the respective 

transcript for review for accuracy and context.  A copy was emailed to each of the 

participants.  The participants were given a pre-published copy of the study in order to 

provide their reaction and feedback. 

Transferability means transferring the results of the study to other situations.  

Lincoln & Guba (1985) indicate that this is achieved by having rich, thick description 

for the readers to be able to distinguish and understand the setting and how it is 

applicable to other environments.  It is the responsibility of the participant (also 

known as the naturalist) to provide the data base that makes it possible for the 

potential appliers to make transferability judgment possible (Lincoln & Guba, 1985, p. 

316).  The researcher strived to provide adequate rich, thick descriptions to allow for 

the possibility of transferability.   
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Dependability can be achieved by the researcher seeking outsiders to verify 

that the results make sense and that the results are consistent with the data collected 

(Merriam, 2001).  The peer examination members are in the same higher education 

doctoral program as the researcher, or are experienced administrators in higher 

education.  The peer examination group provided oversight, accountability, consulting 

and feedback when reviewing the study to help establish dependability. 

 Confirmability, as stated by Merriam (2001), involves determining whether the 

findings are grounded in data.  Confirmability was enhanced by member-checking and 

also by peer examination.  This checking and examination was done within the 

framework of this study.  

 The issue of triangulation was another important factor in qualitative research. 

Multiple sources or instruments are ways that triangulation can be achieved according 

to Glesne (1999).  The researcher chose the in-depth interviews of the 18 law students 

as the primary source of data to produce the themes in the study, thereby satisfying 

one aspect of triangulation according to Lincoln & Guba.  As mentioned previously, 

the Secondary Participant interviews as well as background and historical reviews 

were conducted with the administrators at the three law schools in this study, and used 

as supplemental sources to support the evidence collected in the in-depth interviews of 

the primary participants.  Yin (1994) points out that there should be a reasonable 

approach to support interview data with information from other sources.  The primary 

source of evidence was data collected from the in-depth interviews and the interviews 

of the secondary participants was for the purpose of triangulation. 
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Summary 
 

This chapter explained the methodology used to research Summer Entry 

Program law students and how the researcher acquired their account of the Summer 

Entry Program through their lived experiences.  The chapter began by providing an 

overview of qualitative research methodology, a statement of the research problem, 

followed by a listing of the research questions.  The chapter then outlined the use of 

the ethnographic approach and the utilization of in-depth interviews with SEP 

students.   

The chapter further explained the intent of the study to develop themes that 

provide insight into what SEP law students know and understand about the SEP at 

their institution.  In the final section of the chapter, the researcher addressed the issues 

of trustworthiness, transferability, and triangulation, as well as the significance of the 

role that the above components play in the research project. 
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CHAPTER IV 

FINDINGS 

Introduction 
 

Chapter IV presents the outcomes of this study.  This chapter is organized into 

seven sections, with the first being the introduction.  The second section offers a 

review of the purpose of this study and the third section a review of the research 

questions.  The fourth section is titled “Profiles of the Texas Law School Summer 

Entry Programs.” The Summer Entry Program law schools are designated as Law 

School 1, Law School 2 and Law School 3, respectively.  Fictitious names were 

assigned to the 18 corresponding students of these institutions (6 students at each law 

school) in order to provide anonymity.  Law School 1 students’ names are Eva, Paul, 

Adam, Christy, William and Jason.   Law School 2 students’ names are Azura, 

Vincent, Ultimat, Sacha, Allen and Hailey.  Law School 3 students’ names are Joseph, 

Sandy, Charles, Taylor, Tori and Talia.  In addition, the corresponding secondary 

participants of these institutions have a designation of Secondary Participant Law 

School 1, Secondary Participant Law School 2, and Secondary Participant Law School 

3.  The fifth section is titled “Research Findings” followed by the section called 

“Presentation of the Data.”  Finally, the seventh section is titled “Summary,” which 

presents a review of the chapter. 
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Restatement of the Purpose 
 

The purpose of the study was to determine the status of the Summer Entry 

Programs at three Texas law schools (one public and two private).  The study looked 

at various services provided by Summer Entry Programs and determined those that 

needed to be expanded and improved.  The research focused on Summer Entry 

Programs.  The qualitative research focused on the law students and their 

backgrounds, the curriculum and the manner that the Summer Entry Program has dealt 

with the emerging American law school philosophy of helping law students graduate 

rather than simply weeding them out.  Data gathered from the study provided 

information on emerging opinions, reactions and common themes.   

Restatement of the Research Questions 

Research Questions 
RQ1. What are the strengths and weaknesses of being enrolled in the Summer Entry 

Program?  How is the experience of attending the program described? 

RQ2. In what way(s) are the Summer Entry Programs helpful for entering law 

students?   

RQ3. Do Summer Entry Program students and alumni feel stigmatized by mandatory 

attendance of the Summer Entry Program? 

RQ4. Is the Summer Entry Program long enough to provide significant help? 
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Profiles of the Law Schools with Summer Entry Programs 
 

This section profiles some basic information about the Summer Entry 

Programs in the law schools selected for the study and the cities in which they are 

located.  Because of the need to maintain the anonymity of the law schools, this 

section provides only a limited amount of information on the institutions.   

Law School 1 
 
 Law School 1 is in a metropolitan area with a population of more than 

650,000.  It is located among other densely populated cities.  Today it is diverse in its 

economy.  Law School 1 was founded in 1989 and is located downtown.  The law 

school is associated to a private university.  According to the 2010 Official Guide to 

ABA Approved Law Schools, the enrollment at Law School 1 was 521 full time 

students and 291 part-time students for a total of 812 students.  Law School 1 started 

to offer conditional admission to Summer Entry Program students in the summer of 

2009 with a minimum GPA requirement.  The Law School offered 25 students the 

Summer Entry Program but only 7 students accepted and attended the Summer Entry 

Program.  Law School 1 is located in a former office building.   

When one enters the building you are met by a guard in order to ensure that 

visitors to the school are all accounted for.  A visitor must always wear the visitors 

tag.  The interior is in excellent condition appearing to be recently remodeled.  The 

building is made up of several floors.  The classrooms are modern and well equipped 

with audio visual equipment.  There are windows in practically every classroom.  The 
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courtroom appears to be recently remodeled with rich decorative wood throughout.  

The entrance to the courtroom is made of glass doors which showcase the courtroom.  

The administrative offices were inviting and well furnished.  The parking was 

challenging since it is located downtown.  Overall the building was modern, 

professional and inviting. 

Law School 2 
 
 Law School 2 is located in a large metropolitan city with a population of 

approximately 1.3 million.  The city is diverse in its rich history and culture.  Its 

largest economic source is tourism.  Law School 2 was founded in 1927 and is 

associated with a private university. According to the 2010 Official Guide to ABA 

Approved Law Schools, the enrollment at Law School 2 was 687 full time students and 

127 part-time students, for a total of 814 students.  The Summer Entry Program has 

been existence for over 20 years.  Admission into law school is conditional upon 

successfully completing the Summer Entry Program.  The SEP enrollment is 

approximately 20 students per summer.  

 Law School 2 is located in a residential area.  The area appears to be populated 

with residents of a lower-socio economic status.  The founding building on the campus 

is a decorative focal point which serves as a landmark for visitors.  It has a water 

feature in front of it and one can tell that the university has a religious affiliation.  The 

law school campus (composed of several buildings) is located far from the founding 

building.  The law school building where the interviews were conducted is round and 

has two floors and has at its center a seating area for students.  The faculty offices are 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

77 
 

located on the second floor.  There is a separate building for the law administration 

and a separate building for the law library.  The law school campus is “outdoor” 

oriented in that one has to go outside in order to go to class or to go to the building 

where a professor is located.    

Law School 3 

  
Law School 3 is located in a city with a population of more than 210,000 people.  The 

city’s economic resources are primarily related to agriculture.  Law School 3 is 

associated with a public institution, was established in 1967, and belongs to a 

university system.  According to the 2010 Official Guide to ABA Approved Law 

School, the enrollment at Law School 3 was 647 students.  The SEP was terminated in 

1996 but restarted in 2003.  The enrollment in SEP averages about 15 students per 

year.  There is no minimum GPA requirement to begin the fall semester of law school.   

Law School 3 is located on the outskirts of a very large campus.  The facilities 

are in excellent condition with a new addition housing a new courtroom and 

auditorium.  There is a large study area in the center of the building surrounded by 

classrooms in the perimeter corridor.  The faculty have an open door policy where 

students feel free to walk up to the faculty offices and talk to them.  The law building 

houses the administrative offices, the faculty offices, the clinical programs and the 

career services program.  The new addition has a large auditorium and new courtroom.  

Overall, it’s an attractive feature for current and perspective students. 
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Profiles of the Student Participants 
 

The student participant gender, race (ethnicity) profiles are in Appendix F.  

The following gives a short description of the participants: 

Law School #1 
The Administrator for Law School #1 is an African-American woman.  She 

is a lawyer.  While in law school, she helped recruit students in the admissions office.  

She liked recruiting students and eventually made being Dean of Admissions as her 

profession.  She enjoys her job and likes the challenge of shaping the entering class.   

Eva is a married White woman in her twenties.  Both of her parents have 

advanced degrees.  She was not sure what area she wanted to study while in 

undergraduate.  When she was in the workforce she found that she liked the legal 

aspects of her job.  She is very pleased about being in law school. 

Paul is a White male in his twenties.  His mother graduated from college and 

his father had some college.  He had a couple of strong mentors including an attorney.  

Those positive influences drove him to go to law school. 

Adam is a Hispanic man in his late twenties.  He has always wanted to go to 

law school.  He majored in finance and worked for several years out of college until he 

was laid off.  He applied and was accepted into law school.  He admires people in his 

life that have legal backgrounds and it was a natural progression for him to go to law 

school. 

Christy is a Hispanic woman in her late twenties and has a family.  She 

discovered while in the work force that she had an affinity for the legal profession.  
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She commutes to law school from out of town, and through the part-time program, is 

determined to complete law school. 

William is a White male in his early thirties.  He works in the family business 

and plans to continue.  His father went to law school and his mother is a college 

graduate.  He works with attorneys and believes that the legal profession will help him 

in his family business. 

Jason is a Hispanic male in his late twenties.  After being in the workforce, he 

decided to transfer the skills he learned in the workforce into becoming a lawyer. 

Law School #2 
 

The Administrator for Law School #2 is a Hispanic male in his forties.  He 

comes from a large family.  He pursued successfully his college and law school 

careers even with limited resources.  He enjoys being an administrator and particularly 

as an advocate of the SEP at his school.   

Azura is a Hispanic woman in her thirties.  She is married and has a young 

child.  After college, she  wanted to earn money before she went to law school.  She 

did well in the workforce and was promoted several times.  Both of her parents are 

educated with advanced degrees. 

Vincent is in his late twenties and comes from an agricultural background.  He 

worked after college before going to law school.  He realized that the law profession is 

in all parts of business and he decided to go to law school.  His parents are both 

college graduates.  His siblings are also college graduates. 
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Ultimat is in her twenties and of Middle Eastern descent.  Her parents are 

professionals.  After graduating from college, Ultimat worked in a fair housing 

agency.  There she felt that she could do more as a lawyer in helping people with 

housing and legal issues.  She was not confident about her grades or test scores but 

was able to enter law school. 

Sacha is a White woman in her twenties.  Her father is an attorney and her 

mother is a college graduate.  Sacha decided to choose law as her profession because 

of the experience she has had in her father’s firm, and there saw how being an attorney 

can help people. 

Allen is a White male and forty years old.  He works full-time and goes to law 

school.  He also completed his undergraduate education while working full-time.  He 

wants to practice law because he feels like he can make a difference as an attorney. 

Hailey is an African-American woman in her twenties.  She had a difficult 

undergraduate experience because of family problems.  She gained experience with 

the legal profession and decided to go to law school.  It was challenging for her to do 

well on the LSAT but was able to get into law school. 

Law School #3 
 

The Administrator for Law School #3 is a middle aged White woman.  She 

is an advocate for the SEP at her school and in previous positions at other law schools.  

She has seen several former SEP students excel in law school and beyond. 
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Joseph is in his early twenties and Hispanic.  He and his siblings were raised 

by their single parent mother.  Since his mother had to work so much while he was 

growing up his grandmother also had a large part in raising him.  He worked and went 

to college and finished quickly.  He was denied admission into law school the first 

time he applied but with persistence he was eventually able to be admitted into law 

school.  He hopes to give back by helping others when he becomes a lawyer. 

Sandy is an African-American woman in her early twenties.  She has siblings 

and one of them has just started college.  Both of her parents have advanced degrees.  

Sandy knew she wanted to go to law school since she was in Jr. High.  She has always 

wanted to help people and decided to go to law school.   

Taylor is an African-American woman in her twenties.  Her mother is a 

teacher.  Taylor worked in a law firm and from that experience decided to go to law 

school.   

Tori is an African-American woman in her twenties.  Her father has an 

advanced degree and her mother stressed how important education was when she was 

growing up.  She decided to go to law school when she realized that she could be a 

better advocate for children as an attorney. 

Talia is a White woman in her twenties.  Her parents are high school graduates 

with some college.  Her interests are in children and agriculture.  She hopes to practice 

law that helps both. 

Charles is an African-American man in his late twenties.  He comes from a 

low socio-economic background.  He was driven to use education as a means of 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

82 
 

emerging from the low socio-economic status he came from.  He had experience with 

the legal profession while in the military.  His desire to be an attorney would give him 

the chance to help people who cannot afford legal assistance.  

Research Findings 

Pilot Study 
 
 Two pilot interviews were conducted prior to the interviews with the selected 

students.  The pilot-test interviews followed the same protocol used during the 

interviews with the selected student interviews:  digitally recorded, and lasting 

approximately 30 minutes.  By conducting the pilot interviews, the researcher gained 

confidence in conducting the interviews.  In addition, the researcher learned to 

anticipate what questions would need further clarification when conducting interviews 

with the selected students.  No changes were made to the interview questions as a 

result of the pilot-test interviews. 

The Interviews 
 
 The participant students were initially contacted through the gatekeepers, who  

also served the Secondary Participants, who had  administrative duties in the Summer 

Entry Programs at the respective schools.  The Secondary Participants were emailed 

the letter requesting the possibility of interviewing the students (Appendix A), the 

cover letter for the student (Appendix B), and the Participant Consent Form (Appendix 

C).  The Administrators at the respective schools agreed to be interviewed along with 

the respective students.  The interviews were conducted in June, July, and August 
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2009 at the respective law schools.  The participant student and secondary participant 

interviews, lasted approximately 30 minutes.  The interviews were digitally recorded 

and later transcribed.  Handwritten notes were taken during the interview for reference 

later.  The richness and depth of data were enhanced by the researcher being 

physically on each law school campus, being an observer of the campus environment, 

and interacting with the participants.    

 The Secondary Participants were the Assistant Dean for Admission, Associate 

Dean for Administration, and Assistant Dean for Academic Success Programs.  All 

three interviews were digitally recorded, face-to-face, and lasted approximately 30 

minutes.  The interviews with the Secondary Participants collaborated and added 

fullness to data collected from the selected student interviews.  

Code Findings 
 

Data analysis was done in conjunction with data collection.  Once all of the 

data were in, there was a period of intensive analysis when tentative findings were 

substantiated, revised, and reconfigured (Merriam, 2001, p. 180).  With the data 

analysis in mind the researcher followed Merriam’s (2001) category construction as 

follows. 

Category construction started with reading the first interview transcript, the 

first field notes, and the first document collected in the research.  The researcher wrote 

notes, comments, observations and questions in the margins of the transcript.  The 

notations highlighted data that struck interest to the researcher as potentially relevant 

and important to the study (Merriam, 2001).  After working through the entire 
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transcript, the researcher went back over the notes and comments made in the margin 

and attempted to group the comments and notes that seem to have similarities.  The 

ultimate goal of data analysis after going back and forth between concrete bits of data 

and abstract concepts and description and interpretation is the process of making 

meaning out of the data (Merriam, 2001, p. 178).  The analysis and coding and 

categorizing continued until a saturation point was reached.  At that point, the results 

began to be redundant and the emergent themes and concepts become fully developed.  

The salient codes that emerged and were used to answer the research questions are the 

following: 

Opportunity 

Length of the program 

Stigma 

Socratic Method 

Life Long Friends 

Opportunity was the strongest and most frequent code that emerged from the 

interviews.  The researcher found it particularly interesting that every student 

participant made a point of saying that they were grateful for the opportunity to go to 

law school through the SEP.   This code emerged most frequently when the participant 

was asked the open ended question asking if there was anything that they wanted to 

say about the program beyond what they had said earlier in the interview. 
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Presentation of Data 
 

Research Question #1 will be presented last.  The other three research 

questions provide a foundation for addressing Research Question #1; for this reason it 

will be presented at the conclusion of Chapter IV. 

 

Student Participants’ Research Question #2 Findings  

  
In what way(s) are the summer entry programs helpful for entering law students?  

  Overall, the reaction from the student participants was positive about the SEP.  

Eva from Law School 1, when asked the question, reflected on how it prepared her. 

She responded with, “It gave me a view of really how intense it’s going to be so I 

know.”  Paul from Law School 1 felt similarly: “So what benefitted me most was the 

simulation of an actual law school class.  Preparing you mentally and emotionally for 

that.”  Christy from Law School 1 went on further to explain more specifically how it 

helped her to get through law school: 

Just explaining to us the basics of what it is that we are looking for what are 

the things that are supposed to jump out at us …and we did it in a controlled 

environment to where you are not inundated with all kinds of classes and you 

know people on campus interviews and you know and conferences that you 

want to attend to see if you are interested in this or that area of the law…It 

was, it was this one class and we could focus on that.  And I think being able to 

get in there and just having a singular focus at least for those three or four 

weeks. …I think all of the information they gave to us was very useful. 
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William from Law School 1 felt that the experience should be more universal: 
 

No, I think it is a well worthwhile Program. I do think they need to advertise it 

a little bit more, let everybody kind of join into it. Because I do think, I’ll be 

honest, I felt like it gave me an advantage that other people didn’t have, you 

know. And, you know, I think they ought to do that. 

In comparison, there were similar responses from students at Law School 2.  Azura  

remarked on the comfort she got from the camaraderie that she felt in the program: 

So to be able to lean against them [other SEP students] and kind of go through 

the whole program together and pick up tips from them.  Uh, really was a big 

help and to have them as friends before school even started I think gave me 

tremendous advantage. …I guess just to get a feel of the pressure school was 

going to be like it was really good for me. 

Hailey liked the format and points out how it is a guide and a challenge rather than a 

remedial situation: 

I like the format of the program because it kind of gives you the chance to see 

if you can figure it out, you know, on your own.  It doesn’t give you all the 

answers you know.  It’s kind of like a guide.  

Law School 3 participants also had similar responses.  Joseph gave some specifics but 

underlined how it was a preparation for the real thing: 

I think it was good to get my feet wet and some of the legal terminology um 

and I think it benefitted me the first month uh and got me running through the 
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first semester because I knew what a closed memo was.  Or just different 

things to provide a closed memo do a little bit of research and things like. 

Most of the student participants felt that the program was beneficial if for nothing else 

to get a “lay of the land” before law school started.  The recurring theme among the 

student participants is that they had a “leg up” over the other students at the beginning 

of the semester but eventually the playing field leveled out once the first couple of 

weeks had passed. 

Secondary Participants’ Findings Question # 2 
 
 Data collected from the interviews needed to be trustworthy.  The interviews 

with the secondary participants added a perspective that made the student responses 

trustworthy.  In response to Research Question 2, the secondary participants who were 

administrators at the respective schools gave responses similar to students’ responses.  

The perception of the interviewer is that the responses from the Secondary Participants 

were woven with their own personal thoughts of what the SEP should be and were 

aligned with their respective school’s philosophy on the SEPs. 

Secondary Participant from Law School 2 believes that the SEP gives students 

an edge prior to attending main stream law school classes in the fall: 

So I think that those intangible benefits.  They know each other they know how 

to get around they know how to work the system.  I think they are immensely 

helped by having had to read cases and learn enough substantive law and learn 

about the Socratic method and how it works and how they have to spar with a 

professor.  And have to compete with each other which law school is 
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exceedingly competitive as you well know.  The other thing is you know we 

test the heck out of them and so they have a test in my side just like they would 

have in my regular classes.  They will have had exposure to a real law 

professor, the Socratic method, cases reading casing, analyzing cases in a real 

law school exam which puts you head and shoulders above the rest of the 

entering classes.  

Secondary Participant from Law School 1 points out how completing the 

program with a B- or better has become conditional for admission ultimately to see if 

the provisionally admitted student is qualified to be enrolled in law school: 

Initially when I got here it was …students were invited to the summer program 

if they participated fully in that program they were automatically admitted to 

the fall program.  This year we changed it to the invitation was specific to the 

summer program and if they performed at a B- or better than they would be 

invited into the fall program.  So that’s a change.  Uhm and so we will be 

monitoring to see how well that works this year.  …[W]hen I first got here, and 

it was pretty intuitive to my general experience in admissions, was that 

students don’t recognize or won’t admit to themselves when maybe they 

shouldn’t go on and matriculate.  So we were inviting people regardless of 

whether they were at the bottom of the class and we already knew they were 

going to perform horribly in the fall and spring.  They were already admitted 

and so they wanted to go on to law school and did not heed the advice of law 

school probably enough. And with the expense of law school and the work we 
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believe we have a stronger obligation than to just say well we are going to give 

you an opportunity and even though we are telling you we already you are not 

going succeed we are going to let you go on through. And so we are saying 

look, we need you to come in and show us that you can do the work in this 

intensive program over a few weeks.  So that we know that when we extend 

the bill to $26,000 for tuition and the cost of living expenses that we think you 

can really do the work and be successful.  That we are not just taking money 

from students we don’t think are going to be able to be successful… 

Secondary Participant from Law School 3 states that a foundation is laid during the 

SEP and particularly legal reasoning and time management are focused upon: 

I think it does several things.  I think one is that it gives them a foundation in 

how law works and how the legal system works. We tend to assume that 

everybody knows, if nothing else, from a civics course or a government course 

somewhere along the line, that folks are knowledgeable about the legal system 

and how the law works. But in actuality, [for] a lot of students, those courses 

were so long ago they don’t remember them or some of the students told me 

they never had them. Uh, and so, I think we sometimes forget that 1L students 

often come in with all they know about the law is what they see on TV 

programs, which is often either inaccurate, not the full picture, or whatever.  

So, I think it gives them a good foundation to build from. 

 
And on helping to think like a lawyer and write like a lawyer the participant states: 
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Because it [law school] really is a different way of analyzing and looking at 

problems.  And for 1L students, …I mean for some people that mode of 

thinking just clicks. But for most 1L students, it doesn’t click.  It takes times 

that you really have to learn how to do it. And so I think the program really 

starts to turn students who have come in without knowing how to think like a 

lawyer into, …  much more methodical thinkers who look at the specifics 

rather than overlook them. 

In summary, the Secondary Participants’ comments were parallel to the student 

participants.  The lens that the responses were made from was an administrative view.  

Their comments were interwoven with their personal thoughts on the SEP while at the 

same time keeping to the spirit of the philosophy of the law school and legal 

profession in general to diversify the student body and the legal profession. 

Student Participants Research Question #3 Findings 

Do Summer Entry Program students and alumni feel stigmatized by mandatory 

attendance of the Summer Entry Program? 

      The specific question during the interview was:  Do you feel like you are 

somehow being treated differently by being in the Summer Entry Program?  Do you 

think this program causes a stigma by being enrolled in it?  Additionally, comments 

about stigma emerged when the students were asked later if there was anything that 

they found frustrating about the Summer Entry Program.  Eva from Law School 1 

responded by saying: 
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I thought it was great um [the SEP]  You know I kind of joked with some of 

the other classmates that you know that we had to be something….  We had to 

screw up to get into the class….  Oh, … that I mean all of us screwed up some 

how to end up in the class….  I know that my numbers aren’t saying it but I am 

willing to do the work.  And I am going to do well if you give me a chance.   

Paul from Law School 1 reflected on an incident during the SEP and how the program  
 
conflicted with a movie night that was meant for “regularly” accepted law students: 
 

Uh, to me what was most frustrating was that I felt like, I guess we all felt like 

we were a different caliber student than the people who didn’t have to do the 

summer program. … There was like, uh new student and like maybe nights and 

stuff admitted students where all the 1Ls that got in unconditionally were 

having movie nights.  There was one time where we had to have our summer 

program class but they let us go in and get some pizza and then come back.  

And so it was kind of embarrassing.  You know it was kind of like you know 

we were second rate citizens I mean looking back I am glad I did it but that 

was the only thing that made me feel. …But I kind of felt like they should have 

given us the night off from class and let us be with the other students.  It was, I 

mean we are coming in there like they are like y’all come get y’all’s pizza and 

then you all can leave.  And then there is 200 1Ls that are about to watch a 

movie or 100, not [that] there wasn’t a big turnout but there is a hundred 

normal law students that did well enough or whatever on the LSAT to get in.  

And then we herd in there and get our pizza and then go back to our summer 
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program class.  For me that was kind of like well we are all law students uh I 

want to get to know these guys too.  I don’t want to be like you know we are 

the step children or something.  That was the one thing that really kind 

frustrated me that embarrassed me. 

Paul added later that he and others in SEP figured out a way to cope with having been 

in the Summer Entry Program, he said: 

It was uh, there is kind of a stigma to it because people ask questions.  Um, 

‘why  do you have to be in the summer program?’  We all played it off pretty 

well.  We acted like it was a, we got to do the summer program.  And, we 

didn’t uh, we really didn’t advertise it.  Once school started all the 1Ls showed 

up.  We just all acted or I did and the people closest to me acted like we just 

start school like the rest of them.  And there is nothing different about us….So, 

I guess we felt like there was stigma and I guess I kind of avoided it becoming 

an issue.  We just didn’t talk about it.   

Ultimately, Paul was willing to do the SEP with or without the stigma because he, and 

his friends, wanted to go to law school badly enough: 

Just like with me if you are going to, you really want to go law school if you 

want to be a fulltime student and they don’t let you in full time they let you in 

part-time and they make you move your life up to [Name of City] three weeks 

earlier and do a summer program that you are not even sure if it’s ‘cause they 

don’t think you are smart enough or what.  You, you want it pretty bad….And 
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most of the people I am closest with want this pretty bad and that’s why they 

did the summer program and they continue to work really hard through it. 

Christy from Law School 1 felt that the stigma came about from others around her: 
 

…I never really thought of this [stigma] until some of the other people that I 

was within the program.  I know some of them maybe felt a little bit like it was 

stigmatizing.  Like um, they [the law school] want us to prove [that we] want 

to go through the summer program so that we can prove that we belong here.  

That was not the message conveyed to me.  That was not how I took it.  Um, I 

took it for what the university said that it was.  This is just a leg up this is a 

way to get your feet wet.  Kind of give you a head start or running start and 

then go.  I never took it as if you don’t participate in the summer program you 

won’t get to come in.   

Adam from Law School 1 thought he was competitive enough with his credentials to 

get into law school: 

You know, quite honestly uh I kind of approached it thinking that ahmm, 

thinking that it was kind of more of a set back because um I really don’t know 

how to describe it but I really thought my credentials and my merit would kind 

of have people knocking down my door to get me to go to law school.  But it 

just wasn’t the case. 

Azura from Law School 2, when responding to this question, was conflicted with 

being comfortable having been in SEP but affected by others around her, particularly 

previous members of SEP: 
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[Or] how do you know this person then you are little more reluctant to be oh 

you know oh ok it’s because we were in the, this remedial program because we 

are flunkies. …It’s internal I think more than anything. It’s like more internal 

self esteem kind of thing.  You know what I mean where it’s well like you got 

accepted [into law school] under this.  It’s kind of like you got accepted on a 

provisional basis on probation basis.  You know probationary terms.  Like this 

is how I perceived it.  … I remember one time um this girl made a comment 

and she uhm I am not sure she started with everybody and then she ended up 

repeating the year again.  Uh and so when I was a 1L she was a 1L again.  And 

um I don’t know we were talking about the summer program.  I am like very 

proud that we did it because I voluntarily you know applied for it.  And I really 

needed it for me. …So that’s why I didn’t feel like it was a stigma you know 

like to a certain extent.  And I think she mentioned something like, ‘Oh no, 

well I really wasn’t in it I was auditing it.’ And you know and so like… so it 

kind of changes it a little bit and you are like well then maybe I should feel that 

way. 

Sacha from Law School #2 simply stated: 
 

I don’t know whether I was naive to it or it just didn’t bother me.  I was very 

proud of having gone through it. …Uhm, I was more deserving maybe and and 

so actually think that instead of a stigma it gave me more pride and more of a 

sense of belonging. 
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Hailey from Law School #2 did battle with stigma: 
 

I mean I was just actually at lunch with someone and uh we were just talking.  

And of course when two law students get together to have lunch what are they 

going to talk about.  They are going to talk about law school.  [laugh] Well uh 

he was saying to me how um it just came up in conversation well you know 

God I hope there isn’t some kind of subjective standard students can’t meet the 

objective of standards for getting into law school.  Umm. And it’s just one of 

those you know comments like … I will never tell you that I was in a summer 

entrance program.  You know so it’s just like you know aahh just keep it to 

myself.  You know because although there are some people that would say oh 

that’s great you know God I wish I could have that opportunity to kind of learn 

what law school is like you know.  To kind of like you know …develop some 

skills that I think I was lacking that none of the other admissions committee 

missed you know.  Even though some people would say that and they would 

say that’s great. Or that’s great that students have an opportunity you know 

like that.  Others you know they just feel like… You are going to ultimately 

lower our bar passage rate because you are probably not going to pass.  You 

know it’s just yeah. It’s just one of those things. 

Charles from Law School 3 points out that the stigma results from the “numbers” or 

LSAT and GPA that all law students know are competitive in getting into law school: 

I, it certainly, causes a stigma by being in the Summer Entry Program, uh, and 

I think for a couple reasons. One, because … as I mentioned previously, one of 
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the criteria to get into the Summer Entry Program is students with lower 

academic predictors, I think is one way that a stigma is cast on members of the 

Summer Entry Program.  Particularly, because in the law school experience, 

one thing that I’ve noticed is that a lot of times it’s not who you are that’s often 

judged as perhaps, I think probably more as law student, I’m not so sure as an 

attorney because I’m not there quite yet, but you judge more on those numbers 

and be it a numerical factor such as LSAT, undergraduate GPA, law school 

GPA, uh, different things like that. So, I think a lot of times that’s all many 

people in the law school community look at.  And, if you come in and you’ve 

already been labeled as somebody with, with a less than perfect numerical 

score, uh, that certainly does cast a stigma on those, on the members of the 

Summer Entry Program simply because of the environment that … focuses so 

heavily on the numbers and less on the person. Uh, I think another way that 

there’s a bit of a stigma with the Summer Entry Program is that, from my 

experience, and from looking at the class or the members of SEP over the years 

I’ve been here, the members are typically are minority members. And so I 

think in that respect, uh, it casts a stigma on not just those members but even 

the other members of the class that come in who are minority members but 

who weren’t necessarily in SEP. I think that it tends to, it tends to, uh, speak to 

something that perhaps the Program wasn’t necessarily intended to speak to.  

Uh, and so I think in that regards, it probably also causes a stigma as well. 
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Taylor from Law School 3 didn’t have a stigma until a faculty member mentioned an 

epithet that gave her pause: 

I never had [stigma].  Going into the program I never had that concern.  I 

didn’t feel like there was going to be any kind of stigma I didn’t have that kind 

of worry but again I was going into the summer entry program for me and not 

for anyone else and so.  I personally felt that I was going to benefit for it.  Um, 

while I was in the program.  The first time that I even realized that there was a 

potential for a stigma to be attached to it was because a professor said well 

your people are referred to as the summer dumber program. 

Tori from Law School 3 was not aware of being different from the rest of the law 

students until a high ranking administrator commented that they in fact had lower 

GPA and LSAT scores than others:   

I didn’t.  I didn’t feel like it was a stigma.  I think just a lot of people think we 

took the program because we got into to school conditional upon that.  But you 

know really [it] didn’t matter because if I am in law school and I don’t care.  I 

am here. Umm, it really didn’t dawn on me that we were different. I just really 

thought it was something they offered to people to come early.  I didn’t know 

that it was a conditional thing for some students.  Umm.  And then we had a 

talk from [An Administrator] and he explained that some of us had low LSAT 

scores or low GPAs or not so good records so.  At that point I was kind of like 

oh so we are defective?  I would like it if he had never said that.  I would have 

never been like.  I am like it oh got this really cool… I mean I was like really 
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excited to tell people that ‘I got into the Summer Entry Program,’ it is exciting 

and I didn’t know that it was something conditional until that conversation and 

I think that his conversation and his perception created this stigma because I 

think without that I would not have that. … I thought the comment was 

inappropriate, but again I think it goes back to when people want you to 

understand the severity of law school and so they… It’s kind of like, ‘well let 

me tell you this, it’s not like you are here by merit we are here...’  You know 

it’s almost kind of like he wanted us to know like.  I actually took it as and I 

could have perceived it wrong, it’s like you are only here by a thread so you 

have got [to] take this serious.  And so I was kind of like, I was kind of thrown 

back like.  So I am different and I and I didn’t appreciate that comment but that 

was the only stigma comment that I heard regarding the summer entry 

program.    That was the only thing I heard period but I… 

  In summary the perception of the researcher is the SEP students do feel, 

whether indirectly or directly, a stigma by being in the program.  The stage in which 

they feel the stigma varies.  Some feel it right away because they did not get accepted 

as a regular student.  Others do not until others in the program bring up that they are in 

some way marginalized and become aware of it.  Others do not realize their non-

mainstream status until they begin the regular law semester and realize that there is a 

perception of non-objective admission perceived by other law students and as a result 

say nothing about being in the SEP.  Some students simply act like they never 

attended the Summer Entry Program.  Finally, one student attributes the stigma due to 
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the competitive nature of getting accepted into law school, succeeding in law school, 

and ultimately getting hired by a law firm.  If the student’s admission is different from 

the regular admission there is a perceived scrutiny and ultimately stigma associated 

with that admission. 

Secondary Participants Findings Question # 3 
 

Secondary Participant from Law School 1 understands that some students may 

experience stigma by not being “first choice” but conveys that the admissions office is 

in a difficult position in balancing the admission pool with the strongest candidates 

and providing opportunities for applicants that do not necessarily have competitive 

LSAT and GPA scores: 

I’ve not had any students [say they are stigmatized].  I think initially when I 

make the offer for them to participate [in the Summer Entry Program] I 

occasionally get that feedback of ‘oh you guys don’t think I am good enough 

to be…’ and they are offended and a little hurt I think.  Um, and then when we 

talk about it.  You know, where we are in terms of this is an opportunity and 

when once you complete it successfully you are going to be folded into the rest 

of the class with no indication you were in the summer program.  Most of them 

get past that I think.  Um, or if they, as you said, if they haven’t, they 

internalize it and never bring it up to me again.  Um, but I think that first 

moment when you don’t get the automatic admit.  The truth is, is I hear that 

same feedback from waitlisted candidates when, if we offer somebody off of 

the wait list they feel like oh I wasn’t good enough for..[first choice] …and 
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what they don’t get is I have more students that are qualified than I could 

possibly seat.  And so at some point be grateful for the opportunity and don’t 

worry about how it came to you.   

Secondary Participant from School #2 reflected on what SEP students were called at a 

different school where the Secondary Participant had taught concluding that each law 

school has its own unique culture: 

You know it’s so funny you should ask that because when I came from [School 

that the participant had previously taught] um I remember when I was at [the 

school] they [SEP students] were referred to colloquially, they referred to 

themselves colloquially and were referred to by others as summer dumbers … 

And there [are] a few conclusions that I have reached in my lifetime is that 

different schools just have different cultures, right?    

Secondary Participant from Law School 3 leaves it up to the SEP students as to 

whether or not they identify themselves as having been in the program.  The 

Participant also reflects on the history of SEP and brought up the sobriquet that was 

used for them in the past.  Finally, the Participant talks about how the perception of 

the SEP program has changed due to successful SEP students being accepted into Law 

Review and other prestigious organizations.  When asked about whether or not SEP 

students have any stigma the response was: 

Uh, no, I don’t. That’s been a concern that we always had. We wanted to look, 

actually, at two aspects:  that there wouldn’t be a stigma against students who 

were enrolled and also, we wanted to try to avoid backlash from students who 
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felt they should have been enrolled or wished they could be enrolled. Uh, what 

we do is that we actually never announce [it] anywhere. … And we’ve sort of 

taken the stance that we let each individual decide whether he or she wants to 

say anything about Summer Entry.  Some of the students are very forthright 

about that they were here in the Summer Entry Program.  …I think the first 

few years when we started up the Program, there was a concern because, 

apparently, in the prior Program, that had been held in the past, apparently, 

those students were labeled the Summer Dumbers by their fellow students, 

sometimes.  And so we did have a concern that we wanted to avoid the stigma. 

Um, I think for the first couple of summers when they reinstituted the Program, 

I think the students were a little bit unsure, did they want to tell people or not 

tell people. But, then we kind of hit our stride in the Program where Summer 

Entry folks started making the Law Review, the various journals, being on 

champion mock trial teams, uh, getting like JAG internships, getting, garnering 

lots of honors and awards. And, uh, I even had a Summer Entry person come 

up to me, who was at that point a 3L, when all these, when all this good 

publicity was coming out about all the Summer Entry folks, and he said to me, 

‘Well, [Participant 3], I think we won’t ever have to worry again whether or 

not somebody should feel that they shouldn’t tell anybody they were in 

Summer Entry Program.’ So, I think, I’ve even had faculty members say to me, 

‘Gosh, I didn’t know so-and-so was in Summer Entry Program. That person’s 

fantastic.’  You know, so I think that we’ve been able to avoid the stigma, 
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fortunately, this time around with the Program. Partially, by not making a big 

deal out of it as far as saying, ‘Oh, here’s the list of people.’   And also, letting 

each student decide how she or he wants to handle it with their classmates.   

Overall, the administrators at the three law schools acknowledge the stigma 

that may come out of being in the SEP; however, the larger perception is that the SEP 

students have been given an opportunity to enter law school through the Summer 

Entry Program and it is left up to the student on whether anyone else knows that they 

were enrolled in the SEP. 

Student Participants Research Question #4 Findings 
 
 Is the Summer Entry Program long enough to provide significant help? 

The specific question asked during the interview is:   Do you think the program 

is long enough?   

Paul, a student from Law School 2 thinks the length is fine: “I think there is 

only so much you can do […] to prepare somebody.  I think it was plenty long. 

Another positive is also getting to know people before… it starts.”  Christy from Law 

School 2 felt that a longer program would be helpful, “After three weeks plus the fall 

and then the spring I was exhausted at the end of the spring.  And so I think if you 

stretch it any more than three weeks maybe an extra week but you know anymore than 

that you are just burning yourself out I think.”  William from Law School 2 stated that 

it was long enough: “I thought it was a pretty good size, you know, to give you a good 

sampling of it.”  Azura from Law School 1 would prefer the program be at a regular 
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summer session length: “Maybe six weeks would have been better like a regular 

summer session.”  Ultima from Law School #1 also felt like it was long enough:  

Long enough? Definitely, yes.  I think one month is a perfect time four weeks.  

Like you will cover some torts cases some contracts cases some constitutional 

law cases uhm so it just kind of gives you a broad overview and kind of a, a 

look at what and you will you know the students do read those exact cases their 

1L year a lot of the time.  So it kind of gives you uhm a little peek at what you 

are going to be exposed to so.   

Sacha from Law School #1 does not expect that the current length would 

necessarily be comprehensive: “Yes, I think that’s, I think that’s what I got out of the 

program. And I also think that’s what they wanted us to get out of the program.  And I 

don’t think it was meant to give you a, some uh, you know definite content that you 

will see later.”  Sandy from Law School 3 believes that the program should be longer, 

“I think it should be uh, I think it’s a four week program I think it maybe should be a 6 

week.  I think we are doing too much at once.” 

In summary, the perception of the researcher is that the students overall felt 

that the SEP was long enough.  Responses of the students were blended with thoughts 

about how much information could be introduced and learned in such a brief period of 

time.  Ultimately, the students acknowledged that the exposure to basic aspects of law. 
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Secondary Participants Findings for Research Question #4 
 
Findings for Research Question #4.  
 

Secondary Participant from Law School 1 finds that the SEP should be longer 

to make the experience realistic and have a better understanding of how law school 

will be when they enter: 

But really law school is not won by the swift.  It’s by those that can stay in the 

fight.  Because there will be times where you will be cruising along and seem 

fine and then you hit that wall and you have to be able to pick yourself back up 

and get up.  And uh, I think for what you can do it’s probably a great 

assessment but I think being able to assess a student over maybe six weeks 

with more, more courses than just one primary course.  Where they are having 

to learn to multitask multiple courses which is a better simulator of the law 

school experience maybe is more useful. 

Secondary Participant from Law School 2 finds that the SEP is sufficiently long.  At 

the same time Law School 2 tries to consider the summer time needed to earn money 

or simply spending more time with family and friends: 

It’s more than long enough.  I am sure the students told you it is so intensive 

that the students are working 9, 10 hours over the three hours they are going to 

class so I often hear that you know that the program starts at 9:00 uhm they are 

out by noon and they maybe take a lunch break and then they are going until 
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one or two in the morning.  I mean it’s that kind of intensity so I don’t think 

you can go much more than four weeks because they drop like flies so. … So I 

think we leave them well prepared, yeah.  … This year we are running it in 

June uh primarily for the purpose of trying to get done by the end of June and 

giving the kids all of July and some of August to come back.  So the longer 

you run the program into the summer the less time they have once they get in 

to get all of their affairs in order to get here… 

 
Secondary Participant from Law School 3 reflected on an open ended question that 

asked if there was a suggestion for changing or enhancing the program.  The response 

was to make it longer.  The participant’s response is as follows: 

Um, my biggest one would be, you know, to make it longer. Which I think, 

won’t happen just because of funding. Uh, that would, I think, would be the 

best thing we could do for the program.  And the next thing, uh, would be, if 

we could, have more consistency so we kind of had a staff of faculty members 

who were always going to teach SEP. 

   
In summary, the perception of the researcher is that Secondary Participants 

found the program to be long enough.  However, when the Secondary Participants 

reflected on the question, some thought was given to making the program longer and 

even increasing the number of people that go through the program.  One administrator 

longs for consistency in the faculty members that teach the program.  In the end, the 
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consistency would allow the Secondary Participant to be more cohesive with the topic 

and include it in the writing portion of the SEP. 

Student Participants Findings Research question #1 
 

The previous questions provided a foundation for the first question.  That is 

why Research Question 1 is being addressed last.  The strengths and weaknesses of the 

SEP emerged as a result of the findings of research questions 2,3 and 4 as well as the 

overall interview.  The following are the findings for Research Question #1. 

Research Question #1 Findings 
  
What are the strengths and weaknesses of being enrolled in the Summer Entry 

Program?  How is the experience of attending the program described. 

The core theme that emerged from the research that answers Research 

Question 1 is that   even though the program may not have been long enough to 

provide extensive help for significant preparation for law school and even though 

there is stigma for SEP students not being “regular” admits, which affected their 

thoughts on being able to make it through law school, they were grateful for the 

opportunity to be admitted into the Summer Entry Program.  The findings of this 

question emerged through the ethnographic process.  When the transcripts were 

analyzed for codes and themes the core theme was opportunity.  Through the breadth 

of the interview questions which were organized to answer the research questions, 

opportunity emerged as the most consistent, ultimately tying in all of the responses 

and becoming the core theme.  The following student responses illustrate how the 

research findings revolve around the core theme. 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

107 
 

Eva from Law School 2 responded: 
 

Um, and I am glad that I was given this opportunity to sort of give a little bit of 

trial and error to my study habits so that way when I start I’m not going 

through that trial and error. […] I do feel that it’s not offered to more people. 

Um, but I think if they offered it to everyone, everyone would take it. […] Um, 

but it does seem like a shame that more people can’t get exposed to something 

like this before really getting thrown into that first year. […] I feel kind of bad 

that um it was not offered to more people. 

Paul from Law School 2 had a similar response: 
 

So when I got in the summer program I got to kind of shine a little bit.  And I 

feel smart from the beginning and realized well maybe I could actually do 

really well and excel in law school and we uh I mean they hit us hard just like 

it was our first day in law school. …[H]aving, even though I had to do it and I 

was disappointed that I just didn’t get into law school like I had planned. I 

think it was probably one of the best uh opportunities or best uh you know 

obstacles that I had to go through for law school.  …So it should be if someone 

is kind of right on the line, needs a little boost but I don’t think you can work 

miracles in that three weeks so.  And that kind of that is hard for me to say 

because I don’t know how close to the line I was.  And I am thankful that that I 

got in.  …We were very proud because, I mean we had something to prove.  

We knew you know that we had we barely snuck into law school but you 
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know, what do they, you know.  How do they like us now?  We are doing well.  

And we are real proud of that.   

Vincent from Law School 2 found SEP to be practical because it helps students that 

don’t want realize law school is not for them to avoid law school without a large 

amount of debt: 

I think uh if you can discover whether or not you want to do it at that point I 

think it’s a tremendous opportunity because you go into a great deal of debt if 

you go into your first year.  And then later discover that probably it wasn’t for 

you. 

Christy from Law School 2 was not aware of the SEP when applying, so she was 

confused about the offer to go to law school on the condition that she attended SEP.  

She analyzed the pros and cons of being in an SEP and realized that it was her 

opportunity to go to law school and did not see it as stigmatizing. 

…I thought I was going to get either a yes or a no [on being admitted to law 

school].  You are in law school or you are not.  And then I got this kind of 

ambiguous, we’re offering you this opportunity.  And I thought well heck why 

not.  Why would I, why would I turn down the opportunity.  …I never felt like 

it was stigmatizing. It was always an opportunity for me.  It was an opportunity 

for me to get in there and get and show what I can do and a testing ground in a 

non-competitive just we are going to give it a dry run, kind of think and that’s 

what I used it for.  I don’t think it’s stigmatizing. 
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Jason from Law School 2 points out that he was prepared for law school.  He knows 

he would not have had the chance or opportunity otherwise, “It did help me prepare 

even if I got one useful thing out of it, it was still something I wouldn’t have gotten.” 

Azura from Law School 1 saw it as a running start without being penalized: 
 

I did like that you know instead of being you know uh I don’t instead of like 

being knocked down like your first semester you get knocked down before.  

…[I]t doesn’t matter either because it doesn’t go into your GPA.  It’s just like 

depending on getting in and not depending on, it doesn’t affect your GPA or 

any of that so it’s kind of like.  Just, Just and so I have to learn things the hard 

way.  I mean I  have to learn things the  hard way. And for me it’s it it never 

comes the first time ever, ever, ever, ever.  I mean it’s like I have to fall the 

first time and so for me that’s why I wanted to do it too.  Because I was like 

well at least you can do that here you know and not. 

Allen from Law School 2 felt the SEP was an opportunity for him to prove he should 

go to law school: 

I think the number one thing was I was faced with such adversity getting into 

this school.  That it was my opportunity to prove that I belong here. And, 

having that opportunity available was manna from heaven.  It really was.  And 

then getting here and being able to prove that I can do it was another I guess 

blessing because there were many people that were just telling me that there is 

no way you are going to do it. 
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Hailey from Law School 1 was also thankful for the opportunity to be in the SEP: “I 

would have to say that it is great. It’s great because I could only imagine it gives other 

people as well as myself an opportunity to really prove what they can do.” 

Charles from Law School 3 reflected on the commitment that administration at 

his school had for the SEP opportunity: 

Um, I think overall, it was a great program. I think it achieved what it set out to 

achieve. Uh, I think it is, I think it’s the program, I think is a testament to the 

school’s commitment, uh, to educating and, and creating successful lawyers.  

Uh, and I think, and I think it speaks volumes about the Administration, uh, to 

devote resources to a program like the Summer Entry Program. Uh, and not 

just any summer entry program, but a summer entry program of the caliber of 

the one that I had the experience of participating in. 

Talia at Law School 3 was thankful for the program opportunity.  Ultimately 

because of the SEP the student found out that she had a learning disability and was 

able to address it and take subsequent exams with the appropriate accommodations.  

As a result, Talia concluded by simply saying that being in the Summer Entry 

Program,  “…that is THE best thing that happened!” 

In summary, the perception of the researcher is that the student participants 

acknowledge the stigma that can emerge from being in the SEP. They acknowledge 

that it is a bit of a hardship to give up part of their summer prior to entering law school 

and that some of the learning skills that are taught in the program are redundant or do 

not seem to benefit them in preparing for law school.  However, the student 
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participants are grateful for the opportunity to have a chance to prove that they have 

what it takes to make it through law school. 

Secondary Participants Findings for Research Question 1 
 
 The perception of the research is that the responses from the Secondary 

Participants complemented the responses from the students.  Overall, the 

administration goal and philosophy are to provide an opportunity to those that may not 

otherwise be admitted into law school.  The following responses from the secondary 

participants reflect the goals and philosophy of the Summer Entry Program. 

Secondary Participant from Law School 1 is in alignment with providing an 

opportunity and believes that when reviewing an applicant’s file for admission, there 

is an abstract factor that plays in with the holistic review at looking at the whole 

applicant, not just the LSAT and GPA scores: 

I like that we are offering students who maybe would not otherwise have an 

opportunity the chance to pursue law school.   …[O]ne of the things we always 

try doing in the admissions process is to look for those diamonds in the rough. 

Maybe the numbers and everything in their file don’t support an absolute 

admit.  But there is something there that says I think if this student is given the 

opportunity, they’ll succeed.  And so that’s what that program gives us the 

ability to take a risk in the short term that we might view as a risk in the short 

term.  And prove it out that this is a, this a worthy risk a student is really 

focused and ready to do the work and let’s give them the full opportunity. 
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When Secondary participant 1 was asked what was disliked about the SEP the 

response was not being able to provide more opportunities to others as well as having 

the admissions decisions being affected by national rankings, for example the U.S. 

News and World Report Best Law Schools (2009): 

Um, I dislike first of all that probably we can’t give everybody that I would 

like to give an opportunity that opportunity.  Um, because at some point you 

know perseverance isn’t enough.  …[T]hat’s one of the things I dislike really 

about the admissions process too, is that there are some people who probably if 

we gave them the opportunity would be successful but we are trying to assess 

both objective and subjective criteria and it doesn’t allow us to do that.  The 

other thing I think I dislike is in this game of rankings that we’ve been forced 

into as law schools that even in the summer program I have to be cognizant of 

how those numbers if they are admitted into the fall will impact my overall 

profile.   Because the next class will be looking at those statistics to determine 

whether they think we are worthy as a law school to consider.  So it becomes 

this vicious cycle and I don’t like that even at an Nth degree I am having to 

consider those things.  I would rather look for the candidates who I think 

deserve the opportunity give the opportunity and see what pans out.  …I’ve 

worked at other law schools where we didn’t have our own conditional 

program or summer program.  And one of the things we were looking at was 

how do we implement that to give better opportunities.  I’ve been fortunate at 

having worked at law schools where a strong part of the mission was access 
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and opportunity and then how do you do that? Um and so I think this program 

gives us the ability to really uh really make that mission work. 

Similarly, the Secondary Participant from Law School 2 talked about 

opportunity at his law school, prefacing with his own family life, growing up in a 

household without many educational opportunities with no prospect of having higher 

educational opportunities but eventually pursuing and succeeding in law school:   

So when I was coming through and you know they were migrant farm workers 

and by the time I was being raised in [The Hometown] my dad was a 

construction worker my mom was a housekeeper.  So by the time that I went 

through school and said I wanted to be a lawyer and I want to go to these 

schools, they were like are you nuts?  [B]ut I did it and I just think it’s an 

important way to keep the avenue open for non-traditional students who you 

know, who uh the numbers tell us that they are not supposed to be here but we 

have been proving otherwise for twenty years.  So…it’s an opportunity to give 

folks who wouldn’t otherwise have entry to law school a chance to do it.  

Further, when asked about any changes or enhancements to the SEP, the response 

included that an increase in opportunity was wanted: 

…I’d like to take more students and have two programs such as what we had 

when I came here in 1995.  We had two months …of programs.  We had one in 

June and one in July.  [B]ut given the current situation, we are trying to reduce 

the class size and all of that.  [S]o you know I guess the broader answer is I 
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would like to increase the opportunities available but in terms of the 

methodology or anything? No.  

 
In talking about the opportunity of going to the SEP, some aspects of the program that 

the Secondary Participant 2 did not like include:  

…I don’t like to see the students in pain but that’s part of law school.  I mean 

you know I was calling on somebody yesterday and you could just tell the kid 

was just suffering.  They are on trial basically and everything that they do 

during this entire month counts, everything.  It’s a fishbowl life and I hate that 

but at the same time it’s a necessary evil because we tell them how you treat 

your teaching assistants how you treat the two professors.  How you treat each 

other and how you perform and how you do on the exams and how you do on 

the exercises and the quizzes.  All of that matters so you know we try to give 

them a sense that we are watching, do you play well with others can you 

follow directions uh and it’s a necessary evil because it gives us a sense of the 

whole person. Uhm but at the same time I just know that when they mess up 

they are thinking this counts.  

Secondary Participant from Law School 3, when responding to the question about 

what she liked about the SEP, highlighted that she was a strong proponent and likes 

that the program gives an opportunity for otherwise unlikely candidates, ultimately 

helping to diversify the legal profession: 

…I just think it’s a great program. You know, uh, I, I personally go to bat for 

SEP every chance I can get because I think it is a wonderful program and I’ve 
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seen, I’ve seen folks with lots of potential who because of just numbers, and 

usually it’s the LSAT, would not have been given a chance who excel and who 

are out there practicing. And, uh, or alums that we’re very proud of. Uh, and so 

I just think it’s a wonderful thing that happens. And I think that, I think it has 

two purposes. One, is increasing the diversity in the legal profession. But, the 

other really is, is giving people who can excel a chance. And, uh, I think as 

long as we stay true to both of those commitments, I think the Program, you 

know, is just something that we can be very proud of.  … I think that it really 

gives a chance for folks to become attorneys who have all the potential and can 

succeed and will be really fantastic once [inaudible] out there practicing.  But 

who could be knocked out of going to law school merely because of their 

standardized testing.  And that they don’t do well on the standardized tests. So, 

I think it’s a way that we really give an opportunity to folks that if we went 

solely by numbers would not get admitted to Texas Tech and probably would 

not get admitted to any other law school. The other thing that I really like 

about the Program is that it really helps us, as a legal profession, to get 

diversified. Because many of the students, that, who come through SEP have 

come from either economically disadvantage backgrounds, uh, educationally 

disadvantaged in that they didn’t have the best high schools or elementary 

schools to go to. Or, are from minorities and we know, uh, just from the 

statistics for the legal profession, that we do not reflect the clients that we have 

out in the world.  So, it makes it possible for folks to come through the 
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Program and for us to get more diversity.  Because the majority of the SEP 

students are successful and so, you know, it has really made an impact. 

In summary, the perception of the research on the Secondary Participants is 

that they are unanimous in having a strong sense of diversifying the legal profession.  

One of the avenues to help in diversifying the legal profession is through the SEP.  

When the Secondary Participants reflect on their personal values and philosophies, 

they seem to be consistent in doing their part to provide the legal education 

opportunities for students that have the non-quantifiable factor that can only be 

measured intuitively and take a leap of faith in giving the SEP law student a chance. 

Summary 
This chapter presented the outcomes of the study by providing, a review of the 

purpose of this study, a review of the research questions and presenting the profiles of 

the Texas Law School Summer Entry Programs. Finally, the research findings were 

presented with fictitious names of the students to provide anonymity and 

corresponding labels for the Secondary Participants.  This anonymity provided candid 

responses from all of the participants. 

Chapter V includes a discussion of the research conclusions and provides 

recommendations for future research. 
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CHAPTER V 

CONCLUSIONS AND RECOMMENDATIONS 

Introduction 
Chapter V serves as the summary of the study, and provides conclusions 

derived from data collected through in-depth interviews with Student Participants 

(Students who attended SEPs) and Secondary Participants (Administrators) of Texas 

Law Schools, followed by conclusions on findings beyond the research questions and 

finally, recommendations including recommendations for future research.   

The purpose of the study was to determine the status of the Summer Entry 

Programs (SEPs) at three Texas law schools (one public and two private).  The study 

looked at various factors provided by Summer Entry Programs and determines those 

that need to be expanded and improved.  The research focused on SEPs.  The research 

offered insight and relevance into how SEP students perceive SEPs.  Additionally, it 

described the lens through which the Secondary Participants (Administrators) viewed 

the SEPs.  The study revealed perceptions of the SEP students and how they handled 

going through the program and finally their reflections on its effect on their law school 

career.  The purpose of the study is to offer administrators and admissions 

professionals direction and insight for dealing effectively with SEPs.  

Conclusions 
The purpose in this study is to tell the story of SEPs through the lens of actual 

participants.  In this research sample, the study was limited to SEPs in the State of 
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Texas.  Of the nine law schools in Texas, only three have formal SEPs.  The following 

are the conclusions on the respective research questions. 

Research Question #1 Conclusions 

What are the strengths and weaknesses of being enrolled in the Summer Entry  

Program?  How is the experience of attending the program described? 

The student participants addressed factors in the SEP that, in their opinion, 

would make the program stronger if they were changed.  The length of the program 

was mentioned as a possible weakness.  For example Sandy from Law School 3 

believes that the program should be longer “I think it should be uh, I think it’s a four 

week program I think it may be should be a 6 week.  I think we are doing too much at 

once.”  The perception from the students was that there was so much information to 

digest that perhaps having a longer program would strengthen it.  This finding was not 

unanimous because several students felt that the program was long enough.  For 

example, Sacha from Law School #1 knew that the program would not be 

comprehensive, “Yes, I think that’s, I think that’s what I got out of the program.  And 

I also think that’s what they wanted us to get out of the program.  And I don’t think it 

was meant to give you a, some uh, you know definite content that you will see later.”  

The secondary participants (administrators) felt that the length was appropriate 

because of the stress factor that they wanted to create in the abbreviated class.  They 

wanted the students to get the feel of the stress of a regular law school semester.  

Secondary Participant from Law School 2 said, “It’s more than long enough.  I am 

sure the students told you it is so intensive that the students are working 9, 10 hours 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

119 
 

over three hours [of class time].”  This stress was acknowledged by the students.  A 

secondary participant would like to have the same law professors in the program, 

rather than a different one every summer, in order to be more uniform with the writing 

problem and the subject being taught.  Students referred to this disconnect, particularly 

when it involves the writing problem and how it compared to the subject portion of the 

program.  The secondary participant from School #3 commented on this disconnect 

specifically.   

Stigma was also seen as a weakness of the program.  Not all of the student 

participants immediately felt that this was a major issue; however, at some point in 

law school, whether it was in the SEP or into the regular semester, they became more 

aware of their status.  They had had a different lived experience from other law 

students.  Some simply ignored the stigma.  Others chose not to talk about it, but some 

acknowledged it and were proud of having been in the SEP.  For example, Paul from 

Law School 1 said, “It was uh, there is kind of a stigma to it because people ask 

questions.  Um, ‘why do you have to be in the summer program?’  We all played it off 

pretty well.”  Secondary participants and student participants alike wished that the 

opportunity of the SEP could be extended to more students.  As the participants 

reflected and talked about this ideal, they understood that there has to be a limit to the 

offerings.  However, the student participants concluded that they were fortunate in 

having a place in the program.   

When student participants were asked about the Socratic method used in the 

classroom, the majority did not like this method.  They felt that they were put in an 
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awkward position having to vocalize their response to the entire class.  The secondary 

participant from School #2 made his students stand when responding to questions in 

class while he used the Socratic method.  He acknowledged that not all professors use 

the technique but he wanted to prepare them for the possibility and eventually the 

reality that the student who becomes a lawyer will have to do the same with a judge in 

a courtroom.  Some student participants respected and liked the opportunity to be 

asked questions via the Socratic method.  The SEP student participants’ reactions to 

the Socratic method were consistent with non-SEP students, they did not like the 

Socratic method either (Areeda, 1990; Hess, 2002; Maxeiner, 2007; Patton, 1968-69; 

Teich, 1986).  For example, Eva from Law School 1 commented that she had been 

warned ahead of time but on the first day of class she was asked a question in the 

Socratic manner, “The first day of class I was the first person picked.  And I had to 

speak and it was still the most terrifying moment I was absolutely terrified.”  Areeda 

(1990), points out that law students find the Socratic method to be intimidating, 

humiliating and puts the student down; however, he also points out that when 

professors use the Socratic method simply for humiliation they are not using it 

correctly. 

Despite those factors that were seen as weaknesses and despite that some 

students had little time to move in the summer and begin the SEP, the majority of 

participants were grateful for the opportunity.  Allen from Law School 2 appreciated 

the opportunity, he said, “I think the number one thing was I was faced with such 

adversity getting into this school.  That it was my opportunity to prove that I belong 
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here.  And, having that opportunity available was manna from heaven.”  Overall the 

consensus from the student participants was that even though the program could have 

been configured differently, and even though they were not first choice students, they 

were grateful for the opportunity to prove that they could make it through law school.  

The perception was that the students reflected on the questions during the interview 

which began as simply asking the student participants to talk about themselves and a 

little bit about their background, then which schools they applied to, and eventually 

talking about what they liked and disliked about the program.  The student responses 

evolved and coalesced to the conclusion that they were very grateful for the 

opportunity to go to law school.  SEP gave them an advantage.  One student 

discovered a learning disability, and had she not gone through SEP, she might have 

done poorly or even failed after the first semester.  In conclusion, SEP does what it is 

supposed to do.  SEP students get an experience of law school, and they can prepare 

themselves for the long journey that they will be facing.  Even though perceived 

weaknesses emerged through time constraints and stigma, the ultimate goal was 

reached.  The student was exposed to a realistic simulation to law school with its 

rigors and demands.   

Research Question #2 Conclusions 

In what way(s) are the summer entry programs helpful for entering law students?   

The student participants received a realistic introduction to law school through the 

SEP.  The responses ranged from getting a “leg up” to “getting their feet wet” in the 

course.  The student participants appreciated the fact that they were able to go into law 
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school already knowing some of the legal vocabulary and other technical information 

about the law.  They felt that they had an edge or advantage over the other regularly 

admitted students and even suggested that there should be more advertising about SEP 

so that others may know and take advantage of this program.  For example, Hailey 

remarked on the advantage of SEP, “I like the format of the program because it kind of 

gives you the chance to see if you can figure it out, you know, on your own.”  SEP 

students found they could adjust to the professional level courses and faculty 

expectations before they entered the regular (and more stressful) semester.  The SEP 

students were able to meet faculty and staff, get to know the city where they would 

reside, and learn their way around the campus before the fall semester began.  

Feedback from the administrator and professors gave these students insight into the 

expectations of the faculty. SEP students also had access to the professors and 

administrators in the program. 

Research Question #3 Conclusions 

Do Summer Entry Program students and alumni feel stigmatized by mandatory 

attendance of the summer entry program? 

SEP does leave students with a stigma.   “Stigma” can emerge any time during 

the SEP.  When interviewing the student participants, many at first would say that 

there was not a stigma.  However, eventually they received more information about 

SEPs and how differently SEP students are treated when they heard comments by 

fellow students or learned through conversation.  Tori from Law School 3 said about 

stigma, “I didn’t.  I didn’t feel like it was a stigma.  I think just a lot of people think 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

123 
 

we took the program because we got into school conditional upon that.”  The way that 

the student participants dealt with the comments varied.  Some simply said it did not 

bother them and they were glad to have been in the program and that all that mattered 

was that they were in law school.  Others avoided or did not acknowledge having been 

in SEP altogether.  Some simply felt that any stigma was another person’s problem, 

not their own.  Some student participants had no knowledge that, collectively, the SEP 

students had lower LSAT and GPA scores until an administrator pointed that out to 

them, as a group, as part of their introduction into the SEP.   

 The way that the secondary participants dealt with the question was by 

explaining that there is a difficult balance to maintain between highly qualified 

applicants and those that do not necessarily have such competitive scores, but, there is 

something about their background that makes them stand out.  As a result, the 

secondary participant (administrator) wants to give that person a chance at law school.   

It was made clear that applicants that were on the “waiting list” but were eventually 

accepted, had similar stigma related reactions (e.g., they were not first choice).  

Administrator from Law School 1 said specifically, “But really law school is not won 

by the swift.  It’s by those that can stay in the fight.”  The administrator concluded that 

there are far too many qualified applicants than she could ever place in an entering 

class.  The competitiveness and the selectivity factor were very clear in her 

explanation.  This challenge appears to be universal.  Other secondary participants 

brought up the fact that SEP students have been called Summer Dumbers,” for 
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example.  Ultimately, the secondary participants leave it up to the students to identify 

themselves as SEP students. 

 The interviews with both the students and the secondary participants indicate 

that stigma does exist.  However, the way the students and administrators deal with it 

varies.  Ultimately, the perception reached was that if one does not act like there is a 

stigma then there is not one.  Conversely, if one acts like there is a stigma, then one 

perceives that there is a stigma. 

Research Question #4 Conclusions 

Is the Summer Entry Program long enough to provide significant help? 

The student responses were mixed.  Some thought the program could be longer 

in order to provide more information and preparation for law school.  Others thought it 

was long enough since they would be inundated with the real thing for an entire 

academic year, and subsequent years after the SEP.  As an example, Paul from Law 

School 1 said the length is fine:  “I think there is only so much you can do […] to 

prepare somebody.  I think it was plenty long.”     

The secondary participants felt that the program should be longer.  The 

rationale was that the students should be given an additional course, and should 

experience a more stressful SEP in order to give a more realistic picture of law school.  

Comparatively, another secondary participant felt that the program was long enough 

and the program at his school was sufficiently stressful since students were preparing 

for several hours after their daily SEP classes.  The conclusion reached was that there 

have been various lengths for the SEPs.  For example, at one school the SEP was eight 
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weeks long with two three credit hour courses that lightened the regular load during 

the academic year which is usually 29 to 30 hours.  Eventually the SEP length was 

shortened and the current length of the program seems to work.  Determining the 

length of the SEP appears to be a work in progress.  Outside factors such as the 

economy, applicant pool trends, and class size limits can affect, directly or indirectly, 

the length of SEPs.   

CONCLUSIONS ON FINDINGS BEYOND THE RESEARCH QUESTIONS 

Background Information on Student Participants 
 
 Questions about the identity of the student participant were asked during the 

interview.  The first question was open ended about “who” the student participant was.  

A few of the students were open and shared some personal, difficult stories about 

health problems or losing a parent while in undergraduate school.  Others talked about 

how they saw lawyers affect their families’ lives both negatively and positively.  The 

rich description of their responses conveyed the drive of these students to participate 

in the SEP and move on to succeed in law school.  The perceptions were that the life 

experiences of the SEP students showed some obstacles; whether they were health 

problems within their immediate family or growing up in a low socioeconomic 

household, the student participants were able to move forward and take advantage of 

whatever opportunity they could encounter.   

 Another question was about the “family’s experience with higher education.”  

The responses were mixed.  The participants were both members of racial minority 

and ethnic groups (many with parents that had graduated from universities) and non-
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minority students whose parents had no higher education.  There appeared to be an 

intrinsic motivation that propelled the SEP student to take steps toward the goal of 

getting a law degree.  As stated earlier, stigma did emerge whether from the student 

participant or from fellow SEP students or non-SEP participants; however, the drive 

was to graduate from law school.  Eva from Law School 1 put it succinctly about 

stigma and the chance to go to law school:   

“I thought it was great um [the SEP] .  You know, I kind of joked with some of 

the other classmates that you know we had to be something… We had to screw 

up to get into the class…Oh… that I mean all of us screwed up some how to 

end up in the class.  I know that my numbers aren’t saying it but I am willing 

to do the work.  And I am going to do it well if you give me a chance.” 

Paid vs. Non-Paid SEPs 
 
 Two of the three SEPs charged a fee to attend.  The third one provides the SEP 

at no charge and in addition, provides a stipend for the SEP student.  This information 

emerged when the student participant was asked whether a scholarship or any other 

incentive had been offered in order to attend the SEP.  Most of the student participants 

did not get any monetary incentive to attend SEP.  The perception from the responses 

was that most of the student participants that were accepted in the SEPs that charged a 

fee were determined to go to those schools because of family, job, or other extenuating 

circumstance.  The extenuating circumstances did not allow for the student participant 

to move to a law school where they may have been accepted as a regular student or 

would have been given a monetary incentive.  The conclusion is that personal sacrifice 
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by the student participant was limited to the time commitment of law school.  The 

student participant could not commit to transplanting, in some cases, the entire family 

to a different geographical location.   

Law School is Difficult 
 

 Student participants found that law school was even more difficult than they 

imagined.  Responses ranged from their reaction to the final exam having so much 

weight on their grade, to the stress of the day to day rigors where some of the student 

participants went home crying at the end of the day wondering if law school was right 

for them.  Some of the student participants acknowledged the rigor but were 

exhilarated because, for the first time, they felt like they belonged.  This is mentioned 

because one of the student participants that felt this way did not have the high 

academic credentials to be a viable law school candidate.  Others met the challenge 

head on and would not be intimidated by the process; rather, they would emerge and 

succeed with full determination to complete law school.  Christy from Law School 1 

talked about her experience with one of the courses she had a difficult time with:  

“Getting papers back from this professor and being happy with a D.  Because you 

were in the top 3 of your class.”   

Lifelong Friends   
   
  When the student participants were asked about how they felt about other 

students in the program, their responses coalesced to the fact that they have become 

lifelong friends.  Initially, they would simply say that they got along well with others 
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in the program.  When asked whether or not their SEP colleagues were friends, their 

answer was “yes.”  It appears that the SEP students became collaborative during the 

SEP.  They were able to interact by studying, having lunch and eventually having 

social functions together.  The time that their attachment became most apparent was 

during the first day of regular fall classes where they were relieved to see a friendly 

familiar face.  For example, Tori from Law School 3 said about friends in SEP:  I 

think I definitely developed some lasting relationships um I am very guarded and 

private person so entry into my life is exclusive so…”  Not all of the SEP students 

were so amicable.  Some even chose not to acknowledge that they had been in the SEP 

and would prefer not to refer to the experience at all.  Overall the conclusion was that 

SEP students become friends and in some cases lifelong friends.   

Recommendations 

Length of the Program 
 
 Based upon the findings from the student participants, the SEPs did not appear 

to be long enough.  The appropriate length appears to depend on the preference of 

administrators and faculty members administering it.  According to the administrators, 

the SEP is meant to significantly improve a low-performing student’s ability to 

survive law school.  The SEP can improve learning and critical thinking skills in order 

for the SEP students to have a better understanding of how the law school curriculum 

and culture function.  It is recommended to continue the four-week program that is 

currently in place at all of the schools.  The perception is that this length is appropriate 

and has proven to be so for a long period of time.   
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Consistency in the SEP Faculty  

  
Having the same faculty members teach in the program is recommended.  In 

the findings, student participants did not like that there appeared to be a lack of 

communication between the administrator and the teaching faculty.  The lack of 

communication comes from the lack of coordination between the faculty member who 

is teaching the subject course and the administrator teaching the SEP writing course.  

If there were a unified, systematic approach to incorporate the writing problem with 

the subject the SEP students would have greater confidence in the program.  The 

administrator from Law School 3 pointed out this challenge in the SEP program:  “I 

think another challenge is trying to find faculty members who are truly committed to 

teaching in the SEP that we can just have it rotate among the same faculty so that we 

get consistency.”   

Funding 
 

 It is recommended that law schools fund SEP participants.  This will result in 

attracting strong candidates into the program.  The monetary incentive would be an 

advantageous one for the institution and the student because the institution could be 

more selective and the candidate would be more attracted to the program.  The 

incentive would also be helpful since most low-performing GPA and LSAT applicants 

are from low socio-economic groups and are the first in their family to graduate from 

college.    A method to recuperate part of the funding would be to implement an 

“opportunity” or “advisement fee” into the cost of education for all of the law 
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students.  This revenue would be helpful in offsetting the cost of the SEPs and 

demonstrate the institutions commitment to diversify the legal profession by lowering 

costs to SEP students. 

Stigma 
 

 Stigma appears to emerge when the perception of the SEP members is that they 

are treated differently from regularly admitted law students.  Cerminara (1996) 

pointed out that admission into a program like the SEP:   

…initially led, and can still lead, to charges that law schools were and are 

lowering academic standards to accommodate acceptance of African-American 

and other minority students.  Beliefs that such students are less intellectually 

capable than the other students attending law school are reinforced when those 

students are placed in classes or offered academic programs which are targeted 

specifically at them and have a remedial character. ( p. 256) 

This situation creates a paradox since the goal of the SEP is to enroll law school 

applicants that do not otherwise have credentials that predict that the student would 

succeed in law school and ultimately pass the bar examination.  It is recommended 

that senior administrators at the respective schools treat the SEP students the same as 

the rest of the admitted students.  There should be no public announcement that the 

SEP is for students with low-performing GPA and LSAT scores that predict low 

chances of achievement.  These details should be discussed in a closed classroom or 

other intimate setting, not among other administrators and staff at a social function.   
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Tori from Law School 3 recalled when the Dean of her Law School commented:  

“And then we had a talk from the Dean and explained that some of us had low LSAT  

scores or low GPAs or not so good records so.  At that point I was kind of like oh so 

we are defective?”  Every effort should be made to talk about negative comments or 

epithets (e.g. “summer dumbers”) about SEP students or the SEP program by the 

administrator on the first day of class.  This discussion would prepare SEP students for 

negative comments about SEPs that could emerge later.  Ripps (1986) points out that 

the SEP course should not be a head start course, “but is essentially a process course 

which develops the student’s legal skills and instills confidence in the student’s 

abilities” (p. 457). 

Recommendations for Future Research 
 
 Capturing reactions from SEP alumni would help to gauge the progress of the 

program.  For example, an open ended questionnaire would allow the former students 

to provide their experience of the program.  Furthermore, an exit interview or an open 

ended questionnaire at graduation would provide information from the perspective of 

an SEP alumnus.   

Subsequent communication is recommended.  One opportunity would be right 

after the bar examination.  This would allow the alumni to reflect on how the SEP and 

law school experience affected their performance on the bar examination.   

Another opportunity would be at the end of the first year of work.  At that time 

the SEP alumni may provide a lens that incorporates the lived experience as an 

attorney in whatever field they have chosen.   
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Additionally, SEP alumni may be considered as speakers to newly enrolled 

SEP students to assure the success at the end of the difficult journey they are about to 

begin. 

 Research addressing efforts to communicate with SEP alumni that do not 

complete law school is also recommended.  Whether the SEP student leaves law 

school through attrition or leave of absence (or other reason(s),) this information may 

provide an additional lens in which to see the things that are in the program that are 

not working or lacking.  This information may also help admissions administrators, 

faculty and staff to be cognizant of factors that affect attrition of SEP students.   

 It is recommended that a study be conducted on the success rate of the SEP 

participants in comparison to regularly admitted students through graduation, bar 

examination passage and career placement.  Secondary participants (administrators) 

talked about how successful many of the SEP graduates became.  In particular at law 

school #3 several SEP alumni were accepted into prestigious organizations like the 

Law Review and other journals.  Also, several SEP alumni successfully passed the bar 

examination and were hired by prestigious law firms.  The perception of non-SEP 

students is that they did not get the same “edge” as SEP students.  As a result rather 

than a negative stigma attached to having attended the SEP, regularly admitted 

students feel left out in not being given the opportunity to be in SEP.   

 Research on faculty attitudes and perceptions within and outside the state of 

Texas and outside of the state is needed.  The faculty reactions would be helpful to 

SEP program administrators and admissions personnel.  The findings could provide 
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information on faculty expectation(s) in the classroom.  Research on legal education 

points out that assessment of student learning remains underdeveloped (Sullivan, 

2007).  Sullivan points out that  “[i]n legal education, summative assessment plays a 

major role at the beginning of the process as a filter, as when law schools typically 

admit only students who are likely to succeed in law school, as judged by performance 

on the Law School Admissions Test” (Sullivan, p. 188). Sullivan goes further to say 

that law schools do not pay enough attention to formative assessment:  “Here feedback 

is provided primarily to support students’ learning and self understanding rather than 

to rank or sort.  Contemporary learning theory suggests that efficient application of 

educational effort is significantly enhanced by the use of formative assessment” (p. 

189).  Formative assessment would be more helpful to all law students since it is 

focused on their learning and self understanding.  The findings on faculty attitudes 

would show their thoughts on summative vs. formative teaching styles.  Additionally, 

findings from the Texas faculty and the faculty outside of Texas could be compared 

and contrasted bringing the research to a national level.  The additional research may 

help both existing and new SEPs to flourish.   

 

 
 

 
 
 
 
 
 
 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

134 
 

REFERENCES 
 
American Bar Association (ABA) http://www.abanet.org/about/  Regarding the origin  

and about the ABA.  Last retrieved April 27, 2009 
 
American Bar Association, Commission on Racial and Ethnic Diversity in the  

Professionhttp://www.abanet.org/minorities/publications/milesummary.html  
Retrieved December 8, 2008www.abanet.org  Retrieved background 
information on the law schools researched. 

 
Aka, P.C. (2005). Assessing the impact of the Supreme Court decision in Grutter on  

the use of race in law school admissions. California Western Law Review, 
42(1). 

 
American Bar Association Section of Legal Education and Admissions to the Bar  

(1992).  Legal Education and Professional Development, An Educational 
Continuum, Report of the Task Force on Law Schools and the Professions:  
Narrowing the Gap. Chicago, IL: American Bar Association. 

 
Areeda, P. E. (1996).  The Socratic method (SM) [Lecture at Puget Sound, 1/31/90].   

Harvard Law Review, 109, 911-922. 
 
Archer, D, & Akert, R. M. (1980).  The encoding of meaning:  A test of three theories  

of social interaction.  Sociology Inquiry, 50(3-4), 393-419. 
 
Atkins, J.A. (1948).  Negro educational institutions and the Veterans' educational  

facilities program.  The Journal of Negro Education, 17(2),141-153. 
 
Bandura, A.  (1997). Self-efficacy: the exercise of control 231. New York: W. H.  

Freeman & Co.  
 
Bateman, P. (1997).  Toward diversity in teaching methods in law schools:  five  

suggestions from the back row.  QLR, 17, 397-427. 
 
Bell, D.A. Jr. (1981-1982).  Law school exams and minority-group students. The  

Black Law Journal, 7, 304-313. 
 
Berg, B.L. (2004). Qualitative Research Methods for the Social Sciences. New York:  

Pearson Education, Inc. 
 

Boyland, J. (2002). Crossing the divide: why law schools should offer summer  
programs for non-traditional students.  Scholar:  St. Mary’s Law Review on 
Minority Issues, 5, 21. 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

135 
 

 
Brown v. Board of Education of Topeka 347 U.S. 483 (1954)   
 
Cabrera, R. &  Zeman, S. (2000).  Law school academic support programs – a survey  

of available academic support programs for the new century. William Mitchell 
Law Review, 26, 205-212. 

 
Caldwell, G.P., & Ginther, D.W. (1996).  Differences in learning styles of low  

socioeconomic status for law and high achievers.  Education 117, 141-147. 
 
Carnegie Foundation for the Advancement of Teaching.  Retrieved December 6, 2007  

www.carnegiefoundation.org/classifications . 
 

Carrington, P.D. & Stevens, R. (1984).  Review of law school: legal education in  
america from the 1850s to the 1980s.  California Law Review. 72(3), 477-495. 

 
Cerminara, K. L. (1996). Remembering Arthur: some suggestions for law school  

academic support programs.  Thurgood Marshall Law Review, 21, 249- 273. 
 
Coleman, A. L. & Palmer, S. R. (2004).  Diversity in Higher Education:  A Strategic  

Planning and Policy Manual Regarding Federal Law in Admissions, Financial 
Aid, and Outreach.  2nd Ed.:  Updated following the U.S. Supreme Court 
decisions in the University of Michigan Cases. New York:  College Entrance 
Examination Board.  

 
Conrad, P.J. and Maddux, R.B. Crisp, M.G. Ed. (1996).  Guide to Affirmative Action :  

a Primer for Supervisors and Managers. Menlo Park, CA: Crisp Publications. 
 
Council Legal Education Opportunity.  CLEOscholars.com Regarding the program.   

http://www.cleoscholars.com/index.cfm?fuseaction=Page.viewPage&pageId=4
98&parentID=482&nodeID=2 Retrieved April 27, 2009. 
 

Corbin, J. & Strauss, A. Eds. (1998).  Grounded Theory in Practice. Thousand Oaks :  
Sage Publications. 

 
Cordes, M. (1992).   Preparing minority students for law school:  The program for  

minority access to law school.  Northern Illinois University Law Review, 12, 
267-277. 

 
Creswell, J. W. (1994). Research design: Qualitative and quantitative approaches.  

Thousand Oaks, CA: Sage Publications. 
 
Creswell, J.W. (1998) Qualitative Inquiry and research design:  Choosing among five  

traditions. Thousand Oaks, CA:   Sage Publications, Inc.  



Texas Tech University, Frank Ramos, Jr., May 2010 
 

136 
 

 
Creswell, J.W. (2002). Educational research:  Planning, Conducting, and Evaluating  

Quantitative and Qualitative research.  Upper Saddle River:  Merrill Prentice 
Hall. 

 
Creswell, J. W. (2008)  Educational Research Planning, Conducting, and Evaluating  

Quantitative and Qualitative Research.  3rd Ed. Pearson Merrill Prentice Hall: 
Columbus, Ohio. 

 
Denzin, N. K. & Lincoln, Y.S. (2005).  The Sage Handbook of Qualitative Research  

(3rd Ed).  Thousand Oaks, CA:  Sage Publications. 
 
Devine, J. J. & Odom, J. (2004).  Do academic support programs reduce the attrition  

rate of first-rate law students?  Thurgood Marshall Law Review. 29, 209-238. 
 
Dimperio, J.C. (1996, Fall) Some reflections on teaching the law:  better lawyers from  

better law school instruction, Juris.  
 
Eljamal, M.B., Sharp, S., Stark, J.S., Arnold, G.L., & Lowther, M.A. (1998). Listening  

for disciplinary differences in faculty goals for effective thinking.  Journal of  
General Education, 47, 117-148. 

 
Ely, E. E. (1997).  The non-traditional student.   
 
Espinoza, L. (1989). Empowerment and achievement in minority law student support  

programs:  constructing affirmative action. University of Michigan Journal of  
Law Reform, 22, 287-302. 

 
Evensen, D.H. (2004).  To group or not to group:  students’ perceptions of  

collaborative learning activities in law school. Southern Illinois University Law 
Journal, 28, 343-393. 

 
Frank, J. (1933). Why not a clinical lawyer-school? University of Pennsylvania Law  

Review,81, 917-920. 
 
Fulop, N. (1970).  The 1969 CLEO summer institute reports:  a summary.  University  

of Toledo Law Review, 2, 633-634. 
 

Garfield, L.Y. (2001).  The academic support student in the year 2010.  UMKC Law  
Review, 69, 491. 

 
Glaser, B. G. & Strauss, A. L. (1967). The Discovery of Grounded Theory. Chicago:  

Aldine, 1967. 
 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

137 
 

Glesne, C. (1999). Becoming qualitative researchers [2nd Ed]. New York: Longman. 
 
Graham, M.  & Adamson, B. (2001).  Law students’ undergraduate major:   

implications for law school academic support programs (asps). University of 
Missouri-Kansas City Law Review, 69, 533-556, 2001. 

 
Gratz v. Bollinger. 539 U.S. 244 (2003). 
 
Grutter v. Bollinger. 539 U.S. 306 (2003). 
 
Harris, M. (1968).  The rise of anthropological theory: A history of theories of culture.  

New York: T.Y. Crowell 
 
Henderson, W. D. (2005). The LSAT, law school exams and meritocracy:  The  

surprising and undertheorized role of test-taking speed.  Texas Law Review, 82, 
975-993. 

 
Hess, G. F. (2002). Heads and hearts:  the teaching and learning environment in law  

school. Journal of Legal Education, 52, 75-111. 
 
Hobbs, D. (1990). School based community development:  Marking connections for  

improved learning.  In S. Raferty & D. Mulkey [Eds.].  The role of rural 
schools in community development (pp.57-64).  Mississippi State, MS:  
Southern Rural Development Center. 

 
Hopwood v. Texas, 861 F. Supp. 568 (W.D. Tex. 1996). 
 
Johnson, J. M. (2002).  In-depth interviewing.  In J. F. Gubrium & J. A. Holstein  

[Eds.], Handbook of interview research:  Context and method (pp. 103-119).  
Thousand Oaks, CA:  Sage Publications. 

 
Joint Statement of Constitutional Law Scholars. (2003). Reaffirming diversity:  A  

Legal Analysis of the University of Michigan Affirmative Action Cases. 
Cambridge, MA: The Civil Rights Project at Harvard University. 
http://www.civilrightsproject.harvard.edu/ 

 
Knaplund, K. & Sander, R. H. (1995). The art and science of academic support.  

Journal of Legal Education, 45, 157-234. 
 
Larntz, K. (1999). Expert report of Kinley Larntz, Ph. D. concerning Barbara Grutter  

v. Lee Bollinger, et al.. Michigan Journal Race and Law, 5, 463-558. 
 
Law School Admission Council (LSAC) (2007).  

http://www.lsat.org/AboutLSAC/about-lsac.asp last retrieved October 8, 2008 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

138 
 

 
Law School Admission Council (LSAC).  

http://www.lsac.org/AboutLawSchool/Juris-Doctor-Degree.asp Regarding 
information on the Juris Doctor (J.D.) Retrieved April 27, 2009. 

 
Law School Admission Council (LSAC).  Regarding the LSAT 

http://www.lsac.org/LSAT/about-the-lsat.asp   Retrieved April 27, 2009. 
 
Law School Admission Council (2000).  A Practical Guide for Law School Academic  

Assistance Programs. Newtown, PA:  Law School Admission Council. 
 
Law School Admission Council, & American Bar Association. (2009). Official guide  

to ABA-approved law schools. [Newtown, PA]: ABA-LSAC. 
 
Law School Survey of Student Engagement (2009) http://lssse.iub.edu/about.cfm     

retrieved February 2, 2010. 
 
Law School Survey of Student Engagement.  

http://lssse.iub.edu/2008_Annual_Report/pdf/EMBARGOED__LSSSE_2007_
Annual_Report.pdf.  Regarding Ethnic and Minority Student Engagement.  
Retrieved April 27, 2009. 

 
Littlejohn, E. J. & Rubinowitz, L. S. (1986). Black enrollment in law schools:  

forward to the past. Thurgood Marshall Law Review, 12, 415. 
 
Lincoln, Y. S., & Guba, E. G. (1985).  Naturalistic Inquiry. Beverly Hills, CA: Sage  

Publications. 
 
Linn, R. L. & Hastings, C. N. (1984).  A meta analysis of the validity of predictors  

of performance in law school.  Journal of Educational Measurement, 21, 245-
259. 
 

London, B.; Downey, G. & Mace, S. (2007).  Psychological theories of educational  
engagement:  a multi-method approach to studying individual engagement and 
institutional change.  Vanderbilt Law Review, 60, 455-481. 

 
Lustbader, P. (1997).  From dreams to reality:  the emerging role of law school  

academic support programs. University of San Francisco Law Review, 31, 839-
60.   

 
Maruatsuchi, A. Y. (1995).  Race, class, and the UCLA school of law admissions,  

1967-1994, Chicano-Latino Law Review, 16, 90-140. 
 

 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

139 
 

Maxeiner, J., & Redlich, J. (2007). Educating lawyers now and then: An essay  
comparing the 2007 and 1914 Carnegie Foundation reports on legal 
education. Lake Mary, FL: Vandeplas. 

 
Mayes, D. (1835). An Address to the Students of Law in Transylvania University;  

delivered at the beginning of the session for 1835.  Lexington, KY J. Clarke 
1835 30p.; 21cm Microfiche, Woodbridge, Conn:  Research Publications 
c1984. 1 microfiche. (19th-century legal treatises; no. 5100). 

 
Merriam, S.B. (2001). Qualitative Research and Case Study Applications in  

Education.  San Francisco:  Jossey-Bass. 
 
Motley, F. (1992).  The connection between recruitment and retention. Northern  

Illinois University Law Review, 12, 299-312. 
 
Nachmias, C.F., & Nachmias, D. (2000). Research Methods in the Social Sciences  

[6th Ed.]. New York:  Worth Publishing. 
 

Nieli, R. (2004).  The changing shape of the river: affirmative action recent social  
science research. Eric# ED497401. Retrieved October 9, 2008 
http://eric.ed.gov/ERICWebPortal/custom/portlets/recordDetails/detailmini.jsp
?_nfpb=true&_&ERICExtSearch_SearchValue_0=ED497401&ERICExtSearc
h_SearchType_0=no&accno=ED497401 

 
Northcutt, N., & McCoy, D. (2004). Interactive qualitative analysis: A systems method  

for qualitative research. Thousand Oaks, CA: Sage Publications. 
 
Orcher, L. T. (2005). Conducting research: Social and behavioral science methods.  

Glendale, CA: Pyrczak Publishing. 
 
Patchel, K. (1992). The LSAC academic support program workbook from the  

perspective of a novice user. Northern Illinois University Law Review, 12, 341-
366. 

 
Patton, M. J. (1968).  The student, the situation, and performance during the first year  

of law school. Journal of Legal Education, 21, 10-51. 
 
Patton, M. Q.  (1990).  Qualitative Evaluation and Research Methods.  Newbury Park,  

CA : Sage Publications. 
 
Peters, M. (1997).  Bridging troubled waters: academic support’s role in teaching and  

modeling  “helping” in legal education.  University of San Francisco Law  
Review, 31, 861-874.  

 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

140 
 

Platt, A.M. (1997).  The rise and fall of affirmative action.  Notre Dame Journal of  
Law Ethics and Public Policy, 11, 67. 

 
Plessy v. Ferguson  163 U.S. 537 (1896). 

 
Powers, D.E. (1982). Long-term predictive and construct validity of two traditional  

predictors of law school performance. Journal of Educational Psychology, 
74(4), 568-76. 

 
Pratt, C. D. (2006). Taking diversity seriously: affirmative action and the democratic  

role of law schools: a response to professor Brown. Houston Law Review, 43, 
55-79. 

 
Purdie, D.W. (1992).  The role of cleo in successful recruitment and retention of  

minority students. Northern Illinois University Law Review, 12, 287-291. 
 
Regents of the University of California v. Bakke, 438 S. Ct. 2733 (1978). 
 
Reid, A. O. (1992). Computer management strategies for text data. In B. F. Crabtree &  

W. L. Miller (Eds.), Doing qualitative research. Newbury Park, CA: Sage. 
 
Ripps, S. R. (1986).  A curriculum course designed for lowering the attrition rate for  

the disadvantaged law student. Howard Law Journal, 29, 464-466. 
 
Robinson, R. L. (1997).  Panel Split personalities: teaching and scholarship in  

nonstereotypical areas of the law. Ikemoto, L.C. [Panel Member] Some tips on 
how to endanger the white male privilege in law teaching. Western New 
England Law Review, 19, 73-101. 

 
Salmony, L.D. (2000).  An introduction to academic assistance programs:  A report  

from the minority affairs committee of the law school admission council.  Law 
Services. 

 
Schick, S. R. (1996). Creating lawyers: The law school experience. The 

Compleat Lawyer, 13(2), 46-49. 
 
Schmidt, C. & Iijima, A. (2006).  Compass for success: A new direction for academic  

support programs.  Cardozo Public  Law, Policy & Ethics Journal, 4, 651-688. 
 
Schuetze, H. G., & Slowey, M. (October/December 2002). Participation and  

exclusion: A comparative analysis of non-traditional students and lifelong 
learners in higher education. Higher Education. 44(3/4), 309-27. 

 
 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

141 
 

Schwartz, M.   H. (2003). Teaching law students to be self-regulated learners.  
Michigan State Detroit College of Law Review,2, 447-505. 

 
Siegal, H. (1988).  Educating reason.  New York: Routledge. 

 
Skillman, N. B-S. (1986).  Misperceptions which operate as barriers to the education  

of minority law students. University of San Francisco Law Review. 20, 553-
558. 

 
Smith, K. H. (2003).  Program evaluation:  defining and measuring “success” in  

academic support programs. Law Review of Michigan State University Detroit 
College of Law, vol. 2003, 177-214. 

 
Soonpaa, N. J. (2004). Stress in law students: a comparative study of first year, second  

year, and third year students. Connecticut Law Review, 36, 357-383. 
 
 
Stevens, R. (1983) Law School Legal Education in American from the 1850s to the  

1980s. The University of North Carolina Press, Chapel Hill. 
 
Strauss, A., & Corbin, J. (1998). Basics of qualitative research: Techniques and  

procedures for developing grounded theory.  Thousand Oaks, CA: Sage. 
 
Sullivan, W. M. (2007). Educating lawyers: Preparation for the profession of law.  

San Francisco: Jossey-Bass/Wiley. 
 
Suni, E. Y. (2004). Academic support at the crossroads:  from minority retention to  

bar prep and beyond – will academic support change legal education or itself 
be fundamentally changed? University of Missouri-Kansas City Law Review, 
73, 497-512. 

 
Taylor, S., & Bogdan, R. (1998). Introduction to qualitative research methods: A  
             guidebook and resource. New York: John Wiley and Sons. 
 
Teich, P. F. (1986). Research on American law teaching:  Is there a case against the  
           case system?. Journal of Legal Education, 36,167-188. 
 
Tesch, R. (1990). Qualitative research: Analysis types and software tools.  
            Philadelphia: RoutledgeFalmer, Taylor & Frances. 
 
Texas Higher Education Coordinating Board (2002). A Report On Recruiting and  

Retaining Under-represented Students in Texas Public Law Schools:  
Addendum to Projecting the Need for Legal Education in Texas, October 2002.  
Austin, TX:  Texas Higher Education Coordinating Board. 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

142 
 

 
Thomas, D. A. (2003).  Predicting law school academic performance from LSAT  

scores and undergraduate grade point averages:  a comprehensive study.  
Arizona State Law Journal, 35, 1007-1028. 

 
 Todd, A.G. (2002-2003).  Academic support programs:  effective support through a  
             systemic approach. Gonzaga Law Review, 38, 187-213. 

 
Trujillo, L. (2007).  The relationship between law school and the bar exam:  a look at  

assessment and student success. University of Colorado Law Review, 78, 69-
114. 

 
 U.S. News World Report website.  Retrieved on April 3, 2009 for law school  

information.http://www.usnews.com/usnews/edu/college/rankings/rankindex_b
rie   f.php 

 
Vance, S. (2001).  Should the academic support professional look to counseling theory  

and practice to help students achieve? University of Missouri Kansas City Law 
Review, 69, 499-531. 

 
Weston, C. R. (2006).  Legal education in the United States who’s in charge? Why  

does it matter? Wisconsin International Law Journal, 24, 397-423. 
 
Wightman, L. F. (1998). LSAC national longitudinal bar passage study. LSAC  

Research Report Series. Newtown, PA: Law School Admission Council. 
 

Wilson, R. (1994). GI Bill Expands Access for African Americans. Educational  
Record, 75(4), 32-39.  

 
Wolcott, H. F. (1994). Transforming qualitative data:  Description, analysis, and  

interpretation (pp. 115-148). Thousand Oaks, CA: Sage 
 
Wrightman, L. F. (1998). Bar Passage Study LSAC National Longitudinal. Law  

School Admission Council. 
 
Yin, R.K. (1994). Case study research:  Design and methods. Newbury Park, CA:   

Sage. 
 

 
 
 
 
 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

143 
 

APPENDICES 

APPENDIX A:  E-MAIL TO ADMINISTRATORS FOR PERMISSION TO 
INTERVIEW STUDENTS 

 
Subject:  Request to Interview Students 
Date: 
 
Dear (Personalize to Administrators at the Selected Texas Law Schools): 
 
My name is Frank Ramos.  I am an Ed. D. candidate in the Higher Education Program 
at Texas Tech University.  I am currently doing research on my dissertation,  
Exploring Summer Entry Programs at Three Texas Law Schools.  I am writing to ask 
for your permission to seek students to participate in in-depth interviews.. 
 
I have chosen a case study approach.  It utilizes in-depth interviews with students who 
were in the Summer Entry Program. 
 
Please let me know via e-mail if this is acceptable to do at your school. 
 
Sincerely, 
 
 
 
Frank Ramos 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Texas Tech University, Frank Ramos, Jr., May 2010 
 

144 
 

APPENDIX B:  COVER LETTER TO SUMMER ENTRY PROGRAM STUDENTS 
(Personalized to Student) 
City, State Zip 
 
Dear Student: 
 
I am an Ed. D. candidate in the Higher Education Program at Texas Tech University 
conducting research for my dissertation.  I am currently doing research on my 
dissertation, Exploring Summer Entry Programs at Three Texas Law Schools. I am 
requesting your participation by allowing me to conduct an in-depth interview with 
you.  As a student who participated in the Summer Entry Program at your school, I 
believe you possess a perspective of your institution that would be valuable to my 
research.  I would sincerely appreciate you sharing your time and experiences for my 
study. 
 
The study reveals your perspective and experience in the Summer Entry Program at 
your institution.  I have chosen an ethnographic approach.  It utilizes interviews with 
Summer Entry Program students.  The purpose of the study is to get your perspective 
and experience at the SEP at your school.  I anticipate beginning to conceptualize the 
emerging themes and patterns on how students cope with their respective challenges.  
The research will offer insight and relevance into what the challenges are and the 
resulting impacts and outcomes. 
 
For the study, I would like to conduct an interview with you.  The interview will be at 
a time and place that is convenient for you.  The interview will be scheduled not to 
exceed one hour in duration.  As explained in the participant consent form, your 
identity, and that of your institution will not appear in the study or during any 
subsequent presentations.  You will have the opportunity to review and comment on 
my dissertation draft and, if you choose, I can provide you with a copy of the final 
product. 
 
In addition, the study will involve a secondary participant representing your 
institution.  Within the next week, I will e-mail and am available by telephone to 
answer any questions you might have, and discuss your anticipated participation.  I 
look forward to benefitting from your knowledge and experience as a Summer Entry 
Program law student. 
 
Sincerely, 
 
Frank Ramos 
Higher Education Doctoral Student 
Texas Tech University 
College of Education 
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APPENDIX C:  PARTICIPANT CONSENT FORM 
 

Title of the Research Project:  Exploring Summer Entry Programs in Texas Law Schools 
 

You are invited to voluntarily participate in a research study.  The following information is 
provided to assist you in making an informed decision on whether or not to participate.  You 
are encouraged to ask questions at anytime during or after the interview.  The information 
collected may help the researcher to better understand Summer Entry Program students. 
 
Conditions and understanding of participant consent form: 
 

1. Participation in this study will require an approximate one hour interview at a time 
and place agreed upon by the participant and the researcher. 

2. This interview will be digitally-recorded to assist the researcher in data analysis.  A 
transcription of the interview will be available for the participant’s review. 

3. The researcher will allow the participant to review and comment on his findings; 
however, the researcher has no requirement to incorporate any of the comments into 
the final dissertation publication. 

4. The identity of the participant will not be revealed in the dissertation or during any 
and all presentations or publications that might be forthcoming. 

5. The participant is free to decide not to participate in the study or to withdraw at any 
time. 

6. In regards to the participants, there are no foreseeable risks or benefits. 
 
 
I, ________(print name)__________________________, have voluntarily agreed to 
participate in the interview(s) that support the doctoral dissertation of Frank Ramos, a doctoral 
student in the Higher Education Program at Texas Tech University, Lubbock, Texas.  The 
consent form is not valid after February 28, 2010. 
 
 
 
___________________________________________________________________________ 
Signature of the Participant       Date 
 
Dr. Roy C. Rodriguez (806/742-1997) will answer any questions you have about the study.  
For questions about your rights as a subject or about injuries caused by this research, contact 
the Texas Tech University Institutional Review Board for the Protection of Human Subjects, 
Office of Research Services, Texas Tech University, Lubbock, Texas 79409.  Or you can call 
(806) 742-3884. 
 
Please return the form to:  Frank Ramos, Texas Tech University School of Law, Box 40004, 
Lubbock, Texas 79409.  For further information about the study, please contact Frank Ramos 
at (806) 787-3709 or (806) 742-3990 x257 or e-mail:  frank.ramos@ttu.edu. 
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APPENDIX D:  INTERVIEW PROTOCOL FOR STUDENTS 
 

Dissertation Title 
 

Exploring Law School Summer Entry Programs 
 

General Information 
 
Name of Interviewee______________________Date of interview________________ 
 
Name and Location of 
college____________________________________________________ 
 
Time interview began______________Time interview ended_________________ 
 
Classification of law student____________________ 
 
Date began law school________________ 
 

Introduction 
 

Thank you for taking the time to visit with me.   I will use an audio-digital 
recorder during our interview session.  I will send you a transcription of this interview 
for your review.  This interview is the primary source of data collection for my 
dissertation.  If I use your quotes for my final paper, I will use the transcription 
verbatim, so that I do not change the intention of your response.  Pseudonyms will be 
used to protect your anonymity. 
 

Objective of the Interview 
 
 The objective of the interview is to explore issues related to your reaction to 
the Summer Entry Program at your law school.  I am interested in trying to understand 
how the Summer Entry Program affects your time as a law student.  I would like to 
explore the Summer Entry Program through conversation with law students and then 
begin to conceptualize the beliefs and attitudes of Summer Entry Program participants.   
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The Interview Questions 
Section I:  Opening Questions 

 
1. What is your life story?  Would you tell me a bit about yours? 

 
2. Why did you choose to go to law school? 

 
3. What is your family’s experience with higher education?  Are you the first in 

your family to graduate from college?  To go to law school? 
 
Section II:  Applying to Law School 
 

4. Which law schools did you apply for admission?   
 

5. Did you participate in a pre-law society/program at your undergraduate 
school? 

 
6. What is your major? 

 
7. Have you had any law related job(s) or experience with law-related job(s)? 

 
8. Describe your relationship with a lawyer(s) you may know. 

 
Section III:  Accepting Admission to Law School 
 

9. Were you offered a scholarship or other incentive? 
 

10. Were you accepted to any other law school(s)?   
 

11. Were you accepted only on the condition of being a Summer Entry Program 
student? 

 
Section IV:  The Summer Entry Program 
 

12. What do you like about the summer entry program?   
 

13. What do you dislike about the Summer Entry Program? 
  

14. Was there anything in the program that you found frustrating?   
 

15. Do you think that the summer entry program is helpful?   
 

16. How do you feel about the format of the program?  
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17. Do you think the program is long enough?   

 
18. What do you think about the courses you were offered during the program?   

 
19. Do you have any suggestions for changing or enhancing the program? 

 
20. Did you know about summer entry programs while applying to law school?   

 
21. How do you think the program prepared you for your first semester of law 

school?   
 

Section V:  Stigma in being in the Summer Entry Program 
 

22. Do you feel like you are somehow being treated differently by being in the 
Summer Entry Program?  Do you think this program causes a stigma by being 
enrolled in it? 

23. How do you feel about other members of the Summer Entry Program at your 

school? 

Section VI:  Plans after law school 

24. Do you plan to take the bar exam? 

25. Do you plan to take BAR-BRI or some other bar review course? 

26. What kind of law do you plan to practice? 

27. Was law school what you expected? 

28. Do you feel like you have made long-life friends while in law school? 

Section VII:  Miscellaneous 
 

29.  Is there anything you would like to say about the Summer Entry Program? 
 

30.  What do you think of the Socratic Method? 
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APPENDIX E:  LETTER OF APPROVAL FROM THE TEXAS TECH 
UNIVERSITY INSTITUTIONAL RESEARCH BOARD 
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APPENDIX F:  PROFILE OF STUDENT AND ADMINISTRATOR 
PARTICIPANTS 

 

 


