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Chapter 1: Reflection 

 

Master of Science in Interdisciplinary Studies 

New Media Communication in Education 

 

This chapter reflects on my development as a scholar and evaluates the learning process 

that the four projects within my areas of study afforded. In this essay, not only do I assess 

the work I have completed, but I also provide a means for self-examination and exploration. 

The MS/New Media paper presents an overview of my learning experiences while pursuing 

my Master of Science degree, and demonstrates how the projects, assignments, and 

coursework helped prepare me to address future academic goals and professional 

challenges. 
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MS/New Media 

 The cultural foundations of education are daily underpinnings of my professional 

existence in higher education. I am constantly reminded in research, for my job in 

administration, and as a graduate student, of the need for ethically generated empiricism. 

My meaning making has come in large part from my experience as a master’s student in the 

Interdisciplinary Studies graduate degree program, where I put all of myself into the 

coursework, and most importantly, I gained a greater understanding of the world and a 

foundation upon which my interest in higher education is built.  

 Research and teaching are the crossroads at which higher education exists. Great 

scholar-researchers in the field understand that new media communication in education is 

a very fluid area of study, rich with opportunities to glean context and insight in every 

interaction. My own scholarship in the field has focused on both qualitative research 

through reviews of literature, and quantitative research through statistical methods, 

something that gave me great perspective during my ultimately successful quest to have 

my first academic paper accepted for presentation at the Association for Education in 

Journalism and Mass Communication Convention. 

 I decided to major in the Interdisciplinary Studies of New Media Communication in 

Education for my Master of Science degree because upon completion of my undergraduate 

studies, I was seeking a bridge of understanding in regards to the connectedness of new 

media's role in education. By expanding my horizons through coursework in Educational 

Psychology and Educational Instructional Technology, I was able to gain great focus on a 

research agenda that concentrates on generating research for the psychological effects of 
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new media on teachers and students, and how these areas work together to better 

pedagogy and instruction in the field of education. 

 The area of focus for my research agenda occurred to me during the second 

semester of my master's studies. Completing the Educational Psychology statistics courses 

gave me the ability to progress as a scholar in my Mass Communications, Technical 

Communication and Rhetoric, and Educational Instructional Technology classes. By 

applying the knowledge I gained from the Educational Psychology statistics courses, I was 

able to appreciate, comprehend, and analyze the data in the journal articles I examined for 

the Technical Communication and Rhetoric, Mass Communications, and Educational 

Instructional Technology classes I completed. These abilities furthered my development in 

writing reviews of literature and creating sound methods sections for research papers. 

These skills and budding expertise generated great intellectual enthusiasm and furthered 

my academic curiosity to learn more about Educational Psychology, and how increasingly 

important this discipline is, as higher education moves forward down the information 

superhighway at a speed heretofore unimaginable. 

 The role I envision for myself, and I hope this will explicate itself wholly organically 

as I advance as a scholar, is that of one that will help track and make sense of the changing 

culture in the field of education. Within this shifting culture includes such areas as, how 

education is aided and spurred forward by both personal and mediated communication, 

and how that development can help shape learning experiences into even more productive 

experiences for everyone involved in education. 
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My academic journey post-undergraduate had only a generic, somewhat non-

descript direction when I registered for my first semester: I wanted to learn “more about 

what I learned about” as an undergraduate.  Upon completing my undergraduate studies, in 

which I earned a Bachelor of Arts degree in advertising and completed a minor in general 

business, my level of curiosity began to intensify as I became increasingly hungry for more 

knowledge, and eager to seek answers to the questions that were stimulating my 

intellectual hunger. I realized then that even though the curricula within my undergraduate 

program of study in Mass Communications and business had both great breadth and rigor, I 

yearned for a deeper understanding, something I touched on at times during extended 

discussions with professors during office hours or in the hallway after class, but ideas and 

concepts that were beyond the scope of the courses I had participated in with these 

outstanding professors. 

Moreover, immediately upon graduating with my bachelor’s degree, I was also 

beginning a career in higher education administration. Through a fortunate series of events 

and decisions, I was hired into a full-time job from my graduate assistant position in the 

Office of the Registrar at Texas Tech University, where I had also previously been employed 

as an undergraduate intern/student assistant. Because I worked directly, and only, for 

Registrar Bobbie Brown, I was able to see how the department was managed and how it 

functioned from the top, down. I was also able to, before even understanding the 

machinations of the department itself, see how problems were solved and why important 

decisions were made.  

The lessons I learned during the first few years of my higher education 

administration career in the Office of the Registrar were nothing short of invaluable 
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learning experiences that spurred forward my personal, professional, and academic 

development, and really could have been construed as sort of orientation units for an MBA 

program. To that end, I seriously considered pursuing an MBA graduate degree at Texas 

Tech; alas, my passion for knowing the “why” and “how” rather than focusing on “how 

many” or “how much” – great and important issues in themselves – would only be met by 

pursuing graduate work in the areas of education, Mass Communications, and Technical 

Communication and Rhetoric. Because my position as an undergraduate and later graduate, 

in the Office of the Registrar was heavily based on technology and its applications in higher 

education and instructional development, I grew exceedingly interested in learning and 

understanding the deeper meanings and thought processes involved in the psychology of 

technology in education. 

The first, and most logical, class to successfully complete was something research 

methods oriented that also connected to technology. Since I no longer saw the MBA as 

fitting in with my career goals (though I would still consider pursuing one today because 

management, accounting, finance, and business are all very significant areas within the 

higher education system), as a temporarily admitted graduate student I registered for Dr. 

Brian Still’s “Usability Testing and Research Methods” class, a graduate level Technical 

Communication and Rhetoric course offered through the Texas Tech Department of 

English. In that very first graduate class, I was able to wrap my intellectual arms around the 

idea of what graduate studies could do for me, and how the tentacles of new media 

communication in education could lasso a career in the field for me, and allow me to 

advance not only as an administrator, but an innovator as well.  
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Part of my job, and I will come back to this as it connects more logically to my 

studies in a later section, involved the marketing and advertising push behind another 

rollout of the Banner program for Texas Tech University students, faculties, and staff 

members. What is the major drawback or concern for Banner users on this campus? 

Usability issues, whether it means not being able to enter grades, or find sections, or even 

find a correct statement for a bill, or when financial aid is being disbursed. These issues 

cast an umbrella that covered the entire university campus, meaning every single Texas 

Tech student, faculty and staff member was a stakeholder in the process. The message I 

transmitted as a representative of the Office of the Registrar would have to be heard – and 

understood – by very diverse clients both internal, and at times for transfer students and 

other institutions needing information from Texas Tech, external as well. 

The key to formulating such a method had to deal with two significant philosophies: 

What the product itself was (and was not), and how the product fit in, or even could better 

fit in, with the needs and wants of our audience. Usability, as a research methods class, was 

– in looking back – the best choice I could have ever made for a preliminary graduate 

course, even though I initially really only registered for the class because the course 

description sounded interesting and I was, quite frankly, merely a temporarily admitted 

graduate student at the time, and had charted no course for graduate study. 

As the semester wore down, I was being advised that I should either apply to the 

Mass Communications or Technical Communication and Rhetoric graduate degree 

program, both of which appealed to me for similar and different reasons. For a second 

graduate course, I completed a special topics class in advertising, through the College of 

Mass Communications, and that course drilled deeper into the area of message processing, 
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something that became essential to my career as we used new media to disseminate critical 

updates, but also used new media for the day-to-day messages that involved everything 

from grading and end-of-term processing to preregistration and adding or dropping 

courses.  

As silly as it might look here on the printed page, I was beginning to get very excited 

about seeing how my graduate studies were, literally on a daily basis, making me better at 

my job, and by extension, helping me better meet the needs of our internal and external 

clients. Rather than press a button or ask clients to fill out a form, I had moved to the point 

of wanting to troubleshoot the issue itself, understand the culture behind the query, and 

figure out a way to solve that issue, hopefully once and for all, and use the applicable theory 

to springboard that into solving additional issues, all the while being aware of how these 

decisions and changes impacted each other, and other processes. 

At about that time, I decided to apply for a Master of Science in Interdisciplinary 

Studies. The only issue I faced was that since I could not combine the two programs I had 

studied in as a graduate student, doing one class each in Mass Communications and 

Technical Communication and Rhetoric in back-to-back semesters, what else would I 

combine into my graduate studies? After going to the “So you want to be a graduate 

student” seminars and talking afterwards in person or via email with graduate faculty, I 

quickly came to the understanding that in order to give validity and credibility to a 

graduate degree – to make it legitimately academic – I had to complete and succeed in at 

least one introduction to statistics graduate course, and one advanced graduate statistics 

course.  
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Seeing that all of my career work centers around statistics in an educational setting, 

I found two Educational Psychology courses, EPSY 5380 “Introduction to Educational 

Statistics” and EPSY 5381 "Intermediate Educational Statistics" that met those needs. I was 

advised to take both statistics courses in person during the long semester, and register only 

for those offered as face-to-face delivery method classes, because statistics is undoubtedly 

one of those areas where writing the statistical formulas out on the board or going through 

the processes and steps in the SPSS readout in person with participation from the professor 

and classmates can enhance the overall learning process. While absolutely fine versions of 

statistics courses are offered online through the Texas Tech distance education program, 

and during the summer semesters, I was informed that I would “get a lot more” out the 

classes by completing them back to back, in person during the long fall and spring 

semesters, so that is exactly what I chose to do. 

These two statistics classes pushed me forward in a very significant way. I realized 

the value of mathematics, understanding the importance of listening to what the data is 

telling you, and using the proper statistical method for analyses. The EPSY 5380 

“Introduction to  Educational Statistics” course took us through the basics of statistics, such 

as the statistical scales of measurement and frequency distributions, and covered 

descriptive statistics with measures of central tendency, measures of variability, normal 

curve and standard scores, z-scores, probability, correlation, regression, statistical 

inference, z-tests, t-tests, confidence intervals, and analysis of variance (ANOVA), before 

demonstrating the power of statistical analysis with multiple comparisons and chi-square 

to end the semester. That introductory statistics course led into the EPSY 5381 

“Intermediate Educational Statistics” class, in which my classmates and I were introduced 
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to and became experienced users of the SPSS statistical software. It was in this 

intermediate level statistics class where multiple regression, two-way ANOVA, analysis of 

covariance (ANCOVA), multiple analysis of variance (MANOVA), multiple analysis of 

covariance (MANCOVA), and discriminate analysis gave me the ability to pick up any 

journal article I needed for my graduate research papers and understand immediately 

every methods section and section of analyses. This incredible experience facilitated my 

maturity and development as an academic thinker, and it was at that point in time that I 

began to realize why and how becoming an academic and a scholar could be so exciting. 

Running peripheral to that, but in what would become important and critical to not 

only my development was the “Integrated Communications Campaigns” class I completed 

with Dr. Bichard through the College of Mass Communications. That entire academic root of 

the course is the intellectual stem to which my entire career, and ambition, connects: The 

brand of a product and the new media technologies, specifically in my case it would relate 

to education. For the class, however, it was for healthcare communication, which was even 

better, because I was able to see how diverse stakeholders interacted and received (or in 

some cases did not receive or process) messages.  

This utterly fascinating integrated communications course taught me branding 

inside and out from two trade-based books used as texts for the class that I still keep on my 

desk today, Scott Bedbury’s “A New Brand World” and Mike Moser’s “United We Brand.” 

From an academic standpoint, I was finally a research assistant, digging into the literature, 

helping put together and create a proposal for a company that had contracted with Texas 

Tech, and participating in the project for a Brown University grant. So, my development as 

an academic went from second to fourth gear, and generated further educational 
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momentum, as I realized this was something I could do, and do well collaboratively with 

the class and professors involved.  

Of course, this branding course turned into much more than that: Our work was not 

only successful, but it was accepted for presentation at the Association for Education in 

Journalism and Mass Communication Convention. The branding, determining of current 

practices, investigating pro-program patterns of communication, and learning the attitudes 

and opinions of personnel in regard to company training efforts of the present and past 

was actually, as it turned out, a better experience for me than doing something within 

higher education itself, because I was able to separate and see how different publics 

reacted to each other, and within a group, with none of my own biases involved, since the 

focus of the project was outside of the areas I am more familiar with (and have an opinion 

and/or understanding of).  Again, the leadership of our professor, and the three other 

Texas Tech faculty professors involved, was akin to what I understand a research project 

for a professor to be, and I had appropriate involvement as a graduate student, 

understanding the process, adherence to standards, IRB – the entire echelon of real 

research at a very high level. 

While my Educational Technology classes fit in chronologically at this point, I want 

to move to how the previous project connected a final, and very significant, time in the 

program of study I designed with the help of my advisor. This is arguably one of the most 

important factors of ANY research project, distilment of knowledge, epistemology, 

everything: Is the message being transmitted in a way that makes sense and is practical to 

the user (client)? This relates to my work in Banner, and all the work I do in professional 

organizations as part of my career (TACRAO, AACRAO, and SACRAO).  
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Additionally, not only do I continue to apply the knowledge I gained from the 

integrated communications branding course to several aspects of the daily interactions in 

my career, but I also find myself constantly referring back to this learning experience 

during my participation in classes that fall outside the realm of Mass Communications. 

While my participation in Dr. Bichard’s branding course was one of the most valuable 

experiences I have ever had at Texas Tech, the significance surrounding the deeper 

understanding I developed of branding and integrated communications extends even 

further to reach various aspects within my personal life as well. Branding can encompass 

everything from a font or a logo to the daily “Guns Up!” gesture from the parking attendant 

in a campus booth. This may sound like a slight exaggeration, but I can honestly say that I 

have referenced Moser and Bedbury on numerous occasions in class discussions, course 

assignments, term papers, even job interviews. I also used these two outstanding branding 

books as context pillars for the framework in a very dense instructional design term project 

I developed for one of my courses in Educational Instructional Technology.  

To that end, the Educational Instructional Technology courses I completed through 

the College of Education were essential to my development as an academic and as an 

employee in the Office of the Registrar. Not only did these courses provide me with the 

knowledge, skills, tools, and resources to increase my productivity and efficiency in the 

daily responsibilities of my career, but they also allowed me to gain a greater 

understanding of the overall learning process, and how knowledge is processed and 

developed when instructional technology is integrated into educational methods and 

practices.  



15 | P a g e  

 

While the instructional design class allowed me to apply concepts from Moser and 

Bedbury, along with the branding knowledge I acquired from the integrated 

communication course, it also gave me a chance to gain experience in the various elements 

involved in the instructional design process, such as instructional aims, front end analyses, 

and instructional strategies plans which include components of goal analyses, task 

analyses, instructional objectives, assessment plans and materials, instructional 

prototypes, learner and contextual analyses. Being able to develop my very own 

instructional design project was I challenge I knew I would face with enthusiasm, and I did. 

While the final project turned out to be a very successful piece, to me it was much more 

than a simple “A” letter grade, the project was an accomplishment that stimulated my 

desire to educate and instruct.  

Furthermore, in one of my more recent Educational Instructional Technology 

classes, I was given the opportunity to reflect on ten scholarly articles, in which I reviewed 

literature on an educational instructional technology topic of choice for a term project. 

Being the Apple nerd that I am, I choose to conduct reviews of literature on articles 

pertaining to the educational effectiveness of integrating the iPad (and other smart tablets) 

in learning and instruction. That experience was not only valuable in increasing my ability 

as an academic writer and thinker, but it also helped me gain great insight and perception 

on the educational system’s experiences, attitudes, and perspectives on the integration of 

new media technology and communication in education and instruction. The coursework I 

completed in these Educational Instructional Technology classes gave me significant 

intellectual traction in the field and also helped to better prepare me for a rigorous 



16 | P a g e  

 

Technical Communication and Rhetoric class that I would partake in during an upcoming 

long semester. 

The rhetoric of scientific literature (which includes, of course, technological 

rhetoric) is something that Everett Rogers might want to include on his Diffusion of 

Innovations charts and graphics. That is, while a lot of laggards and non-adopters are wary 

of the technology, research across disciplines has shown that a lot of it is because people 

simply do not understand the technology, what it can do for them, what it does and does 

not replace, and how it can benefit – and in some cases, extend and raise the quality of – 

their lives. I was fortunate beyond belief to be steered into taking the “Rhetoric of Scientific 

Literature” course through the Technical Communication and Rhetoric program in the 

Department of English during my final long semester in this graduate program, taught by 

the man who, first as a practitioner and then as an academic, literally wrote the book on 

this topic.  

For background, the MS/IS at Texas Tech, according to the school’s website, is often 

used by professionals or want to augment and extend the understandings, ideally, behind 

what they do every day, how to make it better, and how to have more of an impact; indeed, 

if the right program is designed and proper rigor is included, this should, by extension, 

happen as a matter of course. For my term project in the “Rhetoric of Scientific Literature” 

course, I was given the opportunity to tackle a problem or issue that has constantly stymied 

us at work, turn it into an academic query, and break it down through research to gain a 

better understanding, and formulate possible solutions. This was an assignment my 

supervisor had put upon me after I had successfully handled the local arrangements for the 
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annual TACRAO conference in preparation for our biggest event of the year, which involved 

hundreds of professionals from dozens of colleges in Texas and the surrounding region. 

This time, however, the problem was something we needed to address 

institutionally. Our office had been behind implementation of the wide-reaching SharePoint 

Solutions Software program that helped us communicate and collaboratively work with 

academic advisors, associate academic deans, and the university’s top administrative 

offices. To those in the loop of the SharePoint development and implementation, most all of 

the processes, functions, arrangements, accessibilities, tasks, resources, and tools seemed 

sensible from the beginning. Some of those receiving the information, however, did not 

have similar media literacy foundations upon which to draw context and knowledge from 

using the same information.  

For the Office of the Registrar, our challenges surrounding the usability of 

SharePoint were “classification issues in instructional writing” and my end-of-term project 

for the “Rhetoric of Scientific Literature” course was “a scientific approach to the 

development and classification of instructional material for the practical application of 

Microsoft SharePoint Solutions Software.” The TTU College Contacts SharePoint 

Instructional Manual became, in a lot of ways, everything I set out – unknowingly! – to do 

from a professional aspect when I started graduate school. We focused on the users, and 

gave them the resources to organize, track, and complete tasks through the most efficient 

possible methods, as I noted in my abstract and introduction. This SharePoint instructional 

manual became something we distributed widely, albeit internally, though I do hope to 

present to the TACRAO conference in a seminar I will lead at the 2013 gathering.  
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While I will get into in a bit what this program did for me academically, this would 

be a good time to point out that while I was in the Master of Science program, I received 

two promotions, and two significant (during a wage freeze) increases in pay, in the Office of 

the Registrar. I went from working in a supervisor’s office at a table with my 13.3” 

MacBook, to having my own space in a four-person cubicle with a monitor, to having my 

own office with two huge monitors and my own student assistant (who just so happens to 

be a 4.0 student); something else I learned in graduate school is to surround yourself with 

high achievers and good people if that is something you envision as an important part of 

who you also are as a person. 

Academically, the statistics and data analysis classes I completed put me in 

conversations I never would have been able to be part of without gaining these important 

tools for my academic toolbox. I could listen patiently as fellow employees far more 

experienced than me struggled through data, and I could recognize and understand the 

data at first glance by applying the knowledge I gained through the statistical classes I 

completed in Educational Psychology. I was finally able to put together research processes 

that would gain great understanding, and great options for resolution, whereas others, 

again much more experienced than me, would poke around in the ether at quick fixes 

generated by break room water coolers or in coffee-shop research sessions. This graduate 

program unveiled something in me I only hoped existed, and it allowed me to develop into 

the professional and scholar I had only a faint inkling of when I even thought about 

“graduate school” and what all that would entail. 
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Let me take you, in conclusion, back to my undergraduate education very briefly, 

and one class specifically: News Writing, because with apologies to Mr. Robert Wernsman, I 

buried my lead in this paper. 

Most, but perhaps not everyone, who is part of my academic journey might not 

know that as of Aug. 28, I am an accepted doctoral student in the Texas Tech University 

Ph.D. program for Educational Psychology, where my study of expertise will be “New Media 

Communication in Education,” something wholly attributable to the professors and my 

program of study in the Master of Science Interdisciplinary Studies graduate school 

program.  

As an undergraduate student, I graduated one semester early, hoping that I might 

find something I truly loved to do, but trying to reconcile that with the fact that I love living 

in Lubbock and working for Texas Tech. This graduate program led me to what I want to 

do, and what I want to be: I want to be a college professor who researches and helps create 

knowledge in the field of new media communication in education, and I want to be a leader 

in this emerging area of educational instruction. So, just two short months after turning 22, 

I graduate from college with a Bachelor of Arts degree. Two months before turning 25, I am 

a fully admitted doctoral student at Texas Tech. I have been through various academic 

colleges for my undergraduate and graduate coursework (actually four programs as a 

graduate student) and I will go through the Educational Psychology doctoral program for 

my pursuit of a Ph.D.  

The final courses in my Master of Science program are one pertaining to public 

relations in new media (which we use on a daily basis in my job), and one intensive 
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analysis and application course relating to theoretical approaches to technical 

communication. One of the last classes during my final long semester was an Educational 

Psychology course in which we studied the philosophy of education, a new chapter of 

which is being written centered around how new media does, does not, and can better, fit 

into education.  It was in this Educational Psychology class that I completed one of the 

more challenging academic writing assignments in my graduate career, a counter-

argument on the future of Marxism in education, a topic I was only dimly familiar with from 

a hazy political science perspective. Nevertheless, the end result was a valuable experience 

in that I was removed from my comfort zone and faced with a task that I would be 

persistent in gathering the tools and resources for success, in an effort to piece together 

and make sense of a seemingly ambiguous puzzle. 

This Master of Science program took me from out of the stands then onto the 

sideline, and into the game itself, where these issues surrounding new media 

communication in education are hammered out and better understood. The coursework, 

class discussions, course readings, writing assignments, term papers, and research projects 

gave me significant intellectual traction, both professionally and academically, and allowed 

me to understand in greater dept what it takes to become a scholar. I could never have 

envisioned a career, or a path to which, that would be so exciting and rewarding, one that 

allowed me to develop as a thinker and made me a leader as a professional.  

 

 

 

 

 

 



21 | P a g e  

 

Chapter 2: MCOM 

 

College of Mass Communications 

MCOM 6315: Integrated Communications Campaigns 

Dr. Shannon Bichard 

Fall 2010 

 

This branding course was a seminar in managing and analyzing the success of integrated 

communications campaigns. Our assignment for the class was to develop a proposal for 

“branding health communication strategies aimed at healthcare professionals,” which 

included participating in the project for a Brown University grant. My contribution to this 

project focused on “sustainability, organizational commitment, and reinforcement.” 
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Sustainability, Organizational Commitment & Reinforcement 

Sustainability objectives for communication training campaigns are composed of the 

following actions: encourage organizational stakeholders to participate in well-planned 

communication training sessions provided through functional interactive instruction (Reed 

et al., 2000), and subsequently, sustain knowledge, understanding, and attitude change 

(Reed et al., 2000), ultimately improving routine behavior and performance among 

trainees and throughout the healthcare organization (Glanz et al., 2002), and finally, offer 

and motivate participation in scheduled relevant refresher training sessions as a means to 

reinforce organizational commitment (Bylund et al., 2008).  

Much research has been conducted with the objective of determining what 

motivational factors exist that influence the likelihood of long-term commitment to new 

behaviors. According to the social cognitive theory, human behavior is defined as a 

dynamic, corresponding interaction of the triad of the environment, personal factors, and 

behavior, in which case human behavior is learned vicariously (Fishbein, 2003). Albert 

Bandura’s social cognitive theory of learning and development argues that human behavior 

is learned observationally through modeling and observation by watching other people’s 

behavior (Cherry, 2010). 

Results from a cross-sectional survey conducted by Thomas, Sexton, and Helmreich 

(2003) yielded low communication quality rates based on opinions from nurses and 

physicians (Raica, 2009). Authors deduced possible benefits from training in areas 

including listening skills, conflict resolution, and effective methods for relaying information 

or upholding an opinion (Raica, 2009). Research suggests that communication training 
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produces beneficial changes among hospital staff members (Raica, 2009). Results of a 

recent communication training study on nurses’ communication self-efficacy revealed the 

value of communication training in healthcare environments including improvements in 

communication self-efficacy, assertiveness skills, decision-making, and perception of ability 

to effectively communicate with doctors and physicians (Raica, 2009). 

It is important to realize that learning through didactic training sessions does not 

necessarily lead to long-term commitment to newly enforced behaviors. However, 

changing human behavior specifically, communication behavior among healthcare 

professionals is consistent with the belief that the combination of communication skills 

training and refresher training sessions at regular intervals is effective in changing and 

committing to new communication behaviors within a healthcare environment setting 

(Bylund et al., 2008).  

In addition, studies show that the use of incentives may also increase hospital staff 

motivation to improve quality of performance. Findings from research conducted by Health 

Services Management Research (2006) revealed evidence that financial and competitive 

motivations are associated with staff members’ behavioral responses to incentives (Reiter 

et al., 2006). Results of this research confirm that employees respond to financial 

incentives for quality of performance; however, the response is not universal across all 

hospital environments (Reiter et al., 2006).    

Persuasion literature illustrates the declining effectiveness of communication 

messages over time (O’Keefe, 2002). Upon completion of initial communication skills 

training, periods of escalation and diminution are expected. For these reasons, 
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organizations must accept the circumstances in which communication campaigns are 

designed and implemented. Long-term effects of communication skills training can only be 

accomplished through reinforcement and commitment to organizational focus on attitude 

change among healthcare cultural leaders within the environment. 

Research indicates a positive relationship between employee productivity and 

organizational commitment, which is enhanced through empowerment and organizational 

trust throughout the healthcare culture (Laschinger, et al., 2000). In order to achieve long-

term results from communication skills training, healthcare work environments must 

establish organizational trust and empowerment, which in turn leads to increased 

organizational commitment (Laschinger, et al., 2000).  

In addition, the environmental structure of a healthcare culture must abide by the 

formal and informal hierarchy of communication status in order to produce positive 

communication outcomes (Ashcraft, 2004). Stanley Deetz’s critical perspective on 

organizational theory emphasizes the benefits of exposing the consequences of 

organizational colonization in order to ensure positive enhancement of employee 

commitment and productivity (Ashcraft, 2004).  

According to Deetz, just as the corporate sector has colonized various areas of our 

societal existence (i.e. relationships, government, media, and edification), social and 

political trends also exist among workplace environments within organizations (Ashcraft, 

2004). However, unlike social and political trends, the jurisdiction of corporate power is 

not probed due to the unostentatious nature of colonization (Ashcraft, 2004). Ascribable to 

the systematic deterioration of stakeholder involvement in organizational democracy, it is 
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necessary to unmask the ramifications of corporate colonization as a means to regenerate 

corporate democracy, which in turn produces “active citizens” or committed employees 

within an organization’s society (Ashcraft, 2004).  

Quality management research indicates the impeding barriers to and rudimentary 

elements necessary to achieve sustainability through reinforcement. According to Richard 

Reed (2000), sustainability arises from the peak of the organizational food chain and 

cannot be achieved unless long-term commitment of top management is demonstrated 

throughout all organizational team members (Reed et al., 2000).  

Sustainability requires cross-functional communication at various levels throughout 

the organization (Reed et al., 2000); foundational elements necessary to accomplish 

beneficial sustainability results are twofold: essentially, leadership and top management 

dedication must be substantiated on a long-term commitment basis and subsequently, 

employee training and education must provide trainees with the fundamental knowledge 

and understanding required to instill attitude and behavior change (Reed et al., 2000).  

According to Albert Bandura’s social cognitive theory, a person must be 

“behaviorally capable” in order to change behavioral performance (Glanz et al., 2002); a 

person’s behavioral capability involves acquiring the knowledge and skills necessary to 

perform and follow through with newly introduced behaviors and promote mastery of 

learning through skills training with the ultimate goal being the production of a positively 

influenced behavioral pattern across all aspects within the environment (Social Cognitive 

Theory, 2010).  
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The social cognitive theory encompasses a three factors environment relevant to 

health communication due to the theory’s examination of perceptional, psychological 

aspects and features of behavior relevant to understanding behavioral adaption (Social 

Cognitive Theory, 2010). This triadic theory is composed of three independent constructs – 

environment, personal factors, and behavior – in which the dependent factors (i.e. learning 

and change in behavior) are interactively contingent upon (Glanz et al., 2002; Bandura, 

1977; Bandura, 1986). The conceptual framework of behavioral patterns is constructed 

upon sociostructural influences and environmental facets and furthermore, the social 

cognitive theory concept of observational learning illustrates behavioral change by virtue 

of observing the behaviors of one or more persons and ultimately gaining reinforcement 

through adherence (Bandura, 1977).  

Within the essential framework of communication skills campaigns, it is of utmost 

vitality that the value of organizational commitment is communicated throughout all 

aspects of campaign efforts. Research illustrates the benefits ensuing from the application 

of two models that lay the groundwork for fundamentally enhancing hospital culture in 

healthcare environments: the implementation model and the communication model 

(Dowling, 2005).  

According to Dowling (2005), the first component of the implementation model 

involves determining and identifying the following key elements associated with campaign 

efforts: anticipated outcomes in relation to environmental and behavioral adoptions and 

changes; most effective way to overcome current and future impeding obstacles; realistic 

anticipated timeframe for successfully accomplishing communication goals and achieving 

expected results; specific resources and persuasive elements necessary to communicate 
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vision and instill enthusiasm through the most effective means to all organizational 

stakeholders.  

The second element of the implementation model illustrates the importance of 

convincing healthcare staff and stakeholders to believe and have confidence in the 

communication campaign (Dowling, 2005).  

In order to achieve organizational commitment to the campaign, at least one 

management team member is necessary to serve as the primary leader for persuasively 

representing and influencing organizational commitment achieved through this domino 

effect (Dowling, 2005). The level of employee commitment is determined by the “buy-in” of 

healthcare staff and is accomplished through the influence of departmental leaders 

involved in positively promoting campaign efforts, which in turn leads to consistent 

organizational commitment (Dowling, 2005).  

Staff and departmental employees must buy in to the key elements of the campaign 

and posses confidence in anticipated long-term campaign results (Dowling, 2005). Clear 

and concise organizational communication of key elements is the primary contributing 

factor to understanding and committing to the implementation of an organizational change 

campaign (Dowling, 2005). In addition to the required stipulations above, it is noteworthy 

to mention the fact that Dowling’s research equally stresses the momentousness of 

continual reinforcement of learning efforts and the desideratum of aligning organizational 

reinforcement and commitment (Dowling, 2005) by virtue to motivate progress and 

fundamentally lead to long-term communication effectiveness. 
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By monitoring affective and behavioral reactions to and progress toward 

communication skills training efforts, organizations will effectively sustain learning and 

organizational campaign leaders can build solutions for any and all existing and future 

impediments while making campaign adjustments as needed throughout the established 

timeline (Dowling, 2005).  

In addition, it is essential that organizational leaders are mindful of cynical 

expectations in initial employee and staff member attitudes associated with the embryonic 

commencement of organizational change projects. It is in these initial stages of the 

campaign that motivation strategies should be implemented in order to tackle resistance 

while encouraging the widespread adoption of learning and attitude/behavior change and 

furthermore, sustain learning and behavior change through the use of efficacy-based 

strategies during the latter stages of communication campaign efforts (Prochaska, 

DiClemente, & Norcross, 1992).  
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Chapter 3: EDIT 

 

Department of Educational Instructional Technology 

EDIT 5316: Foundations of Instructional Technology 

Dr. Steven Crooks 

Fall 2011 

 

This new media course provided students with an overview of the field of instructional 

technology including the design, development, utilization, management, and evaluation of 

instructional systems. For my term project, I chose to reflect on and conduct reviews of 

literature for ten scholarly articles pertaining to the “educational effectiveness of 

integrating the iPad and new media devices in learning and instruction.” 
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Reflection: Will the iPad Revolutionize Education? 

 Eric A. Walters believes that yes, the iPad will revolutionize education. At Walters’s 

institution, Marymount School of New York, educators have implemented the use of the 

iPad in their classrooms as a “creation tool” rather than a consumer tool. Students and 

faculty members have discovered that the device is beneficial to their educational 

experiences in that it is convenient, portable, and provides a new platform for learning 

activities, experiments, and interaction. Walters explains that the reasoning behind his 

attitude on the iPad is based on the iPad’s ability to provide creative opportunities for 

users to experience an innovative way of learning and development. Walters claims that 

the iPad is more than just a replacement to the laptop because it provides elements of 

curriculum support that a laptop cannot provide. 

 On the other hand, Michael Baum has a very different opinion on the iPad in 

education. Baum believes the iPad is merely an improvement in education and doubts that 

the device will have any significant impact on teaching methods or student learning 

outcomes. His skepticism seems to be based on the belief that the only benefit in using an 

iPad as opposed to a conventional computer is the iPad’s portability. Baum also suggests 

that the iPad is incapable of allowing students to complete any considerable amount of 

writing and furthermore, does not give students the opportunity to learn keyboard skills. 

 I agree with Walters’s notion that the iPad is beneficial to students’ learning 

experiences, not only because of its portability and convenience, but also because it 

provides so many more capabilities that a standard desktop or laptop computer does not 

provide. There are a number of iPad applications that provide users with creative 
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opportunities and academic support to influence learners throughout the learning process. 

Additionally, the iPad can motivate and engage learners in learning activities and provides 

a more interactive way for learners to develop certain skills and abilities. 

 Furthermore, I must question Baum’s implication regarding the iPad’s lack of 

keyboard and typing capabilities. Several companies have designed iPad cases with an 

enclosed keyboard about the same size as a standard laptop or netbook keyboard. 

Additionally, the iPad has Bluetooth capabilities, which allow users to connect any wireless 

Bluetooth keyboard to the iPad. This gives students the ability to learn keyboard skills on 

the iPad and type lengthy papers as well. Moreover, I believe the iPad is a convenient 

substitute for textbooks. Rather than hauling 20 pounds of textbooks to school every day, 

textbook content can be stored and conveniently accessed on the iPad. 
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Reflection: ENTER THE iPAD (or not?) 

 John K. Waters examines the ways in which Apple’s tablet computer is fueling 

educational computing programs, and measures the pros and cons of the iPad in 

comparison to netbooks and laptops. Waters explains that K-12 school districts have 

started exploring the iPad as a new student-computing platform in pilot programs, and are 

quite pleased with the iPad capabilities. School districts have found that the iPad’s 

computing experience is different in that it is better than the netbooks, and are predicting 

that it could make a difference in student engagement.  

 It is clear to me that the iPad pros (lightest weight and portability; uniquely 

engaging design and feel; intuitive interface; long battery life) are more beneficial than the 

pros associated with the laptop (size and power; user-friendly keyboard) and netbook 

(lightweight; affordable; long battery life). The Tale of the Tape table that compares these 

three devices indicates that the iPad’s touch keyboard is a con for projects that require 

heavy-duty computing. However, the iPad’s Bluetooth allows users to wirelessly connect 

any Bluetooth keyboard to the iPad for assignments that require extensive keyboard 

computing.  

 Moreover, Waters goes on to explain that, although iPads are becoming increasingly 

popular in the marketplace, school districts that are currently based in Windows 

environments are not as eager to integrate iPads into their educational programs. It seems 

as though Windows-based school districts are hesitant to implement iPads into their 

learning environments because they are uninterested in spending money on devices that 

do not leverage their existing software database. However, for districts that are already 
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using the Mac platform, it is a much easier choice to add the iPad to the learning 

environment because it is a natural fit that compliments the current Apple platform system. 

 I do agree that the iPad has probably sparked more interest and excitement in those 

school districts that are already on the Mac platform system, mainly because they are 

familiar with Apple products and have first-handedly experienced the benefits that those 

products provide, especially in terms of user-friendliness and design. But for Windows-

based schools that have not had any prior experience with Macs, they have not been 

exposed to the benefits and capabilities that Apple products provide, and therefore, are less 

interested in the iPad. Furthermore, it can be frustrating for users who have used nothing 

but Windows-based software to try to adjust and adapt to an Apple operating system, 

simply because the functionality and navigation of a Mac is different from what Windows-

based learners are familiar with. But, on the other hand, isn’t that part of the learning 

process? 
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Reflection: EER District Spotlight: iPads Take Off in Arlington 

 The Electronic Education Report District Spotlight provides insight on Arlington, 

Virginia public schools’ changes to its learning environment, which came about from a 

statewide iPad pilot program and a district leadership transition. Arlington underwent a 

transition from using personal computers to becoming a multi-platform and mobile 

district, and upgraded its wireless infrastructure to provide support for a bring-your-own 

technology environment. The district plans to provide all students with anytime, anywhere 

access to appropriate media devices and technology tools.  

 This new development was established as a result of the state’s Department of 

Education’s Beyond Textbooks initiative, which was designed to explore the potential 

benefits of wireless technology and digital textbooks in learning and instruction. Students 

began using materials on iPads to study social studies, and iPads were also distributed to 

the district’s leadership team, including superintendent, principals, and technology 

coordinators to give them the opportunity to discover how the iPads could benefit their 

individual productivity, as well as how they could be used in instruction. The pilot yielded 

positive feedback on the success of iPad implementation, and iPads proved to be beneficial 

in that they provide long battery life, are less costly than laptops, and provide users with 

the ability to work outside of the classroom. Furthermore, students were able to use the 

iPad to take view-only materials and make them interactive with an Adobe Ideas iPad 

application. 

 Arlington educators seem to believe that the benefits of opening up the district to a 

bring-your-own technology environment and implementing iPads into the learning system 
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will outweigh the challenges and will be well worth it, and I agree with them. As educators, 

it is our responsibility to prepare students for what they should expect when they leave the 

classroom and enter the real world. The best way to do this is to expose students to new 

media and allow them to become familiar with the latest technology so they can explore the 

capabilities of these devices and the many ways in which technology can benefit their 

personal and professional development.  

 I believe it is imperative that educators accept the fact that the innovative world of 

technology in which we live is constantly growing and developing. As technology continues 

to advance, new media devices are designed, produced, and released in the marketplace. 

The devices are then adopted by companies, organizations, and businesses and are 

implemented into their environments to facilitate learning and provide new opportunities 

and capabilities for users. If students can experience and understand the role of technology 

in our world and in their lives, then they will be better prepared for life outside of the 

classroom. 

 

 

 

 

 

 

 

 

 



38 | P a g e  

 

Reflection: Project iPad: Investigating Tablet Integration in Learning and Libraries at 

Ryerson University 

 In a recent study, Ryerson University investigated the emerging role of the iPad and 

tablet integration in learning and libraries. For the study, iPads were distributed to a group 

of students for the academic year to see how the students integrated the iPads into their 

daily academic lives. Students were asked to report on their experiences and how the iPad 

enhanced or inhibited their study, research, and learning. Students found that the iPad can 

be a powerful instrument in assisting collaboration, promoting organization, and 

facilitating learning regardless of field or level of academic achievement. 

 The students all agreed that the iPad altered their academic workflows, making 

them practically paperless, and offered superior performance in comparison to a 

conventional laptop. Aspects of superior performance include: intuitive touch-screen 

interface, efficient startup time, lightweight design, and excellent battery life. Although 

many consider the iPad to be a media consumption device, Project iPad allowed students to 

explore to concepts of production by identifying how the device may become an integral 

tool in aiding collaboration. Students discovered that the iPad is a hybrid device that can be 

used not only to consume information, but also to produce new content. 

 This pilot study designed to analyze the use of tablet computers in an educational 

setting revealed some interesting results. I think it is important for people to understand 

that the iPad is not just a luxury device that can only be used for consumption purposes. 

Because the iPad is marketed as a tool to bridge the gap between a Smartphone and a 

laptop, many people are not aware of the benefits of using the iPad as an active production 

tool for scholarly work. I was quite pleased to discover an article that shed some light on 
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how tablet computers can be an integral tool in academic life, and how these devices can be 

particularly useful in collaboration, organization, and learning activities. 
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Reflection: Post-PC Devices: A summary of early technology adoption in tertiary 

environments 

 Many institutions have adopted post-PC devices (PPDs) such as the iPad, and have 

introduced them into their tertiary environments. Based on a recent six-point typology 

development of post-PC device utility, Glen Murphy identifies worldwide trends in iPad 

adoption and use within a tertiary sector. The intent of Murphy’s paper is concerned with 

the capabilities of PPDs to facilitate teaching and learning in a tertiary context. Specifically, 

Murphy provides insight into PPD utility based on the following typologies: ubiquitous 

access to course and subject materials; enrollment and administration; peer-to-peer and 

peer-to-educator collaboration; content generation; research and material yielding; 

productivity enhancement.  

 It seems as though there are many different approaches to integrating the iPad into 

the classroom. For instance, some institutions feel that introducing the iPad into the 

learning environment is a logical extension of their current extensive e-learning and 

blended learning program. These institutions are consistently working to construct a 

curriculum around mobile devices, integrating a variety of learning activities created to 

incorporate and take advantage of PPDs capabilities.  

 Abilene Christian University, for example, introduced the “Mobile-Learning 

Initiative” and has found the deployment of mobile devices such as the iPad to be very 

effective for use in classroom interaction such as quizzes, attendance checking, in-class 

research, and polling tools to interact with students learning during class time. 

Furthermore, in iPad pilot projects developed to conduct student centered action research 

and examine user behavior prior to any significant m-learning strategy, many institutions 
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have reported successful student outcomes in the areas of active learning techniques, real 

time access, individualized content, and collaborative learning. Other institutions are using 

the iPad exclusively as a point of differentiation from a marketing standpoint, and several 

institutions have adopted the iPad into the classroom solely as a delivery vehicle for course 

materials. 

 The idea of using the iPad as a polling device to interact with students is new to me. 

I would be very interested to learn more about the specific tools involved in this activity, as 

it is something I would like to utilize in the future. On the other hand, it is discouraging to 

learn that so many institutions are adopting the iPad into the classroom purely as a content 

delivery tool for course materials. Students should be given the opportunity to explore the 

various features, functions, and elements of the iPad that could be useful to them in their 

daily academic lives. Apple iTunes has thousands of iPad applications available – many of 

which can be downloaded free of charge – that provide a number of educational 

capabilities for learning and instruction. It seems very uneconomical to adopt a device that 

has so many resourceful capabilities and not utilize it to its full potential. 
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Reflection: Las Vegas Schools Bet iPad Effort Will Improve Learning 

 Clark County, Nev., school district is conducting an iPad pilot study for middle and 

high school students to examine the benefits of interactive-textbook applications for class. 

Students were given iPad 2 tablets, each loaded with an Algebra 1 textbook application 

developed by publisher Houghton Mifflin Harcourt. The application is not an e-book, or 

digital version of a textbook. It is an engaging, interactive-textbook that includes touch-

screen lessons, video tutorials, and note-taking capabilities. So far this application has 

proved beneficial for students in that instead of using hefty paper textbooks, students 

receive truly personalized instruction anytime, anywhere.  

 I believe the school district made a wise decision by selecting Algebra 1 as the class 

subject for this pilot, since Algebra 1 is one of the most failed courses in the school district 

and only half the students passed the math section of the High School Proficiency Exam last 

year. The interactive-textbook application was designed to engage students, and in effect, 

has the potential to raise test scores and graduation rates. With the integration of the iPad 

and interactive-textbook, I believe the pilot study will yield positive results indicating 

significant student improvement. By providing students with interactive resources, 

additional content explanations, unlimited access to personalized instruction, and the 

ability to learn at their own pace, students are more likely to achieve successful learning 

outcomes.  

 Implementing the iPad program is one example of how educational institutions are 

trying to stay up to speed with current 21st century technology. However, unfortunately, 

many schools are reluctant to upgrade from their current outdated technology and media 
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devices because they are apprehensive about trying something different – something 

unfamiliar – and are uneasy about having to learn new operations, functions, and 

navigation elements. Educators must overcome this fear in an attempt to effectively 

instruct learners and keep them educated on new and current technology. Students should 

be given the opportunity to discover how new media can assist them in improving their 

learning experiences.  
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Reflection: Making a Difference with Smart Tablets: Are iPads really beneficial for students 

with autism? 

 Oakstone Academy, a school where autistic students are involved in academic and 

social activities with their similarly-developing peers, recently conducted a study to 

measure the effectiveness of iPads with students who demonstrated significant deficits in 

reading comprehension. Autistic individuals have significantly impaired sensory input, and 

for this reason, tablet technology was selected for this study because it provides multi-

sensory output. For this study, thirty students (three groups of ten participants) were 

selected to use iPads equipped with interactive e-book applications with full color pictures 

and simultaneous audio and text.  

 The study revealed that 29 out of 30 students improved when using the iPad and 

interactive e-books rather than textbooks, and there were no students whose 

comprehension decreased when using the iPad and interactive e-books. Furthermore, all 

three groups of autistic students showed statistically significant improvements in 

information acquisition when using the iPad and interactive e-books. Participating teachers 

were also asked to provide greater insight into the feasibility of using iPad technology.  

 Instructors’ insight revealed that students found the iPads motivating and that use 

of the iPad reduced off-task behavior. In addition, some students chose the iPad as a 

reward for positive behavior, and no students declined to use the iPad or needed to have 

their iPad privileges taken away. This study uncovered statistical evidence suggesting that 

the iPad is a valuable investment for the majority of autistic learners.  
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 As educators it is important to remember that no two autistic individuals are exactly 

alike. Then again, no two individual learners are exactly alike either. Moreover, I believe 

the notion of integrating the iPad into the learning environment is something that should 

definitely be considered for autistic students. Of course, additional research is needed to 

assist professionals in understanding if these emerging technologies would be worth the 

investment for their students. Furthermore, in addition to autistic students, I would be very 

interested to learn how smart tablets affect the learning process for individuals with other 

impairments, deficits, and learning disabilities.  
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Reflection: Promoting Student Engagement by Integrating New Technology into Tertiary 

Education: The Role of the iPad 

 In an attempt to discover the benefits of integrating new technology devices into 

higher education, Manuguerra and Petocz explore the use of the iPad in teaching activities 

with tertiary students on and off campus. The iPad has been implemented to inspire, 

motivate, and engage learners by maximizing presentation tools and communication 

features. The device has altered pedagogical methods and strategies, enhancing the overall 

learning experience for students. Results indicate that improved learning outcomes are 

best generated by seamlessly integrating new technologies into the learning environment 

to further the educational experience for learners. 

 One concept that is particularly intriguing to me is the integration of iPads into the 

distance education curriculum. Some distance programs have established the use of video 

lectures recorded with the iPad to introduce weekly topics, provide textbook explanations, 

and elaborate on content details. I believe this teaching method would be beneficial in 

providing efficient instructional resources and stimulating student engagement through a 

visual approach. These video lectures could be especially valuable to students enrolled in 

online math courses such as statistics, in which additional explanations, examples, and 

demonstrations are often necessary for further clarification. Moreover, students are given 

the ability to watch any particular discussion or explanation as many times as they want, 

whereas watching a live lecture in class can only be done once, face to face in real time.  

 Furthermore, the idea of using the iPad to produce a dedicated video to answer a 

student’s question is new to me. I believe this technique is more effective than typing a 

written solution or response because with the use of a video recording, students can watch 
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the instructor conduct a step-by-step demonstration and explanation of the problem. From 

a student’s point of view, I feel that this method of communication will allow students to 

learn difficult concepts in an engaging, interactive way, creating an enhanced learning 

experience for students. 
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Reflection: Special Ed. Pupils Find Learning Tool In iPad Applications 

 In addition to students with autism, students with other disabilities have also 

discovered that the iPad can be a helpful tool to assist in the learning process. Learners 

with Down syndrome and apraxia have found that using a learning application on the iPad 

has boosted self-confidence and provided an effective way of communicating in greater 

depth with peers. The tool allows students to choose from pictures and phrases or 

sentences that are frequently used, and the iPad communicates that information aloud for 

the student. Tablet computers are effective tools for learners with disabilities because they 

offer applications that can easily and inexpensively replace bulky, pricey, and outdated 

assistive technology devices. 

 The iPad is also very useful for students lacking motor skills because it is easier to 

operate and navigate using the touch-screen design than it is to use a desktop computer 

with a mouse or a laptop with a touchpad. Additionally, the size of the iPad screen allows 

the device to be user-friendly for learners with vision problems. Furthermore, students 

with a fear of math, an inability to focus or sit still, a deficit of patience, and an emotional 

disturbance have discovered a valuable tool in the iPad that allows students to concentrate 

and learn math in a pleasant, enjoyable manner.  

 It is encouraging to learn that some educators are open-minded about 

experimenting with new technology devices to discover the ways in which these devices 

can be used to assist special-needs learners and improve their learning experiences. I see 

how tablet computers such as the iPad can be especially beneficial for students in special 

education. I believe it is imperative for educators to explore how new media devices can 
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reach out to students, improve their attitudes about learning, create new possibilities for 

students, and increase their engagement in the learning environment. Moreover, in 

addition to benefiting from improving learners’ engagement, it is also more efficient for 

educators and learners to capitalize on the functionality and discover the many ways in 

which the iPad and other new media devices can be used to assist students with various 

disabilities. 
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Reflection: TABLET CULTURE 

 Although many ed-tech experts are surprised that so many school districts are 

implementing the iPad into their educational system, some experts believe there are valid 

rationales for educational interest. While the device is fairly new to the market and despite 

the fact that Apple is still in the process of revising the product, with the second version of 

perhaps many others issued in March, many educators have found legitimate reasons for 

iPad integration in the classroom. Educators have discovered the following iPad features to 

be beneficial for educational purposes: long battery life, light weight, portability, less 

startup time during the full school day than netbooks or laptops, a screen size that 

facilitates more flexibility with the internet, and easier input compared to mobile 

Smartphones. 

 Some educators are questioning whether investment in the iPad is a wise decision 

because such rapid adoption of a new device means educators must discover the best 

educational use, which is a process that involves a great deal of trial and error. It is my 

belief that as educators, we should not be afraid to test new and unfamiliar technology 

devices. If we are too afraid to experiment with new devices then how will we ever 

determine the benefits that innovative technology can provide for our students?  

 Trial and error is simply part of the experiment process; we must accept the fact 

that in order to succeed at something, we must fail somewhere along the way. Part of the 

learning process is learning how to adjust to something unfamiliar – something new and 

different – in order to discover the various ways in which tasks and operations can be 

completed. I believe that students should be exposed to new technology devices so they can 
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have the opportunity to learn the different methods available to complete an assignment, 

discover practical tools that will assist them in their daily lives, determine beneficial 

features that make a process more pleasant or more enjoyable to conduct, experiment with 

different media vehicles and programs within them, and become acquainted with the 

learning process involved in adjusting to unfamiliar technology. 
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Chapter 4: ENGL 

 

Department of English/Technical Communication and Rhetoric 

ENGL 5384: Rhetoric of Scientific Literature 

Dr. Ken Baake 

Spring 2012 

 

This theoretical Technical Communication and Rhetoric course provided students with the 

resources, tools, and knowledge to study the role of rhetoric in the texts of scientific 

inquiry, in which we studied the language that scientists and writers of science use to 

develop and spread scientific knowledge. Our focus in the class was on the issues that arise 

in scientific discourse – verbal, written, and visual, as we considered discursive aspects of 

science that clearly extend beyond the factual and into the realm of the interpretive. For my 

research/analysis project that relates to language and science writing, I developed a final 

research paper that explores “classification issues in instructional writing”, along with a 

Registrar SharePoint instructional manual for Texas Tech Associate Deans and College 

Contacts. 
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Classification Issues in Instructional Writing: 

A scientific approach to the development and classification of instructional material for the 

practical application of Microsoft SharePoint Solutions Software 
  

 
ABSTRACT 

 
This paper draws attention to existing scientific literature to explore the challenge 

of classification in writing instructional materials and developing a Microsoft 

SharePoint Solutions Software manual for a specific user group of Texas Tech 

University administrative professionals. Additionally, this discussion seeks to 

analyze the role of science and the role of rhetoric in instructional writing, and will 

explore the relationship between science and rhetoric in the development of 

instructional materials. This paper also explains the processes involved in creating 

this particular instructional manual and the issues and challenges surrounding 

development. One of the main aspects of writing instructions is to understand how 

the reader/user might conceptualize the tasks in his or her mind. Thus, I have 

approached my manual writing as a classification problem. For instance, is one task 

a sub-task of another or a completely separate task? What is the relationship 

between tasks? How do we classify tasks and how do we group tasks into 

categories? These types of questions are at the heart of scientific thinking, which 

attempts to understand aspects of the world in relationship to other aspects. 

Describing relationships and the effects of an action (cause and effect) are the 

essence of scientific thinking. This paper seeks to shed light on the concepts 

described above, and addresses several aspects of scientific thinking. 
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Introduction 

 Currently, I am in the process of creating a Microsoft SharePoint Solutions Software 

instructional manual on behalf of the Texas Tech University Office of the Registrar, with the 

intended audience of college academic advisors and associate deans. The purpose of 

designing this manual is to improve users’ accessibility, efficiency, usability, 

communication, and organization of tasks. The SharePoint manual should provide readers 

with the information, knowledge, and instructions necessary to effectively access data, 

resources, and research information, and understand how to accurately utilize SharePoint 

in a way that is most beneficial to users. Most importantly, the SharePoint manual will 

present users with the essential tools, materials, and resources required to organize, track, 

and complete tasks through the most efficient possible methods.  

 SharePoint is a web-based resource tool that is used as a data warehouse for 

accomplishing tasks. In this sense, SharePoint is used for task organization and distribution 

of information, policies, and procedures. As an efficiency tool, SharePoint is a one-stop 

collection of data processing requests that is used as a process tracking mechanism and a 

communication resource between various user groups. SharePoint allows for tracking of 

information for corrections, and allows multiple users to concurrently access the most 

recent, up-to-date information. The TTU SharePoint Portal gives users the ability to access 

announcements, calendars, and document libraries. While there are several different 

portals within the TTU SharePoint System (Internal Registrar, Admissions, Athletic 

Certification, Grading and Registration Issues, Special Processing, Academic Programs, 

Transfer Evaluation Office), for the purposes of this particular instructional manual, I am 
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focusing solely on the College Contacts SharePoint Portal, which is used primarily by 

college academic associate deans and academic advisors within the TTU community. 

 The TTU College Contacts SharePoint Portal houses approximately 90 users within 

the campus wide college contacts user group. Academic deans and academic advisors use 

this portal to submit, update, and track the status of academic records requests, as well as 

access announcements, calendars, training documentation, academic records forms, 

meeting notes, and various other documents and important information. While college 

contacts are the primary users for this particular portal, the Office of the Registrar staff 

members use this portal to receive, process, and update the academic records requests that 

are submitted by college contacts users. The Registrar’s Office also uses this portal to post 

announcements, calendars, helpful links, training documentation, and other important 

information for college contacts users to view, access, and refer to when necessary.  

 Prior to the implementation of SharePoint, TTU colleges were submitting academic 

records requests via various delivery methods (fax, email, and hand-delivery) to the Office 

of the Registrar. Furthermore, colleges had multiple Registrar’s Office contacts for status 

reports and updates on requests, and were continuously calling and emailing Registrar 

personnel to check the status of various requests. For quality control purposes, the Office of 

the Registrar now requires all academic records requests to be submitted electronically 

through the TTU College Contacts SharePoint Portal, allowing greater opportunity for 

complete, paperless workflows. SharePoint requires all users to use the same technical 

rhetoric, as well as a process standard. Naturally, we have experienced some much 

anticipated campus resistance, due in part to the fact that currently, TTU College Contacts 
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users do not have access to a quick reference how-to guide that explains how to complete 

various tasks within the TTU SharePoint Portal. 

 The goals for developing the SharePoint instructional manual are to create user-

friendly instructions for college contacts to quickly access electronically when necessary to 

accomplish a task or submit a request to the Office of the Registrar through the TTU 

SharePoint Portal. Another important goal of mine is to organize instructional material and 

classify various tasks within the manual in a manner that is compatible with user 

expectations. Other essential goals are to determine the language used to describe and 

explain various processes, and determine how classification is used to describe and 

illustrate relationships between various tasks, concepts, and categories. The chosen 

method used to obtain and achieve these goals includes analyzing scientific literature 

related to classification in order to understand the various classification systems, and 

determine the best possible classification method for the college contacts user group. 
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Using science and rhetoric to address challenges 

 The biggest challenge in developing a manual such as this involves the task of 

determining the most sensible method to classify, organize, and order the informational 

material in a way that successfully meets the needs of SharePoint users. Thus, the approach 

taken in writing this manual is one that addresses the critical issues surrounding the 

classification of information and knowledge. One of the most important aspects of writing 

instructions is to understand how the user might conceptualize the tasks in his or her mind. 

The challenges I face have led me to explore the challenge of classification as a scientific 

concept, as well as a general concept. Seeing that the best way to explore a concept is to 

examine its foundational components and the framework upon which it was developed, I 

was led to analyze several scientific texts that consider the origin of the science behind 

classification, and explain the concept of classificatory principles and practices from a 

scientific perspective. 

 In reviewing many of our course readings that relate to classification, including 

Steve Darian’s (1998) “The Language of Classifying in Introductory Science Texts,” Alan 

Gross’s (1997) “On the Shoulders of Giants: Seventeenth-Century Optics as an Argument 

Field,” Aristotle’s “Categories,” Robert Sokal’s (1974) “Classification: Purposes, Principles, 

Progress, Prospects,” and Londa Schiebinger’s (1993) “Why Mammals are Called Mammals: 

Gender Politics in Eighteenth-Century Natural History,” I am able to develop a fuller 

understanding of the rhetorical arguments surrounding relationships, categories, 

perceptions, and the science behind taxonomy and classification. Each of these articles 

proved to be beneficial to my research and knowledge of classification. While working to fit 

the pieces of the puzzle together, I am able to better identify the connectedness between 
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various aspects of scientific classification discussed in the previously mentioned articles, 

and how they relate to the classification of the SharePoint instructional manual, as well as 

other areas of the world around us.  

 The articles we covered in class during our discussion on scientific classification 

have allowed me to realize the importance of classification as a general concept in our 

world and the issues surrounding classification in science, as well as other fields of study. 

While Sokal’s (1974) article examines the practice of clustering as a method of 

classification, Darian (1998) discusses the organization of scientific knowledge and the 

epistemological processes involved in classification. Although Darian (1998) uses biology 

text and chemistry text for his evidence of classification schemes, the information 

presented in Darian’s article is also relevant to other areas of our world outside the field of 

science, in which the concepts explained in Darian’s informative article can easily be 

transferred and applied to various aspects of the world, including the instructional writing, 

classification, and arrangement of the TTU College Contacts SharePoint manual. 

Furthermore, Schiebinger (1993) focuses more on classification in biology, and uses 18th 

century gender values as a primary example to explain how cultural origins and social 

values impact selections for classification categories. In Aristotle’s writing, his rhetorical 

argument based on reason appeals to logos in that he develops logical arguments to explain 

predicated relationships and how reality is an arrangement of substances that are “the 

entities which underlie everything else” (5:15). Gross (1997), in an attempt to challenge the 

Aristotelian point of view that “rhetorical categories—style, arrangement, and invention—

are not appropriate to the analysis of science, a method of inquiry designed to deduce from 

certain first principles necessary conclusions about the natural world” (p. 20), seeks to 
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explain an important concept that “Aristotle could never accept: unavailability of certain 

knowledge” (p. 20). 

 From examining these scientific articles discussed above, it is clear that the 

development of classification is an essential element that allows us to better understand 

various aspects of the complex world we live in. In reading these scientific articles on 

classification, I found Sokal’s (1974) article to be particularly fascinating in that it discusses 

two interrelated components of classification, one of which is based on “the psychology and 

philosophy of sense perception” (p. 1115), and another component that “is the subject 

matter of taxonomy, the science of classification” (p. 1115). In the introduction of Sokal’s 

(1974) article, he raises several important questions that are essential to our perception of 

classification: 

How do we classify? and How should we classify?... What is similarity? How do 

human beings recognize similarity? What are the criteria, conscious and 

unconscious, by which man groups objects and events into some system? What are 

the relationships between the names man gives to classes of entities and their 

objective definition? Are there individual differences in the ability to group objects, 

and how do these affect everyday and scientific communication? (p. 1115). 

 

As previously stated in the abstract, these types of questions are at the heart of scientific 

thinking, which attempts to understand aspects of the world in relationship to other 

aspects. 

 Sokal (1974) defines classification as the “ordering and arrangement of objects into 

groups or sets on the basis of their relationships” (p. 1116), and goes on to define 

taxonomy as the “theoretical study of classification including its bases, principles, 

procedures, and rules” (p. 1116). Sokal (1974) notes that one of the conditions in 
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classification that is frequently desirable is the “ease of retrieval of information from a 

classificatory system” (p. 1116), which is something I must focus on in the development of 

the SharePoint instructional manual. Further, Sokal (1974) goes on to explain that the 

primary purpose of classification is to “describe the structure and relationship of the 

constituent objects to each other and to similar objects, and to simplify these relationships 

in such a way that general statements can be made about classes of objects” (p. 1116). 

Sokal (1974) concludes that “successful classifications generate scientific hypotheses, 

although much classificatory work has applied, practical goals” (p. 1116). 

 Furthermore, I also found Darian’s (1998) article to be very significant to my 

research, due in part to the fact that he focuses on human language and demonstrates how 

classification can be applied to philosophy. As Darian (1998) notes in his article, 

classification is an essential cognitive process for human beings to understand the world 

around us, and is a critical component for all intellectual activity, logical reasoning, and 

human language, which by nature is a classifying syntax. Furthermore, Darian (1998) states 

that mental classification of scientific knowledge is a necessary process that allows us to 

discover order in our world, and adds that the practice of classifying is “critical to our 

survival” (p. 182). Darian (1998) goes on to discuss the purpose of scientific thinking, and 

how it seeks to determine patterns and relationships within reality and discover the 

connectedness between facts or groups of facts to order, classify, or categorize them in a 

way that is logical and understandable. Darian (1998) also discusses the concept of 

classifying and the role of taxonomy in discovering relationships between categories and 

classes, which is “based on the mode of thinking we call classifying… And it has come down 

to us as our most influential way of organizing knowledge” (p. 183). Moreover, Darian 
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(1998) also discusses the importance of correct classification, noting that if we do not 

classify appropriately, we will suffer the consequences.  

 Additionally, Darian (1998) notes that categories often have muddy boundaries; 

however, his depiction of classification as a treelike illustration of information was very 

helpful in further developing my understanding of the classification system, and how it can 

be broken down in a way that graphically represents and demonstrates various 

relationships, functions, structures, and elements within a given category. Darian’s (1998) 

discussion on patterns and his explanation of “relaters” and “hyponym relations” was also 

significant to my understanding of relationships, and how the classification features known 

as “relaters” can be applied to the relationships between categories, and the arrangement 

of various tasks and task categories. Darian (1998) goes on to explain how relaters are 

used to identify “a special way that different items at the same level (co-hyponyms) relate 

to each other… there may be an unequal relationship between them—some type of 

sequence or priority relationship; for example, one of time, cause and effect, and so forth” 

(p. 190). To me it seems that in this case, the various academic records requests within the 

SharePoint instructional manual would be the co-hyponyms and one of the more obvious 

unequal features within the relationship between each of them would be one of time, or 

time period within the academic term or fiscal school year. 

 Darian (1998) raises some very important questions regarding intimate connections 

in the classification process in his thought provoking discussion on observations, 

definitions, and examples:  

What do we do when we classify? We observe (but not necessarily). We define. We 

compare. We contrast. We provide examples. We generalize. We measure. How do 
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some of these thinking skills, or modes of perception, bear on the act of classifying? 

(p. 184).  

  

Darian (1998), continues on to explain that “there is no such thing as an unbiased 

observation” (p. 184) because our observations are guided by our perceptions and we tend 

to make observations based on our already existing categories (Darian, 1998). It is 

important to keep this in mind in our writing, when we are producing a body of text for a 

specific target audience. In this case, for instance, as a TTU SharePoint College Contacts 

Portal user, my observation of SharePoint has always been funneled through the 

perception of the Registrar user group. Now, I am faced with the challenge of developing an 

instructional manual for a specific audience that is geared toward a user group in which I 

am only vaguely familiar with. 
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Discussion 

 It seems as though the most challenging aspect of this project is placing myself in 

the shoes of my audience, and determining how classification comes into play as I prepare 

to organize the manual. I realize that in writing and organizing the manual, I must think in 

terms of the different tasks users will try to accomplish, as well as the different parts of the 

SharePoint Software, and how they can be utilized to improve user efficiency. However, 

this can become difficult when users within one user group have varying levels of 

experience with a technological software program such as SharePoint. Some individuals 

within the TTU College Contacts user group are a bit old fashioned in that they are very set 

in their ways, do not have much experience with technology, and prefer that processes and 

ways of accomplishing tasks remain the same, rather than create confusion by complicating 

professional duties by bringing about any and all forms of change. However, other users 

within this same user group are more innovative, have a greater understanding of 

technological concepts, terms, and environments, and prefer technological processes and 

electronic databases in order to save time, effort, labor, energy, space, paper, ink, etc., as 

opposed to physical processes done by hand or paper files that take up huge amounts of 

space and are difficult to track, monitor, update, and distribute.  

 Seeing that there are two very different types of users within the same user group, 

one very obvious challenge in developing an effective instructional manual is to find an 

appropriate balance in the tone and approach used to instruct users on how to accomplish 

various tasks. What I mean by this is that while some users may need supplementary 

assistance to guide them through a procedure with instructional materials and processes, 

these additional steps, such as “turn on your computer,” if included in the manual, may 
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seem insulting to some users and could be misinterpreted as a degrading slap in the face to 

various users’ capabilities, knowledge, or level of intelligence. So, while the accidental 

insulting of those technologically savvy users’ knowledge should and must be avoided, at 

the same time, the instructional materials in the manual must also be informative enough 

to effectively instruct those novice users who are less well versed in technological terms, 

processes, and procedures. So, in this case, with the cliché phrase that, “It is better to be 

safe than sorry,” is it “safe” or better to leave little to no room for confusion by including 

more instructional information than some users may require, and take the risk of insulting 

the level of intelligence of those more experienced users; or is it “safe” or better to include 

only those instructional materials that are necessary for the intermediate level of 

technological users, and take the risk of allowing for confusion and frustration for those 

technologically novice users?  

 At this point in the production stage of the development of the SharePoint 

instructional manual, based on my analysis of the scientific literature discussed above, I 

have created a table of contents for the manual, which includes user-friendly headings and 

allows users to familiarize themselves with the overall organization, flow, and layout of the 

manual, as well as the various categories in which the instructional materials for different 

tasks are arranged in a specific order. Within the table of contents section, and throughout 

the manual, tasks are separated into categories and the instructional materials are listed 

chronologically at first, with major headings including SharePoint Access, Academic 

Records Requests, and SharePoint Views, then with the most common tasks (Academic 

Records Requests) listed alphabetically, followed by other optional tasks (SharePoint 

Views) listed later in a separate category. For each task, instructional materials include 
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information such as an explanation, description, or purpose, and examples of the purpose, 

as well as timing, materials and steps, resources, processing time, status terms, and any 

additional important notes that are necessary for the completion of tasks. 

 The SharePoint Access category includes instructional materials for how to request 

and gain access to SharePoint, as well as additional user login information.  The Academic 

Records Requests category includes instructional materials for the four most commonly 

completed academic records requests tasks within the SharePoint portal (Add or Drop 

Courses, Grade Changes, Incomplete Grade Form Requests, and Backdated Withdrawal 

Requests), in addition to nine other academic records requests tasks in which frequency of 

tasks fluctuates, depending upon factors such as time period within the academic term and 

time period within the academic fiscal school year. The SharePoint Views category includes 

instructional material regarding how to create a private view, which gives users the ability 

to change the layout of their individual SharePoint portal user interface by setting up a 

personalized view within the site, in which I have also included in this category 

instructions for creating a specific “Pending and Flagged Status Only” view type within the 

user interface, as well as instructions for searching, viewing, and locating specific 

information within the SharePoint portal.  

 By thinking in terms of my audience, I will be able to better arrange the various 

tasks within the manual in a way that makes the most sense to the users. The challenge 

here is ordering the tasks and organizing the manual in a manner that is compatible with 

user expectations. At this point in time, I plan to organize the manual first by classifying 

tasks chronologically, then by alphabetically listing the most common tasks, then with 

other tasks that are optional listed later in a separate category, along with additional 
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Microsoft SharePoint Solutions Software features. When applying rhetoric to the 

development of the SharePoint instructional manual, rhetoric in this sense is the “art of 

creating (inventing), arranging, and delivering language for the purpose of evoking action 

upon the part of an audience” (Johnson, 1998, p. 21-22). Taking a scientific approach to this 

project was significant and appropriate in that the resources and methods used to 

accomplish my goals allowed me fully analyze and determine the best classification system 

for writing, ordering, arranging, and organizing the TTU College Contacts SharePoint 

Instructional Manual.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



68 | P a g e  

 

References 

Aristotle. Categories, On Interpretation, and On Sophistical Refutations. Trans. E. M. Edghill 

 and W. A. Pickard-Cambridge. Stilwell, KS: Digireads.com, 2006. Print. 

Darian, S. (1998). The Language of Classifying in Introductory Science Texts. In J. T. 

 Battalio (Ed.), Essays in the Study of Scientific Discourse: Methods, Practice, and 

 Pedagogy. Stamford, CN: Ablex. 

Gross, A. (1997). On the Shoulders of Giants: Seventeenth-Century Optics as an 

 Argument Field. In R. A. Harris (Ed.), Landmark Essays on Rhetoric of Science: Case 

 Studies. Mahwah, NJ: Hermagoras Press, 19-38.  

 Johnson, R. (1998). User-centered technology: a rhetorical theory for computers and other 

 mundane artifacts. Albany, New York: SUNY Press.  

Schiebinger, L. (1993). Why Mammals are Called Mammals: Gender Politics in Eighteenth-

Century Natural History. In E. F. Keller & H. E. Longino (Eds.), Feminism and Science. 

Oxford: Oxford UP, 137-153. 

Sokal, R. (1974). Classification: Purposes, Principles, Progress, Prospects. Science, 185, 

 1115-1123. 

 

 

 

 

 

 

 

 

 

 

 

 



69 | P a g e  

 

 

 

 

 

 

 

 

 

 

 

 

College Contacts SharePoint  

Instructional Manual 
 

 

 

 

 
 

 

 

 

 

 



70 | P a g e  

 

SHAREPOINT ACCESS 

REQUEST USER ACCESS TO SHAREPOINT PORTAL 
 

Purpose:   To gain access to the TTU College Contacts SharePoint Portal. 

 

Timing:   May request SharePoint access at any time. 

 

Materials & Steps: 

 

Should you have personnel in your office who need access to the College Contacts SharePoint Portal, 

you must request access by emailing Brenda.martinez@ttu.edu the following information: 

1. Name 

2. Banner ID (R#) 

3. TTU email address 

4. Position/title 

5. TTU home department 

6. Justification for SharePoint access 

 

Processing: Please allow one business day for processing. 

 

 

 

 

LOGIN INFORMATION 
 

Purpose:   To log in to the TTU College Contacts SharePoint Portal. 

 

Timing:   May log in to SharePoint at any time. 

 

Materials & Steps: 

 

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx 

2. Enter Username: ttu\eRaider (your eRaider username). 

3. Enter Password: your eRaider password. 
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ACADEMIC RECORDS REQUESTS 

Standard Requests Information 

Processing Time:  

Processing time is normally within 24 hours; however, Registrar staff prioritizes specific 

processes based upon the deadlines within the term and other timing factors. 

 

Flagged Items: 

When the request is submitted, the status is pending. If Registrar staff have questions or 

if information is incorrect (Ex. incorrect R#), the status is changed to flagged. If one of 

your requests is flagged: 

1. Read the comment written by Registrar staff member. 

2. Correct the information in the request. 

3. Change the status back to pending. 

4. Submit request. 
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ACADEMIC STANDING STATUS CHANGE 

 

Purpose:   To change the academic standing of a student in Banner. 

Example 1:  Student received a grade change or grade replacement. The GPA was  

adjusted for a specific term and the academic standing should be 

changed. THIS IS A PERMANENT CHANGE to the record.  

 

Example 2: Student is an exception and has contacted the Associate Dean’s Office 

to continue in school although on suspension or additional suspension. 

    THIS IS A TEMPORARY CHANGE to the record. The original Academic  

    Standing will continue to show on the official transcript. 

Timing:   Used during end-of-term processing or at any time for previous terms.  

   

Materials & Steps:  

 

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under Academic Standing Status Change from the portal home page. 

a. Indicate whether request is a permanent change (see examples 1 & 2 above). 

b. Enter the Term. 

c. Enter the Student’s Banner ID (R#). 

d. Enter the Student’s Name. 

e. Select the appropriate academic standing from the “Change Academic Standing to” 

drop-down box. 

f. The status should read, “Pending.” 

g. Enter any comments. 

h. Click on “Attach File” (not required). 

i. Upload any supporting documents (not required). 

 

NOTE:  A student may not be suspended after a summer term. 

 

Resources: 

 Changing Academic Status Rules & Documentation: 

 http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/index.htm 

  

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

 

Status:  Pending =  Form not yet processed. 

  Flagged =  Incorrect information was found on the Academic Standing Status  

    Change SharePoint request. See the “Comments” section for the  

    processing issue.  Once fixed, please change status back to “pending.” 

  Complete =  Academic Standing Status change complete. Student record updated. 
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ACADEMIC TRANSFER FORM 

 

Purpose:   To “transfer” a student from one college to another (changing major colleges). 

  Example:  Student is changing from a major of Accounting to a major of English. 

 

Timing:   Used prior to the last day to transfer between colleges (see Academic Calendar). 

   

Materials & Steps: Academic Transfer Form 

  

1. Complete the Academic Transfer Form: 

http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/AcademicTransferForm.pdf 

2. Scan the completed form and save to your computer. 

3. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

4. Select “New” under Academic Transfer Forms for Student File from the portal home page. 

a. Enter the Student’s Banner ID (R#). 

b. Select your college from the drop-down box. 

c. The status should read, “Pending.” 

d. Enter any comments. 

e. Click on “Attach File.” 

f. Upload the completed Academic Transfer Form. 

 

Note:   The Office of the Registrar needs the Academic Transfer Form completed and uploaded  

  into SharePoint so we may upload and index into the student’s permanent record on  

  Xtender. 

 

Resources: 

 Academic Transfer Form: 

 http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/AcademicTransferForm.pdf  

 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

 Academic Calendar: 

 http://www.depts.ttu.edu/officialpublications/calendar/index.php  

 

Processing: Please allow one business day for processing. 

 

Status:  Pending =  Form not yet processed. 

  Flagged =  Incorrect information was found either on the Academic Transfer form  

    or the SharePoint Academic Transfer forms for Student File. See the  

    “Comments” section for the processing issue.  Once fixed, please  

    change status back to “pending.” 

  Complete =  Academic Transfer form uploaded to Student’s permanent record in  

    Xtender. 
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ADD/DROP FORM 
 

Purpose:   To add or drop a student from a course(s) without withdrawing student completely, complete 

      the Add/Drop form. 

NOTE:  You must check the amount of drops allowed for the student on SZASDLM. 

      Drop limits are in effect:  

  Fall/Spring Terms:  13
th

 class day 

  Summer Terms:  5
th

 class day 

 

Timing:   Used after census day each term 

  Fall/Spring Terms:  13
th

 class day 

  Summer Terms:  5
th

 class day 

 

Materials & Steps: Add/Drop Form  

 

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Choose the Add/Drop Form for the appropriate student type (undergraduate or graduate). 

3. Complete the Add/Drop Form. 

4. Acquire the appropriate signatures (Department Chairperson and Associate Dean). 

5. Scan the completed form and save to your computer. 

6. Select “New” under Add or Drop Courses from the portal home page. 

a. Enter the Student’s Name. 

b. Enter the Student’s Banner ID (R#). 

c. Enter the Course(s) to add or drop (see two separate fields). 

d. Enter the number of hours if the course is a variable hour course. 

e. Click on “Attach File.” 

f. Upload the completed add/drop form. 

 

Note:  The Office of the Registrar needs the add/drop form completed and uploaded   

 into SharePoint so we may upload and index into the student’s permanent record on 

 Xtender. 

 

Resources: 

 Add/Drop Form: 

 http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/AddDropFormUndergrad.pdf  

 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

 

Status:  Pending =  Form not yet processed. 

  Flagged =  Incorrect information was found either on the Add/Drop form or the  

    SharePoint add/drop request. See the “Comments” section for the  

    processing issue. Once fixed, please change status back to “pending.” 

  Complete =  Add/drop process complete. Student record updated. 
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ATTRIBUTES (TEP, HONS, PLAW, FL) 
 

Purpose:   To indicate to Registrar staff that a student needs a student attribute added to the record on     

      SGASADD. 

 

Timing:   May request attribute processing at any time. 

  

Materials & Steps:  

  

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under Attributes (TEP, HONS, PLAW, FL) from the portal home page. 

a. Enter the Student’s Name. 

b. Enter the Student’s Banner ID (R#). 

c. Choose the appropriate Attribute from the drop-down box. 

d. Click in the correct “ADD or END Attribute. Only one should be checked per attribute 

request. 

e. Choose the appropriate Term or specify your own value. 

f. If you have a list of students needing one specific attribute: 

i. Click on “Attach File.” 

ii. Upload the appropriate test score report. 

g. Enter any comments.  

 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

  NOTE:  If you attach a long list of students needing a single attribute, please allow  

   more than one business day for processing. 
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BACKDATED WITHDRAWAL 

 

Purpose:   To withdraw a student from Texas Tech University using a date that is in the past. 

  Example: It is September 10, 2010. Documentation is received indicating student  

    had medical issues during the spring term. The student qualifies for a  

    backdated withdrawal for spring 2010. 

 

Timing:   Used at any time to withdraw a student from TTU as of a date in the past. 

   

Materials & Steps:   

 

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Choose the Backdated Withdrawal Form for the appropriate term. 

3. Complete the Backdated Withdrawal Form. 

4. Advise the student of the Important Withdrawal Information included at the top of the form. 

Note: You may want to check with the various offices listed on the form. 

5. Acquire the appropriate signature (Associate Dean). 

6. Scan the completed form and save to your computer. 

7. Select “New” under  Backdated Withdrawal Request from the portal home page. 

a. Enter the Term in which the backdated withdrawal should take place. 

b. Enter the Student’s Banner ID (R#). 

c. Enter the Student’s Name. 

d. Select “YES” or “NO” from drop-down box indicating whether or not processing staff 

should activate the student for the immediate following term (if not already registered 

for a future term). If more than one long term has passed, the student must re-apply as 

a Former Tech student (http://www.depts.ttu.edu/formertech/).  

e. Status should read, “Pending.” 

f. Enter any comments you may have for the person processing the request. 

g. Click on “Attach File.” 

h. Upload the completed backdated withdrawal form. 

 

Note:   The Office of the Registrar needs the backdated withdrawal form completed and  

  uploaded into SharePoint so we may upload and index into the student’s permanent  

  record on Xtender. 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

 

Status:  Pending =  Form not yet processed. 

  Flagged =  Incorrect information was found either on the Backdated Withdrawal  

    form or the SharePoint Backdated Withdrawal Request. See the   

    “Comments” section for the processing issue.  Once fixed, please  

    change status back to “pending.” 

  Complete =  Backdated Withdrawal process complete. Student record updated. 
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CHANGE OF GRADE FORM 

 

Purpose:   To change a course grade for a student who earned a grade previously. 

  Example 1: Student completed ENGL 1301 in spring 2010. Professor entered a grade 

    of “B.” The professor subsequently indicates that the grade should have  

    been an “A.”  

  

  Example 2: Student was given a grade of “X” or “I” for Fall 2009. The professor must 

    submit the form to indicate a punitive grade in a course. 

 

Timing:   Used at any time to change a course grade for a student who earned a grade previously. 

   

Materials & Steps: Change of Grade Form 

  

1. Complete the Change of Grade Form: 

http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/ChangeOfGradeForm.pdf 

2. Acquire the appropriate signatures (Instructor and Associate Dean). 

3. Scan the completed form and save to your computer. 

4. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

5. Select “New” under Grade Change from the portal home page. 

a. Enter the Student’s Name. 

b. Enter the Student’s Banner ID (R#). 

c. Click on “Attach File.” 

d. Upload the completed Change of Grade form. 

e. Click in the box next to “Grade Change Form attached?” 

 

Note:   The Office of the Registrar needs the change of grade form completed and uploaded  

  into SharePoint so we may upload and index into the student’s permanent record on  

  Xtender. 

  

Resources: 

 Change of Grade Form: 

  http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/ChangeOfGradeForm.pdf.  

 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 
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FORCE TO FULL-TIME 

 

Purpose:   To indicate to Registrar staff that a student should be forced to full-time enrollment status. 

       Some General Guidelines (others are allowed at the discretion of the Associate Academic     

       Dean): 

1. Graduating term and student does not need full course load. 

2. Last term and completing student teaching. 

3. Last term and student completing internship. 

4. Graduate school exceptions not listed above. 

 

Timing:   May request force to full time processing at any time. 

   

Materials & Steps:  

  

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under Request Forced to Full-time from the portal home page. 

a. Enter the Student’s Banner ID (R#). 

b. Enter the Student’s Name. 

c. Enter the term. 

d. Select a reason from the “Reason” drop-down box. 

e. Status should read, “Pending.” 

f. Click on “Attach File” (not required). 

g. Upload the appropriate test score report (not required). 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

 

Status:  Pending =  Request not yet processed. 

  Flagged =  Incorrect information was found on the Force to full-time request. See  

    the “Comments” section for the processing issue.  Once fixed, please  

    change status back to “pending.” 

  Complete =  Force to full-time process complete. Student record updated in Banner  

    as well as on the National Student Clearinghouse Website. 
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GRADE OF INCOMPLETE 

 

Purpose:   To designate a grade of Incomplete (“I” grade) for a student who has not completed a course 

      within the allotted time period for course completion. An “I” grade will convert to an “F”    

      grade if the student has not repeated the course in one year (colleges let Bobbie know which     

      student “I” grades to change to an “F” grade). 

  Example: Student has a condition where coursework will not be completed prior  

    to the end of the term. Professor submits the Incomplete Grade form   

    with valid reasons for the “I” grade to be granted. 

 

Timing:   Used ideally prior to the end of the term so that a grade may appear for that specific course. 

   

Materials & Steps:  

  

1. Access the College Contacts Website: 

http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/index.htm. 

2. Choose the Grade of Incomplete Form for the appropriate student type (undergraduate or 

graduate).   

3. Complete the Grade of Incomplete Form. 

4. Acquire the appropriate signatures (Student, Instructor, Department Chair, and Associate Dean). 

5. Scan the completed form and save to your computer. 

6. Select “New” under Incomplete Forms from the portal home page. 

a. Enter the Student’s Banner ID (R#). 

b. Enter the Student’s Name. 

c. Click on “Attach File.” 

d. Upload the completed Grade of Incomplete form. 

e. The status should read, “Pending.” 

 

Note:   The Office of the Registrar needs the Grade of Incomplete form completed and   

  uploaded into SharePoint so we may upload and index into the student’s permanent  

  record on Xtender. 

 

Resources: 

  College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

 

Status:  Pending =  Form not yet processed. 

  Flagged =  Incorrect information was found either on the Grade of Incomplete  

    form or the SharePoint Incomplete Grade Request. See the “Comments” 

    section  for the processing issue.  Once fixed, please change status back  

    to “pending.” 

  Complete =  Grade of Incomplete process complete. Student record updated. 
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PASS/FAIL DECLARATIONS 

 

Purpose:   To indicate a student is taking a specific course section as pass/fail and not for a punitive  

      grade. 

 

Timing:   Used ideally prior to the beginning of the term so that a pass/fail section may be built and the  

  student enrolled. The Pass/Fail form will be accepted until the published Pass/Fail Declaration  

  deadline as found in the Academic Calendar. 

   

Materials & Steps: Pass/Fail Declaration. 

  

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Choose the Pass/Fail Declaration Form for the appropriate student type (undergraduate or 

graduate). 

3. Complete the Pass/Fail Declaration Form. 

4. Acquire the appropriate signatures (Student and Associate Dean). 

5. Scan the completed form and save to your computer. 

6. Select “New” under Pass/Fail Declarations from the portal home page. 

a. Enter the Student’s Banner ID (R#). 

b. Enter the Term. 

c. Click on “Attach File.” 

d. Upload the completed Pass/Fail Declaration Form. 

 

Note:   The Office of the Registrar needs the Pass/Fail Declaration Form completed and   

  uploaded into SharePoint so we may upload and index into the student’s permanent  

  record on Xtender. 

 

Resources: 

 Pass/Fail Declaration Form: 

 http://www.depts.ttu.edu/registrar/regdept/CollegeContacts/PassFailDeclaration_UG.pdf  

 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

 Academic Calendar: 

 http://www.depts.ttu.edu/officialpublications/calendar/index.php  

 

Processing: Please allow one business day for processing. 
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SECOND UNDERGRADUATE DEGREE APPROVALS FOR CURRENT 

STUDENTS 
(Undergraduate Student Population) 

 

Purpose:   Students who are in their final semester at TTU may be approved via academic dean memo   

      for a Second Undergraduate degree without the full admissions process. 

 

Timing:   May request second degree processing at any time; however, prior to term begin is ideal. 

 

Materials & Steps:  

  

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under Second Undergraduate Degree Approvals for Current Students from the 

portal home page. 

a. Enter the Student’s Banner ID (R#). 

b. Enter Student’s Last Name 

c. Status should read, “Pending.” 

d. Enter any comments. 

e. Click on “Attach File” (required). 

f. Upload the appropriate second degree memo (required). 

  

Note:   The Office of the Registrar needs the Second degree memo uploaded into SharePoint so  

  we may upload and index into the student’s permanent record on Xtender. 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

   

Status:  Pending =  Request not yet processed. 

  Flagged =  Incorrect information was found on the Second Degree request. See the 

    “Comments” section for the processing issue.  Once fixed, please  

    change status back to “pending.” 

  Complete =  Second Degree process complete. Student record updated. 
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SHATCMT THESIS/DISSERTATION TITLE DELETION 
(Graduate Student Population) 

 

Purpose:   To indicate to Registrar staff that a student comment on SHATCMT should be removed. 

 

Timing:   May request SHATCMT Thesis/Dissertation title deletion processing at any time. 

 

Materials & Steps:  

  

1. Access the College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under SHATCMT Thesis/Dissertation Title Deletion from the portal home page. 

a. Enter the Student’s Banner ID (R#). 

b. Enter the SHATCMT Effective Date. 

c. Enter any comments.  

d. Status should read, “Pending.” 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 

   

Status:  Pending =  Request not yet processed. 

  Flagged =  Incorrect information was found on the SHATCMT delete request. See  

    the “Comments” section for the processing issue.  Once fixed, please  

    change status back to “pending.” 

  Complete =  SHATCMT deletion process complete. Student record updated. 
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TEST CREDIT PROCESSING 

 

Purpose:   To indicate to Registrar staff that a student may have test scores high enough to receive  

      course credit. 

 

Timing:   May request test credit processing at any time. 

   

Materials & Steps:  

  

1.  Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under Test Credit Posting from the portal home page. 

a. Enter the Student’s Name. 

b. Enter the Student’s Banner ID (R#). 

c. Select the type of test from the drop-down box. 

d. Check the box on “Is Score Report Attached?” 

e. Click on “Attach File.” 

f. Upload the appropriate test score report. 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 
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TRANSCRIPT AUDIT 

 

Purpose:   To indicate to Registrar staff that information on a student’s transcript may be incorrect. 

 

Timing:   May request a transcript audit at any time. 

   

Materials & Steps:  

  

1. Access the College Contacts SharePoint Portal: 

http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx.  

2. Select “New” under Transcript Audit Requests from the portal home page. 

a. Enter the Student’s Name. 

b. Enter the Student’s Banner ID (R#). 

c. Enter a description of the identified issue in the description field. 

 

Resources: 

 College Contacts SharePoint Portal: 

 http://regwss.reg.ttu.edu/WebParts/College%20Contacts%20Portal.aspx  

 

Processing: Please allow one business day for processing. 
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SHAREPOINT VIEWS 

CREATE A PRIVATE VIEW 

1. Click on the List type you want to build a custom view : 

 

2. To the far right of the page will be a View List: 

 

 

 

3. Select “CREATE VIEW” 

4. Select “Standard View” 

5. Name the View.  DO NOT CLICK “Make this the default view” 

 

6. Click “Create a Personal View” 
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7. A variety of columns specific to the list will appear and you can select which ones you want to 

appear in your customized view.  In the column on the right, you can select what order these 

fields will appear from left to right. 

 

 

8. There are several remaining options that you can determine and arrange according to your 

preference.  The Sort, Filter, and Grouping functions can be very helpful and there is detailed 

information guiding you through that selection process.   

 

9. When you are finished, click “OK”.   You can go back in and modify this view at any time to make 

it more useful for you. 
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Pending & Flagged Status Only 

 

A view type is available for you to quickly access pending and flagged items you submit.  This view is 

available for the most commonly submitted requests (Add or Drop courses, Grade Changes, 

Incompletes, Backdated Withdrawal Requests).  The view is set to sort first by the creator, then by 

flagged or pending status.   

  Here are the instructions for how to access those views: 

To see all items you have submitted that are Pending or Flagged, go to the View listing on the far right 

of the screen: 

You can also search for an individual submission by clicking on the list you want to search in and then 

entering the information in the search field at the top right corner: 
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ADDITIONAL REGISTRAR PROCESSES 

CHANGING MAJORS IN THE ADVISOR PERMIT ADD PERIOD 

 Fall/Spring terms: 5
th

 – 12
th

 class day 

 Summer Terms: 3
rd

 – 4
th

 class day 

1. Changing a major on the SZAREGS curriculum tab is not allowed because of a “Fatal” error 

message stemming from the registration portion of that form. 

2. All courses have AV (permission from advisor needed). 

3. Any course for which the student registered prior to the 5
th

 class day with  no error, will now 

have the “permission from advisor needed” schedule error on SZAREGS. 

4. The error is marked as "fatal" through the 12
th

 class day. This “fatal” error keeps students from 

adding courses on their own and requires that an advisor place a permit on a student’s record 

for a specific course. 

5. Once the "add" period for advisor permits is over (begins the 5
th

 class day and ends 12th class 

day), then the error rule is changed it to a "warning" and major changes may be processed. 

 

 

 

SECOND DEGREE APPROVALS FOR UNDERGRADUATES 

GRADUATING THAT TERM 

If an undergraduate student is graduating and wishes to seek a second undergraduate degree the next 

term, email Brenda or Bobbie with the information needed and a second degree matriculation will be 

opened for the student.  

 

 

 

APPROVALS FOR READMISSION 

Do not enter approvals for readmission of a student who left TTU on Additional Suspension to the Office 

of the Registrar website.  Those memos/approvals should be sent to the Office of Admissions for 

processing.  All students in this category should have a Former tech application on file on Xtender.  If 

there is no application on file, then the student should be instructed to complete an application and the 

Office of Admissions and the Office of the Registrar work together to make the student eligible to 

register following suspension. 
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COLLEGE CONTACTS PROCESSES 

 

REMINDER: 
Please remove SOUGHT records for any student who leaves your college 
prior to earning a degree. 
 

Learner ASTD term must equal learner effective term error  
 

1. Go to SGASTDN for the current term 

2. Click on the Academic and Graduation Status, Dual Degree tab 

3. Use the space bar to clear the Academic Standing Override and Academic Standing Override 

Term fields and save. 

 
 

 

Why this happens: 

The matriculation is moved from one term to another and the override information is copied to the new 

record.  

 Example:  

 Student was placed on Continued Probation for spring 2010. The fall 2010 learner record was 

 copied from spring 2010 and the academic standing override information was copied as well. 
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Chapter 5: EPSY 

 

Department of Educational Psychology 

EPSY 5310: Philosophy of Education 

Dr. Lee Duemer 

Spring 2012 

 

This Educational Psychology philosophy course focused on the major western social and 

educational philosophies that have influenced educational change and practice and their 

application to the field of education in the United States. My written assignment for the 

course was to analyze the arguments presented in a scholarly article on Marxist futures and 

refute them using scholarly evidence, while effectively communicating the weaknesses and 

assumptions underlying the arguments. 

  



91 | P a g e  

 

 Counter-Argument of a Michael A. Peters Scholarly Article: 

Analysis of the Marxist Futures Debate in Educational Philosophy 

 The argument can be made that new expressions and forms of socialism continue to 

surface as various struggles surrounding the politics of information and knowledge 

continue to emerge throughout society and education.  It is precisely due to such 

awareness and unmet claims regarding the relevance of Marxist theory in relation to 

knowledge capitalism and “knowledge socialism” that Peters (2004) in his article “Marxist 

Futures: knowledge socialism and the academy” sets out to present an analysis of the 

function, presence, and future of Marxism within education and society.  The author draws 

attention to the challenges and inconsistencies in both the philosophy and practice of 

“knowledge socialism” in order to analyze its significance in education.  In an attempt to 

determine the future of Marxist theory, Peters investigates the role of Marxism and 

socialism in the economy, politics, society, and more specifically, in higher education.  This 

paper will identify and examine the strengths and weaknesses of Peters’s analysis in 

meeting his objectives.  
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General Analysis 

 One of the more obvious weaknesses of Peters’s editorial article is the author’s 

failure to clearly identify, define, and explain the concept of Marxist education, along with 

Marxist assumptions, and the Marxist perspective on traditional education.  The specific 

audience this article is intended for is not identified by the author; however, since the 

article was accepted for publication in Policy Futures in Education, one would assume the 

audience includes, but is not limited to the following readers: politicians and policy 

analysts, makers, and advisors; teachers, professors, and educators; university academics 

and scholars; administrators within the higher education system; and those with a strong 

interest or background in the field of education.  While some readers might be more or less 

familiar with Marxist theory, and the concepts of knowledge capitalism and “knowledge 

socialism,” Peters’s (2004) own failure to provide simple clarifications and explanations for 

such terms significantly weakens his argument, thus limiting the rhetorical power of 

persuasion.    

 The author appears to make a number of assumptions regarding the audience’s 

familiarity, experience, and background knowledge in several areas that are essential in 

order to understand, appreciate, and identify with the author’s arguments.  Furthermore, 

the absence of an abstract and lack of a basic introduction, coupled with the absence of 

notes and lack of any given background information about the author’s knowledge, 

experience, and interests is detrimental to the quality of the article as a whole.  The article 

begins with the author’s rambling tangent, in which he discusses matters concerning the 

global economy, world history, international politics, government, social democracy, and 

various social movements.  This chaotic discussion continues on throughout the majority of 
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the editorial; and it is not until the reader is nearing the end of the article that concepts 

regarding knowledge, education, and the academy finally appear in the author’s turbulent 

discussion.  The author’s last-minute introduction of such key concepts, and their short-

lived existence within the discussion leave readers feeling perplexed and confused about 

the author’s overall argument.  

 Several authors also writing about neo-liberalism, knowledge capitalism, Marxist 

analyses, and economic and educational practices differ from Peters in that they are 

successful in clearly presenting their goals, arguments, and evidence to support their 

conclusions.  These authors also organize their articles in a way that is sensible and easy 

for the audience to follow.  For instance, these other articles are broken down into sections 

that are easy for readers to identify because each area of discussion is labeled with an 

appropriate heading to indicate the major topic or concept that is to follow.  Furthermore, 

unlike Peters’s (2004) article, other articles written on these same concepts include 

informative abstracts, notes, basic introductions, and background information about the 

authors.   

 Before embarking on any claim Olssen’s (2006) introductory sentence clearly states 

that the goal of his article is to show “that Foucault’s conception of governmentality 

provides a powerful tool for understanding developments in relation to learning and 

education, which link the organisation of learning to both politics and economics in 

developed Western societies” (p. 213).  In one of his opening statements, Olssen (2006) 

also explicitly informs readers of his argument by stating, “For what is offered by Foucault’s 

conception, I will argue, is a new version of superstructural sociology that provides a 

means of understanding how educational and economical practices mutually condition and 
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adapt to each other while avoiding the excesses that plagued Marxist analyses in the later 

20th century, which represented such processes as the outcome of a necessary 

determination” (p. 214).  Immediately after identifying his argument, Olssen clearly defines 

the meaning of the term “lifelong learning” as it is applied within the context of his paper.  

If Peters had included a more contextualized explanation of his goals, arguments, key 

terms, and the theoretical framework he used for his analysis it would assist the audience 

in developing a fuller understanding of the author’s perspective, and would also help the 

reader to more accurately determine the quality of the author’s overall argument, as well as 

the validity of the evidence used to support his claims. 
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Analysis of Arguments 

 One consistent issue noticed throughout the author’s discussion is his failure to 

include transitional phrases and conjunctive adverbs to suggest contrast, disagreement, or 

a shift in conversation.  By neglecting to incorporate transitional phrases and conjunctive 

adverbs when it would seem appropriate, obvious, and necessary to do so, readers are 

forced to tediously analyze the individual aspects of each stated claim in order to formulate 

a distinction between the author’s attitudes of agreement and those of disagreement within 

a number of statements appearing throughout the article that could vary in interpretation 

when examined through the eyes of different perspectives.  This lack of clarity increases 

the level of difficulty for readers to identify and distinguish between the claims Peters 

wishes to dispute, the argument he is attempting to make, and the evidence he is using to 

justify his case.  Readers are lead to assume that Peters’s (2004) article seeks to analyze the 

common claim that “Marxism, we are told by politicians and the popular press, is dead” (p. 

435).  Though it is not clearly stated by the author, it can be inferred that the goal in writing 

this article is to make an attempt to challenge the notion that Marxism is no longer 

significant in today’s society, while also making an argument in favor of academic socialism.   

 In response to the concerns surrounding the “intensification of inequalities between 

regions” and the fixation on the social market and citizenship duties rather than on issues 

of disparity and citizenship rights, Peters (2004) suggests that the best option appears to 

be a “socialisation of the market and an acknowledgement of its moral limits” (p. 435).  

While during a time period in which the economy is in a progressive state of growth, 

regulations would seem sensible and necessary as a means for maintaining growth, while 

also keeping the economy financially stabilized and under control. However, when the 
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current state of the economy is poor, weak, or unstable, suffering from an economic 

downfall, thus experiencing a growth slowdown, then it is quite possible for regulations to 

do more economic harm than good (Burchell, 1992).  In this case, regulations could further 

enhance the economic crisis or lead the economy into a recession.  Of course, failure to 

regulate the economy leads to further problems, but nevertheless, constraints are 

detrimental when economic growth is basically nil.  Undoubtedly, regulation is necessary in 

the development and implementation of an effective approach to economic crisis 

prevention, but is not be mistaken for an effective approach to crisis correction (Sánchez, 

2011). 

 Peters (2004) fails to explain the serious consequences surrounding a “socialisation 

of the market” during a period of economic downfall, and instead, follows up with a single 

sentence that briefly states, “The age of privatisation reduces the state’s role more and 

more to one of regulation, rather than provision or funding of public services” (p. 435).  

Furthermore, the author assumes the audience is familiar with the terms “socialisation” 

and “privatisation,” as well as their relationship to one another, and their influence on 

regulation.  The concept of a “socialisation of the market” does not reappear in the article 

until several paragraphs later, when Peters (2004) informs the reader that “There is also a 

host of struggles around the socialisation of the market and a question of whether this can 

be pursued successfully at the level beyond the state” (p. 436).  However, Peters (2004) 

neglects to clearly identify these “struggles” before abandoning the subject, and diving 

straight in to his next topic of discussion concerning “knowledge socialism” and the 

“struggles surrounding the politics of knowledge that directly involve the academy” (p. 

436). 
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 According to the author’s “university as industry” view, having a fear of immigrants 

and minorities might justify not having a socioeconomic class-separation conscious.  

Something else that has worked against socialism is the vast overspending in countries 

such as Ireland, Italy, Spain, and Greece, whose often outrageously high percent of GDP 

spending on government largess, torpedoes even reasoned minds trying to convince tax 

payers that public spending is not out of hand.  With what is believed to be the needed 

austerity measures to save the euro and even justify not raising taxes in the United States 

by cutting government, the idea of a rising tide lifting all boats falls on mute ears; and the 

economic tides have receded, while both the white and blue-collar class workers find 

themselves with less resources and means than in the past (Weldon, 2010). Viewing college 

as an industry to the point of expecting metrics for return on investment might not be 

enough of a reality for those who remain unsubscribed to Marxist theory.  

 The author writes succinctly about “knowledge capitalism,” but the time of this 

publication preceded cannibalization performed by Wall Street’s bears on, of, and about 

themselves.  Further, knowledge capitalism, as cited in Peters’s article, references the 

importance of intellectual property and its rights.  Yet the most lucrative companies and 

profitable stocks (Google, Apple, Microsoft, and Facebook) are founded and shared upon 

taking and selling, or stealing and sharing, other people’s public works and private 

information (Henning, 2011).  This death of the means to be a creative artist and produce a 

livable wage is not an argument the Right is interested in even lending an ear to; and the 

American stock market itself certainly does not want to find itself in the position of 

unhitching the emotional wagon from the likes of Google, Apple, Microsoft, and Facebook.  
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 The author cites the movement of technological service sector jobs to Indian and the 

production of technological gadgets and devices to China.  Though the wages paid in India 

and China are dissimilar to what Americans would command, these choices, while 

wreaking havoc on American employment, have buoyed these Asian and Eastern European 

countries that while being shorted with low-end paychecks, have become real world 

players in technology by appropriating the skills they learned by providing service too 

often to American consumers.  Moreover, Peters’s (2004) article was written during the 

second term of George W. Bush, and references how “the White House wants to export 

American-style democracy to the world” (p. 436).  However, it has been clear in hindsight, 

and perhaps to those who have the foresight of commonsense, but not a voice to express it, 

that not only are the U.S. political and economic ideologies flawed within American 

boarders, but they will have to take their own form in the countries that the U.S. chooses to 

invade militarily and monetarily.  Whether or not America’s so-called values and systems 

translate is only a check that the sands of time can cash.  

 

 “Knowledge socialism” seems to have the most academic salability, ironic as it is 

that it was driven to that point by capitalism’s hungriest techno-appetite.  In reality, the 

previously mentioned exportation of tech support has provided several emerging world 

powers with the incentive and expertise to begin their own legitimate phenomenon of 

startups and ancillary technologically related industries.  While the exportation of U.S. 

knowledge from American colleges has always focused around engineering and even 

technology, the author cites organizational communication and entrepreneurship, and how 

they relate to profit.  To add to that mix, though it is not cited in the article that the author’s 

“education based on free exchange” should now include (popular, domesticated, 
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international students) MBA degrees to see if those trained in management and American 

skills adopt the U.S. ways of doing business or are founded upon their own culture and 

history, and how these management practices can be more fine-tuned for either better 

profit or reasons of reaching a more global market.  

 

 The idea that business schools must teach only the capitalism model without paying 

heed to those that have been successful and unsuccessful in other countries is doing a 

disservice not to stunt the growth of capitalism and of business in other markets, but to 

lose the context and perspective about what both socialism is, and what happens when 

capitalism comes off the rails.  Academia, which for so long was labeled an incubator of 

liberalism going back to the red scare, hippie movement, and even points beyond, is now 

filled with conservative voices.  Whether this is good or bad for the academy is open to 

debate, but it will certainly change the tone and texture of research, funding, and if 

capitalism is the driving force behind the research dollars, it will change the results.  Only 

by making this uncomfortable ambition can society address what kind of thing this is—

good, bad, both, indifferent, other. 

 

 Early on in the article the author references an “intensification of inequalities” 

between North and South; and yet it was the capitalistic markets of the most developed 

countries that funded an educational system that has educated many of the brightest minds 

in the entire world.  While education is a resource often lacking, along with other basic 

necessities in third world developing countries, it is difficult to make the argument 

convincingly for academic socialism when the demands for funding higher education are so 

significant, and require a huge economic engine.  Although there is no doubt that an 

intellectual class is a necessity to the mind and heart of a society, academia must be in 
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touch with ongoing crises around the world, while maintaining its intellectual integrity and 

avoiding preoccupation with any politics—be it government politics, election politics, or 

even the politics of funding.  
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Discussion 

 Peters’s need to critically reanalyze Marxism is akin to the postmodern movement 

in new media (Postman, 1992).  It is known that something new and different is coming; 

but until society can snag the reigns and garner intellectual traction, the entity itself, in this 

case education, is going to drift where the scholars and market take it.  Once this dust 

settles, a clearer picture will emerge; and charting the future of higher education should be 

on sounder footing. For now, we try to idealize what countries of democracy have and 

always should believe education must be; that is, education must be available to everyone 

with ample minds, regardless of supple means.  In reality, the era of the super-information 

highway is as potholed and unleveled as the dirt roads that once led to a country 

schoolhouse.   

 Marxism, as recounted by the author, may well indeed be at or near an end as the 

author states; however, the constant uprisings (Arab Spring, international wars) should 

give pause to every scholar advocating for or against Marxism, because the reality is that 

for all the change, many of the key factors needed to push education forward (funds, 

dynamic economies) seem to be at an endless state of flux.  The acquisition of higher 

education is now being driven more than ever by consumers. However, these consumers 

have the means and resources to make themselves part of the academic processes, whereas 

many who would benefit the most still do not have the means or opportunity to even enter 

the gates of wisdom.  The great globalization of the internet has not torn down the 

intellectual barbed wire fence that exists between developed nations and third world 

countries.  Access to for-profit college or even free, open courseware programs has not 
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produced a seismic academic shift in regard to who can plant and harvest the seeds of their 

own higher education. 

 Making education available to everyone was one of the catch phrases when the 

internet gained greater permeation into societies. Yet traditional colleges were slow to 

move anything online, at least initially; and the for-profit degree programs were often, but 

not always, rife with degrees lacking rigor and creditability.  Once the economic downturn 

hit, for-profit student enrollment not only plunged, but those who borrowed money to 

attend for-profit colleges became the most common defaulters on federal student loans.  

Although for-profit colleges make up only a fraction of the higher education student 

enrollment population, according to a periodical cover story published in Chronicle of 

Higher Education, “Most for-profit colleges enroll more low-income and working-adult 

students than higher education does as a whole, and college leaders in that sector say that 

is a major reason for their high default rates” (Blumenstyk & Brainard, 2010).   

 So, while new media continues to offer more and more higher education 

opportunities for society, is the concept of education for all merely a pipedream or a near-

future reality? The answer will unfold organically as the cyber dust settles over time and 

the system of higher education continues to evolve.  There is no doubt that higher 

education will continue to go online, and no reason for it not to; however, the pitfalls of 

moving too quickly and putting education online solely for the sake of it being online, have 

caused several steps backward for the giant leap itself that online education was in its 

beginning form.  
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