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ABSTRACT 

When school districts invest resources into acquiring updated technology, they need 

evidence of the effective integration of that technology to promote student learning. 

The current case study examines the use of picture books as read-alouds and 

technology to increase student interest and motivation for learning in a 5
th

 grade social 

studies class in a technology-rich rural school district.   Three questions guided this 

study: 1) How does the use of a read-aloud in the social studies classroom influence 

planning, time allocation, and lesson construction? 2) What are the teacher perceptions 

of the read-aloud in the social studies classroom? and 3) How will the teacher 

integrate technology to enhance student learning and engagement? The qualitative 

study used classroom observations over a six week time period, interviews with the 

classroom teacher, technology teacher, and principal, and a review of student-

produced interactive eBooks. The findings from the data collection show that exposure 

to picture books engaged 5
th

 grade students as independent researchers and learners 

exploring the history of their country in order to create interactive eBooks.  The 

process increased students’ skills to construct meaning of social studies content and 

inquiry-based learning and research.  The research provides school district policy 

makers with documentation of the use of technology to improve social studies/reading 

instruction among elementary students. 
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CHAPTER I 

INTRODUCTION TO THE STUDY 

Introduction 

American history is not always exciting to students.  Reading information from 

a textbook does not do justice to the events and people who are all woven into the 

remarkable tapestry of America.  Students will grow to appreciate this country’s 

history upon having the opportunity to learn intriguing details that textbooks generally 

do not include. Children’s literature combines artistic representations with detailed 

description of historical events that entice young readers. It often portrays historical 

events through fictional and nonfictional personal accounts.  When sharing this 

historical children’s literature with students, it is important for educators to point out 

that authors conduct a great amount of research in creating these books.  Through the 

use of technology, students can become historical researchers and authors of their own 

historical eBooks.  Incorporating children’s literature and technology into social 

studies curriculum inspires students to view American history as interesting and 

relevant today, not just some old dates, boring events, and dead people.  

Statement of the Problem 

In a technology-driven world in which students are accustomed to vibrant 

visuals and interactive information, textbooks are simply not adequate. Unfortunately, 

in many of today’s elementary social studies classrooms, the textbook is still the main 
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tool when teaching history information. The problem with textbooks is that they are 

not reader friendly (Tuchman, 2007); they offer only one-sided perspectives and lack 

the visual appeal to engage today’s technologically and visually focused readers.  One 

way to engage today’s students in social studies content is the read-aloud using picture 

books that can present information in visually attractive formats that utilize a 

combination of illustrations and text.  Another tool that teachers use to enhance social 

studies instruction is technology.  The opportunities for its uses in instruction are 

boundless.   

Purpose 

 The purpose for this study is to determine the impact of the use of picture 

books as read-alouds and technology to improve student learning in a 5
th

 grade social 

studies class in a technology-rich rural district.   

Questions Guiding the Study 

The questions guiding this study are: 

1. How does the use of read-aloud/think-aloud in the social studies classroom 

influence planning, time allocation, and lesson construction? 

2. What are the teacher perceptions of the read-aloud/think-aloud in the social 

studies classroom? 

3. How will the teacher integrate technology to enhance student learning and 

engagement? 
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4. How does the teacher perceive the students’ use of efferent and esthetic 

responses to the read-aloud to construct meaning? 

Context of the Study 

The study took place in a small, rural elementary school in the Texas 

Panhandle.  The site was chosen based on the accessibility of the location of the 

school, the willingness of administration to support the research, the academic 

achievement of the school, and the convenient location.   There were 26 students in the 

self-contained fifth grade classroom.  The school that was used in the study is in a 

rural area of the state.  The school is very small with about 185 students in grades K-6.  

The school has received an exemplary rating from The Texas Education Agency.   

The subjects for this study are a fifth grade teacher and her fifth grade students 

from the Vista Independent School District (all names are pseudonyms).  Vista 

Independent School District has an enrollment of about 280 students in grades K-12. 

The dropout rate for Vista ISD is 0%, and the attendance rate is 97.6%. The ethnic 

populations are 83.6% White, 13.2% Hispanic, .4% African American, 1.8% Asian/ 

Pacific Islander, and 1.1% Native American. 

Definition of Terms 

 For the purpose of this study I applied the following terms and definitions.   

Picture books:  Picture books are defined by Murphy (2009) as books that have a 

picture on each page or every other page and are approximately 32 pages in length.  

The text and the illustrations work together to bring meaning to the subject.   
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Read-aloud: A read-aloud is a procedure in which a teacher reads a picture book to 

the children sharing illustrations and engaging students in discussion about the book 

(Tompkins, 2010). 

eBook:  eBook is a term used to describe books in electronic form. 

Assumptions  

Based on my previous experience as a fifth and sixth grade teacher, I assumed 

that students would benefit from read-alouds and the integration of technology into the 

social studies curriculum.  The students I taught in the past always enjoyed it when I 

read aloud.  I anticipated that the fifth grade students in the study would feel the same.   

I also believed that technology would excite students about their own social studies 

education and, therefore, their learning would become more meaningful. 

Significance of the Study 

 The findings of the study examine the significance of integrating tools from the 

field of content area literacy with tools of technology for increased social studies 

learning among upper elementary grade learners.  The results from the study can 

provide teachers and administrators with evidence to adapt curriculum to enhance 

learning in social studies curriculum. 

Summary 

 In this chapter, the background of the study has been introduced, the research 

questions were stated, terms were defined, and assumptions and significance of the 

study were given.  The following chapter reviews and discusses pertinent literature in 



Texas Tech University, Amy Carlson, December 2012 

5 

the areas of literacy education including social studies education, picture books, and 

read-alouds as well as using read-alouds as instruction, learning through writing in 

social studies content, technology in social studies, and technology in rural schools.  
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Chapter II 

LITERATURE REVIEW 

Introduction 

 Direction for this study came from aspects of using read-alouds in the content 

area.  These aspects are literature education, social studies education, picture books, 

read-alouds, using read-alouds as instruction, writing in the social studies content, 

technology use in social studies, and technology in rural schools.   

Literature Education 

Literature education impacts all students and their outlook on education.  

Louise Rosenblatt (1995) wrote: 

In a turbulent age, our schools and colleges must prepare the student to meet 

unprecedented and unpredictable problems.  He needs to understand himself:  

he needs to work out harmonious relationships with other people.  He must 

achieve a philosophy, and inner center from which to view in perspective the 

shifting society about him:  he will influence for good or ill its future 

development.  Any knowledge about humankind and society that schools can 

give him should be assimilated into the stream of his actual life. (p. 3)  

 

Education and literacy can lead students to be able to find themselves in an 

ever-changing world.  The educational experiences that each student has allows for 

decisions to be made and goals to be accomplished.   

Rosenblatt (1995) also described a transactional theory of reading in which 

readers have a definite relationship with the text.  One stance is that the reader has an 

aesthetic response to the text.   The reader relates what is happening in the text to 
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personal experiences.  The efferent response to reading is the relationship of the reader 

and the text in which the reader is reading to gain information.  

Social Studies Education 

 In the past several years social studies in the schools seems to have taken a 

back seat to other subjects that are the focus of high-stakes testing.  With the passage 

of No Child Left Behind (NCLB) (2001), teachers and administrators have begun to 

change their curricular focus because of the ramifications of the effects of funding on 

the outcomes of student progress.  The National Council for the Social Studies 

(NCSS) issued a position statement regarding the passage of NCLB and the problems 

that social studies educators may encounter as a result (NCSS, 2007). 

In the position statement, NCSS addressed its concern for high-stakes testing 

subjects taking time away from the social studies education.  Social studies is not 

always given the same rank as language arts, mathematics, or science in the 

educational spectrum.  Because of this NCSS stated: 

The National Council for the Social Studies believes that social 

studies is a core subject in American schools on an equal footing 

with reading, writing, mathematics, and the sciences.  It is the 

official position of the NCSS, therefore, that the federal 

government should enact changes to the NCLB legislation to 

include core social studies disciplines.  Both NCLB and the 

existing assessment provisions of the National Assessment of 

Educational Progress (NAEP) should be rewritten so that student 

performance data may be disaggregated in such a manner that all 

states can be compared to one another and to a national profile in 

the vital disciplines of history, civics, geography, and economics. 

(2007) 
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Levstik and Tyson (2008) said this type of legislation may take more focus off 

of social studies and place it on content being tested. “High-stakes assessments and No 

Child Left Behind (NCLB) legislation drive curriculum and instruction in many 

schools and classrooms in the United States.  Indeed, assessments not only drive 

instruction, they often determine whether any instruction occurs at all” (p. 8).  Texas 

requires students to take state assessments in grades eight and ten with an exit test that 

must be passed before a student can graduate (http://www.tea.state.tx.us).   

 According to the NCSS, surveys (Zamosky, 2008) found that many school 

districts have reduced the amount of time allowed for social studies because of the 

focus on language arts and writing due to NCLB.   

How much time is enough time to spend on social studies?  The Texas 

Education Agency stated, “The district must ensure that sufficient time is provided for 

teachers to teach and for students to learn English language arts, mathematics, science, 

social studies, fine arts, health, physical education, technology applications, and to the 

extent possible, languages other than English” (http://www.tea.state.tx.us).   The time 

is not explicit and teachers often feel the pressure of the state assessments.  This is 

why the integration of subjects has come to the forefront of social studies.  Social 

studies can co-exist with other subjects as long as the goal is to ensure the learning of 

the social education curriculum. 

 McCall (2006) discovered that, as a result of NCLB, the social studies 

curriculum has taken a hit.  Teachers are concentrating on meeting the adequate yearly 

progress goals that are set for them in language arts and mathematics and, therefore, 
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are minimizing time spent on teaching social studies.  Many teacher candidates in 

teacher education programs are given tools to help them make sure that all subjects are 

given equal instruction time and dedication; nevertheless, many of them “succumb to  

pressures” of the high-stakes testing (McCall, 2006). 

 Barton and Levstik (2004) maintain that teachers must plan lessons with clear 

social studies goals in mind.  This way the goals of social education are more likely to 

be met.   

Picture Books 

Picture books are defined by Murphy (2009) as books that have a picture on 

each page or every other page and are approximately 32 pages in length.  The text and 

the illustrations work together to bring meaning to the subject.   

Murphy (2009) lists four reasons for using picture books as read-alouds in 

middle school classrooms. The first is that teachers are able to read picture books in a 

short period of time.  With the little time that teachers have for instruction as it is, 

picture books fit in and allow time for meaningful discussion and extending 

assignments (Murphy, 2009). 

The second reason  is that picture books can be enjoyed because of the words 

and the illustrations.  Children are experiencing a book both esthetically and efferently 

in the case of picture books that are tied to the social studies curriculum (Murphy, 

2009). 

The third reason to use picture books as read-alouds is that they contain 

carefully chosen words because of their brevity.  For that reason, they are also good 
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models of writing (Murphy, 2009).  The text is easy to understand and descriptive with 

words that the students can comprehend.  The books are not so long that the students 

lose interest.   

The last reason listed by Murphy (2009) for using picture books as read-alouds 

in a middle school setting is that picture books are relaxing.  Students can be 

entertained while being taught social studies content.   

Ivey and Fisher (2006) site the 1999 International Reading Association’s 

position statement that listed issues that must be present for adolescent readers to 

learn.  The issues that relate to content area reading are: 

1. Access to a wide variety of reading material that appeal to their interests. 

2. Instruction that builds the skill and desire to read increasingly complex 

materials. 

3. Expert teachers who model and provide explicit instruction across the 

curriculum.   

Ivey and Fisher (2006) also refer to the National Council for the Teachers of 

English’s (2004) suggestions for adolescent readers: 

1. Experiences with diverse texts and multiple perspectives. 

2. Authentic, student-initiated discussions about text. 

3. Experiences to reflect critically on their own literacy processes. 

4. Experiences examining texts critically. 
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Read-Alouds  

Read-alouds are one way to incorporate literacy into content areas and show 

students how to make sense of new knowledge that is learned in the content area.  

Benefits of read-alouds can transcend to the content area such as increased motivation, 

vocabulary learning, and building background (Trelease, 2006; Laminack & 

Wadsworth, 2006; Ivey, 2003; Allen, 2000). Reading aloud to students in a content 

area classroom can connect the learner to the curriculum (Laminack & Wadsworth, 

2006). When students are read aloud an informational book, they are better able to 

understand more content, and reading aloud informational texts provides scaffolding 

for the new learning (Ivey 2003). Instruction can come from a read-aloud (Laminack, 

2009). A study using read-alouds from picture books in a seventh grade social studies 

classroom found that students perceived that they learned more content vocabulary 

and enjoyed learning the content related to the read-alouds (Albright, 2002). 

Janet Allen (2000) said that reading aloud to older students has the same 

benefits as for younger children.  “Given the body of research supporting the 

importance of read-aloud for modeling fluency, building background knowledge, and 

developing language acquisition, we should remind ourselves that those same benefits 

occur when we extend read-aloud beyond the early years” (Allen, 2000, p. 44).  Allen 

(2006) suggested that read-alouds allow learners to build “mental models” when they 

participate in listening to a teacher read out loud (p.46).   The mental models provide 

students a base on which to build their new learning (Allen, 2000).  Teachers can use 
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these models to make clarifications that relate to the new learning as well (Allen, 

2000). 

Ivey (2002 and 2003) is another supporter of the read-aloud in the content area.  

Ivey (2002) provided three reasons why content teachers should use read-alouds as a 

support for learning:   

1. They inspire students to read on their own. 

2. Read-alouds give inexperienced readers access to information 

in the more difficult texts commonly used in the content-area 

classes. 

3. Teacher read-alouds provide a format in which teachers can 

demonstrate for their students the mental processes they use to 

make sense of what they are reading. 

Ivey (2003) believed that when students are read aloud to they are able to 

understand more and reading aloud informational texts provides scaffolding for the 

new learning.  She knew that learners must be engaged in the learning process and that 

read-alouds assist teachers in holding the attention of students and makes the new 

information accessible and interesting.  Her goal would be to show, “how teachers of 

intermediate grades can use read-alouds more strategically and deliberately to promote 

thoughtful reading and content learning” (2003, p. 812).   

Laminack and Wadsworth (2006) suggested that reading aloud to students in a 

content area classroom can connect the learner to the curriculum.  By reading aloud to 
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students teachers can, “help students build background for a unit of study through a 

conceptual framework of thought, language, and image” (Laminack & Wadsworth, 

2006, p. ix).   

Using Read-Alouds as Instruction 

Students must have access to a wide variety of content area reading materials 

in addition to the textbook in the content area classroom.  Fisher and Ivey (2005) state, 

“One reason some might believe that reading in content areas is difficult and boring is 

that their experiences have been limited to textbook reading” (p. 7).   One way to 

mitigate this situation could be to use picture books as read-alouds as an avenue to 

build a knowledge base to link to new learning.  “When it is important for students to 

learn or reflect on specific content or concepts, perhaps the worst thing we can do is 

assign difficult reading” ( Ivey and Fisher, 2005, p. 8).    Ivey, (1999) also states that 

successful readers can also benefit from uses of multiple texts.   She states, “Thus, 

regardless of ability or general inclination to read, interesting materials are needed to 

develop and sustain engaged middle school readers” (p. 374). 

Laminack (2009) suggested that instruction can come from read-alouds: 

As with any intentional instruction, we must know what we expect our 

students to learn as a result of the experience.  We begin with those 

expectations, and we place them alongside our knowledge of our 

students.  We assess their existing background knowledge, including 

their current insights and misunderstandings.  Through initial 

conversations, we determine their facility with vocabulary related to the 

topic and their ability to speak with specificity using that vocabulary. 

(p. 40) 

 

Janet Allen (2000) says, “In reading education the importance of building 

background knowledge has long been established as critical to the reading process” (p. 
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129).  If readers are unable to comprehend because they have no prior knowledge of 

the subject, then there is an obvious gap in the learning process.  Allen (2000) suggests 

that providing background knowledge through narratives allows students to gain a 

better grasp of the content than is presented in most textbooks.    Allen (2000) also 

suggests that reading content-related fiction is more engaging than reading a textbook:     

Textbook reading is the most difficult kind of reading and is the 

one most often given to students to read independently.  Fiction 

depends on readers identifying with interesting plots, dynamic 

characters, exciting resolutions, and memorable descriptions to 

hold their interests.  Textbooks rely on graphs, charts, pictures, 

historical events, and scientific descriptions to sustain the 

reader’s attention.  In fiction many of the same words are 

repeated; in textbooks several specialized and technical words 

may be introduced in every chapter.  Fiction is more likely to 

provide entertainment; nonfiction, information.  Finally, an 

entire work of fiction might revolve around a single theme 

whereas textbooks are dense, requiring readers to hold multiple 

concepts in their heads throughout the reading.  All of these 

characteristics of textbooks lead us to see the importance of two 

approaches to content literacy: supplementing textbook 

instruction with understandable and interesting texts that build 

background knowledge and personal connections, and 

scaffolding reading experiences to provide students with 

strategies for understanding text structures and managing the 

reading experience. (p. 128)   

 

Research (McQuillan, 2009; Brabham et al, 2000; Lacedonia, 1999; Albright 

& Arial, 2005; Manning, 2005; Murphy, 2009; Fisher et al, 2002; Meehan, 2006; Ivey 

& Fisher, 2006) showed that when teachers read out loud, students were more 

absorbed and their interest was piqued.  This research has proven that learning can 

increase with read-alouds.   A 1985 report, Becoming a Nation of Readers, found that 

reading aloud was, “the single most effective activity for building to eventual success 

in reading…” (p. 38).    
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Engaging children in the learning process allows students to develop a broader 

interest in their learning.  “Children who are engaged show sustained behavioral 

involvement in learning activities accompanied by a positive emotional tone. They 

select tasks at the border of their competencies, initiate action when given the 

opportunity, and exert intense effort and concentration in the implementation of 

learning tasks; they show generally positive emotions during ongoing action, including 

enthusiasm, optimism, curiosity, and interest” (Skinner & Belmont, 1993, p. 572).  

This engagement process in social studies allows students to develop their own 

learning by creating interest in the subject.   

Lettie Albright (2002), an Associate Professor in the Department of Reading at 

Texas Woman’s University in Denton, Texas, in her article titled “Bring the Ice 

Maiden to life:  Engaging adolescents in learning through picture book read-alouds in 

content areas,” has described a model for using picture books as read-alouds in the 

content classroom.   She based her model of read-alouds on a theory developed by 

Louise Rosenblatt’s (1995) reader response theory.   The theory suggests that the 

reader responds in one of two ways when reading a text:  esthetically or efferently. 

Esthetic responses involve reading for pleasure. The efferent response refers to 

meaning that is gained from the reading.   

Albright used research to explain that read-alouds are motivational, provide 

opportunities for students to respond to literature, and promote learning new content 

associated with the literature. Also, through discussion of the literature, students can 

expand their understanding, use higher level thinking skills, and develop a deeper 
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level of meaning-making (2002).  These learning opportunities were compatible with 

the standards issued by the NCSS and serve as the basis for the model developed by 

Albright (2002).   

In the article (2002) she suggested that read-alouds occur in three stages: Stage 

one was dedicated to planning, Stage two consisted of preparing for the read-aloud, 

and Stage three was for the actual production of the read-aloud.   

Stage 1. 

Stage one of the plan consisted of choosing a book to read aloud to the students 

and the development of, “starter questions to activate prior knowledge and interest, set 

purposes for reading, encourage student responses, and reinforce content knowledge” 

(Albright, 2002, p. 420).  Albright (2002) suggested three criteria when choosing 

picture books for read-alouds:  

1. Quality of literature, including integrity of the author. 

2. Relevance to and accuracy of topics and concepts being studied. 

3. Interest to students. (p. 420) 

She suggested that teachers take time to conduct research about the author to 

ensure that the author has the knowledge and writing skills to compose a book, has 

included appropriate sources, that the book is organized logically, and that the 

information therein is current.   

The starter questions serve to promote discussion.  “Starter questions addressed 

interest, prior knowledge, and background, purpose for reading, aesthetic response, 



Texas Tech University, Amy Carlson, December 2012 

17 

efferent response, and content of the curriculum.  They addressed all levels of 

comprehension: textually explicit (stated in the text), textually implicit (not directly 

stated in the text), and scriptally implicit (based on prior knowledge or beliefs of the 

reader)” (Albright, 2002, p. 421).      

Stage 2. 

The second phase was used to decide on the setting for the read-aloud and to 

let the students know the purpose for the read-aloud.  Students could have chosen to 

sit on the floor or other comfortable place for listening. Just prior to the read-aloud 

was the time to explain the purpose of the read-aloud, to relate new learning to a 

specific content, and to talk about the discussions that would follow the reading  

(Albright, 2002). 

Stage 3. 

The third stage began with the actual reading of the book and the ensuing 

discussion that was used to encourage a response and to support the knowledge of the 

content that the students already had.  The book was introduced by the teacher by 

sharing the title and the author.  Students were asked to make predictions about the 

book.  The book was read aloud with expression while making the illustrations visible 

to the students as needed (Albright, 2002).   

The discussion began while the story was in progress.  The dialogue was used 

to advance interest in the new topic.  The particular reasons for the discussion were  to 

develop understanding by relating the new information to prior learning, acquiring 

aesthetic responses, defining new words, and connecting the new learning to the 
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curriculum (Albright, 2002). “The result was an interactive read-aloud and discussion 

that engaged students, promoted higher-level thinking, and extended content learning” 

(Albright, 2002, p. 422). 

I implemented Albright’s (2002) model when conducting the research for my 

dissertation.  She used this model when working with a middle school social studies 

class.   

Murphy (2002) suggested that teachers use picture books to engage students in 

the subject being studied.  Murphy stated that picture books can entertain, inform, and 

help students gain understanding of their world.  Since teachers encounter many 

students who do not appear to be interested in learning, she suggests that picture books 

could be a way to pique that interest.   

 Murphy lists four reasons why teachers should use picture books:   

1.  They are short enough to be read in one sitting. 

2. Picture books contain intriguing illustrations and are pleasurable to view. 

3. Picture book texts, with their trademark brevity, contain carefully chosen 

words. 

4. Picture books are reader friendly. 

Murphy (2002) suggested that picture books are easily integrated into the 

content area.  For social studies, they should be current and present accurate 

information that is interesting to elementary school children.  She also suggested that 

reading from a picture book is not the same as reading from a text book.  Picture 
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books may be more specific and allow a reader to gain a better understanding of a 

concept. 

Murphy (2002) said that students like picture books because they are shorter 

texts with language that is easier to understand than a typical text book.  They can 

assist students in vocabulary development and students appear to like them.  If a 

student is enjoying the activity, they are more likely to learn from it.   

Richardson (2002) suggested that read-alouds are not only for the language arts 

curriculum but can and should be used across the curriculum:  

Read-alouds should not be reserved only for the English and 

language arts classes because learners discover information in a 

variety of situations…If secondary teachers were to read aloud 

often in their classes, they would expose their students to many 

messages:  Teachers like to read a variety of materials; teachers 

enjoy their students and want to share this reading with them; 

teachers see connections between content topics and pleasure 

reading; and teachers show students how to be expressive reader. 

(p.3)  

 

Richardson (2000) listed four criteria for choosing read-alouds for the content area.  

The first is that reading should lead to a pleasurable experience, not a painful one.  If a 

teacher does not enjoy a selection, then the students are not likely to enjoy it either. 

The second criterion is that the read-aloud should lead students to participate in 

discussion about the content material. The third criterion is that the read-aloud should 

help the content “come alive” (p. 4). The last suggestion is that the reading should 

make students want to learn more about the topic.  If these four criteria are 

implemented, the result would be that students should be eager to independently read 

other texts to expand their knowledge (Richardson, 2002). 
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To become aware of all that is available for read-alouds, Richardson (2002) 

offers educators this advice: 

Read voraciously.  Read all types of books.  Read for pleasure.  

Read simply for learning and pleasure and the read-alouds will be 

obvious.  Keep reading for pleasure as the main goal, not reading 

for instructional opportunities.  Those opportunities will come, but 

first, have fun. (2002, p. 5) 

 

Laminack and Wadsworth (2006) offered suggestions for implementing read-

alouds.  They promote the use of picture books as the read-aloud because they are 

short and packed with information.  Laminack and Wadsworth (2006) suggested that 

read-alouds should occur every day across the curriculum.  Teachers would begin by 

outlining the unit of study to determine how many days would be needed to cover the 

curriculum.  They would choose read-alouds that would layer the new learning each 

day.  The books would be placed in order chronologically and by the level of 

complexity.  They offer this analogy: 

In some ways we are doing what farmers do.  To ensure a bountiful 

harvest farmers work the soil, layering in organic matter to enrich 

the nutrient levels to feed the crops that ultimately produce more 

abundantly…By the end of the unit of study learners are more 

grounded, having developed a more robust vocabulary to think 

about and discuss the topic.  Learners have a pictorial repertoire to 

draw from as they try to envision the ideas being discussed.  And 

they have a cache of story to help them make sense of it all. (pp. 

151-152) 

 

 Laminack (2009) suggested that read-alouds should not be random 

in nature but intentional and planned.  “Don’t just pick up a book at 

random…take the time to carefully select what we read and think deeply 

about why we are reading it” (p. 25). Teachers need to know their students 
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as well as authors and illustrators who write about topics that connect to 

the curriculum (Laminack, 2009). 

 Laminack and Wadsworth (2006) realized that finding good 

quality read-alouds is not easy but well worth the effort.  They offer many 

suggestions for read-alouds across the curriculum (2006 and 2006).  Most 

textbooks now offer suggestions for read-alouds as well as other trade 

books that are appropriate for the curriculum.   

1. They are short enough to be read in one sitting. 

2. Picture books contain intriguing illustrations and are pleasurable to view. 

3. Picture book texts, with their trademark brevity, contain carefully chosen 

words. 

4. Picture books are reader friendly. 

Learning Through Writing in the Social Studies Content 

 Writing about what one has learned allows students to put their learning into 

words. Writing about the content allows the students to internalize the information.  

They can think about it and then put it into their own words to show understanding 

(Leddy, 2010; Boyer, 2006).  Writing allows students the ability to create new 

learning (Spires, Hervey, Morris, & Stelpflug, 2012).   

Narrative writing allows students to take on a different perspective and pushes 

students to think deeply about what they are learning (Leddy, 2010).  The writer must 

first have the knowledge to write but then can show that learning to others through 

their compositions (Barton & Howard, 1986). 



Texas Tech University, Amy Carlson, December 2012 

22 

Allowing learning to come from writing can be easily implemented into the 

social studies curriculum inquiry-based projects. Students can create and learn which 

enhances student engagement and makes learning more meaningful to the student.  

This type of project can lead to new and deeper understanding of the content (Spires, 

Hervey, Morris, & Stelpflug, 2012).  Writing by students can also be published in 

many different ways. 

Technology in Social Studies 

Integrating technology into the social studies classroom allows students to 

have access to materials that are far more developed and in-depth than a traditional 

social studies text book.  Using digital technology in the social studies classroom 

allows the learning to be more hands-on (Holcomb & Beal, 2010; Manfra & Coven, 

2011).  Teachers can use technology to teach students how to gather information from 

the Internet and creatively showcase their learning.  Using the Internet sources can 

challenge students to think critically.  Using technology can also be a motivating 

factor for students that are actively involved in the learning process (Mayers, 2008).   

Technology in Rural Schools 

 Technology in schools of any size can benefit students greatly.  In the rural 

schools, the fact that the school is labeled “rural” may have no effect at all on the 

ability for the school to acquiring adequate technology.  The factor that is most 

significant is the ability of the school to maintain the equipment and infrastructure 

(Howley & Howley, 2008).  Even though there are challenges to having technology, 

teachers from rural schools that have access to technology report that using technology 
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has improved student achievement (Knezek & Christensen, 2007).  Most of the studies 

available focus on technology use in middle and high school; however, there are not 

many studies available on technology in elementary schools (Howley, Wood, & 

Hough, 2011). 

Summary 

This chapter reviewed the relevant research pertaining to read-alouds, social 

studies instruction, and technology.  The review of literature suggests that read-alouds 

can build schemata and engage young learners.  Social studies content is often the 

skillet on the backburner of the stovetop of education.  Educators need to emphasize 

social studies just as much as other content areas and realize that tools from literacy 

can be used to teach social studies.  In writing and researching, technology is another 

tool that is essential for today’s learners in order to compete in a technological society.  

Technology offers unending resources and uses for social studies learning.  In the 

following chapter the methodology is explained. 
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CHAPTER III 

METHODOLOGY 

Introduction 

This study examined the use of read-alouds in a fifth grade social studies 

classroom.  A qualitative case study was conducted in a classroom to investigate how 

students responded to read-alouds and the use of technology that were integrated into 

the social studies curriculum.   

In this chapter, the research methodology is described in five sections: (a) 

review of the problem and research questions, (b) description of the participants and 

site selection process, (c) design for the study, (d) data collection procedures, (e) 

description of data analysis and interpretation, and (f) description of measures taken to 

insure trustworthiness. 

Review of the Problem and Research Questions 

To be successful learners in social studies, students need to be motivated, have 

background information to build new learning, and have the vocabulary to discuss the 

new learning (Laminack & Wadsworth, 2006).  The purpose of the study is to 

determine how teachers use read-alouds and technology as effective tools for 

instruction in a fifth grade social studies class. Using picture books as read-alouds can 

lead to content area vocabulary development, building background knowledge, and 

can motivate students to learn more about the subject (Albright, 2002; Trelease, 2006; 

Laminack & Wadsworth, 2006; Ivey, 2003; Allen, 2000; Wilkins, Sheffield, Ford, & 

Cruz, 2008).  Social studies experts Brophy and Alleman (2008) agree that trade 
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books, such as picture books, can benefit students in the social studies area.  Brophy 

and Alleman (2008) state that they believe trade books, such as picture books, can be 

used to enhance social studies learning, “so long as it amounts to an incorporation of 

children’s literature into social studies and not an expansion of literacy at the expense 

of social studies” (p. 38).   

The questions guiding this study are: 

1.  How does the use of a read-aloud in the social studies classroom influence 

planning, time allocation, and lesson construction? 

2.  What are the teacher perceptions of the read-aloud in the social studies 

classroom? 

3. How will the teacher integrate technology to enhance student learning and 

engagement? 

4. How does the teacher perceive the students’ use of efferent and aesthetic 

responses to the read-aloud to construct meaning? 

The National Council for the Teachers of English (2010) listed more 

suggestions for adolescent readers: 

1. Experiences with diverse texts and multiple perspectives 

2. Authentic, student-initiated discussions about text 

3. Experiences to reflect critically on their own literacy processes 

4. Experiences examining texts critically 

(http://www.ncte.org/positions/statements/positiononreading) 

http://www.ncte.org/positions/statements/positiononreading
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Socials Studies teachers can also implement these suggestions into the 

curriculum to add to reading instruction and comprehension of social studies reading. 

Research Design 

After developing my research questions, I determined that a qualitative 

research design utilizing a case study approach would best address my questions.  

According to Yin (1994), questions that ask what and how can best be answered by 

utilizing the case study approach.    This design will answer my questions and take 

into account the point of view of the teachers being studied.   

Purpose of Qualitative Methodology 

My choice to perform a qualitative study was based on Bogden and Biklen’s 

(2007) five characteristics of qualitative research: (1) naturalistic, (2) descriptive data, 

(3) concern with process, (4) inductive, and (5) meaning.  

The first characteristic is naturalistic, meaning that the qualitative researcher 

uses the setting of the case as the main source to gather data and the researcher is 

considered to be the main source.  The researcher believes that the context can best be 

understood only within the natural setting, “To divorce the act, word, or gesture from 

its context is, for the qualitative researcher, to lose sight of significance” (Bogden & 

Biklen, 2007, p. 5).  I observed the content teachers in the natural setting of their 

current classroom with their current students and looked for themes as they developed.    

This study was not staged and the students were not a special group but the ones 

assigned to the teachers at the beginning of the year. 
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The second characteristic listed by Bogden and Biklen (2007) is that 

qualitative research is full of description.  From the qualitative researcher’s point of 

view, nothing is inconsequential within the context of the study.  The details are what 

allows us to understand why things are the way they are.  I used the interview process 

and classroom observation to describe in depth the use of literacy strategies within the 

content area of this elementary school.  I took copious notes during the observation 

time and transcribed the interviews to ensure the teachers’ views were accurately 

presented. 

The third characteristic listed is the concern with the process.   Qualitative 

researchers are concerned with the process, not just the results.  This type of study 

shows how norms are created and definitions are shaped.  Therefore, I took careful 

notes, recording each step of the process since I wanted each of the stakeholders’ 

perspective to be taken into consideration.   

The fourth characteristic is that qualitative researchers view their data through 

an inductive lens.  Qualitative researchers are not looking to confirm or note a 

particular supposition.  Biklen and Bogden (2007) compare it to a picture that takes 

shape as the data is collected.  I found it essential to keep an open mind about how the 

teacher used read-alouds and technology in her classroom and tried to avoid any of my 

own personal biases.    

The last characteristic is that of meaning.  The qualitative design was 

appropriate to investigate the “participant perspectives” of this classroom  (Bogden & 

Biklen, 2007).  I wanted to portray the views according to what the participants 
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believe.   I used the data gathered to present the viewpoints of the teacher and students 

in the study in regards to content area literacy and the use of read-alouds in a social 

studies setting as well as the use of technology.   

Merriam (1998) explains the concept of qualitative research by saying, 

“…qualitative research can reveal how all the parts work together to form a whole” (p. 

6).   I wanted the parts of the research to come together in a way that shows readers 

how read-alouds and technology can be used in an actual social studies classroom 

setting.   

Case Study Design. 

 “The general design of a case study is best represented by a funnel.  The start 

of the study is the wide end: …..From broad exploratory beginnings, they move to 

more directed data collection and analysis” says Bogden and Biklen ((2007, p. 59).   I 

had a lot of data that I was able to put into my funnel as I moved from data collection 

to the themes that developed. 

Another reason I chose the design of a case study approach was based on 

Stake’s (1995) statement about case studies:  

The real business of case study is particularization, not generalization.  We 

take a particular case and come to know it well, not primarily as to how it is 

different from others but what it is, what it does.  The emphasis is on 

uniqueness, and that implies knowledge of others that the case is different 

from, but the first emphasis is on understanding the case itself. (p. 8)   

Every school is different and has different standards and policies regarding literacy; 

therefore, this case is unique to this specific situation.  Utilizing a case study approach 

allowed me to gain in-depth knowledge about read-alouds and technology use in a 

fifth grade classroom.  
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The study will be a qualitative design.  Merriam (2009) states that in 

qualitative design reality is socially constructed, it focuses on meaning and 

understanding, the researcher is the primary instrument, and it is inductive and 

descriptive.    

The design of a case study approach is based on Stake’s (1995) idea of 

intrinsic case study in which the study holds intrinsic value for the researcher.  I chose 

an intrinsic case study because I was interested in how read-alouds intermingled with 

the use of technology would be perceived in this social studies classroom.  Stake 

(1995) says that case study research investigates a case, a bounded system, “over time, 

through detailed, in-depth data collection involving multiple sources of information, 

and reports a case description and case based themes” (p. 73).  A case study is also 

particularistic (focused on a particular case), descriptive (outcomes are explained with 

rich, thick description), and heuristic (demonstrates the reader’s understanding of the 

study) (Merriam, 2009). The case study will be used to generate a theory of a bounded 

system (Berg, 2009).   

 According to Merriam (1998), there are many advantages to case study design.  

The results of the study are directly related to the context in which the study is 

conducted.  They reflect what really happens in real life.  They offer rich description 

that enables a reader to understand the study and help shape research conducted in the 

future.  “Educational processes, problems, and programs can be examined to bring 

about understanding that in turn can affect and perhaps even improve practice.  Case 
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study has proven particularly useful for studying educational innovations, for 

evaluating programs, and for informing policy” (Merriam, 1998, p. 41). 

 There are also disadvantages to the case study design.  It not useful for 

predicting future behaviors, it is time consuming and can be expensive, and it is 

limited by the researcher and the biases s/he may hold. Yin (2003) says that any 

documentation or interviews used to gather data may be biased.  These are factors that 

I took into consideration before choosing this method of study.  Awareness of the 

limitations and disadvantages of case study design allowed me to be attentive to 

matters where biases might be present. 

Description of School and Classroom Setting 

 Berg (2009) says that there are four considerations to take into account when 

choosing a research site:   

1.  Entry or access is possible. 

2. The appropriate people (target population) are likely to be available. 

3. There is a high probability that the study’s focuses, processes, people, 

programs, interactions, and structures that are part of the research 

question(s) will be available to the researcher. 

4. The research can be conducted effectively by an individual or individuals 

during the data-collection phase of the study. (p. 46) 

The site I chose met the criteria for my study in that the teacher and 

administration agreed to allow me to conduct the study in this particular fifth grade 
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classroom, the school had the available technology to be used in the study, and that the 

school was a rural school.  I also had a working relationship with the school because I 

had previously worked with several of the teachers and administrators; therefore, I 

knew that they would be cooperative and agreeable to conducting the necessary 

interviews for my research and would allow me to examine students’ work. 

Vista Independent School District (all names are pseudonyms) has 

an enrollment of about 280 students in grades K-12. The dropout rate for Vista ISD is 

0%, and the attendance rate is 97.6%. The ethnic populations are 83.6% White, 13.2% 

Hispanic, .4% African American, 1.8% Asian or Pacific Islander, and 1.1% Native 

American.  The school is located in a rural area of the state.  It has an exemplary rating 

from The Texas Education Agency.  The school is a one building campus composed of 

two main hallways.  The elementary is on one side and the junior and high school is 

on the other.  The students share the cafeteria and the library as well as other common 

spaces.  The entire building was renovated in summer 2011 to update electrical wiring 

because of the technology that has been acquired by the district.  The school district is 

technology rich.  The classroom where the study was conducted has two student 

computers with Internet access and a printer.  The students also had access to a full 

computer lab with Mac desktop computers.  The students go to the computer lab every 

day for technology instruction.  The school also has a mobile Mac lab that can be used 

in the classrooms.  Each classroom has four iPads for use in centers.  Teachers also 

share between classrooms so the students have individual access to the iPads.  There is 

also a mobile lab for iPod Touch devices.   
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Description of the Participants 

I used purposeful sampling to gain study participants (Creswell, 1998).  The 

participants for this study were a fifth grade teacher, the technology teacher, the 

principal, and 26 fifth graders from the Vista Independent School District.   

The Teacher. 

The teacher has 21 year of teaching experience teaching third, fifth, and sixth 

grade.  She has been at Vista School District for four years.  She currently teaches fifth 

grade English language arts, science, and social studies, and sixth grade English 

language arts.  She is a very outgoing, energetic individual who is always looking for 

new ideas to enhance instruction.  She takes pride in knowing her students and is 

concerned with each individual student’s success in the classroom.   The teacher varies 

her instruction to blend the strategies of visual, auditory, and kinesthetic learning so 

that each individual student is engaged and challenged in the learning process.  In her 

planning, she is constantly reflective on what she has done in the past. She reflects on 

lessons from previous years and adapts instruction to current student needs. She seeks 

out professional development even if that means spending the night in Palo Duro 

Canyon to learn about bats.  She establishes an open and safe environment with her 

students and encourages them to share their thoughts and ideas with the entire class.    

She expects students to be responsible and take charge of their own learning.  When 

first approached about the possibility of the study being conducted in her classroom, 

the teacher was a little apprehensive at having someone watch her during instruction; 

however, she was excited about having her students embark upon new learning 
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experiences.   She welcomes collaboration with other educators and initiates 

conversations about new directions for teaching and learning. 

The Technology Teacher. 

The technology teacher also has a wealth of teaching experience.  She has been 

the K-6
th

 technology teacher for 20 years at Vista Elementary School.  She reported 

that, during her time at Vista Elementary, she has come to recognize how fortunate 

their school district is to have so much of the latest technology.  She is very adept in 

learning about the most up-to-date educational uses for technology and is skilled in 

helping the teachers and students use the technology.  Not only is she competent in 

teaching technology, she is constantly looking in the direction of new innovations and 

cutting edge applications.  The technology teacher was a resource person for acquiring 

the new and up-to-date technology that Vista Elementary school has recently 

purchased.  She remains up-to-date with her knowledge of technology by attending 

professional development, seeking out colleagues from other school districts to find 

out what they are doing.  She has a great rapport with students of all ages and 

challenges them to develop computer skills.  Students are encouraged to try new 

programs independently and report their findings back to her.  While she is 

responsible for technology curriculum with all of the students in the school, she 

collaborates with classroom teachers by supporting the technology use in classroom 

projects.  She is accessible both to teachers and students. 

The Principal. 
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The education experience of the participants was also a quality of the principal. 

She has 17 years’ experience in education including five years as a sixth grade teacher, 

9 years as an assistant principal, and three years as principal of Vista Elementary  

School.  As principal she has been very instrumental in making technology a top 

priority in order to maintain the exemplary rating from the state.  Based on her 

classroom experience, her vision was to upgrade the technology to enhance student 

learning.  She used the economic stimulus money from the government to purchase 

up-to-date and innovative educational technology for her school.  One of her strengths 

as an educational leader is her organizational skills.  She makes sure every teacher has 

the same access to technology materials and those materials interface across the 

school.  She acts as a role model for her teachers by engaging in professional 

development to ensure that this rural school continues to be competitive with other 

schools across the state.  This principal’s philosophy towards the importance of 

staying on the cutting edge of technology in education and her diligence in obtaining 

technology for her school was a one of the main reasons I chose Vista Elementary to 

conduct the study.  In my interview with the principal, she strongly voiced her views 

about the importance of technology in the classroom.  She said, “We are not Big Chief 

Tablet anymore, we are technology.”  She went on to say, “Kids don’t know life 

without technology” (Principal Interview #1).  The principal was very excited about 

her students taking part in this study and its use of technology. 

 

The Students. 
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All students in the classroom participated in the read-alouds as part of the 

regular instruction and also participated in the associated activities using technology.  

There were 17 girls and 9 boys.  One student received special education services, three 

received dyslexia services, and two were identified as gifted and talented.  With a 

range of learning styles, types, and needs, it was important to make the projects 

relevant to the students while at the same time keeping in mind the varying 

educational requirements for each student.  The students were eager to use technology 

in a new way and to have to have a new face in the classroom.   

Data Collection Methods 

There are six sources of evidence that are the most commonly used:  

documentation, archival records, interviews, direct observations, participant-

observation, and physical artifacts (Yin, 2003).    Yin (2003) also suggests that not one 

of these sources is better than the other, but that using multiple sources of data is the 

ultimate way to get better results from the study.  I conducted semi-structured 

interviews, spent observation time in the classroom, constructed field notes, and 

analyzed student artifacts. 

Participant Interviews. 

 I conducted face-to-face interviews with the teacher, the technology teacher, 

and the elementary school principal in order to help me answer my research questions.   

The interviews were semi-structured (Berg, 2009) so that I could acquire an in-depth 

response from the interviewees.  This type of interview allowed me to ask questions 

but also left room for some modification or expansion.  Berg (2009) explains that 
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during a semi-structured interview, an interviewer can ask for clarification and add or 

delete probes while questioning.   

 Teacher Interview. 

I conducted three interviews with the classroom teacher.  Each of the 

interviews was informal and lasted about thirty minutes.  The first interview took 

place prior to the study.  It was a semi-structured interview in which I used a list of 

questions to help guide our discussion.  In this initial interview I primarily wanted to 

learn how the students were currently using technology in the classroom and to what 

extent the teacher was using read-alouds with social studies.  I also wanted to hear 

how the teacher felt about using read-alouds with 5
th

 grade students.  The teacher told 

me that the students were very adept in their technology skills and enjoyed 

opportunities to use technology.  The teacher also shared with me that she had not 

used read-alouds in social studies.   She had used videos, Internet research, and 

construction projects but had never brought in additional texts or used read-alouds.  

After this initial interview, I suggested that the read-aloud be used as an introduction 

to the lesson so that we would not change the rest of her planned lessons and 

everything else would remain the same. 

At the end of each lesson using the traditional read-alouds, the teacher and I 

had a follow-up conversation to discuss the students’ reactions to the read-alouds.  

During these conversations, the teacher expressed that she felt that the students 

enjoyed the read-alouds.  She related to me that the students had actually requested 

more read-alouds.   The teacher described how the students appeared more engaged 
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during the read-alouds and that introducing the read-alouds prior to the lesson seemed 

to peak their interest in the social studies topic and made them excited to learn more.   

 The second interview was conducted after two observations and was used to 

concentrate on ways in which technology could be integrated into the social studies 

curriculum.  We decided to introduce a non-traditional read aloud in the form of an 

eBook.   

 The third and final interview took place after observations had concluded.  

Here the researcher probed what the teacher perceived the students had learned 

through the read-aloud experiences and in the creation of the eBook.  The teacher 

expressed that the students were excited about their eBooks and the knowledge that 

they had gained and were eager to share it with others. 

 At the completion of each interview, the interview was transcribed from the 

notes that were taken.  The teacher reviewed each transcribed interview for accuracy. 

Technology Teacher Interview. 

 One semi-structured interview was conducted with the school technology 

teacher.  The interview took place before classroom observations began.  During this 

interview the technology teacher described the types of technology that were available 

to the teachers and students.  I also inquired what her role had been in classroom 

research projects in the past.  I learned that the school had iPads, iPod Touches, a 

mobile computer lab, and a computer lab.   The technology teacher had a specific 

technology curriculum that did not allow her as much time as she would like assisting 

with research projects.  She agreed to help me in any way that she could.  This 
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interview helped me to determine the technological resources that would be available 

to me (Technology Teacher Interview #1).  

Principal Interview. 

 The principal interview took place after the study.  From my observations in 

the classroom and from my interviews with the classroom teacher and technology 

teacher, it was apparent to me that technology was a priority in this school.  From the 

interview with the principal I wanted to learn how the technology was acquired for the 

school and why it was viewed as a priority at Vista Elementary.  The principal 

explained that she felt that, “they would not be doing right by their kids by not having 

the technology because that is how the world is.  These kids today have not known a 

world without technology.”  She went on to say that she felt that their district was way 

ahead on the technology end in comparison to other schools their size and most bigger 

schools.   The school had purchased their technology through stimulus money 

(Principal Interview). 

 Observations. 

 The benefits of observation are that the events take place in real time and they 

cover the event that is happening (Yin, 2003).  Merriam (1998) suggests that the 

observations can be like interviews in that they can be as structured or non-structured 

as the researcher chooses. My observations focused on the on the information garnered 

during the interviews.  Merriam also asserts that no one can observe everything and 

suggests using a checklist of six things that will likely be present: 

1. The physical setting 
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2. The participants 

3. Activities and interactions 

4. Conversation 

5. Subtle factors 

6. Your own behavior.    

 I was considered an observer-as-participant as explained by Glesne (1999).  An 

observer-as-participant is, “primarily an observer but has some interaction with 

participants” (p. 44).  I observed the students but interacted with them as they invited 

me into their conversations.  I visited the classroom on 10 occasions.  During the study 

I was present during the read-alouds and during the final project.  Field notes were 

taken during the observations. 

Field Notes/Reflexive Journal. 

I used a spiral notebook to record field notes while I was in the classroom for 

observation (Merriam, 1998).  The notes were written in the format of a double entry 

journal with observation notes on one side and reflective thoughts on the other side.  I 

took diligent notes documenting conversations that took place during the read-aloud 

lessons and activities.  I moved about the room so that I was able to observe the 

students while they were working and listened to their conversations.  At the end of 

each observation, I reflected upon the lessons and what I observed in the classroom. 

All field notes and reflections were transcribed at the completion of the study.   
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Artifacts.  

My last source of data was to collect student created artifacts that were 

determined by the teacher to show how the use of literacy strategies impacted learning 

and engagement in the content area.  These artifacts included student class notes, Venn 

diagrams, student writing activities, and student created eBooks.  Each of these 

artifacts was analyzed to determine themes.  

Data Analysis 

Glesne (1999) suggested that a researcher needs to analyze the data as it is 

being collected.  She stated, “Analysis does not refer to a stage in a research process.  

Rather, it is a continuing process that should begin just as soon as your research 

begins” (p. 84).  Merriam (1998) agreed with Glesne,  “…the right way to analyze 

data in a qualitative study is to do it simultaneously with data collection” (p. 162).   I 

kept these views in mind as I gathered and analyzed the data for the study.  I used a 

table method of organizing the progress of the study.  According to Stake (1995), “The 

case researcher should have ways of displaying the progress of the study” (p. 55).  I 

coded the data using open coding with a constant comparative method.  I organized 

the data by color-coded categories.  Each category had a color and data was sorted 

according to the category.  As I segregated the data, I searched for key words and 

ideas.  I analyzed each data set individually. 

 

Analysis of Interviews. 
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In my analysis of the interviews, and follow-up conversations with the 

classroom teacher, I began searching for common words and phrases.  I then 

developed categories based on broad ideas.  Then I was able to narrow the categories 

into themes.  Next, I reviewed the transcripts of the interviews with the principal and 

the technology teacher.  I found that those interviews led the study in the direction that 

it should go but did not lead to the development of a theme.   

Field Notes/Reflexive Journal 

After analyzing the interviews, I began to examine the transcribed field notes 

and reflective journal.  I then placed those notes in the categories based on common 

words and phrases.   

Artifacts. 

 It was important for me to see the impact that the read alouds had on student 

learning.  When analyzing the students’ notes, I was looking for information that was 

garnered from the read alouds but not present in the textbook.  I also looked at the 

completed eBooks that were created by the students.  I was looking for the writing 

style, content, and accuracy.  

Trustworthiness, Triangulation, and Transferability 

Trustworthiness in a research study ensures that the study is reliable.  Lincoln 

and Guba (1985) defined trustworthiness as having credibility, transferability, 

dependability, and conformability (p. 24).  A researcher must be careful to follow 

through in each area of the research to allow for trustworthiness.   I have ensured 

trustworthiness by using member checking, peer evaluations, and being aware of my 
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own personal biases that can affect the research outcomes.  I asked the teachers and 

principal involved in the study to check my notes and the interview transcripts for 

accuracy.  

Triangulation is defined by Berg (2009) as the, “use of multiple lines of sight” 

(p. 5).  Triangulation allows the researcher to employ more than one data source 

during a study.  This is necessary because, “multiple sources lead to a fuller 

understanding of the phenomena” being studied (Bogden & Biklen, 2007, p. 116).  I 

used semi-structured interviews, classroom observations, and student created artifacts 

to employ triangulation in my research study.   

By using several data collection techniques, the researcher can implement a 

sort of checks and balances system in which the data from one source will support the 

other sources, which is called triangulation (Stake, 1985).  The following table 

illustrates the triangulation of the data in the study: 

Table 1. Questions and Data Collection Methods 

Questions Data Collection Methods 

1. 1.  How does the use of a read-

aloud/think-aloud in the social studies classroom 

influence planning, time allocation, and lesson 

construction? 

Teacher Interviews 

Field Notes/Reflexive Journal 

2. 2.  What are the teacher perceptions of 

the read-aloud/think-aloud in the social studies 

classroom? 

Teacher Interviews 

Field Notes/Reflexive Journal 

3. 3.  How will the teacher integrate 

technology to enhance student learning and 

engagement? 

Teacher Interviews 

Technology Teacher Interview 

Principal Interview 

Field Notes/Reflexive Journal 
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Artifacts 

4. 4.  How does the teacher perceive the 

students use of efferent and aesthetic responses to 

the read-aloud to construct meaning? 

Teacher Interviews 

Field Notes/Reflexive Journal 

Artifacts 

Context of the Researcher. 

As a former middle level social studies and language arts teacher, I sometimes 

struggled to excite my students in social studies.  I was an avid fan of reading aloud to 

my students, especially from picture books, during the language arts time, and the 

students seemed to enjoy that time.  My students enjoyed looking at the illustrations, 

and I was able to use think-aloud strategies to teach my students how good readers 

think about their reading and learning.  I did not consider combining the read-aloud 

during social studies instruction, however.   

After leaving the classroom, I began my graduate studies in the area of 

language and literacy and became very interested in content area literacy.  My 

thinking was that I love reading and that I could transfuse my love of reading into the 

social studies classroom to motivate learners, build background, and stimulate higher-

order thinking skills (Albright, 2002).  As I dug deeper, I began reading about the 

effectiveness of the read-aloud to accomplish many of these objectives by integrating 

literacy into the social studies classroom.   

During the course of my research, I found that, due to the pressures of 

standardized testing, social studies was often being pushed aside to make more time 

for instruction in reading and math (Levstik, 2008).  Many teachers do not want to 

take away from social studies instruction but would rather  enhance it by using a tool 
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from the literacy tool box, the read-aloud (Personal conversation with Dr. Pamela 

Halsey, 2011).   

As a fifth and sixth grade teacher, I knew that even my older students loved 

when I read out loud to them during language arts time.  Throughout the year I read 

different novels aloud that I enjoyed. The students always asked for me to read, “just 

one more chapter.”  This was a special and relaxed time in my class.  I also allowed 

students time to tell personal stories that related to what we were reading.  The 

students enjoyed the read-aloud time that usually included sitting on the rug at my feet 

while I read aloud.   

I also used picture books as a tool for teaching more difficult concepts in math. 

For instance, I used Sir Cumference and the First Round Table, by Cindy 

Neuschwander,  for teaching circumference and Gator Pie, by Louise Mathews, for 

explaining comparing and ordering fractions.  Reading these books aloud helped take 

difficult concepts with new vocabulary and make it fun to learn and easier for students 

to understand. As I taught the lessons, I referred back to the book and the students 

were able to see the pictures and grasp the concept better than if I had just used the 

math textbook.   

Three years ago, I had the opportunity to teach at a local university as an 

adjunct instructor where I taught a combined language arts and social studies methods 

course.  As I planned the course, it seemed natural to include read-alouds in my 

instruction.  I was using the read-alouds to introduce types of lessons and ended up 

creating, with my students, a list of good read-alouds to use in a social studies 
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classroom including titles such as Yertle the Turtle by Dr. Seuss, which is a story 

about a tyrant king and his fall from power.  Since then, I have continued to research 

read-alouds and how best to use them in the classroom. 

In addition to seeing how read-alouds can enhance instruction, I have become 

increasingly aware of how technology has become a part of students’ daily lives.  

Therefore, integrating technology into the social studies curriculum was a logical step 

in enhancing student learning.   

Summary 

 The qualitative methodology fit well into the study that was conducted.  The 

participants, sites of the study, the data collected, the analysis, and interpretation of the 

data all work together to ensure a trustworthy study.  The next chapter will present the 

findings of the study. 
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Chapter IV 

PRESENTATION OF FINDINGS 

Introduction 

The study was conducted to examine the use of read-alouds and technology in 

a fifth grade social studies classroom.  The qualitative design of the study allowed the 

teacher to give her perspective on the impact of the introduction of read-alouds and 

technology into the curriculum.  The design method also enabled students’ work to be 

examined as part of the study.  The findings in this study revealed that social studies 

curriculum can be enhanced through the use of read-alouds and technology.   

Findings 

The research that took place in the fifth grade social studies classroom was 

centered around using read-alouds and integrating the available technology that this 

rural school has available to the students.   The study was based on four research 

questions:   

1.  How does the use of read-aloud/think-aloud in the social studies classroom 

influence planning, time allocation, and lesson construction? 

2.  What are the teacher perceptions of the read-aloud/think-aloud in the social 

studies classroom? 

3. How will the teacher integrate technology to enhance student learning and 

engagement? 
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4. How does the teacher perceive the students’ use of efferent and aesthetic 

responses to the read-aloud to construct meaning? 

After scrutinizing the data from my research, three apparent themes emerged:  

(1) read-alouds increase student engagement, (2) narrative perspectives in writing 

allow for greater levels of learning, and (3) digital synergy allowed for the teacher to 

become the learning facilitator. 

Student Engagement. 

In this study, student engagement means students are actively engaged and are 

able to create meaning on their own.  They are interested in the topic and can be 

observed through student activities that involve active cognitive processes such as 

creating, problem-solving, reasoning, decision-making, and evaluation. According to 

Albright (2002), such participation in learning processes increases students’ intrinsic 

motivation to learn because of the meaningful nature of the learning environment and 

activities.  

Picture books are used to enhance instruction because the text and the pictures 

work simultaneously.  Because picture books have detailed illustrations and labeled 

diagrams, the student not only hears the teacher read the text aloud but also has the 

visual images to enhance the text.  Student engagement with traditional read-alouds 

emerged as a theme early in the study. In November, one of the books chosen for a 

read-aloud was Three Young Pilgrims by Cheryl Harness.  This particular book was 

selected because it depicts, through richly detailed paintings and narrative, how the 

Pilgrims lived after landing at Plymouth.  The book begins with a beautifully painted 
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map and timeline showing the Pilgrims’ journey across the Atlantic.  Another picture 

in the book shows a cross section of the ship.  In the illustration, items on the 

passenger ship are labeled and the levels of the ship are shown.  The students 

especially enjoyed examining this picture.  One student asked if the book would be 

available later so that he could look at the diagram of the ship again.  “I can’t believe 

that they all lived in those small places.  I bet everybody stunk” (Researcher Field 

Note, {RFN}, p. 5).  This comment shows that this student was contemplating the 

plight of the first Americans.  Other students noted things such as the lack of windows 

on the ship and others wanted to know where the bathrooms were located.  The 

teacher explained that glass was very expensive and that the ship had to be water-tight.  

Windows could have led to leaks in the ship.  While looking at the diagram of the 

ship, the students wondered where the bathrooms were located.  The teacher pointed 

out that the bathrooms were “chamber pots” that had to be emptied.  One student 

stated that it might have been similar to a “Port-a-Potty” (RFN, p. 5). Most students 

agreed that the smell would have been bad and were glad that they did not have to 

travel like that now.   

As the teacher read Three Young Pilgrims to the students, she learned from 

them that they had done a play the previous year with the same title.  She asked 

students to think about how the book was similar or different to the play from the 

previous year.  At the end of each page she allowed the students to voice their 

thoughts about the comparisons of the two (RFN, p. 4).  As it turned out, the picture 

book and the play were similar but not exactly the same.  The students were able to 
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make connections with previously learned information and recalled the facts of the 

story.  One student said, “This book is better than the play because we can see the 

pictures.  It makes more sense (RFN, p. 4).”  The students listened intently to the story 

and while the teachers showed the pictures, some students would ask questions or 

make comments about the text or pictures.  The students were engaged with the read-

aloud even though they were familiar with the text.  Following the read-aloud and 

discussion, the teacher directed the students to get into pairs and read the section in the 

textbook entitled “The First Colonies” (Ch. 5,  Lesson 3, pp.168-173) to find reasons 

that the Pilgrims might have chosen to come to the New World and to discover more 

about the Pilgrims and the Puritans.   

After completing the textbook reading, the teacher engaged the students in a 

dialogue about what they had read.  She asked students to recap the main ideas of the 

reading selection.  Students first listed the reasons why the Pilgrims had come to 

America.  The students recorded the lists in their social studies note books.  Referring 

to the freedoms that were gained and the opportunities that were available to the 

Pilgrims in the New World, one student commented, “I guess the horrible times on the 

ship and in a new land may have been worth it” (RFN, p. 6).  The engagement with the 

read-aloud text enabled the students to continue to make connections throughout the 

lesson.   

Following the experience with the picture book, a second type of book, an 

eBook, was used as a read-aloud by the teacher.  The eBook was loaded onto iPads. 

The teacher used an eBook projected onto the screen rather than the actual picture 
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book.  The eBook was shared on the projector from the teacher’s laptop computer, and 

the students had access to the eBook on the iPads.  The teacher borrowed additional 

iPads as needed from other classrooms in the school.  The classroom teacher and the 

technology teacher worked together for this segment of the project.  The technology 

teacher loaded the eBooks during updates that she does every Friday.  For this reading, 

students remained at their desks for the read-aloud.  Again they completed the activity 

in pairs and shared the iPads. The teacher read the story aloud as she did in the 

previous segment.  Students listened and followed along with the book, but they were 

less engaged in the story than with the previous read-alouds.  Some of the students 

were not paying attention.  One was playing with a pencil.  The students appeared to 

be bored.  The teacher tried to engage students by asking the students to look at the 

few illustrations and to describe what they saw (RFN, p. 9).  She realized that the 

students were not involved and wanted them to learn from what the book had to offer.  

She noticed that the book focused a lot on jobs in the colonial times.  To engage the 

students, she had them list jobs that they might have had if they were living in this 

time period.  She had the students get a piece of paper and began the read-aloud again 

changing the purpose from building background knowledge to focusing on the trades 

of the colonial people (Teacher Interview, #2). 

With a new purpose established, the students were more motivated.  Following 

the reading, the students read the section in their text books on colonial living.  There 

was also a small section in the text about colonial jobs.  To connect the read-aloud to 

the learning, the teacher had the students write “Who Am I” riddles for occupations 
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such as a candle maker and the town crier.  The students had to give clues about the 

colonial job that they had chosen and classmates tried to guess their occupation. 

Students read their job descriptions and there was much laughter while the students 

tried to guess the correct answer.  The teacher linked back to the read-aloud to provide 

critical information, which was her original purpose.  One example was the definition 

of a Wheelwright and the picture of a man fixing a wagon wheel.  The students 

seemed to enjoy the activity and the teacher was able to take a boring read-aloud and 

relate the lesson to the children with her ability to redirect the lesson. 

After the lesson was over, the teacher asked for questions or comments on the 

eBook.  Everyone was quiet.  Finally one student raised her hand and said, “The book 

was a little boring” (RFN, p. 10).  The class mentioned that the book was very 

simplistic and below the interest level of the students.  Also, pictures were not 

included on each page and even the pictures included provided limited details. The 

student suggested, “It might have been a better book if it had more pictures” (RFN, p. 

6).  Then all of the students started making suggestions to make the book better.  The 

suggestions ranged from the author conducting more research to adding full page 

illustrations instead of the small pictures.  The students were evaluating the text and 

problem solving ways to make the book more interesting.    

The students were internalizing the criteria necessary to make the eBook more 

like the picture book.  The thought process that went into the suggestions for the 

eBook led the teacher to the idea for a class project (Teacher Interview #2).  For the 

assignment related to the book, the students in the class created an eBook in groups of 
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2 or 3.  The teacher selected the groups so that students of different strengths and 

abilities could help one another in this project.  Before beginning the project, students 

and teacher identified six major causes of the American Revolutionary War.  There 

were student groups conducting research on each topic.   

Prior to this project assignment, the students had read the textbook on the 

major causes of the war.  They had also watched a video that covered the causes of the 

war and had a non-traditional read-aloud that consisted of a page on a website called 

The Chronicle of the Revolution from the PBS website, Liberty! The American 

Revolution (http://www.pbs.org/ktca/liberty/chronicle_boston1774.html). 

The web page looks like a newspaper with an article that discusses the causes 

of the Revolutionary War.  This page had links to videos, biographies, and games 

embedded so that the students could learn more about the topics presented in the 

article.  The teacher and I selected this site based on the student comments about the 

eBook that had been read previously.  The students suggested more pictures and that 

the book be more detailed.  This site was very informative, interactive, and more 

information was embedded in the links and at the fingertips of the students.  We had 

explored the site in-depth and liked that the information was presented in a format that 

was age-appropriate for fifth grade.   

The teacher treated the newspaper as a third kind of read-aloud with the 

follow-up assignment interacting with the website.  She read the newspaper article to 

the class.   The website was projected onto the screen from the teacher’s computer.  

The teacher finished the read-aloud and invited the students to explore the embedded 

http://www.pbs.org/ktca/liberty/chronicle_boston1774.html
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links. The students were very excited to explore the website on their own.  They 

wanted to be able to navigate the links to find more information.  The mobile 

computer lab was brought to the classroom, and each group took one computer.  Each 

student has a computer account, and they were able to log on to the computer.  The 

technology teacher had already put the website on the students’ accounts.  They only 

had to click the link and go directly to the page with the article from the read-aloud.   

The students began to search the links and there was much discussion and 

excitement about the information that was available.  Some students watched the 

recreated videos, others wanted to see pictures.  The students were sharing information 

about the different links with other groups.  One student excitedly shouted, “You need 

to check this out!” referring to a tar and feathering picture.  The student stated, “I 

didn’t know people really did that!  I thought that was just something you saw in 

cartoons!”(RFN, p. 12) 

The students were very interested in the website and asked for more time when 

social studies class was over.  The teacher assured them that they would have more 

time to explore the site.   

The teacher reported that the students were very engaged in the project.  They 

continually came to her to check to see if their information was correct, pictures were 

appropriate for the time period, that new information that they had found was correct, 

and the site where they had gotten their information was legitimate. The students 

found that Samuel Adams was a lawyer by trade and that John Hancock graduated 

from Harvard at the age of 17 (Teacher Interview #3). 
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Students demonstrated higher order thinking skills through their engagement 

process. The list of approved websites included games that could be added to the 

eBook.  The students were excited about the games, but not one group elected to 

include the game.  The teacher shared with me that when she asked why they did not 

include the games the students said that they were unable to make the games fit within 

the context of the story that they were trying to tell (Teacher Interview #3).  The 

students were able to use their knowledge to make decisions about what to include in 

their book to make it not only historically accurate but to make sure that the purpose 

of the book was not spoiled by the addition of a link to a website that may have been 

entertaining but did not fit with the overall theme.   

Whether listening to read-alouds of historical accounts or creating their own 

historical eBooks, the students were interested in what they learning.  Perhaps this was 

due to the fact that the read aloud narrative and illustrations brought about class 

discussions and these discussions led to projects that encouraged student inquiry and 

research.  The students were also proud to show what they had learned and created 

with others.  After the eBooks were completed, the technology teacher loaded the 

eBooks onto all of the elementary schools iPads.  The teacher allowed the fifth graders 

to share their stories with the other grade levels.  The younger students seemed to 

enjoy the eBooks and listened intently while the stories were being told. The younger 

students were also able to follow the links to extra information.  The fifth graders took 

on the role of learning facilitators and were there to answer questions or to help if the 

younger students needed assistance.  The sharing of the eBooks was a great 
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culminating activity and validated the learning experience (Teacher Follow-up 

Interview).   

Narrative Perspectives. 

A second theme from data is the use of narrative in students’ synthesizing 

information.  Narrative writing allows students to take on different perspectives and 

pushes students to think deeply about what they are learning (Leddy, 2010).  The 

writer must first have the knowledge to write but then can show that learning to others 

through their compositions (Barton & Howard, 1986).  In the first read-aloud, the 

story was written from the narrative perspective of a pilgrim child. Students later used 

this perspective as an example.  One of my first observances of a student using the 

narrative voice came when the students were brainstorming ideas for the eBook 

project which integrated the read-aloud with technology. One student asked if he and 

his partner could tell the story of Paul Revere’s ride from Paul’s and his friend’s point 

of view.  The teacher asked him to explain more.  The student said, “I want to be Paul 

Revere and tell the story like it happened to me” (RFN, p. 12).  The teacher agreed 

that would be a great idea.  The student was already planning the story from what he 

thought Paul Revere might have been thinking and what dialogue he would have had 

with his friend.  This recreation of knowledge from a different perspective 

demonstrates these students’ use of narrative to demonstrate an understanding of the 

historical events. 
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Another pair of female students was researching the Sons of Liberty.  At first 

the girls were disappointed they had been given this topic.  They were adamant that 

they did not want to write a story about a group of guys.  After some discussion, they 

came to solution.  The girls decided they would tell the story like they were wives of 

the men that belonged to the group. In a similar fashion, another group writing about 

the events of the Boston Tea Party decided to tell the story as though they were 

children watching it happen from their bedroom window.  These different perspectives 

gave the stories interest.  I later asked the teacher in a follow-up interview why she 

thought the students wrote their stories like that.  She reminded me of the read-aloud 

that was read in the beginning.  The first one was a story of the Pilgrims from the 

perspective of the children.  The students enjoyed the book but also learned from the 

book.  The students wanted their books to be interesting to others and “not just a 

boring research project” (Teacher Interview #3).   

Although not all students chose the narrative format to tell their stories, the 

teacher encouraged those that did.  She helped them with the vocabulary and linked 

the narrative perspective back to previous lessons in writing in their reading and 

language arts classes.   For one group, the narrative perspective was difficult.  The 

teacher had to refocus the group more than once on who was telling the story and 

keeping the voice of the character.  The students in that group eventually grasped the 

concept of the narrative writing.   The focus on the narrative perspective pushed the 

students to think critically about what they were learning.  The teacher also mentioned 

that the excitement level seemed higher during the creation of the eBooks than with 
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the poster that had been used in the past.  Students were excited to use the available 

technology (RFN, p. 12)(Teacher Interview #3).  The technological aspect of the 

project allowed the students to be creative, use their words to tell a story about their 

new knowledge, and gave them a vehicle for sharing that information.   

Digital Synergy. 

 The third theme, digital synergy, emerged as the project developed, and 

students began to link aspects of the picture books with technology.  I used the word 

synergy to show how collaboration can increase student engagement and application 

of critical thinking skills. I noticed a shift that began to occur with the third phase of 

the project with three dimensions of the synergy.  One dimension of the synergy was 

the interaction between the teacher and the student.  When the students were 

brainstorming the eBooks that they were creating, I observed the teacher taking on the 

role of facilitator.  The teacher moved about the room and offered support by asking if 

the students needed or wanted assistance.  Most groups declined help.  The only 

assistance that was sought was to use additional websites or to ask how to determine if 

information found on the websites was legitimate.  The students were leading their 

learning while the teacher assisted.   

The students asked questions about what they found in the textbook and on the 

Internet when the information differed.   I also witnessed the students teaching the 

teacher the features of the program that was used to create the eBook.  The teacher 

noticed one group of students that were creating a link in their book.  The group 

wanted to make a picture link to another site that would provide more information on 
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the topic.  The teacher asked the students to teach her how to create links.  The teacher 

wrote down the steps and then asked the students if she could try adding a link.  The 

students seemed to enjoy the fact that they were teaching the teacher (RFN, p. 19).  

During a de-briefing after the lesson, the teacher said that she had been unsure of how 

she felt about the students using features of technology with which she was unfamiliar.  

She stated that the eBooks that the students were creating were beyond what she had 

expected.  The synergy made her more comfortable learning from the students than 

she had been in the past (Teacher Interview #3).    

The students were in charge of their own learning.  They were finding 

information that was not in the text book.  One group was researching the Sons of 

Liberty and found some unfamiliar names.  The group continued to look into this 

information to make sure that it was indeed correct and the websites were reliable.  

Names such as James Otis and Joseph Warren were unheard of by the students 

previously (RFN, p. 18; Student Artifacts; Teacher Interview #3).  The students 

created hyperlinks in the eBook so that readers of their book could find out more 

information on those individuals.   

The hyperlinks that were included in the project led the readers of the eBook to 

other websites that offered additional information about specific topics in the eBooks.  

Some groups used pictures as hyperlinks, others used text or symbols as links to 

information that would make their book more interesting.   

The students were allowed to seek help from the technology teacher when 

needed.  If they needed help with a technology issue during social studies time, the 
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teacher and the technology teacher had a plan.  The students could go into the 

computer lab with their laptop, ask their question, and then had to return to the 

classroom and share the answer to the question.  The students were re-teaching what 

they had learned from the technology teacher (Teacher Interview #3; Technology 

Teacher Interview #2). 

The second dimension of synergy was the interactions among the students.  The 

students were working together and offering suggestions to one-anther (RFN, p. 9).  

One of the girls was walking by a group of boys when she noticed a picture that they 

were using of the Boston Harbor in their story about the Boston Tea Party.  The 

picture was a modern day photograph of the harbor.  She stated, “You can’t use that 

picture.  It has cars and trucks in it!” (RFN, p. 14). The boys looked closer at the 

picture and laughed at their mistake.  They realized that this picture was not a good 

representation of the harbor for their book.  The students were able to use critical 

thinking skills to choose a better picture for historical accuracy.  The students were 

creating these books and wanted them not only look appealing but they wanted them 

to be historically accurate.   

The third dimension of synergy was between the classroom teacher and the 

technology teacher.  The classroom teacher and the technology teacher worked 

together on several aspects of this study.  First, the two teachers had to find the eBook 

reader program that was compatible with the eBook that was chosen for the second 

read-aloud.  The technology teacher loaded the eBook reader program and the eBook 

onto the iPads.  The technology teacher also worked with the teacher to choose a 
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publishing program that would enable the students to be able to share their created 

eBooks with other students in the school.  The technology teacher also had to spend 

some extra time teaching the students how to use the program that they would use.  

She did not mind and felt that the students would have a new program that they would 

be able to use in the future Technology Teacher Interview #2). These decisions 

required the knowledge of both of these educators to bring the social studies content, 

the read-aloud strategies, and the technology applications together to complete the 

project.  The process took some time, but the teachers were willing to work together to 

help the students be successful.   

Summary 

This chapter discussed three themes that emerged during the study.  Read-

alouds increased student engagement and provided a format for the project.   The 

students’ use of narrative perspectives in their writing showed critical thinking skills 

and moved students to higher levels of learning.  The digital synergy was evident in 

the interactions among the participants.  The next chapter discusses the conclusions of 

these themes and answers the research questions.  
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CHAPTER V 

DISCUSSION OF FINDINGS AND IMPLICATIONS FOR CLASSROOM 

PRACTICE, POLICY, AND ADMINISTRATION 

Introduction 

 This study began with the teacher sharing historical read- alouds with fifth 

grade students.  It ended with the students becoming authors of their own eBooks.  

The students gained an appreciation for American history and the level in which they 

expressed their knowledge through text and computer graphics with their eBooks was 

high.   

Statement of Problem-Review 

Today’s students are immersed in technology; it is a part of their daily life. 

They are accustomed to having information at their fingertips and much visual 

stimulation.  Unfortunately, many teachers today are still dependent on the textbook as 

their only tool when teaching social studies. Textbooks only offer brief overviews of 

historical events and lack the personal details, first person accounts, and fascinating 

tidbits to make the content come alive.  Textbooks also lack the appealing visual 

images to entice young readers and to help bring meaning to the text.  There are tools 

available, such as the read-aloud and technology, to enhance instruction and engage 

students in learning social studies content.  The study documents the development of 
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engaging social studies instruction in one 5
th

 grade class through the integration of 

picture book read-alouds and technology. 

Discussion 

Through this research I have identified three themes:  (1) student engagement, 

(2) narrative perspectives, and (3) digital synergy.  These themes became apparent 

during my research and also answered the research questions stated earlier.  The 

research questions follow with answers garnered from the study.   

1.  How does the use of read-aloud/think-aloud in the social studies 

classroom influence planning, time allocation, and lesson construction? 

The teacher admitted that when first approached about the idea of integrating 

read-alouds and more technology into her classroom, she thought that it was going to 

be a lot of work on her part.  However, she realized the benefits that went with the 

technology allowed the students to learn much more with the access to information.  

The time spent on lesson planning did not change that much.  The lesson construction 

was about the same, except that she had to place time limits on student research time 

on the Internet to allow students to work within the time limits of school (Teacher 

Interview #3).  

Integrating the read-alouds did take some time; however, sifting through books 

and searching the library and the Internet to find picture books that were grade 

appropriate and content-rich was well-worth the investment of time.  The school 

library was limited in its inventory on picture books specifically related to the current 

topic of study.  The teacher and I searched through our own books, the public library, 
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and even online stores.  We ended up choosing books that we already owned in our 

personal libraries.  The timing of ordering books was too limiting and did not allow 

for the flexibility that is sometimes needed in education.  We felt that the books that 

we had would be beneficial to the students because of the familiarity that we had with 

the books, the information that was in the books was what we were looking for, and 

we had immediate access to them.   

The benefits that the students reaped from the read-alouds were more than the 

teacher originally thought (Albright, 2002).  Even the read-aloud of the eBook that did 

not go as planned allowed the students to grasp what made a book interesting and 

pleasing to the reader.  The suggestions for improvements to the book allowed for the 

development of the final project of the student created eBook.   

2.  What are the teacher perceptions of the read-aloud/think-aloud in the 

social studies classroom? 

Using the read-aloud in a traditional manner was not new to the teacher. 

However, using the interactive website as a read-aloud, “has opened my mind and my 

thinking about what a read-aloud really is” (Teacher Interview #3).  The teacher said 

that she would have never thought to use anything other than a traditional text as a 

read-aloud.  She did admit that using the website as a read-aloud was not conducted in 

a traditional format.  The students had to be instructed on how the read-aloud would 

work.  The students wanted to explore the links before the read-aloud was complete.  

This shows that the students were interested in the learning and excited about finding 

new information.  The teacher had conducted read-alouds in her language arts 
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classroom using novels, some that even went along with the social studies curriculum, 

but this was the first time that she used a picture book in social studies to support the 

curriculum (Teacher Interview #2). 

She also stated that the amount of time searching for an appropriate site, 

combing through the information, and looking through all of the links was time-

consuming but, “worth every second when I saw the excitement in their eyes” 

(Teacher Interview #3). 

The teacher also stated that she saw how the learning increased and the 

engagement of the students in their own learning was augmented by the creation of the 

eBook.  “The students took charge of their projects and wanted only the best, most 

original work that they were able to create” (Leddy, 2010; Boyer, 2006).   

3.  How will the teacher integrate technology to enhance student learning 

and engagement? 

Teachers can use technology to teach students how to gather information from 

the Internet and creatively showcase their learning (Mayers, 2008).  The teacher 

integrated technology into the classroom in several ways.  First, she used the 

computers and IPads to foster read-alouds of electronic books.  She encouraged the 

students to use the Internet to conduct research for new information.  She also 

implemented a final project that allowed the students to be engaged in learning the 

causes of the Revolutionary War.  The students became the leaders of the learning and 

the teacher, in turn, was the learning facilitator (RFN, p.17). 
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The integration of technology using eBooks also helped to inspire students to 

engage in the creation of their own read-aloud books.  Through observing one eBook, 

they began comparing the eBook to the traditional read-aloud book which had more 

detailed illustrations, in-depth text features, and told an interesting story.  The students 

began problem solving ways to make the eBook more interesting and more like a 

picture book. This thought process led to the idea for a class project where students 

would create their own eBooks in small groups.   

The use of technology opened additional avenues to explore connections to 

deepen the meaning of learning in the classroom.  It was very important for the 

students to have different and expanded information in their eBooks that went beyond 

the information in the textbook.   

The classroom teacher and the technology teacher collaborated to engage the 

students by integrating read-alouds with technology.  

4.  How does the teacher perceive the students’ use of efferent and 

aesthetic responses to the read-aloud to construct meaning? 

 The teacher pointed out several ways in which the students used efferent and 

aesthetic responses to the different read-alouds to construct meaning.  One way was 

that the students liked the pictures.  They wanted to study the illustrations of the first 

read-aloud.  The students pointed out that the illustrations helped them learn more 

about the voyage that the Pilgrims made across the ocean (Teacher Interview #3; RFN 

p. 2).   
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 With the second read-aloud, the students were not impressed with the 

illustrations and offered suggestions for the book to not only look better but to allow 

students to learn more by offering better pictures (RFN, p. 10).   

The third read-aloud the teacher used was an inter-active website.  The 

students modeled their end projects from this site.  They used illustrations that were 

reflective of the time period and wanted their eBooks to look nice (TRN; Teacher 

Interview #3).  The students wanted the other students to be excited about reading the 

books and were concerned that they be historically accurate and pleasing to the eye 

(TRN; Teacher interview #3). 

The use of picture books and technology as part of the social studies 

curriculum helped to engage students in learning historical content. For example, 

during the first read-aloud of Three Young Pilgrims, the students were engaged with 

the read-aloud even though they were familiar with the text.  Their engagement 

brought about class discussions pertaining to how the Pilgrims traveled on the ship 

and what conditions were like.  It became evident through their discussion that some 

students were contemplating the plight of the first Americans.   

In another example, students completed a diagram activity in which they 

compared and contrasted the Puritans with the Pilgrims. The students had acquired 

more information about the Pilgrims because of the read-aloud.   The students were 

dissatisfied with the amount of information they had about the Puritans and, therefore, 

asked if they could use the Internet to acquire more information about the Puritans to 

complete their Venn diagram. The students had become intrinsically motivated to 
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search for more information, and technology was the vehicle they chose to find that 

information. 

The integration of technology using eBooks helped to also inspire students to 

want to engage in the creation of their own read-aloud books (Mayers, 2008).  

Through observing one eBook they began comparing the eBook to the traditional 

read-aloud book which had more detailed illustrations, in-depth text features, and told 

an interesting story.  The students began problem solving ways to make the eBook 

more interesting and more like a picture. This thought process lead to the idea for a 

class project where students would create their own eBooks in small groups.   

Through research development of their eBooks and exploring picture books 

students developed a narrative perspective.  The students took on the persona of the 

historical figures that they were researching.  Through this creation process, students 

began to show their learning at a higher level than just rote memorization of facts.  

Their eBooks displayed creativity in design and narrative.  They also showcased the 

student led research.  The students were motivated about this project and were 

immensely proud of their finished products. 

Perhaps this new motivation was spurred by the digital synergy that emerged 

in the classroom.  The teacher was no longer the disseminator of information; instead, 

the students had taken that role as they became involved inquiry based learning. The 

students took initiative in their own learning to gather and organize information.  The 

students wanted to make their books historically accurate, interesting, and pleasing to 

the eye.    
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Implications 

Implications for School Administrators. 

Based on the findings of the study in a rural school, administrators considering 

the investment in technology can see how technology engages students to take their 

learning to a new level with the excitement generated by using technology.  The 

learning that can come from using technology in social studies is limitless.  Because of 

the location of rural schools, technology can allow the students that attend these 

schools to have access to unlimited resources.  Administrators will have to make 

technology a budget priority.  Administrators also should provide support for teachers 

through in-service training to help them become adept in technology because, to quote 

the school principal, “The students already have the technology; teachers just need to 

learn ways to use technology in their instruction” (Principal Interview). 

According to the school principal, the use of technology in the schools is very 

important.  She stated that students need to have access to technology in order to be 

able to compete in the workforce as adults.  They will need the tools to enhance their 

success.   

Implications for Teachers. 

Social studies teachers need not be apprehensive about conducting read-alouds 

with older elementary students.  There are several picture books about historical topics 

that are appropriate for this age group (Appendix F).   Teachers will find that 

incorporating picture books into the social studies curriculum helps students in their 
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understanding of the content by providing a visual image for students along with the 

text. The teacher in this study used the pictures in the read-alouds to enhance the 

textbook learning and increase student understanding.  The students, in turn, used 

pictures in their eBooks to enhance their text.   

Read-alouds also help to promote class discussion and engage students in 

meaning-making (Trelease, 2006).  Using read-alouds in the social studies curriculum 

allows students to relate to a time that is hard for them to visualize without help. The 

pictures and diagrams help students to get a clearer picture of the Pilgrims’ life while 

on the Mayflower and again at Plymouth Colony.   

Social studies teachers should also embrace the use of technology in social 

studies curriculum.  My research about the use of the Internet and creating their own 

eBooks showed students how to explore beyond the textbook and they became 

inquisitive about the content they were learning.  Research conducted by Mayers 

(2008) and Holcomb and Beal (2010) shows that using technology in social studies 

can have a positive impact on student learning.   

Finding eBooks for e-readers that were age appropriate and content appropriate 

was more difficult that the teacher and I had thought it would be.  There are only a 

limited number of social studies themed titles appropriate for fifth graders.  The few 

we found were more appropriate for much younger students.  However, I think in 

time, as e-Readers become more prevalent, more titles will be available in this format.   
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The teacher also noted that the use of technology allowed her students to gain 

knowledge at a greater level of meaning-making (Albright, 2002).  She noticed that 

the students were deeply interested in the creation of their eBooks.  She overheard 

students talk about how they found more names of people that were involved in the 

events that led to the American Revolution, such as James Otis and Joseph Warren 

who were also leaders of the Sons of Liberty with Samuel Adams.  Those names were 

not mentioned in the textbook.  Through student research and the use of technology, 

including the Internet, students were able to extend their learning and the learning of 

their classmates on this activity.   

Implications for Rural School Districts. 

 Rural school districts can learn a lot from this small school and its ability to 

attain the necessary tools for technology and how to best use them in the classroom.  

This school used economic stimulus funds to purchase and upgrade the technology in 

the school.  If it is made a priority, rural schools can find ways to make technology 

more accessible to students.  Strategies such as inquiry-based learning, integrating 

technology into the content area, and using specific programs such as Keynote to 

develop student created projects can expand student learning and increase 

engagement.  The final project of this study has shown that using technology has 

improved student achievement (Knezek & Christensen, 2007).   
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Directions for Further Research. 

Though this study focused on read-alouds and technology in the content area 

of socials studies, further research could be done using read-alouds and technology in 

other fields such as science, math, music, and art.  In addition, further research could 

be conducted to see if read-alouds and technology application helps students to retain 

information.   

Summary 

The uses of technology in social studies are exciting and limitless.  This is not 

only true for social studies but in other content areas as well.  Students feel at ease 

using technology and it is imperative that educators find ways to integrate technology 

into all content areas via class projects and curriculum.  Teachers who find ways for 

students to use technology in developing creative artifacts will find that students 

become more engaged learners and their learning develops at a deeper level. Rural 

schools that are isolated can use available technologies to bring information to their 

students beyond textbooks. At this rural school, fifth graders became leaders in their 

own educational journey through developing their own eBooks.  They became 

independent researchers and learners exploring the history of their country.  

The students first became interested in creating eBooks after participating in a 

read-aloud of an eBook that did not meet their expectations and interests.  After 

having enjoyed teacher-led read-alouds using picture books with vivid, colorful 

illustrations and interesting information, the students felt that the eBook lacked visual 
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appeal and included boring content.  They felt they could develop a more appealing 

product.  In researching, organizing, and creating eBooks, students found that they 

wore the hats of historical researcher, author, teacher, entertainer, and digital artist. 

Becoming narrators of their own books gave students ownership in their own learning.  

All students saw the job of digital author as meaningful and important because their 

narrative perspective of historical information would not only be shared with their 

teacher and classmates but with others.   
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APPENDIX  A 

GOVERNMENT SCAVENGER HUNT 

1.  Who is our Texas Governor?___________________ 

 List 3 Facts. 

 a.   

 b. 

 c. 

2.  Where is the state capitol? 

3.  What is the address of the state capitol? 

4.  What is required of one to be governor of Texas? 

5.  Who is our region Texas Senator? 

6.  Who is our region Texas Legislature Representative? 

7.  Who is the mayor of our town? 

 

 

 

 

 

Websites:   
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APPENDIX  B 

RUBRIC FOR AMERICAN REVOLUTIONARY WAR CAUSES PROJECT 

 

In groups, you will create an interactive presentation that 

represents the time period assigned using the computer.   

 

Your presentation must include: 

 At least 3-5 slides 

 A read-aloud type original story composed by your group 

about your topic 

 Correct grammar, punctuation, and spelling 

 Pictures to go with the story 

 At least one interactive link per slide (from the approved 

list) 

 A title slide at the beginning and a sources slide at the end 

(Aa list of sites used) 

 

Have fun and be creative with this project! 
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APPENDIX  C 

APPROVED WEBSITES FOR EBOOK RESEARCH PROJECT 

http://www.pbs.org/ktca/liberty/chronicle_philadelphia1791.html 

Main site for teaching the Revolutionary War 

http://www.kidinfo.com/American_History/American_Revolution.html 

http://www.historyplace.com/unitedstates/revolution/teaparty.htm 

http://www.ga.k12.pa.us/academics/LS/4/sstudies/Colonial/4K/4k98/indexK98.htm 

http://www.earlyamerica.com/lives/ 

Short Bios of Paul Revere, Washington, Franklin… 

http://www.kidport.com/Grade5/SocialStudies/AmericanRev.htm 

5 question quiz on American Revolution 

http://edtech.kennesaw.edu/web/amrevol.html 

great links for additional sources 

http://www.ushistory.org/valleyforge/vkids.html 

Valley Forge fill in the blank cartoon 

http://www.ushistory.org/march/games.htm 

game link 

http://library.thinkquest.org/11683/High.html 

web quest 

http://www2.lhric.org/pocantico/revolution/revolution.htm 

great links 

http://www.pbs.org/ktca/liberty/chronicle_philadelphia1791.html
http://www.kidinfo.com/American_History/American_Revolution.html
http://www.historyplace.com/unitedstates/revolution/teaparty.htm
http://www.ga.k12.pa.us/academics/LS/4/sstudies/Colonial/4K/4k98/indexK98.htm
http://www.earlyamerica.com/lives/
http://www.kidport.com/Grade5/SocialStudies/AmericanRev.htm
http://edtech.kennesaw.edu/web/amrevol.html
http://www.ushistory.org/valleyforge/vkids.html
http://www.ushistory.org/march/games.htm
http://library.thinkquest.org/11683/High.html
http://www2.lhric.org/pocantico/revolution/revolution.htm
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http://www.tamakum.com/game.php?game=2150 

game for Revolutionary War check with teacher! 

http://ethemes.missouri.edu/themes/1353 

links to short videos:  shot heard around the world. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.tamakum.com/game.php?game=2150
http://ethemes.missouri.edu/themes/1353
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APPENDIX  D 

SAMPLE OF FIELD NOTES/REFLEXIVE JOURNAL 

Field Notes 

Students had previously read about 

colonies that had been settled by the 

French and the Dutch in their textbook.  

Today, the lesson is on the Pilgrims 

and the Puritans.  A book called Three 

Young Pilgrims by Cheryl Harness.   

 

The teacher began the lesson by 

inviting the students to sit on the floor 

near her stool at the front of the 

classroom.  She reminded them of the 

previous lesson about the Dutch and 

French colonies.  

 

The students added comments about 

rivers, explorers, and fur trading.   

 

 

Reflections 

Students excited about moving to the 

floor.  Wondering what is going to 

happen. 
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The teacher showed the cover of the 

book and asked for students to think 

about the book and what it might be 

about. 

Answers:  Pilgrims, 3 child pilgrims, 

life as a pilgrim 

 

Hands in the air:  teacher calls on boy:   

Boy: We did a play on that last year.  I 

was Damarus, the oldest brother.   

 

Students called out their parts.   

 

Teacher :  Then you know about the 

Pilgrims and what happened.  Let’s see 

if the book is the same as the play or 

different.   

 

Girl:  “What is a pilgrim exactly?” 

 

 

 

 

 

 

 

 

 

 

 

Building on previous schema 
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T:  Lets look it up. 

Teacher goes to laptop computer on her 

desk—near the stool—and looks up 

definition. pil·grim   (p l gr m)  

 

NOUN:  A religious devotee who 

journeys to a shrine or sacred place.  

1. One who embarks on a quest 

for something conceived of as 

sacred.  

2. A traveler.  

Pilgrim One of the English Separatists 

who founded the colony of Plymouth 

in New England in 1620. 

http://education.yahoo.com/reference/d

ictionary/entry/pilgrim 

 

Teacher read 

Students made connections back to the 

play as reading continues.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://education.yahoo.com/reference/dictionary/entry/pilgrim
http://education.yahoo.com/reference/dictionary/entry/pilgrim
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After reading: 

 

Students noticed the diagram of the 

ship 

Why no windows? 

Teacher:  Glass was expensive, ship 

need to be airtight.  More holes = more 

leaks 

 

Where are the bathrooms? 

Teacher explained “chamber pots”   

 

Boy:  So it’s kind of like a port-a-potty.  

Students groaned about the smell. 

 

Boy:  I want to look at the diagram of 

the ship again.  I can’t believe they all 

lived in those small spaces.  I bet 

everybody stunk. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Making connections to prior learning 

because we can see the pictures.  It 

makes more sense. Thinking about the 

plight of the Pilgrims.  Putting it into 

perspective 

Relating to what they know.  Making 

connections 

 



Texas Tech University, Amy Carlson, December 2012 

88 

 

Girl:  This book is better than the play  

Similarities:  pilgrims from Europe, 

Mayflower, Squanto, Thanksgiving 

Comparing/ Contrasting 

 

Differences:  Less children in the book, 

 

Students returned to desks 

Instructed to take out SS notebooks 

mom died, good pictures 

 

Teacher asked for main ideas  

 

 

Reasons for leaving Europe for 

America:   

Religious freedom, start over, money 

making.  Students wrote in notebooks 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Recall information 
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APPENDIX  E 

 

VENN DIAGRAM:  PILGRIMS AND PURITANS 
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APPENDIX F 

SUGGESTED READ-ALOUDS 

American Colonies 

1. The First Thanksgiving Feast By Joan Anderson 

2. Mayflower 1620 by Peter Arenstam 

3. The Pilgrims of Plimoth: Struggle for Survival By Marcia Sewall 

4. On the Day Peter Stuyvesant Sailed into Town By Arnold Lobel 

5. If You Sailed on the Mayflower in 1620 By Ann McGovern 

6. Pilgrims of Plimoth By Marcia Sewell 

7. Three Young Pilgrims By Cheryl Harness 

8. The Story of Jamestown By Eric Braun 

9. Samuel Eaton's Day: A Day in the Life of a Pilgrim Boy By Kate Waters 

10. Colonial and Early American Fashions By Tom Tierney 

11. Sarah Morton's Day: A Day in the Life of a Pilgrim Girl By Kate Waters 

12. You Wouldn't Want To Sail On The Mayflower!: A Trip That Took Entirely 

Too Long By Peter Cook 

13. Life in Colonial America By Peter F. Copeland 

Revolutionary War 

1. Aaron and the Green Mountain Boys By Patricia Lee Gauch 

2. Paul Revere's Ride By Henry Wadsworth Longfellow 

3. Liberty or Death: The American Revolution: 1763-1783 By Betsy Maestro 

4. And Then What Happened, Paul Revere? By Jean Fritz 

5. If You Were There When They Signed the Constitution By Elizabeth Levy 

6. Heroes and Heroines of the American Revolution By Peter F. Copeland 

7. If You Lived at the Time of the American Revolution By Kay Moore 

8. Guns for General Washington: A Story of the American Revolution By 

Seymour Reit 

9. Boston Tea Party, Rebellion in the Colonies By James E. Knight 

 

 

 

 

 

 

 

http://www.librarything.com/work/2547476
http://www.librarything.com/author/levyelizabeth
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APPENDIX G 

IRB PROPOSAL 

Using Picture Books and Technology in a Fifth Grade Social Studies Classroom 

I. Rationale:   

Problem:  This study addresses the integration of technology with traditional 

reading practices in a social studies classroom. Children in 5
th

 grade typically 

learn social studies content from state adopted text book materials. Scores on 

state assessments in social studies are significantly lower than in reading, math, 

and science. The study investigates the use of picture book read-alouds and 

eBook technology for increasing student interest and understanding of social 

studies concepts.  

Present Knowledge: In primary grades (K-3), teachers frequently read aloud to 

children as part of instruction in all subject areas to build vocabulary and 

background knowledge. The practice is documented as beneficial with younger 

students (Laminack & Wadsworth, 2006). In the middle grades (4-7), learners 

more often read books for themselves rather than having teachers read aloud to 

them. Picture books are replaced with chapter books and text books. However, 

studies show that continuing to use picture books with older students increases 

vocabulary and their interest in subject content (Albright, 2002). Reading 

aloud also helps students, “build background for a unit of study through a 

conceptual framework of thought, language, and image” (Laminack & 

Wadsworth, 2006, p. ix). With this foundation for students’ content 
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knowledge, teachers increasingly integrate reading and social studies with 

current technology that empowers students to take a more active role in their 

learning (Mayers, 2008). The use of eBooks and interactive learning tools 

encourage students to develop their own products to show evidence of their 

learning (Fuhrmann, MacEachren, Gahegan, & Downs, 2008). This study 

focuses on the use of these tools for social studies learning.    

Research Aims: The purpose of the study is to determine the impact of the use 

of picture books and technology to improve student learning in a 5
th

 grade 

social studies class in a technology-rich rural district.  Observations in the 

classroom will focus on the teacher’s assessment of student learning when 

read-alouds and technology are integrated into the regular social studies 

curriculum.  

The following questions guide the study: 

1. In what ways does the integration of picture books in the regular social 

studies curriculum support student content learning? 

2. In what ways do read-alouds influence student engagement in social 

studies learning? 

3. In what ways does the integration of technology enhance student learning 

and engagement in social studies?  

4. To what extent does the integration of picture books and technology 

impact instructional practices in a rural school? 
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Potential benefits of the Research: The findings from the study will show the 

instructional significance of integrating tools from the field of content area 

literacy with tools of technology for increased social studies learning among 

middle grades learners. Results can provide teachers and administrators with 

evidence to adapt curriculum to enhance learning in the social studies 

curriculum. 

II. Subjects: 

Participants: The study is focused on a classroom teacher and a supporting 

technology teacher as they integrate particular instructional strategies into their 

teaching.  They were selected because they are open to improving their 

professional practice by investigating new approaches that benefit their 

students. Both are master teachers with more than 10 years of experience with 

students. Both expressed interest in participating in the study.  

Site:  The school district was selected because of its goal to effectively 

integrate new and cutting-edge technology into the curriculum.  As a small 

rural district, it faces particular challenges in providing high quality instruction 

that is competitive with larger districts. The district received a “Recognized” 

rating through the Texas Education Agency, 2010-2011, and seeks to maintain 

or improve that rating. The administration supports the research proposed and 

the researcher has established a positive rapport with the personnel at the 

school. 
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Recruitment Methods:  The researcher will send a letter to the teachers and the 

administration explaining the purpose of the research and an outline of the 

proposed procedures prior to meeting with them. A face-to-face meeting with 

them will take place at the school to address questions, to verify permission to 

conduct the study in the classroom, and to sign consent forms.  (See Appendix 

A and B).   

III. Procedures: 

Methodology:  The study will be a qualitative, case study design (Merriam, 

1998) with observations in the classroom and personal interviews with the 

teachers and administrator. Over a period of 8-weeks, the researcher will be in 

the classroom approximately once each week during the social studies 

instructional period. She will take field notes during that time and will have 

informal conversations with the teachers during that period of time. Three 

formal interviews with each teacher will take place. The interviews will be  

recorded with audio and video equipment and will take approximately one 

hour each. Audio or video clips may be used publically in reporting the results 

of the study.  They will be scheduled after week 2, week 6, and week 8 at a 

time convenient to the participants.   

Data Collection:  Observations: During the 8-weeks of the study, the 

researcher will observe the teacher as she integrates picture book read-alouds 

to introduce the social studies lesson and incorporates current technology into 

social studies instruction. The teacher will continue the lessons as she normally 
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would and normal classroom activity will resume after the read-aloud. The 

researcher will be an observer in the classroom and will record in field journal 

observations of the influence of the read-alouds and technology in stimulating 

interest and enhancing social studies learning in the classroom. The 

researcher’s participation in the classroom will be that of any other school 

volunteer. She will assist the teacher as requested. In an elementary class, 

volunteers frequently are in the classroom to assist the teacher in preparing 

instructional materials. That will be the role Ms. Carlson will take in the 

classroom. Normal procedures at schools require that all volunteers sign in at 

the office. That process insures the safety of the children and is the procedure 

by which a principal gives permission for people to be in the building. Anyone 

who is in the school must get this permission. In this situation, Ms. Carlson is a 

frequent visitor to the school and occasionally substitutes there. She is a 

certified elementary teacher in Texas. She will follow these normal school 

procedures when she is in the 5
th

 grade classroom. No further permission is 

needed at the school.  

 

Prior to the observations, researcher and teachers together will select picture 

books, eBooks, and interactive technology that support the social studies 

curriculum. The teachers will integrate the materials in their regular schedule 

and practices of instruction with students.   
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Interviews With Teachers: The researcher will conduct 3 interviews, 

approximately one hour each, with the each of the teacher participants during 

the study.  The interviews will be documented through field notes and digitally 

recorded with both audio and video equipment for accuracy in transcription. 

The interviews will be transcribed and participants will receive copies to 

ensure accuracy. The audio/video recordings will be stored in a locked cabinet 

in the researcher’s office and will be destroyed upon completion of the study. 

With your permission, audio or video clips may be used to report the results of 

the study.  Protocol for the interview questions are attached in Appendix D.  

Documents: Using normal classroom procedures, the teachers will collect 

evidence of student learning (i.e. lesson assignments and formative 

assessments). The teachers will remove student names and code student- 

generated data with matched numbers to preserve anonymity.   All materials 

will be stored in a secure file cabinet. The copies will be destroyed at the 

conclusion of the dissertation project. This data, along with teacher interviews 

and field notes, will be used to evaluate the correlation of data sources. 

Potential Risks to Participants:  Project involves no more than minimal risk to 

the participants. Minimal risk means that the probability and magnitude of 

harm or discomfort anticipated in the research are not greater in and of 

themselves than those ordinarily encountered in daily life or during the 

performance of routine physical or psychological examinations or tests.  
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IV. Adverse Events and Liability: 

The proposed research poses no threat of harm to participants so there is no 

liability plan offered. 

V. Consent Form:  Attached. 
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Appendix A:  Information for Participants 

 

My name is Amy Carlson.  I am a PhD candidate at Texas Tech University. I plan to 

do a research study at your school. The name of the study is, “Using Picture Books 

and Technology in a Fifth Grade Social Studies Classroom.” I want to find out if the 

use of picture books and technology will increase social studies learning among 5
th

 

grade students. I have received permission to do this study from the superintendent 

and the principal.   

 

If you choose to participate, I will be an observer in your classroom during social 

studies lessons. I will come on a regular basis for approximately 8 weeks during the 

2012 school year. When I am there, I will take notes about the learning processes I see 

when you use picture book read-alouds and technology resources for interactive social 

studies instruction. We can select materials together, but the rest of the lesson will 

follow your normal procedures using the curriculum as directed by the school district.   

1. I will conduct 3 interviews with you during the time of the study. They will 

be at a time and place that is convenient to you and will last approximately 

one hour. I ask you to allow me to audio and video record the interviews. I 

will share the transcripts of those interviews with you, and you can make 

corrections. With your permission, audio or video clips may be used to report 

the results of the study. 
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2. At the end of my research project, I will destroy these recordings.  

I also want you to keep evidence of student learning related to the read-

alouds and technology (such as assignments and tests). Please replace names 

of students with a coded-number before sharing any information with me. 

Student identity must remain anonymous for this study.  Your primary role in 

this research will be to continue to teach your class as usual. Your 

participation in this study is voluntary and you may stop at any time.   

 

Dr. Reese Todd, principal investigator, will answer any questions you have about the 

study. You can call 806.742.1997 or email reese.todd@ttu.edu. If you have questions, 

you can also ask the IRB Coordinator of the Texas Tech University Institutional 

Review Board. You can call 806-742-2064 or contact the Texas Tech University 

Institutional Review Board for the Protection of Human Subjects, Office of the Vice 

President for Research, Texas Tech University, Lubbock, Texas 79409.  

 

Sincerely, 

 

Amy Carlson 

Doctoral Candidate, College of Education, Texas Tech University 
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Appendix B:  Consent Form for Teachers 

 

You are asked to take part in a research study entitled “Using Picture Books and 

Technology in a Fifth Grade Social Studies Classroom.”  The study will help us find 

out if using these strategies together improves student engagement and learning in 

social studies. The results may help other small schools plan instruction. We hope to 

publish what we learn to benefit other teachers and schools.   

1. If you agree to take part in the study, you will let me be an observer in your 

classroom during social studies lessons for 8 weeks. During this time, I will 

interview you 3 times, approximately one hour each time. The interview 

may include questions about preparing lessons, engagement of students, 

overall social studies learning, and your perception of pairing picture book 

reading and technology.   I would like to audio and video record the 

interview. If you do not want me to record the interview, I will just take 

notes. With your permission, audio or video clips may be used to report the 

results of the study.  The total time for your participation will be 8 weeks 

during the 2012 school year. There are no reasonably foreseeable risks or 

discomforts to the subject.  

 

Potential Benefits of the Research: The findings from the study will show 

the instructional significance of integrating tools from the field of content 

area literacy with tools of technology for increased social studies learning 
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among middle grades learners. Results can provide teachers and 

administrators with evidence to adapt curriculum to enhance learning in the 

social studies curriculum. 

 

2. The privacy of you and your students will be protected. The names of 

people and places will not be used. The teachers will remove student names 

and code student-generated data with matched numbers to preserve 

anonymity.   All materials will be stored in a secure file cabinet. The copies 

will be destroyed at the conclusion of the dissertation project. This data, 

along with teacher interviews and field notes, will be used to evaluate the 

correlation of data sources. 

 

Your participation is voluntary and refusal to participate involves no penalty or loss of 

benefits to you. You may choose to stop your participation at any time. Amy Carlson 

will answer any questions that you may have about the interview. Your participation 

in this interview is voluntary and you may stop at any time.   

 

Dr. Reese Todd, principal investigator, will answer any questions you have about the 

study. You can call 806.742.1997 or email reese.todd@ttu.edu. If you have questions, 

you can also ask the IRB Coordinator of the Texas Tech University Institutional 

Review Board. You can call 806-742-2064 or contact the Texas Tech University 
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Institutional Review Board for the Protection of Human Subjects, Office of the Vice 

President for Research, Texas Tech University, Lubbock, Texas 79409.  

 

You ____may  ____may not use audio files from my interviews in presentations or 

publications about this study. 

 

You ____may  ____may not use video files or screen shots from my interviews in 

presentations or publications about this study. 

 

Signature of Participant: __________________________________ 

Date:_____________ 

 

This consent form is not valid after February 28, 2013 
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Appendix C:  Administrator Consent for Interview 

 

You are invited to be interviewed for the research study entitled, “Using Picture Books 

and Technology in a Fifth Grade Social Studies Classroom.”  The study will help us 

find out if using these strategies together improves student engagement and learning in 

social studies. The results may help other small schools plan instruction. We hope to 

publish what we learn to benefit other teachers and schools.   

 1. At the conclusion of the observations in the 5
th

 grade classroom, I will ask 

you about your perceptions of the influence of the picture book read-alouds 

and the integration of interactive technology on social studies learning. 

Your perspective as an administrator in a technology-rich rural school 

district is important. I ask you to allow me to record the interviews with 

audio and video equipment for accuracy. If you do not want me to record 

the interview, I will just take notes. I will share the transcripts of the 

interview with you, and you can make changes. With your permission, 

audio or video clips may be used to report the results of the study.  The 

total time for the interview will be approximately one hour. It will be 

scheduled at a time and place that is convenient to you.  

 

Potential Benefits of the Research: The findings from the study will show 

the instructional significance of integrating tools from the field of content 

area literacy with tools of technology for increased social studies learning 
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among middle grades learners. Results can provide teachers and 

administrators with evidence to adapt curriculum to enhance learning in the 

social studies curriculum. 

 

All materials will be stored in a secure file cabinet. The copies will be destroyed at the 

conclusion of the dissertation project. This data, along with teacher interviews and 

field notes, will be used to evaluate the correlation of data sources. 

 

Your participation in this interview is voluntary and you may stop at any time. There 

are no reasonably foreseeable risks or discomforts to the subject. 

 

Amy Carlson will answer any questions that you may have about the interview. Your 

participation of this interview is voluntary and you may stop at any time. 

 

Dr. Reese Todd, principal investigator, will answer any questions you have about the 

study. You can call 806.742.1997 or email reese.todd@ttu.edu. If you have questions, 

you can also ask the IRB Coordinator of the Texas Tech University Institutional 

Review Board. You can call 806-742-2064 or contact the Texas Tech University 

Institutional Review Board for the Protection of Human Subjects, Office of the Vice 

President for Research, Texas Tech University, Lubbock, Texas 79409.  
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Thank you.  

 

Signature of Participant: __________________________________ 

Date:_____________ 

 

 

This consent form is not valid after February 28, 2013 
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Appendix D:  Sample questions for Interviews 

Teacher Interview 

1. How do you feel about using read-alouds in the social studies curriculum? 

2. What are your feelings about preparation time using read-alouds? 

3. In what ways do you feel the students have benefitted from the read-alouds? 

4. Will you continue using read-alouds?  

5. Do you have suggestions for improvement for the read-aloud in social studies? 

6. In what ways have the read-alouds influenced student learning? 

7. What evidence do you see of student learning as a result of the read-alouds? 

8. What are the benefits and drawbacks of the amount of instructional time 

devoted to read- alouds? 

9. To what extent do the teachers in this school use read-alouds with social 

studies? 

10. To what extent do you use technology in your classroom? 

11. How do students react to teacher-use of technology? 

12. How do students use technology in your classroom? 

13. Do student created projects using technology seem to motivate students to 

learn and become active participants in their learning?  How? 

14. How competent are the students with the technology?  
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Technology Teacher Interview 

1. How do students respond to using the new technology in the computer 

classroom?   

2. How much guidance do the students require using iPads and iPod Touch 

devices? 

3. How did the school come to have the technology that is in place at the present 

time? 

4. What possible benefits do you see for integrating technology and content area 

instruction?  

   Principal Interview 

1. Is it typical for a school of this size to have the technology that you do? 

2. How does this rural school compare to others regarding its technology 

program? 

3. Do the teachers respond well to the technology and use it in the classrooms? 

4. What benefits do you see from your teachers participating in the study with 

read-alouds and technology in social studies? 
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APPENDIX  H 

IRB APPROVAL LETTER 

 


