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ABSTRACT 

“Perhaps the single most important factor in determining positive choral 

experiences for children is repertoire selection” (Broeker, 1998, p. 46).  A survey of the 

extant literature on repertoire selection practices reveals a wealth of information regarding 

suggested criteria for selecting proper choral literature for the elementary chorus.  

However, it appears that there has been little research conducted or data collected 

regarding the actual repertoire selection practices of elementary choral directors.  The 

purpose of this study was to examine the repertoire selection practices of Georgia public 

school elementary choral directors and to investigate any possible relationship among 

previous studies regarding the repertoire selection practices of elementary choral directors 

and secondary choral directors.  

Participants consisted of elementary choral directors (N = 117) who teach in the 

public school system in Georgia and were members of the elementary division of the 

Georgia Music Educators Association.  An online survey was designed, tested and revised, 

and participants were invited to participate in the study via e-mail addresses available on 

GMEA’s members-only website called Opus (http://opus.gmea.org/Default.aspx).  The 

survey was divided into five sections—(1) introductory information, (2) chorus 

information, (3) choral music selection survey, (4) reasons for selecting choral music, and 

(5) music educator’s information.    

Results indicated that the majority of elementary choral directors held after-school 

rehearsals once a week for 45 minutes to an hour.  The directors believed that the amount 

of rehearsal time with their ensemble had a high effect on selecting repertoire.  Directors 

selected elementary choral classics, holiday, and multi-cultural/folksong genres with the 

greatest frequency.  Music from the 20th and 21st centuries was selected with a greater 

http://opus.gmea.org/Default.aspx
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frequency than earlier time periods.  Directors preferred to utilize unison optional 2-part, 

unison, and 2-part with their young singers.  English was the preferred utilized language for 

their ensembles.  Elementary choral directors preferred to use accompaniment CDs over 

piano accompaniments.  When selecting music, directors utilized online music warehouses 

and conferences/workshops with the greatest frequency.  It would appear that directors 

were primarily concerned regarding budgetary confinements.  Many directors utilized 

music magazines as a source for locating literature such as Music K-8 and Music Express due 

to their budget-friendly attributes.  Directors utilized peer recommendation, personal 

experience with music, workshops/clinics, internet sources, and choral reading sessions 

with the greatest frequency as sources for selecting repertoire.  Vocal ability and maturity of 

the chorus, student appeal of the work, programmability, and the potential for aesthetic 

experience were the most important factors in selecting repertoire for young voices.   While 

it would appear that the majority of the directors in the survey desired to select quality 

literature for their ensembles, the organization of elementary choirs as a whole may be 

endangered due to lack of support, perceived importance, and budgetary concerns.  It is also 

the hope of this researcher that publishing companies will create quality budget-friendly 

literature which can be utilized for young voices.  Further research in the repertoire 

selection practices of elementary choral directors is warranted and should be investigated.   
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CHAPTER 1 

INTRODUCTION 

“Perhaps the single most important factor in determining positive choral 

experiences for children is repertoire selection” (Broeker, 1998, p. 46).  The choral 

literature selected for the children’s choir provides a basis for learning in the classroom.  

Repertoire selected for children provides opportunities for teaching musical skills and gives 

children opportunities to participate in an aesthetic experience.  A survey of best practice 

articles indicated that literature selected should be in the best interest of the young singer 

and should have pedagogical implications (Apfelstadt, 2000; Goetze, Broeker, & Boshkoff, 

2009; Rao, 1990).  Further, Rao (1990) and Apfelstadt (2000) suggested that good choral 

repertoire will meet the standard of teachability for young singers in that it will “challenge 

and motivate musical learning” (Rao, 1990, p. 5) and will “hold the learner’s attention 

because it has substance” (Apfelstadt, 2000, p. 20). 

 While there is a wealth of best practices information regarding suggested criteria for 

selecting proper choral literature for the elementary chorus, it appears that there has been 

little research conducted or data collected regarding the actual repertoire selection 

practices of elementary choral directors.  The majority of researchers have examined the 

criteria used by secondary choral music educators rather than their elementary choral 

counterparts.  The purpose of this study will be to examine the repertoire selection 

practices of Georgia public school elementary choral directors and to investigate any 

possible relationship among previous studies regarding the repertoire selection practices of 

elementary choral directors and secondary choral directors. 
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CHAPTER II 

REVIEW OF RELATED RESEARCH 

Best Practices 

There has been an abundance of information published regarding “best practices” 

and “sound advice” for the selection of elementary choral repertoire.  Best practice authors 

have suggested several criteria in regards to the selection of choral music for elementary 

choirs.  Experts in the field of elementary choral education have suggested that directors 

must first understand the singer’s capabilities before the process of selecting repertoire 

takes place.  According to these authors, directors should consider the student’s age, 

maturity level, skill level, past experiences, and the size and make-up of the ensemble itself 

to ensure success of the choral literature considered.  After directors have decided what 

their students can realistically sing with success, directors should consider aspects of the 

piece such as text (Brinson, 1996; Broeker, 1998; Brunner, 1992; Cox, 2006; Crocker, 2000; 

Goetze, Broeker, & Boshkoff, 2009; Nix, 2007; Smith, 1987; Wilson, 2003), singability 

(Brinson, 1996; Broeker, 1998; Brunner, 1992; Crocker 2000; Goetze, et al., 2009; Smith, 

1987; Wilson, 2003), form (Broeker, 1998; Brunner, 1992; Cox, 2006; Goetze, et al., 2009), 

part writing (Brinson, 1996, Broeker, 1998; Brunner, 1992; Cox, 2006; Crocker, 2000; 

Goetze, et al., 2009; Nix, 2007; Smith, 1987; Wilson, 2003), accompaniment (Brinson, 1996; 

Broeker, 1998; Brunner, 1992; Goetze, et al., 2009; Smith, 1987; Wilson, 2003), and 

pedagogical implications (Broeker, 1998; Brunner, 1992; Cox, 2006; Crocker, 2000; Goetze, 

et al., 2009; Nix, 2007; Smith, 1987; Wilson, 2003).  
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Text 

In regards to text appropriateness, it is suggested that a quality text is one which is 

of worth and can be conveyed in an aesthetically pleasing style (Smith, 1987).  Further, a 

poorly composed text may not be communicated in a quality choral composition (Brinson, 

1996).  In regards to which texts are most appropriate for young singers, best practice 

authors’ opinions are mixed.  Whereas some best practice authors believe that texts which 

have deep emotional content can contribute to the emotional and intellectual development 

of their singers (Broeker, 1998; Goetze, et al., 2009), other authors believe that the 

emotional maturity of the choristers should be considered when selecting repertoire 

(Apfelstadt, 2000; Nix, 2007; Wilson, 2003).  For example, “few young singers, no matter 

how vocally gifted they may be, can draw upon actual life experiences to appreciate the 

texts of Brahm’s Requiem” (Nix, 2007, p. 28).  Therefore, Wilson (2003) suggested spending 

rehearsal time discussing the text and discussing the English version of foreign language 

pieces as well.   

Singability 

The singability of the repertoire, defined as the vocal abilities as well as the vocal 

objectives for the young singers, should be considered as well (Brinson, 1996; Brunner, 

1992; Crocker, 2000; Goetze, et al., 2009; McRae, 1991, Smith, 1987).  It is suggested by 

Crocker (2000) that a piece of choral literature for young voices should contain one main 

technical challenge (i.e., rhythmic demands, complex melody, challenging range, etc.) so as 

to not overwhelm the chorister.  When programming repertoire, it is also advised by Goetze, 

et al. (2009) to balance pieces with a rather high tessitura with pieces which have a lower 

tessitura.  Brunner (1992) and Goetze, et al. (2009) suggested using music with singable 

vocal lines which do not utilize extended use of chromaticism in that “melodies comprising 
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conjunct motion are generally easier to sing and easier to teach that those with disjunct 

motion” (Goetze, et al., 2009, p. 17).   

Form 

The form of a piece of choral literature has also been suggested as a musical element 

for the director to analyze when selecting choral literature.  Brunner (1992) and Goetze, et 

al. (2009) suggested selecting pieces which are well organized and have a clear 

organization.  A piece will be more accessible for young singers if the form is clear and 

repetitious (Goetze, 1989; Goetze, et al., 2009).   

Part Writing 

Best practice authors have advised a careful analysis of the part-writing techniques 

utilized in each piece of music considered for young singers (Brinson, 1996; Brunner, 1992; 

Crocker, 2000; Goetze, et al., 2009; McRae, 1991; Smith, 1987; Wilson, 2003).  The director’s 

basic understanding of their student’s skills in regards to vocal independence is necessary 

(Brunner 1992; Goetze, et al., 2009; Wilson 2003).  Young singers with limited experience in 

part-singing will likely be more successful if the pieces are composed in unison, simple 

rounds, ostinatos, exact imitation, descants, and countermelodies (Goetze, et al., 2009; 

Smith, 1987; Wilson, 2003).  Broeker (1998) and Smith (1998) advised against parallel 

thirds and sixths as a starting point for part-singing in beginning elementary choirs: 

“Inexperienced singers get confused and wander back to the primary melodic line” 

(Broeker, 1998, p. 47). 

Accompaniment 

It is suggested by best practice authors that the accompaniment of a piece of music 

is also a criteria standard to review when selecting repertoire for young singers (Brinson, 

1996; Broeker, 1998; Brunner, 1992; Goetze, et al., 2009; Smith, 1987).  Choral authorities 
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suggested that appropriate accompaniment should not simply double the vocal parts or 

overshadow the vocal parts themselves; a quality piece of repertoire will have an 

accompaniment which balances the vocal line (Bruner, 1992; Goetze, 1989, Goetze, et al., 

2009; Smith, 1987).     

Pedagogical Implications 

It is suggested by best practice authors that literature selected should be in the best 

interest of the young singer and should have pedagogical implications (Apfelstadt, 2000; 

Goetze, et al., 2009; Rao, 1990).  Rao suggested that “choral repertoire...should always 

challenge and motivate musical learning and that the music should be the central focus and 

purpose of instruction” (1990).  Apfelstadt (2000) concurred with Rao’s suggestion: 

“Generally speaking, good music will meet the standard of teachability because its content 

and expressive qualities will be sufficient to provide a basis for teaching material.  

Teachable music holds learners’ attention because it has substance” (p. 20).   

Sources 

Many best practices authors also have suggested several sources to consult 

regarding the location of appropriate repertoire for young singers.  These include choral 

publisher websites, composer websites, exhibit bins at conferences, choral conventions, 

choral performances, recordings, reading sessions, colleagues, and professional publications 

for repertoire listings. (Brinson, 1996; Broeker, 1998, 2000; Goetze, et al., 2009; Wilson, 

2003) 
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Research and Data-Based Studies 

While reading and researching expert opinions in regards to selecting repertoire for 

elementary choirs is a worthwhile endeavor, it appears that there has been a small but 

growing amount of research conducted and actual data collected regarding the repertoire 

selection practices of elementary choral directors.  However, it appears that the majority of 

the research regarding the selection of choral literature has examined the criteria used by 

secondary choral directors rather than by elementary choral directors.  For this study, an 

elementary chorus will be defined as an ensemble of students who would attend an 

elementary school and would be in grades 3-5(6) depending on the organizational 

preference of the director and the organization of the school itself.  A young singer or 

chorister will be defined as a student in the elementary chorus.  The elementary choral 

director will be defined as the teacher of the said group from the elementary school.  A 

secondary chorus will be defined as an ensemble of students from grades (6)7-12.  Although 

middle school choruses may have specific repertoire needs that high school choruses may 

not, this study does not concentrate on these.  Therefore, middle and high school choruses 

will be grouped together when necessary under the term “secondary choruses”.  Unless 

otherwise mentioned, secondary choral directors will be defined as teachers of middle and 

high school choruses.   

Repertoire Selection Practices of Elementary Choral Directors 

Researchers in the field of elementary choral research utilized 

surveys/questionnaires (Hung, 2003), videos (Antel, 2010), interviews (Antel, 2010; 

Granum, 2000; Hedden, 2011; Howle, 1999), and printed programs (Canterbury, 2011; 

Hedden & Daugherty, 2009) as a means of collecting data.  Through a series of 

predetermined interview questions, interviews by Antel (2010) with six elementary choral 
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master teachers seemed to indicate that all the directors desired to select repertoire which 

was appealing to the director and could be utilized at certain performance obligations and 

contained seasonal themes.  However, there were no other significant relationships found 

between other repertoire selection practices of the said directors.  The survey by Hung 

(2003) regarding the repertoire selection practices of elementary directors in China seemed 

to concur with the qualitative study by Antel (2010) in that multi-disciplinary coordination 

and contrasting styles/modes were less important factors in selecting repertoire for young 

choristers.  The organization of the survey by Hung (2003) is also interesting to note in that 

the survey was organized into three main sections which surveyed director demographics, 

chorus demographics, and choral selections.  Hedden (2011) interviewed three community 

children’s choir directors who answered a series of predetermined questions based on the 

extant literature related to three community children’s choirs.  The data in the qualitative 

study seem to imply the exact opposite of the data results by Antel (2010) and Hung (2003).  

The subjects considered text and range/tessitura as the most important criteria for 

selecting repertoire for young voices while type, accompaniment, melodic lines, harmony, 

form, and appeal were less important factors to consider when selecting repertoire 

(Hedden, 2011).  While Antel (2010) found music was chosen for specific goals and 

objectives, the findings by Hedden (2011) suggested that the process in choosing literature 

was one based on tradition.  In regards to repertoire sources, Howle (1999) documented 

that select community children’s choir directors did not utilize published professional 

repertoire lists as a means of locating proper repertoire but used other sources instead.  

Granum (2000) provided evidence that the repertoire selected for 27 community children’s 

choirs were evenly balanced between contemporary and historical composers, utilized all 

musical periods and styles, and employed numerous languages.  However, the findings by 
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Canterbury (2011) and Hedden and Daugherty (2009) seemed to imply the opposite.  Both 

researchers utilized printed programs and organized the pieces in terms of frequency of 

historical periods, voicings, composers, literature, and genres performed.  An overwhelming 

majority of elementary choral directors and community children’s choir directors selected 

twentieth and twenty-first century repertoire (Canterbury, 2011; Hedden & Daugherty, 

2009).  The community children’s choir directors did not program a majority of classic 

literature from famous Western-European composers (Hedden & Daughtery, 2009); many 

elementary choral directors did not utilize these composers at all in a festival setting 

(Canterbury, 2011).  

Repertoire Selection Practices of Secondary Choral Directors 

Most researchers who examined the repertoire practices of secondary choral 

directors utilized surveys/questionnaires (Canfield, 2009; Dahlman, 1991; Davis, 1970; 

Devore, 1989; Diddle, 2005; Dunaway, 1986; Forbes, 1998; Ogdin 1981; Reames 1995), 

interviews (Forbes, 1998; Hunsaker, 2007), and copies of choral concert programs (Forbes, 

1998) as a means of collecting data.  In a study particularly related to the current project, 

Canfield (2009), in the examining the repertoire selection practice of middle school choral 

directors, utilized a questionnaire for data collection purposes.  The questionnaire was 

divided into sections which surveyed the selection and purchasing preferences of directors, 

reasons for selecting choral music, appropriate and quality choral repertoire, and 

program/director demographics. Several of these researchers have examined the actual 

criteria which directors use in selecting choral literature (Canfield, 2009; Davis, 1970; 

Forbes, 1998; Ogdin, 1981; Reames, 1995).  Some researchers suggested that a consistent 

repertoire criterion is nonexistent (Forbes, 1998; Ogdin 1981; Reames, 1995).  Richmond 

(1996) identified numerous societal pressures which influence repertoire selection such as 
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music publishers’ advertising methods, shelf life of music itself, student interest, 

administration, and community interests.  Further, Richmond (1996) stated that “each party 

will claim its cause is just, its motives noble, (and) its prescription ethically preferable to the 

status quo” (p. 15).  Perhaps in regards to these societal pressures, researchers found that 

the most popular resources which directors use when locating literature included live 

performances (Bolt, 1983; Canfield, 2009; Davis, 1970; Diddle, 2005; Reames, 1995), 

reading sessions (Bolt, 1983; Canfield, 2009; Diddle, 2005; Hunsaker, 2007; Reames, 1995), 

recordings (Hunsaker, 2007; Canfield 2009, Reames, 1995),  and workshops (Bolt, 1983; 

Canfield, 2009; Davis, 1970; Diddle, 2005; Hunsaker, 2007).  Researchers implied that 

published professional repertoire lists from the state level music educators associations, the 

American Choral Directors Association, and the National Association for Music Education 

were utilized less frequently by choral directors (Canfield, 2009; Diddle, 2005; Hunsaker, 

2007; Reames, 1995).  Results from several of the studies have indicated that twentieth 

century music was programmed more frequently than any other period (Canfield, 2009; 

Dahlman, 1991; Davis, 1970; Devore, 1989; Reames, 1995).  Dahlman (1991) and Ogdin 

(1981) found equal usage of sacred and secular literature while research by Davis (1970) 

determined that sacred literature was selected more than secular literature.  It would also 

appear that English texts and pieces with accompaniment were more preferable than 

foreign language texts and unaccompanied octavos (Canfield, 2009; Dahlman, 1991).  The 

research performed by Canfield (2009) indicated that middle school directors programmed 

seasonal, popular, and modern music more frequently than other genres.  It seems that 

more experienced and successful conductors programmed less popular music and many 

programmed more Baroque music than their novice counterparts (Forbes, 1998; Reames, 

1995).  It would appear that teacher fulfillment (Forbes, 1998; Hunsaker, 2007; Ogdin, 
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1981), student interest (Antel, 2010; Canfield, 2009; Ogdin, 1981), and technical and 

aesthetic criteria (Canfield, 2009; Forbes, 1998; Hunsaker, 2007) were identified as 

important qualities in selecting literature.  Canfield (2009) indicated that middle school 

choral directors selected music based on their student’s vocal and emotional needs.   

Purpose Statement 

Based on the results of these studies, there appears to be a need for additional research in 

regards to repertoire selection preferences of elementary choral directors.  There is a 

specific need for an initial study which is focused on public school elementary choral 

directors in that the majority of previous research has been limited to examination of 

community children’s choir directors or secondary choir directors.  The majority of the 

studies examining community children’s choir directors have also been qualitative rather 

than quantitative in nature as well.  While research regarding the repertoire selection 

preferences of community children’s choir directors is important, it is also pertinent to 

recognize the specific parameters with which many public school elementary chorus 

directors are faced on a routine basis (i.e., afterschool rehearsals, low administrative 

support, shorter rehearsal periods, etc.).  The purpose of this study is to examine the 

repertoire selection practices of Georgia public school elementary choral directors and to 

investigate any possible relationships between these results and previous studies regarding 

the repertoire selection practices of elementary community choir directors and secondary 

choral directors. 
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CHAPTER III 

METHODOLOGY AND MATERIALS 

This study was designed to survey the repertoire selection practices of elementary 

choral directors who teach in the public school system in Georgia.  The study was partially 

modeled on the Canfield (2010), Forbes (1998), and Reames (1995) procedures.   

Participants 

Participants in this study were elementary choral directors who teach in the public 

school system in Georgia.  Contact information for prospective participants in the study was 

available via the member directory at the Georgia Music Educators Association’s members 

only website called Opus (http://opus.gmea.org/Default.aspx).  Prospective participants 

were part of the elementary division of GMEA (N = 852).  Thirty-two of the potential 

participants did not have an e-mail address in the Opus directory; therefore, only 820 

potential participants were contacted via e-mail.  The e-mail sent out to potential 

participants included introductory information regarding the study and a link for the online 

survey.   The e-mail was sent out weekly over a 30-day period to potential participants.  The 

recruitment e-mail requesting participation appears in Appendix B.  Out of the 820 potential 

participants, 21 participants opted out of the survey and 22 participants’ e-mails were out 

of service and did not receive the e-mail.  Therefore, the survey was eventually sent to 777 

possible participants.  Out of the 777 participants, 126 music educators responded to the 

survey with a 14% return rate.  One hundred and thirteen completed the survey while 13 

partially completed the survey.  Completed surveys were then utilized for data collection 

purposes.   

 

 

http://opus.gmea.org/Default.aspx
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Development of Materials 

The purpose of this study was to examine the repertoire selection practices of 

Georgia public school elementary choral directors and to investigate any possible 

relationship among previous studies regarding the repertoire selection practices of 

elementary choral directors and secondary choral directors.  In order to accomplish this, an 

initial survey was generated for data collection.  The preliminary survey was reviewed for 

content and clarity by two different panels of experienced music educators (N = 8; N = 12).  

Due to the panel’s recommendations, a revised survey was created and was utilized for data 

collection purposes.   

The revised survey was generated on SurveyMonkey.com and participants were 

invited to participate in the study via e-mail addresses available on GMEA Opus.  The 

questionnaire was a modified version of the Canfield (2010) questionnaire and included 

researcher generated questions as well.   As the Canfield (2010) questionnaire was meant to 

collect data about the repertoire selection practices of middle school choral directors, it was 

necessary to change wording and to delete certain questions which did not pertain to 

elementary choral directors.  It was also necessary to add new questions created by the 

researcher which were relevant to the elementary choral field only.   These included 

questions regarding the organization of the chorus itself and as to whether the ensemble 

was auditioned or non-auditioned, if the chorus met during the academic school day, and 

the length of rehearsals and how the organization pertained to repertoire selection 

practices.  Participants were also surveyed as to the frequency of using rote to teach pieces 

without actually purchasing octavos for student use.  The survey was divided into five 

sections—(1) introductory information, (2) chorus information, (3) choral music selection 
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survey, (4) reasons for selecting choral music, and (5) music educator’s information.   The 

entire survey is located in Appendix C.   

While the GMEA Opus directory is organized into divisions and districts, it is 

impossible to calculate whether this directory has up-to-date and accurate information 

regarding the actual teaching position of each member selected, if these teachers still teach 

in the positions posted on the website, and if certain members may be retired.  Therefore, 

the purpose of the introductory section of the survey was to discover whether the 

participant was in fact a Georgia public school music educator and directed an elementary 

school chorus at the school at which they taught.  Depending on their answers in the 

introductory section, the participants either continued to take the entire survey (N = 108) 

or skipped to the final section (N = 18). 

A second section was added in order to attain a better understanding of the 

organization of the elementary school chorus and how this pertained to the repertoire 

selection process.  The majority of these questions were about rehearsal time and audition 

versus non-auditioned choruses.  A third section was added to the survey and asked 

questions regarding the director’s preference and frequency of selections concerning genre, 

historical periods, voicings, languages, accompaniment, purchasing choral literature, and 

sources utilized.  Participants were also asked to list five pieces of music that their chorus 

had performed over the last three years at a concert or festival type event.   

The survey included a fourth section which utilized 20 statements regarding the 

director’s reasons for selecting choral music.  These statements were placed on a 5-point 

Likert scale ranging from “not important” to “very important.”  Table 3.1 displays an 

example of the organization of this section. 
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Table 3.1 

Sample of the Organization of Section Four Entitled “Reasons for Selecting Choral Music” 

 

 

 

 

 

 

 

 

 

A fifth section was utilized to attain basic information regarding the music educator 

themselves.  Participants were given the option of leaving additional comments regarding 

the survey as well.  The entire questionnaire is located in Appendix C.   

Survey Procedures 

The purpose of the study was to examine the repertoire selection practices of 

Georgia public school elementary choral directors only.  Contact information for possible 

participants in the study was available via the member directory at the Georgia Music 

Educators Association’s members only website called Opus 

(http://opus.gmea.org/Default.aspx).  Potential participants were part of the elementary 

division of GMEA (N = 852) and were sent a recruiting e-mail created by the researcher 

which gave participants information regarding the study and invited them to take the 

survey with a link to the said survey.  The recruiting letter is located in Appendix B.  All 

protocol for the Survey of Human Subjects was followed as specified by Texas Tech 

  
Very 

Important 
Important 

Somewhat 
Important 

Not Very 
Important 

Not Important 

The public appeal of the work.      

The student appeal of the work.      

It is standard choral repertoire.      

Vocal performance skills that 
can be taught in this work.      

The programmability of the 
work.      

The historical and social 
elements that could be taught 
through work. 

     

http://opus.gmea.org/Default.aspx
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University.  The letter of approval from the Institutional Review Board of Texas Tech 

University is located in Appendix A.   

Limitations and Definitions 

This study was limited to the repertoire selection practices of public school 

elementary choral directors.  Participants were from the state of Georgia and were selected 

via the member directory at the Georgia Music Educators Association’s members-only 

website.  Therefore, many elementary choral directors in Georgia may have been 

inadvertently omitted from this study.  Participants were directors who taught at one or 

more public elementary schools.  Therefore, this study did not include data from directors 

who teach community children’s choirs or directors who teach at private elementary 

schools.  For the purpose of this study, an elementary school chorus is defined as an 

ensemble of students of unchanged voices who attend an elementary school and are in 

grades 3-5(6) depending on the organizational preference of the director and the 

organization of the school itself.  A young singer or chorister is defined as a student in the 

elementary school chorus.  The elementary choral director is defined as the teacher of the 

said group from the elementary school.  A secondary chorus is defined as an ensemble of 

students from grades (6)7-12.  Although middle school choruses may have specific 

repertoire needs that high school choruses may not, this study does not concentrate on 

these.  Therefore, middle and high school choruses are grouped together under the label of 

“secondary”.  Unless otherwise mentioned, secondary choral directors are defined as 

teachers of middle and high school choruses. 

  



Texas Tech University, Alicia Canterbury, August 2012 
 

16 

 

CHAPTER IV 

RESULTS 

 This study examined the repertoire selection practices of Georgia public school 

elementary choral directors and investigated any possible relationships between these 

results and previous studies regarding the repertoire selection practices of elementary 

community choir directors and secondary choral directors.  The survey utilized for data 

collection was intended to assist this researcher in understanding any special 

circumstances which surround elementary choral directors in their search for selecting 

choral literature for their young choristers. 

Introductory Information 

 Participants in this study (N = 126) were intended to be elementary choral directors 

who taught in the public school system in Georgia.  Contact information for participants was 

available via the member directory at the Georgia Music Educators Association’s members 

only website called Opus (http://opus.gmea.org/Default.aspx) and were part of the 

elementary division of GMEA (N = 852). While the GMEA Opus directory is organized into 

divisions and districts, it is impossible to calculate whether this directory has up-to-date 

and accurate information regarding the actual teaching position of each member selected, if 

these teachers still teach in the positions posted on the website, or if certain members may 

be retired.  Therefore, the purpose of the introductory section of the survey was to discover 

whether the participant was in fact a Georgia public elementary school music educator and 

directed an elementary school chorus at the school at which they taught.  Depending on 

their answers in the introductory section, the participants either continued to take the 

entire survey and or skipped to the final section.  Eight-six percent of the participants 

currently taught music in a public elementary school in Georgia (N = 108) while 14% (N = 

http://opus.gmea.org/Default.aspx
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18) did not.  Eighty-seven percent of the respondents taught at elementary schools in which 

an elementary chorus was offered (N = 107) while 13% did not (N = 16).  Three participants 

in the study skipped this question.  Eighty-six percent (N = 108) of the respondents directed 

an elementary school chorus while 14% (N = 18) did not direct an elementary school 

chorus.  Three participants skipped this question as well.  It can be ascertained that the 

majority of the participants were indeed Georgia public elementary school choral directors. 

Chorus Information 

 Participants were surveyed regarding the organization of their elementary chorus 

and how it affected their criteria for repertoire selection.  Ninety-six participants answered 

the questions in this section while 30 participants skipped this section.  Forty-seven percent 

of choral directors (N = 45) auditioned their choristers while 53% (N = 51) did not.  The 

majority of the participants (91%) “very often” (N = 46) or “often” (N = 42) selected 

literature based on the basic abilities of their chorus.  Eight percent of the responders 

“sometimes” (N = 8) selected literature based on the basic abilities of their chorus.  No 

directors answered “not often” or “never” as a response.  Out of the 96 respondents, 37% (N 

= 35) held rehearsals for their elementary school chorus during the school day while 64% 

(N = 61) held rehearsals for their elementary school chorus outside of the school day.  

Seventy-six percent of directors (N = 73) rehearsed with their chorus once a week, 16% (N 

= 15) rehearsed with their chorus twice a week, 4% (N = 4) rehearsed with their chorus 

more than three times a week, and 2% (N = 2) either rehearsed with their chorus less than 

once a week or three times a week.  Thirty-four percent of director’s rehearsal periods were 

45 minutes in length, 31% of the rehearsal periods were one hour in length, 21% were 30 

minutes in length, 9% were more than one hour in length, and 4% were twenty minutes or 

less in length.  When comparing rehearsal frequency by after school rehearsals versus 
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during school rehearsals, no significant difference was found (x2[4, N = 96] = 11.96, p > .05).  

A significant difference was found when comparing length of rehearsal periods to after 

school rehearsals versus during school rehearsals (x2 [4, N = 96] = 24.9, p < .05).  The 

majority (63%) of rehearsals held during the school day were 45 minutes in length while 

the majority (44%) of rehearsals held after the academic school day was an hour in length.  

Figure 4.1 which displays the percentages of each. 

 

 

 

 

 

 

 

 

 

 

Figure 4.1 

Comparison of Length of Rehearsals Held During the Academic School Day versus Rehearsals 
Held After the Academic School Day 
 

The majority of directors (82%) felt that the amount of rehearsal time with students had a 

“very high affect” (44%) or a “high affect” (38%) on selecting repertoire.  Eighteen percent 

felt that the amount of rehearsal time had a “medium affect” and 1% felt that the amount of 

rehearsal time had a “low affect” on repertoire selection.  No participants selected a “very 

low affect” as a response.   

 

20 
minutes 
or less 

3% 

30 
minutes 

23% 

45 
minutes 

63% 

1 hour 
8% 

Over one 
hour 
3% 

Rehearsals held during the academic school 
day 

20 
minutes 
or less 

5% 

30 
minutes 

20% 

45 
minutes 

18% 
1 hour 
44% 

Over one 
hour 
13% 

Rehearsals held after the academic school 
day 



Texas Tech University, Alicia Canterbury, August 2012 
 

19 

 

Choral Music Selection Survey 

Participants in this section of the survey were asked questions regarding their preference 

and frequency of selections concerning genre, historical periods, voicings, languages, 

accompaniment, purchasing choral literature, and sources utilized.  Participants were also 

asked to list five pieces of music that their chorus had performed over the last five years at a 

concert or festival type event.  The number of responses for each question in this section 

ranged from 89 to 70 responses.  Thirty-seven to 56 participants skipped questions in this 

section of the survey.   

Participants (N = 89) were asked to select which genres of music they selected for 

their elementary school chorus to perform.  Music educators selected holiday (96%), 

patriotic (90%), and multicultural/folk songs (85%) genres most frequently.  Participants 

selected elementary choral classics (72%), Broadway/show tunes (64%), and 

gospel/spiritual (60%) genres with medium frequency.  Directors selected popular (48%), 

sacred (37%), and jazz (36%) genres least frequently.  Four participants added responses 

which were not included in the survey.  Those responses were “(1) Disney and other show 

arrangements for elementary chorus, (2) art music, (3) songs with a message, and (4) theme 

oriented.”  Participants (N = 83) were also asked which genre they selected most frequently 

for their choruses.  Directors selected elementary choral classics (31%), holiday (27%), and 

multicultural/folksongs (22%) genres most frequently.  Participants selected popular (7%), 

Broadway/show tunes (6%), and patriotic (4%) with medium frequency.  Music educators 

selected gospel/spiritual (1%), jazz (1%), and sacred (0%) least frequently.  Six participants 

added responses which were not included in the survey.  Two out of the six respondents 

utilized Music K-8 curriculum, one respondent utilized “art music”, and one respondent 

utilized “songs with a message.”  The other two participants did not frequently utilize one 
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particular genre, but either used a mixture of all of the genres or selected music based on 

“standards, subject matter, or performance needs.”  An independent t-Test was calculated to 

see if there were any significant differences between which genres directors chose and the 

genre they selected most frequently.  The independent t-Test indicated a significant 

difference (t [16, 18] = 6.6 p < .05) between the variances of the two samples.  Figure 4.2 

displays the significant differences between the samples.  It is interesting to note the 

differences between which genres were selected most frequently between the two 

questions.   
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Figure 4.2 

 

Comparison of Which Genres of Music Participants Selected From Versus Which Genre of Music 

Participants Selected the Most Frequently 
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Directors (N = 88) were also surveyed regarding which historical periods they 

selected from for their young choristers.  Directors selected 20th century (53%) and 21st 

century (53%) with the greatest frequency.  Directors selected “does not matter” (40%) and 

Classical (26%) with medium frequency.  Directors selected Baroque (13%), Romantic 

(9%), and Renaissance (7%) with the least frequency.  Participants did not utilize music 

from the Middle Ages for their young singers.  Directors (N = 88) were also surveyed 

regarding which historical period they selected most frequently for their singers.  Similarly, 

directors most frequently selected 21st century (50%) and 20th century (41%) music.  Three 

participants most frequently selected music from the Classical period.  Participants did not 

frequently select music from the Middle Ages, the Renaissance, Baroque, or Romantic 

historical periods.  

Directors (N = 89) were also surveyed regarding which voicings they selected for 

their young choristers.  Participants utilized Unison optional 2-part (85%), Unison (76%), 

and 2-part (57%) most frequently and utilized Unison with descant (47%), 2-part optional 

3-part (18%), and SSA (2%) less frequently.  One participant wrote in a different voicing; 

this participant utilized “rounds.”  Directors (N = 89) were also surveyed regarding which 

voicing they selected most frequently for their singers.  The majority of participants 

selected Unison optional 2-part (40%), Unison (36%), and 2-part (20%) voicings as the 

voicing they selected most frequently for their singers.  A minority of participants selected 

Unison with descant (2%) and 2-part optional 3-part (1%) voicings as the voicing they 

selected most frequently.  No participants selected SSA as the most frequently selected 

voicing for singers.  Figure 4.3 displays the similarities between frequency of voicings.   
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Figure 4.3 

Comparison Between Which Voicings Participants Selected Versus Which Voicings 
Participants Selected Most Frequently   
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“infrequently” (31%) selected music in a foreign language.  Some directors “frequently” 

(18%) selected music in a foreign language while a minority of directors either selected 

“never” (3%) or “very frequently” (1%).  Directors (N = 85) were surveyed regarding which 

languages their choruses had sung.  Directors selected English (89%), Spanish (75%), 

Hebrew (54%), and Latin (48%) more frequently than German (33%), French (28%), 

Italian (19%), and Russian (6%).  Nine participants selected other languages which were 

not represented on the survey.  Those languages were Swahili (4 participants), African (2 

participants), Japanese (2 participants), Dutch (1 participant), Chinese (1 participant), and 

Hawaiian (1 participant).  Figure 4.4 displays the language preferences of the participants in 

the survey.   

 

 

 

 

 

 

 

 

 

Figure 4.4 

Participants’ Preference for Languages Utilized in Elementary Choral Repertoire 

Directors (N = 88) were given the opportunity to select which accompaniment types 

they had selected for their choruses.  The majority of directors selected accompaniment CDs 

(97%), piano accompaniment (89%), and a cappella (52%) accompaniment types most 
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frequently while a minority of directors selected solo instrument accompaniment (15%) 

and band or orchestra parts (3%) less frequently.   Three participants selected another 

accompaniment type which was not represented on the survey.  These participants added 

“Orff accompaniment” as an accompaniment type they utilized.   Directors (N = 87) were 

also surveyed regarding which accompaniment type they selected most frequently for their 

singers.  The majority of directors selected accompaniment CDs (64%) and piano 

accompaniment (33%) most frequently.  A minority of directors selected a cappella (1%) 

and solo instrument accompaniment (1%) most frequently.  No directors frequently utilized 

band or orchestra parts.  One participant frequently utilized “Orff accompaniment,” an 

accompaniment type which was not represented on the survey.  Figure 4.5 displays the 

similarities between frequency of accompaniment types.    
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Figure 4.5 

Comparison of Participant’s Preferences Regarding Accompaniment Types Selected Versus 
Accompaniment Types Selected Most Frequently 
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once or twice a year, 6% composed music three to four times a year, and 1% composed 
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or arranged purchased octavos, 24% “infrequently” modified octavos, 17% “frequently” 

modified octavos, 14% “never” modified octavos, and 5% “very frequently” modified 

purchased octavos for their choruses.  The majority of directors (N = 88) “infrequently” 

(39%) taught literature by rote without purchasing music for students while 24% 

“sometimes” and 22% “never” taught literature by rote.  A minority of directors “frequently” 

(14%) or “very frequently” (2%) taught literature by rote without purchasing music for 

students.   

 Teachers (N = 88) were also surveyed to discover which times during the year they 

selected the majority of their choral repertoire.  Sixty-seven percent of the directors 

selected literature “throughout the year,” 52% selected literature during “personal time 

outside of school,” 46% selected literature during “teacher planning days,” and 34% 

selected music “during the summer.”  Chi-squared analysis indicated no significant 

difference (x2[3, N = 88] = 6.7, p > .05) among the preference of time periods when teachers 

selected literature.  Two directors added a response which was not on the survey.  Those 

responses were “when performances with specific themes are requested” and “post-

planning for the next year.”   

Directors were also surveyed regarding personal purchasing habits of choral 

literature as well as how many times they ordered literature through their school or 

department.  Directors (N = 77) were surveyed regarding the frequency which their school 

purchased music for their chorus.  A greater frequency of the directors answered that their 

school either purchased music once a year (33%) or that their schools never purchased 

music for their chorus (24%).  A medium frequency of directors answered that their school 

either purchased music 2 times a year (17%) or 3 times a year (10%).   A lower frequency of 

directors selected 4 times a year (5%), five times a year (2%), or more than five times a year 
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(1%) as their answer.  Thirteen participants wrote in responses to this question.  Four 

participants stated that their schools purchased music for them “as needed.”  Three 

participants stated that they had a chorus budget which was separate from school funds.  

Three participants stated that chorus was not funded and that their materials came from 

their general music curriculum.  One participant stated that their school purchased music 

for them “every couple of years.”  Another participant stated that they were unsure of the 

school’s willingness to purchase literature, as literature had always been purchased via the 

fine arts department in their county.  Directors (N = 83) were also surveyed regarding the 

frequency at which their county’s fine arts department purchased music for their chorus.  A 

greater frequency of directors responded that their department “never” (45%) purchased 

literature for their chorus.  A medium frequency of directors selected once a year (22%) or 

was “not applicable” (18%) in their teaching situation.   A lower frequency of directors 

responded that their department purchased music two times per year (11%), 3 times per 

year (2%), 5 times per year (1%), or more than 5 times per year (1%).  No directors 

responded that their department purchased literature 4 times per year.  Ten participants 

wrote in responses for this question.  Five directors stated that their department purchased 

literature for their chorus “as needed.”  Three directors stated that their department did not 

purchase music for their school chorus, but for the district itself; therefore, music could be 

loaned to directors.  One director stated that their department purchased literature every 7 

to 10 years while another stated their reliance on “chorus boosters” as the source for 

purchasing literature.  Directors’ (N = 89) answers were mixed in regards to using personal 

funds to purchase literature.  Thirty-three percent “infrequently” utilized their own funds, 

28% “never” do so, 24% “sometimes” purchased literature, 14% “frequently” utilized 

personal funds, and 2% “very frequently” purchased music from their own funds.  Chi-
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squared analysis (x2 [4, N = 89] = 25.18, p > .05) indicated no significant difference between 

the frequency of participant’s answers.     

Directors (N = 85) were asked to identify which sources they or their 

department/school utilized in purchasing literature for their ensembles.  An overwhelming 

majority of directors (95%) utilized online music warehouses (e.g., J. W. Pepper, etc.).  All 

other resources mentioned in the survey were utilized as well, but to a lesser degree.  

Conferences/workshops (44%), telephone (26%), discount music supplies (e.g., Sheet 

Music.com, etc.) (15%), mail (14%), and fax (14%) were utilized with medium frequency by 

directors.  Directors utilized public domain (12%) and local music stores (9%) with the 

least frequency.  Seven participants wrote in responses for this question.  One director 

stated that they utilized a local composer.  Six directors stated that they utilized Music K-8 

magazine as a source in purchasing literature.  Figure 4.6 displays the frequency at which 

each source was utilized.   

  



Texas Tech University, Alicia Canterbury, August 2012 
 

30 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.6 

Frequency at Which Each Source was Utilized by Participants for Purchasing Literature 

Directors (N = 87) were polled as to which sources they used to locate literature for 

their ensemble.  Peer recommendation, personal experience with music, workshops/clinics, 

internet sources, and choral reading sessions were utilized with the greatest frequency.  

CDs, student textbooks, live performances, and materials from professional organizations 

were utilized with medium frequency.  School and/or district choral libraries, repertoire 

lists, perusal of scores from music stores, and textbooks from undergraduate/graduate  
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studies were utilized with the least amount of frequency.  Below is a chart which displays 

the amount of responses for each answer.  It is of interest to note that 

undergraduate/graduate studies were by far the least utilized source.  Figure 4.7 displays 

the frequency at which each source was utilized for locating repertoire.   



Texas Tech University, Alicia Canterbury, August 2012 
 

32 

 

 

 

 

   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 4.7 
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Six participants wrote in responses for this question.  One director stated that they 

“purchased individual copies to review” while another director stated that they utilized a 

“J.W. Pepper Catalogue.”  Four of the directors stated that they utilized Music K-8 

subscriptions while another director utilized Music Express Magazine as one of their sources 

in locating literature for their group.   

Directors were asked to rate the extent at which they utilized the thirteen sources 

listed in the previous question.  Participants in this question ranged from 88 to 77.  In order 

to obtain an unweighted answer due to the changes in sample size, answers were averaged.  

Table 4.1 displays an example of the actual results from this question via Survey Monkey.   

Table 4.1 

Example of How Participants Rated the Extent to Which Sources Were Utilized 

 

  
Very 

frequently 
Frequently Sometimes Infrequently Never 

Response 
Count 

CDs 35.2% (31) 18.2% (16) 18.2% (16) 18.2% (16) 10.2% (9) 88 

Choral 
reading 
sessions 

7.2% (6) 21.7% (18) 37.3% (31) 26.5% (22) 7.2% (6) 83 
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Table 4.2 displays the process utilized to receive the average rating from participants.   

Table 4.2 

 Sample of Process Used to Receive the Average Rating from Participants who Rated the Extent 
to Which each Source was Utilized 

 
Each of the answer options was given a number. Sample sizes for each answer option were 

multiplied by the given number.  All answers for a particular source were added together 

and divided by the sample size given.  This process gave an unweighted average.  Therefore, 

the average participant in the study utilized CDs “frequently” to “sometimes” and utilized 

choral reading sessions “sometimes” to “infrequently.”  Table 4.3 displays how each of the 

sources were utilized by the average participant in the study. 
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Sum of all 
answers 

Sum 
divided 

by 
sample 

size 

Average 
Rating 

CDs 31 x 5 16 x 4 16 x 3 16 x 2 9 x 1 308 308 / 
88 

3.50 

Choral 
Reading 
Sessions 

6 x 5 18 x 4 31 x 3 22 x 2 6 x 1 245 245 / 
83 

2.95 
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Table 4.3 

Average Participant’s Response to the Extent to Which Repertoire Resources were Utilized 

 

As can be seen from Table 4.3, certain sources were utilized more frequently than others.  

Table 4.4 displays the ranking of each source utilized.   
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Table 4.4 

Ranking of Sources Utilized in Selecting Choral Literature 

 
Sources utilized in selecting choral literature 

Average 
answer of 

participant 
Personal experience with music 3.93 
Internet sources 3.77 
Peer recommendation 3.52 
CDs 3.5 
Workshops or clinics 3.36 
Student textbooks 3.15 
Live performances 2.99 
Choral reading sessions 2.95 
Materials from professional organizations 2.74 
School and/or district’s choral library 2.64 
Repertoire lists 2.36 
Perusal of scores from music store 2.32 
Textbooks from undergraduate/graduate studies 1.38 

 

Personal experience with music, internet sources, peer recommendation, CDs, and 

workshops or clinics were the sources utilized the most in selecting choral literature.  

Student textbooks, live performances, choral reading sessions, and materials from 

professional organizations were sources which were somewhat utilized in selecting choral 

literature.  The school and/or district’s choral library, repertoire lists, perusal of scores 

from music stores, and textbooks from undergraduate/graduate studies were the least 

utilized sources in selecting choral literature.   

A final section asked participants (N = 70) to list 5 choral pieces that their chorus 

had performed at a festival or concert type of event in the last 3 years.  Participants were to 

include the title of the piece, the composer/arranger, and voicing of each piece.  Seventy 

participants answered this question; 68 directors skipped this question.  Two hundred and 

forty-seven pieces were collected from the 70 participants.  The entire list can be located in 

Appendix D.  The 270 pieces in Appendix D are organized in the following formats: (1) 

alphabetically by title, (2) alphabetically by composer, (3) composer frequency, (4) title 

frequency, and (5) voicing.  Two hundred and nineteen pieces (89%) were listed once, 20 
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pieces (8%) were listed twice, 6 pieces (3%) were listed 3 times, 1 piece (0%) was listed 5 

times, and 1 piece (0%) was listed 7 times.  Table 4.5 displays a list of titles which were 

selected most frequently (2 to 7 times).   

Table 4.5 

List of Titles Selected Most Frequently by Participants 

Title Composer/Arranger Frequency Listed 

Path to the Moon, The Thiman 7 

Al Shlosha D'Varim Naplan 5 

Blitzen’s Boogie Jennings, T. 3 

Galop Berg 3 

Little Birch Tree Goetze 3 

Shine a Little Light Beck 3 

Song That Nature Sings, The Schram 3 

Yonder Come Day Tucker 3 

Bee! I'm Expecting You Deimer 2 

Charlotte-Town Crocker 2 

Christmas Time is Here Snyder 2 

Dona Nobis Pacem Lightfoot 2 

Fairest Lady Page 2 

Firefly Beck 2 

Gloria Deo Albrecht 2 

Haida Leck 2 

Hand Me Down My Silver Trumpet Webb 2 

Inscription of Hope Stroope 2 

Irish Friendship Wish Schram 2 

Life is Precious Schram 2 

Listen to the Rain Lawrence 2 

Moon, The Beck 2 

Peter Piper Beery 2 

Piper, The Gray 2 

This Ol’ Man Gilpin 2 

We Wish You a Swingin’ Holiday Jennings, T. 2 

Why We Sing Gilpin 2 

Wind on the Hill Ebel-Sabo 2 

 

The 247 pieces were written by 121 composers/arrangers.  Eighty-one composers (67%) 

were selected once, 15 composers (12%) were selected twice, 13 composers (10%) were 

selected three times, seven composers (6%) were selected five times, 1 composer (1%) was 
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selected six times, 1 composer (1%) was selected 7 times, 1 composer (1%) was selected 8 

times, 1 composer (1%) was selected 10 times, and 1 composer (1%) was selected 31 times.  

Table 4.6 displays a list of composers who were selected most frequently (5 to 31 times). 

Table 4.6 

List of Composers Selected Most Frequently by Participants 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Composer/Arranger Frequency Selected 
Jennings, T. 31 

Schram 10 
Gilpin 8 

Althouse 7 
Jacobson 6 
Albrecht 5 

Albrecht & Althouse 5 
Anderson 5 

Beck 5 
Crocker 5 

Rao 5 
Anonymous—Traditional  5 
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In regards to voicings, 67 (27%) of the pieces were unison, 31 (27%) pieces were unison 2-

part, 7 (3%) pieces were unison with optional descant, 8 (3%) pieces were rounds/canons, 

130 (53%) pieces were 2-part, 4 (2%) pieces were SSA.  Figure 4.8 displays the percentages 

of each voicing.   

   

 

 

 

 

 

 

 

Figure 4.8 

Percentages of Voicings from Director’s Repertoire List 

Pieces were also analyzed in regards to the time periods in which they were written, 

languages utilized, and by genre.  Available information about the pieces was located on 

www.jwpepper.com and http://www.musick8.com/.  An overwhelming majority (98%) of 

the pieces were from the 20th century (53%) and the 21st century (45%).  Out of the 247 

pieces analyzed, 2 were from the Romantic period, 1 was from the Baroque period, and 2 

were from the Renaissance.  No pieces were listed from the Classical period.  Several of the 

pieces listed by the directors were originally from earlier time periods than the 20th and 21st 

centuries, but were arranged by composers from later time periods.  The above analysis 

does not take this fact into consideration.  Therefore, if a 20th or 21st composer quoted from 

Unison 
27% 

Unison-2 part 
12% 

Unison Optional 
Descant 

3% 

Rounds 
 or Canons 

3% 

2-part 
53% 

SSA 
2% 

Percentages of Voicings from Directors' Repertoire List 

http://www.jwpepper.com/
http://www.musick8.com/
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or arranged a piece from another historical period, the piece would be considered from the 

20th or 21st century.   

An overwhelming majority of the pieces were written in English (84%) while 16% 

of the 247 pieces were written in another language.  Thirteen of the pieces were written in 

Latin, 7 of the pieces were written in Spanish or an African language (mostly in Swahili), 

and 6 of the pieces were written in Hebrew.  French, German, and Italian were all utilized 

two times and Russian was utilized once.  In regards to genre, there were several pieces 

which did not fit into any genre. Those 67 pieces were placed in a general category.  Table 

4.7 displays the ranking and frequency of each genre utilized. 

Table 4.7 

List of Genres Selected Most Frequently by Participants 

 

 

 

 

 

 

Reasons for Selecting Choral Music 

Directors were surveyed regarding the importance of 20 factors in selecting repertoire for 

their elementary chorus.  Sample sizes for this section of the survey ranged from 87 to 83.  

In order to obtain an unweighted answer due to the changes in sample size, answers were 

averaged.  Table 4.8 is an example of the actual results from this question via Survey 

Monkey.  

 

Genre Frequency of genre 
utilized 

General 67 
Holiday 51 
Multicultural/Folksongs 39 
Sacred 28 
Gospel 18 
Patriotic 15 
Broadway 10 
Elementary Choral Classics 10 
Popular 5 
Jazz 3 
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Table 4.8 

Example of How Participants Rated the Importance of 20 Factors in Selecting Repertoire 

 

Table 4.9 displays an example of the process utilized to receive the average rating from 

participants.   

  

  
Very 

Important 
Important 

Somewhat 
Important 

Not Very 
Important 

Not 
Important 

Response 
Count 

The student 
appeal of the 
work. 

32.2% (28) 
56.3% 

(49) 
11.5% (10) 0.0% (0) 0.0% (0) 87 

It is 
standard 
choral 
repertoire. 

5.9% (5) 30.6% (26) 
38.8% 

(33) 
18.8% (16) 5.9% (5) 85 
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Table 4.9 

Sample of Process Used to Receive the Average Rating from Participants who Rated the Importance of 20 Factors in Selecting Repertoire 
 

 

 
 

 

 

 

  

 Very 
Important 

 
5 

Important 
 
 

4 

Somewhat 
Important 

 
3 

Not Very 
Important 

 
2 

Not 
Important 

 
1 

Sum of 
all 

answers 

Sum 
divided by 

sample size 

Average 
Rating 

The 
student 
appeal of 
the work. 

28 x 5 49 x 4 30 x 3 0 x 2 0 x 1 366 366/87 4.21 

It is 
standard 
choral 
repertoire. 

5 x 5 26 x 4 33 x 3 16 x 2 5 x 1 265 265/85 3.12 
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Each of the answer options was given a number. Sample sizes for each answer option were 

multiplied by the given number.  All answers for a particular source were added together 

and divided by the sample size given.  This process gave an unweighted average.  Therefore, 

the average participant in the study felt that “the student appeal of the work” was a “very 

important” to “important” factor in selecting repertoire.  Similarly, the average participant 

in the study felt that it was “important” to “somewhat important” to include “standard 

choral repertoire” in their choral literature for children.  Table 4.10 displays how each of the 

sources were utilized by the average participant in the study. 

Table 4.10 
 
Average Participant’s Response to the Importance of 20 Factors in Selecting Repertoire 

 Very Important 
to Important 

 
 
 
 

(5 - 4) 

Important to  
Somewhat 
Important 

 
 
 

(4 - 3) 

Important  
 
 
 
 
 

(3) 

Somewhat 
Important  

To 
 Not Very 
Important 

 
 (3 - 2) 

Not Very  
Important 

to  
Not 

Important 
 

(2 - 1) 

The public appeal of the 
work. 

  
X (3.95) 

 

   

The student appeal of the 
work. 

 
X (4.21) 

 

    

It is standard choral 
repertoire. 

  
X (3.12) 

 

   

Vocal performance skills 
that can be taught in this 
work. 

  
X (3.92) 

 

   

The programmability of 
the work. 

 
X(4.21) 

 

    

The historical and social 
elements that could be 
taught through work. 

  
X (3.37) 

 

   

The work was on an 
approved list of 
compositions. 

    
X (2.09) 

 

 

The technical difficulty of 
the work. 

  
X (3.79) 

 

   

The director appeal of the 
work. 

  
X (3.92) 

 

   

The musical elements that 
could be taught through 
this work. 

  
X (3.80) 
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Table 4.10, Continued 

 
As can be seen from the above chart, certain sources were utilized more frequently than 

others.  Table 4.11 displays the ranked importance of the 20 factors in selecting repertoire.   

  

 Very Important 
to Important 

 
 
 
 

(5 - 4) 

Important to  
Somewhat 
Important 

 
 
 

(4 - 3) 

Important  
 
 
 
 
 

(3) 

Somewhat 
Important  

To 
 Not Very 
Important 

 
 (3 - 2) 

Not Very  
Important 

to  
Not 

Important 
 

(2 - 1) 
The potential for this work 
to provide an aesthetic 
experience. 

  
X (3.99) 

 

   

The work was a 
programmed piece for a 
festival or concert. 

   
(X) 3.00 

 

  

The vocal ability of the 
chorus. 

 
X (4.53) 

 

    

The maturity of the chorus. 
 

X (4.36) 
 

    

The technical abilities of 
the accompanist. 

    
X (2.60) 

 

 

Your personal abilities. 
  

X (3.42) 
 

   

The text. 
  

X (3.70) 
 

   

Marketing of composition. 
     

X (1.95) 
 

Library needs. 
    

X (2.18) 
 

 

Planned variety. 
  

X (3.60) 
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Table 4.11 

Ranked Importance of the 20 Factors in Selecting Repertoire by the Average Director 

 

 

 

 

 

 

 

 

 

 

Vocal ability and maturity of the chorus, student appeal, programmability, and the potential 

for an aesthetic experience were ranked with the highest importance.  The public appeal, 

director appeal, technical difficulty, and the potential for a work to teach vocal performance 

skills and musical elements were ranked with medium importance.  Text, planned variety, 

personal abilities, inclusion of standard choral repertoire, and the potential for a work to 

teach historical and social elements were of medium to low importance.  Works that were 

programmed for a festival or concert or were on an approved list of compositions, the 

technical abilities of the accompanist, library needs, and the marketing of a composition 

were considered to be of lowest importance.   

Music Educator’s Information 

The purpose of the final section of the survey was to receive some basic information about 

the participants.  The participant count in this section is similar to the Introductory 

 
Reasons for Selecting Choral Music 

Average 
answer of 

participant 
The vocal ability of the chorus. 4.53 
The maturity of the chorus. 4.36 
The student appeal of the work. 4.21 
The programmability of the work. 4.21 
The potential for this work to provide an aesthetic experience. 3.99 
The public appeal of the work. 3.95 
Vocal performance skills that can be taught in this work. 3.92 
The director appeal of the work.    3.92 
The musical elements that could be taught through this work. 3.80 
The technical difficulty of the work. 3.79 
The text. 3.70 
Planned Variety 3.6 
Your personal abilities. 3.42 
The historical and social elements that could be taught through the 
work. 

3.37 

It is standard choral repertoire. 3.12 
The work was a programmed piece for a festival or concert. 3 
The technical abilities of the accompanist 2.60 
Library Needs. 2.18 
The work was on an approved list of compositions. 2.09 
Marketing of Composition. 1.95 
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Information section, in that some participants may have skipped to the final section 

depending on their answers in the Introductory Information section.  Participant count in 

the final section ranged from 113 to 34.  Figure 4.9 displays the basic information regarding 

the music educators who took the survey. 
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Figure 4.9 

Participant’s Basic Information 
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Participants were given the option to write any comments they desired to make about the 

teaching of elementary choirs.  Thirty-four participants responded with various answers.  

An analysis of the responses has several recurring themes.  These themes include concerns 

over budget cuts, after school rehearsals, perceived importance of elementary choirs, 

rehearsal time, a need for higher quality literature, and funding.  All of the responses can be 

located in Appendix E.  Participants were also given the option to request a copy of the 

results of the study via e-mail.  Forty-three participants requested a copy of the results.  The 

preliminary results were sent to the participants’ e-mail addresses.  Upon completion, a 

copy of the thesis will be e-mailed to the participants as well. 

 

 

 

  



Texas Tech University, Alicia Canterbury, August 2012 
 

49 

 

CHAPTER V 

DISCUSSION 

Implications of Results 

This study was done because of a specific need for additional research in regards to 

repertoire selection preferences of elementary choral directors.  The need was apparent in 

that the majority of previous studies had been limited to the examination of the repertoire 

practices of directors of community children’s choirs and secondary choirs.  The majority of 

the studies examining community children’s choir directors had also been qualitative rather 

than quantitative in nature as well.  While research regarding the repertoire selection 

preferences of community children’s choir directors is important, it is also pertinent to 

recognize the specific parameters with which many public school elementary chorus 

directors are faced on a routine basis (i.e., afterschool rehearsals, low administrative 

support, shorter rehearsal periods, etc.).  The purpose of this study was to examine the 

repertoire selection practices of Georgia public school elementary choral directors and to 

investigate any possible relationships between these results and previous studies regarding 

the repertoire selection practices of elementary community choir directors and secondary 

choral directors. 

The results from the study should be viewed and generalized with caution in that 

the sample size for the study was relatively small and varied for each question in the study.  

The study was limited to members of the elementary division of GMEA.  Therefore, an 

unknown number of elementary choral directors in Georgia may have been inadvertently 

omitted from the study.  Findings in this study should not be generalized to all teaching 

situations in that results obtained from the study were solely from Georgia public school 
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music educators. Findings in another geographic location or teaching situation may result in 

different results.  

It would appear from the results of this study that the elementary choral program’s 

foothold as a part of the core academic curriculum is tenuous at best.  While there has been 

a revival of sorts in regards to the organization of university children’s choirs and 

community children’s choirs in the 20th century (Gackle, 2004; Phillips, 1988; Rao, 1989, 

1993), it would appear that this revival is not as widespread in the public schools.  The less 

than opportune set of affairs in regards to repertoire selection and the organization of 

elementary choirs as a whole may be due to lack of support, perceived importance, and 

budgetary concerns.  However, there is a possibility that the overall results may have been 

caused by something else which was not a main focus of the study.  Many respondents in the 

study seemed to rely upon “quick fix” literature from general music magazines and their 

county’s general music curriculum.  Their reliance upon literature from general music 

magazines may be due to the fact that they are low in cost and are reproducible.  It would 

appear that directors in the study truly desired what was in the best interest of the young 

chorister, but may be concerned about locating quality literature which can be learned in a 

limited amount of rehearsal time.  It is likely that the average elementary choir will rehearse 

after school once a week for 45 minutes to an hour in that the results of this study indicated 

a similar trend.  It is the hope of this researcher that publishing companies will create 

quality budget-friendly literature which can be utilized for young voices.   

Chorus Information 

This study examined the repertoire selection practices of Georgia public school elementary 

choral directors and investigated any possible relationships between these results and 

previous studies regarding the repertoire selection practices of elementary community 
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choir directors and secondary choral directors.  It was also pertinent to recognize the 

specific parameters with which many public school elementary chorus directors are faced 

on a routine basis (i.e., afterschool rehearsals, low administrative support, shorter rehearsal 

periods, etc.).  It can be ascertained that directors were split in their preference of 

auditioning their elementary chorus in that 47% auditioned while 53% did not.  This 

finding concurs with Forbes (1998), Ogdin (1981), and Reames (1995) who suggested that 

a consistent repertoire criterion was nonexistent.  The auditioning versus non-auditioning 

decision may be dependent upon the director’s educational philosophy, the structure of the 

school itself, grade levels involved, or possible time constraints.  

The majority of directors desired to select literature based on the basic abilities of 

their chorus.  Therefore, it can be understood that directors make an effort to take the 

advice of best practice authors in attempting to understand the singer’s capabilities before 

the process of repertoire selection takes place (Apfelstadt, 2000; Goetze, et. al., 2009; Rao, 

1990).  This finding also concurs with an earlier finding (Canfield, 2009) in which middle 

school directors selected music based on their student’s vocal needs.  

The majority of rehearsals were held outside of the school day and were held once a 

week.  While there are numerous factors affecting afterschool rehearsals, possible reasons 

for this are funding, budget cuts, transportation issues, low administrator support, and the 

perceived importance of elementary choirs.  While each teaching situation is different, it 

seems that administrators who support an elementary choral program would want 

rehearsals during the school day in that the availability of students may be higher.  

However, it has been the experience of this researcher that many classroom teachers and 

administrators simply do not understand the relevance of an elementary choral program.  

Many perceive a children’s choir as entertainment,” but not as a core academic subject.  It 
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could be theorized that in an effort to gain support, educators may feel that they must select 

“quick fix” literature for children’s choirs in order to receive short-term benefits.  However, 

in so doing, this may create a lower quality experience for children.  Further, Al Reed, a 

composer and music educator, stated the following: 

Entertainment can be a part of education. But, it must be a small part and carefully 
used. It must not be confused with the education as a whole. If we confuse music 
education with entertainment, then our programs will sooner or later flutter away 
in the breeze like the cotton candy and other momentary thrills of the amusement 
park (R. Floyd, personal communication, June 22, 2011). 
 

The majority of rehearsals held during the school day were 45 minutes in length 

while the majority of rehearsals held outside of the school day were an hour in length.  

Rehearsal periods may be shorter during the school day due to the daily schedule of 

students and classes.  A longer rehearsal period might be more feasible after the school day 

is over in that there are no time constraints or scheduling conflicts.  

The majority of directors felt that the amount of rehearsal time with students had a 

direct effect on repertoire selection.  If students can only rehearse once a week for 45 

minutes to an hour, it is important that directors select literature that their students can 

learn quickly and can perform with appropriate skill.  It is the hope of this researcher that 

composers take this fact into consideration when composing literature for young singers.   

Choral Music Selection Survey 

Results from the survey regarding music selection found that elementary choral classics, 

holiday, multi-cultural/folksongs, and patriotic genres were selected with the greatest 

frequency.  These findings imply the opposite of Dahlman (1991), Davis (1970), and Ogdin 

(1981) whose results suggested that secondary choir directors demonstrated equal usage of 

sacred and secular literature and/or more usage of sacred literature.  Elementary choirs 

may be expected to perform at holiday and patriotic events and the choice of music for this 
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type of concert would be expected.  Canfield (2009) also indicated that middle school choral 

directors selected holiday music with greater frequency as well.  Middle school directors 

selected popular music more frequently than other genres in study performed by Canfield 

(2009) whereas elementary choral directors utilized this genre less frequently.  Directors 

may feel more comfortable using music which is considered an elementary choral classic as 

it may be a piece of literature that has been utilized numerous times in the past successfully 

with young singers.  While there may be multiple possible reasons for using multi-cultural 

folksong music, directors may utilize the genre due to the fact that many arrangements are 

of a limited range which leads to easier singability, have a repetitive form, and may be a 

good way to introduce students to a new culture.  It is also possible that elementary 

teachers are particularly sensitized to the inclusion of multi-cultural music because of the 

eclectic nature of the elementary music program.  Further research in this matter is 

warranted and should be investigated.  

The majority of participants utilized 20th and 21st century music with greater 

frequency than any other historical period.  These results concurred with previous studies 

(Canfield, 2009; Canterbury, 2011; Dahlman, 1991; Davis, 1970; Devore, 1989; Forbes, 

1998; Hedden & Daugherty, 2009; Reames, 1995) indicating that all levels of choral 

directors (elementary, middle, and high) selected 20th and 21st century more frequently 

than any other historical genre.  Directors in the current study utilized other historical 

periods, but to a much lesser degree. This finding differs from Granum (2000) who found 

that directors of community children’s choirs evenly selected literature from all historical 

periods.  Hedden and Daugherty (2009) theorized through the analysis of printed programs 

that community children’s choir directors have traditionally selected a few compositions by 

historical master composers, but concentrated more upon current literature.  This finding 
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also concurs with a recent study (Canterbury, 2011) in which only 7% of the literature 

performed in a 10-year period at a Georgia Music Educators Association-sponsored 

elementary choral performance evaluation was from other historical periods than the 20th 

and 21st century.  The choice of music literature available for young voices from other 

historical periods than the 20th and 21st centuries may account for the likelihood of 

directors selecting modern music more frequently.  In addition, music from other historical 

periods may not be readily available for purchase for young singers.  It is the hope of this 

researcher that composers arrange more authentic music from other historical periods 

which is accessible to young singers.  

Unison optional 2-part, Unison, and 2-part voicings were used by a high percentage 

of participants.  These results concur with an earlier finding (Canterbury, 2011) in which 

the same voicings were utilized more frequently in a 10-year period at a GMEA-sponsored 

elementary choral performance evaluation.  In regards to voicings, 40% of directors 

“sometimes” modified or arranged purchased octavos, 24% “infrequently” modified, and 

17% “frequently” modified octavos.  The reasoning behind this issue was not a topic 

researched; however, it is this researcher’s experience that many elementary choral 

directors will modify two-part voicings by deleting the second part of a piece and having the 

students perform the melody line only.  Further research on this matter is warranted in that 

very few studies have focused on voicings or modifications of voicings of elementary choral 

literature. 

The majority of participants in the study “sometimes” or “infrequently” selected 

music in a foreign language.  While performing and rehearsing pieces in a foreign language 

is a worthwhile endeavor, it is possible that directors may be reluctant to do so due to the 

amount of rehearsal time it may take to learn a new language, discuss the meaning of the 
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text, and perform the piece with competency.  It would appear that directors may not accept 

the advice of best practice authors (Apfelstadt, 2000; Brunner, 1992; Wilson, 2003) in 

regards to selecting a variety of languages. Directors utilized English (89%), Spanish (75%), 

Hebrew (54%), and Latin (48%) more frequently than other languages.  This finding 

concurs with earlier findings (Canfield, 2009; Dahlmann, 1991) in which middle school and 

high school directors preferred programming pieces in English rather than other languages.  

While Canfield (2009) and Dahlmann (1991) found that Latin was the second most popular 

language utilized, the current study found that Spanish was the second most popular 

language choice for directors.  While there are many pieces written in Latin which may be 

suitable for young voices, it is possible that elementary teachers are particularly sensitized 

to the inclusion of multi-cultural music (i.e., Spanish) because of the eclectic nature of the 

elementary music program.  Nevertheless, Spanish, Hebrew, and Latin texts may be more 

frequently selected because they are less intimidating to teach and may be easier for 

pronunciation purposes.  These languages may assist students in learning to create pure 

vowels in that these languages infrequently utilize dipthongs and guttural sounds.  Perhaps 

foreign language pieces would be taught more frequently if the piece itself was repetitive 

and had proper pronunciation guides located in the octavo.  

Accompaniment CDs was the most popular accompaniment type selected by 

directors followed by piano accompaniment and a cappella arrangements.  This finding does 

not concur with a previous finding (Canfield, 2009) in that piano accompaniment was the 

most popularly utilized accompaniment type with middle school directors followed by 

accompaniment CDs and a cappella arrangements.  This difference may be related to the 

fact that elementary choral directors may not have access to accompanists as frequently as 

their middle school counterparts.  By middle school, there may be students adept enough in 
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accompanying as well as other music educators on staff who may be available to 

accompany.  However, directors may utilize CD accompaniments more frequently in that 

they are convenient and are a “quick fix.”  This finding may also correlate with the average 

director’s reliance on music magazines and general music curriculum in that the majority of 

these curricula have accompaniment CDs as a part of the curricula itself.  It has been this 

researcher’s experience that many of these accompaniment CDs can never substitute for 

live music in that accompaniment CDs, while convenient and rich in sound, are impossible 

to alter during a performance.  Further research in this matter is warranted and should be 

investigated in that little research has been done on this topic.  This may only be a trend in 

the study at hand.   

It would appear that the directors in the study may not have a high level of 

monetary support from their school’s or their county’s fine arts departments, in that the 

majority of directors responded that their school or fine arts department either never 

purchased music or only purchased music once a year.  Several participants in the study 

stated that their department or school purchased music “as needed.”  When purchasing 

music, an overwhelming majority of directors (95%) utilized online music warehouses such 

as J. W. Pepper.  The next two popular sources utilized were conferences/workshops (44%) 

and telephone (26%).  It is of interest that print sources such as mail and fax were not 

utilized as frequently.  It would appear that our society in general has become less 

dependent upon paper/printed resources and has become more dependent upon 

technology and online resources.  However, the second most popular source utilized for 

purchasing repertoire was conferences and workshops which perhaps points to the fact 

that choral music is an auditory and performing art which demands human contact and may 
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not ever be completely dependent upon technology.  However, further research in this 

matter is warranted and should be investigated.  

Several participants stated their reliance on Music K-8 magazine, Music Express 

Magazine, and general music curriculum as a repertoire selection tool.  Directors may rely 

on these resources as they are budget friendly and also have general music lesson plan 

ideas as well.  Therefore, purchasing a subscription of Music K-8 magazine or Music Express 

Magazine could be considered advantageous for elementary choral directors.  Each 

magazine contains 7-13 pieces of music which could be suitable for young voices and is 

considered a fraction of the price of buying 50 copies of 1 octavo.  However, it is this 

researcher’s opinion that many of the arrangements and compositions in these types of 

magazines may not necessarily subscribe to best practice recommendations for selecting 

repertoire in regards to text (Brinson, 1996; Broeker, 1998; Goetze, et al., 2009; Smith, 

1987), range (Brinson, 1996; Brunner 1992; Crocker, 2000; Goetze, et al., 2009; McRae, 

1991; Smith, 1987), part-writing (Brinson, 1996; Brunner, 1992; Crocker, 2000; Goetze, et 

al., 2009; McRae, 1991; Smith, 1987; Wilson, 2003), and pedagogical implications 

(Apfelstadt, 2000; Goetze, et al., 2009; Rao, 1990).  An interesting study may be to analyze 

the choral selections in a Music K-8 or Music Express type of magazine over a finite period 

(i.e., 10 years, etc.) in regards to best practice techniques.  The results would surely be 

fascinating.  Nevertheless, it is the hope of this researcher that publishing companies create 

more budget-friendly elementary choral magazines which will contain quality compositions 

for young voices.  Further research in this matter is warranted and should be investigated, 

as the use of general music magazines may only be a trend in the current study.   

When locating literature sources, directors selected peer recommendation, personal 

experience with music, workshops/clinics, internet sources, and choral reading sessions 
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with the greatest frequency.  CDs, student textbooks, live performances, and materials from 

professional organizations were utilized with medium frequency.  School and/or district 

choral libraries, repertoire lists, perusal of scores from music stores, and textbooks from 

undergraduate/graduate studies were utilized with the least amount of frequency.  These 

findings concur previous findings (Canfield, 2009; Canterbury, 2011; Diddle, 2005; Howle, 

1999; Hunsaker, 2007; Reames, 1995) in which all levels of choral directors (elementary, 

middle, and secondary) infrequently utilized published professional repertoire lists as a 

means of locating proper repertoire and used other sources instead.  It would appear that 

all levels of choral directors (elementary, middle, and secondary) frequently utilized 

reading sessions (Bolt, 1993; Canfield, 2009; Diddle, 2005; Hunsaker, 2007; Reames, 1995), 

workshops/clinics (Bolt, 1983; Canfield, 2009; Davis, 1970; Diddle, 2005; Hunsaker, 2007), 

and internet sources (Canfield, 2009).  The findings in the current study differ from past 

studies in that secondary choral directors frequently utilized live performances (Bolt, 1983; 

Canfield, 2009; Davis, 1970; Diddle, 2005; Reames, 1995) and recordings (Hunsaker, 2007; 

Canfield, 2009; Reames, 1995) while elementary choral directors in this study did not 

utilize these sources as frequently.  Elementary choral directors may not frequently utilize 

live performances and recordings in that elementary choral ensembles have traditionally 

been under-represented at state level in-service conferences.  For example, during the 2012 

GMEA-In Service Conference, only one out of 15 performances in the evening concert hour 

was by a children’s choir.  Furthermore, no children’s choirs were represented in the 8 

lobby performances at the same event. In addition, no other elementary ensembles were 

programmed as a part of the 2012 In-Service Conference.  Therefore, it may be difficult for 

directors to locate live performances in which quality literature for elementary choirs is 

performed.  The same could be said regarding recordings.  While the American Choral 
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Director’s Association critiques sound recordings in every edition of The Choral Journal, a 

minority of these critiques are of elementary children’s choirs.  It would be advantageous 

for professional organizations and publishing companies to give directors more 

opportunities to hear excellent children choirs at workshops and clinics.  It is unknown why 

elementary choral directors selected peer recommendation and personal experience with 

music as the most popular sources for locating literature.  How a director receives personal 

experience with the repertoire is a factor which was not studied.  The idea of peer 

recommendation may relate to the fact that elementary choral directors frequently utilized 

elementary choral classics as a genre for young voices.  It is possible that the process of 

becoming a “classic” comes from peer recommendation and repeated performances.  

It is also of interest that many of the printed sources (choral libraries, repertoire 

lists, perusal of scores from music stores, and textbooks from undergraduate/graduate 

studies) were utilized with the least frequency by directors.  This again suggests the idea 

that our society is becoming more reliant upon multi-media sources and less reliant upon 

printed products.  However, further research in this matter is warranted and should be 

investigated.  It is also of interest that textbooks from undergraduate/graduate studies were 

by far the least utilized source.  This finding concurs with the findings of Bolt (1983) and 

Reames (1995) in which secondary choral directors infrequently utilized these textbooks.  

The finding also links indirectly to the findings of Davis (1970), Diddle (2005), and Reames 

(1995) which concluded that a majority of secondary choral directors did not feel that their 

undergraduate education prepared them for selecting repertoire.  

It would also appear from the findings that elementary choral directors are mixed in 

regards to taking best practice authors’ advice concerning repertoire sources in that 

directors frequently utilized websites (Goetze, et al., 2009), conferences/workshops 
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(Brinson, 1996; Broeker, 1998, 2000; Goetze, et al., 2009; Wilson, 2003), reading sessions 

(Brinson, 1996; Broeker, 1998, 2000; Goetze, et al., 2009; Wilson, 2003), and colleagues 

(Brinson, 1996; Broeker, 1998, 2000; Goetze, et al., 2009; Wilson, 2003), but did not 

frequently utilize professional publications for repertoire listings (Apfelstadt, 2000; 

Brinson, 1996; Broeker, 2000; Crocker, 2000).  This finding again concurs with the past 

research by Forbes (1998), Ogdin (1981), and Reames (1995) who suggested that a 

consistent repertoire criterion was nonexistent.  

The results were very similar when directors were asked to rate the extent at which 

they utilized the same sources.  Personal experience with music, internet sources, peer 

recommendation, and workshops/clinics remained the most popular sources of literature. 

Printed sources remained the least utilized sources.  Live performances remained a source 

which was not as frequently utilized. However, CDs became the 4th most popular source 

while choral reading sessions dropped to the 8th most popular out of 13 sources.  If CDs are 

truly a more popular source than choral reading sessions, these findings support the 

findings of Hunsaker (2007), Canfield (2009), and Reames (1995) in which middle school 

and high school choral directors frequently utilized recordings.  This finding would also 

seem to contradict previous findings (Bolt, 1983; Canfield, 2009; Diddle, 2005; Hunsaker, 

2007; Reames, 1995) in which middle school and high school choral directors frequently 

utilized reading sessions.  The motivational factor behind this change is unknown.  Further 

research in this matter is warranted and should be investigated.  

It is also of interest that none of the average scores of the sources utilized were 

within the “very frequent to frequent” category.  Personal experience with music, internet 

sources, peer recommendations, CDs, workshops/clinics, and student textbooks were 

utilized “frequently to sometimes.”  Live performances, choral reading sessions, materials 
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from professional organizations, school and/or district’s choral library, repertoire lists, and 

perusal of scores from music stores were utilized “sometimes to infrequently.”  Only one 

source was “infrequently to never” utilized.  This source was again textbooks from 

undergraduate/graduate studies.  The motivational factor behind the average director who 

never “very frequently to frequently” utilized repertoire sources is unknown.  It could be 

speculated that if elementary choirs are not of perceived importance, why would any once 

source be very frequently utilized?  Further research in this matter is warranted and should 

be investigated, as this could be a trend in the current study only.   

The compilation of choral literature selected by the directors in the survey indicated 

similarities between previous answers on the survey.  Directors utilized 2-part, unison, and 

unison optional 2-part voicings most frequently. SSA, rounds, and unison optional descant 

voicings were utilized less frequently.  Music from the 20th and 21st century was utilized 

with the highest frequency (98%). Texts in English (84%) were utilized most frequently.  

Holiday and multi-cultural/folksong genres were selected with greater frequency.  There 

were several pieces which were unable to be categorized according to genre (i.e., holiday, 

jazz, multi-cultural/folksong, etc.).  These pieces were placed in a “general” category.  Pieces 

in the general category were selected more than holiday and multi-cultural folksong genres.  

Teachers, however, were not surveyed in regards to their use of generic music which did 

not have a theme or genre.  Therefore, this fact should be investigated further in a repeated 

study.  However, in general, these findings seem to indicate that the average director truly 

selects literature based on their answers on the survey.  However, further research in this 

matter is warranted and should be investigated as this may be only a trend in the current 

study.  
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The literature selected by the directors indicated that certain pieces were utilized 

more frequently than others.  Thiman’s The Path to the Moon was selected with the greatest 

frequency. This piece of music could be considered an elementary choral classic in that it 

appears in several published repertoire lists by respected best practice authors (Bartle, 

1993; Rao, 1990) and appears in published state choral festival lists (Florida Vocal 

Association music list grade 1; Georgia Music Educators Association’s Large Group 

Performance Evaluation choral middle class M; Indiana State School Music Association 

junior treble choir group V; North Carolina Music Educators Association’s mixed chorus 

junior high grade 2; Texas Private School Music Educators Children’s Honor Choir; Texas 

Private School Music Educators Association’s children’s honor choir repertoire treble 

chorus grade 1 accompanied octavos) as a required repertoire option.  The piece would 

appear to subscribe to the criteria that best practice authors suggest in that the piece has an  

appropriate text, is singable, has a simple form, is in unison, and has an accompaniment 

which balances the vocal line.  Rao (1990) explains further: 

This song is a wonderful example of the artistic use of text to shape the melodic 
phrases. The picturesque words, which describe a longing “to sail the path to the 
moon” are mirrored in the upward movement of the melodic line. The tessitura lies 
in the middle to upper part of the singers’ range, so it requires vocal preparation. 
The musical satisfaction derived from singing this beautiful song with justify the 
effort (120).  

 

The literature selected by the directors indicated that certain composers were utilized more 

frequently than others.  Literature composed by Theresa Jennings was selected with the 

greatest frequency.  Jennings is the main composer of literature published by Plank Road 

Publishing who is also the publisher of Music K-8 magazine.  This would seem to indicate 

directors’ reliance on budget friendly literature options which double as a resource for 

elementary choruses as well as a resource for general music classes.  However, further 
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research in this matter is warranted and should be investigated as this may be only a trend 

in the current study. 

Reasons for Selecting Choral Music 

Directors ranked the vocal ability of the ensemble, maturity of the ensemble, 

student appeal of the work, programmability of the work, and the potential for the work to 

provide an aesthetic experience as the most important factors in selecting repertoire.  It 

would appear from these findings that the directors prescribe to best practice author’s 

suggestions in regards to examining vocal ability (Brinson 1996; Broeker, 1998; Brunner, 

1992; Crocker, 2000; Goetze, et al., 2009; McRae, 1991; Smith, 1987; Wilson, 2003) and 

ensemble maturity (Apfelstadt, 2000; Nix, 2007; Wilson, 2003).  These findings also concur 

with past research and data-based studies.  Directors in the current study ranked vocal 

ability as the most important factor in selecting repertoire.  This concurs with studies by 

Hedden (2011) and Canfield (2009) in which community children's choirs and middle 

school directors indicated that vocal ability of the ensemble was an important factor in 

selecting repertoire.  This finding also concurs with studies more focused on the selection 

criteria of secondary choral directors as well (Forbes, 1998; Hunsaker, 2007).  The current 

study suggested that student appeal was one of the most frequently mentioned factors in 

selecting repertoire.  This finding concurs with previous studies (Canfield, 2009; Ogdin, 

1981) in which secondary choral directors conveyed that student appeal was an important 

factor in selecting repertoire as well.  Findings by Hedden (2011) differ from the current 

study in that student appeal was a less important factor in selecting repertoire for 

community children's choir directors. Programmability of a work was an important factor 

to directors in the current study. This finding concurs with previous studies (Antel, 2010; 



Texas Tech University, Alicia Canterbury, August 2012 
 

64 

 

Hung, 2010) in which elementary choral director's interviews and surveys implied similar 

findings.    

It is of interest that programmability was not an important factor or was a factor 

that was not considered in any studies of secondary choral directors.  Perhaps this is 

because many elementary choirs generally perform at events (i.e., holiday, patriotic, 100th 

day of school, etc.) in which the director must use discretion and select music that is best 

suited for the theme of the program.  Directors in the current study felt that the potential for 

a work to provide an aesthetic experience was an important factor.  This finding concurs 

with previous findings (Canfield, 2009; Forbes, 1998; Hunsaker, 2007) in which secondary 

directors identified this as an important quality in selecting choral literature.  

Director appeal was marked as “important to somewhat important” by the average 

director in the current study.  This finding differs from the findings by Antel (2010), Forbes 

(1998), Hunsaker (2007), and Ogdin (1981) in which elementary and secondary choral 

directors desired to select literature that was appealing to them.  This finding does concur 

with findings by Hedden (2011) in which appeal was considered a less important factor by 

community children’s choir directors in considering repertoire.  

Planned variety was also marked “important to somewhat important” by the 

average director in the current study.  This finding concurs with previous studies by Hung 

(2003) and Hedden (2011) in which elementary choral directors and community children's 

choir directors considered type or variety as a less important factor.  This finding also 

indirectly concurs with findings by Canterbury (2011) and Hedden and Daugherty (2009) in 

that community children's choir directors and elementary choral directors more frequently 

utilized certain musical periods and composers more frequently on programs and rated 

festival events than others.  This finding also indirectly concurs with findings by Forbes 
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(1998) who found that secondary choral directors programmed twentieth-century music 

more frequently than other periods in printed programs. 

The text was also marked as “important to somewhat important” by the average 

director in the current study.  This finding would imply the opposite of the study performed 

by Hedden (2011) in which the text was considered one of the most important criteria in 

selecting repertoire.  It would also seem that directors in the study may not necessarily 

prescribe to best practice author's advice in regards to the importance of selecting a piece of 

music based on its text (Apfelstadt, 2000; Brinson, 1996; Broeker, 1998; Goetze, et al., 2009; 

Nix, 2007; Smith, 1987; Wilson, 2003).  However, further research in this matter is 

warranted and should be investigated as this may be only a trend in the current study. 

Works that were programmed for a festival or concert or were on an approved list 

of compositions, the technical abilities of the accompanist, library needs, and the marketing 

of a composition were considered to be of the lowest importance by directors in the current 

study.  These findings disagree with the theory by Richmond (1996) that repertoire may be 

selected based on societal pressures such as publisher's advertising methods. These 

findings indirectly concur with previous studies (Canfield, 2009; Canterbury, 2011; Diddle, 

2005; Howle, 1999; Hunsaker, 2007; Reames, 1995) in which elementary choral directors, 

community children’s choir directors, middle school choral directors, and secondary choral 

directors did not frequently utilize published professional repertoire lists as a means of 

locating proper repertoire but used other sources instead.  While there are numerous lists 

of compositions in many forms, it does not necessarily mean that directors will utilize them.  

Music Educator’s Information 

Participants were given the opportunity to write any comments they desired about the 

teaching of elementary choirs.  Many of the comments concurred with and further explained 
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the data-based findings and trends in the study.  Directors were frustrated regarding the 

amount of rehearsal time and the need for quality literature.  Below are 4 representative 

comments which were particularly important to the study at hand: 

When it comes to music, elementary needs more selection.  Many pieces that are 
being composed today are great, but too difficult for a group that only meets once a 
week.  Then, we are forced to water it down and you lose a lot of the musical 
elements and teachable moments.  I would love to see good solid choral standard 
rep. created in a format we can help the children be successful within our time limit 
and not just these pieces coming from the magazine companies like Music K-8 and 
Music Express. 

 

It's hard to find appropriate music for the ability of this age.  Too much is for two-
part that is really too difficult.  I love teaching chorus!  Wish I could do it during the 
school day, not after school! 

 

As a Title I choir director, I find it is very difficult to conduct a quality elementary 
chorus with no funding or when rehearsal time is once a week for 30-45 minutes as 
members straggle in from bus arrivals.  Most of the repertoire utilized originates 
from textbooks, Music K-8, honor chorus repertoire, workshop reading sessions, or 
personal funds. Ideal circumstances would have elementary choir rehearsals as part 
of the regular school day supported with school funds. 

 

I feel my music choices are limited by the amount of time my chorus meets during 
the week.  I would pick more challenging material were I to see them more than 45 
minutes a week.  Leading my after-school chorus is one of the most rewarding 
experiences of my job. 

 

Call for Further Research  

It is the opinion of this researcher that the current study has only exposed the tip of the 

iceberg of research opportunities in the field of repertoire selection, specifically in the area 

of elementary children's choirs.  The data in the study were important in that a quantitative 

and descriptive study of this type had apparently not been published from the elementary 

choral director's perspective.  However, if the study was to be replicated, it would be in the 

best interest of the researcher to create a survey in which questions could not be skipped or 
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were optional.  This circumstance created special problems in the study, in that sample 

sizes widely varied on certain sections and questions.  Although adequate for research 

purposes, the return rate for the survey was rather low considering the number of directors 

who received the survey via e-mail.  Perhaps a higher return may be possible if the survey 

had been conducted earlier in the school year before any major holidays.  A higher return 

rate may have been possible if the survey had been mentioned in each district's fall 

planning meetings.  It would be of interest if the study were replicated in another 

geographical location, as the findings in this study may be specific to the state of Georgia.  

The great majority of the studies have been focused on the repertoire selection practices of 

secondary choral directors.  Therefore, it is the opinion of this researcher that more studies 

should be focused on the repertoire selection practices and needs of elementary choral 

directors.  Several directors indicated budget concerns and utilized budget-friendly sources 

for repertoire selection.  Studies to determine whether budget is a factor in selecting music 

would be useful to school districts.  It is the hope of this researcher that publishing 

companies and composers create quality budget-friendly literature which can be utilized by 

beginning children's choirs but not necessarily music which is friendlier to emerging middle 

school choirs.  There is a large difference between the repertoire needs of a beginning 6th or 

7th grade chorus than the needs of an ensemble of 3rd, 4th, and 5th graders.  

One of the most daunting tasks of the elementary choral director is selecting 

repertoire which best suites the needs of his/her ensemble.  It is important for directors to 

make the time to locate quality literature for their choirs which will create an aesthetic 

experience for their singers.  Teaching potential is unlimited when the quality of repertoire 

is excellent.  When special care is given to repertoire selection, choral directors can give 

their students a strong foundation needed to create a generation of artful and dedicated 
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musicians.  Decades ago, Gehrkens and Dykema may have phrased this idea most 

eloquently: 

Music must be made so delightful, so satisfying an experience during school days 
that a very large number of children will learn to love it so deeply and to play and 
sing so well that when school days are over they will still want to continue to play 
and sing and listen—perhaps even to create…Music becomes for them a release 
from dullness and frustration, even from pain; an exalter of the human spirit; a 
stimulant toward a more friendly attitude as they mingle with other human beings; 
a necessary part of normal, happy living (Mark & Gary, 2007, p. 212). 
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November 15, 2011 
 
 
Dr. Janice Killian 
Music – V&PA 
Mail Stop 2033 
 
 
Regarding: 503157  The Repertoire Selection Practices of Georgia Public School Elementary 
Choral Directors 
 
Dr. Janice Killian: 
 
The Texas Tech University Protection of Human Subjects Committee approved your claim 
for an exemption for the proposal referenced above on November 13, 2011. 
 
Exempt research is not subject to continuing review.  However, any modifications that (a) 
change the research in a substantial way, (b) might change the basis for exemption, or (c) 
might introduce any additional risk to subjects must be reported to the IRB before they are 
implemented.   
 
To report such changes, you must send a new claim for exemption or a proposal for 
expedited or full board review to the IRB.  Extension of exempt status for exempt projects 
that have not changed is automatic.   
 
The IRB will send annual reminders that ask you to update the status of your research 
project. Once you have completed your research, you must inform the Coordinator of the 
Committee either by responding to the annual reminder or by notifying the Coordinator by 
memo or e-mail (donna.peters@ttu.edu) so that the file for your project can be closed. 
 
Sincerely, 
 
 
 
Rosemary Cogan, Ph.D., ABPP 
 
Protection of Human Subjects Committee 
 
Box 41075 | Lubbock, Texas 79409-1075 | 806.742.3905 | F 806.742.3947 | 
www.vpr.ttu.edu 
     An EEO/Affirmative Action Institution  
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Dear Elementary Choral Director: 

Perhaps the single most important factor in determining positive choral experiences for 
children is repertoire selection.   

While there is a wealth of best practices information regarding selecting proper choral 
literature for the elementary chorus, it appears that there has been little research 
conducted regarding the actual repertoire selection practices of elementary choral directors 
themselves.  The purpose of this study will be to examine the repertoire selection practices 
of Georgia public school elementary choral directors. 

Below is an internet link for a survey asking questions that may help the researcher to 
understand this issue. No information will be gathered that could personally identify you, 
and it is asked that you not put your name on the survey. By filling out the survey, you may 
help the researcher better understand the repertoire selection practices of elementary 
choral directors. The survey is available via www.surveymonkey.com.  Please click on the 
following link to take the survey: 
https://www.surveymonkey.com/s.aspx?sm=NdR_2f_2b41naV_2bjEHCfDzMbxg_3d_3d .  It 
will take less than 15 minutes to complete.  Thank you for your time and consideration in 
helping answer this important information. Your input as an elementary school chorus 
director is invaluable. 

If you have any questions, please do not hesitate to call Alicia Canterbury at 912-266-4960 
or e-mail her at acanterbury@bibb.k12.ga.us.  You may also contact Dr. Janice Killian, Texas 
Tech University, at janice.killian@ttu.edu for further information. 

Sincerely,  

Alicia L. Canterbury  

Elementary General Music and Choral Specialist/Bibb County School District/Texas Tech 
University 

P. O. Box 26074 

Macon, GA 31221 

912-266-4960 

 

If you are not interested in participating in the study, please click on the following link: 
https://www.surveymonkey.com/optout.aspx?sm=NdR_2f_2b41naV_2bjEHCfDzMbxg_3d_3
d 
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Repertoire List Sorted Alphabetically 

Title Composer/Arranger Voicing 
A Bit of Holiday Cheer Chinn 2-part 

A Child's Prayer Anderson Unison 
A December to Remember Jacobson Unison 

A Festive Welcome Liebergen Unison opt. 2-part 
African Gloria Stephens 2-part 
African Noel Johnson 2-part 

Agnus Dei/Donnelly Donnelly & Strid 2-part 
Agnus Dei Gallina 2-part 

Al Shlosha D'Varim Naplan 2-part 
Ala!  Kumbe!  (I See!  It Is So!) Estes 2-part 

All Night, All Day McNair 2-part 
Alleluia Poorman Unison opt. 2-part 

America I Give My Thanks to You Jacobson 2-part 
America the Beautiful Ward, arr. by Eilers 2-part 

America, Our Home Poorman & Poorman 2-part 
American Tears Jennings, T. Unison with descant 

An Upstanding Citizen Jennings, T. 2-part 
Ani Ma'amin Arr. by Caldwell & Ivory Unison 

Antiphonal Kyrie  Thrift 2-part 
Bandicoot Jennings, C. Unison 
Be a Star Emerson & Jacobson Unison with descant 

Beautiful December Bernon SSA 
Bee! I'm Expecting You Deimer Unison opt. 2-part 

Birds, The Daley Unison 
Bless Our Troops Jennings, T. Unison 
Blitzen’s Boogie Jennings, T. Unison 

Blue Skies Berlin 2-part 
Bonse Aba Johnson 2-part 

Break Forth Into Singing  Butler 2-part 
Bring A Torch With Away In A 

Manger 
Albritton  2-part 

Canción De La Navidad Wilson Unison 
Candles of Hanukkah Donnely 2-part 

Can't Sit Down Artman 2-part  
Cantar! Althouse 2-part 

Caring Rap Rust & Campbell Unison 
Carol of the Children Rutter 2-part 

Chantez Alleluia!  Perry & Perry 2-part 
Charlotte-Town Crocker 2-part 

Cherry Blossoms Hitzemann Unison 
Child of Peace Beck Two-Part 
Ching a ring  Spevacek SSA 

Christmas Light Jennings, T. Unison opt. 2-part 
Christmas Time is Here Snyder Unison 

Chumbara Perry 2-part 
Clouds Beck 2-part 

Cold and Fugue Season Foncannon 2-part 
Come Let Us Sing Albrecht 2-part 

Concrete Chilcott Unison 
Crazy Carols Albrecht Unison opt. 2-part 

Cripple Creek Crocker 2-part 
Crocodile Rock Anderson Unison opt. 2-part 

Da Pacem Domine Franck 4-part canon 
Dancin' on the Rooftop Jennings, T. Unison 

Danza Boersma & Lantz 2-part 
Deedle Deedle Dai Brownsey & Lantz 2-part 

Discovering Me Schram 2-part 
Disney Dazzle Huff 2-part 

Do You Hear What I Hear? Regney & Shayne Unison 
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Repertoire List Sorted Alphabetically, Continued 

Title Composer/Arranger Voicing 
Dodi Li Rao 2-part 

Dona Nobis Pacem Lightfoot 2-part 
Dona Nobis Pacem Traditional Round 

Don't Worry, Be Happy Snyder 2-part 
Dormi, Dormi Goetze Unison 

Drunken Sailor, The Crocker 2-part 
Ease on Down the Road Funk 2-part 

Esta Es El Tiempo Althouse 2-part 
Everlasting Fruitcake Riggio Unison 
Every Morning’s Sun Page Unison 

Everybody Rejoice Vandross Unison 
Fairest Lady Page Unison with descant 

Ferry Me Accross the Water Gackle Unison 
Festival of Lights Jennings, T. 2-part 
Fifty Nifty States Charles Unison 

Firefly Beck 2-part 
For Good Anderson 2-part 

For the Beauty of the Earth Schram Unison opt. 2-part 
Friend of Mine Marcus Unison 

Funga Alafia Gallina 2-part 
Galop Berg Unison 

Gettin' Ready For Santa Claus Albrecht 2-part 
Gift to be Simple, The Wood 2-part 

Giver of Life McKee Unison 
Gloria Deo Albrecht 2-part 

God Bless America Berlin Unison 
God of Great and God of Small Sleeth Unison 
Gonna Ride Up in the Chariot Traditional Unison 

Good Night Rao Unison opt. 2-part 
Grease Medley Brymer 2-part 

Haida Leck Round 
Hand Me Down My Silver Trumpet Webb 2-part 

Hark the Herald Angels Sing Handel Unison 
Hashivenu Rao Round 

Hawaiian Christmas Jennings, T. 2-part 
Hear Those Bells Jennings, T. 2-part 

Hello, Hello Barnes 2-part 
Here We Come a Caroling Jennings, T. Unison 

Hip Hop Reindeer Beck & Fisher 2-part 
Humpty Dumpty Perry 2-part 

I Am A Small Part of the World Albrecht & Althouse 2-part 
I Love a Piano Huff 2-part 

I Will Sing My Song Donnelly 2-part 
In Africa Jacobson & Crocker 2-part 

In December Althouse 2-part 
In Flanders Fields Langford & Smith Unison 

In Terra Pax Estes 2-part 
In This World Together Jennings, T. Unison 

Inscription of Hope Stroope 2-part 
Irish Friendship Wish Schram Unison opt. 2-part 

It’s Almost Time for Christmas Donnelly 2-part 
It’s Raining Sunshine Huff 2-part 

Jazzy Jinglin’ Bells Artman 2-part 
J'entends Le Moulin Crocker 2-part 

Jesus, Jesus, Rest Your Head Gallina 2-part 
Jingle Jive Jennings, T. Unison 

Joy! Jacobson Unison opt. 2-part 
Jubilant Song Lightfoot 2-part 

Jubilate, Alleluia! Lightfoot 2-part 
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Repertoire List Sorted Alphabetically, Continued 

Title Composer/Arranger Voicing 
Jump to the Rhythm Higgins Unison 

Just One Candle Jennings, T. Unison opt. 2-part 
Keep Your Lamps Trimmed and 

Burnin' 
Gilpin 2-part 

Keep Your Lamps Helgen Unison opt. 2-part 
Kyrie Eleison Moore 2-part 
Kyrie Eleison Poorman Unison 
Kyrie Eleison Thrift 2-part 

Laughing and Shouting for Joy Rao 2-part 
Let Freedom Ring Althouse 2-part 

Let it Snow Althouse 2-part 
Let There be Song Perry Unison opt. 2-part 

Life is Precious Schram Unison opt. 2-part 
Lift up Your Voice and Rejoice Bailey 2-part 

Light One Candle Yarrow Unison 
Lightning! Gilpin 2-part 

Like a Mighty Stream Jacobson & Hogan 2-part 
Like the Beat of a Drum Althouse 2-part 

Listen to the Rain Lawrence Unison opt. 2-part 
Little Birch Tree Goetze Unison 

Little David Play on Your Harp McRael Unison with descant 
Look How Far We’ve Come Miller 2-part 

Make a Difference Jennings, T. Unison 
Make a Song for my Heart to Sing Knowles 2-part 

Make New Friends Traditional Round 
Marienwurmchen Brahms Unison 

Masters in This Hall Riggio Unison with descant 
May You Always Have a Song Albrecht & Althouse 2-part 
Michael Row that Gospel Boat Gilpin 2-part 

Mink Jones 2-part 
Mister Nobody Gardner 2-part 

Moon, The Beck 2-part 
Morning Glory Howard Unison 

Music Fact Rap, The Feldstein 2-part 
Music, Music Jennings, T. 2-part 

My Favorite Things Anderson Unison with descant 
Mysterious Pineapple, The Hagemann 2-part 

Night Before Christmas, The Albrecht & Althouse 2-part 
New Gift of Love, The Stephens 2-part 

Non Nobis Domine Wagner 2-part 
O Arbol De Navidad Wilson Unison 

O Come Little Children Jennings, T. Unison 
O Music Rao Round 

O What is Figgy Pudding? Jennings, T. 2-part 
Ode to Trees Goetze 2-part 

Oh Shenandoah Shram Unison opt. 2-part 
Old Dan Tucker Traditional Unison 
Old Man Winter Brownsey & Lantz 2-part 

On the Stage Albrecht & Althouse 2-part 
Once More the Sea Hugh 2-part 

Once on a Housetop Jacobson Unison 
One Nation Jennings, T. Unison 
One Wish Perry & Perry Unison 

Ordinary Miracle McLachlan 2-part 
Over the Rainbow Snyder Unison opt. 2-part 

Path to the Moon, The Thiman Unison 
Peace I Leave with You Moore Two-Part 

Peace Like a River Schram Unison opt. 2-part 
Peace on Earth Jennings, T. Unison 
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Repertoire List Sorted Alphabetically, Continued 

Title Composer/Arranger Voicing 
Peaceful River Donnelly & Strid 2-part 

Peter Piper Beery 2-part 
Pick a Bale of Cotton Childs Unison opt. 2-part 

Piper, The Gray Unison opt. 2-part 
Play that Music Jennings, T. Unison opt. 2-part 

Playground Tunes Rentz 2-part 
Prayer for Today Tucker Unison 

Put Your Hand on Your Heart Riggio Unison 
Red Dragonflies Dwyer & Nurre SSA 

Red River Dances Miller 2-part 
Rhythm of the Season Jennings, T. Unison 

Sally Gardens, The Britten Unison 
Santa’s Getting Fit for Christmas Jennings, T. Unison 

Seasons of Love Anderson Unison opt. 2-part 
Shalom Jennings, T. 2-part 

Shalom Chaverim Hitzemann Round 
Shepherd’s Pipe Carol Rutter Unison 

Shine a Little Light Beck 2-part 
Sing Dem Herrn Praetorius Round 
Sing Sing Sing Gilpin 2-part 

Slippers Again for Christmas Huff & Jacobson Unison opt. 2-part 
Snow Fun no Fun Jacobson 2-part 
Sol Mi Law Sol Mi Jennings, T. Unison 

Some One Thompson Unison 
Song in my Heart, The Miller 2-part 

Song That Nature Sings, The Schram Unison 
Songs of a Starry Night Crocker 2-part 
Spirit of Kwanzaa, The Brownsey & Lantz 2-part 
Star Spangled Banner Smith Unison 

Stars and Stripes Poorman Unison opt. 2-part 
Stewards of the Earth Jennings, T. Unison opt. 2-part 

There’s Good in Everyone Albrecht & Althouse Unison 
This is My Country Jacobson 2-part 

This Land is Your Land Guthrie Unison 
This Little Light of Mine Berg Unison 

This Ol’ Man Gilpin 2-part 
This Train Goes Marching In Feldstein 2-part 

To Music Bertaux Unison with descant 
Tuimbe Waggoner 2-part 

Tum Balaika Broeker 2-part 
‘Twas the Night Before Christmas Artman 2-part 

Two by Two Donnelly & Strid Unison opt. 2-part 
Two Singing Songs Chilcott 2-part 

Uma Familia Althouse 2-part 
Under the Tree Ellsworth Unison 

Vamos Todos a Belen Kern 2-part 
Velvet Shoes Schram Unison opt. 2-part 

Water is Wide, The Schram Unison opt. 2-part 
Water is Wide, The Jennings, T. 2-part 

We Come From the Fire Stark Unison 
We Go Together Casey & Jacobs Unison 

We Shall Overcome Traditional Unson 
We Will Jingle Jennings, T. Unison opt. 2-part 

We Will Sing for Joy Lowe Unison 
We Wish You a Swingin’ Holiday Jennings, T. 2-part 

What a Wonderful World Lojeski 2-part 
When the Moon Bennighof 2-part 

Where are you, Christmas? Hohner Unison 
Where is the Peace? Jennings, T. 2-part 
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Repertoire List Sorted Alphabetically, Continued 

Title Composer/Arranger Voicing 
Whisper! Gilpin 2-part 

Who Says I Can’t Read Music Beebe 2-part 
Why We Sing Gilpin 2-part 

Will You Teach Your Children Leck 2-part 
Wind on the Hill Ebel-Sabo Unison 

Witness Patterson Unison opt. 2-part 
Ye Shall Have a Song Albrecht 2-part 

Yonder Come Day Tucker SSA 
You Can Help Jennings, T. 2-part 

You Make me Smile Jennings, T. Unison opt. 2-part 
You’ll Never Guess What I Saw Henderson Unison 
You’re a Mean One, Mr. Grinch Funk 2-part 

Zum Gali Gali Gilpin 2-part 

 

  



Texas Tech University, Alicia Canterbury, August 2012 
 

96 

 

Repertoire List Sorted Alphabetically by Composer/Arranger 

Composer/Arranger Title Voicing 
Albrecht Come Let Us Sing 2-part 
Albrecht Crazy Carols Unison opt. 2-part 
Albrecht Gettin' Ready For Santa Claus 2-part 
Albrecht Gloria Deo 2-part 
Albrecht Ye Shall Have a Song 2-part 

Albrecht & Althouse I Am A Small Part of the World 2-part 
Albrecht & Althouse May You Always Have a Song 2-part 
Albrecht & Althouse Night Before Christmas, The 2-part 
Albrecht & Althouse On the Stage 2-part 
Albrecht & Althouse There’s Good in Everyone Unison 

Albritton  Bring A Torch With Away In A Manger 2-part 
Althouse Cantar! 2-part 
Althouse Esta Es El Tiempo 2-part 
Althouse In December 2-part 
Althouse Let Freedom Ring 2-part 
Althouse Let it Snow 2-part 
Althouse Like the Beat of a Drum 2-part 
Althouse Uma Familia 2-part 
Anderson A Child's Prayer Unison 
Anderson Crocodile Rock Unison opt. 2-part 
Anderson For Good 2-part 
Anderson My Favorite Things Unison with descant 
Anderson Seasons of Love Unison opt. 2-part 

Artman Can't Sit Down 2-part  
Artman Jazzy Jinglin’ Bells 2-part 
Artman ‘Twas the Night Before Christmas 2-part 
Bailey Lift up Your Voice and Rejoice 2-part 
Barnes Hello, Hello 2-part 

Beck Child of Peace Two-Part 
Beck Clouds 2-part 
Beck Firefly 2-part 
Beck Moon, The 2-part 
Beck Shine a Little Light 2-part 

Beck & Fisher Hip Hop Reindeer 2-part 
Beebe Who Says I Can’t Read Music 2-part 
Beery Peter Piper 2-part 

Bennighof When the Moon 2-part 
Berg Galop Unison 
Berg This Little Light of Mine Unison 

Berlin Blue Skies 2-part 
Berlin God Bless America Unison 

Bernon Beautiful December SSA 
Bertaux To Music Unison with descant 

Boersma & Lantz Danza 2-part 
Brahms Marienwurmchen Unison 
Britten Sally Gardens, The Unison 

Broeker Tum Balaika 2-part 
Brownsey & Lantz Deedle Deedle Dai 2-part 
Brownsey & Lantz Old Man Winter 2-part 
Brownsey & Lantz Spirit of Kwanzaa, The 2-part 

Brymer Grease Medley 2-part 
 Butler Break Forth Into Singing 2-part 

Caldwell & Ivory Ani Ma'amin Unison 
Casey & Jacobs We Go Together Unison 

Charles Fifty Nifty States Unison 
Chilcott Concrete Unison 
Chilcott Two Singing Songs 2-part 
Childs Pick a Bale of Cotton Unison opt. 2-part 
Chinn A Bit of Holiday Cheer 2-part 
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Repertoire List Sorted Alphabetically by Composer/Arranger, Continued 

Composer/Arranger Title Voicing 
Crocker Charlotte-Town 2-part 
Crocker Cripple Creek 2-part 
Crocker Drunken Sailor, The 2-part 
Crocker J'entends Le Moulin 2-part 
Crocker Songs of a Starry Night 2-part 

Daley Birds, The Unison 
Deimer Bee! I'm Expecting You Unison opt. 2-part 

Donnelly I Will Sing My Song 2-part 
Donnelly It’s Almost Time for Christmas 2-part 
Donnelly Candles of Hanukkah 2-part 

Donnelly & Strid Agnus Dei/Donnelly 2-part 
Donnelly & Strid Peaceful River 2-part 
Donnelly & Strid Two by Two Unison opt. 2-part 
Dwyer & Nurre Red Dragonflies SSA 

Ebel-Sabo Wind on the Hill Unison 
Ellsworth Under the Tree Unison 

Emerson & Jacobson Be a Star Unison with descant 
Estes Ala!  Kumbe!  (I See!  It Is So!) 2-part 
Estes In Terra Pax 2-part 

Feldstein Music Fact Rap, The 2-part 
Feldstein This Train Goes Marching In 2-part 

Foncannon Cold and Fugue Season 2-part 
Franck Da Pacem Domine 4-part canon 
Funk Ease on Down the Road 2-part 
Funk You’re a Mean One, Mr. Grinch 2-part 

Gackle Ferry Me Accross the Water Unison 
Gallina Agnus Dei 2-part 
Gallina Funga Alafia 2-part 
Gallina Jesus, Jesus, Rest Your Head 2-part 

Gardner Mister Nobody 2-part 
Gilpin Keep Your Lamps Trimmed and Burnin' 2-part 
Gilpin Lightning! 2-part 
Gilpin Michael Row that Gospel Boat 2-part 
Gilpin Sing Sing Sing 2-part 
Gilpin This Ol’ Man 2-part 
Gilpin Whisper! 2-part 
Gilpin Why We Sing 2-part 
Gilpin Zum Gali Gali 2-part 
Goetze Dormi, Dormi Unison 
Goetze Little Birch Tree Unison 
Goetze Ode to Trees 2-part 

Gray Piper, The Unison opt. 2-part 
Guthrie This Land is Your Land Unison 

Hagemann Mysterious Pineapple, The 2-part 
Handel Hark the Herald Angels Sing Unison 
Helgen Keep Your Lamps Unison opt. 2-part 

Henderson You’ll Never Guess What I Saw Unison 
Higgins Jump to the Rhythm Unison 

Hitzemann Cherry Blossoms Unison 
Hitzemann Shalom Chaverim Round 

Hohner Where are you, Christmas? Unison 
Howard Morning Glory Unison 

Huff Disney Dazzle 2-part 
Huff I Love a Piano 2-part 
Huff It’s Raining Sunshine 2-part 

Huff & Jacobson Slippers Again for Christmas Unison opt. 2-part 
Hugh Once More the Sea 2-part 

Jacobson A December to Remember Unison 
Jacobson America I Give My Thanks to You 2-part 



Texas Tech University, Alicia Canterbury, August 2012 
 

98 

 

Repertoire List Sorted Alphabetically by Composer/Arranger, Continued 

Composer/Arranger Title Voicing 
Jacobson Joy! Unison opt. 2-part 
Jacobson Once on a Housetop Unison 
Jacobson Snow Fun no Fun 2-part 
Jacobson This is My Country 2-part 

Jacobson & Crocker In Africa 2-part 
Jacobson & Hogan Like a Mighty Stream 2-part 

Jennings, C. Bandicoot Unison 
Jennings, T. American Tears Unison with descant 
Jennings, T. An Upstanding Citizen 2-part 
Jennings, T. Bless Our Troops Unison 
Jennings, T. Blitzen’s Boogie Unison 
Jennings, T. Christmas Light Unison opt. 2-part 
Jennings, T. Dancin' on the Rooftop Unison 
Jennings, T. Festival of Lights 2-part 
Jennings, T. Hawaiian Christmas 2-part 
Jennings, T. Hear Those Bells 2-part 
Jennings, T. Here We Come a Caroling Unison 
Jennings, T. In This World Together Unison 
Jennings, T. Jingle Jive Unison 
Jennings, T. Just One Candle Unison opt. 2-part 
Jennings, T. Make a Difference Unison 
Jennings, T. Music, Music 2-part 
Jennings, T. O Come Little Children Unison 
Jennings, T. O What is Figgy Pudding? 2-part 
Jennings, T. One Nation Unison 
Jennings, T. Peace on Earth Unison 
Jennings, T. Play that Music Unison opt. 2-part 
Jennings, T. Rhythm of the Season Unison 
Jennings, T. Santa’s Getting Fit for Christmas Unison 
Jennings, T. Shalom 2-part 
Jennings, T. Sol Mi Law Sol Mi Unison 
Jennings, T. Stewards of the Earth Unison opt. 2-part 
Jennings, T. Water is Wide, The 2-part 
Jennings, T. We Will Jingle Unison opt. 2-part 
Jennings, T. We Wish You a Swingin’ Holiday 2-part 
Jennings, T. Where is the Peace? 2-part 
Jennings, T. You Can Help 2-part 
Jennings, T. You Make me Smile Unison opt. 2-part 

Johnson African Noel 2-part 
Johnson Bonse Aba 2-part 

Jones Mink 2-part 
Kern Vamos Todos a Belen 2-part 

Knowles Make a Song for my Heart to Sing 2-part 
Langford & Smith In Flanders Fields Unison 

Lawrence Listen to the Rain Unison opt. 2-part 
Leck Haida Round 
Leck Will You Teach Your Children 2-part 

Liebergen A Festive Welcome Unison opt. 2-part 
Lightfoot Dona Nobis Pacem 2-part 
Lightfoot Jubilant Song 2-part 
Lightfoot Jubilate, Alleluia! 2-part 
Lojeski What a Wonderful World 2-part 
Lowe We Will Sing for Joy Unison 

Marcus Friend of Mine Unison 
McKee Giver of Life Unison 

McLachlan Ordinary Miracle 2-part 
McNair All Night, All Day 2-part 
McRael Little David Play on Your Harp Unison with descant 
Miller Look How Far We’ve Come 2-part 
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Repertoire List Sorted Alphabetically by Composer/Arranger, Continued 

Composer/Arranger Title Voicing 
Miller Red River Dances 2-part 
Miller Song in my Heart, The 2-part 
Moore Kyrie Eleison 2-part 
Moore Peace I Leave with You Two-Part 
Naplan Al Shlosha D'Varim 2-part 

Page Every Morning’s Sun Unison 
Page Fairest Lady Unison with descant 

Patterson Witness Unison opt. 2-part 
Perry Chumbara 2-part 
Perry Humpty Dumpty 2-part 
Perry Let There be Song Unison opt. 2-part 

Perry & Perry Chantez Alleluia!  2-part 
Perry & Perry One Wish Unison 

Poorman Alleluia Unison opt. 2-part 
Poorman Kyrie Eleison Unison 
Poorman Stars and Stripes Unison opt. 2-part 

Poorman & Poorman America, Our Home 2-part 
Praetorius Sing Dem Herrn Round 

Rao Dodi Li 2-part 
Rao Good Night Unison opt. 2-part 
Rao Hashivenu Round 
Rao Laughing and Shouting for Joy 2-part 
Rao O Music Round 

Regney & Shayne Do You Hear What I Hear? Unison 
Rentz Playground Tunes 2-part 
Riggio Everlasting Fruitcake Unison 
Riggio Masters in This Hall Unison with descant 
Riggio Put Your Hand on Your Heart Unison 

Rust & Campbell Caring Rap Unison 
Rutter Carol of the Children 2-part 
Rutter Shepherd’s Pipe Carol Unison 

Schram Discovering Me 2-part 
Schram For the Beauty of the Earth Unison opt. 2-part 
Schram Irish Friendship Wish Unison opt. 2-part 
Schram Life is Precious Unison opt. 2-part 
Schram Peace Like a River Unison opt. 2-part 
Schram Song That Nature Sings, The Unison 
Schram Velvet Shoes Unison opt. 2-part 
Schram Water is Wide, The Unison opt. 2-part 
Shram Oh Shenandoah Unison opt. 2-part 
Sleeth God of Great and God of Small Unison 
Smith Star Spangled Banner Unison 

Snyder Christmas Time is Here Unison 
Snyder Don't Worry, Be Happy 2-part 
Snyder Over the Rainbow Unison opt. 2-part 

Spevacek Ching a ring  SSA 
Stark We Come From the Fire Unison 

Stephens African Gloria 2-part 
Stephens New Gift of Love, The 2-part 
Stroope Inscription of Hope 2-part 
Thiman Path to the Moon, The Unison 

Thompson Some One Unison 
Thrift Antiphonal Kyrie  2-part 
Thrift Kyrie Eleison 2-part 

Traditional Dona Nobis Pacem Round 
Traditional Gonna Ride Up in the Chariot Unison 
Traditional Make New Friends Round 
Traditional Old Dan Tucker Unison 
Traditional We Shall Overcome Unson 



Texas Tech University, Alicia Canterbury, August 2012 
 

100 

 

Repertoire List Sorted Alphabetically by Composer/Arranger, Continued 

Composer/Arranger Title Voicing 
Tucker Prayer for Today Unison 
Tucker Yonder Come Day SSA 

Vandross Everybody Rejoice Unison 
Waggoner Tuimbe 2-part 

Wagner Non Nobis Domine 2-part 
Ward, arr. by Eilers America the Beautiful 2-part 

Webb Hand Me Down My Silver Trumpet 2-part 
Wilson Canción De La Navidad Unison 
Wilson O Arbol De Navidad Unison 
Wood Gift to be Simple, The 2-part 

Yarrow Light One Candle Unison 
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Repertoire List Arranged by Song Frequency 

Title Composer/Arranger Frequency Listed 
Path to the Moon, The Thiman 7 

Al Shlosha D'Varim Naplan 5 
Blitzen’s Boogie Jennings 3 

Galop Berg 3 
Little Birch Tree Goetze 3 

Shine a Little Light Beck 3 
Song That Nature Sings, The Schram 3 

Yonder Come Day Tucker 3 
Bee! I'm Expecting You Deimer 2 

Charlotte-Town Crocker 2 
Christmas Time is Here Snyder 2 

Dona Nobis Pacem Lightfoot 2 
Fairest Lady Page 2 

Firefly Beck 2 
Gloria Deo Albrecht 2 

Haida Leck 2 
Hand Me Down My Silver 

Trumpet 
Webb 2 

Inscription of Hope Stroope 2 
Irish Friendship Wish Schram 2 

Life is Precious Schram 2 
Listen to the Rain Lawrence 2 

Moon, The Beck 2 
Peter Piper Beery 2 
Piper, The Gray 2 

This Ol’ Man Gilpin 2 
We Wish You a Swingin’ Holiday Jennings 2 

Why We Sing Gilpin 2 
Wind on the Hill Ebel-Sabo 2 

A Bit of Holiday Cheer Chinn 1 
A Child's Prayer Anderson 1 

A December to Remember Jacobson 1 
A Festive Welcome Liebergen 1 

African Gloria Stephens 1 
African Noel Johnson 1 

Agnus Dei Donnelly & Strid 1 
Agnus Dei Gallina 1 

Ala!  Kumbe!  (I See!  It Is So!) Estes 1 
All Night, All Day McNair 1 

Alleluia Poorman 1 
America I Give My Thanks to You Jacobson 1 

America the Beautiful Ward 1 
America, Our Home Poorman & Poorman 1 

American Tears Jennings 1 
An Upstanding Citizen Jennings 1 

Ani Ma'amin Arr. by Caldwell & Ivory 1 
Antiphonal Kyrie  Thrift 1 

Bandicoot Jennings 1 
Be a Star Emerson & Jacobson 1 

Beautiful December Bernon 1 
Birds, The Daley 1 

Bless Our Troops Jennings 1 
Blue Skies Berlin 1 
Bonse Aba Johnson 1 

Break Forth Into Singing  Butler 1 
Bring A Torch With Away In A 

Manger 
Albritton  1 

Canción De La Navidad Wilson 1 
Candles of Hanukkah Donnely 1 
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Repertoire List Arranged by Song Frequency, Continued 

Title Composer/Arranger Frequency Listed 
Can't Sit Down Artman 1 

Cantar! Althouse 1 
Caring Rap Rust & Campbell 1 

Carol of the Children Rutter 1 
Chantez Alleluia!  Perry & Perry 1 
Cherry Blossoms Hitzemann 1 

Child of Peace Beck 1 
Ching a ring  Spevacek 1 

Christmas Light Jennings 1 
Chumbara Perry 1 

Clouds Beck 1 
Cold and Fugue Season Foncannon 1 

Come Let Us Sing Albrecht 1 
Concrete Chilcott 1 

Crazy Carols Albrecht 1 
Cripple Creek Crocker 1 

Crocodile Rock Anderson 1 
Da Pacem Domine Franck 1 

Dancin' on the Rooftop Jennings 1 
Danza Boersma & Lantz 1 

Deedle Deedle Dai Brownsey & Lantz 1 
Discovering Me Schram 1 
Disney Dazzle Huff 1 

Do You Hear What I Hear? Regney & Shayne 1 
Dodi Li Rao 1 

Dona Nobis Pacem Traditional 1 
Don't Worry, Be Happy Snyder 1 

Dormi, Dormi Goetze 1 
Drunken Sailor, The Crocker 1 

Ease on Down the Road Funk 1 
Esta Es El Tiempo Althouse 1 

Everlasting Fruitcake Riggio 1 
Every Morning’s Sun Page 1 

Everybody Rejoice Vandross 1 
Ferry Me Accross the Water Gackle 1 

Festival of Lights Jennings 1 
Fifty Nifty States Charles 1 

For Good Anderson 1 
For the Beauty of the Earth Schram 1 

Friend of Mine Marcus 1 
Funga Alafia Gallina 1 

Gettin' Ready For Santa Claus Albrecht 1 
Gift to be Simple, The Wood 1 

Giver of Life McKee 1 
God Bless America Berlin 1 

God of Great and God of Small Sleeth 1 
Gonna Ride Up in the Chariot Traditional 1 

Good Night Rao 1 
Grease Medley Brymer 1 

Hark the Herald Angels Sing Handel 1 
Hashivenu Rao 1 

Hawaiian Christmas Jennings 1 
Hear Those Bells Jennings 1 

Hello, Hello Barnes 1 
Here We Come a Caroling Jennings 1 

Hip Hop Reindeer Beck & Fisher 1 
Humpty Dumpty Perry 1 

I Am A Small Part of the World Albrecht & Althouse 1 
I Love a Piano Huff 1 
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Repertoire List Arranged by Song Frequency, Continued 

Title Composer/Arranger Frequency Listed 
I Will Sing My Song Donnelly 1 

In Africa Jacobson & Crocker 1 
In December Althouse 1 

In Flanders Fields Langford & Smith 1 
In Terra Pax Estes 1 

In This World Together Jennings 1 
It’s Almost Time for Christmas Donnelly 1 

It’s Raining Sunshine Huff 1 
Jazzy Jinglin’ Bells Artman 1 

J'entends Le Moulin Crocker 1 
Jesus, Jesus, Rest Your Head Gallina 1 

Jingle Jive Jennings 1 
Joy! Jacobson 1 

Jubilant Song Lightfoot 1 
Jubilate, Alleluia! Lightfoot 1 

Jump to the Rhythm Higgins 1 
Just One Candle Jennings 1 

Keep Your Lamps Trimmed and 
Burnin' 

Gilpin 1 

Keep Your Lamps Helgen 1 
Kyrie Eleison Moore 1 
Kyrie Eleison Poorman 1 
Kyrie Eleison Thrift 1 

Laughing and Shouting for Joy Rao 1 
Let Freedom Ring Althouse 1 

Let it Snow Althouse 1 
Let There be Song Perry 1 

Lift up Your Voice and Rejoice Bailey 1 
Light One Candle Yarrow 1 

Lightning! Gilpin 1 
Like a Mighty Stream Jacobson & Hogan 1 

Like the Beat of a Drum Althouse 1 
Little David Play on Your Harp McRael 1 

Look How Far We’ve Come Miller 1 
Make a Difference Jennings 1 

Make a Song for my Heart to Sing Knowles 1 
Make New Friends Traditional 1 
Marienwurmchen Brahms 1 

Masters in This Hall Riggio 1 
May You Always Have a Song Albrecht & Althouse 1 
Michael Row that Gospel Boat Gilpin 1 

Mink Jones 1 
Mister Nobody Gardner 1 
Morning Glory Howard 1 

Music Fact Rap, The Feldstein 1 
Music, Music Jennings 1 

My Favorite Things Anderson 1 
Mysterious Pineapple, The Hagemann 1 

Night Before Christmas, The Albrecht & Althouse 1 
New Gift of Love, The Stephens 1 

Non Nobis Domine Wagner 1 
O Arbol De Navidad Wilson 1 

O Come Little Children Jennings 1 
O Music Rao 1 

O What is Figgy Pudding? Jennings 1 
Ode to Trees Goetze 1 

Oh Shenandoah Shram 1 
Old Dan Tucker Traditional 1 
Old Man Winter Brownsey & Lantz 1 
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Repertoire List Arranged by Song Frequency, Continued 

Title Composer/Arranger Frequency Listed 
On the Stage Albrecht & Althouse 1 

Once More the Sea Hugh 1 
Once on a Housetop Jacobson 1 

One Nation Jennings 1 
One Wish Perry & Perry 1 

Ordinary Miracle McLachlan 1 
Over the Rainbow Snyder 1 

Peace I Leave with You Moore 1 
Peace Like a River Schram 1 

Peace on Earth Jennings 1 
Peaceful River Donnelly & Strid 1 

Pick a Bale of Cotton Childs 1 
Play that Music Jennings 1 

Playground Tunes Rentz 1 
Prayer for Today Tucker 1 

Put Your Hand on Your Heart Riggio 1 
Red Dragonflies Dwyer & Nurre 1 

Red River Dances Miller 1 
Rhythm of the Season Jennings 1 

Sally Gardens, The Britten 1 
Santa’s Getting Fit for Christmas Jennings 1 

Seasons of Love Anderson 1 
Shalom Jennings 1 

Shalom Chaverim Hitzemann 1 
Shepherd’s Pipe Carol Rutter 1 

Sing Dem Herrn Praetorius 1 
Sing Sing Sing Gilpin 1 

Slippers Again for Christmas Huff & Jacobson 1 
Snow Fun no Fun Jacobson 1 
Sol Mi Law Sol Mi Jennings 1 

Some One Thompson 1 
Song in my Heart, The Miller 1 
Songs of a Starry Night Crocker 1 
Spirit of Kwanzaa, The Brownsey & Lantz 1 
Star Spangled Banner Smith 1 

Stars and Stripes Poorman 1 
Stewards of the Earth Jennings 1 

There’s Good in Everyone Albrecht & Althouse 1 
This is My Country Jacobson 1 

This Land is Your Land Guthrie 1 
This Little Light of Mine Berg 1 

This Train Goes Marching In Feldstein 1 
To Music Bertaux 1 
Tuimbe Waggoner 1 

Tum Balaika Broeker 1 
‘Twas the Night Before Christmas Artman 1 

Two by Two Donnelly & Strid 1 
Two Singing Songs Chilcott 1 

Uma Familia Althouse 1 
Under the Tree Ellsworth 1 

Vamos Todos a Belen Kern 1 
Velvet Shoes Schram 1 

Water is Wide, The Schram 1 
Water is Wide, The Jennings 1 

We Come From the Fire Stark 1 
We Go Together Casey & Jacobs 1 

We Shall Overcome Traditional 1 
We Will Jingle Jennings 1 

We Will Sing for Joy Lowe 1 
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Repertoire List Arranged by Song Frequency, Continued 

Title Composer/Arranger Frequency Listed 
What a Wonderful World Lojeski 1 

When the Moon Bennighof 1 
Where are you, Christmas? Hohner 1 

Where is the Peace? Jennings 1 
Whisper! Gilpin 1 

Who Says I Can’t Read Music Beebe 1 
Will You Teach Your Children Leck 1 

Witness Patterson 1 
Ye Shall Have a Song Albrecht 1 

You Can Help Jennings 1 
You Make me Smile Jennings 1 

You’ll Never Guess What I Saw Henderson 1 
You’re a Mean One, Mr. Grinch Funk 1 

Zum Gali Gali Gilpin 1 
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Repertoire List Sorted by Voicings 

Unison 

Title Composer/Arranger 
A Child's Prayer Anderson 

A December to Remember Jacobson 
Ani Ma'amin Arr. by Caldwell & Ivory 

Bandicoot Jennings, C. 
Birds, The Daley 

Bless Our Troops Jennings, T. 
Blitzen’s Boogie Jennings, T. 

Canción De La Navidad Wilson 
Caring Rap Rust & Campbell 

Cherry Blossoms Hitzemann 
Christmas Time is Here Snyder 

Concrete Chilcott 
Dancin' on the Rooftop Jennings, T. 

Do You Hear What I Hear? Regney & Shayne 
Dormi, Dormi Goetze 

Everlasting Fruitcake Riggio 
Every Morning’s Sun Page 

Everybody Rejoice Vandross 
Ferry Me Accross the Water Gackle 

Fifty Nifty States Charles 
Friend of Mine Marcus 

Galop Berg 
Giver of Life McKee 

God Bless America Berlin 
God of Great and God of Small Sleeth 
Gonna Ride Up in the Chariot Traditional 
Hark the Herald Angels Sing Handel 

Here We Come a Caroling Jennings, T. 
In Flanders Fields Langford & Smith 

In This World Together Jennings, T. 
Jingle Jive Jennings, T. 

Jump to the Rhythm Higgins 
Kyrie Eleison Poorman 

Light One Candle Yarrow 
Little Birch Tree Goetze 

Make a Difference Jennings, T. 
Marienwurmchen Brahms 

Morning Glory Howard 
O Arbol De Navidad Wilson 

O Come Little Children Jennings, T. 
Old Dan Tucker Traditional 

Once on a Housetop Jacobson 
One Nation Jennings, T. 
One Wish Perry & Perry 

Path to the Moon, The Thiman 
Peace on Earth Jennings, T. 

Prayer for Today Tucker 
Put Your Hand on Your Heart Riggio 

Rhythm of the Season Jennings, T. 
Sally Gardens, The Britten 

Santa’s Getting Fit for Christmas Jennings, T. 
Shepherd’s Pipe Carol Rutter 

Sol Mi Law Sol Mi Jennings, T. 
Some One Thompson 

Song That Nature Sings, The Schram 
Star Spangled Banner Smith 

There’s Good in Everyone Albrecht & Althouse 
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Repertoire List Sorted by Voicings, Continued 

Unison, Continued 

Title Composer/Arranger 
This Land is Your Land Guthrie 
This Little Light of Mine Berg 

Under the Tree Ellsworth 
We Come From the Fire Stark 

We Go Together Casey & Jacobs 
We Will Sing for Joy Lowe 

Where are you, Christmas? Hohner 
Wind on the Hill Ebel-Sabo 

You’ll Never Guess What I Saw Henderson 
We Shall Overcome Traditional 

 

Unison optional 2-part 

Title Composer/Arranger 
A Festive Welcome Liebergen 

Alleluia Poorman 
Bee! I'm Expecting You Deimer 

Christmas Light Jennings, T. 
Crazy Carols Albrecht 

Crocodile Rock Anderson 
For the Beauty of the Earth Schram 

Good Night Rao 
Irish Friendship Wish Schram 

Joy! Jacobson 
Just One Candle Jennings, T. 

Keep Your Lamps Helgen 
Let There be Song Perry 

Life is Precious Schram 
Listen to the Rain Lawrence 
Oh Shenandoah Shram 

Over the Rainbow Snyder 
Peace Like a River Schram 

Pick a Bale of Cotton Childs 
Piper, The Gray 

Play that Music Jennings, T. 
Seasons of Love Anderson 

Slippers Again for Christmas Huff & Jacobson 
Stars and Stripes Poorman 

Stewards of the Earth Jennings, T. 
Two by Two Donnelly & Strid 
Velvet Shoes Schram 

Water is Wide, The Schram 
We Will Jingle Jennings, T. 

Witness Patterson 
You Make me Smile Jennings, T. 

 

Unison with Optional Descant 

 

Title Composer/Arranger 
American Tears Jennings, T. 

Be a Star Emerson & Jacobson 
Fairest Lady Page 

Little David Play on Your Harp McRael 
Masters in This Hall Riggio 
My Favorite Things Anderson 

To Music Bertaux 
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Repertoire List Sorted by Voicings, Continued 

Rounds/Canons 

 

Title Composer/Arranger 
Da Pacem Domine Franck 
Dona Nobis Pacem Traditional 

Haida Leck 
Hashivenu Rao 

Make New Friends Traditional 
O Music Rao 

Shalom Chaverim Hitzemann 
Sing Dem Herrn Praetorius 

 

Two-Part 

 

Title Composer/Arranger 
A Bit of Holiday Cheer Chinn 

African Gloria Stephens 
African Noel Johnson 

Agnus Dei/Donnelly Donnelly & Strid 
Agnus Dei Gallina 

Al Shlosha D'Varim Naplan 
Ala!  Kumbe!  (I See!  It Is So!) Estes 

All Night, All Day McNair 
America I Give My Thanks to You Jacobson 

America the Beautiful Ward, arr. by Eilers 
America, Our Home Poorman & Poorman 

An Upstanding Citizen Jennings, T. 
Antiphonal Kyrie  Thrift 

Blue Skies Berlin 
Bonse Aba Johnson 

Break Forth Into Singing  Butler 
Bring A Torch With Away In A Manger Albritton  

Candles of Hanukkah Donnely 
Can't Sit Down Artman 

Cantar! Althouse 
Carol of the Children Rutter 

Chantez Alleluia!  Perry & Perry 
Charlotte-Town Crocker 

Chumbara Perry 
Clouds Beck 

Cold and Fugue Season Bach/Foncannon 
Come Let Us Sing Albrecht 

Cripple Creek Crocker 
Danza Boersma & Lantz 

Deedle Deedle Dai Brownsey & Lantz 
Discovering Me Schram 
Disney Dazzle Huff 

Dodi Li Rao 
Dona Nobis Pacem Lightfoot 

Don't Worry, Be Happy Snyder 
Drunken Sailor, The Crocker 

Ease on Down the Road Funk 
Esta Es El Tiempo Althouse 
Festival of Lights Jennings, T. 

Firefly Beck 
For Good Anderson 

Funga Alafia Gallina 
Gettin' Ready For Santa Claus Albrecht 

Gift to be Simple, The Wood 
Gloria Deo Albrecht 
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Repertoire List Sorted by Voicings, Continued 

Two-Part, Continued 

Title Composer/Arranger 
Grease Medley Brymer 

Hand Me Down My Silver Trumpet Webb 
Hawaiian Christmas Jennings, T. 

Hear Those Bells Jennings, T. 
Hello, Hello Barnes 

Hip Hop Reindeer Beck & Fisher 
Humpty Dumpty Perry 

I Am A Small Part of the World Albrecht & Althouse 
I Love a Piano Huff 

I Will Sing My Song Donnelly 
In Africa Jacobson & Crocker 

In December Althouse 
In Terra Pax Estes 

Inscription of Hope Stroope 
It’s Almost Time for Christmas Donnelly 

It’s Raining Sunshine Huff 
Jazzy Jinglin’ Bells Artman 

J'entends Le Moulin Crocker 
Jesus, Jesus, Rest Your Head Gallina 

Jubilant Song Lightfoot 
Jubilate, Alleluia! Lightfoot 

Keep Your Lamps Trimmed and Burnin' Gilpin 
Kyrie Eleison Moore 
Kyrie Eleison Thrift 

Laughing and Shouting for Joy Rao 
Let Freedom Ring Althouse 

Let it Snow Althouse 
Lift up Your Voice and Rejoice Bailey 

Lightning! Gilpin 
Like a Mighty Stream Jacobson & Hogan 

Like the Beat of a Drum Althouse 
Look How Far We’ve Come Miller 

Make a Song for my Heart to Sing Knowles 
May You Always Have a Song Albrecht & Althouse 
Michael Row that Gospel Boat Gilpin 

Mink Jones 
Mister Nobody Gardner 

Moon, The Beck 
Music Fact Rap, The Feldstein 

Music, Music Jennings, T. 
Mysterious Pineapple, The Hagemann 

Night Before Christmas, The Albrecht & Althouse 
New Gift of Love, The Stephens 

Non Nobis Domine Wagner 
O What is Figgy Pudding? Jennings, T. 

Ode to Trees Goetze 
Old Man Winter Brownsey & Lantz 

On the Stage Albrecht & Althouse 
Once More the Sea Hugh 
Ordinary Miracle McLachlan 

Peaceful River Donnelly & Strid 
Peter Piper Beery 

Playground Tunes Rentz 
Red River Dances Miller 

Shalom Jennings, T. 
Shine a Little Light Beck 

Sing Sing Sing Gilpin 
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Repertoire List Sorted by Voicings, Continued 

Two-Part, Continued 

Title Composer/Arranger 
Snow Fun no Fun Jacobson 

Song in my Heart, The Miller 
Songs of a Starry Night Crocker 
Spirit of Kwanzaa, The Brownsey & Lantz 

This is My Country Jacobson 
This Ol’ Man Gilpin 

This Train Goes Marching In Feldstein 
Tuimbe Waggoner 

Tum Balaika Broeker 
‘Twas the Night Before Christmas Artman 

Two Singing Songs Chilcott 
Uma Familia Althouse 

Vamos Todos a Belen Kern 
Water is Wide, The Jennings, T. 

We Wish You a Swingin’ Holiday Jennings, T. 
What a Wonderful World Lojeski 

When the Moon Bennighof 
Where is the Peace? Jennings, T. 

Whisper! Gilpin 
Who Says I Can’t Read Music Beebe 

Why We Sing Gilpin 
Will You Teach Your Children Leck 

Ye Shall Have a Song Albrecht 
You Can Help Jennings, T. 

You’re a Mean One, Mr. Grinch Funk 
Zum Gali Gali Gilpin 
Child of Peace Beck 

Peace I Leave with You Moore 
 

SSA 

 

Title Composer/Arranger 
Beautiful December Bernon 

Ching a Ring Spevacek 
Red Dragonflies Dwyer & Nurre 

Yonder Come Day Tucker 
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APPENDIX E 

PARTICIPANTS’ COMMENTS REGARDING THE TEACHING OF ELEMENTARY CHOIRS 
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Every teaching situation is different.  Often, the purpose for each concert is different.  

Sometimes the performance is, primarily, to educate the children and/or the audience.  

Sometimes the concert is to give exposure to your group so that others can see the 

importance of music in our schools.  The list is endless.  Hopefully, each concert has 

elements of all the many and varied reasons we practice and perform.  Ultimately, it touches 

and enhances lives in ways that words cannot explain.  I think the sound of children's voices 

is the closest we can get on earth as to what the angels must sound like in Heaven! 

 

You must keep the rehearsals MOVING and not let them stagnate....you will lose the 
children.  Foreign languages are a good way to challenge them. 
 
I also have instrumental ensembles as well as a chorus at my school. Recorders Ensemble, 
Band, & Orchestra. I have taught all these different ensembles as well as chorus. 
 
Many schools cut chorus in our county 2 years ago. I have now fought at two different 
schools to make sure an after school chorus is available. I think participating in a 
performing ensemble is absolutely essential for a good and well rounded music education. 
 
I teach in a private school. 
 
There are many factors that often make teaching elementary music a challenge. These 
factors include: financial, facilities, time, and perceived importance of music education. 
 
I practice with a particular grade level to spotlight during a special occasion program (i.e. 
Christmas, Black History, etc.). I do not have a school choir per se.  Time will not permit this. 
My school is in a very rural community. 
 
When it comes to music, Elementary needs more selection.  Many pieces that are being 
composed today are great, but too difficult for a group that only meets once a week. Then, 
we are forced to water it down and you lose a lot of the musical elements and teachable 
moments.  I would love to see good solid choral standard repertoire created in a format we 
can help the children be successful within our time limit and not just these pieces coming 
from the magazine companies like Music K-8 and Music Express. 
 
I add choreography with most all of the songs we sing. I add body movements, hand, arm, 
and head gestures all to the rhythm of the music. I add them to not only add an 
entertainment value but to add to the message of the song. 
 
Chorus at this time is an extension of my classroom. 
 
It's hard to find appropriate music for the ability of this age. Too much is for two-part that is 
really too difficult. I love teaching chorus! Wish I could do it during the school day, not after 
school! 
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As a Title I choir director, I find it is very difficult to conduct a quality elementary chorus 
with no funding or when rehearsal time is once a week for 30-45 minutes as members 
straggle in from bus arrivals. Most of the repertoire utilized originates from textbooks, 
Music K-8, honor chorus repertoire, workshop reading sessions, or personal funds. Ideal 
circumstances would have elementary choir rehearsals as part of the regular school day 
supported with school funds. 
 
I noticed there was no question regarding the selecting of music based on state standards.  
The only reason I mention this is because there are times I search for choral music that 
includes instrument parts fitting for elementary student performance.  This helps to meet 
and also demonstrate in concert Georgia Performance Standard #2 "Performing on 
instruments, alone and with others, a varied repertoire of music."  Truth is there aren't very 
many pieces of "choral" literature that meet this standard.  You would think that there 
would be more pieces to include student instrumentation since this is not only a standard in 
Georgia but it is included in the National Standards.  
 
I do not believe elementary students should be auditioned to be in the chorus.  Elementary 
students at my school audition for solo parts only. 
 
Teaching chorus is difficult. Choral instruction is not taken seriously in elementary school.  
Chorus is a club in most elementary schools where every student can freely join without a 
daily chorus class period, without scheduling auditions, and without learning adequate 
choral repertoire that is conducive for learning. Chorus meets before and after school when 
possible. 
 
No comments...just wishing you all the best as you move forward with your education! 
 
It would take more effort to fill in all the composers and pieces I've done. My rehearsals 
have been in competition with playground time, calling buses after school, and starting 
before school. 
 
For your info: I do not play piano. former middle school band director now Elementary 
music educator. All music I choose has CD accompaniment. We cannot meet after school due 
to 4 days of the week are tutoring/boy scout days.  I select music mainly based on the 
practice time I know I will have. 
 
Please note that I do not have a "chorus" per se. However, due to my personal situation and 
demographic, I have found it more important to involve every student in a grade level 
appropriate "choral" type performance. EVERY grade level performs in both an assembly 
and evening parent performance each year. In addition, I am part of a very strong "special" 
area team. I also assist the PE teacher with her "dance" performances for every grade level 
which also includes music standards, as well as the Art teacher in her shows, also for each 
grade level. Although, I do follow the GPS explicitly in teaching grade level musicianship, I 
feel that elementary music should be more breadth and exposure to "turn kids on to music", 
and prepare them for more in depth study of music in middle and high schools. So, I do not 
know if you can count what I do as an "elementary school chorus". Best wishes. I like what 
you have done and am not far behind with something similar for my next degree. Thanks!   
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My chorus, as with many elementary schools, is extracurricular; therefore, I direct the 
chorus after school on my own time with no compensation. 
 
My choir members are all 2nd graders. (I work in a primary school.) This is why we sing 
most pieces in unison and is the factor behind lots of my answers! 
 

I feel my music choices are limited by the amount of time my chorus meets during the week.  

I would pick more challenge material were I to see them more than 45 minutes a week. 

Leading my after-school chorus is one of the most rewarding experiences of my job. 

 

The mere existence of many elementary choirs or choral groups in public schools have been 

at the whim of the local administration or the specific teachers who work with (or against) 

the music specialist.  The music specialist rarely has a time allotted to "choir" or "chorus" 

where the students aren't pulled from another class unless the group rehearses regularly 

before or after the school day.  Part time music teachers don't even have time to meet with 

regular classes for general music on a consistent basis, much less schedule a time for 

chorus.  Morning breakfast programs and after school activities and transportation 

problems limit the possibilites of meeting outside the school day.  There are almost as many 

definitions of elementary chorus as there are elementary school music programs. In years 

past when I was lucky enough to have a choral group, I looked for octavo pieces in unison, 

or partner song-type pieces, or a 2 part piece that could be "re-arranged" for unison.  

Popular songs arranged for chorus are rarely good choices for me, since they don't "sound 

right" to the students, having heard professionals perform them.  Multi-part arrangements 

of songs originally sung in unison are also pieces I found lacking.  The text needs to be 

something appropriate and important to elementary school students. 

 

With budgets tightening, I have ordered very little choral music in the last 3 years. For the 

last two years, I have been tied to using textbook music for performances.  YUCK!  

 

At least in my county, an elementary choral program is provided strictly on a voluntary 

basis and is not part of the elementary music specialist's job.  I wish our professional 

organization (GMEA) would understand and appreciate the differences for LGPE 

participation other than to allow us to choose our own selections (ie:  not from a list).  Our 

ability to provide additional instrumentation, as written in scores, does a disservice to our 

students who may be able to substitute a recorder for a flute, and adds an additional burden 

on us to find instrumentalists that can perform for us (middle and high schools can draw 

from their own students).  There is also a cost factor involved if we have to pay these 

instrumentalists.  We do not have a budget for this kind of thing.  Additionally, middle and 

high school choruses have chorus classes.  In my county, we do not.  We have after school 

chorus, which will not meet if there are holidays, which meets only once a week.  These 

kinds of things really do impact my repertoire selections. 
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It is important to me to develop good vocal habits in students during the elementary years 

in the hope of preventing bad vocal habits from continuing or developing.  Singing can bring 

joy to the singer for an entire lifetime if the voice is used properly.  My desire is to start my 

students on the road to a lifetime of singing by showing them how to breathe properly, sing 

with a light tone, use vowels and consonants, and express emotion through song. 

 

I LOVE elementary choirs! 

 

The most difficult problem I have encountered is finding music that is suitable for changing 

male voices.  Occasionally I struggle to find music that is in the appropriate range of my 

sopranos.  I do occasionally change 3 part or 2 part arrangements for my male voices so the 

part fits in their limited range. 

 

My goal is to instill the love of music in children in elementary school. I only have them 45 

minutes a week after school- no time to be too technical. My thoughts are if they enjoy 

singing they can pursue more in middle school. I do offer opportunity for district and state 

choirs which provide a rich experience for more serious chorus students. 

 

I am only able to have a winter chorus from January to the first week in March.  The music I 

teach is selected by the clinician.  I included music from my PTA programs and used that as 

my guide for the survey. 

 

I am a flutist by nature and working with vocal music was a somewhat foreign experience to 

me when I began teaching in August of 2009. I only had information from choral methods 

courses and the recommendations of colleagues to help me. I feel that I am slowly gaining 

more confidence in picking and teaching choral repertoire but I certainly appreciate the 

work you are doing. I truly wish I had more resources available to me in that first year of 

teaching. There is definitely a need for the research you are conducting, especially for 

people like me who were instrumental majors in college. I look forward to reading your 

research. Best of luck to you! 

 

I am a retired public school music specialist still active and conducing honor choirs 

throughout the state.  I have an active interest in this topic as my husband is a composer of 

choral music for this age group. 

 

Most of the music taught was music from Music K-8 magazine and textbooks. We were given 

no budget for the choral group but money can be requested through our local PTA.  

 


