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CHAPTER I 

INTRODUCTION 

The problem of philosophy is to bring to light new 
and more profound meanings. Philosophy seeks to find 

in the world as a whole a broader and richer 
philosophy.™*' significance through discovering the ulti­

mate and vital relations which exist among 
its parts. I t tries so to organize and unify experience 
that it may possess the richest and fullest reality pos­
sible. Philosophy attempts to fit part to part in the 
great mosaic of creation, confident that the meaning of 
the whole and of each part will appear when the pattern 
is complete. 

The scope of philosophy is, therefore, as broad as the 
universe; its limits are set only by the reach of the mind 

in its search for truth. Hence philosophy 
philosophy.** must enter every field known to man; 

nothing is foreign to its interest, and noth­
ing too trivial or too important for its consideration. 
And when philosophy shall have fulfilled its task, we shall 
have a special philosophy for each particular field: a 
philosophy of history, of politics, of religion, of science, 
of education, and as many other fields as there are divi­
sions of human activity; we shall also have a general 
philosophy showing the interrelations among these fields, 

3 
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and organizing them into one great unity. The method 
of philosophy is the same in each of the many fields it 
enters: it seeks to relate the parts of the field to each 
other, and to relate the special field to the larger whole. 
Applying this method to education, the philosophy of 
education seeks the true meaning of education by defining 
its elements, and discovering its place in that larger whole 
which we call the social process. 

The plan of the present work does not include a com­
plete philosophy of education, which would require a 

discussion of the relations and meaning of 
present'work.* education in each of its many aspects, such 

as the biological, the psychological, the his­
torical, and the social. Our purpose is rather the nar­
rower and more immediate one of discovering and apply­
ing the philosophical principles underlying the last of 
these fields, the social aspect of education. It must be 
kept in mind, however, that education is primarily a 
unity in actual experience, and that these di£Ferent 
phases do not exist apart. They are separated only for 
purposes of discussion and emphasis. In the following 
pages, therefore, constant reference will be made to the 
biological, the psychological, and the historical factors 
in education, but always with reference to their bearing 
upon its social aim and significance. 



PART I 

EDUCATIONAL ELEMENTS AND AIM 

CHAPTER II 

THE INDIVIDUAL AND SOCIETY 

The fundamental terms with which the social princi­
ples of education have to deal are two, the individual and 

society. I t is through the interrelations of 
and society the ^^^ individual and society that the necessity 
fundamental for education arises, and that education is 
education. made possible. For if individuals did not 

constitute an organized society; if each 
person lived encased in an impenetrable shell of self-
sufficiency; if there were no bond uniting aU together 
in one common set of activities and one common des­
tiny; if there were no common ideal toward which all 
are striving—then there would be no need for education. 
For the need for education arises at the points where 
Hfe touches life in social activities, and the subject-
matter of education has its origin in the solution of 
these social problems, j Since the problem of education 
is the problem of the interrelations of the individual 
and society, it will be well at the outset of our study 
to consider something of the nature and relations of 
these factors. 

5 
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/ . Interrelations of the Individual and Society 

Various concepts of the relation of the in-
between the dividual and society have obtained at dif-
individuai and fgrent times. The relative importance of 

one or the other has been emphasized as 
the socialistic or the individualistic view has happened to 
prevail in the thought of the time. 

The individualistic concept holds that the individual is. 
the ultimate and all-important factor in the relationship, 
ĵjg His interests are supreme, and his rights 

" individual- are higher than the rights of society. Soci-
istic concept, gty is but an "aggregation of individuals," 
with the emphasis on individuals. There is no such thing 
as common good when it comes into conflict with in­
dividual liberty. Such a society lacks a unifying bond or 
organizing element to hold it together, and hence cannot 
endure. Historically the individualistic concept has 
been of great service in emphasizing and establishing the 
dignity and worth of individual personality. But, carried 
to its logical outcome, this concept gives us as its sequel 
a group of victorious and blood-crazed French Revolution­
ists turning and rending each other when they have tri­
umphed over their foe. It is impossible permanently to 
base a society on an individualistic concept, for the out­
come of such a relationship of the individual and society 
can only be anarchy and dissolution. 

The socialistic^ concept in its most extreme form leads 
to the view that "man is a mere abstraction, and there 
is nothing real but humanity." If a conflict should occur 

^The term "socialistic" is here used as the opposite of "individualis­
tic," and with no other meaning. 
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between the immediate interests of the individual and so­
ciety, the individual must give way. The individual does 
Tjjg not count as against the interests of society, 
" socialistic" and he has no rights which society is bound, 
concep. j^g^ because they are his, to respect. If 
society demands that the child shall be taken from home 
at the age of seven years and trained only in the calling 
of a soldier, the individual has no choice but to submit 
—and Sparta is the result. If that more powerful part 
of society living on a higher social plane wills that the 
weaker who live on a lower social plane shall be made 
slaves, in order to give wealth and leisure to the higher 
and more powerful, then the interests and welfare of 
the enslaved are not to be taken into account. 

In its less extreme form, the sociahstic concept does 
not so ruthlessly sacrifice the individual. The interests 
A modified form f̂ society Still come first, but it is recog-
of the sociaiis- nized that society can secure its own in-
tic concept. terests without trampling on those of the 
individual. In this modified concept, the interests of 
the individual and society are not wholly common, but 
they are not as a rule antagonistic. Society begins to 
consider the individual; he is taking on a value in his 
own right. He is now educated by society chiefly be­
cause the welfare of society demands it, but also in some 
degree because it is good for the individual. He is pun­
ished when he becomes an offender primarily for the 
protection of society, but also in the hope that it may do 
the individual himself some good. The interests of the 
two are not yet felt to be identical. Two distinct and 
relatively independent orders do exist: the social order 
which must in all cases prevail, and the individual order 
which must always give way at the points of conflict. 
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No social organization based on this false concept of 
the relationship of the individual and society can finally 
The socialistic succeed. Such an element of strain in their 
concept inade- relations must prove fatal to the develop-
quate. ^^^^^ £̂ ^^^j^^ While it is true that society 
must seek to promote the common welfare, yet this must 
include the welfare of every individual. For there is an 
individuality in all men, high and low, that has its rights, 
and that must be held sacred by society. The individ­
ual has in him the seeds of personal freedom, and must 
finally come to his own. Universal democracy covering 
the whole range of social relationships must ultimately 
prevail, else man is a craven and civilization a failure. 

Plato saw clearly the fallacy of both the individualistic 
and the sociahstic concept, and their fallacy has been 

more fully exposed in the writings of 
bê tieenTiTter- Hobbes, SpcHcer, and many other philoso-
ests of society phers. There can be no real conflict be-
viduai.̂  ̂  *" tween the interests of the individual and 

the interests of society. When there is 
seeming conflict it is either because the interests of one 
or the other are not understood, or else there is failure in 
adjustment between the two. 

The reahzing of this truth has led to the development 
of the organic concept of the relation of the individual 

and society. Plato conceived society as an 
The "organic" • j • j * • ! i 
concept. orgamsm, and individuals as organs or mem­

bers of the social body. Spencer has carried 
this biological analogy out in great detail in his social 
philosophy. The analogy is very attractive, and the 
concept has been useful in emphasizing the indentity 
of interests between society and the individual, and the 
community of interests between individuals. With this 
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concept in mind it is easy to understand that if we are 
members one of another, then one member cannot suffer 
without the others suffering with it; or, presenting 
another phase of the same truth, that 

"All are needed by each one; 
Nothing is fair or good alone." 

Nevertheless, a danger, or at least an inadequacy, 
lurks in the biological concept of the relations of the in-
Dangerofpush- dividual and society. For in the biological 
ing the organic organism the separate organs do not pos-
anaiogy too far. ĝ ^̂  ^j^^ inherent power of activity and self-
direction; the organs or members do not develop into 
persons; they respond blindly and without intelligence to 
stimuli which they cannot control or resist. Society, on 
the other hand, is constituted of self-conscious and at 
least partially self-directive individuals, each with a per­
sonality striving for development and expression, and 
each a functional element in a larger functional whole. 

Viewed from the dynamic standpoint, society is not a 
thing, but a process. The social process is made up of the 
Society more ^^^ process of all the individuals constitut-
thanthesumof ing society—all the thoughts, the feehngs. 
Its parts. ĵ̂ g activities of the participants in the great 
complex that we call the day's life. But the social proc­
ess is something more than a mere aggregate of the Ufe-
processes of individuals. For the lives of individuals do 
not run along like so many parallel streams, each im-
touched by the other. There is a constant interplay of 
life upon life, a constant interlinking of destiny to des­
tiny, a constant interlocking of force to force until the 
currents of the great social stream are all woven together 
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Hke a great network of capillaries. And, just as an ani­
mal is more than the sum of its organs, because through 
them it has life, so society is more than the sum of its 
individuals, because out of their interrelations it has 
spirit, life—Zeitgeist. 

This Zeitgeist is more than an expression of the life or 
spirit of society; it is in turn an organizing, unifying 
Necessity for factor, tending to bind society together and 
an organizing to mould individuals after one common so-
factor. ^j^j purpose. For society does not just 
happen to hold together in the working out of a common 
social Hfe and purpose, any more than the particles of 
the earth merely happen to stick together instead of fly­
ing separately out into space. Each requires an integrat­
ing, organizing force suited to the requirements of its 
own particular realm. The result of this unifying social 
force is an organic society, whose watchwords are unity 
and progress. 

The bond which holds society together in one unitary 
process is not homogeneous and simple, but is marvel-
The social lously complex. It has its rise in the mul-
bond a subjec-"" tiplicity of"interrelations at all the mul-
tive principle, ^jpj^ ^^^^^^ ^^^^^ ^^^ touches life in the 

social process. The unifying bond comes from within, 
and not from without; it is implanted in the nature of 
man, and not forced upon him as an afterthought. It 
is not, therefore, governments, nor armies, nor such nat­
ural barriers as mountains or oceans, that hold society 
together; but rather an organizing, teleological, sub­
jective principle working in the individual. This prin­
ciple expresses itself more or less blindly in the earHer 
stages of social development, and has not even yet risen 
fully to consciousness in man. 
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Various attempts have been made to discover the nat­
ure of this social bond, and to formulate it imder one 

comprehensive term. Some have conceived 
fociS bdid!*' force as the great unifjang principle ;̂  peo­

ple are held together only because of the 
strong hand of those in power over them. Others have 
said that it is economic necessity; man cannot success­
fully cope with the forces of nature and secure for him­
self a living from the earth except in co-operation with 
other men. Others look upon religion as the tie that 
binds all together; the thought of an overruling provi­
dence and our common dependence and common des­
tiny weld us into a unity. Others say that thought is the 
great bond; we are held together by the fact that we 
conceive our world in its meanings and reaHties, and our 
relations to them in the same light. Others have made 
very plausible the claims of like-mindedness as the unify­
ing element; it is the fact that we are alike, the fellow 
feeling that comes from being "members one of anolher," 
that holds us together. Still others advocate the thought 
of a common good as the welding force; there is a com­
mon element somewhere in the nature of men, a com­
mon "good" conceived by each as the coveted goal to­
ward which all are striving, and man has in him enough 
of divinity to impel him to service and sacrifice for others, 
that all together may attain the goal. 

To which of these views shall we hold? Is it true that 
there is one great integrating force in society which is 

so much stronger than all other unifying 
a compTex. °° forces that it can be selected from among the 

others as the most fundamental? Is there 
a keystone to the social structure which, if withdrawn, 
will cause the whole to tumble? We shall probably be 
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nearer the truth if we say that all the forces mentioned, 
and many others besides, are fundamental to social 
unity. The social process is so complex, and Hfe touches 
Hfe at so many points, that "no" single bond could tie 
milHons of individual Hfe processes up into one great co­
herent social stream; it must rather be a network of 
forces, each^exertingits influence upon the individuals 
to whom this force most appeals. 

For not aU individuals are equally influenced by social 
forces. What may serve to draw one into the social proc­

ess as a contributor to the general welfare 
socidbond* may leave another imtouched. Beyond 
varies for doubt there are individuals whose hand 
peol̂ es'! ^"^ would be against society were it not for 

the fear oi force. There are others who co­
operate chiefly from economic necessity. Others are ap­
pealed to by reHgion; others by the feeling of Hke-mind-
edness; and still others by the ideal of a common good. 
Not only does this truth hold for individuals, but for 
societies as well. Indeed, it is probable that each of the 
forces mentioned has been the chief force in turn at dif­
ferent stages of social development; and all are in some 
degree operative in any organized society. Without at­
tempting to arrange these forces in a hierarchy, it is evi­
dent to aU who accept the spiritual as the highest form 
of evolution in man, that force and economic necessity 
belong to a lower stage of social development than Hke-
mindedness and the ideal of a common good. The social 
bond is itself a product of social evolution, and hence of 
necessity keeps pace with the progress of society. 
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/ / . The Contribution of Society to the Individual 

The individual and society are but the two aspects of 
one great unitary fact. This fact is life; and Hfe is not a 
The life-process thing, but a process. The Hfe-process may 
the funda- be viewed from either one of its two aspects, 
mental fact. ^^ individual or the social. The milHons 
of individual Hfe-processes unite, intermingle, and play 
upon each other to produce the social process; the social 
process includes, moulds, and gives significance to the Hfe-
process of the individual. While there is, therefore, but 
the one great central fact of Hfe, sweeping on in its end­
less generations, these two aspects do exist, and the Hfe-
process can best be described in certain of its aspects 
from the individual standpoint, and in others from the 
social. Let us now proceed to consider some of the social 
influences most important in shaping the Hfe of the in­
dividual. What are the chief contributions of society to 
the individual? 

Society suppHes the medium in which the individual 
develops. The old problem of the priority of the hen 

or the egg has had for its philosophical 
m*ediimî hi * descendant the question of the primacy of 
which the society or the individual. But, fortunately 
dCTeiop̂  for our present study, we do not need to 

solve this insoluble riddle. For it will be 
granted that organized society, with its specialized ac­
tivities, its multipHcity of institutions, its traditions and 
standards, does not exist prior to individual activity, but 
is rather the product of it. But, on the other hand, for 
any particular individual, society exists first. For the 
individual at birth finds himself in a society already or-
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ganized and carrying on its multiform activities. The 
very family of which he is a member is social rather than 
biological in its origin and nature. Social conventions 
surround his birth, give him his name, dictate his dress, 
determine how he shall eat, select the language he shall 
speak, and specify the nature of his education. He con­
forms to social standards set up before he was born, 
shapes his views in accordance with a reHgious creed he 
did not make, chooses among poHtical principles already 
formulated, and selects a vocation from among many or­
ganized lines of activity. He follows the social customs 
in wooing his mate, is married by whatever form of cere­
mony society dictates, and is finally buried in accord­
ance with social traditions. In fact, he does as other 
people do because that is the natural way and the best 
way to do. Society touches his life at every point, 
prodding him to activity here, restraining him there, 
providing him with opportunity, and loading him with 
responsibiHty, rewarding him, punishing him, and sup­
plying him with a whole system of checks and balances. 
The individual could no more Hve his Hfe outside the 
medium of society than he could outside the medium of 
air. 

Society stimulates the individual to activity. The mo­
tive power which drives to activity and worthy achieve-
Society acts (2) ™^^t exists within the individual, but the 
as a stimulus clutch is thrown OH by social forces. Men 
to activity. j^^g^ ^^ paced if they are to reach the limit 
of their powers. None would come to their best, and 
few even to mediocre, achievement were it not for the 
pressure of necessity. 

One of the most immediate and pressing forms of ne­
cessity is the economic, the necessity of securing food, 


