


FOREWORD 

It is an honor for me to welcome you to the first Texas Tech Arts and 
Humanities Graduate Research Conference. It is also my happy 
responsibility to acknowledge the many talented students and 
dedicated faculty members who have made this important conference 
possible. The quality of the submissions and the selections presented 
is remarkable. They make a very strong statement about the high 
caliber of teaching and learning at Texas Tech University. I also 
extend the appreciation of the entire Graduate School to the 
dedicated group who envisioned this conference and organized the 
many details required to be certain of its quality and success. 

 

As one who studies and treasures the arts and humanities, I know 
how critical they are to civilized survival in this frightening, always 
frenzied and increasingly complex time in which we live. Like the 
poet, I find myself sometimes exasperated with a world that is “too 
much with us late and soon.” Especially at those times, I am grateful 
for the solace and clarity that come from the insights provided by the 
humanities and the joy and wonder that are the gifts of the creative 
and performing arts. 

 

I hope that this conference will enable many lives to be touched by 
the richness the arts and humanities can offer. To all of you who are 
a part of this endeavor, I offer my sincere thanks for the gift you have 
given to the entire Texas Tech family and its community. 

Dean Peggy Miller 
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PANEL: CRITICAL HISTORICISM 

The Modernist Mythic Melville 

Christine Kitano—English Literature 

Abstract 

The resurgence of interest in Herman Melville at the 
centenary of his birth in 1919, often called the “Melville Revival,” 
coincides with the height of Modernism, and scholars since have 
seen Melville as a precursor of Modernism. His use of narrators with 
varying degrees of reliability, stream-of-consciousness narration, a 
fascination with language for language's sake, and perhaps most 
importantly, the use of allegory and myth to imbue meaning, can all 
be read as part of Melville's Modernist aesthetic. This paper looks 
specifically at the Modernist constructions of a mythic Melville, 
beginning with a brief examination of the “Melville Revival” in the 
1920's and its roots in Modernism, then at how Melville's Modernist 
aesthetics as read by D.H. Lawrence and E.M. Forster influence the 
American poet Hart Crane. Ultimately, I aim to demonstrate how 
Crane utilizes Melville as mythic predecessor. T.S. Eliot, in his 
review of James Joyce's Ulysses, described the “mythic method” as a 
way to “give shape and significance to the immense panorama of 
futility and anarchy which is contemporary history.” Lacking a great 
American myth, American Modernist poets turn to Melville. The 
Modernist-constructed archetypal Melville, then, becomes a myth 
that undulates beneath the current of Modern poetics. 
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Gonzalo Torrente Ballester and the New Historical Novel in 
Late Twentieth-Century Spain 

Keith Anthis—Spanish 

Gonzalo Torrente Ballester (1910-1999) was one of the 

leading literary figures of Spain in the Twentieth Century. His vast 

literary oeuvre currently enjoys renewed interest thanks in part to 

celebrations of the author's centennial in 2010. Torrente, a literary 

critic and history professor by trade, experienced the Spanish Civil 

War (1936-1939) and the over three decades of dictatorship by 

Francisco Franco which followed it. During this time, Torrente found 

himself unable to criticize the regime for fear of retribution. 

Therefore, he resorted to criticizing problems in modern society by 

treating the subject allegorically; this often entailed literature set long 

ago in a far-off place (whether mythical or imaginary). Torrente, an 

intellectual follower of Don Quijote author Miguel Cervantes, filled 

his literature with humor (including parody and irony) as well as 

oblique references to Spain’s historical past and present in an effort 

to debunk the self-aggrandizing national myth, or “official history,” 

created by the Franco regime.  As Stephen Miller (1990) has astutely 

commented: 

His [Torrente’s] main characters, maybe 

much like Torrente himself prior to, 

during and following the [Spanish Civil] 

War, cannot escape the climate which 

produced the War or the need to make 

their way in post-war society, but the 

War and its issues are only two more 

veritables in their lives. (p. 151) 
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This paper will discuss works by Torrente which fit the 

classification of the New Historical Novel, and their significance to 

studies of the Spanish Civil War and Franco dictatorship. 

A new sub-genre of literature, the New Historical Novel 

began to appear in the literature of Spanish-speaking countries during 

the final decades of the Twentieth Century. It is characterized by a 

questioning of “official history” and historiography, and often treats 

certain moments of the historical past by inserting real historical 

figures in the middle of a story populated by fictional characters. 

Authors of the New Historical Novel seldom treat history or its 

propagators with much respect, preferring to insert anachronisms and 

other “errors” in their "literature in order to criticize social customs 

and attitudes not only of the historical time depicted in their 

literature, but of the present day as well. 

Seymour Menton has commented on the New Historical 

Novel in Latin American literature in what might be the first work to 

analyze this literary genre as it applies to literature written in 

Spanish. In Latin America’s New Historical Novel (1993), Menton 

develops a definition for, and the origins of, the New Historical 

Novel in Latin American fiction. Menton observes that, “In the 

broadest sense, every novel is historical since, in varying degrees, it 

portrays or captures the social environment of its characters, even the 

most introspective ones” (p. 15). Menton lists six characteristics 

which commonly occur in New Historical Novels produced in Latin 

America during the second half of the Twentieth Century (Menton is 

careful to point out that novels do not have to contain all six 

characteristics to be considered examples of the New Historical 

Novel): 
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1. The subordination, in varying degrees, of the mimetic re-
creation of a given historical period to the illustration of 
three philosophical ideas, popularized by Borges and 
applicable to all periods of the past, present, and future [. . .].  
[T]hese ideas are (a) the impossibility of ascertaining the true 
nature of reality or history; (b) the cyclical nature of history; 
and (c) the unpredictability of history—that although history 
tends to repeat itself, occasionally the most unexpected and 
amazing events may and do occur. 

2. The conscious distortion of history through omissions, 
exaggerations, and anachronisms. 

3. The utilization of famous historical characters as 
protagonists. [. . .] 

4. Metafiction, or the narrator’s referring to the creative process 
of his own text. [. . .] 

5. Intertextuality. [. . .] 

6. The Bakhtinian concepts of the dialogic, the carnivalesque, 
parody, and heteroglossia. (pp. 22-24; italics belong to 
Menton) 

One important distinguishing characteristic employed by 

Menton in his groundbreaking study on the New Historical Novel in 

Latin America focuses only on novels treating “a past not directly 

experienced by the author” (p. 16). Several works of literature 

published by Torrente take place in a distant or even mythical past, 

dealing with situations of the Twentieth Century in a more 

allegorical fashion. This distance from Torrente’s own lifetime, 

whether temporal or otherwise, makes these works perfect candidates 

for analysis incorporating Menton’s study on the New Historical 

Novel. 

The New Historical Novel has not been examined as much 

in Spain as in Latin America, and it seems to have appeared in Spain 

only after Franco’s death in 1975. Most notably, several novels with 

characteristics of the New Historical Novel began to appear in the 
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wake of celebrations of the 500th anniversary of Columbus’s voyage 

to the New World in 1992. However, given the number of 

characteristics of the New Historical Novel which coincide with 

Torrente’s literature—even some of his earliest publications—Janet 

Pérez (2010) argues that the author’s literature at least qualifies as a 

precursor to this recent literary sub-genre. Pérez explains Torrente’s 

dual role of historian and author as one of the reasons the Galician 

writer often represented contemporary history and society in his 

literature. She then cites Seymour Menton’s book, Latin America’s 

New Historical Novel (1993), as well as Fernando Aínsa’s essay, “La 

nueva novela histórica latinoamericana” (1991) [“The Latin 

American New Historical Novel”], to support her argument that 

Torrente’s literature fits within the parameters of the New Historical 

Novel. Pérez also provides a long list of characteristics of the New 

Historical Novel which appear in the literary works of Torrente. 

These characteristics include the presence of actual historical figures 

in literature, interactions between historical and fictional characters, 

a challenging of so-called “official history” and the process by which 

it is created, frequent use of irony, parody, intertextuality, 

metafiction, presence of Bakhtinian elements like heteroglossia and 

the carnivalesque, re-writing of history, non-linear flow of time, and 

use of pastiche (p. 184). Pérez then adds to this list, stating that in 

Spain as well as in Latin America 

añaden con frecuencia la defensa de las 

minorías, la denuncia de las injusticias, 

así como elementos repetitivos 

insertados para ilustrar cómo los abusos 

del pasado siguen en el presente. (p.185) 

[frequently add the defense of 
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minorities, the denunciation of 

injustices, as well as repetitive elements 

inserted to illustrate how the abuses of 

the past continue in the present] 

Most important, however, Pérez adds characteristics 

particularly pertinent to Torrente to the typology of the New 

Historical Novel she cites, including the invention of apocryphal 

archives and documents, and the contrast between characters’ inner 

vanity or egotism and their reputedly virtuous actions, which are 

often anything but virtuous (p. 185). 

Torrente’s short story, “Gerineldo” (1944), takes place 

during the times of Charlemagne, and parodies the process of myth 

creation. In this short work, what begins as a punishment for the 

protagonist evolves into something very different, thanks to the 

deliberate falsification of events in which he has participated. 

Misinformation supplied by the character himself does nothing to 

clarify what has really happened. The short story begins as Gerineldo 

is found in flagrante with the King’s daughter. As punishment, he is 

given the choice either to be executed or to be sent off to war (where 

it is presumed he will die or return disgraced). Much to his 

punishers’ chagrin, not only does Gerineldo survive, but he decides 

to invade a peaceful neighboring kingdom, massacring all he finds 

and committing horrible acts. However, the reports he sends home 

portray him as having valiantly fought against savage invaders, thus 

saving the kingdom from annihilation. Upon returning home, the 

public greets him as a hero. This puts the King in a difficult position, 

since his refusal to acknowledge Gerineldo’s deeds publicly would 

cause him to lose favor with his subjects. Thus, the King allows his 

daughter to marry Gerineldo as a “reward.” 
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El golpe de estado de Guadalupe Limón (1946) [“The coup 

d’état of Guadalupe Limón”] comprises a daring representation of 

the Franco dictatorship in Spain during its early years. Torrente’s 

first novel, Javier Mariño (1943), had been removed from bookstores 

by Francoist censors because of its exploration of themes deemed too 

risqué by the regime. Thus, Guadalupe Limón became even more of 

a risk for its author to undertake. The setting of the novel is in a 

fictitious Latin American country during the 1820s, coincidentally, 

the very point in history in which many Latin American countries 

were winning their independence from Spain. As explained by Janet 

Pérez (1989), the novel “alludes by its very ambientation [setting] 

and chronology to the [Spanish] empire’s disintegration” (p.352). 

The dictator portrayed in Guadalupe Limón is supposed to be 

reminiscent of the title character of the novel Tirano Banderas 

(1926) [Tyrant Banderas, 1929], by Ramón María del Valle-Inclán. 

In both novels, the dictator is represented in the worst way possible, 

a grotesque figure of decay about to reach the end of his reign. 

Furthermore, Guadalupe Limón explores the process of 

mythification: “first of the country’s murdered liberator, Clavijo, and 

later of the heroine, Guadalupe, who becomes the martyr of the 

revolutionary movement” (Pérez 1992: 137). This could represent the 

“martyr” figure José Antonio Primo de Rivera, founder of Falange 

who was executed during the Spanish Civil War, against the “savior” 

figure of Franco who emerged victorious from the same war. 

Furthermore: 

Such themes are clearly seditious and 

potentially dangerous for the writer but 

less so than an even more explosive 

parallel: the novel’s major event is a 
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revolt against a tyrannical dictator who 

has led a military uprising against the 

lawfully constituted government of the 

republic. The reflection of Franco’s 

revolt against the Spanish republic could 

hardly be more evident. (p. 137) 

If Francoist censors did not notice the significance of the 

time and place of Guadalupe Limón, they most certainly also failed 

to recognize the clear similarities between the dictator of Guadalupe 

Limón and Franco and the Franco regime. 

Crónica del rey pasmado (1989) [trans. The King Amaz’d: 

A Chronicle, 1996] takes place in Spain during the Seventeenth 

Century, and revolves around the young, naïve monarch’s desire to 

see his Queen naked. Though this may seem like a laughable subject 

matter, the reader is reminded that social customs of the time differed 

greatly from those of today. Torrente makes great use of parody and 

satire in his illustration of members of the historical Spanish court, as 

well as the way in which various characters respond to the situation 

at hand. The characters of Crónica represent a much less 

scientifically-enlightened time, during which people would base their 

observations on superstition and beliefs in the existence of magic, 

witchcraft, demons, and monsters rather than logic. Consequently, 

they readily accept when members of the Church explain that the 

King is under the influence of the Devil in wanting to see his royal 

spouse in the nude—an action which would bring about the demise 

of the country—rather than acknowledge that to do so is just a part of 

human nature. Referring to the novel as “una sutil parodia de la 

novela histórica” [“a subtle parody of the historical novel”], Ángel 

Basanta (1997) states that Crónica offers 
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una sucesión de pintorescas estampas 

rebosantes de gracia y comicidad, en las 

cuales se despliega una hilarante 

procesión de nobles, prostitutas, frailes, 

monjas e inquisidores sorprendidos en 

un agridulce enredo vodevilesco sobre 

los claroscuros de la católica España de 

la decadencia. (p. 122) [a succession of 

picturesque images brimming with 

humor, in which is unfolded a hilarious 

procession of nobles, prostitutes, friars, 

nuns, and surprised inquisitors in a 

bittersweet vaudevillesque plot about 

the various contrasting facets a decadent 

Catholic Spain] 

However, the reader of Crónica must first recognize the 

parody Torrente makes—both of the royal Spanish court and of the 

literary convention of the historical novel—before dismissing the 

novel as an insipid bedroom comedy. 

The problem Torrente explores in Crónica occurs when 

people in power (i.e., the Church and aristocracy) try to exploit 

popular superstition and credulity to their advantage, pushing their 

own agenda even when it means they must supplant the will of a very 

young and inexperienced King. This could very well mirror the 

version of history crafted by Francoist historiographers, suggesting 

that Franco had saved Spain from collapse by emerging victorious 

from the Spanish Civil War. As Franco’s version of recent historical 

events was the only one allowed to be broadcast to the public, it was 
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impossible to contradict the claims it made. Mechthild Albert (2010) 

ponders this possibility, stating that in Crónica Torrente 

nos da una visión “intelectualizada,” 

personalizada y matizada de la 

Inquisición, visión “desde dentro,” tal 

vez tributaria de la larga experiencia del 

autor bajo un régimen dictatorial. Pues 

esta reunión de “fantasmas,” ¿no podría 

leerse tal vez como parábola del tardo 

franquismo, cuando, a excepción de 

unos exaltados, la mayoría de los 

dirigentes ya no creían apenas en el 

sistema que representaban? (pp. 21-22) 

[gives us a detailed, personalized, and 

“intellectualized” vision of the 

Inquisition “from within,” perhaps 

owing to the long duration of a 

dictatorial regime experienced by the 

author.  Therefore, could this reunion of 

“ghosts” not be read as a parable of the 

late Francoism when, with the exception 

of the highest-ranking officials, the 

majority of the regime’s followers had 

ceased to believe in the system they 

represented?] 

Considering the various manners in which Torrente has 

represented the Spanish Civil War and the Franco dictatorship of the 

Twentieth Century, it is not difficult to conclude that the Galician 

author could be using the historical context of Seventeenth-Century 
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Spain as a thin veil obscuring allusion to the more contemporary time 

frame. In addition, as Albert has insinuated, the Spanish Inquisition 

serves as one of the greatest possibilities for drawing parallels with 

postwar Spain, particularly concerning the horrible injustices those in 

power committed toward the rest of Spain. 

One important commonality in Torrente’s literary works 

discussed above is their tendency to contradict or subvert many of 

the national myths created and maintained by the Franco regime 

following the Spanish Civil War. As a historian and a history teacher, 

Torrente always dedicated his energies to reflecting a faithful 

representation of the world around him, at the same time as he 

rejected versions of history which he knew were false. Torrente took 

great risks to publish many of these works under a harsh fascist 

dictatorship. In creating an irreplaceable testimony of his time, the 

Galician writer has cemented his status as one of the leading literary 

figures of Spain of the Twentieth Century. 
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Chopin and Affect: Op. 28 Prelude 

Hang Nguyen—Music History and Literature 

With many Romantic composers, it is common to relate 

programmatic associations of nature or other aspects of the 

humanities to a given composition. Frédéric Chopin’s Op.28 

Preludes, the “Raindrop” Prelude in D-flat Major in particular, 

evokes an image where listeners would like to believe that a storm 

was the prime influence. As Chopin was known to barely document 

his personal life, it is convenient to presume that his compositions 

were emotionally derived. There are contemporary accounts such as 

this, from Hippolyte Barbedette, declaring that Chopin was 

constantly miserable from his illness and enjoyed being in that state: 

“I do not hesitate to say it will be dangerous. Chopin was a sick man 

who enjoyed suffering, and did not want to be cured. He poured out 

his pain in adorable accents—this sweet melancholy language which 

he invented to express his sadness” (Higgins, 1973, p. 92). If this was 

a fact, it would lead one to believe that extreme emotions had 

influenced the approach to his compositions. I will suggest that, in 

the Op. 28 Preludes, Chopin is drawing upon neo-Renaissance 

concepts of affect in order to organize key choices. This study 

demonstrates the possibilities for applying contextual interpretations 

to works conventionally understood as 'absolute', suggesting that a 

composer's decision to emulate music of the past could itself carry 

programmatic connotations. 

The methodology of this study will consist of the accounts 

of Chopin’s closest friends and colleagues during his composition of 

the Preludes. Letters, diaries, biographies, critiques, and commentary 

from George Sand, Franz Liszt, and Robert Schumann will be 
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evaluated. The use of other scholars’ analyses of the Preludes will 

prove to be reliable when searching for discrepancies on historical 

context. The consideration of Chopin’s personal Pleyel pianoforte 

will allow further understanding of the affects that resulted from 

working with this particular instrument. The study of key 

characteristics from the eighteenth and nineteenth centuries will also 

be taken into account in order to find any correlations between its 

uses with the composer. 

Chopin’s Preludes were based on Bach’s WTC, which was 

more formulaic in its construction. Chopin borrows the arrangement 

of the twenty-four keys from Bach, but he composed his preludes 

representative of nineteenth century aesthetics. What separates 

Chopin’s preludes from Bach’s is that the nineteenth century prelude 

was considered a small form or miniature. Chopin’s Op. 28 were 

shorter and considered less developed pieces in comparison to his 

previously published larger forms, his Etudes set. Most of the 

Preludes follow a simple ternary form but are all eclectic in style, not 

necessarily having a connection to the proceeding one (Higgins, 

1973). Doing so, Chopin breaks away from the tradition of the once 

universally understood form of the prelude, which was didactic in 

nature and as a warm-up prior to private concerts in the German 

tradition, while Chopin’s transcends into a solo concert piece. As a 

result there were mixed reactions upon Op. 28’s publication in 1839. 

Franz Liszt, commented that Chopin’s Preludes were:  

compositions of an order entirely apart: 

they are not merely, as the title would 

indicate, introductions to other 

morceaux… Admirable for their variety, 
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the labour and learning with which they 

abound are appreciable only by the aid 

of a scrupulous examination; everything 

seems fresh, elastic, created at the 

impulse of the moment, abounding with 

that freedom of expression which is 

characteristic of works of genius 

(Higgins, 1973, pp. 91-92).  

A reaction that was more critical in contrast would be that of 

Schumann’s: “The Preludes are strange pieces. I confess I imagined 

them differently, and designed in the grandest style, like his Etudes. 

But almost the opposite is true: they are sketches, beginnings of 

Etudes, or, so to speak, ruins, eagle wings, a wild motley of pieces” 

(Higgins, 1973, p. 91). It is safe to say that many critics were 

mystified as to why Chopin called the Op. 28 set “Preludes.” For the 

most part, many critics were in agreement that each piece had 

portrayed its own individuality. 

In regards to the emotions and moods claimed to be 

portrayed in this opus, the key characteristics at the time could have 

been an influential part of his compositional process. The most 

predominant romantic writer on key characteristics in the nineteenth 

century was C.F.D. Schubart. His treatise, published in 1806, was the 

most influential on nineteenth century aesthetics (Steblin, 2002, p. 

115). Schubart’s treatise covered major and minor key characteristics 

in which each contained his personal visual descriptions. 

When applying Schubart’s key characteristic to the 

“Raindrop” Prelude in D-flat major, the key D-flat is described as “a 

leering key, degenerating into grief and rapture. It cannot laugh, but 
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it can smile; it cannot howl, but it can at least grimace its crying.—

Consequently only unusual characters and feelings can be brought 

out in this key” (Steblin, 2002, p. 116). When the “Raindrop” 

Prelude modulates to the enharmonic key of C-sharp minor, Schubart 

describes its quality as “penitential lamentation, intimate 

conversation with God, the friend and help-meet of life; sighs of 

disappointed friendship and love lie in its radius” (Steblin, 2002). If 

we take into account Schubart’s key descriptions, it poses a 

possibility that Chopin could have approached the Preludes as a 

display of romantic affects. Schubart claimed that the use of key 

characteristics is what makes music so powerful and effective 

(Steblin, 2002, p. 120). 

Now, the myth of how Prelude no. 15 received the title 

“Raindrop” will be discussed. In 1838, Chopin, George Sand and her 

two children traveled to the Balearic island of Majorca. When they 

arrived at Majorca, the four moved twice, from Palma, to Son Vent, 

and finally to a house in Valldemosa, where they would spend a 

harsh winter which decreased their overall health. A large rainstorm 

made its way, and according to a diary entry from George Sand, she 

had returned from an outing, and it was then that she heard Chopin 

playing a prelude with a repetitive motive with which she associated 

with the rain falling. However, Chopin denied any influence of the 

rain with the composition he was playing. This may have been true 

on his part since Chopin was not widely known to directly refer to 

nature or any external influences in his work. 

Other discrepancies with the piece Chopin played was that 

Sand did not designate the specific key or number, resulting in 

multiple possibilities of which prelude with a repetitive motive was 
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played, such as: no. 2 in A minor, no. 4 in E minor, no. 6 in B minor, 

or no. 15 in D-flat major (Higgins, 1973, p. 5). Additionally, there is 

a discrepancy with the compositional dates of the Preludes. In 1957, 

Maurice J.E. Brown, outlined a chronological order for the Preludes. 

Only the Preludes with asterisks contain a definite compositional 

date, while the remaining is tentative.  

Table 1: Chronology of Chopin’s Preludes, according to 

Maurice J.E. Brown (Brown, 1957, p. 424). 

1836 
No. 7, A major* 

Autumn 1835 – October 
1838 
No. 3, G major 
No. 8, F sharp minor 
No. 12, G sharp minor 
No. 13, F sharp [major] 
No. 15, D flat major 
No. 24, D minor 
No. 6, B minor 
No. 9, E major 
No. 16, B flat minor 
No. 19, E flat major 
No. 22, G minor 
No. 23, F major 
No. 5, D major 
No. 11, B major 
No. 14, E flat minor 
No. 18, F minor 

1837 
No. 17, A flat major* 
No. 20, C minor 

October 1838 – January 
1839: at Majorca 
No. 2, A minor* 
No. 4, E minor* 
No. 10, C sharp minor* 
No. 21, B flat major* 
No. 1, C major 
 

According to Brown, the Prelude in D-flat major was 

composed before Chopin’s trip to Majorca. Although this evidence 

proves that he may not have composed no. 15 in Majorca, he could 

have just been performing it during a final revision. Over time, more 
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theories developed as to which exact pieces were composed in 

Majorca. In 1977, Bernard Gavoty translated from a French edition 

of Frederic Chopin, written by Martin Sokolinsky, that “in Mallorca 

Chopin revised, not composed, his Preludes” (Gavoty, 1977, p. 222). 

In 1980, although the definite Prelude played at Majorca is still in 

question, William G. Atwood states that the “candidates for the 

honor have included: no. 6 in B minor, no. 8 in F-sharp minor, no. 15 

in D-flat major, no. 17 in A-flat major, no. 19 in E-flat major and no. 

20 in C minor” (Atwood, 1980, p. 119). In 1998, Eleanor Bailie 

stated that “recent evidence suggests that at least some (numbers 4, 5, 

7, 9, 10, 14, 16, and 18) were actually written in Mallorca (and not 

numbers 6 or 15, both contenders, vide George Sand, for the title of 

‘Raindrop’). The whole set was then polished and fine-tuned in 

Chopin’s usual meticulous manner” (Bailie, 1998, p. 69). We will 

probably never know exactly when and where each piece was 

composed, but this does point us to the direction that Chopin did not 

compose them in a specific order within the span of 1835-1839, after 

all even the first Prelude in C major was composed last! Due to the 

seemingly random compositional order of Op. 28, could Chopin have 

possibly composed in a designated key due to his state of mind at the 

time? 

During Chopin’s stay in Majorca, it is hard to believe that 

his illness did not have an impact on his compositions. In a letter to 

his editor in Paris, Julian Fontana, Chopin wrote that his “illness may 

have done harm to the Preludes” (Gavoty, 1977, p. 218). Because the 

compositional order of the pieces were sporadic, it would be 

convenient to assume that Chopin did indeed rely on his current state 

of mind to dictate what key to work with on a particular day, as well 

as a source of inspiration. According to George Sand, Chopin would 
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fuss about the smallest inconveniences, but when it came to the worst 

moments, especially due to his illness, he would keep everything he 

felt to himself.  

Each prelude is believed to have represented a distinct mood 

in miniature, opening the possibilities of expressivity in Chopin’s 

time and to portray “a certain frame of musical attitude or mind” 

(Kresky, 1994, p. xiv). This possible implication, which may cause 

Chopin to roll in his grave, prompted nineteenth century conductor 

Hans von Bülow (1830-1891) to ascribe a specific title to each 

Prelude. But is this what Chopin had intended for the future? 

Table 2: Chopin’s Op. 28 Preludes with von Bülow’s 

assigned descriptive names (Paul, 2011, Preludes). 

1. C major - Agitato (Reunion) 
2. A minor - Lento (Presentiment of Death) 
3. G major - Vivace (Thou Art So Like a Flower) 
4. E minor - Largo (Suffocation) 
5. D major - Molto allegro (Uncertainty) 
6. B minor - Lento assai (Tolling Bells) 
7. A major - Andantino (The Polish Dancer) 
8. F-sharp minor - Molto agitato (Desperation) 
9. E major - Largo (Vision) 
10. C-sharp minor - Molto allegro (The Night Moth) 
11. B major - Vivace (The Dragonfly) 
12. G-sharp minor - Presto (The Duel) 
13. F-sharp major - Lento (Loss) 
14. E-flat minor - Allegro (Fear) 
15. D-flat major - Sostenuto (Raindrop) 
16. B-flat minor - Presto con fuoco (Hades) 
17. A-flat major - Allegretto (A Scene on the Place do 

Notre-Dame de Paris) 
18. F minor - Molto allegro (Suicide) 
19. E-flat major - Vivace (Heartfelt Happiness) 
20. C minor - Largo - C minor (Funeral March) 
21. B-flat major - Cantabile (Sunday) 
22. G minor - Molto agitato (Impatience) 
23. F major - Moderato - F major (A Pleasure Boat) 
24. D minor - Allegro appassionato (The Storm) 



20 

Another easily missed aspect of Chopin was his sense of 

spirituality. He took his beliefs to his grave where none of his closest 

friends were aware of it, with the exception of George Sand (Glinski, 

1963, p. 29). The roots of his religion, Roman Catholicism, trace 

back to his mother’s teachings instilled in him as a child. Although 

we do not have concrete evidence of his faith, Sand was the sole 

source in whom he confided and with whom he had conversations 

about religion. Although Chopin would not allow his beliefs to be 

known to the public, a letter from one of his servants, Jan, had 

attested to Chopin’s spirituality. 

According to Matteo Glinski, Chopin longed for 

“purification and consolation,” for he was dissatisfied with himself in 

terms of his immature level of handling relationships (Glinski, 1963, 

p. 34). Liszt attests that Chopin would use music as an outlet to instill 

his inner conflict as if in prayer, in hopes of reaching a consensus 

with God. In contrast, Dr. Ludwig Bronarski states that “Chopin was 

far from intending to imitate sacred music; what was dear to his heart 

was to create an atmosphere expressing the states of mind of 

resignation and meditation” (Glinski, 1963, p. 56). As many moods 

as there are in the Preludes, there are equal amounts of interpretation 

(Kresky, 1994, p. xviii). It could be possible that Chopin did this 

purposefully, in order for us to critique the piece without any bias. 

However, Glinski stresses that Chopin’s inner conflict serves as the 

predominant leitmotif to all of his music and compositional style, 

only to be fully understood if we are able to tackle the enigma that is 

his secret inner life (Glinski, 1963, p. 61). 

A final aspect to consider would be Chopin’s preferred 

instrument, the Pleyel pianoforte. Chopin had an affinity to the 
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instrument, claiming that it had the most beautiful sound. Chopin’s 

love for the quality of the sound from the Pleyel was also because of 

the uniqueness of the instrument itself in which every delicate 

nuance would be transferred from his fingers to the hammers. Even 

the pedal was “less blanketing” compared to our modern piano. Due 

to the advanced pedaling technology with the modern piano, we have 

to work and listen harder “to find the fine pianissimo which [was] 

native to the early instrument” (Glinski, 1963). Due to Chopin’s 

preference of the Pleyel, the unique quality and timbre were 

inspirations for his compositions (Higgins, 1973, p. 75). 

For the amount of Preludes in Chopin’s Op. 28 that express 

a variety of emotion there may be just as many conclusions to be 

deduced from this study. Chopin as a revolutionary and progressive 

artist, his Preludes displayed the transcendental qualities of the 

smaller form. With the influence of Bach’s WTC, Chopin used a 

previous work as a model, and with Mozart as his idol for producing 

a beautiful melody, such was produced and exploited through his 

preferred instrument, the Pleyel pianoforte. As a progressive artist, 

he broke the tradition of the prelude as an improvisatory and mood-

setting piece, and transformed it into a solo concert piece that still 

elicited a mood at an intimate level. Additionally, this 

progressiveness could lead to accessibility: regardless of musical 

talent or ability, the associations embedded in the piece—from 

emotional content to a picturesque landscape—are something 

audiences are capable of understanding without a program. From the 

mixed reactions of his fellow colleagues and contemporary 

audiences, the modern audience is more accepting of the 

transformation of the loosely formed and improvisatory prelude to an 

individual concert piece. This change of our understanding of form is 
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important to the larger musical world in that what was once 

perceived as a didactic work can easily be transformed into an 

expressive piece. Chopin’s personal intent with his work displays the 

importance of originality in order to place one’s imprint in time and 

to be a progressive artist in his time, even if he himself was unaware 

of the ramifications. 
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PANEL: THE MANICHAEAN REALM: PHYSICAL AND 
PHILOSOPHICAL 

Notions of Heaven and Hell in "Huis Clos" by Jean Paul 
Sartre 

Rebecca Hallford—Romance Languages 

Abstract 

If life offers few guarantees, death remains an undeniable 
certainty which can bring people together across backgrounds and 
religious beliefs. In Huis Clos by Jean-Paul Sartre, three characters 
are locked in a room which is a metaphorical representation of Hell. 
They discuss the great mystery of death, and the ideas of heaven and 
hell. Their experience sheds light on questions which haunt human 
existence. Is there life after death? Do heaven and hell truly exist? 
Since Sartre's characters cannot know with certainty that which is 
only a slight possibility, they do not necessarily provide definitive 
answers to these questions. Yet they bring a new point of view to the 
reader by providing the basis for a reflection on life and an inquiry 
on the subjective basis of "truth." In Huis Clos, Sartre demands: what 
is the point of life, and if man lives to accomplish a goal on this 
earth, is there a goal to be accomplished after death? Many religious 
texts share a common view on life after death; the soul enters into 
either heaven or hell. While each religion may define the two places 
differently, the requirements to enter either remain the same: good 
people go to heaven, bad people go to hell. Through references to the 
Bible, the Quran, and Greek mythology, I will first establish a 
baseline for spiritual representations of heaven and hell. I will then 
compare these religious narratives with the idea of heaven and hell as 
presented in Huis Clos. Finally, I will argue that Sartre uses the 
framework of religion to further develop his existential belief that 
life is meaningless. For Sartre, hell is the state of confusion over 
uncertainty, whereas heaven becomes freedom from the confusion of 
something that man cannot understand. 
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The Relationship of Residential Lighting and Occupants' 
Behavior 

Islam Obeidat—Environmental Design 

Abstract 

Lighting is an essential component of interior design that 

provides functional and aesthetic qualities for the users of the space. 

The impact of Lighting to highlight the beauty of residential space 

according to function and distribution of selected spaces is of interest 

in this study. 

The purpose of this research is to generate a complete 

overview of residential lighting that demonstrates the relation of 

residential lighting and residents users’ perceptions. 

The question presented in this study addresses whether 

residential lighting has an effect on human behavior, which 

eventually impacts how the occupants feel comfort, safety, and 

relaxation. 

The methodology of conducting research from prior 

research involves the thematic approach in which credible scholarly 

journal articles written between 1996 and 2010 are reviewed with the 

relation of occupants’ behavior and residential lighting in mind. 

The objective of this paper is to explore-support, or nullify 

whether lighting affects human behavior in residential environments 

through the evaluation of journal articles discussing occupant 

behavior, perceptions, and energy efficiency that is impacted by 

lighting. 
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The findings suggest lighting design in residential 

environments is essential for the well-being of occupants. While 

lighting may not directly affect occupants in a noticeable way, 

evidence from research indicates that occupants are in fact influenced 

by lighting. Designers must determine occupants’ needs for light in 

every corner as appropriate to their specific family requirements, 

taking into account the activities that occur in every room of the 

house. Designing lighting should be accompanied by taking care of 

the designed environment, sensitive optical artistic inclinations, as 

well as the overall quality of lighting. 

Introduction 

Lighting is an essential component of interior design that 

provides functional and aesthetic qualities for occupants of the space. 

Residential applications of designs include lighting that is utilized to 

accommodate occupants through elements of physical and mental 

comfort. The following literature review addresses residential 

lighting according to its effects of human behavior, perceptions, and 

lighting efficiency. 

Lighting helps you to accomplish some tasks such as 

reading, sewing, cooking, writing duties, and the exercise of 

identities and other activities. Residential lighting should be 

comfortable, unobtrusive, glare-free, and with free-veiling effects. 

Problem/Question 

The question presented in this literature review addresses whether 

residential lighting has an effect on human behavior, which 

eventually impacts how occupants feel comfort, safety, and 

relaxation. 
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Method 

The methodology of conducting research for the literature 

review involves the thematic approach, in which credible scholarly 

journal articles written between 1996 and 2010 were reviewed with 

the relation of occupants’ behavior and residential lighting in mind. 

Objective 

The objective of this paper is to explore, support, or nullify 

whether lighting affects human behavior in residential environments 

through the evaluation of journal articles discussing occupants’ 

behavior, perceptions, and energy efficiency as they are impacted by 

lighting.   

Findings 

Information retrieved from journal articles indicates a 

correlation of residential lighting and human behavior, which in 

some cases influences occupants’ behavior, depending on occupants’ 

cultural and personal preferences. The evidence used to support the 

relation of lighting to occupants is shown through function, behavior, 

and energy efficiency, as described below. 

Function 

Functional and Aesthetic Lighting Design 

The functional and the aesthetic in lighting design are 

related to each other. Many of the concepts in the lighting field are 

conscious of, and curious about, the aesthetic possibilities of lighting 

design (Jay, 2002). 
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Objective criteria in lighting design are usually based on 

measured visual performance. Functional and efficient performance 

of lighting is important, but the aesthetic effect is also important, 

such as the lighting in dining, breakfast, and hall areas. Lighting is 

considered ordered when the light source layout is proportional to the 

layout of the space; while lighting is considered coherent when 

modeling or shading is even across the space (Jay, 2002). 

Designers must organize lighting according to the layout of 

the space and ensure lighting coherence when shading. They should 

create an evenly-lit space in functional areas (e.g., kitchen, dining, 

and living room) and bring in task-specific lighting if more light is 

needed in certain areas. Also, they must utilize simple lighting 

fixtures in functional areas and utilize decorative fixtures in walls 

where the luminaires are more likely to be noticed. Designers must 

light each display area from its optimal angle. Designers should lead 

the eye evenly from one area of emphasized importance to another. 

They also ought to produce dramatic appearances by creating high 

contrast lighting conditions (Jay, 2002). 

Illumination and Apparent Brightness 

Lighting brightness in residential applications can create an 

important impact on occupant behavior. Lighting temperature and 

color characteristics have an effect on apparent brightness, which is 

important for designers to consider when choosing lamps for interior 

lighting. Correlated Color Temperature (CCT), Color Rendering 

Index (CRI), Gamut Area, or chromaticity alone are not good 

predictors of brightness response because each one only describes a 

limited aspect of the lamp spectrum (Fotios, 2001). 
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Designers should know that when color temperature 

increases, the illuminance for equal brightness will decrease. They 

must use a prime color cool white fluorescent lamp (PCW) for 

greater visual clarity over a standard cool white fluorescent lamp 

(CW). HGHP and T8 lamps have an equal brightness and are 

significantly brighter than CW, WHPS, and MH lamps. Also, lamps 

with a higher CCT will be perceived as significantly brighter (Fotios, 

2001). 

Light can be measured objectively with a photometer 

providing a more precise and repeatable method than through 

subjective human vision. Retinal lighting (full field lighting) 

describes the visual responses to ambient lighting that help facilitate 

larger visual tasks. Different illuminance levels may be due to 

different photocell locations in each room, which will have a 

tendency to misrepresent the effect of the lamp spectrum in rooms 

that are matched for equal brightness (Fotios, 2001). 

Safety and Lighting 

People fall on stairs due to both the physical condition of 

the stairs (e.g., poor surface condition, objects on stairs, absent or 

poorly designed lighting). Users often practiced unsafe behavior 

(e.g., using stairs in the dark, leaving objects on stairs) when using 

stairs but they felt their precautions (e.g., counting stairs in the dark, 

no good lighting, and leaving objects only at the foot of the stairs) 

reduced the degree of risk. Designers have determined the occupants' 

perception of risks associated with stairs, and suggested ways to 

make stairs safer (Haslam et al., 2001).  

Designers should install dimmer switches or motion sensors 

on lights in stairwells in homes of occupants who may neglect to 
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light the stairs (e.g., to avoid waking up spouse). By using 

daylighting (e.g., windows) to guarantee that stairs are adequately 

illuminated during daylight hours is helpful, however ensuring that 

window placement does not cause excessive, debilitating glare is 

important (Haslam et al., 2001). 

Lighting and Age Influence Reading Ability 

The impact of age and luminance affects print legibility 

(deciphering words and letters) in homes, offices, and public spaces. 

Due to physiological changes to the eye as people age, it is important 

to provide adequate luminance in the workplace and home to 

maintain and improve work and reading performance. Understanding 

how people actually illuminate homes, offices, and public spaces can 

help determine if light levels meet standards and can assist users 

investigating disorders influenced by seasonal light changes 

(Charness & Dijkstra, 1999). 

Incandescent lighting was the most preferred lighting type 

and most people had specific preferences for room color. Women 

used nature, memorabilia, and color to identify their writing spaces 

while men used a desk area, privacy, and size to create a work space 

(Zavotka & Timmons, 1996). 

Designers should add desk or ceiling light fixtures, use 

higher wattage lamps, and provide additional lighting to increase the 

luminance in office environments to improve productivity. Designers 

must provide suitable fixtures and light sources in homes and offices 

to ensure that light levels are sufficient for readers of all ages. They 

should ensure that areas where reading and writing occur are 

properly illuminated to improve legibility of print materials. 
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Behavior 

Lighting for Everyday Activities 

Daylighting has many benefits, both for energy savings, as 

well as for the occupants of the space. All lighting patterns were 

considered suitable for activities that did not require high visibility 

(e.g., yawning or stretching, resting, waiting, walking and talking, 

walking at a slow pace, and sitting) (Oyama, 2004).  

Designers should know the perceptions of the suitability of 

artificial light and daylighting in the performance of a variety of 

common tasks in homes. Measuring occupant perceptions of the 

suitability of lighting for specific activities and behaviors should 

have a place when designing residential environments. Daylighting 

was characterized as being high in brightness, non-uniform, and 

fluctuating and was thought to be suitable for refreshment, 

negotiations, and meetings. Artificial light was characterized as 

bright, steady, and slightly uniform and was perceived as being 

unsuitable for writing documents, refreshing, and resting (Oyama, 

2004).  

Lighting Needs at Home 

Poor lighting conditions threaten health and long-term well-

being. The potential benefits of proper lighting are important when 

suggesting adaptive measures for individuals. Designers should 

know the potential of proper lighting to improve home safety for 

individuals, and make recommendations to improve low-vision 

awareness and prevent related falls in the home. They should 

consider the importance of proper lighting and how lighting needs 

differ between individuals. Designers must provide residents suitable 

lighting options and involve comfort for users when designing 
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lighting. Designers should improve lighting techniques in the home 

(e.g., wall washing & wall grazing), and allow space for healthy 

vision setting at the same time (Slay, 2002). 

Perceptions of Direct and Indirect Lighting 

The ratio of direct to indirect lighting may affect the 

brightness, shadowing, visual comfort, and uniformity of light 

distribution and spaciousness (Houser & Tiller, 2002). Designers 

should make a room appear more spacious by using a greater amount 

of indirect lighting. Designers must identify human responses and 

preferences for direct (downlighting) and indirect (uplighting) 

lighting effects in residential environments. Designers must decrease 

shadow effects in a room by using a large indirect component in the 

lighting system. Designers must use uniform lighting requirements 

for acceptable visual comfort (glare and eye comfort), and achieve 

ceiling lighting uniformity. Indirect lighting is generally attributed to 

the use of uplights, whereas direct lighting is attributed to the use of 

downlights (e.g., bedrooms and bathrooms). Indirect lighting gives 

an overall sense of spaciousness to the room, whereby use of 

extensive direct lighting makes the room seem smaller and less 

spacious. 

Lighting Types on Performance and Mood 

The influence of lighting on an individual may be impacted 

by social and cognitive processes, in addition to the characteristics of 

the lamp itself. In environments with varied surface colors, the lamp-

type/surface color combination could influence a setting's aesthetic 

appeal, consequently impacting performance or mood as a function 

of cognitive processing. The beneficial effects of certain lighting 

types on performance and mood may be influenced by beliefs and 
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individual expectations rather than facts about the lamp itself 

(Veitch, 1997). 

Designers should know the influence of information about 

lighting on an individual's performance and mood when choosing 

lighting types and fixtures. Though choosing some lighting that is 

similar to natural daylight can improve an individual's performance, 

vision, and mood, existing research confirms an improved ability to 

accurately distinguish colors (Veitch, 1997). 

Efficiency 

Characteristics of Compact Fluorescent Lamps 

Energy demands are increasing every year; increased use of 

compact fluorescent lamps may reduce the need to build new power 

plants. Compact fluorescent lamps last longer and consume less 

energy than incandescent lamps; they save consumers money over 

the long run and can be used in regular, wired-in luminaries (Topalis, 

et al., 2002).  

Designers should compare and contrast the initial cost and 

potential energy consumption of compact fluorescent and general 

lighting lamps when designing a residence. Also, designers must use 

compact fluorescent lamps in residential buildings to reduce lighting 

costs, and reduce harmonic voltages by either installing distributed 

filters or by improving the quality of electronic control gear to reduce 

energy consumption (Topalis, et al., 2002). 

The Aesthetic Value of Energy Efficient Lighting 

Over one fifth (22%) of electricity consumed in the United 

States is used for lighting and most (90%) residential lighting is 
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incandescent. Using energy efficient lighting may be a way to reduce 

the emission of greenhouse gases (Banwell, et al., 2004). 

Designers must know and evaluate public preferences for 

energy efficient fluorescent lighting in a model home. As the average 

size and ceiling heights of American homes increase, more lighting 

equipment and lamp wattage are required for residential lighting. It is 

important for designers to utilize the features of new fluorescent 

technology (e.g., small size, dimming capability, range of correlated 

color temperatures, wattages, and lengths) to provide indirect, 

ambient lighting in homes. Designers have to substitute screw-based 

compact fluorescent lamps in decorative luminaires equipped with 

standard incandescent lamps to increase energy efficiency. They 

should incorporate architectural features (e.g., coves and valances) in 

the design of the home to provide concealed locations for linear 

fluorescent lamps. Designers must consider details of the home (e.g., 

architectural features and color schemes) and of the homeowner 

(e.g., lifestyle) when developing lighting designs for a new home. 

Energy efficient lamps and lighting strategies may be beneficial to 

residents; long-life lamps require less changing (and reduce ladder-

related risk) and their indirect illumination may improve task 

lighting. Lighting plans early in the design phase of the house can 

reduce the need for changes, upgrades, and consequent higher costs 

later during construction (Banwell, et al., 2004). 

Occupants preferred visual characteristics of energy 

efficient lighting (e.g., does not cause unattractive shadows, feels 

comfortable, people and colors look attractive) in their homes.  

Energy efficient lighting may increase illuminance and decrease 

maintenance and costs for homeowners. Characteristics of energy 
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efficient lighting (i.e., higher efficacy, longer life) may reduce energy 

costs, especially in high use areas (e.g., kitchen) (Banwell, et al., 

2004).  

Daylighting Saves Energy 

Artificial lighting is one of the leading energy-consuming 

sources in residential environments. Using daylight to illuminate 

buildings may reduce energy consumption and make the indoors 

livelier and more pleasant (Li & Lam, 2003). 

Designers must provide windows for daylight and proper 

daylight-linked controls for luminaires to save energy on indoor 

lighting. They must consider specifying low-illuminance fixtures 

(luminaires) with daylight-linked lighting control systems in interiors 

to maximize energy savings. Also, they should provide top-up 

daylight controls (controls that vary lamp light according to the 

prevailing light level in a space) on luminaires for environments 

designed with high levels of indoor illuminance. Daylight is the best 

source of light for good color rendering, and it makes an interior look 

lively and attractive. 

Lights Life and Dimming 

Designers should give attention to the relationship between 

lamp dimming (due to inclusion of daylighting) and the total life 

hours of lamps when they are designing homes. Natural daylight and 

artificial lighting can be combined in room illumination by using 

fluorescent lamps with automatically dimmed ballasts. By using 

automatic lighting controls, energy consumption can be reduced by 

30%-70% (Tetri, 2002).  
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Designers should design lighting environments with 

daylight-linked control systems to save energy, since dimming will 

not affect the performance and life of the lamp. They must 

incorporate electronic ballasts in lighting systems to minimize energy 

consumption and maximize the life of the lamps. Also, switching 

fluorescent ballasts on and off is more detrimental to lamp life and 

energy consumption than dimming when setting automatic dimming 

controls (Tetri, 2002).  

Design Project 

There are many lighting applications that one can study, but 

this paper will focus on lighting for the home environment. A home 

lighting plan must be developed to suit different lifestyles. Designers 

must determine occupants’ needs for light in every space as 

appropriate to the residents’ specific needs. This should take into 

account the activities that occur in every room of the house. 

Designers should be aware of the importance of the 

Lighting Reflectance Value (LRV) of the color under investigation. 

For instance, we do know that dark colors absorb light, however 

brighter colors reflect light. We must also take into account multi-

purpose rooms; these spaces might need a flexible lighting design, 

including different lighting possibilities. When choosing lighting 

fixture units, one should consider the financial resources, durability, 

and maintenance (See Figures: 1-12): 
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Figure 1: Floor plan (GF & FF). 

 

 
Figure 2: Furniture layout (GF & FF). 
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Figure 3: Reflected ceiling (GF & FF). 

 

 
Figure 4: Lighting fixtures (GF & FF). 
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Figure 5: Main Majlis plan & Reflecting Ceiling (GF). 

 

 
 

Figure 6: Main Majlis plan, furniture layout, and Reflecting Ceiling 
(GF). 
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Figure 7: Lighting effect in Main Majlis Ceiling (GF). 

 

 
Figure 8: Main Majlis West Elevation (GF). 



41 

 
Figure 9: Lighting effect West elevation / Main Majlis (GF). 

 
Figure 10: Main Majlis South Elevation (GF). 
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Figure 11: Lighting effects in South Elevation / Main Majlis (GF). 

 

 
Figure 12: Lighting calculation for Main Majlis (GF). 

Conclusion 

In conclusion, lighting design in residential environments is 

essential for the well-being of occupants. While lighting may not 
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directly affect occupants in a noticeable way, evidence from research 

indicates that occupants are in fact influenced by lighting. It is 

pertinent that designers are aware of the impact that environments 

have on occupants. Lighting is an important component of design 

that aids in creating and preserving the well-being of users. 

As this literature review offers insights on behavior, 

function, and energy efficiency in residential lighting, additional 

research should be addressed in order to generate a more complete 

overview of residential lighting that demonstrates the relation of 

residential lighting and occupants' behavior. Due to a lack of 

available current research on a direct relationship of the effect of 

lighting on occupants' behavior, this literature review only provides 

the basics for the beginning of an in-depth review of residential 

environments, lighting, and occupants’ behavior. Further research 

needs to be conducted to form a more complete understanding of the 

effects of lighting on occupants' behavior in the built environment. 
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Symbols of Grace and the Process of Reconciliation in the 
Church Parables 

Lee Chambers—Fine Arts—Music 

Composer Benjamin Britten’s 1964 church parable Curlew 

River employs the basic dramatic structure of the Japanese Noh play 

Sumidagawa, a tale concerning a mother’s grief over the loss of her 

son, but re-interprets the narrative from a Christian theological 

perspective. Critic Jeremy Noble disparagingly opined that the piece 

was composed out of “Britten’s own most permanent obsession—

innocence and its destruction” (Cooke, 1998, p. 251-252). Similarly, 

Britten’s later church parables, The Burning Fiery Furnace and The 

Prodigal Son, adopt narratives that reflect this same “obsession.” 

However, it is the expressive response to this obsession that 

places the church parables in a unique position among Britten’s 

output. Like much of his work, these narratives center on characters 

suffering from alienation, and Claire Seymour (2004) argues that 

beginning with Peter Grimes in 1945—an opera about a fisherman 

who repeatedly loses his boy apprentices—his output reflects a 

“lifelong operatic exploration” (pp. 2-3) of the themes of 

disaffection, alienation, and oppression. It has been suggested that 

this “obsession” was a response to his own feelings of alienation—

particularly concerning his homosexuality and accusations of 

pederasty—and that his self-proclaimed search for a “more 

interesting idiom” was driven by a desire to resolve “his private 

concerns and anxieties” (p. 1). 

Nonetheless, in contrast to the operas, the libretto of Curlew 

River suggests that it is a story not of destruction, but rather 

reconciliation and transformation: the Abbot informs the audience 
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that they are about to witness a “mystery” in which “a sign was given 

of God’s grace” (Britten, 1965, p. 2) and urges them to “pray for the 

souls of all that fall by the wayside, all alone” (p. 5). I suggest that 

the “Christianization” of the theatrical features and religious 

worldview of Noh theatre creates a space in which a Buddhist 

narrative is re-interpreted as a parable demonstrating the possibility 

of reconciliation for the alienated. As the source material for the 

other church parables are anchored firmly within the biblical canon, 

interpretive difficulties arise by placing them within the same space 

of transformation. This study examines the theatrical and musical 

characteristics that are adopted and transformed in these pieces in 

light of Britten’s operatic output and the reconciliatory space that is 

created by the advent of the church parable. Specifically, I argue that 

in this space, the sources for each of the church parables are 

articulated as opportunities for the provision of grace to all of 

humanity. 

Developing the Church Parable 

Noh theatre developed in mediaeval Japan to appeal to the 

aesthetic tastes of the aristocratic Samurai warrior class (Cooke, 

1998). For the Samurai, the “uninhibited expression of emotions” (p. 

131) was taboo, which is reflected in the extreme stylization and 

emotional restraint of Noh theatre, and it is, therefore, a tradition in 

which contemplation is more important than plot and in which 

symbolism is emphasized over action. 

With the intention of stressing the symbolic, moral teaching 

aspect of Curlew River and clarifying that it should be performed in a 

church rather than an opera house, Britten suggested the use of a 

subtitle: A Parable for Church Performance (Seymour, 2004). In his 
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discussion of English morality plays, Roger Potter explains the 

significance of associating a performance piece with parable: 

The title ‘Parable’ suggests that the 

allegorical dimension of the opera is 

crucially significant, for it emphasizes ‘a 

descent out of innocence into sin, and an 

ascent out of sin into salvation…The life 

of humanity is seen to begin in a 

potential state of innocence but to lapse 

in the course of experience into an 

actual state of sin. This state of sin, in 

turn, is seen to lead by its own 

contradictions toward the possibility of 

a state of repentance. (p. 248-249) 

Thus, by combining features of Noh theatre with those of 

mediaeval European drama, a new theatrical form was created in 

which stylized symbolism is employed to facilitate the contemplation 

of the experience of sin and reconciliation. This new genre, the 

Church Parable, is one in which the contemplated representations 

signify Britten’s interpretation of the Christian view of grace. 

Curlew River as an Agent of Grace 

Liminal Space and the Church Parable 

The major spatial structural element of the Church Parables 

that differentiate them from both Noh theatre and opera is the 

construction and placement of the stage, which in itself serves as a 

symbol of grace and reconciliation. The stage in Noh theatre projects 

into the auditorium, generating a space in which the actors and 
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spectators may participate in a shared experience. According to 

Mervyn Cooke (2008), the placement of the stage facilitates this 

experience and invites the audience into a sacred encounter as the 

result of two main features: first, the bridge leading to the stage 

represents a dream link between the natural and supernatural worlds; 

and second, a wooden roof covering the stage extends beyond its 

edge in order to embrace the audience. 

However, this “embrace” does not bring the audience into 

an interactive participation in the ritual. According to Jean Hodgins 

(1981), the difference in audience involvement between Noh theatre 

and the Church Parable is the location of this roof. The roof of the 

Noh stage preserves “a separate domain” and thereby serves “to keep 

a rather mysterious and remote distance” (p. 33) from the audience; 

the Church Parable, on the other hand, has removed this roof, and 

thereby, the “remote distance.” 

In light of the emphases on alienation and desired 

reconciliation in Britten’s stage works, I propose that we view this 

spatial alteration not as a removal of the roof, but rather as the 

replacement of the roof by that of the church. Consequently, it might 

be argued that the physical space of the Church Parables does not 

capture the characteristics of Noh theatre so much as it transforms 

them. 

This distinction is the result of a fundamental difference 

between Buddhist and Christian worldviews concerning the essential 

problem of man and its solution. Theologian Robert Fowler (1999) 

points out that for the Buddhist, “the human condition is 

characterized by suffering brought about by the illusion of an 

existing substantial self…the solution…is achieved by realizing … 
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there is no enduring substantial self” (p. 3). Thus, the Noh stage 

places distance between the audience and the symbols to be 

contemplated, emphasizing enlightened contemplation of those 

symbols instead of the interaction of personal narratives with them. 

On the other hand, Fowler explains that for the Christian, 

“the human condition…is understood as alienation…due to sin. The 

solution to this human problem is forgiveness of sin, which is offered 

by God at God’s initiative” (p. 2). In other words, “only God can 

save mankind…without any works of our own” (Knitter, 1985, p. 

83). By minimizing the perceived distance between actors and 

audience through both the alteration of performance space and the 

dramaturgical use of direct address, this new space envelops those in 

attendance, inviting them to a more physical involvement in the 

ritual. Because the barrier between the natural and the supernatural 

has been removed, the bridge linking these worlds no longer leads to 

a distant place, but to one the audience now occupies. Further, rather 

than inviting the audience to “transcend the immediacy of the 

surroundings” (Hodgins, 1981, p. 33), the new space signifies the 

extension of sanctifying grace over those surroundings. The space 

itself symbolizes God’s initiative to reconcile alienated humanity to 

both himself and the community. 

Musical Rhythm, Texture, and the Curlew Sign 

Similarly, the musical texture in the church Parables is 

adapted from another Japanese tradition—the Gagaku orchestra 

(Cooke, 1998). Daniel Albright (2000) refers to Curlew River as “a 

hovering opera, an opera without settled coordination among its 

instrumental and vocal elements,” thereby drawing attention to its 

“limbo-like quality” (p. 92). In order to achieve this sense, the 
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musicians simultaneously perform all passages with different tempi 

(Britten, 1965). The instruments and singers move forward as if they 

are alienated from one another—as if, by playing the same melodies 

with approximated rhythmic values, they are attempting within their 

own power to achieve reconciliation. However, the score utilizes two 

methods by which the voices come in line with one another. The first 

is a solid barline, at which all participants arrive together. The second 

is the curlew sign, which is made up of two arches joined side-by-

side. According to Britten, this sign placed “over a note or rest shows 

that the performer must listen and wait till the other performers have 

arrived at the next barline, or meeting point—i.e., the note or rest can 

be longer or shorter than its written value” (p. ix). Albright (2000) 

argues that because the musicians play different tempi and 

approximate the rhythms, they each inhabit “a separate time-world, a 

private mini-stage, until the curlew mark enforces a moment of 

simultaneity” (p. 93). In other words, the curlew sign reconciles these 

time-worlds that are alienated from one another. It brings the 

community of performers together. 

Albright further offers his suspicion that “the curlew mark is 

a figure of the Holy Ghost, brooding over the text of Curlew River. 

The score of the opera is sanctified by the mark of God’s presence, 

like the stigmata on the hands of St. Francis” (p. 73). The performers 

each move in different time-worlds, but the Spirit of God extends his 

grace to offer them his timing. Like the audience and their 

surroundings, which have been enveloped by the space of sanctifying 

grace, the musicians are brought into the world of God’s presence. 
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Narrative, Grace, and Reconciliation 

The Madwoman of Sumidagawa speaks to her dead son at 

his grave, and when he vanishes at dawn, she is left alone, 

disconsolately weeping and reaching for his presence. However, in 

Curlew River, the son tells her that “the dead shall rise again” 

(Britten, 1965, p. 116), and she is healed of her madness. The 

essential difference in these endings is the definition and goal of 

grace, as “Sumidagawa shows the hardship of the journey toward 

detachment, the woman moving from madness to grief; Britten’s 

opera tells of the triumph of God’s grace, [the] Madwoman moving 

from disturbance to consolation” (City Opera Vancouver, 2010, p. 6). 

While the differences between Buddhist and Christian 

readings of the same narrative are easy to identify, the representation 

of biblical literature within the same space of transformation is more 

difficult to interpret. According to Graham Elliott (2006), The 

Burning Fiery Furnace “drew on an Old Testament story from which 

a Christian parable could be drawn” (p. 123). In this case, the Abbott 

proclaims: 

Friends, remember! 

Gold is tried in the fire, 

And the mettle of man 

In the furnace of humiliation. 

 

God give us all 

The strength to walk 



52 

Safe in the fiery furnace 

Of this murderous world. (Britten, 1966, 

p. 137-138)  

This is a call to persevere through the trials of this world, which God 

uses to refine spiritual character. 

However, The Prodigal Son is already a Christian parable 

demonstrating the availability of forgiveness from sin. Theologian 

Paul Knitter (1985) argues that “in trying to achieve their own 

salvation, all religions, in one way or another, end up attempting to 

capture God” (p. 103), and he includes adherence to Christian works 

or doctrinal observance under the umbrella of “all religions.” By 

grasping for her son, the mother in Sumidagawa is—from a Christian 

perspective—reaching with her own strength in order to achieve her 

idea of salvation. However, in Curlew River, she makes no mention 

of God until she is “freed from her madness” (Seymour, 2004, p. 

257). She does not earn this salvation through the observance of 

religious doctrine. Instead, it is through the appearance of her son 

that Christ is revealed to her. The revelation of God’s presence and 

the restoration of her sanity are freely offered as gifts. Likewise, the 

use of a biblical parable within this space is a reminder of the tenet of 

Christianity that grace and reconciliation are available to and 

necessary for all of humanity, not just for the Other. As Elliott (2006) 

mentions, Britten “was clearly aware that Man’s potential for good 

needs spiritual support” (p. 126). 

Conclusion: Reworking a Theme 

The search for reconciliation—the redemption of an 

alienated state—is fused throughout Britten’s creative activity. In 
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Britten’s final opera, Death in Venice, the widower Aschenbach—

who has been identified as an autobiographical character—develops 

a near obsession with the beauty of the young boy Tadzio. Graham 

Elliott (1986) comments that this attraction is not sexual, but rather 

“in following Tadzio, Aschenbach was pursuing not a real person, 

but an ideal of unblemished and incorrupt humanity—an ideal that is 

made more potent when contrasted with the disintegrating body of 

Aschenbach himself” (p. 42). In stark contrast to the grace offered 

and accepted in Curlew River, the dying man focuses on and 

unsuccessfully reaches for innocence in his search for healing—an 

innocence that is within his grasp, but unattainable. It is an obsession 

for which he searches and hopes in Tadzio, whose innocence is 

unfamiliar, but for which he dies without satisfaction. 

Concerning Britten’s apparent preoccupation with alienation 

and the various responses manifest in his work, Seymour (2004) 

states that: 

The accumulation of musical and verbal 

echoes in Britten’s operas gives rise to 

the impression that the operas are 

essentially a reworking of a single 

theme, an obsessive recapitulation 

which indicates a desperate attempt to 

achieve order, stability and resolution. 

Each recommencement represents a 

‘fresh’ beginning, but one which 

incorporates specific ‘constants’ which 

confirm its connection to previous 

versions of the tale. (p. 324) 
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In the church parables, he reworks this theme to realize the 

reconciliation not offered to the characters in many of his secular 

operas. Seymour observes further that “in many ways, the 

Madwoman’s plight reverses Peter Grimes’s tragic 

experience…whereas Grimes dies mad, the Madwoman has her 

sanity restored.” Whereas Grimes is pushed to madness through 

alienation by the community, the “Madwoman has been isolated in 

her madness but the community has helped her to reintegrate: the 

result is reconciliation rather than disintegration” (p. 256). 

While the church parables represent Britten’s major 

dramatic output of the 1960s, this is not to say that his focus on the 

genre endorsed evangelistic methods or even embraced the entirety 

of Christian doctrine. With Owen Wingrave in 1971 and Death in 

Venice in 1973, he turned his attention back to the hopelessness of 

human destiny. The church parables did, however, provide the 

opportunity for the reworking of his exploration of alienation. Their 

conception represents a moment of transformation—the 

transformation of both a genre and a story—and Britten’s 

“obsession” with alienation, and his fortunate occasion to witness 

and explore unfamiliar musical idioms highlighted the possibility for 

this transformation. More specifically, they represent a moment in 

which the provision of grace may be expressed—where 

reconciliation is offered to the alienated. This grace is extended in 

the form of reconciliation to the audience in the space of 

transformational encounter that envelops their surroundings, to the 

musicians under the supervision of the curlew sign, to the characters 

within the parables’ narratives, and to Britten’s “outsiders” through 

the reconciliation and healing of the parables’ characters. 
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PANEL: SOCIAL ASPECTS OF ECONOMIC THEORY 

Viable Economic Growth: The Future of Free Trade Policy 

Travis Roach—Economics 

Abstract 

Economic growth today has become inextricably 
interwoven from country to country. That is why transparent and 
universal standards must be adopted to confront climate change and 
other negative externalities that are by-products of rapid economic 
growth. This paper argues that free trade agreements, such as 
NAFTA, should be sought between countries under the condition 
that a universal standard of emissions reduction be included. In this 
context the dual goals of economic growth and environmental 
stewardship can be realized. A time series model of carbon dioxide 
emissions is estimated to assess the effects that NAFTA has had on 
the environment in the United States. Carbon dioxide emissions are 
also estimated for the year 2030 under the four different scenarios 
presented in the most recent Commission for Environmental 
Cooperation environmental outlook.  
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The "Broad" Adam Smith Problem and the Connection 
between Ethics and Economics 

Dan Osusky—Philosophy 

Abstract 

Adam Smith is sometimes charged with contradicting 
himself in his two works, An Inquiry in the Causes of the Wealth of 
Nations (WN) and The Theory of Moral Sentiments (TMS). In WN, 
Smith supposedly describes man as rationally self-interested and 
furthermore argues that such self-interest is beneficial to society. In 
TMS, however, Smith describes man as deeply influenced by 
sympathy towards others and considers altruistic motivations morally 
praiseworthy. This alleged inconsistency is called the Adam Smith 
Problem. After considering historical responses to the alleged 
inconsistency, I argue, in accordance with contemporary readings of 
Smith, that no such inconsistency exists. WN, when accurately 
interpreted, does not make the strong claim that man is (or should be) 
motivated solely by self-interest. Those who defend Smith against 
the charge of inconsistency, however, go too far when they argue that 
the two works are interconnected and comprise a comprehensive 
"Smithian system." Instead, Smith separates economics from the 
realm of moral philosophy and establishes it as an independent and 
positive science. Thus WN, and economics in general, is not meant 
to specify what is "morally valuable." This reading, which is 
supported by the dissonance between the texts of WN and TMS, 
subsequently leads to a different Adam Smith problem -- the 
question of the proper relationship between economics and ethics. 
Smith, I argue, considers economics to have a specific purpose that is 
merely instrumental and does not assume any specific moral 
principles. This interpretation, while it does not provide a complete 
answer to the proposed challenge, leads to both a more nuanced and 
reasonable understanding of Adam Smith as well as a starting point 
for discussion about the purpose of economics and its relationship 
with ethics. 
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PANEL: MEDIATED EXPERIENCE 

The Effects of Modality and Multimedia Comprehension on 
the Performance of Students with Varied Multimedia 
Comprehension Abilities When Exposed to High Complexity, 
Self-Paced Multimedia Instructional Materials 

Daniah Al-Abbasi—Instructional Technology 

Abstract 

Poor multimedia comprehenders suffer from a decreased 

ability to comprehend complex textual and pictorial materials (Maki 

& Maki, 2002). This deficit will lead to an overloaded working 

memory and consequently decreased performance (Carretti, Borella, 

Cornoldi, & De Beni, 2009). The purpose of this research study was 

to examine the effects of modality and multimedia comprehension on 

the performance of students with varied multimedia comprehension 

abilities when exposed to high complexity, self-paced multimedia 

instructional materials. A 2 x 2 generalized randomized block design 

with two levels of multimedia comprehension; below average and 

average and above, and two levels of modality; bimodal and 

unimodal were employed. The dependent variables were retention 

and transfer. A sample of 115 students participated in the study. The 

ANOVA results for modality showed that it had no effect on 

students’ performance in the retention test and some effect in the 

transfer test. The ANOVA for multimedia comprehension showed 

that it significantly affected students’ performance. Finally, the 

ANOVA for the interaction effect demonstrated a significant reverse 

modality effect in the transfer measure. 
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Introduction 

Utilizing multimedia in learning has become one of the 

revolutionary additions to education during the last few decades. 

Researchers were interested in finding and applying effective design 

principles in order to get the most benefit from the powerful 

capabilities of multimedia. However, empirically tested design 

principles are governed by specific conditions that are not applicable 

to all learning situations and learner abilities. Moreno (2006) 

suggested that more research is needed to fully understand the 

conditions governing the effective utilization of the modality effect 

in instruction. She further recommended studying the effects of 

individual differences especially in a high cognitive load 

environment that may affect learning from different modalities.  

Low comprehenders suffer from a decreased ability for 

comprehending complex textual and pictorial materials (Maki & 

Maki, 2002). This deficit will lead to overloading their working 

memory, and consequently cause a decrease in their performance 

(Carretti, et al., 2009). Similarly, Shute and Gawlick-Grendell (1994) 

compared high and low cognitive ability learners on the basis of 

learning from a computerized version of a tutorial versus learning 

from a paper and pencil one. They found that low cognitive ability 

participants benefited less from learning from a computerized 

version of a workbook compared with learning from a paper and 

pencil version. They hypothesized that low-ability participants didn’t 

benefit from the computerized version because it demanded more 

cognitive resources than what they could handle.  

Based on the discussed findings of the previous research 

studies, the performance of individuals with multimedia 
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comprehension difficulties may be improved if presented with a 

multimedia environment that is bimodal, self-paced, and follows 

effective design guidelines such as contiguity. So, the goal behind 

this research study was to explore multimedia comprehension as a 

factor that may affect students’ learning performance when using of 

complex multimedia instructional materials and how modality of 

presentation mediates this effect. 

The Study 

The purpose of this research was to study the effects of 

modality and multimedia comprehension on the performance of 

students with varied multimedia comprehension abilities when 

exposed to high complexity, self-paced multimedia instructional 

materials.  

For this study, participants’ multimedia comprehension 

ability was measured with a standardized multimedia comprehension 

test called the multimedia comprehension battery (MMCB) to 

acquire a baseline score of their pretreatment multimedia 

comprehension level. Then, based on that level, participants were 

randomly assigned to two versions of the instructional materials. The 

first version was the bimodal, and the second version was the 

unimodal. Both versions had identical complexity instructional 

materials and both allowed for learner-paced control. Before 

exposure to the treatment conditions, students’ prior knowledge on 

the tested subject was measured with a pretest. After exposure, 

posttests were administered to measure students’ retention and 

transfer.  
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This study has employed a 2 x 2 generalized randomized 

block design with two levels of multimedia comprehension and two 

levels of modality. The two levels of multimedia comprehension 

were: below average and average and above. The two levels of 

modality were: bimodal (moving or still picture/narration) and 

unimodal (moving or still picture/text). The dependent variables were 

retention and transfer. Multivariate analysis of covariance 

(MANCOVA) was performed to test for possible interaction or main 

effects that may appear between the treatment groups. The covariates 

used are study time and pretest scores. The analysis was done using 

the latest version of SPSS® with an alpha level of .05.  

Research Questions 

1. What are the effects of modality (bimodal vs. unimodal) on the 
retention and transfer performance of college students studying a 
multimedia instructional presentation? 

2. What are the effects of multimedia comprehension level (below 
average vs. average and above) on the retention and transfer 
performance of college students studying a multimedia 
instructional presentation? 

3. How will modality and comprehension level interact to affect 
the retention and transfer performance of college students 
studying a multimedia instructional presentation? 

MANCOVA Results 

A 2 x 2 two-way multivariate analysis of covariance 

(MANCOVA) [between-subjects factors: multimedia comprehension 

level (below average, average & above) and modality (bimodal, 

unimodal); covariates (pretest scores, study time)] revealed a non-

significant main effect of modality on the dependent measures, 

Wilks’s Λ = .95, F(2,108) = 2.60, p > .05. The multivariate partial η2 

based on Wilks’s Λ was .05. So, the results showed no significant 
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main effect of modality on students’ performance in the retention and 

transfer tests.  

The results also revealed a significant main effect of 

multimedia comprehension on the dependent measures, Wilks’s Λ = 

.89, F(2,108) = 6.64, p < .01. The multivariate partial η2 based on 

Wilks’s Λ was .11. So, unlike modality, the results indicate a 

significant main effect of multimedia comprehension on students’ 

performance in the retention and transfer tests.  

Moreover, the results revealed a significant interaction 

effect of the multimedia comprehension factor and the modality 

factor on the dependent measures, Wilks’s Λ = .92, F(2,108) = 4.75, 

p < .05. The multivariate partial η2 based on Wilks’s Λ was .08. So, 

modality coupled with multimedia comprehension was found to 

significantly affect students’ performance in the retention and 

transfer tests. Table 4.6 summarizes the MANCOVA findings. 

ANOVA Results 

Separate analyses of variances (ANOVA) for each 

dependent variable were conducted as follow-up tests to the 

MANCOVA. The ANOVA on retention for the modality factor was 

not significant, F(1, 109) = 1.96, p > .05, partial η2 = .02, while the 

ANOVA on transfer for the same factor was significant, F(1, 109) = 

4.65, p < .05, partial η2 = .04. This indicates that for the modality 

factor, students’ performance on the retention test did not vary 

significantly. However, modality had some effect on students’ 

performance on the transfer test meaning that for the modality factor, 

students’ performance on the transfer test did vary significantly.  
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The ANOVAs on retention, F(1, 109) = 9.47, p < .01, 

partial η2 = .08, and transfer, F(1, 109) = 7.99, p < .01, partial η2 = 

.07 for the multimedia comprehension factor were both significant. 

In other words, the multimedia comprehension factor significantly 

affected students’ performance in the retention and transfer tests. 

Specifically, students in the average and above groups outperformed 

students in the below average groups in the retention and transfer 

tests.  

Finally, the ANOVA on retention for the interaction effect 

was not significant F(1, 109) = .86, p > .05, partial η2 = .01, while 

the ANOVA on transfer for the interaction effect was significant F(1, 

109) = 6.41, p < .05, partial η2 = .06. So, the results demonstrated a 

significant interaction effect of the transfer measure and not the 

retention measure. In fact, the results showed a significant interaction 

effect of modality and multimedia comprehension on the 

performance of the average and above students in the transfer test. 

Table 4.6 summarizes the MANCOVA and ANOVA findings.  
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Table 4.6  

Multivariate and Univariate Analysis of Variance F Ratios for the 

Multimedia Comprehension X Modality on the Retention and 

Transfer Tests 

  ANOVA 

 MANCOVA 
Retention 

Measure 

Transfer 

Measure 

Variable F (2,108) F (1,109) F (1,109) 

Modality (M) 2.60 1.96 4.65* 

Multimedia 

Comprehension 

(MC) 

6.64** 9.47** 7.99** 

M X MC 4.75* .86 6.41* 

Note. F ratios are Wilks’s approximation of Fs. MANCOVA = 

multivariate analysis of variance; ANOVA = univariate analysis of 

variance. 

*p < .05. **p < .01.  

Discussions and Conclusions 

The results of this study have demonstrated a significant 

main effect of multimedia comprehension on the retention and 

transfer performance of students. The performance of the average 

and above groups was significantly higher than the performance of 

the below average groups. This result has been demonstrated in past 

research and was attributed to individual differences. Gyselinck, et 

al. (2008) and others found that the difference in performance 
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between the high-ability learners and the low-ability learners is 

related to difficulties in processing visual and verbal information that 

low-ability learners experience. This weakness prevents low-ability 

learners from constructing integrated mental representations of the 

selected visual and verbal information which is imperative to 

meaningful learning. On the other hand, Gernsbacher and Faust 

(1991) attributed the difference in performance to the lack of 

suppression that low-ability learners experience. They claim that 

during comprehension low-ability learners lose access to recently 

comprehended information much quicker than high-ability learners. 

Due to this problem, low-ability learners tend to shift more often and 

develop many substructures which consequently lead to overloaded 

working memory and decreased performance.  

The results have also demonstrated different effects of 

modality and multimedia comprehension on performance. Modality 

and multimedia comprehension had a non-significant effect on the 

retention and transfer performance of the below average students. 

Similarly, modality and multimedia comprehension had a non-

significant effect on the retention performance of the average and 

above learners; however, modality and multimedia comprehension 

had a significant reversed effect on the transfer performance of those 

students. These different effects of modality and multimedia 

comprehension may be related to several factors; pacing, multimedia 

comprehension ability, and type of posttest given. 

The non-significant effect found in the transfer and 

retention performance of the below average learners may be largely 

related to individual differences. Learners with reduced multimedia 

comprehension ability lack the suppression mechanism needed for 
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effective comprehension (Gernsbacher & Faust, 1991). Therefore, in 

this study it has been found that using a unimodal or bimodal 

presentation didn’t make a difference in performance, and so 

modality may not be the ideal solution to increase meaningful 

learning and improved performance. Another possible reason for the 

disappearance of the modality effect may be related to pacing. When 

self-pacing is allowed, learners can employ effective text processing 

strategies which lower the load caused by the unimodal presentation 

on working memory, and therefore improve performance. 

On the other hand, the non-significant effect found in the 

retention performance of the average and above learners and the 

significant reversed modality effect found in their transfer 

performance may not only be related to individual differences, but it 

may also be related to pacing, the complexity of the instructional 

materials, and the cognitive load related to the retention and transfer 

measures. When the complexity of the instructional materials is high 

and pacing is controlled by the learner, average and above learners in 

the unimodal condition utilize effective text processing strategies to 

fully and meaningfully comprehend the content (Cheon, Crooks, 

Inan, Flores, & Ari, 2011). According to the control of processing 

principle, utilizing such strategies makes the use of the unimodal 

presentation superior to the bimodal presentation (Schnotz, 2005). 

Moreover, the cognitive load associated with the retention measure is 

different than the one related to the transfer measure. The retention 

measure requires a storage only process, however the transfer 

measure requires storage and deep cognitive processing (Carretti, et 

al., 2009). So, the load imposed on working memory because of the 

transfer task is higher than the one imposed by the retention measure. 
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This may explain why the modality effect disappeared in the 

retention performance and reversed in the transfer performance. In 

the retention performance, the modality effect disappeared because 

average and above learners in the unimodal presentation were able to 

utilize effective text processing strategies, which made their 

performance comparable to the bimodal group. Moreover, the low 

cognitive load imposed on working memory by the retention measure 

further contributes to this comparable performance result. However, 

in the transfer performance, average and above learners utilized 

effective text processing strategies, but this time, the transfer 

measure imposed a higher load on working memory which puts the 

unimodal presentation at a superior state over the bimodal 

presentation because of text processing strategies. This may have 

lead to a reversed modality effect. 

Implications for Instructional Design 

The results have shed some light on two major areas; the 

effect of multimedia comprehension ability on retention and transfer 

performance, and the effect of modality on retention and transfer 

performance of students with varied multimedia comprehension 

abilities.  

As we have seen in the results of past research and the 

results of this research, individual differences have a significant 

effect on learners’ performance. In this study, multimedia 

comprehension ability has demonstrated a significant effect on 

performance. Students high in multimedia comprehension ability 

outperformed students low in multimedia comprehension ability. 

Due to this important finding, multimedia comprehension ability 
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should be taken into consideration when designing multimedia 

instructional materials.  

As indicated in the results of this study, modality didn’t 

exert any negative or positive effect on the retention and transfer 

performance of the below average learners. This means that modality 

may not be an important instructional design feature to improve the 

performance of below average learners. Therefore, other instructional 

design features should be considered. For example, incorporating 

advance organizers and/or review questions to promote deep thinking 

and meaningful learning. 

Moreover, an important consideration to keep in mind when 

designing complex self-paced instructional materials for average and 

above learners is to use a unimodal presentation to allow students to 

utilize effective text processing strategies. This may contribute to an 

increase in performance especially if the teacher is considering 

assessing higher order thinking skills, such as administering a 

transfer test. On the other hand, if the teacher is not interested in 

assessing higher order thinking skills and is only interested in lower 

level skills such as retention, using a unimodal or bimodal 

presentation may not make a difference in the retention performance, 

and therefore both modality formats are feasible.  

Recommendations for Future Research 

This study explored the effect of multimedia comprehension 

as an individual difference factor and found that it had a significant 

effect on performance. Students with below average multimedia 

comprehension ability performed significantly less than students with 

average and above multimedia comprehension ability.  
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Nowadays multimedia learning is becoming increasingly 

popular especially with the invention of mobile learning devices. 

Many schools are considering downloading and using e-books on 

personal tablets instead of using printed ones. E-books are loaded 

with multimedia and because of differences in multimedia 

comprehension ability we are going to have many disadvantaged 

learners. Therefore, extensive research should be conducted to 

further understand the effects of individual differences on 

performance (Gyselinck, et al., 2008).  

The second factor explored in this study was modality. The 

reason modality was chosen is to find out if modality can alleviate 

the load imposed on working memory and improve the performance 

of below average students. The results showed that modality had 

little or no effect on the performance of below average learners. Due 

to this result, future research should concentrate on finding effective 

instructional strategies that increase meaningful learning in a 

multimedia environment. An example of this is exploring the use of 

recall, organizational, integration, and elaboration strategies to 

overcome multimedia comprehension difficulties. 
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Agenda Setting and Social Media: A Research Proposal to 
Define Interactions Between Public and Media via Facebook 

Melody Paton—Mass Communications 

Abstract 

Social networking sites, like Twitter and Facebook, have 

revolutionized the way that people interact every day. Since its 

inception in 2004, Facebook has grown to over 600 million active 

users creating the largest public forum for free expression in history 

(Turcotte, 2009). Facebook is literally a breeding ground for public 

opinion, uninhibited expression and social movement not just by 

members of the public but by non-profits, for-profits, political 

candidates, famous personalities, and many more. By 2008, a 

majority of Facebook users reporting using the site to gather 

information creating a public forum where individuals were not only 

distributing information themselves but seeking information as well 

(Lampe, Ellison, & Steinfield, 2008). While studies conducted in the 

last twenty years have tested the agenda setting theory against the 

interaction of media and public agendas online, more research is 

needed to understand the influence of the rapidly expanding social 

networking phenomenon on agenda setting.  

This research proposal applies the basic communication 

theory question “how does the media agenda influence the public 

agenda” to the interaction between media and the public on 

Facebook. The hypothesis of the study states that there is a 

significant difference between the number of issue mentions on 

media Facebook pages and the number of issue mentions on public 

Facebook pages, while the null hypothesis states that there is no 

significant difference. Media and public agenda will be assessed 



72 

through frequency count of issues present in posts to specific 

Facebook pages. Media analysis will be conducted using the 

Facebook pages for KCBD Newschannel 11, FOX 34 News, 

KLBK/KAMC, Lubbock-Avalanche Journal, KFYO and Fox News 

Talk. Public analysis will be conducted using the Facebook pages of 

500 randomly selected Facebook users from the Lubbock 

community. 

Social networking sites, like Twitter and Facebook, have 

revolutionized the way that people interact every day. Since its 

inception in 2004, Facebook has grown to over 600 million active 

users creating the largest public forum for free expression in history 

(Turcotte, 2009). Facebook is literally a breeding ground for public 

opinion, uninhibited expression and social movement not just by 

members of the public but by non-profits, for-profits, political 

candidates, famous personalities, and many more. (If you’re not on 

Facebook, you no longer exist.) 

While these many achievements are recognized by anyone 

who has been paying attention to popular culture in the last seven to 

10 years, social networking sites have not been given the academic 

attention they deserve. Despite this, social networking sites are a 

virtual playground for social science researchers, offering 

opportunities for both qualitative and quantitative insight into human 

interaction in a digital age.  

This research applies the basic communication theory 

question, “how does the media agenda influence the public agenda,” 

to the interaction between media and the public on Facebook. 
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Literature Review 

Agenda Setting Theory  

Agenda setting, in a wholistic sense, attempts to explain the 

relationship between the media and the public while also accounting 

for the secondary influence of political and third party agendas. One 

of the foundations of mass communication theory, agenda setting 

asks the questions “what do we think” and “who told us to think 

that.” Maxwell McCombs and Donald Shaw pioneered agenda 

setting research when they proved a direct correlation between media 

agenda and public agenda in a local media market in North Carolina 

in 1972 (McCombs & Shaw, 1972). Since this study, the agenda 

setting theory has been tested across media markets, oceans, 

technologies, and generations.  

James Dearing and Everett Rogers explain the process of 

agenda setting in their book, Agenda-Setting, stating that the media 

gives an issue more salience through high occurrence of mentions or 

a low occurrence of mentions (Dearing & Rogers, 1996). The 

importance of this issue is then echoed in the public agenda, which in 

turn sets policy agenda (Dearing & Rogers, 1996). Understanding 

this process allows for greater understanding of the impact of those 

who attempt to influence the media agenda. 

Agenda setting research has noted that the media agenda is 

capable of telling the public which issues to think about, but not what 

to think about them (McCombs, 2004). In McCombs’ book, Setting 

the Agenda, he states that the news media is a lens through which 

events and situations are refracted resulting in “a pseudo 

environment” that is not necessarily a direct reflection of reality 

(McCombs, 2004, p. 21). McCombs explains that understanding this 
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about news media in the present also helps us to “organize our 

understanding of the historical past” (McCombs, 2004, p. 34). 

Furthermore, Dearing and Rogers argue that the impact of agenda 

setting will not diminish with time as “issue proponents” ensure that 

media agenda will impact public agenda by reaching out to the media 

and pushing certain issues (Dearing & Rogers, 1996, p. 1). 

Agenda Setting in Online Media 

Since the 1990s, agenda setting research has moved more 

and more into studying the effects of agenda setting across print and 

electronic platforms. Although the majority of agenda setting 

experiments use print media and the Chapel-Hill-coined “Most 

Important Problem” questions to determine the media and public 

agenda respectively, studies have begun to operationalize both media 

and public agendas through Internet news outlets, blogs, social media 

and online sources, like keyword frequency in Google searches 

(Hester & Gibson, 2007).   

These studies compared the agenda setting power of 

“traditional media” (print, radio and TV) with “non-traditional” or 

“new” media (including the Internet and pop cultural television 

shows like Saturday Night Live and The Daily Show) and found that 

the agenda setting function of traditional media on new media was 

significant (Yu & Aikat, 2005; Althaus & Tewksbury, 2002; Schmitz 

Weiss & Tremayne, 2005). Pushing agenda setting outside the realms 

of traditional media, Robert Coleman and McCombs proved in a 

2007 study that the impact of agenda setting does not diminish across 

generations or new media (Coleman & McCombs, 2007). Further 

studies revealed that the variation in presentation of news from print 

newspapers to online news Web sites resulted in varied news 
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consumption habits among the public, and also resulted in a strong 

occurrence of agenda setting (Schmitz Weiss & Tremayne, 2005). 

Internet media is, however, attributed with influencing intra-

media agenda setting effects among news media outlets (Lee, 

Lacendorfer, & Lee, 2005).The growing popularity of Weblogs 

(blogs), Internet bulletin boards, and other online interactivity spaces 

create public forums where news is distributed, commented on, and 

recycled through both traditional and new media (Lanosga, 2008; 

Lee et al., 2005; Roberts, Wanta, & Dzwo, 2002). In addition, the 

rise of citizen journalism, as seen for example on CNN’s iReport 

Web site, has led to a greater number of individuals using the 

Internet to distribute news and a greater potential for personal sites to 

act as news distributors (Johnson, 2011; Yu & Aikat, 2005; Roberts 

et al., 2002).  

It has been suggested that although traditional media is no 

longer the sole source of influence, a hierarchy exists in which 

traditional media remains the most powerful influence of public and 

new media agendas (Meraz, 2009). Recent studies suggest that rather 

than being separate from traditional media, new media rely on print, 

radio and TV news sources to create content for news blogs and 

social media (Twitter, Facebook, Digg, YouTube, etc.) (Meraz, 

2009; Lanosga, 2008; Lee et al., 2005). These findings have in turn 

suggested that agendas across traditional and new media are 

interrelated and are all determined by similar causality (i.e. a natural 

disaster, election, pop culture event, etc.) (Sayre, Bode, Wilcox, 

Shah, & Shah, 2009).  
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Agenda Setting in Social Networking Sites 

While studies conducted in the last twenty years have tested 

the agenda setting theory against the interaction of media and public 

agendas online, more research is needed to understand the influence 

of the rapidly expanding social networking phenomenon on agenda 

setting. A social networking site, or social media, is defined as 

“media that is architected by design to readily support participation, 

peer-to-peer conversation, collaboration and community” (Meraz, 

2009, p. 1). Before it was coined social media, social networking 

sites took the form of blogs, Web sites hosted for personal use and 

dissemination of information. Today, social media encompasses 

many variations of personal mini-Web sites: Twitter, Facebook, 

MySpace, Digg, YouTube, Xanga, Friendster, and many others.  

Although the agenda setting theory has been tested in the 

use of blogs since the 1996 U.S. political campaign, the influence 

and impact of blogs changed greatly after the September 11 attack in 

2001 (Roberts et al., 2002). In the span of just a few years, the blog 

scene emerged in full force and created a public discourse not 

previously possible (Delwiche, 2005). Studies since then have found 

that blogs continued to rely on traditional media for information and, 

rather than self-reporting events, were echoing information passed 

through traditional media sources (Roberts et al., 2002; Yu & Aikat, 

2005). However, a, the interaction of the media agenda and public 

agenda are convoluted as blogs act as filters mediating and 

disseminating information (Delwiche, 2005; Roberts et al., 2002). 

As younger generations took on the majority use of social 

media (54% of Facebook users were under the age of 17 in 2009), 

the way individuals were using these sites changed (Turcotte, 2009). 
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Facebook, in particular, outlines this change in obvious ways. In 

2006, researchers found that users were initially using the site to 

reconnect with individuals they already knew (Lampe et al., 2008). 

The introduction of the “news feed” to Facebook in 2006 (most 

likely in response to the creation of Twitter) changed the way users 

interacted with the site so they were spending less time in one 

session but logging in quickly to check for updates (Lampe et al., 

2008). By 2008, a majority of Facebook users reporting using the site 

to gather information creating a public forum where individuals were 

not only distributing information themselves but seeking information 

as well (Lampe et al., 2008).  

The transition in the use of Facebook was highlighted 

during the 2008 U.S. presidential election when campaigns began 

using the social media site as a tool to promote issues and candidates. 

The Facebook pages of individual candidates became a virtual 

breeding ground for statements of opinion and dissemination of 

information, including many hyperlinks to external Web sites to back 

up a particular fact or opinion (Robertson, Vatrapu, & Medina, 

2009). Many of these hyperlinks were to blogs or Web sites for 

traditional news media sources (i.e. CNN, New York Times, 

Huffington Post, etc.) (Robertson et al., 2009). Studies of Facebook 

interaction during the 2008 political campaign have shown that while 

age disparity in users does exist, the open nature of Facebook allows 

for equal promotion of political platforms regardless of party 

(Turcotte, 2009). In addition, Facebook users engaged in civilian 

gatekeeping throughout the election newsgathering process by 

promoting and criticizing information and sources such as blogs 

(political and apolitical, news media and non-news media) (Turcotte, 

2009).  



78 

Through these transitions, social networking sites have 

become a conduit through which both public and third party agendas 

are expressed to the largest captive audience in human history. 

Interactivity on the Internet skyrocketed as social media expanded 

beyond the limitations of the blog sphere. As it did so information 

became easier to trace and public agenda became more blatant. 

Through social networks like Twitter and Facebook, researchers are 

now able to better study the flow of information from one source to 

another by studying the structure of networks between active users 

(Lerman & Ghosh, 2010). Understanding where an individual 

initially received the information they pass on to others helps to 

identify the role of media in the dissemination of information among 

the public. In addition, recent studies are looking closely at the role 

of interactivity to reveal what issues the public cares about most. 

Because most social media sites post a date and time on any user 

interaction, the information is prime for time study analyses that can 

prove or disprove the direct effects of news media across both 

traditional and new media platforms (Lerman & Ghosh, 2010). 

Interactions like posting a hyperlink, commenting on a story, etc. are 

ways users are able to promote issues that are important to them 

allowing researchers a window into public agenda on micro and 

macro levels. 

While these studies have helped to create better 

understanding of the flow of information across new media, few 

studies attempt to understand social media within a theoretical 

framework. Therefore, more research is needed to understand the 

significance of social media in communication. In particular, agenda 

setting research is needed to better understand the interaction of 
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media agenda, public agenda and third party agenda through the 

discourse created across social networking sites. 

Concepts 

Media agenda, the independent variable, can be defined as 

the “relative salience of issues” according to the media (McCombs, 

2004). Public agenda, the dependent variable, can be defined as “the 

public’s hierarchy of issues at a certain point in time” (Dearing & 

Rogers, 1996). An issue can be conceptually defined as “a social 

problem, often conflictual, that has received mass media coverage” 

(Rogers & Dearing, 2004).  

Salience can be conceptually defined as the perceived 

importance of an issue (Roberts et al., 2002). Alternately, salience 

can be conceptually defined as the promotion of “a particular 

problem definition, causal interpretation, moral evaluation and/or 

treatment recommendation” (McCombs, 2005). 

Social networking sites can be conceptually defined as “a 

new type of public sphere, or context that encourages civic discourse 

and debate” (Robertson et al., 2009). In addition, social networking 

sites can be conceptually defined as a new public space that “enables 

the exchange of ideas, opinions, and news” (Turcotte, 2009).  

Statement 

There will be a positive relationship between the media 

agenda and the public agenda when discussion takes place over 

social networking sites. Although many studies have outlined the 

effects of agenda setting, a few stand out from the others. Maxwell 

McCombs and Donald Shaw’s Chapel Hill study in 1968 was 
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revolutionary in understanding agenda setting. In that study, surveys 

were distributed to undecided voters who were asked to report on 

Most Important Problem (MIP) questions (McCombs, 2004). These 

results were ranked according to responses and compared against the 

rank order of issues in the media as gathered through content analysis 

of local and national media (McCombs, 2004). The result showed a 

strong correlation between media agenda and the public agenda 

(McCombs, 2004).  

In 2010, Kristina Lerman and Rumi Ghosh researched the 

spread of information across Twitter and Digg. This research studied 

media and public agenda in online terms and asserted that social 

networking sites were critical to the spread of information between 

media and publics (Lerman & Ghosh, 2010). Lerman and Ghosh 

found that issue salience is extremely high at the beginning of 

discussion on social media sites, but slows down over time while 

continuing to remain high (Lerman & Ghosh, 2010). 

Operational Definitions 

Media agenda will be operationally defined as the number 

of times issues are present in posts to the Facebook pages of 

Lubbock news media organizations, personal pages of Lubbock news 

media reporters and fan pages of Lubbock news media reporters 

(Robertson et al., 2009).  

Public agenda will be operationally defined as the number 

of times issues are present in posts to the Facebook pages of select 

Lubbock citizens and in the activity of the same Lubbock citizens on 

the Facebook pages of Lubbock news media organizations, personal 

pages of Lubbock news media reporters and fan pages of Lubbock 
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news media reporters (Turcotte, 2009). Issue will be operationally 

defined as specific topics including disasters, homelessness and low 

income housing and will be identified through these keywords 

(Meraz, 2009). Salience will be operationally defined as reactions 

incited by the issue (i.e. posting, commenting, liking, etc.) (Lerman 

& Ghosh, 2010). 

Hypothesis 

H1: There will be a positive relationship 

between the media agenda and the 

public agenda when discussion takes 

place over social networking sites. 

H2: There will be a significant 

difference between the number of issue 

mentions on media Facebook pages and 

the number of issue mentions on public 

Facebook pages.  

RQ1: Is there an agenda-setting 

relationship between media Facebook 

pages and public Facebook pages? 

The hypothesis takes results from classic agenda setting 

research and applies them to interactions between the media and 

publics on the social networking site Facebook. McCombs and 

Shaw’s Chapel Hill study proved that the concept of agenda setting 

and “assigned a central role to the news media in initiating items for 

the public agenda” (McCombs, 2004). In addition, Lerman and 

Ghosh proved that reactions to issues could be tracked on social 

networking sites Digg and Twitter and that the agenda setting 
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function of the media was preserved across this platform (Lerman & 

Ghosh, 2010).  

Method 

Research will be conducted using a content analysis.  

Analysis Population 

Media analysis will be conducted using the Facebook pages 

of Lubbock news media organizations, personal pages of Lubbock 

news media reporters and fan pages of Lubbock news media 

reporters for KCBD Newschannel 11, FOX 34 News, 

KLBK/KAMC, Lubbock Avalanche Journal, KFYO and Fox News 

Talk. These media outlets represent TV, radio and newspaper outlets 

for the Lubbock community.   Public analysis will be conducted 

using the Facebook pages of 500 randomly selected Facebook users 

from the Lubbock community.  

Content Variables 

Media agenda will be operationally defined as the number 

of times issues are present in posts to the Facebook pages of 

Lubbock news media organizations, personal pages of Lubbock news 

media reporters and fan pages of Lubbock news media reporters 

(Robertson et al., 2009). Public agenda will be operationally defined 

as the number of times issues are present in posts to the Facebook 

pages of select Lubbock citizens and in the activity of the same 

Lubbock citizens on the Facebook pages of Lubbock news media 

organizations, personal pages of Lubbock news media reporters and 

fan pages of Lubbock news media reporters (Turcotte, 2009).  Issue 

will be operationally defined as specific topics (disasters, 

homelessness and low income housing) (Meraz, 2009). Salience will 
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be operationally defined as reactions incited by the issue (i.e. posting, 

commenting, liking, etc.) (Lerman & Ghosh, 2010). 

Sampling 

The units of analysis are the Facebook pages of individuals 

from the Lubbock community and Facebook pages of Lubbock 

media outlets, including fan pages and reporters’ pages.  

Using a randomly selected public sample will allow for a 

diverse range of analysis subjects and will guard against human bias 

in selecting individuals. In addition, analyzing the profiles of 500 

members of the Lubbock community will offer a detailed picture of 

the interaction between media and public agendas. In order to obtain 

this population, a new Facebook profile will be created. By searching 

for Lubbock users through a profile that has no existing connections, 

the first 500 users presented in the search results will constitute a 

randomly generated list of users from the Lubbock area.  

Coding Procedure 

The Facebook profiles of individuals and news media 

outlets will be analyzed for content during a specific time period (i.e. 

May 1 – 15). Over this time period, any use of an issue term (i.e. 

posting a message including the word “homeless”) or interaction 

with an issue term (i.e. commenting on a post or link that includes 

the word “homeless”) will be counted as having salience with that 

individual or news media outlet.  

Coders will already have familiarity with Facebook and will 

be trained on the use of the coding sheets. Coding sheets will ensure 

consistent reporting between coders. Because the coding sheets look 
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strictly for quantitative data and not qualitative data, there is less 

concern for coder bias.  

Coding sheets for both media and public Facebook pages 

will look like the following: 

Table #1 

 Interactions 

INTERACTION 

DATE 
HOMELESS DISASTER 

LOW-

INCOME 

HOUSING 

5/1/11 # # # 

5/3/11 # # # 

5/14/11 # # # 

 

Analysis Outcome 

Data will be interval and will be analyzed based on 

frequency count. The frequency of issue interaction for each issue 

(homeless, disaster and low-income housing) will be totaled for 

public Facebook pages and media Facebook pages.  
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These results will reflect varying levels of the 

operationalized variables through a total count of interactions. There 

will be an infinite number of levels. Analysis values will correspond 

with those levels through metric comparisons. 

Results 

Chi-Square will be used to test difference related to 

distribution of data. 

H1: There will be a positive relationship 

between the media agenda and the 

public agenda when discussion takes 

place over social networking sites. H1 

will be true when p > 0.05. H1 will be 

false when p < 0.05. 

 H2: There will be a significant 

difference between the number of issue 

 MEDIA AGENDA 
PUBLIC 

AGENDA 

HOMELESS ### ### 

DISASTER ### ### 

LOW-INCOME 

HOUSING 
### ### 

Table #2 
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mentions on media Facebook pages and 

the number of issue mentions on public 

Facebook pages. H2 will be true when p 

< 0.05. H2 will be false when p > 0.05.  

 

RQ1: Is there an agenda-setting 

relationship between media Facebook 

pages and public Facebook pages? RQ1 

will be true when H1 is true. RQ1 will 

be false when H2 is true. 
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Texts From Last Night: Misleading the Masses with a Potent 
Dose of College Debauchery? 

Chaille Steed—Mass Communications 

Abstract 

The current study adds to a growing body of perceived 
college norms research as it examines the portrayal of college 
behavior in a popular blog among college students, 
www.textsfromlastnight.com (TFLN). TFLN allows users to 
anonymously submit entertaining “texts from last night,” identified 
only by the texters’ area code(s). The site is composed solely of text 
messages known for their wild depictions of alcohol-, drug-, and sex-
related stories. Because of the site’s widespread popularity, the 
researcher is concerned with thoroughly describing the site’s content 
and portrayal of college behavior. According to Social Norms 
Theory (Perkins, 2003), much of people’s behavior is influenced by 
their perception of how other members of their social group behave. 
Through content analysis of a random sample of 1,000 posts, this 
study will analyze the frequency of behaviors and topics depicted in 
the posted text messages. Results will provide implications for the 
media’s influence on perceived social norms among college students.  
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PANEL: PEDAGOGY 

Is a Picture Worth a Thousand Words? Using Images to 
Create a Concreteness Effect for Abstract Words: Evidence 
from Beginning English-Spanish Bilinguals 

Olga Pahom—English Literature 
Abstract 

The nature of bilingual memory and lexical representation is 
widely discussed in studies in bilingualism. One of the prominent 
models that has been proposed to account for how bilinguals store 
and access words in their memory is dual coding theory (DCT). One 
implication of DCT is that concrete lexical items are more easily 
recalled than abstract ones as they are associated with concrete 
concepts. Empirical data from a number of previous studies lend 
support to the notion of this concreteness effect. However, not many 
studies have examined whether this effect can be generalized to 
abstract words when they are associated with visual images. In 
addition, none of the previous research investigated whether 
biological gender plays a role in the bilingual memory representation 
and access of abstract and concrete words. The current study’s 
purpose was to investigate, in the DCT framework, whether an 
instructional method that fosters the association of abstract words 
with specific visual stimuli has a significant immediate and delayed 
effect on the recall of these lexical items by beginning Spanish 
learners. In addition, we examined any gender-related differences in 
performance. 97 college-age students (44 males and 53 females) 
were randomly placed in the picture or non-picture group, and they 
were taught 12 concrete and 12 abstract words they had not 
previously known. Participants performed a recall task on an 
immediate and a delayed posttest. The results showed a significant 
effect for abstract words in the picture group on the immediate 
posttest, but no such effect was found on the delayed posttest.  The 
results suggest that associating abstract lexical items with pictures 
has a significant effect on their memory representation and recall in 
the short-term. In addition, gender did not play a role on the recall of 
abstract or concrete words under any treatment type. The results 
suggest that there is no difference between males and females in the 
memory representation of abstract and concrete words. The findings 
also support the predictions of the DCT, and show that a 
concreteness effect can be created for abstract words by associating 
them with visual images.  
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Challenges and Adaptation: An Exploration of Chinese 
International Students' College Experience in the United 
States 

Zhaomin He—Educational Psychology 

May Lim, M.A., Higher Education 

Ken Gassiot, M.A., Higher Education 

Background 

The Chinese international student population in the United 

States is increasing fast. Being the world’s most popular destination 

for international students, the U.S. has half a million foreign 

students, i.e., 3% of the total U.S. student population, which 

contributed more than $12 billion to the U.S. economy in 2000 with 

their expenditures for tuition, living expenses and related costs 

(American International Education Foundation). Meanwhile, 

according to the most updated statistics, during the 2009/10 

academic year, there was an increase of 3% of this international 

student body to a “record high number” ever in the United States, 

which was “primarily driven by a 30% increase in Chinese student 

enrollment… making China the leading sending country” (Institute 

of International Education, 2010).  

This generation of Chinese international students differs 

from the prior generations. At the TED conference this July in 

Scotland, Lan Yang gave an informative account of today’s Chinese 

young people.  She summarized that this young generation were 

mostly born in the 80s and 90s under the one-child policy, featuring a 

literacy rate as high as over 99 percent, among which 80 percent in 

cities go to college. However, better education does not necessarily 
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ensure an easy life. Growing up with benefits as a result of China’s 

reform and openness, this generation also faces great challenges and 

pressure as the country continues to transform. By 2030, 15 percent 

of its population will be above 65 years old, which means, according 

to the Chinese tradition, one couple will have to support four parents 

with an average life expectancy of 73. Living expenses are high for 

college graduates in comparison with their income. The estimated 

time for a young couple to buy their apartment is 30 to 40 years 

while the number is only five years for their counterparts in the 

United States. Technically, the Engels coefficient has been on the 

decrease through the past decade to about 37 percent. Yet it has gone 

up to 39 percent in the past two years, indicating a rising cost of 

living. The Gini coefficient shows inequality in income with a 

statistic of 0.5, even worse than that in America.  

The past decade not only witnessed massive urbanization 

and development, but also social issues such as a polluted 

environment and food safety. According to Yang, as reflected from 

the responses of microblog users (a social media similar to Twitter), 

among all others, social justice and government accountability are 

what today’s young people care most about. Given such a 

background, what does the literature tell about Chinese international 

students’ adaptation in the U.S. colleges and universities? 

A Brief Review of the Literature and Conceptual Framework 

Acculturation 

In his research on immigration, acculturation, and 

adaptation, Berry (1997) traces the evolution of an early conception 

of acculturation that focuses on collective, group-level changes in 

both cultures to one that examines the psychological impact on the 
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individual within a dominant host culture. This research project 

utilized Berry’s notion of acculturation and its focus on the 

psychological effects on the individual person in the examination of 

Chinese student experiences in higher education. 

The conceptual framework incorporates both group- and 

individual-level variables as well as four strategies, i.e. integration, 

separation, assimilation, and marginalization, identified from the 

individual sojourner’s active negotiation between cultural 

maintenance and contact and participation (Berry, 1997). The 

individual-level variables explored in this study are those that exist 

prior to acculturation, e.g. gender, language, parental educational 

level, and those that come into play during the acculturation process, 

e.g. coping strategies, support systems, and length of stay. Group-

level variables include consideration of the political, economic, and 

demographic domains of both the society of origin and of settlement. 

A sojourner individual’s adaptation was also impacted by 

the relationship systems during acculturation, such as friendship 

networks that are monocultural, bicultural, and multicultural 

(Bochner, 2001). Research generally posits that interaction with host 

country nationals present in bicultural and multicultural friendship 

networks has a positive impact on the sojourner individual’s social, 

psychological, and academic domains (Zhou, Jindal-Snape, Topping, 

& Todman, 2008). 

Stressors and Coping 

While encountering stressors similar to other groups of 

international students, Chinese students in the United States not only 

face more difficulties in adjustment due to the extensive cultural 

distance between China and the U.S. and its status as a third-world 
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country, but also are often under-explored because of their high level 

of academic achievement (Yan & Berliner, 2009). The language 

barrier was a great anxiety-producing factor, and the perfectionism 

stemming from traditional Chinese values which emphasizes 

educational achievement, filial piety, and hard work just adds to the 

students’ pressure to achieve and succeed. Such stressors, combined 

with fundamental cultural differences, further contribute to their 

difficulty in communication and low social self-efficacy (Yan & 

Berliner, 2009; Wei et al., 2007; Lin & Bets, 2009).  

This cultural distance has also directly impacted Chinese 

students’ coping and help-seeking behavior. The Chinese view an 

individual’s distressed emotions as disrupting the harmony of the 

social group (Wellenkamp, 1995), which are considered troublesome 

and inappropriate for both the affected individual and the distressed 

party (Markus & Kitayama, 1994). Moreover, similar to other East 

Asian countries, failure is often associated with a loss of face and 

feelings of shame more than frustration or anger (Hall, 1976). 

Supporting such differences, the counseling literature shows that 

Chinese students keep such distress either to themselves or their 

family and close friends instead of reaching out for help (Ting & 

Hwang, 2009; Shea & Yeh, 2008). 

Higher Education 

Higher education plays a critical role in supporting the 

students and provides them with opportunities to contribute to the 

larger university community in rather profound ways. Human 

relationships are a part of everyone’s need for acceptance and 

belonging (Huitt, 2007). Given all the challenges faced by Chinese 

students, support is available via student organizations and efforts 
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aimed at connecting American students with their international peers. 

It is through these student organizations that students interact with 

one another and begin to develop an emotional connection with the 

institution and fulfill those basic needs for assimilation. The study 

abroad office, housing and residence life, or even the student 

activities areas can help facilitate these initiatives. College campuses 

are a great way for students to connect and create that “feel” of 

home. 

American colleges and universities also provide academic 

support services to students via assistance with writing skills, 

supplementary instruction help, and one on one tutoring. Certain 

subjects might not come as easy to Chinese students due to having 

years of training in a different educational system, e.g. a “lack of 

creativity” when it comes to critical thinking (Mooney, 2006). Social 

challenges are in play as well, e.g. language barriers regarding the 

various nuances to “American speak.”  Meanwhile, students from 

China can struggle with adapting to academic writing style 

references and their in-classroom usage (Sun & Chen, 1997). This 

supplemental instruction can be vital for reinforcing content areas in 

a one-on-one or small group setting at little to no cost to the student. 

Purposes of the Study 

While previous studies have investigated Chinese 

international students’ adaptation in U.S. higher education, these 

studies are limited in that they have not reflected the changing 

backdrop given China’s rapid development in the past three decades 

but rather focused on the specific psychological constructs or 

individual cases.  Actually many of the studies collected data from 

Chinese Americans (Shea & Yeh, 2008; Ting & Hwang, 2009; Chae 
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& Foley, 2010). However, what are today’s Chinese international 

students’ college experiences/adaptation like in U.S. higher 

education? Therefore, the purpose of this study is to (1) fill such a 

gap in the literature by collecting information from the population of 

interest; (2) facilitate the services provided by the higher education 

professionals to this ever-increasing student body; and (3) inform 

both the faculty and students themselves to achieve student success. 

Method 

Participants 

Ten current Chinese (mainland) graduate students from a 

large Southwest university were recruited using multiple purposeful 

sampling strategies (Miles & Huberman, 1994). Snowball sampling 

was used to recruit the proposed number of participants while 

stratified and extreme case sampling was used simultaneously for the 

purpose of representativeness. The average age of the participants is 

26.4, ranging from 23 to 34. Five are male and five female, of which 

four are master’s students and six doctoral. The average staying 

length across participants is 25.78 months, varying from seven to 84 

months. A couple was included while the rest were unmarried. Both 

well-adapted and less well-adapted cases were included. The criteria 

of adaption were operationalized by academic performance and self-

reported experience. The well-adapted cases were recruited from the 

Graduate School Research Poster Competition and active members 

of the local Association of Chinese Students and Scholars while the 

less well-adapted case was recruited through the researcher’s 

personal resources. 
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Interview Protocol and Procedure 

A semi-structured interview protocol (see Appendix A) was 

used because it is “flexible and likely to promote fruitful reflection 

by the participants” (Mill, 2001, p.385). One-on-one interviews of 

40-80 minutes were conducted with each participant, before which 

consent forms were signed and brief participant information 

collected. All participants were interviewed in English and 

pseudonyms were used to protect their confidentiality. The 

interviews were recorded and then transcribed into text for the 

purpose of analysis. A priori thematic analysis (Miles & Huberman, 

1994) was conducted based on the existing literature. Inter-coder and 

member-checking strategies were used in the analyzing process for 

the purpose of trustworthiness (Creswell, 2007). 

Themes and Discussion 

Three rounds of coding were conducted by the researchers 

with a pool of initial exhaustive codes generated from the first round 

of individual analyzing, then codes reduced into themes after the 

second round, and transcripts recoded with the themes in the third 

round. As a result, six themes emerged: (1) Family Support, (2) 

Academic Differences between the Two Systems, (3) Language 

Barrier, (4) Loneliness and Isolation, (5) Ethnic Identity, and (6) 

Institutional and Community Services Perceived by students. 

Family Support 

The majority of Chinese student participants experienced a 

high level of familial support in response to their decision to attend 

graduate school in the United States.  Sentiments such as “They were 

very happy. It’s a good opportunity for me” were echoed in all ten 

interviews. 
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What the participant’s parents feature in common is their 

experience through China’s educational system amid the backdrop of 

the Cultural Revolution. Some were not able to advance beyond the 

elementary or secondary level while a few others went back to school 

after the turmoil. While this experience consistently appeared in 

many of the participant interviews, many expressed regret for their 

parents, and the educational opportunities and intellectual 

development that were lost as a result of the political and social 

climate of China in the 60s and early 70s, “because of the Cultural 

Revolution, they’ve missed the chance. They can’t go to college, but 

then some people are very, very smart. They technically could be 

college student.” A few students expressed appreciation of their 

parents’ support given their lack of educational opportunities: 

I just feel my parents are very great. It’s 

very not that easy to get parents that 

open minded. Especially in China 

because they grew up…in that kind of 

years in which a lot of minds are not 

open and they never get a high 

education. 

Within Berry’s conceptual framework, the Cultural 

Revolution is an important macro and group-level variable that forms 

a shared cultural context that has an impact on the acculturation 

experience of our Chinese student participants. 

Additionally, Chinese culture is one that cherishes 

education, a value, as one participant suggested, that stems from the 

country’s Taoist roots. One participant shared the importance of 

education as one that is engrained in the culture of China, “they have 
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some sayings that…lots of treasure and lots of wealth is hiding 

between education, and behind education. So everybody knows that 

education is the most important thing to children in China.” 

Not all participants experienced positive support from 

family members. A small portion experienced resistance from their 

parents, as family units struggled to negotiate student desires to leave 

home for their studies and the cultural value of filial piety. 

They respond very, very negatively, and 

my mom took it as a sign that I would 

just break the relationship with her, so 

we had a big fight over the issue that 

I’m going to move here…She’s very, 

very scared that I wouldn’t go back 

home because she’s getting old because 

we do not have very good social support 

system in China, and old people usually 

just taken care of by the family 

members, and without her only 

daughter, there is a good reason for her 

to feel scared. I just totally understand 

her. 

Language Barrier 

Of the student’s interviewed, language was a common 

difficulty. The speaking environment changed and introduced new 

words spoken in proper context, slang, and colloquialisms. For 

several students, this barrier really challenged their ability to remain 

positive about their experience. Human relationships are a part of 

everyone’s need to be accepted and sense of belonging (Huitt, 2007). 
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Undoubtedly, this adds to the challenges Chinese international 

students face. When interviewed on the topic of language difficulties, 

one participant stated with anguish in her face as if she were reliving 

the memories: 

The language is the most important 

problem. Makes me feel stupid. As first 

I cannot understand my professor. I can 

just recognize a few words in the whole 

page. The language is a different one 

and I have to study from the beginning 

and look up one by one in dictionary. 

Takes a lot of time. 

The participants also compared their experiences with those 

of other students, some from China, while others not. 

Indian students are also a very big group 

of international students. Well they also 

have the same issue. They stick with 

their own group. But since their English 

is averagely speaking better than 

Chinese people, because for their own 

country they have English as an official 

language. So sometimes for them, when 

they try to communicate with 

Americans, it’s easier. They just, it’s 

easier for them. But for us, it’s actually 

harder compared to them for us to get 

communication. 
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However, instead of the difficulties in language, the 

participants in this study all demonstrated strong resolution to 

achieve their goal of gaining further education in America and found 

ways while working through the challenges. As Mooney (2006) 

explains, Chinese students overcome a number of challenges relating 

to studying abroad. The participants cite patience, an internal 

motivation to overcome, and support amongst family and friends as 

getting them through a very difficult and uncomfortable time in their 

early phases of American life. 

Academic Difference Between the Two Systems 

The most frequent sub theme that emerged was the 

relationships between instructors and students and the teaching and 

learning styles. Most participants pointed out that the American 

professors encourage students to talk and discuss with them while in 

the Chinese colleges, in most cases, teachers’ authority is assumed 

by both the instructor and the students. For example, one female 

participant said: 

The academic culture here is open. In 

China you wouldn’t be able to speak 

openly. Like you wouldn’t be able to 

question your professor when they teach 

you lecture or something, you just 

accept it. You sit there and accept things 

passively. But being here it’s very 

important for you to ask questions, and 

to seek the answer… It’s very different 

from the culture in China where you are 
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just a student, and teacher is something 

like higher, much higher than you… 

Echoing this comment, a male student who has stayed in the U.S. for 

seven years described how the student behavior in one class 

surprised him: 

… this one guy, he stands up when the 

teacher said “oh, I’m going to teach this 

today”. He stands up, put his backpack 

up and go, in front of the teacher. Since 

we have a front door, we don’t have a 

back door so he has to go all the way to 

the front door past the teacher. And I 

was like “ohhh, he’s tough”. That’s 

never be the way that we do in China, 

‘cause the teacher will be mad... That’s 

the first weird things I had. 

Also, students interviewed reported the differences in the 

dynamism and intensity of the courses. While it is still commonplace 

to see teacher-centered instruction in many Chinese classrooms, in 

the U.S. colleges a significant portion of the instruction and student 

learning is done through group discussion and course projects for 

students besides being highly encouraged to interact with the 

instructors. 

Something more interesting about the differences between 

the two educational systems is reflected in the students’ perception of 

Chinese faculty in the U.S. The participants interviewed expressed 

that Chinese faculty here are mostly Americanized and teach very 
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differently from their counterparts in China. However, according to 

the participants’ accounts, the assignments they give tend to be more 

difficult compared with American professors: 

I, not only me, but some other Chinese 

student, they feel, if he was, he was in 

the class taught by American professors, 

the course would be a little bit easier 

than those provided by Chinese 

professors. I don’t know why… 

This probably can be implied from the value of perfectionism in the 

Chinese culture (Wei et al., 2007). 

Loneliness and Isolation  

Many Chinese student participants reported experiencing 

some degree of loneliness in the United States. In the extreme case of 

a 25 year-old master’s student who struggled with depression, he 

identified loneliness as the most negative aspect of his experience in 

the U.S., “Most time, alone. Most time I am alone. I hate that.”  He 

then shared the intense feelings of isolation he struggled with prior to 

discovering the counseling support on campus and also sullenly 

contrasted this to his life in China, where he enjoyed the care and 

encouragement of his family, friends, and girlfriend. 

A few participants identified a sense of loneliness that 

stemmed from the difficulties they experienced in connecting with 

their classmates. A 24-year old master’s student spoke of the 

academic structure of American higher education as not conducive to 

forging connections and building friendships:  
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Oh, well, everybody seems to be so 

cool. Cool is a good word, but I would 

rather use cold sometimes. They say 

they, you can talk to them very easily. 

You can talk to them, make 

conversation really easily. But if you 

really need to get into people, get into 

people’s life, or even get their contact 

information, that would be a weird 

step… 

Not all Chinese student participants experienced feelings of 

loneliness. The existence of a strong support system appeared to have 

a positive impact on a 32-year old doctoral student. When asked 

about the reasons why she did not share the loneliness typical for 

many of her fellow Chinese students, she paused briefly, then spoke 

with conviction of her support system, “I have a family. I have a 

husband, so I wouldn’t feel isolated… I have his love and his care.”  

The existence of such a support system is an important individual-

level variable in Berry’s conceptual framework that plays an 

important role in the acculturation process.  

Others cited that the excitement of being in a different 

environment, and the new found independence of living in a new 

country as contributing to the lack of feelings of isolation. When the 

feelings of excitement begin to fade, feelings of loneliness intensified 

for some. Others, due to individual-level differences, did not 

experience many feelings of loneliness. The attention to these 

psychological characteristics that constitute individual-level 

differences in Berry’s conceptual framework is important in 

understanding the process of adaptation and acculturation of Chinese 
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students. Besides, consistent with the phenomenon Berry labeled as 

“self-segregation,” the primary social support for all the participants’ 

consisted mostly of other Chinese students, as one participant 

commented: 

I’m not sure if you have noticed this, or 

I have mentioned this before, but 

Chinese people, we try to, well maybe 

all of the races are the same but we try 

to live with our own, like race, 

especially with international students. 

We just try to stuck with our own 

people.  

Chinese student participants surmised that increased 

interaction with American individuals would result in greater levels 

of adjustment and adaptation. A particularly well adjusted and highly 

involved master’s student found his four years in the United States 

“very good” and reflected on the importance of American friendships 

in the acculturation process and understanding and adapting to the 

culture:  

And since they don’t get involved with 

American culture, all they have seen is 

the negative side. Like they see the 

loneliness for sure, and second of all 

they don’t see the positive side of 

American. They don’t have much 

activity to do in their spare time, and 

they don’t know some of the, how some 

of those American way of thinking, 
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because they don’t have a really good 

friend, a real American friend. 

Ethnic Identity  

While all participants talked about their perceptions and 

attitudes towards U.S. culture and how it interacts with their Chinese 

background during their stay in the U.S., their responses distribute 

across a spectrum regarding which culture they identify themselves 

with and to what extent their identification is. For instance, when 

asked whether he found the academic differences challenging, one 

male participant said, “I like it. Actually I prefer it.” He then talked 

about his class experience in a quite confident manner: 

(So, did you feel frustrated that you 

didn’t laugh with others at some joke?) 

No, I won’t feel like that. I will, just 

like, oh, that’s a joke. I don’t understand 

because I don’t know their culture, just 

like whenever I have a, I told, I told a 

joke to some people about Chinese 

culture, they won’t, they won’t 

understand, either. So, it’s not 

embarrassment, or just, just normal.   

However, the 32-year-old female doctoral student who is married 

responded with different perceptions: 

Um, I still consider myself as minority, 

which can be very disadvantageous, 

because I’m not in the mainstream 

culture. The face make me different, and 



107 

no matter how hard I try, and there will 

just be consider as an alien, a foreigner. 

I don’t know beyond that. 

This is consistent with the literature on ethnic identity, 

defined as a sense of belonging to an ethnic group (Phinney & 

Rosenthal, 1992). According to Phinney (1993, 2003), ethnic identity 

goes through three states in its formation. In the first unexamined 

phase, individuals place little or no importance on her or his ethnic 

and cultural heritage. Then in the stage of moratorium or ethnic 

identity search, individuals are deeply interested in exploring and 

learning about her or his ethnic group and its cultural values and 

traditions. Finally during the ethnic identity achievement stage, the 

individual feels secure and confident about her or his sense of self as 

a member of the ethnic group, thus developing a deep sense of ethnic 

pride and feeling of belonging to the ethnic group. So the confident 

male participant mentioned above is basically in the achievement 

stage while the female participant may be somewhere between the 

first and the second stage. 

Besides, compared with those who are still in their 

moratorium, participants who already achieved the internalization 

commitment demonstrated better adaptation in terms of 

psychological well-being. For example, the male participant who 

didn’t get the joke from class did not feel bad or consider himself as 

“disadvantageous.” In fact, the female married student has adapted 

very well, while she did consider herself as a “minority” and her 

position as “disadvantageous” since she’s not “in the mainstream 

culture”. One point worth mentioning here that may explain this 

female student’s situation can be that ethnic identity doesn’t 

necessarily equal acculturation, and it is positively related to 
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individuals’ psychological well-being (Chae & Foley, 2010). The 

fact that an individual adapts and functions well in everyday life does 

not necessarily guarantee one’s psychological well-being. According 

to Chae and Foley’s study on the relationships among ethnic identity, 

acculturation, and psychological well-being among the three samples 

of Chinese, Korean, and Japanese Americans, only the Korean 

sample showed significant regression results between both ethnic 

identity and acculturation and their psychological well-being. For the 

Chinese and Japanese samples, only ethnic identity significantly 

predicted their psychological well-being. Further, the study also 

supported the literature that participants with a higher bicultural 

worldview/identity score reported significantly higher scores on 

psychological well-being than did both low acculturated and high 

acculturated participants (Chen, Benet-Martínez, & Bond, 2008). 

Institutional and Community Support Perceived by Students  

Chinese students participating in this study recognized that 

services are present on campus, with some using them and others not. 

One female student talked about her experience with the student 

counselors echoed by another student who went to the career service 

center for consultation. However, finding ways to connect to such 

services can be challenging for new students on a college campus. 

One code that emerged in this study was that of self-reliance in 

Chinese culture. Chinese people live in an environment that is 

supportive, caring, family oriented, yet tough, mature, and 

independent. Chinese students thus continue to hold the same 

expectations that are based predominantly on their view of the world 

from their homeland of China. 
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Some students take advantage of local community resources 

to facilitate their transition and seek solace in the initially lonely 

days. Many respondents cited being involved in organized religion 

and attending church services. One student said: 

Church. I went to church not regularly, 

but I went there I think a lot, and I think 

that’s the best experience for me… I, 

when I was in church, I don’t care about 

my school, I just go there.  Nice people.  

An interesting theme that emerged in from several 

participants’ interviews was that there did not seem to be an overall 

need for campus/community resources/services to ensure happiness 

amongst the students. For some students, engaging in campus and 

community resources are not seen as necessary. When considering 

what could be done to improve the campus/community experience, 

one student confidently noted, “I got it.  I don’t know. I am not 

relying on a lot of those things because of my experience.  I am very 

independent.” They rather found gratification in their academics, 

acquaintances they had made, and in their social circles of fellow 

Chinese students. Considering the diversity of majors that were 

participating in this study, this finding provides an interesting and 

thought provoking commentary on the “need” for student services 

and community resources when it comes to Chinese student 

environmental satisfaction and success. 

Conclusions and Implications 

Aiming to add to the knowledge base by updating and 

inform the field of Chinese international students’ 
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experiences/adaptation in the U.S. higher education, this study has 

revealed noteworthy findings.  With the macro environment of 

economic development and globalization as a result of China’s Open 

and Reform, this generation of Chinese students have strong support 

for their education in the U.S., be it emotionally or financially, from 

their parents who have experienced unfulfilled educational 

aspirations due to historical circumstances. Although tuition fees and 

living expenses are still a very big concern for the majority of 

Chinese international students, they have better financial resources 

compared with earlier sojourners. The trend is transitioning from 

surviving to thriving. Meanwhile, being the Only Child generation, 

many Chinese students have the intention to go back to China, either 

right after their graduation or after a brief stay to gain some work 

experience. 

Consistent with previous studies, language is still a major 

barrier in the early stages for Chinese students and is closely related 

to other aspects of their adaptation to U.S. higher education 

institutions. However, student concerns for language are more 

towards professional and sociocultural applications in their academic 

and daily life.  At the same time, Chinese students experience a 

significant amount of loneliness upon entry into the U.S. and high 

involvement mediated the intensity of such isolated feelings.   

Academic differences between the two systems are very 

distinct and have raised adaptation challenges for the Chinese 

students. Yet, supporting the existing literature, Chinese students 

generally do not demonstrate active engagement with campus student 

services. Chinese students gravitate to one another for social support. 

These friendships endure and remain primary throughout their time 
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as students. Factors such as the language barrier, cultural differences 

in particular, comprise the underlying causes of such a lack of 

engagement. This finding is especially valuable for higher education 

professionals for it is implied that services designed for the majority 

of American students cannot reach out to Chinese international 

students well and achieve the same effectiveness. A campus student 

service fair for students in general to promote the awareness and 

collaboration with a Chinese student association or local Chinese 

community may lead to better engagement. 

Chinese students’ ethnic identity development is associated 

with the length of their stay in the U.S. Meanwhile, due to the 

closing gap of development between China and America as well as 

exposure to U.S. culture before entry, while many Chinese students 

are still exploring their ethnic identity, many others have achieved 

their ethnic identity and bicultural view, which benefits their 

adaptation to U.S. higher education. 

Last but not least, it is the sincerest expectation of the 

researchers that the findings in this study will inform the current and 

the incoming Chinese students about what they are going through 

and what to expect for the benefit of their holistic well-being as well 

as their success as students in U.S. higher education. 
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A semi-structured interview protocol 

 

Name:                                                         Gender: female /male 

Age:                                                            Level: Master/Doctoral 

Time in the U.S.: ______ year(s) ______ month(s) 

----------------------------------------------------------------------------------- 
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Part I  

1. Where are you from in China?  

a. Could you talk about your hometown?   

2. Do you miss home?   

a. Describe what you miss most? Is that what is 
missing from your life in Lubbock?   

3. Tell me a little bit about your family.  

a. How did they respond to your desire to study in 
the US?  

b. Did they attend college as well? At home, or 
abroad?  

c. Were they supportive? Emotionally/ financially?  

4. Could you talk about what brought you to Texas Tech?   

a. Why Texas Tech and the US?   

Part II  

1. Describe the academic experience you are having.   

a. Professors, classmates, self, schoolwork  

b. Are there any notable differences? Academics, 
communication?  

2. Tell me about your extracurricular involvement.  

a. Campus life experience, community, 
neighborhood  

3. Of the experiences you just described, discuss the impact 
those experiences have had on you as a person.  

a. Positive experiences   
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b. Negative experiences, barriers, cultural 
differences, stressors  

c. What is the most difficult part about being a 
Chinese student in the US?  

d. In what ways have you changed as a result of 
living in the US? Have your perceptions of the US 
changed as a result of your time here?   

Part III  

1. What resources and assistance would you like to have 
from the university to improve your college 
experience?  

a. Academic  

b. Student Services  

c. Lubbock community inclusion  

2. What suggestions would you give to the coming Chinese 
students?   

a. Would you recommend others to study in the US 
based on your experiences  

3. Based on your experiences, do you see yourself desiring 
to stay in the US for a longer period after your studies?  

4. Any additional comments, questions, or ideas for our 
study?  
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Law Schools: Are they Adequately Training Students to Be 
Effective Leaders? 

Eric Painter—Law 

Abstract 

Imagine that a faculty member from a law school asks a 
student to learn legal writing without any guidance. Would you 
expect the student to learn the subject adequately? The answer is 
probably no. Instead, most law schools teach through the Socratic 
method in which the professor leads the students by asking questions. 
However, students may be learning less about being a leader because 
the student is trained to be led, not to lead. But where do lawyer-
leaders learn the science behind leadership? Two of the past three 
Presidents of the United States attended law school. In the wake of 
economic instability and other political problems in the United 
States, the present day has become a pressing time to examine 
leadership training in law school. Prior to 2011 no law school other 
than possibly a few have offered a class devoted exclusively to 
leadership. Then, in 2011, Texas Tech University School of Law 
became the first law school, or one of the first few law schools, to 
offer a leadership class for students. 

This paper questions whether attorneys become leaders by 
virtue of the position and title they have in their communities and 
whether attorneys are being adequately trained to be leaders. Part I of 
this paper is the introduction. Part II briefly examines key leadership 
qualities that lawyers should have. Part III examines whether law 
schools teach law students leadership skills. Part VI discusses 
possible solutions and ramifications. 
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PANEL: HUMAN INTERACTIONS WITHIN THEIR 
ENVIRONMENTS 

The Flying Dove in the Imperial Cage: An Examination of 
Women's Transatlantic Travel in Louisa May Alcott's Little 
Women and Henry James's The Wings of the Dove 

Melissa Aday—English Literature 

Abstract 

In England and America, the 19th century is marked by 
extensive social shifts in class and gender lines. Works by Louisa 
May Alcott and Henry James acknowledge this social upheaval, 
questioning the possibilities of new pathways for peoples previously 
ensnared by the much more stringent classist ideologies of the 18th 
century. Technological advances were critical within the changing 
social structure, allowing for changes in amassing wealth while also 
providing greater opportunities for transatlantic travel for men and 
women. For James and Alcott, transatlantic travel provides the literal 
mobility to explore social mobility and its implications for women, 
especially in their texts Little Women and The Wings of the Dove. 
Mary Louise Pratt discusses white American or European travelers' 
tendency to assume ownership over anything which they view during 
their excursions at the height of European expansion. Ann Kaplan 
furthers Pratt's ideas, recognizing that an imperial gaze is inherently 
intertwined with the male gaze, making white men masters over 
white women and the racialized "other." With the 19th century 
creation of Domesticity and the need for women to further the 
imperial mission within the home, traveling women seem to be 
strictly divided between opportunities for individual freedom and the 
constraints of the imperial mission by which they are caged. By 
creating female characters depicted as doves, Alcott and James 
analyze the push and pull between female independence and imperial 
captivity (marked by the theoretical lenses of Pratt and Kaplan), 
finding ways for their leading women to break free of proscriptive 
guidelines, but failing to discover keys to their freedom from 
imperialism. Recognizing the power of women while acknowledging 
their ties to imperialism disrupts the traditional master/slave binary 
of imperialist thought and adds to the discussion of the use of the 
sentimental novel as a means of working out social dilemmas.  
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An Ecological Analysis of Historical Trends in Russian 
Politics and Family Law/Mores 

Erin Kostina-Ritchey—Human Development and Family 
Studies 

Abstract 

In less than one hundred years, Russia has undergone 
several major political shifts (e.g., czarist rule, communism, 
perestroika). These shifts affected many aspects of daily life for the 
Russian people, including their relational/familial choices. For 
example, couples make important choices about cohabitation, 
marriage and divorce. Russian laws/mores have dictated the 
circumstances under which couples could make certain choices, and 
the laws have changed over time. The purpose of this presentation 
was to delineate the parallels between political events and family 
law/mores events in Russia. Bronfenbrenner’s (1979) ecological 
theory was used as a conceptual framework for this delineation. 

According to ecological theory (Bronfenbrenner, 1979), 
there are four main environments or systems in which families exist 
(microsystem, mesosystem, exosystem, macrosystem). The systems 
can be visualized as a bull’s-eye or concentric circles. The 
microsystem is the innermost circle and represents the family unit 
(e.g., spouses, children). The mesosystem is the immediate setting in 
which the family members interact; individual family members may 
have different mesosystems (e.g. work, school). Exosystem 
environments are those which are peripheral to the family. The 
family does not normally directly interact with the exosystem, but 
they are aware of the effects (e.g. housing rules). The macrosystem is 
the outermost system and reflects the general society in which the 
family exists (e.g., federal government, national/international 
religious organizations). All systems exist simultaneously. The 
macrosystem has a “trickle down” effect, such that events/decisions 
within this system affect the microsystem (directly or indirectly). The 
four systems are kinetic and fluid as they move through time. 

One simple application of ecological theory to politics and 
family law can be seen in divorce standards under czarist rule. Prior 
to 1917 prerevolutionary law, divorce applications were decided 
exclusively by religious authorities (of the faith practice which 
originally recognized the marriage). Thus divorce (a microsystem 
level event) was controlled directly at the mesosystem level 
(community of faith).  The faith mesosystem level was influenced by 
the macrosystem (Cannon of Faith).  
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Designing Elderly Home Units and Well-being 

Islam Obeidat—Environmental Design 

Abstract 

Designing elderly units is an essential component of interior 

design that provides functional and aesthetic qualities for the elderly 

in the built environment. A plethora of designs in the residence 

include design that is utilized to accommodate the elderly through 

elements of physical and mental comfort. 

Due to a lack of available current research on a direct 

relationship of the effect of design on elderly behavior and design, 

this research paper addresses designing elderly residential units 

according to effects on elderly well-being. The purpose of this 

research is to address and support designing elderly units to affect 

elderly well-being through the evaluation of journal articles that 

discuss the elderly’s well-being impacted by design. The question 

presented in this research is whether designing elderly residential 

units has an effect on elderly behavior, which eventually impacts the 

elderly’s feeling of well-being. 

The research methodology used credible scholarly journal 

articles written between 1997 and 2011; and was reviewed keeping 

the relation of elderly behavior to the design of residential units in 

mind. 

In the findings, while design may directly affect the elderly 

in a noticeable way, there is also evidence from research that 

indicates that elderly people are in fact influenced by design. When 

designing for elderly people, a variety of spaces, comfort, safety, and 
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relaxation are important components of design that can aid in 

creating and preserving the well-being of the elderly. Designers need 

to produce design products, systems, and services that are usable to 

the elderly and people with disabilities in care units. The physical 

environment, when designed to be self-evident (easily understood 

and easy to get around in), can help compensate for the physical and 

mental losses of the elderly. 

Introduction and Purpose 

Since many elderly individuals spend most of their time in 

care units, it is important to understand the psychosocial and 

environmental factors associated with well-being in the built 

environment. Interior designers should consider the well-being of 

elderly people living in care home units and investigate factors that 

impacted their enjoyment of the environment. 

Designing residential units for older adults is an essential 

component of interior design that provides functional and aesthetic 

qualities for the elderly in the built environment. Many residence 

designs include design that is utilized to accommodate the elderly 

through elements of physical and mental comfort. Good design is 

achieved when the design is usable by the majority of residents and 

is aesthetically pleasing, ergonomically sound, and produces the 

intended psychological outcome of well-being. 

Prior research on environments for elderly people has 

focused on design elements and behavioral outcomes. Because 

behaviors and environments are complex, there may be a need for a 

more holistic approach to research and design for the elderly care 

unit. Many negative behaviors associated with elderly people may be 
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responses to environment design rather than symptoms of aging. 

Quality of life for elderly people in residential units may depend 

largely on the physical environment to maintain autonomy, and to 

control every day activities in these places. The following study 

addresses designing elderly residential units according to the effects 

on elderly behavior, safety, and comfort. 

Problem/Question 

The question presented in this study addresses whether 

designing elderly residential units has an effect on human behavior, 

which eventually impacts elderly well-being. 

Methods 

The methodology of conducting research for this study 

involved the thematic approach, in which credible peer-reviewed 

articles published between 1997 and 2011and was reviewed keeping 

the relation of elderly behavior to the design of residential units in 

mind. The review focused on evidence of interventions that 

improved the quality of elderly care units as seen in to two broad 

categories: 1) activities of daily living and 2) psychosocial and 

behavioral characteristics. 

Objectives and Aims 

The objective of this paper is to address, support, or refute 

whether the design of elderly living units affects elderly behavior in 

residential environments by the evaluating journal articles that 

discuss elderly behavior, safety, relaxation and comfort as they are 

impacted by unit design. The aim of this study is 1) to determine 

whether investment in the physical design of an elderly care unit is 
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an essential component towards raising the quality of life and well-

being for residents, and 2) to ensure the development of a residential 

care unit in which the physical design would fit the daily activity 

pattern in a coordinated way at different levels of design 

development, and 3) to allow the incorporation of design solutions 

based on daily activities for elderly residents. 

Literature Review 

Information retrieved from journal articles indicates a 

correlation between the design of elderly residential units and elderly 

behavior. In some cases design influences the behavior of some 

individuals, depending on the occupants’ cultural and personal 

preferences. The evidence used to support the relation of design and 

elderly people is shown through function, behavior and performance. 

Difficulties of Aging in Homes for the Elderly 

The proportion of the U.S. population that is 65 years and 

older has been increasing in recent years and is predicted to continue 

to increase in the near future due to the large Baby Boomer 

population (Frey, 1999). Most Americans over 55 years of age prefer 

to remain in their homes as they age (Bayer & Harper, 2000); 

however, some elderly individuals will choose to live in care units 

with suitable design instead of their prior homes. Also, the elderly do 

not want to recognize their physical limitations and discomfort; nor 

do they want to accept design that may label them as disabled 

(Sherman & Combs, 1997). Understanding the wider scope of aging-

in-place issues that affect the elderly population, including the 

physical, psychological, and environmental factors that inform their 

decisions, may help in meeting their needs (Ahn & Goss, 2006). 

javascript:gt(2034,%20%0d%0a'aging-in-place');
javascript:gt(2034,%20%0d%0a'aging-in-place');
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Designers should recognize the factors that influence elderly 

people’s perceptions about remaining in their homes. Elderly people 

should be educated about universal design, technology, and services 

that may improve their quality of life (Sherman and Combs, 1997). 

Designers must pay attention to the physical, social, and 

psychological support services in the community available to the 

elderly and their families. Also, they must provide housing options 

for the elderly to meet their needs. Designers should know the 

characteristics and circumstances of the elderly who perceive they 

can continue to live at home and they should know the characteristics 

of those that do not so that they can help develop housing to meet 

their needs. 

Care Home Layout Affects Elderly Residents 

The gradation of space (i.e., a developed range of private 

and public spaces) within elderly care homes impacts the residents’ 

quality of life (Barnes, 2006). Designers should provide a variety of 

spaces in care homes (e.g., quiet, stimulating, appropriate for small 

groups) to support residents in maintaining personal space and 

engaging in a variety of behaviors. Also, care home residents may 

experience a higher quality of life and engage in more active 

behavior when the layout includes numerous public, semiprivate, and 

private spaces. Residents who spend more daytime in their rooms 

(e.g., not in care home lounges) may be more likely to experience a 

sense of control over their environment and to engage in active 

behaviors, regardless of their level of dependence on caregivers. 

Elderly and Disabled People in Virtual Design  

Designers and manufacturers need to produce products, 

systems, and services that are usable to aging populations and people 
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with disabilities around the world. There is a need for design tools, 

which are cost-effective, convey complex user information, and 

allow for design creativity (Gyi, et al., 2004). Designers should 

consider using emerging information and virtual technologies that 

improve usability testing of design for elderly people and people 

with disabilities early in the design process. Design clearance widths 

and heights using the 99th percentile population measurement data 

should be used rather than the easily accessible, commonly used 95th 

percentile data to accommodate more users. Existing anthropometric 

data formats may not be user friendly and may not adequately inform 

designers of dimensional requirements for complex, everyday tasks. 

Designing Alzheimer's Units 

The physical environment, when designed to be self-evident 

(easily understood and easy to get around in), can help compensate 

for the physical and mental losses of the elderly. The challenging 

behaviors associated with Alzheimer’s disease are often controlled 

by methods that may adversely affect quality of life (e.g., physical 

restraints, medication). A combination of medication, care, and the 

designed environment may have the greatest potential for improving 

the quality of life for those living with Alzheimer’s disease or other 

forms of dementia (Zeisel et al., 2003). 

Designers should include a calm, structured environment 

with places for resident social activities. They must modify the 

resident's living space to compensate for the degeneration of motor 

and association skills. Also, they must control exits from a resident's 

room or home into the larger community. Designers ought to 

decrease visibility of dangerous doors (exit to outdoors); increase 

visibility and attractiveness of safe doors (entry to room) to reduce 
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confusion, which in turn reduces frustration and increases 

independence. Pathways should be created that are continuous and 

have social or visual interest areas along them and a destination 

(without being a dead end) to encourage resident walking instead of 

wandering. Two to three social areas with different aesthetic looks 

and functions should be provided so residents are stimulated, see 

diverse interiors, and are less bored. Designers should design quiet, 

private areas for residents that have the ability to be personalized, 

such as a bedroom/sitting room or small areas in a community space 

to help them maintain calm and trigger memories through 

personalized space (Zeisel et al., 2003). 

Interior components should be used that have a residential 

aesthetic to create a sense of familiarity and security such as small 

scale furnishings, wall coverings, and lighting fixtures. They have to 

incorporate handrails, non-slip flooring, and high-rise toilets into the 

space so residents can do things by themselves, thereby supporting 

safety and promoting independence. Finally, they must develop 

comprehensible designs solutions that are not extreme (a color 

scheme that is too dull or too bright) but that promote the residents' 

interest. 

Air Quality in Homes of the Elderly 

According to Coelho et al. (2005), designers should know 

that building characteristics (e.g., presence of carpet, need for 

renovation, garbage chutes in apartments, and gas stoves) may be 

associated with poor health among the elderly. Also, they should 

know that many habits of the elderly (e.g., drying laundry in living 

rooms, spending a lot of time in the kitchen) may create health risks. 

Designers must be aware that inadequate ventilation (e.g., unclean 
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screens, furniture placed over air vents, returned air from oven 

hoods) and the inability of the elderly to perform cleaning tasks (e.g., 

reaching ventilation screens for cleaning) may contribute to pollution 

in their homes.  

Improving Home Safety for Older Adults 

Understanding the approaches to injury prevention that are 

most effective in increasing safety among older adults is crucial for 

designing successful intervention programs in the future (Valente, et 

al., 1998). Environmental conditions in the homes of older adults 

should be evaluated through the use of safety to encourage changes 

in behavior. Designers should pay special attention to hazards in the 

bedroom and bathroom as these are the two most unsafe locations in 

the home. They must provide fire extinguishers, smoke detectors, 

flashlights, and post a list of emergency numbers to improve 

emergency safety conditions in homes of older adults. Also, they 

have to remove obstacles such as furniture, rugs, and electrical cords 

from traffic paths in the home and repair porches and steps to prevent 

falls. Hot water temperature should be reduced to prevent scald 

injuries. Designers must use non-skid flooring and bath strips to 

reduce slipping, encourage the use of step stools to reach high items 

and prevent falls, and recommend sitting a safe distance from space 

heaters to prevent injuries from fire (Valente, et al., 1998).  

Safety Precautions for the Elderly  

Successful prevention strategies for elderly people who had 

fallen previously included professionally supervised balance and 

strength training exercise, reducing home hazards, and discontinuing 

psychotropic medication (Tinetti, 2003). Designers should reduce 

hazards in the home that may contribute to falling (e.g., remove rugs, 
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use nonslip bathmats, reduce glare from lighting, and add hand rails 

to stairs). Adjustable beds that may reduce drops in postural blood 

pressure by elevating the head should be provided. Also, they must 

provide an emergency system or telephone on the floor, especially 

for people who live alone or are at risk of falling. Designers have to 

consult with a physical therapist and the elderly individuals to 

develop strategies that reduce the risk of falling (e.g., avoid 

environmental hazards, be aware of side effects of medication use). 

They must accommodate the use of assistive devices (i.e., canes and 

walkers) in the home. 

Lighting Standards for Elderly Care Units 

The design of the 24-hour lighting scheme was created on 

the basis of providing high circadian stimulation during the day and 

low circadian stimulation at night, acceptable visual conditions 

during the day; and nightlights that do not disrupt sleep quality but 

promote safety (Figueiro, 2008). 

Blue light can improve sleep efficiency for older people 

with and without Alzheimer’s disease; however, it is not always 

appropriate or comfortable in occupied spaces. A lighting scheme 

that considers both circadian rhythms and a supportive visual 

environment for older adults is needed. Designers should realize that 

a properly designed lighting scheme, such as the one proposed in this 

study, may be beneficial to sleep patterns of older adults with and 

without Alzheimer ’s disease. However, such a scheme may also use 

a significant amount of energy. They should create quantitative 

lighting solutions that consider circadian sleep patterns and visual 

comfort and safety rather than solely qualitative solutions (e.g., 

bright or dim; cool or warm). Also, they should provide exposure to 
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daylight (e.g., sun rooms, patios, courtyards) in senior centers and 

spaces for older adults to increase time of exposure to acceptable 

lighting. 

Elderly and Home Control Systems 

Smart technology could increase independence and security 

among vulnerable populations (e.g., the elderly, people with 

disabilities) (Petersen, et al., 2001). Designers must recognize that 

the older population may use traditional media sources (e.g., 

television, magazines, newspapers) to obtain information as opposed 

to new technologies (e.g., Internet). Age may influence perceptions 

of residential technologies among older populations. Residential 

technology products that are easy to use, functional, and reasonably 

priced and that are conducive to aging-in-place, meeting the 

changing needs of the elderly over time should be specified. 

Designers should consider increasing housing value by adding smart 

technology (e.g., lighting controls and dimmers). Also, they should 

increase market share by making smart technology available to new 

homebuyers. 

Residential Satisfaction of the Elderly 

Researchers have identified various characteristics that can 

be used to predict elderly persons' preferences or satisfaction with 

their housing, neighborhood, and community. However, satisfaction 

is a complex concept; elderly persons' satisfaction is determined by 

the relevance of various features or characteristics (i.e., the 

congruence of their person-fit with their environment) (Kahana, et 

al., 2003). 

Designers must develop an understanding of the person-

environment fit framework to understand and help predict residential 
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satisfaction. Characteristics of the person, the environment, and the 

person-environment fit (i.e., congruence) are critical in predicting 

residential satisfaction. Personal characteristics include age, gender, 

race, education, and personality. Environmental characteristics 

include physical amenities and aesthetics, resource amenities, safety, 

stimulation or peacefulness, homogeneity or heterogeneity, and 

interaction or solitude. When these environmental characteristics 

were present in the neighborhood, they were shown to be relevant to 

the residential satisfaction of the elderly. 

Design Project 

An elderly room unit design project was developed to 

address the specific elements of particular design in a care facility for 

elderly residents. Renovations made to an elderly care unit were 

designed as a typical form for an elderly resident’s room. This design 

project (See figure 1-16) was used to answer a fundamental question: 

how were the bedroom, bathroom, sitting area and hallways in the 

elderly care unit designed to give direct insight about place-centered 

behavioral activity. 

 

Figure 1: Existing building plan and new arrangement plan. 
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Figure 2: Diagram for whole elderly building departments 
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Figure 3: Proposed patient room from elderly building. 
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Figure 4: Privacy levels in patient room.  
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Women’s Unit Design 

 

Figure 5: Women’s unit floor plan. 
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Figure 6: Women’s unit elevation. 

 

Figure 7: Women's Unit proposed perspectives. 
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Figure 8: Women's Unit interior materials. 
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Figure 9: Women's Unit lighting plan & lighting fixtures. 
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Figure 10: Women’s unit proposed furniture perspective. 
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Men’s Unit Design 

 

Figure 11: Men’s unit floor plan. 
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Figure 12: Men’s unit elevation. 

 

 

Figure 13: Women's Unit proposed perspectives. 
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Figure 14: Men's Unit interior materials. 

 

Figure 15: Men's Unit lighting plan & lighting fixtures. 
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Figure 16: Men’s unit proposed furniture perspective. 

Conclusion 

In conclusion, evidence from research indicates that elderly 

people are in fact influenced by design. It is pertinent that designers 

are aware of the impact that the built environment has on its 

occupants. When designing for elderly people, a variety of spaces, 

comfort, safety, and relaxation are important components of design 

that aid in creating and preserving well-being. Designers need to 

produce products, systems, and services that are usable to the elderly 

and people with disabilities in care units. The physical environment, 

when designed to be self-evident (easily understood and easy to get 

around in), can help compensate for the physical and mental losses of 

the elderly. 
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This study reaffirms our understanding of designing the 

physical environment, and the ways it affects the behavior, 

performance and activities of residents in an elderly care facility. 

However, any modification in the design of the environment needs to 

be orchestrated with appropriate activities of residents to achieve the 

full potential of a physical design based on environment 

characteristics and human needs. 

Elderly unit design should allow residents to experience 

continuities with self and environment: a private room, some of the 

individual’s own belongings, and access to relationships and 

activities associated with self and environment.  

As this study offers insight on designing elderly home units, 

additional research should be addressed in order to generate a more 

complete overview of elderly homes units that demonstrates behavior 

in their residential units. Due to a lack of available current research 

on a direct relationship between elderly behavior and design, this 

literature review only provides the basics for the beginning of an in-

depth review of theories of designing elderly residential 

environments, units, and elderly behavior. Further research needs to 

be conducted to form a more complete understanding of elderly' 

behavior in the built environment. 
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PANEL: CONTEXTUALIZING THE FEMALE 

Empowering Collegiate Women Through Physical Activity 

Kathryn Colvin—Educational Psychology 

Abstract 

Empowerment within the sport context is a derivative of 
feelings of responsibility and control over one's own physical activity 
needs (Sherrill, 2004). Research has shown that participating in 
physical activity has physical, psychological, and social benefits for 
adolescent females (Iannotti, Kogan, Janssen, & Boyce, 2008). 
Adams-Blair (2002) indicated that sports participation is beneficial 
and should be encouraged by parents of female athletes since 
personal and professional development such as higher-self-esteem, 
self-confidence, and academic success to increased leadership 
abilities and achievement are linked to sports participation. In 
addition, Taliaferro, Rienzo, Miller, Pigg and Dodd (2008) indicated 
females had increased protection against hopelessness and suicidal 
thoughts as a consequence of their sport participation. However, 
identity and maturation are not completed with adolescence. 
According to the British National Policy for the Empowerment of 
Women (2001), special attention should be given the nutritional and 
health services to both girls and women at all stages of their lives to 
ensure a sense of empowerment in their lives. The purpose of the 
current study was to examine the effects of participation in semester 
long activity courses on the sense of empowerment among 
undergraduate collegiate females. Women participating in the study 
took both a pre-test and post-test to evaluate their feelings of 
empowerment. Tests were compared to determine whether or not 
physical activity class participation increased the feelings of 
empowerment. Readers should come away with (a) knowledge about 
specific areas in which women feel empowered, (b) a framework for 
evaluating empowerment through physical activity, and (c) 
awareness of common challenges faced and how to overcome those 
challenges when enhancing women's feelings of empowerment. 
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Mass Media and the Constructions of Motherhood Among 
Adolescent Females: New Contexts, Meanings, and 
Experiences 

Paulina Velez-Gomez—Human Development and Family 
Studies 

Abstract 

The United States has the highest rates of teen pregnancy 
and birth among industrialized nations (Sieving et al., 2011). With 
the broadening of physical and virtual spaces across the globe, the 
social context in which motherhood is constructed has been 
significantly impacted especially in how individuals conceive 
motherhood and their mothering practices. The role of mass media 
has become especially important in constructing societal norms and 
expectations for females regarding pregnancy and motherhood. 
Today’s adolescent females are “bombarded” with media images and 
parenting advice wherever they turn (Silbergleid, 2009). Studies have 
shown that teens at greater risk of pregnancy are those with the 
highest consumption of television, movies, and magazines (Brown et 
al., 2006). The current paper examines the effects of technology and 
mass media narratives on the transmission of motherhood 
representations in youth using Symbolic Interactionism and 
Bronfenbrenner's Ecological model as the theoretical framework 
(Bronfenbrenner, 1977; LaRossa & Reitzes, 1993). Ideas developed 
by Iowa and Chicago schools of thought of Symbolic Interactionism 
are used in understanding the influence of mass media in the 
constructions of motherhood. Furthermore, Bronfenbrenner’s model 
serves as a framework for analyzing how the constructions of 
motherhood are influenced by different systems, from practices that 
are transmitted through families, to the influence of culture. 

Our study provides a critical review of extant literature on 
the influence of media on youth female motherhood constructions. 
We examine how for some authors, media idealize and glamorize 
motherhood as a pathway to fulfillment of “womanhood”, sometimes 
ignoring and minimizing the real challenges that come along with 
motherhood. Also, we discuss how today’s media presents 
contradictory discourses about females’ ability to have it all by 
achieving motherhood while maintaining a successful professional 
career and personal life. Further we analyze how media proscribe and 
prescribe norms for maternal behavior.   
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Momento Obedientia: Hildegard of Bingen's Symphonies of 
Widows and Virgins 

Elissa Stroman—Music History and Literature 

Abstract 

Hildegard of Bingen’s (1098-1179) symphonic hymns 
addressing widows and virgins are a mysterious addition to her 
musical canon. Unlike the rest of her musical output, “O Pater 
Omnium” (Symphonia viduarum) and “O Dulcissime Amator” 
(Symphonia virginum) were not written expressly for functional 
liturgy nor were they part of a morality play. Barbara Newman gives 
us the only possible description of these works, suggesting they were 
“independent devotional pieces” (Saint Hildegard of Bingen and 
Newman, Barbara. Symphonia: a critical edition of the Symphonia 
armonie celestium revelationum. Ithaca, NY: Cornell University 
Press, 1998, pg. 16). This presentation addresses the comparative 
dearth of scholarship into these works and proposes a more nuanced 
description, showing these pieces operated in the everyday world of 
Hildegard’s nuns. After briefly reviewing the themes of the 
symphonies, I will introduce the “Ordo” motive: a recurring musical 
gesture that is featured not only in these two hymns but also in 
Hildegard’s Ordo Virtutum (especially seen in the solo section of the 
character Obedientia). This motive’s appearance in multiple 
Hildegard works provides an opportunity for a detailed semiotic 
analysis into the layered signification of musical and mnemonic 
gestures. And it is this appearance of layered meaning in her music 
that suggests Hildegard meant the symphonies to be didactic works 
that assisted her convent in recalling certain concepts. I argue the 
symphonies were memento obedientia-- transcendent hymns that 
helped the women of her convent understand and remember 
Hildegard’s theology, one which emphasized feminine figures like 
Eve and Mary. The Ordo Virtutum was likely to have been 
performed upon a woman’s entrance into the convent, and by 
reiterating the “Ordo” musical gestures in the symphonic hymns 
performed daily, Hildegard was able to reaffirm the themes of 
obedience and pious propriety first addressed in her seminal 
liturgical drama. 
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PANEL: VOCAL RESPONSE TO THE SOCIAL 
ENVIRONMENT 

“They Came from Somewhere, but They Resided Nowhere": 
Itinerant Workers and Musicians in Depression Era Texas 

Richard Driver—History 

In the first three decades of the 20th century, itinerant 

workers made up a sizable class of individuals that Progressive-era 

social reformers and industrial management endeavored to 

understand, and ultimately root out of the labor force. When the 

Depression struck after 1929, the place of itinerant workers in the 

United States came under even more scrutiny, as the Hoover 

administration struggled to deal with displaced and out of work 

Americans, and the subsequent Roosevelt New Deal administrations 

sought to organize those workers into a respectable, manageable 

class in society. Meanwhile, the technology existed in the 1930s for 

musicians to actively promote their crafts to audiences with limited 

economic capacities, often taking advantage of radio performance 

opportunities and going on the road for nightly shows around a 

dedicated traveling circuit. In an era where the government attempted 

to manage itinerancy, traveling musicians took up work that required 

a certain degree of itinerancy, and illustrated how settled Americans 

viewed “indispensible outcasts” like itinerant workers while standing 

in stark contrast to perceived problems of vagrancy. 

Labor historian Frank Tobias Higbie explored the social 

realities of itinerant workers in the late 19th century and early 20th 

century by emphasizing their centrality to labor relations, social 

reform, and cultural development in the United States. The itinerant 

workers he examined and their input into American society explicitly 
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linked the rural atmospheres of the United States to the growing 

modern urban centers after 1900. The decades prior to the Great 

Depression witnessed the discussion over place and value of itinerant 

workers: men and women who often worked (and relied upon) 

seasonal and limited jobs to provide for self-survival and dependents. 

Higbie emphasizes the importance of these workers to the framework 

of American society and its structures, especially in the period he 

examines: 1880-1930. Rural communities, he argues, relied upon the 

“migrant seasonal laborer” because they provided additional workers 

when needed and presumably moved on when those jobs ended 

(Higbie, 2003). 

Nevertheless, “migrant seasonal,” or itinerant, workers 

comprised a decades-long “social problem” that reformers, social 

scientists, and industrial managers, struggled to cope with and 

ultimately disrupt and extinguish. Progressive era reformers worried 

about those workers’ “[subjection] to exploitation at the hands of 

employers and employment agents, and [disruption of] quiet prairie 

towns with revolutionary direct action” (Higbie, p. 3). In the postwar 

boom of the 1920s, industrial leaders implemented “new thinking 

[that] saw irregular employment, poverty, and class conflict as a drag 

on efficiency.” Higbie argues that these managers, and the labor 

economists who devised these ideas, wanted “a community of 

interest” where “American democracy, community, and capitalism 

could be strengthened by enlightened management practices and an 

expanded state role in stabilizing the economy.” In realizing this 

“community” (and no regulation from the government in corralling 

investment or construction), production facilities “decreased 

industry’s need for extra workers to cushion the swings between 
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slack and busy seasons” and “thousands of workers lost the seasonal 

jobs they relied on to make a living” (Higbie, p. 9). 

Though the efforts of Progressive era reformers and 

industrial management were designed to eliminate the transient, or 

hobo, population and work force, when the Great Depression struck, 

a sizable itinerant work force still existed, and the economic collapse 

only created more wandering unemployed. Margot Canaday explored 

how Americans during the New Deal era approached the governance 

and management of migrants, or transients, through welfare 

administration programs. Americans looked upon transients during 

the Depression quite differently than the “migrant seasonal” workers 

of prior decades. Accordingly, Canaday’s examination documents 

how the Federal Transient Program never succeeded as a beneficial 

New Deal program, opposite the effects and status of its counterpart, 

the Civilian Conservation Corps. “Critics of the FTP felt that the 

program … enabled men to walk out on the dull responsibility of 

wife and family,” and against this backdrop sat the CCC, with the 

requirement that “enrollees be unmarried,” and send allotment 

checks every month to their families (Canaday, pp. 93-95, 117-118 & 

125). Canaday explicitly makes it clear that the FTP and CCC were 

designed to support specific groups of male Americans: the FTP 

open to old and young men possibly with dependents, while the CCC 

targeted only single young men. This generational difference allowed 

the public to scorn the FTP as a relief-only organization, while the 

CCC prospered by providing evidence of a useful public good 

offered through its existence and its enrollees. 

Canaday also comments that during the Depression, relief 

had a debilitating effect on male psyches, specifically the 
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breadwinner role and their place in the familial home. Unlike the 

“migrant seasonal” workers of prior decades, men in the Depression 

worried about unemployment, especially husbands. In these 

situations, husbands lost their status in their homes, degraded by 

unemployment and forced “to assume feminine responsibilities 

around the house.” Hitting the road meant, for “out-of-work 

husbands,” an escape from “dominating wives and the feminization 

of housework” and one report warned, “some married men would … 

never return to claim the family relationship” (Canaday, p. 97). In the 

world of unemployed men during the early 1930s and New Deal era, 

transiency brought unwanted definitions and categories to migrants 

and hoboes, most notably their unsettled status and perceived threats 

to “social stability.” A report for a transient program in Pennsylvania 

reported “the Federal Government would not have committed itself 

to an emergency relief program for unemployed transients … if the 

traditional pre-Depression vagrant alone were being considered,” but 

“the new transient was “a product of the [current] economic order,” 

on the road by necessity rather than by choice.” Furthermore, the 

Depression-era “tramp,” according to official commentary Canaday 

examined, “had little in common with the 15 to 20 percent of the 

wandering population who were confirmed hoboes” (pp. 104-105). 

The contentious environment for traveling workers during 

the Depression did little to dissuade professional musicians from 

taking to the road to earn their living. Bluesmen like Robert Johnson 

in the Mississippi delta region, and string bands in the Piedmont 

region of North Carolina traveled to perform and find work, but the 

musicians discussed here existed in worlds unlike those performers. 

Where a Bluesman might make unorganized trips or stops, or the 

string bands of North Carolina might find themselves in a recording 
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studio in an urban center, the Western Swing musicians of Texas, 

and later Oklahoma, coordinated their careers to available outlets for 

performing and work. 

Like many Americans during the Great Depression, 

musicians moved constantly looking for work, or to earn money 

performing, but they were not transients or hoboes. The Western 

Swing musicians examined below are referred to as “traveling 

musicians” because they bridged those spaces as settled and migrant 

workers. To these musicians, performance was their sole career, as 

well as a professional status rooted in leisure activities outside 

industrial work. These performers (professional musicians) helped 

create entertainment venues and commodities, on top of creating an 

emphasis on traveling as a useful tool in expanding brand recognition 

and capitalization of consumer desires. Western Swing musicians in 

Texas traveled in organized circuits, dictated by transportation 

methods and associated costs. 

Traveling circuits for Western Swing musicians hinged on 

their access to and reliance upon radio programs and advertising 

tools. Musicians in Texas quickly took advantage of the prospects 

radio offered to attract listeners and market “live” performances 

(even though radio was equally live). According to oral historian 

Jean A. Boyd, by 1922 there were twenty-five radio stations in Texas 

(1998, pp. 8-9). Early Texas broadcasts featured popular music from 

the north, particularly jazz, but also classical and “sacred music.” 

Boyd comments that this basically northern music influenced 

southern listeners’ tastes and performers’ styles. Traditional music in 

the south and southwest was appropriately affected, and Western 

Swing emerged as a style influenced by northern tastes and local 
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styles prominent in the urban and rural communities of Texas. 

Furthermore, Boyd comments that Western Swing “was an indicator 

of socioeconomic transformations” occurring in the region (1998, pp. 

7-8). Limited economic abilities heavily impacted the peoples in 

Texas and the southwest, causing constant movement in search of 

work, and dependence upon the radio as a community organizer and 

form of entertainment. 

Musicians easily existed as migrant labor and consumer 

commodities for the communities they traveled to as part of their 

professional careers, and this notion easily fits into the history of 

migrant and seasonal workers described by Higbie and Canaday. 

Higbie articulates that “demand for labor and commodities set the 

context for all migrations,” and while musicians stayed for less than 

a day, in Texas and Oklahoma they represented urban elements 

entering rural environments to provide modern commodities, then as 

quickly departing and avoiding overwhelming the environments they 

visited (p. 7). Meanwhile, even though those musicians held 

membership in the urban communities where they settled, they still 

formed a “neighborhood” in rural communities where in any other 

profession, primarily agriculture, they might be viewed as a transient 

or an outcast: “They came from somewhere, but they resided 

nowhere” (p. 11). Most importantly, as Higbie argues, “seasonal 

laboring men helped make stable communities possible by arriving at 

times of peak labor demand and then moving on at season’s end”; 

traveling musicians arrived, formed a part of the community, 

provided a commodity, and left (p. 11). 

For migrant and settled Americans in the 1930s, music and 

forms of entertainment took on very important roles, similar to the 
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functions of those tools for workers who moved during World War II 

and the late 1940s: entertainment and familiar leisure activities 

provided “a source of stability in an otherwise unstable and foreign 

environment.” Texas and the southwest certainly lacked any foreign 

qualities to folks who lived in the region for decades before the 

Depression, but instability caused by economic and environmental 

hardships was obvious. “By 1932, one in every four Americans, 

including those living in Texas, was jobless, and middle-class 

incomes had dropped by 50 percent” and in Texas an agricultural 

depression meant tenant farmers lost opportunities, and in some 

cases everything because sharecropping “proved unprofitable” 

(Boyd, 2003, p. 20). As a result, new job opportunities needed to be 

found, and musicianship provided employment. For example, in Fort 

Worth, Texas, Milton Brown’s family relied on him performing as 

their sole source of income. In this atmosphere, familiar music and 

“traditions had to evolve,” meaning “updated lyrics and 

modifications in rhythm and instrumentation” to make music and 

entertainment venues appealing to depressed citizens (Boyd, 1998, 

pp. 7-8). 

The work ethic of musicians who traveled to perform was 

intense, the Western Swing bands based in Dallas and Fort Worth 

typically returned to a base of operations (radio station) in order to 

produce a show daily. Radio shows encompassed bands’ major 

advertising and marketing endeavors, informing listeners and fans of 

upcoming performances at various dance halls, honkytonks, and 

other venues suitable to play music for dancing (Carr & Munde, pp. 

45-46). Texas, in particular, created an atmosphere ripe for this 

development: where listeners and fans congregated and sought 

entertainment not confined to their homes. Additionally, dancing 
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venues provided substantial income for performers at a time when 

jobs and money were scarce. Men such as Milton Brown, Bob Wills, 

Cliff Bruner, and their bands worked solely based on performance 

and touring schedules. While the radio introduced these musicians 

and their style of music to communities of countless listeners, 

traveling to perform locally brought the musicians into direct contact 

with their listeners and a relatively stable source of income. 

In his examination of textile workers and musicians in the 

Piedmont region in North Carolina, Patrick Huber found “dozens of 

stringbands” traveled the region in the 1920s on improved roads, 

finding opportunities to make more money than working in textile 

mills. They also performed on radios, without pay, and similarly 

translated those shows into marketing tools for shows across the 

region. Therefore, while the idea of “traveling musicians” might not 

be so revolutionary an idea for the 1930s, making that practice into a 

singular job or career, without needing to work in an auxiliary job, or 

in the case of Huber’s millhands—in the textile mill. But Huber’s 

work paves the way for this discussion, illustrating that while it may 

not have been common, the textile musicians who dabbled in 

company picnics or impromptu neighborhood porch performances 

indirectly evolved into the musicians in Texas and the southwest. 

Without those performers, who played similar hillbilly music, it is 

impossible to see how traveling to perform as a career-option 

occurred throughout the country, and not as isolated developments in 

separated regions. The musicians of the 1930s, however, assumed 

professional status more quickly, providing a product for Americans 

shaped by cultural developments linked to the radio, the automobile, 

and the connections between rural and urban environments (Huber, 

pp. 37-38). 
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The effects of the Depression complicated how we can 

perceive of consumerism in that period, or the postwar period when 

manufacturing and income increased again. In some places during 

this period, aspects of consumerism recognizable or familiar to 

modern sensibilities existed, but for urban dwellers and rural 

residents in Texas, the reality was often much different.  

Entertainment and media as a commodity for sale relied upon the 

acquisition of a radio by Americans and its position as a community 

tool for families and neighbors. For example, in an interview given to 

Cary Ginell for his oral history on Milton Brown and Western 

Swing, Jimmy Thomason remembered the impact radio had upon his 

family during the Depression: 

Radio was popular, period. That was all 

you had back then. You went to school 

activities, you went to church, and you 

listened to radio. I remember the first 

radio that my daddy bought. You talk 

about having to hock the family jewels 

to get it, we did. I don’t know what it 

cost, but I will never forget that thing. It 

didn’t matter what we heard either. We 

just had to sit on one end and hear 

somebody else on the other (Ginell, p. 

53). 

Radio served as both an immediate tool for entertainment, news, 

weather, etc., and a method for the broadcasters to advertise 

products, services, and in this discussion—music performances. 

Performance venues proliferated social interactions among listeners 
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seeking the forms of entertainment performers and the radio 

distributed on a daily basis. 

Honkytonks and dance halls littered Texas county roads, 

often at the outskirts of towns where access to liquor was also 

possible (legally after 1933) (Ginell, pp.122-123). In this way, some 

dance hall and tavern venues simply were not family places, a reason 

some radio promoters or advertising managers discouraged bands 

from announcing upcoming shows: fears it might detract from the 

product they were supposed to be promoting (Ginell, pp. 49-51). 

Economic hardships aside, finding entertainment and procuring 

alcohol, whether legal or illegally obtained, served as an escape for 

Americans from the realities of the Depression (Boyd, 1998, p. 2). 

Likewise, professional musicians found that performing provided 

more income than industrial jobs: Milton Brown and Bob Wills were 

paid $15 a week for their “jobs” at the Burrus Mill and the Light 

Crust Doughboys radio broadcasts, but Brown often earned far more 

in one evening’s performance at Crystal Springs dance hall outside 

Fort Worth. 

The city of Fort Worth, unconnected by suburbs to the 

larger Dallas in the 1930s, served as home and the central hub for 

Western Swing “traveling musicians.” Fort Worth operated three 

major radio stations, each with varying signal strengths, and was 

home to Milton Brown and his family (Ginell, p. 9). In his oral 

history of Milton Brown, written in conjunction with his youngest 

brother Roy Lee, Cary Ginell articulated how vital Brown and his 

band, the Musical Brownies were to popular music: “Although every 

fan of the Brownies will say that people came to Crystal Springs to 

see Milton Brown, it was Milton’s band that established the sound 
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and rhythm admired for so many years by southwestern musicians” 

(p. xxi). The Dallas-Fort Worth area remained fairly untouched by 

the Depression until 1932, when Brown decided to take a chance and 

start his band, after working with other bands on the radio since the 

late 1920s. 

Bob Wills and His Texas Playboys may be the most well- 

known Western Swing band, but Wills was not the first bandleader to 

create a working band of the scope and size he made famous. 

Between 1930-1932, Milton Brown and Bob Wills worked as 

members of the Light Crust Doughboys, nearly, a purely marketing 

ploy created for the out-of-work musicians and the Light Crust Flour 

company. Ostensibly, the musicians worked at the Burrus Mill and 

Elevator Company in Fort Worth as employees for Light Crust Flour, 

but in reality they practiced extensively (eight hours a day), 

performed a daily radio show, and carried the company name in the 

band’s name and the title of the radio program. Brown knew this type 

of arrangement; he worked for the Aladdin Lamp Company as part of 

the company’s radio group Laddie’s from the late 1920s through at 

least the summer of 1930. Both bands featured daily radio broadcasts 

and weekly performances at local dance halls, the same performance 

venues as Brown’s Musical Brownies, and later Wills’ Texas 

Playboys. However, the jobs in bands for Light Crust and Aladdin 

were only jobs. The general manager of Light Crust, later Texas 

Governor and U.S. Senator W. Lee O’Daniel, retained control over 

the output and image of the Doughboys, prohibiting any performance 

or material remotely scandalous (for the time), or advertising 

upcoming performances, including those at Brown’s venue of choice: 

the Crystal Springs dance hall. O’Daniel’s reasoning for this lay with 

the reputation of dance halls in general, not Crystal Spring in 
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particular, because they were viewed as seedy, unwholesome, not 

family friendly, and after December 1933, places to consume alcohol 

(Ginell, p. 45-66). 

While Brown and Wills both exhibited a passion for music, 

the nature of their performances while in the Light Crust Doughboys 

illustrates the conflicting status of traveling musicians: how did they, 

and how do we, identify distinct areas of migrant and settled 

workers? For the Western Swing musicians of Texas, the desire to 

perform music drove them to seek ways to do just that, even when it 

did not pay, like daily radio broadcasts. 

As Milton Brown started putting his band, the Musical 

Brownies, together in the fall of 1932, the brunt of the Depression hit 

Dallas and Fort Worth. His youngest brother Roy Lee Brown 

remembered his mother feeding people who came to their home 

looking for handouts. Along with Milton, who still lived at home, 

another brother Derwood was recruited into the new band, playing 

guitar. Roy Lee reported to Cary Ginell as part of his memoir that 

since the two older brothers “made good money playing music … we 

made it through that period pretty good” (pp. 69-70). Their work 

allowed the brothers and fellow band members to retain a basic 

semblance of home life, even though Milton’s later marriage failed 

due to his work ethic and ultimately the band’s schedule, since they 

worked every day at a radio station in Fort Worth, and then traveled 

the rest of the time. The impact these schedules made on listeners 

was not revelatory for Milton Brown or his band, the Brownies, in 

the years he worked as a Light Crust Doughboy and Aladdin Laddie, 

Brown had traveled extensively. The most notable occurring in 

March 1931, when W. Lee O’Daniel took the band to a baker’s 
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convention in Galveston. O’Daniel hired a bus for the ride to the 

coast of Texas, and during stops on the route south the band played 

impromptu performances (Ginell, p. 49). Nevertheless, these 

performances on the road provided exactly the benefits the musicians 

needed to work solely in performing, and for Milton Brown this 

demonstrated the depths of his talent, and his tremendous work ethic 

to perfect the music for the radio listeners and the dance hall 

attendees. 

The traveling musicians succeeded very well working as 

professional musicians, but also transcended relevant connections to 

a larger history of itinerant workers and migrant Americans. These 

musicians, in particular Milton Brown, enjoyed a more comfortable 

lifestyle than others in their communities, but also worked primarily 

outside those communities. Brown’s drive and work ethic remains 

worth emphasizing, he strived to perfect his craft and arrange unique 

and attractive music for an era where limited economic possibilities 

ruled Americans’ interactions with social and cultural interactions. 

Aiding the discussion of this dynamic are numerous other musicians 

from the region who similarly sought music as a tool to escape 

certain jobs, as well as to make a living performing in the trade. 

Those musicians make up the “traveling musicians,” who occupied 

roles as settled and migrant workers, at once members of the 

communities where they visited or their radio broadcasts reached and 

simultaneously outsiders who provided a service, or job, for the 

benefit of the community. Providing musicians’ income were 

listeners, ready to consume the entertainment they provided, be it via 

radio broadcast or in-person (“live”) performance. The two groups 

supported one another and pointed to a burgeoning market ready to 

explode in the post-World War II atmosphere, making performances 
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worthwhile to professional musicians in the 1930s and indicating the 

value of music as a commodity. 
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Hope is a Good Thing: An Exploratory Field Study on the 
Potential for Digital Storytelling in Assam 

Shankar Borua—Mass Communications 

Abstract 

The purpose of this exploratory field study conducted in 
Assam in North-East India in December, 2010 and January, 2011 
was to gauge the potential for introducing digital storytelling as a 
tool for empowerment and self-expression amongst 9-15 year old 
school-going children in a few villages. For a period of 18 days, I 
filmed in 12 schools in the district of Jorhat in Eastern Assam and 
got an opportunity to witness first-hand the level of digital divide as 
it exists in those rural communities. Armed with a high-definition 
digital video camera and a digital audio recorder, I travelled to these 
interior villages to get a glimpse of how digital storytelling can 
potentially be a participatory as well as artistic exercise to give voice 
to children in these rural communities. My long-term mission is to 
train and lay the foundation in digital storytelling as a collaborative 
endeavor for groups of village children in Upper Assam as well as 
make it possible for some of them to eventually enter the workforce 
of the radio/film/television industries within Assam, as well as the 
rest of India. The fulfillment of that goal is possible by establishing a 
digital storytelling collective, provide a platform for village children 
in the interiors of my homeland Assam to use digital technologies 
and tell their own stories to the rest of the world through the creation 
of first-person narratives afforded by fairly easy to use audio-visual 
digital devices. 
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Anthony Johnson Showalter--A Pioneer in Southern Gospel 
Music Education: An Exploration into Curriculum Which 
Shaped the Future of Southern Gospel Singing Schools 

Alicia Canterbury—Music Education 

Section one: In depth analysis of the A.J. Showalter’s Rudiments of 
Music 

Rudiments of Music was written by Anthony Johnson 

Showalter (1857-1924), a gospel musician, publisher, and educator. 

Rudiments of Music was written approximately around the turn of the 

twentieth century. The book was re-printed by the Stamps-Baxter 

Music and Printing Company. This company was established in 1926 

and was influential in organizing singing schools in the South and 

supporting its own school of music known as the Stamps-Baxter 

School of Music. The company was founded by Virgil Oliver “V. 

O.” Stamps and Jesse Randall “J. R.” Baxter. This publishing 

company would not have been possible without the inspiration and 

assistance of A. J. Showalter. “Showalter built a shape-note music 

empire during the late nineteenth century and thereby came to 

influence an entire generation that followed in his wake” (SGMA, 

2005). Rudiments of Music and the influence of Showalter will be 

analyzed in this article. 

Showalter was a teacher, gospel composer, and gospel 

publisher. Showalter was considered a pioneer in gospel music and 

gospel music education (Beary, 1977; SGMA 2005). He became 

interested in music at an early age. His family was a center of culture 

in their community in Virginia; therefore, it was natural that 

appreciation in music would follow (Beary, 1977; Northen, 1905). 

His music education included the normal music school at New 
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Market, Virginia, the National Normal School in Erie, Pennsylvania, 

the International Normal in Meadville, Pennsylvania, and Boston 

Normal (Beary, 1977). He also traveled to Europe to study teaching 

and choir methods (Northen, 1905). Showalter’s dedication to his 

profession was high and “at times (he) sacrifice(d) his own musical 

taste in an effort to make music understandable and acceptable to his 

students” (Beary, 1977, p. 161). Even though Showalter did not 

support the idea of shape notes, he set aside his personal 

discrimination in favor of helping others achieve (Beary, 2007). 

Along with composing and publishing gospel music, teaching and 

the promotion of normal schools became primary objectives for him. 

Showalter created the Southern Normal Musical Institute, a vehicle 

which trained teachers throughout the South and Southwest for 

teaching in singing schools (Beary, 1977; SGMA, 2005). This 

institute held over two hundred sessions in the South and Southwest 

(Northen, 1905). Assisting others with the art of teaching became a 

consuming passion for Showalter. Beary (1977) includes in her 

dissertation an invaluable letter to a young J. R. Baxter regarding 

Showalter’s educational philosophy: 

To teach yourself is a thing which must 

appeal to an earnest man and is the 

highest calling possible, but to put many 

other capable teachers to work is not 

great in kind but much greater in degree, 

because many teachers can accomplish 

more than one can. So I think the 

greatest work our leading teachers can 

do is to put many other capable men to 

teaching. There are small sections here 
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and there which have enough good 

teaching done, but to where there is one 

such small section, there are hundreds of 

larger sections having no schools at all 

… So every man with sufficient energy 

and earnestness of purpose to really go 

after the work with the true spirit of a 

teacher can find plenty of “fields white 

unto the harvest” (36-37). 

The significance of Showalter’s organization of the singing 

schools is what made him such a powerful figure in gospel music. 

The idea of planting skilled teachers and subsequent schools in the 

South and Southwest is an important one (Beary, 1977). It can be 

ascertained that Showalter’s influence was great upon future gospel 

music educators. Many young gospel musicians clamored to work 

with this systematic, methodical, and progressive musician and 

educator (Beary, 1977). Many future gospel musicians began their 

careers under Showalter, including J. R. Baxter whose company re-

published Rudiments of Music (Beary, 1977). 

Showalter wrote numerous songbooks, method books, 

theory books, and rudiment books (Beary, 1977). He published 

songbooks with round-notes and shape-notes. The shape-note 

editions were more popular than the round-note books (Beary, 1977). 

The Stamps-Baxter Music and Printing Company printed and sold 

Showalter’s Rudiments of Music. The front cover stated that this was 

a shape-note edition. Although there is no date for when this book 

was published, it can be ascertained that it was published after 1939, 

as this is the latest copyright date of the songs added by the publisher 

(Showalter, n.d.). Naturally, the Showalter text was written many 
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years previous to 1939. The actual date is ambiguous, but it can be 

determined that the initial publishing would have been after 1887, as 

this is the latest copyright date found in the songs used by Showalter. 

Rudiments of Music would have been used in the singing 

school with beginning students (Fresne, 2008). Along with other 

books published by Stamps-Baxter, this book enjoyed “decades of 

success” (Fresne, 2008). According to Beary (1977), “the Stamps-

Baxter Company continue(d) to sell Rudiments of Music…because 

many of the singing schools teachers maintain(ed) that Showalter’s 

instruction books have never been surpassed as textbooks for singing 

schools” (p. 230). Therefore, Showalter’s text remains intact. The 

Stamps-Baxter Company added two songs on the front and back 

inside covers (Showalter, n.d.). 

Showalter’s text is organized into four sections. The first 

section is titled “Rudiments of Music.” The second section is titled 

“the scale, with cadence, in all the major keys, and two of the minor 

keys.” The third section is titled “Graded Exercises.” The final 

section of the book was the songs to be used in the singing school. 

The beginning of Showalter’s book is organized into twelve 

separate lessons. Each lesson is set up in question and answer format 

and covers various topics in each lesson. The image below is an 

example of one of these lessons (Showalter, n.d., p. 6):  
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Figure 1—Lesson number five from Rudiments of Music 

After the twelve lessons are presented, the second section of 

the book is used to illustrate “the scale, with cadence, in all the major 

keys, and two of the minor keys” (Showalter, n.d., p. 14). It is 

interesting to note the different cadences of each key. The image 

below demonstrates this difference (Showalter, n.d.): 

 

 

 

 

 

Figure 2—Three major scales with cadences from Rudiments of 

Music 

The third section of the book is seventeen graded exercises. 

The first six exercises begin with a smaller range of pitches (do and 

re) and gradually add the next pitch in the scale. These exercises 

utilize quarter notes with half notes at the end of the exercises in 2/4 
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time. By the seventh exercise, the entire scale is utilized. The 

majority of all the exercises move step-wise. After exercise seven, 

half notes were used more readily throughout the exercises. By 

exercise eleven, structural forms were introduced by using repeat 

signs, first endings, and second endings. Perhaps exercises one 

through eleven were used for either solo or group sight-singing. 

Exercises twelve and thirteen were written for two parts; one part 

was in the bass clef and the other was in the treble clef. Numbers 

fourteen through seventeen returned to unison. Exercises fourteen 

and fifteen introduced the quarter rest and the whole rest. Exercises 

sixteen and seventeen were the only exercises written in 3/4 time. 

These exercises introduce the dotted half note. It would appear that 

Showalter preferred sequencing these exercises in an effort to 

improve the beginner’s sight-singing skills without overwhelming 

the beginner by slowly adding new rhythms and new notes. 

The texts of the graded exercises are interesting to note. The 

texts vary in theme—sacred, secular, no text, morality, and the 

promotion of learning. Below is a percentage chart of the themes in 

the graded exercises: 

 

Table 1—Textual Themes in the graded exercises of Rudiments of 

Music 

Sacred 
19% 

Secular 
37% 

No Text 
6% 

Moral 
19% 

Promotion 
of learning 

19% 
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The singing school was not guided towards one particular 

denomination; the schools were non-denominational (Fresne, 2008). 

Therefore, Showalter’s choice of texts displays no favoritism within 

any denomination—consequently the majority of the texts in the 

graded exercises were secular in nature. 

The rest of Showalter’s book included a “few choice 

selections for the singing school” (Showalter, n.d., p.1). The fifteen 

songs (excluding the ones on the front and back covers added by 

Stamps-Baxter) were either owned by A. J. Showalter and Company, 

were used by permission, or were songs in public domain. Below is 

an organizational table of the settings and a chart for the origin of the 

songs: 

Organization of Choral Settings 

 
 
 
 
 
 
 

        Origins of Songs 
 

 
 
 
 
 

 
Table 2—Organization of choral settings and origins of songs in 

Rudiments of Music 

S-A-T-B, closed score 7 

T-A-S-B, open score 2 

T-SA-B, partially open score 5 

Unison Round in four parts 1 

A. J. Showalter and Company 10 

Used by permission 2 

Public Domain 3 
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The songs in public domain were arranged in S-A-T-B 

format. The pieces used by permission were in a partially open score 

in T-SA-B setting. The soprano and alto were on one stave with the 

soprano on top and the alto on the bottom of the treble clef. 

Showalter’s pieces were a combination of all four of the choral 

settings mentioned above. Four of the Showalter pieces were in a 

traditional S-A-T-B setting. Another piece was a unison round in 

four-parts. The other pieces are in a completely different format with 

the tenor line on top. Two of the Showalter pieces were in T-A-S-B 

open score format. Below is an example of this from the Showalter 

text (Showalter, n.d., p. 22): 

 

 

 

 

 

Figure 3—Example of T-A-S-B open score format in Rudiments of 

Music 

These songs resemble Sacred Harp format, in that the 

melody (called the tenor) is on the third stave (Cobb, 1989). 

However, Sacred Harp calls the melody line the tenor and the 

soprano line the treble. To confuse the issue further, Showalter’s 

tenor line is in the tenor clef. The alto and soprano are in the treble 

clef. Unlike the modal arrangements of Sacred Harp (Cobb, 1989; 

Snow, 2008), the harmonies of both pieces are traditionally harmonic 

with the melody in the soprano line and the other voice parts 
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supporting the melody. However, the tenor line (treble line in Sacred 

Harp) does have some melodic tendencies which mirror Sacred Harp 

(Cobb, 1986). Therefore, Showalter borrowed the Sacred Harp type 

of arrangement, but labeled the voice parts with traditional names. In 

Sacred Harp style singing, men and women both sing the treble and 

tenor lines (Grayson, 2004). This may have something to do with the 

arrangement of the voices in Showalter’s songs also—to allow 

singers to choose which part they would like to sing and are the most 

comfortable with (Grayson, 2004). The text arrangement in the music 

is exactly the same as Sacred Harp. Cobb’s (1989) summary of this 

technique is as follows: 

In order to squeeze in several verses, 

however, many of the songs list 

different verses under each part, a 

system which makes for difficulty when 

a singer is un-familiar with either words 

or music and must look for the words 

considerably above or below the line of 

music to be sung (p. 37). 

The other Showalter songs are in the same format as the 

songs used by permission—T-SA-B.  Below is an example of this 

type of setting (Showalter, n.d., p. 33):   
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Figure 4—Example of T-SA-B partially open score format in 

Rudiments of Music 

Unlike the arrangements that are similar to Sacred Harp, 

these songs do not encourage a free selection of vocal parts. The 

tenor lines have no melodic tendencies and instead support the 

melodic line in a traditional harmonic relationship to the soprano 

line. The soprano and alto line are on one staff with the soprano on 

top and the alto on the bottom. This voicing arrangement gives a 

more rigid concept of vocal parts. The verses of the texts are 

arranged similarly on the staff as the previous songs mentioned. 

The texts of the songs are similar to the graded exercises 

earlier in the book. Below is an organizational chart of the textual 

themes found in the songs: 

 

 

 

Table 3—Textual themes found in songs from Rudiments of Music 

Sacred 
33% 

Moral 
7% 

General 
Secular 

33% 

Seasonal 
Secular 

27% 
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Again, the majority of the pieces are secular in nature. The 

purpose of the singing school and their textbooks was always to 

encourage the enjoyment of singing (Mark & Gary, 2007). 

Therefore, the majority of the texts and the harmonic structure of the 

songs are pleasant to the ear and light in nature (Showalter, n.d.). 

Section two—Musical and sociological context of A.J. Showalter’s 
Rudiments of Music 

Rudiments of Music was published by the Stamps-Baxter 

Music and Printing Company and was used in singing schools and 

normal schools for beginning students (Fresne, 2008). Singing 

schools of this time period were arranged at various times during the 

year; however, the majority of them were held during the summer 

and lasted ten days to three weeks (Beary, 1977; Fresne, 2008). The 

Stamps-Baxter Music and Printing Company did not sponsor any 

traditional ten-day, one teacher type of singing schools. However, 

influenced heavily by his mentor A. J. Showalter, J. R. Baxter did 

encourage each community to have a singing school (Beary, 2008). 

Baxter also never denied anyone who needed assistance locating a 

teacher. If an interested group contacted the publishing company, the 

company would provide a list of names whom the interested group 

could contact (Beary, 1977; Fresne, 2008). 

The Stamps-Baxter Music and Publishing Company did 

sponsor normal schools. V. O. Stamps organized a normal school in 

1924 in Jacksonville, Texas in “connection with his first publishing 

business” titled the V. O. Stamps School of Music (Beary, 1977, p. 

144). At some point after V. O. Stamps and J. R. Baxter formed their 

joint business in 1926, the school’s name changed to the Stamps-

Baxter School of Music. After this point, singing schools were held 
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regularly. One of the schools was held in Dallas, Texas and the other 

in Chattanooga, Tennessee. The school in Chattanooga began in 

November and the school in Dallas began in January. Both schools 

lasted six weeks, but by the 1930s, the school’s sessions were three 

weeks (Beary, 1977; Fresne, 2008). By the 1950s, the sessions were 

two weeks in length (Beary, 1977; Fresne, 2008). For the most part, 

the schools were well attended each year. For example, the 1939 

school in Dallas had approximately six hundred students attending 

(Beary, 1977). The 1944 Dallas school had over eight hundred 

students in attendance (Beary, 1977). 

Unlike the one room school house locations of many of the 

small, rural singing schools, the Stamps-Baxter Singing Schools met 

in a variety of locations. The majority of the classes met in churches. 

The below photograph is the facility used for the Dallas school for 

many years until 1944 (Foster, 2010): 

Figure 7—Photograph of one of the locations of the Stamps-Baxter 

Singing School  

The participants in the singing school pictured from 1947 

were not students of the Stamps-Baxter School of Music. Instead, 

they were attending a singing school established by the Stamps 
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School of Music, a competing company formed by V. O. Stamps’s 

brother, Frank Stamps, who began using this facility for his singing 

school in 1945 (Beary, 1977; Foster, 2010). There were years when 

the Stamps-Baxter School of Music was not as well attended due to 

World War II and competing publishing companies (Beary, 1977).   

Marion Snider, an original member of the Stamps Quartet, 

stated that he took classes in 1934 at the Dallas school which was 

located above a drug store in Dallas (Foster, 2010). Other classes 

were given at the Stamps Building which was the location of the 

publishing company as well (Stamps Building Foundation). Using 

Google Maps, the drug store is difficult to locate according to the 

directions given by Foster (2010). Is it possible that it has burned 

down or been renamed? According to Google Maps, the Stamps 

Building is located near the supposed location of the drug store. 

Nevertheless, the evidence points to the possibility that classes 

during certain years were at locations other than churches. 

The curriculum of the Stamps School of Music offered 

beginning and more advanced classes. They were “set-up to teach 

music using shaped notation in the gospel music tradition” (Fresne, 

2008). Separating singing schools from normal schools was an 

educational trend which started with Julia Ettie Crane (Fresne, 2008; 

Mark & Gary, 2007). Continuing with the progressive philosophies 

of gospel music pioneers such as A. J. Showalter, the Stamps-Baxter 

Normal School “broke from the traditional normal school to offer a 

range of classes that included rudimentary classes similar to those 

taught in singing schools” (Beary 1977; Fresne, 2008). Therefore, the 

schools began moving towards a split curriculum; one for beginning 

students and one for more advanced students (Fresne, 2008). This 
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approach was quite different, in that many “normal schools” were set 

up by competing publishing companies and were essentially old-

fashioned singing schools that were normal schools by name only 

(Fresne, 2008). The normal schools were also used as training 

grounds for quartets which were sponsored by the company (Fresne, 

2008). The Handbook of Texas Online noted that “by the end of the 

war (World War II) the Stamps Quartet Music Company was 

represented by more than thirty-five quartets singing and promoting 

the music published by Stamps-Baxter” (Self, n.d., para. 3). It was 

important and necessary that their quartet singers were skilled 

musicians, as J. R. Baxter noted in an issue of the publishing 

company’s magazine in 1948: 

We have had to turn down hundreds in 

the past few years because they could 

not read Gospel Songs sufficiently to 

hold the jobs. They had the voice 

needed, but voice alone is not sufficient. 

New songs must be sung with only short 

rehearsals and this is the downfall of the 

fellow who has the voice but cannot 

read. What does (sic) harmony and other 

studies have to do with reading?—

Simply this—you must learn what the 

note is, when to put it in harmony and 

that forces you to learn to read (Beary, 

1977, p. 151). 

This could easily be accomplished by attending one of the 

Stamps-Baxter schools. Therefore, writings such as this in the 

publishing company’s magazines provided solid advertisement and 
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deferred those who did not want to put forth the effort in regards to 

their musicianship skills. 

Showalter’s original normal schools educated the first 

generation of gospel singers, musicians, and teachers (Beary, 1977; 

SGMA, 2005). J. R. Baxter was a product of Showalter’s schools 

(Beary, 1977). The education Baxter received certainly would have 

influenced Baxter’s ideas on selecting teachers for the Stamps-Baxter 

Singing Schools. Baxter’s idea of a model music teacher was as 

follows: 

No other country, so far as I know, has 

what we have in our singing schools…It 

is not the money we may amass or the 

high place in the eyes of the nation we 

may reach, but the true service we 

render that counts the most (Beary, 

1977, p. 162). 

The overall belief was that singing school teachers should 

have moral integrity and should be excellent and thorough musicians 

(Beary, 1977). The singing teacher was expected to use their musical 

talents in community events and church services as well. Citations of 

Stamps-Baxter employees and singing school teachers using their 

talents are undoubtedly immeasurable. The influence of southern 

gospel pioneers such as A. J. Showalter is impossible to define.   

Section three—Specific research topics derived from A. J. 
Showalter’s Rudiments of Music 

There are numerous research topics which could be derived 

from the Showalter text. It can be determined that Showalter was a 
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progressive and thorough music educator who wanted to train others, 

but also was interested in making himself a better educator, as he was 

educated in numerous types of schools and settings (Beary, 1977; 

Northen 1905). It would be of interest to compile which sort of 

educational philosophies are used in Rudiments of Music and other 

textbooks written by Showalter. The question and answer section 

would suggest a scientific approach, but the other sections suggest 

the students would have to experience the music in order to learn 

which does emit a sense of progressive education (Mark & Gary, 

2007). Research could also be done on other singing school curricula 

from that time period and which educational philosophies were used. 

A compare and contrast study of these texts would demonstrate a 

clear case as to whether Showalter’s texts were truly progressive or 

not.   

A related research topic would be the effect of the Southern 

Normal Musical Institute and how it influenced future southern 

gospel music schools. There is a large amount of general information 

regarding this, but not anything truly definitive and thorough (Beary, 

1977; Mason, n.d.; Northen, 1905; SGMA, 2005). More thorough 

research could be done by researching the archives of Showalter’s 

journals The Music Teacher and The Music Teacher and Home 

Magazine, locating newspaper articles regarding the schools he 

organized, researching later singing school curricula from other 

companies that were inspired by Showalter, etc. The results could be 

truly fascinating. 

Another research topic which could be generated by the text 

is the motivation of continuing to use an old text for a singing school 

curriculum in the twentieth century. Post World War II, singing 
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schools decreased in popularity and shifted to a more rural 

population (Self, n.d.). Did Stamps-Baxter continue to publish this 

textbook because of the rural population’s need for tradition and 

“folk expression” (Birge, 1937, p. 34)? Was it a clever business 

move in order to keep the old-fashioned singing school participants 

happy? According to Beary (1977), the point of singing schools is to 

continue in the same tradition as “their earlier counterparts did” (p. 

140). Around the same time, the Stamps-Baxter Music and Printing 

Company published Modern Rudiments of Music and Music Reader 

which was also used in the Stamps-Baxter Singing Schools and 

Normal Schools (Fresne, 2008). The title itself gives an impression 

of revivalism and youth. Did the company use this text in order to 

pacify younger students and encourage younger students or skeptics? 

An in-depth look at Rudiments of Music and Modern Rudiments of 

Music and Music Reader would be a topic of interest. 
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PANEL: LINGUISTICS 

Is Head-Directionality Dead? Evidence from L2 Japanese 

Megan Smith—Applied Linguistics 

Abstract 

In linguistic theory, cross-linguistic differences in word 
order were thought to be derived by a simple parameter: languages 
could either demonstrate SVO order, like English, or they could 
demonstrate SOV word order, like Japanese. The Head-
Directionality Parameter (HDP) proposed that SOV and SVO word 
orders were part of a macro-parameter that governed the order of 
what are called "heads" and "complements" in syntactic phrases (e.g., 
noun phrases, verb phrases, prepositional phrases). English 
demonstrates the head-initial setting of the parameter and Japanese 
demonstrates the head-final setting. As linguistic theory developed, 
assumptions about the nature of parameters changed, and cross-
linguistic differences in word order are derived in ways not related to 
the HDP. Because language is an abstract mental system, implicit 
knowledge of grammatical and ungrammatical sentences is one way 
to gather data about what learners know about the target language. 
To test knowledge of the HDP, we tested 18 English-speaking 
learners of Japanese as an L2 on their implicit knowledge of 
embedded clauses in Japanese. These learners had not received 
instruction on embedded clauses, but they did know that Japanese 
has O-V and N-PP word orders, which means, if the broad outlines 
of the parameter are correct, learners should assume that Japanese 
also has head-final embedded clauses. Immediately before the self-
paced reading task, learners were taught that to is roughly equivalent 
to "that" in English, but received no input or practice. On the reading 
task, the L2 learners behaved like the native speaker controls with 
significantly slower reading times on the ungrammatical clauses 
(head-complement order) than on the grammatical clauses 
(complement-head order). These results are significant because (1) 
they suggest that the HDP exists (meaning that acquisition data can 
inform theory), and (2) because they show that adults, as well as 
children, have access to abstract linguistic universals that guide 
acquisition. 
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A Comparison of Syntactic Complexity in Research Papers 
Written by Student Researchers and by Faculty Experts in 
Biological Science 

Xi (Xiaofang) Zeng—Psychology 

Abstract 

This study compared syntactic complexity in empirical 
research papers written by student researchers and by faculty experts 
in the biological sciences, under the assumption that syntactic 
complexity reflects conceptual complexity. Writing an empirical 
research paper represents a special language skill that students 
acquire as a critical part of higher education. The purpose of this 
research was to assess syntactic complexity in research papers 
written by students relative to a “gold standard” set by faculty papers 
and to identify areas of potential development in student writing. 

This study includes ten research papers written by faculty 
experts and thirteen research papers written by undergraduate 
researchers. A 2 (Groups: experts, students) x 4 (Section: 
introduction, methods, results, discussions) mixed factorial ANOVA 
was conducted on each of the five syntactic complexity variables, T-
unit length, clause density, and the frequency of adverbial clauses, 
relative clauses and nominal clauses. T-unit length refers to the 
average number of words per terminal unit in a paper. Clause density 
refers to the average number of clauses per terminal unit in a paper. 

Faculty experts produced greater T-unit length than 
students, and there were no significant differences in clause density 
and the use of the relative clauses and nominal clauses between 
students and faculty. Section effects on the five syntactic complexity 
variables were strong. There were no interactions between group 
effect and section effect on the syntactic complexity variables. 
Compared with faculty papers, students tended to produce shorter T-
units in each section. This suggests that it would be helpful for 
students to learn how to increase T-unit length. Writing trainings 
were discussed on how to add modifiers to expand T-unit for 
facilitating empirical research paper writing and growth in 
conceptual thinking in college student researchers. 
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Instruction for Multi-Level ESL Students 

Heejin Son—Curriculum and Instruction 

Introduction 

With an increase in the immigrant population, the numbers 

of English as a Second Language (ESL) students are continuously 

increasing in classrooms in the U.S. Thus, teachers need to be ready 

to help and understand ESL students who have diverse backgrounds. 

Many schools provide an ESL program for these students. There are 

relatively small numbers of ESL students in each ESL classroom but 

their English proficiency levels vary widely from beginning students 

who do not even know the alphabet to advanced students who can 

make proper sentences. Thus, it is important for teachers to pay 

attention to each individual student, a task that is not easy to 

accomplish. In addition, a wide range of proficiency levels of ESL 

students complicates the teacher’s instruction. With these students, 

teachers are required to provide adequate and different levels of 

instruction for each individual. Although many studies address the 

teaching of various aspects of English literacy to mainstream 

students, there are not many studies relative to ESL children.  

Educational support for ESL students can be improved 

when educators better understand this group and how to design 

instruction and the best learning environments for them. However, 

extant research indicates that there is an inadequate understanding of 

the diverse English literacy needs of these students (Drucker, 2003; 

Dunkelblau, 2007). In addition, there is limited research on how ESL 

programs are utilizing instructional strategies to help with what is the 

unique and individual language and literacy development of young 

ESL students. The purpose of this study is to explore instruction for 
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young ESL children who have diverse English proficiency levels in 

an ESL classroom. 

Early Literacy Education 

Gipe (2010) mentioned that the term “emergent literacy” 

can be used to describe how young children who have been exposed 

to printed material actively build their oral, written, and visual 

languages for themselves. She also classified children depending on 

levels of their literacy development as follows: (1) Emergent readers 

engage in pretend reading and are just starting to understand the 

meaning of print; (2) Early readers learn strategies for word 

recognition and comprehension; (3) Proficient readers show their 

skills, strategies, and reading achievement appropriate to their age 

and grade level; and (4) Fluent readers read with both accuracy and 

comprehension at beyond their appropriate levels. Teal and Sulzby 

(1989) explained that literacy starts at birth when children are 

exposed to print from their environment, and they develop their 

literacy skills simultaneously in oral language development. The 

notion of emergent literacy also supports the view that literacy 

abilities develop constantly when children have opportunities to 

explore and interact with written language (Brassell, 2004). 

Young ESL students begin to learn their English language 

and literacy in their mainstream classroom as well as the ESL 

classroom. They typically show lower academic performance, 

especially in literacy, compared with their native English-speaking 

peers (Peregoy & Boyle, 2000; Slavin & Cheung, 2005). ESL 

students who are at a low proficiency in their reading and writing in 

English have difficulty with participating fully in American schools 

or society (August & Shannahan, 2007). The results of several 
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research studies have shown how early literacy learning influences 

future academic performance of native English-speaking students. 

Tracey and Young’s (2007) study found that children who do not 

make proper progress in early literacy ability have trouble throughout 

their academic years. There is also evidence to show that high school 

students who lack literacy skills earn bad grades, are required to take 

in special remedial courses, and finally drop out of their schools 

(Joftus, 2002). Adolescents who do not have enough literacy skills 

often encounter difficulties expressing their thinking and learning 

content information through reading and writing. On the other hand, 

advanced literacy abilities provide fast learning of content areas and 

successful academic achievement for high school students as well as 

college students (Houge, Peyton, Geier, & Petrie, 2007). Therefore, 

educators stress the importance of early literacy and its strong impact 

on successful future academic achievement regardless of whether 

they are native English-speaking students or ESL students. 

ESL Literacy Instruction 

August and Shanahan (2007) mentioned three types of 

literacy skills: pre-reading skills, word level skills, and text-level 

skills. They also explained that oral language proficiency is a 

complex construct because it includes both receptive and expressive 

skills and can also cover knowledge of or use of particular aspects of 

oral language such as phonology, vocabulary, and morphology. For 

ESL students, oral language proficiency has an important role in 

learning reading and writing. Therefore, ESL programs typically 

emphasize mastery of oral language proficiency of ESL students 

before learning reading and writing (Freeman & Freeman, 1992). 
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Most students do not enjoy classrooms, including ESL 

classrooms that are usually dominated by worksheets and little 

instructional interaction. However, lots of research argues the 

importance of teaching through interaction. The sociocultural theory 

of Vygotsky (1978) emphasized the importance of interpersonal 

communication in language learning. Vygotsky mentioned that social 

interaction is a fundamental aspect of successful cognitive and 

intellectual growth. In other words, Vygotsky’s theory greatly 

emphasized dialogue or other interactions during language learning 

because interaction and sociocultural context encourage students to 

act and interact in shared experiences (Crawford, 1996; Pritchard & 

Woollard, 2010). Ernst and Richard (1995) mentioned that ESL 

students learn English by using it to communicate rather than by 

practicing drills. Williams (2001) also demonstrated that students 

benefit from instructional discussions that are effectively mediated 

by a teacher. In addition, Dixon-Krauss (1996) stated that it is 

important for the teacher to facilitate and increase individual 

students’ ability to perform their learning tasks by giving guidance 

and support through social dialog. The ESL students who have 

limited or no English proficiency need to have special and extra 

instruction from ESL specialists. In order to provide effective 

instructions and monitor procedures to ensure students’ English 

learning growth continuously, it is important for teachers to 

determine the strengths and weaknesses of each student’s 

performance and to constantly search for better ways of teaching 

(Shepard, 1995; Spinelli, 2008). 
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Method and Procedures 

This study explored how an ESL teacher instructs students who have 

varied English proficiency levels in one ESL classroom. The 

following research questions frame the study. 

1. How does instruction address the various levels of students’ 
English proficiency in an ESL classroom? 

2. How is the ESL teacher’s instruction related to each 
student’s learning? 

Participants: The participants were five ESL students who ranged 

from pre-kindergarten to 2nd grade and an ESL teacher from one 

public elementary school in the Southwest area of the U.S. 

Purposeful sampling (Teddlie & Tashakkori, 2009) was used to 

select the school and the teacher who works in an ESL program 

whereby students were pulled from a mainstream classroom for 

instruction in English. Due to the small number of ESL students in 

the school, the teacher taught the students from pre-kindergarten to 

second grade in a same class. Although all of the students had 

different proficiency levels, the teacher was required to teach them 

all together. Therefore, the teacher needed to give children individual 

teaching. The teacher focused on teaching oral proficiency and word 

and simple sentence level reading and writing to help these young 

ESL students participate in mainstream classrooms. They were 

pulled out for ESL class for 45 minutes every day. 

Background Information on Students (All names are pseudonyms) 

Andy: He was a pre-Kindergarten, four-

year-old Korean boy. He was born in 

Korea and this was his first time in an 

American school. He was not able to 

speak English at all and had just begun 
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to learn the alphabet. He was eager to 

say something in English although he 

could not speak English so he often 

attempted to speak English only 

imitating English sounds. 

Ellen: She was a first grade, six-year-old 

Korean girl. She was born in Korea but 

she came to the United States when she 

was only two months old. She did not 

have many opportunities to use English 

until she attended her preschool (just in 

the morning). She began her formal 

schooling in an ESL program from 

Kindergarten. She was at an 

intermediate oral proficiency level in 

English and was able to speak and 

answer questions, read sight words, and 

write simple sentences although she 

made grammatical errors such as tense 

and article and spelling errors. 

Jacob: He was a second grade, eight-

year-old Vietnamese boy. He was born 

in Vietnam and came to the States when 

he was three years old. He also did not 

have many chances to speak English 

like Ellen until starting his formal 

schooling. While his oral proficiency 

was between the intermediate and 

advanced proficiency levels, his reading 
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and writing was at a low level. Even 

though he was a second grader, he had 

trouble with reading and writing even 

sight words. 

Lily: She was a first grade, eight-year-

old Chinese girl. She just came to the 

United States and started learning the 

alphabet. She was a very cheerful and 

talkative girl. She talked a lot using her 

first language with some English words. 

Although she used both English and her 

first language words, what she spoke 

was not a sentence but just a list of 

words. As time went by, the ratio of 

using English words was gradually 

increased, and she started making 

simple complete sentences in English. 

Hanna: She was seven-year-old, a first 

grade Korean girl. While she just came 

from Korea, she had studied English in 

Korea. Even though she could not speak 

English, she knew the upper case 

alphabet and some English words. She 

followed the lesson but she had trouble 

understanding the teacher’s informal 

discussions. 
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Data Collection 

This study included informal interviews with the ESL 

teacher, ESL classroom observation, and the collection of classroom 

artifacts during one semester. The researcher made video recordings 

with field notes of students’ activities and collected writing samples. 

The observations and interviews mainly focused on the teacher’s 

instructions and students’ responses. During observation, the 

researcher took field-notes. In order to ensure accuracy and 

completeness, and to augment observation data, audio- and video-

recording were done during each classroom observation. Fields-notes 

were typed and audio- and video-recordings were also transcribed. 

Lastly, the author collected classroom artifacts such as class 

assignments, assessments samples, homework assignments, student 

writing samples, and curriculum materials. All were used to support 

additional exploration of the research questions and allow for 

triangulation of the data. 

Data Analysis 

The collected data from interviews with the ESL teacher, 

ESL classroom observation, and collection of classroom artifacts 

were analyzed by an interpretational approach. The focus was on 

identifying constructs, themes, and patterns relating to the teacher’s 

instruction for individual students who had diverse proficiency 

levels. In addition, these data showed how an ESL teacher’s supports 

related to each student’s learning. 

Findings 

Interaction With Students 

The teacher started her class with informal discussions 

asking children the questions that helped encourage active answers 
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such as what the students did during the past weekend, how the 

birthday party went, and where they went on a trip. Even students 

who did not have enough English oral proficiency to answer were 

willing to say something. All of the students showed a passion to say 

something in the ESL classroom. The teacher never allowed the 

students to speak out of turn and gave each one the chance to answer. 

Although it was very difficult for the teacher to understand what they 

said, she listened to them very carefully. As shown in Example 1, 

after the teacher initiated questions and students answered, she asked 

more, related questions. 

Example1.  

Hanna: Today is Friday. 
Teacher: What day was yesterday? 
Andy: Yesterday is Tuesday. 
Teacher: Sunday, Monday, Tuesday, Wednesday, Thursday, 
Friday…[points to the day cards to help the student 
remember the correct day of the week] 
Andy: Thursday!!! 
Teacher: Yesterday was Thursday. [A prompt to help the 
student say a complete sentence] 
Andy: Yesterday was Thursday. 
Teacher: Yesterday was your birthday, right? [A prompt to 
help the student make a personal connection] 
Jacob: Yes, yesterday was my birthday. 
Teacher: So, how old are you now? 
Jacob: I’m eight. 
Lily: I’m eight too. Two eight here. 
 
For the students who mixed their native language and 

English words or made any type of errors including grammatical or 

phonological errors, she made complete and correct sentences from 

their words, confirmed if the sentence was what they wanted to say, 

and sometimes made them repeat after her, as in the following 

Example 2 shows. 
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Example 2.   

Lily: Mama, dog, stacy, hen po, (Chinese) Buno …..  
Teacher: Oh, really? Your dog’s name is Buno?   
 
Ellen: This is me turn.  Teacher: This is my turn.  
Ellen: This is my turn. 
 
Lilly: Ski this Lily this ski Austin Mama good job Lily  
Teacher: Oh, you went for skiing and your mom said good 
job, Lily. Is that right?  
 

The length and difficulty of the teacher’s questions were different 

depending on the students’ proficiency levels as in the following 

Example 3. 

Example 3. 

Questions for lower proficiency level: Can you show me a 
sled? Can you count? How many sleds? 
Questions for higher proficiency level: How many people 
are skiing? What are boys or girls wearing for winter? 
 

Through this informal conversation, the students were 

motivated to say something in English without shyness or 

fear of making errors. 

Different Levels of Instruction 

The teacher provided the students with different levels of 

instruction in the same classroom and on the same topics. She taught 

word levels for low proficiency students and sentence levels for 

higher proficiency students. For students who had not mastered the 

alphabet, the teacher helped them to learn the order of the upper and 

lower case letters, phonics, sight words, and simple sentences. On the 

other hand, the students who had relatively higher proficiency levels 

learned sight words and sentences. For example, depending on the 

students’ levels, the teacher asked them to spell words or to read 



193 

whole words, or to make sentences (ex. Spell “T-U-E-S-D-A-Y”, 

Read “Tuesday”, Say “Yesterday was Tuesday.”). 

Although the teacher taught the same topics, she 

differentiated her teaching depending on the level of students. For 

instance, when the teacher asked the students to spell a word, she 

used different methods with each student. She used a different 

strategy with each student who knew only some of the alphabet to 

help them see the whole word and read it. For a student who knew 

the alphabet but had trouble decoding the word, she only showed part 

of the word. With the students who could read some words, she 

covered their eyes with her hand and made them spell the words 

without looking at the word. 

For writing instruction, the teacher prepared differentiated 

worksheets or papers depending on students’ proficiency levels. 

Lower level students practiced to write the alphabet or words, and 

higher level students wrote sentences as below Figure 1. 
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Figure 1. Writing Samples 

Iterative and Scaffolding Teaching 

In every class, the teacher repeatedly asked students the 

same questions based on the same teaching materials (e.g., calendar, 

months of the year and day of the week cards, number charts, 

pictures, word cards, and several themes on posters). The teacher 

started her lesson with the following routine: day and date of today, 

yesterday, and tomorrow  number of the day  number counting 

 season poster. Through these repetitive and connected learning 

methods, all of the students showed progress at the end of the 

semester compared with the beginning of the semester (ex. students 

who had not known the order of the days  mastered how to order 

the days of the week, students who had been confused with the tense 

 made sentences with the correct tense (tomorrow is Monday   

tomorrow will be Monday), students who had not been able to count 

past 20  counted to 100. 
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When the students were asked to answer the teacher’s 

questions about a new topic that they did not know, the teacher never 

gave them an answer immediately. She always gave them several 

hints until they answered correctly. For instance, when teaching them 

about a new word, “kangaroo,” she provided some hints such as “it 

starts with K, hops, lives in Australia, and carries a baby in her 

pouch.” 

Furthermore, during writing instruction, the teacher did not 

direct students in what they should write but she helped them to 

begin writing (e.g., pre-discussions about writing topic with 

students). 

Checking of Individual Students’ Understanding 

The teacher often checked to see if the students understood 

her instructions. The interaction with individual students through 

informal discussions helped the teacher know the current level and 

improvement in the oral proficiency of each student. During word 

and sentence teaching, the teacher was able to know each student’s 

learning progress (e.g., knew some alphabet  knew all the letters, 

said only one word  said a complete sentence, read few sight 

words  read most of them). By checking the level of students’ 

understanding, the teacher also figured out what the students have 

trouble with. For example, when discussing the “spring poster”, the 

teacher asked each student to identify pictures in the poster (e.g., 

flower, fence, garden gloves, shovel). At the beginning of the 

semester, the students did not know many of the poster pictures. 

Based on checking students’ answers, the teacher found out which 

pictures students had trouble with and provided more explanation. 
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Finally, the students were able to identify all of the pictures on the 

poster at the end of the semester. 

Conclusions and Implications 

In this multi-level ESL classroom, the teacher provided 

differentiated instruction to each child. This study found that: (1) 

Through frequent discussions with students, the teacher motivated 

them and promoted their speaking skills. (2) Within the same class, 

the teacher provided different levels of instruction to students. (3) 

The teacher used various iterative and scaffolding teaching methods 

until students were familiar with each subject. (4) The teacher 

checked as often as possible to insure that individual students 

understood what they had been taught. 

Informal interaction was the most important part of the ESL 

classroom to help students’ overall English language and literacy 

skills. In the ESL classroom, students felt comfortable to speak about 

anything. The teacher continuously tried to get the each child to talk, 

and through this ESL class, the children became more confident in 

speaking English. The small number of students made it possible for 

the teacher to provide individual instruction. Most parts of the 

instruction were routinely repeated increasing the level of difficulty. 

Through frequent checking of each student’s understanding, the 

teacher was able to know individual students’ needs. Consequently, 

at the end of the semester, the children showed progress in their 

English learning compared to the beginning of the semester. The 

students who had not known even the alphabet were able to read and 

write some words, and the students who had not spoken any English 

words were able to say several complete sentences. 
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Limitations and Future Research 

One of the limitations of this study was the short length of 

observation time and small number of participants involved. This 

study was conducted during the spring semester from January to 

May. Therefore, the observations were started after the children had 

already finished their fall semester. Two out of the five students had 

just joined the ESL class after the spring semester. However, if these 

observations had started from the fall semester, the progress of the 

students depending on the teacher’s differentiated instruction could 

be more deeply observed. In addition, this study was only based on 

classroom observations and the teacher’s informal interview. The 

study could show stronger evidence for the findings if the 

mainstream classroom observations and interviews with the 

mainstream teachers and parents were included. The participants also 

did not have diverse backgrounds because three of the five students 

came from the same country. Future research studies could be 

conducted in relation to ESL instruction through discussions between 

the teacher and ESL students, learning differences between ESL 

children who have various linguistic and cultural backgrounds, and 

the connections between ESL pullout classrooms and mainstream 

classrooms. 
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PANEL: HEGEMONY AND REPRESENTATION 

Gladiatorial Advertisements in Pompeii as Propaganda 

Ashley Maloney—Classics 

Gladiatorial advertisements, or edicta munerum, are ever 

present in the form of dipinto on the walls of Pompeii attesting to the 

marketing of public spectacle around the city for decades leading up 

the eruption of Mount Vesuvius in AD 79. This painted graffito has 

been used in recent scholarship concerning Pompeii and 

Herculaneum to expound upon literacy rates of various social classes 

(Harris, 1983), explain gladiatorial technique (Carter, 2006) and even 

propagate the existence of rare left-handed gladiators (Coleman, 

1996). But who was reading these announcements and to what 

effect? Of course, these only make up part of the many wall 

inscriptions recovered from careful excavation of the sites, 

numbering less than the electoral announcements (programmata) and 

the various kinds of graffiti haphazardly applied to all sorts of 

surfaces in the first century city. (Wallace, 2005) Nevertheless as 

gladiatorial combats continued to have popular followings even late 

into the fourth and fifth centuries, these inscriptions can perhaps 

provide archaeologists and historians alike an idea of public values in 

Pompeii during this period. Too—Graffiti seems to have a quality of 

authenticity lacking in most other mediated sources on account of its 

explicit and public nature. The marketing of public spectacle far 

precedes the athletic broadcasts modern populations have become so 

accustomed to in the past few decades. Advertising techniques quite 

similar to those of modern contests surely existed throughout the 

Roman world, including sponsorships and promotions just like those 

found at NCAA Bowl Games and World Series events. 
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Gruesome spectacles in the Roman Empire came in many 

forms, but these displays of public entertainment were perhaps 

perfected most by the gladiatorial combats. Even in small localities, 

gladiator shows were immensely popular with every social class; 

from the wealthiest patrons who sponsored the events, to the lowest 

slaves sitting in the nosebleeds of local amphitheaters. As professed 

by the remaining material culture, it seems that gladiatorial events 

overcame the lines of socio-economic status and provided 

entertainment for all Roman peoples and thus, these edicta munerum 

must have provided promotion for such events to more than just the 

elite and literate social classes. After all: “The word edictum in its 

technical sense was used as a formal proclamation or decree of a 

magistrate such as, for example, a praetor, duumvir or aedile,” 

(Curtis, 1980) and thus a positively received message from the 

imperial administration. In evaluating some common instances of 

gladiatorial announcements, but also considering presumed literacy 

in Pompeii and cultural tendencies of the first century; it shall 

become apparent that while politically motivated, these 

professionally displayed edicta actually create many more complex 

questions about the society observing them than they answer. 

Ultimately, while the number of announcements found in Pompeii 

might indicate their usefulness for alerting the public of upcoming 

events, it is unlikely that they were successful advertisements for the 

gladiators, but instead were actually instances of political 

propaganda. 

The forth volume of the Corpus Inscriptionum Latinarum 

(CIL) contains over 7,000 bits of recorded graffiti from Pompeii and 

the surrounding area, many of which proclaim edicta munerum or 

programs announced to the public of the upcoming shows in the 
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amphitheater. Yet what is noticeably preserved is not necessarily the 

names of the gladiators or the schools from which they have been 

trained or even the dates of these spectacles, but instead the editores 

(those responsible for financing the spectacles) are featured 

prominently in almost all gladiatorial inscriptions along with the 

promotions being offered at the event. In his 2005 text, An 

Introduction to Wall Inscriptions from Pompeii and Herculaneum, 

Rex Wallace suggests, as do many before him (Mommsen), that 

there was a standard form for the edicta munerum which included: 

the sponsor of the gladiatorial show, most often in the genitive case; 

the number of pairs of the gladiators, usually represented by 

numerals and some abbreviation of familia gladiatoria; the dates of 

the event also represented with numerals and the month; and finally 

the amenities offered to the crowd, appearing with a verb of being. 

(Wallace, 2005) 

According to the CIL and more recent photographic 

evidence, the name of the duumvir or aedile offering the contest is 

usually the most prominent part of the announcement, hence my 

hypothesis for a strong political purpose. This inscription [figure 1] 

(CIL IX; 3884), found along the Via di Nola, clearly markets 

Decimus Lucretius Satrius Valens as the editor of the games with his 

praenomen and nomen in the genitive case, his surname and family 

name, these are displayed much larger than the following dipinto 

Figure 
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containing the particulars for the event. Wallace divides this graffiti 

into two parts: the actual gladiatorial announcement—sponsored by a 

candidate for the office of aedile in AD 69; and the signature of the 

painter in the nominative case. (Wallace, 2005) In fact, a casual 

observer walking by would only be able to read the top line of text or 

perhaps the note about the painter without walking closer to the wall 

to read the smaller information below.  

More about this inscription’s text will be discussed later, but 

emphasis on the editor should be especially noted by the name size 

and prominence. This exhibits how movement must have been 

affected on this street by the need for observers to approach to read 

smaller text, and thus the way in which the painter intended or hoped 

that people would perceive the announcement. By promoting only 

the name in large script, a closer approach of the material must be 

assumed, thus creating crowding around the wall at this point so a 

reader could note the dates, location, and combat pairs. Indeed, 

announcements like this must have been something unlike the 

billboards used today on highways and streets, but instead an 

enticement, which a pedestrian would approach to gain more 

information. This method of declaration lacks the ability to actually 

declare and instead seeks only to alert the interested observer. 

Seemingly the most important information, the date and event are 

meshed right in the middle of small block script, not creating a clear 

indication of the inscription’s purpose. 

Too, the movement of people around the sign is directly 

affected by its location and prominence in social areas. This 

particular edicta munerum was painted a distance from the 

amphitheater along the Via di Nola, which has only been partially 
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excavated (section IV). The street is mainly lined with small shops or 

apartments, suggesting perhaps it was mostly a middle or lower class 

area of town without any large homes and few artistic remains. 

(Wallace-Hadrill, 1994) A few archaeologists have suggested there 

might be a school in the same block, where pedagogical inscriptions 

were printed on the inner-walls. In an article arguing for a very low 

literacy rate in Pompeii, William Harris suggests this school was 

probably private with a maximum of fifteen or twenty students. 

While Roman schools were usually a makeshift affair there seems to 

be almost no material evidence for their location in Pompeii, which 

Harris uses to attest to extremely low literacy among the pedestrians 

walking past these announcements. (Harris, 1983) Which begs the 

question: would the shopkeepers and schoolboys have been able to 

decipher an announcement like this and would it have any influence 

on them? Since this is not located at a main intersection or gate of the 

city, who else would have accessibility to such an announcement? 

The spectators who filled the amphitheaters for gladiator 

shows seem to have come not only from all walks of life in Pompeii, 

but also nearby towns as well. Chamberland points to the size of the 

amphitheater in Pompeii and Tacitus’ account as evidence for this: 

“Beside senators and other foreign dignitaries, there could be present 

a substantial number of commoners who came from neighboring 

towns to attend the show. The Nucerians, for example, were coming 

to Pompeii in great numbers on days of gladiatorial shows: the riot of 

59 was serious enough for the matter to be referred to Rome and for 

Tacitus to describe it at some length (Ann. 14.17). It is worth adding 

that amphitheatres were often much bigger than needed to 

accommodate the local population; at Pompeii the amphitheatre 

could seat some 22,000 spectators, which corresponded 
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approximately to the entire population of the town.” (Chamberland, 

2007) Tacitus includes the perpetrators in his description of the 

event:  

Sub idem tempus levi initio atrox caedes 

orta inter colonos Nucerinos 

Pompeianosque gladiatorio spectaculo 

quod Livineius Regulus, quem motum 

senatu rettuli, edebat. quippe oppidana 

lascivia in vicem incessentes probra, dein 

saxa, postremo ferrum sumpsere, 

validiore Pompeianorum plebe, apud quos 

spectaculum edebatur. 

  (Tacitus, Ann. 14. 17) 

About the same time a trifling beginning 

led to frightful bloodshed between the 

inhabitants of Nuceria and Pompeii, at a 

gladiatorial show exhibited by Livineius 

Regulus, who had been, as I have related, 

expelled from the Senate. With the unruly 

spirit of townsfolk, they began with 

abusive language of each other; then they 

took up stones and at last weapons, the 

advantage resting with the populace of 

Pompeii, where the show was being 

exhibited.  

(Trans. by Alfred John Church)  
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Tacitus’ use of the word oppidanus to describe the lewdness 

suggests a provincial or rustic connotation, definitely not used in 

accordance with elite patrons and notes especially the large 

percentage of lower class and rural people attending this show. In 

fact, this account lacks any details that would hint to people of higher 

rank being involved, while in fact a few sources indicate that one, if 

not both of the duumvirs had some involvement. (Jacobelli, 2003) 

Since the rivalry broke out between Pompeians and Nucerians, it 

implies that these two towns had an established history of sharing 

amphitheater viewings and thus would have respective edicta 

munerum in each place presenting information for the spectacles. In 

Chamberland’s 2007 text, he suggests that gladiatorial combats in 

smaller towns were profitable events, in which the editor would 

charge the audience an entrance fee. While this idea is widely 

contested, he believes this could be one reason for the prominence of 

the editors’ names and locations in the announcements: “The 

producer of a show especially of a private show expected some form 

of social recognition, as is well attested in hundreds of inscriptions 

and in the literary sources. In the case of a magnificent display he 

must have hoped for, or negotiated beforehand, a statue for himself 

or some public ornamentum such as a bisellium. This he hoped to 

obtain from his fellow citizens with the sanction of the local senate. 

But what could he hope to gain from foreigners? Foreigners and 

those from outside Pompeii must have been required to pay some 

fee, just as they would when visiting another town’s events.” 

(Chamberland, 2007) Based solely on epigraphic evidence, it seems 

this is very unlikely, because no prices or fees have been 

distinguished in a single bit of graffiti from Pompeii or Herculaneum.  
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The CIL provides evidence for a few gladiatorial combats 

advertised in Pompeii, but occurring in the amphitheater of Nuceria 

and other close towns. Too, in this figure, the scribe designates that 

the event will happen in Pompeii, as opposed to a neighboring 

amphitheater. Wallace suggests the Latin inscription should be read 

as:  

D Lucreti Satri Valentis falminis 

Neronis Caesaris Agu fili perpetui 

gladitorum para XX ed D Lucretio 

Valentis fili glad paria X pug Pompeis 

VI V IV III pr Idus Apr venatio legitima 

et vela erunt scr Aemilius Celer sing ad 

luna scr Celer. (CIL IX; 3884) 

Twenty pairs of gladiators of Decimus 

Lucretius Satrius Valens, flamen of 

Nero Caesar, son of Augustus; and ten 

pairs of gladiators by his son, Decimus 

Lucretius Valens, will fight at Pompeii 

3, 4, 5 and 6 days before the Ides of 

April. There will be hunting, as 

prescribed by custom and a shade 

(velarium). Aemilius Celer painted this, 

by himself by moonlight, the painter 

Celer. 

(Wallace, 2005) 

This gladiatorial event provided by Decimus Lucretius 

Satrius Valens and his son, Decimus Lucretius Valens contains all 
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the markings of a generic combat—it will last for four days, with 30 

pairs of gladiators and will display beast hunts as well as provide a 

shade for the spectators. This shade, the velarium, is a gesture of 

special generosity shown by the editor. It was also common for the 

inscription to include justification for the games, usually in praise of 

the emperor or the editor’s merits or political position at Pompeii. 

What is interesting in this particular graffiti is the relation between 

father and son, each of which is presented with their individual 

troupes of gladiators (twenty of the father and ten of the son). Is this 

distinction necessary for political purposes because they both held 

positions within the government? This seems unlikely, because 

Decimus Lucretius Satrius Valens was a candidate for aedile in AD 

69, suggesting that the family was not deeply immersed in Pompeian 

politics, since he had not yet been a duumvir or quinquennalis, but 

instead was a very wealthy friend of Nero who maybe helped reopen 

the amphitheater after the riot of AD 59 and held a minor political 

position in local politics. (Jacobelli, 2003) 

These dipintones would thus be pointless if only a small 

portion of the expected crowd could gain information from them, yet 

the announcements seem too complex with too many details for an 

illiterate person to gain enough information from just numerals and 

sign recognition. Today it is not too far-fetched for children to be 

able to recognize brand names and their associations without being 

able to actually read signage—a stop sign for example, or the logo of 

their favorite cereal. Perhaps this is why there is a form for these 

announcements, so unversed and illiterate townspeople could 

understand the edicta munerum. But still, even if all that was 

recognizable were the most basic details: the name of the editor, the 

date, pairs of gladiators, location and amenities, in a specific ordered 
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system, there are additional details that consistently show up in 

gladiatorial graffiti—the praise of emperors, commemoration of a 

building project, specific kinds of gladiators (very rarely) or even 

additional promotions for the spectators. One such edicta munerum 

includes that with the velarium that there will be apples, erunt mala. 

(Wallace, 2005) While this may be a corruption of the text, it 

provides an assortment of possible conclusions... If this really means 

apples, who receives them, and why would apples be a marketing 

ploy for anyone other than the lowest classes, who probably could 

not read the announcement? In evaluating graffiti in Pompeii, these 

questions and many others can still be asked. And while current work 

on many of the inscriptions helps to understand a few specific 

instances of editores, their political affiliations and campaign 

interests; it does not truly help to understand more about these 

gruesome spectacles or the audience watching them. Instead, I 

propose that scholars need to look further into these gladiatorial 

munerum and evaluate the political advantages, which these 

advertisements portrayed to local populations.  
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Race, Gender, and Power: Indigenous Slavery in Colonial 
Spanish America 

Abraham Mata—Spanish 

Before the Founding Fathers signed the Declaration of 
Independence, before the Mayflower set sail for the New World, the 
Spanish Crown ruled over vast territories in the Americas, Africa, 
Asia, and Europe. Henry VIII had recently passed away, Columbus’s 
children were still alive, the conquistadors were just beginning to 
settle down, and yet, the enslavement of the New World inhabitants 
was already a common practice. This essay offers a brief 
comparative analysis between several XVI-century folios found in 
the Archivo General de las Indias (General Archive of the Indies) in 
Seville, Spain. The analysis focuses on two legal documents: 
Libertad de Inés Gomez india vs. Don Miguel Mata Lizana (1578 
A.D.), and Libertad de Isabel india vs. Juan de Salamanca (1556 
A.D.). The main objective of this ongoing research is to better 
understand the relationships of power, gender, and religion as they 
pertain to the enslavement of Native American women in Colonial 
Spanish America. This paper describes the paleographic transcription 
of the documents, emphasizing the differences in spelling and 
abbreviation between old and modern Spanish. Then, reading 
between the lines of the manuscripts, the paper explores the 
concealed voices of the Amerindian women by examining their 
biographical information, their perceptions of the colonial system, 
and their role in the relationships of power, race, and gender in 
Colonial Spanish America. 
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American Minstrelsy in the Twenty-First Century 

Lori Uebelhart—Theatre Arts 

The American minstrel show has had an intriguing revival 

in the twenty-first century. American minstrelsy developed in the 

first half of the nineteenth century as a musical performance that 

embraced stereotypical and racist attitudes towards black Americans. 

The genre is clearly not making a comeback in order to reinstate the 

racial humiliation of nineteenth century slavery; rather, theatrical 

performances have used the minstrel template in the past ten years to 

satirize modern-day ramifications of the historical musical form. 

Nineteenth century minstrel stock characters performed skits, songs 

and dances based on their supposed rural slave life. These 

characterizations, portrayed by white performers, cemented the early 

black characters of the American musical as uneducated and 

nonsensical. Flash forward one hundred seventy years and American 

theatre is seeing not only a resurrection of the minstrel form, but also 

musicals showcasing black characters living in the past, facing 

discrimination and racial inequality. What then, has improved for 

American black characters in almost two centuries? Has their 

humiliating minstrel ancestry stayed with them, or have enough 

black playwrights paved the way towards creating characters that 

bear no resemblance to those original stock characters? Regarding 

contemporary characters, what improvements have then been made 

for black performers in the past two centuries, and have those 

performances been accepted by the general public? This essay will 

examine possible minstrel ramifications of twenty-first century 

performance, with special attention to musical theatre. I will argue 

that black characters written in the past ten years inherently exhibit 

minstrel tendencies; many are uneducated, fighting adversity, and in 
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some instances, are depicted as foolish and ignorant. This assertion is 

based on two things: one is the tendency of writers to place black 

characters in the past, as is the case of musicals such as The Color 

Purple, Memphis, and Caroline, or Change, and the second is that 

characters are created for a white, educated audience, one that has 

“layers of identification, intimacy, guilt, and fantasy with aspects of 

blackness” (McCauley, 2005, p. 584). I will look at the new Kander 

and Ebb musical The Scottsboro Boys (which uses a minstrel show to 

tell its story,) and I will uncover what black playwrights and scholars 

are saying about black characters performing for a white audience. 

The “standard” minstrel show first appeared in 1843 with 

the Virginia Minstrels. Until this time, American blackface 

entertainment included individual songs, dances, and short skits 

(Toll, 1974, p. 51). The Virginia Minstrels shaped the minstrel show 

by structuring the performance. They would arrange chairs onstage 

in a semi-circle with the characters of Tambo and Bones sitting on 

the ends (named after the instruments they played) (p. 52). Skits were 

seemingly based on rural slave life, and with the exception of the 

white, pompous Interlocutor (who acted as master of ceremonies) 

characters came across as foolish and uneducated (McDowell, 1982, 

p. 39). 

Minstrel shows, evolving structurally throughout the 1830s 

and 1840s, arrived at its three-part format by the mid-1850s (Toll, 

1974, p. 52). Part one of the minstrel show always began with Mr. 

Interlocutor entering the stage with the semicircle of white 

performers in blackface and tattered clothing. Mr. Interlocutor was 

the only performer wearing a tuxedo and not in blackface (Hill and 

Hatch, 2003, p. 94). His end-men, Tambo and Bones, sat on the ends 
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of the semi-circle and on the other chairs sat the rest of the 

performing company (Toll, 1974, 52). Tambo and Bones would 

foolishly answer the Interlocutor’s questions, using malapropisms 

and their “darky” dialect to generate a comic effect for the audience 

(Hill and Hatch, 2003, p. 94). The second part of the minstrel show, 

the olio, featured a white actor taking on the persona of either a man 

or women, black or white. This skit often made fun of blacks or 

white professionals (those the working class “perceived as 

exploiters”) (p. 95). The third part, often a one-act play, closed the 

show. 

Other than Tambo and Bones, popular minstrel characters 

were Jim Crow, Zip Coon, and Mammy. Jim Crow was the very first 

minstrel character to emerge. His creator, Thomas “Daddy” Rice, 

saw a black stable worker singing in Cincinnati in 1830 and wrote a 

song based on that image (Carlin, 2007, p. 11). Jim Crow is arguably 

the most famous character in the history of American theatre. “The 

fact that the referential symbol of segregation derives from the 

theatrical character Jim Crow—the most popular minstrel 

caricature—tells us just how profound and costly a burden theatre 

carries” (Krasner, 2005, p. 586). Zip Coon was classified as a dandy 

caricature, an urban black male who appeared educated and 

progressive, but when he spoke was found to be ignorant (Mahar, 

1999, p. 209). Mammy was the overweight black woman, ridiculed 

for abusing her husband. Mammy’s character received both racist 

and sexist degradation. 

Minstrel stock characters were some of the first black 

characters seen in American theatre. White performers wore 

blackface to ridicule African Americans through extreme caricatures. 
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Black characters were introduced to the American stage as ignorant 

buffoons, unworthy of the same rights at whites. Minstrelsy created 

black characters that were very accepting of this low status; black 

characters not only admitted their incompetence, they welcomed it. 

Keeping Black Characters in the Past 

Minstrel performances showed blacks as accepting the roles 

of a lazy and uneducated people. Certainly not all of these 

characterizations have remained over time. (The exception is the 

Disney musical Shrek, which debuted in New York in 2008, and 

received criticism for the brazen racial stereotype of Donkey) 

(Brater, Del Vecchio, Friedman, Holmstrom, Laine, Levit, Miller, 

Savran, Smith, Watt, Young, &  Zazzali, 2010, p. 155). What I argue 

has stayed in place and has been evident in the past ten years, is how 

writers regularly situate their black characters in the past. My 

observation has been that many contemporary musicals show 

characters struggling with discrimination, poverty, and a lack of 

education (which is very different from the ignorance of their 

minstrel ancestors.) The Color Purple, Memphis, and Caroline, or 

Change are musicals that have adopted this notion. Let me first 

acknowledge that these musicals have portrayed stories of incredible 

humility; black characters triumphing over adversity have an 

important place in American theatre. I am simply seeking to examine 

why so many playwrights (specifically those produced on Broadway) 

do not allow their black characters to experience modern-day 

struggles. 

In her review of The Color Purple, Nicole Hodges Persley 

(2008) asserts that the commercial success of Purple would bring 

negative backlash to black performers: “On Broadway, [the] 
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performance realm often dilutes rather than highlights the 

relationship of race and class to historical oppression - a practice not 

reserved for black plays” (p. 143). The Color Purple, which was 

produced by Oprah Winfrey, was criticized by Persley as softening 

the book’s controversial themes. “Marsha Norman, who wrote the 

book, skillfully gestures toward intra-racial and gender dynamics, yet 

weakens Walker’s critique of race, gender, and same-sex desire by 

making it palpable for Broadway audiences” (p. 144). It appears that 

in many of these New York musicals, a black experience is depicted 

through a historical lens, and few characters are written specifically 

to reflect the modern black community. Like the minstrel show, a 

large number of playwrights writing for black actors are themselves 

white. Marsha Norman wrote the book of The Color Purple, Tony 

Kushner wrote Caroline, or Change, Memphis was co-written by Joe 

DiPietro and David Bryan, The Scottsboro Boys was written by 

David Thompson with music by Kander and Ebb. Black experiences 

are being illustrated by white artists. Sound familiar? 

Robbie McCauley (2005) addresses the notion of “white 

people’s desires” in her article, “The Struggle Continues.” “[W]hite 

people, as has been the case with music and dance throughout the last 

few centuries, are, I suspect, beginning to wonder how to write and 

act black because they see the value of blackness and have exploited 

it—both artistically and economically” (p. 583). Scholars of black 

theatre tend to quote W.E.B. Du Bois when it comes to 

understanding what exactly encompasses a “black play.” His 

qualification was that “negro” plays must have all black actors and 

crew members. Scholars of minstrelsy have also been examined: 

“This division is replicated in the body scholastic, with black-

scholars working primarily on black performance, and the 
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scholarship on blackface being conducted primarily by white 

scholars” (Nyong’o, 2005, p. 591). This certainly holds true, with 

Eric Lott and Annemarie Bean immediately coming to mind. Lott’s 

research shows how minstrelsy grew from the white man’s desire 

and fascination of blackness. Bean studies race and American 

performance, particularly within minstrelsy. 

Caroline, or Change opened on Broadway in 2004 

(transferring from its 2003 off-Broadway production) and tells the 

story of a divorced and uneducated maid in Louisiana in the days 

following JFK’s assassination. The musical explores Caroline’s 

resistance to change, amplified when her white boss allows her to 

keep the spare change in Noah’s (the stepson of Caroline’s boss) 

pocket. Kushner creates characters from Caroline’s simple world: the 

moon, the bus, and the washing machine chime in periodically. In his 

Theatre Journal review, James Fisher (2004) praises Kushner and 

George C. Wolfe (who directed the show) for embracing racial 

questions that perhaps do not yet have answers: 

Questions on race, economics, religion, 

politics, and, most importantly, the 

inevitability of change inspire the 

viewer to consider Kushner’s complex 

questions and to act on them—and, most 

importantly, to imagine a world where 

the fine distinctions of racial and ethnic 

difference, religious belief, and morality 

may not necessarily divide us (p. 670). 

Kushner has Caroline living in the 1960s, in the middle of 

the civil rights movement. What separates this musical from other 
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shows highlighting black oppression is the addition of the character 

Emmie, Caroline’s radical daughter who, the audience suspects, will 

grow up to positively change the modern world in which Caroline’s 

theatre-goers currently live. Additionally Dotty, Caroline’s friend, 

seeks educational advancement. This implies educational and racial 

progression, and shows the audience the hope of what could become 

of black characters in a modern-day setting. 

Writing for a White Audience 

The disparity found among black characters in 

contemporary American theatre is directly related to audience 

demographics. White, educated, middle-class audiences wish to view 

the black experience on their terms, much as they did two centuries 

ago. Warren Burdine (1991) argues that black musicals not only cater 

to white audiences, but have also “displayed a certain penchant for 

trendiness—one commercially successful show inevitably spawns a 

myriad of imitators” (p. 73). Perhaps this explains the plethora of 

musicals examining black characters in the mid-twentieth century 

such as Caroline, or Change, Memphis, and Unchain my Heart: The 

Ray Charles Musical, set to open April 2011. The separatism that 

exists among white and black musicals stems from audiences, or 

rather for whom these shows are written. Musicals showcasing white 

characters examine a “normal” human experience, whereas black 

musicals showcase a white fascination of adversity.  

Broadway has been known to encourage its American white 

audience, and the past ten years have been no different. This past 

summer, Patrick Healy of The New York Times researched 

Memphis’s meager black audience. With no big star behind the show, 

producers estimated that 25 to 30 percent of their theatre patrons are 
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black, whereas Fences and its star Denzel Washington were bringing 

in a 40 percent black audience (“Broadway,” 2010, p. A1). When it 

comes to high-brow theatre, star draw seems a more important factor 

to black audiences than race draw. Black audiences have notoriously 

eschewed traditional musicals that highlight black characters. In his 

article, “Show Boat: The Revival, the Racism,” Robin Breon (1995) 

researches Harold Prince’s Show Boat revival of 1992 and its initial 

run in Toronto. “[B]lack people have not been historically supportive 

of the production. I looked hard to find a black face in any of the 

1,850 seats of the North York Performing Arts Centre’s Main Stage 

Theatre during an October 1993 performance - I found only one” (p. 

93). When examining this occurrence, he documents several theatre 

reviews, including Time magazine’s review that states, “‘The real 

problem is that the show follows the wrong story. It assumes that 

black people are inherently less interesting than whites’” (p. 95). 

William Sonnega (2001) explores the bias of a white audience and 

classifies “normative” theatre versus “black” theatre. Sonnega claims 

that mainstream theatre has deemed a white experience as normal, 

whereas black theatre is “race theatre” (p. 82). The separatism of 

black musicals perpetuates this idea, as does scholastic research on 

the matter. I doubt scholars looked at white musicals in the past ten 

years, such as Thoroughly Modern Millie, Jersey Boys, and Billy 

Elliot for its racial implications and historical contexts of white 

performance. 

The most recent revival of the minstrel form is The 

Scottsboro Boys, which made its Broadway debut this fall after 

premiering last spring off-Broadway at the Vineyard Theatre 

(“Blackface,” 2010, p. AR4). Taking place in 1931, long after the 

minstrel heyday, Boys reenacts the Alabama criminal trial of nine 
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black male teens accused of raping two white women on a train. The 

action is conveyed through a minstrel show, with stock characters 

performing song and dance next to the only white character, the 

Interlocutor. John Kander, who composed the music with the late 

lyricist Fred Ebb, described the Boys convention as follows: “‘The 

minstrel show elements are, I like to think, part of the entertainment, 

but in a way that makes you think about how we tell stories, tell our 

history as Americans’” (p. AR4). 

The Scottsboro Boys received mostly positive reviews; 

negative comments generally involved the discordance between such 

an appalling aspect of American history and the frivolity of the song 

and dance minstrel show. The creators of the musical have spoken at 

length about the need for this story to be told (and the justification 

for telling it through a minstrel show.)  But is there something else 

going on here? Why are these musicals staged for its predominantly 

white audience? The argument can absolutely be made that by 

viewing the mistakes from our past, we improve our future. So a 

white audience member can visually experience the calamity that 

befell those nine Alabama youths and have a better understanding of 

the African American experience in this country. Scholar Eric Lott 

would see it differently. In his book Love and Theft, Lott (1993) 

describes “cross-racial desire” as fundamental to understanding 

minstrelsy. Lott asserts that a fascination of blackness stimulated the 

formation of minstrelsy. Blackface had less to do with an assertion of 

white power, and more to do with “anxiety, terror and pleasure” of 

blackness (which ultimately fed into the assertion of white power) (p. 

6). It is safe to say that Lott would view the production of The 

Scottsboro Boys (written, composed, and directed by white artists) as 

a white community embracing a black stereotype (“love”) and using 
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it towards their own advantage (“theft.”) He states that, “The 

heedless (and ridiculing) appropriation of ‘black’ culture by whites in 

the minstrel show, as many contemporaries recognized, was little 

more than cultural robbery” (p. 8). This “robbery” kept power in the 

hands of whites. 

There is another element that must be addressed when 

discussing audience turnout. If whites are making up the majority of 

Broadway audiences, what theatre, if any, are blacks attending? In 

his famous address to the Theatre Communications Group National 

Conference, “The Ground on Which I Stand,” playwright August 

Wilson (1996) calls upon black artists to, in the spirit of W.E.B. Du 

Bois, create plays written, produced, and performed by blacks. “For a 

black actor to stand on the stage as part of a social milieu that has 

denied him his gods, his culture, his humanity, his mores, his ideas of 

himself and the world he lives in, is to be in league with a thousand 

naysayers who wish to corrupt the vigor and spirit of his heart” (p. 

30). Wilson encourages a national institution for black theatre artists, 

specifically funding for such an organization. His speech, however, 

did not unify the African American community as many expected it 

would. Eight months after Wilson’s speech, historian and scholar 

Henry Louis Gates Jr. disputed Wilson’s claims in The New Yorker. 

Gates (1997) argues that an African American theatre institution does 

in fact exist, namely the Chitlin Circuit (p. 44). 

The Chitlin Circuit is the group of black productions 

popular in the early twentieth century, written and performed by 

African Americans. The past ten years have seen a resurgence of the 

urban Chitlin Circuit in both film and theatre (popularized especially 

by Tyler Perry.) Today’s Chitlin Circuit produces plays in large 
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arenas and convention centers where thousands of spectators, mostly 

black, witness “comedy, gospel music, popular culture, black cultural 

practices, religion, preexisting secular narratives, and celebrity actors 

(Shaw, 2009, p. 71). This performance medium has a direct lineage 

to minstrel shows: 

Today’s manifestations, also referred to 

as Gospel Musicals, Gospel Plays, 

Urban Musicals, or, more recently 

Urban Theatre, is a distant cousin to its 

vaudevillian predecessor. Substitutions 

and lineages abound, the once short-

running, turn-of-the century variety acts 

that included minstrelsy, circus acts, 

melodrama, comedy, and song-and-

dance routines have been replaced by 

two-hour-long African American 

relationship dramas, set in seemingly 

familiar inner-cities and made complete 

by updated versions of twenty-first-

century comedy, melodrama, biblical 

citations, religious morals, and R&B 

and gospel musical numbers (Shaw, 

2009, p. 68). 

Rashida Z. Shaw (2009) describes the Circuit’s influence in 

her article, “Insert [Chitlin Circuit] Here: Teaching an Inclusive 

African American Theatre Course.” Shaw picks up on Gates’s 

argument that the Chitlin Circuit has provided a black identity for 

theatre artists for years. The problem lies with its limited exposure. 

“The significance of this absence lay in the fact that the circuit, an 
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arguable off-shoot of the ‘second tradition,’ had been entertaining 

tens of thousands of African American audiences on a regular 

basis—and doing so outside of the domain of LORT” (p. 68). 

Minimal exposure to circuit shows are due partly from its low-brow 

humor and its lack of high-brow aspirations. Shaw blames lack of 

exposure on academic scholars as much as the national media. She 

claims that few theatre courses teach the Chitlin Circuit, and that this 

routine erasure must stop. Chitlin Circuit plays establish a 

relationship between black performances and black audiences, 

allowing theatre-goers to observe their cultural blackness in a 

theatrical setting. “How can we not include this African American 

cultural phenomenon in our courses” Shaw asks (p. 69). If this idea 

takes off—teaching Chitlin in academic courses—it would be 

interesting to see how universities and scholars react to other low-

brow forms of theatre, or whether race appears to be the key 

indicator for inclusion. 

If we are to accept that contemporary black characters have 

been influenced and shaped by minstrel predecessors and the white 

audiences that desire their stories, I feel it is important to highlight an 

example of a progressive musical that is slowly moving outside of 

this realm.  Although I argue that the majority of black musicals on 

Broadway in the last ten years highlight racial oppression at the 

benefit of a sympathetic white audience, there was one particular 

musical  in 2008 that examined the black experience in a completely 

different way. 

Passing Strange, described as “an important - and 

potentially enormously influential—musical” opened on Broadway 

in 2008 (Wollman, 2008, p. 635). In her performance review, 
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Elizabeth Wollman describes the impact of Passing Strange within 

the context of the American musical of the past fifty years. “[B]lack 

musicals weren’t marketed as rock musicals or rock operas because 

‘rock’ was for white people. Jesus Christ Superstar was a ‘rock 

opera,’; The Wiz was a ‘soul musical’” (p. 635). Passing Strange 

resists musical theatre conventions by featuring an all-black cast 

performing a rock musical. It tells the story of a young black man, 

Youth, searching for artistic fulfillment, who eventually leaves the 

United States and becomes an expatriate in Amsterdam and Berlin. 

Youth’s character is autobiographical, based on Stew’s (composer 

and performer) adolescence. The characters in Passing Strange resist 

stereotype and approach their environment in much the same way 

white characters have for decades. Brandon Woolf (2010) studied 

Passing Strange at length for his dissertation. In his article, 

“Negotiating the ‘Negro Problem’: Stew’s Passing (Made) Strange,” 

Woolf reexamines DuBois’s “Negro Problem” in relation to Stew’s 

musical: 

The Negro Problem has fearlessly taken 

up court at the Belasco to tell us ‘where 

it’s at.’ Where what’s at? The state of 

the “Negro problem” itself, or at least 

one man’s version of that problematic. 

Passing Strange is Stew’s refusal. It is 

his refusal to accept the traditions of 

(black) musical theatre, the strictures of 

racial authenticity, and any neat and tidy 

process of identity formation (p. 193). 

Youth’s negro problem exists through a “black bourgeois 

imaginary,” where he is expected—by his church and mother—to 
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achieve a suburban, middle-class life (p. 195). Unlike contemporary 

characters, Youth’s story does not include “the warring souls and 

unreconciled strivings; there is no seething tension, no dissonant 

African American condition” (p. 195). Youth is perceived as an 

innocent explorer while his Mother wants him to embrace his 

bourgeois blackness. It is important to mention that Wollman (2008) 

noticed a change in artistic integrity between the off-Broadway and 

Broadway productions because the “predominantly white, middle-

aged audience seemed disconnected from the action onstage” (p. 

637). Perhaps this shows us that although Passing Strange embraces 

characters, themes and styles that reflect modern-day trials, there 

remains an audience (mostly white) unprepared for this transition. 

Many more contemporary plays could be studied to further 

explore the consequences of minstrelsy; I have chosen works in the 

past ten years. Shows prior to this, such as Dreamgirls, Raisin, and 

Purlie follow my theory as all three are situated in the past. As well, 

further study could examine specific ways contemporary black 

performances are erasing their minstrel origin, and what, if anything, 

the American musical can do to discourage such stereotype. Non-

traditional casting is one trend that would benefit further study. 

Wilson (1996) adamantly speaks against it in Ground, comparing 

colorblind casting to assimilation. Wilson argues that to accept 

colorblind casting would be to reinvent African American history (p. 

31). I suspect many black musical performers would disagree with 

that assessment. Audra McDonald’s career began as Carrie 

Pipperidge in Carousel and she most recently performed the lead in 

110 in the Shade; both characters were previously written for white 

actors. “The history of the American musical, like any other 

American institution...is a history of segregation. Where are the black 
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roles in Oklahoma, Annie Get Your Gun, ‘Lil Abner, Bye Bye Birdie, 

Guys and Dolls, to name a few?” (Breon, 1995, p. 91). Perhaps 

giving traditional white characters to black performers is one way to 

move further away from the American musical’s minstrel origins. 

What rings true more than anything is the need for continual 

advancement. While black characters are being written to reclaim 

their injurious past by recreating the minstrel, too few characters 

have been created which emphasize advancements made in the 

African American community, and which highlight positive, 

educated black characters. To quote one of Kander and Ebb’s (2010) 

final songs in The Scottsboro Boys, “It’s Gonna Take Time”: 

Interlocutor 

You’ll just have to wait Haywood. 

IT’S GONNA TAKE TIME, HAYWOOD 

IT’S GONNA TAKE TIME 

WE’LL PUT THINGS TO RIGHT 

BUT NOT OVERNIGHT 

IT’S GONNA TAKE TIME 

 

Haywood 

Wait? How can I wait? I’ve done nothing but wait. 

Thinking this day, next day, something gonna change. 

Hoping. But what good is hoping when the same high 

minded people keep telling the same low minded lies. 

 

Interlocutor 

Now Haywood 

MAYBE SOMEDAY THE WORLD 

WILL BE MADE UP OF SAINTS 
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AND FOR EVERYONE 

LIFE WILL BE TRULY SUBLIME 

BUT TRY TO BE PATIENT FOR NOW 

IT’S GONNA TAKE TIME 
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PANEL: NARRATIVE AND SOCIAL MOVEMENTS 

Social Activism Through Narrative Fiction: Reading Beyond 
Primary Agendas 

Alyssa Tanhueco—English Literature 

Abstract 

In his 1964 publication titled Understanding Media: The 
Extensions of Man, Marshall McLuhan coins the phrase, "the 
medium is the message". In social activist literature, this notion is 
complicated by the many media through which the message can be 
disseminated. In "Speaking Before the Environment: Modern Fiction 
and the Ecological", Robert P. Marzec advocates an expansion of 
modes of ecological discourses, citing Lawrence Buell to describe 
the limited audience that disseminated material address. Buell 
explains that, "The Market for ecocritical publications so far has 
been chiefly academic, and within academia chiefly largely confined 
to professors and students of literature, with relatively modest lateral 
percolation effect". This article challenges that assumption, arguing 
that the market for ecocritical publications does reach a large 
mainstream audience, and the gap of scholarship that is perceived, is 
rather a reflection of an unwillingness to obscure the boundaries that 
separate textual media. This paper will discuss the components 
necessary for a work of fiction to function as a social or ecological 
activist text, ultimately showing the commonalities that can exist 
among different "sophistications" of art. Inherent in this framework 
is the necessity for the fictional works to assert an agenda larger than 
consumer appeal, and secondly, transition the viewer/reader to a 
position of action. Utilizing Linda Hogan's Solar Storms and James 
Cameron's Avatar, this article examines audience/protagonist 
alignment in fictional texts as a gateway to further consider cross-
group identification and more importantly, highlight the necessity to 
expand the reception and acknowledgment of mainstream fiction. 
Such a reading expands the traditional notion of activist texts in order 
to create a place for blockbuster narrative fiction in academic 
exploration. This methodology provides a framework for reconciling 
the dualities between high and low art, political and aesthetic art, and 
science-grounded and empathetic creations. 
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Prophecy and Abstraction in a Passionless Age 

Amanda Silbernagel—Philosophy 

Abstraction and Ambivalence 

With another apocalypse scare behind us and one just 

around the corner, the end of the world is rampant in 21st century 

dialogue and thought: one can hardly get through a conversation 

without the subject of rapture being broached or a joke being made 

about the nothing that became of the prophecies of Harold 

Camping—who famously predicted that the rapture would occur last 

summer. Since the turn of the century, such theories in 

eschatology—the study of the end of the world—have been lumped 

by increasingly many skeptics into a class with celebrity gossip; the 

majority’s peculiar fascination with which culminates in a distraction 

no less annoying than Charlie Sheen. None of this is surprising; it 

follows, in that the last decade and a half has been, eschatologically 

speaking, exceptionally dense; and moreover because the primary 

dates in question (Y2K, 12-21-12) have a basis in the abstract realm 

of world-historical consciousness. Which is to say, we 

contemporaries just happened to presence at a particularly (pre-) 

fetishized moment in history. 

Add to apocalyptic catastrophization the anticipation of 

temporal reform pace the World Wide Web, and you’ve got a 

“culture of suspense” that can compete with any “culture of fear,” as 

far as foreboding titles are concerned. Our situation is doubly 

fascinating in that it represents a double-negation: first, a non-

consent: we did not do anything to garner this historical 

uniqueness—all that was the work of our long-deceased ancestors: 

the Mayans, the first computer programmers, etc.; and all our 
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contributions thereto the books, conversations, blog posts, 

atmospheric superstition—represent a something that is, again, 

illusory—specula. Such is what renders us, if anything does, a 

“singularity”—the series of non-events into which we as a generation 

were thrown, and for which we stand. From remote servers we purge 

our disease—concealed by a vague loneliness which is in turn 

concealed by the static chatter of one’s social network of choice—in 

a plethora of reactionary blog comments and status updates, none of 

which address, but merely vaguely represent, the source of the 

disconcerting e-motion. The reactionary user, like the reactionary 

addict, is using her reaction to cathartically vent the emotion or 

tension from which she habitually dissociates: the primary one being 

angst (fear of nothingness).  

Primordial angst, metaphysical grievance, our irreconcilable 

relation to otherness, nothingness, death: just so many names for the 

impetus preceding every tragically significant and/or superficially 

comedic human action. Most are content to half-seriously will their 

death-by-worldwide-destruction, by half-believing or entertaining-

into-being the thought of the apocalypse. And if not the apocalypse, 

then an apocalypse of a no-less co(s)mic order: nihilism, 

postmodernism, the death of god, the death of art. This death wish 

could not be any less of a joke: lacking any concrete actions to 

validate or verify its legitimacy, we desire (if desire can be flippant) 

annihilation—but we cannot actualize this desire, cannot bring it to 

fruition, in the same way that we can “want to kill Charlie Sheen,” to 

blow up the media, etc. etc. but cannot motivate more than a snarky 

Facebook comment for the cause. 
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Behold the information age: its infinite scope, its 

unconquerable content, its meager substance, the merciful link 

finally breaking. Behold tele-lethargy: the fatigue of endless 

possibility and zero time constraints, courtesy the Real Time of the 

internet. Nothing is real; everything is permitted. The fatigue of 

cyber-social obligation. The attention-devastating, significance-

leveling onslaught of friend requests, articles, forums. Is waiting for 

the link to break different than waiting for the world to end? Lord, to 

whom shall we go?  

The 21st century psyche shrinks away from confrontation, 

otherness, afraid to appear concretely in the world, where the 

postmodern climate and atmospheric ambivalence eat like acid at 

radical subjectivity, the passionate individual. If in a grand entrance 

of bold colors and sounds it should appear before culture, in 

gleaming contrast to culture, real passion is shot down like an exotic 

beast flying over a starving, or in any case colorblind, village.  

Abstraction and Social History (Moscovici and Nietzsche) 

Periods in history, and history as a whole, can be thought of 

as an abstract representation of the people and events that have 

existed, presenced, in time. Social representation, on Moscovici’s 

account, is the collective elaboration of “a social object by the 

community for the purpose of behaving and communicating.” 

(Moscovici, 1961) It is the tacit law or system of laws by which 

contemporary society is run, here and now, hic et nunc. Social 

representation is moreover the homogenization and ossification of 

culture wherein individuals function as a standing reserve—an 

inexhaustible stock of bodies whose value lies in their capacity to 
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stand in for a given “social object.” Social objects are defined by 

Moscovici as  

…values, ideas and practices with a 

two-fold function; first, to establish an 

order which will enable individuals to 

orientate themselves in their material 

and social world and to master it; 

secondly, to enable communication to 

take place amongst members of a 

community by providing them with a 

code for social exchange and a code for 

naming and classifying unambiguously 

the various aspects of their world and 

their individual and group history. 

(Moscovici, 1973) 

The social structures and codes that on the one hand enable 

social practice and communication, on the other result in social 

heteronomy, e.g., the enforced standardization and 

conventionalization of individuals. For example, that the poetic does 

not characterize the “values, ideas and practices” of 21st century 

America means that to communicate poetically within social 

structures, such as discourse, is to not be heard. To be heard is to 

employ, embody, elaborate communicative norms to majority 

standards, which for the poet in 21st century America means entrance 

into a heteronomous relationship with society, i.e., self-alienation. 

The genius of Nietzsche was that he realized the 

individual’s fate of being-represented, astoundingly does not defeat 

the purpose of self-creation or the value of subjectivity; on the 
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contrary, it affirms that purpose and that value. Nietzsche’s 

philosophy was an affirmation of life and a celebration of 

subjectivity, even where the latter is bought at the cost of social 

survival. The most that you can do to secure your representation is to 

present yourself in the way you hope to be re-presented as 

consistently as possible—but in so doing compromise your 

authenticity via a second-rate/reductive presentation of your truth. 

Thus the quest for social representation is a dead end in the truest 

sense of the phrase. You kill your truth by bowing to its objective 

status, to how it is interpreted by a non-existent, all-knowing “They.” 

The same is true for the generation as is for the individual; a 

generation that fixates on its posthumous image compromises its 

existence, literally dying to its own false idol: a cohesive “narrative” 

and/or the illusion of a perfect (objective, omniscient) “reader.” 

For Nietzsche, great health is to look back at one’s past and 

say: “Thus I willed it.” (Nietzsche, 2006)—to have written one’s life 

narrative, to have liberated one’s identity, to have created oneself. 

Moreover, it is to harbor no resentment for the ephemerality of one’s 

subjective purpose and worth; hence Nietzsche aligns sickness with 

Schopenhauer’s pessimistic view that all exertions of will are 

ultimately, and thus essentially, futile. Nietzsche would agree that 

individual actions, and even individual existences, are ultimately 

futile—if by ultimate futility we mean lack of eternal purpose and 

value. For Nietzsche, like Schopenhauer, all concrete manifestations 

of the individual will, along with the purpose and values they 

represent, will be swallowed up by the waves of social history. But 

for Nietzsche, to say that such strivings of the individual are 

essentially futile is to accept social history as the “absolutely real” 

where in fact it is an abstract concept. 
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Individuals are “ultimately” re-presented by the period and 

society in which they live(ed); an abstraction that cannot retain their 

subjective presence. This fate is unavoidable. For as long as society 

exists, there will be history; and as long as there is history, 

individuals and concrete actions will be washed out or bleed together 

in the spin cycle of historicism. But representation itself occurs both 

within and outside the social-historical: I represent myself to others 

subjectively through my writing, my contemporaries represent me 

anew to others through their commentary and critique; and I 

represent myself to myself through projection when I decipher in 

their words and actions how others perceive me. As I do this, my 

being manifests as both presence and absence in concrete reality, 

both within and outside the social-historical: I am, in the words of 

Derrida, a sign that will never be read, and that will at some point be 

never again seen. Hence I write for the finite not infinite, particular 

not universal, imperfect other. I write in the present-imperfect. 

The Leveling Force of the Virtual (Kierkegaard) 

The social object of 20th century America was undoubtedly 

technology. The social object of the 21st century remains technology, 

but our focus is transfixed by one particular aspect of technology: the 

virtual. Virtuality proper is a property of things not actualized; 

traditionally conceived, where reality is that which is, virtuality is 

that which seems to be. Under Deleuze’s conception, 21st Century 

America’s social object would be “novelty”—the not-yet/could-be of 

the real-becoming. (Deleuze, 1966) But the social object can never 

become properly “real” because society is itself an abstraction. And 

part of what constitutes the social object of the virtual is, as 

insinuated at the beginning of this essay, the series of non-events 
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(prophecies) into which we as a generation were thrown, and for 

which we stand. 

Kierkegaard distinguishes between two historically 

fundamental trends in self-representation of individuals in his work 

The Present Age. The climate of an era is determined, for 

Kierkegaard, by the attitude and behavior that predominates among 

individuals. That climate will be one of passion, seriousness, or 

something in between:  

A passionate tumultuous age will 

overthrow everything, pull everything 

down…Our age is essentially one of 

understanding and reflection, without 

passion, momentarily bursting into 

enthusiasm, and shrewdly relapsing into 

repose…. Nowadays not even a suicide 

kills himself in desperation. Before 

taking the step he deliberates so long 

and so carefully that he literally chokes 

with thought. It is even questionable 

whether he ought to be called a suicide, 

since it is really thought which takes his 

life. He does not die with deliberation 

but from deliberation. (Kierkegaard, 

1962) 

To the passionate age Kierkegaard attributes originality, 

individuality, as one wherein individuals supersede the collective 

both in their subjective relation to it and in terms of the events that 

define the age. In an age of reflection, passion and originality sink 
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with the individual into the mire of the “social-real”—which is to 

say, into the norms, conventions, and ideology that comprise the 

“social object.” Where the social object supersedes the individual, 

the “cultural climate” is lacking in the passion that manifests through 

original acts of will. The supersession of the public over the 

individual, a process which Kierkegaard terms “leveling,” occurs 

simultaneously with an atmospheric shift from concrete sensuality to 

conceptuality: “The individual no longer belongs to God, to himself, 

to his beloved, to his art or to his science, he is conscious of 

belonging in all things to an abstraction to which he is subjected by 

reflection…the work of reflection in the hands of an abstract power.” 

(Kierkegaard, 1962) 

Our age, I’ll suggest, is marked simultaneously by the 

leveling of individuals under the abstractions of society and the 

virtual, and by a reflective climate that manifests not in introspection 

but in a passive speculation that reaches maximal absurdity in the 

End Of The World Mentality (EOW) discussed above. On 

Kierkegaard’s account, the EOW phenomenon would be the upshot 

of a contemplative culture that has bored itself into a lethargic state 

of trance, and must compulsively purge its pent up tensions through 

periodic cathartic explosion—the aftermath of which gets leveled 

almost instantaneously: as in the case of Y2K. Our age is one that 

rides the anticipatory waves of speculation, and does so half-

heartedly—not so much believing in as hoping for a legitimate 

miracle or disaster to either kill us or startle us from sleep. 

Disimpassioned Man’s Metaphysical Need (Schopenhauer) 

Passion—whether moral, artistic, romantic or spiritual—is 

specifically a manifestation of a metaphysical need in the psyche, 
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prior to that sense’s conceptualization. As the immediate experience 

or preconceptual awareness of one’s mortality, hence of profound 

pleasure and suffering, passion is lost on the intellect and even 

impeded by it. The intellect impedes one’s primordial metaphysical 

awareness. This awareness is always present, but when estranged by 

the dissociative psyche (ego), it too dissociates and conforms to the 

social-historical communicative mode: disimpassioned speculation, 

indifference, abstract reasoning. The body politic, the collective 

consciousness, begins consuming its selves for nourishment—

starting with its excess and moving onto the most vital of organs. 

First we devour materiality, information, ceremony, art—until we’ve 

exhausted these resources (or exhausted our attention spans and 

memory stores) and then move on to the exhaust the Other qua 

source of sexual pleasure or intellectual stimulation, until these 

transactions too become passionless, the other becomes object, and 

psyche disassociates to an even more violent extreme. 

Egoism thus replaces “reflection” in Kierkegaard’s sense, 

and the repressed subjectivity seeks expression in the most 

intellectually unpalatable modes to date: a serious to the point of 

comedic nihilism, the disimpassioned death wish, an ambiguous 

fascination that conflates the disfigurement of a celebrity’s image 

with the apocalypse, the cyber date or break up, the end of the world 

mentality. Thus absurdity pervades today as the upshot of our having 

exhausted, of our believing ourselves to have exhausted, the forms 

and frameworks for metaphysical expression and inquiry, e.g., 

philosophy, spirituality, and art.  

Schopenhauer notes how the 

metaphysical/philosophical/spiritual intensity of an age is reflected in 
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the concrete gusto of its history-making: “That whole period of a 

thousand years is indeed one of constant massacre and murder, now 

on the battlefield, now on the scaffold, now in the streets—all over 

metaphysical questions!” (Schopenhauer, 1886) The other various 

modes and degrees of metaphysical expression, to which we could 

add Kierkegaard’s dispassionate reflection, he enumerates in his 

essay On Man’s Need for Metaphysics:  

Temples and churches, pagodas and 

mosques, in all countries and ages, in 

their splendor and spaciousness, testify 

to man’s need for metaphysics, a need 

strong and ineradicable, which follows 

close on the physical. The man of a 

satirical frame of mind could of course 

add that this need for metaphysics is a 

modest fellow could content with 

meager fare. Sometimes it lets itself be 

satisfied with clumsy fables and absurd 

fairytales….Yet it will appear that, in 

the early ages of the present surface of 

the earth, things were different, and 

those who stood considerably nearer to 

the beginning of the human race and to 

the original source of organic nature 

than do we, also possessed both greater 

energy of the intuitive faculty of 

knowledge, and a more direct 

comprehension of the inner essence of 

nature, and were thus in a position to 
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satisfy the need for metaphysics in a 

more estimable manner…. 

(Schopenhauer, 1886) 

Today, satiated neither by philosophical drudge work nor 

pop culture, neither religious dogmatism nor the postmodern bubble-

gum poem, we’ve resorted to what Schopenhauer would call the 

lowest of the low as far as metaphysical expression is concerned. An 

age remains caught in its disimpassioned reflectivity to the extent 

that its individuals remain psychically dissociative and disembodied; 

and our psyches dissociate to the extent that we cauterize the 

sensuous subjectivity that is passion’s vessel. The prime example of 

this cauterization occurs in intellectual discourse, i.e., the ivory 

tower, an arena whose “saving power” so far remains a “virtual 

capacity” as conceived by Delueze: a latent potentiality, that which is 

not, but could be. That saving power is precisely radical subjectivity. 

In the words of Schopenhauer: “…the investigator must turn his 

glance inwards….Man carries the ultimate fundamental secrets 

within himself, and this fact is accessible to him in the most 

immediate way.” (Schopenhauer, 1886) 

Long Lost Levels of Awareness (Aaron Asphar) 

Aaron Asphar, a contemporary philosopher and cultural 

critic from the UK, makes a convincing argument for the 

incommensurable significance of subjective experience to 

understanding, which is to say, to the process whereby we attach 

meaning and value to information or experience. He begins his essay 

on The Poetic/philosophic in Western Language from the Standpoint 

of Contemporary Neuropsychology with a discussion of psychologist 

Vygotsky’s concept of “concrete thinking” and moves on to a 
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philosophical adaptation of Vygotsky in his own account of 

emotional-sensuous thought:  

We start with a sensuous complex and 

shed the moments, and the meaning of 

the language is not to be found in the 

delimitations of the moment but the 

sensuous-emotional unity that they 

evoke….for example the Marxian 

notion of capital would not be an 

isolated abstract capital but that sense of 

a fluid, self-augmenting ‘blob’—

something sensuously imagined, and 

this is fundamentally other to the 

concept. It is conceptuality embodied 

by the body—emotionalised, invested, 

cathected. I identify the notion of capital 

as money that is used to invest: I 

understand it as a dynamic, fluid and 

radical concept and the latter is the 

poetically or philosophically enriched 

concept. This side of language slips 

profoundly through our conceptual nets 

but it is the only kind of language that 

we work with: even the most reified 

conceptuality has emotionality: every 

number has an emotional as well as 

social history for a psyche. 

Asphar draws implications from Vygotsky’s theory of 

concrete thinking for philosophy, emphasizing the tradition’s rigid 
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fixation on the conceptual to the detriment of emotion and the 

sensuous—two registers that, beyond governing and enabling the 

production of artworks, are responsible for so much more than we 

give them credit for: without sensual/emotional input, there would 

not only be no art, there would be no reciprocity between philosophy 

and lived experience, idea and world. Asphar is advancing a model 

for reform in the philosophical tradition, which challenges that 

tradition’s privileging of the conceptual register, and its disregard for 

the emotional and sensuous: 

There is no choice; the bridge between 

levels of awareness can only be worked 

through these levels of awareness, not 

all of which are conceptual. Philosophy 

must always let go of the conceptual 

railings at times, and it is interesting to 

see what consequences follow this kind 

of conceptual bravery…. If we are 

discussing the sudden shifts and 

inexplicable turns in aesthetics, style 

and sensibilities, we can gain no more 

intimate an account than from our own 

emotional reality. We might sense that 

our style is dissociative; driven in the 

day by social anxiety, at home by a 

desire for comfort, on nights out by 

sexual need. We might connect these 

aspects up with our social empathetic 

insights and see patterns and dynamics. 

Are these ‘grasped’? I would say so, and 
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they are grasped as a total 

phenomenon—a fluid dynamic, not 

conceptualized, identitary fragments. 

(Asphar, 2010) 

Schopenhauer intuited the limits of “the concept” for 

philosophy as well as for experience: “I have already declared myself 

opposed to the assumption, repeated even by Kant, that it must lie in 

mere concepts. In no knowledge can concepts be the first thing, for 

they are always draw from some perception.” (Schopenhauer, 1886) 

Likewise, Asphar: “Although we might talk of another form of 

relativism, the apparent ‘timelessness’ of the philosophical insight or 

poetic metaphor indicates to me a relative stability of the existential 

as against the conceptual insight, and the health of our interpretation 

to my mind is the extent to which it makes existential sense to the 

reader, not loyalty to the concept.” (Asphar, 2010) The existential as 

paradoxically “stable” in all reality, or when held against the 

conceptual/representational slippage of social history: 

subjectivity/relativity endures.  

Ours is an age without passion, and an age whose 

“reflection” is deprived of inward content, if not utterly content–less. 

Our social object is a false idol: false not because morally 

reproachable, but because not-real. What pulls us from our 

anticipatory rut, the blank stare of an unpunctuated death sentence, is 

the passion of “metaphysical need”—the locus of the artist’s 

euphoria, the philosopher’s leap, the moment of poetic sublimation. 

On the other hand, for the disembodied or dissociative psyche, 

metaphysical need can manifest in all varieties of social heteronomy 

and self-destruction: religious fanaticism, dogmatism, addiction, 
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codependency, and on and on. But perhaps what causes psyche to 

dissociate is the same philosophical reserve that steered 

Schopenhauer away from intuition, superstitious of the “clairvoyance 

or ecstasy” of the radically subjective understanding. Perhaps it is 

just this quarantining of “art” from “knowledge” and “concepts” 

from “experience”—that is depriving our age of its capacity to reflect 

and act. 
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Rhythmic Reflections of Imperialism: Language and 
Narrative Structure in Bartolomé de Las Casas’ Brevísima 
relación de la destrucción de las Indias 

Michael Martinez Jr—Spanish 

Abstract 

Bartolomé de Las Casas, a 16th century Spanish Dominican 
friar, has been called the ‘Protector of the Indians’ for his 
anachronistic humanitarian work protecting the basic fundamental 
proto-human rights of the indigenous natives of the Americas from 
the Spanish conquistadores in the 16th century. In this essay, I 
explore the role of rhythmic themes that surface in the text of Las 
Casas’ now-famous opuscule La brevísima relación de la 
destrucción de las Indias to Phillip II. These thematic rhythmic 
clusters can be seen in a number of different syntactical and narrative 
structures throughout the text, including the use of repetitious, 
synonymous verbs describing the violence suffered by the natives, an 
unvaried, stylistically constant chapter presentation and an 
indefatigable presence of animalistic metaphors. Taken as a whole, 
this rhetoric mirrors the perpetual, deafening rhythm of the extensive 
displacement and killing of natives throughout the Spanish 
colonization of the New World. Furthermore, the effects of this 
melodious narrative style, paralleling the systematic destruction of 
native tribes, have a clear and purpose-driven impact on the reader; 
Las Casas confronts and invites the reader to share his vision, 
injecting him/her with empathy for the indigenous peoples by 
conjuring up images of profound violence and human degradation. 
Ultimately, this invitation into another reality allows the reader to be 
convinced of the underlying savageness of the actions of the Spanish 
conquistadores. The rhythmic themes in this particular work, then, 
are a crucial component in the end goal of Las Casas, that of 
bestowing upon the indigenous tribes basic fundamental rights. 
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PANEL: VISUAL CULTURE 

Crossroads of Style on the Southern High Plains: A Multi-
Component Rock Art Site in Garza County, Texas 

Katherine Ehlers—Interdisciplinary Studies 

The identification of Native American rock art is an 

enigmatic and powerful reminder of the diverse aboriginal 

populations that traversed and occupied the vast Great Plains 

landscape. Rock art contrasts with the largely domestic and 

subsistence—based materials and features that normally are 

encountered during fieldwork (Chippendale & Taçon, 1998). The 

figures and scenes incised into the Cowhead Mesa (41GR414) 

sandstone cliffs offer a unique and intriguing glimpse at the socio-

symbolic and spiritual beliefs of the people who created them. 

A long-term interdisciplinary program underway on a ranch 

in Garza County (Texas) is revealing a rich record of hunter-gatherer 

activities that spans the late Quaternary (Backhouse & Johnson, 

2007; Hurst, Johnson, McCoy, & Cunningham, 2010). Couched in a 

layered landscape approach, this research considers the physical, 

biotic, and cultural landscapes as synergistic components important 

to human adaptations. Rock art is regionally rare and the opportunity 

to add a socio-symbolic aspect to these layers is of primary 

importance to modeling the landscape as an arena of human 

performance and action (e.g., Diaz-Andreu, 2003). A laser scan of 

the rock art and a complete inventory (Hurst, Louden, & Johnson, 

2009) and systematic study of the elements on each panel has aided 

in possible interpretations, possible authorship, and recognition of 

the significance of this rock art. The consideration of the regional 

context through the archaeological record and regional comparisons 
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also aids in possible interpretations. This paper presents key figures 

in the main panel at Cowhead Mesa that represent different groups of 

authorship or influence. 

Environmental and Cultural Setting 

Cowhead Mesa (41GR414), along the South Fork of the 

Double Mountain Fork of the Brazos River, is an isolated remnant of 

the Caprock escarpment. Vegetation today consists mainly of patchy 

short grasses, prickly pear and other cacti, and mesquite. The 

landscape is culturally rich, with eight prehistoric sites in the 

immediate area of the mesa. These sites include an occupation on top 

of the mesa (41GR120). Survey and test excavation at 41GR120 

have revealed intense occupation from at least the Late Archaic 

through the Protohistoric periods (4,500 RCYBP to AD 1650). The 

mesa is an easily identifiable feature in the landscape with sheer, soft 

sandstone cliffs that have been a focus for symbolic marking by 

people who occupied this area. 

Methodology 

The rock art panels were mapped with a Leica HDS 3D 

long-range laser scanner and digital camera. The laser scanner 

provided a 3D mapped point every ¼". Mapping the digital images to 

the 3D data, also called a point cloud, overcame the resolution 

limitations of long-range scanners (6-1 mm; Trinks, Diaz-Andreu, 

Hobbs, & Sharpe, 2005). High-resolution digital images then were 

mapped or draped over the point cloud surface in order to rectify the 

position of the image onto the rock art. Cyclone software was used in 

manipulating the point cloud image data. The completed 3D model 

was then exported as a 2D JPEG image out of the Cyclone software 

into ArcGIS software to produce an accurately scaled map. Features 
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were drawn in ArcMap by tracing the elements that then produced 

scaled line drawings (Hurst et al., 2009). 

Cowhead Mesa Rock Art 

The most impressive panel, on the west side of the mesa, 

extends for 21.3 m (69.88 ft) and contains anthropomorphic, 

zoomorphic, floral, geometric, and historic elements from at least 

three aboriginal and two historic anglo drawing episodes (Figure 1). 

A basic chronology of drawing events can be determined in part by 

superimposition and stylistic indications, in part by inscribed dates in 

the historic graffiti, and also in part by incised elements verified in 

other sources (Didway, 1973). Generally, elements that fit within the 

Plains Biographic and Ceremonial lexicons are superimposed over 

elements that are stylistically similar to Southwest art and rock art, 

showing that the Southwestern elements predate the Plains elements. 

Historic graffiti then occurs alongside these images. 

Some elements, especially the mission elements, a few 

anthropomorphs, and abstract corn motifs (Figure 2), exhibit 

Southwest cultural influences (Brody, 1991; Kirkland & Newcomb, 

1967; Patterson, 1992; Schaafsma, 1980). At least two elements, the 

box turtle and the bovid, seem related to the Plains Ceremonial 

Tradition (Figure 3). This style of Plains rock art predates the Plains 

Biographic Tradition and uses elements that are isolated, much like 

the turtle and bovid (Keyser & Klassen, 2001). Other elements 

display action (Figure 3) and are of a simpler style that indicates part 

of the panel is drawn in the later Plains Biographic tradition (Keyser, 

1987; Keyser & Klassen, 2001). 
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Southwest Elements 

Elements determined to be of Southwest influence or 

authorship display similarities in style to Southwestern art and rock 

art traditions, especially those from the area of the northern Rio 

Grande in New Mexico (Schaafsma, 1980). These elements portray 

structures and objects found in association with aboriginal groups in 

the Southwest. Elements at Cowhead Mesa attributed to Southwest 

influences show striking detail and follow motifs common in 

Southwest art, such as terraces, birds, boxy anthropomorphs, and 

abstract plants. 

The two structures interpreted as missions (Figures 4 and 5) 

exhibit the most obvious Southwest influence. Both mission elements 

are incised and have several other elements associated with them, 

including abstract elements and anthropomorphs. Crosses topping 

these elements clearly identify them as European-built missions. The 

forms of both missions resemble the terrace motif common in 

Southwest rock art and art. Mission architecture and embellishment 

borrowed from these traditions (Blake & Smith, 2000; Brody, 1991; 

Schaafsma, 1980, 1992). 

The anthropomorphic elements determined to be of 

Southwest influence show a style similar to Southwest rock art, and 

are often superimposed by other elements. They are static in nature 

and show more detail than typical Plains Ceremonial and Biographic 

anthropomorphs (Keyser, 1987; Keyser & Klassen, 2001; Magne & 

Klassen, 1991). They also are associated with other elements of 

Southwest influence. The horned anthropomorph (Figure 6) inside 

the first mission is of Southwest influence. Horns typically signify 

status (Patterson, 1992; Schaafsma, 1980). These horns are similar to 
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horn motifs attributed to the Apache (Patterson-Rudolph, 1990), who 

are known to have inhabited the area prior to the 18th century 

(Johnson, 1987; Newcomb, 1961). The second anthropomorph 

(Figure 7) associated with the second mission is deeply incised and is 

an hourglass shape. The shape resembles clothing, specifically robes, 

and implies a Spanish affiliation for the figure, most likely a priest. 

The third figure (Figure 8) is large and carefully executed with an 

abraded interior. The anatomy is detailed with a differentiated torso, 

and the figure is shown in a static position. Additionally, it is 

associated with a rug-like element.  

One of the oldest elements on the panel displays two levels 

of superimposition (Figure 9). Originally identified as a mission 

(Bilbo, 1986), it is different in design, however, and lacks the 

diagnostic crosses of the other two missions. Instead, this element 

may represent a highly stylized anthropomorph with horns and 

diagonal line patterning on the face. 

A zoomorphic figure attributable to Southwest influence 

includes a lightly incised bird (Figure 10).  The bird is in a static 

position with a long, curved beak, and has a horizontally aligned 

rectangular body with wings and a long feathered tail. Bird 

iconography is fairly widespread in the southwest (Blake & Smith, 

2000; Patterson, 1992); Kirkland and Newcomb (1967) attribute bird 

pictographs positioned horizontally at Hueco Tanks in southwest 

Texas to Puebloan style. 

The plants represented in the panel, next to a quadruped 

(likely a sheep), include two probable corn plants and a probable 

squash plant (Figure 11). These elements resemble Southwest plant 

motifs (Patterson, 1992). The illustration of horticulture in the 
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Cowhead Mesa panels appears representative of Southwest 

authorship or influence, especially as no evidence exists for 

cultivation of corn or squash in the area by aboriginal groups 

(Johnson, 2008; Johnson & Holliday, 2004). 

Plains Ceremonial Elements 

Plains Ceremonial tradition rock art portrays specific 

objects rather than interactions (Keyser, 2004; Keyser and Klassen, 

2001). Two of the elements at Cowhead Mesa fit into this lexicon 

because they are isolated, unassociated with any other object on the 

panel. Because they lack an obvious action, they may represent 

ritualistic or ceremonial drawings. Additionally, zoomorphic figures 

other than horses are common in Ceremonial tradition rock art 

(Keyser, 1979). 

The turtle (Figure 12) has been identified as a three-toed 

box turtle based on the clear depiction of three toes on one of the 

hind feet (Lorrain & Parsons, 1968). This characteristic is distinctive 

of two subspecies of the Carolina box turtle Terrapene carolina, that 

of T. c. bauri and T .c. triunguis. Of the two, the closest modern 

range to Cowhead Mesa is that of T. c. triunguis that occurs in 

eastern Texas and Oklahoma, and Nebraska eastward (Conant, 

1975). This element, then, may be associated with the Comanche that 

inhabited the region after they displaced the Apache beginning in the 

middle 1700s (Hämäläinen, 2008; Newcomb, 1961). The Comanche 

interacted with groups to the west and to the east, so they would have 

been more likely to be familiar with this box turtle than the more 

western Apaches. 

The isolated bovid element (Figure 13) has been identified 

previously as a Spanish criollo cow and as a longhorn (Bilbo, 1986; 
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Boyd, 1992). It is identified here as a bison due to its distinctive 

hump. Other details include horns and a tail. Bison are integral in 

economic, social, and spiritual contexts of various Plains cultures 

(Newcomb, 1961). 

Plains Biographic Tradition 

Several of the elements at Cowhead Mesa fit into the Plains 

Biographic lexicon (Keyser, 1987; Keyser & Klassen, 2001). These 

elements include a horse and rider, combating figures, and two tipis. 

They are identified as Biographic due to their action-oriented nature 

and, in the case of the tipi, their status as commonly portrayed 

objects (Keyser, 1987; Keyser & Klassen, 2001). 

The horse and rider element (Figure 14) is lightly incised. 

Slightly more attention is given to the features of the horse than the 

person riding. The human is holding a small shield and a lance with a 

stick human pierced through the end.  The horse is simply and 

gracefully incised with flowing lines, and fits into the mature style of 

animals of Biographic tradition rock art (Keyser, 1987). Horses are 

integral to the Comanche economy and culture (Hämäläinen, 2008). 

This element likely was incised while the Comanche were dominant 

in the area. 

Two sets of anthropomorphs display fighting action. Both 

sets are very lightly incised and difficult to distinguish. The first set 

includes a rectangular-bodied anthropomorph and a stick 

anthropomorph. The figures are headless and very simple. The 

second set (Figure 15) is toward the right end of the panel. These 

also are headless, but both are holding weaponry. One figure, holding 

a decorated shield, is in a “falling over” position, implying that the 

other figure, holding a bow and arrow, is the victor (Keyser, 1987; 
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Keyser & Klassen, 2001). The depiction of Plains Indian material 

culture with the anthropomorphs underscores that these figures are of 

Plains influence. 

Two tipis depict material culture associated with Plains 

Indians and the Plains Biographic tradition (Keyser, 1987; Keyser & 

Klassen, 2001). One tipi is a vertically elongated ‘X,’ distinguishing 

it from the several equilateral ‘x’ figures interpreted as abstract stars. 

The other tipi (Figure 16) is much more detailed, and has an arm 

with a fairly detailed hand extending from the top. This element is 

deeply incised and superimposed over the first mission and an 

anthropomorph. The superimposition shows that it was incised at a 

later time than the Southwest elements. 

Historic Graffiti 

Instances of historic Anglo graffiti are present on the panel. 

The earliest calendar date on the panel is 1881, in association with a 

signature in carefully produced script. This date is around the time of 

the earliest ranches in the area (Didway, 1973). Another element 

associated with the historic ranching population is an incised figure 

of the brand for the Square and Compass Ranch (Figure 17). This 

ranch is one of the earliest ranches established on the Southern High 

Plains. The brand is based on the Masonic Lodge square and 

compass symbol, and was in use from the 1880s and discontinued in 

1902 (Ford, 1958). One other signature on the panel attributed to the 

Anglo ranching population is that of Lon Holleyman. He is known to 

have been associated with the OS ranch (Didway, 1973, p 228). 
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Regional Comparisons 

A few regional sites display Southwest influence. 

Yellowhouse Mesa Crossing in Garza County has an incised 

Kokopelli (Boyd, 1992). Sites in Palo Duro Canyon, north of 

Cowhead Mesa, show Southwest influence in addition to the more 

common Plains influence found at other regional sites. 

The rock art sites of Rocky Dell and Mujares Creek are 

located in a similar landscape setting as Cowhead Mesa 

approximately 321.85km (200m) to the northwest on tributaries of 

the Canadian River. These sites, for the most part, fit the lexicon of 

the Plains Biographic tradition. Sites in eastern New Mexico are 

mostly pecked petroglyphs with little resemblance to most elements 

found at Cowhead Mesa (Dowdy, 1992). Missions are found in 

several Texas rock art sites (Jackson, 1938; Kirkland & Newcomb, 

1967), but do not display the terrace motif like the Cowhead Mesa 

missions. Based on these regional comparisons, the petroglyphs at 

Cowhead Mesa stand out as unique. 

Previous observers have attributed the Cowhead Mesa 

petroglyphs to the Comanche and the burning of the mission at San 

Saba in central Texas (Boyd, 1992; Flores, 1992). These missions, 

however, more likely represent work of the Apache depicting the 

Pueblo Revolt of 1680 due to their stylistic similarities to common 

Southwestern motifs (Schaafsma, 1980). Centuries of interaction 

occur between the Northern Rio Grande and eastern New Mexico 

pueblos and the various peoples of the Southern High Plains (Baugh 

& Nelson, 1991; Brugge, 1969; Schaafsma, 1980, 1992; Spielmann, 

1983, 1991; Works, 1992). Either Puebloans or the Apache that 

regularly interacted with them likely incised the earliest elements. 
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Concluding Remarks 

The panel does not appear to have a singular theme, 

supporting the interpretation that different groups of people separated 

temporally and ideologically used this site to record their ideas and 

deeds. Some elements portray action, and are attributed to the Plains 

Biographic tradition. Isolated elements and static elements are from 

Plains Ceremonial influence and earlier Southwestern influence. 

Further indications of repeated use of the site through time are 

several superimpositions of elements throughout the panel. Various 

groups of people have inhabited the Southern High Plains, who had 

varying patterns of movement and adaptations. These variations are 

reflected in different styles and representations of structure, material 

culture, and other elements in the rock art. The various styles of rock 

art at Cowhead Mesa provide a unique insight into the humanistic 

aspects of the native populations on the Southern High Plains. It 

serves to identify Cowhead Mesa as a continually important, if not 

sacred, landscape feature. 
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Figure 1. Tracing of the main panel at Cowhead Mesa including 
prehistoric elements. 

 

 

Figure 2. Southwest elements. 

 

  

Figure 3. Plains Ceremonial and Plains Biographic elements. 
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Figure 4. Mission 1. 
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Figure 5. Mission 2. 
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Figure 6. Horned anthropomorph with Apache-style horns. 
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Figure 7. Possible priest; note the association with the second 
mission and the hourglass-shape depicting robes. 
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Figure 8. Large anthropomorph associated with an abstract or 
material culture element. 
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Figure 9. Stylized anthropomorph (possible kachina); note the two 
levels of superimposition over this element. 

 

 

Figure 10. Southwest style bird. 
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Figure 11. Squash and corns plants with associated zoomorph. 

 

Figure 12. Three-toed box turtle; note the distinct depiction of three 
toes on the hind foot. 
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Figure 13. Bovid element; the outline is incised, and the inner portion 
is carefully abraded, unlike most other elements in the panel. 

 

Figure 14. Horse and rider; the horse is mature style (Keyser, 1987) 
and the rider depicts action. 
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Figure 15. Combating anthropomorphs; these fit into the Plains 
Biographic tradition because of the simplicity in execution and the 
depiction of action. 

  

 

Figure 16. Detailed tipi element, with an arm coming out of the top. 
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Figure 17. Brand of the Square and Compass Ranch. 
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Abstract 

Color is an essential component of interior design that 

provides functional and aesthetic qualities for space users. Colors in 

an environment work as communication tools between people and 

the objects or surfaces surrounding them. Therefore, colors should be 

used to give the right message to people through the built 

environment. 

The purpose of this research is to identify how color can aid 

wayfinding in the built environment. The question presented in this 

literature review addresses whether color has an effect on human 

behavior linked to wayfinding. The objective of this paper is to 

address, support, or nullify whether color aids wayfinding in the built 

environment through the evaluation of journal articles discussing 

wayfinding, behavior, and perceptions for occupants that are 

impacted by color. 

The method of the study includes reviewing the available 

literature on wayfinding strategies to find out possible useful 

locations for applications of color and incorporating the prior 

research work on the issue. The methodology of conducting research 

for the literature review involves the thematic approach, in which 

credible scholarly journal articles written between 1978 and 2010 
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were reviewed with the relation of the occupant’s behavior and color 

in wayfinding. 

In this study, color is essential for wayfinding in built 

environments. Consequently, using color in wayfinding is the 

impulse for building a relationship between people and the physical 

environment. Color is an important component of design that aids in 

wayfinding, which creates and preserves the well-being of users in 

the built environment. Color works as an environmental information 

tool for a user’s successful wayfinding experiences. Color can be a 

powerful navigation tool to help people find their way around a 

building. 

Introduction 

Color is an essential component of interior design that 

provides functional and aesthetic qualities for occupants of the space. 

According to Arthur and Passini (1992), wayfinding is the process of 

reaching a destination, whether in familiar or unfamiliar 

environments. Passini (1984) has shown that people can reach their 

destination even without a comprehensive knowledge of the 

environment. Wayfinding is a decision-making and problem solving 

process. People need information to make the right decisions on a 

route so that they can find their way to a desired destination. 

Although what constitutes schema-like knowledge and how we 

recognize a building schema have not yet been made clear, it is 

possible and easier to wayfind if a building matches a well-known 

schema. Evans (1998) found that stress can occur when physical 

surroundings make the prediction of schema knowledge difficult.  
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Hard and Sivik (2001) explained that colors in an 

environment work as communication tools between people and the 

objects or surfaces surrounding them. Kaya and Crosby (2006) 

explained how color plays a significant role during encoding and 

recognition processes and also helps to improve visual memory of 

images in building environments. Therefore, colors should be used to 

give the right message to people through the built environment. The 

aim of this paper is to identify how color can aid wayfinding in the 

built environment. 

Problem/Question 

The question presented in this literature review addresses 

whether color has an effect on human behavior linked to wayfinding. 

Objective 

The objective of this paper is to explore—support, or 

nullify—whether color aids wayfinding in the built environment 

through the evaluation of journal articles discussing wayfinding, 

behavior, and perceptions of occupants that are impacted by color. 

Method 

The method of the study comprises studying the available 

literature on wayfinding strategies to find out possible useful 

locations for applications of color and incorporating the prior 

research work on the issue. Using methodology in design depends on 

similar studies and prior research that can emphasize the relationship 

between people and the physical environment. Dealing with all of the 

science of design, environmental problem-solving, and design 
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practice to reach a research application is my goal in this literature 

review. 

The methodology of conducting research for the literature 

review involves the thematic approach, in which credible scholarly 

journal articles written between 1978 and 2010 were reviewed 

focusing on the relation between an occupant’s behavior and color in 

wayfinding. The sources are categorized into the themes of the 

behavior and perception of users in wayfinding by using color. 

Findings 

Information retrieved from journal articles indicates a 

correlation between color and human behavior, which in some cases 

influences the occupants’ behavior, depending on the occupants’ 

cultural and personal preferences. The evidence used to support the 

relation of color and the built environment linked to wayfinding, is 

described below: 

Color Function in Wayfinding 

According to Smith (2003), color is one of the most 

influential elements of the built environment, and we must carefully 

understand it to use it in the right way. Color plays an important role 

in the environment where we live, work and play, and has a dramatic 

effect in changing and improving the aesthetic shape of different 

areas in wayfinding. Dijkstr, Pieterse, and Pruyn (2008) conducted 

research showing that wall color in the built environment may 

provide a relatively easy, low-cost strategy for promoting increased 

relaxed feelings and easy wayfinding. Similarly, Park and Guerin 

(2002) found that color shapes the environment, and its integration in 

the design process is essential because color is one of the major 
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influences on how we interpret and discover our environment. Kaya 

and Erkip (2001) found that colors can be used to increase residents’ 

sense of privacy and decrease feelings of crowdedness in the layout 

of rooms in suites or along shorter corridors and that it aids 

wayfinding. 

Color as a Part of Design in Wayfinding 

Baldwin (2003) reported that advanced wayfinding 

technologies may be more useful in unfamiliar spaces than in a 

person's home and work environments. Wayfinding in wide open, 

complex, small, or enclosed spaces may be especially difficult for 

people with visual or navigational impairments. 

Smith found that interior designers must understand 

perception and the use of color and its resulting effects on human 

behavior. Most studies on the built environment have shown that 

color can create excitement, relaxation, calmness, or cheerfulness 

and can even increase productivity. Humans can interpret or feel 

emotion about color depending on their own experiences, education, 

and cultural backgrounds. Color association, or symbolism, is 

generally based on a person's individual personality or cultural 

background. Using colors in design in the built environment helps us 

to understand how the building functions and how its services 

operate through wayfinding. Therefore, color is an integral part of 

the design process, and so the meaning of color in the built 

environment relates to the formation of a sense of place. In 

developing wayfinding elements, color helps, for example, people 

more easily navigate to a meeting. When using color in design, it 

should be identified as a color-coding system, not just as decoration 

(Smith, 2003).  

javascript:gt(1572,%20'layout');
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Color Affects Design in Wayfinding 

Park and Guerin found that whether color is used in 

building corridors, floors, wards or waiting rooms, the colors utilized 

affect our perception of the environment that surrounds us. The 

colors chosen in these areas can have an inspirational, uplifting 

effect, and we can use these colors to guide us to find our way 

between the different areas (Park & Guerin, 2002). In previous 

research on indoor wayfinding, Read (2003) found that materials are 

designed not only for architectural features, furnishings, and 

accessories, but also for walls, floors, ceilings, and windows as 

opportunities to incorporate color. Color is used to create focal points 

that help in identifying and reaching desired destinations within the 

built environment. Additionally, color is used to help distinguish 

landmark features and interior spatial variations. 

Lomperski (1997) argued that colored signage with light 

text against a dark background increases readability for individuals 

who have low vision. Both value contrast and color contrast reduce 

color vision problems associated with wayfinding.  

Color as Framework in Wayfinding 

The practice of design and its relationship with color can be 

understood within a theoretical framework that includes different 

main aspects: conceptions of designing (production, retail, 

experiential, and structural); place formation and the architectural 

experience (relationship of the person to the environment); 

understandings of the nature of the built environment (object, 

product, communication, and social domain); and the everyday 

discourse of environmental coloration (Park & Guerin, 2002). 

Designers indicated that color was important to the perception of 
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space, building form, wayfinding, ambiance, and image. Most 

designers described their practice of color as context sensitive, end-

user sensitive, and thoughtful. Color work was indicated as being a 

task for the newer members of the firm that would receive approval 

from senior designers later. Designers gave little reference to the 

experience of the user or the concept of place, indicating that little 

importance is given to environmental meaning (Smith, 2003). 

According to Evans (2003), however, appropriate furniture 

arrangement (e.g., to promote social interaction), space planning 

(e.g., private rooms), wayfinding aids (e.g., landmarks and colored 

signage), and decor (i.e., residential-feeling, occupant appropriate) 

have all been shown to positively impact occupants’ behavior in the 

built environment. Spiers and Maguire (2008) indicated that route 

planning and action planning are the two main phases of wayfinding.  

Color and Safety in Wayfinding 

Using colors in buildings in flooring is obviously very 

important and affects the behavior of visitors. As designers, we must 

help visitors to feel safe and not crowded inside buildings. 

Stimulating and colorful environments may help to give nice feelings 

and perceptions about the buildings’ services and can contribute to 

visitors’ satisfaction and to help them get what they require inside 

these buildings (Smith, 2003). Much research on life safety suggests 

that the decision-making process is one of the most critical. Theories 

about wayfinding and how spatial information is processed have 

been an important part of design and fire safety literature. 

Assumptions concerning the emergency egress behavior patterns of 

building occupants have been incorporated into design and 

regulatory processes, such as provisions for occupant density, dead 
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end corridors, and adequate number of exits (Bryan, 1981; Proulx & 

Richardson, 2002). 

Ochiai and Sato (2005) suggested that when designing 

wayfinding systems consider lighting conditions (e.g., ambient 

illuminance and background luminance) and use colors that afford 

quick responses. Similarly, Baskaya, Willson, & Ozcan (2004) 

concluded that in designing a wayfinding system, designers should 

provide a complimentary combination of signage, landmarks, and 

zone-identifying elements (e.g., color and lighting schemes). 

Aesthetic considerations (e.g., color selection, ceiling height, and 

natural light) may reduce stress in healthcare environments. Tversky 

(2003) found that landmarks and clearly defined paths assist in 

wayfinding since these are critical elements for effective navigation 

of the environment. 

Color as a Design Tool in Wayfinding 

Color is a design tool, a practical application, and a 

function. Colors affect our moods and behaviors (Park & Guerin, 

2002). Werner and Schindler (2004) have shown that interior 

environments for buildings like hospitals, businesses, schools, and 

restaurants, have effectively used colors because studies have shown 

that colors can affect behavior for people using these places while 

wayfinding. Use of color in our environment and experiences is an 

important aspect of human existence. People often use colors to 

modify relations between themselves and the surrounding 

environment in order to regulate space and behavior. MacKenzie and 

Krusberg (1996) suggested that to ensure an effective wayfinding 

system with intrinsic spatial cues and consistency, wayfinding 
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designers should be involved in the initial process of facility 

planning and development as early as possible. 

According to Coad and Coad (2008), corridors in children’s 

buildings should be simple with large pictures and effective 

wayfinding cues (e.g., arrows on the floor). Also, children preferred 

single colors in these areas, with the most commonly preferred colors 

being warm blue, pastel green, pale and mid-yellow or mid-oranges.  

Color Coding in Wayfinding  

The results of some studies show that a small number of 

departments is adequate for color coding, whereas multistory 

buildings with complex floor plans are not suitable (Carpman & 

Grant, 1995; Nicoll, 1995). Only a few colors should be used 

(Carpman & Grant, 1995). When choosing the colors, pick namable 

colors such as red and blue, instead of ones that require adjectives to 

describe them, such as light blue or yellowish orange (Nicoll, 1995). 

The colors should also be highly discernible for color blind 

individuals as well (Carpman & Grant, 1995). 

Once the colors are chosen, they should be used logically 

and consistently (Carpman & Grant, 1995). A potential problem even 

for smaller facilities is that colors may be used for other things, such 

as furnishings and decorations as was also pointed out by Rezenstein 

and Vaitkus (1981). De Jesus (1994) found that inconsistent use of 

color coding can significantly reduce its effectiveness as a 

wayfinding guide. Also, color coding the different levels of the 

building will enhance the location recognition and individuality. 

Sharpe & Jagle (2001) suggested that designers should consider 

providing alternatives to color coding in wayfinding aids (maps, 
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signs, etc.) and other visual cues in the built environment to aid 

individuals who cannot discern between colors.  

Color as a Landmark in Wayfinding 

The body of knowledge on color is extensive. Although 

there are conflicting views on color and human response, many 

researchers agree upon color’s impact on human behavior (Birren, 

1978; Gordon & Nuckolls 1995). Similarly, Julian (2010) addressed 

that aging adults and the visually impaired, as well as the general 

public, may utilize color contrast and light to navigate in the 

environment. Additionally, color contrast is important in wayfinding 

design to help demarcate perimeters, highlight obstructions, and 

identify locations. Lawton and Kallai (2002) found that occupants 

may differ in their preference for wayfinding strategies (using a map 

or compass, referring to landmarks, etc.). Designers should consider 

that preferences for wayfinding aids may vary across cultures.  

Osmann and Wiedenbauer (2004) suggested that designers 

should position landmarks in buildings adjacent to correct turns to 

optimize landmark-based wayfinding. The use of landmarks in 

wayfinding may be successfully examined in virtual environments.  

Jung and Gibson (2007) found that physical landmarks 

include (e.g., significant material/color change, large openings, 

notable shapes) in the interior architecture of buildings to encourage 

successful wayfinding during emergencies. Schmitz (1999) 

concluded that designers should consider the relationships of routes 

and landmarks when planning space to facilitate wayfinding. It is 

important to provide both route information and landmark 

information in the built environment and in wayfinding aids when 

possible. 

javascript:gt(1569,%20'landmarks');
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Color Aids in Wayfinding 

According to Beneicke, Biesek, and Brandon (2003), 

wayfinding is the methodology of arranging indicators to guide 

people to their destinations. Signs are tools that aid in wayfinding. 

Architectural indicators such as light, color, materials, and pathways 

also play a large role in wayfinding. A successful wayfinding 

program is intuitive and self-navigable and even protects the overall 

visual integrity of the site.  

Prior research has indicated that interior colors have 

psychological and physiological effects on individuals’ behavior 

(Kuller Mikellides, & Janssens, 2009). Color, as a visual cue, may 

aid in wayfinding and place identification in complex environments 

(Read, 2003). Studies on the psychological effects of color in the 

built environment have revealed that people actually feel better in 

spaces with colors more than they do in empty spaces. Visitors use 

and feel the function of color in environments to help them in 

wayfinding. Interior Designers should be aware of how color affects 

visitors’ behavior in way finding (Werner & Schindler, 2004). 

As mentioned in Weisman’s work (1981), wayfinding skills 

are used to negotiate many different types of environments. Using 

color in design elements influences wayfinding and will improve 

future environment designs. There are four categories of 

environmental characteristics important to wayfinding: visual access, 

architectural delineation, signage and room numbering, and building 

layout. Dogu and Erkip (2000) have shown that individual design 

elements such as signs play an important role in overall legibility. In 

turn, elements of signage such as color, size, and font also impact 

legibility (Passini, 1984). Design elements have the potential to 
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inhibit wayfinding, even among experienced users. Problems in 

wayfinding can result in wasted time, security issues, and anxiety. 

Color influences feelings of crowdedness for people when they are 

following colors in design through wayfinding to proper departments 

in buildings. Visitors’ feelings of crowdedness can impact their sense 

of satisfaction with their environment and the quality of their 

interactions with others.  

Stelmarski (2006) found that user experiences and cognition 

can be enhanced by alteration of interior surfaces (e.g., using text, 

image, transparency, color, and texture innovatively on walls, 

ceilings, floors, structural elements, and space dividers). Alternative 

approaches to space demarcation (e.g., using texture and color rather 

than walls and signs) and creating surfaces that stimulate user 

responses (e.g., intelligent wayfinding systems) have the potential to 

enrich and improve users’ experience of interior spaces.  

The layout of the floor may impact the wayfinding of 

departments in large buildings, because these buildings consist of 

many different departments located in different areas in the same 

building. Easy wayfinding will increase the functional qualities of 

the space (Werner & Schindler, 2004). The simpler the floor plan is, 

the easier it is to find one’s way (Weisman, 1981). 

The color on the design will guide visitors to the proper 

department in a very simple way. Color builds a relationship between 

applicants and the physical environment to improve the quality of 

services inside these buildings by using different elements by 

focusing on the physical environmental system and the human 

behavior system. Movement within spaces is a part of one’s 

environmental cognition in wayfinding (Werner & Schindler, 2004). 
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Use of color to support wayfinding abilities and meaning of 

a place is very important in the built environment. Designers need to 

provide recognizable cues (signs, colors, etc.) in spaces for people to 

rely on while trying to find their way (Park et al., 2002).  

According to Haq and Zimring (2003), directed search 

subjects have shown a better understanding of an environment 

because they had  better comprehension of the entire environment. 

When a person has more experience with a setting, they are able to 

learn more about its overall configuration. Open exploration 

(searching without direction) was an important factor that allowed 

subjects to become familiar with the setting and therefore create a 

cognitive map. The way corridors were connected to each other 

allowed subjects to find their way more easily; this may be a 

predictor in colored walls and floors. Intersections are more 

important than corridors (the space connecting nodes) to a person 

who is new to an environment. Movement in an environment creates 

an understanding of its configurational properties, allowing for more 

accurate environmental cognition and wayfinding.  

The layout and room shape may impact wayfinding and 

easy wayfinding may increase the functional and satisfying qualities 

of a space. To ease wayfinding, designers should layout spaces and 

shape rooms so that they relate to major circulation access in a 

consistent way. Therefore, to ease wayfinding in complex buildings 

or buildings with irregular plans, designers want to emphasize major 

circulation axes or provide features visible from points throughout 

the building (e.g., using color, views to a landscape or other 

prominent features). Areas without color caused slower wayfinding 

and were less accurate at pointing visitors to designated places in 
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buildings. Non-colored areas caused difficulty for visitors who had to 

associate the environment they experienced with a two-dimensional 

representation (Werner and Schindler, 2004). 

Passini, Pigot, Rainville, and Etreault (2000) found that 

providing easy to reach destinations is critical to a visitor’s sense of 

autonomy and quality of life. Therefore, designers should specify 

building materials and finishes, colors, lighting, furnishings, and 

decorative objects to create a residential feeling, engaging senses 

moderately through color, texture, and pattern. They should develop 

a color code system to assist in wayfinding as a way for users to 

distinguish different floors of the facility as well as unique spaces, 

but designers should not use weak colors. Similarly, Lomperski 

(1997) found that the main function of color is to provide wayfinding 

information, which helps lessen confusion, stress, and unsafe 

situations that may occur when individuals become lost. 

According to Lam (2001), wayfinding responses are 

preferred by visitors when designers plan layouts. Elements of the 

environment (e.g., music, color, aromas, furnishings, and decor) 

produce emotional responses and perceptions that may affect 

behavior. The visitors may require tangible cues to evaluate the 

quality of a building and these cues may be especially important for 

users. Visitors’ characteristics (e.g., age, cultural background, task-

orientation, time pressure) may affect behavioral and emotional 

responses to the environment during wayfinding 

Finally, understanding the influence of floor plan 

complexity and color on wayfinding can help designers create 

environments that are easier to navigate. Wayfinding in settings with 

color is easier than in settings without color (O’Neill, 1991). As 
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mentioned in Abu-Obeid’s work (1998), designers should use color 

codes or color schemes to provide differentiation in the built 

environments and facilitate wayfinding. People use different types of 

environmental cues when wayfinding within buildings. Similary, 

Coluccia and Louse (2004) suggested that designers should include 

wayfinding aids such as landmark-based instructions or maps to 

promote ease of mobility for both males and females through the 

built environment. 

Conclusion 

In conclusion, color is essential for the well-being of 

wayfinding in built environments. While color may not directly 

affect people in wayfinding, evidence from research indicates that 

people are in fact influenced by color while they are searching for 

proper locations in buildings. According to Fenner, Heathcote, and 

Smith (2000), designers should create data about cognitive processes 

to develop criteria for assisting wayfinding. It is important to 

emphasize spatial relationships rather than verbal references when 

providing cues for wayfinding.  

Consequently, using color in wayfinding is the impulse to 

build a relationship between people and the physical environment. 

Most designers work to improve the quality of services inside 

buildings by using color as a design element and by focusing on a 

physical environmental system and a human behavior system of the 

design overall. It is pertinent that designers are aware of the impact 

that environments have on their occupants. Color is an important 

component of design that aids in wayfinding, which creates and 

preserves the well-being of users in the built environment. 
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Color works as an environmental information tool for users’ 

successful wayfinding abilities. It can be used as a visual cue to help 

an individual’s focus on a particular area of the built structure. In 

buildings, color can be used to break the monotony, and different 

spaces can be enhanced with different color schemes. This way, 

color can help cognitive mapping by marking varying ambiences of 

different spaces in a building. Color-coding should be carefully 

applied and colors should be sparsely used. Also, color should not 

override the overall atmosphere, but instead should be a part of the 

overall ambience. Where landmarks are concerned, color can help 

enhance their visibility. Therefore, color can help associate a space 

with a particular landmark. It should be noted that memorability of 

color is limited to only first and second landmarks or prominent 

colors seen, so it is best to make only one or two colors dominant for 

wayfinding purposes. Lastly, it is important to always remember that 

color is all about materials, as all materials come with a particular 

color choice. 

Color can contribute to comprehensible layout design to 

varying degrees. A major contribution can be made with a strategic 

color scheme applied to the whole layout of the building. This may 

be applied by architects and interior designers with a selection of 

color schemes that enhance the layout of the building. In this 

integrated form of color application, color becomes just another 

design tool reinforcing form and ambience, and cannot become a 

separated information cue readily available for the users.  

Color can be a powerful navigation tool to help people find 

their way around a building. For effective wayfinding people should 

be able to relate spaces to one another and see the basic underlying 
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organizational principle of a building layout. Therefore, color can 

contribute to the legibility of architectural spaces both with its 

application to emphasize prominent features of the layout and with 

its usage on landmarks. Due to its easy manipulation in a variety of 

design materials, colors become ideal design elements for creating 

environments that support users’ wayfinding abilities. 

This literature review offers insight on behavior and 

perception in wayfinding by color. Additional research should be 

addressed in order to generate a more complete overview about 

wayfinding by color. Due to a lack of available current research on a 

direct relationship of the effect of color on wayfinding, this literature 

review only provides the basics for the beginning of an in-depth 

review of the relation between the built environment, color, and 

wayfinding. Further research needs to be conducted to form a more 

complete understanding of the use of color in wayfinding. 
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October 2011 

The second version of the Lost in 

Translation - Полчаса позора и я на 

даче was delivered as an M.F.A. 

Candidate Lecture, Texas Tech 

University School of Art, 8 November 

2011 

A Concise Statement of the Topic of the Report 

In my work as an artist, I attempt to examine and explore 

the concept of duration, which signifies both the integrity and the 

incompleteness of the artistic process. Simultaneously, I experiment 

with intuitive and spontaneous mark-making, gestural tendencies, a 

variety of media, surfaces, textures, and the size of the pictures, 

oftentimes operating outside the frame. I consider image-making a 

recognized necessity not always connected with the reasons of the 

practical mind. Using calligraphic motifs, a limited color palette, and 

freely associated icons, I try to uncover a personal coding system of 

symbols and characters, mimicking the abstract and complex patterns 

of sensations, affections, and generally, sensible influences.  
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Following Robert Storr's axiom, “Think with the senses - 

feel with the mind. Art in the present tense”, my intention is to reflect 

on duration as the "continuum" of time, the past, present, and future, 

and to weaken the resistance of the present moment to the past and 

the future. Additionally, there is the recurring concept of instant 

gratification, here and now as opposed to then and there. The slightly 

neurotic treatment of the picture plane is based on the strategic 

decision to avoid a fundamental contradiction between conception 

and realization. The method is to eliminate the planned/controlled 

aspect in artistic production and to explore the intensity of the 

irrational component and its symbolic representation: impulse, 

instinct, spontaneity, obsession, and last minute panic attack. The 

form, or amorphous configurations of artwork is the content; the 

process is the narrative of the Present and in time, while generating 

an image from nothing creates an experience for the maker. 

Being bilingual, I am interested in the figure of speech 

rather than language, which often creates unnecessary barriers, 

boundaries, and limitations. Language, as a form of expression 

borrowed from an external world, deforms the essence of inner 

sensations; words are cultural forms taken from outside sources, and 

their meaning is saturated with a social aspect. Language transforms 

and transfixes the meaning of the work while labeling it by what 

sounds appropriate, but is in fact a rigid equivalent of the given 

vocabulary, frozen in time. My ultimate goal is to develop a visual 

language based on self-dramatizing ideas of intuition that will 

stimulate the ongoing subjective perceptual reactions of others. 
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These basic components inform my work. The work built 

up around that core is aligned with some of the following 

constructions: 

• Tags/ Utterances/ “Asides”  
• Beauty is there to be recognized and acknowledged as it is, “as 

suchness of painting” 
• DE-struction, disfiguration, (re-)configuration, reincarnation 
• DIS-ability, construction of alternatives 
• Enigma 
• Experience (integral or otherwise) 
• The fight with an immoral self; multiple identities syndrome  
• Ideas of intuition lost in translation; laws of chance; intuitive 

praxis 
• IM-possible, IM-perfection, IN-capacity 
• Input (a compost mentality accumulation), pack rat, an archival 

impulse 
• Living in a culture of waste, the waste of lives,  

• The Ruin—matter infused by mortality (Clive Dilnot term) 
• The consequences of past misbehavior (Bruce Sterling 

phrase) 
• De-authorization. Brave New World. Rhizome and 

horizontality of networks. 
• Power maintains, but everyday practices undermine. (Jamer 

Hunt) 

• Nonsense, trans- sense, dislocation, displacement, break, 
passage (sdvig), in transit 

• an aesthetic of the ephemeral, ambivalent, amorphous; 
ambiguities, and elusiveness 

• the ersatz nostalgia = Pseudo-Nostalgia 

• The notion of excess, expenditure, and entropy  
• Work, Play and migraine 
• The principle of inevitable loss, irretrievable loss 
• Rhythm; noise opposed to sound; chances are…  
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• Time—durée, intensity, present tense, a ‘personalized’ idea of 
time, one fine day,  

• Temporalities; an educated guess of where I am in time 
• what we might do to ensure ourselves a future (Bruce 

Sterling) 

• Truth; vs. False; grey/grace periods of uncertainty  
• The Question of Dignity, Non-Productive activity 
• Ways of seeing through anguish/from the place of love/from 

moment of Zen, a gamut of emotions vs. emptiness 
• Hormone-based alcohol fueled illusion; Toska (untranslatable 

from the Russian language word, the closest we can get to it is 
spleen) 

• Action painting/motion printmaking - movement and operation 
vs. Capuan periods of inactivity 

• Intertextual; interrelationships; driven by contradictions; the 
“breakdown” of textual content; the “slippage” of speech; 
passage = sdvig; on the edge = po kraiu (according to Octavian 
Esanu’s definition: inner sense of self as leaving or escaping 
one’s own ‘center’, as if living on the margin of culture…), 
otherness 

• Zaum (noe) Trans-rational, [ir]-rational, the neo-poetic language 
• Language-images in the work, double-voicedness, hybrid, 

neutralization of the ideologeme 
• A taste of freedom, emotional collage: the spontaneity vs. the 

affirmation of the spinal column, revolt against routine 

Chapter I. Introduction 

The task of this paper is not to synchronize the meaning and 

the work—the latter addresses objects without revealing their 

essence; instead, the intention is to liberate the matter that is infused 

by the mind, and let the artwork go to places where the artist doesn’t 

have control over the meaning. 

The artwork under investigation is a thing about time, the 

‘temporal experience of life’, the ‘autonomous temporality’ of my 
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time, of multiple pasts and alternative histories; documentation of 

various experiences, “dusty archives locked away” in print or 

painting. Multiple works are equal to multiple histories. The initial 

meaning attached to the work is fading away as we speak. 

This inquiry will examine the concept of my personalized 

notion of Time immersed in duration, which signifies both the 

integrity and the incompleteness of the process, based on the 

philosophical discussion of Henri Bergson. I will also talk about 

Georges Bataille’s commentary on painting in connection with my 

Informe series. This artwork was inspired by concepts of 

formlessness, notions of excess, thrown away, decay, "nothing gold 

can stay", abuse, destruction, entropy, maximalist ways of living, and 

unresolved contradictions. Following Kozma Prutkov's aphorism, 

“Nobody will embrace the unembraceable”, I tried to develop the 

dialectic of discontent to expose the greater context of the work, by 

mixing up different tactics, media, and genres. This strategy creates 

the matrix out of which my studio practices generate contradictory 

images and connections, involved in the internal fight in itself, 

something of a subversive nature. The work, cluttered with 

paradoxical relations and self-inflicted contradictions of meaning, 

constitutes the registers of accumulated matter, with breaks in 

between. In Chapter II of this investigation, we will examine how the 

work illuminates those gaps and if it shows the way out of the 

tunneled, succumbed vision of the maker. 
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Figure 1. Self-published book, four linocuts, 30 x 20 in., 2007 

Some things never change. Besides forgiveness and eternal 

refuge, there are hope, gratitude, love, a living energy, creative spirit, 

the initial emotion, religious intuition, the moral dynamic, laughter, 

the wit, nature, ethics and aesthetics… the known, the unknown 

known, and the unknown unknown…etc. 

Religious influence: The concept of the miracle-working 

icon, that all of us can be saved, is alive in contemporary Russian 

culture. One of my paintings is named the Western Wall; a series of 

collagraph plates suggestive of Russian Orthodox icons. In Russian, 

image (obraz) has multiple layers of meaning, depending on the 

context: picture, imagery, icon, sacred image, a character from a 

novel or poem, etc. Consequently, the word painting (zhivopis’) has 

two co-joined routes zhiv(ot)(oi)—“live”, pis’(at’)—“to write”; and 

among possible readings signifies: to write alive, in real time or to 

create a living thing. 
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Chapter II. THE WORK 

The work has the life of its own, going beyond the self-

referential knowledge of its originator. In my work one of the core 

concepts is “being in the world”, the tension between me and the 

world and capacities of de-construction, adaptation and 

reconfiguration. 

Drawings on paper/mylar represent a generation of 

manipulated forms in graphite and ink wash, embodying linguistic 

visual units/calligraphic motifs. The passage of time is depicted by 

layered density and motion of the linework. 

The series should be read as pages filled with marks. The 

imagery resembles handwriting, scaled to the size of the picture 

frame, linking the imagery to giant post-it notes. I was unaware of 

the fact that the post-it note is a contemporary cultural icon, but this 

metaphor fits well into an ephemeral/non-precious quality that 

reflects the casual way I hang and overlap my work.(Fig.2) 

The work literally unfolds in the world and in the process of 

that emerging in the duration, the components/ chaotic arrangement 

of compositional elements form a visual dialogue/ an internal 

monologue /and outline a lunatic narrative within a picture plane.  

The second issue that is addressed in both printmaking and 

painting practices: their interchangeability and transmutation.  

Different aesthetic strategies provide the terms of 

communication on various levels. Printed Pictures serve as a 

communication device between the artist and the audience. There is 
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an expected delay between conception and realization in any 

printmaking processes. 

Some series of collagraph plates are suggestive of 

nothingness, the absence of content; others deal with motion and 

tension, fragmented life out-of-balance in the age of anxiety, 

providing an emotional equivalent to the subjective time. 

Accumulated matter with only glimpses of recognizable features 

creates undercurrents of meaning, traceable in time. Almost 

archeological in the nature of the layering, the work resembles the 

mining activity in my very own mental cave. 

Paintings and Prints of Consequence Escaping Ready-Made Frames 

This recent series of experimental paintings is constructed 

out of collage elements, with traces of paint, “failed prints” and 

waste materials, generating complex patterns; the Informe series is a 

hybrid, a projection and/or modification of an initial matrix, when 

the same information is distributed from the original plate to print, 

cast or imprint. Patterns of variables created out of discarded 

materials and throw-away articles, serve as objects. Prints from 

collagraph plates allow working in large formats in printmaking 

processes, to overcome the restrictions of the medium and to mediate 

the notion of the expenditure of discarded materials. Varying editions 

record an alternative time. Paper casts are ghost reflections of 

collagraph plates. Each generation has lesser information picked up 

from the initial ‘mother’ plate. While editioning the ghosts, I move 

toward zero, a blank space, and a new beginning. 
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Figure 2. An Unfortunate Remark. Installation, ink on acetate, 50 X 
40 in., Fall 2009 

Free associations are encoded within the series, such as the 

buildup of life-experiences which equals informative layered density, 

the stack-up quality of prints and paintings which illustrates the idea 

of space extension; and the layering of printed matter and thrown 

away funds maps the surface with accumulated levels of information 

and generates the pattern. 

The series is the commentary on the issues of the continuity 

and duration; the work is perceived as figure of emotion rather than 

thought. Representation of an encoded mental map and its traces of 

memories suffuse printed matter. Translucent mood shifts, a.k.a. 

successive stages of intensive mental states form the flow of sensual 
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experiences and perceptions. Pattern sensibility allows the passage 

into the least populated areas of ghostly, suggestive imagery. 

A text/ a message being an essential element of the picture 

plane, it is recommended to perceive “oversized” paintings as figures 

of speech. Some of the paintings were conceived as a single event. 

Suggested stack up quality of the series, such as the multiplicity of 

paper casts, results in the expanded matter that builds up the wall, or 

represents pages from a solid book/creates an illusion of alternative 

books. It’s a visual storytelling. This extensive work is inspired by 

Peter Marcus’s large-scale prints, challenging the differentiation 

between printmaking and painting. 

Large format paintings provide a spectacle for the viewer, 

create an experience, and most likely have a more powerful effect in 

the way they interact with the responsive observer. Their production 

at ambitious scale is physically engaging and draining for the maker, 

the latter, however, enjoys the liberating principle of motion and 

decisive action during the “live” action of creation. 

The series is created off the base of material objects, thrown 

away, used up, discarded, but collectible. The production of the new 

requires the re-configuration and formatting of the old. Zygmunt 

Bauman in Culture as praxis talks about waste as a dark secret of all 

production: “Waste is the wrapping that conceals the form,” he 

continues, “For something to be created, something else must be 

consigned to waste”. While tearing apart the needless and the 

useless, the beauty and internal harmony are to be shaped. I am 

looking for the vision of the harmonious form inside the formless 

picture. A few works of mine resemble lava formations—the result 

of volcano activities, rolling in and out the space. 
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It’s a part of entropic processes; the way nature balances 

itself and the critical mass of the matter, and most importantly the 

internal condition of compulsive and addictive image-production of 

the maker. In theory, you can roll these canvases up and take it home 

to hide in the basement; in practice, it takes a serious effort to 

relocate it by one person. While moved from their chosen/designated 

location, they barricade the place; one of them formed a shelter, and 

wrapped the person entirely. Those robust creations when taken of 

the wall become sculptural objects (Fig.3). 

At all times or always, when the work constitutes layers and 

textures, imitating low relief, the composition is perceived as a 

whole. It is a skin, where the texture is a veil, covering the work’ 

essence. Maximalist, over-the-top ways of being are reflected in the 

INforme series by “collage build-up” within the fabric of high-dense 

pieces, overloaded with information and elevated to epic proportions. 

The temporal quality of the materials is aligned with the aesthetics of 

the ephemeral, when such a thing is not meant to last long.  

The Work’s Function Besides Being Beautiful 

Artwork as the mediation of the internal sensibilities of the 

maker and outer sensible world; an alterable end of the unattainable 

effort to record the fleeting experience of reality; the representation 

of observer-oriented objects for temporal viewing with the ultimate 

goal to stop one’s heart in the sight of the beautiful object. 
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Figure 3 The Principle of Loss, 10 feet square, Spring 2011 

WHERE IS MY WORK TODAY: A Zealous Search for Definition of 
Un-Definition 

I believe that my work today represents the fabric of 

complex questions and responses in series or individual pieces, 

twinkling with possibilities, some obvious, some subtle. 

I am looking for something ineffable in my work—e.g., the 

randomness taken out of life, weird coincidence; operation of 

slippage, clean-up of emotional clutters, the disconnectedness 

between one’s sense of self and the two-dimensional reduction on a 

print; an endless approximation of an idea without getting to the 

ideal stage. Paraphrasing local authorities, it is important what you 
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are saying (‘choose your words carefully’), but it might be more 

important in the current discourse what you choose not to say.  

 

 

Figure 4. Installation of prints and paper-casts, end-of-semester 
review, Spring 2011 

For the current examination to be accomplished the figure 

of thought would have to take a form, while the main body of work 

in painting is trying to escape any fixed definition, avoiding frames 

and regulations. The element of play is present in the interaction 

between the concepts, well-hidden behind metaphors and 

ambivalence that the artist conveys in the current opus. Somewhere 
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in between those tactics, their paradoxical relations and 

confrontations of meaning are compressed to make a pattern of 

greater sense. 

There are also gaps between registers and interplay within 

parallel themes that the work illuminates. As it was mentioned by my 

committee member, that in the midst of contradictions and 

confrontations there lays an escape beyond a fixed definition, the 

picture may be connected with something that it is not, in order to 

create a new context, lacking definitive character and perfection. 

Modification of the “given” data, its untroubled departure from being 

mute or oppressed, conditions shifted and distorted experience of the 

picture, affirming itself in its difference and otherness. 

These prints were inspired by the classical idea of the spinal 

column, which under certain stress conditions could be destroyed by 

lateral forces and the idea of Ruin - matter infused with mortality. 
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Figure 5. Anti-Prints: Sliding columns, mixed media on paper, 30x 
22 in. each, Fall 2011 

Idea of waste linked in to the redundant people, ‘human 

trash’ standing at the back of the line, tolerated at best. Visually 

represented by a contradiction of the disorder together with the 

vision of order, the components are sliding across the picture plane, 

creating the pattern of somewhat base primordial matter. This anti-

print is a monotype of the world, an original statement, one-of-a-kind 

work vs. reproduction and repetition of the same idea in edition. The 

idea is to detoxicate, neutralize or the idea is locked up in the printed 

form as a perpetual accumulation of waste, silenced out of existence, 

flow of histories, and sensible influences. 
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In the current economic climate I stay focused on the 

development of my studio work as a part of my research on the ideas 

of intuition, the informe notion of expenditure of discarded materials, 

limitations and boundaries, “operation of slippage”, “regulation 

through excess” and studies on the “lovely and appealing figure of 

Hope”. 

Chapter III. Conclusion 

This Report is the transcript of the MFA talk, and precedes 

an exhibition and oral exam/exit interview of the graduating MFA 

student of the class of 2012. 

Studio work which is research in the visual arts has 

illuminated my understanding of the role that artwork could have in a 

commercially-saturated world, overloaded with low-res 

overpixelated imagery and noise, the culture that has little or no 

interest in the aspirations of the given artist. 

The visual program of the work reveals an obdurate 

determination to create a bridge between meant to reproduce images, 

lower printmaking and higher, meant to represent things, painting. 

The accumulated quantity and quality of the collective series results 

in the intensity of its critical mass. Expanded in space, ‘alternative 

books’ challenge the idea of language, images, formats, ways the 

collective series is meant to be read, and the hierarchy of knowledge. 

Since knowledge is power, thus I am questioning the hierarchy of 

power, and demonstrate an astonishing thrill of insubordination. My 

sensibility is to make work that keeps asking my viewer questions, 

moving beyond what is known to me, such as to question language, 
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images, connectedness; intelligence from the mind versus 

intelligence from the senses. 

I feel very privileged to have been able to talk about my 

work. I am very grateful to the Graduate School and my family, 

along with prominent members of the Russian community in 

Lubbock for their generous and unconditional support. 

Notes 

Passages from the transcript of the Talk referencing the 

following writings may be or not properly footnoted or being 

"without quotation marks". This is a part of the artistic strategy; the 

reflection of the development of neo-poetic collage built-up of the 

Work; and a stylistic device, inspired by Mikhail Mikhailovich 

Bakhtin’s dialogic notion of the image of the language [obraz iazyka] 

(here, the multi-voicedness of the Report, Talk and the Work). 
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