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ABSTRACT 

Title: Development of Non-Academic College-Readiness Skills: The Roles of 

Administrators, Educators, and Students.  

 Students’ transition to college starts in high school and continues throughout their 

first year of college. College readiness is not only measured by high school grades and 

scores on standardized tests.  Their college readiness also depends on their non-academic 

experiences, and this readiness should meet current college expectations and rigor. 

However, if high school administrators, counselors, and teachers fail to stay updated on 

frequently changing college culture, expectations, and requirements, high school students 

will not learn the non-academic skills that are equally crucial for academic college 

success. College administrators, advisors, and professors should also support college 

freshmen with helpful information about college life, encourage their immersion in that 

life, inform them about available resources, and, overall, help them become successful 

college graduates and adults.  

The purpose of this study was to identify the non-academic college readiness 

skills and knowledge that are essential for students to develop in high school so that they 

can apply to and succeed in a four-year college. The study also investigated how 

educators, including secondary and postsecondary administrators, faculty, and staff, can 

help students develop these skills and knowledge. The qualitative methodology of this 

study used a case study approach.  
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The data was collected through interviews, observations, and documents and 

records. The results were interpreted in terms of Coleman’s social capital theory. Three 

high school students, a principal, a counselor, and a teacher, as well as three college 

students, a university program coordinator, an undergraduate advisor, and a professor, 

were purposefully selected to participate in this study.  

The study intended to increase understanding of how high school seniors and 

college freshmen think about their college readiness: how they perceive and develop the 

non-academic skills that are crucial for college and how these skills affect their academic 

success. The study also informed high school administrators, counselors, and teachers 

about what skills to develop in students while they are in high school so that they are 

better prepared socially and mentally for college.  This study also tried to inform college 

administrators, undergraduate advisors, and professors who work with freshmen college 

students about how they can support freshmen to successfully transition into their new 

environment and become acclimated to college culture.   

Thus, this study intended to bring together the opinions, advice, and concerns of 

all the stakeholders in the college readiness process and suggest solutions regarding how 

to make that process successful for everyone.  
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CHAPTER I 

INTRODUCTION TO THE STUDY 

Globalization that is accompanied by demographic, technological, social, and 

economic changes greatly affects the U.S. workforce and higher education requirements 

and expectations. In 2003, six out of every ten jobs required an undergraduate degree. For 

the U.S. to remain competitive in this global economy, both the number of students who 

attend and graduate from a four year college in a timely manner should increase.  

College and career readiness is a level of preparation at which students can be 

accepted and successfully complete – without remediation – a postsecondary degree 

program that lead this students to successful professional career (Conley, 2010). As Byrd 

& MacDonald (2005) noted, “College readiness is one of seven national educational 

priorities” (U.S. Department of Education, 2006).  

In order to be successful in college, students should be well-prepared 

academically because when they come to college, they immerse themselves in a new 

physical and bureaucratic environment (Attinasi, 1989; Rosenbaum, Person, & Deil-

Amen, 2006). Students are expected to meet college expectations (Shields, 2002), 

develop new academic relationships, and be engaged with campus life (Dickie & Farrel, 

1991); otherwise they will not be able to succeed in college. When applying to the U.S. 

universities or four-year colleges, high school students’ college readiness is often 

measured by standardized assessments such as SAT and ACT tests (College Board 

Guidelines, 2009). Thus, students’ college readiness is only measured by academic 

preparedness.  
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Open-access post-secondary institutions are most likely to have a high percentage 

of students who are in need of developing non-academic skills. Activities that help 

students develop these survival skills can be introduced to students via structured 

programs, classes, or in-class interactions. This non-academic support system develops 

the skills and knowledge that give students motivation and confidence to succeed in 

academia (Karp, 2011). 

 

Background to the Study 

Student persistence in college is influenced by already pre-existing features, 

external influences, and institutional factors (Tinto, 1993; Pascarella & Terenzini, 2005; 

Braxton, Sullivan, & Johnson, 1997; Braxton, Hirschy, & McClendon, 2004; Bean & 

Metzner, 1985). Recent studies have stated that students should stay engaged and 

committed to college, and see it as important for their futures and a crucial part of their 

lives. There are already some programs that are implemented on postsecondary 

campuses, such as the Learning Community, Student Success Course (also called College 

101, Introduction to College, or Freshmen Seminar), Enhanced  or Instructive Advising 

(Karp, 2011), Gear UP, SOAR, and Advancement Via Individual Determination (AVID).   

In his extensive literature review, Karp (2011) did not find definite answers to 

“which practices lead to student success” (p. 5). However, based on the literature and 

within the aforementioned programs and activities, he identified four mechanisms that 

help students do well and graduate from college. “Creating social relationships” with 

classmates, academic advisors, and professors helps students feel a sense of belonging to 
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college and the ability to obtain necessary information.  “Clarifying aspirations and 

enhancing commitment” help students set feasible academic goals and do everything 

necessary to achieve them. Karp’s third mechanism, “developing college know-how,” 

helps students to follow certain procedures in college and to understand what college 

culture is. For example, a student might need the information on where the library is, how 

to study effectively, how to write a resume, and how to use student services on campus. 

The “making college life feasible” mechanism refers to students’ ability to manage 

aspects of life outside of the classroom, like financial management, transportation, dorm 

life, buying groceries, time management, etc. All these four aspects are crucial for 

students to develop so as to maintain their enthusiasm and determination to succeed in 

college (Karp, 2011).  

These mechanisms were partially reflected in the work of a great researcher Dr. 

David Conley (2007) where he presents “the four dimensions of college and career 

readiness.” Conley’s (2010) four-dimensional model’s main role is to identify how well 

high school graduates are prepared for college and career. The model identifies 

behaviors, capabilities, skills, and knowledge that high school students need help with in 

order to succeed in college or at a job.  These dimensions can be easily applied both to 

regular and more rigorous classes (AP or IB) and to other activities that prepare students 

for college. These four dimensions are (1) key cognitive strategies, (2) key content 

knowledge, (3) academic behaviors, and (4) contextual skills and awareness.  

Conley (2010) states that adequate development of a variety of metacognitive 

skills, i.e. key cognitive strategies, helps students learn, understand, and apply the content 
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they learn in different classes. The other dimension for successful academic preparation 

for postsecondary institution is key content knowledge, the ability to acquire information 

“so that its structure becomes more apparent and then being able to apply that 

information” (p. 35). The academic behaviors (self-management) dimension includes 

processes and behaviors that are crucial for academic success: student self-awareness, 

self-control, and self-monitoring. Contextual skills and awareness (college knowledge) is 

the information that is necessary for students to know “how college operates as a system 

and culture” (p. 39).  

Additionally, Ochroch and Dugan (1986) stated that academic success for high-

risk students is influenced by their self-esteem and internal locus of control. Long (1998) 

concluded that underprepared students’ academic success was affected by the actions 

they and the institutions took when students were at those schools. If students could 

understand they college system better, know where to go and ask for help, know what 

college services were available and how to use them, and, overall, understand college 

culture, their college success would be greater (Smith and Commander, 1999). 

 

Statement of the Problem 

The latest (National Center for Education Statistics) NCES report (2011) 

describes a study that was conducted by following high school graduates for six years 

beginning in 2003-2004. This national study measured college success. All of these 

students were enrolled in 2004, and by spring 2009 the situation was the following: 9.4% 

attained a certificate, 9.3% attained an associate degree, and 30.7% received a bachelor’ 
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degree. However, the rest of them had not attained any degree yet: 7.1% were still 

enrolled in a 4-year institution; 7.9% were enrolled in a 2-year institution; and 35.5% 

were not enrolled at all. So the question here is what made these 35.5% unable to finish 

their postsecondary education?  

An NCES (1996) report showed that 88% of eighth graders expect to go to 

college, and only 70% of high school graduates actually go to college for one or two 

years after they graduate from high school. According to another NCES (2008) report and 

the researcher (NAME) who tracked high school seniors for 23 years, most of those who 

planned further schooling intended to attend four-year postsecondary schools, with the 

proportion of students planning to attend four-year schools rising from 34% in 1972 to 

61% in 2004. In 2000, 63% high school graduates enrolled in college (Bureau of Census, 

1972-2000). Even once students are enrolled in college, postsecondary institutions have 

to deal with college under-preparation of these freshmen: 40% of the students in four-

year institutions and 63% of two-year institution students had to take some remedial 

classes (US Department of Education, 2001).   

In Texas, the Higher Education Coordinating Board revealed that in 1996, more 

than 50% of Texan college students had to take remedial courses, and the state had to 

spend $156 million to provide this help. In addition, students had to pay for these classes 

and spend their time taking them instead of enrolling in a regular college level classes 

and earning college class credits. The attrition rate of college students is also very high: 

about 50% of two-year college students and about 25% of four-year institution students 

do not continue their higher education for the second year; overall, the college drop-out 
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rates are very high (NCES, 2008; Adelman, 1999). Several research studies (Warburton, 

Bugarin, and Nuñez, 2001; Conley, 2006; & Conley, 2007) showed that there is a gap 

between the actual high school curriculum and college expectations, which does not 

prepare students for college entrance exams. Inadequate preparation in high schools 

(Bangster, 2008; Hoyt & Sorensen, 2002) and low high school requirements (Greene & 

Winters, 2005) do not provide students with the necessary skills to succeed in college. 

Instead, high school curricula are very much oriented around standardized tests 

(Rutkowsky, 2001; College Board Guidelines (2006), and Chapter 110.TEKS) and do not 

develop the skills that are necessary for college entrance exams or college courses. As a 

result, students receive low scores on college entrance exams such as the SAT or ACT 

(ACT, 2004) and have to take remedial classes in college (Ignash, 1997; Walpole, 

McDonough, Bauer, Gibson, & Toliver, 2005; Hoyt, 1999, & Hoyt & Sorensen, 1999).  

If high school students were taught more rigorous curriculum (Corbett & 

Huebner, 2007; ACT, Inc. & The Education Trust, 2004; Sadler & Tai, 1997; 

Altonji,1995; Bennett, 1987; McGaughey, 2005), students would be more interested in 

learning and this would better prepare them for college. Help from all stakeholders such 

as school leaders, parents, peers, and teachers is very important in order to better prepare 

high school students for college (Thomas, 1998; Choy, Horn, Nunez, & Chen, 2000; 

Cabrera, & Nasa, 2001; Oakes, & Gulton, 1995; Swail; 2000). Some high schools try to 

bridge this gap by offering afterschool programs (Hollister, 2003) that help students 

prepare for SAT. Such factors as being minority (Cardoza, 1991; Kane, 1998) or from 

lower socio-economic class (Griffin & Alexander, 1978) does not have a big effect on 
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students’ preparation No matter how easy or hard standardized tests are, if students do 

not receive adequate knowledge that will guide them towards these tests, such as 

knowledge, critical thinking, and skills to analyze and understand these tests, they will 

not be able to succeed. Skills necessary for college readiness need to be consistently 

developed in high school and covered by curriculum because the process should be 

systematic to ensure students become experienced and prepared for postsecondary 

education.                                                                                                                                                        

Purpose of the Study 

The purpose of this study was to identify what non-academic college readiness 

skills and knowledge were essential for students to develop in high school which could 

help them succeed in a four-year college. The study also investigated how educators 

including secondary and postsecondary administrators, faculty, and staff perceptions of 

how they could help students develop these skills and knowledge. 

When addressing college readiness, universities pay much attention to 

standardized test scores; however, some students are successful on the tests but lack non-

academic skills to apply and do well in college (Jencks & Phillips, 1998; Lawlor, 

Richman, & Richman, 1997; Sackett, Schmitt, Ellingson, & Kabin, 2001; Wing, 1980; 

Zwick, 1999). According to Robbins et al. (2004) literature review meta analysis, in 

addition to high school students’ academic skills, predictors such as previous 

experiences, biodata (Russell, Mattson, Devlin, & Atwater, 1990), and situational 

judgments (Lievens & Coetsier, 2002; Oswald, Schmitt, Kim, Ramsay, & Gillespie, 
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2004) should be considered when measuring students’ readiness for college. Students’ 

personality and social factors have crucial influence on their college success (Robbins et 

al., 2004). Robbins’s study showed that students’ motivation and determination along 

with academic discipline were the strongest factors to predict college retention and 

successful completion.  

Students’ success in college begins with their knowledge and skills they receive in 

high school (Barnes & Slate, 2010; Conley 2007a, 2007b; ACT 2009). Consequently, this 

dissertation will examine high school leaders’ – principal’s, counselor’s, and advanced 

placement (AP) teacher’s – beliefs regarding college readiness and how these educators 

help their students better prepare for college. To build on this established pipeline of 

college readiness stakeholders, the study further identified college educators’ – Freshmen 

Seminar coordinator, Freshmen Seminar professor, and freshmen academic advisor’s – 

expectations for entering freshmen, to what extent the expectations are met, and the 

college educators define college success.   

 

Research Questions  

A research study that was proposed in this paper was to identify the non-academic 

college readiness skills and knowledge that were essential for high school students to 

possess when they go to college and how educators including secondary and 

postsecondary administrators, faculty, and staff could help students develop these skills 

and knowledge.  

The following research questions were used to guide this study: 
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1. What non-academic skills and knowledge do educators perceive high school 

students need to be prepared for college academic rigor and success? 

2. What do educators perceive they do to help develop student non-academic 

skills that support academic success? 

3. What do school administrators perceive they can do to promote productive 

college-going culture? 

 

Significance of the Study 

When applying for college, students need a broad variety of skills, strategies, 

behaviors, and knowledge in order to be accepted to and to succeed in college. The 

college application process has become much more complex than it was a few decades 

ago (Conley, 2007), and students now come to college underprepared for college-level 

classes. If high schools do not prepare students for college, the number of college-goers 

will decrease, academic performance of college students will deteriorate, the drop-out 

rate of college students will increase, and the U.S. will have a large percentage of people 

without postsecondary education that will negatively affect the national economy (e.g., 

Carey, 2004, 2005; Hearn & Holdsworth, 2002; Hegarty, 2002; Mathews, 2004; Swail, 

2004).  

Neither, students’ high school grades (Bassiri & Schulz, 2003; “In Praise of 

Aptitude Tests,” 2005; Tam & Sukhatme, 2003) nor high school grade inflation (Ziomek 

& Svec, 1995) and standardized test scores are always completely accurate predictors of 
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college readiness (Jencks & Phillips, 1998; Lawlor, Richman, & Richman, 1997; Sackett, 

Schmitt, Ellingson, & Kabin, 2001; Wing, 1980; Zwick, 1999). Previous research has 

concentrated on students’ academic success (ACT, 1997; Willingham, Lewis, Morgan, & 

Ramist, 1990), and some research has emphasized other predictors of academic 

achievement such as previous experiences and biodata (Russell, Mattson, Devlin, & 

Atwater, 1990) and situational judgments (Lievens & Coetsier, 2002; Oswald, Schmitt, 

Kim, Ramsay, & Gillespie, 2004). However, very limited research has been conducted on 

student personality, self-management, and motivational and social factors that influence 

college outcomes (Robbins et al., 2004; 2006). 

 A majority of high school seniors have stated that they are interested in earning 

bachelor degrees (Rooney, et al., 2006; Wirt, et al., 2004). However, many high school 

graduates lack sufficient preparation and ability to do well with college-level coursework 

(Kirst & Bracco, 2004). High schools that put academics first and overall high school 

climate have a strong influence on student college readiness (Lee & Kim, 2010). Thus, 

the role of high school administrators (Lee & Kim, 2010; Barker, 2007), counselors 

(Rosenbaum et al., 1996; Cicourel & Kitsuse 1963; Schafer & Olexa, 1971; Rosenbaum, 

1976) and teachers (Leithwood & Jantzi, 2000) is very crucial in preparing high school 

students for college, and not only academically but also socially and mentally. Both 

preparation aspects are important, but there is a gap in the literature in non-academic 

preparedness, which this study intends to fill.   

High schools play the most important role in college readiness; therefore, they 

should be well aware of college expectations. It is stated by freshmen seminar college 
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instructors that it is crucial for students to have metacognitive abilities, in other words, 

key cognitive strategies in order to be ready for college-level classes. Even academically 

successful high school students face challenges in college, especially during their 

freshmen year (Reid & Moore III, 2008). Thus, it is important to know how college 

administrators, academic advisors, and professors help students get acclimated to a new 

environment, become familiar with postsecondary education culture, and be academically 

successful in college.  

However, little is known about how high school seniors and college freshmen 

themselves think about their college readiness, how they perceive and develop the non-

academic skills that are crucial for college, and how the steps they take towards success 

in college affect their academic lives. Thus, this study was unique in the way that it 

brought together all stakeholders of college readiness and voiced their opinions, advice, 

and concerns about the development of non-academic college readiness skills.  The other 

unique part of this research was that it let students’ voices regarding college readiness be 

heard. 
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Theoretical Framework  

The main theoretical framework for this research was case study. According to 

Merriam (2009), “a case study is an in-depth description of a bounded system.” If we 

look at a case study from the research point of view, it is “an empirical inquiry that 

investigates a contemporary phenomenon within its real-life context, especially when the 

boundaries between phenomenon and context are not clearly evident” (Yin, 2008, p. 97). 

A case study can be simple, for example comprise only one participant, or complex, for 

example, include different group of students in a school. According to Stake (2000), “In 

social sciences and human services, the case has working parts, it is purposive; it often 

has a self” (Denzin & Guba, 1992, p. 436).  

In a case study, actions are often conducted rationally and in sequence. A case 

study is unique among other kinds of studies because it is conducted in a specific context 

which is why boundedness and behavior patterns are crucial features of a case study 

(Stake, 1988; 2005). In order to analyze a general phenomenon, it is important to 

understand not only that particular case of interest, but also other cases around it. Thus, a 

case study can include more participants than an individual case. Ragin (1992) sees a 

case study as an illustrative example that serves as an understanding or explanation of 

crucial issues. A case study poses a question and at the same time seeks to find an answer 

to this question. Thus, as Stake (2000) notes, “A case study is both a process of inquiry 

about the case and the product of that inquiry.” The product of that inquiry is also called a 

case record (Stenhouse, 1984), but it is widely acceptable to call it a case study (Stake, 

2000).  
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Stake (2000) found types of case studies: collective, intrinsic, and instrumental. 

Intrinsic is the case that studies one particular case and a researcher is interested in only 

that one case’s story. In instrumental case study, a researcher is interested to identify and 

analyze the issue and find a solution to a phenomenon. The researcher is not particularly 

interested in a case. In a collective case study, a researcher investigates several cases for 

the purpose of looking into population or a phenomenon. When conducting comparative 

case study, researchers provide detailed report on a case so that a reader can make 

comparisons between the cases. In some occasions a researcher will mention what factors 

will be compared. Comparison is an epistemological strategy that allows readers look at 

different cases from various angles (Stake, 2000). There are six major conceptual steps 

and responsibilities (Stake, 1992) that a qualitative case researcher should follow when 

conducting a case study:  

1. Identify the case as well as the object of study; 

2. By posting research questions, decide what phenomena or issues will be 

investigated; 

3. Analyze the data to identify the patterns and develop the issues; 

4. Triangulate collected data from all resources 

5. Develop assertive thoughts or conclude with generalization about the case (p. 

448). 

The other theoretical framework for this study will be constructed based on the 

social capital theory by Coleman (1988) because this theory talks about elements that are 

important for the development of non-academic skills. Social capital consists of three 
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forms: obligations and expectations, information channels, and social norms. Social 

capital is productive and supports the achievements that would be impossible without 

social capital. It also develops the relationship between and among people and serves as a 

resource of productivity activity for them.  

Information Channels is a form of social capital is obtaining necessary 

information that usually comes through social relations. High schools students as well as 

college students are in need of helpful and adequate information in order to have 

successful admission and graduation from college. High school principals, counselors, 

and teachers as well as college instructors play crucial role in providing college 

information to all grade level high school students as well as to college freshmen. 

Society and schools can implement specific norms that can build a strong and 

effective norm of social capital. If high schools set a college-going culture on their 

campuses, majority of high school students will be influenced by this notion that going to 

college is a must and is doable. School principals play a major in establishing such 

culture on their campuses and should also think of ways of setting norms that promote 

college going culture as well as college preparedness.  

As mentioned in the previous paragraph: schools affect students’ choices and 

decisions a lot. That is why, school administrators should think of ways how to help high 

school students as well as college students want to be with this academic organization, 

what those students’ needs and concerns, how they can be met and addressed.  
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Human capital exists in the skills and knowledge gained and developed by a 

person; and social capital lives in the relations among people. Thus, students receive 

knowledge from their teachers and then enrich their skills by implementing this 

knowledge. Student-teacher relationship, teacher-principal, program coordinator-

instructor relationships, all build one strong chair of social capital.  

High degree of trustworthiness is important for people to work well with each 

other. For students, it is important that their teachers believe in them. When teachers set 

their minds that, for example, minority students cannot succeed in certain math area. 

Thus because a teacher automatically puts that students in failure list, this teacher will not 

work hard to help, explain, and work with that student to help him catch up. Thus, 

expectations should be high both from student and teacher perspectives.                                                     

Assumptions of the Study 

This study was constructed on the belief that all non-academic skills such as 

knowledge about college culture, metacognitive skills, self-management, self-

determination, key content knowledge, etc. do play equally important role in students’ 

college readiness and high schools play important role in the process of college readiness, 

success, and graduation by preparing students for college. In addition, the study was 

inspired by the belief that if high school principals, counselors, and teachers work 

towards developing these non-academic skills, high school students will be better 

prepared for college life. Nevertheless, college administrators, academic advisor, and 

professors should continue supporting students and help them develop non-academic 
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skills, get and stay involved in college life, and successfully graduate in a timely manner. 

It was also assumed that obtaining well-developed non-academic skills will help college 

students succeed academically.  

 

Limitations 

Similarly to any proposed study, this study also had some limitations. This 

comparative case study was conducted only at one high school and one university; thus it 

did not have input from other high schools and universities.  

Additionally, investigating these participants for a longer period of time, two or 

four years could have made this study even stronger. The reason for that was that it 

would be interesting to see if these three high school, students do in fact go to a for-year 

postsecondary institution; and if they do, how many years it would take them to graduate 

from that school; what their GPAs would be, and most importantly how they would 

acclimate in a new environment. It would be interesting to follow current college 

freshmen for the whole time (four-five years) to see how knowing college culture better 

and becoming more familiar with college expectations will influence their academic 

success.   

The other possible limitation is the fact that only three students, one 

administrator/program coordinator, one teacher/professor, and one counselor/advisor 

from each site were interviewed. Perhaps interviewing more participants and parents of 

those students could provide additional information on the phenomena under 

investigation, i.e. college readiness non-academic skills development.  



Texas Tech University, Alime N. Sadikova, May 2013 
 

17 
 

Delimitations 

This study concentrated on high school seniors who are about or in a process of 

applying to college. These participants were at this crucial point of making important 

decisions regarding their college application that is why it was necessary to study their 

emotional stage and what non-academic skills they had that help them in applying to 

college, as well as who and how possibly helped them. The other group of student has 

just been enrolled in college and started their first semester. The study analyzed their 

previous and current experiences and received their opinions of what non-academic skills 

they think are necessary to develop to succeed in college. Very often high school 

counselors (Rosenbaum, J., Shazia Rafiullah Miller, Sh., & Krei, 1996) help students 

decide what college to choose and how to prepare and apply for it. School counselors can 

influence high school students who want to drop out from school, or hesitate about going 

for postsecondary education. By knowing what college students want to attend, 

counselors, administrators, and teachers, can help them select the right courses and advise 

what college in particular to apply for (Rosenbaum, 1996). Thus, this study also analyzed 

high principal, counselor, and teachers; as well college program coordinator, advisor, and 

professor’s opinions on what non-academic skills students need for college success what 

they did to provide support to students.  

The study did not include other high school grade levels with the assumption that 

many students do not think of college plans and do not apply intensively until their senior 

year. The study did not include high school or university staff or faculty who hold other 

positions because they do not work as closely with seniors or freshmen as do the 
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participants of the current study.  Also, it did not measure students’ academic readiness 

because the purpose of this study was to explore in-depth the phenomenon of the 

application of college readiness non-academic skills and to analyze how educators could 

help high school students be better prepared for college.  

 

Definitions of Terms 

Non-academic college readiness skills – skills such as critical thinking, problem-solving, 

self-understanding, management, and perseverance that help students be well-equipped 

cognitively, socially, and emotionally upon entering college.  

Academic college readiness skills – skills that enable students to understand the content 

knowledge presented in a college course so they can acquire its key intellectual lessons 

and be able to use them for further development (Conley, 2007).   

College and career readiness – a level of preparation at which students can be accepted to 

and successfully complete – without remediation – a postsecondary degree program that 

leads to successful professional careers (Conley, 2010). 

College and career readiness knowledge and skills – the skills, knowledge, and 

performance standards that secondary school students should learn and develop in 

specific grades and subjects to be able to graduate from high school ready for college and 

skilled careers. 

Freshmen seminar - introduces students to philosophy, history, and applications of higher 

education and critical thinking. The seminar is eight weeks in length (first half of the fall 

semester); and has about 70 faculty, 80 sections, and 1,500 students every year.  
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Freshmen seminar coordinator – is a university coordinator who is in charge of 

approximately 70 faculty, 80 sections, and 1,500 students. He assigns faculty to the 

Interdisciplinary Studies (IS) 1100 Freshmen Seminar class, makes sure that students can 

easily sign up for this class, and provides necessary information about the class.  

Undergraduate academic advisor – provides advising to undergraduate college students 

about academic requirements and selection of courses, knows graduation requirements, 

assists students with career planning, monitors student registration activities, and 

recommends solutions to academic difficulties, etc.   

High school counselor – is a high school educator who helps students with goal setting, 

academic plans, career plans, problem solving, and education in self-understanding that 

helps students to understand their own strengths and weaknesses, and transition plans.  

SAT – the Scholastic Assessment Test is a standardized test that students take to be 

admitted to college in the United States. This test is owned and published by the College 

Board, a non-profit American organization. In the SAT, students’ knowledge is measured 

by three sections: mathematics, critical reading, and writing. The test is three hours long 

and costs $49 ($75 International). 

ACT – the American College Test is a standardized test that measures high school 

achievement for college admission in the United States produced by ACT, Inc. It consists 

of four required tests – English, mathematics, reading, and science reasoning – and one 

optional writing test and costs $34 or $49, depending on whether the writing section is 

included.  
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College Admission Application – is a process that high school seniors or graduates go 

through when applying to be accepted to college. The process varies school to school and 

typically includes an online application, SAT or ACT test scores, eligible high school 

Graduate Point Average (GPA), letters of recommendations, financial aid forms, etc. 

Educational leaders 

 

Summary 

While many high school students graduate from high school and successfully 

attend college, some are not admitted to a four-year college, some do not apply to college 

at all, and some drop out of college after the first year or semester. So why are so many 

who earn a high school diploma unsuccessful with postsecondary education? The study is 

guided by a research question that intends to identify what non-academic skills should be 

developed in high school so that students can do well in college and how principals, 

advisors, and faculty can ensure that this process is successful. School leaders create 

school culture, so it should be they who ensure seamless student transition to and 

graduation from college.  
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CHAPTER II  

REVIEW OF LITERATURE 

Introduction 

Educational leaders play a crucial role in helping their students succeed in high 

school and move on to postsecondary education. Support that students need for college 

preparation comes from several stakeholders: teachers, parents, classmates, and school 

administration. Educational leaders are the ones who should lead all stakeholders and 

motivate them to help students better prepare for college.  For educational leaders, such 

as high school principals, students’ success should not be limited to TAKS scores but 

should also extend to their post secondary achievements. The higher college acceptance 

rate of its high school graduates, the better reputation a school will have.  

One of the main findings from this study’s literature review was the gap between 

high school curriculum and college expectations. As school leaders, principals can work 

to reduce this gap by contacting colleges and establishing collaboration between their 

teachers and curriculum assistant principals and the college faculty. Parents can be 

motivated by educational leaders to help their children make decisions about the 

programs they want to apply to. These leaders can also educate both parents and students 

about high school classes that can be helpful in terms of students’ future careers and 

about the best colleges to look at.  
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Bangster (2008) showed that some high school students do not receive adequate 

education to successfully pass their college entrance exams. he research conducted by 

ACT, Inc. & the Education Trust. (2004) revealed that regardless of the students’ socio-

economical status or race, they did well on their tests. The research (ACT, 2004) showed 

that the content of the high school classes and teachers’ knowledge (Sadler & Tai, 1997) 

play crucial role in students’ success in college.  

All these previous studies led me to develop my research question, which is why 

the content of high school curricula is not satisfying college expectations (Hoyt & 

Sorensen, 1999); Bennett, 1987). Pursuing this question, I started looking for more data, 

such as about high school classes with college oriented content, college remedial classes 

(Hoyt and Sorensen, 2002), and parental influence during high school (Choy, Horn, 

Nunez, & Chen, 2000). Most research studies on college readiness are focused on 

students’ SAT and ACT scores that in fact tend not to predict student retention in college 

(College Board Guidelines, 2009; Rutkowsky, 2001).  

Therefore, with the current study I wanted to stress the role of non-academic skills 

that is so important to student retention. A Texas high school curriculum is TAKS-test 

oriented even though the exit TAKS test is supposed to assess how well students are 

prepared to graduate from high school and also their readiness for college (TEA, Chapter 

2: TAKS). Because college expectations are not met (Hoyt, J. & Sorensen, 1999), high 

schools should work in collaboration with college faculty when writing curricula for their 

subject areas (Kerr, 2006).  
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Several factors, such as standardized tests as SAT, ACT, TAKS exams, and 

college expectations, should be taken into consideration when high school curricula are 

written. A rigorous curriculum should help students succeed with standardized tests, and 

more importantly , to thrive at college. Students’ success in high school and college will 

have a positive effect on these institutions because student achievement contributes to 

their accreditation and good name. Currently, our education and what is taught in high 

schools or colleges links to current economic needs. Thus, during the Cold War, it was 

very popular to learn Russian, and now there are many people in the US who learn 

Arabic to be more marketable. Such advocacy/participatory approach (Creswell, 2003) 

should be taken into consideration when the curriculum is written but it should not be in 

the center of this process because students should still learn great historical facts and not 

concentrate only on the present situation.  

All these aspects are crucial in high students’ academic lives because all of them 

correlate with each other in somewhat degree. Texas high schools are TAKS test oriented 

because they need to maintain their high performance rating and accreditation. This fact, 

however, limits students and teachers in their critical thinking and opportunities for 

creativity, which are necessary for SAT tests and expected by college professors. 

Knowing and understanding what social skills and knowledge students need to be well 

prepared for college will enable me to find the optimal solution for a better preparation 

plan. 
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Inadequate Preparation in High Schools 

Bangster (2008) analyzes how high schools prepare their students for successful 

transitions to postsecondary education and employment. For instance, surveys often show 

that high school graduates do not meet their employers’ criteria in several academic 

areas; also employment skills such as work habits, attendance, and teamwork are lacking 

(National Association of Manufacturers, 2005; Peter D. Hart Research Associates, 2005). 

In addition, almost 30% of high school students in the US do not graduate from school 

with a regular diploma (Swanson, 2004). And many students receive low scores on their 

college entrance exams because high schools do not prepare students adequately for 

them. This study proposes several effective approaches to improve the transition from 

high school to college and work. In order to effectively implement these approaches, high 

schools will need sustained financial support, professional development, and technical 

assistance. Several implementations should be made at state, district, and school levels to 

foster higher achievements of high school students in postsecondary education.  

Greene & Winters (2005) seek to calculate graduation rates throughout the nation, 

for each state, and for each public school graduating class from 1991 to 2002. The 

graduation rates are combined with the data provided by the US Department of Education 

in order to calculate the percentage of the students who graduated from high school 

eligible for postsecondary education each year.  

The study shows that high school graduates cannot enroll into college courses 

because the requirements for them to graduate from high school are low which makes 
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students unprepared for higher college requirements. The researchers revealed six main 

findings of the study: 

1. The national high school graduation rate for all public school students did not change 

a lot: 72% in 1991 and 71% in 2002.  

2. There is an increase in college readiness rates of high school graduates which might 

be the effect of increased standards and accountability programs that motivate 

students to take more rigorous classes that prepare them to college courses.  

3. In 2002, New Jersey was the state with the highest graduation rate, 85%, and South 

Carolina had the lowest graduation rate, 53%. 

4. There is a big difference between the white and minority population: In 2002, 78% of 

white students graduated with the regular diploma, as compared to 56% of African 

students and 52% of Hispanic students.  

5. 40% of white students, 23% of African-American students, and 20% of Hispanic 

students who started public high school graduated college-ready in 2002.  

6. The researchers also identified that there is little difference between the number of 

students who graduate from high school ready for college and the number of students 

who are accepted to college for the first time.  

 

Hoyt & Sorensen (2002) study identifies the effects of high school preparation on 

college remedial placement rates at Utah Valley State College. Two main concerns are 

raised in this study: high schools do not provide adequate academic preparation that 
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students need for college. The study also hypothesizes that there is a gap between high 

school math curriculum and college course requirements.  

Students’ transcripts, ACT, and COMPASS scores were used to identify students’ 

placement results. To assess high school students’ college preparation, the researchers 

used descriptive statistics and logic regression. The results of the study revealed that even 

though students successfully completed the college preparatory math courses in high 

school still had to take remedial college courses. They also show that teachers may be 

awarding passing grades to students who did not learn the college preparatory material 

well. The study suggests that the collaboration between higher education institutions and 

high schools will lead to better preparation of high school students towards college 

preparation. This collaboration will have a positive effect in developing a curriculum that 

will be oriented towards college program and teachers maintain these high standards. 

 

Remedial Education 

Ignash (1997) study seeks to identify who is responsible for providing 

postsecondary remedial/developmental education. Several states attempted to end or limit 

remediation after high school; however, they face some of the main issues such as state 

policies on remediation, cost, standards, and effectiveness. While placing students into 

remedial classes, educators should take into consideration the characteristics of students 

who need remediation, by paying attention to the bipolar age distribution of students who 

take remedial classes, and also the seriousness and the degree of remediation needed. 

Bipolar students need several classes to be taken in remediation, but younger students 
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usually just need one class in writing or math. State should also review policies for 

remedial courses in order to ensure equity for disadvantaged minority students. Colleges 

and universities should look at their missions and student number, and then accurately 

decide how many students they realistically can accept to their remedial programs so that 

students can receive high quality remedial education.  

According to Hoyt (1999), community colleges provide students with additional 

help in case if they do not do well on their college admissions exams. According to the 

National Center for Education Statistics (NCES), approximately 41% of community 

college freshmen needed remedial education in 1995 (U.S. Department of Education, 

1996).  This lack of preparation creates greater challenges for students and the faculty 

and student personnel at community colleges who are trying to help them have a 

successful college experience. In many instances, community colleges provide a second 

chance for underprepared students to pursue higher education. The community college 

purpose to help the students with lower test results, however, results in lower retention 

rates on campus. This article identifies the influence of student need for remediation on 

retention rates while controlling for other relevant variables.  

The Fall 1993, 1994, and 1995 freshmen cohorts were tracked to determine how 

many students graduated, transferred, were still enrolled, or dropped out of the institution 

by Fall 1998. Logistic regression method was used to study student retention in order to 

show which factors are likely to have the largest direct relationships (Dey & Astin, 1993). 
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The findings revealed that the study found that a student's first-term academic 

performance had the strongest influence on student retention of all the variables 

considered. The high remedial population of the college significantly increased drop-out 

rates, and influenced the overall student GPA. The second most influential factor was 

student receipt of financial aid.  

Hoyt & Sorensen (1999) study examines the correlation between remedial 

education in college and a student’s high school preparation. The main research question 

is whether high schools provide students with adequate academic preparation that is 

required for college admission and courses. The researchers also hypothesize that there is 

a significant difference between high school and college math curricula. The purpose of 

the study was to identify how high school preparation affects remedial placement rates at 

Utah Valley State College (UVSC) and what can be done to improve the preparation of 

high school students entering the college.  

 

This study found that even though students completed higher levels of math in 

high school which reduced remedial placement rates, over 50% of them still required 

remedial math courses or needed to repeat Intermediate Algebra in college. Over a third 

of the students successfully completing 12th grade English needed remedial English in 

college. The researchers also showed that English assessment was not done adequately. 

The study also suggests colleges and high schools to work together towards development 

of a better English and math curriculum that will meet the expectations of college 

courses.  
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Walpole et al. (2005) analyzed the perceptions of, knowledge about, and 

preparation for standardized college admissions exams, PSAT, SAT I and II, and ACT, of 

227 urban African American and Latino high school students. Qualitative methods, in the 

form of interviews, were used to gather the data regarding how students understand 

issues, in this case, standardized testing (Bogdan & Biklen, 2003).  

The results showed that both Black and Latino students felt a great deal of 

pressure regarding taking these college admissions tests and believed that the tests are an 

unfair obstacle on their way to college admissions. This pressure was caused by certain 

facts, such as students’ lack of adequate advising from school officials. The findings also 

showed that students were not provided with preparation strategies and strategies for 

achieving high scores. 

Gap between Curriculum and College Expectations 

This article seeks to determine what middle school, high school, and college 

educators believe students should know when entering college and whether the 

knowledge and skills received by middle and high school students meet college 

expectations. The ACT National Curriculum Survey 2005-2006 reports that there is a gap 

between what students are taught in high school and what college instructors expect them 

to know when they enter college. This gap leads to a high rate, twenty-eight percent, of 

students who need to take remedial courses after they are accepted to college. The report 

results showed that it will be more beneficial if high school teachers teach students 

specific knowledge and skills needed for college entrance exams rather than covering 
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many other topics that are, however, required by state standards. More preparation in 

math, reading, and writing will be helpful for better preparation for the college entrance 

exams. 

Texas Tech University received a grant from TEA and private business for 

producing a leading innovative technical workforce in Texas. The main purpose of the 

TTU T-STEM Center is to research, create, and share best practices for innovative 

teaching and learning using the engineering- design process as an instructional 

framework that will immerse students in rigorous inquiry, learning through projects in 

which they will apply high levels of mathematics, science and technology and develop 

problem solving, critical thinking, teamwork, communication, and other skills necessary 

to succeed in college and the workforce. The TTU T-STEM Center will also provide 

pedagogical training, professional development, and recruitment opportunities for K-12 

teachers in STEM fields. The main goals for this project is to better prepare and increase 

the number of students in technical certification programs that are part of STEM and also 

increase the number of teachers and provide them with more knowledge and teaching 

skills of STEM, specifically in project-based, engineering design.  

 

Conley (2006) article brings up a discussion that even though a lot of high school 

graduates apply for college, only a few graduate and get a degree from it. High schools 

and colleges should align their education systems to eliminate remedial work, decrease 

college dropout rates, and guarantee a timely earning a baccalaureate degree. The 

situation has not improved over the last 25 years. To help students succeed in their 
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transition to college all stakeholders such as policymakers, high school educators, college 

faculty and administrators, parents, and students themselves should be involved in this 

process. Conley (2006) states that “states should align high school exit exams and other 

state assessments with college success standards so that scores on state tests also provide 

diagnostic information to students about their college readiness.”  

Conley (2007) identifies several changes that can help students get better and 

complete readiness for college. The first criterion mentions that it will be helpful for 

students if schools create a culture focused on intellectual development. The criterion 

includes students’ interaction with challenging academic content. The next criterion is 

that students should develop cognitive strategies during their four years in high school. 

And the last criterion is that the closer high school students to college level, the more 

control and responsibility they should have over their for their studies. The other change 

the author states is that schools should develop their curriculum around a set of main 

concepts in each subject area. The goal of schools should be to make sure that students 

understand the structure of the discipline and identify the set of exit knowledge of the 

students. These exit standards will show what students will know and be able to do in 

each area.    

Musoba & Chung (2004) study discusses the interrelationship between the SAT 

scores and high school curriculum. Several studies conducted by the IPAS project 

researchers with Indiana college students have shown how adequate curriculum planning, 

course selection, and high school diplomas relate to SAT scores and admissions to 

college. 
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The major findings are the following:   

 The Core 40 curriculum was associated with higher SAT scores than the 

standard diploma in Indiana and the U.S. 

 Taking courses associated with Honors diplomas was associated with 

substantially 

higher SAT scores in Indiana and the U.S. even after controlling 

for other factors influencing achievement. 

 All types of advanced courses were associated with higher SAT scores after 

controlling for student background and courses taken. 

 Having an “A” GPA in high school courses also improved SAT and mitigated 

course effects. 

Warbungton et al. (2001) study analyzes the connection of high school 

preparation and higher education of first-generation students, i.e. the students whose 

parents did not have education beyond high school. The study also compares those 

students with the students whose parents had postsecondary education. The sample 

survey data was taken from the Beginning Postsecondary Students Longitudinal Study 

(BPS: 96/98).  

The results showed that parents’ education had an influence on students’ 

education. Those students whose parents had postsecondary education were more likely 

to follow rigorous high school curriculum, have a higher college entrance examination 

scores, and succeed in 4-year colleges. The first-year generation students had poorer 
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academic preparation and performance as compared to those whose parents had 

postsecondary education. At the same time, students who prepared well for college 

education most often enrolled in 4-year institutions. Those students who did successfully 

on their bachelor’s coursework were the ones who took rigorous coursework in high 

school.  

Rigorous Curriculum 

ACT (2004) project describes the case study of how Homewood-Flossmoor High 

School was able to raise student achievement by improving the coursework and making it 

more precise and implementing ACT’s Educational Planning and Assessment System 

(EPAS). The district superintendent identified the facts that caused the decline in student 

achievement: 1) Students took elective classes instead of core college prep classes. 2) In 

order to have higher GPA, that in students, parents, and counselors opinions was 

significant for college preparation, students took other classes instead of calculus, 

trigonometry, and physics.  3) School did not have a track system to observe the 

improvements of students from 9th through 12th grades.  

The data about students’ current classes and their achievements on the ACT were 

compared and the results showed that if a student took advanced math and science 

courses and got B or C, they did much better on the ACT than those who did not take 

these courses and have a higher GPA.  
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To improve the situation, Act’s College Readiness Standards and EPAS test were 

used to prepare students for college level exams and illuminate what careers students can 

choose according to their skills and interests. Such a rigorous coursework helped the 

school improve students’ academic achievements both at school and college admissions, 

and in 2002, the school was awarded a Blue Ribbon Award for Academic Excellence.  

ACT, Inc. & The Education Trust (2004) study seeks to look at components of 

high school courses that prepare students for successful admission to colleges. The 

researchers selected schools with significant populations of minority and low-income 

students who performed well on the ACT Assessment test.   

The researchers collected data through surveys, classroom observations, and 

interviews with teachers. All the teachers were asked to submit the instructional activities 

they had used for three consecutive weeks; the instructional materials were reviewed to 

determine the difficulty levels of the content and of the classroom activities.  

The findings showed that students were provided with a) college oriented content 

in the courses, b) qualified and experienced teachers, c) teaching that is flexible and 

responsive to students, and d) extra student support when needed. The study team 

collected and analyzed hundreds of curricular artifacts that provided the basis for the 

composite syllabi and course descriptions. These rich curricular models show what high-

level content looks like and how it can best be taught.  

Altonji (1995) seeks to identify the effects of high school curriculum on 

postsecondary education and on success in the labor market. The researcher used 
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different kinds of curricula that are used across the US to find the effects on wages and 

educational attainment of specific courses of study. To gather the data for the study, the 

National Longitudinal Survey of the High School Class of 1972 (NLS72) was used.  

The study revealed the major finding that the return to additional courses in 

academic subjects is small. The instrumental variables estimates show that one additional 

year of science, math, English, social studies, and foreign language would result in a very 

small increase of only .3 percent. That is why if possible, it is more effective and valuable 

for students to take a course in high school than in college. That is why the findings also 

showed a small return to additional courses in academic subjects.        

Bennett (1987) talks about the Secretary of Education’s personal concept and the 

core curriculum of James Madison High School. The main purpose of the discussion is to 

state that a curriculum should have a shared body of knowledge and skills, and common 

language of ideas and a common moral and intellectual discipline. The author states that 

American students do not perform well on writing and reading because they are not asked 

to do much of either during their classes. If the curriculum were more rigorous and 

motivating to study students would achieve better results in class. James Madison High 

School has very good laboratories and offers a thorough introduction to major branches 

to scientific inquiry. Thus, such inspiring and detailed curriculum pushes students learn 

more and as a result succeed in classes.  

Corbett & Huebner (2007) analyze the understanding of what it takes to keep high 

schools students in school and on track for college. Corbett and Huebner looked at the 



Texas Tech University, Alime N. Sadikova, May 2013 
 

36 
 

profile of five Gates-supported-sites that are considered successful in these missions. 

Four of the sites are secondary schools and the fifth is a program that is designed to bring 

out-of-school youth back into the classroom. The main reasons of the success of these 

sites were implementing an academically rigorous curriculum and examining and 

improving instruction.     

Advanced Placement testing provides college credit to high school students who 

pass these tests. That is why students try to take these tests thus minimizing college 

payments and get the degree faster. The guidelines for the AP test in World History and 

the World History course are developed by eight teachers from the College Board. What 

is covered in the curriculum of the World History is guided by political and academic 

ideologies; that is why the course guidelines for Advanced Placement in world history 

state that "coverage of European history does not exceed 30% of the total course (p. 2).” 

Some of the questions in the test are so abstract and a student can be easily confused to 

get a correct answer (McGaughey, 2005). 

Student interest in world history should be taken into consideration and given 

some freedom, not forced through the ways designed by the committee that enable to 

pass the test. Otherwise students might lose their interests in world history.  Teaching just 

for test scores will lead to the decline of public’s interest to education and test results as 

well. 

Sadler & Tai (1997) study seeks to identify the role of high-school physics in 

preparing students for college physics. The participants of the study were 1933 students 
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who were enrolled in introductory physics course and 19 professors who taught those 

courses. To collect the data, the survey was given to students that also helped to identify 

the demographic variables of the participants, their ethnicity, parents’ academic 

background, and students’ previous experiences with physics courses.  

The results of the study revealed that demographic variables have little effect on 

evident result of students’ previous experience with physics on later college performance. 

The study also could not justify if there is any effect of taking high school physics on 

college physics performance, especially college physics grade. However, the researchers 

hypothesized that such factors as level of physics course, how long the students take 

physics in high school, the level of teacher knowledge and their teaching methods, 

textbooks, and laboratory work may reveal some different variables and are the ideas for 

further research.  

All Educational Stakeholders’ Help 

Cabrera & Nasa (2001) study seeks to determine of how economically and 

socially disadvantaged American students prepare themselves for postsecondary 

education. The National Educational Longitudinal Study of 1988 (NELS:88) observed 

students from the eighth grade  until they graduated from high school.  The framework of 

the study supports the idea that students decide on their college choice under the 

influence of their family and school factors.  

The findings show the following three college-choice variables that students have  



Texas Tech University, Alime N. Sadikova, May 2013 
 

38 
 

to follow when applying for college: 1) acquisition of college qualifications,                                

2) graduation from high school, and 3) applying for a 4-year college. Parental 

involvement and school programs oriented to students’ success in completing those three 

tasks are very essential for the students with lowest socioeconomic status.  

The subsection of TEKS 2009-2010 chapter provides the description of what students 

should achieve at this level:  

- “Reading, where students read and understand a wide variety of literary and 

informational texts;  

- Writing, where students compose a variety of written texts with a clear controlling 

idea, coherent organization, and sufficient detail;  

- Research, where students are expected to know how to locate a range of relevant 

sources and evaluate, synthesize, and present ideas and information;  

- Listening and Speaking, where students listen and respond to the ideas of others while 

contributing their own ideas in conversations and in groups; and Oral and Written 

Conventions, where students learn how to use the oral and written conventions of the 

English language in speaking and writing (TEA, 2008).” 

Choy et al. (2000) study investigates the factors that influence the decisions of 

Black and Latino students regarding applying to college. To examine these factors, the 

data from the National Educational Longitudinal Study of 1988-1994 were used.  
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The findings showed that Black female students who were enrolled in a four-year 

college education were from the upper-middle class, had parents who had some college 

education, and had some college preparation in high school. There were more female 

Black students than male students at the college level. As for Latino students, the 

majority of those who where enrolled in a four-year college were male from a lower 

class, whose parents had only high school education or some college.  

The decisions on college enrollment of both Black and Latino students were 

influenced by the availability of financial aid and high school preparation. Schools should 

have academic programs and courses that increase the chances that their high school 

students will be able to be accepted to college. Schools should also help students shape 

and enrich their views of what prospects they have available for them after graduation. 

Parent involvement is also significant in this process of supporting and educating students 

towards their postsecondary education.  

Cardoza (1991) investigated different factors that influenced college attendance 

and persistence of Hispanic women. The researcher identified and analyzed these factors 

by using the 1982 First Follow-up data from the High School and Beyond Survey. 

Educational aspiration was found as the most significant factor that predicted student’s 

college attendance and persistence. The other important factor that showed the 

willingness of Hispanic women attend college was sex role socialization. Hispanic 

women who delayed their marriages and having a family were more likely to enroll in 

college and stayed in college longer than those who built their families earlier. Also, 

those female students whose mothers had college education also tended to pursue college 



Texas Tech University, Alime N. Sadikova, May 2013 
 

40 
 

education. The factor such as taking college preparation courses was not such an 

important factor in associated with college attendance and persistence of Hispanic 

women.   

College Board guidelines state that Standardized tests such as SAT or ACT 

provide colleges with a fair and reliable measure of cognitive readiness that substantial 

academic research predicts students’ grades and overall academic achievement during 

their freshman year in college. That is why, standardized test scores enable admissions 

professionals make fair and informed decisions. At the same time, these guidelines 

mention that “Test scores should only be used as a contemporary and approximate 

indicator of a student’s preparation for college-level work rather than a fixed or exact 

measure (Guidelines for the Release of Data (2006).”  

A group of young adult males were first surveyed in 1995 and later in 1970 to 

evaluate the socioeconomic consequences of qualitative variations in educational 

experiences. The researchers developed the models of institutional influence and of 

within-school processes. The models were developed “both for secondary and 

postsecondary education to integrate and refine the literatures on school effects and 

returns to school” (Griffin and Alexander, 1978).  The researchers discovered four main 

problems in the literature:  

1. Overreliance on purely quantitative indices of exposure to schooling (i.e., years of 

schooling completed).   

2. The student outcomes typically evaluated (e.g., test performance).  
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3.  The nearly exclusive concern with school-to-school differences and the attendant 

scarcity of research on the impact of within-school resources 

4. The use of undifferentiated student populations, a practice which may obscure the 

importance of schooling for adult socioeconomic success and in transmitting inequity 

from generation to generation.    

By assessing school effects on socioeconomic inequity, the findings of the study 

revealed that qualitative variations in educational process have significant socioeconomic 

consequences for men at the beginning of their career. Thus it means that school effects 

maybe more obvious or less and for sometimes only for some groups of students. 

Hollister, R. (2003) study addresses the effectiveness of after-school programs, 

their growth, the reasons for their growth, and their purpose. The researchers also 

concentrate on the costs of the programs, the implications for policy, and what really 

works and give positive results in students’ achievements. This study was commissioned 

by the Brookings Roundtable on Children in order to illuminate more information on the 

above research questions. The researcher provided three main categories that make the 

after-school program effective: tutoring and mentoring are major treatment component, 

programs with the main focus on remedial skill-building, and programs that have parents 

and community involved in their activities.  

The results revealed that mentoring/tutoring has positive effect on both in- and 

out-of-school achievements and finding and matching an adequate mentor is very crucial 

for these purposes.  Parent involvement and training have sometimes been effective 
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component for the out-of-school outcomes. And life skills training curricula may be 

effective for some out-of-school outcomes.  

Kane (1998) explores the question of to what extent racial preference is practiced 

in US colleges during the admissions process. To find the answer to this question, the 

researcher gathered the data from the high school classes of 1982 and investigated three 

aspects of the findings.  

In Part I, the researcher used the High School and Beyond (HSB) survey to 

analyze the significance of race to college admission decisions in the early 1980s. The 

proportion of minority students at “elite” colleges that represent 20% of all four-year 

colleges would be very low if admissions committees had not taken students’ race or 

ethnicity into account.  Even though two-thirds of a point is added to the GPA of African-

American students when they apply to elite schools, in all the other colleges, 80%, race 

does not play any role in admissions decisions.  

Part II discusses the costs and benefits of attending elite colleges for minority 

students and students with low SAT scores. The study shows that elite colleges still 

attract and accept some unqualified students who cannot do well in academia but still will 

have to pay the same tuition. The payment rates do not seem lower for Black or Hispanic 

students than for White non-Hispanic students.  

The last part of the results, Part III, discusses the possibility of colleges using 

class-based preferences instead of race-based preferences. Black and Hispanic students, 

who include low-income applicants, would benefit in this situation; however, minorities 
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constitute only a small part of all high-scoring disadvantaged students. Thus, if colleges 

prefer class-based criteria over race-based criteria, preferences will not be enough to keep 

racial diversity at those colleges.  

Oakes & Gulton (1995) study seeks to examine how three senior high schools run 

their academic and vocational programs, how they respond to similar pressures from state 

policymakers and labor market demands, and local beliefs regarding the academic needs 

of students with different backgrounds.   

To gather the data about course offerings and enrollment processes at each school, 

the researchers used student handbooks, course descriptions, master schedules, and on-

site interviews with school administrators, teachers, and students.  

The results showed that the educators from all three schools had the goal of 

preparing students for productive workforce participation, whether or not students had 

postsecondary education. Financially advantaged Whites and Asians usually enrolled in 

courses that would direct them to college and better job positions compared to Latinos 

who also showed the same academic achievement. Most surprising was how these three 

high schools believed in the motivation and high ability of Asian students, the lack of 

support and value for education among Latino families, and how these beliefs influenced 

students’ course taking.  

Rosenbaum et al. (1996) identifies the influence of high school counselors on 

students’ college plans and what strategies they use to guide students in taking 

postsecondary education. The researcher used face-to-face interviews to gather precise 
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answers to their questions. The results showed that in case if students are not ready for a 

4-year college, counselors’ job became easier of not telling students this but rather advise 

them to go to a community college because they have open admission policies and admit 

every student. The results also showed that school counselors are important in the status 

attainment process. School counselors can influence high school students who want to 

drop out from school, or hesitate about going for postsecondary education. By knowing 

what college students want to attend, counselors can help them select the right courses 

and advise what college in particular to apply for.       

In his textbook Rutkowsky (2001) discusses about what constructivist classroom 

looks like, and how teachers and students are controlled by state standardized education 

and test scores that show that students reach the state minimum requirements. McNeil 

argues that in the state’s effort to standardize education, it eliminates standards and mires 

students in a web of test scores which reflect the political agenda of the state.  

The purpose of the education is “to question” thus to learn. In her book, McNeil 

describes the ethnographic study of the MedIC, SET, and Pathfinder Magnet Programs in 

Texas that shows “how creative, responsive teachers, librarians, and principals dedicated 

to helping students to think and to question were stifled under the constraints of 

standardized testing which forced all students to think one “right” way” (p. 3). When 

taking tests, students are considered either skilled or inadequate. The author states that 

education should not be based on raw test scores and political agendas. School reform 

should not be only about rising test scores and multiple choice exams.  
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In his chapter Swail (2000) reviewed many of the major programs that seek to 

increase college access among economically disadvantaged and at-risk students. The 

College Board, in association with the Education Resources Institute and the Council for 

Opportunity in Education, administered the National Survey of Outreach Programs. This 

survey provided detailed information about 1,100 early intervention programs from all 50 

states and the District of Columbia.  

The findings showed that many of the activities that are offered by programs are 

aimed at college and career awareness, social development, and academic support. 

Programs are targeted at three different student populations: low-income, minority, and 

first generation students. The author also suggests that when school reform is complete, 

the following four areas should be focused on: 

1. Ramping up current outreach activities to reach more of our youth. 

2. Improving the instructional quality and delivery of outreach programs. 

3. Expanding opportunities for networking among programs. 

4. Linking outreach programs directly to our schools and long-term systematic plans. 

(Swail, 2000). 

To be eligible to receive a diploma from a Texas public high school, a student is 

required to pass a total of four subject-area tests: English language arts, mathematics, 

science, and social studies. The exit TAKS test assesses how well students are prepared 

to graduate from high school and also their readiness for college. The other important 
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part of TAKS test is the grade advancement requirements of the Student Success 

Initiative (SSI) that ensures that students have adequate knowledge on or above grade 

level in reading, mathematics.  

Since 2001, the TAKS items were developed by 583 test contractors Harcourt 

Assessment and Pearson Educational Measurement. Committee members during 29 

TAKS item review meetings (Technical Digest, 2006–2007). Thomas (1998) seeks to 

identify what helps students whose parents did not attend college and at-risk students, 

those who could not complete high-school because of family backgrounds and early 

negative experiences in education, in their transition to college. The data drawn from the 

National Educational Longitudinal Study of 1988 (NELS) were used to analyze these two 

groups.  

The analyses of the NELS showed that peers, parents, and school personnel can 

all contribute to increasing college enrollment. Therefore, the efforts to help these 

students develop college aspirations encourage them to follow a challenging curriculum 

and guide them through the college enrollment process; all this plays an essential role in 

putting students on the right path towards college admission, which increases enrollment 

rates.  
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CHAPTER III 

METHODOLOGY 

Introduction  

As presented by Denzin and Lincoln (2005), research is an activity that “provides 

the foundation for reports about and representation of “the other.” In applied fields, for 

example, such as education, research is a process of getting a better idea and 

understanding of complex human lives and experiences and to some extend of research, 

to take actions based of gained knowledge and understanding (Marshall and Rossman, 

1999). In order to appropriately address an existing issue or a research gap, a research 

design is selected so that a researcher can collect necessary information, evaluate, reflect, 

and arrive to conclusions that will contribute to the research area.  

Rationale for the Study Design 

In order to identify the factors that influence students’ college readiness and how 

educators can help students gain non-academic and academic competence for college 

success the best approach is qualitative, naturalist paradigm. Denzin and Lincoln (1998) 

defined the qualitative approach as “multimethod in focus, involving an interpretive, 

naturalistic approach to its subject matter.” When conducting qualitative studies, 

researchers study people and their activities in their natural settings, trying to explain the 

findings, often times phenomenal findings, the way that people present them to the 

researcher. Qualitative research includes different empirical materials that helps collect 
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necessary data: participants’ personal life stories, interviews, case studies, personal 

experience, observations, documents in record, historical and interactional texts. Using 

these materials enables researchers identify and report insights and provide possible 

solutions and knowledge on a particular issue.  

The best fit for the current research is a case study because it provides in-depth 

optimal understanding of the case under investigation. Case study builds trustworthiness 

though thorough triangulation of the findings and their interpretations throughout the 

whole period of the research. Qualitative researchers pay attention on the observed skills 

and knowledge of the case and how social, academic, political, or other contexts 

influence this case. That is why for researchers and the readers to better understand the 

case, it is crucial to pay close attention to the activities of this case (Denzin and Lincoln, 

2005). Merriam (2009) describes a case study as an “in-depth description and analysis of 

a bounded system.” Yin (2003) stated that case study method provides an opportunity for 

researchers maintain the holistic features of real-life situations and investigate them as 

they are; for example individual cases, district or organizational events and changes, or 

relations between countries and companies. According to Yin (1989, 2008), a case study 

is used when a researcher attempts to answer “how” and “why” questions, does not have 

much control over the events under investigation, when the research participant(s) is a 

contemporary phenomenon, and when the researchers use several sources to collect data 

that will provide necessary evidence. Stake (1995) notes that the main purpose of case 

study is to receive more information and build knowledge of a specific case and gain 

deeper understanding of issues that relate to that particular case. In the meantime, he 
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mentions that cases can be selected and studied if researchers’ consider this case 

particularly useful to investigate in order to expand knowledge of a certain issue or 

concept.  

Both Stake and Yin state that case studies are useful for analytical generalization 

or cross-case analysis. Cross-case analysis (it is also called comparative case method) is 

used when studying one or a several cases to gain knowledge about a theory, social 

process, etc (Schwandt, 1997). One of the main features of comparative approach is 

functional analysis that was first introduced by Durkheim (1895), Karl Marx’s (1867) 

theory of models of productions in societies, and Weber’s (1964) methods of historical 

comparison using ideal types, and contemporary methods of quasi-experimentation using 

multivariate statistical analysis (McNally, 1979) as well as metaethnography.  

According Schwandt (1997) there are two main issues in comparative case 

method: (1) the rational for selecting multiple cases in a single study and (2) data analysis 

procedures across cases. Yin (1989) suggests that a researcher should make a choice of 

how many cases to select based on the design of the study. A single-case design is often 

times chosen because that particular case is seen as to be adequate and unique to test a 

theory. Multiple-case design is chosen not necessarily for sampling but for replication 

purposes. Several cases are selected to test whether they will provide the same results or 

contrary but predictable results. Stake (1995) notes the fact that participants (cases) are 

not selected to represent the whole population, but because that particular case can reveal 

addition unique finding on a certain concept or issue. When multiple cases are selected 
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within one study to achieve this purpose, each participant is considered helpful in that 

regard. Stake calls this outcome a “collective case study.” 

Purpose of the Study and Research Questions 

According to Conley (2007), “Successful academic preparation for college is 

grounded in two companion dimensions: key cognitive strategies and key content 

knowledge.” The process of learning and acquiring key content knowledge depends both 

on students and instructors. The role of multiple school stakeholders: students, 

instructors, counselors, advisors, and school leaders both from high schools and 

postsecondary institutions is crucial in gaining key cognitive strategies for college 

success. The purpose of this study was to identify what factors help high school students 

succeed in college and how high school teacher, counselor, and principal as well as 

university professor, advisor, and administrator view student college readiness.  

The following research questions guided the proposed study:  

1. What non-academic skills and knowledge do educators perceive high school 

students need to be prepared for college academic rigor and success? 

2. What do educators perceive they do to help develop student non-academic 

skills that support academic success? 

3. What do school administrators perceive they can do to promote productive 

college-going culture? 
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Setting 

The study was conducted at two locations: Respect High School (WHS) (a 

pseudonym) and Future Leaders University (a pseudonym), both located in the city of 

Respect. The data was collected at RHS and FLU classroom and library settings. Both 

schools were located downtown Respect and in the center of Respect ISD. 

Respect had a population of approximately 263,045 residents (2008), maintained 

a diverse economy grounded in agriculture, manufacturing, wholesale and retail, trade, 

government, education, and health care. RISD served approximately 29,000 students; 63 

% of the students in the district are economically disadvantaged and 34% are labeled At 

Risk for school failure. The district was comprised of 13.3% African American students, 

32.7% Caucasian/other students, and 53.9% Hispanic students.  Respect High School 

served approximately 2,100 students in central Respect. 52% of students were 

economically disadvantaged and 37% are labeled as At Risk. 58% of the students are 

Hispanic, 28% are Caucasian, 9% are African American, and 5% are of Asian/Pacific 

Islander descent.  As the first high school in the district, Respect High had a rich history 

of academic success; the International Baccalaureate (IB) Program, and the Respect 

Exemplary Academic Program (REAP) were two unique magnet programs only offered 

at RHS that target students who wanted to pursue a rigorous, college-prep curriculum.   

 Future Leaders University was a large research university that serves over 30,000 

students who come from every county in Texas, all 50 states, and more than 90 foreign 

countries. FLU offered 150 undergraduate degree programs through 11 academic 
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colleges, a graduate school, and a school of law. The university offered more than 100 

master's degree programs and over 50 doctoral degree programs.  

As the researcher has volunteered for two years at RHS, has completed one year 

of principal internship at this school, lives in the same neighborhood, convenience and 

already established relationships provided an ease of accessibility and served as main 

factors in this study’s school choice. The researcher was a Future Leaders University 

graduate student and being a teammate with the instructor and coordinator of Freshmen 

Seminar helped her develop good relationship with both Future Leaders University 

research participants. Additionally, the researcher taught two years of College 

Knowledge seminar class to Upward Bound students on FLU campus and gained a lot of 

insights about college admission processes and the process that students go through when 

applying to college. All the previous relationships and experiences with the setting under 

investigation provided the researcher with the insights and better understanding what 

occurs during in the data and select an appropriate theory for the study (Strauss and 

Corbin, 1998).  

Participants 

In order to get the best possible understanding of the crucial phenomena in a case 

study is to properly select the case (Patton, 1990; Vaughan, 1992; Yin, 1989). Huberman 

and Miles (1994) and Ryan and Bernard (2000) state that it is very important to have a 

representative selection of cases; thus it is necessary to have formal sampling. In 

qualitative study, most researchers select purposeful sample in order to select 
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information-rich samples to study the case in-depth (Firestone, 1993; Patton, 1990, 2002; 

Strauss and Corbin, 1990). Patton (2002) identified 16 various purposeful sampling 

strategies such as typical case sampling, homogeneous sampling, maximum variation 

sampling, convenience sampling, etc. Homogeneous sampling will be used for the current 

study. Homogeneous sampling a researcher selects all similar samples in order to be able 

to study a subgroup in-depth rather than gaining breadth of understanding.  

In order to decide how many participants are needed for a qualitative study, 

Lincoln and Guba (1985) state that when participants are purposefully selected, the 

number of participants depends on how much information is needed. If a researcher 

wants to get as much information as possible and when new participants start providing 

the same information as previous participants, then it means that the redundancy is 

reached, and sampling can be stopped at that point.  

When conducting a case study, Merriam (2009) highly recommends to choose 

“the case” that will be studied and then select a sample within a case. That is why for this 

study, I observed the AP statistics class and with the recommendation from the teacher 

chose three student participants for this study. To select the most suitable case for the 

study, a researcher should first establish criteria that help guide the case selection 

process, and select the most informative case that meet the established criteria. It will 

help select necessary site, program, or in comparative case studies, it will help select 

several cases based on appropriate established criteria.  
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For this study, I had two cases: Respect High School class and Future Leaders 

University freshmen seminar class. I observed their class periods; conducted interviews 

with three purposefully selected students from each case, and collected their class 

handouts and homework assignments. A purposeful sample within a case was selected 

before the data collection began that helped a researcher decide whom to interview, 

observe, and whose documents to collect, and analyze.  

In order to select one or two groups of freshmen seminar classes as well as one or 

two RHS high school classes, I used snowball, chain, or network sampling. This way of 

sampling includes identifying a few main participants who easily meet the selection 

criteria established by the researcher for the participants of the study. As interviewing 

these key participants, a researcher also asks these participants’ opinions on who else 

would meet the criteria and should be interviewed for this study (Patton, 2002). In my 

case, the key participants who easily met the criteria of this study, was the principal of 

RHS and Freshmen Seminar coordinator. I shared the criteria that I established for 

student, teacher, and counselor participants of this study, and asked their suggestions on 

what classes to select and who in terms of previously mentioned educators they suggested 

studying based on the established criteria.  

According to Yamamura et al (2010), college going culture includes three main 

factors a rigorous academic program, access to timely and relevant college information, 

and adequate support structures (The College Board, 2006; Jarsky, McDonough, & 

Núñez, 2009; Hinton and Farmer; 2009; McClafferty, McDonough, & Núñez, 2002). All 
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these three factors can be supported by teachers, school counselors, principals, and 

superintendents (Yamamura et al., 2010). According to the findings of this study, all the 

mentioned groups of educators felt high responsibility for their children’s college success 

and parents as well as teachers have high expectations for their kids. School leaders, 

especially superintendents, should collaborate actively with P-20 Councils and bring the 

learned knowledge to their districts and high school campuses (Shulock, 2009). Taking 

into consideration that students, teachers, professors, counselors, advisors, and 

administrators all affect student college readiness skills, I used at least one representative 

from each group for this study.  

Below is the table that provides the characteristics and criteria of the participants: 

Occupation  Career Path  Years of 
Experience  

Ethnicity  First 
Generation  

HS Principal  
 

Teacher 

AP, Principal  

26:16 as a 

principal  

Caucasian  Yes  

HS 
Counselor  

Counselor  11: 6 as a 

counselor  

Caucasian  Yes  

HS Teacher  Teacher  (math, 
stats)  

5  Caucasian  Not  

College 
Administrator  

Professor , chair, 
FS coordinator  

27: 19 as an 
administrator 

Caucasian  Yes  

College 
Advisor 

Undergrad. advisor  10: 6 as a 
counselor  

Hispanic  Yes  

College 
Professor  

Assistant professor: 
undergrad/graduate; 
associate director of 
winery research 
institute  

9: 5 at TTU 

and 4 in 

Ukraine  

Caucasian  No  
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Student Participants 

 

Gaining Access and Building Trust 

Gaining access is a process of getting permission to access participants, collect 

data for a certain period of time that will meet the needs of research purposes (Glesne, 

2006). When a researcher acquires an unqualified consent, it means a full access to 

necessary information and participants. But if the consent is not full, a researcher should 

see how he/she can meet the qualification of that site or consider finding another site.  

Occupation  Member of What Organization  Ethnicity  First 
Generation  

HS student 
Molly 

Volleyball, National Honors Society  Hispanic  No  

HS student 
Michael  

Boy scouts, church, robotics, chess.  Caucasian  No  

HS student 
Santosh  

UIL, Robotics, chess  Indian No  

College 
student 
Sylvia  

PEGASUS, Hispanic Association, 
&Sorority  

Hispanic  Yes  

College 
student 

Margaret  

Track  Black  No  

College 
student 

Fernando  

KYX Fraternity , Lutheran group, 
honors, engineer organization  

Caucasian  No  
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In education, a study usually involves a school that typically has gatekeepers, 

people who a researcher should get consent before going to the research site and gather 

the data and with whom the conditions of access should be discussed.  

In the case of this study, the gatekeepers for RHS were the Director of Research, 

Assessment, and Accountability department, superintendent, and principal of RHS. The 

previous experience of the researcher as a principal intern at RHS and previous research 

work with RISD helped build trust between the researcher, RISD, and RHS 

administration. In the meantime, the researcher needs and hopes to build a strong 

relationship and level of trust with a teacher, a counselor, and students of this school. The 

gatekeepers as well as participants from the Future Leaders University (FLU) were a 

coordinator of Freshmen Seminar and a professor of that class. At FLU, the researcher 

also needed to develop a good relationship and trust with the rest of FLU participants: 

three Freshmen Seminar students and an advisor in order to have in-depth and honest 

information from all participants. When approaching the RHS gatekeepers, the researcher 

specified that students should first be asked to get parents’ permission to participate in 

this study on voluntary basis.  

After permission was obtained (for RHS students), the students (both RHS and 

FLU), the teachers was asked for help to identify three students for this case study who 

were interviewed three times during the semester (beginning, middle, and end). Professor 

and teacher’s agreement to participate in this study also meant permission for the 

researcher to observe senior class. When obtaining participation consent, the researcher 
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and the participants came to mutual agreement concerning anonymity, times and places 

of interviews, anonymity, what information would be shared, and how it would be 

disseminated. It was important that all these details were discussed and well-understood 

at the very beginning of the study so that there was no misinterpretation and a researcher 

and participants’ expectations were met. 

Data Sources 

Qualitative researchers usually collect data using multiple methods in order to 

establish the trustworthiness of the data (Glesne, 2006). Using multiple methods for data 

collection is called triangulation. Triangulation helps collect different kinds of data that 

researcher tries to put together so that they relate to each other and establish 

trustworthiness (Berg, 1995). Even though multiple data-collection method is the most 

commonly used form of triangulation, in order to boost the confidence in qualitative 

research findings, triangulation may also include several kinds of data sources; for 

example, not only students, but also parents, teachers, etc. (Denzin, 1989a). In the current 

study triangulation included students, faculty, staff, and administrators.  

Three main techniques were used to collect data: interviewing, observation, and 

document collection. Each technique could be conducted in different ways. During the 

observations some researchers prefer to videotape and some like to use paper and a pen to 

record the information. During the interviews some researchers use pictures, music, 

videos, or card sorts in order to guide their interviews; and majority simply asks 

questions (Marshall & Rossman, 1989). In this study, the researcher used only questions 
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to guide the interviews. All the interviews were audio-recorded and then transcribed 

verbatim.  

In order to select an appropriate technique for the study, a researcher should think 

carefully what he/she wants to learn, i.e. what research questions are guiding your study. 

Glesne (2006) suggests the following options to consider: “Choose techniques that are 

likely to (1) elicit data needed to gain understanding of the phenomenon in question, (2) 

contribute different perspectives on the issue, and (3) make effective use of the time 

available for data collection (p. 36).” 

Documents and records in case studies help verify an exact spelling of the names 

and titles; provide specific information and details to substantiate data obtained from 

other sources, make assumption that can lead to further investigation and new questions 

for participants during the interviews. A researcher should arrange access at the study site 

in order to be able to identify relevant documents and study them systematically and in 

detail.  

Data Collection Methods 

The main instrument in this study was the investigator i.e. researcher because “the 

demands of a case study on your [investigator] intellect, ego, and emotions are far greater 

than those of any other research strategies (Yin, 2003).” The reason for this is the fact 

that the data collection process in not clearly predicted and reutilized and an investigator 

should be able to take advantage of unexpected situations and use them as opportunities 

to collect relevant information.  
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Interviews 

During the data collection for this study, the researcher conducted three in-depth 

semi-structured interviews with each of the six students and three interviews with each 

faculty, staff, and administrator that consisted of six people all together. The researcher 

used an interview protocol that helped guide the interview; nevertheless, it consisted of 

open-ended question thus giving the flexibility for the researcher to ask follow up 

questions (Merriam, 2009).  

The first set of interviews was conducted after the first classroom observation 

occurs. After observing the very first class, the researcher was better informed of class 

expectations, who the majority of students were, and how instructors built rapport with 

their students. This first interview allowed the researcher to build trust and relationship 

with the participants (Patton, 2002; Spradley, 1979), obtain their background information 

and previous academic experiences, allow the participants to be better introduced and 

understand the importance of this study, and illuminate on the participants’ opinions on 

college readiness process based on previous college readiness national and state policies.  

During the second round of the interviews that was in the middle of the semester, 

the researcher asked more detailed questions on participants’ current experiences toward 

college readiness skills and knowledge. The interviews with three high school students 

identified what processes they went through while getting ready and applying to college; 

what non-academic knowledge and skills they had; and how their teachers, counselors, 

and principals assisted them in college application process. The interviews with college 

students helped identify what the most helpful non-academic knowledge and skills were 
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that helped them better prepare for college and do well at college classes. The interviews 

with high school teacher, counselor, and principal illuminated the impact of each of them 

in their senior students’ college going culture and non-academic knowledge and skills. 

The interviews with Texas Tech University Freshmen Seminar class instructor (faculty), 

coordinator, and advisor helped to find out what college expectations for freshmen are, 

whether they are met, and what changes they notice while and after finishing teaching 

Freshmen Seminar class.  

During the last, third round of interviews, the interview protocol included 

questions that allowed them to reflect on this semester experiences and what next steps 

that are planning to take in regard to college readiness process. Additionally, the 

researcher used this third interview as an opportunity for member checking and extension 

of previously obtained information from the two interviews.     

During the interview, the researcher was respectful, nonjudgmental, and 

nonthreatening so that the interviewee could freely express their opinions and share 

experiences.  Participants especially liked sharing their experiences with a sympathetic 

and interested listener (Merriam, 2009). During the interview, the interviewer stayed 

neutral to the questions being asked and let the interviewee give his/her opinions towards 

the issue. Seidman (1991) suggests that even though the researcher i.e. interviewer can be 

sensitive to such questions as race, gender, classification, he/she should still keep the 

distance with the interviewee and thus be able “to ask real questions and to explore, not 

to share, assumptions (p.77).”                                                                                                               
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Observations 

The participant observations occured during RHS scheduled class (for three RHS 

seniors) and during scheduled Future Leaders University Freshmen seminar class. The 

researcher had systematic observations, trying to find the data to answer the research 

questions. Merriam (2009) notes that “Observation is a research tool when it is 

systematic, when it addresses a specific research question, and when it is subject to the 

checks and balances in producing trustworthy results.” 

The researcher did full observations i.e. observations by a broad sweep and 

narrowed observations. During the full observations, the researcher observed the whole 

class and an instructor to see how the instruction went on, what students and instructors 

were doing. During the narrowed observations, the researcher concentrated only on the 

participants and how they acted during the class. During the observations, the researcher 

was in the role of the observer, i.e. had little to no interaction with the students under 

observation. The observation was conducted to establish triangulation and see classroom 

events and communication firsthand, and interpret them using researcher expertise and 

knowledge.  

The observations also helped the researcher gain knowledge of the context that 

participants study in and this knowledge served as reference points for the interviews 

during which the researcher asked for clarification. Glesne (2006) finds such observations 

“a particularly helpful strategy for understanding ill-defined phenomena.” During the 

observations, the researcher took pictures of the physical setting, as well as took thick 
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description of the physical setting, the participants, activities and interactions, 

conversations, nonverbal gestures, subtle factors, and the researcher behavior (Patton, 

2002, Merriam, 2009).  

Documents and Records 

The documents in records collected by the researcher included data about the 

Freshmen Seminar students; RHS graduate student data, homework assignment handouts 

provided by the instructors, lesson plans, syllabi, class handouts, forms and flyers given 

out by the counselors, and any handouts or emails sent out by the administrators for 

students and teachers regarding college readiness. In addition, the researcher collected 

public documents, such as paper trail in order to be knowledgeable about the decisions 

that were made regarding that organization under study and about the “things that cannot 

be observed,” things “that have taken place before the evaluation have begun (Patton, 

2002)” 

Data Analysis 

Data analysis of the data collected for this study began simultaneously with data 

collection process: with the first interview, observation, and initially found documents in 

record. Merriam (2009) suggests that emerged insights and new data help guide the next 

step of data collection, which can also refine the question and help gain more in-depth 

and unexplored information. In order to begin data analysis all data interview transcripts, 

observation notes, records, and documents in records were brought together and 

accurately organized so that it was easy to retrieve it. Merriam (2009) states that it is very 
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important to have accurate data management system when conducting case study. Yin 

(2008) calls such organization a case study database. Patton (2002) notes that “the case 

study database (or record) then, is the data of the study organized so the researcher can 

locate specific data during intensive analysis.”  

The current study had two main cases: RHS and FLU; that was why the findings 

were presented first as two individual case studies and then provide a cross-case i.e. 

comparative analysis leading to generalization of what non-academic skills high school 

students should have to be college-ready and how administrators, staff, and faculty can 

help them develop these skills. In multiple case studies, there are two main steps for data 

analysis: within the case analysis and the cross case analysis (Merriam, 2009; Yin, 2008). 

Thus, the researcher first analyzed the RHS case and then Future Leaders University case 

and once this within-case analysis was complete, the researcher conducted the cross-case 

analysis comparing Respect High School case with the FLU case and reported the data 

analysis in a way that they referred to the topic and answered the research questions of 

this study.  

The researcher followed step-by-step procedures to analyze the data. First, the 

researcher numbered the lines of the transcripts, read interview transcripts, observation 

notes, and documents in record and constructed the categories by coding the data. The 

transcripts were read and notes were made next to the data that is especially interesting 

and potentially relevant to answer the research questions of this study. Being open to 

anything at the initial stage, the researcher followed open coding. After coding the whole 
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document, the researcher grouped the notes/codes that went well together and put them in 

categories. This kind of grouping into categories/themes is called axial coding (Corbin 

and Strauss, 2007) or analytical coding. Those themes that held across more than one 

interview were compiled and used as main themes and some original categories were 

used as subcategories. The number of the categories/themes was based on the data and 

the focus of this study. The researcher tried to identify the main themes so that they wre 

manageable and the level of abstraction was higher and easier to present the findings to 

the reader (Merriam, 2009; Creswell, 2007). For instance Creswell (2007) starts with 25-

30 categories when he starts analyzing data and combines them into five-six when he 

writes the narrative. Thus, data analysis is a process that helps the researcher make sense 

and connection out of the data and helps identify the ways on how to arrange these data 

into a narrative of findings and as Dey (1993) nicely compares qualitative data analysis 

with climbing a mountain in order to see the view.  

Trustworthiness 

In order to establish trustworthiness of this qualitative case study, the researcher 

used triangulation strategy by using multiple sources of data – interviews, observations 

and documents in record (Denzin, 1978; Merriam, 2009). In order to establish 

trustworthiness, the four conditions were required: credibility, confirmability, 

dependability, and transferability. The researcher compared and cross-check data that she 

collected during RHS and FLU site observations, interviews with the participants, and 

documents collected from various sources.  
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The credibility was established and met by the researcher’s systematic prolonged 

engagement in both sites activities in and outside classroom, consistent observations, 

peer-debriefing, and member checks. All participants were interviewed three times during 

the fall 2011 semester and the interviews lasted approximately for an hour. Classroom 

observations occurred during a set period and were similar in length for each student and 

instructor participant. Each participant was observed three times and each observation 

was at the same time period of class and equal in length. Thus, a sequence of three 

observations for each participant during RHS senior class and Freshmen Seminar class at 

FLU ensured meeting the criteria of persistency. After each of the three interviews, the 

participants received copies of their previous interviews that were transcribed verbatim 

and were asked to check if anything was omitted or needed correction. This way the 

member checking criteria was met. In addition, a research colleague who has had 

previous experiences in qualitative research was asked to read and suggest editing in case 

she notices any gaps in the data.  

The researcher also kept the whole collection of gathered materials i.e. audit trail 

well-organized in order to meet the requirements of confirmability. The materials 

included all the data gathered during the study; a statement of the theoretical framework 

for the study; explanations of the concepts used in the study, description of the 

instruments used for this study (initial questionnaire to select participants and interview 

protocol); description of data collection and analysis procedures and findings; personal 

notes, field journal, and etc.   
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The researcher provided detailed description of each step in this study so that the 

reader and other researcher are able to repeat the study with the population at their sites. 

The observations that provided a thick description of both sites, physical setting of 

observed classes, participants’ nonverbal communication were provided by the researcher 

for the readers that met the transferability criteria.  

In order to ensure that the data collection and analysis was logical, perceptible, 

and well-documented and thus to meet the dependability criteria, the researcher 

accurately followed the rules of triangulation. In order to establish triangulation, the 

researcher collected data from multiple sources such as in-depth interviews, observations, 

instructor handouts, student work, and other documents in record that the researcher was 

able to obtain. The trustworthiness of study largely depended on the ethics of the 

researcher; its characteristics were discussed in the next section. 

The audit trail is a detailed description that the researchers take throughout the 

study (from the very start to reporting findings) i.e. all the steps that have been taken 

during the data collection and investigation. The following categories can be used for 

developing an audit trail: raw data, data reduction and analysis products, data 

reconstruction and synthesis products, process notes, materials relating to intentions, 

and dispositions, instrument development information (Halpern, 1983; Lincoln & Guba 

1985). For the purpose of this study, the audit trail included the interview protocols for 

Interviews 1, 2, & 3 (Appendix A). Appendix B included “Audit Trail Chart” that 
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provided detailed description of how to read the Audit Trail Chart and how to find 

materials and information cited by the participants of this study.  

 

Ethical Considerations 

The researchers, themselves play the most crucial role in the case study. 

Researcher’s “intellectual rigor, professional integrity, and methodological competence” 

build the credibility of the researcher (Patton, 2002). Even though the researcher’s values 

might be presented in the assumptions section or in the audit trail, the readers most likely 

never will find out the possible ethical issues that the researcher might go through. And it 

is the researcher’s personal responsibility to conduct the study in a highly ethical manner. 

Patton (2002) developed an in-depth list of ten aspects that he called “Ethical Issues 

Checklist’ in order to consider when conducting a qualitative research study: 

1. Explaining purpose of the inquiry and methods to be used 

2. Promises and reciprocity 

3. Risk assessment 

4. Confidentiality 

5. Informed consent 

6. Data access and ownership 

7. Interviewer mental health 

8. Advice (who will be your counselor on ethical matters) 

9. Data collection boundaries 
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10. Ethical versus legal conduct (pp. 408-409) 

Before the participants volunteered to participate in this study, they were provided 

with the instruction form that explained in detail the purpose of this study and how the 

data would be collected. The form also explained that no incentive would be provided by 

the researcher and thus no promises would be made. All the interviews were conducted 

on campuses where the participants came daily, during the day time, and in case the 

participants did not want to answer any question they had the right not to respond to that 

question. The participants’ names were not identified or mentioned at any point at any 

paper; instead pseudonyms chosen by the researcher were used.   

Also, before the first interview, parental consent from high school students and 

personal consent both from high school and college students were obtained in a written 

form. All the data about the participant were obtained with the participant consent. 

Before starting this study, the official permission from the FLU Research Office and 

RISD Department of Research and Accountability as well as RHS principal’s consent 

was received.  

 

Summary 

Qualitative research helps people better understand certain issues and the 

phenomenon and actions that occurs in that context. Studying such a context, researchers 

do not try to predict what will happen in the future but rather try to understand the nature 

and uniqueness of that context and setting, how the participants of that context live, what  
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their successes, issues, and values are in that particular setting. The researcher collects in-

depth data, analyses it for depth understanding, and presents it faithfully to the readers 

who are interested in that particular setting (Patton, 1985). When conducting comparative 

case study, researchers provide detailed report on a case so that a reader can make 

comparisons between the cases. In some occasions a researcher will mention what factors 

will be compared. Comparison is an epistemological strategy that allows readers look at 

different cases from various angles (Stake, 2000).  

A case study can be simple, it is when a researcher is looking at an individual 

case; and it can also be complex, when a researcher is looking at a group of senior high 

school students. Thus, if the researchers are interested in identifying and analyzing a 

general phenomenon or a population of cases rather than in an individual case, they will 

not be able to understand that particular case without learning about other cases. Even 

though we are learning about other cases, the main focus will remain the same: to 

understand the complexities of this case.  
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CHAPTER IV 

STUDY FINDINGS 

Introduction 

The data collected from the field is presented in the current chapter. The chapter 

starts with the restating of the purpose of the current study following the research 

questions of this study. The chapter continues with the presentation of the data and I 

present the categories and themes that emerged from the collected data.  

Restatement of the study purpose 

This study examined how high school seniors were applying and preparing for 

college, how college freshmen were acclimating to university life their first semester, and 

how educators were contributing to students’ college-readiness experiences Therefore, 

the purpose of this study was to identify what non-academic college readiness skills and 

knowledge are essential for students to develop in high school which will help them 

succeed in a four-year college. The study also investigated how educators including 

secondary and postsecondary administrators, faculty, and staff can help students develop 

these skills and knowledge. 
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Restatement of the research questions 

The following research questions guided the current study: 

1. What non-academic skills and knowledge do educators perceive high 

school students need to be prepared for college academic rigor and 

success? 

2. What do educators perceive they do to help develop student non-academic 

skills that support academic success? 

3. What do school administrators perceive they can do to promote productive 

college-going culture? 

 

Data Presentation 

Overview 

 The findings presented in this chapter are based on data collected from twelve 

participants: six from the high school and six from the university, both located in the 

same school district in the southwest. The participants from the high school include three 

high school seniors, a teacher, a counselor, and a principal. The university participants 

include three freshmen students, a professor, an undergraduate counselor, and an 

administrator.  
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 Data was collected through thirty six extensive interviews, three with each 

participant. Three back-to-back classroom observations with each instructor (high school 

teacher and university professor) and three students as well as document analysis were 

used to substantiate the data obtained through the interviews. After transcribing of the 

collected interviews was completed, the transcripts were read over several times for a 

comprehensive understanding of the responses. The three research questions of this study 

and selective coding helped to identify the major categories. Several themes were 

identified through axial coding and were used to support each category.  

 

High school participants 

Mismatch between college readiness process and college expectations 

The current category was identified as a result to find the answer to the first research 

question of this study. During the interviews and classroom observations, the students 

and educators shared their experiences and beliefs in regard to college readiness process. 

It emerged from that data that student self-confidence level and the way it was built plays 

a crucial role in student college readiness process and college acclimation. Students who 

had strong self-confidence were better progressing in college readiness and acclimation 

process.  

Student social skills and self-confidence 

This theme included the emotions and their effects on students’ preparation and 

acclimation in college. All three high school students showed confidence that they were 
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ready to go to college. However, each of them was unique in terms of how his/her 

confidence was revealed. 

High school teacher noticed that those students who are academically driven lack 

necessary social skills and Santosh’s responses confirmed this opinion. He felt that he 

was ready academically but not socially. High school counselor‘s response supported all 

students’ responses by stressing the importance of personal study skills that each student 

should develop to do well in academia. Students mentioned that they typically prepared a 

night before the test by making flashcards and reading their notes.  

High school teacher: Some students are so worried about GPA and 
studying, so they lack social skills and get embarrassed easily [HS teacher, 
Int. 2, page 3, line 25] 

High school counselor: Students need to develop their own system so that 
it works for them. [HS counselor, Int. 2, page 3, line 17] 

High school student Santosh: I have enough knowledge to do well in 
college because I study a lot, but social skills … maybe it is my weakness 
because I don’t party a lot but I do have 1-2 good friends. [HS student 
Santosh, Int. 1, page 3, line 10] 

High school student Michael: In some classes I do take notes because it 
will help for the test, but when I listen, I understand better [HS student 
Michael, Int. 1, page 3, line 15] 

High school student Santosh: I think, in college, you need to sit down, 
actually do work, talk to professors, and prioritize your choices [HS 
student Santosh, Int. 2, page 4, line 20] 

High school student Molly: I usually have to study [for the test] very hard 
and go over everything. I use flashcards for a vocabulary. I prepare mostly 
at night before or sometimes, if it is very hard then two days before. [HS 
student Molly, Int. 3, page 7, line 1] 
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Organizational membership and its influence on student social skills 

 High school counselor mentioned the importance of being socially well-rounded 

because it was important for college admissions. She suggested that students need to be 

part of organizations to develop social and leadership skills. Each of the high school 

participants were part of at least two high school organizations and seemed to enjoy 

doing them in addition to their academics. 

High school counselor: Get involved … be part of organizations, be well-
rounded and develop leadership skills. [HS counselor, Int. 3, page 8, line 
9] 

High school student Santosh: I am part of UIL, robotics, and debates. My 
priority in college is to join a good fraternity that will help me grow as a 
person and a professional. [HS student Santosh, Int. 3, page 6, line 1] 

High school student Michael: I am in Boy Scouts, church, robotics, and 
chess. My Boy Scout friends helped me become independent [HS student 
Michael, Int. 1, page 1, line 16] 

High school student Molly: I am in volleyball and NHS (National Honors 
Society). I met many new people through my volleyball team. [HS student 
Molly, Int. 2, page 4, line 30] 

 

High school teacher expectations vs. college professor expectations 

High school teacher doubted to give his students a lot of outside work assuming 

that they would not do it anyway. However, the principal stated that the hard work that he 

received from his teacher when he was a student helped me to be successful in school. 

But the teacher was always helping students by providing ongoing tutoring for those who 

did not understand anything during the class or about their homework. High school 
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students mentioned that they would always go to teacher for tutoring when they had 

questions and teachers were available and helpful.  While the teacher and students stated 

this verbally to me, I observed several instances when students came for tutoring. One 

example of such instance was when Santosh came to the teacher to ask about upcoming 

test based on the class topic they discussed last week (HS class, Obs. 1, page 2, line 12). 

According to the handout the teacher shared with students, there were several statistical 

exercises that could be solved in several ways (HS doc. 10, page 1). But they needed to 

initiate the visit themselves. 

High school teacher:  I doubt that they will do it if I give a lot of outside 
class project… many of them don’t do it [homework] at home. [HS 
teacher, Int. 2, page 3, line 17] 

High school teacher:  I pull them [failing students] aside and talk to them. 
I tell them to submit the missing work. And I tell them to come in and sit 
in work in the classroom and I would help instead of submitting poor 
homework that they don’t understand. [HS teacher, Int. 2, page 5, line 10] 

High school counselor: Our teachers push more and expect top-notch 
work, and move on a fast pace. [HS counselor, Int. 3, page 7, line 21] 

High school principal: The hard work that high school teachers expected 
me to do helped me to be successful. [HS principal, Int. 1, page 2, line 32] 

High School Student Santosh: I had to approach [a teacher] myself, so it’s 
up to me to get help. But most teachers don’t offer help themselves. [HS 
student Santosh, Int. 3, page 5, line 15] 

High school student Michael: I talk to a teacher when I don’t understand 
something; or if I missed work, and need help with homework. [HS 
student Michael, Int. 2, page 3, line 10] 

High school student Molly: I usually talk to my teacher about my 
homework if I missed a class, if I don’t understand anything. If I have a 
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test and I don’t understand it, I go and ask. [HS student Molly, Int. 2, page 
3, line 25] 

 

High school life vs. college life 

High school teacher stated that he was afraid that students will have too much 

freedom when they go to college and that willingness to succeed at hard classes will burn 

students out. The principal believed that college professors are less caring as compared to 

high school teachers, classes are harder and students become totally responsible for their 

own education. High school student responses were very similar to the adults in terms of 

possible freedom in college and that life in high school included academics, sports, and 

after school clubs. High school students indeed had more controlled by adults and busier 

schedule than college students because they were in school from 8:30 AM till 3:00 PM 

and sometimes stayed in school for after school activities and student-parent events for 

seniors (HS events, Obs. 1, page 4, line 3). The high school students’ syllabi also allowed 

not much free time because all three of them took a lot of rigorous AP classes and were at 

least one active student organization (HS docs. 3, 4, 5). 

High school teacher:  I am afraid they might have too much freedom [HS 
teacher, Int. 3, page 6, line 27] 

High school teacher:  I am afraid for my students who are used to get A’s 
in high school and might want the same in college, they might just burn 
out. [HS teacher, Int. 3, page 7, line 17] 

High school principal: College classes are more rigorous, teachers are less 
caring with you as an individual, and more responsibility goes to student’s 
shoulder [HS principal, Int. 3, page 12, line 10] 



Texas Tech University, Alime N. Sadikova, May 2013 
 

78 
 

High school counselor: Less control, more responsibilities for yourself, 
fewer people around you who will tell you what and when to do. [HS 
counselor, Int. 3, page 8, line 28] 

High school student Santosh: I go to school, do homework, sleep. My 
weekends are slow. Saturday afternoon I do homework and finish it 
Sunday till 6pm. [HS student Santosh, Int. 2, page 4, line 20] 

High school student Michael: I usually don’t prepare for the test. I just do 
my homework, and just read a bit if it is something I don’t know how to 
do it. [HS student Michael, Int. 2, page 3, line 25] 

High school student Molly: My best memories about high school are 
volleyball, rivalry, people I met, football games and my English teacher, I 
like her a lot. Least favorite pre-cal class: it is just hard. Environmental 
science – the teacher is not the best and I don’t really understand the book. 
[HS student Molly, Int. 1, page 2, line 30] 

 

The roles of all educational stakeholders  

The role of a family 

 High school educators said that those students whose parents were involved in 

their children education are usually the ones who do well in academics. They also 

mentioned that when parents do not push their children to study hard, then students do 

not care about their academics either and do not see college as a possibility. All three 

high school students received parental involvement in their high school live and college 

application process. Micheal said that his mom checked on his grades via online grade 

book and also was the president of PTO at RHS. In addition to what have been said by 

the high school participants, parents at RHS received daily grades of their children and 

stayed updated via a very well developed online system/grade book. They were provided 

with a step-by-step handout that explained how to log in and use this grade book (HS 
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doc. 16, page 1). In addition, RHS had a very good PTO and parents organized several 

meetings where they educated parents about what they and their children should know to 

succeed in high school (HS doc. 19, pp 1-3). 

High school teacher:  Half of my students are not self-determined. They 
are just pushed by parents… I have kids from upper class and parents push 
them hard to study. [HS teacher, Int. 3, page 7, line 28] 

High school counselor: AP and magnet students have more parental 
support and stress the importance of education. Parents of non-magnet 
students sometimes don’t push their kids to study harder and they might 
not see themselves as college material. [HS counselor, Int. 3, page 7, line 
14] 

High school principal: Some of our students don’t go to college because 
education is not a priority for them and their parents. They hear from their 
parents… “Go to work and support your family” [HS principal, Int. 3, 
page 11, line18] 

High School Student Santosh: I like that they have little involvement in 
my high school life because I know I can rely on them. [HS student 
Santosh, Int. 3, page 6, line 15] 

High School Student Santosh: I have flexible obligations [at home] and 
sometimes I don’t do anything because they understand that I am busy 
with school [HS student Santosh, Int. 3, page 7, line 5] 

High school student Michael: My mom helped me with selecting high 
school classes. She called the counselor about it. Mom also helped with 
my online college application process. Mom and dad push me to go to 
college and they will help me with my college applications [HS student 
Michael, Int. 1, page 2, line 9] 

High school student Molly: My sister tells me about college a lot. My 
mom always reminds me what and when I need to do in school and I like 
it. My parents are very involved [in her high school life] and I like it. [HS 
student Molly, Int. 3, page 7, line 6] 
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The role of a high school counselor and college advisor 

 The high school teacher and principal saw the importance of high school 

counselor when students need to enroll in correct classes and apply to colleges. The high 

school counselor saw her duty important in terms of helping students emotionally and 

academically. While the counselor indicated this verbally to me, there were several 

occasions when high school seniors came to her office and asked for help with their 

college applications and for advising on college financial aid (HS counselor, Obs. 1, page 

3, line 5). The students said that their counselors helped them register for classes, proof 

read college essays, wrote recommendations, and meet with college representatives.  

High school teacher:  I know counselors do great job helping and pushing 
students apply to college. [HS teacher, Int. 3, page 5, line 21] 

High school counselor: As counselors, we help students with personal, 
psychological, and emotional issues, and also academic. We also help with 
college applications. I coordinate AVID and BRIDGES. [HS counselor, 
Int. 3, page 8, line 19] 

High school counselor: College advisor should support transition, teach 
them how degree plan and college work and teach on how taking classes 
at those necessary semesters. [HS counselor, Int. 3, page 7, line 14] 

High school principal: Counselors help them [students] enroll, identify 
life paths, and take necessary classes. [HS principal, Int. 1, page 2, line 27] 

High school student Santosh: My counselor helped me from day one to 
select best classes that colleges like… She is really trying to push me and 
get my GPA higher. And she looks and proof-reads my [college 
application] essays. She is a really good help this year. [HS student 
Santosh, Int. 1, page 1, line 31] 

High school student Michael: My counselor was very helpful with picking 
and registering for high school classes [HS student Michael, Int. 1, page 6, 
line 1] 
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High school student Molly: I don’t meet her very often. Last time I just 
asked about my classes so that I could graduate on time. [HS student 
Molly, Int. 3, page 7, line 16] 

 

The role of a high school teacher and college professor 

A high school teacher encouraged his students to come for tutorials and help them 

if they get behind. The teacher mentioned about tutorials at the beginning of the class 

when stating the class upcoming test and that students should be ready for it. There were 

several instances when he highly suggested coming before or after class and ask him 

questions if they (students) missed a class and did not understand certain concepts (HS 

class, Obs. 3, page 5, line 14). The students also expected teachers to give them clear 

instructions and expectations. High school principal stated that teachers have a lot of 

power and influence on their students.  

High school teacher:  I tell them to submit the missing work…I ask them 
to come for tutoring instead of submitting a poor homework and try to 
encourage them every day. [HS teacher, Int. 2, page 4, line 14] 

High school counselor: We do tutoring before classes and RTI time for 
those special kids who get behind [HS counselor, Int. 2, page 3, line 13] 

High school principal: Teacher partner with their [student] decisions… 
Teachers can make or break. It is a partnership. [HS principal, Int. 3, page 
2, line 32].  

High school student Santosh: Teachers need to tell us what we need to 
expect in the test so that we can prepare ahead of time. [HS student 
Santosh, Int. 3, page 5, line 15] 

High school student Michael: College professors don’t do much teaching; 
they do much research and live on campus [HS student Michael, Int. 2, 
page 4, line 4] 
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High school student Molly: They [teachers] always tell us time when they 
are available for tutorials and they encourage us to come [HS student 
Molly, Int. 3, page 6, line 10] 

 

The role of peers 

The high school students influenced each other by either helping each other with 

applications or serving as role models and someone to look up to. The influence was 

positive and motivated students to catch up with their classmates and friends. At the 

beginning of the observed statistics class, there were several occasions when students 

talked about the schools they applied to and what financial aid and scholarships these 

schools could offer (HS class Obs. 2, page 1, line 25). 

High school teacher:  Before class, they ask each other for help [HS 
teacher, Int. 2, page 4, line 8] 

High school student Santosh: He wants me to go to A&M because his 
parents went there. [HS student Santosh, Int. 1, page 1, line 16] 

High school student Michael: …When I see them working on applications, 
I think I need to do it too [HS student Michael, Int. 1, page 1, line 15]  

High school student Molly: My friend Grace, she has already applied to all 
her colleges and she makes me feel that I am behind. And she helped me a 
lot with college applications. We want to visit colleges together. [HS 
student Molly, Int. 1, page 1, line 15] 

 

The role of college readiness activities 

High school teacher, counselor, and principal described several projects that they 

had at their school and district to promote college readiness. In addition to what they have 

described, there were several events that I have attended and received deep insights about  
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what colleges offered to incoming freshmen (HS event, Obs. 5, page 4, line 27). The 

information was very helpful both for students and their parents (HS doc. 1, pp 1-5) and 

(HS doc. 2, page 1). The principal mentioned special organization that helped their school 

for years to prepare their students for college. While the principal shared this verbally to 

me, I also obtained a handout from the counselor office about LEARN incorporation and 

their activities on RHS campus (HS doc. 21, page 1). The counselor stressed the 

importance of collaboration between their school and a local university. Two high school 

students out of three mentioned that they wished they had a special time or class when 

they could fully devote their time to preparing college applications and learn about 

college. 

High school teacher:  Last week we had college week and so I wore my 
college t-shirt and all our school was decorated with college stuff [HS 
teacher, Int. 1, page 1, line 15] 

High school counselor: We want to prepare them do community services, 
Project Future with TTU, teachers decorate their classrooms, we have dual 
credit classes and BRIDGES will help us control students’ college 
readiness. [HS counselor, Int. 1, page 2, line 2] 

High school principal: We will have nights where LEARN representatives 
will come to our campus and help that students who are wishing to apply 
for college and financial aid.  We also have career counseling center in the 
counseling center. [HS principal, Int. 2, page 5, line 13] 

High school student Santosh: There should be a core college class so you 
can read and write about. [HS student Santosh, Int. 3, page 7, line 20] 

 High school student Molly: I wish we had a class an hour a day to do all 
college stuff and send all stuff on time. [HS student Molly, Int. 3, page 7, 
line 1] 
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The role of special college readiness groups 

The high school principal, counselor, and teacher said that special college 

readiness programs such as AVID and LEARN provides knowledge and support both for 

students and parents during the college readiness process. In addition to this verbal 

statement, there were several events that I attended and observed where the counselor 

participated and helped students and parents receive as much help and information from 

AVID, South Plains College, and LEARN representatives (HS counselor, Obs. 2, page 3, 

line 20). The information provided steps on what could be done during four years in high 

school and when students were ready to apply to colleges, i.e. senior year (HS docs, 13, 

17, and 21, page 1). The high school student Santosh mentioned that it is very helpful to 

work with the person who knows the latest changes in college application process or 

deadlines. The high school student Lorena specifically said that she wanted to meet with 

LEARN representatives t do her college applications. 

High school teacher:  I think AVID is great because it teaches you great 
skills on how to take notes and write papers. [HS teacher, Int. 1, page 2, 
line 9] 

High school counselor: We have LEARN representatives who meet with 
our seniors and their parents who teach about FAFSA and financial aid. 
[HS counselor, Int. 2, page 3, line 13] 

High school principal: AVID gives them this support that they might not 
get at home. It gives them [students] opportunities and inspiration to go to 
college [HS principal, Int. 3, page 10, line 32] 

High school student Santosh: Those should be the most experienced and 
most recent, who knows all the updated details. And this person should 
know the deadlines and details. [HS student Santosh, Int. 3, page 6, line 7] 
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High school student Molly: I want to meet with LEARN representatives to 
help me with my college applications [HS student Molly, Int. 1, page 2, 
line 10] 

 

The role of rigorous curriculum 

The importance of dual credit and AP classes 

High school teacher saw the need of AP classes for college and was helping 

students by encouraging them to take these classes. Both high school counselor and 

principal said that AP, IB, and current curriculum CSCOPE pushed students to study 

hard. All high school students admitted that more rigorous classes were useful and 

pushed them to do better academically as compared to regular classes.  

High school teacher:  I try to encourage students to take AP classes 
because they are always required at many schools. [HS teacher, Int. 1, 
page 1, line 27] 

High school counselor: With our AP and IB classes, the requirements are 
very high and they have their own busy schedules. Magnet kids take more 
pre-AP and AP classes and more academically driven [HS counselor, Int. 
2, page 4, line 21] 

High school principal: The curriculum we are using, CSCOPE, pushes the 
rigor level up quite a bit at your on-level classes. So I see overall the 
college readiness standards increasing due to CSCOPE. [HS principal, Int. 
2, page 8, line 6] 

High school student Santosh: I take all college prep classes and they push 
me to study hard. [HS student Santosh, Int. 3, page 7, line 23] 

High school student Michael: If you are transfer [magnet] students, those 
are more academically driven. Local kids [regular classes] are not so 
academically driven. [HS student Michael, Int. 3, page 6, line 25] 



Texas Tech University, Alime N. Sadikova, May 2013 
 

86 
 

High school student Molly: Stay on top of things and take Pre-AP, AP, 
and dual credit classes, don’t just take academic classes by being lazy. 
They will help them [students] at the end. [HS student Molly, Int. 3, page 
7, line 20] 

 

Seamless transition to college 

Collaboration between high schools and postsecondary institutions 

High school teacher said that the last time he looked at college material was six 

years ago. High School counselor stated that they attended annual professional 

development seminars where they receive updates from colleges. The students told that 

they collaborated with universities and did several projects. Molly mentioned that she 

met with college representatives at her high school campus (HS event, Obs. 4, page 6, 

line 5). High principal said that they collaborate in regard to teacher education (HS 

principal, Obs. 3, page 9, line 7). 

High school teacher:  The last time I looked at college material was in 
2005 when I was going to school myself. [HS teacher, Int. 3, page 6, line 
7] 

High school counselor: Every year we have counselor meetings and 
professional development. We call it “Counselor update.” They [colleges] 
try to sell their colleges to us so that we sell it to our students. [HS 
counselor, Int. 3, page 23, line 5] 

High school principal: We collaborate with TTU, LCU, Wayland, and we 
offer dual credit classes with SouthPlains, mostly with TTU. We serve as a 
resource for them and send their teachers to us. [HS principal, Int. 1, page 
2, line 35] 

High school student Michael: Texas Tech sponsors our robotics class 
activities. [HS student Michael, Int. 1, page 1, line 20] 
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High school student Molly: They [counselors] pull us from classes and let 
us meet with the representative from Austin College. We had college fairs 
and I got interested in some smaller colleges. [HS student Molly, Int. 1, 
page 1, line 25] 

 

Collaboration with all school stakeholders 

 The counselor mentioned that they stay updated with college news and 

collaborate with the organization that specifically helps students go to college or be 

career ready. In addition to this verbal statement, I have also obtained a handout with jobs 

that high school graduates could do after they receive their high school diplomas (HS 

doc. 20, page 1). The counselor also shared her email that she received from RISD central 

office regarding upcoming college readiness activities in the district (HS doc. 15, page 1). 

The principal said that when he was a high school student, his school principal inspired 

him to go to college. Molly said that she would need help of her teachers, parents, a 

counselor, and LEARN representatives while she applied to college. Michael said that he 

would need help by finding necessary information and that this help should be provided 

during his junior and senior year. 

High school counselor: We, as counselors, stay updated with college 
news. We have been working with LEARN representatives for 30 years. 
[HS counselor, Int. 2, page 7, line 3] 

High school principal: I was able to go to college because of my principal. 
He asked me to take tougher classes and I followed his advice. [HS 
principal, Int. 3, page 12, line 6] 

High school student Michael: Just help us in our junior year throughout 
the senior year. Give us more information so that we don’t have to 
navigate on our own [HS student Michael, Int. 3, page 7, line 1] 



Texas Tech University, Alime N. Sadikova, May 2013 
 

88 
 

High school student Molly: I want to meet with LEARN representatives to 
help me with my college applications. And my English teacher for essays. 
Maybe my counselor. Definitely parents, my dad more. [HS student 
Molly, Int. 1, page 2, line 10] 

 

College participants 

Mismatch between college readiness process and college expectations 

Student social skills and self-confidence 

College administrator as well as advisor and professor, noticed that students lack 

communicative skills. Student emails and face-to-face conversations need improvement. 

In addition to verbal statements, there were several instances during and after the class 

when students had difficult time expressing themselves or were not successful 

articulating their ideas (College class, Obs. 1, page 3, line 10). In addition, the professor 

shared some emails from her students where there was no greeting or name at the end of 

the email but only a question from a student to a professor (College doc. 18, page 1). 

Students paid more attention on how they do academically, i.e. study for tests and take 

notes in class. Fernando stated that he wished to learn new studying techniques because 

he was not taught them in high school and was struggling now in college. Margaret 

organized herself by using a planner and Sylvia always started preparing for the test 

several days in advance so that she had at least 3 days to prepare before the test.  

College administrator: When they ask a question [via email], they get 
very informal. They start at the middle of the thought and it is hard to 
follow them. [College admin, Int. 2, page 6, line 26] 
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College administrator: Some students who are very smart but not socially 
matured… because they spend so much time on academics and are not 
socially active. [College admin, Int. 3, page 10, line 18] 

 College administrator: We still have some students who have credit hours 
from their AP classes from high school but they are not really ready 
socially to be in college. [College admin, Int. 3, page 10, line 12] 

College advisor: I have seen a decline in their social skills because they 
communicate via email, Facebook, and phones. So they even don’t know 
how to keep an eye-contact. Because they just email me. [College advisor, 
Int. 2, page 6, line 23] 

College professor: They lack communication skills and how you 
communicate with an instructor: emails, group projects, and how to 
communicate clearly. [College professor, Int. 2, page 3, line 7] 

College student Fernando: I think I am not being productive and I want to 
find another studying technique… I need different approaches. [College 
student Fernando, Int. 2, page 6, line 23] 

College student Margaret: When I have several assignments in one week, 
I use my planner… I have all my dates like this and when things are due. 
So it tells me to do them ahead of time. So if the paper is long I dedicate 
the whole day. [College student Margaret, Int. 2, page 11, line 16] 

College student Sylvia: When preparing for the test, I take notes, then 
study them, read the chapter, write down the definitions before reading the 
chapter, use PowerPoint and go over it. I study 3 days before the test. I 
read notes when I go home. [College student Sylvia, Int. 2, page 5, line 
14] 

 

Organizational membership and its influence on student social skills 

 College advisor stated that students who are in some kind of organization are 

usually more social and organized than students who are not members of any 

organization because this membership also serves as mentorship for students. Each of 
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college participants was highly involved in at least one organization Sylvia was part of a 

track team and did everything with her teammates.   Fernando’s best friends were his 

fraternity brothers and he was placed in the same dorm based on his major. Sylvia 

intentionally joined sorority so that it can help her socially and academically.  

College advisor: 98% of my students are female and most of them are in 
sororities and this is kind of mentorship also helps. [College advisor, Int. 
2, page 7, line 22] 

College student Fernando: I am part of KYX Fraternity, Lutheran group, 
honors, and engineer organization. I am in the same dorm with all 
engineer students. I usually hang out with my fraternity brothers [College 
student Fernando, Int. 2, page 6, line 13] 

College student Margaret: I am just here on a track scholarship. I am not 
part of any organization. I do everything with my track team: we study, 
eat, and go to classes together [College student Margaret, Int. 1, page 1, 
line 25] 

College student Sylvia: I am part of ZFayGAMMA.  It is a multicultural 
sorority. I decided to join them because I want to have someone to 
communicate with. We can study together and go to the movies. They 
make you keep your GPA high. I am also part of PEGASUS and Hispanic 
Association. [College student Sylvia, Int. 2, page 6, line 7] 

 

High school teacher expectations vs. college professor expectations 

 College educators stated that in college they expect students approach them and 

that it was student responsibility to initiate appointments, not professors. College 

professor said that she would go over the grade system and assignments written in the 

Freshmen Seminar syllabus with the student and let them decide whether to drop the class 

or do very well. In addition to the verbal description of professor’s expectation, her 
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syllabus also provided very detailed expectations in terms of class assignments and 

professor office hours (College doc. 3, pp.1-5). The professor also went over the whole 

syllabus with her students during the class and explained the assignments in details 

(College prof. Obs. 1, page 2, line 7). Students mentioned that professors expected them 

to initiate the meetings and that they [students] should take care of their classes. Students 

also remembered and compared how in high school their teachers were more available as 

compared to college professors and how high school teachers encouraged students to 

come see them. 

College administrator: Be open-minded, take advantage of every 
opportunity you can, be more social and learn do things in groups, find 
mentors among older students, manage their time, control it, not do what 
fun things only. [College admin, Int. 3, page 10, line 23] 

College professor: I typically don’t accept late homework… I meet with 
them during the midterm time and tell them to make the math of what 
points they have and if they get high points they can still pass the test. In 
college, everything is on student shoulders and come from their initiative 
to meet or not to meet with a professor [College professor, Int. 2, page 4, 
line 12] 

College student Fernando: In high school, your teachers would give you 
all the information and remind you, but in college, “Here is a little lecture; 
now go study.” So it is more student initiative. [College student Fernando, 
Int. 2, page 8, line 5] 

College student Margaret: They [high school teachers] would ask me to 
come for extra lessons before or after class. They approached me and if 
the whole class does badly, they will re-teach the whole class. In college, I 
have to approach them. If I have a question, I email them; I don’t meet 
with them face-to-face. [College student Margaret, Int. 3, page 12, line 3] 
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College student Sylvia: But my dual credit teacher helped me to enroll in 
dual credit classes, apply for financial aid, and even find me an apartment 
here in Lubbock. [College student Sylvia, Int. 1, page 1, line 21] 

 

High school life vs. college life 

 College professor and administrator stated that in college students were 

responsible of their own learning and time-management. Students said that they had more 

free time and opportunities but they were the ones who were responsible for this time and 

how they prioritize their activities. Margaret showed her FLU Freshman planner and that 

she was writing down all the deadlines for her assignments (College doc. 2, pp. 1-107). 

Sylvia mentioned that she had to learn professor personalities and that it was strange for 

her that when she came late to class no one cared. 

College administrator: In high school everything is so structured so they 
sometimes have troubles getting used to college life. They, themselves are 
in charge of structuring your own schedule and how, when and whether 
you will do it. [College admin, Int. 2, page 8, line 4] 

College professor: Time management is a challenge in college … students 
don’t realize that in college it is student led and that the workload should 
be managed better. [College professor, Int. 2, page 5, line 11] 

College student Fernando: Classes are harder and I really need to study, 
more free time and opportunities and stuff to do, but I need to study really 
hard. [College student Fernando, Int. 3, page 11, line 1] 

College student Margaret: The hard part is just remembering because in 
high school the teachers reminded you every day when something was 
due. Now I have to remember something is due and I have to turn it in 
online instead of bringing it to class. [College student Margaret, Int. 1, 
page 2, line 20] 
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College student Sylvia: Now, in college, I was independent. I came to 
class late and it was okay. Now I am learning about professors’ 
personalities. [College student Sylvia, Int. 2, page 6, line 12] 

 

The roles of all educational stakeholders 

The role of a family 

 College administrator and counselor said that parental support was very crucial 

for college freshmen because the transition from high school to college can be a dramatic 

change for their children. Students mentioned that the academic push from their parents 

played a big role in their high school and college life. Margaret said that her parents 

wanted her to graduate from college because out of her several siblings only her brother 

graduated from college so far. College advisor, however, stated that sometimes parents 

became too involved in their children’s lives that they were doing things for them and did 

not allow students be more independent, take care of themselves, and learn on their own. 

All three students said that their parents were helpful during college application process. 

In addition to his verbal statement, Fernando asked his mother to help him receive his 

high school transcripts and she mailed it to him immediately. Fernando shared these 

transcripts with me and let me keep them (College doc. 6, pp. 1-4). 

College administrator: For some students it is a big transition from HS to 
college, big and dramatic change. Parents have been through struggles so 
they understand FS importance. [College admin, Int. 1, page 4, line 15] 

College administrator: They are lonely, depressed, their attendance 
decreases, they stop going to classes, studying, they just want to go home. 
Their parents need to be there and they need to help them. They become 
emotional. [College admin, Int. 1, page 4, line 10] 
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College advisor: Nowadays they are used that everything is handed to 
them. They are lazy and I think it is because of parents like at the 
orientation parents ask questions and don’t let the students ask questions. 
[College advisor, Int. 1, page 2, line 11] 

College student Fernando: My parents influenced my major choice. 
Pressure from mom and they were open to anything [College student 
Fernando, Int. 1, page 3, line 9] 

College student Fernando: My parents proof-read a lot and many essays 
were the same. They also took care of a lot of financial aid. My mom and I 
did it together because I did not know many things. [College student 
Fernando, Int. 1, page 4, line 7] 

College student Margaret: They really want me to graduate since my 
brother is the only one that graduated. They’ve pushed me and helped me 
and made sure I signed up. [College student Margaret, Int. 1, page 3, line 
24] 

College student Sylvia: She is very involved in each of our life and she 
helped me a lot… we did FAFSA together. [College student Sylvia, Int. 1, 
page 2, line 29] 

 

The role of a high school counselor and college advisor 

 The college administrator and professor viewed college counselor as a person 

who can help students enroll in the proper classes. The college advisor saw his job as a 

provider of helpful resources, emotional supporter, and a person who can advise on the 

correct class choice improvement. In addition to the verbal statement, several cases were 

observed when freshmen came to the counselor to talk about their classes and degree 

plans (College counselor, Obs. 2, page 2, line 8). Fernando and Sylvia did not know who 

their advisor was. Margaret was working closely and on regular daily bases with her track 

advisor and coach. 

College administrator: They [advisors] are the ones who tell about 
Freshmen Seminar advantages. They meet students face-to-face, they 
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know Freshmen Seminar value, they promote it well. [College admin, Int. 
1, page 4, line 10] 

College advisor: I have handful resources in my office… I share my 
experiences with students and give them advice. [College advisor, Int. 1, 
page 4, line 15] 

College professor: Advisors can help college freshmen and suggest them 
take necessary elective classes and this can become their minor and can be 
very helpful. [College professor, Int. 2, page 6, line 34] 

College student Fernando: I didn’t know I had one [college advisor] up 
until some of my friends told me. [College student Fernando, Int. 3, page 
10, line 17] 

College student Margaret: Academic advisor and academic coach help me 
stay organized. The coach has my schedule and she would text me and 
remind me about my paper. I work with both of them and I meet with 
coach at least twice a week. I can text to my advisor and she will respond 
right away and see her at least three times a week. She is working 
specifically with track teams [College student Margaret, Int. 2, page 11, 
line 1] 

College student Sylvia: I haven’t met my academic advisor yet. [College 
student Sylvia, Int. 1, page 5, line 29] 

 

The role of a high school teacher and college professor 

College administrator and professor stated that they mention and send reminders 

about homework and due dates improvement. The professor copied me to several of her 

emails where she reminded her students about assignments deadlines and added more 

details about her expectations in regard to those assignments (College doc. 18, page 1). 

The college advisor and one of the students stated that they saw a professor as someone 

who is just there to teach and not very approachable. College student Sylvia said that it 

was helpful to her when she met with professors during their office hours to get extra 

help and to show that she was trying. 



Texas Tech University, Alime N. Sadikova, May 2013 
 

96 
 

College administrator: I send them reminders, due dates, do grading 
penalties: losing grade for a late work. Syllabus helps. And I tell them not 
to study a day before the test, get rest. [College admin, Int. 2, page 7, line 
28] 

Some professors don’t care: you either pass my class or get out. They are 
just there to teach you… and students are not prepared for it [College 
advisor, Int. 1, page 2, line 33] 

I email them to remind them about the homework and try to be very clear 
about my expectations and homework assignments…I try to be very clear 
with them. I remind them about due dates. [College professor, Int. 1, page 
1, line 20] 

College student Fernando: Some professors are much less approachable 
than in high school…Professors have so much going on and he cannot 
fully devote himself to that one class. [College student Fernando, Int. 3, 
page 8, line 22] 

College student Sylvia: I think it is better to meet face to face. Only in 
some cases it is okay to email. When you meet with the professor, it lets 
them know that you are trying. Like for psychology the professor knows 
who is trying. I learn more during office hours with my logic teacher than 
in class. [College student Sylvia, Int. 2, page 4, line 29] 

  

The role of peers 

College administrator saw the positive effect of students staking classes together 

by studying as Learning Communities. Both college professor and advisor confirmed that 

peers do have influence on each other: sometimes positive and sometimes negative. All 

three college students had positive experience by making each other stronger, studying 

together, and inspiring each other to go to college. Margaret stated that she would take 

classes, study, and do many other things together with her track team. In addition to the 

verbal statement, several instances were observed when Margaret talked to her roommate 

and making plans about going to eat and study together after the class (College class, 

Obs. 3, page 4, line 7). 
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College administrator: Students in Learning Communities will take not 
only Freshmen Seminar together but also three other classes. So the 
research showed that students in such settings will be more attached to the 
program and more likely to stay, be successful, and finish their degree 
than the students who are not in such kind of setting. [College admin, Int. 
1, page 3, line 20] 

College advisor: They [students] are also influenced by each other, so 
some students might say “Let’s go party; you can do your homework 
later.” [College advisor, Int. 3, page 9, line 16] 

College professor: Some students go to college because all their friends go 
to college. [College professor, Int. 3, page 7, line 7] 

College student Fernando: Guys on a scout trips helped me because 
challenges made me stronger … and helped me be more independent. 
[College student Fernando, Int. 3, page 9, line 27] 

College student Margaret: My track team is basically my family and very 
good friends who I’ve run track with for many years. They are here and I 
know that they liked it here so I decided to check it out too. We have most 
classes together so it helps because we study for classes together [College 
student Margaret, Int. 1, page 4, line 1] 

College student Sylvia: All 6 of us, we are very close with each other. 
They took a lot almost all classes together. We always inspired each other 
about going to college. The top 3 are going to TTU and the other 3 going 
to SPC. [College student Sylvia, Int. 1, page 2, line 7] 

The role of college readiness activities 

Each of the college participants had various college readiness experiences. The 

college administrator stated that he wished the university had Freshmen Seminar class 

required for all freshmen. He said that not many freshmen students knew that this class 

was offered at FLU and that was why they distributed brochures and did presentations 

about their class during the orientation. In addition to this verbal statement, the 

administrator shared the Freshman Seminar Brochure with me (College doc. 1, pp 1-4). 

The college advisor and college student Fernando stated that orientation was very helpful, 
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Margaret’s high school teacher encouraged them to go to college fairs, and Sylvia looked 

at several colleges’ requirements and what financial aid they could offer. 

College administrator: Maybe it [Freshmen Seminar] should be required 
because it increases GPA and retention. [College admin, Int. 1, page 3, 
line 20] 

College advisor: Orientation, it’s a life of its own. You meet roommate, 
listen to a lot of information: admission, career center, housing, etc….it is 
overwhelming. [College advisor, Int. 1, page 3, line 14]  

College student Fernando: It was the 2nd orientation, beginning of 
summer. It had a lot of information, very, very helpful and a lot of fun. It 
was three days and my mom came with me. [College student Fernando, 
Int. 3, page 10, line 21] 

College student Margaret: We always had college fairs but they weren’t 
always at our high school. Our English teacher made it a requirement and 
we got extra credit every time we went to one. [College student Margaret, 
Int. 1, page 5, line 23] 

College student Sylvia: I started looking at colleges during my junior year 
and I started eliminating and selecting which ones I want to go to. Then I 
started looking at what money I will be able to get at each school. [College 
student Sylvia, Int. 1, page 3, line 7] 

 

The role of special college readiness groups 

The administrator stated the effectiveness of Freshmen Seminar and that its 

students have higher retention, graduation, and GPA as compared to those who do not 

take it. The college advisor was a big supporter of Upward Bound and Mentor Tech 

programs. He shared history of how Upward Bound changed his view on college and he 

received crucial support on his way to college improvement. In addition to his verbal 

statement, I also observed Upward Bound college preparation activities on FLU campus 

(College event, Obs. 3, page 7, line 5) and obtained a handout about their program 

(College doc. 17, page 1). The advisor also said that students who were part of Mentor 
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Tech were more organized and with better social skills as compared to students who were 

not part of this program. Fernando said that he received a lot of help from his high school 

because they had GEAR UP grant and special staff to work with students towards their 

college applications. Sylvia was part of college group called PEGASUS and the advisor 

from that group was helping her find a tutor for a class that she had difficulties with.  

College advisor: Freshmen seminar students have 6% higher retention 
rate. Persistence to graduation is 3% higher than the students who don’t 
take Freshmen Seminar. GPA is 7% higher. [College advisor, Int. 1, page 
3, line 31] 

College advisor: We have Mentor Tech they provide mentors and you 
need to spend at least one day with your mentors; and many others, for 
example, dorm communities and they help them develop social skills. The 
ones who are part of Mentor Tech, they come with a more confident look, 
they know what they want and they say what they need to say and they 
leave. The ones who are not, they want me to guide them, tell them what 
classes to take. [College advisor, Int. 2, page 7, line 15] 

College advisor: That’s a college readiness process! Being a part of it 
[Upward Bound], it eased my burned of going to college. If I did not have 
that, I would have dropped out. And I would have flunked out. Which I 
did flunked out but I got back on track. It was difficult when you don’t 
have support and no one behind you. [College advisor, Int. 1, page 5, line 
12] 

College student Fernando: My high school got a grant called GEAR UP. 
So with that we got a lot of help applying to college. We did FAFSA, 
applications, and we had only maybe 10 students who did not apply to 
colleges. We went to colleges we visited LSU, and a lot of summer 
programs to prepare for college. [College student Fernando, Int. 1, page 3, 
line 15] 

College student Sylvia: Because I am the first generation college student, I 
am in PEGASUS program here at TTU … My PEGASUS advisor is 
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looking for a logic tutor for me. [College student Sylvia, Int. 1, page 2, 
line 4] 

 

                The role of rigorous curriculum 

The importance of dual credit and AP classes 

All students took AP or dual credit classes and transferred their credit hours to 

their university. Margaret said she took dual credit hours and they were helpful. Sylvia 

said she graduated with 27 credit hours and needed three more hours to be sophomore.  

College student Fernando: I took AP classes … and I ended up using nine 
hours transferred to this university. [College student Fernando, Int. 1, page 
2, line 22] 

College student Margaret: I took some dual credit classes and they were 
helpful. [College student Margaret, Int. 3, page 14, line 19] 

College student Sylvia: I took all Pre-AP classes in my freshmen and 
sophomore year, then I took , and in junior year – I took an art class with 
TTU – dual credit. Then I took dual credit hours with SPC and graduated 
with 27 credit hours so now I need to take 3 more hours and I will be 
sophomore. [College student Sylvia, Int. 1, page 1, line 7] 

 

Seamless transition to college 

Collaboration between high schools and postsecondary institutions 

All three college professionals mentioned that they observed disconnect between 

high school and college. The college administrator mentioned that the collaboration was 

not in an organized manner. The university professor said that due to the lack of 

communication between the two institutions students have to take remedial classes in 

college. The advisor said that it would be nice if they collaborated with high schools. 
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Margaret described that mainly local college representatives would come to their English 

class or gave a presentation at the auditorium. Sylvia described her experiences with dual 

credit classes that she took though SPC. 

College administrator: Yes, we sometimes collaborate with high schools 
but not in an organized manner. [College admin, Int. 2, page 5, line 9] 

College advisor: As counselors we don’t collaborate with high schools. 
Families come and we tell them about our college. We don’t go out to 
high schools but it would be nice to do it. [College advisor, Int. 1, page 4, 
line 26] 

College professor: I think students take remedial classes because they are 
not ready for college level classes and environment. And also it should be 
done at a high school level. I think it is a lack of communication and 
disconnect between the high school and colleges. [College professor, Int. 
3, page 7, line 2] 

College student Margaret: They [college representatives] would come to 
our English class or maybe the auditorium and resent mainly on schools in 
Arizona. [College student Margaret, Int. 1, page 4, line 15] 

College student Sylvia: I took classes with TTU and SPC. SO TTU sent 
me a package and I had to do my homework. So my counselor was my 
supervisor during the test. So I never had to actually talk to TTU, my 
counselor did. [College student Sylvia, Int. 1, page 1, line 15] 

 

Collaboration with all school stakeholders 

The advisor mentioned that they collaborate with professors and program 

coordinators and when students make bad grades, they [advisors] meet with these 

students to talk to them and get them back on track academically. Fernando said that his 

chemistry teacher helped him academically and he learned how to take Cornell notes. In 

addition to his verbal statement, I attended AVID seminar organized by FLU for the 

university counselors, professors, and staff and obtained the handout on AVID Cornell 

note taking system (College doc. 4, pp. 1-7). Both of Fernado’s parents and Boy Scout 
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peers helped him socially to be prepared for college. Margaret thought that counselors 

and parents should be the ones who help with college application process. The 

administrator said that they [Freshmen Seminar] collaborate with several university 

departments and invite them to talk at their classes. In addition to the verbal statement, 

there were three instances when Future Leaders University police, Red to Black finance, 

medical services department representatives presented at the Freshman Seminar class 

(College class, Obs. 2, page 7, line 6). In addition, the professor shared her PowerPoint 

presentations (College docs. 7-16, pp. 1-10). 

College advisor: When students make C or D in class, professors contact 
me and I talk to students. So we talk to students. We make sure that our 
students go to class and we work with program directors [coordinators]. 
[College advisor, Int. 3, page 9, line 21] 

College administrator: We collaborate with a lot of other departments and 
they come and talk to our students, Finance office, Red to Black, Health 
Services, Police, etc. [College admin, Int. 1, page 4, line 24]  

College student Fernando: My chemistry teacher helped me academically 
in my sophomore year; she taught very well. Socially – my parents 
encouraged me to do Boy Scouts and the guys from boy scouts helped me 
to be more independent. [College student Fernando, Int. 3, page 9, line 26] 

College student Margaret: I think counselors are the ones who prepare 
you for college. I think that counselors should get out more and talk about 
college with students and parents. And I think that parents should also be 
on board and help. [College student Margaret, Int. 3, page 13, line 6] 
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Comparing high school participants vs. college participants 

 

Mismatch between college readiness process and college expectations 

Student social skills and self-confidence 

Both high school and college participants agreed that when students are only 

academically driven they tend to lack good communicative skills. The difference was that 

high school students put fewer efforts to study as compared to college students. In high 

school students often times prepared for the test a night before when college students 

were more organized in planning their test preparation ahead of time. 

College professor: They lack communication skills and how you 
communicate with an instructor, emails, group projects, and how to 
communicate clearly. [College professor, Int. 2, page 3, line 7] 

College student Sylvia: When preparing for the test, I take notes, then 
study them, read the chapter, write down the definitions before reading the 
chapter, use PowerPoint and go over it. I study 3 days before the test. I 
read notes when I go home. [College student Sylvia, Int. 2, page 5, line 
14] 

 

Organizational membership and its influence on student social skills 

Both high school and college students and adults saw the benefits of being part of 

some organization. In high school, students joined groups because they were interested in 

them and because they saw benefit in them too. At a college level, students joined 

organizations that helped their communication skills and academics.  
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High student Michael: I am in Boy Scouts, church, robotics, and chess. 
My Boy Scout friends helped me become independent [HS student 
Michael, Int. 1, page 1, line 16] 

College student Sylvia: I am part of ZFayGAMMA.  It is a multicultural 
sorority. I decided to join them because I want to have someone to 
communicate with. We can study together and go to the movies. They 
make you keep your GPA high. I am also part of PEGASUS and Hispanic 
Association. [College student Sylvia, Int. 2, page 6, line 7] 

 

High school teacher expectations vs. college professor expectations 

 Both teachers and professors were willing to help students to succeed in academia 

and in both cases, students were supposed to be the ones who would initiate the 

appointments. However, in high school, the teacher pulled his failing students to provide 

them tutoring and help them improve their grades as compared to college professor who 

would provide facts about student grades and let them know that they either need to study 

better or drop the class. Tutoring was not offered by the professor. In high school, 

teachers were more available for tutoring and help as compared to college and college 

students were more responsible for their own learning and asking for help. 

High school teacher: I pull them [failing students] aside and talk to them. I 
tell them to submit the missing work. And I tell them to come in and sit in 
work in the classroom and I would help instead of submitting poor 
homework that they don’t understand. [HS teacher, Int. 2, page 5, line 10] 

College professor: I typically don’t accept late homework… I meet with 
them during the midterm time and tell them to make the math of what 
points they have and if they get high points they can still pass the test. In 
college, everything is on student shoulders and come from their initiative 
to meet or not to meet with a professor [College professor, Int. 2, page 4, 
line 12] 
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High school life vs. college life 

 High school and college educators expressed their concern about how much free 

time students have in college and whether they can handle it properly. College educators 

stressed that in college students are responsible for everything they do in college: time, 

activities, and academics. The difference of data was in student responses: college 

students were concerned about their time-management and the fact that now they were 

the ones who needed to remember all deadlines and assignments. High school students 

only expressed their excitement about being independent and starting a new life at a 

college campus. 

High school counselor: Less control, more responsibilities for yourself, 
fewer people around you who will tell you what and when to do. [HS 
counselor, Int. 3, page 8, line 28] 

College student Margaret: The hard part is just remembering because in 
high school the teachers reminded you every day when something was 
due. Now I have to remember something is due and I have to turn it in 
online instead of bringing it to class. [College student Margaret, Int. 1, 
page 2, line 20] 

 

The roles of all educational stakeholders 

The role of a family 

 The educators from both institutions stated that parental support is crucial for 

students. High school educators mentioned that parents influence college opportunity and 

choice a lot. If parents do not make college a priority then their children will not consider 

it either. College educators saw the necessarily and importance of parental involvement 
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during the transition from high school to college. All six students said that their parents 

were very involved and helpful in their academic life and college application process. 

High school student Molly: My sister tells me about college a lot. My 
mom always reminds me what and when I need to do in school and I like 
it. My parents are very involved [in her high school life] and I like it. [HS 
student Molly, Int. 3, page 7, line 6] 

College student Fernando: My parents proof-read a lot and many essays 
were the same. They also took care of a lot of financial aid. My mom and I 
did it together because I did not know many things. [College student 
Fernando, Int. 1, page 4, line 7] 

 

The role of a high school counselor and college advisor 

 At both institutions, the role of academic advisors was to help students enroll in 

correct classes, build a degree plan, apply for colleges, and help students emotionally. 

High school students were working with their counselor more actively as compared to 

college students. Two out of three college students have not met their academic advisor 

since their started college. 

High school counselor: As counselors, we help students with personal, 
psychological, and emotional issues, and also academic. We also help with 
college applications. I coordinate AVID and BRIDGES. [HS counselor, 
Int. 3, page 8, line 19] 

College advisor: I have handful resources in my office… I share my 
experiences with students and give them advice. [College advisor, Int. 1, 
page 4, line 15] 

College student Fernando: I didn’t know I had one [college advisor] up 
until some of my friends told me. [College student Fernando, Int. 3, page 
10, line 17] 

 

The role of a high school teacher and college professor 
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 At both cases, a role of a high school teacher and a professor was crucial for 

students. High school students were offered help by their teachers in order to catch up 

with classes if they were doing poorly or get additional help. College professors were 

sometimes described as someone who were not very approachable for additional help 

outside the class. 

High school counselor: We do tutoring before classes and RTI time for 
those special kids who get behind [HS counselor, Int. 2, page 3, line 13] 

College student Fernando: Some professors are much less approachable 
than in high school…Professors have so much going on and he cannot 
fully devote himself to that one class. [College student Fernando, Int. 3, 
page 8, line 22] 

 

The role of peers 

 Both high school and college students had positive influence on their peers. Molly 

said that when she saw her friends applying to colleges and motivated her not to fall 

behind and apply to colleges too. Fernando and Sylvia stated that their peers helped them 

stay on the right track in terms of college application process and become socially ready 

for independent life in college. 

High school student Molly: My friend Grace, she has already applied to all 
her colleges and she makes me feel that I am behind. And she helped me a 
lot with college applications. We want to visit colleges together. [HS 
student Molly, Int. 1, page 1, line 15] 

College student Sylvia: All 6 of us, we are very close with each other. 
They took a lot almost all classes together. We always inspired each other 
about going to college. The top 3 are going to TTU and the other 3 going 
to SPC. [College student Sylvia, Int. 1, page 2, line 7] 



Texas Tech University, Alime N. Sadikova, May 2013 
 

108 
 

College student Fernando: Guys on a scout trips helped me because 
challenges made me stronger … and helped me be more independent. 
[College student Fernando, Int. 3, page 9, line 27] 

 

 

The role of college readiness activities 

 Two high school students stated that they wished they had a special class to help 

them prepare college applications. The college administrator also stated that he wished 

Freshmen Seminar was required because it has positive effects on students. In addition to 

his statement, I looked at online registration web page concerning how many students 

enrolled into Freshman Seminar class that fall 2011 semester (College doc. 5, page 1-4). 

College administrator: Maybe it [Freshmen Seminar] should be required 
because it increases GPA and retention. [College admin, Int. 1, page 3, 
line 20] 

High school student Santosh: There should be a core college class so you 
can read and write about. [HS student Santosh, Int. 3, page 7, line 20] 

High school student Molly: I wish we had a class an hour a day to do all 
college stuff and send all stuff on time. [HS student Molly, Int. 3, page 7, 
line 1] 

 

The role of special college readiness groups 

Both college and high school participants talked about the necessity and 

effectiveness of college readiness programs. The high school principal said that AVID 

gave students motivation and belief that they can go and do well in college. Santosh said 

it was important for him that people who help him with his college application process 

were the ones who had recent knowledge about colleges. College student Fernando said 
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that GEAR UP provided a lot of help to students when they were getting ready for 

college.  

High school principal: AVID gives them this support that they might not 
get at home. It gives them [students] opportunities and inspiration to go to 
college [HS principal, Int. 3, page 10, line 32] 

High school student Santosh: Those should be the most experienced and 
most recent, who knows all the updated details. And this person should 
know the deadlines and details. [HS student Santosh, Int. 3, page 6, line 7] 

College student Fernando: My high school got a grant called GEAR UP. 
So with that we got a lot of help applying to college. We did FAFSA, 
applications, and we had only maybe 10 students who did not apply to 
colleges. We went to colleges we visited LSU, and a lot of summer 
programs to prepare for college. [College student Fernando, Int. 1, page 3, 
line 15] 

College advisor: The ones who are part of Mentor Tech, they come with a 
more confident look, they know what they want and they say what they 
need to say and they leave. The ones who are not, they want me to guide 
them, tell them what classes to take. [College advisor, Int. 2, page 7, line 
15] 

 

 

                The role of rigorous curriculum 

The importance of dual credit and AP classes 

Both high school and college students and educators confirmed that AP, dual credit, or IB 
classes were helpful to students. The students had many dual credit classes that they were 
able to transfer to their universities. The students said that these rigorous classes pushed 
them to study harder.  

High school student Santosh: I take all college prep classes and they push 
me to study hard. [HS student Santosh, Int. 3, page 7, line 23] 
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College student Margaret: I took some dual credit classes and they were 
helpful. [College student Margaret, Int. 3, page 14, line 19] 

 

Seamless transition to college 

Collaboration between high schools and postsecondary institutions 

 Both high school and college participants identified disconnect between the two 

institutions. The high school teacher and college professor said that they had not looked 

at each other material for a long time (since their graduation and longer). However, the 

high school counselor mentioned that they received annual professional development 

where they received updates from admission offices about their colleges. But the college 

advisor did not meet with high school counselors and did not experience any 

collaboration between the two institutions. 

High school teacher: The last time I looked at college material was in 
2005 when I was going to school myself. [HS teacher, Int. 3, page 6, line 
7] 

High school counselor: Every year we have counselor meetings and 
professional development. We call it “Counselor update.” They [colleges] 
try to sell their colleges to us so that we sell it to our students. [HS 
counselor, Int. 3, page 23, line 5] 

College advisor: As counselors we don’t collaborate with high schools. 
Families come and we tell them about our college. We don’t go out to 
high schools but it would be nice to do it [College advisor, Int. 1, page 4, 
line 26] 

College professor: I think students take remedial classes because they are 
not ready for college level classes and environment. And also it should be 
done at a high school level. I think it is a lack of communication and 
disconnect between the high school and colleges. [College professor, Int. 
3, page 7, line 2] 
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Collaboration with all school stakeholders 

 Both college and high school students mentioned that the role of parents was 

crucial and needed when applying for college. Both of these groups also stated that a 

counselor should be involved in this process as well. Both of them also said that their 

teachers were helpful with their college preparation.  

High school student Molly: I want to meet with LEARN representatives to 
help me with my college applications. And my English teacher for essays. 
Maybe my counselor. Definitely parents, my dad more. [HS student 
Molly, Int. 1, page 2, line 10] 

College student Fernando: My chemistry teacher helped me academically 
in my sophomore year; she taught very well. Socially – my parents 
encouraged me to do Boy Scouts and the guys from boy scouts helped me 
to be more independent. [College student Fernando, Int. 3, page 9, line 26] 

College student Margaret: I think counselors are the ones who prepare 
you for college. I think that counselors should get out more and talk about 
college with students and parents. And I think that parents should also be 
on board and help. [College student Margaret, Int. 3, page 13, line 6] 
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The identified categories and their themes are shown in this table: 

Table 4.1: Summary of the categories and supporting themes 

 

Research Question Category Theme (s) 

1. What non-academic 
skills and knowledge 
do educators perceive 
high school students 
need to be prepared for 
college academic rigor 
and success? 

 

Mismatch between 
high school college 
readiness process and 
college expectations 

 Student social skills and self-
confidence 

 Organizational membership 
and its influence on student 
social skills 

 High school teacher 
expectations vs. college 
professor expectations 

 High school life vs. college 
life 

2. What do educators 
perceive they do to 
help develop student 
non-academic skills 
that support academic 
success? 

The roles of all 
educational 
stakeholders. 

 The role of a family 

 The role of a high school 
counselor and college advisor 

 The role of a high school 
teacher and college professor 

 The role of peers 

 College readiness activities 

 Special college readiness 
groups 

3.What do school 
administrators perceive 
they can do to promote 
productive college-going 
culture? 

The role of rigorous 
curriculum 

The importance of dual credit and 
AP classes 

 Seamless transition to 
college 

 Collaboration between high 
schools and postsecondary 
institutions 

 Collaboration with all school 
stakeholders 
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Summary 

 Both high school and university participants came to the conclusion that when 

students are only academically driven they lack good social, for example, communicative 

skills. Thus, being a member of some kind of organization (Boy Scouts, Track, UIL, and 

PEGASUS) helped students be more independent, better communicators, and social. 

Both the teacher and professor wanted to see their students successful and were willing to 

provide guidance. And in both cases, it was expected that students initiate asking for help 

themselves. However, in high school, teachers seemed to be more approachable and 

providing more help such as tutoring and providing opportunities to improve as compared 

to university professors.  

That is why educators both from high school and university expressed their 

concern about college students having too much free time and high level of independence 

and responsibilities for personal learning and social life.  That was one of the reasons that 

all participants mentioned that parents play a very important role in student academic life. 

All six students stated that their parents helped them with college applications, selecting 

classes in high school, were involved in high school life and prepared them for college 

life as well.  

Selecting rigorous classes in high school such as AP, IB, or dual credit helped 

college students when they started college. All three of the students were able to transfer 

between 9-24 credit hours and said that these advanced classes helped them be better  
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prepared for college rigor. Dual credit and AP classes helped students saved time and 

money when they joined the university. Thus, successful collaboration between high 

schools and postsecondary institutions would be very helpful for students. However, 

stakeholders from both institutions expressed their concern that they did not work closely 

with each other and some of them (college professor, administrator, and counselor) stated 

that they had very to none collaboration with high schools. Nevertheless, all six students 

stated that they needed help from parents, teachers, counselors, advisors, professors, and 

administrators because each of them have much influence on student college readiness 

process. 
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CHAPTER V 

INTERPRETATION, DISCUSSION AND IMPLICATIONS  

Introduction 

This chapter presents the interpretation and analysis of the collected data. First, it 

starts with the summary of the findings described in chapter four. It proceeds with the 

interpretation and conclusions obtained from the data. Then follow the implications of the 

findings as they apply to the general research area of this study. The chapter concludes 

with suggestions for the further study.  

Data interpretation 

Interpretation refers to data formulation, developing the ideas out of it, and 

connect these ideas to the previous research in this field. During the interpretation, the 

researcher analyses the data and looks into the reasons of why things occurred certain 

way and what is to be made of them (Wolcott, 1994). When interpreting the data for this 

study, the role expectations and individuals’ reality and perceptions as identified by the 

participants were used. Coleman (1998)’s social capital theory was used when taking into 

consideration possible interventions.   

Research question one 

What non-academic skills and knowledge do educators perceive high school 

students need to be prepared for college academic rigor and success? The information  
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garnered from this question  was based the experiences, opinions, and feelings of the 

college and high school students, educators, advisors, and administrators concerning non-

academic and social skills and knowledge students needed to successfully transition to 

college. The data revealed that there were three main themes. Each is described below.  

 

Mismatch between high school college readiness process and college expectations 

Student social skills and self-confidence 

The findings suggest that students’ social skills and self-confidence help them be 

academically successful both in high school and college. Good social skills developed 

earlier in high school gave these students self-confidence to approach teachers and ask 

for tutoring and additional help outside the class. Good communication skills helped high 

school students articulate their needs to high school counselor and other teachers in 

regard to college application process and receive their help.  

Students need to start developing certain attitudes and behavior that can help them to 

study, manage their time properly, be aware of their own learning and performance, and 

set personal goals. Succeeding in all these actions suggests not only certain skills but also 

a clear mind-set and willingness to learn (Conley, 2007). This is where the students might 

need mental support from a knowledgeable, understanding, and encouraging person who 

could be a teacher, an advisor, and a principal. A high degree or self-management, self-

awareness and intentionality are developed systematically overtime until they become 
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habits for students. By the time these abilities become habitual students will be ready to 

go to college and there they will be expected to be more responsible for their own living 

and learning because they will not have their constant parental nurturing and daily 

teacher support.  

There was a perception and evidence from several participants that those students 

who concentrate on academics only lack social skills. Santosh mentioned that because he 

was very much academically driven, one of his weaknesses is that he is not very much 

socially active. College administrator and college advisor also noticed it among their 

college freshmen that those who were only and too much into academics were not well-

rounded socially.  

 Both college students and educators along with the counselor and administrator 

noted that note-taking, study, and writing skills were needed to be developed better 

among students. College students also noted that that they stay socially involved with 

different organizations. However, freshmen athlete admitted that she is not very socially 

involved because everything she did was with student athletes: studying, living, eating, 

and spending her free time. As piece of advice, she said not to be with the same people 

only but try to meet new people too. Lotkowski et al., (2004) study showed that college 

retention and performance depend on non-academic factors such as academic self-

confidence, institutional commitment, achievement motivation, and social support. Their 

study suggested that if students come to college lacking non-academic skills, they should 

be identified as potential students for retention programs and should get extra help from 
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college advisors or social support groups (p. 13). Thus, it is crucial to prevent such 

situations and provide students with necessary skills and knowledge while they are in 

high school so that their college experience is also successful.                                                                     

High school teacher expectations vs. college professor expectations 

While in high school, students stated that they received a lot of support from their 

teachers in terms of academics and in some cases with college application and advising. 

College students and high school students mentioned that their teachers were always 

there for them and they had more time that they devoted to their students. In fact, the 

teacher of this study indeed was always available before his class, after his class, and 

during his conference time. Students would always come to see him and ask him 

questions about their homework assignments and tests. This was not the case for college 

professor because professor life, especially at a big research institution is very different 

from a high school teacher professional life. The expectations at TTU were to spread 

their workload as such: 40% teaching, 40% research and 20% service/volunteering at the 

university. Thus, professors have to manage their life accurately and still be available for 

students during their office hours or by appointment.  

According to students’ responses, regardless of how busy their schedules are, or how 

big classes were, teachers and professors personalities played an important role in the 

communication between student and teacher/professor. Those teachers or professors who 

were more approachable, friendly, student centered, and provided very clear expectations 
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and instructions were very much appreciated by students. Being comfortable with a 

teacher and the class helped students stay motivated about the class and do well.  

Because high school teachers are more accessible, some students expect this from 

college professors too (Venezia et al., 2006). Once students realize that this is not a case 

they might panic or simply fail the class. College administrator and professor mentioned 

that some students did not care if they were failing the class and professors had to call 

them and let them, students, decide whether they want drop the class or stay in it. If the 

classes are big, such as 300-600 students, it is almost impossible to quickly identify a 

failing student.  

One fact that is important to mention is that high school teachers took education 

classes and had to pass a teaching certification test in order to become to be able to teach. 

They are more aware of how to approach a student in regard to instruction. University 

professor is a professor in his field, for example engineering. He/she did not specialize in 

teaching but in their field of engineering. That is why he or she might lack good teaching 

skills especially during ther first years of teaching. That is why non-academic college 

survival skills are so crucial to college freshmen. That is why all participants both from 

high school and university stated that a college freshman becomes fully responsible for 

his own time and academics. However, no one has even mentioned that another solution 

could be a better collaboration between high school teachers and university professors to 

reach mutual understanding of the systems.  
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High school life vs. college life 

Based on the data gathered from the participants and observations at both campuses, 

life at each of them differ tremendously. The high school that was observed is a 5A high 

school with about 2,500 students, which is quite big for a local area. The observed 

university was also very big with a population about 32, 000 students in 2011. High 

schools students as well as college students mentioned that teachers were always there for 

them and that they could approach them easily. They also mentioned that their high 

school schedule was very structured and they were at school from 8:00 AM till 3:00 PM. 

In college, the class schedule can be different and freshmen students would sometimes 

have more free time as they said. Time-management was a common issue for all three of 

them because they were not used to their new class schedule. Time management leads to 

proper management of meeting the deadlines and submitting their homework on time. 

Submitting homework on time was one of the features of a good student mentioned by all 

college participants. In addition, most college professors do not accept late work, thus 

students could lose all their points if the work is not submitted. Thus, failing a class is 

much easier in college as opposed in high school due to poor time-management and not 

being organized.  

At high school, students knew each other for several years and often times took 

classes together, had lunch together and went to football, afterschool and other activities 

together. The homework assignments were either done during the class or were not as 

rigorous as college and often times students finished them very quickly. Current high 
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school students mentioned that they did not have to prepare for the tests for a long time, 

just the night before was always fine. Robby even did not prepare for the tests at all 

unless there was something he completely did not know, which was very rarely. It was 

not required at almost all high school classes to take notes. As students mentioned, 

teachers did not require and did not monitor note-taking. Robby would almost always not 

take notes and then go to the statistics teacher to ask how to solve any problem given as a 

homework. However, in college, a professor would not and could not meet with the same 

student every week due to the time and availability constrains.  

Many students try to go to college somewhere but not their hometown. Thus, they 

would not have the same group of people around them and would need to make new 

friends. As such, it is important to be social and become friends with new classmates, join 

organizations of your interest and subject area/major, and meet new people. It is also 

important to develop good relationship with your academic advisor and professor and 

when there is a need, go talk to them and receive valuable advice on how to succeed in 

his/her class or college. In college, students are on their own to be responsible for their 

independence and time-management, but they are not alone. There are people who care 

about them, student should take the first step and take time to meet them. 
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Research question two 

What do educators perceive they do to help develop students’ non-academic skills 

that support academic success?  Information collected for this question was to gain an 

understanding of the educators’ perspectives of their roles in developing students’ non-

academic skills.  Data analysis yielded four themes described below. 

The roles of all educational stakeholders 

The role of a family 

Family was one of the most influential factors on students’ college-decision making 

process.  Byrd and Macdonald (2003) stated that parents are very influential on 

motivating their children to go to college. All three high school students were also 

motivated by their older sisters who had already been in college. Santosh’s sister helped 

him with college application more than anyone else from family or high school. All six 

students stated that the fact that they go to college was not a question. The parents of the 

participants were involved in their children’s high school life and it is always motivating 

for high school students to have this involvement and support (Wilson and Rossman, 

1993) and their college application process. Many of the participants had issues with 

essay righting and their parents were there to help editing the essays and brainstorm on 

ideas. 

However, there are cases when parents do not support their children idea about going 

to college. The reason for that is that college costs a lot of money. Regardless, students 
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still want to get a degree because they did not want the same struggles with jobs as their 

parents did in unsatisfying positions. But overall, a family can either motivate very highly 

or completely discourage a high school student regarding college.  

The role of a high school counselor and college advisor 

High school counselor and college advisor play very important roles in college 

preparedness and transition. In addition to a lot of work such as checking students’ 

schedules, conduct conferences with special ed. teacher, counselors are also the best 

resources for college application (DeLany, 1991). They serve as a liaison between 

colleges and high school students. They are the ones who receive tons of information 

from the colleges and need to spread this information among students and teachers, as 

well as administrators and parents. Counselors are the ones who always stay updated on 

any college news. However, some counselors do not share information (Orfield and Paul, 

1994) and this can cause a lot of troubles especially for the first generation students. 

Some counselors even discouraged students from going to college referring to students’ 

poor grades in high school (Rosenbaum, 1971, 1976). One of the participants of this 

study was a victim of such a counselor. A college advisor had a poor experience when he 

was a high school student. His counselor told him that he was not a college material and 

that he should not go to college. Because of such discouragement, he joined work force 

for two years but was lucky to be helped by an Upward Bound director and was able to 

go to college.  
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The role of a college advisor is very crucial too. They help students build their degree 

plans and advise on what classes to take what semester. If the degree plan is not followed, 

a student might end up taking more unnecessary classes and wasting money. Advisors 

also serve as mentors for college freshmen who come to them to complain, cry, and tell 

personal problems. Advisors watch their students’ academic progress to make sure that 

they pass all of their classes and do well in them. Advisors work with their students for 

four or more years and get to know each other well as such, they build trust and 

understanding between them and students and can help students overcome emotional 

problems they might go through. For example, the college advisor helped his freshmen 

meet tutors in the subject areas that were hard to them and students’ grades have 

increased. Thus, college advisors know the resources that are on campus and can help 

students use those resources.  

The role of a high school teacher and college professor 

High school teacher and college professors are the ones who spend most of the time 

with students on a daily basis and can build very strong relationships. As high school 

principal of this study said “they [teachers] can either build or break a student.” As a 

conclusion of college and high school students, those teachers and professors who are 

more student friendly and approachable are the ones students relate easier and want to 

come to class to. Regardless how smart a professor or a teacher can be, if they cannot 

connect with students, there will be no way a student will do his best in that class. Both of 

these educators should make themselves available to students during their office hours 
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and sometimes by appointment. High school teachers should teach to college level and 

set high expectations from his/her students; setting high expectations will make them 

work harder and better prepare for college. High school teachers should always motivate 

students to go to college and give them college tips. Teachers should be equal to all of 

their students: AP, IB and regular and provide equal support in learning and applying for 

college. 

College professors should be especially careful with their freshmen because they are 

the ones who have not learned everything how college work and what skills they need to 

use during and outside the class. College professor should do their best to connect with 

students and help them acclimate in a new culture: college. They should be more 

approachable, monitor their students’ learning, and give them feedback on their progress 

in class.                                                                                                                                                           

The role of peers 

The role of peers was somewhat important for the students of this study. For all the 

three high school students seeing their classmates and friends applying to colleges and 

universities served as external motivation to hurry and apply too. Some of their friends 

influenced their college choice. It was particularly true for student athletes. In our case, 

because her older friends went to TTU and liked the school, they gave her motivation to 

apply here too and she did. Once students are in college, many of them join student 

organizations which helps them stay involved and socially connected to their peers and 

university (Braxton & McClendon, 2002). Some college dorms have learning 



Texas Tech University, Alime N. Sadikova, May 2013 
 

126 
 

communities that help students, especially those in the same majors, stay connected 

though the same interests and learn from each other; that also let the persistence develop 

through student social development (Mangold et al., 2003). 

Classmates and friends also help each other with the application process because all 

of them go through the same steps such financial aid, common application, FAFSA, and 

essays. When there is a good company of friends and all of them learn and support each 

other it becomes a major motivator and students do work much more productively and 

faster. In our case, Lilly had a very group of six and all of them went to college even 

though their school and graduating class was small and their counselor and new principal 

were not very much of help. Students themselves along with a very helpful anatomy 

teacher were able to emotionally support each other and receive very good packages from 

colleges and were successfully accepted.  

Sometimes, however, peers might be of a negative influence. In the case of student 

athletes, the participant mentioned that they do everything together. This does not much 

freedom to some of them seek out new people and friends who could be helpful to them 

in terms of academic and social life. Being with the same group of people all the time is 

not helpful for a good development of a student.  
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Research question three 

What do school administrators perceive they can do to promote productive 

college-going culture?  Finally, this question attempted to identify the administrators’ 

perceptions about how to provide productive college-going culture in their organizations.  

The data revealed three primary themes that demonstrated the importance of the role of 

rigorous curriculum and seamless transition to college. Each is described below. 

 

The role of rigorous curriculum 

The importance of dual credit and AP classes 

According to Adelman (1999), students who take accelerated curricular tracks receive 

more information and preparation for college as compared to those in regular classes. The 

researcher also stated that the courses that students take in high school are the main 

indicator of how well they will do in college. According to high school principal, AP and 

Dual Credit teachers have to work with the dual credit institutions and learn about their 

system in order to adequately assist their high school students. As such, these high school 

teachers can provide more insights on college readiness than those teachers from regular 

classes. One interesting fact about the high school teacher of this study was that he would 

let his AP statistics students take home an actual statistics book and work with it, but he 

would not give out his geometry books to his geometry students and instead would give 
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them handouts or worksheets. It would be more beneficial if students had the actual book 

to read and study for the class. 

One of the college freshmen students said during the interview that she wshed she had 

taken that AP English because it would have beneficial during college English. The other 

college student said that the autonomy teacher suggested and helped enroll into all AP 

and dual credit classes. So the last semester, Lily was enrolled in 14 credit hours of all 

AP and dual credit classes through SPC.                                                                                                        

The earlier high school students expose themselves to rigorous curriculum and to 

classes that are similar to college classes, the earlier high school students will develop 

better study and survival skills in college. It could be hard to take them in high school but 

it would be so economically better because it is more expensive to pay for a class in 

college than in high school for an AP or dual credit class.  

 

Seamless transition to college 

Collaboration between high schools and postsecondary institutions 

Collaboration between high schools and colleges is very important for a seamless 

transition from one institution to another. When there is a gap and mismatch between the 

two, students suffer because of it tremendously. Not only will this gap affect the students 

but also post-secondary institutions’ academic performance and persistence there. When 
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students integrate well academically and socially to the college, the likelihood of their 

persistence (Asera, 1998; O’Brien & Shedd, 2001; Tucker, 1999). 

The participants of this study reported that colleges come to them to promote their 

schools and let students pick their schools. But what happens once these high school 

students come to their colleges and not ready to take the rigor? Freshmen should be ready 

to take the rigorous college freshman classes, also called best practices entry-level 

courses, successfully complete them and move to the next level of their coursework 

(Conley et al., 2006a, 2006b; Conley et al., 2006).  

College is the first place where we anticipate that young adults will act as adults, 

not children anymore. So everything what these young adults were used to while they 

were in high school is either completely different or not taken on board at all. The 

relationship between student and a professor is very different from student-teacher. We 

expect students to be more engaged in college life, be independent from their families, 

stay motivated to learn, and continue their intellectual development. When students join 

colleges – this is the time that many people feel the most stressed in their entire lives and 

this is when they need to be very concentrated and show their best abilities to be 

independent, responsible, and concentrated on their learning i.e. intellectual development. 

It is all doable, but at the same time any human being might break if the transition is too 

rough. That is why the closer high schools collaborate with colleges the easier transition 

process will go for students.  

Collaboration with all school stakeholders 
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Transition from high school to college goes well when all stakeholders including 

parents, students, teachers, counselors, administrators come on board and work for the 

common goal: prepare students for academic success in P-16. Yes, it all starts in pre-

kindergarten and ends when students receive their undergraduate diplomas.  

College professors expect their students to come with a load of skills such as 

analyze the phenomena, engage in the debates and exchange of ideas, support arguments 

with facts and evidence, and think deeply about the topics presented by professors 

(Conley, 2007). All these skills cannot be acquired by freshmen in one or two weeks after 

they join college and should be introduced by high school teachers at the latest. Teachers 

should collaborate with college professors in order to be constantly up-to-date of college 

requirements and expectations. It will be such a smooth transition for students if their 

high school teachers and college professors can teach to somewhat similar level. 

Teachers will be able to prepare their students psychologically for college too. Students 

should be aware ahead of time that college classes can be big; professors can be busy and 

can meet only during their office hours once a week, college readings and papers can be 

much longer than in high school, and that it is your responsibility as a college student to 

approach a professor with questions and find a tutor if you do not understand the subject. 

College advisors and high school counselors are best mentors for college 

freshmen. Their collaboration is important because they serve as a strong liaison between 

the two institutions. Their roles is extremely important during students’ senior year in 

college, because this is when students apply to college and during college freshmen year, 
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because students need to be well-introduced to a new system and culture. Counselors and 

advisors need to stay updated on the changes that occur in both systems and develop their 

own ways of how be able to present these updates to their campuses and assist students 

more effectively.  

School principals and college administrators should provide necessary support to 

their instructors in a form of professional development. It is necessary for a teacher to 

extend their college readiness experiences beyond their own and be professionally 

equipped with the updated knowledge of college expectations. Teachers can be provided 

with the workshops and seminars on the latest research in their academic field, debates 

and critiques of possible student assignments and how improve students’ critical thinking 

and analytical writing to meet college expectations.  

It is also very crucial to have parents engaged in student academic life and support 

them in all possible ways. That is why principals, counselors, and teachers should educate 

parents about college application process and the benefits of AP and dual credit classes. It 

is especially necessary for those parents who did not attend college. When students see 

support from their families and schools, they will be more inclined to actively participate 

in high school classes, lean towards rigorous curriculum, apply to colleges, and prepare 

themselves psychologically positive for college success and possible difficulties.    

Implications and the way forward 

 Transition from one institution to another always includes some bumps on the 

road and human should foresee them and prepare as well as possible not to fall. High 
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school principals should be well-informed of new policies and changes that post-

secondary institutions implement in their systems and create an effective team on their 

campuses who will be leading the college readiness process to ensure that their high 

school student are timely and well-prepared for college rigor.  

A need for a campus-wide college-readiness class  

 There are many things that students need to know and do to be successful in 

transitioning and succeed in college. Every school stakeholder can do their work well in 

preparing students for college, however, there is an ongoing cycle of updates and their 

implementation. High schools are already busy staying on top of their daily updates and 

routine in addition to college readiness events. That is why a specific class or a college 

preparatory program in campus can be very beneficial for the whole school. Classes such 

as AVID or programs such as GEAR UP should be offered to all high school students and 

be part of a school core curriculum. With such a particular class or program it is easier 

and more organized to access what is done at the school towards college readiness and 

how measure what school does to help students be college ready.  

It takes time and efforts for high school counselors to stay updated on ongoing 

updates at colleges and universities but very necessary for student benefit. Colleges 

constantly try to improve their admissions system and processes to make their schools 

more appealing and easy to apply to for incoming students. Some colleges and 

universities have common application process while others have their own system and 

requirements for admission. Financial aid and scholarship requirements are also very 
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different at each college and university. That is why it is crucial to always stay in touch 

and updated on any news from postsecondary institutions.  

High school teachers are concerned to help their students master their content area 

and sometimes do not pay much attention on teaching them study skills and techniques. 

But these skills are crucial for surviving in college and need to be developed overtime 

and become high school students’ habitual ability. That is why a constant practice of such 

non-academic skills like note-taking, time-management, study and communication skills, 

and many others is very important for successful performance and acclimation at a new 

academic environment.  

Each high school and university is different and once students join a 

postsecondary institution, they can either acclimate fast and flow with the rest of 

successful student or can drown in an overflow of new information and events. That is 

why freshmen college success class is also a very helpful tool for college success. It will 

be also make this class according to students’ majors. This way the topics discussed at 

class can be made more related to their major and students, especially freshmen, can 

become one joined team that helps create study groups and lead to higher retention rates.  

Increase productive collaboration between secondary and postsecondary institutions 

All high K-16 stakeholders staying updated on each other’s news is very 

beneficial to students. That is why collaboration between the two is crucial. High school 

students should access to challenging academic content that prepares them well for 

college rigor and be exposed to higher intellectual and cognitive structure (Wiggins & 
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Mcteague, 1998). That is why high school teachers should be aware of college level 

classes and teach to this rigor. When students are underprepared academically they 

typically fail 1-2 classes during their first year in college. The research showed a strong 

correlation between failure of the course and failure to stay enrolled in college (Choy, 

2001, Coy, Horn, Nunez, & Chen, 2000). Thus, it is in the interest of college and high 

school educators to collaborate and stay updated on each other’s professional lives. The 

curriculum that is taught at a high school level should include activities that enable 

students, for four years, develop strong thinking and reasoning skills and develop 

cognitive habits that will help them be successful in college.  

Teachers should structure their classes and projects for students so that students 

feel more responsibility and control over their own learning from day one they join their 

high school. Principals, counselors, and teachers should all be on board for creating such 

an academic program. Students should be exposed to opportunities to work 

independently, in pairs, and groups outside the classroom on big, complex, and creative 

projects. They should be able to create, critique, modify, and improve their work on their 

own or with classmates rather than a teacher constantly providing them with feedback 

and guidance. 

High school counselors should actively work with college counselors and have 

professional development seminars together in order to understand each other campuses’ 

lives better. Counselors should know what is covered during the college orientations so 

that they can prepare students for what should be done prior to coming to college campus. 
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The other role of college counselor is to serve as an educator for parents. Those students 

whose parents are engaged in their children academic lives always stay in touch with a 

high school counselor. However, those parents who do not pay much attention to their 

children’s academic or personal life, usually do not stay in touch with school officials and 

this is discouraging for students. That is why educating and encouraging parents and their 

children is crucial for counselors.  

Conclusion and recommendations 

The purpose of this study was to examine the lived experiences of all college 

readiness process stakeholders and to explore their perceptions and ways of how students 

need to be prepared to develop their non-academic skills and knowledge for college 

academic rigor and success. The study investigated high school and college students’ 

counselors’, instructors’ and administrators’ views and perspectives of college readiness 

non-academic skills, what role they played in student academic life, and how they 

affected the college preparedness process. In the course of the study, school leaders 

described the benefits of college readiness classes and programs such as AVID, LEARN, 

Mentor Tech, and Freshmen seminar and how students were more socially prepared for 

college transition as opposed to those students who were not part of these programs. 

Regardless how well students are prepared academically, they will still need to acquire 

social skills and techniques to better acclimate in a new more demanding and rigorous 

environment called college. And if they are underprepared to do so, they might have 

difficulties studying successfully in college.  
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The findings highlight several areas that need to be addressed by school principals 

and college administrators in order to provide success to their campuses. First, college 

and university administration should ensure that college professors who teach college 

freshmen have better understanding of what their students going through during their first 

year in college. Screening their academic knowledge is not the only way to assist their 

students. Helping them gain college survival skills and connect them to local population 

should also be a priority both for college professors, counselors, and administration. 

Thus, professional development for college professors on how to provide those skills to 

college freshmen in class can be one of the steps postsecondary institutions can do. 

However, it is crucial for college advisors to be in constant contact with high school 

campuses and collaborate with each other in terms of exchange of updates and 

professional development.  

Moving forward, however, it will be essential to admit several limitations of this 

study and suggest further research studies and investigations into how improve college 

readiness in high schools and postsecondary institutions. I would recommend conducting 

three kind of studies: First, include parents into conversations on how their children 

prepared for college and how both entities, high school and college, helped them in this 

process. Second, conduct a long term study and follow students with low SES and a 

group of students with high SES during their middle and high school as well as four years 

in college and observe how they prioritize their lives in terms of academia. And the third 

study will be concentrated on two different types of professors: those who are highly 

engaged in working with local high school teachers and students and the ones who are 
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not engaged in these types of activities at all, and compare their teaching approaches and 

styles during their undergraduate freshmen classes and identify if there are any 

differences in their instruction and communication with college freshmen. 
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APPENDICES 

Appendix A 

Table of Documents: College 

Name of the Document Number 

Freshman Seminar brochure College doc. 1 

Freshman Seminar planner College doc. 2 

Freshman Seminar syllabus College doc. 3 

AVID postsecondary Cornell Note-taking system College doc. 4 

A list of Freshman seminar classes and its enrollment  College doc. 5 

Fernando’s high school transcript College doc. 6 

Freshman seminar PowerPoint Chapter 1 College doc. 7 

Freshman seminar PowerPoint Chapter 2 College doc. 8 

Freshman seminar PowerPoint Chapter 3 College doc. 9 

Freshman seminar PowerPoint Chapter 4 College doc. 10 

Freshman seminar PowerPoint Chapter 5 College doc. 11 

Freshman seminar PowerPoint Chapter 6 College doc. 12 

Freshman seminar PowerPoint Chapter 7 College doc. 13 

Freshman seminar PowerPoint Chapter 8 College doc. 14 

Freshman seminar PowerPoint Chapter 9 College doc. 15 

Freshman seminar PowerPoint Chapter 10 College doc. 16 

Freshman seminar PowerPoint Chapter 11 College doc. 17 

Freshman seminar PowerPoint Chapter 12 College doc. 18 
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Appendix B 

Table of Documents: High School 

Name of the Document Number 

College and career night handout: PPT HS doc. 1 

List of all schools participated at College and career night at FLU HS doc. 2 

Molly’s class schedule HS doc. 3 

Michael’s class schedule HS doc. 4 

Santosh’s class schedule HS doc. 5 

Molly’s packet of all classes’ syllabi  HS doc. 6 

Michael’s packet of all classes’ syllabi HS doc. 7 

Santosh’s packet of all classes’ syllabi HS doc. 8 

AP statistics syllabus HS doc. 9 

AP statistics class handout  HS doc. 10 

AP statistics class homework HS doc. 11 

RHS AEIS annual report  HS doc. 12 

Employment assistance with South Plains community college HS doc. 13 

RHS Math TAKS scores HS doc. 14 

An email from RISD College and Career Readiness coordinator HS doc. 15 

Handout: Parent access for RISD grade-book  HS doc. 16 

Handout: RISD AVID night HS doc. 17 

Handout: RISD Research, assessment, and accountability HS doc. 18 

RHS Student-Teacher-Parent Compact HS doc. 19 

RHS Work-in-Texas handout HS doc. 20 

LEARN.inc and TRIO Talent Search handout HS doc. 21 
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Appendix C 

 
Audit Trail Chart 

 
Reference 
Number 

Refers to the directory number assigned to each citation. Int. = 
Interview,       Page =page number, Line=Line number    

 
Participant 

 

 
Refers to the name of the participant being cited. 

 Refers to the name of the document being referenced. The chart 
below has the examples used in this document. 

  
Name 

 

 
Reference Document 

 College admin. 
College professor 
College counselor 
College student, Sylvia 
College student, Margaret 
College student, Fernando 
*** 
HS principal 
HS teacher 
HS counselor 
HS student, Molly 
HS student, Michael 
HS student, Santosh 
*** 
Int. 
Observ.  
Page 
Line 
Doc. 

College administrator 
College professor 
College counselor 
College student, Sylvia 
College student, Margaret 
College student, Fernando 
 
High school principal 
High school teacher 
High school counselor 
HS student, Molly 
HS student, Michael 
HS student, Santosh 
 
Interview number 
Observation number 
Page number 
Line number 
Document number 

 
Example: … “Just an academic level, honors level that we have, gives a student who does 
not see himself a college ready an opportunity to try out a little bit rigorous course, taste 
the waters so to speak, and often times what we see, once the student does this, he say, 
“Well, I can do this” and this allows us to push them to Pre-AP and eventually to AP 
courses.” [HS Principal, Int. 1, page 4, line 32]  
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Each citation has the reference as shown in the Audit Trail Chart. The reference example 
is stated as follows: 

 
Reference Number: (HS Principal, Int. 1, page 4, line 32) 
Participant: High school principal 
Document name: high school principal, interview 1    
 

When reading the reference from left to right, in column one, entitled Reference 
Number, the reader will learn that this was high school principal, first interview, page 4, 
line 32. The Column Two shows the title of the participant whose words were cited. 
Column Three shows the number, i.e. during what interview the citation was made. Thus, 
when looking at the transcript, the reader can find that the citation was taken from the 
first interview with the high school principal and can be found on page 4, line 32: 

 
“Just an academic level, honors level that we have, gives a student who does not 
see himself a college ready an opportunity to try out a little bit rigorous course, 
taste the waters so to speak, and often times what we see, once the student does 
this, he say, “Well, I can do this” and this allows us to push them to Pre-AP and 
eventually to AP courses.” 
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Appendix D 

Interview protocol: high school principal 

Basic information (background)  

1. How long have you been in education? At what positions and for how many 

years? 

2. Teacher of what area?  

3. Principal of what grade levels and how long? 

4. Were you a first general college student in your family? 

5. Where did you receive your higher education and in what areas/major? 

6. How long have you been working at this school? 

School background 

7. Please tell me about the student population of this school (ethnicity, free/reduced 

lunch, special education students; regular and magnet programs) 

8. What programs are offered at your school? 

9. What college readiness activities do you/district offer for your students: on and 

off campus? 

10. How many seniors graduate from your school every year; how many apply to 

college, how many are accepted, and to what schools? 

11. Do you have occasions when parents would contact you about college 

information, or seeking advice? What questions would they usually ask? 

12. How do counselors help students get ready for college? 



Texas Tech University, Alime N. Sadikova, May 2013 
 

151 
 

13. How do teachers help students get ready for college? 

14. How many AP/IB/Dual credit classes are offered at this school? 

15. What colleges and universities does your school collaborate/work with and how? 

16. What classes that are offered at your school, in your opinion, prepare students for 

college best? 

17. Which ones provide additional skills for career? 

18. When you were applying for college, who and how influenced your college 

choice and go through the college application process? 

19. What does your busiest and less busy days would look like? 

20. What is student/teacher ratio in your school? 

21. Principal: You received a College readiness award last week. Please tell me about 

it. 

22. Do teachers at your school collaborate with college faculty at any capacity? If so, 

how? 

1. What are your impressions from last week college fair? 

2. Does your school require all students to take PSAT? 

3. Does your school have computers/free access to apply for colleges? Where? 

4. Does your school provide class time for students to research colleges and fill 

out applications? How/when or why not? 

5. Does your school provide opportunities (what are they) for college 

representatives to visit your campus and make presentations to your students? 



Texas Tech University, Alime N. Sadikova, May 2013 
 

152 
 

6. Does your school require students to visit colleges and meet with college 

representatives? 

7. Does your school have a designated staff to help students with their college 

applications? Who are these people? 

8. Where does college readiness currently fall within your priorities considering 

all competing priorities? 

9. Does your school provide any training for parents on college and financial 

aid? 
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Appendix E 

Interview protocol: Counselor 

Basic information (background)  

1. How long have you been in education? At what positions and for how many 

years? 

- Teacher of what area?  

- Principal of what grade levels and how long? 

2. Were you a first general college student in your family? 

3. Where did you receive your higher education and in what areas/major? 

4. How long have you been working at this school? 

School background 

5. Please tell me about the student population of this school (ethnicity, free/reduced 

lunch, special education students; regular and magnet programs) 

6. What programs are offered at your school? 

7. What college readiness activities do you/district offer for your students: on and 

off campus? 

8. How many seniors graduate from your school every year; how many apply to 

college, how many are accepted, and to what schools? 

9. Do you have occasions when parents would contact you about college 

information, or seeking advice? What questions would they usually ask? 

10. How do counselors help students get ready for college? 
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11. How do teachers help students get ready for college? 

12. How many AP/IB/Dual credit classes are offered at this school? 

13. What colleges and universities does your school collaborate/work with and how? 

14. What classes that are offered at your school, in your opinion, prepare students for 

college best? 

- Which ones provide additional skills for career? 

15. When you were applying for college, who and how influenced your college 

choice and go through the college application process? 

16. What does your busiest and less busy days would look like? 

17. What is student/teacher ratio in your school? 
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Appendix F 

Interview protocol: high school teacher 

1. How long have you been in education, at what positions, and for how long at 

each? You are a professor in what area? 

2. Were you the first generation college student in your family? 

3. When you were applying to college, who influenced and helped you? 

4. Where did you receive your higher education and in what areas? 

5. Please tell me about your family. 

6. How long and what classes have you been teaching at this school and what 

classes? 

7. What schools do your students apply to and why? 

8. What college readiness activities are your students exposed to?  

9. Do parents contact you and at what occasions? Do they ask about college? 

10. As a teacher, how do you see yourself helping student prepare for college? 

11. What colleges does RHS collaborate with? 

12. What classes do you think prepare students for college best 

13. What is your busiest and less busy day would look like as a professor? 

14. How many students do you have in your classes this semester? 

15. Please tell me about the students and class I am observing with you. 

16. Do your students talk about college in your class and what would be those 

conversations about? Concerns or questions? 
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Appendix G 

Interview protocol: High school student  

1. In what grade and year did you come to this high school? 

2. Are you in any special program: IB, LEAP Magnet? 

3. How many students are in your senior class? 

4. Do you live in LISD area/zone or are you a transfer student? 

5. What classes are you taking this semester? 

6. What about next semester? 

7. Have you taken any AP, dual credit, or IB classes? 

8. Please tell me a little bit about your family. 

9. Do your parents have college degree, high school diploma, and where do they 

work now? 

10. How does your family influence your college application process if at all? 

11. How do your classmates and friends influence your college application process if 

at all? 

12. How do your teachers influence your college application process if at all? 

13. Does your school partner/collaborate with any colleges that you know of? 

14. Does your school or district do any college fair or college week for you? 

15. How do your counselors help you with your high school experience? 

16. How do they help you with your college application and getting ready for 

college? 
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17. Have you already started thinking about college? What are your experiences so 

far? 

18. Have you taken ACT/SAT? 

19. Have you already applied to any colleges? 

20. Have you started talking to your parents about concrete college plans? 

21. What colleges and up to how many will you apply? 

22. What do you want to do (major, job) after you graduate from college? 

23. What do you know about college application process and who is helping you? 

24. Did you apply for any scholarships? 

25. Are you in sports? 

26. When you hear a word “college” what comes to your mind? 

27. What are some best memories of your high school experience? 

28. Least favorite high school memories? 

29. How many credit hours do you have left to graduate? 

30. Who helped you plan your high school classes? 

31. What are your priority colleges? 

32. What are the easiest and hardest classes this semester and why? 

 

1. Please tell me about each teacher and each class you take now. 

2. Do you talk to your teacher before/after class? About what? 

3. Do you take notes in classes and how do you use them? 
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4. Did your high school teachers show you how to take notes? Do they require you 

to takes notes during class? 

5. Do your teachers give you syllabi in each of your classes? Are they helpful and 

how? 

6. How do you usually prepare for a test? 

7. Please tell me about the homework that you need to do for each of your classes? 

8. What resources do you use on your high school campus? 

9. Is your senior year any different than your three years in high school? 

10. Please tell me what you know about college life so far? 

11. Do you work now and have you worked before? 

12. Will you work while in college? 

13. Please describe your typical week day. 

14. Weekend? 

15. Are you part of any organization and do you want to continue it while in college? 

16. What would you have done differently if you could about your high school life? 

17. Where do you usually eat? Do you cook? 

18. Where do you usually study? 

19. What skills do you think you need to do well in college? 

20. Who are your friends in high school? 

21. What do you do during your free time? 
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Appendix H 

Interview protocol: College Administrator 

1. How long have you been in education, at what positions, and for how long at 

each? 

- Professor in what area? 

2. Were you the first generation college student in your family? 

3. When you were applying to college, who influenced and helped you? 

4. Where did you receive your higher education and in what areas? 

5. Please tell me about your family. 

6. What motivated you to start Freshman Seminar (FS) class? 

7. What is the mission of FS? 

8. When did you join FS and what was the success so far? 

9. Who teaches FS and how do you select them? 

10. How do you prepare FS instructors? 

11. Do all of them use the same curriculum? 

12. Is it mandatory for students to take FS? 

13. How long is the course? 

14. How many credit hours do students receive and how much is the course? 

15. How do you promote FS? 

16. How do you track the success of FS students? 

17. Do you have special counselors who work with you? 

18. What kinds of students usually take FS? 
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19. How many students are in one section? 

20. How many people work for your office? 

21. Does FS collaborate with other offices on campus? 

22. What are some ideas that you would want FS implement in the future? 

23. Do professors of FS contact you? 

24. Do you offer FS in the fall and spring? 

1. Do you use the same book for all Freshman Seminar (FS) sections? 

2. Do you and/or FS professors work with local high schools? 

3. Do you talk about financial aid at FS classes? 

4. When was FS curriculum written and how often do you edit it? 

5. How do students learn/hear about FS class? 

6. How is corridor FS class different from 8-week one? 

7. How does FS system work through an academic year? 

8. Have you ever had students who dropped FS class? Do you know why? 
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Appendix I 

Interview protocol: College advisor 

1. How long have you been in education? 

2. Were you the first generation college graduate? 

3. Tell about your student population: ethnicity, etc. 

4. How do you recruit? 

5. What college readiness activities you offer as this college? 

6. What do you talk with your students about when they come see you? 

7. In your opinion, do high schools prepare students for college? 

8. If you could start a college readiness seminar, what topics would you cover? 

9. What orientation priorities are? 

10. How many freshmen our college gets every year? 

11. What programs are you in charge of? 

12. How many students do you see per week? 

13. How many graduate every year? 

14. Do parents contact you? 

15. What is the main work that counselors do to help students better acclimate to 

college? 

16. What other activities besides orientation you do with freshmen? 

17. Do you collaborate with high schools? 

18. What additional skills students need to do well in college? 
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19. Who influenced your college choice? 

20. Did you study at Upward Bound? 

21. What does your busiest and less busy days would look like? 

22. How does TTU advise students about FAFSA and financial aid and how? 

23. What placement exams do TTU students take to get to our college? 

24. So do students need to take ACCUPLACER exam, don’t they? 

25. Why do you think a lot of students are placed in remedial classes? 

26. Does TTU provide any help to students who struggle with classes? 

27. How do students meet deadlines: both academic and non-academic? 

28. How do you see students develop their social skills: work with professors and   

classmates? 

29. Do they email politely? 

30. Does your college have a class that helps students identify the steps for their 

career goals? 

31. Do you have process when building their degree plans? 

32. How do you work with professors?  

33. How programs do you have here on campus that help your students better 

acclimate here on campus? 

34. Do you see the difference between the student who is part of mentor tech and the 

one who are not in this program? 

35. Do you give them tips on how to adjust to college life? 

36. When was the last time you went to hs campus. 
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37. What students are usually not organized?  

38. What skills they lack? 

39. When was the last time you talked to hs counselor? 

40. When the seniors need to apply and prepare for college? 

41. How early parents need to start thinking about college? 

42. What info do you have on your incoming freshmen? 

43. How do you introduce yourselves to freshmen? 

44. How do you keep up with your students’ progress? 

45. Why freshmen sometimes never contact you? 

46. So the student gets an f, but you have so many students? 

47. How do you reach your students? 

48. Tell me about blocks of students. 

49. Do you think it is good that they study together? 
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Appendix J 

Interview protocol: College Professor  

1. How long have you been in education, at what positions, and for how long at each? 

Professor in what area? 

2. Were you the first generation college student in your family? 

3. When you were applying to college, who influenced and helped you? 

4. Where did you receive your higher education and in what areas? 

5. Please tell me about your family. 

6. How long and what classes have you been teaching at this university? 

7. What college readiness activities are your students exposed to? In and outside 

classroom. 

8. Are your students mostly from Lubbock area? 

9. Do parents contact you and at what occasions? 

10. As a professor, do you see yourself helping student get acclimated to college? 

11. What high schools, to your knowledge, does FLU collaborate with? 

12. What classes do you think prepare students for college best? 

13. What is your busiest and less busy day would look like as a professor? 

14. As a professor, what are FLU expectations from you? 

15. How many students do you have in your classes this semester? 

16. What motivated you to join Freshman Seminar? Did someone recommend it to 

you? 
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17. Did you go over any training to teach FS? 

18. How do you choose what to teach at FS? 

19. What would you do differently if you could about FS structure, content, length? 

20. Do you collaborate with other FS professors? 

21. How often do you communicate with FS coordinator? 

22. Please tell me about the students and class I am observing with you. 

23. How long is FS (weeks)? 

1. When you look at your students, what social skills do you think they lack? 

2. Do your freshmen students email you and at what occasions? Are their emails 

written in an appropriate manner? 

3. Do you expect your students take notes in your class? Do you teach them how to 

do it? 

4. When you present your syllabus to your students, what questions do they usually 

ask you? 

5. How do you ask and help your students prepare for your test/ exam? 

6. Do you point out key concepts when you teach your class? 

7. Did your students know each other prior to your class? 

8. Do you think, if students studied in cohorts, would it help retention? 

9. Do you require or ask your students to organize and get into study groups? 

10. What do you do if your students do not submit homework on time? 

11. What do you do with a student if he/she is failing your class? 
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12. Do your students tell their personal stories to you? How do you react and what 

would those stories are typically about? 

13. Do you know if your students are part of any organization on or off campus? 

14. Do you teach your students to advocate for themselves so that they receive access 

to available academic services and resources? 

15. Do you give any homework that help students identify personal interests? 

16. Do you teach your students how to study for your class? If so, how? 

17. How do you ensure that your students cope with due dates, multiple assignments, 

and responsibilities? 

18. In your opinion, what are some common challenges and mistakes students face 

during their first year in college? 

19. How would you describe a good and not so good college student of yours? 
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Appendix K 

Interview protocol: College student 

 

1. What high school have you graduated from? 

2. How many students were in your high school? 

3. How many students in your graduation class? 

4. In what city is your high school at? 

5. What classes did you take while in high school: AP, IB, dual credit, etc? 

6. Please tell me about your family? 

7. Do your parents have college degree and where do they work now? 

8. What influence did your parents have on your college application process? 

9. What influence did your classmates and friends have on your college choice? 

10. What role did your teachers play in your and your classmates applying to college? 

11. Did your school have any partnership with colleges? 

12. Did your school do any college fair or college week for your school? 

13. How did your high school counselors help you with your high school experience? 

14. How did they help with college applications? 

15. How did you decide to come to FLU? 

16. When did you start applying to colleges and thinking about applications? 

17. How many colleges did you apply to? 

18. Please tell me about your college application process. 

19. What about the application process to FLU? 
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20. Did you apply for the financial aid and scholarships? What was the process and 

who helped you? 

21. What classes are you taking at FLU now? 

22. Where do you live? Dorm off campus? 

23. Do you work?  

24. What is your major? 

25. What are some easiest and hardest classes now? 

26. How do you pay for college?  

1. Please tell me about your classes this semester. 

2. Please tell me about each professor: personality and teaching. 

3. How often do you talk and email to your professor? What are some topics? 

4. Do you take notes in class? How do you use them? 

5. Did your high school teacher or professor show you how to take notes? 

6. How do you usually use your syllabus? Did you have them in high school? Are 

they useful? 

7. How do you usually prepare for a test? 

8. What homework do you usually get this semester? 

9. What resources have you used on campus? 

10. Tell me about your first week of classes: what was unusual, different from high 

school? 

11. What have you learned about college life that makes your life easier in college 

now? Classes, dorm, off-campus life, friends, resources, etc? 
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12. Did you work while in high school? Where? 

13. Typical week day? 

14. Weekend? 

15. Are you part of any organization or group? 

16. What would you have done differently about starting college? 

17. Where do you usually eat? 

18. Where do you live, roommates? How do your roommates influence your 

studying? 

19. What skills you wished you have learned when you were in high school? 

20. Did you know anyone in your classes? 

21. Did you become friends with anyone you did not know before you came to this 

university? How did you become friends with them? 

22. Have you studied in study groups and how do you like it? 

23. Have you missed any homework this semester? 

24. How do you organize yourself to remember the due dates? 

25. Who do you think influenced you most in terms of becoming an organized 

person? 

26. Do you have any professors from your classes, who you think you would be 

comfortable talking to? Why is that? 

27. What do you plan to do after you finish your undergraduate degree? 

28. How do you help yourself to remember vocabulary, terms, and facts? Did 

someone teach it to you? 
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29. What do you do when you have several assignments due at the same week? 

30. In your opinion, what are some common challenges students have during their 

first semester in college? 

31. What are some common mistakes students make during their first semester in 

college? 

32. How would you describe a good and a bad college student? 

 

 

 

 


