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ABSTRACT 
 

 Parent involvement with college students has risen from obscurity to an expected 

norm on the college campus.  Over the years, parents have participated in varying levels 

in college students’ experiences, receiving varying degrees of responsiveness depending 

on the campus culture and the time in history.  Numerous factors influence parental 

decisions related to their involvement with college students.  This qualitative study 

investigated various variables that occur at college orientation in which parent attendance 

is involved.  The focus was to study parental engagement at new student orientation and 

its influence in retention of first year college students.  The goal was to enhance the 

current literature regarding parent involvement with college students as well as provide 

substantive evidence for higher education practitioners to develop or improve existing 

approaches to parent attendance at orientation.  This research sought to investigate 

parental engagement factors at new student orientation and their impact on student 

transition in the first semester of college. 
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CHAPTER I 

INTRODUCTION 

Parent partnerships with colleges and universities have increased in frequency or 

changed in nature or both over the past several decades and these partnerships have 

resulted in parents becoming more vested and engaged players as members of the 

university community.  The increase in the amount of involvement parents have in their 

college students’ lives has also recently been observed on college campuses (Savage, 

2007). Parents are influencing their students’ college choice, help them with applications, 

provide financial support, and engage in continuous communication with their students 

once they begin school (Coburn, 2003, 2006; Colavecchio-Van Sickler, 2006; Lum, 

2006; Merriman, 2007; Scott & Daniel, 2001, 2007). A positive relationship with parents 

has been suggested as beneficial for students going through the difficult transition from 

high school to college (Baxter Magolda, 1999; Conneely, Good, & Perryman, 1999; 

Daniel et al., 2001; Savage, 2007).    A 2006 national survey of student affairs 

professionals suggested that communications and interactions with parents and family 

members has increased 93% since 2001 (Merriman, 2007).  This increase is important as 

it indicates that parents have made the choice to participate at greater levels and appear to 

be supported in interacting with university officials. 

A review of literature indicates that parental involvement assists in the positive 

development of college students (National Survey of Student Engagement, 2007).  The 

2007 NSSE indicates that a majority of students feel they communicate with their parents 

“very often” throughout the year.  Communication and other forms of outreach and 

assistance by parents and family members to students create by-products that are 
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beneficial.  For example, with students who were born after 1982 and share the 

generational label of “Millennials,” seven traits emerge as being common among this 

generational group (Howe & Strauss, 2007).  In addition to feeling special, team oriented, 

conventional, and pressured, Millennials, say they are “sheltered.”  This is significant 

because their “sheltering” was fostered and developed by the parents of Millennials.  This 

sheltered environment lends itself to students feeling a sense of comfort, care, and 

security.   Research indicates that parents who desire to be involved in the collegiate 

experience do so because they want to help their children be successful (Education 

Advisory Board, 2010);  in some instances, this positive motivation  results in children 

being overprotected and sheltered.  When considering the sheltered household 

environment of incoming college students, Croomes & DeBard (2004, p. 36) state “being 

sheltered has superimposed direction that could result in college students being 

directionless when they are liberated by the college environment.”  With many college 

students entering university life at the ages of 18 or 19, their identity, worldview, and 

sense of independence are still developing.  This could help explain why parents are 

incentivized to guide and direct the decision making of their student(s) as they enter 

college.  It is  the work of student affairs professionals and other university community 

members to provide parents and family members with the knowledge of how to create 

balance in parental support (Taub, 2008) and assist in the “directing” of college students.   

  As students explore college and their own identities, the influence of parents and 

family members can help to support a stronger sense of confidence that encourages 

positive risk taking (Carney-Hall, 2008; Wartman & Savage, 2008).  Parental influences 

also help provide students with a more meaningful social understanding in which they 
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perceive and appreciate education (Herndon and Hirt, 2004).  The collegiate environment 

is one that allows for this partnership to flourish between student, parent, and the college 

for the overall success of the student (Carney-Hall, 2008).  Parental involvement in 

college, while limited in some aspects, is similar to what many parents and family 

members have become accustomed to in the pre-college years. 

In the United States, parents often are involved in the elementary and secondary 

education experiences of their children.  While there are many state and federal laws that 

protect K-12 student records, generally parents and guardians have access to records and 

school officials.  Parents and family members become accustomed over time to meetings 

with school officials in which student behavior, health issues, and others areas of concern 

are shared freely between school officials and the family (Oakes & Lipton, 1990).   

When students enroll in college, communication between parents and the 

educational institution changes dramatically.  In many cases, students become legal 

adults, gain greater independence and confidence in their abilities and, in some cases, 

desire to do more things on their own.  The college campus also adds to this changing 

relationship not only between parents and students, but between parents and the 

educational institution.  Federal legislation aimed at protecting student privacy guides all 

public institutions of higher education, including private schools who accept any level of 

federal funding for student aid (U.S. Department of Education, 2011).  The Family 

Educational Rights and Privacy Act (FERPA) of 1974 ensured the penalties to be steep 

for reported violations in which the institution is found to be responsible.  The restricted 

access to student records in FERPA imposed new burdens on institutions concerning 

parental access.  Since 1974, institutions have modified their practices so than limited 
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parental access is normative.  FERPA erects a perceptional barrier with parents that limits 

communication and stunts relationship growth between parent and institution.  Changes 

to this legislation have occurred for the sake of student safety, but the overarching 

premise remains – institutions may not release student records unless the student agrees 

to such release.    

Restrictions on communication between institution and parent can be difficult for 

some parents to understand.  For some, these restrictions coincide with a parent’s 

acknowledgement that their son or daughter has become a self-sufficient college student; 

a phase in which they see the student as being responsible for his her choices (Sonkin, 

2010).  These messages must be deciphered for intent and tone on the part of the 

institution.  In many respects, colleges and universities desire parents to be involved in a 

manner that ensures student autonomy while also providing the student with familiar and 

supportive stakeholders.  These stakeholders hold in common a shared desire to support 

students in a manner that promotes student success and collegiate persistence (Perna & 

Titus, 2005). 

Some parents and family members will engage with members of the university 

community, while others will not.  These interactions will often be through phone or 

email conversations to campus departments, participation in university sponsored events, 

being involved in parent associations, or even volunteering on behalf of the university.  

With colleges inviting parental participation for the benefit and shared goal of student 

success, it also indicates that institutions see opportunities to interact with parents as 

important enough to maintain and nurture.  Parents have concerns for their sons and 

daughters.  These concerns, as identified by a survey from College Parents of America in 
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2006 include academic success, finances, and health and safety as top areas of interest.  

Orientation programs that involve parents include these topics and opportunities for a 

dialogue between the institution and parent attendees. 

Statement of the Problem 

Students attend college orientation to become familiar with the campus 

environment, develop a sense of belonging, and register for courses (Pascarella, 

Terenzini, & Wolfe, 1986).  Institutions offer orientations in order to provide 

foundational knowledge that will support student success.  Studies also show an 

increasing number of parents are involved in the daily lives of their college students 

(Junco & Mastrodicasa, 2007).  Parents and family members desire to see the student’s 

success in the college years, beginning with their continued involvement from the high 

school years.  College attendance is not declining (U.S. Department of Education, 2011) 

and parental engagement on the college campus continues to rise (Wartman & Savage, 

2008).  Given these two conditions, it is imperative to study parental involvement in 

college orientation, in order to understand their contribution to student success.   

 Students’ successful transition from previous experiences into the collegiate 

environment is important and today’s college and universities are considerate of this 

notion.  Because of this, many institutions implement some form of parent orientation or 

programming (Coburn & Woodward, 2001) that runs concurrently during the student 

orientation.  Research has been conducted on how to develop quality orientation 

programs for parents, the nature of parent involvement today, and how to effectively 

partner with parents. Colleges and universities include parents because they know parents 
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want to be involved and are responding positively to such invitations.  Research has been 

limited regarding the relationship between a parent’s attendance at orientation and how 

that attendance helps foster synergy between the parent and the institution.  Overall, the 

costs to include or host programmatic components for parents at orientation are relatively 

minimal (Education Advisory Board, 2010).  

While some forms of parental involvement can  be problematic and intrusive, 

research has demonstrated that academic progress, decisions about alcohol use, and 

career development are positively impacted by parental involvement (Carney-Hall, 

2008).  College orientation provides the initial opportunities for parents and students to 

share in the collegiate experience. While institutions and campuses vary in size and 

student enrollment, many campuses offer some form of orientation program designed to 

provide students an opportunity to become more familiar with campus, gain insight to 

student services, build relationships with others on campus, and register for courses.  In 

addition to these program components, some campuses engage parents and family 

members from the early stages with postcard mailings, targeted emails, and phone calls.  

Levine and Cureton (1998) assert that parents are the most influential component in a 

student’s life, which could explain my colleges are eager to invite parents and family 

members to attend college orientation with the student. 

Retention of enrolled students is another problematic issue that calls for the study 

of parental involvement with students.  The American Collegiate Testing Program (ACT) 

(2009) indicated “a total of 66 percent of first-year college students returned to the same 

institution for their second year of college in the 2007–2008 academic year, the lowest 

percentage since 1989. This figure is down from 68 percent in 2006–2007 and 69 percent 
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in 2005–2006.”  Investigating parental involvement in college orientation and its 

relationship to student transition may contribute to improved understanding and identify 

practices that impact retention. 

Orientation programs serve as a retention element for students; therefore, 

universities can utilize these programs to foster early parental involvement which has 

proven value for student success.  However, more research of parental involvement and 

attendance at college orientation is needed to help explore this topic on today’s college 

campus.  

Purpose of this Study 

Positive parental involvement in Kindergarten through 12th grade education has 

been linked with a number of outcomes when compared to students with too much or too 

little parental involvement (Wartman & Savage, 2008). Parental involvement has been 

shown to influence the following student outcomes:  academic achievement, persistence 

in school, higher self-esteem, greater social competence, and student attitudes and 

behaviors about their learning (Shoup, Gonyea, Kuh, 2009; Wartman & Savage, 2008).  

The transition from high school to college is especially challenging for many students; 

therefore, the purpose of this study was to investigate if parental involvement in summer 

orientation activities influences an individual student’s transition to an institution of 

higher learning the semester immediately following summer orientation. 
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Research Questions 

The following research questions were addressed in this study:  

1) What is the nature of the involvement of parents or guardians of first-time, full-time 

freshman who attend a four-year university?  

2) Does parental involvement in new student freshman orientation impact student 

transition to the university during the first semester of full-time attendance? 

 

Significance of the Study 

This study is important in that it adds to existing framework regarding the positive 

impact of parent involvement on the college campus.  It has been noted that parents are 

involved on campus and have been developing an increasing presence in the lives of 

students while they reach and progress through the college years. This presence and 

involvement has moved from nonexistent (Cohen, 1985) to problematic (Shellenberger, 

2005) to valued partner (Cutright, 2008) in a relatively short amount of time.  The 

framework  reveals the power of parental involvement  in the areas of student 

development, parent partnerships with colleges and universities, and student satisfaction 

that comes from parent intervention.  The knowledge gained from this study will help 

those who engage with parents and family members during college orientation 

understand what constructs help to positively develop relationships between the 

institution and parents and family members. 

Assumptions 
 

The assumptions involved in this study are the following: 
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1. Many parents maintain interaction with their student once the student begins 

college. 

2. Colleges and universities have made accommodations to involve parents in the 

orientation process. 

3. Parents and family members are responding favorably to invitations form campus 

offices to attend college orientation. 

Limitations and Delimitations 

 Study limitations 

 This study focused on a specific group of parents of first year college students 

from specific strata of cities/county locations. Therefore, it was assumed that the views of 

the participants in the study are generalizable to that population. Secondly, the use of 

purposeful sampling potentially binds the study to specific groups of parents thus limiting 

the information obtained.  Also, focus groups conducted in this study were via conference 

calls and also face to face meetings.  Capturing the full qualitative experience with those 

who participated via conference call was limited due to not being able to observe physical 

characteristics when answering questions and body language exchanges between 

participants.  Finally, the time period between the orientation experience and the focus 

group interviews conducted for data collection could have inhibited memory/emotional 

recall. 

Study delimitations  

Several delimitations must be acknowledged at the outset of this study.  This 

study focused on one large 4-year institution of higher education in the southwestern 
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United States.  Within the study, students were not surveyed.  The students’ personal 

perception of their parents or family members’ involvement may be different from their 

parents.  Secondly, parental involvement was not explored for upperclassmen students.  

Only parents and family members of first-time, full-time freshmen were invited to 

participate in the study.  

 

Definition of Terms 

The list below contains the operational definition of key terms that were used 

throughout this study.  Terms not cited are viewed as terms that have a common 

understanding. 

  

College orientation – The term college orientation refers to the primary transition 

program on a college campus to facilitate the student’s successful integration into a new 

and unfamiliar academic and social setting (Pascarella, Terenzini, & Wolfe, 1986). 

 

First-time full-time freshmen – The term “first-time, full-time freshmen” refers to an 

entering freshman who has never attended any college.  Includes students enrolled in the 

fall term who attended college for the first time in the prior summer term. Also includes 

students who entered with advanced standing (college credits earned before graduation 

from high school). (IPEDS, Broyles p.50). 

 

Parent and family members – The term “parent and family members” refers to 

individuals who have a close relationship with, and provide emotional and/or financial 



Texas Tech University, Kenneth W Gassiot, December 2012 

11 

support to the college student. 

 

Interactions – The term “interactions” refer to exchanges that occur between two or more 

people while attending an activity on the college campus. 

 

Partnerships – The term “partnerships” refer to learning opportunities that increase the 

likelihood of student success (Ward-Roof, Heaton, & Coburn, 2008).  

 

Persistence – The term “persistence” refers to continual enrollment in an academic 

environment because of social and/or academic influences (Tinto, 1997). 

 

Student success – The term “student success” refers to positive social and academic 

progress that occurs with college students (Kuh,  Kinzie, Schuh, & Whitt, 2010). 

 

Social capital – The term “social capital” refers to the connections made within social 

networks and the progress or results that can occur over time because of such social 

relationships (Field, 2003). 

 

Transfer student – The term “transfer student” refers to a student entering the reporting 

institution for the first time but known to have previously attended a postsecondary 

institution at the same level (e.g., undergraduate, graduate, but not high school dual 

enrollment). The student may transfer with or without credit (IPEDS, Broyles p.97). 
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Chapter Summary 

This chapter has included a foundational understanding of parent involvement on 

the college campus.  Parents and family members desire to support their students as the 

college process begins, continues, and progresses.  Parent and family members have 

increased their presence on campus and in the lives of their student(s).  College and 

university administrators continue to increase their outreach to parents via programming, 

communication, and involvement opportunities for the benefit of student success and 

retention.  While the research into the mindset of parents of college students is relatively 

new, even more emerging is the research into the college orientation practices and the 

impact these programs are having between parents and institutions of higher education. 

This potential value of the study intends is to help college administrators 

understand what elements involved in the college orientation process for parents and 

family members also influence transition of first year students. 

Chapter II presents an overview of the relevant literature, with special emphasis 

on the trends of parental involvement in higher education.  
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CHAPTER II 

REVIEW OF THE LITERATURE 

Introduction 

The level of parental and family member involvement in the life of a college 

student has dramatically increased over the last three decades.  Parents and family 

members are more than ever becoming involved in assisting college students in all areas 

of decision making (Keppler, Mullendore & Carey, 2005).  Parents and other family 

members initially consider the college experience one that is filled with structure, new 

opportunities, achievement, and to some extent, an experience that needs to be filled with 

minimal mistakes.  The parents or family members of first-year students have been 

conditioned to be involved.  From elementary to high school, parents are encouraged to 

be involved to the extent that they are able and are involved in many aspects of the 

student’s educational experience.  Discipline issues, grades, and behavioral concerns and 

achievements are all communicated freely between the educational entity and parents or 

guardians.  Over time, this experience creates an expectation by the parent of having 

access to student records and school officials.  This expectation for access and 

involvement carries over to a student’s matriculation into the collegiate setting. The 

review of related literature identifies the ways that parental involvement impacts 

students’ overall success (Braxton, Hirschy, & McClendon, 2004; Perna & Titus, 2005; 

Carney-Hall, 2008; Wartman & Savage, 2008; Bank, Slavings, & Biddle, 1990).   

Students begin applying at colleges as early as their junior year, although many 

wait until their senior year.  Parents are a large part of this experience, as they help sort 

and organize the process.  From application to admission, parents and students work 
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together to manage the college application process; this partnership does not end when 

students receive college acceptance notices (MacDonald, 2007).  Many parents want to 

see their students through those first few weeks of class on campus in order to help the 

student transition and be successful.  Herndon and Hirt (2004) note that the family is a 

conduit for educational attainment, specifically with black students.  In general, parents 

recognize the importance of family influences on the success of students in a collegiate 

environment by the history they have with the student, a nurtured sense of rules and 

boundaries, and role modeled practices in evaluating the larger world stage.  A parent and 

family member commits years of counseling, guiding, and sacrifice that culminates with 

participation in the pre-college experience.   

The process of new student orientation is very much a part of the college 

experience.  While orientation varies in length, schedule, and feel, campuses make great 

attempts to ensure the student becomes acclimated to campus and begins to take 

ownership of their college experience.  For many parents, orientation represents the 

culmination of the admissions process (Wartman & Savage, 2008).  It is the beginning of 

a student’s journey as an official college student.  According to the National Survey of 

College and University Parent Programs (2011), with 211 college and universities 

responding, 96.2% offer programs for parents at orientation. 49.5% host an actual parent 

orientation provided by the parent office.  Of all programs offered by responding parent 

programs, 28.7% noted they were most proud of their parent orientation initiative, in 

comparison to other services/programs.  Often times, campuses have seminars, programs, 

receptions, and classes for parents to attend.  This invitation to be involved allows parents 
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to feel included and valued in a process that has goals of retaining students to graduation 

and creating a nurturing and supportive environment.   

The body of literature is fairly limited on the affect parents and family members 

have on college students.  College orientation ranges from small endeavors to register 

students for courses to elaborate multi-day schedules.  Various elements have influenced 

college orientation over the years, all with the goal of providing a quality transition to the 

campus for incoming students.  As mentioned earlier, research on parents attending 

college orientation with their student(s) is limited, but it should be noted that this 

involvement is recognized as providing a foundation for parents to become engaged with 

the institution (Ward-Roof, Heaton, & Coburn, 2008).  Institutions of higher learning 

seek parental involvement to build partners in the student’s academic endeavors, provide 

additional resources for students, and to envelop the entire family into the collegiate 

experience.  The Education Advisory Board (2010, p.15) recognized in its study that 

“accepted student weekends and orientation provide excellent opportunities for face-to-

face discussions concerning student development and the role parents play in the 

process…these conversations help family members become more comfortable with the 

institution and understand the resources available to them.”  

Parental Influence in Education  

As identified in Maslow’s work (Maslow, 1954) the hierarchy of human needs 

works to fulfill deficiency needs and growth needs (as cited in Huitt, 2007).  Various 

factors are included in the stages people progress through that have been found to be 

rather universal.  While individuals progress through stages at various intervals, lengths, 

and timeframe, the concept of needing to achieve these stages are essential to self-
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actualization (Huitt, 2007).  Maslow and Huitt assert that human beings desire to not only 

care for themselves, but for others as well.  Parents who desire to be involved in the 

collegiate experience do so by wanting to help their children be successful. Maslow’s 

“Hierarchy of Needs”, as cited by Huitt (2007), helps frame the discussion of parental 

involvement in the collegiate experience and helps to create a basis of understanding as to 

why parents desire to be involved.   

Parents and family members who desire to get involved in the life of their 

children often begin doing so when the children are young. Some might see it as more 

intrusive than helpful. Parents desire to have an active role in the lives of their children 

and have learned this behavior by an encouraging and supportive K-12 educational 

system.  Between 1999 and 2007, parents of students in the K-12 environment who 

attended a meeting of some sort rose from 78% to 89% (Child Trends, 2010).  It has been 

demonstrated that students who have parents and family members involved in their 

routines of school life have decreased disciplinary issues and are more likely to finish 

high school when compared with parents and family members who are not involved  

(Henderson & Berla, 1997).  Inger (1992, p. 2) notes that “there is considerable evidence 

that parent involvement leads to improved student achievement, better school attendance, 

and reduced dropout rates, and that those improvements occur regardless of economic, 

racial or cultural background of the family.”  Parents and family members choosing to get 

involved becomes a crucial component in the lives of students when they are in 

secondary or high school due to an enhanced likelihood of students from a variety of 

backgrounds will seek enrollment in college (Hossler, Schmit & Vesper, 1999; Perna & 

Titus, 2005; Swail & Perna, 2000).  Over time, family members who have grown 
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accustomed to notifications, special meetings, and information about their son or 

daughter approach the college years in a very similar fashion.   

A quantitative study conducted by College Parents of America (CPA) in 2006 

focused on several areas to gauge parental involvement with their students.  

Communication, level of involvement, and major concerns parents have for their 

student(s) were all investigated via an online survey that was sent to 40,000 parent 

members of College Parents of America. The response rate was approximately 2% (n-

879).  Although the response rate was very low, the results may be useful in providing 

higher education institutions with a glimpse on how to get parents involved and what is 

important to parents (College Parents of America, 2006). 

Communication is a large factor in the connection and affiliation parents have 

with their son or daughter once the student goes to college.  Years of “in house” 

communication that occurred everyday does not disappear with college admission.  The 

connection parents have with their children has progressively been manifesting itself by 

increased involvement with the student.  Communication helps connect individuals and 

creates a sustained emotional connection.  The 2006 CPA study found that almost 75% of 

parents communicate 2-3 times per week or more with their student.  The cell phone was 

most commonly credited as the device of choice to keep in touch.  The survey also found 

that 58% of parents and students utilize email to maintain communication.  Technology 

allows parents and their students to remain in contact and also provide an element of 

support between student and parent and family members.  Level of involvement varies 

from parent to parent.  The survey found that almost 82% would consider their level of 

involvement greater than that of their own parents, indicating a recognition and self-
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awareness of involvement among parent respondents.  Finally, the CPA survey identified 

academic success, finances, and health and safety as top areas of concern by respondents.  

Physiological needs and safety needs are the first steps to working towards self-

actualization (Huitt, 2007). 

Parental Involvement at the Collegiate Level 

Research on parental involvement with college students is a topic that continues 

to gain momentum as more and more colleges and universities are catering to parents and 

have come to understand their developmental importance in the success of students.  This 

was not always the case.  Colleges and universities long held prior to the 1960’s that the 

institution taking the role of the parent was the operational standard for when students 

enrolled in courses.  The landmark court case, Gott vs. Berea College (1913), promoted 

the idea that colleges and universities are to stand in the place of parents, or in loco 

parentis when it comes to students attending higher education (Cohen, 1985).  This court 

case created a dynamic on campus that allowed students to still remain under an 

environmental influence that mimicked the student’s home life prior to college.  

The legal concept and practice of in loco parentis began to unravel in the early 

1960’s and ultimately with the passage of the Family Educational Rights and Privacy Act 

(FERPA) in 1974 (Cutright, 2008; Johnsen, 2007; Sells, 2002; Cohen, 1985).  In between 

these times, the federal government lowered the voting age from 21 to 18.  This 

significant marker would demonstrate that a legal adult was the age of 18, the traditional 

age many students begin to attend college.  In 1985, Cohen described parental 

involvement on the college campus as not being integral to the client population of 
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students (Cohen, 1985).  This sentiment stems from those on the college campus who 

were concerned about parental intrusion in various aspects of campus life, being more 

inquisitive about student behavior, etc.  At the time, colleges did not actively promote 

parental involvement.  While some programs were in place and initiatives were sprinkled 

around the country, the movement for involved parenting was in its early stages.  Cohen 

(1985, p. 1) also stressed that “the concerns of our students’ parents are marginal in our 

day to day work.”  Again, while this opinion might have been more prevalent in the 

1970’s and 80’s, the following years would bring a different attitude toward parental 

involvement on campus.     

Wartman and Savage (2008) noted the significant changes in parenting that 

occurred between 1981 and 1997.  The authors noted that both parents spent 25% more 

time with their children (p. 16) during that time period.  Students have grown up 

accustomed to their parent(s) being around and assisting with decision making.  Several 

studies focus on parental involvement and assisting students with college choice (Stage, 

Ananya, Bean, Hossler, & Kuh, 1996). Research indicates that the more selective an 

institution is, the more likely a parent or family member exerted encouragement for that 

student to attend.  Parental preference plays a role in the student pursuing a college as 

well as during the investigation phase, although parental preference did not play a critical 

role in the student’s final choice.  J. P. Connell and J. G. Wellborn's (1991) theoretical 

model suggests that when a student perceives parental involvement and support, student 

retention is advanced by promoting student competence and autonomy.  As a 

consequence parent offices have increased in number due to that the belief that 

“perceived parental involvement and support have specific roles in predicting student 
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self-processes and achievement, which highlights the importance of sustaining parents' 

contribution for college students” (Ratelle, Larose, Guay, & Senecal, 2005, p. 286).  

Gonzalez, Greenwood, and Wen Hsu (2001) found that when a parent exerted warmth, an 

involved nature, and a supervisory style towards a college student’s college experience, 

the student performed better academically.  

According to a study by Perna and Titus (2005), parental involvement has an 

impact on student enrollment as well as retention.  This contribution to student success is 

worth researching and studying to understand the gravity of influence parents can have 

on their student.  Students from underserved populations have stronger indications to 

achieving higher education with a presence of parental engagement than those that do 

not.  The study also indicated that students whose peer groups, structured in part to 

parental navigating, found that those students who had strong influences of peers 

attending a 2-year college were more likely to attend a 2-year college. Those students 

who had peers who desired to attend a 4-year institution were themselves more likely to 

attend a 2 or 4 year institution, with strong leanings towards 4-year schools.  While the 

peer groups play an instrumental role in these decisions, the foundation rests with 

parental influence which helps to organize such peer groups with preferences, 

expectations, or in some cases, demands, on who the student chooses to associate with 

during the pre-college years. 

Enrollment Elements of First Year College Students 

Characteristics of Today’s College Students 

 Today’s college students are entering institutions across the country 

understanding and appreciating viewpoints in slightly different capacities than college 
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students did over the past 25 years.  The Higher Education Research Institute (HERI) at 

UCLA’s Cooperative Institutional Research Program (CIRP) conducted a recent poll in 

2010 in which 201,818 first-time, full-time freshmen at 279 baccalaureate granting 

institutions across the country responded.  This assessment was to measure opinions and 

perspectives held by first year students across the United States to give what the report 

calls, “national norms.”  The following characteristics stem from a sampling of the 2010 

survey.  Self-reported emotional health has fallen at a concerning level as it is the lowest 

level in 25 years.  When asked if their emotional health was “above average,” 51.9% of 

respondents indicated it was.  Women indicated lower levels of strong emotional health 

than men.  17.6% of men and 38.8% of women reported feeling frequent levels of being 

overwhelmed as they ended their senior years in high school.  The current economic 

downturn plaguing the United States is also showing signs of affecting students.  Higher 

levels of students are borrowing loans and accepting grants to pay for the costs that are 

associated with college.  This is most likely the result of families having to deal with 

higher costs of education that include the cost of living and tuition and fees.  As an 

illustration of how national economic events affects the daily lives of everyone, the 2010 

CIRP queried if the “current economic situation significantly affected my college 

choice.”  Almost two-thirds of students confirmed they “agree” or “agree somewhat” to 

that statement.  When students  agreed in some capacity to having their college choice 

affected by economic conditions, they were also more likely to live at home during 

school and attend a university less than 100 miles away.   

Additionally, students entering today’s campuses are doing so with affected 

political views due to the national economy.  As reported, almost two-thirds (64%) of 
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students find favorable the statement, “Wealthy people should pay more taxes than they 

do now.”  One-third (32.8%) felt “the government should raise taxes to help reduce the 

deficit.”  Political leanings of students stayed consistent with how they felt about 

economic policies that affected the country and individuals.  An issue that has received 

much attention from national media and created heightened awareness among many is 

that of healthcare.  Interestingly enough, the support of entering freshmen for 

nationalized healthcare dropped significantly between 2008 and 2010 from 70.3% to 

61.3% respectively.  Of the disabilities/medical conditions available to self-report, 

ADHD received the highest reporting (5%) among all students, male and female.  Since 

1983, those identifying a medical condition has incrementally increased each year.  With 

access and learning disabilities continuing to increase among those pursuing higher 

education, these are considerations colleges and universities will have to address to meet 

growing expectations from the modern consumer. 

Other noteworthy characteristics of entering freshmen identified in the 2010 CIRP 

are that two-thirds are supportive of same sex couples to legally marry, three-fourths 

(76.5%) agree with the statement that “gays and lesbians should have the legal right to 

adopt a child,” one third (32.1%) believe there is a “very good chance” they will 

participate in volunteer or community service work, along with strong indicators for 

student organization participation as well as desiring opportunities in study abroad.  

Many (33.6%) also see communication with their professor as important and there is a 

“very good chance” they will do so.  Finally, despite all concerns with emotional 

wellness and depressed feelings of the economy among today’s students, 56.7% feeling 

there is a “very good chance” they will be satisfied in college.  When considering that 
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college can be one of the most formative periods in a person’s life (Astin, 1993), the 

impact and consequences of today’s environment are significant.  This formative period 

holds several factors that research has shown to weigh on a student’s ability to persist.  

Factors that Affect Retention/Persistence in the First Year 

Numerous predictors are in place to help to help gauge student success once a 

student enrolls at an institution of higher learning.  The co-mingling of a student’s talents 

and contributions to the college and the environment that college has to provide to the 

student is one of the most significant indicators in measuring this success (Pascarella & 

Terenzini, 1991; Kuh, Kinzie, Schuh, & Whitt, 2010).  With graduation as the end goal, it 

is also noted that academic preparation and motivation are the best predictors for students 

to persist.  Pascarella and Terenzini (1991) acknowledge that universities are adjusting to 

the changing dynamics of society and greater access to higher education is creating a 

larger and more diverse study body.  This student makeup cannot be limited to just those 

who are high achievers and possess the highest levels of motivation.  Other factors must 

be considered as to what conditions create positive retention on the campus.  A sampling 

of those factors include students understanding themselves better through personal and 

social development and academic refinement and growth.  Intertwined throughout those 

factors involve parental and family support as well as an understanding of student 

development by campus facilitators (Moxley, Najor-Durack, & Dumbrigue, 2001).   

Retention on the college campus is critical to a sustained student community and 

is one of the most studied issues in higher education in the last 25 years (Tinto, 2003).  

Retention efforts benefit the academic institution by ensuring students persist each 

semester. Technology has allowed for a larger range of students to pursue college and the 
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competition to attract higher quality students has become increasingly competitive.  

Institutional retention efforts are unique, complicated, and comprised of numerous 

strategies.  When students enter the college campus, they do so with anxiety, fear, 

excitement, and many other emotions.  Those emotions must be managed in the midst of 

becoming familiar with new academic expectations, forming new opinions, and taking 

initiative for one’s own direction.  Those elements help add to how student’s understand 

themselves.  The institution plays a critical role in assisting students with this 

understanding and integrating into a seamless environment on the campus (Moxley, 

Najor-Durack, & Dumbrigue, 2001).  As with many components in life, equilibrium must 

be achieved to create a balance in how students manage and understand themselves in 

college.  This equilibrium is essential for students to persist, grow and develop (Swail, 

Redd, & Perna, 2003).  Several stages all working harmoniously help to achieve the 

equilibrium that results in a positive experience by students, thus encouraging them to 

persist.  Cognitive and social factors work together equally and give students the 

confidence they need to enjoy their environment.  When the institution matches the 

academic and social needs of the student, students press on towards graduation.  

University faculty and staff help nurture the cognitive and social environments of 

students through connecting students with successful students, tangible financial aid 

materials and assistance, opportunities to get self-help and address concerns, encouraging 

diversity, to name a few (Moxley, Najor-Durack, & Dumbrigue, 2001). 

Academic growth provides positive reinforcement for the efforts students put 

forth in the classroom and the efforts displayed outside of the classroom through 

studying, group meetings, and the reading of assignments.  Universities help their 
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students success by specifying expectations for academic progress, providing one on one 

meeting times between student and professor, and supplemental academic support.  Tinto 

(2000) declares the student experience in the classroom and persistence are linked, 

although little attention has been paid to this topic.  He notes that the classrooms 

themselves are communities within the larger community.  Students who are engaged or 

encouraged to participate perhaps may have socialization benefits outside of the 

classroom as well.  Tinto further suggests the classroom experience is one of the common 

denominators students have in an environment filled with many opportunities. Today’s 

classrooms have become mobile as the classroom approach is also in the form of living-

learning communities in residence halls, sometimes with professors living in residence.  

These shared experiences promote community and lead to investigating in-class material 

perhaps more thoroughly.  The teaching that occurs inside the classroom plays an 

instrumental role in developing the growth of students and brings to life academic 

material (Braxton, Hirschy, & McClendon, 2003).  

An understanding of student development by campus faculty and staff assists in 

retention of students and interestingly enough, retention efforts help students develop 

(Moxley, Najor-Durack, & Dumbrigue, 2001).  This linkage encourages a very 

individualized approach, which students and parents alike seem to desire.  Student 

development has its roots dating back to the 1937 Student Personnel Point of View 

(American Council on Education, 1937) in which the “whole student” was considered to 

reach maximum potential (Evans, 2010).  This profound statement of involving strategy 

and intentionality was followed by Chickering (1969), Astin (1993), and others.  Overall, 

traditional-aged college students continue to develop identities, patterns, as well as 
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cognitive and social abilities during college.  Student environments, purposeful learning, 

and institutional support are all factors that affect progressive student development, 

which in turn has influence on retention (Moxley, Najor-Durack, & Dumbrigue, 2001).  

Kuh, Cruce, Shoup, and Kinzie (2008) investigated student engagement and its effects on 

student retention, concepts of student development were consistent in the results with 

respect to involving students and taking the whole environment into account for learning.  

As suggested by the study authors, students who are required to take ownership for 

activities that call for daily decision making and tasks, those students become invested in 

the activity and more committed to the college and their studies.   

Parental involvement has also been noted at being a strong asset to retain students 

as they provide a firm foundation for emotionally supporting students through difficult an 

unfamiliar processes/events.  Moxley, Najor-Durack, and Dumbrigue (2001) point out 

that families have the opportunity to legitimize the aspirations of students, transmit strong 

values concerning education, offer stories to reinforce the commitment of students to 

education, and provide emotional encouragement and other forms of support.  Just as 

parents and family members care for their son or daughter, when an institution chooses to 

focus on retaining students, it displays a commitment to put forth extra effort to ensure 

their long-term success.  Parents and family members help create the foundation on 

whether or not a student even desires to pursue higher education.  For some, the family 

may have never attended college.  For others, there is a long history of family members 

attending college and students have developed an understanding of their place on the 

college campus, which can help create a better sense of self-confidence (Moxley, Najor-

Durack, & Dumbrigue, 2001).  As access increases and the diversity of students 
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populating the college campus grows in greater numbers, institutions are staying more 

mindful of retention. Tinto (2003) asserts institutional commitment, academic and social 

support, involvement, and learning are several conditions in which universities can 

control and that also promote student retention on the campus.  Of the four, support is the 

most relevant retention condition related to parental influence.   

While there is much focus and attention given to retention efforts of first year 

students attending colleges and universities with residential components, students labeled 

as “commuter students” or institutions seen as “commuter schools” also face similar 

issues when it comes to retaining students, perhaps with greater difficulty.  Students 

attending a commuter school are often first generation college students and their parents 

and family members might not be the most supportive of student aspirations.  If 

commuter schools make a concerted effort to forge positive and intentional efforts with 

parents, those parents may find themselves in greater support of the institution and the 

student (Jacoby, 1983).  Stage (1996, p. 32) notes the “amount of parental encouragement 

and support for postsecondary education is consistently related to likelihood of 

attendance.”  Students of color, particularly Hispanics, who have a cultural history of 

strong family ties, perhaps benefit a great deal from strong parental involvement to assist 

in retention from semester to semester.  The American Association of State Colleges and 

Universities (2007) reported that Hispanic students hold a significant relationship with 

their families, a prevailing element in Hispanic culture.  The report also notes that when 

family members are involved in the lives of college students, the message is sent to the 

student that he/she can succeed and a college degree is attainable.  Universities that work 

to create “family-like” networks within the Hispanic student population can be a 
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significant way to increase support between the student(s) and the institution.  

Incorporating family culture is important to student retention as is the need to emphasize 

both the academic and social environments for students.    

Considering inside and outside the classroom strategies to retain students, 

merging the two and implementing a holistic approach to working with college students 

provides maximum reward.  Persistence is influenced more by the interactions between 

student contributions and campus environmental elements more than all other measures 

judging college success (Astin, 1993). 

Theoretical Framework 

Vincent Tinto’s Influence 

Parent involvement in the life of a college student is a behavior that continues to 

grow and change in the arena of higher education.  The foundation of parents being 

involved has been described by Tinto (1993) as foundational for student retention.  

Tinto’s work has been cited in countless articles and journals as it relates to college 

students and the study of departure.  Universities that recognize it’s more cost effective to 

retain a current student than recruit a new one, appreciate and utilize retention based 

initiatives such as those Tinto promotes.  Specifically, Tinto (1993) theorizes five factors 

that contribute to student retention: (1) a student’s pre-entry attributes (prior schooling, 

skills and abilities, and family background); (2) goals and commitments (intentions and 

personal drive of the student); (3) institutional experiences (faculty and peer relationships 

and academic achievement); (4) external commitments at the institution; (5) integration 

in and outside of the classroom.   
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The discussion of retention is tied to parental involvement and new student 

orientation because retention is a priority on the modern college campus.  Of the factors 

asserted by Tinto, it is noteworthy that family background is a pre-entry attribute for 

foundational success.  He goes on to further explain that from a graphical standpoint in 

which factors are displayed from left to right that indicate a succession of elements that 

build on one another, family involvement begins the process.  Family background and the 

influences of a student’s family has an impact on the direction a student takes initially 

when it comes to college choice as well as the road they travel once that experience 

begins. 

Tinto (2003) investigates institutional conditions that influence students and that 

can also be controlled by the institution. He asserts that these conditions might be 

controlled as institutions decrease attrition.  As mentioned previously, it can be fairly 

easy to increase retention by simply admitting more qualified, capable, and motivated 

students.  This package of attributes creates less effort on institutions to ensure student 

success because of the capabilities a student brings to the campus.  With higher education 

needs growing in the United States, institutions cannot simply “just admit smarter and 

more college ready students.” Institutions must consider how to more creatively retain 

students from year to year.  Tinto identifies four conditions present on a college campus 

that can alter for the positive retention efforts.  First, an institutional commitment to 

retention helps set the tone on campus for faculty, students, and staff to rally around.  

Second, academic and social support work to provide students networks to be reached.  

Third, involvement opportunities engage students with others, thus creating investment 

and a more personalized experience for students to take ownership.  Finally, an element 
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of learning that permeates throughout campus helps students to develop a value for 

learning.  When individuals find value in their efforts, they are more likely to see that 

commitment to the end result, graduation. 

Tinto (1993) cites that social isolation is in many cases the cause for students to 

question their purpose on campus and subsequently leave college.  It is no wonder that 

institutions across the United States conduct activities, events, and socials shortly after 

the first day residence halls open right up until the first few days of classes.  Institutions 

want students to stay occupied, busy, and interacting with other students.  Tinto (2000) 

also notes that college classrooms must consider additional ways to reach students.  He 

suggests that the strengths of professors are honed in research, not teaching, and that 

professors must learn new strategies to captivate students inside the classroom, 

particularly with advancements that continue to be made in technology that motivate and 

“teach” students.  Learning community environments have proven to show higher success 

among students not just in actual learning but in the social environment that encourages 

learning to take place.   

The cross-section of Tinto’s research on retention and the benefits of parental 

involvement is the social support received by students as they experience university life. 

As has been illustrated in previous commentary and literature, parent and family 

members are deeply involved in the life of college students.  For many, this relationship 

is not one that begins at the start of college, but is a continuation of primary and 

secondary schooling.  Tinto’s longitudinal model of institutional departure (Tinto, 1993), 

as noted at the beginning of this section, promotes that family background serves as pre 

entry attributes that play a role in a student’s foundation for being able to deal with the 
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adversity that comes with a new university environment.  Also promoted is that the 

family can serve as a motivating element in a community external to the institution that 

plays a factor in assisting the student to persist.  The student’s family members have the 

opportunity to interact with other college parent and family members, which poses 

potential benefit for student retention as well. 

Social Capital 

Social capital is a sociological concept that has a variety of definitions, depending 

on the desired outcome or context in which is being used (Flap & Volker, 2004).   Social 

capital is comprised of social obligations or connections, which can be converted into 

economic or other forms of capital (Bourdieu, 1986/1997).  Bourdieu (1997) defined 

social capital as the: 

actual or potential resources which are linked to possession of a durable network 

of more or less institutionalized relationships of mutual acquaintance and 

recognition—or in other words, to membership in a group—which provides each 

of its members with the backing of the collectivity—owned capital, a “credential” 

which entitles them to credit, in the various senses of the word (p. 51). 

Common themes are related to social networks, connectedness, engagement, and 

relationships.  For the purpose of parental involvement, social capital refers to the 

building of social networks among parents, students, and university faculty/staff by the 

college for the benefit of the larger university community.     

Social capital has surfaced as having a connection to educational outcomes, such 

as educational achievement (Field, 2003; Fine, 2010).  An analysis of fourteen studies in 

which the relationship between social capital and educational achievement of secondary 
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school students were examined, most were determined as having a positive relationship 

between the two variables (Dika & Singh, 2002).  Field (2003, p. 139) states that “social 

capital can provide access to resources where individuals have not only formed ties with 

others but have internalized the shared values of the group.”  College orientation is one 

element that assists students with enrolling in the institution.  Perna and Titus (2005, 

p.287) advocated Bourdieu’s research “to conceptualize parental involvement as a form 

of social capital that provides individuals with access to resources that may facilitate 

college enrollment.”  College orientation programs invite parents to attend, create 

intentional social opportunities, and work to establish trust between the institution and 

parent (Education Advisory Board, 2010).  College orientation in higher education 

promotes interaction and engagement with the institution through activities, meetings, 

presentations, and institutional message (Pascarella, Terenzini, & Wolfe, 1986; Education 

Advisory Board, 2010).  Meanwhile, “parents are eager to be involved in their student’s 

college experience beyond contributing financially.  Often they are excited to meet 

faculty, experience life on campus, and get involved with the broader campus 

community” (Education Advisory Board, 2010, p.52).  This social and meaningful 

interaction that is evident between both parents and colleges equate to the premise and 

concepts of social capital being present in the orientation framework of college 

orientation programs.  

Field (2003) characterizes the theory of social capital in brief by saying 

“relationships matter” and that through social networks, participants share common 

values and a sense of understanding.  Social capital is encouraged in organizations such 

as college campuses because it adds to the camaraderie of the campus culture and the 
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connected feeling that the higher education community desires in a collegiate setting.  

Parents help build these social networks by their presence and involvement in various 

facets of the student experience, such as orientation.   

According to the Associated Press (Harpaz, 2010), parents are anxious and 

curious about orientation programs that provide a “well rounded closeup” in preparation 

for their student to attend college.  Lectures, seminars, and other sessions occur over 

several days targeted just for parents.  The report also indicates that parent and family 

programming at orientation represents an institutional desire to create a partnership with 

parents.  Some parents indicated that attending orientation helped them understand their 

college bound student was in need of college due to the positive developmental attributes 

the college experience provides.  Finally, the report suggests that parental participation at 

orientation seems to be on the rise as more schools are incorporating components for 

parents and family members into their programs.  The foundation of social capital is 

present in college orientation programs due to parent and family members from a variety 

of backgrounds coming together and building relationships.  It is through these 

relationships that networks begin to form.  If strategically shaped, benefits could exist for 

the student and others in the campus community. 

Social capital supports this type of activity by the notion that parents are attending 

an event that involves a collection of other parents and students (Harpaz, 2010).  It is 

through these interactions, parents are developing a social network in a setting that is 

unfamiliar.  Parental goals appear to support the student, have an opportunity to ask 

questions, be reassured about the choice the student has made, and see the campus 

surroundings.  These initial objectives later collide with various scheduled events that 
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allow for parents to meet one another, begin new friendships, and build confidence in the 

perceived experience their student will have.  Social capital is important to institutions as 

the relationships that begin out of parents attending orientation help support the student 

who may be having anxiety, feeling somewhat nervous about going to college, or unsure 

if the right college was chosen.  Social capital supports parental attendance at orientation 

and provides a natural setting for it to flourish because of orientation schedules for 

parents that involve group interactions and programs aimed at discovering shared values, 

goals, and interests. 

Involving parents in orientation can help parents understand the college 

experience at the designated institution of the student and work to establish a positive and 

fruitful relationship by simply attending.  Whether or not this happens relies upon 

parental attendance and if the institution makes attempts to foster such a relationship.   

Conceptual Framework 

 Work by Tinto has shown that student retention and persistence on the campus is 

positively affected by parental influence.  Efforts by Moxley, Najor-Durack, and 

Dumbrigue (2001) have also promoted that parent involvement provides a strong 

influence for student retention because of the emotional support given to students.  

Literature by Bourdieu (1997) and others state that social capital has positive benefits 

when bringing together a collection of people and how those relationships can have 

benefits to self and others.  Tinto (1993) has also identified that parent involvement is 

critical to student retention rates in college and that parent and family member support 

and involvement are positive and strong pre entry attributes for incoming students.  The 

social support provided by parents to students that spans from the pre-college years 



Texas Tech University, Kenneth W Gassiot, December 2012 

35 

through a student’s duration in college helps to provide students with a network of 

comfort and sustainability. 

Orientation serves as a pre-enrollment program that is designed to acculturate and 

immerse students in college life prior to actual entry into the institution (Pascarella, 

Terenzini, & Wolfe, 1986).  Parent involvement in these programs help forge 

relationships between the parent and the institution.  The premise of social capital, 

benefits of parental involvement in retention rates among students, and the desire for 

colleges to have parents actively participate in orientation programs surround the 

framework for this study and research will investigate parental engagement factors during 

orientation and its effect on transition of first year students.  

Chapter Summary 
 

The information in this chapter has examined the literature and research related to 

the orientation of college students.  Analysis has been given as to who entering college 

students are and their personal characteristics, a history of college orientation, along with 

a review of frameworks that help understand why parental involvement with college 

students is so critical from the beginning of the college journey.  Parental attendance at 

new student orientation seems to be not only encouraged by institutions across the United 

States, but also by the student’s themselves (Grandholm, n.d.).  Bringing a family 

member along to a campus that is unfamiliar, people that are unknown, and an activity 

schedule that is unrehearsed can be highly motivating for students.  This sense of 

familiarity helps calm nerves and gives the student the notion that, “I can do this.”   
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When parents attend orientation with their student, sacrifices are made via time 

missed from work, personal/community obligations, and other commitments.  When 

attending orientation as a parent while also considering the sacrifices that are made, 

parents can develop a sense of expectation on the experience they will receive while 

attending.  This “perceived value” must be fulfilled by the student and parent experience, 

which is provided by the institution. When institutions desire to grow and/or retain their 

student body, involving parents who are already highly involved in the life of their 

student, can only assist the institution with meeting its goals.  

Chapter III covers the overall research design used for this study. 
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CHAPTER III 

METHODS 

Introduction 

Colleges and universities conduct informal assessment on the satisfaction of 

parents and family members because of attendance at campus programs, activities, and 

other initiatives.  One major institution in the southwest holds six (6) major programs 

each year in which parents and family members are invited or encouraged to participate.  

Of those major programs, five (5) are assessed via electronic survey, in which 

satisfaction, connection to the institution, and engagement strategies are all measured.  In 

a 2010 programs and services assessment by this same institution, parent and family 

member survey participants were asked if the Parent and Family Relations Office 

“engages parents and family members as active partners to support student success.”  

83.9% (n=837) indicated, “Yes.” In a 2011 programs and services assessment by that 

same office, survey participants were asked if the Parent and Family Relations Office 

“offers programs and services for parent and families that encourage student retention.” 

79.77% (n=339) said they moderately or strongly agreed. 

Chapter III discusses the research method used to answer the research questions 

guiding this study.  The purpose of this study is to investigate if parental involvement in 

summer orientation activities has an influence on the individual student’s transition the 

semester immediately following summer orientation. The sample of participants included 

parents or guardians of first-time, full-time students at a public research university in 

Texas.  While considerable research has been done on the amount of involvement 
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between parent and student, it remains a relatively emerging research field with much 

possibility on the implications associated with parental involvement in the life of 

students. 

Research Questions 

The research questions guiding this study are as follows: 

1) What is the nature of the involvement of parents or guardians of first-time, full-time 

freshman who attend a four-year university?  

2) Does parental involvement in new student freshman orientation impact student 

transition to the university during the first semester of full-time attendance? 

Research Design 

This study sought to interrogate and describe parental involvement at the 

university level with parents and family members who attended new student freshmen 

orientation with his/her student.  The voices of parents are critical to understanding the 

lived experiences which contribute to their first year college students. This study 

involved research methods that generated in-depth information from the parents and/or 

guardians; an undertaking that required more time with the participants and use of 

methods that elicited more discussion and narratives regarding the phenomena under 

investigation (Patton, 2002; Denzin & Lincoln, 2003; Schram, 2006). Therefore, the 

study adopted the qualitative approach over quantitative as the latter limited the contact 

between researcher and respondents and is restrictive in terms of the information sought 

by this study. 
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Kvale and Brinkmann (2008) describe phenomenological research to data 

collection as a way to understand facts and events from the actors own perspectives and 

attempts to describe the world as experienced by the individual.  The common or shared 

experience among all participants is college orientation and commonality of supporting 

his/her student.  Moustakas (1994) identified a type of phenomenological research as 

transcendental in which a larger focus is placed on the collective experiences of the 

participants as opposed to researcher interpretation.   

As a study approach, phenomenology focuses on human phenomena.  It also 

“describes” the environment, behavior, and lived experiences among people.  With 

parents attending a new student freshmen orientation that involves those areas, 

phenomenology is an appropriate and suitable approach to incorporate.  Edmund Husserl, 

a German philosopher, rejected the assertion that areas of influence within the world can 

exist by themselves and that the information about those influences are reliable 

(Eagleton, 1983; Fouche, 1993).  He contended that people have confidence in how 

things appear to their consciousness. Martin Heidegger took Husserl’s work a step further 

and promoted that human beings take what is around them and their understanding of that 

environment and make that a part of their being (Koch, 1985). 

In this regard, both the Husserlean and Heideggerian (descriptive and 

interpretative) concepts of phenomenology were used to describe and make meanings of 

the experiences of parents involved in the orientation process. The voices of parents and 

family members were important as they helped shape the researcher’s understanding, by 

being able to verbalize thoughts and opinions that might not be able to have come 

through in a descriptive survey instrument.  The discussion and narratives of participants 
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helped provide comfort to participants as they shared lived experiences with their 

students and with one another in the common environment of college orientation. 

Locating the Study Participants   

In phenomenological studies, the phenomenon not only dictates and directs the 

method, but the type of participants as well (Hycner, 1999).  This study sought to collect 

information from parents and family members who have shared, lived experiences in the 

college orientation process. 

The orientation for this study took place at a public research university in the 

southwest United States that is classified as a Doctoral/Research Extensive by the 

Carnegie Foundation for the Advancement of Teaching (n.d.). The institution had an 

undergraduate enrollment of over 25,462 students for the academic year 2010-2011.  

From 2002-2010, the first-time freshman enrollment population averaged approximately 

4,292 students per academic year.  Average attendance at college orientation for first-

time, full-time freshmen was 6,000 students from early June 1 to mid August of each 

year.  Average attendance for parents and family members during the 2009 and 2010 

summer new freshman student orientation sessions was 5,500.  

This study employed stratified criterion sampling to generate a list of participants.  

Criterion sampling is a form of purposive sampling, where participants are chosen based 

on predetermined criterion (Patton, 2002). Criterion included parent and family members 

of student orientation attendees at a research institution of higher education in the 

southwest United States. In addition, participants had to be a parent or family member of 

an incoming first year student to the institution starting Fall 2011 who was also 18 years 

or older.  Participants were selected from the “other attendee” field(s) that was garnered 



Texas Tech University, Kenneth W Gassiot, December 2012 

41 

from the new freshmen orientation registration website/database.  The institution 

managed this database.  The Parent and Family Relations Office generated an email list 

of “other attendees” that consisted of parent and family members and also emailed a 

study invitation on behalf of the researcher.   

“Purposefully select participants or sites” (Creswell, 2003, p.184) help answer the 

research questions and are keenly relevant to the overall study.  The scope of this study 

includes two specific city centers in Texas.  Within the limitations of cost, access, 

distance, and time, participants will be from Houston and San Antonio.  These cities have 

been chosen as they provide the large population centers from which the institution draws 

students.  The target number of participants for this study was 5-15 from each city center. 

Data Collection 

Focus groups were the qualitative method of inquiry which Stewart and 

Shamdasani (2007) consider “mature methodology”.  Focus groups allow topics that have 

a good amount of depth to be gathered in a collective manner in which others might feel 

supported because of hearing similar thoughts and opinions (Morgan, 1997).  Focus 

groups have a variety of strengths that include being able to ensure the researcher’s 

interests are targeted for data collection directly answer research questions, a stronger 

ability to demonstrate consensus through dialogue, and an efficient manner to manage 

time when gathering this type of qualitative data (Morgan, 1997).  In addition, focus 

group users and providers subscribe to a belief that “live encounters with groups of 

people will yield incremental answers to behavioral questions that go beyond the level of 

surface explanation” (Stewart & Shamdasani, 2007, p. 11).  For this study, the open-
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ended interview protocol (Kendall & Kendall, 2007) intermingled with more directive 

questioning was used during these focus groups.  Prepared questions were used for each 

focus group that helped to answer each research question. The data was collected by a 

voice recorder and/or video camera to capture interview conversations and comments. 

All recorded material was reviewed and transcribed without the use of 

translation/transcription software.  All participants signed an agreement to participate that 

directed participants to the type of study being conducted, purpose of study, and 

acknowledgement of voluntary participation.  Participants were ensured that their names 

or any other form of identification would not be associated with their interview 

recordings and transcriptions.  Focus group audio recordings were transcribed within two 

weeks of the scheduled focus group.    

Pilot Study 

In addressing the practical context of the study, as Bryant (2004) suggests “most 

research studies are inspired by inquisitiveness about a problem or theory or issue…such 

studies thus have a context or background” (p. 171). To establish a strong context of 

practice a pilot study was conducted.  The interview protocol was pilot tested on four (4) 

parent volunteers. The interview protocol was examined for quality and effectiveness of 

questions (Berg, 2009). Further, the sequence of questions, content, wording and 

approximate length were tested during the pilot focus group. Questions that are poorly 

worded or bias laden were eliminated and/or adjusted.  The pilot focus group provided a 

gauge of whether the information being sought was actually being obtained (Berg, 2009).   
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Two (2) focus groups will be conducted in each city center, with 5-15 to be a 

sufficient representation for the study as their characteristics (experienced and beginning) 

cut across those of typical parents. Therefore, the researcher anticipates conducting six 

(6) focus groups involving a total of 30-90 participants. 

 Data Analysis 

This study adopted a phenomenological design and aimed at examining the 

perspectives of parents who shared the common experiences of college orientation and 

collected those viewpoints in a setting that positively encouraged others by hearing 

shared experiences, thus providing a greater amount of trust and disclosure.  

In addition to the Freirean perspective, the Husserlian, Heideggerian and critical 

hermeneutics were used in the analysis of data by way of inductive logic and creative 

synthesis (Bryman & Burgess, 1994; Patton, 2002; Bogdan & Biklen 2007).  Inductive 

approach is a manner of processing data in a standardized format where the analysis 

originates from targeted goals.  Allowing research findings to emerge from the data and 

also being devoid of the restraints inherent in structured methodologies was considered 

primary (Thomas, 2003; Bogdan & Biklen, 2007). 

Husserlian, Heideggerian and Critical hermeneutics were used in identifying, 

describing, interpreting and framing the structures of experiences as espoused by research 

participants.  In this case, the commonalities of their experiences with accountability 

practices and its related regulatory practices. In particular, Colaizzi’s (1978) method of 

analysis was used to provide a rich description of the essential structures of the 

phenomenon. Colaizzi’s method, developed from Duquesne (Husserlian) School, is 
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suited for phenomenological studies as Husserlian descriptive principles underpin its 

method of analysis (Cohen & Omery, 1994). Colaizzi’s method comprises of seven steps 

which was followed: 

i. Each research informant’s verbatim transcript were read to acquire a sense of 

the whole. 

ii. Significant statements and phrases pertaining to the phenomenon being 

studied were extracted from each transcript. 

iii. Meanings were formulated from the significant statements. 

iv. Meanings were organized into themes, then into theme clusters and eventually 

into theme categories. 

v. The results were integrated into a rich and exhaustive description of the lived 

experiences. 

vi. The essential structure of the phenomenon was formulated. 

vii. Validation was sought from the research informants to compare the 

researcher’s descriptive results with their lived experiences. When necessary, 

the researcher’s description was modified to achieve congruence with the 

lived experiences of the research informants.  

Heideggerian and critical hermeneutics were incorporated in this approach in the 

interpretation of the participants accounts of lived experiences with accountability based 

on the ideas advanced in the literature. They also aided in the construction of the themes 

and categories. The critical hermeneutics were used in placing the responses into context 

by considering other extraneous factors that, according to literature, may have had an 

effect on parental involvement. 
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Role of the Researcher 
 

Qualitative research is influenced by the experiences, values and beliefs of the 

researcher.  Data collection in qualitative studies is highly influenced by the perceptions 

and attributions of the researcher (Greenhalgh, 2006).  As the primary researcher in this 

study, I am employed within the field of higher education and focuses specifically on 

parent involvement and support, which includes parent orientation.  The nature of my 

employment held the possibility to influence the interpretation of the qualitative data.  All 

necessary steps to encourage validity and credibility of the qualitative data were taken.  It 

was my ultimate goal to ensure the data and its interpretation were not compromised and 

processed objectively.   

The experience I have with parents in a college setting in largely positive.  The 

frame or relationship between myself and parents is one that encourages involvement and 

would be considered by others as one that is constructive to encouraging student success.  

I engage with parents directly at college orientation and am highly visible during 

numerous phases of parent oriented events on the college campus.  This involves pre-

entry events related to recruitment and post-entry events such as Family Weekend.  I 

work directly with the numerous parent chapters affiliated with the institution in the state 

of Texas as well.  I take an active role in encouraging parents to attend orientation and 

view parental attendance as critical to student success. 

It is my opinion that some parents may desire to have access to information 

because they are paying the tuition bill, while others desire to have influence over student 

decision making because of a perceived sense of “knowing what’s best.” While the 18 or 

19 year old student is legally an adult, parents still view their children as innocent, 
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dependent children.  I have noticed through numerous conversations with parents that 

they have an invested amount of time ensuring the success of their pre college student(s). 

This accumulated emotional and financial investment manifests itself as the student 

begins the college exploration process in that parents seem to view entry into college as a 

defining measure of their collective “life grooming” efforts.     

 
Ethical Considerations and Safety Protocol 

 
By establishing meaning, qualitative inquiry embraces the existence of multiple 

realities and the influence of social construction, however, creating a certain level of 

confidence that qualitative research can and does represent the meanings of its 

participants is still necessary to the study (Lincoln & Guba, 1985; Creswell, 2007). As a 

result, rigor and ethical issues are imperative to the legitimacy of any qualitative study 

(Lincoln & Guba, 1985; Patton, 2002; Creswell, 2007). This study sought to address 

credibility and legitimacy through the use of triangulation and transferability.  Trochim 

(2001) suggests that when credibility is present in qualitative research, the participants 

own perspective is displayed in the work and that the description of data is viewed by the 

participant as accurate.  To help enhance credibility, member checking was incorporated 

at the conclusion of all focus group transcriptions.  Additionally, environmental 

triangulation (Guion, 2002) was used as focus group locations, time of day, and days of 

the week were varied. 

Permission to conduct this study was sought from the Human Research Protection 

Program (HRPP) at Texas Tech University. The study met the expedited review criteria 

because the  participants of this study were adults over the age of eighteen, the topic was 

not a sensitive issue, and focus group interviews with participants were recorded.  
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Participant ID codes were assigned to the selected subjects in the qualitative phase of the 

study to ensure anonymity. A hard copy of the data is stored in a locked cabinet in the 

investigators office and is only seen by the investigator during and after the study.  

Recorded interviews will be destroyed once the study is complete.  The researcher will 

retain any collected data for seven (7) years after it is collected.  After seven (7) years, 

the researcher will destroy any data associated with the research. 

 

Chapter Summary 

This qualitative study examined parent attendance during college orientation and 

its effect on student transition the semester immediately following college orientation.  

The exploration of this study is to further the research that has been previously gathered 

revolving around parent involvement on the college campus.  The participants who 

engaged in this study were drawn from a current population of parents and family 

members who had experienced attendance at a college orientation of a large, public 

research institution in Texas.  Results from this study will help to promote further 

research in the field of parent engagement and involvement with college students and 

also assist institutions of higher education in how to adequately and effectively work with 

parents and family members, specifically during college orientation.   

Chapter IV describes the study participants and reports findings.  
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CHAPTER IV 

FINDINGS 

Introduction 

In this chapter, the collected data is presented and themes are identified.  To set 

the findings in context, the chapter starts by restating the purpose of the study and the 

specific questions that guided the study.  The presentation of the data immediately 

follows which highlights the categories and themes as they emerged from the study 

guided by the study’s research questions. After which the data is presented in its entirety. 

Restatement of Study Purpose 

This study examined parental perspectives of their students’ transition to higher 

education during their first year of attendance.  Therefore, the purpose of this study was 

to investigate if parental involvement in summer orientation activities influences an 

individual student’s transition to an institution of higher learning the semester 

immediately following summer orientation. In addition, the study explored ways that 

institutions could further involve parents in the retention of first year students at colleges 

and universities. 

Restatement of Research Questions 

  The following two research questions guided this study:  

1) What is the nature of the involvement of parents or guardians of first-time, full-time 

freshman who attend a four-year university?  
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2) Does parental involvement in new student freshman orientation impact student 

transition to the university during the first semester of full-time attendance?   

Data Presentation  

Overview 

The findings presented in this chapter are as a result of data collected from twenty 

five parent or guardians of first year students enrolled at a four year public research 

university in located in the southwest.  Data was collected through 6 total focus groups: 

three groups were convened in a face-to-face setting with participants, and three groups 

were convened via a telephone conference call with the participants.  Member checking 

was incorporated by providing a written response summary for each question each person 

participating in their respective focus group.  Participants were instructed to review 

question response summaries and indicate if they agreed or disagreed with the summary 

to each question asked.  Each question summary was reflective of participant responses.  

The following section also provides a demographic description of the participants, data 

collected from the focus groups, and the various themes that were found related to the 

research questions. 

Participant Demographics 

Twenty-five (25) participants agreed to be a part of the focus group opportunities 

that were offered via on site locations in Houston, TX (1) and San Antonio, TX (2) as 

well as telephone conference calls (3).  Nine (9) were men, sixteen (16) were women.  

Participant ages ranged from 43 to 64.  Most participants reported that they resided in 

Texas, claimed an ethnicity of “White”, were married, had previously experienced some 
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level of college education.  All participants were parents and family members of first-

time, full-time freshmen.  Participant ID codes were assigned to each participant for 

purposes of participant confidentiality.  Marital status, education level, and race 

categories were defined using U.S. Census classification categories.  Table 1 in addition 

to Figures 1 and 2 provide greater demographic details of participants.  

Table 1. 
Demographics of Research Participants. 
 

Demographic Number 

Gender  

Male 9 (36%) 

Female 16 
(64%) 

Marital Status  

Married 24 
(96%) 

Divorced 1 (4%) 

Texas Tech Alumni  

Yes 1 (4%) 

No 24 
(96%) 

Educational Attainment of Parent  

Some college 4% (1) 

1 or more years of college, no college 16% (4) 

Associate’s degree 12% (3) 

Bachelor’s degree 36% (9) 



Texas Tech University, Kenneth W Gassiot, December 2012 

51 

Master’s degree 24% (6) 

Professional degree 8% (2) 

Race  

American Indian 8% (2) 

Asian 4% (1) 

Black or African American 8% (2) 

White 76% 
(19) 

1 or more races 4% (1) 

Figure 1.   

Focus group home locations of Texas participants. 
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Figure 2.  Focus group locations of non-Texas study participants. 

 

 

 

 

 

Emergent Themes 

Colaizzi’s (1978) method of analysis was used to provide a rich description of the 

essential structures of the phenomenon. The participants similar experience with college 

orientation offered the potential for commonalities among to surface when queried.  Data 

was collected through the use of face-to-face (3) and telephone conference call (3) focus 

groups.  After transcribing the collected information, the transcripts were reviewed 

several times for a thorough understanding of the responses. With the two research 

questions of the study acting as the guide for discovery, major categories were identified 

by use of selective coding. Axial coding was used to identify themes that supported the 

categories identified and placed under each corresponding category. The emergent 

categories and their corresponding themes were as follows.  The following section 

discusses each category and the various themes that were found to support the categories. 

Emergent themes and how they answer each research question are also indentified.   
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Table 2.  Emergent themes of focus group data. 

RQ1: What is the nature of the involvement of parents or guardians of first-time, full-time 
freshman who attend a four-year university?  

RQ2: Does parental involvement in new student freshman orientation impact student 
transition to the university during the first semester of full-time attendance? 

Emergent Theme RQ1 RQ2 

Presence of strong parental involvement in late high school years X  

Parents encourage students towards independence X  

Motivation to attend college orientation is to experience the campus 
environment 

 
X 

Attending orientation helps further the relationship between parent 
and institution 

 
X 

Skills are gained by attending college orientation  X 

Acquired parent knowledge helps student transition  X 

   

Presence of Strong Parental Involvement in Late High School Years 

When asked how participants would describe their level of involvement with their 

student’s education leading up to the end of the student’s high school years, participants 

were mostly involved to a high degree.  From academic support in the home to assisting 

in the parent organization of the child’s activity, participants indicated that they 

proactively sought involvement.     

SA004 indicated, “He was in band since 6th grade.  We were directly involved in 

activities around band to stay involved.” 
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SA003 indicated, “For us we are a part of his band, being band boosters, going to 

his games, getting to know his friends.  As far as academics…asking him about 

school, being there to help with projects.” 

SA004 also indicted, “We would help him with homework, his math.  Liz is a 

teacher as well and she helped him with literature, problems with writing.  He 

would bounce off ideas off her.” 

CC011 indicated, “I don’t see myself as a helicopter mom but it’s important for 

moms to be involved.  I went to all of the events in her school.  It shows her I care 

and that I’m watching and I know what’s going on.”   

CC014 indicated, “Very involved.” 

CC011 indicated, “Very high level of involvement.” 

H005 indicated, “Very involved.  We were always involved in athletics and 

academics.” 

Participants stated that they were highly engaged in their high school student’s 

experience primarily because they desired to help them succeed, show support for the 

college experience, and ensure the numerous steps in college applications, visits, and 

decision making was actually accomplished.   

H005 indicated, “She wanted to go up there and it wasn’t on our radar.  She 

applied to 3 schools and got accepted to all.  Tech was her first choice.” 

H004 indicated, “I was not involved in my student’s college choice.  I don’t know 

where Texas Tech came from.” 
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CC009 indicated, “Husband and I are very involved.  Coming from Connecticut, 

we had to look from a distance, but were familiar with Texas.  Went to college 

visit and he knew he wanted to go into engineering.”   

CC005 indicated, “Our level was high.  Our daughter was busy and involved and 

we helped her to make sure she took prep tests, scheduling visits to campus.  We 

made sure she got it done with applications and everything.” 

CC012 indicated, “We were also very involved.  Being in Singapore, we had to be 

involved in his education.  We didn’t have luxury of visiting colleges due to being 

so far away.  We researched online and did emails.  We went with our gut.” 

CC004 indicated, “Student selection of college, our involvement was heavy.  

Between my wife and I, we visited each campus visit.  We assisted her with 

college nights through school district.  We worked with her on interest studies.  

Helped her with that.”   

 Participants continually vocalized support of their student in the college selection 

phase of high school life.  Some participants were able to describe in detail university 

representatives they met, recollection of university buildings they visited and feelings 

towards the process after the visit concluded.  While participants reported a few outlying 

experiences in their parental approach to being involved in the pre-college experience, 

most viewed their role as essential to helping their son or daughter.  When considering 

this level of investment is present in the later high school years, it could stand as an 

indicator that involved parenting has been a more lengthy relationship between parent 

and student leading up to the later high school years. 
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Parents Encourage Students Towards Independence  

In the focus groups, participants frequently focused on placing decision making 

with the student and that decisions were to be made by the student.  Participants stated 

they felt their role was to simply coach the student, provide information, ask questions, 

guide with tips along the way, and support the decision they made.  Many participants 

reported that they had an important role in assisting their son/daughter in this new phase 

of their lives by adequately preparing the student to make decisions.  From pre-college 

visits to assisting the student after orientation with resource referrals, participants 

conveyed the desire that their son/daughter would make decisions on their own and take 

ownership of his/her education.  Participants noted that students would actively seek their 

advice on decision making and were somewhat dependent on it.  As time progressed after 

orientation and with promptings by participants, students began to take ownership of their 

own decision making and thinking more independently.   

CC 004 indicated, “We tried to let her do all the work, know what I mean, and 

then show an interest.  Anything she did, we helped and supported.  Was 

important to see if she could navigate this life decision and provide support.” 

CC 009 indicated, “Support to know what stage they are at and they have support.  

When they get to a cross point and they feel comfortable in asking for advice.” 

CC007 indicated, “Giving direction more than doing it for them or holding their 

hand through it.  Showing the map and pointing.” 
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H004 indicated, “I try to help him in his choices instead of telling him what I 

want him to do.  I try to give him that avenue.  I remind him of the goal…the goal 

of graduation.” 

H001 indicated, “Not trying to control what they do, but offer information.”   

H005 indicated, “Being an example.  More as a mentor, especially at that age.  

Encouraging independence.  Letting her be independent and knowing she always 

had our support.” 

H004 indicated, “Giving your child the rules and boundaries and letting them go 

to trust and do.  Also trusting they will make mistakes at times, but having that 

open communication to have them feel comfortable to come talk to you.  Not 

being condemning.  It gives them the reassurance they have boundaries and 

trusting they will work within them.  Consequences should be consistent.” 

SA001 indicated, “You support them and enable them so they can make those 

decisions.   We took it seriously and wanted him to own the decision.  We tend to 

be helicopter parents sometimes and have learned to pull back.” 

SA007 indicated, “The important thing is to have a kid make his own decision 

and analyze it so they make a good decision.  Our involvement went more from 

freshman to? sophomore year saying you’re going to do this to laying it out 

saying ‘you have four schools to choose, what are the pros and cons’ and it went 

more from us to him and he making the decision and our roles switched from 

doing it for him to hopefully teaching him to make the decision.” 
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SA005 indicated, “We have always emphasized that college is the time to make 

the break.  ‘You weren’t going to go to college close to us and it’s your time to be 

on your own.’  We didn’t do step by step.  We thought he could do it and he did.” 

SA004 indicated, “Having him aware that he will have to do his own laundry, his 

own schedule.  He needed to start thinking that everything is not just ready for 

him like food.  He has to start looking into it.  We gave him reminders and 

nudges.” 

SA003 indicated, “Making sure he is aware of checklists and that he will be 

having to do these things himself and he needed to think about things in advance.” 

CC010 indicated, “It’s important for her to see that her parents are involved.  It 

helps her be a well adjusted adult.”   

CC011 indicated, “Making sure you are preparing them for the independence is 

my goal.” 

CC014 indicated, “Honestly…I was trying to let go of my involvement so he 

could take advantage of his own.  He needed to know I wasn’t the safety net and 

that me letting go was important for him to see.” 

Participants across all focus groups, without any dissention, communicated that 

they encourage student independence.  It was also noted that the orientation experience 

helped participants understand this concept and feel supported in that decision.  

Participants pointed to that the university specifically stated numerous times that college 

feels it is appropriate to allow the student to make decisions and to utilize parents and 
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family members and mechanisms of support.  As participants commented on this topic 

throughout the focus groups, their eyes came closer together, hands gesticulated more, 

and heads nodded in support of others comments.  Common words and phrases that 

surfaced were “important”, “his/her own”, and “need to learn.”   

 

Motivation to Attend College Orientation is to Experience the Campus Environment 

 Perhaps the most striking theme noted by participants was that of needing to “see 

for themselves,” “get a feel for the environment,” or “needed to know who…”  This 

sense of having to touch, see, and “taste” the environment” was heavily stressed by 

participants.  It was noted as a large reason for being involved as a pre-college parent, 

remained a motivation for attending college orientation with their student, and continued 

as a reason to be actively affiliated with the institution after the student enrolled.  This 

connection and investment comes as no surprise as prior literature suggests that students 

and parents come into college having a strong and connected relationship.  Technology 

has made it very easy to stay connected and allows parents the assurance of their 

student’s safety, wellness, and location.  It should also be no surprise that when parents 

are embarking on a college experience in which their son/daughter is traveling potentially 

several hours away to be “on their own” for the first time, the reassurance that can come 

from “seeing” the environment helps to alleviate fears and concerns.  This desire was 

frequently mentioned as participants spoke. 

CC011 indicated, “I never thought there was not an option to not go.  Have been 

involved so going to orientation was just like going to the doctor.” 
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CC014 indicated, “… I needed to be informed just as much as my son.  I wanted 

to be there to hear what they are saying to transition and prepare.  I wanted to 

ensure he was as prepared as possible.” 

CC013 indicated, “We also live in Houston.  It was our first time to campus.  

Wanted to get a feel for the environment, the prices, the selection of courses.  To 

see what it was all about and help him make a transition.  Wanted to make sure he 

was comfortable.” 

CC005 indicated, “It was the last ‘bridge’ to her having her independence.  I am 

glad Texas Tech encouraged us to go.  It made us feel like we weren’t babying 

our daughter…that it was important by the university.” 

CC012 indicated, “… motivation was because we couldn’t just visit over the 

weekends…we had one shot and had to see it.”  

CC009 indicated, “We wanted to do the college experience with him due to 

having done all the other things with him for college prep.  We needed to know 

when coming back to Connecticut, we wanted to know who we could call.  It 

made us feel good to know when we came home, they would be taken care of.  I 

needed the confirmation.” 

CC004 indicated, “I guess, umm…was to spend more time talking to engineering 

college.  She was unsure and had questions.  Wanted to help her through that.” 
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CC003 indicated, “Ease the concerns and stress of the unknown of student and 

parent.” 

CC002 indicated, “At encouragement of university to attend, we did.  Was a team 

effort.” 

H005 indicated, “We wanted a more in depth idea of what to expect.  We had a 

good idea of the campus.  It was just a matter of what to expect as parents and to 

get more info.” 

SA006 indicated, “My motivation was to see what was going on and then 

compare notes to see if we were on the same line.” 

SA003 indicated, “We wanted to be involved and supportive and remind him 

about things.” 

SA002 indicated, “I wanted to see where he was going to be staying, what the 

environment was like, and get him involved before he started school.  I wanted to 

help guide him with choices.  I wanted to be a part of his going to college 

experience.” 

 When responding, participants clearly addressed their desires to attend college 

orientation and responded without hesitation.  Participants suggested that attending 

college orientation was not an optional activity due to the stakes that were present and the 

parental unsettledness that would arise if parental attendance at college orientation did 

not happen.  When participants expressed words such as, “I needed to see for myself” or 

“I had to go,” their voices elevated in volume and body posture firmed.  It was also noted 
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that unless participants attended orientation, a lingering self doubt about college choice 

would exist.  When conveying thoughts on why attending orientation was important as 

apparent or family member, participant eyes were more broad and wide, a protective tone 

was noted in voices, and a more assertive body posture was assumed. 

Attending Orientation Helps Further the Relationship between Parent and Institution 

 Participants became engaged with the institution after having attended orientation.  

Often cited, it was because of such a positive relationship that was fostered during the 

college orientation experience combined with the institution’s effort to encourage 

involvement.  Faculty made efforts, processes and activities were organized well, 

institutional messages actively encouraged parental engagement, opportunities were 

present to meet other parents, and student staff enthusiasm for the intuition helped 

promote parental comfort.  This comfort provided participants a positive environment and 

internal desire to want to promote and engage with the institution.  Engagement includes 

reading institutional papers online, attendance at campus events, involvement in local 

parent groups of the institution, promoting the institution locally, utilizing phone apps to 

stay informed, and encouragement for additional education at the institution.  An outlier 

in this area signaled a few participants who didn’t feel they had a relationship with the 

institution, although they found opportunities to visit campus and support the institution 

locally. 

SA004 indicated, “I felt appreciative orientation provided all of the info at one 

place instead of having to seek it out.  It was helpful us being educated about 

what’s out there.” 
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SA004 indicated, “We thought it was a very positive experience.  We have been 

to several colleges and everyone seemed to have their act together.” 

SA003 indicated, “Very informative and people were helpful.” 

SA004 indicated, “Everyone seemed positive and helpful.” 

CC010 indicated, “I agree completely.  What I noticed about Texas Tech is there 

is such a sense of family and when I call, it’s such an extension and I feel like 

they know me.  It’s such a comforting sense of family.” 

CC014 indicated, “Anytime I have had to call about tuition, dorm for next year, I 

get an email or call back within 24 hours.  Genuinely the people on the other end 

are polite and gracious.  They sound like they like their jobs.  My son also was 

considering changing his degree.  We met with counselors and extremely 

impressed with input.  They treated him like an adult, but also hand holding to 

help and guide.  Very positive.” 

CC010 indicated, “I felt like it was home for our daughter.” 

CC014 indicated, “One of the most impressive things was that the different 

colleges, they acknowledged him by name, made the effort to use his name and 

treat him in that way.  I also thought the students on campus…very impressive.”   

CC011 indicated, “Everyone was very genuine.  They all cared.  I was asked on 

several occasions how I was doing, if I needed anything.  Genuine desire to make 

sure I was taken care of.” 

CC010 indicated, “Friendliest people I’ve ever met.” 
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CC013 indicated, “Same for me, very organized, a lot going on.  I felt a part of it.  

It was very well put together.” 

CC011 indicated, “I thought it was very well organized and flowed well.  I was 

surprised by that.  Thought I would be mixed in a mass of people.  I always knew 

where I was going and what was expected.” 

CC009 indicated, “They are so far away, but I feel like I am still connected.  I 

hear whatever I can.  I get newsletters and feel like I’m living it too.  Wished I 

could go to everyday things.  Orientation helped me know and visualize where he 

was.” 

CC005 indicated, “My husband came home laughing.  He graduated from another 

university and when talking about that, they said ‘we thought you went to Texas 

Tech.’ He talks about it so much, they didn’t know.  Not being alums, it doesn’t 

show.” 

CC008 indicated, “We went to private universities in California.  For the dollar 

value, why would you choose a private education over Tech?  We love Tech.” 

CC007 indicated, “I wish I had went there…it makes me want to go.  We are huge 

fans of the institution.” 

CC006 indicated, “When we dropped off our daughter.  It all felt settled and 

nothing unanswered.  I felt she was in a safe environment.  We felt she had safety 

nets if she was out and about.  I felt like she was in a good place and was ready to 

move on.” 
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CC005 indicated, “There was no hesitation about letting her go.  We felt good.” 

CC009 indicated, “I felt comfortable having to come back to Connecticut.  I knew 

he was in good hands and leaving him there.  The school was just what he wanted 

and all what he was looking for.  Our experience with orientation is what made 

me comfortable…”   

CC008 indicated, “We felt excited. We made the right decision.  Had every 

question thought of answered while we were there.  We felt great when we left.” 

CC005 indicated, “Friendly, excited and available.” 

CC009 indicated, “Extremely friendly, available.  I had to go to an office and they 

could not have been nicer.  They worked to try and find others who knew answer 

better.” 

CC006 indicated, “Everyone was very friendly, accommodating, helpful.  I wasn’t 

shuffled around and I felt like a person.  It was comforting that it was a large 

campus, but felt homey and comfortable.” 

CC008 indicated, “It was positive, a warm type community feel to it.  It was 

personal…people wanted us to be there.” 

CC005 indicated, “I agree with everything said. Very organized, positive.  

Everything said was a comfort to me as well as informative.  Advisor was in 

advising for over an hour and it made me feel someone was there to help.” 

CC012 indicated, “I would say overall it was very positive.  I loved the campus.  

Very encouraging to see the campus and see what his life would be like.  I could 
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see everything, good food, everything he could take care of life.  I really 

appreciated how the staff that spoke were very much in support of our students 

and the parents.  Finally, for me, it was emotional.” 

CC009 indicated, “Extremely positive and comforting experience.  Son was able 

to go do his thing and us too.  Parent part was very well planned, informing us of 

different departments and what kids would experience.  I would share those 

experiences with my son and share.  Very well setup.” 

H005 indicated, “We latched on to Tech.  Our daughter got involved in the 

Mentor Tech program and the mentors are greats.  It helps us bring us closer.  I 

am amazed how many people come out when I wear Tech things that say ‘I went 

to Tech’ and we try to share that experience.  We encourage them to go visit so 

they can see it and see what we saw.  It’s been a great experience.  Every time we 

call, we get tremendous help.” 

H004 indicated, “I don’t have a relationship with Texas Tech and I rest.  He is 

supported with a care package every few weeks.” 

H004 indicated, “My interactions were mostly with a few parents.  We were at 

engineering building and also at the dinner, we were able to communicate with 

different parents.  It was casual and felt good.  We got a feel of what it would be 

like.”  

H004 indicated, “I would sometimes get a look from my student like ‘I don’t 

know what’s going on.’ I was confident that I didn’t need to go with him on 
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certain things because advisor had things squared away.  I knew what he was 

registering for and it made me feel comfortable.” 

H002 indicated, “Another thing was when parents and students could be together.  

It helped so much to know we met with advisor.  It helps.  Sometimes the student 

will say something and you know that it’s somewhere in the middle.  I was able to 

refer back to her and he would say oh yea, ‘I remember that.’” 

CC003 indicated, “We have attended concerts and made it out there, but for us it’s 

just a peace and assurance that the university is our proxy and were comfortable 

with that but also because they treat him as an adult he has grown so much in the 

time he’s been there, it’s just unbelievable.  It’s a partnership in parenting and 

growth.  We have to have some faith and entrust in the university many, many 

things.  When I have questions, I don’t hesitate to call and I always hear back.  

We did call about a housing AC issue and it was taken care of that day.  It’s a part 

of the family.  Everyone out there supports those kids and wants to do everything 

they can to help.” 

CC003  indicated, “We attended other events on behalf of Tech at other locations 

was that it impressed us the President was there, long list of celebrities of the 

university…right there meeting you, greeting you, saying call me anytime.  

Seemed interested and even if today if we needed to call the President, he would 

call us back.  That’s pretty darn impressive.” 

CC002 indicated, “From the very first moment, the whole process of walking in, 

meeting friendly faces.  Greeters would send parents upstairs to their line.  
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Anyone we would run into was overly willing to help.  It just showed a warmth 

and willingness to be helpful.  The whole Texas Tech community bends over 

backwards to help and its genuine.” 

CC004 indicated, “There were some presentations from the family relations.  I 

think the parents had a campus tour that was led by a student.  I had a meeting 

with the dean from chemical engineering.  Everyone was nice and inviting.  Texas 

Tech is very engaging, very positive…” 

CC003 indicated, “Only other things I’d add was that we attended everything.  

Felt appreciated.  Really liked the warm fuzzy sessions with the nuts and bolts of 

how the scholarship works, ‘this is what you click on, this is where you go.’” 

CC002 indicated, “It was very positive and well organized.  It was important for 

us to know what was going to happen.” 

CC003 indicated, “What we took away was the university let us know that our 

child would be taken care of…without a shadow of a doubt.  Regardless of the 

situation, there would always be someone there to help, no matter what it was.  

You wonder if it’s real and to this day, the university has not stopped being 

supportive and helpful.” 

SA001 indicated, “Met the President of the University…he was so nice and 

gracious to come when we could.  It made an impression on our student.” 

SA007 indicated, “Got to meet the President due to his scholarship and it made an 

impression.  It’s huge.” 
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SA001 indicated, “We got to meet his advisor.  She made us feel with great 

confidence that she would guide him.  She has been great working with him.  

Everyone was positive.  Parents were great.  I don’t remember anyone that wasn’t 

helpful.” 

SA007 indicated, “I was impressed with the students they had on staff.  Very 

helpful.  They knew what they had to talk about but they were also enthusiastic 

about Tech.  It was good for us that that was he was walking into.” 

SA007 indicated, “I think with orientation it was the beginning of him making his 

transition.  As parents were told to be involved, be involved.  That was our 2nd 

orientation to go to.  From both weekends, it was the beginning of “your child is 

here and they are making their decisions.  Thank you for being such great parents, 

but now you have to cut the cord and let them help themselves.”  It was hard to 

hear, but sobering.  It framed the summer in how we interact with him as he 

prepares to be a college student.” 

SA003 indicated, “I have Texas Tech app on my phone.  I can read paper online.  

I can check things coming up, I get emails from the university on things they 

send.  We are in the San Antonio parent chapter also.  We have season tickets to 

go to games.” 

SA002 indicated, “I get notices in mail to parents about care packages.  I get other 

notices about renewing his meal card and other things I get and send to him.  I am 

informed that way too.  I can also go online too.  Son informs me about things.” 
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SA007 indicated, “There have been parent nights and we talk about how is your 

kids, how is your kids.  We did the college night at UTSA with local recruiters.  

We were used to doing things about recruiting, but it was fun to promote TTU and 

do it with parents.  The parent chapter has been a good thing.” 

SA001 indicated, “I read through the parent emails that come out.  They are 

wonderful…great information.  I did the free membership and bumped it up 

because I wanted the calendar and the calendar has been great with dates and 

information.  Now that San Antonio has its own parent Chapter, that has been 

great because we talk about things about our kids and the university and it helps.  

It drives our kids crazy because we keep meeting all of these people.” 

CC001 indicated, “I’m on the Board of Directors of Parents Association and 

involved in local chapter.  I think we are more involved in our kids college than in 

high school.” 

CC001 indicated, “…we have a common love.  Everyday over lunch I eat at my 

desk and I read the Lubbock AJ, Texas Tech Today, Double T Nation, or the 

Daily Toreador and I’ll tell my student what’s going on in town, on campus.” 

CC001 indicated, “We are up there enough they know when to call and they don’t 

have to chaperone us.   We are just as scarlet and black as they are.” 

CC004 indicated, “The relationship is very positive…one notch up from high 

school.  Through parents association…and then through coming out to game, it’s 

like we’re co-partners in Tech.  Were not babysitting her anymore…we have our 
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activities and were all part of the experience…it’s been different and very 

positive.” 

CC012 indicated, “Our relationship with Tech is distant because of geography.  I 

keep up with newsletters and have TTU app on phone and stay up with Tech 

news.” 

CC014 indicated, “I would same the same thing.  Compared to other big 

universities I attended with orientation, I felt there was a personal touch, not cattle 

called.  Each thing was meant to make sure your child was going to do well and 

they wanted your child to do well.  I kept hearing we want your student to be 

successful.  I wrote the provost afterwards and said how impressed I was and that 

is also why I am participating in this focus group.” 

CC013 indicated, “I agree with everyone.  I would add that it has been so positive, 

it made me want to participate in this focus group…on a Saturday.” 

 Participants demonstrated an affiliation when speaking of the “relationship” they 

appear to have developed with the institution because of college orientation.  Just as a 

family member might positively defend another family member or show a strong sense of 

care, so did an overwhelmingly majority of participants when describing their connection 

and relationship with the institution.  In the face-to-face focus groups, many nonverbal 

exchanges occurred as to signify agreement.  Even in the midst of the focus groups that 

occurred in person and on site, common bonds seem to form among participants because 

of describing the relationships many have come to have with the institution.  The shared 



Texas Tech University, Kenneth W Gassiot, December 2012 

72 

experience of college orientation seemed to have a very common affect in this area of the 

study.  Head nods, affirming smiles, and hand motions were frequent.   

Skills are Gained by Attending College Orientation  

Participants commented that the mindset of the college bound student began to be 

molded by the advice of his/her parents.  As noted by participants, it was due to having 

experienced the same set of activities, environments, and processes that allowed the 

student to take greater hold of what his/her parents were guiding them to do or reminding 

them of.  This shared and lived experienced of college orientation provided a context for 

more consultation between parents and students because parents were able to provide 

specific information when asked by their student regarding contact names and numbers, 

buildings, program names, etc.  Students were willing to consult participants about 

decisions and participants noted that it added confidence to their referral abilities. 

CC003 indicated, “Knowing which people to direct him to was helpful.  Was able 

to give reminders because of having gone to orientation.  You can look at a 

website, but with having gone and met people, it made a difference….more 

concrete. ” 

CC004 indicated, “Discussion on health center were helpful because she got sick 

and knowing where to send her.  She had questions about lease agreements and 

classes and with having gone, it helped to feel better about what I was 

saying/suggesting.  The encouraging of her to meet the companies thing (career 

center) was good. ” 
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CC012 indicated, “Very high.  We have open communication although we have to 

initiate often.” 

CC007 indicated, “We have a lot of confidence due to having so much familiarity 

of what’s going on on-campus and what’s provided.” 

CC004 indicated, “She still says I don’t know what I’m talking about.  I did feel 

more informed having gone to orientation. ” 

CC001 indicated, “I agree.  I liked going to Department of the major to meet 

professors, advisors.  When daughter asked about advice, we had a name to send 

her to.  It helped to associate name and face when giving advice. ” 

CC003 indicated, “Scale of 1 to 10…an 8 or 9.  We knew who to recommend and 

place to go. ” 

CC009 indicated, “Very high level of confidence.  I agree.  We knew what 

direction to send him. ” 

CC006 indicated, “I also had a lot of confidence in counseling them.  So many 

good things were covered in orientation. ” 

CC005 indicated, “I agree.  I could remind them things that were mentioned in 

orientation.  It’s really easy to say, they should have that on campus. ” 

CC001 indicated, “We had a comfort level to approach issue with confidence.  We 

had a mental picture of where we are telling student to go because of having been 

out there and knowing and seeing.” 
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CC002 indicated, “Knowing the chain or order to go through if child is having 

difficulty with courses, knowing and having confidence in those processes, 

numbers, contacts, websites to go to to get the info. \” 

CC005 indicated, “I suppose it does.  They are excited.  We are happy they are 

there.  She knows how we respect TTU and like it up there.” 

CC009 indicated, “I think we are involved to help him refer services.  That 

connection we have to the school and to him.  They know we know about things 

for having gone to orientation and they ask us because of it.” 

CC007 indicated, “It’s positive.  When talking with him about things, we can 

refer things to him based on having gone to Orientation.  We have knowledge 

about campus. They also know how positive we are with the institution.  It deters 

their pessimistic attitude and see things differently.”   

CC014 indicated, “Absolutely.  I feel the need to be less neurotic because of it.  

Other parents I know are always talking to their student constantly at closer 

universities.  I don’t worry about my son at Tech.  I think he’s doing well because 

I feel comfortable letting him go and he’s taking steps to be independent.  It’s a 

healthy situation.” 

CC012 indicated, “I learned things that she wasn’t going to be concerned with like 

where to go if she got sick.  When she said she was sick, I was able to refer her to 

student health and I knew that because of having attended orientation.  In her 

college, we were allowed to be in with the advisor and the advisor told students 
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‘when October arrived you have to come see me.’  I was able to remind her that it 

was time to go get advised.”   

CC010 indicated, “It helped me advise my student...” 

CC014 indicated, “One of the good things they drove home was to not panic when 

student call home.  It was good as a reminder for us on what to expect and to 

problem solve on their own.” 

CC013 indicated, “I felt that whatever the issue was there was a resource 

available.” 

CC012 indicated, “I felt confident that the school has a solution for any issues the 

student has…academically, legally, socially.  They drove home the point that 

there is something to help students whatever the issue.  I left feeling that there was 

something to help them on campus.” 

CC014 indicated, “The reality was that when he came to us, he knew we had been 

there and was privy to the same information.  He knew we knew what we were 

talking about.  He knew we had an informed perspective and took our advice 

better because of that.  That gave us more confidence in being able to advise.” 

H005 indicated, “By seeing we were positive with the university, she is positive 

also.  She knows how important it is.” 

H001 indicated, “We are comfortable in what we tell them.  We don’t give 

solutions, provide suggestions.” 
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H005 indicated, “We feel comfortable in counseling her on any issue.  We 

provide suggestions/alternatives and let her make the decision.” 

H004 indicated, “That has been the hardest part for me.  In high school you are 

right there and you can talk to whoever right away.  Now you have to say, ‘Can 

you go talk to someone?’  You have to relinquish control.  You have to guide him 

to go talk to those that know.   They made it clear at orientation that the student is 

the adult and parents should now guide.” 

SA003 indicated, “Being able to know about dining bucks and the hospitality 

services was helpful to learn at orientation.”  

SA002 indicated, “My son was able to apply for scholarships that he didn’t know 

were out there.  Also, they let us know about the legal system and interested in 

getting an apartment or house off campus.  They said to have student come by.  

That’s been beneficial and I’ve been able to say, ‘Don’t forget, you have this 

service…use it.’” 

SA005 indicated, “Extremely confident.” 

SA002 indicated, “Very confident.” 

SA002 indicated, “I felt confident in counseling Greg.  He goes and meets with 

professors, talk to them…and they let us know that in orientation.  I was able to 

tell Greg to go to talk to his professors…he did and he does.” 

SA001 indicated, “Because we knew there was a structure in place he could go to.  

We had confidence he could go there as a starting point.” 
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SA007 indicated, “He was sick for about a week and we had toured the health 

facility.  We knew he had options if he got sick.” 

SA001 indicated, “We also know about FERPA and can tell him that it’s up to 

him to make the decisions, calls, requests.” 

SA007 indicated, “We knew based on orientation that he had options…we can at 

least ask the questions and it puts it on his radar.”  

SA007 indicated, “He had some questions about academics and I would remind 

him, ‘What did your advisor say about that?  What did your professor advise?’  I 

felt confident he could go talk to.  Having gone through orientation…I said he had 

an avenue to talk to someone.” 

SA001 indicated, “Having access to financial stuff is huge…I can go and see 

what’s been paid, what’s been charged, when it’s due.  Another thing we gleaned 

from Orientation.”   

Confidence grew in both students and parents.  When participants were able to 

remember specific points of information and ease their student’s anxiety, stress, and 

emotional concern, the investment grew among participants.  They were helping.  They 

were needed.  This ability to serve others and provide guidance allowed participants to 

gain additional confidence due to their own suggestions.  For students, participants 

submitted that they could hear the weight of turmoil melt away in their son/daughter’s 

voice.  The student would call in a frantic state and in mostly calm voices and demeanors, 

participants would walk their student through what was suggested and taught at college 

orientation.  Participants recollected that they remembered their student being 
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appreciative of such quick solutions to a problem they weren’t sure how to solve.  In the 

face-to-face focus groups, when participants spoke on this topic, body language changed 

to arms folding in as if a hug was being given or emotion was being transferred.  Facial 

expressions exuded what might have been the actual moment they remember hearing the 

distress in their student’s voice.  Positive nonverbal exchanges between participants were 

high during this time.    

Acquired Parent Knowledge Helps Student Transition 

 Participants reported that their students had shown improvement in academics , 

social skills, maturity, life skills awareness and other areas  over the course of the 

semester immediately following college orientation.  Participants were able to quickly 

recall areas they noticed improvement either immediately or over time.  Participants 

shared specific information related to certain student organizations their student had 

joined, areas of previous struggle that showed improvement, or new areas of skill or 

interest that had become an attribute.  Participants appeared relieved in some instances 

that their student had made progress in certain areas, and others satisfied as if it was 

expected their student would come into their own at some point.   

SA001 indicated “Having access to financial stuff is huge…I can go and see 

what’s been paid, what’s been charged, when it’s due.  Another thing we gleaned 

from Orientation.”   

SA005 indicated “This semester he has joined 2 organizations.” 

SA 006 indicated “He knows what time to do laundry, very organized life.” 
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SA002 indicated “He became very involved on campus.  He goes to tutoring.  He 

helps head up tutoring.  He is very, very social.  He has come out of his shell 

being at Texas Tech.  His grades are good, he’s involved, and I’m a happy mom.” 

H001 indicated, “More independent”  

H002 indicated, “His confidence improved.  Also, his academics began to show 

improvement.”   

H004 indicated, “Time management got better.  He knew he was going to have to 

go study.  He did all that.  My concern was some of the decisions he would make.  

I didn’t know what he would do being away from home.  Would he make the 

right decisions?  Would he get caught up in other things?  We talked about those 

things though.” 

H005 indicated, “I would say that also.  The biggest problem our daughter had 

was that she had no friends at first.  She called and was crying and said he had no 

friends.  She had an issue with a professor also.  She has learned to handle those 

things and we talked about them being real life issues.  When discussing holidays 

and that other friends had left on certain holidays, we had to remind her that 

Lubbock is a ways away and that we couldn’t bring her home as often as she 

wanted to.  Because of that, she has gained more independence.  Her time 

management is better as well.  The first few months were rough.” 

H004 indicated, “My son was studying better too.  He was focused and 

understands school is important.”   
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SA002 indicated, “He gained a greater appreciation for what his dad and I are 

trying to do.  He knows we have subsidized his cost greatly and that we are 

making sacrifices.  We sat down with him and told him the experience is 

important and we expect him to do well.  That we are paying for certain grades, 

not others.  He is doing things with his advisor as well to succeed.  He has learned 

the value of the word no.  His maturity has grown because of knowing what it 

takes to go to school and the communication we have had.  He had to said no to 

things that we know about and that growth is important.” 

CC014 indicated, “I know that for my son I believe it’s a can do attitude.  When 

he came home for Thanksgiving, he had this sense of ‘I can do this.’  They are left 

to problem solve with academics, health matters.  He got sick and it was after 

hours, but he found an after hours clinic on his own.  I was wowed.  His grades 

were decent.” 

CC011 indicated, “Me too.  My daughter has always been independent.  My 

daughter has always been a slob.   She tells me know she cleans every week, she 

washes her clothes and puts them away.  College is so wonderful.” 

CC010 indicated, “What I could see was that my daughter’s level of responsibility 

increased…taking care of things.  She would go figure it out.” 

SA001 indicated, “He grades were great.  He now has color coded schedules for 

everything.” 

SA007 indicated, “He is more confident in engaging with someone at the 

university.  He has the confidence to know it’s somewhere and how do I find it.” 
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SA007 indicated, “He is also eating tomatoes, lettuce and realized there is food 

expedient to go to but that maybe he knows he should choose other things.” 

SA001 indicated, “He is taking more ownership of what he’s eating and his 

health.” 

CC001 indicated, “It is an advantage for Lubbock being far away.  She has had to 

do things on her own.  We have an insight on where she’s going and can help 

encourage her more.” 

CC004 indicated, “She has had an improvement with money and in doctor’s 

visits.  She is more mature in her interaction with us and my parents.”   

CC003 indicated, “Learned its ok to not make an A.  He realized as long as he 

gave his best, it might not be as perfect as he wanted, but it’s his best and that’s 

ok.  We have been most proud of him in the crowd he has chosen.  He has chosen 

positive kids to associate with.  A good group that positively engages him.” 

CC002 indicated, “Daughter had to find balance of social and academics.  When 

she found that she moved ahead.  She schedules time better.  Interpersonal 

interaction is improved.  She has done well managing money as well as spending.  

She knows when not to spend.  She has had opportunities to talk with professors, 

going through secretary, meeting with professor.  She is on campus leadership.  

She was always involved in high school.”  

CC007 indicated, “Time management skills improved.”   
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CC008 indicated, “I’ve noticed that he was including himself in activities on 

campus and meeting other people and being involved.” 

CC006 indicated, “I didn’t notice a huge change in daughter.  Went to a 

competitive high school.  Felt like college was challenging enough.  Maturity was 

improved though.  Academic focus improved and career choice.” 

CC005 indicated, “Daughter went to big high school and she didn’t apply 

herself….she gained self confidence in grades she has made.  Taken more 

ownership and maturity, organization, follow through all improved.” 

A confident and assertive sense of pride was present when participants spoke of 

transformations that they had observed in their students over the course of the semester 

following college orientation.  The researcher sensed that, because of such 

transformation, participants felt special and accomplished in their student’s success in 

various areas.  In the face-to-face focus groups, participants would smile would speaking 

of the accomplishments made by their student.  A glow would fill their faces, specifically 

their eyes and mouths, when providing specific successes.  At the same time, some were 

shocked their student was able to make such improvements.  Eyes were larger, the lower 

jaw would drop, and voice tone was generally more questioning than expected.  For 

some, connecting parental involvement and student success did not surface as the reason 

for such student success.  Some participants would downplay their own involvement and 

attribute the success to the institution, not realizing their own influence in their student’s 

successful transition. 
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Chapter Summary 

 Twenty-five parents/guardians of college students participated in this study.  All 

participants were actual attendees of college orientation and had an incoming student who 

was over age 18 and considered a first-time, full-time freshmen.  The study explored 

parental attendee experiences at college orientation and questions related to: 1) pre-

orientation, 2) orientation, and 3) post-orientation and their thoughts on how those 

experiences impact their students’ retention during their first college year.    

Prior to college orientation, participants considered themselves engaged parents 

who found ways to be involved in their student’s education goals leading up to college.  

Most found they defined positive parental involvement as being supportive, engaged, and 

encouraging of their student’s decisions and interests, which includes the college 

selection process.  Study participants reported that their experience at college orientation 

was largely positive.  Participants chose to attend to support their student, engage in the 

college selection process with him/her, and fill an internal need to “see the campus” 

and/or “complete the process”.  Participants wanted to be a part of the student’s journey 

by attending college orientation.  They also desired to encourage independence with their 

student and not make all decisions for him/her.  Participants wanted to learn of resources 

on campus and then advise their student when needed.  Many felt they were able to 

confidently convey campus resources to their student and noticed improvements in 

his/her life as the semester following college orientation progressed.  Study participants 

felt connected to the institution because of orientation and considered themselves actively 

engaged with the university in a variety of ways and that was unique and suitable to each 

participant.      
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The following chapter places these findings are put into context by linking the 

emergent themes and ideas to the literature and the study’s conceptual framework. 

Conclusions were drawn and implications of the findings are also discussed. 

Recommendations for future studies are made were also outlined. 
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CHAPTER V 

INTERPRETATION, DISCUSSION AND IMPLICATIONS  

Introduction 

 
This chapter details the interpretation and analysis of the study data.  The chapter 

starts by offering a summary of the findings as presented in chapter four.  Following this 

summary is a synopsis of the researcher’s interpretation and conclusions.  Immediately 

after the conclusions, implications of the study are discussed along with 

recommendations for further research. 

Interpretation and Conclusion 

 Interpretation involves being able to connect ideas that have emerged from a 

study with theory and other framework that presents a more cohesive understanding.  

Interpreting data also allows for an opportunity to demonstrate significance in the 

findings (Bogdan & Biklen, 2007, p. 159).  This interpretation hopes to synthesize the 

data and their meanings in a straightforward manner that allows the research questions to 

be framed and supported.  The meaning of data was framed by usage of Husserlian, 

Heideggerian and critical hermeneutics (Bryman & Burgess, 1994; Patton, 2002; Bogdan 

& Biklen 2007). 

Research Question One 

What is the nature of the involvement of parents or guardians of first-time, full-

time freshman who attend a four-year university?  This question helped establish a 

baseline for understanding study participants general approach to student success.  It also 
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served as a possible predictor as to what type of involvement they might have as parents 

of college students, particularly if a change in involvement occurs over time.  It is 

intended to surface parental viewpoints regarding their own involvement and what that 

looks like in practical, day-to-day behaviors.  This research question was additionally 

important to help provide a glimpse into the environment the students of study 

participants might be exposed to prior to entering college.  It was the parental 

perspectives on their own involvement that was being interpreted. 

Involvement as a matter of staying connected 

 There was an overwhelming feeling among participants that being involved with 

their student during the high school years was not optional.  This feeling, as expressed by 

participants, was not an obligatory relationship, but one in which parents truly desired to 

connect and support the interests of their student.  As indicated by later involvement in 

college orientation, parents desire to provide comfort and security for those they love.  

Wartman and Savage (2008) noted the increased amount of time parents spent with their 

children during the formative years of today’s college students.  This increased bonding 

as well as the desire to fulfill human needs in ourselves and others (Huitt, 2007) presents 

validation for parents who are involved in many aspects of their student’s lives.  This 

sustained, developed, and highly nurtured parent-child relationship, especially when 

speaking of today’s connected parents (College Parents of America, 2006), helps explain 

and might be the leading predictor as to why parents are so intensely involved in helping 

shape their student’s success. 
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 Study participants commented that they are keenly aware of the stereotypes of 

parents who “hover.”  They expressed their understanding of the term and viewed the 

stereotype in a negatively light.  Despite the connotation and understanding of its 

potential connection to their own behaviors, participants embraced supporting their 

students.   

Involvement as a matter of helping initiate college life 

 Participants had a variety of reasons in recognizing an involved nature was to help 

promote the collegiate phase of their student.  For some, it was seen as just another phase 

in their journey as parent and child.  For others, being involved in the college choice 

phase signaled a closing of the parent child relationship and a beginning of their 

son/daughter emerging into adulthood and the changes that result in greater autonomy 

and independence in one’s decision making.  For a few others, assisting in the college 

selection phase was to ensure that all details were covered with admissions, necessary 

financial aid and housing paperwork was filed, and that classes were scheduled.   

Although predominantly white (76%), study participants represented a variety of 

ethnic backgrounds and all desired to assist in the college choice phase with their student.  

Inger (1992, p. 2) notes that “there is considerable evidence that parent involvement leads 

to improved student achievement, better school attendance, and reduced dropout rates, 

and that those improvements occur regardless of economic, racial or cultural background 

of the family.”  While the evidence is present of student achievement and parental 

support, parents aren’t privy to this literature; they just know they want to help in some 

way.  Perna and Titus (2005) also note that parental involvement has an impact on 
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student enrollment as well as retention.  All students whose parents participated in the 

study enrolled at the institution during the term following orientation.  Participants 

desired to see the campus with their student and take part in the information gathering 

elements so they, too, would feel a greater sense of understanding and belonging.    

Research Question Two 

Does parental involvement in new student freshman orientation impact student 

transition to the university during the first semester of full-time attendance?  This 

question is able to probe participant impressions on the variety of activities and 

interactions that occurred at college orientation.  Additionally, this question is intended to 

gauge whether or not the information received at orientation helped parents feel confident 

in promoting campus services that directly assist student transitional issues this.  More 

importantly, it is also intended to explore the perceptions of study participants on 

observed developmental changes with their student(s).  In sum, it is the perspectives of 

shared, lived experiences that is at the center of this interpretation and phenomena 

investigation.   

Investing in activities, programs, and interactions that create bonds 

  Participants were drawn to numerous activities throughout the college 

orientation experience.  It was common to hear “I went to everything,” when discussing 

the types of activities participants attended.  Participants wanted to attend anything 

available.  The structure of the orientation schedule for parents was such that it involved 

numerous types of programs, activities and interactions.  Participants were exposed to a 

formal check in, opening session, meals with their student, academic advising, 
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information sessions of campus resources, campus and city tours, a social reception, and 

a formal closing session.  The types of interactions parents had available to them were 

with senior level administrators, faculty, staff, students, and members of the community.  

Participants also had scheduled meetings in academic buildings, residence halls, athletic 

facilities, dining facilities, recreational center, and a student activity building.  

Participants noted this exposure helped understand the campus in a more in depth manner 

and gain a glimpse of what life might be like for the student upon enrollment.   

Feelings of comfort and reassurance grew as the schedule progressed.  These 

feelings were continually molded by the variety and constantly moving schedule.  

Participants moved through these experiences together in groups and were mostly 

addressed in the 2nd person, but in a collective sense.  For example, in an auditorium or 

athletic facility in which a gathering of parents had occurred, parents would hear “We are 

thrilled you are here.  We desire to assist your student in their success.  This success is 

incumbent upon your partnership and our common goal of graduation.”  Other common 

words or phrases that were spoken were “We’re glad you’re here,” “when you return 

home…,” “as parents, we hope you…,” and “you will begin to experience…”  Parents 

observed that they felt more cohesively linked with others, many of whom they had not 

yet met, due to the manner and style by which their experience was occurring.  The 

shared experiences were creating a common perception and attitude. 

Social capital is an important sociological concept to support the findings in this 

study as well as understanding the interpretation of this research question.  Networks 

began to establish, as identified by study participants, through common geographic areas, 

similarities in academic majors of their students, and awareness and disclosure of 
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common fears, anxieties, and questions.  Bourdieu (1997) defined social capital as the 

“actual or potential resources which are linked to possession of a durable network of 

more or less institutionalized relationships of mutual acquaintance and recognition (p. 

51).”  Field (2003) also stressed that social capital grows when participants share 

common values and a sense of understanding.   

Several study findings support these tenants (Field, 2003; Putnam, 2000).  First, 

student transition is enhanced due to parental and family member attendance at college 

orientation.  A study participant (SA002) noted, “I felt confident in counseling Greg.  He 

goes and meets with professors, talks to them…and they let us know that in orientation.  I 

was able to tell Greg to go to talk to his professors…he did and he does.”  Participant SA 

002 commented, “My son was able to apply for scholarships that he didn’t know were out 

there.  He was able to get apps in early enough.  Also, they let us know about the legal 

system and interested in getting an apartment or house off campus.  They said to have 

student come by.  That’s been beneficial and I’ve been able to say, “Don’t forget, you 

have this service…use it.”” 

Participants were able to utilize orientation experiences and positively direct it 

towards the student for problem solving.  Other illustrations includes a participant 

(CC006) saying, “I also had a lot of confidence in counseling them.  So many good things 

were covered in orientation.”  Finally, another participant (CC005) noted, “I agree.  I 

could remind them things that were mentioned in orientation.  It’s really easy to say, they 

should have that on campus.”  These examples paint a picture of parental attendance 

being helpful to students post-orientation because of the network of connections made 
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between parents and campus community members.  This social capital development 

positively benefitted student transition.   

Second, college orientation is a significant factor in creating a relationship with 

the institution.  Participants noted several experiences that support this finding.  One 

study participant (SA002) commented, “Orientation showed me where my place was for 

my students.  They showed me how to be the parent of a college student.  It showed me 

how to be a positive impact for my student.” Another (CC001) stated, “…we have a 

common love.  Everyday over lunch I eat at my desk and I read the Lubbock AJ, Texas 

Tech Today, Double T Nation, or the Daily Toreador and I’ll tell my student what’s 

going on in town, on campus.”  Another study participant (H002) indicated, “It helped so 

much to know we met with advisor.  It helps.  Sometimes the student will say something 

and you know that it’s somewhere in the middle.  I was able to refer back to her and he 

would say oh yea, ‘I remember that.’”  Finally, study participant CC009 indicated, 

“Extremely positive and comforting experience.  Son was able to go do his thing and us 

too.  Parent part was very well planned, informing us of different departments and what 

kids would experience.  I would share those experiences with my son and share.  Very 

well setup.”  The social network created by attending college orientation in and among 

other parents helped provide involvement opportunities and helped bridge a relationship 

with the institution for the benefit of the student, as evidenced by statements by 

participants.  This development of social capital connects participants with others and 

makes them more productive in and with other members of the university community.   

Researchers have found that college orientation in higher education promotes 

interaction and engagement with the institution through activities, meetings, 
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presentations, and institutional message (Pascarella, Terenzini, & Wolfe, 1986; Education 

Advisory Board, 2010).  This lock-step approach creates the building blocks for ensuring 

social capital thrives.  College orientation provides the framework and necessary 

elements to help build connectedness and a collective sense of purpose among parental 

attendees because of the common goal in supporting student success.  This goal was 

frequently spoken as the motivating reason for orientation attendance by parents.  The 

Education Advisory Board (2010) also noted that college orientation programs help to 

establish trust between the parent and the institution.   

Parental confidence, student outreach, and behavior growth 

Research has established institutions make efforts to form trust and a sense of 

partnership with parental attendees at college orientations (Ward-Roof, Heaton, & 

Coburn, 2008).  As indicated by those participants who attended orientation and the total 

number of orientation participants at the host institution during summer 2011, parents 

have shown an initial commitment by being physically present at college orientation.  

Participant feedback indicates that because of involved, helpful, and friendly university 

personnel, informative sessions, and a common sense of belonging with other parents, 

confidence began to grow rapidly in the perception that they could be a resource for their 

student.  Because of coming in contact with names, numbers, websites, faces, and a real 

time viewing of building locations, participants grew in their confidence level when 

referring resources to their student.  “Parents are eager to be involved in their student’s 

college experience beyond contributing financially.  Often they are excited to meet 

faculty, experience life on campus, and get involved with the broader campus 

community” (Education Advisory Board, 2010, p.52).  Also, parent explanations of their 
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confidence growing was, in part, because of the excitement of participating.  They felt a 

larger sense of contribution and it was the institution that welcomed this participation.   

Parents conveyed that they initially felt needed and important because of their 

student asking them to attend or expressing some level of desire for their attendance.  

After orientation concluded and more specifically as the semester began and progressed, 

parents indicated they felt a growing sense of confidence in their abilities as an advisor or 

resource to the student because of what was covered in orientation and the remembrance 

of facts, names, and referral information. 

Participants expressed positive feelings towards the initiative shown by their 

students when seeking advice and guidance on issues related to campus issues or 

problems in which the student is unsure on what to do or how to proceed.  Participants 

interpreted this as a positive sign they were still needed in the eyes of their son/daughter, 

but also that they were viewed as a resource that held knowledge on how to solve the 

problem.  Participants often cited they were sought out because of their presence at 

orientation.  Participants were able to help provide the answer because they experienced 

the same environment and same set of parameters as the student.  Participants had 

credibility in the eyes of their student.  This credibility lead to students viewing their 

parents as informed sources of solving college related problems.   

Tinto (1993) notes his longitudinal model of college departure that family 

background serves as a pre entry attribute in the foundation students develop when 

dealing with areas of adversity.  Entering college and the difficulties that arise seem to 

continue the reliance students have on the family unit for support.  This feeling of 
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student’s having support to manage adversity coincides with Tinto’s elements of 

retention based initiatives.  This credibility boasts even further when family members 

have attended college previously, which can help create a better sense of student self-

confidence (Moxley, Najor-Durack, & Dumbrigue, 2001).  Overall, student participants 

noted that in most cases, while at varying frequencies, students sought out guidance and 

were pleased with the advice given to them.  In many cases, the informed parental advice 

that was based on first-hand, similar experience knowledge, aided the student in solving 

the problem, thus creating greater increases or deposits in student self confidence, parent 

self confidence, and a more persistent student.    

Finally, study participants noted numerous positive changes in their student 

overtime, but particularly the semester following college orientation.  Those changes 

included, stronger focus on academics, better maturity, more awareness on personal 

responsibility, more keen sense on finances, increases in conversational/verbal skills, and 

a larger sense of independence.  Participants attributed these changes to the nature of 

college living and more significantly, to the environment created between student and 

parent because of orientation, which is the practical, real world result of social capital.  In 

the semester following college orientation, participants reported that students and parents 

engaged in real world problem solving, students relied on parental advice because of the 

parent having experienced it also, student confidence increased over time because of each 

individual success and the family support that was present to assist in the transition.   

Tinto (2003) asserts institutional commitment, academic and social support, 

involvement, and learning are several conditions in which universities can control and 

that also promote student retention on the campus.  Of the four, support is the most 
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relevant retention condition related to parental influence.  Participants noted that while 

there were the ups and downs of college living, it was perceived by parents that students 

were able to achieve balance in the first term following college orientation, thus allowing 

developmental areas of maturity, academic focus, and others to thrive.  Swail, Redd, & 

Perna (2003) state that equilibrium is essential for students to persist, grow and develop. 

Participants reported that parental and family support, in part because of the advantages 

for having attended college orientation, helped provide this equilibrium.     

Conclusions 

This study sought to examine the influences associated with student transition, 

specifically parental attendance at college orientation.  Based on the study and 

subsequent data analysis, primary conclusions to these questions are that the nature of 

parental involvement with college bound students was high and engaging as well as 

parental attendance at college orientation had a positive influence on the participant 

perception of student transition the semester immediately following college orientation.  

In addition, the theoretical framework tying positive student transition and parental 

influence is supported.  This support is largely based on participant perception on student 

transition.  Additional conclusions are that parents and family members desire for their 

students to gain a strong understanding of independence, an orientation experience filled 

with social opportunities, meetings with campus students, faculty, and staff make a 

positive difference, thus supporting constructs of social capital, college choice is not 

predominantly affected by parental support of the institution, and  parental enthusiasm for 

the institution is not synonymous with alumni status.   
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Parental Involvement with College Bound Students 

 Parents are involved in the extracurricular and academic endeavors of their 

children throughout K-12 education, but particularly in the later part of the high school 

years (Keppler, Mullendore & Carey, 2005).  Parents are engaged in activities their 

children are affiliated with to have a connection with and presence in the lives of their 

son/daughter.  Parents also want to show support to their son/daughter in an effort to 

show them they care.   

Additionally, parents desire to assist in numerous college preparatory initiatives 

with their student.  Assisting in college entrance exams preparation, helping prepare 

college applications, and/or accompanying the student on an official visit to the 

institution are all areas parents appear to be significantly involved.  Parents desire this 

involvement to show support, cherish the final few months most will have with their 

student prior to enrollment, and in some cases, to ensure their student actually followed 

through on critical steps in the college selection process.  This conclusion is supported by 

Hossler, Schmit & Vesper (1999), Perna & Titus (2005), and Swail & Perna (2000).  This 

sustained level involvement helped to foster strong relationships between parent and 

child in which communication, concern for well-being, and desire for success were all 

noted as important areas.  Huitt (2007) notes this when describing human beings desire to 

provide care for one another and assist in meeting growth needs.   

Parental Attendance at College Orientation 

Study participants reported that their attendance at college orientation had a 

positive impact on student transition immediately following college orientation.  Tinto 
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(1993) lays the foundation for this by identifying that student retention rates are 

connected to a strong family influence.  Pascarella, Terenzini, & Wolfe (1986) note that, 

for students, orientation serves as a pre-enrollment program that is designed to 

acculturate and immerse students in college life prior to actual entry into the institution.  

Parents also are introduced to the campus via college orientation and are exposed to the 

culture, norms, and processes of the college environment.  Parents were able to assist 

their student in numerous areas after college orientation because of having attended 

orientation.    

             In Chapter 2, one of the reasons for parental involvement in education was 

attributed to Maslow’s Hierarchy of Needs (Maslow, 1954).  Due to deficiency needs 

experienced by human beings, a longing exists to meet those individual needs.  When 

combined with parent-child relationships, particularly if strong connections exist in those 

relationships, it stands to suggest that parents transfer those needs to their own children 

who are entering college.  The study findings suggest that based on the parent needs in 

orientation of desiring to find out where their student will live, what resources are 

available, how meals are setup, what organizations are available for extracurricular 

activities, as well as reassurance needed about the campus environment, parents desire to 

fill needs associated with the physiological, safety, love/belonging, and esteem.  This 

“human need” motivation perhaps provides the core, internal desire that prompts parental 

involvement in the first place, which has shown to lead to increased involvement that 

then leads to participation in college orientation.   

Research participants frequently referred back to needing to see, talk to, and 

understand the basic needs their student will encounter in college and was their 
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motivation to attend college orientation along with their student.  Parents attending 

college orientation were met by other parents fulfilling a similar need to attend college 

orientation, thus creating an opportunity for persons with shared values and interests to 

overlap and engage.       

These shared experiences help begin to form the social capital (Harpaz, 2010) 

needed to support retention among students.  The experiences parents had while attending 

college orientation invited them to participate further and find common connections with 

other parents.  These connections fostered a personal investment with the institution.  

That personal investment created motivation and an informed understanding of campus 

resources that was then used to inform the student when needed.  It was often noted and 

in a strongly affirmative manner that because of having attended, parents had a large 

amount of confidence to refer and recommend a course of action for the student.  

Likewise, in many cases, students felt greater confidence in listening to parental 

recommendations because the parent was actually present at orientation.  Parents saw and 

heard what students did.  Parents were able to recite contact names, buildings, phone 

numbers, and processes.  This level of detail helped the student feel a greater level of 

confidence and subsequently follow up on parental advice.   

The impact parents have on student success is supported by the work of Moxley, 

Najor-Durack, and Dumbrigue (2001) in that parent involvement provides a significant 

influence for student persistence due to the emotional support provided to students.  

Often time, parents felt that the student benefitted because of the parental advice.  This 

confidence was a factor in students seeking out their parents out as credible, informed 

sources of information.  Parental support has shown that college achievement and 
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persistence are positively connected to the presence of parental social support (Cutrona, 

Cole, Colangelo, Assouline, & Russell, 1994).  One participant (CC014) commented that, 

“The reality was that when he came to us, he knew we had been there and was privy to 

the same information.  He knew we knew what we were talking about.  He knew we had 

an informed perspective and took our advice better because of that.  That gave us more 

confidence in being able to advise.” 

The semester immediately following college orientation, parents noticed 

improvements in the areas of academic preparation and communication.  Students were 

more focused on studies during times in which they would come home from college.  

Students would communicate to their parents about times in which they were studying or 

comment on sacrifices made for academic preparation.  Parents could notice in the 

student’s demeanor of a different focus on school work and the attention that was being 

paid to it.  Students who previously had little history of having to academically prepare 

were doing so in noticeable ways.   

Regarding communication, parents noticed enhancements in the ways their 

student was communicating.  Communication from student to parent varied from every 

few days to monthly.  This communication began to change over the course of the 

semester in which more substantive issues began to emerge as well as the manner of 

speech by which the student was communicating.  It evolved into a more mature, 

common sense, and “bigger picture” approach. Students also initiated more with 

university staff and faculty on their own and without the promptings from parents.  

Additionally, students became more involved over time in extracurricular activities.  

Some students who had not previously been involved in high school or had limited 
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involvement began to flourish by joining student organizations, ascending to campus 

leadership positions, and even initiating student run tutoring programs.   

These improvements were, in part, influenced by parents providing reminders and 

recommendations to their student about campus resources and statements to pursue action 

oriented solutions.  Parents consistently suggested they positively encouraged their 

student, which also built confidence.  Tinto (2003) suggests these outcomes will occur by 

noting that involvement opportunities engage students with others on the campus and 

create a more personalized experience for the student to take ownership.  This 

environment then creates networks for students to find support with other students, 

further creating investment and a sense of purpose.  The interaction that develops 

between student and parent begins to create its own sub-environment of social capital 

(Fine, 2003) in which parent and student begin to share the values related college success 

and find motivation among one another.  

Theoretical Framework Affirms Connection Between Retention and Parental Influence 

 As noted by Tinto (1993) and Moxley, Najor-Durack, and Dumbrigue (2001), 

parent involvement provides a strong influence for student retention because of the 

emotional support given to students.  It was observed by parents that students felt greater 

confidence when their parents assisted in areas of dilemma or conflict.  Parents noted that 

as their students felt greater confidence in conjunction with the support that came from 

home, their students began to take positive risks such as working through a roommate 

difficulty or speaking to a professor about problem areas.  Students also became engaged 

in activities that encouraged involvement, leadership, and commitments.  This 
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environment allowed persistence to foster and extend through the course of the semester 

following orientation.  This is supported in Tinto’s (1993) work and how influential the 

family can be in enabling a student to weather adversity.  All parents who participated 

had students who matriculated into the institution the semester proceeding college 

orientation.       

Student Independence Desired by Parents 

 Overwhelmingly, students were being encouraged by student participants from 

the time before orientation began to begin making decisions themselves.  From college 

selection to post orientation advice, parents were guiding their students to choose an 

outcome, sometimes at the frustration of the student, who simply wanted someone to 

choose for them.  Parents chose an approach that encouraged student independence due to 

wanting to help their student grow up and make more informed choices on their own.  

This approach is consistent with a recent study by Spence (2012) of college parents that 

indicate parents have “a good understanding of the need of their son or daughter to have 

intellectual space to "hear their own voice," and parents avoid giving the "right answer" 

order to allow students to problem-solve” (p. ix).  Tinto (2003) also notes that the 

“support” a student receives is a factor in college persistence.  Distance was also factor in 

that the parent would not be in the same town to perform a task for the student.  Some 

participants felt it was their obligation as parents to help their student understand this 

different phase in life.  Others felt it was the mark of quality parenting to assist their 

student by playing a more removed role.  The notion of “guiding” their student was a 

strong consensus as opposed to “doing it for them.”  Kuh, Cruce, Shoup, and Kinzie 

(2008) suggested students who are required to take ownership for activities that call for 
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daily decision making and tasks become invested in the activity and more committed to 

the college and their studies. 

Social Capital Shapes Orientation Experience 

 Field (2003) was accurate in saying the theory of social capital can be 

characterized by saying “relationships matter,” The tenants of social capital promote that 

through social networks, participants share common values and a sense of understanding.  

Most parents attended almost everything that was available for them to attend.  This 

consisted of the check in process, welcome sessions, meetings with campus 

administrators, advising sessions with faculty, meals with their student, receptions just for 

parents, campus department information sessions, tours of the community, and also the 

check out process.  This highly involved demonstration of participation provided 

opportunities for parents to meet students, faculty, staff, and other parents.   

             Particularly in meeting other parents, common questions would surface and a 

sense of commonality would surface in that anxiety, fears, questions, next steps, and 

enthusiasm was shared between members.  The positive effects of social capital were 

evident in that parents often noted that they enjoyed meeting other parents and that 

campus community members helped them feel comfortable in leaving their student at the 

institution.  Friendliness, helpfulness, enthusiasm, and genuine were all attributes that 

frequently surfaced as adjectives used to describe others.  That supportive environment 

provided a reassurance to parents and was also a motivating factor to stay involved with 

the institution and contribute personal time to not only the institution through volunteer 

efforts, but also to the student and their developmental success.    
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College Choice and Parental Support of the Institution 

 One of the more interesting conclusions is that most parents felt as if their support 

of the institution was insignificant to the student choosing the institution.  While parental 

influence has shown to be an influence to student decision making, college choice was 

not.  Parents felt as if their enthusiasm and support for the institution was definitively not 

a factor in the student choice to attend.  Parents felt as if the student’s decision was 

already made up or that it wouldn’t have mattered what the parent preferred, it wouldn’t 

have deterred the student’s desire to attend.  Parents felt convicted by their opinions and 

spoke in affirmative, strong statements.  Parents consistently communicated that 

regardless of where the student had chosen, they would have been supportive.  This 

sentiment was also conveyed to the student, which could have helped create an 

environment where freedom of choice was encouraged, allowing the student to not feel 

persuaded to make an inferred or expected decision. 

Alumni Status and Parental Support of the Institution.   

 In another interesting development, parental alumni status was not connected to 

parental enthusiasm and support of the institution.  24 of 25 participants were not alumni 

of the institution, but all were enthusiastically supportive of institutional efforts, 

programs, and mission.  The orientation experience assisted parents to feel connected and 

a part of the community.  This is illustrated in the following comment by one study 

participant, “They are so far away, but I feel like I am still connected.  I hear whatever I 

can.  I get newsletters and feel like I’m living it too.  Wished I could go to everyday 

things.  Orientation helped me know and visualize where he was.” “They are so far away, 
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but I feel like I am still connected.  I hear whatever I can.  I get newsletters and feel like 

I’m living it too.  Wished I could go to everyday things.  Orientation helped me know and 

visualize where he was.”  Parents felt as if the institution desired their involvement and 

thus got involved.  Parents became involved after orientation ended in a variety of ways 

that suited them.  Involvement in a local parent chapter, utilizing the institution phone 

app, reading institution and community online newspapers, attending campus events, 

volunteering at recruitments functions, and participating in dissertation focus groups were 

all ways in which parents became invested in the institution.  Parents developed 

institutional engagement because of the orientation experience and this investment was 

not tied to prior enrollment or graduation status from the institution. 

Implications for Practice and Suggestions for Future Research  

 In pursuing future research opportunities because of the exploration of this topic, 

several opportunities exist that help to inform the practice in higher education.  The 

institution evaluated in this study promoted a 3 day orientation experience combined with 

an effort and environment to encourage parental attendance.  While the implications for 

practice might seem isolated to just schools of similar size, it could be suggested that 

these implications affect many due higher education’s general awareness of mission of 

student success and the involve nature of college parenting that transcends institution size 

and geography.   

 

Institutional awareness of changing student and family demographic 

 As Field sated in 2003 when describing the significance of social capital, 

“relationships matter.” Relationships can also take time to develop and effectively build 
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the trust and connectedness that are common in positive sustaining social networks.  

College orientation programs can be pressed for time in which welcoming attendees, 

transferring information about higher education law, finalizing enrollment 

requirements/registration holds, eating, and providing awareness of campus resources all 

take priority, depending on the stakeholder.  Included in that equation are social 

opportunities, teambuilding exercises, and academic advising, to name a few.  As 

Bourdieu (1997) researched, parental involvement is a form of social capital that gives 

those who are involved the ability to receive the tools that then lead to enrollment in 

college.  College administrators who facilitate orientations programs for parents and 

students need to ensure that regardless of the college orientation duration, meaningful 

experiences are included that work to help create connectedness and social engagement 

between attendees.  With an already engaged population of parents and evidence that 

links student educational achievement and involved parenting (Dika & Singh, 2002), it is 

incumbent upon higher education institutions to intentionally and proactively integrate 

parents into the college orientation experience.   

Institutional efforts to encourage parents to attend college orientation were high 

and also well received by research participants.  Mailed postcards that also promoted 

parental involvement opportunities and awareness of a stand along parent programs 

office at the institution helped shape the “welcome message” for parents as they 

considered attending.  This environment helped shape the tone and understanding of what 

the orientation experience might be like from an early phase, thus potentially affecting 

attitudes and perceptions.  Institutional practice can be influenced by campuses making 

targeted efforts to reach and connect with parental attendees.  This is often times the first 
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post-admittance and pre-enrollment communication parents will receive and was shown 

to be critical among factors of influence for parental attendees in this study.  On many 

occasions, study participants would note they “felt” the institution wanted them to be 

present at college orientation.  College orientation planners should recognize this as an 

opportunity to “knock on the door” because of the willing and eager participants who are 

on the other side.  Institutions should consider a multitude of ways to reach parents in that 

outreach does not always have to be limited to methods that involve financial expense.  

Website promotion and email communication both help initiate parental attendee 

invitations at little to no cost.  Colleges will have to consider the scope of services and 

programs offered to parental attendees when starting or expanding college orientation for 

this population, but regardless of scope and scale, colleges can at minimum work to 

develop a pre-enrollment message to parents of students that invites them to be an active 

part of the learning and developmental process with their student(s).    

Varied orientation activities help form a positive impression 

This study involved a college orientation program that involved parents and 

family members in a three day program that involved a formal check-in/check-out, 

receptions, academic advising, dining times with the student, information sessions from 

campus resources, opportunities to meet other students, faculty, and staff, as well as tours 

of the campus and community.  Research data showed consistently that participants 

attended most, if not all types of offerings given during the college orientation schedule.  

This attendance also was accompanied by very favorable commentary that showed 

because of the multi-pronged approach  in the schedule, it exposed parent attendees to 
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numerous types of interactions with numerous types of people.  This provided a larger 

sense of comfort for attendees and thus helped create stronger social capital.   

Administrators can formulate a college orientation schedule for parents not based 

on any particular model or method, but one that provides parent attendees varied 

opportunities while on campus.  It was not queried during study interviews if any one 

particular scheduling element was more critical that another, although areas such as 

financing the college education, ensuring the housing and dining component met student 

needs, and academic advising were important for many study participants.    

While Tinto (1993) cites that social isolation of students can be the cause of 

leaving college and questioning individual purpose, it perhaps could be suggested that 

when parents are isolated, they too can have a sense of self doubt and deficiency in 

feeling a sense of belonging.  When needing to actively engage parents in the collegiate 

process and interweave their initial involvement into the discussion of retention based 

initiatives, coordinating a varied and multi-focused orientation schedule that meets the 

needs parents have only assists the institution in not only retaining students because of 

informed and knowledgeable parents, but garnering strong parental advocates for the 

institution. 

Institutional awareness of changing student and family demographic 

Finally, as parent programs across the country develop more robust and involved 

programmatic elements to orientation to accommodate the increasing number of college 

students and also cater more to the parental support units that also include an increasingly 

diverse family makeup, how will the orientation experience change for parents and 

family members?  How will universities respond to a changing demographic landscape 
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while also considering economic conditions for families, shrinking departmental budgets, 

increases in institutional access, and also promoting the academic preeminence of the 

institution?   

Literature states (College Parents of America, 2006) that parental involvement has 

been growing over time and that parents are actively involved in the extracurricular and 

in home academic preparation of their student(s).  This study’s research findings also 

show that parents are indeed involved in these activities as well as seek an engaged 

experience through attendance at college orientation. These two findings help assert that 

as access and availability for higher education grow as well as strong emphasis that is 

placed on college readiness in primary and secondary schools, the increase in racial and 

socioeconomic demographics will increase not just with college bound students, but with 

the families that support them.  Hossler, Schmit & Vesper (1999), Perna & Titus (2005), 

Swail & Perna (2000) all note that parental involvement becomes a crucial component in 

the lives of students when they are in secondary or high school due to an enhanced 

likelihood of students from a variety of backgrounds will seek enrollment in college.  

Tinto (1993) notes that a student’s pre entry attributes makeup one of the five factors that 

contribute to student retention.  This also includes family background, which he states are 

the “foundation” for retention.   

According the National Center for Education Statistics (2012), “the percentage of 

college students in the United States who identify as Hispanic, Asian/Pacific Islander, 

and Black has been increasing. From 1976 to 2010, the percentage of Hispanic students 

rose from 3 percent to 13 percent, the percentage of Asian/Pacific Islander students rose 

from 2 percent to 6 percent, and the percentage of Black students rose from 9 percent to 
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14 percent. During the same period, the percentage of White students fell from 83 percent 

to 61 percent. The percentage of American college students who are Hispanic, 

Asian/Pacific Islander, and Black has been increasing. From 1976 to 2010, the percentage 

of Hispanic students rose from 3 percent to 13 percent, the percentage of Asian/Pacific 

Islander students rose from 2 percent to 6 percent, and the percentage of Black students 

rose from 9 percent to 14 percent. During the same period, the percentage of White 

students fell from 83 percent to 61 percent.”  In a September 2009 National Center for 

Education Statistics report, the following enrollment rate increase is projected from 2007-

2018 for the following races in American higher education institutions:  White (4%), 

Black (26%), Hispanic (38%), Asian or Pacific Islander (29%).  By 2019, an estimated 

3.4 million students will graduate in American high schools.  The state of Texas alone 

will have seen a projected 40% increase from 2006 to 2019.   

Stage (1996) notes that when parents and families are encouraging of collegiate 

attendance, it increases the likelihood a student will enroll.  While ensuring collegiate 

access involves a more comprehensive collection of stakeholders, involving the student’s 

family in the college orientation process is the responsibility of the institution.  Racial 

groups, family backgrounds, and cultural norms all present unique and exciting attributes 

that collectively contribute to the diversity that is college life.  Participants in this study 

had a racial makeup of almost 25% Asian, African American, American Indian, or 1 or 

more races.  These are individuals who, in many cases, chose to drive to a research site 

location and also commit time to participate in the study.  With no compensation being 

provided and commentary of being so supportive of the university and the experience 
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their student was having as being the reason for volunteering their time, it is an indicator 

of the involvement and engagement parents who come from these racial groups have.   

This study’s research findings also suggest that parental attendance at college 

orientation helps build relationships with this institution.  Racial groups that have been 

noted previously to present an increase in college enrollment also have strong cultural 

ties to relationships. College planners must look at national and state trends to adequately 

take into consideration the expected changes in student demographics and the need to 

involve the student’s family.  This analysis and investment will be critical in not only 

retaining the student, but assuring all involved in the college choice process that college 

provides a path to success, is affordable, and support systems are in place to ease the 

transition. 

Conclusions and Recommendations 

The purpose of this study was to examine college orientation and its influence on 

student transition the semester immediately following orientation by the way of 

examining parental attendance and the experiences parent participants had in group 

setting.  The researcher investigated the shared, lived experiences of parent participants 

who had attended college orientation with their first-time, full-time student.  Many 

parents conceded it was the orientation experience that not only provided reassurance and 

guidance, but motivation and continued confidence after orientation has ended to further 

help and assist their student in the transitional issues that surface.  Another conclusion 

from the research is that alumni status from the institution was insignificant in promoting 

enthusiasm and advocacy for the school.  This was an unexpected finding due to 

assuming that loyalty and prior history might lend itself to stronger institutional 
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motivation and support. It is also worth mentioning that all study participants classify the 

student’s permanent residence at least 300 miles from home.   

Research participants also strongly concluded that they felt an obligation to help 

encourage independence with their first year student and not “do everything” for him/her.  

Many stated it was a matter of “good parenting” to be involved, show support for 

activities, assist them in the college choice process, while also encouraging the student to 

make choices and gain a stronger sense of self as they matured into adulthood.  Because 

of the orientation experience, many study participants concluded that the orientation 

experience led them to gain knowledge and resources that later helped remind, educate, 

and positively influence their student when the student was at a crossroads or was having 

a difficult time.  It was decidedly that their presence at college orientation did this.  This 

experience in which study participants could touch, see, and connect with people, places, 

and things helped form confidence, enthusiasm, and reassurance.  As demonstrated in this 

study, with orientation promoting such a positive and integral component to parental 

engagement and its effect on student persistence and transition, institutions must 

remember a variety of criteria to involving parents in the pre-enrollment phase of the 

college experience so that participation remains strong and sustainable.        

It is hoped that this study will help provide further context and support for the 

positive influences parents and family members provide to the academic and social 

success of students as they embark on the college years.  It is further hoped that this study 

will create emerging literature and a foundation for the importance of having parents and 

family members attend college orientation for the purpose of student retention efforts.  

Discussion should elevate on how to strategically and proactively involve parents and 
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family members in college orientation that progressively incorporates itself into the 

campus culture. 

Looking ahead, it is important for future researchers to analyze several limitations 

to this study in hopes of providing additional opportunities on the topic.  It has been 

determined through this study that parental attendance at college orientation has been 

positively impactful for parents as well as the students who benefitted from parental 

knowledge and wisdom on campus resources.  The limitations helped focus and limit the 

scope of this research so that specific areas could be addressed.  I would suggest the 

following opportunities for future study:  First, consider focusing on parents of students 

who are not first-time, full-time students.  This would open opportunities up to transfer 

students from a similar institution, transfer students of a community college, or even 

students who might be attending part time at varying age ranges.   

Second, study participants came predominantly from larger population centers.  

An opportunity would be to focus on smaller communities, rural communities, urban 

areas, or even out of state students.  Comparison studies could be conducted and 

conclusions reached that would further assist this knowledge base and practitioners in 

forming college orientation programs for parents and family members. 

Third, given this study focused on parental engagement at college orientation and 

how that participation influences student transition and also that the research design was 

conducted without the direct input from students, involving the students of parent 

participants in the process could help provide additional information and perhaps 

increased validation for the positive influence parents provide to successful student 

transition in the first term after college orientation.      
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Appendix A 
 

Initial Email to Participants via Parent and Family Relations  

 

Dear Texas Tech Parent and Family Member, 

You are a recipient of this email because of being a parent or family member who was registered to attend Red Raider 

Orientation in Summer 2011 and also originates from the San Antonio or Houston areas.  In the following days, you will 

receive an additional email from Parent and Family Relations with an opportunity to participate in a research study 

regarding parental involvement in orientation and its influence in student transition.  The researcher is Ken Gassiot, a 

doctoral candidate in the College of Education at Texas Tech University.  Mr. Gassiot’s research will help add to the body 

of literature that encompasses parental engagement.  His study has been approved by the Texas Tech University 

Institutional Review Board.  Participation is voluntary.   

Thank you in advance for supporting his research efforts and considering participation.  If you have questions, please 

contact Elizabeth Massengale, Director of Parent and Family Relations at 806-742-3630 or elizabeth.massengale@ttu.edu  

 

Parent and Family Relations 

Texas Tech University  

 

Follow up Email to Participants via Parent and Family Relations 

 

Dear Texas Tech Parent and Family Member, 
 
This email is being sent by Parent and Family Relations on behalf of Ken Gassiot, a doctoral candidate in the College of 
Education at Texas Tech University.  He is conducting research involving parental engagement at new student orientation 
and its influence in retention of first year college students.   
 
Dear Texas Tech Parent and Family Member, 
 
My appreciation to Parent and Family Relations for sending this communication to you on my behalf.  The research 
study I am pursuing is looking for participants: 
 

 who attended Red Raider Orientation during Summer 2011, and 

 have a student who is considered a first year student (first time, full time freshman) and started Texas Tech in 
Fall 2011 and is 18 years or older. 

 
I would like to encourage you to think about becoming part of this study. The study seeks to inform and expand the 
knowledge of parents and family members being involved in a major transition program of first year college students 
and how that involvement potentially influences student persistence and retention. 
 
Involvement in this study will include participation in a focus group for 60-90 minutes. In addition, you may be asked to 
review a content summary of the focus group discussion to ensure its accuracy.  Participation in this study will not be 
time consuming and will be completely confidential.  The focus groups will be conducted according to the following 
schedule.   
 
If you are interested in participating, please choose one (1) date/time below that is convenient for your schedule and 
RSVP to the email address listed below.   
 
Houston: Texas Tech Regional Center 
  8588 Katy Fwy., Suite 350  Houston, TX 77024 

mailto:elizabeth.massengale@ttu.edu


 
Saturday, April 14, 2012 

  10:00 AM OR 4:00 PM 
 
 
San Antonio: University Methodist Church 
  5084 De Zavala Road, San Antonio, TX 78249 

2nd Floor of the main building (south side of DeZavala Rd.), Room S210 
                           

Sunday, April, 15, 2012 
  3:00 PM OR 6:30 PM 
 
It is important to RSVP if you are interested in participating.  Once you request participation, a confirmation will be sent 
confirming your participation with additional details.   
If you would like more information or would like to participate in the study, please contact me via telephone at 806-742-
3630 (work) or (806) 559-3422 (cell) or via email at ken.gassiot@ttu.edu.  This study is being supervised by Dr. Colette 
Taylor, Assistant Professor of Higher Education at Texas Tech University. Any questions or concerns may also be 
discussed with her via telephone at 806-742-1997 extension 266 or via email at colette.taylor@ttu.edu.  
 
If you have questions about your rights as a participant please contact the Texas Tech University Human Subjects 
Protection Program, Office of Research Services, Texas Tech University, Lubbock, Texas 79409, 806-742-2064. 
 
Again, I appreciate your participation. Your input will help facilitate the knowledge university administrators have to 
work proactively with parents and family members of first year students.   
 
Sincerely yours, 
 
Ken Gassiot 
Doctoral Candidate, Higher Education Administration, Texas Tech University 
 

Confirmation Email to Participants via Researcher 

 

Dear Texas Tech Parent and Family Member, 

 

Thank you for your interest in participating in this research study involving parental engagement at new student 

orientation and its influence in retention of first year college students.  The focus groups will be conducted according to 

the following schedule: 

 

Houston: Saturday, April 14, 2012 

  10:00 AM OR 4:00 PM 

 

San Antonio: Sunday, April, 15, 2012 

  3:00 PM OR 6:30 PM 

 

The time you indicated is (insert preferred time here).  Location is TBD and you will be notified of the study location.  

You are not required to bring any special or requested items to this study.  Thank you again for your participation. 

 

Sincerely yours, 

 

Ken Gassiot 

Doctoral Candidate, Higher Education Administration, Texas Tech University 

 

mailto:ken.gassiot@ttu.edu
mailto:colette.taylor@ttu.edu


 
Appendix B 

INFORMED CONSENT AUTHORIZATION 
TO PARTICIPATE IN RESEARCH PROJECT 

 

Title:  Parental Engagement at New Student Orientation and its Influence in  
Retention of First Year College Students 

 

Institution:  Texas Tech University 

Principal Investigator: Dr. Colette M. Taylor 

Research Associate: Ken Gassiot 

 
I. STUDY PURPOSE: Literature cites that parent involvement assists in the positive development 
of college students (National Survey of Student Engagement, 2007).  Therefore, this study seeks 
examine the impact of parents and family member involvement in first year college students and how that 
involvement potentially influences student success. 
 
II: STUDY PROCEDURES: You are being invited to participate in a study that uses focus groups to 
parent and/or family member perspectives on their level involvement in orientation programs and how 
that involvement potentially influences their student success during their first year at a college or 
university.  Parents who registered to participate in Red Raider Orientation in 2011 were invited to 
participate.   

You will be invited to fill out a demographic form that includes your age, educational experience, and 
ethnic heritage. 

The focus group will last approximately 60-90 minutes and will be led by one facilitator. They will ask 
open-ended questions related to your experiences in the orientation process and your college student’s 
success.  The discussion in the focus group will be recorded via audio and videotaped then transcribed 
following the session.  You will not be identified individually on the transcripts. The recorded material 
will be stored on one of the project researcher’s computers, all protected with a password. Only the 
researchers have access to this data. Recorded interviews will be permanently deleted once the study is 
complete.  

You may be asked to participate in a follow-up interview no longer than 30 minutes if it is needed for 
clarification and/or be sent a transcribed record of the interview for member checking purposes.  

 

III. RISKS AND DISCOMFORTS OF THE STUDY 

There are no anticipated possible risks and/or discomforts of your involvement in this research. 
Participation in this focus group is completely by choice. No one can force you to participate and you will 
not experience an adverse effects or retaliation if you choose not to participate. You can stop participating 
at any time during the study.   
 
 

 

 

 

 



IV. CONTACTS 

If you have any questions about this study, Dr. Colette Taylor will be glad to answer them. You can email 
her via colette.taylor@ttu.edu  or call at (806) 742-1997 ext. 266.  You can also contact Ken Gassiot at 
ken.gassiot@ttu.edu or call (806)742-3630 or (806)559-3422.  

If you have questions about your rights as a participant please contact the Texas Tech University Human 
Research Protection Program, Office of Research Services, Texas Tech University, via telephone at (806) 
742-2064 

I. BENEFITS 
There is no compensation for your participation in this study. 
 

II. CONFIDENTIALITY 
All measures will be taken to protect your confidentiality.  The master list of identification numbers 
and names will be kept in a locked office of the principal investigator.  Your name will not appear on 
the demographic form or the transcription.  Fictitious names will be used.  No one with the exception 
of Kenneth Gassiot and Dr. Colette Taylor will review focus group responses. Transcripts will be kept 
in a locked file cabinet in Dr. Colette Taylor’s office at Texas Tech University. 
 

III. CONSENT 
You voluntarily agree to participate in this study.  You have a chance to ask the co-investigators any 
questions you may have regarding this study.   

 

Again, we appreciate your participation. Your input will help facilitate the knowledge university 
administrators have to work proactively with parents and family members of first year students. 

 
______________________________    __________________________ 
Signature       Date 

This consent form is not valid after 03-31-2013 

mailto:colette.taylor@ttu.edu
mailto:ken.gassiot@ttu.edu


April 5, 2012

Colette Taylor 
Ed Psychology & Leadership 
Mail Stop: 1071 

Regarding: 503347 Parental Engagement at New Student Orientation and its Influence in Retention 
of First Year College Students 

Dr. Colette Taylor:
 
The Texas Tech University Protection of Human Subjects Committee has approved your proposal 
referenced above.  The approval is effective from April 5, 2012 to March 31, 2013.  This expiration 
date must appear on all of your consent documents.

We will remind you of the pending expiration approximately eight weeks before March 31, 2013 and 
to update information about the project.  If you request an extension, the proposal on file and the 
information you provide will be routed for continuing review.

Sincerely,

Rosemary Cogan, Ph.D., ABPP
Protection of Human Subjects Committee

Box 41075 | Lubbock, Texas 79409-1075 | T 806.742.3905 | F 806.742.3947 | www.vpr.ttu.edu
   An EEO/Affirmative Action Institution



Appendix D 
SEMI-STRUCTURED INTERVIEW PROTOCOL 

Qualitative Survey Research – Focus Groups 
----------------------------------------------------------------------------------------------------------------------------------------- 

Geographic Location: 
Date: 
Number of Participants: 
------------------------------------------------------------------------------------------------------------------------------------------ 

Pre Orientation  
1. How would you describe your level of involvement with your student’s education leading up to the end 

of their high school years, including, the college selection process and preparation for Orientation at 
Texas Tech? 

a. Involved in every step, student initiated predominantly 
b. Attendance at college visits 
c. Frequency of communication about student decision process/thoughts about schools 

2. What motivated you to attend Orientation? 
a. Positive relationship with student 
b. Concerns of student ability to retain info. given  
c. Pressure from institution to do so 

3. How would you define positive parental involvement? 
 

Orientation  
1. Describe the Orientation experience? 

a. How often did you see your student during Orientation? 
b. What impressed you about the university? 
c. What types of direct/indirect messages did you receive from the institution? 
d. What areas did you feel unsettled by at the end of Orientation? 

2. What types of activities did you attend while attending Orientation? 
a. Receptions, Academic faculty/staff, check in process, parent/family programs geared towards 

involvement/support, administrator presence and forwardness. 
3. Describe the types of people you interacted with while attending Orientation? 

a. Administrators, advising staff, university staff, community members, students 
b. Were these positive or negative interactions? 

 
Post Orientation 

1. After Orientation finished and you went home, how would you describe your level of enthusiasm for 
the institution? 

2. How would you describe your relationship with the institution? 
a. Positive, negative, open, frustrating? 
b. Level of communication 
c. Degree of helpfulness 
d.  Opportunities to get involved 

3. Because of your relationship with the institution, do you feel this positively benefits your student?  If so, 
how? 

4. In what areas have you been able to assist your student during the first semester after orientation 
because of attending orientation? 



5. Did your student enroll at Texas Tech for Fall 2011, in part because of your support and the positive 
relationship you have with the institution? 

6. How frequently has your student(s) sought your guidance on areas of concern? 
7. Describe your level of confidence in counseling your student in areas that your student expresses 

concern or has a dilemma. 
8. Does your student seem to have benefitted from your suggestions/advice? 
9. What areas of your student’s life have you seen progress? 

a. Confidence 
b. Academics 
c. Social skills 
d. Communication 
e. Career aspirations 
f. Ability not self-regulate 

10. Any additional comments, questions, or ideas for this study? 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix D 
Qualitative Survey Research – Focus Groups  

Interviewee Demographic Questionnaire 

----------------------------------------------------------------------------------------------------------------------------- ------------------------------------- 

Geographic Location:  Houston San Antonio Conference Call  Date: 

Participant ID Code: 

----------------------------------------------------------------------------------------------------------------------------- ------------------------------------- 

Please select answers for the following demographic questions.  Participation to complete this questionnaire is voluntary, 

confidential, and anonymous.  This questionnaire should not take more than 5 minutes to complete.  Please return 

questionnaire to supervising researcher prior to leaving the focus group.  Thank you for participation in this study. 

 
1. Gender 

a. Male 

b. Female 

 

2. Age (write in)  

a. _______________ 

 

3. Marital Status 

a. Married 

b. Widowed 

c. Divorced 

d. Separated 

e. Never married 

 

4. Texas Tech Alumni 

a. Yes 

b. No 

 

5. Classification of student (based on credit 

hours) 

a. First Time Freshman 

b. Transfer (any classification) 

 

6. Student Type 

a. First Year 

b. Transfer  

 

7. Education of Parent or Family Member 

a. No schooling completed 

b. High School graduate - high school 

diploma or the equivalent (for example: 

GED) 

c. Some college credit, but less than 1 year 

d. 1 or more years of college, no degree 

e. Associate degree (for example: AA, AS) 

f. Bachelor's degree (for example: BA, AB, 

BS) 

g. Master's degree (for example: MA, MS, 

MEng, MEd, MSW, MBA) 

h. Professional degree (for example: MD, 

DDS, DVM, LLB, JD) 

i. Doctorate degree (for example: PhD, EdD)  

 

8. Race 

The above part of the question is about ethnicity, 

not race. No matter what you selected above, 

please continue to answer the following, if 

applicable, by marking one or more boxes to 

indicate what you consider your race to be. 

How would you describe yourself? (Choose one or 

more from the following racial groups) 

a. American Indian or Alaska Native  

(A person having origins in any of the 

original peoples of North and South 

America (including Central America), and 

who maintains a tribal affiliation or 

community attachment.)  

b. Asian  

(A person having origins in any of the 

original peoples of the Far East, Southeast 

Asia, or the Indian subcontinent 

including, for example, Cambodia, China, 

India, Japan, Korea, Malaysia, Pakistan, 

the Philippine Islands, Thailand, and 

Vietnam.)  

c. Black or African American  

(A person having origins in any of the 

Black racial groups of Africa – includes 

Caribbean Islanders and other of African 

origin.)  

d. Native Hawaiian or Other Pacific 

Islander  

(A person having origins in any of the 

original peoples of Hawaii, Guam, Samoa, 

or other Pacific Islands.)  

e. White  

(A person having origins in any of the 

original peoples of Europe, the Middle 

East, or North Africa.) 
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