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ABSTRACT 

 
Research has indicated that when children enter school they bring with them a 

romanticized image of Native Americans that has been assimilated through various forms 

of media.  This romanticized image often leaves young children with the misconception 

that Native Americans no longer exist or that today’s Native Americans still live as they 

lived in the past.  This study was a quantitative content analysis that examined images of 

Native American protagonists in realistic fiction picture books.  The books had a 

contemporary setting and were published between 1990 and 2010.  The books were ones 

that might be used by teachers, parents, and caregivers to counterbalance a young child’s 

perception of the American Indian of the past with a contemporary perception of 

American Indians today. 

The image of the Native American protagonist was most often female, with 

female characters outnumbering male characters 60% to 40%.  The Native American 

child protagonist was most likely to live in a nuclear family with a low to moderate 

income, and the protagonist was likely to experience a close relationship with a 

grandparent.  The Native American child most often lived in a rural area, a small city or 

town, or on Native lands, such as an Indian Reservation or an arctic region Indian village.  

The protagonist’s tribal affiliation was known 75% of the time, and the protagonist and 

his/her family maintained Native American cultural values, customs, and traditions.   

I recommend that authors, illustrators, and publishers consider developing images 

of Native Americans in future contemporary realistic picture books that include Native 

Americans living in urban areas, working in professional and/or entrepreneurial positions, 
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occupying an upper socioeconomic status, and interacting with other ethnicities in 

everyday circumstances and situations. 
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CHAPTER I 

INTRODUCTION 

As a 21st century instructor of pre-service teachers at a regional university in the 

southwest, I have witnessed the romanticized image of American Indians represented in 

lessons plans written for course assignments and class presentations.  The making of a 

teepee, a feathered headband, a faux buckskin vest, and the wearing of facial “war” paint 

are all prescribed in the spirit of a Thanksgiving celebration or cultural study.  

Predictably, the lesson plans consisted mainly of art projects and traditional literature 

written by non-Native authors and illustrated by non-Native illustrators that perpetuated 

the romanticized image of American Indians of the past.  I contemplated that perhaps 

these adult students were unaware of the romanticized image of American Indians that 

had been assimilated during childhood.  This also made me aware that, beginning when a 

child is very young, the ubiquitous romanticized image should be diminished through 

exposure to realistic, modern day images of Native Americans.    

Statement of the Problem 

The purpose of this study is to examine the images of Native American 

protagonists in realistic fiction picture books with a contemporary setting published 

between 1990 and 2010.  Before entering school, young children acquire a romanticized 

image of Native Americans through various forms of media, such as cartoons, movies, 

books, advertisements, and games.  Then, upon entering school, young children are 

primarily exposed to images of Native Americans through picture books that can be 

categorized as traditional literature, informational literature, or historical nonfiction.  



Texas Tech University, Judy D. Williams, December 2012 

  2 

Exposure to the aforementioned romanticized images in conjunction with exposure to 

Native Americans in the various genres often gives rise to two misconceptions in the 

minds of young children: (1) American Indians have ceased to exist or are mythical 

people or (2) American Indians of today dress and live as they did long ago.  This 

analysis is to investigate realistic fiction picture books with a contemporary setting that 

might be used by teachers, parents, and caregivers to counterbalance a young child’s 

perception of the American Indian of the past with a contemporary perception of 

American Indians today.   

Research Questions 

Three research questions framed this study: 

1. How are images of modern day Native Americans characterized in realistic fiction 

picture books with a contemporary setting published between 1990 and 2010 that 

feature a Native American protagonist?  

2. How do contemporary realistic fiction picture books examined in this study 

authenticate the accuracy of Native American depiction in both the text and the 

illustrations?  

3. What patterns arise from bibliographic information concerning native and non-

native authors and illustrators and large press versus small press? 

Significance of the Study 

In 1974, when the League of Women Voters (1999) surveyed kindergarten and 

fifth grade students in order to examine children’s impressions of American Indians, a 

longstanding, amalgamated image of Native Americans emerged from the students’ 

responses.  The image expressed by the students was largely that of a male, with one in 
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five kindergarteners associating the American Indian male as being hostile (Brophy; 

1999; Moore & Hirschfelder; 1999).  The children’s image of the Native American 

female appeared to be little more than non-existent and was characterized by activities 

such as preparing animal meat for eating and making clothing from animal skins.   The 

children’s perspective was that “Indians” wore buckskin clothing, adorned their hair with 

feathers, lived in tepees, and hunted buffalo (Brophy; 1999; Moore & Hirschfelder; 

1999).  When asked where American Indians live, the response most often given was 

somewhere “away from” the locale of the child being questioned and sometime in the 

past.   

Approximately 25 years later, a comparable study was conducted with similar 

results.  Brophy (1999) found that kindergarten children enter school possessing 

stereotypical perceptions of Native Americans, and while there are multiple sources from 

which these ideas and attitudes arise, Brophy (1999) believed that cartoons and Disney 

movies were two of the primary culprits.   Kindergarteners described Indians as “warlike, 

dancing around campfires, hunting with bows and arrows, or attacking people with axes” 

(p. 40).   Kindergarteners and first graders also typically believed that Indians do not exist 

in the present day.   One kindergartener believed that “Columbus killed all of the Indians” 

while another posited the theory that Indians do not exist in present day because “all 

Indians were boys” (p.40).  

According to Evers (1999), the beginnings of such stereotypical, or romanticized, 

images of the American Indian can be traced to the works of a few well-known artists of 

the early to mid nineteenth century.  In the early 1800s, President Jefferson urged Lewis 

and Clark to persuade male representatives of the Plains Indians to visit Washington, 
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D.C.  During their visit several well-known artists of the day painted portraits of the 

Plains Indians and placed the portraits on public display.  During the 1830s and 1840s, 

American artist George Catlin visited 50 Indian tribes west of the Mississippi River and 

created a record of his visit through writings, sketches, and paintings.  Following his visit, 

Catlin established a traveling Indian Gallery to display his paintings and the Indian 

artifacts he had collected from the various tribes.  The traveling Indian Gallery proved to 

be quite popular in both the Eastern United States and in Europe (Smithsonian American 

Art Museum, n.d,).   

In addition to the traveling Indian Gallery, Catlin published a two volume book in 

1941 entitled Manners, Customs and Condition of North American Indians.  The two 

volumes contained 312 steel-engraved reproductions of his paintings of Plains Indians. 

The demand for the book was such that it was reprinted five times in five years (Evers, 

1999).  Soon thereafter, the Plains Indians attempted to prevent the loss of their lands and 

their way of life to the westward expansion of the United States.  Newspaper and 

magazine accounts of The Indian Wars of the 1860s and 1870s prompted an image of the 

Plains Indian warrior that was then immortalized in popular dime novels of the time.  

Finally, in the 1880s, the immensely popular Buffalo Bill Wild West Show emerged, and 

a romanticized image of the American Indian, based upon the Plains Indians way of life – 

buckskins, feather adorned hair, headdresses, hunting buffalo, painted faces, living in 

tepees, fierce warriors–was born (Evers, 1999; Moore & Hirschfelder, 1999).  The 

burgeoning media of the 1900s, particularly TV, movies, and books, solidified this image 

until, finally, the image became synonymous with the American Indian (Moore & 

Hirschfelder, 1999).      
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Findings from the studies of Brophy (1999) and the League of Women Voters 

(1999) indicated that very young children are cognizant of this romanticized image of 

Native Americans before they enter school and that this image has led children to believe 

that American Indians are a people of the past.  Although questions in the League of 

Women Voters survey were worded in the present tense, most of the answers given by 

participants alluded to historical activities and historical descriptions.  Cynthia Leitich 

Smith (2005), noted Native American Children’s author, spoke of encounters with 

primary students that seem to support such findings: 

It’s pretty stunning for me to sit down with a group of second-graders, 

who tell me that Indians shot arrows, went on warpaths, and lived some 

time before the turn of the 18th Century. From my point of view, just their 

use of the past tense is chilling (p. 19-20). 

In both the League of Women Voters (1999) and Brophy (1999) studies, 

young children believed that Indians were a “people of the past” and “savage;” 

however, both studies indicated that by the fifth grade the “people of the past” and 

the “savage” images had subsided with children acquiring a more realistic, but not 

necessarily accurate, view of American Indians.  According to Brophy (1999), the 

Native American image moved from being “in the past” and “savage” during the 

primary grades to being “noble ecologists” and “victims of European aggression 

and greed” by the fifth grade (p. 40).  Joseph Bruchac (1998), noted Native 

American storyteller and author, supported this prevalent notion and the less-than-

authentic literature that serves as its basis: 
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It is a sad truth that the average non-Indian American today knows less about the 

American Indian than the first European settlers on the continent – who survived 

because of the help and friendship of Native Americans.  Even people who live 

within a few miles of large and active American Indian communities either know 

little about their Native American neighbors or express disbelief that they even 

exist.  Again and again I have gone into a town and on asking if there were any 

local Indians been told there are none, only to meet numerous local Indian people 

shortly thereafter.  The myth of the “Vanishing Red Man” is more alive in the 

minds of most Americans than the vital, continent-wide growing population of 

Native Americans which prompted Simon Ortiz, Acoma storyteller and poet, to 

say in one of his poems: “Indians are everywhere”  (p. 65). 

Perhaps, as Bruchac opined, too few primary classroom teachers have adequate 

knowledge of Native Americans themselves and thereby unknowingly perpetuate the 

“Indian of the past” misconception.  Even teachers of young children who attempt to 

positively support Native American culture through literature may inadvertently foster or 

buttress the idea that Indians have ceased to exist.   Becton (2006) discovered that when 

choosing Native American literature for the classroom, a teacher’s primary choice 

consisted of traditional literature.  A teacher’s second and third choice consisted of 

informational literature and historical fiction, respectfully.  Becton (2006) expressed 

concern that “…dependence on traditional literature in the classroom will continue the 

cycle of teaching students that American Indians are mythical people and non-existent in 

today’s world” (p. 110).  
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Thus, it becomes a responsibility of the classroom teacher to inform young 

children about modern day Native American culture.  One method for doing so is the 

sharing of multiethnic literature that features Native American protagonists in 

contemporary settings.   While the numbers of children’s books that appropriately 

represent Native American culture have increased in the past few decades, the growth has 

been slow and has not been evenly distributed across all genres.  The greatest influx has 

been in the area of traditional literature, which as mentioned above, is the classroom 

teacher’s first choice of genre when selecting Native American literature (Bishop, 1997).  

The genre that appears to be least represented is contemporary realistic fiction (Becton, 

2006; Bishop, 1997; Monroe, 1988; Smith, 2005). It is the purpose of my study to 

examine what Native American information is represented in this genre.  

Four groups potentially benefit from this study: instructors of pre-service 

teachers, primary grade classroom teachers, Native students and non-Native students.  

Instructors in the college classroom have the potential to foster new ways of thinking in 

those preparing to enter the classroom.  Future teachers need to be able to recognize and 

then eradicate the romanticized image of the American Indian they may have 

unknowingly assimilated throughout their childhood.  Such teachers need to understand 

how such misconceptions are perpetrated as well as what actions they can take for 

counteracting any misconceptions their students may bring into the classroom.   

When selecting trade books for classroom libraries or for instructional purposes, 

primary grade teachers need to be cognizant of presenting a well-rounded image of 

American Indians.  Because teachers generally choose traditional literature or 

informational books to fulfill American Indian cultural study competencies, they should 
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be informed as to the importance of including realistic fiction picture books with a 

contemporary setting that depict contemporary Native American life.  Without the 

incorporation of trade books with a contemporary setting, young children may be left 

with the impression that American Indians no longer exist or that American Indians today 

are still living as they did in the past. 

For the non-Native student, the use of realistic fiction picture books with 

contemporary settings in the classroom will provide a more realistic portrait of American 

Indians.  Traditional literature, historical fiction, and nonfiction literature help children to 

understand that there are differing characteristics among the various Native American 

nations.  The sharing of multiple books with contemporary realistic settings allows 

children to understand that within any given Native American community, one will find a 

plethora of personalities, ambitions, abilities, and socioeconomic classes just as one 

would find in any other culture (American Council on Education, 1948; Bishop, 1997; 

Rudman, 1984).    

For Native students in the classroom, the use of realistic fiction allows them to see 

themselves in literature. The need for every non-mainstream child to see a reflection of 

their culture in the literature they read, and the literature that is read to them, has long 

been established in multicultural literary criticism (Bishop, 1997).  While carefully 

chosen traditional literature, historical fiction and informational picture books can bolster 

pride in a child’s culture of the past, realistic fiction picture books with contemporary 

settings serves to validate membership in today’s culture locally, nationally, and world-

wide (Bishop, 1997; Rudman, 1984).  
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Summary.  According to Brophy (1999) and evidence supplied by the League of 

Women Voters (1999), when children enter school they bring with them a romanticized 

image of Native Americans that was assimilated through various forms of media.  This 

romanticized image often leaves young children with the misconception that (a) Native 

Americans no longer exist today or are mythical people or (b) that today’s Native 

Americans still live as they lived in the past.  Becton (2006) found that a teacher’s first 

choice for fulfilling state cultural standards in regards to Native American culture is 

traditional literature.  The lone choice of traditional literature may inadvertently reinforce 

children’s misconceptions.  It is through a balance of traditional literature, historical 

fiction, historical and contemporary informational literature, and realistic contemporary 

fiction that young children receive a full and rich image – an image that includes 

American Indians as a part of modern society (Bishop, 1997).      

Four groups potentially benefit from this study: instructors of pre-service 

teachers, primary grade classroom teachers, Native students, and non-Native students.  

Instructors of pre-service teachers should facilitate pre-service teacher’s knowledge that 

their future students may come to school having assimilated a romanticized image of 

Native Americans. The pre-service teacher needs to understand how the romanticized 

image of Native Americans is perpetrated and what can be done to counteract that image.  

The classroom teacher will need to understand the importance of selecting literature that 

will present a well-rounded image of American Indians.  If literature is selected properly, 

picture books with a contemporary realistic fiction setting will provide the young non-

Native child with a modern perspective that American Indians live normal lives.  Finally, 

for the Native child, the literature can validate the child’s place in today’s culture.  
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Theoretical Perspective 

This study concerns the representation of Native Americans in realistic fiction 

picture books with a contemporary setting and thus would necessitate understanding the 

design of picture books and how picture books affect the reader.  Because a picture book 

is, as Sipe (1998) describes, a “synergistic relationship” between text and illustrations, 

this study looks at two theories influential in understanding how a picture book exerts 

influence over those who read it.  Rosenblatt (2004) discusses the philosophy of Charles 

Sanders Peirce from whom two theories are noted.  These theories, derived from Pierce’s 

triadic semiotic paradigm, include (1) Rosenblatt’s transactional theory of reading and 

writing and (2) Charles Suhor’s theory of transmediation.   Also, an understanding of 

multicultural literary criticism is necessary to facilitate recognition of whether a picture 

book presents an appropriate representation of Native Americans. 

Rosenblatt’s Transactional Theory of Reading and Writing 

According to Rosenblatt (2004), the introduction of the term “transaction” into the 

field of social sciences is accredited to progressive educators John Dewey and Arthur F. 

Bentley.  Dewey and Bentley proposed that when new information is assimilated, a 

“transaction” occurs between the learner, the new information being learned, and what 

the learner already knows.  Dewey and Bentley theorized that this transaction is 

interactive.  The three components of the transaction – the individual, the new 

information, and the individual’s existing knowledge base – “continually shape and 

define each other” (p. 1364) as new information is assimilated.  However, it is the 

individual that ultimately determines how new information will interface with the already 

existing knowledge. 
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Dewey and Bentley derived their theory from the work of Niels Bohr, a Danish 

physicist, whose work led him to conclude that pure objectivity is difficult, if not 

impossible, to achieve.  Because the observer is part of nature, the observer would 

inadvertently influence the outcome of any observation (Rosenblatt, 2004).   Drawing 

upon Bohr’s interconnectedness between observer and observation and Dewey and 

Bentley’s  “transaction” between the individual, new information, and the individual’s 

existing knowledge base, Rosenblatt developed a transactional theory of reading and 

writing.   The theory indicated that interpreting meaning from the written word would be 

affected by, and be inseparable from, cultural, societal, community, religious, and 

familial influences.  Rosenblatt surmised that the sum of one’s total life experience could 

not help but influence and fashion an individual’s worldview, a particular perception 

through which every experience would be filtered (Rosenblatt, 2004).  

 Charles Sanders Peirce is considered the founder of semiology in the United 

States (see Rosenblatt, 2004).  Merriam-Webster's Medical Dictionary (semiotic, n.d.) 

defines semiotic as “a general philosophical theory of signs and symbols that deals 

especially with their function in both artificially constructed and natural languages and 

comprises syntactics, semantics, and pragmatics” (unpaginated).  Pierce’s theory 

developed during a time when semiotic theories were presented as dyadic functions 

wherein a sign is substituted for an object or an object is substituted for a sign.  Peirce 

held that dual components of sign and object did not fully explicate the process of 

semiosis; therefore, Pierce added a third component, or a mental association or operation, 

that would interpret the meaning of the relationship between the sign and the object.  

Peirce labeled the three components of his triadic theory (1) representanen, which is the 
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sign; (2) object; and (3) interpretant, which represents the mental operation of 

interpreting meaning (Siegel, 1995; Rosenblatt, 2004).  According to Siegel (1995), 

Pierce’s addition of the third component, “interpretant,” emphasized that  “meaning 

always involve[s] interpretation” (p. 459).  

 Traditional concepts of reader-response theory based upon dyadic semiotic 

theory often reflect that the reader and the text do interact with one another, but the 

meaning rests in either the reader or the text.  When considering a reader-response theory 

based on a triadic semiotic process, meaning is derived through a “transaction” between 

the reader and the text in which the reader will interpret the meaning of the text based 

upon the reader’s existing knowledge, attitude, and belief system.   According to 

Rosenblatt (2004), transaction, as opposed to interaction, is more of a  “dynamic to-and-

fro relationship” that exists between the reader and the text (p. 1368). 

A transactional model of reader-response theory requires a reader’s role to be an 

active one in which both cognitive and affective elements contribute to meaning-making.   

When the reader’s primary intent is acquisition of knowledge, the cognitive elements are 

foremost.  Rosenblatt (1995; 2004) terms this as efferent reading.   When affective 

elements such as moods, feelings, and attitudes are most influential, the reading is 

aesthetic.  Rosenblatt (1995; 2004) emphasized that the choice of reading stance is both 

efferent and aesthetic.  Rosenblatt likens the theory to a continuum. Once the purpose for 

reading has been established, the reader’s attention will be focused toward the 

appropriate point on the continuum.   During reading, one stance will assume a greater 

position and the other will be relegated to a lesser position.  However, regardless of 

whether the efferent or aesthetic stance assumes a greater or lesser role, the reader’s 
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“cultural, social, and personal history” still determines the reader’s interpretation and 

understanding of the text:   

Understanding implies the full impact of the sensuous, emotional, as well as 

intellectual force of a word.  Linking the signs on the page to the word is not 

enough.  It requires linking the word with what it points to in the human or natural 

world.  This involves awareness of the sensations it symbolizes, the systems or 

categories into which it fits, the complex of experiences out of which it springs, 

the modes of feeling or practical situations with which it is associated, the actions 

it may imply.  Above all, the word cannot be understood in isolation; it must be 

seen in the variety of its possible contexts.  Moreover, we must relate it to our 

own experience so that it may become part of our working equipment.  Only then, 

as we place it in its relation to other sensations, ideas, attitudes, and patterns, all 

equally realized, shall we be in a position to say that we understand it (Rosenblatt, 

1995, p. 106). 

Just like an adult, a child will not approach the reading of a picture book as a 

blank slate upon which the author or illustrator may etch an intended meaning.   A child’s 

interests, ideas, observations, feelings, and perceptions will play a role in the child’s 

attempt to make sense of the reading (Rosenblatt, 1995).  However, perceptions held by a 

child may or may not be accurate or appropriate ones.   If young readers take from picture 

books perceptions that are less than accurate, or if a child brings misconceptions to the 

reading of a book, then inaccurate perceptions become a part of the reading transaction 

(Beckett, 1997; Nodelman, 1996; Rosenblatt, 1995).  If such is the case, Rosenblatt 

(1995) suggests providing literary experiences that will serve to create a new awareness:    



Texas Tech University, Judy D. Williams, December 2012 

 14 

If the student’s structure of attitudes and ideas is built on too narrow a base of 

experience, he should be helped to gain broader and deeper insight through 

literature itself….Since he interprets the book or poem in terms of his fund of past 

experiences, it is equally possible and necessary that he come to reinterpret his old 

sense of things in the light of this new literary experience, in the light of the new 

ways of thinking and feeling offered by the work of art….Evoking a work of art 

can have this effect because it does more than merely recall to us elements out of 

our own past insights and emotions. It will give them new resonance and make of 

them the basis for new awarenesses and enriched understanding.  It will tend to 

supplement and correct our own necessarily limited personal experience.  Our 

habitual responses, our preoccupations and desires may be given added 

significance.  They will be related to the emotional and sensuous structure created 

by the author, and they will be brought into organic connection with broader and 

deeper streams of thought and feelings.  Out of this will arise a wider perspective 

and a readjustment of the framework of values with which to meet further 

experiences in literature and life (p. 101-102). 

Through literature, children are immersed in ideology from a variety of fields including 

philosophy, politics, anthroplogy, and economics (Bader 1976; Beckett, 1997; Nodelman, 

1996).  It is the responsible adult who ensures that the child’s literary experiences leave 

the child with accurate and appropriate perspectives.  

Summary.  In a traditional dyadic concept of reader-response theory, a reader and 

a text interact with one another and the derived meaning rests in either the reader or the 

text.  With Rosenblatt’s triadic transactional theory of reading, meaning is derived 
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through a “transaction” between reader and text in which the reader will interpret the 

meaning of the text based upon the reader’s existing knowledge, attitude and belief 

system (Roesenblatt, 2004).   When a child is exposed to perceptions that are less than 

accurate, the misconceptions the child brings to the reading of a book becomes a part of 

the reading transaction (Beckett, 1997; Nodelman, 1996; Rosenblatt, 1995).  If such is the 

case, Rosenblatt (1995) suggested providing literary experiences that will replace 

inaccurate perceptions with ones that serve to create new awareness.  

Theory of Transmediation   

Language is the preeminent sign system among all existing sign systems because 

language, almost without exception, accompanies all other sign systems.  Language 

labels, expands upon, offers explanation of, and discusses meanings derived through 

other systems (Siegel, 1995; Suhor, 1984).   Each sign system possesses inherent 

differences that are manifested in the way in which the sign system is organized.  

Knowledge of a sign system’s organization is required in order to “read” the system 

proficiently.  Suhor introduced the term “transmediation” to describe the process of 

moving in and out of differing sign systems in order to understand a work that integrates 

the arts with media (Sipe, 1998).  Siegel (1995) offered the following explanation: 

…consider what happens when learners draw their interpretations of a written 

text, whether a story or an expository piece. They must arrive at some 

understanding and then find some way to cross ("trans") the boundaries between 

language and art such that their understanding is represented pictorially; it is in 

this sense that one sign system is explored in terms of (mediation) another (p. 

461). 
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According to Siegel (1995), the English language system is composed of units 

(words) arranged a sequential order.  Each unit can be read individually and each 

individual unit has meaning.  It is the English language syntactic system that binds the 

spoken and written words into the prescribed arrangement (Kress & van Leeuwen, 2006; 

Nodelman, 1996).   Images also work within a syntactic framework.  MacCann and 

Richard (1973) contended “the meaning in [an illustrator’s] picture comes from the way 

he arranges colors, lines, shapes, and textures into a special synthesis” (p. 24). The 

manner in which the visual elements in an image are arranged exhibit regularities, and it 

is these regularities that constitute the syntax of images (Kress & van Leeuwen, 2006).   

In a language system, each unit has meaning, and the units are arranged in a 

fashion wherein the units are read in a successive manner and meaning is determined.  In 

an image system, all visual elements are “read” simultaneously, and the individual visual 

elements of color, line, shape, and texture have no meaning apart from the whole 

(Schwarcz, 1982; Siegel, 1995;).  While the simultaneous reading of all visual elements is 

necessary for deriving broad meaning, Clark (1960) believed that more complex 

underlying meanings can be extracted from an image when the image is revisited on 

multiple occasions.  Clark (1960) provided a four-phase framework of possible 

progressions that a “reader” of an image passes through when engaged in discerning 

underlying meanings.    

During the first phase, the image is viewed as a whole and, theoretically, is a 

purely aesthetic experience.  The viewer then revisits the picture to examine “parts” of 

the whole to increase awareness of the artist’s intent.   The viewer then looks for “some 

dominating motive, or root idea, from which the picture derives its overall effect” (p. 16).  
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Finally, after multiple examinations, the viewer becomes “saturated with the work” and 

the artistic rendering begins to influence the viewer’s perspective (p.16).   As specified by 

Clark’s (1960) framework, multiple examinations of picture book illustrations can result 

in a different interpretation with each interaction, and with each new interpretation, new 

meaning is constructed (Arizpe & Styles, 2003; Sipe, 1998).   

Thus, each time the illustrations in a picture book are reexamined and new 

meaning is constructed, the book’s text is then reinterpreted in light of the new meaning.  

This back-and-forth gives rise to the “magic” of picture books.  According to Sipe 

(1998), with a picture book “we interpret the text in terms of the pictures and the pictures 

in terms of the text in a potentially never-ending sequence…. this oscillation is never-

ending because the meanings of the signs are always shifting” (p. 103). 

Just as conventions of reading a language is learned, Nodelmen (1988) explained 

that discerning the underlying meanings of an image is also a culturally learned process.  

When an adult reads a picture book to a pre-literate child, observation indicates that the 

child will often focus on something in the picture that is insignificant to the meaning of 

the story.  Just as a child must learn that a book written in English must be held in a 

certain position so that reading occurs front to back and top to bottom, a young child 

must learn to view the image as a whole and then examine crucial parts to determine the 

core ideas and motives presented. 

Knowledge of the two sign systems allows children and adults to navigate the 

complex relationship between words and images in a picture book.  When children and 

adults understand the workings of both sign systems, they are equipped to identify 

subtlety delivered cultural ideologies (Hade, 1997; Kress & van Leeuwen, 2006; 



Texas Tech University, Judy D. Williams, December 2012 

 18 

Nodelman, 1996; Schwarcz, 1982).  Once such ideology is recognized, the reader can 

then discern its validity.    

Summary.  The theory of transmediation addresses how a reader accommodates 

differentiated elements as the reader moves between sign systems that integrate the arts 

with media.  Knowledge of the organization of both the language and the image sign 

systems that deliver meaning in a picture book is required in order to “read” the book 

proficiently.  Reading proficiently takes on new meaning when one is cognizant that 

picture books disseminate cultural ideology to the youngest of the population.  Because 

cultural ideology is most often delivered subtly, the preeminent issue becomes enabling 

reader discernment (Hade, 1997; Kress & van Leeuwen, 2006; Nodelman, 1996).  

Multicultural Literary Criticism 

Just as the observer who cannot be separate from the observation, the presence of 

a reader will render an effect upon the interpretation of a text.  Rosenblatt’s transactional 

model of reading proposed that the interpretation of a text involves both cognitive and 

affective elements that are situated in the reader’s life experiences (Rosenblatt, 1995; 

2004).  A young child may bring to the reading of a picture book accrued misconceptions 

that become a part of the child’s transaction with the book.  A purpose of multicultural 

literary criticism is to provide the child with perspectives to counterbalance 

misconceptions the child may hold concerning cultures different from his/her own and to 

allow the child to entertain new perspectives.   

Following the Civil Rights Legislation of 1965, multicultural literary criticism 

became an integral element in the field of children’s literature.  Experts in the field set 

forth guidelines so that those directly involved in educating children had a clear 
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understanding of the purpose of multicultural literature.  According to Bishop (1997), 

“The main purpose of a literary work…is to encourage its readers to reflect on the human 

condition.  The function of multicultural literature is to ensure that students have the 

opportunity to reflect on it in all its rich diversity…” (p.19).  When using multicultural 

literary criticism, one should be cognizant of the quality of the literature, the proper 

method of sharing the literature, the benefits of using the literature, the three common 

methods of including the literature in a classroom setting, and the proper way to 

purposefully introduce children to the literature.  These aspects are discussed below.  

Quality.  Knowing how to select an appropriate book is paramount to the purpose 

of multicultural literary criticism.  Thus, determining quality of work is one of the 

foremost guidelines established by those knowledgeable in the field.  When setting forth 

criteria for determining quality of work, the first consideration is that both writing and 

illustration should be subject to the same guidelines as for all children’s literature:  the 

literary quality and visual artistry should be of the highest caliber (Bishop, 1997).  

However, with multicultural literature, literary quality also needs to encompass a 

guideline for authenticity.  Authenticity holds that a book is best written and illustrated 

by a member of the culture being represented (Bishop, 1997; Lynch-Brown, Tomlinson 

& Short, 2011; Slapin & Seale, 1992).  Such books are more apt to present an authentic 

portrayal and less likely to perpetuate stereotypical or inaccurate images.   

However, in some instances, persons outside a represented culture have created 

literary works that have been heralded as appropriate representations.  This most often 

occurs as a result of extensive research conducted by an author or illustrator or an author 

or illustrator having lived among a culture for an extended period of time.  Before using a 
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book with children that has been written or illustrated by someone outside a culture, it 

would be prudent to consult knowledgeable critics and reviewers of the represented 

culture to affirm accuracy of representation (Rudman, 1984; Yamate, 1997). 

The quality of multicultural literature is also affected by whether or not the book 

promotes a social agenda.  Didactic books with an overt social agenda are an offense to 

all who read them (Bishop, 1997; Lynch-Brown, Tomlinson, & Short, 2011).  According 

to Bishop (1997), a book is an artistic rendering on multiple levels, and when an author 

pushes a social agenda, the message “overwhelms the art” (p. 11).  Bishop (1997) was 

concerned that when the art of writing and illustrating becomes lost in the message, 

defining characteristics of good literature, such as realistic and credible characters, will 

be compromised as well.   

  A cornerstone of multicultural literary criticism is the eradication of bias and 

prejudice in the literature.  However, when a multicultural book pushes a social agenda 

that promotes one ethnicity at the expense of another ethnicity, then a “reverse” bias 

infiltrates the literature and lessens the quality of the work.    Bias in either direction does 

not promote a positive cultural portrayal (Brophy, 1999; Clegg, Miller, Vanderhoof, 

Ramirez, & Ford, n.d.).   

Sharing the literature.  Equally important is the value of sharing the literature 

with all children.  If responsible adults fail to recognize the value of the literature, then 

the literature will likely be neglected.  Once the value of sharing multicultural literature 

with all children is established, the culturally responsive adult needs to understand the 

most suitable manifestation of multicultural literary principles in the classroom or home 

setting.  Appropriate methods of sharing the literature with children would aid 
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responsible adults in providing a positive multicultural literary experience for all 

involved. 

For the student of color, seeing one’s cultural image positively portrayed in a 

book leads to the development of self worth and self-identity (Bishop, 1997; Lynch-

Brown, Tomlinson, & Short, 2011; Nieto, 1997; Rudman, 1984; Yamate, 1997).  

Through the sharing of appropriate literature, a child comes to understand that they are 

accepted, respected, and have value.  Hence, it is important that classroom, school, and 

public libraries house appropriate literary selections representing all cultures living within 

a given community.  It is equally important to include literary selections representing 

cultures not present in the community.  When a particular group is omitted from 

classroom, school, or local library selections, the message being delivered to 

impressionable children is that the omitted group is not important and not worthy.  Thus, 

the very act of omission indicates a lack of value (Day, 1999; Lynch-Brown, Tomlinson, 

& Short, 2011; Rudman, 1984).  

Benefits.  Including literature representing all cultures is an important precept 

when delineating the benefits multicultural literature holds for children.  “Normalcy” is a 

recurring motif in both the current and the past discourse of multiethnic literature and 

exemplifies the literature’s value.  Bishop (1997) stated that including multiethnic 

literature in the classroom library implies that (1) the presence of and the interactions 

with people of all colors is normal, and (2) it is normal for people of all colors to possess 

different abilities, ambitions, and desires and to live in different social classes.  The 

portrayal of a protagonist living an ordinary life would require the protagonist to be 

placed in a setting that features a diverse population.  This allows the reader to reason 
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that communities are comprised of people from many ethnicities who live, work and 

socialize together (Bishop 1997). 

Another aspect of the “normalcy” motif is that when a child is exposed to 

literature in which only his or her culture is represented, the child comes to believe that 

his or her culture is the “normal” index by which all other people should be measured 

(Bishop, 1997; Lynch-Brown, Tomlinson, & Short, 2011).  Reading multicultural 

literature ameliorates this index by allowing children the opportunity to consider 

perspectives of other cultures, which then leads children to understand that differing 

perspectives are natural and acceptable (Bishop, 1997; Lepman, 2002; Rosenblatt, 1995; 

2004; Yamate, 1997).   

While the reading of multicultural literature is beneficial for all children, the 

extent of benefits received is influenced by the methods employed by the responsible 

adult in choosing and using the literature with children.  The presence and use of 

multicultural literature in the classroom has most often manifested itself in one of three 

approaches: interesting variations, inclusion, and the contributions approach.  All three of 

these approaches are acceptable in small measure, and yet, at the same time, all three are 

somewhat problematic.     

Variations/inclusions/contributions.  The idea of interesting variations is one 

that centers on literature that addresses common experiences such as foods and holiday 

celebrations.   While this approach appears to be popular with teachers and students, 

Literature for Human Understanding considered it a poor method of incorporating 

multicultural literature in the classroom as early as 1948.  Current literary criticism 

continues to recognize interesting variations as an ineffective means for bridging cultural 
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understanding (Bishop, 1997).  If used at all, “interesting variations” should be a very 

small component of a larger multicultural literature experience. 

In countries such as the United States where numerous cultures coexist, people 

generally become bicultural.  Biculturalism often creates an appearance that people from 

various cultural heritages have become so similar that they are indistinguishable from one 

another (Rudman, 1984).  This “sameness” factor has produced what is termed  

“inclusive books.”   Inclusive books can be appealing because they are, for the most part, 

a positive portrayal of persons of color wherein the characters happen to be participating 

in familiar activities that are common across cultures.  The reason this type of book might 

be considered multiethnic is that the characters in the illustrations are depicted as an 

ethnicity other than white-European.  However, because the characters are of a generic 

variety, the value of such books is questionable.  The illustrator simply chooses which 

ethnicity they would like for the characters to represent, and the chosen ethnicity has no 

bearing on the storyline due to the text not including distinct characteristics associated 

with any one particular culture (Bishop, 1997; Yamate, 1997). 

Bishop (1997) contended that while there is some truth that biculturalism 

produces sameness, Bishop (1997) also emphasized that each ethnicity does continue to 

maintain distinctive cultural patterns.  Rather than being inclusive, a multiethnic story 

should reflect a value, motif, theme, or tradition inherent to the featured culture.  It is also 

important that the speech of the characters be reflective of the character’s heritage.  

Rudman (1984) speaks to the need for authenticity: 

Literature should reflect the linguistic richness of a culture.  Dialect should not be 

used as a differentiating mechanism with negative intent.  Language should avoid 
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insulting or demeaning implication.  Talented authors convey through their 

character’s language the music of authentic speech (p. 163). 

In addition to including dialect reflecting the “linguistic richness of a culture,” and 

reflecting values, motifs, themes, customs, and traditions inherent to a culture, it is 

important that the protagonist be a believable character that is unique, realistic, and 

likeable (Bishop, 1997).  

Along with the use of inclusive books and the interesting variations approach, 

teachers often emphasize the contributions approach.  The contributions approach selects 

outstanding individuals of color who have made a positive contribution to society.  The 

chosen cultural hero is then upheld to students from all cultures.  While this approach is 

important to include as one component in an overall multiethnic literature program, it 

should not be the sum total of a multicultural literature experience.  According to the 

American Council on Education (1948), impressionable children outside the hero’s 

culture may internalize that all people associated with that particular culture are supposed 

to be outstanding and will then judge members of that culture accordingly.  Children 

within the culture of the upheld hero may internalize that, to be of value to their own 

culture, they must obtain a level of accomplishment equivalent to that of the hero.  In 

either case, the lone use of the contributions approach can yield unrealistic expectations 

in the minds of children.   

 Introducing children to the literature.  While interesting variations, inclusion, 

and the contributions approach are acceptable in small measures, Bishop (1997), the 

American Council on Education (1948), and Rudman (1984) stressed that the more 

effective approach is to make certain that children are introduced to characters of color 
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that are presented realistically as human beings.  If this is to occur, the reading of 

multicultural literature must be initiated and nurtured by the culturally responsive adults 

in the lives of children.  Children, and adults alike, naturally seek out literature that 

features protagonists much like themselves.   Thus, when given a choice, the books 

chosen will reflect one’s own culture and interests (Rudman, 1984; Yamate; 1997).  If 

children are to identify and learn from characters of other cultures, responsible adults will 

need to purposely introduce multicultural books to children.  A proverbial push may be 

necessary if a child’s perspectives are to be broadened. 

When purposefully introducing children to multicultural literature, the adult 

should incorporate multicultural books representing multiple genres such as traditional 

literature, historic informational books, contemporary informational books, poetry, 

historical fiction, and realistic contemporary fiction.  Furthermore, this multiple genre 

book selection should be read over an extended period of time.  The best method of 

achieving this is to integrate multicultural literature throughout a yearly curriculum.  

Exposing children to a variety of books over a course of time should yield a desired effect 

(American Council on Education, 1948; Bishop, 1997; Lynch-Brown, Tomlinson, & 

Short, 2011).   

Multicultural literary criticism proposes that the best method of understanding 

other cultures is daily interaction with people of diversity; but when that opportunity is 

limited or unavailable, vicarious experience provided through literature is a profitable 

endeavor.  The vicarious experience should be one in which students come away from the 

readings with an appreciation of, and acceptance of, people different than themselves 

(American Council on Education, 1948; Lepman, 2002; Lynch-Brown, Tomlinson, & 
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Short, 2011).  To move the vicarious experience beyond a perfunctory exercise, it is 

advisable to engage readers in peer group discussions of the literature being read.  

Children should be encouraged to share personal interpretations of what they are reading 

as well as personal connections invoked by the reading.  An accrual of personal 

experiences, feelings, attitudes, and interpretations from many discussions over the 

course of many years can provide a breadth and depth of understanding that would be 

difficult to accomplish through the reading of literature alone (American Council on 

Education, 1948; Lepman, 2002; Rosenblatt, 1997; 2004). 

Encouraging children to engage with literature that features protagonists from 

cultures other than their own requires knowledge of the literature that is available for 

sharing.  An analysis of the characterization of Native Americans in realistic picture 

books with a contemporary setting can bring to light whether or not there is a sufficient 

number of quality fiction picture books that portray Native Americans as functioning 

members of modern society who also retain and maintain the core of their cultural 

heritage.  Quality fiction picture books of this variety should supersede inclusive books 

and books compatible with the interesting variations and the contributions approach.  

However, contemporary realistic fiction books should also be used in conjunction with 

historical informational books, contemporary informational books, historical fiction, 

biographies, poetry, and Native American traditional literature to provide an overall 

perception of the culture.  

Summary.  Multicultural literary criticism is an integral component of children’s 

literature.  An understanding of multicultural literary principles will enable adults to 

effectively use the literature with children.  Multicultural literature should exhibit the 
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highest of literary and artistic quality, be culturally authentic, and be free from social 

agenda or bias.  Equally important is sharing the literature in such a way that children 

will see their culture, or a culture different from their own, positively portrayed.  All 

ethnicities should be portrayed in the literature as normal people who live, work, and 

socialize together.   

Multicultural literature most often appears in a classroom in one or more of the 

following approaches:  (1) interesting variations–a somewhat ineffective method in which 

literature addresses common experiences among cultures such as foods and holiday 

celebrations; (2) inclusion–an approach in which culture is only indicated through the 

story’s illustrations; and (3) the contributions approach–books that select outstanding 

individuals of the culture who have made a positive contribution to society.  While the 

occasional use of these methods is acceptable, the most effective method of 

implementing multicultural literature is to ensure that children are introduced to ethnic 

characters that are presented realistically as human beings.  Ultimately, children who are 

exposed to other cultures through realistic literature come away from the readings with an 

appreciation of and acceptance of people different from themselves.   

Definition of Terms  

Picture Book: The following definition of picture book comes from Lynch-Brown & 

Tomlinson (2008): 

Profusely illustrated book in which both words and illustrations contribute 

to the story’s meaning.  In a true picture book, the story would be 

diminished, and in some cases confusing, without the illustrations.  

Illustrations in picture books are integral or essential to the story (p. 91).  
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Realistic Fiction:  Kiefer, Hepler, & Hickman (2007) define realistic fiction as 

“imaginative writing that accurately reflects life as it was lived in the past or could be 

lived today.  Everything in such a story can conceivably happen to real people living in 

our natural physical world…” (p.470). 

Contemporary Realistic Fiction:  Lynch-Brown and Tomlinson (2008), define 

contemporary realistic fiction as “stories that are set in the present or recent past and that 

portray attitudes and mores of the present culture” (p. 151).  Kiefer, Hepler, & Hickman 

(2007) classify contemporary realistic fiction as books set in 1950 to the present.  Lynch-

Brown & Tomlinson (2008) suggested that once a book’s dialogue and allusions to 

popular culture, customs, and dress become dated, the book is no longer contemporary 

but merely realistic. 

Native American:  The U.S. Census Bureau (2010) defines a Native American as  

American Indian and Alaska Native, a person having origins in any of the original 

peoples of North and South America (including Central America) and a person who 

maintains tribal affiliation or community attachment.  In this study, the term Native 

American will be used interchangeably with American Indian. 

Multicultural Literature/Multiethnic Literature:  Harris (1996) provided the 

following definition: “…multiethnic [literature] refers to groups such as those of African, 

Asian/Pacific Islander, Latino/a, or Native American ancestry….multicultural [literature] 

can include race, ethnicity, gender, class, and other elements that denote difference” 

(p.109). 

Assumptions 
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Two assumptions underlie the study.  The first assumption concerns a 

stereotypical image of Native Americans that has existed for approximately one century.   

The second arose from the premises of multicultural literary criticism and its affect on 

both children’s literature and the publishing industry.   

The League of Women Voters (1999) and Brophy (1999) concluded that young 

children enter school harboring misconceptions concerning Native Americans.  These 

misconceptions are a product of exposure to stereotypical representations in various 

forms of media.  Brophy (1999) believed that cartoons and Disney Movies were the 

predominant source for the acquisition of inappropriate and inaccurate images of Native 

Americans.  Because children today are still exposed to that same media, it is assumed 

that young children continue to enter school possessing a similar stereotypical ideology 

concerning Native Americans.    

Beginning in the mid 1960s, the ascension of multicultural literary criticism as a 

consequential movement in the field of children’s literature enacted changes in how 

minorities were to be represented in books.  Prior to the 1970s, the majority of minority 

character representations in children’s literature were stereotypically degrading (Bader, 

2002).  Gast (1965), Moore and Hirschfelder (1999), and Reese (2001) found such 

negative images of Native Americans.  Gast (1965) looked at books published between 

1945 and 1962, Moore and Hirschfelder (1999) looked at books published before 1977, 

and Reese (2001) looked at books that spanned from 1945–1999.  

During the 1970s and 80s, exposure to the precepts of multicultural literary 

criticism instigated a new awareness among educators.  Academia came to realize that 

minorities were best represented in children’s literature by authors and illustrators of the 
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same culture (Bishop 1997; Kiefer, Hepler, & Hickman, 2007; Lynch-Brown, Tomlinson, 

& Short, 2011; Rudman, 1984).  As part of the Civil Rights Legislation, the federal 

Elementary and Secondary Education Act of 1964 provided an unprecedented amount of 

federal funds for purchasing multicultural literature for school libraries (Bader, 2002).  

The availability of these funds prompted new awareness within the publishing industry 

concerning changes that needed to occur if books were to be acceptable in the academic 

community.   

Publishers were made aware of such multicultural literary precepts approximately 

twenty years before the publication date of the data sample. Therefore, this study 

assumed that books published between 1990 and 2010 would not contain the same 

problematic images of Native Americans that were prevalent in books published before 

the 1980s.  This study also assumed that Native American stereotypical representations 

such as the “savage Indian” and the “noble Indian,” prevalent before the 1970s and 

1980s, would not be present in books published after 1990.  However, this study did 

assume that more recent stereotypes portraying Native Americans as being brave or stoic, 

ecologically minded, and victims of European expansion and greed would be present, and 

the study thereby analyzed books for these modern stereotypes.  

Limitations 

I am Caucasian with limited exposure to Native American culture.  As a 

Caucasian, I was unable to evaluate the cultural accuracy of the information presented in 

the sample.   As a result of this limitation, I attempted to locate a book review by a Native 

American who addressed the cultural accuracy of the text and illustrations.  I was unable 
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to procure such a review for each book in the sample; therefore, it should not be assumed 

that all books included in this study are culturally accurate.    

A further limitation was that the Native review was the opinion of one or a small 

group of Native Americans.  Some reviewers revealed an unequivocal justification for 

choosing to exclude a particular book from use with children.  In some incidences, the 

reviewer’s criticism was questionable; however, the review was still included in the 

study.  The study does not reflect my judgment that the review was questionable.   The 

study only reflects the reviewer’s opinion.  

 As a Caucasian with limited exposure to Native American culture, there was the 

possibility that I missed a subtle stereotyped image or did not recognize a subtle inclusion 

of a Native American cultural value, motif, theme, custom, or tradition. 

An additional limitation was that some of the study’s variables, based upon 

Bishop (1997) and Rudman’s (1984) guidelines for selecting quality multicultural 

literature, were subjective.  When coding subjective variables, Rosenblatt’s transactional 

theory of reading and writing influenced how I interpreted the text, the illustrations, and 

the choices I made in selecting a variable indicator.    

A dynamic picture book can effectively disseminate a significant amount of 

information within the confines of limited text and a limited number of illustrations 

(Kiefer, Hepler, & Hickman, 2007; Lynch-Brown, Tomlinson, & Short, 2011). Not all 

books included in this study were dynamic in literary, artistic, and formatting quality.  

With such books, coding subjective variables proved to be more difficult.  

Finally, I elected to use only contemporary, realistic fiction picture books because 

the aesthetic quality of fiction can yield insight into a culture that moves beyond what 
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factual information can provide.  I believed that the vicarious experience of interactions 

with the characters would enable children to have a better understanding of Native 

American culture as seen through the eyes of a protagonist.    
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CHAPTER II 

LITERATURE REVIEW  

This study analyzes images of Native Americans as they appear in picture books. 

More specifically, I examined the images of Native American protagonists in realistic 

fiction picture books with a contemporary setting published between 1990 and 2010 

through a content analysis. 

The literature review begins by describing the development of the picture book in 

the seventeenth century and then proceeds through significant events that span the 

following four centuries. Subsequently, the history of multicultural literature is discussed.  

The review describes how the evolution of the picture book as a cultural and social icon 

comes full circle in the latter half of the twentieth century.  During this time period in the 

United States, picture books of a multicultural persuasion gained prominence wherein 

authors and illustrators of a parallel culture authentically represent minority characters.  

The literature review concludes with a chronological account of Native American 

literature including studies that address the analysis of Native American images in 

children’s literature.   

Picture Books: The Beginning 

In 1657, John Amos Comenius, minister and educator, published Orbis Pictus 

(the World in Pictures).  Orbis Pictus, often considered to be the first picture book for 

children, was a product of Comenius’s philosophy of education (Lynch-Brown, 

Tomlinson, & Short, 2011; Morrison, 2009; Sutherland & Arbuthnot, 1986; Temple, 

Martinez, & Yokota, 2006).  Comenius believed that, because man was created in the 
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image of God, man should honor God by developing the human intellect to its fullest 

potential and that reaching one’s fullest intellectual potential could best be achieved by 

beginning education in the early years when a child is most receptive to learning.  

Comenius also believed that learning is largely acquired through the senses; thus, the 

concrete should never be taught apart from sensory stimulation.  Comenius found that 

pictures accurately representing the text of a book would provide children with a sensory 

experience that most children of the time would not be able to experience otherwise 

(Morrison, 2009).  Arbuthnot (1961) described the design of Orbis Pictus as follows: 

The format was interesting.  The word Flores appeared over a little woodcut 

showing flowers in a vase and flowers growing in a field and the picture was 

followed by a pleasant little commentary on spring flowers.  Terrae Foetus, “fruits 

of the Earth,” was illustrated by a picture of different crops and Venator, the 

“hunter” appeared over a picture of a man on a horse, armed with a spear, 

pursuing wild animals.  In each case, word and picture led directly into the 

reading matter (p. XXIV). 

Originally written in Latin, Orbis Pictus was translated into many European 

languages and became a widely used textbook (Arbuthnot, 1961).  The book’s popularity 

and the significance it bears in the evolution of picture books was explained by Huber 

(1965): 

Every kind of subject that children could be expected to learn was given, from 

religious topics to “crawling vermin,” but games and subjects of real interest to 

children were included.  The text appeared in parallel columns, in Latin and in 

English (or German in the original).  Each page was accompanied by a woodcut, 
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and the woodcuts, though crude, actually illustrated the text…In this respect the 

Orbis Pictus was superior to other books of the period, for it was common 

practice to use the same “cuts” in different books and even to repeat them in the 

same book without reference to the text (p. 37-38). 

Other illustrated books, such as William Caxton’s Aesop’s Fables, were printed 

much earlier than Comenius’s Orbis Pictus (Pitz, 1963; Sutherland & Arbuthnot, 1986).  

However, books like Caxton’s Aesop Fables were originally produced for adults–not 

children.  Such books later became associated with children simply because it was 

children who became the books’ most ardent fans (Sutherland & Arbuthnot, 1987).  

Because Comenius specifically created Orbis Pictus for children, and because he was 

committed to creating illustrations that accurately represented the text, Orbis Pictus is 

referenced as the first picture book for children (Sutherland & Arbuthnot, 1986).  

Chapbooks.  Along with the publication of Orbis Pictus during the seventeenth 

century, the appearance of chapbooks in England was significant in picture book 

development. According to Sutherland & Arbuthnot (1986), chapbooks were cheaply 

made booklets sold by street peddlers who were commonly referred to as chapmen.  

Chapbooks were from sixteen to sixty-four pages in length and most often consisted of 

folded pages without a binding of any sort.  Some chapbooks sold for as little as a penny.  

A chapbook contained crudely fashioned die-cut illustrations, and it was not unusual for 

the same die-cut illustration to appear in many different stories without regard to whether 

or not the illustration represented the text.  Even though the stories were condensed and 

the books were of a questionable literary quality, commoners found the action/adventure 

style of the stories appealing. 
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Chapbooks were in demand during a period in history when England, and 

England’s presses, were held sway by Puritan doctrine.  Unless a book prompted an 

academic, moral, or spiritual principle explicitly, the book was not to be printed and 

circulated.  Because the moral and spiritual “lesson” of popular traditional tales was not 

considered appropriate by Puritan standards, Puritan controlled presses suppressed their 

publication (Sutherland & Arbuthnot, 1986).  As a result, popular traditional tales became 

unavailable to the general public in a professionally published format.  In response to the 

ban, chapbooks became the means through which common people enjoyed stories of 

crimes and executions, riddles, fairy tales, legends, fables, and myths (Gangi, 2004; 

Kiefer, Hepler, & Hickman, 2007; Pitz, 1963).  While commoners cherished chapbooks, 

the Puritans and the highly educated upper class disdained them (Sutherland & 

Arbuthnot, 1986).  Because chapbooks kept the crudely illustrated traditional tales in 

circulation, they have been identified as the “predecessor” of picture books (Sutherland 

and Arbuthnot, 1986).  

 Didacticism.  Didacticism permeated professionally produced books for children 

throughout the seventeenth century and most of the eighteenth century.  The primary 

purpose of children’s books was to train a child in academic, moral, and spiritual 

development.  The didacticism that was at one time pervasive in children’s literature is no 

longer an acceptable standard.  However, picture books are capable of inculcating 

children with cultural and social ideologies through both text and illustrations.  While the 

ideologies in modern picture books are presented in an understated manner, the 

ideologies are no less present.  The subtlety with which the ideology is presented can be 



Texas Tech University, Judy D. Williams, December 2012 

 37 

as influential in the development of a child’s belief system as the once didactic offerings 

(Arizpe & Styles, 2003; Nodelman, 1996; Sipe, 1998).  

Newbery.  During the eighteenth century, publisher John Newbery altered the 

didactic course in children’s literature (Lynch-Brown, Tomlinson, & Short, 2011; 

Morrison, 2009; Sutherland & Arbuthnot, 1986; Temple, Martinez, & Yokota, 2006).  An 

astute businessman, Newbery established a publishing company in London that created a 

new market niche in the publishing industry.   

The focus of Newbery’s publishing company was largely a product of Newbery’s 

introduction to the philosophies of John Locke (Kiefer, Hepler, & Hickman, 2007).  In 

Some Thoughts Concerning Education, Locke (1692) proposed that when a child first 

begins to read, “some easy pleasant book, suited to his capacity, should be put into his 

hands, wherein the entertainment that he finds might draw him on, and reward his pains 

in reading” (Locke, section 156).  Locke carefully qualified his statement about easy and 

entertaining books by advocating that the books not fill the minds of children with 

“perfectly useless trumpery, or lay the principles of vice and folly” (Locke, section 156).  

In other words, books should be entertaining, but not without merit.  Like Comenius, 

Locke believed that children, being sensory learners, needed pictures to better understand 

objects and ideas and advocated for the inclusion of illustrations (Locke, section 156). 

Drawing on the wisdom of Locke, Newbery published books for children that 

became known for quality of writing, quality of construction, and for an aesthetic allure 

that children found irresistible (Kiefer, Hepler, & Hickman, 2007).  Newbery employed 

skilled artisans for creating illustrations and imported Dutch floral gilt papers for creating 

attractive and interesting covers (Hellier, n.d.; Huber, 1965; Kiefer, Hepler, & Hickman, 
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2007; Sutherland & Arbuthnot,1986; Temple, Martinez, & Yokota, 2006).  The 

marketability of his books was indisputable, and Newbery’s business acumen made him a 

commercial success (Pitz, 1963).  In the frontispiece of the first book Newbery published, 

A Little Pretty Pocket Book, one can find the Latin Motto  “Delectando Monemus” or 

“instruction with delight” (Hellier, n.d.).  Newbery’s motto served him well–his books 

delighted children and parents alike, earning him the title “Father of Children’s 

Literature” (Hellier, n.d.; Huber, 1965).  

While Comenius and Newbery initiated much-needed change in the field of 

children’s literature, it was nineteenth century English artist, publisher, and printer, 

Edmund Evans, who revolutionized the future of children’s picture books.  Evan’s 

brought significant improvement to the color printing process by implementing cutting 

edge photographic techniques enabling Evans to create colored copies that closely 

resembled original illustrations (Temple, Martinez, & Yokota, 2006).  Evans also 

recruited well-known commercial artists of the day, such as Walter Crane, Randolph 

Caldecott, and Kate Greenaway, to write and illustrate books for children. (Temple, 

Martinez, & Yokota, 2006).  

Synchronizing of text and illustrations.  Walter Crane would be among the first 

to effectively create a double-spread where an illustration would extend across two pages.  

The innovation of the synchronization of text and illustrations is also attributable to 

Crane (Temple, Martinez, & Yokota, 2006).  Randolph Caldecott was among the first to 

create illustrations that were not contained within borders or frames so that characters 

“virtually bounced off the pages” (Temple, Martinez, & Yokota, 2006).  Randolph 

Caldecott also took Crane’s innovation of synchronizing text and illustrations one step 
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further by allowing illustrations to interpret and extend the text beyond what the words 

implied (Temple, Martinez, & Yokota, 2006).  By doing so, Caldecott set in motion the 

“magic” picture book experience in which the reader oscillates between picture and text, 

each time reinterpreting meaning (Arizpe & Styles, 2003; Sipe, 1998).  Today, this 

relationship between text and illustrations is considered a defining characteristic of a true 

picture book (Kiefer, Hepler, & Hickman, 2007; Lynch-Brown & Tomlinson, 2008).  

The relationship between text and illustrations that began with Crane and 

Caldecott is categorized in modern day picture books as either congruent or deviant.  In a 

congruent relationship, the illustrations can elaborate upon the text, can complement the 

text, or can alternate with the text (Nikolajeva & Scott, 2000; Schwarcz, 1982; Sipe, 

1998).  Elaboration occurs when the illustrations interpret the words of the story.  

Superficially, elaboration may sound somewhat redundant; however, according to 

Schwarcz (1982) redundancy is not an issue: “There is never redundancy because the 

picture is more concrete than the word….The general has become specific” (p. 14).  

According to Schwarcz (1982), the text can tell us that the character is a girl.  The picture 

tells us what the girl looks like.   When the illustrations complement the text, either the 

text or the illustration provides information that the other lacks.  Nikolajeva and Scott 

(2000) describe this complementary relationship as an “effective balance that rarely 

overlaps” and that allows the text and illustrations to work together in a cumulative 

effect.  The final congruent relationship is alternate progression.  This dynamic allows the 

plot of the story to be carried alternately between text and pictures with each increment of 

plot progression presented only once by either the text or the illustrations.  At times, the 
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text may disappear altogether allowing the illustrations to singularly carry the story along 

(Schwarcz, 1982).    

A deviant dynamic is more complex than a congruent one.  In this type of 

relationship the text and illustrations will contradict one another or will provide a 

counterpoint (Nikolajeva & Scott, 2000; Schwarcz, 1982; Sipe, 1998).   In a 

contradictory interaction, there appears to be an ambiguity between the text and the 

illustrations.  At times the illustrations may even negate the text (Nikolajeva & Scott, 

2000; Schwarcz, 1982).  According to Nikolajeva and Scott (2000), this presence of 

ambiguity “challenges the reader to mediate between the words and pictures to establish a 

true understanding of what is being depicted” (p. 225-239).  Counterpointing, described 

by Sipe (1998) as “an intriguing endeavor,” is one in which the text and the illustrations 

tell two completely different stories and the reader perceives both stories at once 

(Schwarcz, 1982).    

Understanding the dynamics between text and illustrations become even more 

complex with the realization that the dynamics of a given picture book seldom fall into 

one of the above categories and no given picture book will be “completely symmetrical 

or completely contradictory.”  Nikolajeva and Scott (2000) found that ”… some simple 

word/picture relationships are easy to characterize, while more complex works involve a 

variety of aspects.  For example, although characterization might be predominantly 

complementary or enhancing, plot line or modality might be counterpointing or even 

contradictory” (p. 225-239).  As would be expected, the presence of a multiple dynamic 

has the ability to elicit a variety of interpretations from the reader. 
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Summary.  The modern day picture book is a product of an evolutionary process  

occurring over four centuries.  John Amos Comenius, a seventeenth century minister and 

educator, believed that a young child’s learning was rooted in sensory stimulation and 

that a child was most receptive to learning during their earliest years.  Based upon his 

philosophy of education, Comenius created Orbis Pictus, a book containing die-cut 

illustrations that accurately represented the accompanying text and that provided children 

with a sensory learning experience. (Lynch-Brown, Tomlinson, & Short, 2011; Morrison, 

2009; Sutherland & Arbuthnot, 1987; Temple, Martinez, & Yokota, 2006).  

Chapbooks, cheaply produced folded booklets of a questionable literary quality 

that contained crude die-cut illustrations, appeared in England during the seventeenth 

century.  The booklets were sold by street peddlers known as chapmen and became the 

means through which common people enjoyed stories of crimes and executions, riddles, 

fairy tales, legends, fables, and myths (Gangi, 2004, Kiefer, Hepler, & Hickman, 2007; 

Pitz, 1963).  Because chapbooks kept traditional stories in circulation during a period 

when the Puritans and the English upper-class considered them inappropriate, chapbooks 

are considered a predecessor of picture books.  

 During the eighteenth century, John Newbery established a publishing company 

that created books for children.  These books were known for their quality of writing, 

their quality of construction, and their aesthetic allure.   While Newberry’s publications 

would be considered didactic according to today’s standards, during the eighteenth 

century the publications were considered a deviation from the patronizing formats of the 

seventeenth century Puritan controlled presses.  Newbery’s books were a commercial 
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success (Hellier, n.d.; Huber, 1965; Kiefer, Hepler, & Hickman, 2007; Pitz, 1963; 

Sutherland & Arbuthnot, 1986; Temple, Martinez & Yokota, 2006).    

 During the nineteenth century, artist, publisher, and printer Edmund Evans, 

revolutionized the color printing process.  Evans’s new process enabled him to elicit 

well-know artists of the day, such as Walter Crane, Randolph Caldecott, and Kate 

Greenaway, to write and illustrate books for children.  Through the innovative thinking of 

Crane and Caldecott, illustrations would no longer be bound by borders, but would be 

able to spread across a double page and would interpret and extend meaning beyond the 

words of the text (Temple, Martinez, & Yokota, 2006).   The inception of the modern day 

picture book can be traced to these visionaries.  

History of Multicultural Literature 

 At the close of World War II, Jella Lepman, a German Jew and politically active 

journalist, was recruited by the American Occupation Army to advise the military on how 

to best meet the needs of women and children in post-war Germany.  Lepman had 

immigrated to England with her two children in 1936 when Hitler rose to power.  Upon 

her return to Germany as an army liaison, Lepman found that Hitler’s book burnings and 

the Third Reich’s strict control of German presses had left the children of war-torn 

Germany with nothing to read but books sanctioned by Hitler’s fascist regime.  Lepman 

reasoned that if German children were provided with literature from countries around the 

world, the indoctrination received at the hand of a fascist government could be 

counteracted.   Through literature, perspectives and ideas that had been forbidden to the 

children of Germany for twelve years would be available once again.     
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As Lepman contemplated expanding and opening worldviews with literature, she 

conceived the idea of a traveling exhibition that would house children’s literature from 

around the world.  Lepman realized that an endeavor of this magnitude would be costly.  

She cleverly petitioned the help of other nations by asking them to donate their country’s 

finest examples of children’s literature.  According to Lepman (2002), the traveling 

exhibition proved successful in exposing German children to new perspectives.   

Celebrating the success of the traveling exhibition, Lepman turned her attention to 

creating a permanent international children’s library in Germany for the purpose of 

cultivating understanding and acceptance among people of all cultures.  While Lepman’s 

idea was well received among industrialized nations, some governments were opposed to 

housing the library in Germany, as the country was the instigator of WWII.  Lepman 

(2002), however, remained adamant that Germany and Germany’s children were in the 

greatest need as expressed in the following sentiments: 

The masterpieces had all been burned, and for twelve years children’s books from 

the free world had been banned from Germany.  Open-access libraries, taken for 

granted elsewhere, were regarded with suspicion here (p. 105)….there was no 

doubt in my mind that Germany’s children needed this institution more than all 

the others.  So did German librarians, publishers, and the educators who had been 

wearing the blinkers imposed by Hitler for twelve years.  An International Youth 

Library such as ours could become a model for the rebuilding of Germany’s entire 

library system.  Nowhere could its influence be greater than here (p. 92).   
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Lepman was successful in gaining support.  The Rockefeller Foundation provided an 

initial $22,000 grant to help establish the International Youth Library in Munich, 

Germany.   

At the time Lepman was establishing the International Youth Library in Germany, 

the American Council on Education was organizing a project known as “Intergroup 

Education in Cooperating Schools.”  Funded by the National Conference of Christians 

and Jews, the purpose of the Intergroup Education in Cooperating Schools was to develop 

“new materials, new approaches, new techniques, and new ways of mobilizing both 

school and community resources toward improving human relations and fostering 

intergroup understanding” (American Council on Education, 1948, p. v).  The ideology of 

Intergroup Education in Cooperating Schools centered on interracial harmony and 

desegregation.  

 One goal of the project was to consider the role literature might play in 

developing positive relationships among races.  In 1948, the American Council on 

Education (1948) published a booklet entitled Literature for Human Understanding that 

delineated principles for using literature as a means of cultural enlightenment.  Although 

not explicitly stated, the booklet indicated a reader-response theoretical core.  The 

booklet addressed various ways of using literature to help eliminate biases children had 

learned as a result of cultural conditioning.  

According to Banks (1993), the focus of Intergroup Education in Cooperating 

Schools was group or human relations, sensitivity, goodwill, objective thinking, and 

experiences in democratic procedures.  Banks (1993) believed that the Intergroup 

Education in Cooperating Schools underpinning philosophy–“we are different but the 
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same”–centered on assimilation of non-mainstream populations into mainstream culture 

and its institutions.  Banks (1993) contended that such a philosophy was a weak form of 

diversity.  With the advent of the Civil Rights movement of the 1960s, a shift in 

paradigms occurred, and pluralism took root in multicultural education.  Rather than 

focusing on different ethnicities communicating more effectively and developing better 

human relations, the heart of the pluralistic paradigm was institutionalized racism, power, 

and structural inequality.  With this shift in paradigms, the Intergroup Education in 

Cooperating Schools project, as Banks (1993) put it, “quietly died without a requiem” (p. 

9).  However, basic tenets of the project’s literature facet as set forth in the booklet 

Literature for Human Understanding remain visible in the current trends of the field of 

multicultural children’s literature.  

 One such tenet is the necessity of including selections of multiethnic literature 

with a realistic contemporary setting in the classroom.  The purpose of such 

representation is to show that within any given culture there are various levels of 

diversity such as differences in ambitions, social classes, personalities, and abilities 

(American Council on Education, 1948).   

Other tenets of multicultural literary criticism that appeared in Literature for 

Human Understanding included that the literature should 

• Impact children’s immediate sensitivities. 

• Contain significant points of difference from the reader’s prevailing 

experience.  

• Recognize familiar problems and emotions in new settings. 

• Present the opportunity for stretching and enriching concepts. 
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• Promote acceptance of the characters as ordinary people attempting to 

solve everyday problems (p. 53). 

Clearly, a well-rounded portrait of a culture’s people could not be achieved through the 

sharing of a single book.  Thus, Literature for Human Understanding recommended the 

sharing of multiple books over a period of time (American Council on Education, 1948).   

The American Council on Education (1948) proposed that the stereotypical 

representation of people of color in children’s literature was the antithesis of multiethnic 

literature’s intent to eliminate boundaries between cultures.  The organization identified 

stereotype as a “quick generalization from inadequate information” (p. 13) with 

inadequate information being the result of limited experiences with diversity.  Limited 

experience leads to a misinterpretation of people’s motives and behaviors, and 

misinterpretation leads to mental impressions that permeate thinking.  Such mental 

impressions and the accompanying emotional associations become stereotypes and are 

largely due to childhood inundations. Families and other social groups seem to have the 

greatest bearing on perpetuating stereotypes, but other sources include toys, games, 

cartoons, television, movies, advertisements, and books.  Many people are unaware of the 

stereotypes they internalized as children until the stereotypes are brought to their 

attention.  Such misconceptions must be recognized and identified before they can be 

corrected (American Council on Education, 1948).  

 The Council (1948) offered several arguments as to why people accept 

stereotypes as truth:  some are naïve, some fear what they do not understand, and some 

feel a need to justify their place in society.  The justification of one’s place in society 

necessitates rationalizing the discrimination that results from accepting stereotypes.   
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Regardless of the justifications, stereotypes can be destructive on various levels.   First, 

giving credence to misconceptions concerning those of other cultures can interfere with 

one’s perception of reality, and a distorted reality conditions irrational thought and 

behavior.  According to Bishop (1997), not only does the biased individual develop a 

distorted reality evidenced by irrational thought and behavior, but also the individual who 

is a member of the maligned culture will be subject to irrational thought and behavior.  

Bishop (1997) stated that the maligned student would be embarrassed and perhaps 

angered at the misrepresentation.  The manner in which their culture is being portrayed 

would make them feel as if the culture of their birth has “little or no value in the larger 

scope of society” (p. 4).   

Another important precept voiced by the American Council on Education (1948) 

is that unchallenged acceptance of stereotypes adversely affects one’s ability to think 

critically: 

From the educational viewpoint the dependence upon stereotypes and other 

pattern thinking amount to virtual abandonment of man’s best gift for shaping his 

life–the power really to use his mind.  Furthermore, dependence upon stereotypes 

prevents the development of the habit of constantly re-examining our 

generalizations about people.  Even if the consequences for human relations were 

not so apparent and harmful, we would still need to develop ability to interpret 

new situations in terms of the potentialities instead of accepting stereotypes.   

Education is obligated to address itself to this task of constantly revising our 

interpretations and analyses (p. 15). 
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Jella Lepman (2002) and the American Council on Education (1948) believed (a) 

that the vicarious experiences of literature could work to counteract stereotypical beliefs 

held by children and (b) that the most effective results would be achieved when children 

responded to the literature either through writing or through group discussions of the 

reading.  Lepman’s (2002) observations of children participating in these types of 

activities confirmed her commitment to her beliefs.  The ideas that structured the 

International Children’s Library and the literary facet of the American Council on 

Education became cornerstones of current multicultural literary theory. 

Past to present multicultural literary criticism.  Ecclesiastes 1:9 reads: 

What has been will be again, 

What has been done will be done again; 

There is nothing new under the sun (Scofield, 1984, p. 659). 

When multicultural literature became a component of children’s literary criticism in the 

1960s and 1970s, the basis of the philosophy had been established years earlier.  

Following the atrocities of Nazi Germany, The National Conference of Christians and 

Jews set forth an idea that, through children’s literature, ethnic bias could be eased if not 

erased.   The Conference published its philosophy in a 1948 booklet entitled Literature 

for Human Understanding.  Jella Lepman, immediately following World War II, acted 

upon her belief that exposing children to cultural literature could eliminate 

misunderstandings that lead to prejudice and bias.   Her experiences were recorded in A 

Bridge of Children’s Books. 

 According to Morrison (2009), “Good ideas and practices persist over time” (p. 

101).  We study the past to better understand the present and to direct us toward the 
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future.  Old ideas have a way of reappearing, though seldom in the exact form as of old.  

But when we understand the old, we can more fully appreciate and understand how the 

idea has once again become new.  Much, but certainly not all, that was present in 

Literature for Human Understanding and A Bridge of Children’s Books currently resides 

in multicultural literary criticism.   

 Civil Rights legislation and children’s literature.  Beginning in the mid 1950s 

and into the 60s, political events ushered in a new era in children’s literature in the 

United States.  In 1954, the Supreme Court ruled that school segregation was 

unconstitutional.  Over the course of the next ten years, African Americans under the 

leadership of Martin Luther King Junior would initiate a series of passive aggressive 

protests in pursuit of equal rights protection under the law.  In 1964, their pursuit proved 

successful when President Lyndon Johnson signed into law the Civil Rights Act of 1964.  

The Civil Rights Movement, and ensuing federal Civil Rights legislation, enacted a social 

change that would reverberate throughout the field of children’s literature in the United 

States.  

In 1965, Nancy Larrick (1965) published an article in the Saturday Review 

entitled, “The All-White World of Children's Books."  Larrick’s (1965) article brought to 

the nation’s attention the lack of multicultural literature for children.  The federal 

government attempted to ameliorate the situation with the passage of the Elementary and 

Secondary Education Act of 1965.  This act provided government funding for bolstering 

multicultural resources in school libraries, and according to Bader (2002), “The funds 

allocated for book purchase were enormous [and] unprecedented” (p. 661).  Predictably, 
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the availability of Federal money became the impetus for major publishing companies to 

seek manuscripts of a multicultural persuasion. 

In 1966, a group of writers, editors, educators, illustrators, and parents established 

the Council on Inter-Racial Books for Children (CIBC).  The purpose of the organization 

was "to promote a literature for children that better reflects the realities of a multi-cultural 

society" and "to effect basic change in books and media" (Council, vii, 1976).  The 

inception of the CIBC actually occurred two years before the Council was created, and, in 

an indirect way, was a by-product of the “freedom schools” project.  The “freedom 

schools” project enlisted white student volunteers from elite Northern colleges to travel to 

the south to open community centers.  The community centers provided medical and 

legal assistance to African Americans, and the college students taught math and reading.  

Among the volunteers in Mississippi was the stepson of Scholastic book club editor 

Lillian Moore.  While visiting with Moore, her stepson voiced a concern about the 

absence of black characters in the books that were available to the children in Mississippi 

(Bader, 2002; Banfield, 1998).  Also, according to Moore’s stepson, it was more than just 

an absence of Black characters.  When Black characters did appear in a book, they were 

portrayed in a negative and/or degrading manner.  Stirred by her stepson’s observation 

and comments, Moore enlisted the help of political activist Franklin Folsom and civil 

rights lawyer Stanley Faulkner, to established the Council on Inter-Racial Books 

for Children (Bader, 2002).   

The Council published a quarterly bulletin entitled Interracial Books for Children.  

According to Bader (2002), in the summer 1966 issue, children’s book author Phyllis 

Whitney discussed the need “for non-white authors to express non-white perspectives, as 
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she can’t” (p.661).  Whitney’s statement brought to the forefront the issue of 

“authenticity”–a belief that only an author who is a member of a particular culture can 

create an authentic representation of that culture.  While authenticity quickly became a 

precept of multicultural literary criticism, the precept lacked a consensus.   

While some believe “authenticity” is the determining factor of whether a work 

should be accepted as multicultural or not (Lynch-Brown, Tomlinson, & Short, 2011; 

Mikkelsen, 1998; Slapin & Seale, 1992), others believe that authors “outside” a culture 

can and have written multicultural books that accurately and respectably represent the 

culture.  In such books, the author thoroughly researches the culture or the author lives 

among the culture being represented (Barrera, Liguori, & Salas, 1992; Bishop, 1992; 

Nieto, 1992; Smith, 1993).   The important issue is that the culture is represented 

respectfully and accurately.  

Within a few years of CIBC’s inception, founding chairman Folsom and co-

chairman Bradford Chambers had a disagreement over organizational policies.  

Chambers sought to use the Council as an activist “pressure group.”  Folsom believed 

that the Council had received wide and varied support due to the organization’s overall 

positive demeanor (Bader, 2002).  According to Bader (2002), “Proactively, Chambers 

asked editors to pledge not to sign white writers to write about black life, petitioned 

commercial publishers to provide financial backing for the new ‘minority’ houses, and 

pressed ‘minority’ authors–individually as well as collectively–to switch from 

commercial publishers to the ‘minority’ firms” (p. 663).  

However, it was the issue of censorship that ultimately divided Chambers and 

Folsom.  Folsom believed it was the Council’s obligation to analyze books and to 
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publicize findings of racism, sexism, ageism, and stereotypes.  Chambers, on the other 

hand, was of the opinion that the Council should actively seek to remove offensive books 

such as Doctor Doolittle, Sounder (a Newberry winner) and The Cay from recommended 

lists and library shelves (Bader, 2002).  Folsom concluded that asking teachers and 

librarians to remove such books would be “actively urging book-burning” (Bader, 2002, 

p. 662).  In 1969, Folsom resigned on principle.  His integrity would not allow him to 

support the type of censorship that Chambers sought to impose.  After Folsom’s 

resignation, the CIBC, under the direction of Chambers, continued to advocate for book 

banning, and the tone of the organization developed a more radical bearing.   

Under Chamber’s leadership, the policies of the organization seemed to fluctuate.  

In the organization’s first issue of Interracial Books for Children, Ezra’s Jack Keats’, 

Snowy Day, received an endorsement.  Snowy Day is often considered a milestone 

publication in the world of children’s literature because it was the first picture book 

featuring an African American protagonist to receive the prestigious Caldecott Medal.  

After receiving a favorable review in the first issue, subsequent issues of Interracial 

Books for Children lambasted Snowy Day and other Keats’ books that featured “inner-

city images.”  According to Bader (2002), “The campaign against Keats….had a lot to do 

with temporal concerns – the paucity of black illustrated picture books, a desire for 

naturalistic figure drawing, resentment at a white illustrator’s runaway success with black 

subjects.  Keats himself bore up, and so have his books” (p.663).  

In 1976, there was also controversy surrounding the CIBCs creation of an 

instrument known as Human and Anti-human Values in Children’s Books, which 

established guidelines for judging the multicultural value of a book.  Any book that failed 
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to meet the CIBC standards became fodder for censorship attempts and chastisement in 

the quarterly bulletin.  The standards not only analyzed books on the basis of racism, 

sexism, and ageism, but the standards also required that books not express ideas of 

“materialism, individualism, conformism, or escapism.”  Bader (2003b) noted that it is 

understandable why many would interpret the CIBC standards as an encroachment on 

“freedom of expression.”  

Human and Anti-human Values in Children’s Books also required that a person 

from the culture represented in a book must review the book.  However, found within the 

policy was the following statement: “We often found reviewers who were sensitive to 

problems in some areas and not in others.  This necessitated trying many reviewers and 

rejecting many reviews.  The reviewers’ perception of the many forms taken by anti-

human values was more important to us than their writing skill” (Council, p. 24).  This 

statement assumes that the CIBC carefully controlled intellectual thought by controlling 

reviewers.  The “Orwellian overtones” of the standards, as referred to by Bader (2003b), 

resulted in the organization levying unjustified attacks against books by ethnic authors 

writing about their own culture.  

 Amidst the controversial policies of the CIBC, there was a project of promise–an 

annual contest in which aspiring African American authors could enter a manuscript, 

with a winning entry generally being accepted for publication by a major publishing firm. 

(Bader, 2002; Horning, 2008).  With the passage of the Elementary and Secondary Act of 

1965, government funding was available for the purchase of multicultural books, but 

unfortunately, few minority authors had been accepted for publication prior to the Civil 
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Rights movement.  The CIBC was scouting for talented minority writers who could 

provide the much-needed manuscripts for publishing.  

The contest proved successful, and in 1970, the CIBC expanded the contest to 

include additional categories for promising writers of other ethnic groups as well (Bader, 

2002).  During this expanding effort, African Americans continued to contribute.  Among 

others, the careers of African Americans Walter Dean Myers, Sharon Bell Mathis and 

Mildred Taylor were established as a result of winning the CIBC contest. Other 

multicultural authors who received their introduction to publishing through the annual 

CIBC contest included Minfong Ho, an Asian writer, and two Native American authors, 

Virginia Driving Hawk Sneve and Traveler Bird (Bader, 2002).  

By the beginning of the 1980s, the government funding that allowed for the 

purchase of multicultural books had diminished. This funding had allowed numerous 

minority authors and illustrators to establish successful careers.  After this funding had 

waned, federal grants were available to establish independent publishing companies, such 

as Childrens Book Press, whose purpose would be promoting multicultural literature 

(Bader, March 2003).   By the 1990s, the steady growth and acceptance of multicultural 

literature, especially among educators, had reached such a level that Lee & Low Books 

established itself without government subsidy as an independent press dedicated to 

publishing multicultural literature (Bader, May 2003; Clift; 2011).  

Minority representation in book awards.  Before the Civil Rights Movement, 

the presence of minority characters and minority winners in the two most prestigious 

book awards in children’s literature–the Newbery Medal and the Caldecott Medal–was 

scant.  Laura Armer’s Waterless Mountain, which won the Newbery in 1932, featured a 
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Navaho boy protagonist.  At the time of its publication, Native Americans lauded the 

novel for its portrayal of the Navaho culture, even though the author was white (Lynch-

Brown, Tomlinson, & Short, 2011).   In 1949, African American Arna Bontemps’ Story 

of the Negro, was awarded a Newbery Honor.  Bontemps was one of only a few African 

Americans to experience success in the publishing industry prior to the Civil Rights 

Movement (Alverez, 1998; Horning, 2008).  Leo Politi, an Italian author and illustrator, 

won the Caldecott medal in 1950 for Song of the Swallows, which featured a Hispanic-

American protagonist.  In 1963 Ezra Jack Keats, a Jewish author and illustrator, was 

awarded the Caldecott Medal for The Snowy Day.  The Snowy Day was the first Caldecott 

to feature an African-American protagonist.   With the exception of Bontemps, minority 

characters in Newbery and Caldecott categories before 1965 were featured in books 

created by authors and illustrators that were non-members of the portrayed culture 

(Lynch-Brown, Tomlinson, & Short, 2011).  The 1970s brought change.  

In 1975, Virginia Hamilton became the first African American to win the 

Newbery Medal for M.C. Higgins, the Great.  African American illustrators Leo and 

Diane Dillon became firsts when they were awarded the Caldecott Medal in 1976 for 

Why Mosquitoes Buzz in People’s Ears.  In 1977, Mildred Taylor became the second 

African American to win the Newbery Medal for Roll of Thunder, Hear My Cry.  By the 

latter part of the 70s, children's book publishers, professional reviewers, and librarians 

were conciliatory to the idea that members of a micro-cultural group were best equipped 

to write and illustrate authentically and authoritatively about their own particular culture 

and experience (Lynch-Brown, Tomlinson, & Short, 2011).  Other significant firsts did 

not occur until the 1990s.  Lon Po Po: A Red-Riding Hood Story from China won the 
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Caldecott in 1990 for Ed Young - the first Chinese American winner.  Allen Say became 

the first Japanese American to win the Caldecott in 1995 with Grandfather’s Journey 

(Lynch-Brown & Tomlinson, 2005).   

While minority authors and illustrators are now represented in both the winning 

and honor categories of these prestigious awards, additional awards have also been 

established to recognize outstanding works of minority authors and illustrators.  These 

awards serve to promote authentically written books by members of a parallel culture and 

to encourage minorities to enter the publishing field.  An award to honor the best in 

Native American children’s literature was established in 2006 (American Library 

Association, 2012).  The American Indian Youth Literature Award is given every two 

years in the following three categories: Best Picture Book, Best Middle School Book, and 

Best Young Adult Book.  The American Indian Library Association (AILA) sponsors the 

award (American Library Association, 2012).    

The AILA winning titles may be fiction or non-fiction and must meet a rigorous 

criterion.  If a book meeting the qualifications is not published within the time frame, no 

award is given.  The purpose of the strict guidelines is explained in the words of the 2012 

AILA president, Sandy Littletree (American Library Association, 2012).  “We hope that 

these awards will raise the visibility of quality works by American Indian authors and 

artists.  These awards help librarians, teachers and parents select quality books by and 

about Native people, titles that are accurate, non-stereotypical and honor the fullness of 

Native lives.”  Due to the strict guidelines, a teacher, parent, or childcare provider 

selecting a book that has received this honor can be assured that the book is culturally 

accurate.  
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Summary.  The value that multicultural literature holds for all children was made 

known following World War II when German journalist, Jella Lepman, witnessed the 

outcome of a Hitler imposed censorship.  As Lepman reintroduced literature from around 

the world to the children of post WWII Germany, Lepman observed how the perspectives 

of differing cultures positively influenced children who had for twelve years been denied 

literature that presented any perspective other than that of a fascist political philosophy.     

Simultaneously, in the United States the American Council on Education was 

organizing a project known as Intergroup Education in Cooperating Schools.  The 

purpose of the project was to foster interracial harmony and desegregation by cultivating 

a respect for and understanding of other cultures.   Although the project phased out when 

a more radical approach to multiculturalism appeared following the Civil Rights 

Movement, tenants of the literature facet of the program as outlined in the booklet 

Literature for Human Understanding became fundamental in developing multicultural 

literary criticism.  

The Civil Rights Movement and the ensuing Civil Rights Legislation of the 1960s 

initiated a movement in multicultural children’s literature that was long past due.  By the 

latter part of the 70s, children's book publishers, professional reviewers, and librarians 

were conciliatory to the idea that members of a micro-cultural group were best equipped 

to write and illustrate authentically and authoritatively about their own particular culture 

and experience, and minority author and illustrators began to receive recognition for their 

work.  National awards were established to promote authentically written books and to 

encourage minority authors and illustrators to enter the publishing field.  An award to 

honor the best in Native American children’s literature was established in 2006. 
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Chronological Account of Native American Literature 

Images of Native Americans in nineteenth and early twentieth century American 

literature were largely a stereotypical image that manifested itself in one of two ways.  

The first manifestation was that of “savage,” which likely was born from the “Manifest 

Destiny” philosophy.  The intent of “Manifest Destiny” was that America would, 

according to New York journalist John Louis O’ Sullivan, “overspread” and “possess the 

whole of the continent which Providence has given us for the development of the great 

experiment of liberty and federated self-government entrusted to us” (Keese & Sidwell, 

1999, p, 242). Implicit in the notion was the supremacy of the Caucasian race.  “Manifest 

Destiny” could not recognize the rights or dignity of the Native people who already 

occupied the land, so, when Native Americans attempted to defend their land and culture 

against the expansion of the United States, the “Manifest Destiny” movement promoted 

an image of savagery–a prejudiced view that the Indian was not deserving of the land.  

Because it was the Plains Indians that attempted to hold back the advent of the white 

man, it became the Plains Indian image that was most often represented in literature as 

being savage (Moore & Hirschfelder, 1999).    

The second manifestation in American literature was that of the good Indian who 

sees his purpose as being helpful to the white man.  This image is one in which the wise 

Native American is eager and willing to accept the white man–an acceptance that 

indicates that the white man is most deserving.  An example of such a manifestation is 

James Fennimore Cooper’s, The Leatherstocking Tales (Moore & Hirschfelder, 1999).    

In 1965, Nancy Larrick’s article, “The All-White World of Children's Books," 

published in the Saturday Review brought the nation’s attention to the lack of 
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multicultural literature for children.  For the Native American, the problem has never 

been the absence of a Native American presence in books but rather the ubiquitous 

misrepresentation of Native Americans in books for children.  Bader (1976) described a 

picture book as being “a social, cultural, historical document” (p.1). As such, picture 

books become a vehicle through which cultural ideology is delivered to children (Bader 

1976; Beckett, 1997; Hade, 1997; Kress & van Leeuwen, 2006; Nodelman, 1996).  

According to Moore and Hirschfeld (1999), the following is ideology that has been 

delivered to children concerning Native Americans:   

Native people always wear feathers or headdresses; they frequently brandish 

tomahawks; they live in tipis; the women usually have babies on their backs; the 

men are fierce and violent; they lurk behind trees; they spend much time dancing 

on one leg; and their existence is dependent on the proximity of cowboys.  Native 

people are not men, women, and children but “braves,” “squaws” and “papooses.”  

These attributes and behaviors epitomize the white-created “Indian” 

caricature….In reality, these caricatures have no relation to Cherokee, Hopi, 

Passamaquoddy, Mohawk or other Native peoples (p. 59). 

 Gast (1965) looked at 42 children’s books published between 1945 and 1962 that 

were intended for kindergarten through eighth-grade students.  From within these 42 

books, 114 minority characters were analyzed.  Thirty-one of the minority characters 

were Indian.  Gast found, in addition to a stereotypical portrayal of Native Americans, an 

emphasis on male characters.  Moreover, Native Americans were depicted as living on 

reservations in remote and sparsely populated areas of the Southwestern United States.  
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Due to the geographical isolation and segregated living conditions, the Native American 

had little contact with Anglo-Americans.   

The American Indians did traditional on-reservation work with the stereotypical 

occupation of craftsman, such as a weaver or a silversmith, being most prevalent.  The 

Native Americans were depicted as lower class, introverts, and without aspiration of 

attending college.  Gast (1965) also found that in primary grade books it was not unusual 

to find Indians wearing traditional dress in inappropriate situations.  The books did, 

however, portray positive child-family relationships. 

Cherokee Mary Gloyne Byler (1973) analyzed 600 children’s book about Native 

Americans and noted the following: 

There are too many stories for very young children about little boys running 

around in feathers and headbands, wearing fringed buckskin clothing, moccasins 

and (especially) carrying little bows and arrows.  The majority of these books deal 

with the unidentified past.  The characters are from unidentified tribes and they 

are often not even afforded the courtesy of personal names.  In fact the only thing 

identifiable is the stereotyped image of the befeathered Indian….The device of 

repeatedly referring to people in this impersonal and anonymous way, and then 

reinforcing the anonymity with illustrations that are nondescript, creates the 

impression that one is not dealing with full-fledged human beings (p. 5). 

In 1977, Cata (1977) analyzed 401 fiction books written for kindergarten through 

eighth grade children.  The books were published between 1900 and 1972.  Cata found 

the majority of books contained misleading information about Native Americans, and 

while stereotypes were ubiquitous, Cata classified the stereotypes as being more positive 
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than negative.  The male figure dominated in both number and importance, and 

relationships with non-Indians and other Indian tribes were negative in tone.  She also 

noted that there was an increase in books with a modern setting during 1960 through 

1972 and that Indian authors gave more emphasis to modern settings and to descriptions 

of Indian characters as individuals than did non-Native authors.  Few preschool 

characters appeared in the books, and the Indian tribes most represented were Navajo, 

Pueblo, Sioux, and Plains.  

Hoilman (1980), who studied children’s fiction, young adult novels, biographies 

and autobiographies, found that books published after 1970 were more apt to include a 

Native American point of view than those published before 1970.  Also, those published 

after 1970 were more apt to include lesser-known tribes.  

Barron (1981) looked at children’s and young adult’s fictional literature with a 

contemporary setting designed for children in grades 4-12.  The books were published 

between 1945 and 1977.  Thirty-one distinct tribes were mentioned in the literature with 

Navajo being the most represented tribe.  Barron found that the two most prevalent 

stereotypes were the “drunken old Indian” and the belief that Native Americans are void 

of humor.  She also found that the overt “child of nature” stereotype apparent in earlier 

books began to take a more subtle approach in later books. This subtle approach utilized 

nature related similes and metaphors to describe the appearance and actions of Native 

American characters.    

Moore & Hirschfelder (1999) noted that illustrations also contribute to a negative 

perception of a culture and most often deliver such perceptions in subtle ways (Hade, 

1997; Kress & van Leeuwen, 2006; Nodelman, 1996).  Moore and Hirschfelder (1999) 
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located and analyzed 75 books in libraries and bookstores that contained illustrations or 

caricatures of Native Americans.  None of the selected books had a Native American 

theme or topic, so the appearance of Native Americans in the illustrations was secondary 

to the purpose of the book.  They found non-native children playing Indian, animals 

dressed as Indians, Indians as objects to count, and Indians as objects representing the 

letter “I”.  There were illustrations of Indians in mystical settings and illustrations in 

which Native Americans were comedic objects. 

While Moore and Hirschfelder (1999) found multiple incidences of children in 

illustrations “playing Indian,” they did not find one illustration that depicted Native 

American children as classmates or playmates.  While a few illustrations alone may not 

embed negative perceptions, Moore and Hirschfelder (1999) proposed that when this type 

of portrayal in illustrations is combined with other media such as cartoons, movies, 

comics and advertisements, it becomes a collective barrage of negative images aimed at 

unsuspecting children. 

Monroe (1988) focused attention on Native American female protagonists.  The 

analysis of 60 picture books and chapter books published between 1928 and 1988 found 

that male protagonists outnumbered female protagonists ten to one.  Native American 

female representations were primarily Navajo or Pueblo, and that traditional settings 

outnumbered contemporary ones. 

Burgess (1990) looked at fictional literature written for preschoolers through 

junior high that featured Alaskan Native Americans.  The 70 books analyzed were 

published between 1970 and 1988.  Burgess noted that books published beginning in the 

late 70s through the 80s were more accurate and realistic than books published prior to 
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the late 70s.  Burgess also found that the traditional way of life was represented more 

often than a contemporary one. 

Reese (2001) looked at 75 picture books recommended by Young Children, a 

journal published by the National Association for the Education of Young Children 

(NAEYC).  The books recommended were for use with children from birth through age 

eight.  The books selected were recommended in the journal during the following time 

periods: 1945–1954; 1965–1974; and 1990–1999.  The study included 30 books about 

Native Americans as well as 45 books that contained images of Native Americans for 

other reasons.  Reese concluded the books misrepresented the Native American 

population: 

There is discord in the representation of Native Americans in the books studied 

and the life experiences of Native Americans….Through the recommended 

books, children gain “knowledge” of Native Americans as caricatures, subhuman 

beings, frozen in time….The representations in the recommended books affirm 

popular notions about Native Americans, thereby socializing the child reader to 

view Native Americans narrowly, as inferior, extinct, or objects (p. 235 -236). 

Day (2005) examined award winning picture books that featured a Native 

American protagonist published from 1970-2002.  As with Monroe (1988), Day found 

that Native American women were scarcely represented in the books.  In the few books 

that contained female characters, the characters were mostly girls and not grown women.  

Elders were also underrepresented; however, when included, the elders and women were 

highly valued.  Interaction with whites was either omitted from the books or was 

portrayed as a problem for the Native American characters.  Day (2005) also noted that 
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very little information was available from the publishers that authenticated the authors 

and illustrators expertise in Native American culture.   

Becton (2006) supplied 183 teachers with a bibliography of 148 Native American 

books.  Of the 148 titles, only seven of the titles were familiar to 56.3% of the teachers: 

• The Legend of the Bluebonnet 

• Arrow to the Sun 

• The Girl who Loved Wild Horses 

• The Rough-face Girl 

• Annie and the Old One 

• Brother Eagle, Sister Sky:  A Message from Chief Seattle 

• Knots on a Counting Rope 

And the fact that six of the seven books are award-winning books thereby making them 

highly visible to educators probably accounts for their familiarity to half of the teachers.  

All seven of the above listed titles were created by well-known, non-native 

authors/illustrators and published by mainstream publishing companies.   

  Of the 183 teachers surveyed, approximately twenty-one percent were familiar 

with twenty-two of the 148 listed titles.  In addition to the above-mentioned award-

winning books, this group of teachers was familiar with books by Native authors and/or 

illustrators that appeared on a National Education Association recommended list.   

Becton (2006) found that teachers use Native American literature in the classroom 

first and foremost to fulfill state standards and secondly to observe seasons and holidays 

such as fall, Columbus Day, Thanksgiving, and Native American Month in November.  

When choosing Native American literature, teachers chose traditional literature, 
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informational books and historical fiction respectively.  Becton (2006) also interviewed 

twenty-five teachers who participated in the survey and found that the teachers believed 

that undergraduate and graduate literature courses, as well as professional development 

opportunities, had not prepared them for selecting appropriate children’s literature 

specifically related to American Indian culture.  

The studies of Gast (1965), Cata (1977), Hoilman (1980), and Monroe (1988) 

considered multiple genres written for a broad age range of children.  Barron (1981) 

analyzed fictional contemporary literature but limited the study to grades four through 

twelve thereby excluding picture books that are primarily found in grades kindergarten 

through third.  Burgess (1990) included a broad age range, preschoolers through junior 

high, and focused upon fictional literature; however, Burgess (1990) limited the study to 

that of Alaskan Native Americans.   

Reese (2001) considered only picture books that were recommended in Young 

Children, a publication of the National Association for the Education of Young Children 

(NAEYC).  The books Reese (2001) examined included publication dates ranging from 

1945 to 1999.  Day (2005) focused on award winning picture books that featured Native 

American protagonist from 1970-2002 but did not limit the study to realistic fiction.  

Becton (2006) did not analyze books for images of Native Americans.  However, Becton 

(2006) did determine which types of picture books teachers used most often in the 

classroom and why teachers included Native American literature in the curriculum.  

My study was unique in that only picture books written in a realistic fiction genre 

were considered.  Unlike the studies previously discussed, I did not include books that 

were dated before the tenants of multicultural literary criticism became a component of 
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pre-service teacher preparation programs and of continuing education credit for 

classroom teachers.  Because publishing houses cater to both a consumer bookstore trade 

market and an educational market, the findings of this study, in essence, could serve as an 

indication of whether multicultural literary criticism has exerted a formidable presence in 

the publishing industry (Clift, 2011). 

Summary.  Award winning Native American literature, as well as books 

recommended on nationally recognized educational lists, are the books most visible to 

educators and are consequently most often chosen for use in the classroom.  The majority 

of these books are published by large presses and are written and/or illustrated by non-

Natives.  Teachers primarily incorporate Native American literature in the classroom to 

fulfill state standards and to celebrate holidays such as Columbus Day and Thanksgiving.  

The portrayal of Native Americans in American literature before the later part of 

the twentieth century was, for the most part, a stereotypical one.  American Indians were 

often represented as people from an unidentifiable past and were often presented in an 

impersonal and anonymous fashion.  Little interaction with non-Natives occurred and the 

interaction that did occur was largely negative in tone.  American Indians were at times 

treated as objects, as mystical characters, and as comic relief.  Women were 

underrepresented and a contemporary setting occurred less often than a traditional one.  

The literature published toward the latter part of the twentieth century indicated less 

stereotypical representation, but male characters continued to dominant.  Based on 

findings from previous studies, it can be expected that an inappropriate or misleading 

image of Native Americans is more likely to occur in books published before 1990 than 
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in books published after 1990.  My study was intended to reveal the Native American 

image in books published between 1990 and 2010. 
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CHAPTER III 

 METHODOLOGY  

Often children’s literature and other media can erroneously portray the lives of 

Native Americans. Parents, teachers, and students alike need to develop an awareness of 

the misconceptions about Native Americans and their romanticized images often depicted 

in literature and in media.  This lack of awareness is manifested in the art projects and 

activities that teachers plan for school children particularly during the months of October 

and November.  This study was designed to analyze literature that can bring a new and 

different perspective as to how teachers might present Native culture in the classroom.  

Chapter three begins with the rationale for the development of the study’s research 

questions.  It continues with a background of content analysis and the nine components of 

the content analysis process, which follow Neuendorf’s (2002) Integrative Model of 

Content Analysis as outlined in The Content Analysis Guidebook.    

Research Questions 

1. How are images of modern day Native Americans characterized in realistic fiction 

picture books with a contemporary setting published between 1990 and 2010 that 

feature a Native American protagonist?  

2. How do contemporary realistic fiction picture books examined in this study 

authenticate the accuracy of Native American depiction in both the text and the 

illustrations?  

3. What patterns arise from bibliographic information concerning native and non-

native authors and illustrators and large press versus small press? 
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Question one is based upon multicultural literary criticism and most predominately upon 

Rudine Sims Bishop’s (1997) concepts of what constitutes a multicultural book worth 

selecting: 

1. The story is a “credible” representation in that it is believable, realistic and about 

a likeable character. 

2. Speech reflects some features of the represented culture. 

3. The story reflects a value, motif, theme, or tradition inherent in the featured 

culture. 

4. Depiction of racial diversity is present in the setting that suggests that diversity is 

normal and natural.  

5. The story empowers a child reader who sees their culture portrayed.   

6. The literary quality and visual artistry is of the highest standard.  

Because the focus of the study was picture books, question one was also considered in 

light of the contribution illustrations make to the literary elements of a story as outlined 

by Lynch-Brown and Tomlinson (2008).  Illustrations can: 

1. Convey story events not included in the text. 

2. Show characters not mentioned in the text. 

3. Contribute to characterization by showing characters’ physical descriptions and 

actions not mentioned in the text. 

4. Show the setting (e.g. indicated by clothes, cars, and architecture, etc.). 

5. Indicate the passing of time (time of day, seasons, etc.).   

6. Underscore or indicate the book’s theme. 

7. Show the author’s stance toward the protagonist.  
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The intent of question one was to determine if the depiction of contemporary Native 

Americans in realistic picture books with a contemporary setting represents the following 

image proposed by Bishop (1997): 

Within the literature of any one group, the collection should strive to reflect the 

diversity that is a part of all groups–people of varying socio-economic 

circumstances, occupations, and lifestyles.  Books should be sought that will offer 

differing perspectives on issues and events, or themes that can be compared or 

contrasted across a set of related books (p.18).  

This study analyzed contemporary settings through the lens of the vicarious 

experience that fiction provides.  According to Rosenblatt (1995; 2004), when affective 

elements such as moods, feelings, and attitudes are most influential, a reading becomes 

an aesthetic one.  Maxim (2010) ascertained that it is the aesthetic experience associated 

with fiction that “has the power to evoke emotion…compassion, humanness, misfortune, 

happiness, awe, and grief” (p. 163).  Thus, the aesthetic quality of fiction can yield 

insight into a culture that moves beyond what factual information can provide.   

This is not to imply that the reading of nonfiction is of a lesser value.  Nonfiction 

text is equally important, but when cognitive elements are foremost in an efferent 

reading, the reading can allow for a degree of personal disconnect from the information 

being presented.  The emotional involvement of an aesthetic reading allows children 

outside a culture to identify with the cultural character in the story and to experience the 

happenings of the story along side the protagonist (Kiefer, Hepler, & Hickman, 2007; 

Maxim, 2010; Rosenblatt, 1995, 2004).  While every reading is to some degree both 

efferent and aesthetic, those closest to an aesthetic stance are more likely to build what 
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Lepman termed a “cultural bridge” by allowing children to view their world through a 

differing perspective  (Kiefer, 2007; Lepman, 2002).  

Research question two addressed the issue of providing documentation 

establishing that a book’s portrayal of Native American culture is accurate.  According to 

Rudman (1984) this is more critical when considering Native Americans:  

The adequate research that most authors attempt to do in order to validate their 

stories is particularly important in the case of books about the Native American.  

Not only should the details be accurate but also the values conveyed in the text 

should reflect as closely as possible the attitudes of the real-life counterparts of 

the characters (p. 172).  

Just as authentication of the author is needed to validate the story text, the same is true of 

the illustrator and the rendered illustrations.  Rudman (1984) stated, “Illustrations are 

very influential and particularly critical in the case of books on Native Americans.  

Physical features, dress, and environment should be depicted correctly” (p. 173).  

In 2001, Reese (2001) recommended that editors in publishing houses verify 

accuracy of the texts, illustrations, and the use of tribal language in the books they 

publish.  Reese (2001) called for authors and illustrators to supply the sources consulted 

in writing the book and/or creating the illustrations.  Oyate, a Native American 

organization devoted to ensuring that Native American “lives and histories are portrayed 

honestly,” published How to Tell the Difference: A Guide to Evaluating Children’s Books 

for Anti-Indian Bias (Seale, Slapin, & Gonzales, 1998).  Criteria from the guide 

emphasized the importance of examining the author and illustrator’s background to 

determine if they are qualified to write about or illustrate Native American culture.   
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According to the National Center for Education Statistics (2009, June), 83.5% of 

elementary and secondary schoolteachers in the United States are Caucasian, 6.9% are 

Hispanic, 6.7% are black, 1.3% are Asian, 0.9% are bi-racial and 0.7% are Native 

American, Native Hawaiian or other Pacific Islander.  Authentication would assist non-

native teachers and other adults in selecting books for children that present an authentic 

portrayal of Native American culture. 

The third question examined patterns as they are reflected in books that are 

published by large presses and those produced by small independent presses.  Small 

independent presses such as Lee & Low Books and its imprint Children’s Book Press, 

Pemmican Publications, and Greenfield Review Press and its imprints Bowman Book and 

Ithaca House Press are dedicated to the publication of multicultural literature.  Question 

three will consider the extent that small and large presses meet Bishops (1997) and 

Rudman’s (1984) guidelines for multicultural literary quality in regards to Native 

American literature and, in particular, the accuracy of the information as indicated by the 

authentication of authors and illustrators.   

Background of Content Analysis   

This study utilized the methodological technique known as content analysis, and it 

employed both quantitative and qualitative measures.  Content analysis is a means by 

which inferences from all types of communication can be examined.  According to 

Krippendorff (2012), content analysis “has evolved into a repertoire of methods of 

research that promise to yield inferences from all kinds of verbal, pictorial, symbolic, and 

communication data” (p. 17).  Content analysis began as a scientific study of mass 

communications and was first used by political scientists, sociologists, and psychologists 
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for studying how various forms of media affected the general populace.  Initially, the 

primary focus of content analysis research centered around persuasive messages and 

propaganda (Riffe, Lacy, & Fico, 2005).  When designing the earlier content analysis 

studies, researchers utilized the controlled conditions of quantitative research in such a 

manner that generalizability to the intended population was limited.  The overly 

controlled conditions of the early research study design infected results with inflated 

findings that became known as the “powerful effects assumption” (Riffe, Lacy, & Fico, 

2005, p. 8).  The “powerful effects assumption” led researchers to conclude that 

persuasive communications commanded more power over the masses than it actually did 

(Riffe, Lacy, & Fico, 2005).  

As the research design of content analysis met with refinement, the “powerful 

effects assumption” subsided.  Later research indicated that the level of persuasion a 

particular message wielded over the general populace would be determined by a number 

of variables.  One such variable was an individual’s worldview or the summation of a 

person’s life experiences as evidenced by societal, religious, familial, and academic 

influences.  According to Riffe, Lacy, and Fico (2005), if a media message stood in direct 

contrast to what an individual believed to be true, then persuasion did not occur.  The 

moment an individual’s core belief was challenged by the media, the individual simply 

dismissed the message.  However, in a situation where the message presented an issue or 

topic that the individual knew little or nothing about or was unclear about, the individual 

was likely to change or modify his/her previous way of “thinking, behaving, or 

responding” (Riffe, Lacy, & Fico, 2005). Thus the latter, and better designed, research 
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studies determined that the average adult consumer of media was not influenced to the 

extent the “powerful effects assumption” proposed.   

Although the sway of media persuasion over the typical adult was shown to be 

less formidable than originally believed, Riffe, Lacy, and Fico (2005) concluded that the 

one audience that remained susceptible to the simplistic “powerful effects assumption” 

was the impressionable child (p. 8).  This conclusion has implications for my study in 

that I focused on picture books, which are designed for use with, and for use by, young 

impressionable children. 

Components of Content Analysis 

As with other types of research design, content analysis is a developmental 

process.  Neuendorf (2002) outlined a content analysis process consisting of nine 

components: theory and rationale, conceptualization, operationalization, coding scheme, 

sampling, training and pilot reliability, coding, final reliability, and tabulation and 

reporting.    

Theory and rationale.  The content analysis process begins with the theory and 

rationale upon which the study is based.  Holsti (1969) explained that good content 

analysis design must have at its core an integration of theory, data gathering, analysis, 

and interpretation.  This integration necessitates that the researcher examine the rationale 

behind conducting the research.  From this rationale, research questions are developed. In 

agreement with the research rationale, a design can be devised that will explicitly 

delineate procedures for collecting, categorizing, and analyzing the data.  It is the 

delineation of explicit procedures that enables the researcher to understand and to identify 
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the type of data needed to address the research question(s) (Holsti, 1969; Krippendorf, 

2012; Neuendorf, 2002; Weber, 1990).   

This study was based upon the precepts of multicultural literary criticism as well 

as two theories derived from a triadic semiotic paradigm based upon the philosophy of 

Charles Sanders Peirce.  Rosenblatt (2004) discusses the philosophy of Charles Sanders 

Peirce from whom two theories are noted.  These theories, derived from Pierce’s triadic 

semiotic paradigm, include (1) Rosenblatt’s transactional theory of reading and writing 

and (2) Charles Suhor’s theory of transmediation.  Also, an understanding of 

multicultural literary criticism is necessary to facilitate recognition of whether a picture 

book presents an appropriate representation of Native Americans.  Research questions 

one and three were influenced by Rudine Sims Bishop’s (1997) and Masha Rudman’s 

(1984) guidelines for selecting multicultural literature.  Research question two was 

influenced by Debbie Reese’s (2001) recommendation that editors in publishing houses 

verify accuracy of the texts, illustrations, and the use of tribal language in the books they 

publish.  

Conceptualization.  The second procedural component in content analysis is 

conceptualization.  Conceptualization determines the variables that will be measured and 

how those variables will be defined. This study measured characterization of Native 

Americans in realistic fiction picture books with a contemporary setting according to the 

following variables: 

1. Gender and age of the protagonist. 

2. Family unit. 

3. Socioeconomic condition of the American Indian protagonist.   
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4. An occupation of the protagonist or responsible adult if the protagonist is a 

child. 

5. The locale of the setting.  

6. Depiction of diversity in the setting. 

7. Tribal affiliation.  

8. Inclusion of Native American language to preserve cultural flavor. 

9. Reference to cultural values, motifs, themes, customs and traditions within 

the story.  

10. Native American traditional clothing in an appropriate context. 

11. Modern day stereotypes of the American Indian protagonist as being overly 

brave, overly ecologically minded, or a victim of European greed and 

expansion. 

12. Presence or absence of a social agenda. 

13. Authentication of author and illustrator. 

According to Neuendorf (2002), conceptualization is beneficial to the researcher 

in that the development of conceptual definitions causes the researcher to critically 

examine the study.  How well a conceptual definition aligns with the measurement of the 

variable will be a determiner of the study’s internal validity (Holsti, 1969; Krippendorf, 

2013; Neuendorf, 2002; Weber, 1990).  I crafted conceptual definitions of the thirteen 

variables and then utilized the variable definitions to determine indicators that would best 

measure the variable.  Conceptual definitions of the above listed variables and their 

indicators can be accessed in the study’s codebook (see Appendix C). 
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Operationalization.  Operationalization, or the measurement of variables, is the 

third component in Neuendorf’s (2002) process. Each variable associated with the 

research questions must be measured using one or more indicators (Holsti, 1969; 

Neuendorf, 2002).  The measurement of variables involves the development of a 

measuring technique that is definitive and that includes the following three factors: 

exhaustive categories, mutually exclusive categories, and an appropriate level of 

measurement (Holsti, 1969; Krippendorf, 2012; Neuendorf, 2002; Weber, 1990).     

To be exhaustive, a category must include an appropriate code for every unit 

measured. To ensure that a category is exhaustive, Neuendorf (2002) recommended the 

use of an “other” and “unable to determine” code that could encompass any unforeseen 

coding situation.  The second factor, a mutually exclusive category, is one in which a 

variable can not be coded as “having more than one of the features listed.” (Neuendorf , 

2002, p. 19).  The third factor, an appropriate level of measurement, refers to choosing a 

measurement level that is appropriate for the goals of the study.  This study employed a 

nominal measurement wherein each category remained distinct from the others and the 

order of the categories had no bearing on the findings.  The findings were reported as 

frequencies of occurrence and did not require a test of statistical significance.  Results 

were recorded using tables and pie charts (Gay & Airasian, 2003; Gravetter & Walnau, 

2008; Neuendorf, 2002; Vogt, 2005).  

Coding scheme.  The fourth component was the development of a coding 

scheme.  The coding scheme involved creating a coding form for recording data and a 

codebook that included the following: detailed instructions on what constitutes a codable 
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unit, instructions on the coding protocol, and definitions of the variables (Holsti, 1969; 

Krippendorf, 2012; Neuendorf, 2002). 

The development of the coding form and the codebook began with the researcher 

determining a list of variables to be measured.  The variables were defined and then the 

researcher determined the indicators to be used in measuring said variables.  Using the 

list of variables and their indicators, the researcher developed a preliminary coding form.  

The researcher then created a preliminary codebook that included the definition of each 

variable and the definitions of any indicators that were not self-evident.  The preliminary 

codebook and coding form were revised through a process wherein the researcher would 

code a book from the sample and then make revisions to the coding form and the 

codebook.  This process was repeated for four books.  With each book coded, the 

codebook and the coding form received substantial refinement.  A second coder coded 

the four books using the preliminary codebook and coding form.  The researcher and the 

second coder discussed any coding disagreements and ways in which the definitions in 

the codebook could be clarified.  As a result of coding disagreement pertaining to 

variable three, the socioeconomic condition of the protagonist, and variable five, the 

locale of the setting, the codebook and coding form underwent a fifth and sixth revision.  

The researcher discovered that variable three, the socioeconomic condition of the 

protagonist, was problematic in that determining socioeconomic conditions based upon 

the brief text of a picture book and a limited number of illustrations was subjective.  The 

indicator chosen by a coder was influenced by two related factors.  First, a coder’s life 

experience with regards to social class played a role in interpreting the definition of the 

indicators used in coding this variable, and secondly, a reader’s assumptions affected how 
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the text and/or illustrations were read and interpreted.  The problem that most often 

occurred was the decision of whether or not the illustrations presented enough 

information to determine the socioeconomic condition of the protagonist.   

A second area of disagreement involved variable five–selecting the locale of the 

setting.  Specific delineations had to be created to distinguish, within the illustrations, 

between large city, small town, countryside, Indian village/Indian reservation.  By the 

sixth revision of the coding form and codebook, coders were in agreement for variables 

three and five, and this revised and final form was utilized for the study (see appendix B). 

 Relevance sampling.  Component five of Neuendorf’s (2005) process 

involved selecting the sample.  Relevance sampling, wherein the researcher 

determines the units selected for analysis, was the appropriate method for this 

study (Gay & Airasian, 2003; Holsti, 1969; Krippendorff, 2012; Neuendorf, 2002; 

Vogt, 2005; Weber, 1990).  The sampling of this study was comprised of 52 realistic 

contemporary fiction picture books published between 1990 and 2010 that featured 

a Native American protagonist (see Appendix A).  The sample size was determined 

by the number of books published within the designated boundaries and that were 

obtainable.  Sources for locating books for data collection are listed below.  

Online catalogs of small presses: 

o Pemmican Publications 

o Lee & Low Books  

o Children’s Book Press  

o Greenfield Review Press 
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• Strong Nations, a bookseller website that exclusively features North American 

Indian literature.  

• Annotated bibliographies from websites:  

o Cynthia Leitech Smith  

o Debbie Reese’s BlogSpot, American Indians in Children’s Literature 

(AICL)  

o Beyond the Journal: Contemporary American Indian Cultures in 

Children’s Picture Books 

• Organizations: 

o The American Indian Library Association  

o The National Education Association (NEA) Native American Booklist  

o The National Association for the Education of Young Children (NAEYC) 

Contemporary American Indian Cultures in Children’s Picture Books 

o The Cooperative Children’s Book Center (CCBC)  

• Bibliographies: 

o Essentials of Children’s Literature (7th Ed.) by Carol Lynch-Brown, Carl 

M. Tomlinson and Kathy G. Short 

o Charlotte Huck’s Children’s Literature (9th Ed.) by Barbara Kiefer  

• Book Reviews: 

o A Broken Flute:  The Native Experience in Books for Children - Edited by 

Doris Seale and Beverly Slapin.  A Broken Flute is available for purchase 

on the Oyate.org website.  

• Literature collection: 
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o World of Words, a private collection of children and adolescent 

multicultural literature housed at the University of Arizona in Tucson.   

The sampling was comprised of books published by large and small presses and 

included books published in both the United States and Canada.  The only genre 

represented in the sampling was contemporary realistic fiction.  

Training and pilot reliability.  Essential in content analysis is component six, 

training and pilot reliability. To establish reliability in content analysis, the findings must 

be replicable (Holsti, 1969; Krippendorff, 2012; Neuendorf, 2002; Weber, 1990).  

According to Krippendorf (2004), “For a process to be replicable, it must be governed by 

rules that are explicitly stated and applied equally to all units of analysis” (p. 19).  

Replicability was determined through a testing of inter-coder reliability, or “the amount 

of agreement or correspondence among two or more coders” (Neuendorf, 2002, p. 142).  

Successful inter-coder reliability testing signifies that more than one person can utilize 

the coding scheme within a reasonable margin of error (Holsti, 1969; Krippendorf, 2012; 

Neuendorf, 2002).  If more than one person can utilize the coding scheme, the study is 

considered relatively objective.  When a study employs a nominal scale, inter-coder 

reliability coefficients can be calculated using percent agreement (Neuendorf, 2002).  

Holsti’s calculation for two coders coding the same units is as follows:  

PAο = 2A/(nA + nB) where PA stands for “proportion agreement, observed,” A is 

the number of agreements between two coders, nA and nB are the number of units 

coded by coders A and B, respectively.  This statistic ranges from .00 (no 

agreement) to 1.00 (perfect agreement) (Neuendorf, 2002, p. 149). 
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While there is not a set standard for acceptable reliability coefficients, Neuendorf 

(2002) asserted that a reliability coefficient of .90 or greater is accepted without question. 

A .80 reliability coefficient is acceptable in most situations.  A coefficient of less than .80 

is debatable.  

Establishing inter-coder reliability began with pilot testing the measuring 

instrument.  A second coder was supplied with the following: a copy of five picture 

books from the sampling, the codebook, and a coding form. A reliability coefficient was 

calculated for each variable.  Five variables had a reliability coefficient of .80 or 80%: (1) 

the socioeconomic condition of the Native American protagonist; (2) the local of the 

setting; (3) reference to a Native American value, motif, theme, custom, or tradition; (4) 

family unit; (5) and the presence of a modern day stereotype.  All remaining variables 

had a reliability coefficient of .1 or 100%.  The purpose of pilot reliability is to identify 

and adjust problematic measures, categories, or values within a variable, and, based upon 

the .8 reliability coefficient of five variables, the codebook and the coding form were 

adjusted and coding began (Neuendorf, 2002).  

While validity is closely associated with establishing reliability of the measuring 

technique,  “reliability does not guarantee validity” (Krippendorf, 2012, p. 269).  Validity 

is also determined through credible, logical findings that serve “to inform decisions” and 

“to help conceptualize the realities of certain individuals or groups” (Krippendorff, 2012, 

p. 25). Neuendorf (2002) proposed that face validity be determined by having “others 

review the measures, with no introduction to the purpose of the study, and have them 

indicate what they think is being measured, a kind of back translation from 

operationalization to conceptualization” (p. 15).   This study solicited three reviewers to 
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examine the measuring technique to determine if the measurements were credible and 

logical. The instructions for the “back translation” were as follows: Using information 

disclosed in the coding form and the definition of terms, please speculate as to what you 

believe the purpose of this study is.  Please include your rationale as to how you reached 

your conclusion. 

Reviewer one is 28 years of age, has a post graduate degree in professional 

accounting and is currently employed as an auditor.  Reviewer one’s response is as 

follows: 

I speculate that the purpose of the study is to assess certain social aspects of a 

children’s book through the perspective of adults who can objectively interpret 

subtle aspects of the text and illustrations.  I came to this conclusion based on the 

socio-economic indicators on the coding form and the implied socioeconomic 

blight of Native Americans.  

Reviewer two is 27 years of age, has a master’s degree in professional accounting 

and is currently employed as an entry-level auditor in the public accounting industry. The 

reviewer’s undergraduate education and previous employment was in the field of social 

work.  Reviewer two’s response is as follows: 

I believed the purpose of this study is to analyze how others view other 

socioeconomic status as well as cultures, and how they view their lifestyle.  We 

have our own perceptions of individual cultures and classes, and to see if our 

perceptions over power what is really being said and shown.  I came to this 

conclusion by the questions concerning native/non-native by a name, their status, 

stereotypes, etc.  Our views can conflict with what the book is saying. 
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Reviewer three is 26 years of age, has a bachelor’s degree in education and is 

currently employed as a high school math teacher. Reviewer three’s response is as 

follows: 

I believe this study has to do with Native American books.  More specifically how 

Native Americans are stereotyped and the culture of Native Americans that are 

expressed in books.  I believe this is the purpose of the study because questions 

six through twelve deal specifically with Native Americans. 

Establishment of validity is a composite of intercoder reliability, credible and logical 

measurement, and credible and logical findings.  

 Coding.  I completed the seventh component, coding.  Each book in the study 

was analyzed using the codebook and a coding form.  A completed coding form was 

stored electronically for each book analyzed.  

Final reliability.  The eighth component in Neuendorf’s (2002) process of 

content analysis research is final reliability.  Intercoder reliability should be tested on at 

least two occasions during the course of the study (Neuendorf, 2002; Weber, 1990).  The 

first testing took place in the form of pilot reliability.  The testing of pilot reliability was 

to reveal weaknesses in the measuring instrument that would be addressed before the 

study began.  Final reliability was tested during data collection, and served to validate the 

coder’s performance throughout the study (Neuendorf, 2002; Weber, 1990).  According 

to Neuendorf (2002), no set standard for sample size has been determined, but the sample 

size of the final reliability testing should be relative to the overall sample.   A general 

guideline for sample size is 10% to 20 % of the total sample.  Final reliability was 

reported with the study’s findings.  
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Tabulation and reporting.  Finally, component nine is tabulation and reporting. 

The researcher accessed the codebook and coding form, analyzed each book accordingly, 

and electronically stored a completed coding form for each book analyzed.  The data 

from the coding form was entered into an Excel spreadsheet for analysis and tabulation 

convenience.  Because this study was univariate, the findings were reported as numerical 

frequencies.  A descriptive narrative was written to report conclusions.  

Holsti (1969), Krippendorff (2012), and Weber (1990), agreed that content 

analysis, as a matter of course, would include both qualitative and quantitative 

operations.  On a quantitative level, content analysis employs descriptive statistics for 

two purposes: (1) to organize, categorize, and graph data, and (2) to detect patterns within 

the data.  More than just a framework for data summary, the statistical methods work to 

improve the quality of qualitative interpretation and inference (Holsti, 1969; 

Krippendorff, 2012).  

On a qualitative level, content analysis is interpretive, which is described by 

Krippendorff (2012) as “the process of engaging in interpretations of text” (p.17). 

According to Krippendorff (2012), interpretive theory associated with content analysis 

contends that (1) the technique involves “a close reading of relatively small amounts of 

textual matter” (p. 17), (2) the technique entails “the rearticulation (interpretation) of 

given texts into new narratives that are accepted within particular scholarly communities 

that are sometimes opposed to positivist traditions of inquiry” (p. 17), and (3) the 

technique acknowledges the analyst is “working within hermeneutic circles in which their 

own socially or culturally conditioned understandings constitutively participate” (p. 17).  

This study included a qualitative synthesis of data that resulted in a descriptive narrative 
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of the research findings (Gay & Airasian, 2003; Holsti, 1969; Krippendorff, 2012; 

Weber, 1990). 

Holsti (1969), citing measurement theory, contended that “qualitative and 

quantitative are not dichotomous attributes, but fall along a continuum” (p. 11).  It is this 

connectedness between the two paradigms that precipitates an escalated level of 

researcher discernment.  Quantification without qualification would yield a lesser value. 

Summary.  This study was a content analysis that included both qualitative and 

quantitative operations.  On a quantitative level, this study employed descriptive statistics 

to organize, categorize, and graph data, and to detect patterns within the data.  On a 

qualitative level this study included a synthesis of data that resulted in a descriptive 

narrative of the research findings (Gay & Airasian, 2003; Holsti, 1969; Krippendorff, 

2012; Weber, 1990). 

The basis of the study was founded in the precepts of multicultural literary 

criticism and two theories derived from a triadic semiotic paradigm.  Multicultural 

literary criticism and the two triadic semiotic theories are influential in understanding 

how a picture book exerts influence over those who read it.  Rudine Sims Bishop’s 

(1997) and Masha Rudman’s (1984) guidelines for selecting multicultural literature and 

Debbie Reese’s (2001) recommendation that editors in publishing houses verify accuracy 

of the texts, illustrations, and the use of tribal language in the books they publish 

influenced the development of research questions. 

Relevance sampling, wherein the researcher determines the units selected for 

analysis, was appropriate for this study (Gay & Airasian, 2003; Holsti, 1969; 

Krippendorff, 2012; Neuendorf, 2002; Vogt, 2005; Weber, 1990).  The sampling of this 
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study was comprised of 52 realistic contemporary fiction picture books published 

between 1990 and 2010 that featured a Native American protagonist.  A completed 

coding form for each book analyzed was stored electronically, and the researcher 

completed the coding.  Because this study was univariate, the findings were reported as 

numerical frequencies (Gay & Airasian, 2003; Holsti, 1969; Krippendorff, 2012; 

Neuendorf, 2002; Vogt, 2005; Weber, 1990). 
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CHAPTER IV 

PRESENTATION OF FINDINGS 

Both culturally responsive and culturally appropriate practices are current 

expectations for teachers in a diverse society (Morrison, 2012).  A component of a 

culturally responsive and/or culturally appropriate practice is the inclusion of 

multicultural literature in the yearly classroom curriculum; however, having students read 

multicultural literature must be intentional on the part of the teacher.  According to 

Temple, Martinez, and Yokota (2006), “It is generally accepted that children’s reading 

choices are often based on recommendations of peers and influential adults.  Therefore, 

teachers, library media specialists, and other influential adults have a responsibility to be 

knowledgeable about books that offer a wide variety of perspectives“ (p. 124). 

Culturally responsive classroom teachers desire to implement culturally 

appropriate practices, and while the culturally responsive teacher possesses the desire, 

he/she often lacks expertise in choosing multicultural literature for the various ethnic 

groups represented in the United States.  As a result, the culturally responsive teacher 

seeks guidance from leaders established within the field to aid in selecting the literature.  

With this thought in mind, the researcher developed research questions that would be 

representative of Bishop (1997) and Rudman’s (1984) recommendations for selecting 

quality multicultural literature.   Bishop (1997) and Rudman’s (1984) guidelines were 

selected due to both individuals being early leaders in the field of multicultural literary 

criticism and due to both individuals’ work being referenced by others in the field.   
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Chapter four presents the findings of my content analysis of multicultural 

literature, i.e., literature focusing on Native Americans.  The findings are associated with 

each variable influenced by Bishop and Rudman’s writings.  Reported along with the 

findings is the final reliability coefficient for each variable.  The sample size that 

determined the final reliability coefficient was comprised of 12 books or 23% percent of 

the total sample of 52 books (see appendix A).    

Research Question One 

How are images of modern day Native Americans characterized in realistic fiction 

picture books with a contemporary setting published between 1990 and 2010 that feature 

a Native American protagonist? 

Research question one analyzed Native American images according to 12 

variables associated with Bishop and Rudman’s suggestion that Native Americans should 

be presented as normal, everyday people living normal, everyday lives (see Appendix D). 

Protagonist age and gender.  As part of the “normalcy” index measurement, the 

first variable analyzed the gender and age of the protagonist.  Gender was included to 

determine if the body of work examined in this study equally represented male and 

female protagonists.  Such equal representation would indicate a realistic view of the 

populace.  The study found that neither gender dominated the literature with 31 of the 

protagonists being females and 21 being males. 

Additionally, in variable one the protagonist was classified as either a child or an 

adult, with a teenager being classified as a child.  As might be expected of the picture 

book genre, 49 of the protagonists were children and only three were adults.  The Worry 

Stone featured an elderly woman who befriended a friendless young child in a park.   In 
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The Range Eternal, an adult female fondly remembers her mother’s cookstove, which 

provided not only physical warmth in the house but also symbolized the warmth and 

security the adult protagonist felt as a child.  The Moccasins portrayed an adult male’s 

appreciation for a foster mother who respected and encouraged the protagonist to retain 

his cultural heritage and encouraged him to pass his heritage to his children.  

The final reliability coefficient for gender was 1.00 (100%) and the final 

reliability for age was .916 or 92%.   The one disagreement occurred when the second-

coder mistakenly coded The Moccasins as having a child protagonist.  The codebook 

stated that if the protagonist of the story is an adult remembering events as a child or 

teenager, then the protagonist should be classified as an adult.  

Locale of the setting.  The locale of the story setting determined if Native 

Americans were shown living in a variety of places as other ethnicities do.  Random 

House Dictionary defines locale as “the scene or setting, as of a novel, play, or motion 

picture” (locale, n.d.).  Locale, as indicated in the story text, was a direct reference to a 

city, a town, or a place in the countryside.  The physical appearance of the city or town 

and its surroundings determined locale in illustrations.  

A large city was defined as a population over 150,000.  In illustrations, a large 

city was indicated by the presence of tall or larger buildings, freeways, mass transit, 

crowded streets, or crowded sidewalks.  A small city or town was defined as a population 

under 150,000.  In illustrations, a small city or town might be indicated by smaller 

buildings, simple housing, street signage, and sparsely populated streets or sidewalks. 

A countryside locale was defined as being outside a city or town.  In illustrations, 

open fields, forests and mountains, wild foliage, wildlife, or a lake represented the 
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countryside, and while dwellings may or may not have been present, the dwellings did 

not constitute a city or town.   A village or Indian reservation was defined as a 

predominantly Native American community located in the countryside.  The village or 

Indian reservation consisted of a group of individual dwellings or houses that may or may 

not be located in close proximity to one another.  Acknowledgement of an Indian village 

or reservation was generally indicated in the story text, an author’s note, or within the 

publishing history of the book.   

In 11 of the books, the text or illustrations did not provide enough information to 

determine the setting.  Twelve of the books were set in the countryside and six were set in 

small cities or towns.  None of the books in this study indicated that Native Americans 

lived in large urban areas. 

Native Americans were portrayed living in a predominately Native American 

community in 23 books.  Within the contiguous United States, ten of these communities 

were reservations.  A Navajo reservation was represented most often and was the locale 

of five books.  Other tribes depicted as living on reservations were Papago, Shoshone, 

Mohawk, and Salish.  Native American communities in Alaska and the Canadian 

provinces were represented in 13 of the books and the locale was Inuit or Yup’ik villages. 

The final reliability coefficient for the locale of the primary setting was .1 or 100%. 

Family unit.  The third variable, the family unit, was defined as “a social unit 

consisting of one or more adults together with the children they care for” (family, n.d.). A 

realistic modern day representation of Native American families would include a variety 

of familial situations.  The family unit was measured through eight configurations:  both 

parents, single parent, blended family, adopted family, foster family, extended family 
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member as legal guardian, alternative family, and an indicator stating that the information 

provided in the book was insufficient for determining the protagonist’s family unit.  

Definitions of the eight configurations are available in the codebook (see Appendix C).   

A family unit consisting of both parents was indicated in 22 of the books.  This 

configuration indicated the strong familial bond inherent within the Native American 

culture.  One book, The Unbreakable Code, indicated a blended family in which the 

protagonist would soon be living away from the reservation with his mother and new 

stepfather.  The Moccasins represented the only foster family dynamic.  Two books, The 

Blue Roses and The Stone Cutter and the Navajo Maiden represented a single parent 

family unit.  In The Blue Roses there is no indication as to why the father is absent, but it 

is inferred that the mother is single.  In The Stone Cutter and the Navajo Maiden, the 

father is a widower.  There was not enough information presented in the text or 

illustrations to determine the family unit type in 26 of the books.   

Extended family members.  As part of the family unit variable, the researcher 

considered the protagonist’s interaction with extended family members.  Children were 

shown as members of an extended family and the stories included protagonist interaction 

with grandparents, aunts, uncles, and cousins.  Only extended family members whose 

involvement was significant to the story’s plot were considered.  

In The Good Luck Cat, an aunt played the most significant role.  In The Gathering 

Tree, it was an older cousin.  First Salmon emphasized the protagonist’s relationship with 

a recently deceased uncle.  Four books, Dance on a Sealskin, Whale Snow, Jingle 

Dancer, and White Bead Ceremony involved multiple extended family members.  

However, the role of a grandparent was most prominent in the findings of this study.  
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Relationships between grandparents and protagonists were featured in 32 of the stories.  

In ten of the stories, a grandfather was most prominent, and in 22 of the stories a 

grandmother was most prominent.  Interactions with grandmothers outnumbered 

interactions with grandfathers two to one.  Interaction with an extended family member 

did not occur in 13 of the books.  The final reliability coefficient for the family unit was 

.1 or 100%.  

Socioeconomic condition of the protagonist.  This study defined socioeconomic 

as “of, relating to, or involving both economic and social factors” (socioeconomic, n.d.)  

For this study, socioeconomic condition was measured by three indexes: wealthy, 

respectable income, and low or no income.  Wealthy indicated excess beyond meeting 

basic needs of food, clothing, and shelter.  A respectable income was broadly based and 

encompassed a lifestyle ranging from upper-lower class to upper-middle class.  Low or 

no income indicated poverty or near poverty level.  The researcher found that an 

individual’s interpretation of social class is subjective, and, when combined with 

subjective interpretations of illustrations, it was difficult to obtain agreement between 

coders–especially with picture books wherein information is drawn from little text and 

from illustrations that are sometimes vague.  Several more narrowly defined 

configurations for socioeconomic conditions were considered before reliability was 

established with the above-mentioned indicators.   

Socioeconomic conditions could not be determined, for various reasons, in 27 of 

the books, with one such reason being that the protagonist was interacting with a 

grandparent either in the countryside or in the grandparent’s home, and the reader was 

not introduced to the protagonist’s immediate family conditions.  Twenty-three of the 
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books categorized the socioeconomic condition of the protagonist’s immediate family as 

being upper-lower class to upper-middle class.  Two books portrayed the Native 

American protagonist as living at or near poverty level.  The story plot of Muskrat Will 

be Swimming centered on the protagonist learning how to deal with insensitive 

schoolyard classmates teasing the protagonist about her living conditions.  The Stone 

Cutter and the Navajo Maiden portrayed a protagonist living on a Navajo reservation 

wherein there were no apparent modern conveniences.  The findings of this study 

indicated that Native Americans were excluded from the upper socioeconomic class.  The 

final reliability coefficient for socioeconomic conditions was .1 or 100%. 

Occupation of protagonist or responsible adult.  Occupation was defined as “a 

person's usual or principal work or business, especially as a means of earning a living; 

vocation” (occupation, n.d.).  This variable was applicable to the primary provider of the 

household.  Occupations were analyzed according to the following configurations:  

professional, skilled worker, skilled artisan, farmer or rancher, unskilled worker, 

unemployed, or other.  Definitions of the listed configurations are available in the 

codebook (see appendix C).  

In The Blue Roses, the single mother was an unskilled worker who was employed 

at a fish cannery.  The widower in The Stone Cutter and the Navajo Maiden was 

identified as both a silversmith and a sheepherder.  Three books, Fox Song, Brave as a 

Mountain Lion, and Summer’s Trade indicated either farming or ranching as the 

occupation of the primary family provider.  In Summer’s Trade the father’s occupation 

was ranching, and the mother worked as a waitress at a local diner.  Summer’s Trade was 

the only book in the sample that indicated both parents were employed.  In Whale Snow 
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the occupation of the father was a whaler.  Jingle Dancer did present a secondary Native 

American character, a cousin of the protagonist, as a lawyer.  The final reliability 

coefficient for occupation of the protagonist or responsible adult was .1 or 100%. 

Depiction of diversity in the setting.  According to Bishop (1997), depiction of 

racial diversity in the setting suggests that diversity is normal and natural.  This might 

include Native Americans living in neighborhoods or apartment buildings along side 

other cultures, working with people of other cultures, attending school with other 

cultures, and socializing with people from diverse backgrounds.  Depiction of diversity 

can appear in the text, the illustrations or both.  According to Rudman (1984)  

“…illustrations figure importantly in the impact of books.  In some books, only the 

illustrations give readers clues to the ethnic heritage of the characters” (p. 163). 

Fourteen books showed diversity in the setting, with twelve of the fourteen 

showing diversity in a positive or neutral nature.  Two books depicted a negative 

experience with diversity.  The Good Luck Cat depicted neighborhood boys (of 

Caucasian and unknown ethnicities) chasing the protagonist’s cat for the purpose of 

shooting the cat with a BB gun.  In Muskrat Will Be Swimming, diverse classmates teased 

the Native American protagonist about her poor living conditions. 

In four of the books, The Moccasins, First Salmon, Jingle Dancer, and The Blue 

Roses, it was unclear in the text and/or illustrations if diversity in the setting was present.  

Thirty-four of the books did not depict diversity in the setting.  The final reliability 

coefficient for diversity in the setting was .833 or 83% 

The disagreements concerning depiction of diversity in the setting occurred in 

Red Parka Mary and Jingle Dancer.  In Red Parka Mary, the coding decision was based 
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on a single illustration that showed a few people on a small city street.  The second coder 

selected “could not be determined” while the researcher selected “no” diversity in the 

setting.  In Jingle Dancer, the second coder selected “no” diversity in the setting, and the 

researcher selected “could not be determined.”  One illustration in the text portrayed the 

protagonist jingle dancing at a powwow; however, the artistic style of the illustration did 

not allow for the discernment of spectator ethnicity.     

Tribal affiliation.  Moore & Hirschfelder (1999) proposed that “The generalized 

use of ‘Indian’ must give way to clear identification of national origin and accurate 

portrayal of clothing, housing, and lifestyles of the Lakota (Sioux), Navajo, Cherokee, or 

other Native peoples both as they existed at varying times in the past and as they have 

evolved to the present” (p. 77).  The tribal affiliation of the protagonist, if present, 

appeared either in the story text or in another location in the book such as an author’s 

note, illustrator’s note, or the book’s publication history.   

Thirty-six of Native American protagonists were identified by tribal affiliation, 

leaving 16 of Native American protagonists without such identification.  Among the 36 

protagonists whose tribal affiliation was identified, twenty tribes were represented:  

Abenaki, Athabaskan, Anishinawbe, Chippewa, Chumash, Salish, Cree, Eskimo 

(Yup’ik), Inupiat (Inuit), Metis, Mohawk, Muscogee, Navajo, Nootka, Ojibway, Papago, 

Seneca, Shawnee, Shoshone, and Tewa.  Navajo was most represented with six.  The 

final reliability coefficient of tribal affiliation was .1 or 100%. 

Inclusion of Native American language.  Rudman (1984) stated, “The language 

of any book is an important factor in its quality as well as its impact.  The cadences and 

vocabulary of a particular regional or ethnic group are important features of that group.  
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Literature should reflect the linguistic richness of a culture” (p. 163).  For classification 

purposes, Native American languages referred to words, phrases or sentences that were 

translated from English into a Native American language or words, phrases or sentences 

written in English but that were of Native American origin, cadence, or tone.  Names of 

characters that were noticeably ethnic were considered a use of Native American 

language.   

Words commonly used in English such as powwow and dreamcatcher were 

excluded as a use of Native American language or speech.  For bilingual books, only the 

English language portion was coded.  For a bilingual book to be coded as including a 

native language, the native language had to have appeared in the English portion of the 

book.  Tribal languages were indentified within the story text or identified elsewhere such 

as in an author’s note or the book’s publishing history.   

Twenty-six of the books reflected a tribal language and 26 books did not.  

Common methods of incorporating native language into a story text included the use of 

specific tribal terms for family members, such as grandmother, grandfather, grandchild, 

older sister, and younger sister, or the giving of a tribal name to a young child.  Several of 

the books included native names for articles of clothing or equipment used by Natives in 

specific geographical locations.  

 The final reliability for the inclusion of Native American language to preserve 

cultural flavor was .916 or 92%.  In Nutik and Amaroq Play Ball, the second coder coded 

the book as not reflecting Native American language.  I considered the ethnic names of 

Amaroq, Nutik, Kapungen, Kuklook, and Kangit as including cultural language.  
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Cultural values, motifs, theme, customs, and traditions.  The ninth variable 

associated with research question one was a reference to cultural values, motifs, themes, 

customs, and traditions within the story.  Each of these terms is defined in the codebook 

(see appendix C).  Because the researcher and the second coder were both of a Caucasian 

origin, only obvious Native American values, motifs, themes, customs, and traditions 

were considered.  Subtle ones were, in all probability, not recognized.  Examples of the 

values, motifs, themes, customs, and traditions this variable identified included the use of 

storytelling for teaching cultural values; honoring elder family members, especially the 

wisdom they possess; use of the number four as a motif; the value of legends; the 

importance of extended family; and ceremonial participation.  A value, motif, theme, 

custom, or tradition was included in 43 of the books.  Nine of the books were missing a 

value that could easily be identified as Native American. 

The final reliability for this variable was .833 or 83%.  The first coding 

disagreement occurred in Nutik and Amaroq Play Ball.  The researcher considered the 

following to be a reflection of a cultural custom or tradition: the presence of drying racks 

in the village for the purpose of drying fish, Nutik keeping a fishing line in his pocket so 

he could always eat if he became lost or hungry, and Nutik trying to judge the direction 

of home based upon the direction the geese were flying at a given time in a day.  The 

second coder did not consider the above factors as reflecting a custom or tradition.  

 The second disagreement occurred in the coding of The Range Eternal, wherein 

there is a reference to Windigo, a Native American legend: 
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At night, I pulled my cot away from the wall and slept facing the fire as it died 

down behind the glass.  Mama wrapped a hot stone in wool and put it into my 

bed.  I pressed my feet against its fading warmth.  

When I was tucked into the stillness, I was sometimes afraid.  Huge winds beat 

upon our walls.  In the thick breath of storms, I heard the footsteps of Windigo, 

the ice monster.  At the window, at the door, Windigo waited.  Whenever my eyes 

closed, I was sure it drew near.  The Stove was constant, saving me.  The 

Monster’s snow fingers could not grasp through its heat.  Those wind claws and 

ice teeth would melt away before I could be hurt (Erdrich, 2002, unpaginated).   

The second coder did not recognize the author’s mention of Windigo as being a reference 

to a Native American legend.  I surmised that Windigo was a legend and conducted an 

Internet search.  As a result of the search, I coded the book as having a Native American 

value, motif, theme, custom, or tradition.   

Native American traditional dress.  Traditional dress is a make and style of 

cultural clothing worn by Native American ancestors.  In modern society, traditional 

dress is worn for participation “in a tradition and custom inherent to the culture” (Bishop, 

1997).  For this study, traditional dress referred to ceremonial regalia worn during special 

occasions such as powwows and ceremonial rites.  It also applied to an inappropriate use 

of modern day characters wearing the romanticized image of buckskin clothing and 

feathered headbands as worn by the seventeenth and eighteenth century Plains Indians.  

Wearing moccasins as casual footwear, turquoise jewelry, or items such as shirts or skirts 

made from a Native American patterned cloth in everyday situations was not considered 

traditional dress as such dress is common for many in the southwestern United States.  
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Likewise, the same applied to items of clothing such as parkas and mukluks worn by 

arctic area tribes.  

Of the 52 books represented in the sampling, nine of them reflected traditional 

dress in an appropriate manner:  The Gathering Tree, The Blue Roses, The Good Luck 

Cat, Muskrat Will Be Swimming, The Worry Stone, Northern Lights the Soccer Trails, 

Jingle Dancer, Firedancers, and Dance on a Sealskin.  It was my opinion that there was 

one inappropriate display or disrespectful use of traditional dress.  In Robert Munsch’s 

Ribbon Rescue, Jillian, a Mohawk girl from the Kahnawake reserve near Montreal, 

Quebec receives a traditional ribbon dress as a handmade gift from her grandmother.  

Jillian immediately puts on the ribbon dress and goes out into the front yard.  Jillian 

meets a number of people on the road in front of her house, and each person is in need of 

a ribbon.  Jillian tears a ribbon from her dress to help each of the people she encounters.  

At the end, Jillian’s new ribbon dress is tattered and dirty, but Jillian is commended for 

being helpful.  It was my opinion that the disregard the girl displayed for the dress was 

disrespectful of the grandmother’s gift.    

Forty-two of the books made no reference to traditional dress.  The final 

reliability coefficient of this variable is .1 or 100%. 

Modern day stereotypes.  Moore & Hirschfelder (1999) stated that stereotyping 

occurs when “…an entire group is characterized in specific ways and these characteristics 

are attributed to all individuals who belong to that group.  Native American stereotyping 

occurs when particular characteristics are treated as distinguishing Native people from 

other people” (p. 59).  The stereotypical images of Native Americans found in books 

published prior to 1980 were images that had been prevalent in literature for decades.   
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With the introduction of multicultural literary criticism in the educational field and in the 

publishing industry during the 1970s, the older stereotypes began to disappear only to be 

replaced with newer ones.  This study analyzed the literature for newer stereotypes that 

portrayed Native Americans as being brave or stoic, ecologically minded, and/or victims 

of European expansion and greed. 

In this study, stereotype was defined as a “quick generalization from inadequate 

information as a result of limited experience” (American Council on Education, 1948, 

p.13).  The portrayal of being overly brave or stoic was an exhibition of bravery beyond 

what one would expect of the average general populace, and an overly ecologically 

minded stereotype promoted an environmental agenda.  A bias expressed against 

Caucasians was indicative of the victim of European greed and expansion stereotype.   

According to Brophy (1999), by fourth and fifth grade many students were aware 

of a “noble ecologist” stereotype as well as a belief that American Indians were “victims 

of imperialistic and greedy Europeans who mistreated both people and the environment” 

(p. 41).  According to Brophy (1999) one ethnicity should not be presented in a positive 

light at the expense of another ethnicity.  Native American author Joseph Bruchac 

referred to this stereotyping as “The Dances with Wolves Syndrome.”  Bruchac 

expressed concern that this type of stereotyping keeps racial tension alive (Clegg, Miller, 

Vanderhoof, Ramirez, & Ford, n.d.).  

Forty-nine of the books analyzed did not express stereotypical images.  The 

following three books contained one or more stereotypes:  The Snow Bear, The Last 

Polar Bear, and Alice Yazzie’s Year.  The Snow Bear and The Last Polar Bear both 

presented an older child protagonist that was overly brace when coming face-to-face with 
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an adult Polar Bear. Alice Yazzie’s Year contained both an ecological stereotype and a 

victim of European aggression and greed stereotype.  Eleven-year-old Alice lives on a 

Navajo Reservation with her grandfather, and the ecological stereotype appeared in the 

form of a lament over the ills of strip mining:  

Alice Yazzie waits in the snow 

for the yellow bus. 

Yellow bus takes kids to school, 

to the picture shows, 

to the doctor for shots, 

past the black earth 

strip mined for power – 

the kind of power  

that white people know. 

It hums through big wires 

across Black Mountain, 

across red canyons. 

It isn’t the power that Grandfather knows, 

thinks Alice Ben Yazzie. 

White Shell Woman told him soon they will leave:  

the men and earth movers. 

“Rainbows will come back,” Grandfather says. 

“Blue Corn Woman promises we shall have the land back. 

All this will be ours.” 
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The bus is late. 

Alice watches the poles and transformers,  

the big caterpillars grinding the earth.   

Will they leave too late, wonders Alice Yazzie?  

Will Grandfather die and be laced up for burial  

with the snow all dirty? 

Will Dawn Boy find him? 

Will the world grow clear? (Maher, 2004, February). 

The victim of European expansion and greed stereotype occurred during the 

month of November when Alice Yazzie confronts her teacher about the Pilgrims and 

Columbus.  

“The Pilgrims never landed here,” Alice Yazzie tells the  

teacher, 

“but we had quail and turkey and pheasant  

before the white men killed them. 

We still have squash and corn.” 

That day, 

Alice makes up a song called 

“We’d be glad to see Columbus sail away.” 

She sings it during study hall. 

She sings it for Mr. Takesgun when she gets sent  

to the principal’s office. 

Mr. Takesgun is a Kiowa from Oklahoma. 
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He smiles a little at Alice’s song. 

“Well, Columbus got lost, you know,” he said. 

“Somebody had to find him, 

so we did the job.” 

Alice goes back to class, smiling, 

imagining Indian canoes bumping the Santa Maria 

and the pop-eyed captain claiming for Spain  

what never was lost in the first place (Maher, 2004, November).   

The final reliability coefficient for depiction of a modern day stereotype was .916 or 

92%.  The second coder coded the stereotype in The Last Polar Bear as being overly 

ecologically minded while I coded the stereotype as being both overly brave and overly 

ecologically minded.  

Political or social agenda.  The inclusion of a political or social agenda in a 

child’s picture book is a type of didacticism that is undesirable in a work of fiction. The 

patronizing aura of an agenda diminishes the quality of good literature (Bishop, 1997; 

Lynch-Brown, Tomlinson & Short, 2011; Reese, 2001; Rudman; 1984).  The study 

defined a political or social agenda as a “set of policies or issues to be addressed or 

pursued by an individual or group; also, a set of underlying motives for political policy” 

(political agenda, n.d.).   

This variable was measured according to whether a political or social agenda was 

present, and if present, whether the agenda was an overt agenda or a subtle one.  A 

political or social agenda was absent in 44 of the books.  Three of the books embraced an 

overt agenda, and five of the books included a subtle agenda.   
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The Last Polar Bear expressed an overt global warming agenda, which ran 

parallel to the overly brave stereotyped protagonist.  The global warming agenda was 

revealed in the following passages: 

Against the white ice [the polar bear] was yellow, then yellow-gray; and finally 

she was gone, her empty paw tracks appearing one after another. Tigluk’s 

grandmother came up beside him. 

“Nanuq spoke to me,” Tigluk said, “I think she wants me to follow her.” 

“Yes,” said his aka. “The bear needs you.” 

“She needs us both, Aka,” said Tigluk. 

The arctic had changed that year.  The thaw had come early, fall was staying 

longer, and strange trees, flowers, and birds that usually lived in much warmer 

places were appearing.  With all the changes in climate, what would happen to the 

polar bears, who needed the ice to survive? 

“Aka,” Tigluk said, “we must follow Nanuq together” (George, 2009, 

unpaginated). 

Later in the story, the text reads as follows: 

“There are fewer ice floes than there used to be,” Aka said.  

Tigluk knew ice floes were polar bear ships.  Nanuq used them to find food and 

rest. 

“What happens if there are no more ice floes?’ Tigluk asked. 

“Then there will be no more Nanuqs,” Aka answered (George, 2009, 

unpaginated). 
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Tigluk and his grandmother find a polar bear cub alone on an ice floe.  The grandmother 

informs Tigluk that the mother polar bear must have died because she would not have left 

her baby unprotected from the gulls. Tigluk and his grandmother agree to take the cub 

back to town and feed him.  The concluding lines in the story state, 

“Yes,” said Tigluk as they paddled toward home.  “Our Town will feed Pilluk, the 

last of the polar bears, and show him how to live in a warming world” (George, 

2009, unpaginated). 

 The overt agenda associated with The Bannock Book was a diabetic’s need to eat 

more appropriately.  The protagonist and her mother bake bannock for the protagonist’s 

diabetic grandfather.  As they make the bannock, Mother explains to the protagonist the 

need to change the original bannock recipe to a healthier one. The story concludes with 

Pepere (grandfather) declaring that the healthy bannock is very good.  After the story the 

author includes a note about diabetes along with an original bannock recipe and a 

healthier diabetic recipe. 

 The Gathering Tree focused its agenda around the issue of AIDS and how the 

disease affects Native Americans.  The child protagonist and his sister are confused by 

the way their older HIV infected cousin is being viewed and treated by others in the 

community.  The children are also confused because they are told the cousin is ill, but the 

older cousin appears to be healthy.  Because it is a picture book intended for use with 

children, the author attempts to approach the adult topic with sensitivity, but the effort 

results in a vague understanding that diminishes the purpose.   

 The subtle agenda that appears in White Bead Ceremony is a positive one.  Mary’s 

mother wants four-year-old Mary to learn about her Shawnee heritage and to learn the 
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Shawnee language.  Mary’s grandmother arranges for Mary to participate in a white bead 

ceremony where all of Mary’s extended family will come together and decide on a 

Shawnee name for Mary.  It is hoped this will inspire Mary to learn the Shawnee 

language.     

 Alice Yazzie’s Year, which was discussed in the political or social agenda variable 

above, was coded as having an environmental agenda as it related to Alice’s and others 

perception of the strip mining occurring on the reservation.  Also carrying a subtle 

environmental agenda is Lessons from Mother Earth and A Salmon for Simon.  Lessons 

from Mother Earth provided positive and logically sound advice from a grandmother to a 

granddaughter.  For example, grandmother tells the little girl:  

“I was taught that if you take more plants than you need, they will never grow 

back.  But if you don’t pick any and just leave them sitting year after year, they 

will slowly wither away and die.  To pick just enough is the secret” (McLeod, 

2002, unpaginated). 

The agenda later becomes apparent when the grandmother declares: 

“Tess, you must always take care of our garden.  Never throw rubbish around.  If 

you are careful and thankful, my granddaughter, our garden will care for you.  

There is plenty for everyone to share if we don’t destroy the soil” (McLeod, 2002, 

unpaginated). 

 In A Salmon for Simon, Simon wants to catch a salmon more than anything.  

When, through unlikely circumstances, Simon comes into possession of a salmon, Simon 

works diligently to release the salmon back into the sea, which he is successful in doing.  
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The subtle message displayed in Simon’s actions is that the salmon should not be eaten, 

but should remain free in the sea.   

The Snow Bear, like The Last Polar Bear, touts an endangered polar bear agenda, 

but in a more subtle manner.  The book begins with a polar bear wandering into town in 

search of food.  At this point in the story, the text incidentally mentions that hunters have 

killed the polar bear’s cubs.  Bruun, the protagonist, feeling sympathetic toward the bear, 

steals a fish and presents it to the bear.  Later, when Bruun is leading the polar bear back 

to the wild, they are caught in a blizzard and Bruun becomes lost.  The polar bear shelters 

Bruun from the cold, and Bruun spends the winter living as a bear: 

When the blizzard was over the snow bear brought a seal cub to Bruun.  He was 

too hungry to say no. 

In the weeks that followed, Bruun stayed with the bear, rarely leaving the den. 

When spring came he followed her onto the ice, watching, while she waited for 

seals and resting with her after the kill.  He learned how to jump the ice floes and 

how to sniff the wind for possible prey.  And when the bear washed, he washed, 

rubbing his face and hands in the snow (Stafford, 2000, unpaginated). 

Toward the end of spring the bear leads Bruun back to civilization, and in the 

process of returning home, Bruun must bravely save the bear from being killed by 

hunters. The bear returns safely to the wild, and Bruun is reunited with his family.  

However, Bruun is not happy living among humans again: 

He dreamed only of being back with the snow bear….All summer he pined for the 

bear (Stafford, 2000, unpaginated).    
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When winter returns, Bruun searches for and finds the bear, but the bear now has two 

cubs and will not accept Bruun.  Bruun returns home. 

Years pass, and the agenda set forth in the book congeals when the story states 

that Bruun grows up to be “the best hunter the town had ever known” with the 

implication being that the best hunter did not hunt polar bears. The story ends with Bruun 

meeting his bear friend by chance while on a hunting trip.  The bear is too old to care for 

itself, so Bruun spends the summer and autumn living in the wild feeding and caring for 

the bear.  During the winter, the bear dies of natural causes.  

The final reliability coefficient for the inclusion of a political or social agenda was .1 or 

100%.    

Summary.  The analysis determined that 31 of the protagonists were female and 

21 were male.  The vast majority of protagonist’s images were that of a child.  Only three 

books in the sample chose an adult image, and in all three cases, a significant portion of 

the book was the adult reminiscing about an event in childhood.  

The locale of the setting could not be determined in 11 of the books. The number 

of Native American protagonists depicted as living in predominately Native American 

communities was 23.  The number living in the countryside was 12, and the number 

living in small cities or towns was six.  None of the books indicated that Native 

Americans live in large urban areas. 

A nuclear family consisting of both parents with children represented the family 

dynamic for 22 of the protagonists.  A blended family dynamic was represented in one of 

the books, as was a foster family dynamic.  A single parent dynamic occurred in two of 
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the books.  The text or illustrations did not provide enough information to determine a 

family unit type in 26 of the books. 

As part of the family unit variable, I considered the protagonist’s interaction with 

extended family members.  Thirty-two of the stories featured relationships between 

grandparents and protagonists.  Grandfathers were prominent in ten of the stories and 

grandmothers were prominent in 22 of the stories.  One story featured an aunt, one story 

featured a recently deceased uncle, one story featured an older cousin, and three stories 

involved interactions with multiple family members.  Extended family members were not 

included in 13 of the stories. 

Twenty-three of the protagonists were represented as having an upper lower to 

upper middle income, and two were portrayed as living at or near poverty level.  For 

various reasons, socioeconomic condition could not be determined in 27 of the books. 

Very few books generated an occupational image. The images that were indicated include 

farming and ranching, silversmith, employee at a fish cannery, whaler, and a waitress.  

There was one image of a secondary character as a lawyer.  A clear occupational image 

of the family’s primary provider(s) was not present in 46 of the books. 

Native Americans were depicted in a diverse setting in only 14 of the books. 

There were 34 settings indicating no diversity, and there was not enough information 

provided in four of the books to determine if diversity was present.  Tribal affiliation was 

indicated for 36 of the Native American protagonists, and 26 books reflected a tribal 

language.  A value, motif, theme, custom, or tradition was included in 43 of the books.  

An appropriate reference to Native American traditional dress occurred in nine of the 

books while 42 of the books made no reference to traditional dress.  There was one 
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reference to traditional dress that I thought to be disrespectful.  Forty-nine of the 

protagonist’s images analyzed were free of modern day stereotypes while three contained 

one or more stereotypes.  A political or social agenda was absent in 44 of the books while 

five books promoted a subtle agenda and three books promoted an overt agenda.   

Research Question Two 

How do contemporary realistic fiction picture books examined in this study authenticate 

the accuracy of Native American depiction in both the text and the illustrations?  

Authentication is attestation that an author and/or illustrator is qualified to write 

about or to illustrate a particular culture with accuracy.  Because popular culture is 

saturated with misinformation about Native Americans, Reese (2001) recommended that 

editors in publishing houses verify accuracy of the texts, illustrations, and the use of tribal 

language in the books they publish.  Authors and illustrators should provide the sources 

consulted to ensure the accuracy of information presented in the text and/or illustrations.  

Authentication.  Generally, authentic multiethnic literature is defined as 

literature written by a member of the culture that is being represented in the story, and, in 

the case of a picture book, also illustrated by a member of that culture.  In this situation, 

authentication would include, at a minimum, the author or illustrator’s tribal affiliation.  

However, persons outside the culture may document a level of expertise that renders 

them qualified to write about or illustrate books for a culture other than their own.  The 

thirteenth variable measured whether or not publishers chronicled the author’s and the 

illustrator’s qualifications for writing about or illustrating for the Native American 

culture.  
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The level of author and illustrator authentication was indicated with the following 

seven codes: 

1. Tribal affiliation: The only authentication was that the author or illustrator’s tribal 

affiliation is indicated.   

2. Tribal affiliation/source documentation:  In addition to including the author or 

illustrator’s tribal affiliation, a listing of specific sources used to ensure cultural 

accuracy was included.  

3. Expertise: The non-native author or non-native illustrator’s level of expertise in 

the subject matter is documented.   This included, but was not limited to, living 

among the natives for a time or an illustrator visiting the area and the people to be 

illustrated. 

4. Expertise/consultants:  the author and/or illustrator validated his/her expertise by 

providing the name of a native person(s) or academic experts consulted during the 

writing and illustration of a book. Also, verification could occur if Native tribal 

members reviewed the completed story and illustrations for cultural accuracies. 

5. Expertise/source documentation: In addition to the documentation of the author or 

illustrator’s expertise, a listing of specific sources used to ensure cultural accuracy 

was included.  

6. Other type of authentication. 

7. No authentication is included.  

For the books that did not indicate the author’s or illustrator’s ethnic heritage, the 

researcher conducted an internet search or consulted A Broken Flute by Seale and Slapin 

(2005) to determine if the author or illustrator was of Native American descent.  
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Native and non-Native authentication.  Author authentication was not provided 

in 17 of the books in the study.  This included books written by both Native and non-

Native authors.  Native American authors wrote 24 of the books, and 21 of the books 

provided the reader with the author’s tribal affiliation thereby validating, at the minimal 

level, the author’s authority for writing the book.  Non-Native authors wrote 28 of the 

books.  Nine of the books documented a level of expertise, and five books claimed that 

the expertise of the author was established through the use of consultants.  

There were 16 Native American illustrators in the sample.  Twelve of the Native 

illustrators documented their tribal affiliation.  One Native illustrator included tribal 

affiliation along with a source documentation indicating where the illustrator obtained 

Native American designs featured in the book.  Three of the Native illustrators provided 

no documentation.  

There were thirty-six non-native illustrators.  Nine of the illustrators indicated a level 

of expertise, and two additional illustrators indicated a level of expertise by way of 

consultants.  Twenty-five of the non-Native illustrators did not include authentication for 

illustrating the books.  

Other findings included: 

• Twelve of the books in the sample were both written and illustrated by Native 

Americans.  

• Eleven of the books in the sample were written by Native Americans but were 

illustrated by non-Natives.  

• Five books were written by non-Natives but were illustrated by Native Americans. 
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• Twenty-four books were written and illustrated by non-Native authors and 

illustrators.   

The researcher noted one concern involving an authentication of an author and an 

illustrator.  Tundra Mouse: A Storyknife Tale was written by Megan McDonald and 

illustrated by S.D. Schindler.  Located on the verso page of the book is the following note 

from the author and the illustrator. 

Yup’ik girls in southwestern Alaska still practice the art of storyknifing, a unique 

tradition of drawing pictures with the tip of a knife in mud or snow, while telling 

a story.  The pictures depict settings and events recounted in the tale.  While 

storyknives of old were made of carved wood, bone, or ivory, ordinary metal table 

knives are used today, as are sticks, nails, and other pointed objects.  The 

storyknifing symbols that appear in this book are based on figures drawn for us by 

Elena Charles, a Yup’ik elder who lives in Bethal, Alaska, and to her we are 

grateful.  The author also wishes to thank James Culp of The Film History 

foundation in San Francisco and the Kuskokwim Consortium Library in Bethel, 

Alaska (McDonald, 1997, verso page).  

A casual reading of the above note leaves an impression that the author and 

illustrator consulted experts for information needed to create the book.  Because Tundra 

Mouse was one of the more appealing stories in the sample and definitely one that 

younger children would enjoy, I was disappointed to read Esther Ilutsik’s (1998) review 

in “Sharing Our Pathways: A Newsletter of the Alaska Rural Systemic Initiative.”   

According to Ilutsik (1998), the story contained a number of inaccurate 

representations of the Yup’ik Eskimos.  The inaccuracies included the manner in which 
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the grandmother in the story entered the mouse holes, the time of the year the mouse 

holes were entered, and the ingredients grandmother used to make the akuduk.  

Inaccuracies in the illustrations were related to clothing and tools used by Yup’ik 

Eskimos.  These articles of tools and clothing included the type of knife the grandmother 

used, the scarf that the grandmother wore, and the kameksaks (mukluks) the grandmother 

wore.  Through a careful reading of the author and illustrator’s note, one might conclude 

that the consultants may have been contacted before the book was written and illustrated, 

but evidently the consultants were not provided with the opportunity to read and validate 

the books cultural accuracy before the book went to press.  

Summary.  Native Americans authored 24 of the 52 books included in the study 

with 21 of the Native American authors providing tribal affiliation thereby validating, at 

the minimal level, the author’s authority for writing the book.  Three Native authors did 

not provide authentication.   

Non-Native authors wrote 28 of the 52 books included in the study.  Nine non-

Native authors documented a level of expertise, and an additional five non-Native authors 

claimed expertise by way of consultants.  Authentication indicating if the non-Native 

author was qualified for writing about Native American culture was absent in 14 of the 

books.  

Native Americans illustrated 16 of the 52 books in the study.  Three of the Native 

illustrators did not provide authentication, twelve documented their tribal affiliation, and 

one illustrator included tribal affiliation along with a source documentation indicating 

where the illustrator obtained Native American designs featured in the book. 
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Non-Natives illustrated 36 of the 52 books in the study.  Only nine of the non-

Native illustrators indicated a level of expertise with two additional illustrators indicating 

a level of expertise by way of consultants.  Authentication indicating if the non-Native 

illustrator was qualified for representing Native American culture was absent in 25 of the 

books.  

Research Question Three 

What patterns arise from bibliographic information concerning native and non-native 

authors and illustrators and large press versus small press? 

Encouraging children to engage with literature that features protagonists from 

cultures other than their own requires knowledge of the literature that is available for 

sharing.  An analysis of the characterization of Native Americans in realistic fiction 

picture books with a contemporary setting can bring to light whether or not there is a 

sufficient number of quality fiction picture books in existence that portray Native 

Americans not only as functioning members of modern society but also as individuals 

who retain and maintain the core of their cultural heritage.   

In the section that follows, the study’s findings were associated with whether the 

books had or had not been reviewed for cultural accuracy by a Native American 

reviewer.  If a Native American reviewed the book and did not find the cultural content 

objectionable, I classified the book as recommended meaning that the content is 

acceptable.  If a Native American reviewer found the cultural content objectionable, I 

classified the book as not recommended.  I reviewed none of the books for cultural 

accuracies.   
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Large publishing houses.  The identification of a large press was determined by 

whether or not the company was recognizable, such as Scholastic, or whether the 

publisher was identified as an imprint of one of the largest five publishing conglomerates:  

Hachette Book Group, HarperCollins, Penguin, Random House, and Simon & Schuster.  

All other presses were classified as small or independent.  

Large publishing houses marketed 14 of the 52 book sample.  Native Americans 

authored three of these books–The Gook Luck Cat, Jingle Dancer, and The Range 

Eternal.  These three books, illustrated by non-Native artists, were reviewed by a Native 

American for cultural accuracy and therefore classified as recommended.  Non-Native 

authors wrote 11 of the books, and Native artists illustrated two of these books: Big Moon 

Tortilla and Sled Dog for Moshi.  I was unable to locate a cultural review for either book.    

Nine of the 14 books published by large presses were both written and illustrated 

by non-natives.  I was unable to locate a cultural review for seven of the books.  A 

cultural review was located for Tundra Mouse: A Storyknife Tale, written by Megan 

McDonald and illustrated by S.D. Schindler and On Mother’s Lap, written by Ann 

Herbert Scott and illustrated by Glo Coalson.  As was discussed in Research Question 

Two, the author and illustrator of Tundra Mouse: A Storyknife Tale listed consultants for 

the intent of validating the book’s content.  However, a cultural review by a Native 

American revealed multiple problems with both the text and the illustrations; I classified 

the book as not recommended.   

On Mother’s Lap is an inclusive story–nothing in the text indicated a Native 

American character.  The illustrations alone determined that the book could be classified 
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as multicultural.  In A Broken Flute, Beverly Slapin (2005) reviewed On Mother’s Lap.  

In her review, Slapin (2005) stated the following: 

Glo Coalson’s calm pastels in muted earth tones and turquoise do not try to 

imitate anyone else’s style.  There is cultural context here, such as a clothesline 

inside the house and mukluks and a reindeer blanket and a doll wearing a parka, 

but there is no pretended expertise, no glossary, no screaming “multiculturalism” 

(p. 302).  

On the dust cover, the publisher, Clarion Books, documented a level of expertise that 

qualified Coalson to illustrate the text.  The biography stated, “For nearly a year, she 

lived with her brother and his wife in Kotzebue, Alaska, an Eskimo village.  The sketches 

she made there were the basis for the original illustrations for On Mother’s Lap, and for 

the full-color illustrations in this new Clarion edition” (back dust cover flap). 

Small publishing houses.  Small presses published 38 of the 52 book sample.  

Native Americans authored 21 of the books and non-Natives authored the remaining 17.  

Native American artists illustrated 14 of the books and non-Native artists illustrated 24 of 

the books.  Other configurations within the 38 books published by small presses included: 

12 books both written and illustrated by Native Americans, 15 books both written and 

illustrated by non-Natives, two books written by non-Natives but illustrated by Native 

artists, and nine books written by Native American authors but illustrated by non-Native 

artists.   

Native Americans reviewed twenty-two of the 38 books published by small 

presses for cultural accuracy, and based on the reviews, I classified 15 of the books as 

recommended.  One book, Dance on a Sealskin, was recommended with reservation by 
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the Native American reviewer, and for various reasons, six of the Native reviewed books 

- The Worry Stone, Grandmother’s Dreamcatcher, A Salmon for Simon, The Blue Roses,  

Lessons from Mother Earth, and Buffalo Dreams–were classified as not recommended.  

 The Worry Stone was written and illustrated by non-Natives and was reviewed by 

Deborah A. Miranda (2005).  The author of The Worry Stone noted that the Chumash 

legend appearing in the book was fabricated.  According to Miranda (2005), a fabricated 

legend dishonors real Chumash legends, and the fabrication was a transgression of 

cultural ownership.  The reviewer also criticized the image of the Indian maiden in the 

contrived legend because the image lacked Indian physical features.  The reviewer 

described the image as a “well-tanned beach-babe Anglo-Saxon” (p. 263). 

Slapin (2005) voiced several objections to Grandmother’s Dreamcatcher, written 

and illustrated by non-Natives, in which a grandmother helps her granddaughter 

overcome nightmares with a dreamcatcher.  Slapin’s (2005) first objection was that the 

Ojibwe child in the story, who had Ojibwe parents, would already know about a 

dreamcatcher.  Slapin (2005) also found it objectionable that the Ojibwe child was afraid 

to spend the week at her grandmother’s house and experienced nightmares as a result of 

her fear.  The final objection was that the author reduced the dreamcatcher to an arts and 

crafts activity and thereby diminished its value.  Slapin concluded that “this book fails 

because it is an outsider’s perspective pretending to be an Indian one” (p. 153). 

A Salmon for Simon, written and illustrated by non-Natives, and reviewed by 

Seale (2005a), is a story of a boy who wishes to catch a salmon.  Through unlikely 

circumstances, an eagle drops a salmon in a puddle of water both close to the sea and 

near where Simon is standing.   The eagle has “presented” Simon with his salmon.  



Texas Tech University, Judy D. Williams, December 2012 

 120 

Simon, however, decides that he wants the salmon to return to the sea and digs a trough 

so the salmon can swim free.  Seale (2005a) states the following in her review:    

…if Simon came from a traditional family it’s pretty unlikely he would have 

tossed the salmon back.  He probably would have seen it as an unexpected but 

very opportune gift, said thank you to the eagle and gone home to get some help 

to bring the salmon back.  His mom would have thanked him for the gift, cooked 

it up and very happily eaten it along with everybody else around because a salmon 

is a big fish.  Probably afterwards, they would have returned the bones to the 

water so that the salmon could be reborn again and continue to feed the people.  

This could have been a story about a young child’s realization of the beauty of the 

compact between the human people and the animal people…it’s just another 

multicultural story of a brown boy with white values” (p.419). 

In The Blue Roses, reviewed by Seale and Slapin (2005b), a girl and her 

grandfather enjoy gardening together.  Although the author of the book is Cherokee, 

Seale and Slapin (2005b) stated that the planting of the garden as depicted in the story 

was not in a traditional Indian manner, and that the storytelling normally inherit when 

planting a garden was absent.  The illustrations, created by a non-Native artist, were, 

according to Seale and Slapin (2005), “…too heavy on straight rows, suburban houses 

and white picket fences” (p. 227). 

 In Seale and Slapin’s (2005c) review of Lessons from Mother Earth, the review 

focused more on the quality of writing rather than cultural inaccuracies.  Seale and Slapin 

(2005c) noted:  “The two characters are too self-consciously Indian.  The author is trying 

too hard, and there’s no story in the story.  There is none of the give-and-take 
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humor…the feeling that grandma and Tess enjoy being together.  The story has been 

sacrificed to the message” (p. 226).  The author, Elaine McLeod, is Na-Cho Nyak Dun 

(First Nation) and the illustrator, Collen Wood, is non-Native.  

 Seale (2005b) voiced three concerns about Buffalo Dreams, written and illustrated 

by Cherokee Kim Donner.  The first concern is that during the story, the father removes 

an eagle feather from the grandfather’s headdress and presents it to the daughter to attach 

to her dreamcatcher.  According to Seale (2005b), eagle feathers are given as a great 

honor or to recognize a great accomplishment.  Therefore, to remove an eagle feather 

from grandfather’s headdress was an act of disrespect.  A second concern is that the tribal 

affiliation of the family is not identified in the story.  Finally, in an author’s note, Donner 

referred to young Indian men as “braves,” and she mislabeled the Calf Pipe as 

“peacemaker.”   

 Members of Honoring Alaska’s Indigenous Literature (HAIL) (2006) reviewed 

Dance on a Sealskin written by Barbara Winslow and illustrated by Teri Sloat–both of 

whom are non-Native.  The book documents a level of expertise for both the author and 

the illustrator and also documents a consultant who read the author’s manuscript.   The 

review by HAIL (2006) that resulted in a recommendation-with-reservation outcome  

stated:  

This eye-catching, bright, colorful book takes you into a young Yup'ik girls "rite 

of passage" as seen from an outsider's perspective.  It is the custom amongst the 

Yup'ik people to present and honor their young people with a potlatch as they 

present their first public dance.  This custom is still practiced in some of the 

communities in Western Alaska and varies in presentation from village to village, 
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so that it is hard to determine whether the author who is non-Native was able to 

convey the true understanding and meaning behind these practices.  The author is 

grateful to Waska Charles from Emmonak for his reading of the manuscript and 

corrected the Yup'ik spelling.  The illustrations are colorful and beautifully 

presented, although some have minor misrepresentation of the cultural group 

portrayed (Nallunairvik: Yup’ik Children’s Literature Guide).   

Five books, both written and illustrated by non-Natives, were recommended in 

cultural reviews:  Dancing in My Bones, Anna’s Athabaskan Summer, Red Parka Mary, 

Whale Snow, and Yetsa’s Sweater.  All of the books, except for Red Parka Mary, 

documented a level of expertise that qualified the author and illustrator to write and 

illustrate about the culture.  

Small presses represented in this study included: 

• Lee & Low Books 

• Groundwood Books (House of Anansi Press) 

• Council Oak Publishing Co, Inc. 

• Sono Nis Press 

• Rising Moon 

• Storytellers 

• Charlesbridge 

• Loon Books Publishing 

• Fitzhenry & Whiteside 

• Salina Bookshelf, Inc. 

• Theytus Books, Ltd. 
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• Gabriel Dumont Institute 

• Annick Press Ltd. 

• Boyds Mills Press 

• Pemmican Publications Inc. 

• Westwinds Press 

• Albert Whitman & Company 

Five of the above listed small presses exclusively publish books about the Native 

American experience.   These presses committed to Native American literature include: 

• Loon Books Publishing which markets aboriginal and Northern Canadian 

themes, that “reflect contemporary daily experiences” (Loon Books, 2010). 

• Salina Bookshelf, Inc. which is devoted to the production of bilingual books 

that reflect Navajo tribal life. 

• Theytus Books, Ltd. which is owned and operated by First Nations in 

partnership with the En’Owkin Centre and publishes Aboriginal literature by 

indigenous authors, illustrators and artists (Theytus Books, n.d.). 

• Pemmican Publications, Inc., which is affiliated with the Manitoba Metis 

Federation and has a mission of promoting Metis culture and heritage. 

• The Gabriel Dumont Institute which promotes Metis culture by publishing 

bilingual books that can be used by all children.      

Summary.  Native authors wrote 21% of the books produced by large presses and 

53% percent of the books produced by small presses.   Native American artists illustrated 

36% of the books published by large presses and 37% of the books published by small 
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presses.  None of the books produced by large presses were authentic in that the book 

was both written and illustrated by a person of the culture represented. 

Large publishing houses published 14 of the 52 books featured in this study.  Of 

these 14 books: 

• Three were written by Native American authors:  The Gook Luck Cat, Jingle 

Dancer, and The Range Eternal.  Based on Native American reviews for cultural 

accuracy, I classified these books as recommended.    

• Eleven were written by non-Native authors.  Two of these books–On Mother’s Lap 

and Tundra Mouse–were reviewed.  On Mother’s Lap was recommended, but 

Tundra Mouse was not recommended.   

• Two were illustrated by Native American artists: Big Moon Tortilla and Sled Dog 

for Moshi.  I was unable to locate a cultural review for these two books.    

• Nine were both written and illustrated by non-natives.  Two of these books, On 

Mother’s Lap and Tundra Mouse, were reviewed for cultural accuracy by Native 

American reviewers.   

• None were authentic in that the books were both written and illustrated by a person 

of the culture represented.  

Small presses published 38 of the 52 book sample.  Of the 38 books:  

• Twenty-one were written by Native American authors 

• Seventeen were written by non-Native authors.   

• Fourteen were illustrated by Native American artists  

• Twenty-four were illustrated by non-Native artists.   

• Fifteen were both written and illustrated by non-Natives.  
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• Twelve were authentic in that the books were both written and illustrated by a 

Native American.  

• Native Americans reviewed 22 of the books for cultural accuracy:  Based upon the 

Native reviews, I classified 15 as recommended and six as not recommended.  A 

Native American reviewer recommended one with reservation. 
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CHAPTER V  

DISCUSSION AND RECOMMENDATIONS 

A modern day image of Native Americans presented in contemporary realistic 

fiction picture books published between 1990 and 2010 is consequential for both Native 

and non-Native children.  Bishop (1997) considered the benefit such literature holds for 

the Native child:  

As a part of the social and scholastic context, literature can contribute to the 

development of self-esteem by holding up to its readers images of themselves.  

When children are invisible in the literature sanctioned by the schools, or when 

the images they see are distorted or laughable or inaccurate, the effect on their 

self-esteem is likely to be negative.  Thus, it is possible for literature to contribute 

to children’s understandings of how they are viewed and valued by the school and 

the society of which schools are reflections (p.40).  

Bishop (1997) also considered the benefit such literature holds for the non-Native child:  

When students are exposed exclusively to literature in which they see reflections 

of themselves and their own lives, they are miseducated to view themselves and 

their lives as “normal,” to interpret their own cultural attitudes and values as 

“human nature,” and to view other people and other lives as exotic at best, and 

deviant at worst.  Students who retain such a perspective, because they have 

learned to take their privilege as a given and have not been taught to question the 

status quo, are likely to perpetuate the discrimination and oppression that 

multicultural education is supposed to help eliminate (p. 3-4). 
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The purposes of this study was to consider if a set of realistic fiction picture books 

currently available in both the market place and on library shelves effectively support a 

Native American child’s positive perception of his or her importance in modern society.  

Additionally, could these same books vicariously transport non-Native children into 

another culture for brief encounters that, when consumed and digested over a course of 

time subtlety challenge the children’s perspective?  

The conclusions of this study do not reflect expertise in Native American culture.  

I, along with others who served as coders in the analysis, are Caucasian.  This study 

examined a set of books to ascertain if the selected literature adhered to certain elements 

of multicultural literary criticism.  The findings and conclusions do not evaluate cultural 

accuracies of text.  Any references to cultural accuracy in this study were based on the 

opinion of Native Americans who reviewed books included in the sample. Said reviews 

are available to the public and appear in published books, online periodicals, and Native 

American sponsored websites. 

The work of Rudine Sims Bishop and Masha Rudman in the field of multicultural 

literary criticism provided the theoretical framework for developing the 13 variables that 

determined if the books in the sample provided an image of Native Americans that would 

be beneficial for Native and non-Native children.  Note that the referenced scholarly 

literature of Bishop and Rudman was published more than fifteen years prior to the date 

of this study.  However, later works have not supplanted the scholarly contributions of 

Bishop and Rudman to multicultural literary criticism, and the referenced work included 

in this study, also serve as references in other current literature in multicultural literary 

criticism. 
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Indicators for measuring the 13 variables were developed according to content 

analysis methodology, and each book in the sample set was analyzed according to the 13 

variables.  In a picture book dynamic, the reader interprets both the written text and the 

illustrations when determining meaning. Those who coded the books were influenced by 

two theories derived from a triadic semiotic paradigm based upon the philosophy of 

Charles Sanders Peirce.  Rosenblatt (2004) discusses the philosophy of Charles Sanders 

Peirce from whom two theories are noted.  These theories, derived from Pierce’s triadic 

semiotic paradigm, include (1) Rosenblatt’s transactional theory of reading and writing 

and (2) Charles Suhor’s theory of transmediation.  During the analysis of a picture book, 

the coder would read the text of the book, examine the illustrations, and then select the 

indicator that best measured the variable.  The coder would revisit both the text and 

illustrations as often as was needed when deciding which indicator best represented the 

variable.  Rosenblatt’s transactional theory of reading proposed that the summation of the 

coder’s life experiences would inadvertently influence the meaning a coder derived from 

a text, which would consequentially influence the variable indicator selected by a coder.  

Likewise, Charles Suhor’s theory of transmediation proposed that meaning is derived as a 

coder moves between reading text and reading images, or picture book illustrations.  

According to the theory of transmediation, each time a coder oscillates between reading 

the text and reading the illustrations, new meanings are formed.  Each additional 

oscillation becomes generative in that the text interprets the illustration and the 

illustration interprets the text and new meanings are spawned.  This synergy of text and 

illustration would have a bearing on the coder’s selection of the indicator that best 

measured a given variable.  
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The conclusions in chapter five are presented in two parts.  Part one is organized 

according to Bishop’s (1997) guidelines for selecting quality multicultural books for use 

with children.  Part two considers Reese’s (2001) recommendation that editors in 

publishing houses verify accuracy of the texts, illustrations, and the use of tribal language 

in the books they publish.  The chapter concludes with recommendations.  

Part One: Guidelines for Selecting Multicultural Literature 

Bishop’s (1977) guidelines for selecting quality multicultural books for use with 

children is a measurement that can help determine if a book will be beneficial for both 

Native and non-Native children.  Bishop’s (1997) guidelines are as follows:    

1. The story is a “credible” representation in that it is believable, realistic, and about 

a likeable character. 

2. Speech reflects some features of the represented culture. 

3. The story reflects a value, motif, theme, or tradition inherent in the featured 

culture. 

4. Depiction of racial diversity is present in the setting that suggests that diversity is 

normal and natural.  

5. The story empowers a child reader who sees their culture portrayed.   

6. The literary quality and visual artistry is of the highest standard.  

The following section addresses these six guidelines individually.  

A “credible” representation that is believable and realistic.  A realistic modern 

day representation of Native Americans would include a balance between male and 

female protagonists, a variety of familial situations, a representation of American Indians 

within all socioeconomic statuses, and a representation of American Indians in modern 
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day occupations ranging from unskilled worker to professional positions.  In determining 

if a story was a “credible” representation in that it was believable and realistic, I 

considered how the sample set portrayed the following variables:  the gender and age of 

the protagonist, the family unit, the socioeconomic condition of the American Indian 

protagonist, and the occupation of the protagonist or the responsible adult if the 

protagonist was a child.  

Protagonist age and gender.  Due to the sample of books being selected from a 

picture book population, it was predictable that the majority of the protagonists (94%) 

would be the age of the intended audience.  While three protagonists were portrayed as 

adults, these books were largely dedicated to the telling of the adult’s experiences as a 

child.  Gender of protagonists revealed that the balance was slightly in favor of the 

female character, with female protagonists being present 60% of the time and male 

protagonists being present 40% of the time.  Cata (1977) found in books published 

between 1900 and 1972 that the male figure dominated in both number and importance.  

Monroe (1988) found that in fiction and nonfiction picture books and chapter books 

published between 1928 and 1988 that male protagonists outnumbered female protagonist 

ten to one.  Similarly, Day (2005) discovered that award winning picture books published 

from 1970 to 2002 contained few female characters.  It is encouraging to find that 

contemporary realistic fiction picture books published after 1990 portrayed female 

characters more often than male characters.  Of more importance is that the difference in 

the number of appearances between the genders was only mildly disproportionate as 

compared with Monroe’s (1988) findings mentioned above.   
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Family unit.  Of the books examined, 50% revealed a family unit dynamic.  Of 

the books that revealed a family dynamic, the protagonist was portrayed 85% of the time 

as a member of a nuclear family.  The Native American protagonist was also likely to be 

portrayed in a close and endearing relationship with a grandparent, and that grandparent 

would likely be a grandmother, as grandmothers appeared as significant characters in the 

plot twice as often as grandfathers.  Reese (1997) spoke about the endearing relationship 

between grandparents and grandchildren:  

Within Native American cultures, the elderly have always occupied a special 

place because of their wisdom and age.  Tribal members accord them great 

respect.  The elderly are typically brought to live with their children and 

grandchildren when they are no longer able to physically care for themselves, 

rather than living alone in the care of a nurse or being placed in a geriatric care 

facility….because of the prevalence within Native communities of the extended 

family, the relationship between grandparents and grandchildren is often quite 

special (p. 171). 

A special relationship between grandparents and grandchildren proved to be true 62% of 

the time in the sample set included in this study.  

Socioeconomic condition and occupation.  Adequate information for 

determining a socioeconomic status of the protagonist was not available in 52% of the 

books analyzed.  As with the family unit, a significant number of storylines featured a 

protagonist’s experiences with a grandparent, and the setting was either the grandparent’s 

home or the countryside.  Consequently, the socioeconomic condition of the protagonist’s 

immediate family was not revealed.  In 44% of the books analyzed, the Native American 
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protagonists were represented as living an upper lower to upper middle class lifestyle.  

Only 4% of the sample indicated that the Native American protagonist lived at or near 

poverty level.   Gast (1965) found that there were three times as many minority characters 

portrayed as belonging to the lower-class than there were portrayed as belonging to the 

middle-class.  Gast also found that no minority characters were represented in the upper-

class.   Similar to Gast, I found no Native American protagonists portrayed as being 

members of an upper socioeconomic status.  

Closely associated with socioeconomic status were occupational indicators of 

Native American protagonists, or, in the situation of this study, occupational indicators 

for the primary provider of the child protagonist.  Of the books sampled, 88% did not 

make a reference to occupations of adults responsible for the child protagonists.  The 

12% that included occupational indicators were occupations that have been associated 

with Native Americans for more than a century.  Gast (1965) found that “Indian 

characters held jobs on the reservations related to sheepherding and craft work for 

trading” (p. 71).  Gast found one teacher and one teamster employee.  Cata (1977) found 

that in addition to handicrafts and herders, Native Americans were also portrayed as 

farmers and hunters.  While Gast and Cata looked at all Indian characters in the selected 

literature, I considered only Native American protagonists, or if the protagonist was a 

child, the responsible adult.  However, similar to Gast and Cata, the adult occupations for 

those living in the contiguous United States included the stereotypical occupations of 

farmer, rancher, silversmith, weaver, and sheepherder.  One was a waitress.  For those 

living in Yup’ik or Inuit communities in Alaska or the Canadian Provinces, occupations 

included a whaler and an unskilled worker in a fish cannery.   None of the protagonist’s 
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family providers were portrayed in professional or entrepreneurial occupations.   In 

Cynthia Leitich-Smith’s Jingle Dancer, one extended family member, a female cousin, 

was a lawyer; however, this family member served as a secondary character.   

Perhaps it is more likely that occupations of Native Americans would be 

introduced in nonfiction picture books, but the lack of adequate professional 

representation in fictional picture books was a concern.  Rudman (1984) proposed that, 

“In any population, people, despite their common heritage, differ in lifestyle, economic 

condition, personality, interests, and abilities.  The literature should reflect this.  

Characters should occupy positions of authority or status apart from their heritage” (p. 

162).   

A likable character.  In addition to the story being a “credible” representation, 

the story should also feature a character that is likeable.  I found this to be true in all cases 

(94%), with the following exceptions:  A Sled Dog for Moshi, The Last Polar Bear, and 

Alice Yazzie’s Year.  

The child character of Moshi in A Sled Dog for Moshi, written by Jeanne Bushey, 

exhibited a subtle attitude that caused the reader to take a somewhat defensive posture.  

During the events of the story, Moshi speaks in a condescending tone to her Caucasian 

friend, Jessica, who was new to living in the arctic region.  During the story, the two girls 

are caught in a whiteout snowstorm and seek shelter under a storage shed surrounded by 

skirting.  When Jessica begins to cry, Moshi responds with the following: 

“Please don’t cry, Jessica,” Moshi said as she wiped away Jessica’s tears with her 

mittened hand.  “Your tears will freeze!  Any three-year-old Inuk knows that!” 

she said, shaking her head (Bushey, 1994). 
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While this single comment alone does not necessarily constitute an unlikeable 

character, the researcher found the character disagreeable due to the condescending tone 

of the comment coupled with a portrayal of Moshi being the solver of problems and 

Jessica being nothing more than a liability.  In the end, Jessica takes full blame for getting 

caught in the snowstorm, even though that was not the case, and Moshi is portrayed as 

the hero.  It is likely that the author’s intent was to emphasize that living in the arctic 

region requires special knowledge in order to survive, but the attitudes expressed made 

liking Moshi difficult.  

 The Last Polar Bear by Jean Craighead George posited a global warming agenda.  

To create consistency between the storyline and the agenda, George created a 

stereotypical image of an overly brave child named Tigluk.  The overly brave portrayal of 

Tigluk and the patronizing, stilted dialogue of both Tigluk and his grandmother, Aka, 

worked together to manufacture a protagonist and a story plot that were not believable 

(Bishop, 1997; Lynch-Brown, Tomlinson, & Short, 2011). 

 At the beginning of Alice Yazzie’s Year, the author, Romona Maher, successfully 

created for the reader a powerful vicarious experience of life on a Navajo reservation.  

However, by the end of the book, I found the vicarious experience to be less than a 

pleasurable one.  As the book progresses eleven-year-old Alice Ben Yazzie exhibits 

passive aggressive anger directed toward Caucasians.  This passive aggressive anger 

correlates with not only the book’s ecological agenda lamenting the ills of strip mining 

but also a stereotyped image of Alice Yazzie and the Navajo people as victims of 

European expansion and greed.  Although the character of Alice Yazzie is believable, the 

passive aggressive anger, the ecological agenda and the stereotyped victim of European 
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expansion and greed left an impression that Native Americans are an angry people.  It is 

not likely that the average adult reader would give credence to the impression, but a child 

reader could possible assimilate the impression as truth.  (Bishop, 1997; Lynch-Brown, 

Tomlinson, & Short, 2011).  

The inclusion of a political or social agenda in a child’s picture book is a type of 

didacticism that is undesirable in a work of fiction. The patronizing aura of an agenda 

diminishes the quality of good literature (Bishop, 1997; Lynch-Brown, Tomlinson & 

Short, 2011; Reese, 2001; Rudman; 1984).  A Sled Dog for Moshi, The Last Polar Bear, 

and Alice Yazzie’s Year exemplified Bishop’s (1997) position that a book is an artistic 

rendering on multiple levels, and when an author pushes a social agenda, the message 

“overwhelms the art” (p. 11).  The art of writing and illustrating was lost in the message 

of the above books and the literary development of a realistic and credible story about 

likable characters was compromised. 

Speech reflects some features of the represented culture.  Bishop (1997) and 

Rudman (1984) posit that a story should include speech and/or speech patterns that are 

culturally specific.  In books featuring Native American protagonists, the reflection of 

speech in the story should be directly related to the protagonist’s tribal affiliation.  A 

tribal language was present in 50% of the books analyzed.  I noted that, in books of the 

highest literary quality, the use of native language was simple, yet effective.  In Morning 

on the Lake, written by Jan Bourdeau Waboose, the reader is introduced to the 

Anishinawbe Ojibway words Mishomis (Mish-oomis) meaning grandfather and Noshen 

(Noo-shenh) meaning grandchild.  These terms of endearment used throughout the story 

were instrumental in helping to create a positive vicarious experience for the reader.  Jan 
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Bourdeau Waboose applied the same principal in her book SkySisters wherein the story 

used the Anishinawbe Ojibway words Nishiime (Ni-shee-may) meaning younger sister, 

Nimise (Ni-mi-say) meaning older sister, and Nokomis (No-ko-mis) meaning 

Grandmother.  

Debby Dahl Edwardson, like Waboose, effectively used native language in Whale 

Snow by including Inupiaq terms for grandmother and grandfather.  Edwardson also 

incorporated common Inupiaq words such as apun (Ah-poon), meaning snow, as well as 

a few common Inupiaq conversation responses such as aarigaa (AH-dee-gah), meaning 

“Wow! Wonderful!,” amii (AH- mee), meaning “right?,” and ii (ee), meaning yes.  I 

considered the possibility that such use of common words and conversational phrases 

could encourage students to use the native words among themselves after the book was 

read, thereby extending the vicarious experience for a time.         

As each tribe has a distinct language or dialect, the inclusion of Native language 

in a picture book without some type of guide can be challenging for the non-Native 

reader.  In the United States, only 0.7% of elementary and secondary schoolteachers are 

of Native American, Native Hawaiian, or other Pacific Islander descent (National Center 

for Education Statistics, 2009, June).  Thus, it is conceivable that, from the perspective of 

a non-Native schoolteacher, librarian, parent, or child-care provider, providing 

pronunciations of ethnic names or terms used in a picture book could positively influence 

whether an adult will select or reject a particular book for use with a child.  When a 

second coder associated with this study returned the books and coding forms to me, the 

second coder remarked that having the pronunciation of ethnic words and names in a 

book made reading the book less cumbersome.  Of the books that contained tribal 
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language, 27% provided a definition and a pronunciation; 54% provided a definition for 

the word(s), but did not provide a pronunciation; and 19% provided neither.  

I found the use of Native language in Alego, written and illustrated by 

Ningeokuluk Teevee, to be frustrating.  Teevee used multiple native words in the text, 

and, to Teevee’s credit, the text was written in such a manner that the meaning of the 

words could be discerned through context clues.  On the last page of the book, Teevee 

also provided a glossary defining the words, but Teevee did not provide pronunciations 

for the words.  While the meanings of the words were clear, reading the book was 

awkward, at best, for the non-Inuktitut speaker.  The non-Inuktitut reader was left to his 

or her own devices for pronouncing words such as “ugjunnaq,”  “ammuumajuq,” 

“Ataatatsiaq,” and “Anaanatsiaq.”  

The number of Native words included in a story was also noted.  From the non-

Native perspective, the inclusion of a few words and phrases enhanced the vicarious 

experience, but the presence of too many words and phrases became cumbersome for the 

non-Native reader.  Alego, in its brief text, contained approximately ten different Inuktitut 

words with several being used more than once.  However, one must also consider the 

perspective of the Inuit child for whom the inclusion of numerous Inuktitut words would 

be affirming.  It is probable that Teevee’s intent was that the Inuit child would be the 

foremost audience of the book.  

I also considered the placement of the definitions and pronunciations in the book.  

When an author included a word’s definition or pronunciation in the story text 

immediately following the word, the placement of the definition or pronunciation 

distracted from the vicarious experience and gave the story an instructive aura.  Briefly 
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after the reader is introduced to Cinnibah, the protagonist of The Stone Cutter and the 

Navajo Maiden, the text reads: 

Cinnabah opened the kitchen cupboard and took out her mother’s precious stone, 

called a metate.  Metates are used to grind corn and other grains into meal or 

flour.  The mano, a smaller stone, is held in the hand and rubbed back and forth to 

grind the corn or grain.  

This particular metate was very special.  The stone had been handed down in the 

family for many generations, and Cinnibah knew it had belonged to her great, 

great-grandmother long before Cinnibah’s mother had given it to her (Browne, 

2008, unpaginated).  

I found that including the definition and explanation of a metate within the story caused 

the fictional story to read more like a nonfictional text.  Smith (2005) addressed this issue 

of educating non-Native readers of Native American literature within a fictional text: 

A challenge in writing contemporary Native American fiction is that some of my 

readers will be insiders, member of Native communities, and some will be 

outsiders, many sadly unfamiliar with Indian cultures except in the most scant and 

stereotypical of ways.  Some would say I should therefore create an educational 

overlay on my fiction to help enlighten the outsider group.  Yet it’s important to 

me that none of my characters will ever be mistaken for guides on a Native 

American tour, and I believe it’s important to both groups of readers as 

well….While young readers no doubt do learn about their own and other cultures 

from fiction, it’s a mistake to summarily force passages of social studies in 
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fiction.  Doing so compromises the realism of the characters’ perspectives and 

disrupts the plot structure with details unnecessary to advance the story (p.19).     

Smith (2005) lamented that an “educational overlay” within a story’s text should not be 

expected of an author; however, an author’s note providing educational information 

important to the story that is located either before or after the story text is an asset.  

Introducing children to the native language before the reading begins can elicit 

anticipation for the reading of the book.  Additionally, learning the native words before 

the reading of the story can serve to develop background information that will help non-

Native students better comprehend and enjoy the story.  As Jason Low of Lee & Low 

Books noted, teachers and librarians will likely be the single largest market for any given 

multicultural book (Clift, 2011).  Providing word definitions and pronunciations will aid 

the culturally responsive teacher, librarian, childcare provider, and even parent when 

using the book with children.  

The story reflects a value, motif, theme, custom, or tradition inherent in the 

featured culture.  This particular multicultural literary characteristic was most prevalent 

in the Native American literature selected for this study.  A reference to a value, motif, 

theme, custom, or tradition occurred in 83% of the books.  This characteristic was also 

one in which some of the greatest insight into the culture itself was revealed.  Values 

repeated time and again were respect and honor shown toward the aging population, and 

close, loving and endearing relationships between grandchildren and grandparents 

(Reese, 1997).  

One interesting aspect to the relationship between grandparents and grandchildren 

was the number of books that dealt with death.  The theme of death generally centered on 



Texas Tech University, Judy D. Williams, December 2012 

 140 

the manner in which a grandparent prepared a child to accept the death of the grandparent 

or another family member.  The following six books dealt with Native American beliefs 

concerning death:  Anna’s Athabaskan Summer, Fox Song, Dance on a Sealskin, 

Northern Lights the Soccer Trails, The Blue Roses, and Which Way Should I Go? 

In Anna’s Athabaskan Summer, Anna and her grandmother share a close 

relationship and have spent the summer at the family’s fish camp with Anna’s mother.  

Summer is ending, but Anna would like for summer to continue.  The story reads: 

We go inside and I ask Grandmother, “Why does summer have to end?”  

She answers, “Summer will come again as it always has since our people have 

lived by this river and fished on its banks.”  She stops, then adds, “Nothing ends.  

Someday I will leave you. But that is not the end.  I will always be a part of your 

life.” 

I walk over and give her a hard hug.  She holds me close for a long time (Griese, 

1995). 

In Fox Song, a grandmother attempts to prepare her granddaughter for the 

grandmother’s death. The grandmother provided the following metaphor:     

It was autumn, the leaves blowing in the wind, and it was very early in the 

morning.  The sun was just coming up. 

“My old Indian people,” Grama Bowman said, “told me that the leaves love to 

dance.  But they can only do their best dancing when they are ready to give 

themselves to the wind.  That is when they are old, but they are the most beautiful 

then.  They put on their best colors and then they dance.” 
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“When I see the leaves,” Grama Bowman said, “I see my old people and 

remember they are still with me.  We say that those who have gone are not further 

away from us than the leaves that have fallen” (Bruchac, 1993). 

In Dance on a Sealskin, Annie is preparing to participate in her first native dance 

at potlatch, and she is filled with memories of her recently deceased grandmother.  In 

attendance at the dance is Annie’s baby cousin, Olga, who is named after the deceased 

Grandmother.  The text reads: 

“Olga, like many of the village babies born recently, had been named after her 

grandmother.  The villagers believed that Grandmother’s spirit lived on in a child 

of the same name.  

Now Annie whispered in Olga’s tiny ears, “Little Grandmother, I hope you will 

smile at me when I dance.  That will help me to be brave” (Winslow, 1995, 

unpaginated). 

   In Northern Lights the Soccer Trails, as Katakaq grieves over the untimely death 

of her mother, Katakaq’s grandmother shares a legend that the northern lights are the 

souls of deceased loved ones who return to the sky.  In The Blue Roses, the life and 

impending death of Rosalie’s grandfather was equated to the life and death of garden 

plants as Rosalie and her grandfather worked the garden together.  In Which Way Should 

I Go?  Joey copes with the loss of his grandmother through a song and dance that Joey 

and his grandmother would sing and dance each time he visited her.  Author Ron Martin 

explained the song and dance in an author’s note: 

…this song reminds us that the way we react to everything in life is a choice.  In 

every waking moment of our lives, we should be aware that we have chosen 
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whatever we are doing or thinking.  That is why we sing and dance and then 

pause, to ask ourselves, “Which way should I go?”  We can stay in bed or we can 

get up.  We can listen or not listen.  We can be angry or not angry.  Everything is 

a choice (Olsen & Martin, 2007).  

As with the inclusion of pronunciations and definitions of Native language, when 

a Native author or illustrator includes a note before or after the text regarding a value, 

motif, theme, custom, or tradition, the cultural outsider is appreciative of the courtesy.  

Without the author’s note, understanding the purpose of Which Way Should I Go? would 

likely be lost on most non-Native readers.  

In The Range Eternal, a book of high literary and artistic quality, Louise Erdrich 

(2002) references the legend of Windigo:   

In the thick breath of storms, I heard the footsteps of Windigo, the ice monster.  

At the window, at the door, Windigo waited.  Whenever, my eyes closed, I was 

sure it drew near.  The stove was constant, saving me.  The monster’s snow 

fingers could not grasp through its heat.  Those wind claws and ice teeth would 

melt away before I could be hurt….Outside, Rex whined and hit the door with his 

front paws.  He was no Windigo.  Daddy’s shoulders rose over the stove as he fed 

strips of birchbark to the bottom of the firebox, he was no monster.  He wouldn’t 

melt (unpaginated).  

As a non-Native reader, I suspected that Windigo was a Native legend and conducted an 

online search to confirm the suspicion.  However, some readers could construe the 

reference in the text to be a metaphor used by the author to describe a winter storm.  If 

Erdrich had included an explanation of the legend in an author’s note before the story 
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began, the knowledge gained about the “ice monster” could have caused excitement on 

the part of young Native and non-Native children during the reading of the book.  

Smith (2005) spoke against including instructive teaching within a context of a 

story for the purpose of enlightening non-native readers and contended that we focus on 

the characters humaness: 

…outsiders will sometimes have to apply themselves to understand some 

traditions and perspectives.  But even with effort, they may not catch everything.  

That’s okay.  At least they won’t be patronized or cheated of a worldview that 

isn’t all laid out for them.  They’ll have the opportunity to be uncomfortable now 

and then, and to work through it.  Perhaps they’ll even be inspired to learn more.  

Yet the story at hand dictates what is integrated and what remains unsaid.  The 

story is where the readers’ focus should be.  It’s my hope that all of them will be 

touched by the grief and humor of my characters–both Native and non-Indian–and 

that they’ll come to care about these fictional people as individual human beings 

(p. 20).    

Literary criticism has long recognized the negative effects of including didactic passages 

in fictional text (Abraham, 1992; Kiefer, Hepler, & Hickman, 2007; Sharpe, 1992). 

Inserting text in a work of fiction for the purpose of instruction can disrupt or diminish 

characterization and story development thereby compromising the quality of work.  

However, the inclusion of author and illustrator notes before or after the story that 

explain traditions, customs, motifs, values, and even historical perspectives that are 

important in understanding the story and the culture portrayed will not disrupt or 

diminish the text. 
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Smith (2005) also suggested that a reader could research unfamiliar traditions and 

perspectives.  However, the question becomes one of will teachers, parents, and childcare 

providers devote limited time resources to researching a topic.  Good intentions can 

become lost amid time constraints, especially when one considers that there are hundreds 

of Native tribes each possessing uniqueness.  The ethnic author and illustrator will need 

to personally evaluate the value of outsiders gaining positive and appropriate perspectives 

of the author’s or illustrator’s culture.  If the value is high, then the author or illustrator 

will need to provide notes providing the background information needed for children to 

capture new ways of thinking.  This will ensure that the vicarious experience provided in 

the fictional story affords the greatest depth of perspective possible.   

Racial diversity in the setting suggests that diversity is normal and natural. 

Multicultural literary criticism proposes that racial diversity should be present in order for 

children to accept and to understand the idea that interaction with people of other cultures 

is normal and natural.  In this study, the consideration of Native American interaction 

within a diverse society was measured using two distinct variables: (1) the locale in 

which the story took place and (2) the determination of whether the setting and story plot 

indicated the presence and interaction of Native American protagonists with other 

cultures.   

Of the books analyzed in this study, 44% of Native American protagonists lived 

in a predominately Native American community that was either a reservation located in 

the contiguous United States or a Yup’ik or Inuit village located in Alaska or the 

Canadian provinces.  The study also found that 23% of Native American protagonists 
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lived in the countryside and 12% lived in a small city or town.  None of the stories in the 

sample took place in large urban areas.  

Additionally, findings revealed that diversity was absent in 65% of the settings. 

That only 35% of the books in the sample set depicted Native Americans as living in a 

diverse society and that only 33% of the books indicated that Native Americans live and 

work among other ethnicities was not a finding expected in contemporary realistic fiction 

picture books published between 1990 and 2010.  Gast (1965) found that Native 

Americans were depicted as living on reservations in the Southwestern United States and 

as having little contact with Anglo-Americans.  I initially considered that the isolation of 

Native Americans present in Gast’s study perhaps was still persistent in the selected 

sample of picture books in this study.  However, I then reconsidered this position based 

on the following observation by Smith (2002): “…we should remember that when others 

fought for integration, Native people fought for our own land.  When others rejoiced in 

the melting pot, we guarded our tribal sovereignty.  A separate togetherness is a primary 

cultural characteristic.  Ignoring it would be to create false standards and frameworks” (p. 

412).   

I considered that the Native American cultural characteristic of “separate 

togetherness” might possibly transcend the multicultural literary tenet of depicting 

diversity in the setting.  However, Native Americans today do live, work and socialize 

with diverse cultures.  The concern becomes one of respecting the “separate 

togetherness” that Smith referred to and yet presenting a realistic view of modern day 

society.  Being aware of the “separate togetherness” framework, one could purposely 
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select stories from the 33% of the sample set that represented cultural interaction and 

combine them with “separate togetherness” books to create a set of books. 

The story empowers a child reader who sees their culture portrayed.  I found 

variables used to measure other guidelines were also applicable to this particular 

guideline.  These variables included (a) references to cultural values, customs, and 

traditions, (b) the inclusion of Native Language within the text, especially language that 

children would enjoy using during and after the reading of the book, and (c) the strong 

familial ties and close relationships with grandparents.  In a quest for promoting 

appreciation of diverse cultures, multicultural literature should intellectually enlighten the 

reader with an understanding that there is commonality among human experiences, and 

that these commonalities can be expressed is a variety of ways (Bishop, 1997).  Children 

who are internalizing values, customs, and traditions of their culture can relate to Native 

American children internalizing the values, customs, and traditions of the Native culture.   

Children who are learning the workings of their first language can appreciate and find 

enjoyment in learning words from other languages.  Children from many cultures 

experience strong familial ties and have positive and close relationships with 

grandparents.  The positive portrayal of such universal characteristics specifically within 

a Native American community can foster pride and confidence in the Native child and 

can provide the non-native child with commonalities that can encourage cultural 

understanding.   

 The variable measuring tribal affiliation was also an important aspect of this 

guideline.  Rudman (1984) suggests that not addressing this affiliation is an injustice:  
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Any investigation of the customs, lifestyles, and values of Native Americans 

demonstrates the necessity for specifying the tribe and the location.  Native 

Americans vary as greatly as do whites.  Their commonalities are also great:  but 

in order to do justice to them, books must demonstrate a recognition of the 

differences….One of the signals of respect for Native Americans is the care that 

the author takes in detail.  If the characters in a book are American Indians, with 

no indication of their tribe or special origin, the book is usually less than 

effective”  (p. 171- 172). 

It was also noted that, while the term Native American is not preferred over 

American Indian, the true preference is to refer to Natives by their tribal name. Russell 

Means, Oglala Lakota, expressed this Native viewpoint:  

You notice I use the term American Indian rather than Native American or native 

indigenous people or Amerindian when referring to my people.  There has been 

some controversy about such terms, and frankly, at this point, I find it absurd.  

Primarily it seems that American Indian is being rejected as European in origin – 

which is true.  But all above terms are European in origin; the only non-European 

way is to speak of Lakota – or, more precisely, of Oglala, Brule, etc. and of the 

Dine, the Miccosukee and all the rest of the several hundred correct tribal names 

(as cited in Hirschfelder, 1999).    

Of the books examined, 67% of the protagonists were affiliated with a specific Native 

tribe 

The literary quality and visual artistry is of the highest standard.  Lynch-

Brown and Tomlinson (2008) described picture books as “profusely illustrated books in 
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which both words and illustrations contribute to the story’s meaning.  In a true picture 

book, the story would be diminished, and in some cases confusing, without the 

illustrations, and so we say that illustrations in picture books are integral or essential to 

the story” (p.91).  However, quality picture books are more than text and illustrations and 

will also include a marketing design known as book format.  There are a number of 

formatting elements that, when combined with literary and artistic quality, create an 

ultimate picture book experience.  A picture book with quality formatting will have a 

hardcover, a sewn binding, and will sport an illustrated dust jacket that will display the 

book’s title, author, and illustrator.  The dust jacket will visually entice the reader to 

select the book.  As the reader opens the cover, the reader will be met with colored or 

illustrated endpapers and flyleaves.  The color chosen for the endpapers and flyleaves 

will coalesce with the story content.  The appearance of the endpapers and flyleaves will 

be specifically selected so as to provoke curiosity about the story or to prescribe a mood.  

A frontispiece, an illustration that appears across from the title page, is often included to 

entice the reader into the book (Kiefer, Hepler & Hickman, 2007, Lynch-Brown & 

Tomlinson, 2008).  Other elements considered when creating a quality picture book are 

the typeface, the page layouts, and the quality of the paper on which the book is printed. 

 The books included in this study that were published by large publishing houses 

were of a high literary, artistic, and format quality.  The literary, artistic, and format 

quality of the books published by small presses presented a broad spectrum.  Some of the 

small press stories were well written, well illustrated, and combined all formatting 

elements to provide an authentic vicarious experience.  On the other end of the spectrum, 

the quality of a few books prompted the reader to question an editor’s decision to publish 
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the book.  Six of the titles in the selected literature published by small presses were only 

available in a paperback format.  While the text pages of these books were printed on 

quality paper, the binding consisted of two staples in the fold of the book’s cover and 

pages.  These books might be limited in their capacity to elicit the same reader 

anticipation and reader excitement level as those designed with high-end formatting.  

 Some books published by small publishing houses effectively combined the 

elements of quality formatting–a hardcover, a dust cover, a sewn binding, colored 

endpapers and flyleaves, and a frontispiece–to create a book that was, without question, 

visually enticing.  However, the allure of the book could not be sustained due to the level 

of literary quality.  While the premise of the stories in these books was interesting, the 

style of writing might hinder the vicarious experience.  The lack of active voice and the 

stoic tone gave an impression that one was reading a non-fiction text.  The events in the 

story read more like a commentary rather than an experience.  These books were unable 

to elicit camaraderie between the reader and the protagonist, and the quality of writing 

stifled the books’ ability to present a differing perspective to the non-Native reader.     

Summary.  Bishop’s (1977) guidelines for selecting quality multicultural books 

for use with children is a measurement that can help determine if a book will be 

beneficial for both Native and non-Native children.  Bishop’s (1997) guidelines are as 

follows:    

1. The story is a “credible” representation in that it is believable, realistic and about 

a likeable character. 

2. Speech reflects some features of the represented culture. 
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3. The story reflects a value, motif, theme, or tradition inherent in the featured 

culture. 

4. Depiction of racial diversity is present in the setting that suggests that diversity is 

normal and natural.  

5. The story empowers a child reader who sees their culture portrayed.   

6. The literary quality and visual artistry is of the highest standard.  

In determining if a story was a “credible” representation in that it was believable 

and realistic, the following variables were considered:  the gender and age of the 

protagonist, the family unit, the socioeconomic condition of the American Indian 

protagonist, and the occupation of the protagonist or the responsible adult if the 

protagonist was a child.  The Native American as characterized by realistic fiction picture 

books with a contemporary setting published between 1990 and 2010 is most often 

female, with males being represented only 40% percent of the time.  The Native 

American child protagonist will most likely live in a nuclear family and have a close 

relationship with a grandparent or other extended family member.  The Native family will 

live an upper lower to upper middle class lifestyle.  Little will be known about the 

occupation of the primary provider for the family, but the few representations of adult 

occupations might indicate that the Native American would be a non-professional 

worker.   

In addition to the story being a “credible” representation, the story should also 

feature a character that is likeable.  Ninety-four percent of the books in the sample set 

presented the Native American protagonists as being likeable characters with the 

following exceptions:  A Sled Dog for Moshi, The Last Polar Bear, and Alice Yazzie’s 
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Year.  The inclusion of modern day stereotypes and/or political or social agendas in the 

above mentioned books overwhelmed the development of believable and likeable 

characters (Bishop, 1997; Lynch-Brown, Tomlinson, & Short, 2011; Reese, 2001; 

Rudman; 1984). 

For this study, the guideline wherein speech reflects some features of the 

represented culture was directly related to the protagonist’s tribal affiliation.  A tribal 

language was present in 50% of the books analyzed.  In books of the highest literary 

quality, the use of native language was simple, yet effective. The most effective use of 

Native language centered on (a) the use of Native terms for people familiar to children 

such as grandmother, grandfather, grandchild, older sister, and younger sister and (b) the 

use of Native terms for conversational responses such as “yes” and “wow.” 

This study found that Bishop’s (1997) guideline wherein the protagonist and his 

or her family maintain cultural values, customs, and traditions, was prevalent in the 

sample set and provided the greatest insight into the Native American culture itself.  The 

two values most often represented were (a) a respect and honor shown toward the aging 

and (b) a close, loving and endearing relationship between grandchildren and 

grandparents. 

Depiction of racial diversity in the setting indicating that diversity is normal and 

natural proved to be the most problematic guideline.  The modern Native American is 

presented as having few encounters with other ethnicities, and the Native American child 

will most likely live on Native lands, such as an Indian Reservation or Indian village.  

The Native American who does not live on Native lands will live in a rural area, or in a 

small city or town. 
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The following variables were used to determine if the story empowered a child 

reader who saw their culture portrayed: (a) references to cultural values, customs, and 

traditions, (b) the inclusion of Native Language within the text, especially language that 

children would enjoy using during and after the reading of the book, and (c) the strong 

familial ties and close relationships with grandparents.  Because these variables represent 

commonalities that are expressed uniquely within every culture, the variables posses a 

universal appeal.  The positive portrayal of such commonalities specifically within a 

Native American community can foster pride and confidence in the Native child and can 

foster cultural understandings among non-Native children.  The variable measuring tribal 

affiliation was also an important aspect of this guideline and the study found that the 

Native American child’s tribal identity is likely to be known.  

Finally, the books included in this study that were published by large publishing 

houses were of a high literary, artistic, and format quality.  The literary, artistic, and 

format quality of the books published by small presses presented a broad spectrum. The 

books published by small presses that were of a lower quality were unlikely to elicit 

camaraderie between the reader and the protagonist, and the quality of writing was likely 

to stifle the books’ ability to present a differing perspective to the non-Native reader.     

Part Two: Authentication  

An encompassing fundamental issue of multicultural literature is establishment of 

authenticity.  Authenticity holds that a book is best written and illustrated by a member of 

the culture being represented (Bishop, 1997; Lynch-Brown, Tomlinson, & Short, 2011; 

Slapin & Seale, 1998).  Such books are more apt to present an authentic portrayal and 

less likely to perpetuate stereotypical or inaccurate images.  However, authors and 
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illustrators outside a culture have been known to accurately and respectfully represent 

that culture.  This most often occurs as a result of extensive research conducted by an 

author or illustrator or as a result of an author or illustrator having lived among a culture 

for an extended period of time.   

Author authentication.  Native authors identified their tribal affiliation in 87% 

of the books analyzed, and these Native authors verified, at a minimal level, their 

qualifications for writing about Native American culture.  In 31% of the books analyzed, 

non-Native authors provided qualifications for writing about Native American culture 

either through a level of expertise, through the use of consultants, or through documented 

sources.  However, I found that even when a Native or a non-Native author established 

authority, the authentication did not guarantee that the book would pass a Native reviewer 

standard.  Native reviewers did not favorably review Tundra Mouse, Lesson’s from 

Mother Earth, and The Blue Roses, even though the books included author 

authentication.  Because a non-Native wrote Tundra Mouse, the non-recommendation 

may not be surprising; however, Native Americans authored both Lesson’s from Mother 

Earth and The Blue Roses, indicating that tribal affiliation alone does not necessarily 

substantiate authentication.     

I was unable to locate a Native review for 16 books, or 31% of the sample.  These 

16 books included author authentication, but without a Native review, I could not ensure 

that the 16 books were culturally acceptable.   Twenty books in the sample chronicled 

author authentication and were reviewed for cultural accuracy by a Native reviewer.  

Using the 20 Native reviewed books, I found that predicating cultural accuracy based on 

author authentication was effective 85% of the time.  Four books in the 52-book sample 
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set did not include author authentication, but Native reviewers favorably reviewed the 

books.  These books were Morning on the Lake, Northern Lights the Soccer Trails, On 

Mother’s Lap, and Red Parka Mary.  Due to the plethoric misrepresentation of Native 

Americans in various forms of media, it is important that culturally accurate books are 

placed in children’s hands.  Therefore, the responsible adult should seek a Native review 

of a book regardless of author authentication.  Keeping in mind that a Native review of 

the book is the opinion of one or a few Native Americans, the responsible adult should 

read the Native review and then make an informed decision as to the appropriateness of 

the book for use with children.   

Illustrator authentication.  Of the books analyzed in the sample, 75% of Native 

illustrators documented authentication for illustrating Native culture by providing tribal 

affiliation.  An additional 6% percent of Native illustrators provided both tribal affiliation 

and a documentation of sources used when creating the illustrations.  In contrast, only 

31% percent of non-native illustrators verified authentication by indicating a level of 

expertise or by establishing expertise through the use of consultants or documented 

sources.  There were ten books that did not include illustrator authentication, but did 

receive favorable Native American reviews.  These ten books included Fox Song, The 

Good Luck Cat, Jingle Dancer, Muskrat will be Swimming, Northern Lights the Soccer 

Trails, Shi-shi-etko, SkySisters, Red Parka Mary, The Range Eternal, and Yetsa’s 

Sweater.    

Non-Native authors and illustrators.  Seven books, both written and illustrated 

by non-Natives, received favorable Native reviews:  Anna’s Athabaskan Summer, Dance 

on a Sealskin, Dancing in My Bones, Red Parka Mary, Whale Snow, Yetsa’s Sweater, and 
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On Mother’s Lap.  An additional eight books received favorable Native reviews that had 

either an author or an illustrator that was non-Native.  These eight books included Fox 

Song, Morning on the Lake, Muskrat will be Swimming, Northern Lights the Soccer 

Trails, SkySisters, The Good Luck Cat, Jingle Dancer, and The Range Eternal.   

With the exception of Dancing in My Bones, the above-mentioned books 

represented the highest literary and artistic quality of all the Native American literature 

included in the sample set.  None of the above-mentioned books were authentic in the 

sense that they were both written and illustrated by a member of the culture represented.  

Non-Native authors and non-Native illustrators were effective in creating books in this 

sample set that were deemed culturally acceptable by Native American reviewers. 

Surprising to me was that small presses, like large presses, also published books 

in which neither the author nor the illustrator were Native.  One small press solely 

devoted to publishing Native literature included selections that were both written and 

illustrated by non-Natives.  Perhaps more surprising was that several of these books 

received favorable Native reviews.  One such book was Red Parka Mary written by Peter 

Eyvindson.  According to multicultural literary standards, Eyvindson’s book would be 

considered an inclusive book wherein the illustrations determined which ethnicity the 

book represented (Bishop, 1997; Yamate, 1997).  While the use of a few inclusion books 

is acceptable, obtaining cultural insight through such books is minimal.  I read with 

interest the following Native perspective on inclusive literature as expressed by reviewer 

Pam Martell (2005):  

Peter Eyvindson’s children’s books focus on everyday life issues that young (and 

we older ones also) think and ponder about….My favorite Eyvindson story is Red 
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Parka Mary, because the story made me feel more human about being hesitant to 

befriend people who are different from me, yet reminding me of all the precious 

family and friends in my life who probably appear unusual to someone who 

doesn’t know them. 

Eyvindson has a gift for taking familiar and everyday events and playing them 

through in a story that is easy to relate to, trust, and then examine the merits of my 

own personal reactions in similar situations.  Yet the self-examination that is 

sparked by Eyvindson’s stories feels comfortable and comforting.  It was 

refreshing to see our faces in stories about everyday modern life, rather than just 

seeing our faces in stories specifically about Native people. 

These are important books for families and classrooms of children to have as 

reminders that we’re all feeling, dreaming, and at times afraid human beings just 

trying to make our way in life (p. 281). 

Summary.  Due to popular culture being saturated with misinformation about 

Native Americans, Reese (2001) recommended that editors in publishing houses verify 

accuracy of the texts, illustrations, and the use of tribal language in the books they 

publish.  It becomes the responsibility of authors and illustrators to provide the sources 

consulted to ensure the accuracy of information presented in the text and illustrations, and 

it becomes the responsibility of the publisher to chronicle author and illustrator 

qualifications.  Authentication then becomes an attestation that an author or illustrator is 

qualified to write about or qualified to illustrate a particular culture with accuracy.  

The researcher found that while author authentication determined cultural 

accuracy 85% of the time, the authentication did not necessarily guarantee the cultural 
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accuracy of the book.  Conversely, the absence of author or illustrator authentication did 

not necessarily indicate cultural inaccuracy.  Therefore, when selecting Native American 

literature for use with children, a responsible adult should seek a Native review to ensure 

that the book appropriately represents the culture (Rudman, 1984; Yamate, 1997). 

Seven of the books in the sample were both written and illustrated by non-natives 

and all seven received favorable Native reviews.  Nine of the books were created by a 

Native/non-Native duo and these nine books also received favorable Native reviews.  

This affirmed that non-native authors and illustrators accurately represented the Native 

American culture in contemporary realistic fiction picture books published between 1990 

and 2010.    

Recommendations 

The purpose of this study is to examine literature that might dispel stereotypical 

images of Native Americans that young children assimilate through various forms of 

media before entering school.  Therefore, it is necessary to ensure that the images 

portrayed in the books selected for use with young children are accurate.  To ensure 

cultural accuracy, I recommend that responsible adults seek Native reviews of the 

literature.  However, Native reviews of children’s literature are the opinions of one or a 

few Native Americans and should be read critically.  The Native reviews will not indicate 

if the book adheres to the guidelines for selecting multicultural literature.  The review is 

only a Native opinion of the book’s cultural content.  The teacher or librarian will need to 

assess if the book is appropriate for use with children in the areas of both cultural 

accuracy and as a multicultural book worthy of selection.   
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I recommend that authors provide definitions and pronunciations of the Native 

language that appears in the story and that the definitions and pronunciations be included 

in the book before the story text begins.  Including the definitions and pronunciations at 

the beginning of the story can elicit anticipation for the reading of the book and develop 

background information that will help non-native students better comprehend and enjoy 

the story.  Providing word definitions and pronunciations will aid the culturally 

responsive teacher, librarian, parent, and childcare provider as they use the book with 

children.  

I recommend that ethnic authors and illustrators personally evaluate the intrinsic 

value of outsiders gaining positive and appropriate perspectives of the author or 

illustrator’s culture.  If the value is high, then the author or illustrator should consider 

including an author or illustrator note that provides background information for values, 

motifs, traditions, customs, and even historical perspectives needed for children to 

effectively adapt to new ways of thinking during the reading of the book.  Doing so can 

ensure that the vicarious experience provided in the fictional story affords the greatest 

depth of perspective possible.  I recommend that said background information does not 

appear in the story text so as to avoid a didactic situation, but that the information appear 

in a note before or after the story.  

I recommend that authors, illustrators, and publishers consider developing images 

of Native Americans in future contemporary realistic picture books that include Native 

Americans living in urban areas, working in professional and/or entrepreneurial positions, 

occupying an upper socioeconomic status, and interacting with other ethnicities in 

everyday circumstances and situations.   
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To encourage the use of culturally accurate Native literature, I recommend that 

Native Americans assume a pro-active position in the promotion of Native American 

literature.  Creating and maintaining a common website wherein people of all ethnicities 

can easily access Native reviews of Native American literature could possibly hold 

publishing houses, as well as authors and illustrators, accountable for culturally accurate 

representations in the books being published.  The site should provide free and easy 

access for those who seek to know if any given Native book is reputable in the image it 

portrays.  Only when a book has been deemed cultural accurate should the responsible 

adult consider the book appropriate for use with young children.  I recommend that the 

Native reviews be without a political or social agenda so that all ethnicities will be 

encouraged to explore multicultural literature.  

Also, I recommend that all Native literature published by large publishing houses 

be reviewed by a Native reviewer.  Of the 14 books included in this study published by 

large publishing houses, I found Native reviews for five.  Review of large publishing 

house books is imperative because books published by large presses are likely to be 

marketed to a larger audience and are likely to be readily available to teachers, parents, 

and children.     

Finally, when a large or small publishing house accepts a manuscript featuring a 

Native American protagonist, I recommend that the author and the editor should have the 

completed manuscript reviewed by a Native consultant before the book goes to press.  

Likewise, as the illustrator is completing the artwork, the artwork should be reviewed 

periodically by a Native consultant and given a final review before the book goes to 

press.  Because the number of books sold can be negatively impacted by a Native review 
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that exposes cultural inaccuracies, having the material reviewed before going to press 

could prove fiscally prudent.  

The tribal affiliation of the protagonist is not always included in the story text but 

sometimes can be found in an author or illustrator note or in the Library of Congress 

cataloging information.  If the tribal affiliation is not referenced directly in the text but is 

found elsewhere in the book, I recommend that the teacher or librarian make reference to 

the protagonist using the tribal name.   

Final Thoughts 

The books included in this study that were of the highest literary and artistic 

quality have the potential to empower the Native American child whose culture is being 

portrayed.  This empowerment is vested in stories that presented believable, realistic, and 

likeable characters.  The stories could enhance a Native child’s self-worth through the use 

of Native language in the story, the presence of strong familial role models, and the 

inclusion of positive values, customs, and traditions of Native culture such as modern day 

participation in ceremonial activities and the age-old Native tradition of teaching through 

storytelling.  

For the non-Native child, the aforementioned quality books included in this study 

have the potential to provide an effective vicarious experience that could allow a non-

Native child to assimilate realistic perspectives of modern day Native Americans.  The 

strength of the literature in this respect lies in the representation of Native American 

protagonists as being believable, realistic, and likeable characters.  The quality books 

were successful in portraying to a child outside the Native American culture that Native 

American children possess characteristics that all children possess.  The quality books in 
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the set most effectively communicated such perceptions through depictions of close 

relationships with grandparents and protagonists being anxious before public 

performances.  With few exceptions, I concluded that the sample set of contemporary, 

realistic picture books provide a vicarious experience that allows non-Native children to 

view Native American culture with high regard.      

 Before multicultural literary criticism became an integral component of children’s 

literary criticism, books were published and placed on library bookshelves that did not 

portray Native Americans positively or accurately.  These books remain on library 

shelves and will continue to be read.  Additionally, other forms of media, much of which 

was distributed decades ago, continue to inundate children with inaccurate images of 

Native American culture.  Many of the contemporary realistic fiction picture books 

analyzed in this study can contribute to counteracting the negative images with an 

inculcation of accurate and modern day portrayals.  
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APPENDIX B 

CODING FORM 

 
Bibliographic Information 

 
Title of book:   Date of Publication: 

 
 

Author: 
 
_____ Native 
_____ Non-native 
_____ Not known 
 

Illustrator: 
 
_____ Native 
_____ Non-native 
_____ Not known 
 

Publisher: 
 
_____ Large Press 
_____ Small Press 
_____ Not known 
 

Reviewed for cultural accuracy 
 
_____ Yes 
_____ Not known 
 
Recommended by Reviewer 
_____Yes 
_____ Problematic      
_____ No  
_____ N/A 
 
 
Reviewer: 
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Family Conditions 

 
1. Protagonist gender  
 
As indicated in text or illustrations 
 
_____Male  
_____Female 
_____Could not be determined 
 

Protagonist age 
 
_____ Adult  
_____ Child 
_____ Could not be determined 
 
Name of protagonist: 
 
 

2. Locale of primary setting 
 
As indicated in text or illustrations 
 
_____ Large city 
_____ Small city or town 
_____ Countryside 
_____ Indian village/Indian reservation 
_____ Could not be determined. 
 
3. Family unit of the protagonist  
 
As indicated in the story text 
 
_____Both Parents 
_____Single Parent 
_____Blended Family    
_____Adopted Family 
_____Foster Family 
_____Extended Family member as Guardian 
_____Alternative Family  
_____Could not be determined 
 
Children are shown as members of an extended family in the story text 
_____ Yes             _____ No 
 
Comments:  
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Family Conditions (cont.) 

 
4. Socioeconomic condition of the protagonist 
 
As indicated in the story text or illustrations 
 
_____ Wealthy 
_____ Respectable income    
_____ Low or no income 
_____ Could not be determined  
 
 
5. Occupation of protagonist or responsible adult family member if the protagonist     

is a child 
 
As indicated in the story text or illustrations 
 
_____ Professional  
_____ Skilled worker  
_____ Skilled artisan 
_____ Unskilled worker  
_____ Farmer/Rancher 
_____ Unemployed 
_____ Other 
_____ A combination of two or more of the above 
_____ Could not be determined 
 
Comments on occupations of secondary Native American characters: 
 
 
 
 
6. Depiction of diversity in the setting  
 
As indicated in the story text or illustrations 
 
_____ Yes             _____ No           _____ Could not be determined 
 
Context in which diversity appeared: 
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Cultural Indicators 

 
7. Reference to a Native American cultural value, motif, theme, custom or tradition  
 
Indicated in the story text or illustrations 
 
_____ Yes              
_____ No 
_____ Could not be determined 
 
Explanation of reference if present:  
 
 
 
Text Feature: Academic style explanation of value, motif, custom, or tradition 
alluded to in text is included 
         
_____ As a foot note in the story text  
_____ As a margin note in the story text 
_____ Before the story text  
_____ After the story text  
_____ In another location in the book 
_____ Not included in the book 
 
8. Native American traditional dress  
 
_____ Appears in appropriate context  
_____ Appears in inappropriate context such as everyday activities 
_____ Does not appear in book 
 
Circumstance of appearance of traditional dress: 
  
 
9. Tribal Affiliation of the protagonist  
 
_____ Indicated in story text  
_____ Indicated in another location in the book only 
_____ Indicated in story text and in another location in the book 
_____ Not indicated  
 
Affiliation if indicated:  
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Cultural Indicators (cont.) 

 
10. Story text reflects some features of Native American language or speech. 
_____ Yes                 _____ No 
 
Tribal language: 
 
 
Observations on use of language or speech. 
 
 
 
Definitions or explanations of Native American language present in the book 
_____ Yes       _____ No       _____ N/A      
 
If yes, the definition or explanation is located 
_____ Within the story context 
_____ As a footnote in the story text 
_____ As a margin note in the story text 
_____ Before the story text   
_____ After the story text 
_____ In another location in the book 
 
 
Pronunciation guide for Native American language present in the book 
_____ Yes       _____ No       _____ N/A 
 
If yes, the pronunciation is located 
_____ Following the word in the context 
_____ Before the story text 
_____ After the story text  
_____ As a footnote in the story text 
_____ As a margin note in the story text 
_____ In another location in the book 
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Modern Day Native American Stereotypes and Agenda 

 
11. Modern day stereotypes 
 
_____ Protagonist is overly brave or stoic 
_____ Protagonist is overly ecologically minded 
_____ Protagonist is victim of European greed and expansion 
_____ Overly brave & ecologically minded 
_____ Overly brave & victim of European greed and expansion 
_____ Ecologically minded & victim of European greed and expansion  
_____ Overly brave, ecologically minded & victim of European greed and expansion 
_____ None of the above are indicated 
 
Comment: 
 
 
 
 
12. Political/Social agenda  
 
_____ An overt political/social agenda   
_____ A subtle political/social agenda  
_____ Not indicated 
 
Explanation of agenda: 
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Authentication 

 
13. Authentication of author 
 
_____ Tribal affiliation 
_____ Tribal affiliation/source documentation 
_____ Expertise 
_____ Expertise/consultants  
_____ Expertise/source documentation 
_____ Expertise/consultants & documentation 
_____ Other type authentication 
_____ Not included 
 
Authentication of author is located 
 
_____ In the book and dust cover 
_____ In the book only 
_____ Dust cover only 
_____ N/A 
 
Comment: 
 
14. Authentication of illustrator 
 
_____ Tribal affiliation  
_____ Tribal affiliation/source documentation 
_____ Expertise  
_____ Expertise/consultants  
_____ Expertise/source documentation 
_____ Expertise/consultants & documentation 
_____ Other type authentication 
_____ Not included 
 
Authentication of illustrator is located 
_____ In the book and dust cover 
_____ In the book only 
_____ Dust cover only 
_____ N/A 
 
Comment: 
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APPENDIX C 

CODEBOOK 

Codebook: Native American Protagonists in Fictional, Contemporary Children’s 

Picture Books 1990–2010 

Definitions of Terms 

Protagonist–The protagonist is the main character in the story. 

Variable–The variable is what is being measured.  The analysis of Native American 

images in picture books will be measured according the following thirteen variables. 

1. Gender and age of the protagonist. 

2. Family unit. 

3. Socioeconomic condition of the American Indian protagonist.   

4. Occupation of protagonist or responsible adult if the protagonist is a child. 

5. The locale of the setting.  

6. Depiction of diversity in the setting. 

7. Tribal affiliation.  

8. Inclusion of Native American language to preserve cultural flavor. 

9. Reference to cultural values, motifs, themes, customs and traditions within the 

story.  

10. Native American traditional clothing in an appropriate context. 

11. Modern day stereotypes of the American Indian protagonist as being overly brave, 

overly ecologically minded, or a victim of European greed and expansion. 

12. Presence or absence of a social agenda. 
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13. Authentication of author and illustrator. 

Indicatorl–an indicator is how the variable will be measured.  On the coding form, 

indicators for measuring each variable are listed below the variable.  For example, the 

“Locale of primary setting” variable will be measured using the following indicators: 

_____ Large city 
_____ Small city or town 
_____ Countryside 
_____ Indian village/Indian reservation 
_____ Could not be determined. 
 
The indicators for each variable are defined within this codebook. When coding, the 

definitions of the indicators should be consulted before selecting the indicator that you 

think best measures the variable. 
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Protocol for Coding 

The following protocol will pertain to each book coded.  

1. Read the book in its entirety. This reading should be an aesthetic experience to 

acquaint the coder with the complete story.   

2. Read the book a second time. Investigate the illustrations and mentally note how 

the illustrations contribute to the story.    

3. Complete the coding form,  

a. Analyze each of the variables according to the indicators listed on the 

coding form.  Consult the codebook for the definitions of the indicators as 

you measure each variable. The definitions will aid in selecting the 

indicator that best measures the variable.  

b. Choose the one indicator that best encompasses the variable. 

c. When coding each variable, return to the book and reread or reexamine 

illustrations as often as is needed.  

d. The “could not be determined” or the “not indicated” indicator should be 

selected when the text and/or illustrations do not provide enough 

information to clearly determine the appropriate indicator.  
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Explanations of Variables and Definitions 

 
Protagonist gender  
 
As indicated in text or illustrations 
 
_____Male  
_____Female 
_____Could not be determined 
 
Protagonist age 
 
_____ Adult  
_____ Child 
_____ Could not be determined 
 
 
Name of protagonist: 
 
 

The protagonist is the main character in the story.   

Gender is included as an indicator to determine if the body of work examined in 

this study equally represents male and female protagonists.  Such equal representation of 

male and female protagonists would indicate a realistic view of the populace.  

Protagonist age: 
 

• The main character may be a child or an adult.  

• A teenager will be classified as a child.   

• If the protagonist in the story is an adult remembering events as a child or teenager, 

then the protagonist should be classified as an adult.  
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Locale of primary setting 
 
As indicated in the text or illustrations 
_____ Large city 
_____ Small city or town 
_____ Countryside 
_____ Indian village/Indian reservation 
_____ Could not be determined. 
 
 

Random House Dictionary defines locale as “the scene or setting, as of a novel, play, or 

motion picture” (locale, n.d.).  Locale, as indicated in the story text, would be a direct 

reference to a city, a town, or a place in the countryside.  The physical appearance of the 

city or town and its surroundings will determine locale in illustrations. 

1. Large city:  a population over 150,000.  In illustrations, a large city might be 

indicated by the presence of tall or larger buildings, freeways, mass transit, 

crowded streets or sidewalks, etc.   

2. Small city or town:  a population under 150,000.  In illustrations, a small city or 

town might be indicated by smaller buildings, simple housing, street signage, 

sparsely populated streets or sidewalks, etc.  

3. Countryside:  away from a city or town.  In the illustrations the countryside might 

be represented by open fields, forests, mountains, wild foliage, wildlife, a lake, etc.  

Dwellings may be present, but the dwellings do not constitute a city or town.  

4. Indian village/Indian reservation:  A Native American community located in the 

countryside that consists of a group of individual dwellings or houses that may or 

may not be in close proximity to one another. 
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Family Unit of the Protagonist  
 
As indicated in the story text 
_____Both Parents 
_____Single Parent 
_____Blended Family    
_____Adopted Family 
_____Foster Family 
_____Extended Family member as Guardian 
_____Alternative Family  
_____Could not be determined 
 
Children are shown as members of an extended family in the story text 
_____ Yes             _____ No 
 
Comment: 

 

A realistic modern day representation of Native American families would include 

a variety of familial situations.  Family unit is defined as “a social unit consisting of one 

or more adults together with the children they care for” (family, n.d.).   

1. Both parents: the presence of both biological parents in the home.   

Even though the protagonist may not interact with the father and mother during the 

story, the mention of a father and mother in the text would indicate this family 

dynamic.   

2. Single Parent: the presence of only the biological mother or father in the home 

serving as primary caregiver.   

3. Blended family:  includes a stepparent, stepsiblings, half-siblings, etc. 

4. Adopted family: the absence of one or both biological parents with the non-

biological parent(s) assuming legal responsibility of a child or children.  
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5. Foster Family:  adult(s) caring for children in the absence of both biological 

parents. 

6. Extended Family Member as Guardian: a grandparent, aunt, uncle or cousin who 

has temporary or permanent legal guardianship of a child.   

7. Alternative Family: any configuration of family not already listed as an indicator. 

8. Could not be determined:  There is no definite indication in the text of indicators 

1-7. 

The “could not be determined” indicator should also be selected in the following 

or similar situations: 

• Only a father or only a mother is mentioned in the text but there is nothing 

else in the text that specifically indicates a single parent family.   

• The protagonist interacts only with a member of the extended family and 

the parents are not mentioned.  At the same time there is also no specific 

indication that the extended family member has legal guardianship of the 

child.   

Children are shown as a member of an extended family is the interaction of the 

protagonist with grandparents, aunts, uncles and/or cousins.  

• Comments on children interacting with extended family members would include 

noting which particular family members were mentioned and which member 

played the most significant role in interacting with the protagonist. 
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Socioeconomic condition of the protagonist 
 
As indicated in the story text or illustrations 
_____ Wealthy 
_____ Respectable income   
_____ Low or no income 
_____ Could not be determined 
 

World English Dictionary defines socioeconnomic as “of, relating to, or involving both 

economic and social factors” (socioeconomic, n.d.)  For this study, socioeconomic 

condition will be based upon the following: 

In the text, socioeconomic condition might be determined by (but would not be limited 

to) direct references to participation in activities based on the availability of or lack of 

funds, references to financial trouble or worries, references to clothing such as “hand-me 

downs,” etc.  

1. Wealthy:  having excess beyond meeting basic needs of food, clothing and shelter.  

2. Respectable income: basic needs of food, clothing and shelter are met.  Standard 

housing, household furnishings, appliances, condition of clothing, ownership of 

vehicles, etc could indicate this.   

3. Low or no income: This category will be indicated by one or more of the 

following:  

• Substandard housing such as living in a travel trailer, tent, shack, car, etc.   

• All or some of the basic needs of food, clothing and shelter are not met.  

• Some or all basic needs of food, clothing or shelter are met by sources 

outside the family unit.  
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• Basic needs of food, shelter and clothing are met, but living conditions lack 

amenities such as household furnishings, appliances, utilities, etc.  

4. Could not be determined 
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Occupation of protagonist or responsible adult family member if the protagonist is a 
child 
 
As indicated in the story text and/or illustrations 
_____ Professional  
_____ Skilled worker  
_____ Skilled artisan 
_____ Unskilled worker  
_____ Farming/Ranching 
_____ Unemployed 
_____ A combination of two or more of the above 
_____ Other 
_____ Could not be determined 
 
Comments on occupations of secondary Native American characters: 
 

 

Rudman (1984) proposed that, “In any population, people, despite their common 

heritage, differ in lifestyle, economic condition, personality, interests, and abilities.   The 

literature should reflect this.  Characters should occupy positions of authority or status 

apart from their heritage” (p. 162).   

Occupation will be defined as “a person's usual or principal work or business, 

especially as a means of earning a living; vocation” (occupation, n.d.) 

The indicators included in this variable are defined as follows: 

1. Professional:  white-collar workers such as manager, business owner, teacher, as 

well as upper-middle class occupations such as doctor, engineer, lawyer, etc.  

Generally requires a bachelor’s degree at minimum. 

2. Skilled worker:  a blue-collar worker paid an hourly wage.  The skill requires some 

type of education beyond high school.  Said education may be in the form of an 
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associate’s degree or an apprenticeship such as with plumbers, electricians, 

mechanics, etc.   

3. Skilled artisan:  A person who is skilled at making items with their hands such as a 

weaver, a carver, or a potter who sells the wares for profit. 

4. Unskilled worker:  A blue-collar worker who may receive on-site training but is 

not expected to have completed a specific educational level.  These individuals are 

usually paid an hourly wage and work in manufacturing, retail sales, food service, 

etc.  

5. Farming/Ranching 

6. Unemployed 

7. More than one occupation indicated.  

8. Other 

9. Could not be determined 

Comments on the occupation of secondary characters may include (1) extended family 

members that are not legally responsible for the child protagonist or (2) other prominent 

Native American characters important to the story.   
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Depiction of diversity in the setting  
 
As indicated in the story text or illustrations 
 
_____ Yes              
_____ No 
_____ Could not be determined 
 
Context in which diversity appeared:  
 
 

 

Depiction of racial diversity in the setting suggests that diversity is normal and 

natural.  This might include Native Americans living in neighborhoods or apartment 

buildings along side other cultures, working with people of other cultures, attending 

school with other cultures, and socializing with people from diverse backgrounds (Bishop, 

1997). 

Depiction of diversity may appear in the text, the illustrations or both.  According to 

Rudman (1984)  “…illustrations figure importantly in the impact of books.  In some 

books, only the illustrations give readers clues to the ethnic heritage of the characters” (p. 

163). 
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Reference to a Native American cultural value, motif, theme, custom or tradition  
 
Indicated in the story text or illustrations 
 
_____ Yes             
_____ No 
_____ Could not be determined 
 
Explanation of reference if present:  
 

 

The variable is defined as: 

1. Cultural values are “the moral principles and beliefs or accepted standards of a 

person or social group” (value, n.d.).  

2. Motif is “a recurring subject, theme, idea, etc., especially in a literary, artistic, or 

musical work” (motif, n.d.).  

3. Theme is “a unifying or dominant idea” (theme, n.d.).  

4. Custom is “a habitual practice; the usual way of acting in given circumstances” 

(custom, n.d.).  

5. Tradition is “the handing down of statements, beliefs, legends, customs, 

information, etc., from generation to generation, especially by word of mouth or 

by practice” (tradition, n.d.).  

Examples of this variable might include the use of storytelling for teaching cultural 

values; honoring elder family members, especially the wisdom they possess; use of the 

number four as a motif; the value of legends; the importance of extended family, 

participation in ceremonies, etc.    
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Native American traditional dress  
 
_____ Appears in appropriate context such as Powwows or ceremonial activities. 
_____ Appears in inappropriate context such as everyday activities. 
_____ Does not appear  

 

Traditional dress is a make and style of cultural clothing worn by one’s ancestors. In 

modern society, traditional dress is worn to participate “in a tradition and custom inherent 

to the culture” (Bishop, 1997).  

An inappropriate use of traditional dress refers to a type of clothing that would appear to 

be out-of-place in circumstances and situations when regular clothing would normally be 

worn such as going to school or playing in the neighborhood.  Wearing moccasins as 

casual footwear, turquoise jewelry, shirts or skirts made from a Native American 

patterned cloth in everyday situations is not considered traditional dress because it is 

common everyday dress for many. Traditional dress will refer to ceremonial regalia worn 

on special occasion. Traditional dress will also refer to the romanticized image of 

buckskin clothing and feathered headbands as worn by the seventeenth and eighteenth 

century Plains Indians.  
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Tribal Affiliation of the protagonist  
 
_____ Indicated in story text  
_____ Indicated in another location in the book only 
_____ Indicated in story text and in another location in the book 
_____ Not indicated  
 
Affiliation if indicated:  
 

 

The tribal affiliation of the protagonist may appear:  

• In the story text.  

• In another location in the book such as an author’s note, illustrator’s note, or the 

publication information page (the Library of Congress cataloging information.) 

Rudman (1984) stated that,  

Any investigation of the customs, lifestyles, and values of Native Americans 

demonstrates the necessity for specifying the tribe and the location.  Native 

Americans vary as greatly as do whites.  Their commonalities are also great:  but 

in order to do justice to them, books must demonstrate a recognition of the 

differences…. One of the signals of respect for Native Americans is the care that 

the author takes in detail.  If the characters in a book are American Indians, with 

no indication of their tribe or special origin, the book is usually less than effective”  

(p. 171- 172). 

Moore & Hirschfelder (1982) proposed, “The generalized use of ‘Indian’ must 

give way to clear identification of national origin and accurate portrayal of clothing, 

housing, and lifestyles of the Lakota (Sioux), Navajo, Cherokee, or other Native peoples 
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both as they existed at varying times in the past and as they have evolved to the present” 

(p. 74).
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Story text reflects some features of Native American language or speech. 
 
_____ Yes                 _____ No 
 
Tribal language: 
 
Observations on use of language or speech. 
 

 

“The language of any book is an important factor in its quality as well as its 

impact.  The cadences and vocabulary of a particular regional or ethnic group are 

important features of that group. Literature should reflect the linguistic richness of a 

culture” (Rudman,1984, p. 163).  

The tribal language may be indentified within the story text or it may be identified 

elsewhere in the book such as an author’s note or the Library of Congress publication 

information. 

Native American language will refer to:  

• Words, phrases or sentences that are translated from English into a Native 

American language; or words, phrases or sentences written in English but are of 

Native American origin, cadence or tone.    

• Ethnic names of characters will be considered a use of Native American language.   

• Words that now have a common usage in English such as powwow and 

dreamcatcher will not be considered a use of Native American language or speech 

because they are not associated with a particular tribal language. 
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• If the book is bilingual, the native translation will not be considered use of native 

language.  The coder will consider only the English version and if any of the native 

language appears in the English version. 
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Modern day stereotypes 
_____ Protagonist is overly brave or stoic 
_____ Protagonist is overly ecologically minded 
_____ Protagonist is victim of European greed  
           and expansion 
_____ Overly brave & ecologically minded 
_____ Overly brave & victim of European greed  
           and expansion 
_____ Ecologically minded & victim of      
           European greed and expansion  
_____ Overly brave, ecologically minded &  
           victim of European greed and expansion 
_____ None of the above are indicated 
 
Comment: 
 

 

According to the American Council on Education, (1948),  

“Culture provides capsulate interpretations of people’s motives and behaviors 

which people are naïve enough to accept as truth.  We gather impressions of other 

cultures from limited contacts, and these impressions often become set mental 

images.  Stereotypes can be so deeply ingrained that we are not conscious of how 

or when we first got them and are not easily revised or removed…” (p. 16).   

Moore & Hirschfelder (1982) stated that stereotyping occurs when “…an entire 

group is characterized in specific ways and these characteristics are attributed to all 

individuals who belong to that group.  Native American stereotyping occurs when 

particular characteristics are treated as distinguishing Native people from other people” (p. 

51).  According to Brophy (1999), by fourth and fifth grade many students are aware of a 

“noble ecologist” stereotype and also a belief that American Indians are “victims of 

imperialistic and greedy Europeans who mistreated both people and the environment” (p. 
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41).  This study will also consider if the literature stereotypes Native Americans as overly 

brave and stoic.  

Stereotype in this study is defined as a “quick generalization from inadequate information 

as a result of limited experience” (American Council on Education, 1948, p.13).  

1. Overly brave would be bravery beyond what one would expect of the average 
general populace.  

 
2. Overly ecologically minded would promote an environmental agenda. 

3. Victim of European greed and expansion should be interpreted in light of the 

following:  

• Brophy (1999) suggested that one ethnicity should not be presented in a 

positive light at the expense of another ethnicity. Bias should not be present 

in either direction.   

• Joseph Bruchac referred to this type stereotyping as “The Dances with 

Wolves Syndrome” wherein Indians are noble and white people are bad.  

Bruchac indicated that this type of stereotyping only serves to keep racial 

tension alive (Clegg, et.al, n.d.)  
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Political/Social Agenda  
 
_____ An overt political/social social agenda   
_____ A subtle political/social social agenda  
_____ Not indicated 

Observations: 

 

Political/Social Agenda is a “set of policies or issues to be addressed or pursued by 

an individual or group; also, a set of underlying motives for political policy” (political 

agenda, n.d.).  

A political/social agenda is a type of didacticism that is undesirable in a work of 

fiction.  The inclusion of such an agenda can diminish the quality of good literature 

(Rudman; 1984; Bishop, 1997; Reese, 2001; Lynch-Brown, Tomlinson, & Short, 2011). 
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Authentication of author 
 
_____ Tribal affiliation 
_____ Tribal affiliation/source     
           documentation 
_____ Expertise 
_____ Expertise/consultants  
_____ Expertise/source documentation 
_____ Expertise/consultants &  
           documentation 
_____ Not included 
 
Authentication of author is located 
_____ In the book and dust cover 
_____ In the book only 
_____ Dust cover only 
_____ N/A 
 
Comment: 
 

 
Authentication of illustrator 
 
_____ Tribal affiliation  
_____ Tribal affiliation/source  
           documentation 
_____ Expertise  
_____ Expertise/consultants  
_____ Expertise/source documentation 
_____ Expertise/consultants &  
           documentation 
_____ Not included  
 
Authentication of illustrator is located 
_____ In the book and dust cover 
_____ In the book only 
_____ Dust cover only 
_____ N/A 
 
 
Comment: 

 

Authentication refers to proof that an author and/or illustrator is qualified to write 

about or to illustrate a particular culture with accuracy.  Generally, authentic multiethnic 

literature is defined as literature written by a member of the culture that is being 

represented in the story, and, in the case of a picture book, also illustrated by a member of 

the culture being represented in the story.  In this case, authentication would include at a 

minimum the author or illustrator’s tribal affiliation.  However, persons outside the culture 

may document a level of expertise that renders them qualified to write about or illustrate 

books for a culture other than their own.  

Because popular culture is saturated with misinformation about Native Americans, 

Reese (2001) recommended that editors in publishing houses verify accuracy of the texts, 

illustrations, and the use of tribal language in the books they publish.  Authors and 
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illustrators should provide the sources consulted to ensure the accuracy of information 

presented in the text and/or illustrations.  The level of author and illustrator authentication 

will be indicated with the following seven codes: 

1. Tribal affiliation: The only authentication is that the author or illustrator’s tribal 

affiliation is indicated.   

2. Tribal affiliation/source documentation:  In addition to including the author or 

illustrator’s tribal affiliation, a listing of specific sources used to ensure cultural 

accuracy is included.  

3. Expertise: The non-native author or non-native illustrator’s level of expertise in 

the subject matter is documented.   This might include, but is not limited to living 

among the natives for a time or an illustrator visiting the area and the people to be 

illustrated. 

4. Expertise/consultants:  the author and/or illustrator validate his/her expertise by 

providing the name of a native person(s) or academic expert consulted before or 

during the writing and illustration of the book.  

5. Expertise/source documentation: In addition to the documentation of the author or 

illustrator’s expertise, a listing of specific sources used to ensure cultural accuracy 

is included.  It may also be verification that Native tribal members reviewed the 

completed story and illustrations for cultural accuracies.  

6. Other type of authentication 

7. Not included: No authentication is included.  



Texas Tech University, Judy D. Williams, December 2012 

  210 

As an outcome of the study, the following text features will be noted.  

1. Pronunciation guide and definition or explanations of Native American language 

present in story text.  

For the non-native adult, providing pronunciation and definitions of ethnic names 

or terms used in a picture book could positively influence the adult to select a 

particular book for use with a child. 

2. Source note that explains the value, motif, custom, or tradition alluded to in text. 

Providing background information on the values, motifs, themes, customs or 

traditions alluded to in the book generates a greater understanding of the featured 

culture for the non-native teacher and non-native student. Hearne (1993) 

considered the source note an indicator of quality and a service for the adults who 

select multicultural literature books for use with children.  
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Protagonist Gender Number of Books Percentage 
Female 31 60% 
Male 21 40% 
TOTAL 52 100% 
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Chart 4.1:  Protagonist Gender 
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Protagonist Age Number of Books Percentage 
Adult 3 6% 
Child 49 94% 
TOTAL 52 100% 
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Chart 4.2:  Protagonist Age 
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Locale of the Setting Number of Books Percentage 
Reservation 10 19% 
Village 13 25% 
Countryside 12 23% 
Small Town 6 12% 
Undetermined 11 21% 
TOTAL 52 100% 
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Family Unit Number of Books Percentage 
Both Parents 22 42% 
Single Parent 2 4% 
Foster 1 2% 
Blended 1 2% 
Undetermined 26 50% 
TOTAL 52 100% 
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Chart 4.4:  Family Unit 
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Extended Family Members Number of Books Percentage 
Grandmother 22 42% 
Grandfather 10 19% 
Multiple Members 4 8% 
Uncle 1 2% 
Aunt 1 2% 
Cousin 1 2% 
Not Present 13 25% 
TOTAL 52 100% 
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Chart 4.5:  Extended Family Members 
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Socioeconomic 
Condition of Protagonist Number of Books Percentage 
Respectable Income 23 44% 
Low Income 2 4% 
Undetermined 27 52% 
TOTAL 52 100% 
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Chart 4.6:  Socioeconomic Condition of Protagonist 
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Occupation Number of Books  Percentage 
Undetermined 48 88% 
Farmer/Rancher 3 6% 
Other 3 6% 
TOTAL 52 100% 
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Chart 4.7:  Occupation of Protagonist or Responsible Adult 
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Depiction of Diversity Number of Books Percentage 
Present 14 27% 
Not Present 34 65% 
Undetermined 4 8% 
TOTAL 52 100% 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Present 
27% 

Not Present 
65% 

Undetermined 
8% 

Chart 4.8:  Depiction of Diversity 
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Tribal Affiliation Number of Books Percentage 
Indicated 36 69% 
Not Indicated 16 31% 
TOTAL 52 100% 
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Chart 4.9:  Tribal Affiliation 
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Native American Language Number of Books Percentage 
Included 26 50% 
Not Included 26 50% 
TOTAL 52 100% 
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Chart 4.10:  Inclusion of Native American Language 
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Cultural Value/Motif Number of Books Percentage 
Included 43 83% 
Not Included 9 17% 
TOTAL 52 100% 
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Chart 4.11:  Cultural Value/Motif 
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Native American Dress Number of Books Percentage 
Appropriate 9 17% 
Inappropriate 1 2% 
Not Included 42 81% 
TOTAL 52 100% 
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Chart 4.12:  Native American Dress 
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Modern Day Stereotypes Number of Books Percentage 
Overly Brave and Ecologically Minded 1 2% 
Overly Brave 1 2% 
Victim of European Greed and 
Expansion and Ecologically Minded 1 2% 
Not Present 49 94% 
TOTAL 52 100% 
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Chart 4.13:  Modern Day Stereotypes 
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Political or Social Agenda Number of Books Percentage 
Subtle 5 10% 
Overt 3 6% 
Not Present 44 84% 
TOTAL 52 100% 
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Chart 4.14:  Political or Social Agenda 



Texas Tech University, Judy D. Williams, December 2012 

  226 

 
Author Authentication Number of Books Percentage 
Expertise 9 17% 
Tribal Affiliation 21 40% 
Expertise/Consultants 5 10% 
Not Indicated 17 33% 
TOTAL 52 100% 
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Chart 4.15:  Author Authentication 
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Illustrator Authentication Number of Books Percentage 
Expertise 9 17% 
Tribal Affiliation 12 23% 
Expertise/Consultants 2 4% 
Tribal Affiliation and Source 
Documents 1 2% 
Not Indicated 28 54% 
TOTAL 52 100% 

 
 
 

Chart 4.17:  Large Publishing Houses 

Large Publishing Houses Native  Non Native 
Author 3 11 
Illustrator 2 12 

 
 
 

Chart 4.18:  Small Publishing Houses 

Small Publishing Houses Native Non Native 
Author 21 17 
Illustrator 14 24 
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Chart 4.16:  Illustrator Authentication 
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