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ABSTRACT 

This study was a first of its kind attempt to study both parent and teacher reports 

of relational aggression for preschool aged children. Prior to this study only teacher 

reports and observational studies had been conducted on this age group. Twenty-five 

parents of preschoolers and their head classroom teachers participated in this study. The 

results showed that there was a statistical difference between parent and teacher reports, 

with teachers reporting higher levels of relational aggression than parents. These results 

suggest that parents may not provide the same information as teachers on use of relational 

aggression by preschoolers.   
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CHAPTER I 

INTRODUCTION 

Until recently, most research studies and articles regarding aggression were limited 

by their emphasis on forms of aggression that are more common in boys than girls (Crick, 

Ostrov, Burr, Cullerton-Sen, Jansen-Yeh, & Ralston, 2006a).  Since girls, as a whole, 

show less physical aggression, it has been believed that girls are therefore not as 

aggressive as boys (e.g., Burr, Ostrov, Jansen, Cullerton-Sen, & Crick, 2005; Isobe, Kirk, 

Filho, & Maeda, 2004).  Due to this belief, most studies pertaining to aggression have 

focused on physical aggression which is more common in boys (Crick, Ostrov, 

Appleyard, Jansen, & Casas, 2004). Recently, researchers have started to explore other 

types of aggression, including relational aggression (e.g., Crick et al., 2004; Isobe et al., 

2004). When relational aggression is included in assessments of children’s aggression, 

girls are found to as aggressive as boys (Burr et al., 2005).   

Subtypes of Aggression  

The two main subtypes of aggression are physical aggression and relational 

aggression (Crick et al., 2004). Physical aggression and relational aggression are two 

independent forms of aggression and children as young as three and four years of age are 

able to express and understand the difference between the two forms of aggression 

(Crick, Casas, & Mosher, 1997; McEvoy, Estrem, Rodriguez, & Olson, 2003). Physical 

aggression is defined as physical harm or threat of physical harm to a victim (Boncia, 

Arnold, Fisher, Zeljo, & Yershova, 2003). Relational aggression, on the other hand, is 

defined as harm or threat of harm to social relationships (Bonica, Arnold, Fisher, Zeljo, & 
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Yershova, 2003; Burr et al., 2005; Juliano, Werner, & Cassidy, 2006; Isobe et al., 2004). 

Relational aggression involves both direct and indirect acts (Crick et al., 2004). An 

example of a direct act includes a child outright excluding another child while playing a 

game (“you cannot play”), while an indirect act would be a child gossiping about another 

child behind that child’s back (Crick et al., 2004). As previously mentioned, research has 

shown that relational aggression tends to be more common of girls than boys (Bonica et 

al., 2003; Burr et al., 2005; Crick et al., 1997; Isobe et al., 2004; Juliano et al., 2006). 

Research has shown that children as young as two and a half years of age can be 

identified as participating in acts of relational aggression (McEvoy et al., 2003; Crick et 

al., 1997). As with older children, relationally aggressive acts have been identified as 

commonly occurring in preschoolers’ interactions with their peers (Crick, Casas, & 

Mosher, 1999; Crick et al., 2004; Isobe et al., 2004). Preschoolers use relational 

aggression in response to current situations in relatively sophisticated ways. This 

sophistication can be seen in their use of gossiping about other peers (Crick et al., 1999, 

Crick et al., 2004; Ostrov, Woods, Jansen, Casas, & Crick, 2004). This study will 

investigate preschoolers’ use of relational aggression.  

Predictive Factors of Relational Aggression 

According to Crick and colleagues (1997) childhood aggression in general has 

been demonstrated to be “one of the best known social predictors of future 

maladjustment” (p 579). Research has shown that early displays of aggressive behavior 

can predict future use of aggression in later life (Crick et al., 2004; Juliano et al., 2006). 

Use of relationally aggressive behavior has been shown to be detrimental to children’s 
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development (Crick et al., 1997). Children’s use of relational aggression has been linked 

to higher levels of depression, negative self-perception, lower levels of pro-social 

behavior, internalizing and externalizing difficulties, problematic friendships, and lower 

self-control skills (e.g., Crick et al., 1997; Crick et al., 2006a; Crick, Ostrov, & Werner, 

2006b; Isobe et al., 2004).  According to Crick et al. (2006b) children who use 

relationally aggressive behaviors frequently experience significantly higher levels of peer 

rejection than their non-relationally aggressive peers. In addition, preschoolers who 

utilize relational aggression in their interaction with their peers are at an increased risk of 

continuing to use these aggressive behaviors throughout childhood and into adulthood 

(Crick et al., 2004; Juliano et al., 2006). 

Reporting of Relational Aggression  

The majority of past research regarding relationally aggressive behaviors of 

preschoolers has relied heavily on teachers’ reports of children’s behavior (Bonica et al., 

2003; McEvoy et al., 2003; Stauffacher & Dehart, 2005). These past studies have 

established the reliability of using teacher reports for preschooler’s social behavior 

(McEvoy et al., 2003). Crick et al. (2004) point out that while numerous studies have 

used teacher reports; to their knowledge no studies addressing behaviors of relational 

aggression in preschoolers have used parent reports to gather data. Stauffacher et al. 

(2005) and McEvoy et al. (2003) claim that teacher reports have limitations to the 

information they can provide. These limitations include biases based on the child’s 

reputation, gender stereotypes, and recall of prominent events involving the child 

(McEvoy et al., 2003). Teacher reports also are limited by the fact that the teacher can 
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only report on behaviors that occur in a specific environment (the classroom and 

playground).  

Parents, on the other hand, can offer a different perspective than those offered by 

teacher reports and could help balance the limitations of teacher reports (McEvoy et al., 

2003). Parents observe their children in all types of environments, including at home, on 

playgrounds, in the car, and at church. These varying types of environments provide more 

opportunities for children to display relationally aggressive behaviors. Both McEvoy et 

al. (2003) and Crick et al. (2004) believe that researchers should include parent reports in 

the investigation of relational aggressive behaviors of preschoolers.  

Numerous researchers and scholars have stressed the importance of using multiple 

informants when investigating social behaviors (e.g., Juliano et al., 2006; McEvoy et al., 

2003; Verhuls, Koot, & Van der Ende 1994). When one uses only one informant it is 

likely that the information gathered is only true for that one environment, this 

demonstrates the importance of having multiple informants from various settings (Phares, 

Compas, & Howell, 1989). Using multiple informants, such as teachers and parents, 

contributes to the reliability and validity of the assessment of the behavior (McEvoy et 

al., 2003). Multiple informants may also be able to provide a different perspective of the 

behavior being studied and the behavior can be more accurately identified (McEvoy et 

al., 2003). Verhulst et al. (1994) conducted a study using both parent and teacher reports 

and found that both parent and teacher reports of initial child behaviors were predictive of 

children’s behaviors six years later. The use of both parent and teacher reports may 
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provide stronger predictive power than information from only one source (Verhulst et al., 

1994).   

Researchers have recently identified a relational form of aggression, which 

research has shown to be more characteristic of girls (Crick et al., 2006; Isobe et al., 

2004; Valchou, Andreou, Botsoglou, & Didaskalou, 2011). Relational aggression is 

defined as harm or threat of harm to social relationships (Isobe et al., 2004; Juliano, 

Werner, & Cassidy, 2006). A combination of teacher reports, peer reports, and 

observations have established that relational aggression exists in preschooler’s peer 

relationships (Crick, Casas, & Ku, 1999; Crick et al., 1997; Isobe et al., 2004; McEvoy et 

al., 2003). While we have teacher reports and observations to provide information we do 

not have parent reports of relation aggression to compare to and learn from which limits 

understanding of relational aggression (Crick, Ostrov, Appleyard, Jansen, & Casas, 2004; 

McEvoy et al, 2003). McEvoy et al. (2003) suggests that by using parent reports, 

researchers may be able to gather more accurate information on relational aggression and 

that parents may offer a unique view of their child’s social competence. The main aim of 

this study is to fill a gap in the literature by directly studying parent reports of relational 

aggression compared to teacher reports of relational aggression in preschoolers. As 

mentioned earlier, use of relational aggression can have detrimental effects on a child’s 

development (Crick et al., 1997).  Gaining more information on preschoolers’ relational 

aggression, especially using parent reports, will enable us to have a better understanding 

of relational aggression. A clearer understanding of relational aggression may eventually 
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lead to the design of an effective intervention for preschoolers to offset the negative 

effects of the use of relational aggression.   

The purpose of this study is to examine the following questions: 

a) How are parent reports of relational aggression related to teacher reports of 

relational aggression in preschool aged children? 

b) Are there gender differences in preschool children’s use of relational aggression 

as reported by teachers and parents?  
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CHAPTER II 

LITERATURE REVIEW 

Research History on Aggression  

Past research on aggression has focused solely on physical forms of aggression. 

Numerous literature reviews state that the sole focus on physical aggression led to the 

belief that girls were less aggressive than boys (Crick et al., 1997; Crick et al., 2006b; 

Isobe et al., 2004; McEvoy et al., 2003). According to Crick et al. (2004) it is this focus 

on physical aggression that led theorists to believe that girls experience little to no 

significant conduct or aggression problems during early childhood. However, recently 

researchers have identified a form of aggression known as relational aggression (Crick et 

al., 2006a). When researchers include relational aggression in assessments of aggression, 

girls can be identified as being equally aggressive as boys (Burr et al., 2005; Crick et al., 

1997; Crick et al., 2006a). 

Relational Aggression 

Many researchers have defined relational aggression as harm or threat of harm to 

social relationships (Bonica et al., 2003; Burr et al., 2005; Juliano, Werner, & Cassidy, 

2006; Isobe et al., 2004). Examples of relationally aggressive behaviors include 

gossiping, exclusion, and rumor spreading (Burr et al., 2005). When children use 

relational aggression they may direct the behavior toward a peer they dislike (Crick et al., 

1999). Since the goal of relational aggression is to cause harm to someone else, it is 

referred to as indirect bullying (Herrenkohl et al., 2009). Results of a literature review 

indicate that few researchers have focused on relational aggressive behaviors in 
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preschoolers, even though numerous studies have established that preschoolers are 

capable of displaying relationally aggressive behavior (Burr et al., 2005; Crick et al., 

1997; Crick et al., 2004).  

Preschoolers and Relational Aggression  

Crick et al. (1997) conducted a first of its kind research study to assess relational 

aggression in preschoolers. A total of 65 preschoolers and their classroom teachers 

participated in the study. To assess the preschoolers’ displays of relational aggressive 

behavior, the Preschool Social Behavior Scale-Teacher Report (PSBS-T) was filled out 

by all classroom teachers. Crick et al., (1997) adapted the PSBS-T from an elementary 

teacher rating instrument used in previous research (Crick, 1996). If there were multiple 

teachers in the classroom, they completed the assessments together. The PSBS-T consists 

of 23 statements with eight statements assessing relational aggression, eight statements 

assessing physical aggression, four assessing prosocial behaviors, and three assessing 

depression. Some of the statements on the PSBS-T included: “tells a peer that he or she 

won’t play with that peer or be that peer’s friend unless he or she does what this child 

ask” and “tells others not to play with or be a peer’s friend” (Crick et al., 1997, p. 581). 

The response for each statement on the PSBS-T ranged from one for never or almost 

never true to five for always or almost always true.  

In addition, the preschoolers completed the Preschool Social Behavior Scale-Peer 

Reports (PSBS-P) by using a picture-nominal procedure to assess relational aggression. 

Crick et al. (1997) modeled the PSBS-P after an elementary student peer nomination 

measure that was used in prior research (Crick & Grotpeter, 1995).The picture-
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nomination procedure consisted of preschoolers being shown a picture of fellow 

classmate and being asked to name the students. Preschoolers were then shown 

photographs of food and asked to point to the food they like the most. Once it was 

established that the children understood how to respond, they were shown the pictures of 

their classmates and asked behavioral questions (e.g.,“point to the picture of a kid who 

pushes and shoves other kids”) (Crick et al., 1997, p. 582).  

Crick et al. (1997) provided the first results that preschoolers, especially girls can 

display relational aggressive behaviors. Based on the PSBS-T, 26% of girls and 0% of 

boys were identified as relationally aggressive and 7% of girls and 15% of boys were 

identified as being physically and relationally aggressive. According to the results of the 

PSBS-P 3% of girls and 9% of boys were identified as being relationally aggressive and 

3% of girls and 14% of boys were identified as being both relationally and physically 

aggressive. In addition, the study also established that both teachers and preschoolers 

view relational aggression as separate from displays of physical aggression, since both 

teachers and preschoolers were able to identify physical and relational aggression as 

separate items (Crick et al., 1997). 

Burr et al. (2005) assessed gender differences in regards to the use of relational 

aggression in preschoolers using 101 preschoolers and head classroom teachers as 

participants (Burr et al., 2005). Burr et al. (2005) used sociometric ratings (Asher, 

Singleton, Tinsley, Hymel, 1979) to determine the children’s friendships. During the 

sociometric assessments, preschoolers were shown neutral facial expression photographs 

of their classmates and asked questions. Some of the questions included “do you like to 
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play with (name of peer), yes or no” (Burr et al., 2005, p. 167). If the children responded 

“yes” they like to play with that peer, then they were then asked “yes, a little” or “yes, a 

lot” (Burr et al., 2005, p. 167). Mutual friendship pairs were identified by using the “yes, 

a lot” response, in other words both children rated each other as yes they like to play with 

each other a lot. In addition to the sociometric ratings to identify friendships, 

observations also were used to assess the use of relationally aggressive behavior. Burr et 

al. (2005) used Ostrov and Keating’s (2004) focal child approach. During the 

observations each child was observed for 10 minutes on eight separate occasions. The 

observers recorded all displays of relationally aggressive behaviors, including gossiping, 

rumor spreading, and social exclusion. The observers also recorded detail accounts of 

what happened, which individuals were involved, and the gender of all participating in 

the incident. The observations all occurred during free play times in the classroom, 

playground, and gymnasium. Each time period’s observations were summed for the 

average number of relationally aggressive behavior displayed (Burr et al., 2005).  

Burr et al. (2005) found that during the fall 15 preschoolers were highly relationally 

aggressive towards their peers; while in the spring 10 preschoolers were found to be 

highly relationally aggressive towards peers. In addition, during the spring, girls were 

more relationally aggressive than boys. The number of friendships preschoolers had in 

the fall significantly predicted their use of relational aggression in the spring. Children 

with more friends were more relationally aggressive, especially for girls. For girls, 

relational aggression was associated with stable friendships throughout the school year 

(Burr et al., 2005).  
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Gender and Aggression  

Crick et al. (2006a) had 91 preschoolers and their teachers participate in a study 

designed to help understand the development of physically and relationally aggressive 

behaviors in preschoolers. All of the preschoolers were observed over a two-year period, 

once in the fall and once in the spring each year (a total of four times). Three assessments 

were used to measure aggression: naturalistic observations, child interviews, and teacher 

reports. Crick et al. (2006a) used Ostrov and Keating’s (2004) focal child approach to 

observations, per the methods described above. Fifteen minute interviews were conducted 

with each preschooler using a modified version of the Preschool Social Behavior Scale-

Peer Form (PSBS-P) (Crick et al., 1995), per the method described above. For example, 

the preschooler would be shown a picture of a peer and asked “Do you ever hear Suzie 

say, “you can’t come to my birthday party’ yes or no?” (Crick et al., 2006a, p. 259). If the 

preschooler indicated that the behavior in question occurred they were further prompted 

to place the student’s picture into two different colored boxes (yellow for “yes, a little” or 

green for “yes, a lot”). The different colored signs indicated how often the preschooler 

believed the peer’s behavior occurred.  

The classroom teachers completed the PSBS-T (Crick, 1996), for each preschooler 

participating in the study. The PSBS-T consisted of 16 items, assessing relational 

aggression, physical aggression, and prosocial behavior. An example of a relationally 

aggressive statement is “this child tells a peer they won’t be invited to their birthday party 

unless s/he does what the child wants” (Crick et al., 2006a, p. 260). The response to the 

questions was on a five point rating scale, ranging from one (never or almost never) to 
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five (always or almost always true). In addition to these questions, the teacher also 

answered two statements regarding whether or not the child experienced peer rejection. 

The first statement asked if the child was rejected by same sex peers and the second 

statement asked if the child was rejected by opposite-sex peers. The responses for these 

questions were on the same five-point rating scale as the PSBS-T.  

Crick et al. (2006a) found that girls were more relationally aggressive than boys, 

particularly towards other girls. Boys were more physically aggressive than girls. Boys 

were more physically aggressive towards other boys than girls were. Crick et al. (2006a) 

looked to see what would of happened if they had not included relational aggression and 

discovered they would have failed to identify aggression 42%  percent at time one, 36% 

percent at time two, 50%t at time three and 46% percent at time four of highly 

relationally aggressive girls. Relational aggression was stable at all four times for girls 

but not boys. In other words, girls displayed relational aggression at all four times (Crick 

et al., 2006a).  

McEvoy et al. (2003) designed a multi-method assessment of physical and relational 

aggression in preschoolers. The study included 59 preschoolers and their teachers. To 

assess use of aggression, the Preschool Social Behavior Scale –Teacher Form (Crick, 

1996), the Preschool Social Behavior Scale – Peer Form (Crick et al., 1996), and direct 

observations were conducted (McEvoy et al., 2003). The PSBS-T had thirty-three 

statements regarding physical and relational aggression. Out of the 33 statements, a 

relational aggression score was summed based on six statements and a physical 

aggression score was summed based on six statements.  On the PSBS-P there were 19 
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total questions, with seven assessing relational aggression and six assessing physical 

aggression. In addition to the PSBS-T and the PSBS-P being administrated, direct 

observations of the preschoolers were conducted as well. Observers were trained to look 

for displays of relational and physical aggression during free-choice time in the 

classroom. The observers used a partial interval system where observations were 

completed during a ten second interval. The majority of children were observed for a 

total of 60 minutes, over three to five days (McEvoy et al., 2003).  

All three methods showed that girls were more relationally aggressive than boys and 

boys were more physically aggressive than girls (McEvoy et al., 2003). Four girls and 

three boys were found to have the highest scores for relational aggression on the PSBS-T. 

Overall, results showed that physical aggression was gender-normative for boys and 

relational aggression was gender normative for girls (McEvoy et al., 2003).  

Relational Aggression Outcomes 

As mentioned earlier, use of relational aggression in preschoolers can have 

negative effects on their development (Crick et al., 1997).  Crick et al. (1997) designed a 

first of its kind study to address relational aggression in preschoolers. 65 preschoolers 

between the ages of 3.5 and 5.5 years old participated in the study. The PSBS-T and the 

PSBS-P were utilized in the study. In addition, both the PSBS-T and PSBS-P included 

social-psychological adjustment measurements. For example, the teacher form  assessed 

how well liked the child was by asking “this child is well liked by peers of the opposite 

sex” (Crick et al., 1997, p. 582). Teachers would respond to these statements using the 

same likert scale they used for the PSBS-T. Preschoolers also were  asked to assess the 
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social-psychological adjustment of their peers by being asked questions regarding play 

and then having to nominate up to three peers that fit the statement, for example, “liked to 

play with the most” (Crick et al., 1997, p. 582). Crick et al. (1997) found that social-

psychological maladjustment was significantly related to the use of relational aggression. 

Preschool girls’ use of relational aggression was  related to high levels of peer rejection 

as well as low levels of prosocial behaviors (e.g., sharing toys or helping out) (Crick et 

al., 1997).  

When looking at older children, the same detrimental effects that can are seen in 

preschoolers’ use of relational aggression are seen as well (Crick et al., 1997; Crick et al., 

2006b). Crick et al. (2006b) conducted a longitudinal study regarding children’s use of 

physical and relational aggression, as well as social-psychological adjustment. The study 

looked at 224 participants first when they were in third grade and then again when they 

were fourth grade. During both times, the children completed the Children’s Social 

Behavioral Scale-Peer Report (CBSB-P). The CBSB-P consisted of a peer nomination 

format assessing physical aggression, relational aggression, and prosocial behaviors. The 

scores from the CBSB-P were used to group children into four groups (non-aggressive, 

relationally aggressive, physically aggressive, and relationally and physically aggressive). 

In addition, teacher reports were also utilized. The Teacher Report Form was used, which 

consisted of 118 items. The items assessed internalizing, externalizing, and maladaptive 

behavior. Teachers rated children on these different behaviors using a likert scale (zero 

for not true and two for very true) (Crick et al., 2006b).  
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Crick et al. (2006b) revealed that children who were both physically and 

relationally aggressive were more withdrawn and anxious than any other group. Both the 

physically and relationally aggressive groups displayed more delinquent behavior than 

the nonaggressive group of children. Both the relationally aggressive group and comorbid 

group displayed increased somatic complaints between third to fourth grades. In addition, 

the relationally aggressive group and the comorbid group displayed significantly more 

aggression and delinquent behaviors as they aged (Crick et al., 2006b).  

Relational Aggression and Siblings  

Stauffacher et al. (2005) conducted a study addressing preschoolers’ use of relational 

aggression with siblings and friends. Sixty-three Anglo Caucasian families with at least 

two children, one of whom was four years old, participated in the study. The four year 

old child was the target child of the study. Each family was asked to nominate a friend of 

the four year old to participate in the study as well. The friend needed to be the same 

gender and sex as the four year old as well as be a frequent playmate.  The target child’s 

mother filled out a survey about the friendship between the target child and friend. The 

survey included questions about perception of the relationship and how often they played 

together. Videotaped visits were used to gather information on the use of relational 

aggression between the target child, friend, and sibling. A total of four visits to the 

family’s homes were conducted, with the first visit being a “get to know you” visit.  

The second and third visit consisted of videotaping the target child playing with their 

sibling and then the target child playing with their friend. Each of the videotaping 

sessions lasted for 15 to 20 minutes. During the videotaped sessions, the children played 
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with toys provided by the researchers. The toys were selected on the basis that they may 

provide chances for conflict, for example some of the toys included uneven number of 

popular items (three ducks instead of four). The last visit consisted of the parent of the 

target child watching the two video sessions and filling out surveys for how common the 

behavior displayed occurred. The survey was based on a five-point scale, with 1 equal to 

“not characteristic or typical” and 5 equal to “very characteristic or typical.” The 

videotaped sessions were coded to provide aggression ratings for the dyad and each 

individual child.   

Stauffacher et al. (2005) found that the target’s child use of relational aggression was 

typically provoked and used in response to an immediate situation. The results of the 

Stauffacher et al. (2005) study support the conclusions reported in a review of literature 

by Crick et al. (2004) regarding preschoolers being provoked before using relational 

aggression. Crick et al. (2004) concluded that preschooler’s use of relational aggression 

seems to be in the moment and in response to a direct issue.  

Preschoolers’ Sophistication of Relational Aggression  

Ostrov, Woods, Jansen, Casas, and Crick (2004) conducted a semi-structured 

observational studying on preschoolers’ use of relational aggression. Sixty preschoolers 

and their head classroom teachers participated in the study. Observational procedures 

were used to observe the preschoolers’ display of relationally aggressive behavior. The 

preschoolers were randomly placed into same-sex triads from the same classrooms and 

asked to participate in a coloring session.  There were three coloring session that lasted 

three minutes each. During each coloring session the preschoolers were presented with a 
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developmentally appropriate coloring page to color. A limited resource situation was 

created by providing only one useful color (e.g., yellow for Big Bird) and two useless 

ones (e.g., white). The crayons were always placed equal distances from the participants. 

Each of the coloring sessions was videotaped for later coding. After completing a 

coloring session the children were praised by the researcher and at the end preschoolers 

were allowed to color pictures with a wide range of crayons. The videotapes were coded 

for behavioral displays of physical aggression, verbal aggression, relational aggression, 

and nonverbal aggression, prosocial behaviors, reactivity, and received behaviors (Ostrov 

et al., 2004). Free play observations also were conducted using the Ostrov and Keating 

(2004) focal child observation method. In addition to the observations, teacher reports of 

behaviors were conducted using the Preschool Social Behavior Scale-Teacher Form 

(Ostov et al., 2004; Crick 1996). The Child Behavior Scale (CBS) (Ladd & Profilet, 

1996) also was completed by the head classroom teachers (Ostrov et al., 2004). The CBS 

consisted of 35 items assessing aggression, prosocial, asocial, exclusion, anxious-fearful, 

and hyperactivity-distractible behaviors (Ostrov et al., 2004).   

Ostrov et al. (2004) found that preschoolers display sophisticated and indirect 

relationally aggressive behaviors. The sophisticated behaviors include gossiping, rumor 

spreading, and secrete telling (Ostrov et al., 2004). The following is an example of this 

sophisticated use of relational aggression: 

“Girl Three (right seat) grabs the red crayon form Girl One (left seat). Girl One and 

Girl Two (middle) attempt to color with the white crayons (they watch Girl 3). Girl 

One looks at Girl Three (who keeps coloring). Girl One looks at Girl Two, says “I 

gotta tell you something” (Girl One gets up from her seat and leans in to tell Girl Two 

a secret. During this secrete spreading Girl Three looks at Girl One). Girl Three 

replies with “I heard that!” to Girl One.” (Ostrov et al., 2004, p. 367).  
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According to Ostrov et al. (2004) their findings contradict previous beliefs that 

preschoolers could only display simplistic and direct acts of relational aggression (Ostrov 

et al., 2004).  

Environmental Setting and Relational Aggression  

 In a major review of the literature pertaining to preschool bullying and 

victimization, Valchou, Andreou, Botsoglue, and Didaskalou (2011) stated that relational 

aggression has been established as a frequent and common occurrence in preschool 

classrooms. Research has shown that children are more likely to display aggressive 

behavior on the playground as opposed to the classroom environment. Some studies have 

found that bullying episodes occur every seven minutes, while other studies have found 

that displays of aggressive behaviors happen almost twice as frequently on the 

playground versus the classroom. The literature indicates that aggressive displays last 

longer on the playground than the classroom. The physical environment of the classroom 

can increase a preschooler’s use of relational aggression. These areas include music, sand 

and water table, language center, and cubbies. Other factors in the classroom that can 

create increased opportunities for preschoolers to engage in aggression include lack of 

desired materials and an inadequate amount of materials (Valchou et al., 2011). 

Research has established that girls typically display more relational aggression 

than boys (Crick et al., 2006; Isobe et al., 2004; Valchou et al., 2011). Relational 

aggression is characterized by threat or harm to a relationship (Bonica et al., 2003; Crick 

et al., 1997; Crick et al, 2006; Isobe et al, 2004; Juliano, Werner, and Cassidy, 2006; 

Ostrov et al., 2004). Teacher reports, peer reports, and observations have been conducted 
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and shown that relational aggression does exist in preschool age children (Bonica et al, 

2003; Crick et al, 1999; Crick et al, 1997; Crick et al, 2006; Isobe et al, 2004; Juliano et 

al, 2006; McEvoy, et al., 2003; Ostrov et al, 2004). Currently there is a gap in the 

literature regarding parents’ reports of relationally aggressive behavior in preschoolers. 

This study will seek to fill in this gap, by directly comparing parents’ reports of relational 

aggression in preschoolers to teacher reports. This study will be able to provide more 

accurate information on relational aggression by using the unique view that parents 

provide on their preschooler’s behaviors outside of the school environment.   
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CHAPTER III 

METHODS 

Participants  

Participants for this study were twenty-five parents of preschool aged children 

enrolled in the preschool programs at Texas Tech University’s Christine DeVitt and 

Helen DeVitt Jones Child Development and Research Center (CDRC) and Christ the 

King Early Childhood Developmental Center (ECDC) in Lubbock, Texas. Both the 

CDRC and the ECDC are accredited through the National Association for the Education 

of Young Children (NAEYC). Parents of preschoolers between the ages of three and a 

half years to six years old enrolled either part-time or full-time were invited to participate 

in the study. The participants were recruited using availability sampling methods.  

Procedures 

Approval for the study was obtained from the Texas Tech University Human 

Research Protection Program. Participants were recruited from the Texas Tech 

University’s CDRC and the Christ the King ECDC preschool classrooms. An 

informational flier advertising the study was sent home with the preschoolers at the 

CDRC and ECDC (Appendix D). In addition to the informational flier, preschoolers were 

also sent home with the consent form (Appendix E), family information questionnaire, 

and modified version of the Preschool Social Behavior Scale-for Parents (PSBS-P). 

Those who wish to participate in the study returned completed packets (consent form, 

family information questionnaire, and modified version of the PSBS-P to the researcher 

or research assistant during scheduled pick up times.  
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In addition, all CDRC and ECDC head preschool teachers were sent an email that 

briefly explained the purpose of the study (Appendix F). For ease of completion, teachers 

were provided hard copy forms of the PSBS-T to complete for all preschoolers in their 

classroom. The researchers discarded PSBS-T forms that did not have consent for 

participation. The PSBS-T was collected from each center by the researcher or research 

assistant at scheduled times. In order to thank the teachers for their time and effort, each 

teacher received a Barnes & Noble gift card to purchase books for their classrooms.  

Measures 

Relational aggression. Relational aggression, which is defined as harm or threat 

of harm to a relationship (Bonica et al., 2003; Burr et al., 2005; Juliano et al., 2006; Isobe 

et al., 2004), was assessed using the PSBS-T (Crick et al., 1997; see Appendix A and 

Appendix B). The PSBS-T was completed by the preschoolers’ parents and head 

classroom teachers. The PSBS-T contained six statements that assess a preschooler’s use 

of relationally aggressive behavior as well as four prosocial statements (Crick et al., 

1997; see Appendix A). Each statement had a Likert scale, with a range of one equaling 

never or almost never true to five for always or almost always true for the preschooler in 

question. Teachers and parents indicated how true each statement was for a particular 

child. For example, “when mad at a peer, this child keeps that peer from being in the play 

group” (Crick et al., 1997, p. 581). Children’s scores for relational aggression were 

formed by summing the values for the items on the PSBS. The higher the ranking the 

preschooler receives, the more of relational aggression the preschooler displayed. The 

PSBS-T has been used in numerous studies on preschoolers’ use of relationally 
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aggressive behaviors and has been shown to be reliable for measuring relational 

aggression, with a Cronbach’s alpha of .96 (Crick et al., 1997). For the purpose of this 

study, the PSBS-T was modified to allow parents to complete it (see Appendix B). The 

PSBS-T was designed for teachers to use, so it was modified to allow parents to use it to 

rate their child’s use of relational aggression. The major difference between the teacher’s 

and parent’s form was in the wording of the target child. For example, on the teacher’s 

form it stated “when mad at a peer, this child keeps that peer from being in the play 

group” (Crick et al., 1997, p. 581), but on the parents form it stated “when mad at a peer, 

your child keeps that peer from being in the play group” (Crick et al., 1997; see Appendix 

B).  

Demographics. Demographic information was collected by having parents fill 

out a questionnaire about their family. The demographic information collected included 

child’s age, child’s gender, child’s ethnic origin or race, parents ethnic origin or race, 

languages the child speaks, number of siblings, birth order, gender of siblings, parents’ 

level of education, and total family income (see Appendix C).  
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CHAPTER IV 

RESULTS 

Preliminary Analyses  

Preliminary analyses were conducted prior to running any statistical analyses. The 

preliminary analyses were done to ensure that all values were appropriate and that 

assumptions needed for statistical tests were met. Missing variables were identified by 

examining the dataset and identifying blank cells. Since no missing variables were found, 

no additional steps were needed in dealing with missing variables. In addition, each 

variable was examined to see if there were any out-of-range values, which varied by 

measure. No out of range variables were discovered. Descriptive statistics were computed 

and are presented in Table 1.    

Table 1 
 

                      Descriptive Statistics       

 N Minimum Maximum Mean Std. Deviation 

                    Child’s Age 25 3.00 5.00 4.00          .58 

                    Number of Siblings 25 .00 3.00 1.04          .73 

                    Parent Report of Relational Aggression 25 6.00 30.00 10.30         6.08 

                   Teacher Report of Relational Aggression 25 6.00 26.00 13.16         6.03 

 

Twenty-five children (eight from the ECDC; 17 from the CDRC) participated in 

the study. Eight boys and 17 girls were included in the study. The majority of the 

preschoolers were white (20), one was Hispanic, one was Asian, and two were of other 

ethnic origins. Five children were three years old, 17 children were four years old, and 

three children were five years old. Five of the children had no siblings, 15 had one 

sibling, four had two siblings, and one had three siblings.  
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Main Analyses 

To address the first research question, “how are parent reports of relational 

aggression related to teacher reports of relational aggression in preschool aged children”, 

a Pearson Correlation was utilized. This statistical analysis allowed for the understanding 

of the relationship between the parent and teacher reported relational aggression 

variables. Results indicated that there was no association between parent reports and 

teacher reports, r(25) = -.02, p < .94 of relational aggression in preschool aged children 

(Figure 1).  

 

 

Figure 1: Scatterplot of Parent and Teacher Ratings Based on Child’s Gender 
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A mixed between-within Anova was used to address the second research question, 

“are there gender differences in preschool children’s use of relational aggression as 

reported by teachers and parents?” This statistical analysis allowed researchers to test for 

differences between two or more independent groups while using repeated measures. In 

this this study, the independent variables (or groups) were teacher reports and parent 

reports. Groups were created based on who completed the report. The dependent variable 

was the relational aggression score. Gender was the between group, because gender is 

mutually exclusive (you can only be a girl or boy), but the relational aggression score was 

within, because it was a repeated comparison. The mixed between-within Anova assessed 

if there were any gender differences in relational aggression as reported by parents and 

teachers and if the difference was significant. When looking to see if parents and teachers 

rated relational aggression differently or similarly, teachers (M = 13.16) were found to 

rank preschoolers as displaying significantly more relational aggression than parents (M 

= 10.30), F(1,23) = 5.12, p <. 05. When investigating if boys (M = 12.41) or girls (M = 

11.41) differed on ratings of relational aggression based on who was doing the reporting 

(parent or teacher), no association was found, F(1,23) = 0.29, ns. When looking at the 

statistical interactions between who was doing the reporting (parent or teacher) and who 

was being reported on (boy or girl), teachers rated boys as displaying more relational 

aggression (M = 16.00) compared to all other combinations (teacher/girl M = 11.82, 

parent/boy M = 8.81, and parent/girl M = 11.00), although these differences were not 

significant F(1,23) = 3.23, p < .10 (Figure 2).  



 Texas Tech University, Katherine Lindley, May 2014 

26 

 

 

Figure 2: Parent and Teacher Means of Relational Aggression for Boys and Girls 

A Pearson Correlation was utilized to investigate whether there was a correlation 

between family’s total income and displays of relational aggression in preschoolers. This 

statistical analysis allowed for the understanding of the relationship between the family’s 

total income and parent and teacher reported relational aggression. Results indicated that 

there was an association between teacher reports of relational aggression and total family 

income, r(25) = .45, p < .02, while there was no association between parent reports of 

relational aggression and total family income, r(25) = .20, p < .35. The results suggest 

that teachers perceive preschoolers from higher income families as displaying more 

relational aggression.  

When examining the relationship between number of siblings and display of 

relational aggression, a Pearson Correlation was utilized. This statistical analysis allowed 

for the understanding of the relationship between the number of siblings and parent and 

teacher reported relational aggression. Results indicated that there was no association 

between teacher, r(25) = -.13, p < .53,  or parent, r(25) =-.22,  p < .30, reports of 
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CHAPTER V 

DISCUSSION 

Prior to this study, the majority of studies on relational aggression used either teacher 

reports, observations, or a combination of the two to investigate relational aggression in 

preschool aged children. While no researchers had investigated how parents perceive 

relational aggression in their children, numerous researchers had suggested that using 

parents as a resource may provide a unique view of their preschooler’s use of relational 

aggression (Crick et al., 2004; McEvoy et al., 2003). These researchers also believed that 

by using multiple resources, more relevant and useful information could be gathered 

(McEvoy et al, 2003; Verhulst et al., 1994). In addition, the use of multiple informants 

contributes to the reliability and validity of the assessment of the behavior (McEvoy et 

al., 2003). Previous studies investigating children’s behaviors have found that parent 

reports were reliable and had predictive powers, thus parents should be a reliable source 

for information on relational aggression (Verhulst et al., 1994). 

When investigating how parent reports of relational aggression were related to 

teacher reports of relational aggression in preschool aged children, it was found that there 

was a statistical difference between the two reports, with teachers reporting higher levels 

of relational aggression than parents. One reason for this finding could be that teachers 

spend more time (nearly eight hours a day) with preschoolers in social/school settings, 

which can expose them to more chances to observe preschoolers’ use of relational 

aggression. Another reason for this finding could be that the classroom setting could 

produce more chances of relation aggression (i.e., limited resources or peer relationships) 
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than other settings that parents would observe preschoolers in, which could explain why 

parents did not report relational aggression as occurring as often.  

Since this was a first of its kind to study investigating how parents report relational 

aggression in preschoolers, it is too early to claim that parents are not a reliable resource 

for information on relational aggression. Given previous studies have found parents to be 

a reliable resource for social behaviors in preschoolers, parents likely are a reliable 

resource for information on relational aggression (Verhulst et al., 1994). Future studies 

are needed to continue to investigate the type of information parents can provide 

regarding relational aggression and to assess the reliability of the reporting.  

Previous studies have found that girls display more relational aggression while boys 

display more physical aggression. This study was unable to confirm the past findings that 

girls display more relational aggression than boys (Crick et al., 2006; Isobe et al., 2004; 

Valchou et al., 2011). While this study’s findings on mean differences were not 

significant, there were differences in mean scores on gender based on who was reporting 

on the preschoolers’ relational aggression. Parents rated girls as more relationally 

aggressive, while teachers rated boys as more relationally aggressive. The lack of 

significant difference could be attributed to the small sample size or the disproportionate 

number of girls to boys that participated in the study.  

Prior studies have found that children from higher-SES families display more 

relational aggression than children from lower-SES families. In addition, previous studies 

have found that teachers perceive children from higher-SES families to display more 

relational aggression than children from lower-SES families. Findings from this study, 
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regarding teacher perceptions of relational aggression and total family income, are 

consistent with these previous findings (Bonica et al., 2003).  

The main reason this study and previous studies have found a connection between 

high SES and use of relational aggression, is because use of relational aggression is 

positively related to language scores, which  are positively associated with high SES 

(Bonica et al., 2003). In other words, children who are from high SES families tend to 

have higher language development and children with higher language development tend 

to use more relational aggression because they have the language capacity to do so. 

Children from low SES families tend to have lower language development and thus tend 

to use more physical aggression, because they do not yet possess the language skills 

necessary to engage in relational aggression (Bonica et al., 2003).  The association 

between SES and language development likely explains why children from higher SES 

families are found to display more relational aggression.  

Limitations and Future Directions  

One major limitation of this study was the sample size. While a sample size of 

twenty-five participants is considered decent, a larger sample size could have provided 

the researchers with more information on parent and teacher perceptions of relational 

aggression in preschoolers. Another limitation of this study that relates to the sample was 

the disproportionate number of girls to boys that participated in the study, which could 

have affected outcomes of the study outcomes, especially the gender findings. Also, the 

study had a high number of higher SES families participate in the study which could have 
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affected some of the results, particularly given the association between SES and 

relational aggression (Bonica et al., 2003).  

In the future, it is recommended that the researchers use more than two child care 

centers, so that they can combat these limitations. When recruiting for future studies, the 

researchers should include child care centers that represent a variety of SES levels. By 

using multiple centers that represent a wide range of SES levels researchers will be able 

to gain a better picture of how parents perceive relational aggression in preschoolers, as 

well as be able to have a larger sample size.  

Another future direction includes repeating this study’s design to further 

investigate what kind of information parents can provide on preschoolers’ use of 

relational aggression in their interactions with others. Additional studies are needed to 

investigate the differences in parent ratings compared to teacher ratings of preschoolers’ 

use of relational aggression that were found in this study. The use of an observation study 

in conjunction with parent and teacher reports could help to shed light on what 

information parents could provide on their preschooler’s use of relational aggression. In 

addition, the observation of the behavior would allow the researcher to gain a non-biased 

rating of the preschooler’s use of relational aggression that could then be used to compare 

with parent and teacher reports.. This would give the researcher another source of data  

with which to compare the parent reports, which could help to further investigate the 

reliability of parents as reporters of relational aggression.  
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Practical Implications  

Preschoolers are naturally going to display some relationally aggressive behaviors in 

their interactions with their peers. This is especially true as their language skills develop 

and they explore how to use these new acquired language skills in their social 

relationships (Bonica et al., 2003). However, when they display high amounts of 

relationally aggressive behavior there is cause for concern for both educators and parents. 

Early displays of high levels of relationally aggressive behaviors can predict continued 

use of this behavior in later life, which can have detrimental effects on these preschoolers 

as they age (Crick et al., 1997; Crick et al., 2004; Juliano et al., 2006). Children who 

display high levels of relational aggression have been found to also have higher levels of 

depression, lower levels of pro-social behavior, problematic friendships, and lower self-

control skills (e.g., Crick et al., 1997; Crick et al., 2006a; Crick, Ostrov, & Werner, 

2006b; Isobe et al., 2004).  In addition, these children also experience significantly higher 

levels of peer rejection than their non-relationally aggressive peers (Crick et al., 2006b).  

When considering the detrimental effects that high use of relational aggression in 

preschoolers presents, it is important to consider the impact that early intervention could 

have on lowering rates of relational aggression. Currently there are several empirically 

supported intervention programs for relational aggression in older children, but none have 

been empirically tested for preschoolers. In fact, there is currently only one program even 

designed for use with preschoolers, “Seeds of Empathy,” but again it has yet to be 

empirically studied (Verhulst et al., 1994). According to Verhulst et al. (1994) 
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interventions programs for aggression have been found to lower the occurrence of the 

behavior by twenty to twenty-three percent. Since interventions can have a positive 

impact in lowering relational aggression, it is important for interventions to be developed 

for this age range and empirically studied. If we are able to decrease the use of relational 

aggression at a younger age, then it is likely we could offset the negative impacts of 

relational aggression on children’s development.  
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APPENDIX A 

PRESCHOOL SOCIAL BEHAVIORAL SCALE-TEACHER FORM 

Child’s name:      

Please read the following questions carefully, and place an “X” in the appropriate box. 

All responses are confidential. 

Statement 1 

never or 

almost 

never 

true 

2 3 4 5 

always 

or almost 

always 

true 

This child will ask a peer to 

play with him or her 
     

This child tells a peer that 

he or she won't play with 

that peer or be that peer's 

friend unless he or she does 

what this child asks 

     

This child tells others not to 

play with or be a peer's 

friend 

     

This child tries to help peers      

When mad at a peer, this 

child keeps that peer from 

being in the play group 

     

This child tells a peer that 

they won't be invited to 

their birthday party unless 

he or she does what the 

child wants 

     

This child tries to get others 

to dislike a peer 
     

This child verbally threatens 

to keep a peer out of the 

play group if the peer 

doesn't do what the child 

asks 

     

This child is nice to peers       

This child enjoys playing 

with peers 
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APPENDIX B 

PRESCHOOL SOCIAL BEHAVIORAL SCALE-PARENT FORM 

Child’s name: 

Please read the following questions carefully, and place an “X” in the appropriate box. 

All responses are confidential. 

Statement 1 

never or 

almost 

never 

true 

2 3 4 5 

always or 

almost 

always 

true 

My child will ask a peer to 

play with him or her 

My child tells a peer that he or 

she won't play with that peer or 

be that peer's friend unless he 

or she does what your child 

asks 

My child tells others not to 

play with or be a peer's friend 

My child tries to help peers 

When mad at a peer, my child 

keeps that peer from being in 

the play group 

My child tells a peer that they 

won't be invited to their 

birthday party unless he or she 

does what your child wants 

My child tries to get others to 

dislike a peer 

My child verbally threatens to 

keep a peer out of the play 

group if the peer doesn't do 

what your child asks 

My child is nice to peers 

My child enjoys playing with 

peers 
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APPENDIX C 

FAMILY INFORMATION QUESTIONNAIRE 

Today's date _________, ________, ________ 

Month           Day          Year 

Family Information Form 

As you begin this questionnaire, we would like to remind you that the information 

you provide is strictly confidential.  All names will be removed from questionnaires as 

soon as we get them and your information will be entered into a computer only by an id 

number.  The information will be used only for research to make general statements (for 

instance, families of boys versus families of girls; the average income of the families in a 

study).  Individual information will never be released to anyone.  If you feel 

uncomfortable with any questions you may just draw a line in place of the answer (that 

way we'll know you decided not to answer a question rather than just missing it).  

However, it is very helpful for research if everyone answers all questions, so we hope 

you will try to answer all questions. 

1. What is your relationship to the child? (e.g., parent, guardian, grandma, uncle)

____________________________

2. Name of the child  ______________________      Child’s Age___________ 

3. Is this child a boy or girl? (Circle)    Boy        Girl 

4. Child’s Ethnic Origin or Race

a) White

b) African American/ Black

c) Hispanic/ Latino

d) Asian

e) Indian

f) Native Hawaiian/ Pacific Islander

g) Other __________________

5. What language(s) does the child speak at home?

a) ___________________________
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b) ___________________________

c) ___________________________

6. Please fill out the following information regarding the child’s siblings.

Number of 

Siblings 

Sibling’s 

Gender 

Sibling’s Birth 

Order 

7. What is this child’s birth order?

a) First born

b) Second born

c) Third born

d) Fourth born

e) Fifth born

f) Sixth born

g) Other __________________

Parental Figure 1 – Questions 6 – 11 

a) First Name __________________

b) Sex (Circle): Female   Male

c) Age_______________

d) Parental Figure 1 Ethnic Origin or Race (Circle one)

a) White
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b) African American/ Black 

c) Hispanic/ Latino 

d) Asian  

e) Indian 

f) Native Hawaiian/ Pacific Islander 

g) Other __________________ 

 

e) Parental Figure 1 Education (circle highest year completed) 

 

a) Did not complete high school 

b) High School Diploma 

c) Some College 

d) Associates Degree 

e) Bachelor’s Degree 

f) Masters 

g) Doctorate  

 

f) Parental Figure 1 job title and description (e.g., Restaurant- Cashier):  

 

___________________________________________________________________ 

 

Parental Figure 2 (if applicable) – Questions 12 - 17 

 

     12. First Name __________________  

     13. Sex (Circle): Female  Male  

14. Age_______________ 

 

15. Parental Figure 2 Ethnic Origin or Race (Circle one) 

 

a) White 

b) African American/ Black 

c) Hispanic/ Latino 

d) Asian  
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e) Indian

f) Native Hawaiian/ Pacific Islander

g) Other __________________

16. Parental Figure 2 Education (Circle highest year completed)

a) Did not complete high school

b) High School Diploma

c) Some College

d) Associates Degree

e) Bachelor’s Degree

f) Masters

g) Doctorate

17. Parental Figure 2 job title and description (e.g., Restaurant- Cashier):

______________________________________________________________________ 

The Family 

18. Circle the total annual family income before taxes?

a) Under $10,000

b) $10,000-25,000

c) $25,000-40,000

d) $40,000-55,000

e) $55,000-70,000

f) $70,000-85,000

g) over $85,000

19. If you do not know what your annual family salary is, please tell us in any way you

can what your income is on a weekly or monthly basis. 

______________________________________________________________ 
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APPENDIX D 

INFORMATIONAL FLIER 

Dear Parent, 

We are conducting a study and would like to invite you to participate. 

This study looks at parents’ perception of their preschooler’s use of aggressive behavior. 

You will fill out a questionnaire regarding your child’s use of aggressive behavior, as 

well as complete a survey about your family. Your participation in the study will take 

about 15 minutes. In addition, your child’s classroom teacher will also be asked to 

complete a survey regarding your child’s use of aggressive behavior.  

If you agree to participate in this study, please complete and return this research packet. 

In order to participate in the study, you will need to return the consent form, family 

information questionnaire, and the Preschooler Social Behavioral Scale. Your child’s 

school will have a folder entitled “Aggression Study” where you can return all completed 

forms.  

If you have any questions, please contact Dr. Malinda Colwell at 806-742-3000 ext. 268 

or malinda.colwell@ttu.edu 

Thanks! 

Katherine Lindley, CFLE Malinda Colwell, Ph.D. 

Graduate Student Associate Professor 

Human Development and Family Studies Human Development and Family 

Studies 

mailto:malinda.colwell@ttu.edu
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APPENDIX E 

CONSENT FORM 

Consent Form 

What is this project studying? 

This study is called “Parents’ Perceptions of Preschoolers’ use of Aggression.” This 

study will help us learn more about how parents perceive preschooler’s use of aggression. 

What would I do if I participate? 

You will fill out a questionnaire regarding your child’s use of aggressive behavior, as 

well as complete a survey about your family.  

Can I quit if I become uncomfortable? 

Yes! Dr. Colwell and the Protection Board have reviewed these activities and think they 

can be completed comfortably. However, you can stop participating at any time. 

Participating is a choice.  

How long will participation take? 

We are asking for 15 minutes of your time. 

How are you protecting privacy? 

All surveys and questionnaire records will be locked in a drawer in Dr. Colwell’s office 

and once all data have been analyzed, the forms will be shredded. Only Katherine 

Lindley, Dr. Colwell, and her research assistants will have access to the data. All 

information associated with this study will remain strictly confidential. 

Dr. Malinda Colwell will answer any questions you have about the study (806-742-3000 

ext. 268). For questions about your rights as a participant, contact the Texas Tech 

University Human Research Protection Program, Office of the Vice President for 

Research, Texas Tech University, Lubbock, Texas 79409 or you can call (806) 742-2064. 

Child’s Name: Date: 

Signature of Parent/Guardian:   Date: 

This consent form is not valid after month, day, year 
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APPENDIX F 

INFORMATIONAL EMAIL FOR TEACHERS 

Dear Teacher, 

We are conducting a study and would like to invite you to participate. 

This study looks at teacher’s perceptions of preschool children’s use of aggressive 

behavior. You will fill out a questionnaire regarding use of aggressive behavior by each 

child in your classroom. Your participation in the study will take about 20 - 30 minutes. 

If you agree to participate in this study, please complete and return the attached consent 

form on xxxx day at xxx. If you choose to participate, when you return the signed consent 

form, we will provide you with the Preschooler Social Behavioral Scale (PSBS) to be 

completed. A copy of the PSBS is attached for your review. To protect your privacy, you 

will be assigned an id number. All information you provide will be entered into the 

computer using an id number only. To thank you for participating in the study, you will 

receive a $15 Barnes and Noble gift card for completing the forms for each child in your 

classroom.  

If you have any questions, please contact Dr. Malinda Colwell at 806-742-3000 ext. 268 

or malinda.colwell@ttu.edu 

Thanks! 

Katherine Lindley, CFLE Malinda Colwell, Ph.D. 

Graduate Student Associate Professor 

Human Development and Family Studies Human Development and Family 

Studies 

mailto:malinda.colwell@ttu.edu

