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Abstract 

Recent reports indicate that there is an educational crisis facing young men of color. 

It is well documented that the number of minority males taking the academic pipeline to 

post secondary education is minimal.  In fact, the latest data shows that the prison 

population encompasses more African American males at 40% than the number of African 

American males entering college at a rate of only 37%.  Hispanic males entering college 

upon completion of high school occurs at a rate of 46%, but pales in comparison to the 

59% of white males entering college.  The educational issues facing minority males include 

poverty, lack of participation in college ready coursework, gangs, single parent homes, and 

a cadre of other at-risk factors.  Yet, there are instances of success within the minority male 

population that despite adversities the individual overcame their circumstances.                                                                                                          

This qualitative case study was designed to investigate these specific individuals to 

reveal common characteristics, emerging themes, and promising programs that could 

translate into practices that could be utilized by educational leaders within the school 

setting to promote resiliency factors within minority male students.  Through the use of 

educator recommendation, 5 purposefully selected participants will be identified for 

selection to take part in the study.  There were three data collection methods employed to 

allow for triangulation of the rich data in order to obtain credibility within the study.  The 

primary source of data collection was face-to-face interviews.  Additional methods of data 

collection methods consisted of transcript reviews by the interviewee and a follow up 

discussion. The there were 14 themes that emerged from the data organized by each 

research question.  
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The first research question revealed that a positive identification with school, a 

sense of academic achievement, the existence of a parent who supported education, 

involvement in extra-curricular activities, the ability to set goals for higher education, 

positive support from a caring adult, and the sense of a guardian angel or faith were all 

factors that contributed to these participants success. 

The second and third research questions revealed participation in a positive peer 

group, involvement in church, use of a negative life event reframed into a positive 

motivating force, being persistent, involvement in an educational program of interest, 

positive learning experiences in the classroom, and the establishment of a positive 

teacher/coach and student relationship were contributing factors in the positive 

development of the participants.  

Thus, there are instances where minority males have succeeded in the face of 

adverse situations.  It is through capturing the participants’ voice through the use of the 

qualitative case study that the identification of promising practices and the above 

mentioned themes can now be put into action by educational leaders within the school 

system to increase this phenomenon. 
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CHAPTER 1 

INTRODUCTION 

This proposed study explores the question why some at-risk minority males, in 

the face of adversity and against all odds, develop into highly successful and well-

functioning adults while others with similar difficult circumstances succumb to the 

predications well documented in risk research.  The focus of this study is to examine the 

resiliency factors within successful minority males and discover common themes 

throughout their life that would translate into promising practices for educational leaders 

to replicate within a school setting.  This chapter will consist of the purpose and rationale 

of the study, an overview of the research literature, a description of the theoretical 

frameworks related to minority males’ successful academic performance, the most 

appropriate research methodology for the study, and the contributions that this type of 

study could make to educational leadership research. 

Purpose of the Study 

 Researchers are identifying specific pipelines that students will follow in their 

educational journey.  The route that minority males embark upon will determine their 

ultimate destination.  Unfortunately, a far greater number of minority male’s end up 

taking the pipelines that lead to prison, unemployment, and death.  The results of this 

study will supply educational leaders with information regarding promising practices 

and/or programs that could be replicated within the school setting in order to promote 

minority male success.  The purpose of this qualitative study will be to provide 

educational leaders with the information and highlighted strategies that will then allow 

for a paradigm shift that moves from identifying minority males “at-promise” as opposed 
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to “at-risk.”  The promising practices based on common themes embedded will then 

provide tools that educational leaders can replicate in order to facilitate programmatic 

changes and provide an educational environment that places at-risk minority males in a 

position to succeed.  

Overview 

 There is a considerable amount of research literature concerning at-risk youth, 

especially as it relates to the minority males.  In fact, volumes of research highlight 

specifically the disproportionate academic achievement between minority students and 

their white counterparts.  The disparity in educational opportunity dates back farther than 

the 1954 Supreme Court announcement of its decision in the Brown vs. Board of 

Education of Topeka, ruling that “separate educational facilities are inherently unequal.”  

Integration of our public schools did not happen overnight, nor did the gap in academic 

achievement decrease quickly to result in equal academic performance of all students 

despite socio-economic status, race, gender, or educational institution.  In fact, the U.S. 

Department of Education publishes reports yearly documenting the condition of 

education, and the National Center for Education Statistics (NCES) provides the data 

used in many of these reports to illustrate the disparity between at-risk minority youth 

and white students in academic achievement, dropout rates, high school completion rates, 

and participation in higher education.  The release in 1983 of the report “A Nation at 

Risk” outlined the belief that: 

 All, regardless of race or class or economic status, are entitled to a fair chance and 

to the tools for developing their individual powers of mind and spirit to the utmost. 

This  promise means that all children by virtue of their own efforts, competently 

guided, can  hope to attain the mature and informed judgment needed to secure 

gainful employment,  and to manage their own lives, thereby serving not only 

their own interests but also the  progress of society itself.  
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The premise that our children could not compete at a global level with our foreign 

counterparts began an extensive study into the instructional practices and curriculum in 

our schools, not to mention the teacher qualifications at the heart of instruction.  The data 

showed a large disparity in achievement between students with regard to socio-economic 

status, ethnicity, gender, educational institutions, and demographics.  The National 

Assessment of Educational Progress (NAEP) continues to provide objective information 

that evaluates the state and progress of education.  Based on the statistics, while there 

have been gains in academic achievement for Hispanic and African American students 

over the past quarter-century, the minority male continues to lag behind in academic 

achievement, high school completion, and participation in higher education (NAEP, 

1999).  African American and Hispanic students score significantly lower on 

standardized exams and college admission tests.  In addition, the high school grade point 

average (GPA) for an African American student averages 2.69, while the Hispanic 

student obtains an average GPA of 2.84, and the white student holds an average GPA of 

3.09.  Yet, the achievement gap has been steadily decreasing in terms of academic 

achievement between minority students and white students.  For example, between 1973 

and 1996, the average scores of African American 17-year-olds in mathematics increased 

by 6% while the white 17-year-olds remained stagnant.  Similarly, the gap between 

African Americans and whites decreased during that same period in reading achievement.  

It is also noted that in 1974, the high school dropout rate was twice that of white students; 

however, by 1997, the same age whites and African Americans remained in high school 

at similar rates (NCES, 1999).  Researchers also ventured beyond just the numbers and 

statistics to uncover why some at-risk minority youth were succeeding despite their 
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circumstances.  Hence, many researchers began focusing on the topic of invulnerability.  

This term quickly evolved into resiliency, and thus, began an opposing possibility of 

research studies. 

The pioneer work pertaining to resiliency research ran parallel to the academic 

achievement research being conducted during the same period.  Individual researchers, 

such as Masten (1994)  and others invested countless hours defining resiliency, 

conceptualizing resiliency, and studying resiliency in children and/or adults.  It is through 

their work and others that resiliency factors explain the interrupted trajectory from risk 

and result instead in adaptive outcomes despite the presence of adversity.  Werner (1993) 

used the concept of resiliency to refer to children who successfully cope with biological 

and social risk factors. Several models of resiliency, strategies to foster resiliency, 

characteristics of resiliency, and the development of protective factors to buffer risk have 

developed through their research.  The Project Competence Study conducted by 

Garmezy, Masten, and Tellegen (1984) revealed central themes emphasizing both 

individual characteristics within the resilient youth as well as environmental factors 

present that served as sources of resilience.  They began to better understand how 

resiliency influenced children when they experienced stressful situations.  However, 

Rutter clarified in his research, and it is still understood by educators today, that 

resiliency is not a monolithic construct that once achieved is always present (p. 4).  

Researchers, such as Masten (1994) and Swanson and Spencer (1991) outlined strategies 

for fostering resiliency.  Others, such as Benard (1994) and Haertel, and Walberg (1997) 

added to the research by providing definitions and strategies for educational resiliency.  

In fact, one definition of educational resiliency  is "the heightened likelihood of success 
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in school and other life accomplishments despite environmental adversities brought about 

by early traits, conditions, and experiences” (Wang, Haertel & Walberg, 1997). 

Yet, the practice of ensuring educational resiliency is not as easy as it is defined.  

In fact, the definitions of resiliency have differed just as the suggested practices to foster 

resiliency have differed.  Research as it relates to educational leadership is broad in 

scope.  Still, there are reoccurring themes throughout the data that dictate the need for 

schools to offer a rigorous curriculum to all students, develop deeper level relationships 

with students, maintain high expectations, provide a positive school climate, and offer a 

plethora of resources for social, emotional, and academic growth.  If the school and 

educational leaders do not provide the necessary protective factors, especially for the at-

risk student, then the school actually places the youth at a greater risk of dropping out.  

An additional common theme is the role of the teacher which is highlighted extensively 

in research as one of the key contributing protective factors that can buffer risk.  The term 

for such a teacher as coined by Benard (1997) is a “turnaround teacher.”  These teachers 

encourage overwhelmed youth to use their personal power to transform themselves from 

victim to survivor.  Educational leaders are instrumental in identifying and/or developing 

these “turnaround teachers.”  However, it is not simply the role of one teacher or the 

school to ensure the positive development of successful minority males.  This qualitative 

study will attempt to uncover, through interview sessions, central themes in the research 

that provide educational leaders with a model for duplication to promote resiliency that 

leads to successful performance in minority males.   
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 Theoretical Frameworks 

The term “risk factors” was derived in the 1980s and has been loosely defined as 

a potentially negative state of being.  However, research has shown that not all children 

determined to be “at-risk” engage in destructive behavior and, therefore, we cannot 

denote that there is a cause-effect relationship.  In some cases, there are individual 

characteristics or environmental factors that provide an individual with the resiliency to 

spring back from adversity.  Research indicates that there are theoretical or conceptual 

frameworks appropriate to further explain the outcomes of the successful individuals.  

The Models of Resiliency serve to further explain the phenomena of how some at-risk 

minority males “make it” and become successful while other at-risk minority males 

succumb to the trajectory of their negative life path. This study will utilize these 

theoretical frameworks, as well as, examine additional methods of fostering resiliency in 

at-risk minority males in order to result in successful academic performance.  A brief 

overview of the theoretical frameworks is provided by Garmezy et al. (1984) who have 

proposed three models to describe the impact of stress and personal attributes on the 

quality of adaptation.  These are the compensatory model, the challenge model, and the 

protective factor, or immunity-versus-vulnerability, model (p. 5).  Rutter (1985) 

suggested a model called “steeling” or “inoculation” which is part of the challenge 

model.  

 The theoretical frameworks are built upon in continued studies and reports 

whereby specific suggestions or strategies to facilitate resiliency, especially in the school 

setting, by educational leaders are provided.  For example, some key findings by Benard 

(1991) called for the promotion of three protective factors within schools.  They are 
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providing a caring and supportive environment,   setting high expectations, and   

providing the opportunities for meaningful participation.  Benard (1997) denoted that the 

more conditions that exist within a protective factor, the more likely the students are to 

develop resiliency. “Successful development and transformation power exists not 

necessarily in programmatic approaches but rather in deeper level relationships, belief, 

expectations, and a willingness to share power” (p. 27).  

 The school “how-to’s” on the promotion of resiliency continue to be researched 

and published as a resource to educational leaders.  For example, Lezotte (1991) 

developed a model of “Effective Schools” and highlighted the characteristics of such 

schools.  Hank Levin, Professor of Education and Economics at Stanford University, 

developed a theory that we teach students in the manner in which we view them.  If we 

view students as at-risk, then we use instructional practices that are basic and remedial.  

Yet, if we view them as a gifted learner then the instructional practices are rigorous and 

differentiated for further enrichment.  Levin assists schools that suffer academically and 

provides the educational leaders with the tools to change not just what they do but why 

they do it.  It is a change from the inside out and within their philosophy. His 

“Accelerated Model” provides not only a focus on rigorous curriculum at the middle 

school level, but also an analysis or reformation on the instructional practices utilized in 

the instructional practices of the staff.  There are numerous roadmaps for the 

development of resiliency in the school setting based upon early research in resiliency.  

However, it is the responsibility of the educational leader in the school to research, 

discover, and implement the model to develop resiliency within their students that will 

facilitate at-risk minority male academic success. 
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 Reason for the study 

 In October 2010, the Council of the Great City Schools published A Call for 

Change: The Social and Educational Factors Contributing to the Outcomes of Black 

Males in Urban Schools in hopes of ringing the alarm once again to the nation that  

African American males are in a state of crisis.  Because the Council of the Great City 

Schools educates more than 30% of all African American males in the nation, they 

tackled the issue by coming face-to-face with the data from the National Assessment of 

Educational Progress (NAEP) in order to get a greater understanding of the depth of the 

issues regarding reading, math, dropout rates, graduation data, college entrance 

examination scores, and college readiness, enrollment, and graduation data.  At the 

conclusion of the report were seven stories about men of color who had overcome their 

adversities to not only reach the level of higher education, but were exceedingly ahead of 

all students regardless of ethnicity.  

Nine months prior to this report, College Board published the results of a four-day 

dialogue on the educational challenges of minority males called “The Educational Crisis 

Facing Young Men of Color.”  Outlined in the introduction was a description of the 

Three Americas.  It was a spin-off of the national conversation denoting the contrasts 

between the Two Americas. One is a system reflective of the best that schools have to 

offer, where courses are challenging, students are engaged in learning, and involved 

parents steer their college-bound youth through the educational process. Then, there is the 

other system that is riddled with low student academic achievement, the absence of 

school connectedness, and have low expectations for their students to even reach 

graduation  much less attend an institution of higher education.  College Board depicted a 



 

16 

Third America, one that is ignored by mainstream society and comprised  primarily of 

men, and mostly men of color, that are mislaid in unemployment, poverty, and 

incarceration.  These men “are a by-product of many societal failures- including the 

failure of our nation’s schools” (p. 2).  The metaphor for this Third America evolved 

within the discussions that defined a pipeline to prison as being one in which a child has 

been retained at least one time, suspended at least once, has a lower GPA, has very few 

credits accrued in high school, and  takes below level courses as opposed to rigorous 

courses.  The study detailed the four one-day seminars that were organized by College 

Board for the purpose of exploring educational challenges facing young men of color in 

the United States.  The attendees identified forces that threaten the aspirations of young 

men of color, and this resulted in the development of recommendations for federal 

government, policy, states, and specifically K-12 schools, colleges, and universities. One 

of the participants delineated the topic of discussion as not simply a minority issue, but an 

American issue that if not addressed and resolved will lead to powerful and negative 

consequences for families, society, and our economy.  One participant posed an 

intelligent question to an ignorant practice as to why governments are willing to spend 

eight to ten times as much per person to hold young men of color in jail as they do to 

educate them. In order to move the agenda forward, it is explained by the researcher in 

the report that we must personally support youth of color and not simply rely on schools 

alone to solve the problem.  James Comer’s book Waiting for a Miracle discussed the 

need to come together as a nation to attack these problems. It’s everyone’s issue. 

A possible research study to contribute to the recent national publicized studies 

would be to examine in-depth the successful minority males to examine common threads 
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that resulted in successful academic achievement, their ability to persist, and what role, if 

any, educational leadership could contribute in fostering these students’ successful 

academic performance. 

Research Questions 

This research study on successful minority males, their resiliency, and the role of 

educational leadership will focus on how the participants achieved academic success 

despite the presence of adversity, what the role of resiliency was in their attainment of 

success, and what programs, institutions, and/or individuals assisted them in their 

journey.  This is the central question, but there will be subsequent questions that follow. 

Of course, through the course of the interview details will emerge regarding the particular 

at-risk situation they faced, individual characteristics, genetic factors, peer and family 

relationships, environmental buffers, available resources, and their school expectations 

and experiences.  The scope of the research questions will examine how they had reached 

their level of achievement.  The study will investigate the presence of mentors and role 

models, cultural experiences, the programmatic aspects of the school, opportunities to 

participate and contribute, personal responsibility for their success, and well defined 

coping strategies.  The information obtained through the interviews will be analyzed 

against the three models of resiliency to determine a common process utilized by the 

identified successful minority males.  In addition, common themes attributed to their 

success will be highlighted in order to provide an overall strategy that could be replicated 

within a school setting to promote resiliency.  The research questions that will guide the 

study are: 
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1. How can minority males achieve a successful academic performance? 

2. How did resilience factor into their success as a minority male? 

3. What role, if any, did educational leadership have in fostering the student’s 

successful academic performance? 

Research Methodology 

 This will be a qualitative study examining how successful minority males “made 

it” through the use of interviewing in order to collect data.  The trends in research have 

been predominantly quantitative in nature and examine assessment and achievement data.  

Masten and Obradovic (2006) described four waves of resilience research that have 

emerged.  The first three waves of research on resilience development were behavioral.  

The first wave, in fact, identified parallels and indicators of proper adjustment to 

perceived genetic or environmental risk which was descriptive in nature.  In essence, 

there was a “short list” of potential characteristics or protective factors allied with 

resilience.  The second wave of resiliency research focused on the process or system that 

accounted for the “short list.”  The third wave of resiliency research inspired to promote 

resiliency due to a resounding need to meet the demands of our increasing population of 

children growing up with risks who, without intervention, would falter to biological and 

social risk factors inherited by circumstance.  The fourth wave of research involved 

multivariate research and person-focused studies that led to sophisticated statistical 

models of growth and developmental trajectories.  “Single case studies can serve as 

powerful heuristic and communication tools, illustrating dramatic turning points in 

development” (Masten & Obradovic, p. 18).  This study continues into the fourth wave of 

resiliency research through the use of face-to-face interviews and a follow-up discussion 
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with the participants to allow for reflection. The intent is to contribute to the educational 

leadership research. 

Contributions 

The intent of this study is to provide information about minority males’ successful 

academic performance, their resiliency and the role of educational leadership (if any) in 

fostering these students’ successful academic performance.  This study would contribute 

to the body of knowledge regarding resiliency research.  It could provide information to 

schools, specifically the educational leaders, in order to develop practices and/or 

strategies that foster resiliency in at-risk minority youth based on real-life examples of 

successful minority males who met the criteria for at-risk at an early age in the schooling 

career and overcame adversity.  In addition to the school leaders, the school boards could 

utilize the information when making fiscal and/or programmatic decisions about adding 

or cutting funding, which is a common practice during our current economic crisis. This 

study will provide information about successful minority males that will allow 

educational leaders to develop a strategic plan for improvement within their respective 

educational institutions.  
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CHAPTER 2 

LITERATURE REVIEW 

 This chapter presents an overview of the research related to 1) minority males’ 

academic performance, 2) resiliency research,  3) the role of education leadership (if any) 

in fostering these students’ successful academic performance, and 4) the intersections 

amongst these three areas.  In addition, the research will reveal diverse methodological 

approaches to the study of resiliency.  The wealth of research in the field of resiliency 

study and the variety of methods used to study the phenomenon allow for the 

development of a theoretical framework.  This theoretical framework will drive future 

research, and coupled with the comprehensive critique of resiliency literature, will create 

a description of what should be done to contribute to the literature in the area minority 

males’ successful academic performance, their resiliency, and the role of educational 

leadership in fostering these students’ successful academic performance.  

Minority Males’ Successful Academic Performance 

 There is a prevalence of research regarding the achievement gap that exists 

between academic achievement of white students and their minority student counterparts.  

In fact, it is virtually impossible to read reports published by the U.S. Department of 

Education (USDE) through the Nation Center for Educational Statistics (NCES) on a 

yearly basis that do not denote the prevalence of an achievement gap between white 

students and minority student achievement. For example, in a 2009 report focusing on 

trends in mathematics, the racial/ethnic gaps persisted with a mathematics achievement 

score gap of 32 points between white and black eighth graders.  An additional report from 

NCES discussed the higher education graduation rates of the 2008-09 high school 
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freshman in a longitudinal study that continues to illustrate a gap in academic 

performance with 73% of white students acquiring a first-time bachelor’s degree whereas 

only 8.5% of black students achieved the same educational degree status. The reason for 

discussing the 32-point achievement gap and the fact that many more white students were 

completing a four year college than African Americans is the fact that several research 

studies highlight the relationship between course sequence, introduction to higher level 

thinking, and grades, especially as it relates to the area of mathematics, as a predictor for 

college readiness and degree attainment.  The educational gap exists and the fact that 

minority males lag behind white students in academic achievement and participation in 

higher education is well known.  The resounding question is “What are we doing about 

it?”  

College Board published a report in January 2010 entitled The Educational Crisis 

Facing Young Men of Color: Reflections on Four Days of Dialogue on the Educational 

Challenges of Minority Males which summarized four one-day seminars that gave 

platforms to individuals representing African Americans, Hispanic/Latino, Asian 

American and Pacific Islander, and Native American communities to voice their concerns 

regarding the educational challenges facing young men of color.  The report stated that 

even in our progressive society, there still seems to exist “Two Americas.”  One America 

includes opportunities and abundance of wealth with an educational system providing the 

most promising educational practices, rigorous courses, highly qualified teachers, 

substantial parental involvement, and high standards for achievement.  The other 

America is burdened with economic and social lack providing their children with 

educational systems deficient in resources, high quality educators, with lower standards 



 

22 

and an inability to instill a belief system in their youth that they are capable of success 

despite their difficult situation.  Interestingly, the report divulged the emergence of a 

“Third America” made up mostly of men of color that live “outside the margins of our 

economic, social, and cultural system” (p. 2).  These men of color are unemployed, 

uneducated, and many are repeat offenders in our judicial and prison system.  Not only 

does this particular report discuss a “pipeline to prison,” but many subsequent reports 

identify pipelines that students can take through the course of education that leads to one 

of the three Americas described above.   

The pipelines are further defined in a recent report just released on June 27, 2011.  

The pipelines are categorized into six distinct pathways all students will take after high 

school, not just young men of color. The pipelines or pathways will deliver each of the 

individuals into one of the three Americas aforementioned, and all the pathways are 

dependent in some form or fashion on the successful completion of high school.  The 

postsecondary pipelines are 1) enrollment in a two-year or a four-year college or 

vocational school, 2) enlistment in the U.S. Armed Forces, 3) employment in the U.S. 

workforce, 4) unemployment in the United States, 5) incarceration, and 6) death.  

Oftentimes, men of color venture from pipeline to pipeline or pathway to pathway, but 

once off that pipeline to post-secondary, it is more difficult to get back on it.   

Where are the minority males’ successful academic achievement research reports 

in the midst of all the doom and gloom?  Well, there is a new standard set by President 

Barack Obama that, much like the call to arms for educators with the release of the report 

of “A Nation At-Risk” in 1983, we are once again called to arms as a country to focus on 

the achievement of the minority male not only within our school systems, but also within 
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America. The bar has been set for our youth to meet the standard of at least 55% of 

American young adults earning a postsecondary degree or credential by 2025.  The goal 

will not only re-establish the U.S. as a leader in educational attainment, but more 

importantly assure that the U.S. consists of an educated workforce able to secure higher 

level jobs, compete at a global level, and sustain or stimulate our economic growth.  The 

focus of research has now altered direction from “problem focused” to finding 

“solutions” to this academic and societal divide.  

Horn and Chen (1998) contributed to the positive solutions research by 

conducting a study of at-risk students who make it to college.  It highlighted interventions 

that increased the likelihood of at-risk individuals successfully transitioning to college, 

such as influence of peers, parents, and outreach programs.  This study was actually a 

more focused approach to examining the “at-risk” population than the initial study by 

Laura J. Horn and MPR Associates, Inc. (1998) entitled Confronting the Odds: Students 

At Risk and the Pipeline to Higher Education.  Both studies examined not just what made 

a student at-risk, but rather how at-risk students demonstrated resiliency and overcame 

their situation despite the odds.  Horn and Chen used logistic regression and “odds ratios” 

to illustrate the importance or necessity of interventions.  One such persuasive 

observation denoted the odds of attending a 4-year college to be six times higher if the 

student surrounds himself with all likeminded individuals rather than having no peers 

with this similar belief.   

Additional solution-based studies were conducted with the premise of capturing 

ideas to replicate in order to manufacture more success for the at-risk youth.  For 

example, Finn (1993) revealed through his study that the higher level of engagement in 
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school life from Kindergarten resulted in higher achievement for at-risk youth.  These 

successful at-risk youth exhibited the ability to self-regulate, attended classes, completed 

homework, and participated in extracurricular activities at a higher rate than their lower 

achieving at-risk counterparts.  Chen and Kaufman (1997) defined “success” in their 

study as completion of high school and identified protective behaviors that lowered the 

odds of dropping out of school.  Their focus on a “resilient” population was a focus on 

the navigation through the “pipeline” to college enrollment. Five steps to a four-year 

college were presented beginning with “aspirations.”  The following steps included the 

academic preparation of the at-risk youth, college entrance exams, the completion of the 

college application, and finally, the enrollment process.  The study focused on the 

students and their belief system.  The 10th grade aspirations of at-risk youth were 

examined because these students were old enough to understand the requirements to get 

into college and had sufficient time to prepare for the process.  Chen and Kaufman stated 

that the first step for a student is the aspiration to attend college while the second step, 

which undoubtedly assists the at-risk student toward success, is the academic preparation 

and attainment.  It was found that along the pipeline to postsecondary attainment, if a 

student lacked the aspiration and academic preparation or readiness, then they were less 

likely to not only take entrance exams, but even apply to or enroll in college.  At-risk was 

defined by six risk indicators including low socio-economic status, family composition, 

siblings who had dropped out of high school, school relocations, grades, and retention.  

While ethnicity was not the focus of the study, it is well-documented in other studies that 

minority children are identified at-risk at a much higher rate than white children. This is 

due to the higher percentage of minority youth living in poverty and being raised in a 
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single parent household, and the small percentage enrolled in rigorous and/or advanced 

courses that develop college-ready students.  

A similar study by Berkner and Chavez (1997) created an index to determine 

whether a student was “qualified” for admission to a four-year college based on class 

rank, ACT/SAT scores, grades in high school coursework, and the 1992 NELS math and 

reading test composites. This standard theme for the need of students, regardless of at-

risk identification or ethnicity, to be academically prepared to meet the standards of 

college readiness is pervasive throughout the research.  In this particular study the  

minimal qualifications for admission to a four-year college was based on at least 

one of the following criteria: ranked at the 54th percentile or higher in graduating 

class; a grade point average of at least 2.7 in academic courses; a combined SAT 

score of 820 or higher (or ACT score of 19 or higher); and a core at the 56th 

percentile or higher on the 1992 NELS math and reading composite test. (iii). 

 

The rigor of curriculum and college readiness standards have significantly increased 

since 1997, and further reports show that all racial/ethnic groups currently complete more 

challenging curriculum.  For instance, in 2005, the NCES reported that there was not a 

significant difference in the percent of white students completing coursework at or above 

mid-level curriculum, but blacks were less likely to complete Calculus or Advanced 

Science courses and had a lower grade point average (GPA) than white students.  These 

disparities are still in existence today and documented in research reports such as one 

conducted by the Council of the Great City Schools in October 2010 entitled A Call for 

Change: The Social and Educational Factors Contributing to the Outcomes of Black 

Males in Urban Schools describing some key findings to be factors inhibiting black 

children’s readiness to learn, lack of academic achievement on the National Assessment 
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of Educational Progress (NAEP), college and career preparedness, negative school 

experience, and negative postsecondary experience.     

However, this same research study highlighted profiles in excellence which 

documented real-life individuals who, despite their circumstances, overcame their 

difficult situation to become successful.  These young black men from Council districts 

were provided a voice to share their individual profiles briefly explaining their support, 

school experience, adult relationships that made a difference, and more.  Sadly, this 

portion encompassed only 2 pages of a 109 page report.  Yet, a consistent and ever 

increasing voice is appearing in research and reports focusing on success stories and 

highlighting not only the “problems” facing men of color but more importantly the 

“solutions” to conquer this Goliath.  The College Board four-day dialogue and report that 

followed, which was actually two years of qualitative research, gave voice to the 

individuals who participated, as well as, provided descriptions of promising programs 

and set the stage for further discussion and action for future research and best practices. 

The educational crisis affecting men of color is a national epidemic that requires 

immediate response and especially as it relates to the expectation that at least 55%  of our 

youth, ages 18-24, will obtain a postsecondary degree by 2025.  Comer (year) argued that 

schools in isolation are unable to improve the academic achievement of minority men.  

Along those same lines, a motion picture, Waiting for Superman, sparked considerable 

conversations regarding the state of our schools.  This movie documented several 

children in their quest to win the lottery in order to ensure, what boils down to, a 

successful life.  The Chancellor of Washington DC schools at the time stated in the 

documentary that children were receiving a “crappy” education.  It is unsettling that some 
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students must look forward to luck in some of our states as an opportunity for success and 

a basis as to whether they will receive a rigorous education that prepares them for 

college.  According to Aud, Fox, and Ramani (2010), in 2008 only 29.7% of African 

American males ages 18 to 24 enrolled in college and universities, while the percent of 

white men in the same category was 41.7%.  Yet, even when minority students attend 

college there must be support systems in place that break down the barriers to success.  

Hence, the research and recommendations suggested that a combined effort of 

government, family, schools, institutions of higher education, and community 

organizations must be involved in the process to address the problems facing men of 

color.  The focus must also be shifted to not simply examining the “problems,” but rather 

to finding solutions.  There is a need for programs that increase the likelihood of success 

for minority males, build resiliency, and assist the males to overcome the odds.  The goal 

will be to  not simply reach an agreed upon post-secondary completion percentage, but 

provide a future America that is collective, unified, and stable, rather than divided into 

three distinct sets of circumstances. 

 

Resiliency Research 

The term resiliency has been defined by many researchers from Rutter (1985, 

1987) to Werner, Smith, Benard, Garmezy (1993), Kaplan (1999), and Masten to name a 

few.  Rutter defined resiliency as neither a strength nor weakness, but rather it includes 

taking action to address stressful situations.   Garmezy simplistically defined resiliency in 

terms of the ability to spring back in the face of adversity.  However, Kaplan (1999) 

stated that resiliency is not well-defined because it is mingled with the outcome as it may 
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be the functional equivalent of the outcome or it may be the cause of the outcome.  

Nonetheless, resiliency or invulnerability has been used to refer both to the maintenance 

of healthy development despite the presence of threat and to the recovery from trauma 

regardless of when it came into play (Staudinger, Marsiske, & Baltes, 1993). 

 The pioneering work of Rutter in 1979 began a focus on the concept of resiliency 

from a behavioral sciences approach.  This approach to resiliency research is what 

Masten and Obradovic (2006) explained as the first in three waves of research on 

resiliency.  Rutter (1979) conducted an epidemiological ten-year study of children on the 

Isle of Wight and in inner city London whose parents suffered from mental illness.  He 

found that children were developing well under these conditions and emerged with no 

signs of mental illness.  They thrived despite the adverse conditions they were exposed to 

on a consistent basis.  Hence, the question arose as to the factors that accounted for this 

phenomenon, and thus, a short list of factors materialized as explanation.   Rutter found 

there to be both individual characteristics and factors within the school environment that 

provided protective factors.  Genetics determined a distinct personality type and 

intellectual level that provided for resiliency, while the focus within a school 

environment as it relates to high standards of achievement, peer relations, and personal 

development were all found to be indicators for the promotion of resiliency.   

Then, the second wave of resiliency research emerged that examined the process 

or systems in place that promote the protective factors or “short list” of potential assets. 

Werner and Smith (1977) conducted a longitudinal study of a group of children in Kauai, 

Hawaii, born in 1955. A cohort of children (n=210) were labeled high risk due to the 

impoverished conditions and problematic family environments they grew up 
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experiencing; yet, one-third of the identified high-risk children (n=72) developed into 

fully functioning and successful individuals.  The research results indicated that as young 

children they were sick far fewer times, they were deemed outgoing by their parents, 

possessed positive developmental traits, and were focused on achievement, self-

regulation, and problem-solvers as adolescents (Werner & Smith, 1977). 

Wang, Haertel, and Walberg (1994) confirmed this study with their definition of 

resiliency which stated that resiliency is “the heightened likelihood of success in school 

and other life accomplishments despite environmental adversities brought about by early 

traits conditions, and experiences” (p. 46).  Resilient individuals become competent and 

well-adjusted adults.  The study of competency came to the forefront with the emergence 

of the third wave of resiliency research in 1984 with the Project Competence study by 

Garmezy, Masten, and Tellegen.  The researchers again wanted to examine how 

resiliency influenced children in the midst of experiencing stressful situations.  This 

extraordinary study, conducted over a period of over ten years, examined approximately 

200 children and their families who were experiencing multiple stressful life conditions.   

Parent interviews lasting six hours examined the social structure of the family and their 

perception of the child.  The central theme that emerged depicted the importance of 

individual or personal characteristics and environmental factors as the sources of 

resilience.  Models of resiliency emerged from the data to explain the phenomenon that 

children with the same lower IQ’s and socioeconomic status and poor family qualities 

who were destined to become incompetent arose from the situation to develop into 

competent individuals.  There is a compensating variable at play between the risk and 

outcome that provides a protective factor.   
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 The fourth wave of resiliency research was person-focused studies depicting 

single-case excerpts of resiliency illustrated through nuances such as the use of story-

telling and ethnographic studies.   It focused on individuals who had “made it” through 

adversity and emerged successful and there was an emphasis on the questions of how, 

why, who.  Researchers studied whether it was possible to replicate the set of 

circumstances or models of resiliency that had led to the successes. Masten (1994) 

identified four strategies for fostering resiliency involving 1) the reduction of 

vulnerability and risk, 2) the ability to reduce stressors, 3) the increase of available 

resources, and 4) the mobilization of the protective processes. 

Educational Leadership and Resiliency 

 A major contributing factor in becoming a competent individual involves the 

educational experiences and success as a student.  Therefore, there is a fair amount of 

resiliency research as it relates to the area of education (Benard, 2004).  In fact, Alva 

(1991) studied a cohort of Mexican-American students with regard to their “academic 

invulnerability” and found that some were able to maintain a high GPA despite their low 

socioeconomic status.  She found that the resilient students were more likely to “feel 

encouraged and prepared to attend college, enjoy coming to school and being involved in 

high school activities, experience fewer conflicts and difficulties in their inter-group 

relations with other students, and experience fewer family conflicts and difficulties” (p. 

31). 

 The Center for Research on the Education of Students Placed at Risk (CRESPAR) 

released a special issue on resilient students conducted by Lee, Winfield, and Wilson in 

1991 entitled Education and Urban Society.  Utilizing the reading assessment scores of 
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the National Assessment of Educational Progress (NAEP) data, they examined 661 high-

achieving, eighth-grade, African American students in relation to 1,894 low-achieving, 

eighth-grade, African American students.  The study focused on family, school 

differences, and student academic behaviors.  The high-achieving students who scored 

above the overall mean were found to be from higher social classes, had mothers who 

worked, and were younger than the other students.  The positive school factors leading to 

the successful performance related to the high economic status of the school population, 

curriculum depth and exposure, were Catholic, and possessed high student commitment 

coupled with relatively low remedial course opportunities.   The high achieving students 

kept high academic standards of behavior by doing more homework, reading a larger 

amount of pages per week, and obtaining good grades in academic coursework. 

 Much can be said for schools and the establishment of protective factors that 

enhance the possibility of success despite a student’s set of dismal life circumstances. 

Additionally, research does not dismiss the importance of the teacher in the resiliency 

quotient.  In fact, there are terms for such teachers.  Teachers who model the resilient 

behaviors they desire from their students are called “turnaround teachers” (Benard, 

1997).  They support stressed youth to utilize their personal power to alter themselves 

from victims to survivors.  Benard denoted three protective factors that buffer risk.  They 

are student-centered and involve the teacher having high expectations for their students, 

providing opportunities to participate and contribute in the classroom in a safe manner, 

and develop meaningful, caring relationships that lead to a feeling of trust and 

understanding.   
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 Swanson and Spencer (1991) also provided strategies that schools can implement 

in order to promote protective and nurturing school environments.  They discussed the 

importance of reducing risk through increased access to academically challenging 

programs for disadvantaged students.  As well, the increased funding to establish early 

intervention with the use of early childhood programs reduces risk for the student.  

Schools cannot discount the importance of the partnership between the school, churches, 

resources, organizations, and businesses working together for the betterment of our 

youth.  Staff development is also noted as an important contributor to success in the 

classroom when the teacher is equipped to handle the most difficult student situations.  

Teachers must have a wealth of strategies both behavioral and instructional at their 

disposal to set up a highly successful learning environment.  Tracking students should not 

be a strategy for educators or institutions.  Finally, the researchers identified the need of 

students to be recognized for their achievements and praised for their accomplishments.   

 Educational leaders have the vast responsibility to pinpoint every facet of the 

educational environment for improvement to assure that students of all ethnicities, 

socioeconomic conditions, and risk factors experience the best education necessary to 

promote competence and/or success.  It can begin with a vision and buy in from every 

member of the professional learning community that believes every child should learn, 

not just be taught.  The responsibility becomes a building-wide initiative.  The 

responsibility is also teacher specific and strategic with classroom management practices 

such as those described in the books written by Harry Wong including simple practices 

like greeting the student at the door as they enter the classroom.  Regardless of the size 

and magnitude of responsibility that lie in the lap of educators, resiliency and success can 
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always be linked back to the success or failure of an educational system or teacher.  It is 

best epitomized by Werner (1992): 

 One of the most wonderful things we see now in adulthood is that these children 

really  remember one or two teachers who made the difference. They mourn some of 

those  teachers more than they do their own family members because what went out of 

their  lives was a person who looked beyond outward experience, their behavior, and 

their   oftentimes unkempt appearance, and saw the promise (p.24). 

 

Theoretical Framework   

 The implications for practice in the promotion of resiliency in individuals are 

multi-faceted. There is no magic bullet that assists all students in completing high school, 

attending college, obtaining a degree from an institution of higher education, and 

becoming a successful, productive citizen.  However, just as Rutter (1987) pioneered the 

work in resiliency, he also provided a theoretical and conceptual framework that 

hypothesized that through the alteration of different factors, resiliency can be facilitated 

among at-risk students.  He stated that four ways to assist in the development of 

resiliency are to 1) reduce the impact that risk has on students and their exposure to that 

risk, 2) reduce the negative chain reactions that often follow exposure to risks, 3) develop 

positive self-esteem in students and their ability to be self-reliant, and 4) provide new or 

existing opportunities for students.  In addition, Benard (1993) described four personal 

characteristics as a theoretical framework of a resilient student.  She stated that a resilient 

student possessed social competence, problem-solving skills, autonomy, and a sense of 

purpose.  There are as many theoretical frameworks to the promotion of resiliency as 

there is the multitude of definitions of resiliency.   

 This study will reflect upon the research, definitions, and conceptual frameworks 

regarding resiliency.  Much of the research implicates the school in the positive 
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development of resilient individuals, relationships with caring adults, and peer support.  

In fact, in one of the most recent reports focusing on minority males conducted by 

College Board entitled The Educational Experience of Young Men of Color (2010) a 

literature and landscape theoretical framework emerged from the data examining the 

achievement, persistence and support for young men of color, investigating the transition 

as they journey from high school to higher education, and finally examining their higher 

education achievement and the institutional types that supported their positive outcome.    

 This study will borrow from previous theoretical frameworks presented in 

research studies by focusing on the identified at-risk minority males and their school 

experience, relationships with adults and family, and their relationships with peers in an 

effort to determine a common theme that explains the reasons for their success.  The 

emerging themes illustrating how they achieved success in the face of adversity will then 

determine the implications for the educational leaders in schools.   

Critique and Contributions 

 The literature as it relates to the minority males’ successful academic 

performance, their resiliency, and the role of the education leadership (if any) in fostering 

these students' successful academic performance is instrumental.  Identifying resiliency 

or changing behavior has developed from a medical, psychological, behavioral approach 

to situational, environmental, and personal according to Masten (1994).  The need to 

produce more resilient youth in the midst of growing adversities in our society has never 

been more evident than in our current day.  Because the issue of promoting or facilitating 

resiliency is so large, the research has been unable to keep up with the need to “fix” the 

situation and has been able only to determine causes or identify problems.  There is a vast 
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amount of research that focuses on underachievement of minorities or men of color.  That 

research is highlighted every year with the release by the U.S. Department of Education 

of the Nation's Report Card.  Certainly, achievement gaps between minority students and 

whites have decreased since the 1980s, but there are substantial gains still to be made in 

education.   

 The three waves of research as presented earlier in the paper have led to the 

emergence of the fourth wave of research. The previous research has provided for a 

definition of resiliency to emerge as well as studies to examine how to foster resiliency, 

resiliency in action, and the promotion of resiliency within the schools.  The prior 

research is obviously not enough to bridge the academic achievement gap between black 

and white students, nor has it done enough to increase college enrollment for all 

ethnicities or provide for successful completion of college.  It is noted in The Educational 

Experience of Young Men of Color by College Board, that there is a great need to conduct 

research that “identifies and validates solutions rather than identifying the problems all 

over again” (p. 82).  It is through this solution-focused research that effective programs, 

practices, characteristics, and strategies emerge that give a glimmer of hope to diminish 

our societal discrepancies and discord.  This study will contribute to the fourth wave of 

research by interviewing minority males who have “made it” and become successful 

individuals in hopes of identifying “solutions” that will have commonalities.  The 

solutions will guide educational leaders in fostering the identified resiliency factors in 

their perspective schools if they are able to be replicated. 
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CHAPTER 3 

METHODOLOGY 

 Throughout society there are issues that emerge which alarm its members, and 

one such concern is the educational plight and subsequent future of the minority male. 

According to research, only 6 out of 10 African American and Hispanic students who 

enter ninth grade actually graduate within four years (NCES, Public School Graduates 

and Dropouts From the Common Core of Data, 2008–2010). Also troubling is that while 

the African American population only makes up approximately 8% of the entire 

population, it constitutes approximately 40% of the prison population.  The emergence of 

recent research studies identifies pipelines for minority students to take during their early 

educational careers.  It is apparent through research that there is a deficiency of African 

American and Hispanic males traversing the pipeline to post-secondary education as only 

26% of African American males and 18% of Hispanic Americans hold an associate's 

degree or higher.  Yet, over 43 % of white males hold an associate's degree or higher.  

Numerous quantitative research studies provide data detailing the academic achievement 

gap among these minority students and white students.  This study was undertaken to 

learn more about the resiliency factors of African American and Hispanic males that 

successfully navigated the educational pipeline and steered clear of the pipelines to 

prison, unemployment, and death.  The investigative methods that were used are outlined 

in this chapter and will provide the rationale for using the qualitative research approach.  

It includes nine elements in the methodological approach: (a) overview, (b) research 

sample, (c) information needed, (d) research design overview,  (e) data-collection 
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methods, (f) data analysis and synthesis, (g) ethical considerations, (h) issues of 

trustworthiness, and (i) limitations of the study (Bloomberg & Volpe, 2008). 

“Qualitative research is emergent rather than tightly prefigured.” (p. 181, 

Creswell) This specific characteristic allows the study to evolve from the perspective of 

the research participants.  Bloomberg & Volpe (2008) support this claim by stating that 

“qualitative research is suited to promoting a deep understanding of a social setting or 

activity from the perspective of the research participants” (p. 7-8).  In contrast, 

quantitative research depicts the current conditions, investigates relationships, and 

attempts to define the phenomena of cause-effect. The reality of the quantitative research 

is based on fixed data, while the qualitative research reality “is socially constructed and 

states that individuals develop subjective meanings of their own personal experience 

which gives way to multiple meanings” (Bloomberg & Volpe, 2008, p. 9).  Lincoln & 

Denzin (2003) explain that qualitative research is a broad approach to the study of social 

phenomena and is based essentially on a constructivist and/or critical perspective.  This 

study will evolve as the perspectives of the minority male participants emerge, thusly, 

effecting the questions of the study.  Qualitative research lends itself to this type of 

transformation and allows the researcher to act as a “passionate participate” in the 

process. 

Within the qualitative research design, Creswell (1998) identifies five main 

traditions that include case study, ethnography, phenomenology, grounded theory, and 

narrative research.  The specific qualitative method applied to this study was case study.  

Case studies allow the researcher to explore individuals in-depth, as well as, collect 

detailed information using a variety of data collection procedures over a sustained period 
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of time (Stake, 1995).  Creswell (1998) explains that case studies provide for dense 

descriptions and recurring themes to emerge within a specific context or setting.  Berg 

(1998) explains that case study is not a data gathering technique in itself, but rather a 

methodological approach that incorporates a number of data-gathering measures (Hamel, 

Dufour, & Fortin, 1993). In agreement with this methodology, the minority male 

participants in this study revealed through several venues the resiliency factors at work 

within the complex bounded system of their educational programs and upbringing that 

facilitated their growth and development into a successful individual.   

Creswell (2003) makes mention of the fact that the qualitative researcher must 

reflect on who he or she is in the inquiry and remain sensitive to his or her personal 

biography and how it shapes the study.  “The person-self becomes inseparable from the 

researcher-self “(Creswell, 2003, p. 182).  Consequently, as researcher, I was aware of 

my personal biases, values, and interests as detailed information became apparent.  

However, through the use of member check, the use of thick description, and peer 

debriefing there was enhancement of the authenticity of the qualitative findings, themes, 

and account of the narrative so that they resonated with others rather than simply with the 

researcher.  

While the debate between the value of quantitative or qualitative research studies 

continues to this day, it will be evident that the use of qualitative research in this study 

will result in a deeper understanding of the experiences of the selected participants that 

led to their success based on their perspective.  While quantitative studies will continue to 

provide us with the answers to the research questions regarding whether the problem in 

academic achievement between and among minority males and white males is significant, 
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it will also provide a synopsis of the problems within this achievement gap and answer 

the question as to why the minority male is underachieving.  However, the qualitative 

studies will converge with what is regarded in several studies as the fourth wave of 

research necessary to progress toward decreasing the achievement gap.  This fourth wave 

of research provides the depth of insight necessary to answer the questions related to how 

the minority males “made it” and became successful despite the adversities they faced. 

This study was undertaken to shed light upon promising practices that educational leaders 

can replicate or enhance in order to foster the resiliency characteristics in minority 

students within the school system.  

Research Sample 

 The site of the study was the educational pipeline of the participants in Region 13 

and Region 20 in Texas.  This pipeline is located in the public educational system 

comprised of approximately 111 school districts and 50 charter schools throughout the 

south central region of Texas. Each selected participant grew up and received their 

education within the designated regions or nearby.  Additionally, the participants were 

currently employed and lived in the designated regions.   

 Texas is divided into twenty regions. In 1965, the Texas Legislature authorized 

the State Board of Education to organize regional service centers to provide a 

collaborative support system to schools in order to increase student performance and 

enhance school effectiveness.  Region 13 is located in the Austin area, while Region 20 is 

located in the San Antonio area.  These two regions were selected for this study due to 

the demographic composition and the accessibility to the participants based on distance. 
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 Based on the Academic Excellence Indicator System (AEIS) Region Profile 

Report 2010-11, Region 13 is comprised of 7.9% African American students, 44.9% 

Hispanic students, and 40.6% white students.  This type of diversity within the student 

population provided availability to appropriate participants to select for this particular 

study.  There are 48.8% economically disadvantaged students within Region 13 and 4 out 

of every 10 students is at-risk of dropping out of high school according to the 2011 AEIS 

report.  Additionally, with the region noting a 9.3% dropout rate for both African 

American and Hispanic students, it is evident that a number of students encounter 

difficulties navigating the educational pipeline leading to post-secondary education and 

successful employment. 

 When examining the same AEIS data for Region 20, there is even greater ethnic 

distribution to choose from as the region boasts a 70.9% Hispanic student population.  In 

addition, there are 6.2% African Americans and only 19.4% Whites.  An even greater 

number of students experience environmental stressors with over 64% of the students in  

Region 20 labeled economically disadvantaged and 48.8% are at-risk of dropping out of 

school.  Equally dismal, 20% of African American students and 17.8% of Hispanic 

students actually dropout of school in Region 20.  This results in limited education, 

employment opportunities, and simply perpetuates the cycle of poverty and learned 

helplessness.  High school dropouts are noted as earning $1 million less over a lifetime 

than college graduates and are two times more likely than high school graduates to fall 

into poverty (Bridgeland, Dilulio, & Morison, 2006).  

 Thus, the two selected regions served the purpose of this study by providing 

ample ethnic diversity, substantial low socio-economics, and the difficulties that arise 
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from such conditions, as well as, a large number of at-risk students and dropouts.  The 

population was rich in selection of appropriate participants for this study.  It also lent 

itself to a manageable distance of less than three hours to any city or town within the two 

regions.  Based on busy schedules and the importance of incorporating both interviews 

and a follow up for the study, the relative distance to one or all of the participants was 

reasonable.  

Research Sample 

 According to Bloomberg & Volpe (2008) the word sample is more widely used in 

quantitative research, so for the purpose of this qualitative research study the term 

participant was used to refer to the selected individuals.  Based on the information 

provided above it is evident that the regional sites of the study allowed for great 

accessibility to minority male students who are at-risk of dropping out of school.  Of 

equal importance to the study, it was necessary to identify a pool of participants that 

provided an information-rich case for the study.  Therefore, I employed purposive 

sampling (Merriam, 1998).  The justification for selecting purposive sampling stems from 

the participants having been chosen in a deliberate method based on their characteristics.  

In this study specifically, the participants were selected based on their ethnicity and their 

ability to overcome adversity based on identified at-risk conditions. Purposive sampling 

is popular within qualitative research.   

 Patton (1990) proposed different cases of purposive sampling.  For the purpose of 

this study, I used what is referred to as a snowball sample.  It is analogous to the snowball 

effect where one builds upon another and so forth.  I identified cases of interest based on 

referrals from educators who knew people or cases that are information-rich and would 
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be a good participant for the study.  This is sometimes referred to as chain sampling, as 

well. 

 The selection criteria for the participants consisted of the following: 

• All participants were either African American or Hispanic males 

• All participants had successfully overcome adversity as defined by at-risk 

criteria and/or low socio-economic status as a student, and 

• All participants were considered successful due to attainment of a four-year 

college degree or higher, educator nomination, and successful employment. 

 This study will consist of no fewer than 5 male participants located in either 

Region 13 or Region 20.  While all participants selected had the three aforementioned 

characteristics, there were variations in age, degrees, and occupations. Another important 

aspect of the study involved the use of extreme sampling upon completion of snowball or 

chain sampling.  If after compiling the list of possible participants for the study based on 

referrals from educators the number of possible participants is too large, I would employ 

extreme or deviant case sampling. This narrowing process assisted in the selection of 

participants representing the highly unusual and highly successful manifestation of the 

phenomenon which is the ability to overcome adversity and succeed despite the odds.  

These selected individuals were easily identifiable because they had successfully 

navigated the academic pipeline and not just overcome their adverse situations to obtain a 

college degree and job, but were truly respected in their field based on recommendations 

of educators and/or advancement in their career field to a well-respected position of 

leadership (i.e. boss, superintendent, manager, director, etc.). 
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Information Needed to Conduct the Study 

 There were no fewer than 5 participants from Region 13 and Region 20 in Texas 

to make up this multi-case study.  In order to shed light on the promising practices that 

educational leaders could employ within their schools to promote resiliency in minority 

males to increase the number traversing the academic pipeline, information from the 

participants was gathered to answer the research questions offered in this study.  

Specifically, the research questions were as follows: 

1. How can minority males achieve a successful academic performance? 

2. How did resilience factor into their success as a minority male? 

3. What role, if any, did educational leadership have in fostering the 

student’s successful academic performance? 

It is important that those who have overcome adversity and have become 

successful are given a voice to tell their stories so that society is able to hear about their 

strengths and their capacity to overcome.  Werner and Smith (1992) stated that resilience 

is an innate self-righting mechanism (p. 202).  Thus, learning about the individual 

through the use of interviews and a follow up discussion allowed for insightful reflection 

upon their success that assisted in answering the research questions.  Four areas of 

information are typically needed for most qualitative studies according to Bloomberg & 

Volpe (2008).  They are contextual information, perceptual information, demographic 

information, and theoretical information.   

“Human development is a cultural process; ... that people develop as participants 

in cultural communities” (Rogoff, 2003, p. 39).  Children learn by modeling others 

behavior, their experiences, cultural practices, and traditions.  Hence, it is important that 
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the contextual information reveal descriptive information about the environment and 

culture of their upbringing and academic career.  For this study, the contextual 

information needed centered on the personal characteristics of the participant.  As well, 

information regarding the high school and college setting was beneficial to identify 

school structure, programs, or personnel that assisted in the successful completion of the 

degrees.  Contextual information regarding the school community, living community, and 

family was needed to highlight influential practices and/or relationships that promoted 

resiliency within the academically successful minority male.  Contextual information was 

provided by the participant and found in organizational, community, and institutional 

documents.  Such documents included website information, AEIS reports, Chamber of 

Commerce informational brochures, or any other documents readily accessible that 

provide rich detail about the specifics of a school, program, individual, town, city, or 

community. 

The demographic information needed in this study included, but was not limited 

to age, place of birth, place of upbringing, academic career, at-risk criteria, socio-

economic status in high school, degrees, ethnicity, community characteristics, and 

background.  The participant was initially provided a personal data sheet or completed 

based on the interview questions and additional information was be revealed during the 

interviews, as well as, in the follow up discussion.  The demographic information 

confirmed eligibility of the participant to participate in the research study.  It provided 

credibility to the study and allowed for readers in similar demographic situation the 

ability to relate to the participants. 
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Perceptual information is one of the most critical kinds of information needed in 

the study according to Bloomberg & Volpe (2008, p. 70).  The minority male participants 

shared their thoughts or perceptions of how and why they overcame their adverse 

situations and became successful despite the odds stacked against them.  That type of 

information from the participant was a powerful testimony and spoke volumes to the 

audience of readers, but it is necessary to remember that their perception or insight is 

subjective.  The perceptual information is their perception of reality and not necessarily 

fact.  It will be their story regarding their resiliency.  The interviews provided the venue 

for the participant to reveal rich detail regarding what relationships, programs, 

individuals, traditions, or internal motivators facilitated their positive navigation through 

the academic pipeline into successful adulthood.  

The theoretical information needed in this study consisted of a literature review to 

substantiate the selection of methodology.  A matrix was created in order to coordinate 

the research question with the information needed.  The method used to collect that 

information was indicated on the matrix and illustrated the most effective way of 

acquiring the information as represented in scholarly journal articles, research studies, 

and books. 

Research Design 

 A study conducted by the Council of the Great City Schools in October 2010 

resulted in a report entitled “A Call for Change” analyzed data documenting the 

achievement gap specifically between African American males and white students mostly 

in urban schools based on data from national Assessment of Educational Progress 

(NAEP).  The report provided the data results based on academic achievement and the 
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disparity in performance between African American male students and white students.  

The report is one of many detailing the destructive pattern in educational disparity among 

ethnicities.  It was a call to arms for citizens, educators, and the nation to take head as 

well as a call to action.  However, the report also provides insight through interviews of 

African American male students who overcame the odds and thrived.  The interviews 

were meant to serve as an inspiration to others. 

 This particular study is similar to the study and subsequent report referenced 

above in that detailed literature was provided that demonstrates the academic disparity 

between minority males and white students.  Additionally, the research focused on the 

minority male that was able to rise above their situation in order to successfully navigate 

the post-secondary pipeline to reach success in their career field.  Their story directed the 

study and the data findings identified key contributions that led to their resiliency in 

hopes of replication for others. 

 In order to collect the data necessary for this study, the following research steps 

were employed: 

1. An on-going literature review was conducted in order to obtain an 

understanding of what information is available regarding this topic.  The detailed 

literature review was a collection of past and present scholarly articles, books, and 

reports documenting the academic achievement gap between minority male students, 

the five pipelines accessible to students, research recommendations, and resiliency 

research. 

2. Following the proposal defense, an IRB was submitted for approval in 

order to obtain permission to conduct face-to-face interviews and a follow up 
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discussion.  It adhered to all requirements as outlined through the IRB department and 

policy documents for the purpose of the study of human subjects.  It provided for the 

confidentiality and informed consent of each participant in the study. 

3. Initially, a solicitation email was submitted to the At-Risk Coordinator, 

Dropout Specialist, and Directors at Region 13 and 20 requesting their assistance in 

identifying participants that they feel meet the selection criteria.  A follow-up phone 

call was made if the contact does not respond within a 10-day period. Upon receipt 

from the Region 20 and/or Region 13 Specialist that they have knowledge of such 

person, I requested that they contact that individual to discuss their willingness to 

participate in the study.  If the identified participant was willing to participate in the 

study, the Region 20 or Region 13 Specialist provided that individual with my contact 

information in order to establish a connection, as well as arrange the initial interview.  

This same process was conducted with local educators in Kerrville I.S.D. in an effort 

to cast the net even wider in hopes of securing participants for the study. 

4. Those that agreed to participate in the study and contacted me through 

email or via telephone were be provided all information related to the nature of the 

study and initial personal demographic information was requested in order to gather 

the demographic information needed for the study. 

5. In-depth interviews were scheduled and conducted in the area of the 

regions identified in the study at the convenience of the participant. 

6. Transcripts were provided to each participant after the conclusion of the 

interview to check the data credibility and validity. 
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7. A follow up discussion was scheduled and conducted with each participant 

to provide additional data and to check for consistency with the data drawn from the 

interviews. 

8.  Data analysis and synthesis was conducted in an effort to organize, 

manage, and evaluate the data. 

Literature Review 

 Creswell (2003) detailed the importance and variance of the literature reviews in 

qualitative, quantitative, and mixed methods research and points out that qualitative 

researchers use the literature review “in a manner consistent with the assumptions of 

learning from the participant” (p. 30).  Qualitative research is evolving with the 

participant and information rich data.  The literature review provided information 

regarding what is available in the field regarding this topic.  It substantiated the need for 

this study by identifying other similar studies and documented their recommendations for 

future studies in this area.   

Data-Collection Methods 

 Multiple methods of data-collection were utilized in an effort to acquire detail rich 

information and provide for triangulation that established a sound rationale for emergent 

themes.  Creswell (2003) outlined eight primary strategies available to check the 

accuracy of the finding after data-collections and analysis.  The use of demographic data 

gathering, face-to-face interviews, and a follow up discussion easily allowed for the use 

of three of the eight strategies, including, triangulation, member-checking, rich 

description, bias, and peer debriefing.  
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 Phase I: Solicitation Letter to Region 13 and Region 20 

 The Region 13 and Region 20 Education Service Center (referred to from 

henceforth as ESC 13 and ESC 20) are the logical starting points to the participant 

identification process.  The ESC’s serve as a collaborative partner with school districts to 

target student performance and enhance the school environment for students, parents, and 

staff.  Each ESC identifies a director for the State Compensatory Education Program, 

which specifically deals with at-risk and dropout prevention.  The director holds regular 

trainings and meetings to monitor student academic achievement and school district 

compliance with state requirements because there is funding attached to the program.  

The director had first-hand, detailed knowledge of districts demographic make-up and 

programs.  That individual knew which districts or schools are making substantial gains 

with diverse ethnic and low socio-economic student populations.  Therefore, with over 

111 school districts between the two regions, it was relatively simple for the identified 

ESC 13 and ESC 20 State Compensatory Education Director or other staff to identify 

highly successful individuals who met the criteria and were potential participants for this 

study.   

 Phase II: Solicitation Letter to Teacher, School Administrator 

 The local schoolteachers or administrator were sent a letter by email requesting 

that they attempt to identify a former student who meets the characteristics of the study.  

These characteristics include being an African American or Hispanic male, identified as 

being at-risk based on standards set forth by the Texas Education Agency (TEA), labeled 

low socio-economic based on standards  set forth by TEA, and had successfully 

overcome adversity to acquire a college degree and be employed. The educator was then 



 

50 

requested to contact the identified potential participate to inquire as to his willingness to 

participate in the study.  If the response to the request was positive, then the participate 

was provided with all the necessary information including but not limited to the 

interviewers phone number, email address, and information necessary for the participant 

to make the initial contact to begin the interview process. The initial contact allowed for 

the identification of demographic information that provided a method of data collection 

that was kept in an interviewee file locked in the interviewers office 

 Phase III: Contact with Potential Participants 

 Potential participants were identified through the aforementioned process and 

contacted by either the ESC 20 staff member, ESC 13 staff member, or local educator.  

My contact information and nature of the study was provided to the willing participant in 

order for the prospective participant to make the initial contact. The participants 

contacted the interviewer indicating their willingness to participate in the study and were 

asked to answer initial demographic information that certified their demographic 

information corresponded to the criteria outlined in the study.  The initial data gathering 

captured an accurate description of the ethnicity, age, region, work position and title, 

highest degree attained, community descriptor, family composition, educational career 

path, and a brief description of their “story.” 

 Phase IV: Interviews 

 The geographic location of Region 13 and Region 20 allowed for minimal travel 

to the location of the participant.  Interviews were conducted face-to-face in a setting 

chosen by the participant in order to provide a sense of safety for the participant.  

Because participants could not be observed throughout their process, the interview 
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allowed for a historical account of “how” the participant arrived at the successful point 

they currently held.  Kvale (1996) mentioned that the qualitative research interview was 

an “attempt to understand the world from the subject’s point of view, to unfold the 

meaning of peoples’ experiences, to uncover their lived world” (p. 1).  Interviews 

allowed the researcher to gain the perspective through the lens of the participant.  An 

interview lent itself to acquiring in-depth and rich description with the potential for 

deeper inquiry and data checking.  As well, the researcher had the ability to “control” the 

line of questioning. While interviews had advantages in the qualitative research, there are 

limitations to the use of interviews.  For instance, Creswell (2003) states that the simple 

presence of the researcher may bias responses.  Additionally, one interviewee may be 

highly articulate, perceptive, and forth coming while another may not.  Individuals are 

different in their abilities share information.  The interviews and follow ups took place 

after the completion of the IRB and tentatively during the months of January - June 2014.  

The participants were asked to sign a consent form as provided by Texas Tech IRB 

Department.  I will be mindful to follow what Berg (1998) coined as the Ten 

Commandments of Interviewing.  Therefore, I dressed appropriately for the interviews, 

began each interview with small talk to build rapport, stuck to the interview questions 

and schedule, was natural in my delivery of the questions, listened attentively, asked 

questions that allowed for the participants to expand upon their initial answer, was 

respectful, cordial, appreciative, and interviewed in comfortable surroundings. The 

interviews were recorded on a digital recording device with computer connectivity that 

allowed for the easy transfer of data.  Transcription of the recording were completed 

verbatim with the assistance of a transcribing service and electronically sent to the 
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interviewee for data checking.  The transcriptions also had numbers for each line in the 

transcription that provided an accurate recount of specific information and/or quotes to 

note when analyzing the data for themes.  

 Phase V: Follow up discussion 

 For the purpose of this study, the follow up discussion occurred following the 

one-on-one interview.  This discussion was conducted with the technological assistance 

of the StartMeeting application.  The application allowed the participant to call in to a 

scheduled meeting and observe not only the computer screen of the meeting organizer, 

but also viewed all meeting documents necessary for discussion within the meeting.  The 

follow up discussion allowed for in-depth reflection and revelation of additional 

information.  The follow up meetings were planned and structured, but were also flexible 

tools.   Again, as the follow up discussion began providing detail rich information, the 

direction evolved with the information.  Just as stated in Bloomberg & Volpe (2008, p. 

84) the purpose of this follow up discussion will be twofold: (a) to build upon the 

information obtained, and (b) to yield ancillary data to verify trustworthiness and 

credibility.  The follow up discussion was conducted on an agreed date and time.  The 5 

participants were advised of the purpose of the follow up discussion.  The resources 

provided in the follow up session and notes collected during the discussion were kept in a 

file in my personal office so that it is not accessible to others and will be safe.   

Methods for Data Analysis and Synthesis 

 Creswell (2003) describes the process of data analysis as the ability to make sense 

out of text and image data.  The analysis began with the organization of the data in order 

to begin the analysis. It can be one of the most difficult aspects of qualitative research, 
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and it requires great effort from novice interviewers to organize the data in a systematic 

manner.  Data analysis was done in conjunction with data gathering which decreased the 

risk of overwhelming data. Lofland and Lofland (1984) suggested that, “First, and 

perhaps foremost is the establishment of some kind of filing system.”  This does not 

necessarily refer to a type of filing system, but rather the assumption that the taped 

interviews are transcribed and ready for analysis. Data analysis is what Rossman and 

Rallis (1998) refer to as an ongoing process involving continual reflection about the data, 

asking analytic questions and writing memos throughout the study (Creswell, 2003, p. 

190) 

 I utilized open coding as a data analysis tool.  Strauss (1987), suggested that 

novice investigators “believe everything and believe nothing” (p. 28) while undertaking 

open coding.  In addition, I followed the four basic guidelines recommended by Strauss 

(p. 30) which include (1) ask the data a specific and consistent set of questions, (2) 

analyze the data minutely, (3) frequently interrupt the coding to write a theoretical note, 

and (4) never assume the analytic relevance of any traditional variable such as age, sex, 

social class, and so forth until the data show it to be relevant.  

 Through the use of coding frames, the data was organized, and identified findings 

emerged after the open coding process was concluded. This was similar to axial coding 

(Strauss, 1987), which is conducted after the open coding process and focuses 

researchers’ attention on one category.  Organized and sorted data allowed for 

interpretation of the data and common themes to emerge. This is a highly compatible 

analysis tool with the proposed research study as each story will be unique in nature; yet 
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it was be guided by consistent questions.  Therefore, the emergence of themes did in fact 

surface. 

 The results of the themes were organized into categories, which lent themselves 

nicely to be divided into graphic organizers or mind maps.  It was important that the 

researcher not use preconceived notions to jump to faulty conclusions of the research.  

Additionally, the use of data analysis provided by Tesch (1990, pp. 142-145) through 

implementation of eight steps to analysis additionally guides a novice researcher in the 

coding process.  The first step was to get an overall sense of the “whole” based on 

reading of the transcriptions.  The question of what it is all about emerged.  That is the 

theme.  Next, with the use of one interview, the researcher asked “what is this about”?  

The documentation in the margins of the thought process and notes served as an audit 

trail and allowed for readers to follow the researchers thought process. Third, once the 

task was been completed for a several interviews, then a list was compiled of the topics 

noted throughout the interviews.  Similar topics were clustered together and categorized 

as major topics, unique topics, and leftovers.  The fourth step required that the researcher 

return to the data and began the coding next to the corresponding segments of the 

transcriptions or text. It was quite possible that based on that step, new categories, and 

codes emerged.  The fifth step allowed for descriptive wording to emerge and utilized as 

categories.  A final decision on the abbreviations for the categories and how to 

alphabetize the codes was then be made.  All relative data that dealt with a particular 

category will then be placed in the same location and a preliminary analysis ensued.  

Finally, if necessary, recoding the existing data to finalize all eight steps of the coding 

process occurred.  Themes emerged through the data and imparted descriptive 
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information about the participants in the study.  The analysis then required an 

interpretation or meaning of the data.  Lincoln & Guba (1985) referred to the process as 

the occasion to discover “what were the lessons learned” in the data.  Hence, the findings 

emerged suggesting further data gathering, altered direction to the study, or the need for 

additional research. 

Issues of Trustworthiness 

 The final stage of qualitative analysis suggested by Miles and Huberman (1994) 

was verification. Lincoln and Guba (1998) used the terms when describing issues of 

trustworthiness such as dependability, credibility, confirmability, and transferability as 

alternatives to quantitative research terms like reliability, validity, and generalizability.  

For the purpose of this study, it was necessary to scrutinize data collection methods and 

analysis to ensure the consistency and reliability.  Through the management and 

organization of the data in text, transcription, and files, the issue of dependability was 

verified.  Dependability referred to the ability of the researcher to identify the source and 

location of data within the study.  The strategies to ensure dependability outlined above 

provided a clear and concise audit trail that not only organized the data, but provided a 

mental map through the quotations outlined in the margin to allow a reader to follow the 

thought process of the researcher to adequately arrive at conclusions in a repetitive 

fashion.  The use of member checking of notes and data verified that the data suggests the 

same conclusions as the researcher details in the findings. 

 Credibility encompassed the degree of believability.  There was a methodological 

consistency and collectiveness in the data.  Triangulation of data was the tool that was 

utilized in this study to determine credibility.  A single finding in data is strengthened 
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when triangulated with additional data or theories that substantiated it through other data.  

Triangulation also provided rigor to the given study.    

 Confirmability was established in this study through the use of note-taking, 

journaling, and memos.  An audit trail throughout the data collection, coding, and 

analysis depicted the thought process, emerging themes, direction of the study, and 

conclusions offered the reader an understanding and verification of the findings.  A clear 

picture emerged of the methodology, as well as, a roadmap that allowed for replication 

for future studies.   

 Finally, transferability is seen by Lincoln and Guba (1985) as the degree to which 

the results of a given qualitative study can be transferred to a different setting, or used 

with a different population (Shank, 2006, p. 115).  The method for applying 

transferability to this study was with the use of thick, descriptive information and details.  

The data did simply skim the surface, but provided the reader with insight to details that 

determined whether or not this study can or will be applied to another setting or 

population.  The interviews, transcript verifications, and follow up discussions coupled 

with the extensive transcription, coding, analysis, and descriptive findings accomplished 

this task of transferability. 

Limitations of the Study 

 There are several limitations to this study, but first is the fact that it is a qualitative 

study and limited by the subjectivity of the researcher.  The criticism of qualitative 

research is a long-standing theoretical battle in academia.  The research is not strictly data 

driven with a cause and effect.  In qualitative research, there is the aspect of the 

researcher as an influencing factor in the research process and outcome.  However, basic 
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safeguards in place such as information rich data, use of multiple methods of data 

collection, detailed organization of the data, extensive data analysis, and well-

documented audit trails minimize the limitations of the study. 

 An additional limitation of the study is the fact that I am a white female.  I am 

aware that the minority male participant may be suspicious of my research not only 

regarding males, but also the minority male.  Due to the gender and ethnic difference, the 

participants may be initially reluctant to discuss personal experiences with me for fear of 

my inability to understand where they are coming from or their perception of the 

situation.  In that regard, I disclosed why I chose to research this topic and my passion to 

assist the minority male student in navigating the different pipelines available in life.  

Furthermore, I made a conscious effort to reach out to the study participants and build an 

effective relationship with them through the use of phone conversations and emails.  I 

created an environment for the interviews that was comfortable and safe for the 

participant.  It occurred on their time and in their domain.  The follow up discussion was 

strictly for those participants willing to engage in the process.  The study lent itself to 

resulting in a “good feeling” because of how far each participant has traveled in their 

journey through life and arrived at a meaningful, respected position. 

Chapter Summary 

 This chapter detailed the research methodology that was utilized in completing 

this research project.  In order to accurately capture the voices of successful minority 

male participants, qualitative case study methodology was applied.  The qualitative 

nature of the study allowed for the emergence of information explaining the phenomenon 

regarding how some minority male participants were able to overcome difficulties in 
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school and/or life while others of similar circumstance succumb to the situation.  The site 

of the study was located in Region 13 and Region 20 in Texas. Educator nominations 

were provided to identify no fewer than 5 participants for this study.  There were three 

methods of data collection in order to acquire thick, rich information.  The methods 

included the use of demographic profile information, interviews, and follow up 

discussions.  Data management and analysis occurred simultaneously throughout the 

study to provide an audit trail that any reader could follow and arrive at the same 

conclusions as the researcher.  Triangulation of data served to provide credibility to the 

study and peer review of the study reinforced the dependability of the study.   

 On-going literature review was performed throughout the study in an effort to 

report on the current data available corresponding to this study, as well as, provided a 

theoretical framework of the problem to establish the importance of researching this 

specific topic.  The study and findings evolved through the qualitative research method 

and comparison to current literature in the field.  Research bias was handled through the 

use of honesty, creation of a safe environment to promote information sharing, and a 

focus on the positive aspect of the study.   The purpose of this study was to contribute to 

current research regarding the educational plight of minority male students in their 

attempt to navigate the pipelines to post-secondary education and successful 

employment.  Through this study, possible solutions emerged that can be transferred into 

practices for educational leaders throughout our school systems that will positively 

impact the minority male currently struggling with life stressor to motivate them to 

overcome whatever at-risk condition they are experiencing. 
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CHAPTER FOUR 

FINDINGS 

This chapter is divided into three sections.  The first section will provide the 

context of the study.  The second section will allow the reader to obtain a sufficient 

understanding of the at-risk situations faced by each participant by providing a brief 

summary of each individual.  The third and final section will explore the themes that 

evolved through the interview process and subsequent follow up discussion that answer 

the research questions posited in this study.   

The purpose of this study was to examine how certain at-risk minority males, in 

the face of adversity and against all odds, developed into highly successful and well-

functioning adults. Thus, the research questions focused on uncovering common 

characteristics, relationships, and situations that contributed to their ability to succeed in 

their chosen career field. Three research questions directed this research: 

1) How can minority males achieve a successful academic performance? 

2) How did resilience factor into their success as a minority male? 

3) What role, if any, did educational leadership have in fostering students’ 

successful academic performance? 

 Case study was the method used in this qualitative research study. This approach 

allowed participants the opportunity to describe all aspects of their personal journey to 

success utilizing face-to-face interviews. Comprehensive interviews were conducted with 

five minority males who are current superintendents, deputy superintendents, athletic 

directors, or varsity coaches and met the study’s criteria of being an African American or 

Hispanic male. With approved permission and signed consent forms, the interviews were 



 

60 

recorded and then transcribed by the researcher. The interviews took a total of 6 months 

to complete and were conducted at a location convenient and agreed upon by both 

participants and researcher.  Follow up discussions with each willing participant were 

conducted in order to allow the participant to review the interview transcription, reflect 

and review the graphic created based on the identified themes, and provide any additional 

information that they deemed relevant to the study.  

Context of the Study 

  It is important for the reader to understand the context of the study in order to gain 

a perspective on why this qualitative study was undertaken.  It was during my doctoral 

coursework that I was contemplating different topics for my dissertation.  After mulling 

through the literature and readings during the first semester,  I was drawn to an area of 

interest that focused on individuals who had been adversely affected by difficult 

situations they had experienced in their lives yet had emerged successful despite their 

setbacks.  Specifically, I identified two individual in my life who I personally looked up 

to and who had a positive impact on my life.  My grandfather was the person who 

initially motivated me to attain a doctoral degree because of all he had accomplished in 

his life.  He came from extreme poverty and was the son of a severe alcoholic.  He 

managed to graduate from high school, enlist in the military where he was a pilot in 

World War II, graduate medical school with honors, and go on to become a renowned 

surgeon and artist in South Texas.  The other individual who inspired me was my father-

in-law.  He had beat throat cancer in his twenties, underwent a laryngectomy, and lost 

half of his left hand in an oilfield accident.  He was told he would not live at that time, 

but not only did he live, but he also taught himself how to talk again with limited vocal 
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chords and went on to become a basketball coach, teacher, principal, and was the 

Superintendent of Schools in Goliad, Texas for several decades. 

 Then, during my second semester in my doctoral program, I tragically lost two of 

my favorite students in my high school.  I was their high school counselor and grew very 

close to a Hispanic young man and his girlfriend.  I had counseled them through 

academic hardships, relationship issues, drug-related issues, anger management, and a 

plethora of other areas.  Mario was a very bright young man that I had known since 

elementary school as I was his counselor at that time as well.  In high school, he 

struggled with several issues, but I saw a lot of potential and goodness in him.  His 

girlfriend, Linda, was one of my students as well.  They dated for several years and had a 

boy together.  Unfortunately, Mario became involved in drugs and began to enter into the 

same cycle of violence that his father had experienced.  His father spent most of Mario’s 

life in prison.  Late one night, Mario shot Linda and then called the police on himself.  

The authorities found Mario driving around town, stopped him, and Mario was shot in the 

middle of the road because he was unwilling to drop his weapon.  It was at that point 

during the funeral that I knew I never wanted to lose another student again.  Therefore, 

my dissertation topic now focused on discovering the ways to assist minority males in 

becoming successful when they have experienced at-risk situations or adversities in their 

lives.  I never wanted to have to apologize to a parent who had lost a son or daughter 

again for feeling like I hadn’t done enough to help their child break free from whatever 

negative situation was holding them back from their true potential.  It was my hope that 

this study would shed some light on characteristics, programs, or resiliency factors that 

could assist educational leaders in facilitating success in minority males. 
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Description and Demographics of the Sample 

 A total of 5 participants meeting the study’s specifications agreed to sign consent 

forms and take part in the study. The demographics of each participant are provided: 

1. Hispanic, superintendent.  

2. African American, superintendent. 

3. Hispanic, deputy superintendent. 

4. Hispanic, athletic director. 

5. African American, varsity coach and teacher. 

 The findings for this research study were developed using participants’ responses 

to the interview questions. The interview questions were designed to obtain information 

and insight upon which to evaluate the study’s research questions. Themes were 

identified based on the answers to the interview questions. These themes, as well as a 

discussion of information materializing from the interviews that support the identification 

of the themes, are provided in this chapter. 

 The participants in this study were individuals referred to the study by either a 

representative from the Education Service Center in Region 20 or through a former 

teacher or administrator with in-depth knowledge of the circumstances surrounding the 

participant’s at-risk situation and story of resilience.  The nominated individuals were 

then selected through purposive sampling to include three Hispanic males and two 

African-American males identified by an educator as being highly knowledgeable and 

successful within their career field. Two of the participants hold doctoral degrees, two 

hold a master’s degree, and one of the participants hold bachelor’s degrees in education.  
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It is important for the reader to initially obtain an overall description of the participant 

with respect to their at-risk situation and protective factors present in their lives that 

contributed to their current level of success. 

Participants 

 Teodoro 

 Teodoro is a Hispanic male who is the current superintendent of a large school 

district in Texas.  He was the youngest of five children and grew up in circumstances that 

he jokingly refers to as “living in a ditch.”  Raised by both of his parents, his father had a 

ninth grade education and his mother, who immigrated from Mexico, went as far in 

school as girls were allowed to in her time- the sixth grade. Teodoro describes his family 

as lacking the things that they wanted, but always having what they needed.  He stated 

that growing up in poverty and surrounded by poverty, he was unaware for some time 

that he was considered “poor.”  However, his parents valued education and obtaining an 

education in his house was a non-negotiable.   Teodoro was instructed in English by his 

older sibling at an early age so that he wouldn’t have to go through the pitfalls that his 

siblings encountered in navigating the public school system.  Therefore, when he began 

school, he was bilingual and advanced for his age.  He was in the first Head Start 

Program in the state of Texas. He describes his academic career as being somewhat rich; 

he enjoyed school, had a questioning mind, and loved reading.  He remembered all of his 

teachers and was able to call virtually all of them by name, attributing specific qualities to 

each that he deemed helpful or influential throughout his academic career.  He paused to 

discuss in more detail those few who positively influenced him and encouraged him to 

pursue higher education. He attended a university and obtained a bachelor’s degree, 
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continuing on to receive a master’s, and ultimately a doctoral degree from a highly 

prestigious university. He attributes his success to his perseverance and to what he terms 

“guardian angels” along the way. He stated that he was “too stubborn to know when to 

quit” and continually directed his focus towards the points of access that appeared at the 

key moments when he was prepared to advance.  When asked, he stated that the key to 

success is creating meaningful relationships between adults and students, just as the many 

teachers and coaches had done in his life.  He clarified, that success is not about 

programs; it is about the connections made between individuals within the programs that 

make the difference.  He emphasized that both resiliency and perseverance were 

character traits that could be modeled effectively when working with students.  One 

particular story that Teodoro shared, in an effort to illustrate the importance of this point, 

concerned a man who began to pound a rock for the purpose of cracking it open.  He 

pounded and pounded the rock in hopes of splitting it and on the one hundred and first 

strike, the rock finally split.  He stated that it was not that final strike that broke the rock, 

but it was all of the pounding prior to that final blow that split the rock.  The moral of the 

story was to encourage others to continue “pounding the rock”, never giving up, because 

you never know when the door of opportunity will open.  He offered his final 

recommendation to others who have experienced growing up in poverty or adversity by 

providing the quote that “luck occurs when preparation meets opportunity.” Teodoro 

firmly espoused the belief that hard work and perseverance are the very key to success, 

creating a foundation for opportunity that enables individuals to succeed regardless of 

circumstances. 

Sam 
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Sam is an African-American male who has served as superintendent for the past 

four years.  Prior to that, he was the high school principal in the same school district for 

five years.  Sam was the second youngest of four children and was raised by a single 

mother.  His mother worked as a nurse and growing up his family “struggled” 

financially.  He said that early in his life, he determined that he would go to college in 

order to live better that the circumstances in which he had grown up.  His church society 

proved a pivotal influence in his life and he has been attending the same church since the 

age of four.  Sam describes the pastor and deacon of the church as two of the most 

positive and influential individuals, contributing to his success as consistent and 

affirming voices upon which to draw encouragement.  Sam enjoyed school, describing 

himself as a good student, actively involved in extra-curricular activities, and associating 

with “the smart kids.”  He graduated from high school and pursued a bachelor’s degree 

in hopes of attending law school.  However, in college, he uncovered his passion for 

teaching and changed majors.  Even in college, his church pastor and his wife supported 

his academic pursuits and proved instrumental in his successful completion of his student 

teaching. After graduating from college and entering the teaching profession through an 

opportunity presented by a former school counselor, he went back to college to pursue a 

master’s degree.  It was when he was serving as a principal that a colleague encouraged 

him to obtain a doctoral degree with her. Sam did not necessarily want to pursue a 

doctoral degree; it had not been a previous goal. However, once he decided to begin, he 

insisted on finishing. Sam described himself as “the first in [his] family to graduate from 

college,” explaining that a great deal of his drive was just inward motivation: a want to 

do better.  He explained that it had “been nothing but the grace of God that’s helped 



 

66 

[him] to achieve.”  It was the combination, he insisted, of grace coupled with an inward 

motivation that urged him to do better. 

Timothy 

Timothy serves as the deputy superintendent of a large school district.  Prior to 

serving the past year and a half as the second in charge, he was the assistant 

superintendent at the same school district for four years.  His teaching experience 

consisted primarily at the elementary level. The campuses with which he had been 

actively involved in teaching or leading were classified as Title I campuses, meaning they 

were comprised of youths identified as economically disadvantaged.  Timothy grew up in 

the North and was raised by both parents, who were immigrants from Mexico.  He said 

that as cliché as it sounds, his parents moved to the United States for a better way of life. 

His family moved several times during his elementary and middle school years to follow 

the work, ultimately residing in North Texas during his high school career.  Although his 

parents had no more than a sixth grade education, they were hard-working and placed 

great importance on education.  He stated that “they knew that education was the ticket to 

an even better life for us.”  Timothy performed well in school, was actively involved in 

numerous extra-curricular activities since he attended a relatively small size high school, 

and was expected to follow in his sister’s footsteps in attending college.  He felt he had to 

do just as well, if not better, than his sisters had done in college.  He was accepted into 

the University of Texas at Austin as part of the “Preview Program.”  Only fifty 

economically disadvantaged, minority students were selected for the program, and 

initially he had chosen to major in engineering.  He quickly realized that he did not enjoy 

engineering and changed his major to education.  Originally, his parents did not support 
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his decision to change from engineering to education because they knew that the better 

livelihood was in engineering. However, he stated that they are proud of his 

accomplishments, having seen his positive impact on the lives of children and the 

importance of his leadership roles. He attributes much of his success to those in his life 

that “saw” something in him.  For example, during his first year of teaching, his principal 

called him into his office and told him that he needed to go back to school to obtain his 

master’s degree and become a principal.  He recognized leadership qualities in Timothy 

that required more education in order to fully develop.  Timothy believes that a focused 

work ethic is the key to opportunities.    

Steven 

 Steven is currently the athletic director of a private Catholic school; a door, which 

he says, “kind of opened on its own” six weeks after he graduated from a teacher 

certification program.  He had not intended on entering the teaching field. However, after 

spending several years in the banking industry upon completion of his undergraduate 

degree in business, he found himself drawn to sports, coaching, and teaching young 

students.  Steven had been successful in sports himself, but under difficult circumstances.  

Steven had been raised by a single mother, but found himself feeling more stable and 

comfortable living with his grandparents in a small rural town in the South. He was an 

only child and was extremely close to his maternal grandmother.  His grandparents were 

Mexican immigrants and spoke only Spanish.  They lived on the ranch where his 

grandfather worked as a ranch hand and his grandmother was a housewife.  Growing up, 

Steven would drive his grandmother into town to shop, pay bills, and translate when 

called upon to help with her business communications.  Upon entering school, Steven 
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found that he was more academically advanced than the other students and was pulled out 

of class to translate for incoming immigrants.  Steven was identified as gifted and 

talented in school and graduated in the top of his class in high school.  He was highly 

successful in athletics as well.  He received his undergraduate degree in business, but was 

back into youth sports as either a referee or coach until finally obtaining the position of 

YMCA Youth Director.  There were teachers and coaches that were role models for 

Steven and he recognized the positive impact an educator could have in the life of a child.  

Steven describes growing up without a father as a feeling that “ate at him during the 

parents’ night at games or at the school.”  His father suffered from alcoholism and while 

he continued to live in the same small town as Steven, he never made the effort to 

become a part of his life.  In college, Steven decided to turn that negative feeling and 

transform it into a more positive force in his life.  Steven’s goal was to use education to 

generate a richer life for himself and to explore possibilities beyond the rural town where 

he grew up. 

 Jordan 

 Jordan is an African-American male who is a teacher and varsity assistant 

basketball coach in a 4A school district.  He is one of two boys raised by a single mother 

who is legally blind and disabled.  Initially born to a family with both a mother and a 

father, he had a rather stable life for the first four years. He attended a private school 

where the academics were advanced. After his mother began losing her eyesight, 

Jordan’s father left them.  His mother was forced to take the family to live with their 

grandparents in central Texas.  Shortly after moving in with his grandparents, Jordan’s 

grandmother passed away.  He began public school and quickly realized that he was more 
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academically advanced than many students in his grade.  His mother struggled 

economically and physically, but one thing she never ceased to reinforce was the 

importance of attending church and school.  In middle school, Jordan lost his grandfather 

as well.  His mother was able to secure a substitute teaching position and while there was 

just enough to pay the bills, put food on the table, and have school clothes, there was 

never extra left over for anything else.  His mother always told Jordan and his brother 

that she wanted a better life for them and would frequently refer to their uncles, aunts, 

and cousins who were unwed, drop-outs, or in jail as negative role models.  Jordan 

recalled that this moved him to make a pact with his older brother when he was in middle 

school, vowing that they were going to go to college in order to make something of 

themselves.  His older brother joined the military and frequently sent money home to 

Jordan and his mother for bills and basketball shoes for Jordan.  His mother ran a tight 

ship, he recalled,  and she required that they were in church on Wednesday, Saturday, and 

Sunday. She made it routine to know each and every friend Jordan brought home; 

accounting for who their mother, father, aunts, and uncles were to ensure that his friends 

were a good influence.  Jordan had two very important coaches in his life in middle and 

high school that transported him to school, practice, and took him to eat just to discuss 

life issues.  He attributed much of his success to those coaches as well as a few 

enthusiastic teachers, who he said brought learning to life in the classroom.  Because 

Jordan experienced such poverty growing up, he went to a technical school to learn 

computer science and maintenance after high school, believing these areas offered greater 

economic advantages rather than pursuing an education degree to become a teacher.  

However, because he had been involved so heavily in basketball and really had a heart 
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for teaching, he realized his passion lie in education.  Due to his lack of interest in 

computers, Jordan flunked out of that school only to return home where his mother 

required him to work two jobs.  His high school coach took him under his wing once 

again and assisted him in securing a position on a college basketball team.  Jordan 

attended a small, private university and played basketball all four years.  He obtained a 

degree in secondary education and became the first in his family to graduate from 

college.  He has positively impacted the lives of many young people and acquired a 

varsity head coaching position for the past three years.  He now has a son of his own and 

is married to his long-time girlfriend.  He is a committed and involved father, successful 

teacher, and coach, and aspires to be the best person that he can be on a daily basis. 

 The following section will detail themes that arose through the interview process, 

focusing on the research questions posited in this study.   

Results for Research Question 1  

How can minority males achieve a successful academic performance? In order to 

unearth the views of the participants regarding this question, the interviewees were asked 

about their families, their perception of school, their involvement in extra-curricular 

activities, peer groups, any goals they had set, and the existence of any positive adult 

relationships while in school or beyond. The themes that emerged from the interviews 

relative to these topics uncovered a positive identification with school and education, a 

sense of academic success and efficacy in school, the presence of a parent who valued 

and supported education, active participation in extra-curricular events, the establishment 

of pursuing higher education as a goal, the positive support from at least one adult, and a 

sense of a guardian angel or guiding force in their journey. 
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Positive Identification with school: “I enjoyed school. Teachers let me read” (Interview 

1, Teodoro, p. 6 and 7, line 236 and 282). 

 All of the participants described a positive identification with school. During the 

interviews it became apparent that each participant valued both school and education.  In 

fact, they all chose to share stories that highlighted this positive identification. Teodoro 

had this to say about his perception of school: “I enjoyed school.  Yes, I enjoyed school.  

I was very social.  I think early on I liked talking and talking and talking.  I liked asking 

questions and questions and questions” (Interview 1, Teodoro, p. 6, line 236 -238).  The 

participants all described one or more academic activities or subjects that they enjoyed. 

Teodoro described how he loved to read. He explained that the “smarter” teachers would 

allow him to read during instruction time because they knew that the material “was 

simple” for him (Interview 1, Teodoro, p.7, lines 290-292). 

 All participants expressed the fact that going to school was a non-negotiable by 

one or more individuals in their immediate family.  None of the participants stated that 

they disliked school or even skipped school.  They all spoke fondly of their opportunity 

to pursue an education.  Each respondent identified at least one teacher by name who had 

instilled either a love of learning or a distinct appreciation for the career path that they 

had chosen, whether it was math, English or science.   The input of this adult created a 

foundation for discussion and academic support that aided the participants in framing 

more sophisticated academic goals. 

Sense of academic success: “I was pretty far ahead of most people” (Interview , Steven, 

p.7, line 181). 

 All of the participants in the study described situations that fostered and academic 
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advancement, relating the importance of this to both their self-esteem and their academic 

endeavors. Same reported that he attached himself to the “smart kids,” appearing to be 

intelligent based on this group affiliation; that same respondent reported graduating in the 

top 10% of his class (Interview 2, Sam, p.5, lines 216-217). Three of the four participants 

were bilingual prior to entering Kindergarten and each of them discussed being used as a 

translator for either their parent or other students.  All participants reported making either 

straight As or As and Bs throughout their school career.   

 Steven discussed his opportunity to skip a grade if he had wanted to move from 

fourth grade to sixth grade.  “I chose not to do it (advance a grade), but I started to work 

a grade ahead in fourth grade instead,” he said, “I never made any lower than an “A” in 

my life, even in college” (Interview 4, Steven, p.7, lines 190 and 197). Two of the 

participants, Teodoro and Sam, seemed to view these achievements as relatively 

inconsequential. For instance, one participant ranked 3rd in UIL competition and another 

graduated in the top ten percent. Both participants seemed almost dismissive of 

acknowledging how rare such attainments were (Interview 1, Teodoro,p. 7, line 313) 

(Interview 2, Sam,p. 6, line 228) 

 Having older siblings who taught him English early on helped Teodoro get ahead 

before school began. He explains that they did this so that “he wouldn’t go through what 

they went through” (Interview 1, Teodoro, p. 6, line 242).  He was prepared in other 

ways for success in school as his siblings took the initiative of making certain that their 

youngest brother would transition more easily into the school experience. He credits their 

input with creating advantages for him on multiple fronts.  

Existence of a parent who supported education: “My mom made sure it was a top 
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priority” (Interview 5, Jordan,p. 4, line 154) 

 The importance of education was a key factor in each of the participant’s families; 

it did not matter if the family was comprised of two parents, a single parent, or 

grandparents.  The ethnicity of each family was not a defining factor when placing 

importance of pursuing an education either.  Education was framed as a positive, 

providing the path to a “better life” (Interview 3, Timothy,p. 3, line 89).  In fact, it was 

so important to the mother of Jordan that when the young man was acting up in class, the 

single, legally blind mother boarded the bus with her son and attended all classes with 

him throughout the day, including his athletic period when he was in seventh grade.  He 

stated that, “she always took the side of the teacher” (Interview 5, Jordan, p. 2, line 62).  

Jordan related that from that day forward, all a teacher had to say was, “‘I’m going to call 

your mama!’ and I would say, ‘I’m good, what do I need to do?’” (Interview 5, Jordan, 

p.2, line 81). 

 Timothy reported that because his parents moved to the United States to pursue a 

better life for themselves and their family, they viewed education as a way to advance 

and an opportunity to open doors even though they didn’t fully understand the whole 

educational system.  They learned that they had to depart from the traditional Mexican 

culture and allow their daughters and sons to move away from some aspects of their 

culture in order to pursue a college education.  They knew enough to realize the career 

fields that touted prestige, a stable or advancing market, and healthy salaries.  It was 

initially disappointing when one participant had to explain to his parents that instead of 

pursuing a degree in engineering, he had changed his major to education where the 

salaries were dismal in comparison.  However, as Timothy advanced in his pursuit of 
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additional degrees and leadership positions, the parents became more open-minded to the 

situation and extremely proud of his positive impact on the lives of children.   

 Each participant had a mother, father, or grandparent who repeatedly praised 

education or indirectly made certain that school was a priority in their life.  In fact, Sam 

was raised by a single mother who worked all the time.  She didn’t necessarily look at his 

report cards or get highly involved in his school activities, but it was known in his 

household that because his mother worked at night “she had better not get a phone call 

waking her up in the middle of the day because of foolishness at school” (Interview 2, 

Sam, p. 3, lines 103-104).  He knew the expectations set forth by his mother and worked 

hard to exceed them. 

Involvement in extra-curricular activities: “I tried to be an athlete” (Interview 1, 

Teodoro, p. 7, line 299). 

 The types of extra-curricular events differed among the participants, but the 

consistent factor was that each of them found an activity they enjoyed in which they 

excelled.  All five individuals participated in athletics and identified at least one coach in 

particular that positively impacted their lives in either middle or high school.  Two out of 

the five participants played basketball in high school, while two others were able to play 

multiple sports including football, basketball, track, and baseball due to the small size of 

their schools.  Jordan even pursued collegiate basketball while obtaining his bachelor’s 

degree (Interview 5, Jordan, p. 7, line 267). 

 The academic extra-curricular events were prominent in two of the three 

participant’s school careers as they were actively engaged in academic UIL competitions 

including “Ready Writing” and journalism.  Teodoro recalled his teacher asking him, 
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“Hey, have you ever thought about doing this (the “Ready Write” UIL competition)?” 

(Interview 1, Teodoro,p. 7, lines 301-305).  At the time, he said he didn’t even know 

what it was, but he gave it a try.  He remembered telling his teacher what he was going to 

write about and which books he was going to cite.  Through this direction and his 

corresponding sense of efficacy that was supported by the ongoing input from the 

teacher, he won district.  He advanced to regionals and attained a third place at the state 

level.   

 The extra-curricular events were not limited to school activities. They also 

included church groups. Four out of the five participants were actively involved in a 

church or church group.  Two out of the five detailed their successful completion of 

Catechism and involvement in the Catholic Church.  Two other participants described 

their extensive participation in youth groups throughout the week, which included more 

than one or two events.   

Church and church activities were so important to Sam that he went to 

church even when his mother didn’t go.  Various church members provided 

transportation at regular intervals.  He loved going to church and credits his 

church involvement as a “huge influence in [his] life”  (Interview 2, Sam, p. 2, 

lines 82-86) 

To this day, he attends the same church he began visiting at the age of 

four.   

Set goals to pursue higher education: “I always said that I wanted to go to college” 

(Interview 5, Jordan, p. 4, line 145). 

 Pursuing a college education was never a question for any of the five participants 
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in this study.  Each of them came to the realization that they were going to go to college 

at different times in their lives. However, skipping college was never an option.  Each 

participant had different ideas regarding their career paths. These included the 

occupations of fireman, lawyer, businessman, and sports medicine professional.  

Strikingly, four of the five participants described situations where others discouraged 

them from pursuing a degree in education because there was not as much money to be 

earned in that field of work.  Yet, either directly through pursuing an undergraduate 

degree in education or by entering the field of teaching after completion of an entirely 

different degree, each participant found themselves drawn toward teaching. 

 Three participants spoke about establishing the goal of attending college at a 

young age, while the other two participants stated they applied to college the spring 

semester of their senior year.  Teodoro stated that he applied late to college, stating that 

he “somehow I got [himself] into the University of Texas at San Antonio and I think I 

applied in maybe May of my senior year” (Interview 1, Teodoro, p. 1, lines 23-27).  He 

even chuckled a bit at the thought of it, regarding it as a brave move from his more 

mature perspective. 

 Four of the five participants had either older siblings or an uncle, who functioned 

much as an older brother, who pursued higher education, technical school, or joined the 

military after high school.  Timothy had two sisters attend the University of Texas at 

Austin many years prior to him entering college.  He stated that “he had to do at least as 

well as my sisters”, clarifying that the healthy competition was an additional motivating 

factor in acquiring a college degree (Interview 3, Timothy, p. 6, lines 168-169). 

Positive support from at least one adult: “I call him my dad. I never had one” (Interview 
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2, Sam, p. 4, lines 169-170). 

 All of the participants listed one or more adults who supported their academic 

efforts. Support took various forms; some adults offered financial assistance, some 

offered advice, and some offered academic opportunities. However, the participants 

noted the vital importance of having an adult who was willing to engage on a personal 

level in encouraging their success. Sam noted that a counselor had taken an interest in his 

academic success in high school, “pulling me aside to speak with me personally about 

my options” (Interview 2, Sam, p. 5, lines 227-229).  Moreover, she stayed committed to 

her role as advocate and mentor. Her involvement extended well after high school 

graduation and matured into a meaningful, professional mentoring relationship.  

 Teodoro described the relationships he had with his older siblings, particularly his 

oldest brother, as a key factor in many of his decisions. As the youngest of five siblings, 

his oldest brother had already successfully completed the academic goals that Teodoro 

had set for himself. Providing both advice and housing when Teodoro entered UTSA, his 

brother proved instrumental in guiding Teodoro through school.  

 Sam revealed that it was both his mother and his pastor who provided support for 

him. Though his mother was a single parent and always working, she established 

connections with the church and with other caring adults who took an active role in 

Sam’s life. When he encountered difficulties throughout his youth, Sam explained that 

his pastor “took [him] under his wing” as a surrogate father (Interview 2, Sam,p. 4, line 

166). He credits another church member, a deacon, as serving in the parental role of 

father. As with Teodoro, those early relationships had been maintained and cultivated 

into adulthood, underscoring the influence that those individuals had on the decision-
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making processes of the participants. 

Sense of a “Guardian Angel”(Interview 1, Teodoro,p. 14, line 637): “I always say that 

because I had a guardian angel the bridges that I had to carry me over” (Interview 5, 

Jordan, p. 10, lines 395-396) 

 There were particular instances in two of the interviews when each participant 

mentioned that they believed that they had a “guardian angel” (Interview 1, Teodoro, p. 

14, line 637) (Interview 5, Jordan, p. 10, line 396).  All five discuss the fact that doors 

opened for each of them and opportunities presented themselves. 

Teodoro related that he was not sure when he finally figured out what he was 

going to do.  He recalled how events lined up: 

“Things just kept falling into place… even the administrative stuff… But always 

there was somebody saying, “Why don’t you try this?” or “Why don’t you do this?”  I 

call them guardian angels.  I always have whatever I need” (Interview 1, Teodoro, p. 12, 

lines 536-539) 

 Jordan alluded to a similar view as he spoke about helping others find a way out 

of their difficulties.  He stated that he always knew he had a guardian angel.  He also 

attributes his success to a viable support system upon which he drew in difficult times. 

Results for Research Question 2  

 How did resilience factor into their success as a minority male?  Resiliency is 

defined as the capacity to withstand or recover from significant disturbances that threaten 

adaptive viability or development. Thus, the questions posited in the interview sought to 

uncover characteristics with regards to their childhood, goal-setting, and perception of 

school allowing for the revelation of personal qualities that contributed to their success.  
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There were themes amongst all participants that surfaced that related to surrounding 

themselves with a positive peer group, involvement with a church group or organization, 

using a negative life condition or situation to positively motivate them to succeed, and 

identifying a sense of persistence or as one participant said “stubbornness” in the pursuit 

of a “better life.” 

Selecting a positive peer group: “I hung around pretty good people who didn’t get me 

into trouble” (Interview 2, Sam, p. 4, line 152). 

 None of the participants discussed the influence of a negative peer group. In the 

case of Same, he engaged in “stealing candy as a child”, listing that as the most 

egregious violation he could recall (Interview 2, Sam, p. 4, lines 139-140). All of the 

participants related stories of peer groups that were positive motivators or at least neutral. 

The attachment to the “smart group” of students was seen by Same as a great benefit, 

allowing him to seem intelligent through association. It was clear that this association 

held some perceived benefit to the participant as it aided him both socially and 

academically. He referred to his graduation in the top 10% of class with less pride than he 

exhibited when discussing the intellectual pursuits and the ultimate college pathways of 

his peer group.  The sense of inclusion in a peer group was key for Sam. He stated that 

his association with the “smart kids” challenged him to rise to a higher level 

academically (Interview 2, Sam,p. 4, lines 216-217)  

 The additional participants shared stories of hanging around kids in their 

neighborhoods, riding their bikes, hosting sleepovers, and sharing common academic 

goals of achievement.  At least two of the participants shared that each one of their 
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closest friends has acquired at least the same level of educational and career success as 

they have obtained if not greater success. 

 It is also important to note in this study that two out of the five participants 

identified a male mentor within their family and outside of their peer group that was a 

contributing factor to their success.  Steven had two uncles that were older than he was 

that he mirrored in their fondness of sports and high academic standards.  Although the 

uncles did not attend a four year university, Steven shared that each uncle moved out of 

the home and either successfully completed a technical or associates degree.  Jordan had 

an influential uncle as well.  His Uncle Ronny was the only male in his family to marry, 

hold down a good job, and become financially successful.  That was unique among the 

males in Jordan’s family, because most had several children with several different 

women and spent time in and out of jail.  Jordan looked up to his uncle for his character 

and stability.   

Involvement in church:  “There was a crucifix in every room in our house” (Interview 3, 

Timothy, p. 3, lines 78-79). 

 While Teodoro described himself as “not necessarily religious,” the role of 

church involvement surfaced repeatedly in the dialogue with the participants (Interview 

1, Teodoro, p. 5, line 201).  To some degree, all of the participants attended church or 

were involved in church activities. For Sam, the active support role of one or more of the 

church members filled the gap left by an absent parent. Indeed, Sam referred to one male 

role model as his “dad”  (Interview 2, Sam, p. 4, lines 169-170).  This identification with 

a parental role model was provided through an association that lasted into the 
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participant’s adult life. This key point highlights the importance of this theme as, in this 

instance at least, some element so essential to the individual’s perception of self and 

success was tied to the church setting and support offered though this  association. 

 “I know it’s been nothing but the grace of God” (Interview 2, Sam, p. 7, line 

304). 

 Sam’s mother raised him in the church and he reported that going to church is 

where he enjoyed going.  “I loved going (to church)” he repeated in the interview and 

recalled how he would attend church even when no other member of his family went with 

him (Interview 2, Sam, pg. 2, line 82).  Different church members would come and pick 

him up for church.  He said that church was a huge influence in his life and continued to 

be so to this day, as he still attends the church he joined at the early age of four years old.  

One of the good things he expressed about his mother was that she kept her children in 

church.  “It helped keep us a little tame”  (Interview 2, Sam, pg. 3, line 113). He 

explained that each of his other siblings eventually got off course into drugs, poverty, or 

began having babies as a teenager, but because of his involvement in the church, he was 

able to stay on the right track.  He said that his “faith is very strong in God” and he 

believes the “I wouldn’t be where I am if it wasn’t for God in my life and Him ordering 

my steps and directing my path” (Interview 2, Sam, pg. 3, lines 90-92). 

 Steven shared the same sentiment regarding attending church that Sam expressed.  

Steven noted that his family was taught by his grandmother that they were in church 

every Sunday.  “I was active in the church and that is something that to this day I do and 
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share with my family” (Interview 4, Steven, pg.12, lines 329-335).   Steven states that 

faith shaped who he was and is now a part of each hat he wears in life as well.   

Use of a negative life condition as a positive motivator: “I knew I didn’t want to be like 

them (states last name)” (Interview 4, Steven, pg. 15, lines 408-409). 

 Without exception, each of the participants discussed a particular life event or set 

of circumstances that they perceived as negative and from which they retreated, using 

education as a path of either evasion from poverty and want or a means by which to 

prove themselves worthy to one or more individuals in their immediate family. Sam 

indicated that he had overheard a conversation between his grandfather and grandmother 

in which his grandfather had portrayed him as not as intelligent or as likely to succeed as 

his brother. During that same conversation, Sam’s grandmother voiced her disagreement 

with that perception, concluding that she neither of them could foresee what the children 

would accomplish. It was clear from Sam’s narrative that this barb had hit home. Sam’s 

ultimate success became more than a personal achievement; it served as a vindication of 

both his own worth and his ability to overcome the negative perceptions of others. He 

said that he took that conversation and “kind of made it [his] inward motivation” 

(Interview 2, Sam, pg. 7, line 282). Sam concluded with how important it was to him that 

his grandfather attended when he received his master’s degree. He said “I was now his 

favorite” (Interview 2, Sam, pg. 7, line 294). 

 Teodoro and Jordan described poverty as a primary motivating factor. As young 

children they didn’t realize they were poor, but later it became clear as they grew older 

that they had just enough to make it and nothing extra. This social stratification 
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manifested in a prejudgment by others of his ability. Teodoro said that others determined 

that he was a “blackbird,” being a Hispanic male in the “Head Start” program (Interview 

1, Teodoro, pg. 6, lines 268-270). Teodoro leveraged the language skills that he had 

learned from his older siblings to break free what he referred to as “that schema” 

(Interview 1, Teodoro, pg. 6, line 272). He recognized that poverty acted as both a barrier 

and a “point of access”  (Interview 1, Teodoro, pg. 5, line 193). 

 Three of the five participants revealed in their interviews that one or more of their 

relatives had chosen to participate in activities that negatively affected their lives.  Those 

activities included either alcoholism, drug addiction, or teen pregnancy.  In fact, one of 

the participants discussed his motivation to succeed was fueled by the fact that he did not 

want to be “just another one of them (states last name)” from the same town (Interview 

4, Steven, p. 15, lines 408-409).  He learned what not to do from his father’s alcoholism 

and coupled it with what he deemed his mother’s “common sense” to come to the 

conclusion that the only way to succeed in life was through education and positive 

choices (Interview 4, Steven, pg. 7, lines 202-203). That is exactly how Steven was able 

to accumulate numerous scholarships and acceptance into a four year university outside 

of his hometown.  Additionally, the two participants who were raised without a father 

present in the home or in their lives vowed to also be involved in the lives of their 

children when they became fathers.  Each of them had successfully accomplished that 

esteemed goal as well.  An exact quote from Jordan addressed the issue on the single 

parent family: “It’s a cycle and I’m dealing with that cycle, but hopefully with my son, I 

can break that cycle” (Interview 5, Jordan,  pg. 10, lines 389-390). 
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Attribute of stubbornness or persistence: “I like being the one finishing the race” 

(Interview 1, Teodoro, pg. 14, lines 625-627).  

 Each of the participants contended that a large portion of their success was due to 

a stubbornness or persistence. Though the word choice varied, the underlying meaning 

conveyed by each participant was an unwillingness to give in or give up. Further analysis 

of this within the narratives illustrates this characteristic at work in the academic pursuits 

of each participant. This stemmed from a deep-set conviction of the importance of “being 

the last one standing” (Interview 1, Teodoro, pg. 14, line 623).  Though Teodoro, like 

Sam, insisted that he was not the smartest or sharpest, he indicated that his persistence 

created an advantage by allowing him the will to remain firm when others would 

concede. This characteristic of determination was viewed by the participants as an 

equalizing factor in their academic and professional pursuits.  

 Persistence has many components, but one aspect of persistence is striving to be 

the best at what you are doing at the moment.  That was a characteristic or practice that 

Timothy says that he possessed and suggested to other minority males in adverse 

situations to strive to do.    He said that he always gave “his all in his positions and did 

not necessarily look toward the next step”, but rather made the most of the situation he 

was in at the time (Interview 3, Timothy, pg.10, lines 267-268).  In doing so, others 

perceived him as a hard worker and leader.  That perception then opened additional doors 

of opportunity for him to pass through. 
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Results for Research Question 3 

 The role of educational leadership in fostering students’ successful academic was 

both direct and indirect.  Educational leadership was instrumental in developing the 

positive environment inside and outside of the classroom that were noted as having a 

positive impact on lives of each individual participants.  The educational programs that 

contributed to their success existed due to the development of effective programs within 

the school environment at the hands of the educational leader.  The instructional methods 

of the influential teachers were a result of effective hiring practices and staff development 

opportunities provided by educational leaders.  As well, educational leaders were 

responsible for the development of a positive school climate that facilitated social, 

emotional, and academic growth of the students.  Consequently, educational leadership 

had one of the most significant influences on the successful academic performance of all 

participants in the study.  

Involvement in an educational program 

 “I was in the first Head Start Program” (Interview 1, Teodoro, pg. 1, line 17) 

 What role (if any) did educational leadership have in fostering students’ 

successful academic performance? The answers to this research question emerged as each 

participant described their perception of school and involvement in extra-curricular 

activities.  There were several educational programs that emerged as contributors to each 

participants’ success. Teodoro described himself as a “product of the first ‘Head Start’ 

program” during the summer before Kindergarten (Interview 1, Teodoro, pg. 1, line 17). 

This program, developed by the United States Department of Health and Human 

Services, offered Teodoro early access to school. Teodoro recalled that this allowed him 
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to break free from the preconceptions that might have hindered his educational 

opportunities. He recalled that he was more fluent in verbal and written English than his 

peers who were native English speakers. Additionally, Teodoro’s entrance into the 

“Ready Writing” Program offered through the University Interscholastic League (UIL) 

was achieved through the recommendation of the program to him by a teacher. (Interview 

1, Teodoro, pg. 7, 301-306). He recalled that she not only provided him information on 

the Program, but also offered a motivating belief in him that prompted him to enter the 

competition. This teacher’s continuing advice and support in choosing texts to cite 

allowed Teodoro to rank third in state in the competition. He explained the importance to 

him as a student of the teachers and administrators who expressed or shared a common 

area of interest.  

 “I was part of the “Preview Program” (Interview 3, Timothy, pg. 2, line 45). 

There were only fifty economically disadvantaged minority students who were 

selected for admittance into the University of Texas to study Math, Science, or 

Engineering.  I was one of those students selected for the grant-funded program.  

Timothy detailed that the program occurred in 1987 and the demographics of the fifty 

selected individuals consisted of twenty-five Hispanic youth and twenty-five African 

American youth from low-income type households he described that were similar to his 

own.  The cohesiveness of the group of individuals was apparent because he noted that to 

this day, some of these “folks” were still some of his best friends (Interview 3, Timothy, 

pg. 2, line 51).  

 “I got through college using the G.I. bill” (Interview 2, Sam, pg. 5, line 194). 
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 At the time, Sam was eyeing the opportunity to pursue higher education, he also 

was acutely aware that his mother would not be able to assist him financially with 

college.  So, he joined the Army Reserves out of high school.  It was the only way he was 

able to get through college.  Twenty-eight years later he is still in the Army Reserves as a 

Lieutenant Colonel.  That is an accomplishment that he is equally proud to have 

accomplished along with his terminal degree.  He expressed that having gone through all 

that and being able to reach what he has reached at this point in his life was still kind of 

amazing to him and “somewhat surreal” (Interview 2, Sam, pg. 7, line 303).  It began 

when he joined the Army Reserves in 1985 and now he is a Lieutenant Colonel.  He said 

that it “has been a blessing” (Interview 2, Sam, pg. 7, line 307). 

Curriculum, Instruction, and relationships  

 “He just made it seem fun” (Interview 2, Sam, pg. 5, line 223). 

 Sam pointed to the influence of teachers, coaches, and counselors as a key factor 

in his success. An Algebra teacher in high school structured learning so that he made 

Algebra “seems fun” (Interview 2, Sam, pg. 5, line 223). As a result, Sam stated that he 

could see that his teacher was passionate about his subject and enjoyed it. This sparked 

Sam’s interest and fueled his desire to study math as a college student. A history teacher 

who was also his basketball coach provided support as well. Interestingly, Sam described 

himself as “not very good” at basketball, but recalled how important the encouragement 

of his coach was at that point in his life (Interview 2, Sam, pg. 6, line 248). Additionally, 

Sam had a school counselor also stood ready to help him as well. Sam credits her efforts 

with  propelling [him] to where [he] is now as superintendent. He stated, “She believed in 

him” at more than one moment when circumstances had caused him to doubt his own 



 

88 

ability (Interview 2, Sam, pg. 5, line 187).  It was her positive input and her willingness to 

marshal the resources needed that helped him bridge two major hurdles that momentarily 

blocked the pathway to success.  

 Sam was not the only participant that mentioned a teacher, coach, or counselor 

that made a difference in their life.  Teodoro was able to recall the name of each teacher 

he had all the way through elementary school, middle school, and several he had in high 

school.  Yet, just as each of the participants recounted, there were a handful that clearly 

went above and beyond their educational duties to significantly impact the positive 

direction of their future endeavors.  Teodoro stated that one of his most influential 

teachers in high school would “talk him through things.”  He said that one of her favorite 

questions was, “You really think so? Really? You think so?” (Interview 1, Teodoro, pg. 

20, lines 426-430).  He made connections with his teachers and showed up every day.  He 

said that he remembered people disappearing around him, especially Hispanic males, but 

he kept coming to school because he had many teachers who took an active role in terms 

of connecting with him. 

 “I looked at him as if he was my dad” (Interview 5, Jordan, pg. 6, line 237). 

 A coach in Jordan’s life would not only push him to excel in school and sports, 

but would actually transport him to and from practice and summer camps during his 

middle school years.  Eventually he would also take him to visit the university where he 

would play basketball as well as acquire a bachelor’s degree in education. He noted that 

there were many nights his coach would take him home from basketball practice and ask 

him if “he would like something to eat as well” (Interview 5, Jordan, pg. 6, lines 235-

236).  During those dinners, the coach would use that opportunity to guide Jordan in goal 
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setting, negotiating the difficult times, and any other life situations that came up.  He was 

his coach, mentor, and father figure.   

 “You’re going to do well and I’m going to help you” (Interview 5, Jordan, pg. 8, 

line 297). 

 Jordan, as well as the other four participants, was able to quickly identify a 

classroom teacher that made learning fun. He recounted his experience in his high school 

English class and how this particular English teacher not only created a safe environment 

to take educational risks, but also, was enthusiastic about writing to the point that it made 

students like Jordan, who did not like to write, look forward to attending her class and 

taking time to produce writing samples.  Jordan stated, “I was terrible at writing papers, 

but I wanted to go write and read for her.”  “It was energetic and it was where you want 

to be in the classroom because you feel welcome and loved”  (Interview 5, Jordan, pg. 8, 

lines 300-302). The teacher was not simply lecturing but rather up at the board, clapping, 

hugging students, and even when a student could not read well she was setting up 

situations where they read smaller passages as she stood by them for assistance to ensure 

their success.  He stated that not all teachers used these instructional practices and their 

classrooms were simply boring.   

Conclusion 

 The participants were willing to share their journey of success in one-on-one 

interviews and discussions over the course of four months.  Each participant had reached 

a level of success in their career field despite the difficult circumstances that existed in 

their childhood as related to poverty, alcoholism, family structure, or additional risk 

situations.  While many factors within the school and outside of the school environment 
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contributed to their success, there was a surprising convergence of similar themes 

amongst the stories of the participants.  These themes arose through the data analysis and 

have the potential to impact educational leadership.  Each participant “made it” through 

their life circumstances to obtain an undergraduate degree or higher as well as establish 

themselves as a successful minority male in their career field.   
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Table 1 

Response to Research Question 1 
 

Results: 

Research 

Question 1 

Interview 1 

Teodoro 

 

Interview 2 

Sam 

Interview 3 

Timothy 

Interview 4 

Steven 

Interview 5 

Jordan 

Positive 

Identification 

with School 

“I enjoyed 

school” 

  
“I was very 

social” 

p. 6, line 236 

“I enjoyed 

school” 

      p. 5, line 215 
“I had a lot of 

friends” 

p. 5, lines  

215-216 

“I did enjoy it 

(school).” 

    p. 6, line 165 
“I saw it as a 

way to 

bettering my 

life” 

Pg. 6, line 165 

“I entered 

Kindergarten 

knowing English 

and Spanish.” 

p. 7, lines 177-178 

 “I was ahead” 

p. 7, line 181 

“School was a 

big deal” 

p. 4, lines 149-

150 

Sense of 

Academic 

Success 

“I was bright and 

inquisitive” 

p. 6, line 238 

 

 “I enjoyed 

reading and 

literature” 

 

p. 7, lines 282 

-296 

"I was in the top 

ten percent of my 

class” 

  p. 6, line 228 

“I hung around 

the smart kids, so 

people thought I 

was smart too” 

p. 5, lines 216-

217 

“I tried to be as 

successful as 

possible” 

 

p. 6, lines 165-166 

"I was ahead of my 

classmates” 

  p. 7, line 181 
“Academically, I 

was strong” “ I 

was book 

smart” 

p. 7, line 199 

“I never made 

lower than an 

“A” in my life” 

p. 7, line 197 

 “I felt like I was 

a little bit smarter 

than the other 

kids” 

p. 4, lines 148-

149 

Existence of a 

Parent 

Supportive of 

Education 

“Whatever it is 

you do, you do it 

as well as you 

can” 

      p. 8, line 331 

“Listen to the 

teacher” 

p. 8, lines 331-

332 

“My mom didn’t 

take any non- 

sense” 

  p. 3, line 105 

“She was a strong 

woman” 

p. 3, line 111 

 

“We didn’t dare 

get into trouble at 

school” 

p. 3, lines 101-102 

“My parents saw 

school as a way to 

better yourself” 

p. 4, line 94 

“They were a 

little more 

involved than 

some of our 

family and 

friends” 

p. 4, lines 95-96 

“My grandmother 

shaped me by 

showing me the 

things that were 

going to help me 

be a better person 

(life education)” 

p. 16, lines 447-

448 

“My mom was 

always took the 

teachers and 

coaches side” 

p. 2, lines 61-62 

“My mom went 

to school with me 

one day after she 

received a report 

from a teacher 

that I was trying 

to be the class 

clown” 

p. 2, lines 65-66 

Results 

Researc

h 

Questio

n 1 
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Results 

Research 

Question 1 

Teodoro Sam Timothy Steven Jordan 

Involvement 

in Extra- 

Curricular 

Activities 

"I tried to be an 

athlete” 

   p. 7, line 299 

 

“I participated 

in UIL Ready 

Writing” 

p. 7, line 301 

"I tried to 

play 

basketball (in 

high school)” 

p. 6, line 248 

“I went to 

church even 

when she (my 

mom) didn’t go” 

p. 2, lines 82-83 

“Because I went 

to a small high 

school, I was 

able to 

participate 

in...the three 

major sports” 

p. 186-188 

 

"I played 

football and 

basketball” 

p. 8, lines 225-226 

“I was in the 

National Honor 

Society and 

Student 

Council” 

p. 7, lines 194-

195 

"my senior year 

when basketball 

was over” 

p. 5, line 193 

“We attended 

church every 

Saturday..and 

then we’d go to 

church on 

Sunday” 

p. 3, lines 111-

113 

      
Set Goals to 

Pursue Higher 

Education 

"Somehow I got 

into UTSA” 

 p. 1, lines 23-24 

“After 

completing my 

Master’s, I 

went to 

Columbia for 

my doctorate 

degree” 

p. 3, lines 110-

111) 

"I knew I was 

going to 

college” 

p. 6, line 269 

"I had to do at 

least as well as 

my sisters 

(graduate from 

college)” 

p. 6, lines 168-

169 

“I wanted to get 

out of the small 

town and go to 

college” 

p. 2, lines 67-70 

“I was the first 

in my family to 

finish a four 

year college” 

p. 4, line 116 

 

"I always said 

that I wanted 

to go to 

college” 

p. 4, line 145 

 

“I had to get a 

college 

degree” 

p. 4, line 157 

Positive 

Support from 

at least One 

Caring Adult 

“My parents” 

  p. 8, line 327 

“Teachers who 

saw something 

in me” 

  p. 9, line 405 

“Coach who was 

the coolest 

Hispanic I had 

ever seen” 

 p. 10, line 411 

"My mom was 

always there for 

us as much as 

she could be” 

p. 4, line 160 

“My Pastor and 

Deacon in the 

church- I call 

him dad” 

p. 4, lines 169-

170 

“A coach in 

high 

school..I 

remember 

him saying 

do something 

that at the 

end of the 

day you are 

going to be 

happy” 

p. 7, lines 203-205 

“A math teacher 

had an effect on 

me” 

p. 8, line 214 

“My 

grandmother is 

the closest 

person to me to 

this day” 

p. 8, lines 234-235 

“There were 

two coaches in 

school I really 

respected” 

p. 10, lines 281-

282 

“My mother 

was my hero” 

p. 3, line 130 

“My uncle… 

was a big 

influence” 

p. 6, line 225 

“I looked up to 

him (my coach) 

as a father 

figure” 

p. 6, line 236 



 

93 

Sense of a 

Guardian 

Angel 

“There was 

always someone 

telling me to try 

this or do that…. 

I call them my 

guardian angels” 

  p. 12, lines 535-

537 

"I know it’s 

been nothing but 

the grace of God 

that has helped 

me to achieve” 

p. 4, lines 169-

170 

 “God has his 

plan and it just 

kind of worked 

out that way” 

p. 13, lines 

349-350 

“I always say I 

had a guardian 

angel” 

p. 10, lines 368-

369 

“I think my 

grandmother 

still to this 

day…she is 

looking over 

me” 

p. 10, lines 

369-370 
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Table 2 

Response to Research Question 2 

Results  
Research  
Question 2 

Teodoro Sam Timothy Steven Jordan 

Surrounded with 

Positive Peer Group 
“I was very 

social” 

 

p. 6, line 236 

“I hung around 

the smart  

kids” 

p. 5, lines 216-

217 

“My church 

friends were 

my friends” 

p. 3, lines 134-

135 

“I hung  around 

the student 

athletes like 

myself” 

p. 8, line 228 

“I was well-

liked by all 

kids though” 

p. 9, line 239 

“I grew up 

very close to 

my neighbors 

who were 

twins” 

p. 6, lines 166-

167 

“We played 

football 

together” 

p. 6, lines 168-

169 

“I hung out 

with guys that 

made decent 

grades” 

p. 8, lines 315-

316 

“They all are 

pretty 

successful” 

p. 8, lines 319-

320 

Involvement with 

Church or Church  

Group 

“I’d say I grew 

up very 

spiritually” 

p. 5, line 201 

“I was 

Catholic and 

went to 

Catechism” 

p. 5, lines 203-

210 

“Church was a 

huge influence 

in my life” 

p. 2, lines 76-

77 

“I just loved 

going to 

church” 

p. 2, line 82 

“We had a 

crucifix in 

every room, but 

it wasn’t a big 

part of our 

lives” 

p. 3, lines 77-

79 

“My 

grandmother 

taught me the 

importance of 

being in 

church and 

faith” 

p. 9, lines 249-

251 

“Sunday 

morning and 

we had to be 

Junior 

Deacons” 

p. 3, line 113 

Use of Negative  

Life Condition as  

Positive Motivation 

“When you 

grow up poor 

and everyone 

around you is 

poor, you 

don’t realize 

until later that 

you were 

poor” 

 

p. 4, line 178 

“I was going to 

do better than 

what I had 

grown up in” 

p. 2, lines 59-

60 

“My 

grandfather 

said my 

brother would 

be the only one 

who would 

make 

something of 

himself… 

that became 

my inward 

motivation” 

p. 7, lines 287-

296 

“Education was 

the ticket to an 

even better way 

of life for us” 

p. 3-4, lines 90-

91 

“Both my 

parents had a 

sixth grade 

education and 

came from 

Mexico” 

p. 4, lines 103-

104 

“I didn't want 

to be another 

(last name) 

like the rest of 

them” 

p. 15, lines 

408-409 

“Several of my 

cousins are in 

and out of jail” 

p. 2, line 90 

 

“I want better 

for you guys” 

p. 2, line 91 
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Persistence in  

Pursuing a “Better 

Life” 

“I’m too 

stubborn to 

know when to 

quit” p. 14, 

line 617-623 

“I like being 

the one left 

standing” 

p. 14, lines 

621-623 

“I’m the type 

of person, once 

I get started 

with 

something, I’m 

going to finish 

it” 

p. 8, lines 350-

351 

“I knew I 

wanted to do 

something 

professionally” 

p. 9, lines 250-

251 

“I really 

wanted to 

finish college” 

p. 15, lines 

407-408 

“I can break 

that cycle” 

p. 10, lines 

389-390 
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Table 3 

Response to Research Question 3 

Results  

Research  

Question 3 

Teodoro Sam Timothy Steven Jordan 

Involvement in  

An Educational  

Program 

“I was in the 

first Head 

Start Program” 

p. 1, line 17 

“I did the 

Ready 

Writing” 

p. 7, line 301 

“The only way 

I was able to 

get through 

college was 

using the GI 

Bill” 

p. 5, line 194 

 

“I got into UT 

in the Preview 

Program” 

p. 2, line 45 

“I won District 

in News 

Writing” 

p. 7, line 185 

“I was in the 

Gifted and 

Talented 

Program” 

p. 7, lines 187-

188 

 

 

Positive Learning 

Experience in 

the Classroom 

“Smarter 

teachers let me 

read what I 

wanted to 

during class 

because they 

figured out 

pretty quickly 

that if I was 

occupied with 

that” 

p. 7, lines 282-

286 

“He made 

learning fun” 

p. 5, line 223 

“He was a 

really good 

teacher and I 

think that’s 

why I ended 

up liking math 

and ended up 

teaching 

math” 

p. 5, lines 222-

223 

“I was 

interested in  

Math and 

Science” 

p. 2, line 47 

“I worked 

with my 

classmates but 

I worked 

studied on my 

own (because 

I was so far 

ahead)” 

p. 7, lines 183-

184 

“My high school 

Science …she 

made Science 

class come alive” 

p. 8, lines 292-

293 

“(Class) was 

where you want 

to be in the 

classroom” 

p. 8, line 301 

Positive Student- 

Teacher  

Relationship 

“I had 

different 

teachers in all 

those grades. I 

can still 

remember all 

of them” 

p. 8, line 352 

“She was the 

most 

influential 

teacher I had 

in high school 

because …she 

kind of 

talked me 

through 

things” 

p. 10, lines 

426-428 

“I had a high 

school 

counselor who 

probably is 

one of the 

individuals 

that really 

kind of 

propelled me 

to where I 

think I am 

now. She 

believed in 

me, and you 

don’t always 

see that all the 

time” 

p. 5, lines 224-

226 

“I had a coach 

that was a real 

positive 

influence..He 

talked to me 

about not to 

just pursue the 

money, but to 

follow what 

you know you 

are going to be 

happy doing” 

p. 7, lines 197-

205 

You know, he 

was the kind 

of coaches that 

although he 

wasn't the 

head coach, he 

was one of 

those kind of 

coaches you 

know that you 

could lean on 

you could 

trust….. so he 

was someone 

who was very 

influential on 

me” 

p. 11, lines 

291-296 

“Coach 

Ethridge…he was 

a big influence 

because he didn’t 

have to care…” 

p. 6, lines 232-

233 

Wow, this guy 

would take 

eight hours out 

of his 

schedule…Th

at was 

commendable 

to me” 

p. 7, lines 267-

269 
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CHAPTER FIVE 

SUMMARY AND RECOMMENDATIONS 

 The purpose of this study was to examine how certain at-risk minority males, in 

the face of adversity and against all odds, developed into highly successful and well-

functioning adults. The question as to how these individuals “made it” when their 

progress was threatened by poverty, alcoholism, drugs, or family violence was the central 

focus.  Resiliency research dates back at least five decades to the pioneers in the field 

such as Norman Garmezy, Emily Werner, and Sir Michael Rutter.  Resiliency research 

has since advanced in four major waves with each wave attempting to identify how to 

promote resiliency in at-risk youth and establish systems that foster resiliency.  This 

study is consistent with the fourth wave of research which aspires to identify resiliency 

factors in this marginalized demographic.  The goal of this research is to uncover 

information that might lead to an enhanced understanding of the dynamic interplay 

between education, the student, teachers, and administration that would aid in integrating 

practices that might foster resilience across levels and disciplines. 

 The results of the study revealed characteristics, attitudes, beliefs, and protective 

factors evident in the lives of the participants that contributed to their success in 

academics and in their career field.  Themes emerged in the data that provided insight 

into how these individuals overcame their difficult circumstances early in life to arrive 

successfully at the end of the pipeline through higher education and positioned in a career 

where they were deemed competent, influential, and effective.  The study answered the 

following research questions: 

 1) How can minority males achieve a successful academic performance? 
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 2) How did resilience factor into their success as a minority male? 

 3) What role, if any, did educational leadership have in fostering students’ 

successful academic performance? 

Summary of Findings 

 The participants in the study were selected based on their ethnicity, early 

exposure to an at-risk situation, and their gender.  These participants were initially 

identified as a potential candidate based on their situation and current success as noted by 

a former educator or Education Service Center 13 or Education Service Center 20 

Coordinator, Director, or Specialist.  Then, purposive sampling was conducted which 

resulted in selecting three Hispanic male participants and two African American 

participants. Initial personal demographic information was gathered to provide general 

information regarding the participant.  Next, in-depth interviews were scheduled and 

conducted in an agreed upon location in the designated regions identified in the study at 

the convenience of the participant.  Each participant was provided a transcript after the 

conclusion of the interview to check the data and validity. A follow-up discussion was 

requested with each participant to provide additional data and check for consistency with 

the data drawn from the interviews.  It was through the use of coding the data and 

synthesis that themes emerged and were then categorized under each research question in 

an effort to organize, manage, and evaluate the data.   

Findings for Research Question 1 

 Human life is embedded in many other systems, such as family, community, 

schools, and they are all interconnected (Masten, 2008). The findings from this study 

based on the responses from the participants to the interview questions support that 
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statement.  A positive identification with school and education was apparent with each of 

the five participants.  They recounted how school was enjoyable and described school as 

an undertaking to which they looked forward to throughout their lives.  It was equally 

evident in their interviews that all five individuals possessed an adequate intelligence 

necessary to succeed in school, and, in the case of a few participants, an intellect well 

above their peer group, One participant discussed the opportunity that was offered to him 

by teachers to advance two grade levels in order to meet the needs of his appropriate 

academic ability level.  An additional finding exposed the presence of a parent who 

valued and supported education in each household.  While the level of school-related 

involvement may have varied among the parent or parents of each participant, the 

expectation of school attendance combined with a tacit understanding regarding 

behavioral expectations and academic expectations was a constant among the parents of 

the participants. 

 The active participation in extra-curricular events was an additional 

characteristic that each of the participants had in common. All five participants attempted 

sports or had a well-established high school career in multiple sports.  Additional extra-

curricular activities for at least two of the participants included UIL competitions where 

each individual resulting in a victory at the regional and/or state level.  The research 

revealed a common task of goal-setting  among the participants who regularly undertook 

goal-setting activities; the most common goal among  the participants was to attend a 

university and complete a college degree.  In many of the families, this would constitute 

the first time that an individual in this family had attained such success or the ultimate 

goal was to achieve at a higher level than a sibling who had attended the university.  One 
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element was apparent with this group of minority males, they refused to allow  early 

exposure to an at-risk condition diminish their ability to attain success academically or in 

their identified career field. 

 One aspect of the findings did not fall easily into a predefined category of 

either the school setting or family arrangement.  It stood alone as a common participant 

response to the research question that could not be ignored.  All of the participants 

identified a feeling or sense that they had a guardian angel or guiding force directing their 

steps through doors of opportunity that seemed to simply open by chance. This may be 

categorized as spirituality, in which case it does in fact fall in line with the additional 

findings as to how these participants, despite exposure to at-risk situations, were able to 

persevere and succeed.  If that is the case, then each of the findings are consistent to what 

Ann Masten refers to as ordinary magic.  The result then lines up with the findings of 

Masten that explain resilience as a common and typical event that arises from the 

operation of normal, rather than extraordinary, human capabilities, relationships, and 

resources. In other words, resilience emerges from ordinary magic (Masten, 2001).  

Findings to Research Question 2 

 There are certain characteristics that individuals possess that differentiate them 

from other individuals.  Accordingly, no two people will always act or react in the same 

manner to a situation.  However, for the purposes of this study, the analysis of data 

revealed commonalities amongst the participants with regard to their resilience 

characteristics.  Each of the five participants described their stubbornness or persistence 

as a characteristic that contributed to their success.  One individual used the word 

stubborn to describe himself and stated that he consistently inspired to be the last one 
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standing.  The other participants referred to his commitment in tasks as a persistence that 

transcended all aspects of his life.  The participants all  arrived at the understanding that 

their achievement was centered on their desire to finish a task, goal, or activity.  Benard 

(1991) found that both independence and self-efficacy allowed children to exercise some 

control over their environment, fostering the characteristics of resiliency that contributed 

to a commitment to a goal that provided hope. A participant who obtained his doctoral 

degree stated that he could not end up as an “ABD” student, which meant that if he was 

undertaking this academic endeavor, he certainly did not be an individual who did not see 

the task through to completion.  Persistence in another example was exhibited by a 

participant who stated that he performed to the best of his ability in each position he 

acquired.  In doing his best, his efforts were recognized and ultimately rewarded.  Yet, 

that is not the reason that he applied himself thoroughly to the responsibilities of his 

position.  Rather, he maintained this level of effort and focus as a result of his internal 

passion to succeed in the responsibilities that had been entrusted to him.  The aspect of 

attaining a “better life” was a common goal of the participants.  A “better life” was 

described by all participants as a life encompassing higher education and resulting in an 

economic prosperity that outstripped their parent, grandparent, or family.  

 The identification and association with a positive peer group and the presence 

of a male role model were consistent answers that resounded amongst all the participants 

in the study.  Oftentimes, the participants expressed childhood memories consisting of 

hanging out with good friends, bike riding around the neighborhood, or hosting 

sleepovers at each other’s house.  Invariably, the peer group held the same academic 

standards as each of the participants and did not lure any of them into juvenile 
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delinquency or criminal activity.  Sam did report that on one occasion he did participate 

in taking some gum for a convenience store, but he exhibited immediate remorse for his 

actions and debunked any future activity of that nature. Additionally, this instance was 

recounted with a sense of both shame and a recognition of having been fortunate to have 

escaped the ramifications of such an event.  Sam indirectly exhibited a clear 

understanding, even within the context of the memories of the child he was at the time, of 

having been extremely fortunate to have not been drawn into the severe negative 

consequences that accompany behavior of this type.  In keeping with this characteristic, 

each of the participants  not only stayed away from these destructive behaviors, but also 

actively sought or were provided with strong, positive male adult figures to whom they 

related who served as moral guides against such destructive activity.  Mills (1990) found 

a strong correlation between support and ongoing encouragement that reinforced a 

student’s ability to achieve and a reduction in addictive and negative behaviors. The 

presence of such support was exhibited in the lives of each of the participants. 

 Involvement in a church group or organization was a commitment shared by 

four of the five participants during their youth, yet all five revealed church involvement 

at their current age.  Three of the five participants attended church or church groups more 

than one day per week.  One participant in particular enjoyed going to church so much 

that he would secure rides from other members in order to attend church even when his 

mother or family were not present. Being “blessed” or “receiving blessings” was 

common phrase used by all participants when answering research questions.  A sense of 

humility was present in each participant and was illustrated repeatedly in their 
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predisposition to redirect recognition of their accomplishments to someone or something 

higher than themselves rather than taking full credit for their accomplishments.  

 Another key finding emerged as an internal motivation that propelled each 

applicant to excel in all aspects of their lives.  A common theme that developed regarding 

motivation was the existence of a negative life factor or event that the participant re-

framed to use as a positive motivation to achieve.  Whether the negative life factor or 

event was poverty, the lack of belief in the participant by another family member, a 

family cycle of alcoholism and underachievement, or the fact that several relatives ended 

up in jail, it was evident that each participant envisioned themselves achieving a “better 

life” than those who came before him.  This occurrence in resilient individuals is 

consistent with previously documented research of Benard (1991). Benard’s research 

found that in families struggling with alcohol and other substance abuse issues, over half 

of the children did not repeat the behaviors of their parents that led to abuse (Bernard, 

1991). Furthermore, the underlying motivation for each participant often involved a 

desire to prove their abilities to those who were dismissive of the possibility of 

achievement. 

Findings for Research Question 3 

 The role of educational leadership in fostering or facilitating the participant’s 

successful academic performance had both a direct and indirect influence on the 

participants.  There were both formal and informal ways that the educational leader 

affected the academic environment of each participant. In the current educational 

environment, the educational leader is responsible for the development as well as use of 

the curriculum.  The educational leaders foster the evolution of an environment 
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conducive to learning in terms of school climate and within the classroom.  Educational 

leaders choose programs to implement within the school setting that have proven results 

based in research.  Four of the five participants specifically recognized a particular 

educational program as having influenced their ability to succeed.  For example, Teodoro 

explained with great pride that he was a member of the first Head Start Program in the 

state of Texas.  He attributed his initial academic success to being introduced at an early 

age to the learning process.  Timothy recognized his selection into the Preview Program 

at the University of Texas as a significant contribution to his opportunities to succeed.  

Yet Same credited the military and his ability to proceed through college because he was 

able to use the G.I. bill to fund his higher education.  Educational programs cannot exist 

within a school setting if not at first implemented by an educational leader committed to 

its effectiveness. This formal leadership has a direct affect on students and academics 

within the school environment. 

 Students, particularly those at risk of school failure, can benefit from certain 

"protective supports provided by teachers" (Wang, Haertel, & Walberg, 1994). The 

participants in this study expressed that their success was directly correlated to the 

actions and/or positive attention exhibited by one or more teachers or coaches.  Each 

participant could identify, many even by exact name, a particular teacher that brought a 

subject and instruction to life within the classroom.  That teacher ignited a fire on the 

inside of each of the participants that fueled their desire to learn, succeed, and pursue a 

college degree.  The teacher or coach was credited as an individual who saw something in 

each participant that they may not have recognized themselves and built a relationship 

with the participant that fostered the development of the positive attribute.  The creation 
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of a safe educational environment in the school and classroom is the direct result of the 

educational leadership in existence on a particular school campus. However, building 

strong relationships with the participants that positively impacted the lives of each 

participant reached beyond the traditionally accepted duties of a teacher or coach.  That 

type of student involvement and commitment to a student’s academic and personal 

development is an informal or indirect result of the educational leadership.  The 

educational leaders, through the hiring process, identified attributes within those teachers 

and coaches that, with effective professional development and an environment that 

fostered the student-teacher relationship, led to positive outcomes in both learning.  

Discussions 

 Negative life occurrences or events have the capacity to significantly influence 

the personal, social, academic, and psychological development of a child or adolescent.  

For decades, research regarding children and resiliency has centered on the identification 

of risk factors.  This approach has caused teachers and others to view students and 

families through a deficit lens.  "The major message we want to get across [in our 

research] is that perspective really matters. If adults were to stop viewing young people 

as something to be fixed and controlled, and instead, helped enable their development, 

there would be phenomenal change in their lives and society in general." (Milbrey 

McLaughlin, Stanford University, 1995).  This type of paradigm shift regarding 

resiliency has occurred in school and community settings, resulting in a change of 

perspective from an individual “at-risk” to those individuals “at-promise.”  A teacher, 

coach, or other assisting individual sees beyond the initial negative circumstance within 

the individual’s life and instead focuses on the strengths and positive characteristics that 
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the individual possesses.  In such cases, two preliminary judgments had been made 

regarding the child.  First, the student was identified as possessing the ability to adapt 

positively.  The second judgment regarded the student’s subjection to a significant threat 

to their development. This strength-based approach assists the student in utilizing self-

righting mechanism.  Lifton (1994 ) identified resilience as the human capacity of all 

individuals to transform and change, no matter what their risks; it is an innate "self-

righting mechanism" (Werner & Smith, 1992, p.202). 

 This study was conducted with this theory in mind.  The purpose of the study was 

to identify within each participant the characteristics, programs, individuals, or 

circumstances that contributed to their ability to overcome adversity and succeed 

academically, personally, and professionally.  The overall question as to how these 

individuals “made it” directed every aspect of the study.  

  So, how did they do it?  As is often the case with any simple question, the 

resultant answer is comprised of more complex components.  There is no magic bullet for 

abolishing academic failure, poor choices, or the rerouting of individuals away from the 

pipelines to prison, unemployment, or disaster. However, the results of this study 

highlighted the capacity to build upon prior research to establish a more focused 

framework within the educational system that addresses the strengths inherent in many 

individuals that will allow them to embrace opportunity and success. In fact, the answers 

to the research questions corresponded to the “short list” of factors that promote 

resiliency, which were identified in the first wave research on this topic.  Additionally, 

the process that promoted the development of the attributes delineated in the “short list” 

surfaced in the interviews as each participant shared their story or journey to success.  It 
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was also apparent through the interviews that many people had positively contributed to 

the success of each participant.  This aspect confirms the age old saying that “it takes a 

village to raise a child.” Finally, the results provided a window into how this information 

can be integrated into multiple systems, finding a relevant and transformative place 

within the fourth wave of resiliency research. 

Conclusions 

 The conclusions related to the findings in this study emphasize that individuals 

who are able to transcend their set of negative life circumstances have the capacity to 

learn, establish a positive identification with academics, possess personal characteristics 

that incorporate persistence and a predisposition to set high standards of attainment in 

both education and many other aspects of their lives, have a positive relationship with at 

least one or more caring adults, and seek opportunities for involvement in extra-curricular 

activities as well as outside organizations, including church groups. The family system, 

school system, and community system all proved contributing factors related to and 

integrated within the positive development that occurred within these individuals. 

 Replication of the particular developmental process is unattainable, as each 

individual traversed a unique route on their path to success.  The results do not identify, 

nor do they promote, a cookie-cutter approach to the development of resiliency in 

individuals.  There is no silver bullet that can right the wrong in the educational system to 

ensure minority male students experiencing adversity can achieve at an equal or higher 

rate than their white counterparts instead of falling into the pipelines leading to 

unemployment, prison, or death. However, the results of this study highlighted the ability 

to provide educational leaders with information that contributes to virtually all 



Texas Tech University, Kendall Young, August 2014 

108 

conditions--school climate, curriculum, and professional development opportunities--in 

such a way as to offer opportunity for  customization in a way that could positively 

impact the programs already in place. However, the results balance on the efforts of 

educational leadership to utilize and integrate the information into their curriculum, 

instruction, and practices. 

Recommendations 

 At a time when the traditional structures of caring have deteriorated, schools 

must become places where teachers and students live together, talk with each other, and 

take delight in each other's company (Masten, 2001). When schools focus on the larger 

issues of student strengths, rather than centering energy and resources on measuring 

academic goals that are frantically chased with dollars, data, and discussion, we will 

begin to uncover the latent treasure of advantages to both the individual and the 

institution in addressing the promise within each student. As this new norm becomes a 

more viable, advantageous, and the results are calculable, we will then be ready for the 

next wave in resiliency research. Children try harder for those they believe care about 

them. When those critical connections are formed between both student and teacher and 

student and their future, children internalize the motivation to succeed. Once learned, this 

self-efficacy provides additional qualities and strengths that open doors to success.  It is 

therefore imperative that educators and other caring adults bridge that gap between where 

a child sees himself and where we see his abilities taking him. For decades, researchers in 

the area of resiliency have been attempting to do just that in an effort to foster and 

promote resiliency in order to offer all children the opportunity of a bright and successful 

future. 
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 This study revealed significant aspects within the participants’ lives that 

contributed to their success, but the limited number of participants speaks to the need to 

the replicate this study in such a way as to cast a wider net that gathers additional data.  

Other similar studies have been conducted that provided individuals the platform upon 

which to tell their stories, either through interviews, focus groups, or case studies.  As 

with this study, each additional story detailed the contributing factors that resulted in 

successful outcomes for individuals initially identified as at-risk.  The data illustrated that 

the contributing factors were similar amongst all participants.  The names, programs, and 

activities may have differed but the foundational concepts were the same. 

 Additionally, it is recommended that future studies include minority females 

as well and perhaps conduct additional research with each participant to find out if they 

have since “paid it forward” by becoming a positive mentor in one or more lives of the 

students they work with in the schools. In regards to adding females to the study it has 

been noted throughout research that there are differences in educational attainment 

between genders among minorities, specifically African Americans.  Additional research 

is available in the area of academic levels of attainment amongst and between the 

genders.  This data was revealed during the literature review process and indicated an 

interesting phenomenon with regards to the comparison of minority males versus 

minority females attainment of a college degree.  This phenomenon was highlighted in 

the research and was particularly significant when comparing minority male and female 

African American students.  However, this study simply sought to uncover how minority 

males affected by adverse circumstances established the capacity to overcome their 

situation in order to succeed academically as well as in their chosen field.  When 



Texas Tech University, Kendall Young, August 2014 

110 

differences in educational attainment are researched with regard to minorities who are 

male versus those who are females, experiencing the same set of challenging 

circumstances, another layer is added to the research.  That additional layer provides the 

opportunity to reveal insight that has the capacity to affect many other lives beyond those 

of just the Hispanic and African American male.  
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Appendix A 

IRB Approval  

 
December 10, 2013 

Sylvia Mendez-Morse 

Curriculum & Instruction 

Mail Stop: 1071 

Regarding: 504048 Resiliency Factors in At-Risk Minority Males 

 

Dr. Sylvia Mendez-Morse: 

The Texas Tech University Protection of Human Subjects Committee has approved your 

proposal referenced above. The approval is effective from December 10, 2013 to 

November 30, 2014. This expiration date must appear on all of your consent documents. 

We will remind you of the pending expiration approximately eight weeks before 

November 30, 2014 and to update information about the project. If you request an 

extension, the proposal on file and the information you provide will be routed for 

continuing review. 

Sincerely, 

 

Rosemary Cogan, Ph.D., ABPP 

 
Protection of Human Subjects Committee 

Box 41075 | Lubbock, Texas 79409-1075 | T 806.742.3905 | F 806.742.3947 | 

www.vpr.ttu.edu  

 

An EEO/Affirmative Action Institution 

 

 

http://www.vpr.ttu.edu/
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Appendix B 

 Recruitment Letter 

Dear (ESC 13 & ESC 20 Director), 

 My name is Kendall Young and I am a doctoral student at Texas Tech University 

and Lead Counselor at Tivy High School in Kerrville, Texas.  I am writing my 

dissertation on resiliency factors in minority males, specifically African American and 

Hispanic males.  My goal is to identify and interview minority males that despite 

adversity have overcome the odds to become highly successful and respected leaders in 

their fields.  My hope is that by telling their story and identifying the contributing 

relationships, characteristics, school programs, and all other positive influences, they will 

provide educational administrators with ideas on how to foster resiliency in the minority 

at-risk youth in their schools. 

 At this time, I am requesting that if you know a minority male that you believe 

has defied the odds, such as poverty, single parent home, homelessness, abuse, early 

school failure, gang violence, or any other type of difficult situation that you pass along 

my information to this individual so that they can contact me to participate in the study.  

The individuals will be asked to participate in an interview and a focus group in the 

months of December 2013 - May 2014.  

If you would like to discuss this information further, I can be reached at (830) 377-5911 

or by email at Kendall_st@yahoo.com.  My dissertation Chair is Dr. Sylvia Mendez-

Morse.  Her contact information at Texas Tech is (806) 834-3137.  Thank you for your 

nomination and your assistance with the completion of my dissertation. 

mailto:kendall_st@yahoo.com
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Appendix C 

Letter to the Participant Upon Contact 

Dear (Participant), 

 My name is Kendall Young and I am a doctoral student at Texas Tech University 

and Lead Counselor at Tivy High School in Kerrville, Texas.  I am writing my 

dissertation on resiliency factors in minority males, specifically African American and 

Hispanic males.  My goal is to identify and interview minority males that despite 

adversity have overcome the odds to become highly successful and respected leaders in 

their fields.  My hope is that by telling your story and identifying the contributing 

relationships, characteristics, school programs, and all other positive influences that led to 

your success, it will provide educational administrators with ideas on how to foster 

resiliency in the minority at-risk youth in their schools. 

 You have received this letter because of the let me know you might be willing to 

be involved in the study after viewing the information about the study from a Director at 

Region 13 or Region 20 or by an educational colleague. They believe you have defied the 

odds, such as poverty, single parent home, homelessness, abuse, early school failure, 

gang violence, or any other type of difficult situation.  The study involves participating in 

an interview and a focus group scheduled during an agreed upon time in the months of 

December 2013 and January 2014, please contact me at the number or email provided 

below.  Also, please provide me with the following demographic information in an email 

to kendall_st@yahoo.com . 

 Current employment and position: ______________________________________ 

 Current phone number:  Work ______________ or Cell ____________________ 

mailto:kendall_st@yahoo.com
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 Email: ____________________________________________________________ 

 Best time to contact you: _______________ AM or _____________________PM  

 Best way to contact you: Cell or Email (Circle One) 

It is my hope that through sharing your experiences and success, you will ignite a flame 

within another young man who is struggling to overcome a difficult situation and provide 

him with the tools to succeed.  I truly look forward to meeting with you and appreciate 

your participation in this study. I can be reached at (830) 377-5911 or by email at 

Kendall_st@yahoo.com.  My dissertation Chair is Dr. Sylvia Mendez-Morse.  Her 

contact information at Texas Tech is (806) 834-3137.  Thank you for your time and your 

assistance with the completion of my dissertation. 

 

       Sincerely, 

 

      

 

 

 

 

 

 

 

mailto:kendall_st@yahoo.com
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Appendix D 

Consent Form  

. 

 What is this project studying?  

The study is called “Resiliency Factors of At-Risk Minority Males.” This study will help 

us learn how students’ from difficult backgrounds developed into successful young men 

despite their adverse circumstances. What we learn may help educational leaders, 

educators, and people, and we hope to publish this study widely to make it as beneficial 

as possible.  

 

What would I do if I participate?  

In this study, you will be asked to complete an in-person interview and volunteer for 

participation in a 45 minute to 1-hour focus group. The interview questions will be about 

you, your education, your family, your mentors, and your life goals.  

 

Can I quit if I become uncomfortable?  

Yes, absolutely. Dr. Sylvia Mendez-Morse, Ph.D. and the Protection Board have 

reviewed the questions and think you can answer them comfortably. However, you can 

stop answering the questions at any time. You can leave any time you wish. You will 

keep all the benefits of participating even if you stop. Participating is your choice.  

 

How long will participation take?  

We are asking for 45 minutes of your time for the interview and 45 minutes to 1 hour of 

your time to participate in a focus group.  
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How are you protecting privacy?  

The interviews will be transcribed and kept in a locked cabinet. The audio version of the 

interview will be on a password-protected computer.   

 

I have some questions about this study. Who can I ask?  

 The study is being run by Dr. Sylvia Mendez-Morse, Ph.D. and can be contacted at 806-

742-1997, ext. 367.  TTU also has a Board that protects the rights of people who 

participate in research. You can ask them questions at 806-742-2064. You can also mail 

your questions to the Human Research Protection Program, Office of the Vice President 

for Research, Texas Tech University, Lubbock, Texas 79409.  

 

How will I benefit from participating?  

You will receive personal satisfaction that your story of success may inspire a young 

minority male to continue in school and set goals to succeed in the same manner. 

______________________________________   ____________________  

Signature        Date  

______________________________________  

Printed Name 

 

This consent form is not valid after November 2014. 
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